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T AR WIEDS LITﬁRATURE REVIEW © . S
o \ S \ o . .
‘ . . Lo I . ' . ’

W Vo ) .
;_ . Introduction

- 2 . :

o . . i

: - a ) 1 ) ' " ' 4
‘ ‘Close to a quarter century after the Brown decision and’ more than-a’
SRR U . .

decade'after initiatibn of desegregatién suits all over the country,

. . 5 0

. desegregation of schools i? now seen as a process initiated primarily by .

A "

‘g courts, federal or ‘state agenEies.{ Clearly, decisions concerning deseg— :

?j_' ;frdg&tion -are not madefin ‘a political and social vacuum.’ Local and

1 . “.

national conflicts and‘consenSus help determine the particulpr direction

-t .judicial and governing bodies will take when they decide that school '

- -

e systems will be desegregated. But ag far as school personnel go, the

@ . ~) A
_ desegregation process begins in a legal contht with some judicial or
Fiae '\ N Y
L governmental aCtion. " Once judicial or governmental action occurs, school

. , L - - . | >
. . districts respond with proposed desegregation plans. _ e
- » , , . X
- e : The central office level of a school district is the first point to

\ -

. be impacted by a court or governmental decision. Central office person-

. nel’ begin to plan ways of moving students and/or faculty from" campus to. 3'

s > -

. campus in order to establish or maintain quotas and goals which satisfy
§ i

court requirements. This planning results in organizational strategies.:h

'

' . Throughout these planning stages and especially at the time of imple—'

mentation, central office personnel must increase communication with the

4

‘various parties affected by desegregation. ‘ _ ‘
.When school districts implement their organizational strategies,'
,_certainfproblems arise and needsuareldocumented: Then, central office
'personnel choose or develop programmatic'strategies to eliminatefthese'
“ tneedsvor'to address these problems.,”For 1nstance; programmatic strategies B

%




e o changea. In regard to studente, these atrategies are directed tOWard
S UMIPA |
N curriculum changéa in the areae of ‘basic skills and human .relations.
B o Additionally, there are extracurricular programs developed to mee;;
v student needs. R S ; LY e

. “
BN , . s i .

e , Co , ) o . .
! The‘secqrd level of the district to be impacted by the court or
oy A. ' ‘1‘» ’ ‘ ' P . ’ ' LN . a * ’

'governmental‘decision is at the‘School"building or principal level.

Prineipala, like central offiqe personnel, are involved with organiza-

:
-

tional strategies designed to reorganize students and faculty They are

calldd upon. to communicate their strategies and problems to parents of

-"\'their students, Furthermore, these buildtng administrators aré involved

in‘programmatic‘strategies which‘are eitherhadaptations‘of‘central office-

\strategies or are initiated at the building level. 'Génerally, these

programmatic strategies can be grouped in the same categories as those in

S N the“central office,.except that the area of instructional management is

‘added to address behavior needs.

) v
‘

The third level impacted by desegregation orders is ‘that of the .
. v classroom teachers : While the - central office decisions (strategies) flow

: down to the principal level, the classroom teachers often act indepen-

,1
Y ’ .

o programs. The teachers reactions follow the general classifications of

organization strategies, 1. e., instructional strategies.
: Ca [ |

. Once desegregation plans have been developed by " the district, they
are submitted to the source of action for approval When ‘the district

i

i

!

‘ ! [}

\ ' j? receives approval of the desegregation plans, district personnel (central
o ~ - - w'

.o office, principals, and teachers) begin initiating the implementation of

) : 1~ . . - .

T the approved plans.: I W

A

o fdently, so that there are both teacher—initiated and prdncipal init%ated .

‘!.



. T | S, - o -
g Foblowing fmplemsntatibn, assessment activities'are cbnducted
internally and exbernally to- determine the succéss of the &esegregation

~plans. Assessment also serves ‘to identify and describe the effects of

- . [ “ . .

wdéSegregatioh on the communityg.the students; and the school staff. .E?isA;

' C : ’ . L. e (’
The judici#®/legal aqtion,,federal/state/ldcal.action, and the-effects’
« . ) ' .:.\ o . ) K:_, . ) . 1 ’ .
of desegregation have been well documented in previous,research efforts.".
. e - : - . ) R =y .
-The reader is referredttolweinberg (1977) and the U. S Commission on
A

—me . »

/7

is- the last steiiﬁ the'ﬁIEDS_ médel of _the desegrggatibn process.

Civil Rights (1969 and 1977) for a discussion of the legal history, and

‘to Weinberg (1977), St. John (1975), Pettigrew, et al al. (1973), Armor (1972),
_apd Coleman (1966) for discuss}ons of desegregation effects. However,
. - o

oY
¥
. ,"‘ ~

principals, and classroom teachers to ensure~thst the

.

M s

des#gregation process will® be effective. Furthermore{ what literature

exists 1is primarily at the central office and, principal levels, since

,<\ ’ »

these leVels;are tHe_mostpapt'to be writing bout themselves,; The voice

.,

of the classroom teacher is very faint.

ined itself to the docUmentation.
. L -

lThe WIEDS'literature review has co
strategiei at three levels: central

of the organizatiQn“and programma

;
“‘office personnel principals, and classroom teachers.,rwIEDS has not con-

@

c rned itself with the' effect of desegregation,on tio community, although
~ this’ is a very real and important aspect of desegregation. Seé Figure 1 <

for the WIEDS conceptual model of the desegregation p@ocess in education,

which presents the above\narrative in outline form. A; ’ »

The remainder of this document presents the findings of the WIEDS . .

literature review. Topics are sequenced as foIlows.'
. z A
. T e Administrative[Governance Considerations) T

%

-

3.,
’n

L e



: ' thff DeveIopment Considerationa 7

a <
° Teaching/Learning Considerations _

Appendix A contains a brief outline of the. proceeg that the project ataff

! / .

followed in rega;d te completing the literature review. Appendix B con-

tains the b}bliography of the literature covered during this phase of~the

project. . ' . - o
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) N WIED’ MQDEL OF THE. DESEGREGA ION PROCESS*
- ' o l N ) , . . . *
: L . |
’ : \ - .
&\' e , * ‘.’: B . o
‘. Judicial/Legal . Federal/State/L0cal A Co
e : ‘- ‘HAction S | Action - * f .
l\\ . j ! l‘/“ ; ’ . v ¢ ' [
o ' o , \ & _ Deve10p£§nt of - : o Lo '
o 1 Desegregation Plans e .
«“ o by District . '
o
\‘ . . . o i «
i . d_ Submission of L A;g;‘
: - o s ‘Desegregation Plans ~§7T
. | =
. * f . .
' A_‘ ' i ’ Apﬁroval of = - 1 - » e
‘ ' / L__’ District 8 Desegregation ,"___J
. ) . , " T Plans’
il / . , - 4 -~ AR
‘{\ ’ - A . x&‘ ' “_“
. \ ! .
o , ' } Implementation of -
. - ' . | District's Desegregation | -~ . ¢
. \ . ii ‘ Plat}s ) . - s
Extern 1 ' . - Internal = ’ S
’ B Assessment ‘of . | ' . Assessment of _ T :
o | Desegregation Plans " J],Desegregation Plans o oL
: & ' Effects of _ = ' ”',/’///ﬁ
) A Desegregation ' ) : S,
. > x / . N ] . ' 3 ‘ . V" v ;. L
. . nmunity: Students | | School Staff
, : - ST ) e
* This'conceptual model is based on thexsynthesis of finding resql ing \-,
from WIEDS review ;f literature and on-site interviews in asgionel .
(November 1, 1977 &; May 31, 1978). =
) v “! . ) ’ “ A - P2 )
DI S - S . : :
O ) (\/r‘ - ! » J s
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L ) » - Administrativg[Governance,CQnsideratiggt &T\\ Kg ‘;,.ﬁ

. The U. S..Commission on Civil Rights g1977) con?ucted a. national

B . . . e,
. Lt . . . o

K survey of. 1292 schoof superintendents, representing 47% of all,achool Hﬁ\;ZV

.. districts in the c0untry having at least SZ minority enrollment and total ’;

NERRA IV

’ ¢ *
R student enrollment Of 1500 or more. They distipguished thmee types of .g
4

~ _ . . ,“\, .\_/

interventions as- pressures for, school districts ‘to initiaté stepB toward

v

‘,
desegregation. The first category, "local pressure,'

e . '
o ,

: ties by local ochool officials, stdte boards of educatibn, local civil _

refe 8 to ectivi-

rights grOups, or qther locally initiéted activities urging desegregation. )

’ v

Approgimghfly 20% of the'sdperintendents surveyed reported that their
o _ districts desegregation efforts were responses ho local pressures. "
’ . ) . & e ‘ '_“b, !

- Fourteéen percent of the buperintendents reported that their school dis~
4 ‘ﬁricts desegregation efforts had -been prompted by HEW investigdtions .
.\4

//‘( . .
(second,category) ‘and ‘the resulting threat pf fund withdraWals Super—

"

e intendents in 20/ of the districts surveyed reported that desegregation‘
.was a feSult of court orders (third category) brought about by suits P 3
initiate2>by local citizen groups ! The‘remaining 46/ of the districts
ﬁsurveyed had either;already desegreLated‘before 1966 or had taken no'
,-; ) ;substantial steps to desegregate during the ten year period following

- . the’ Civil Rights Act of 1964 which was the focus of this report.

T

Given the social significance of this problem and the implications

0 P

it bears for the future of education, -an analysis of the different types

t

of strategies utilized by ‘school districts and. communities can be useful

: 'as=am;aide fOr school districts to~develop*guidelines in.their desegre~
‘ . B . .,l" » : a .
' "gation efforts.. However, desegregation does not occur in a vacuum. ~Just

) \" >

a8’ there exist differeht types of pressures to which school districts
‘ . )

A . f > y e . e

: respond with. deseifegation efforts, the many strategies utilized by. dis- !
BTN N " ".' . B } X . - P o ] » . . Al ’
‘ }.’”. ; . - . y ‘ . . .. . g v v, .y L 6 » ) 1 O . | , ‘ | 4
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\

,,dates-are-receiveg mostvfavorably“in situations where some.events have .

follbwing review will presentfdﬁne of the more viable strategies which

Voccurred beforehand to establish more than‘superficial relationships '

- i ! .
' . . ' EPA
. . LEC A ! “ . ! - N . v

tricta are: also a result of many community“and school distriat variables.
, v L -
The appropriateness of any gi n'strategy for a particular distplct will .

.,
o, A

‘cal and organizational conatraints existing

:
) ]

be detérmined“by the

+
-«

within a school district and ohe community. With this in mind,,the X
I

have been employed to succeibfully desegregate public schools and suggest
' .

w "

demographic characteristics which are related to success of the btrategies.

Success or failure of the desegregation process in & BChOOl ‘district

’is“depéndent on three intervals of e‘Fnts' l) events occurring before

presdpre ig recei ed 2) events while negotiations are occurring, and
3) events after di strict and’ community acquiesce(to local state,_or o

-

federal ptessures to desegregate. A number of factors tend to determine

what is done and what is attempted during each of these f&tervals, i e.,

- s v

community involvement, parental~support, sthool board composition, and

-

‘ -0 )

/
commitment of superintendent and administraéors. kTotal‘participation

“ . ‘ X
of these groups in the planning phade incneases the' chances fot‘opera—
' . i ‘ .

tion in the desegregation process.’ Research indicates that court man-

. -

a - .
. A ""»

among the ethnic groups in ahy community (Crain, l977°'U. & CommissiQn

- P

“

. on Civil Rights, 1976) Also, once a court order*has been received, the

»,

school ‘board and school administration have the most influential effect

on community reactibn and cooperation relative to’ compliance with the

r

law (Crain, 1968 U S Commission on Civil Rights, 1976) Strategies .

r

for compliance with the law (racial balance, adoption of mu&ticultural

curriculum mayerials, human relations training, etc.) are dependent .on

v

these school/community relationships.

-

.

- "
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Resisthnce to’ desegregatipn mpy have a- different rationale depending

» . N

P . x,’"

o upon the section of the country. In the South. cultural vslu%ﬂ founded

'in discriminatory beliefs‘historically have had 1egal support and con- »

®-

';“) - firmat}oh. In the North. resisthnCe to desqgregation may be founded in

Vbeliefs that because "...the law neVer requir%d segregation, existing

'.h\ 4

‘"
/ Lo
e

. sepagation is not illegal. Believing that their segregation s 1egally .

acceptable, nor.thern officials may be® quite rd.Luctant to. dese‘gate

" oo '(Bullock'and Rogers, 1975, pp. 656-657 ‘.7 L

‘Once a school'digtrictjand community receive pressures to desegre—h' K

S _gate. different district reaCtions may OCcur depending on prioﬂ‘.ctivi— ‘ L

ties and commitments. If the district has been actfvely attempting to .

v L] t

wra ) desegregate pri?r to governmental pressufe, the community and the district

3
.

-may regard desegregation pressure as unfair. On the other hand. if A ST

' educational inequities have been- acknowledged and commitments made to

h
\

'_recjify them, ~some’ districts are 1ess resistant ‘to pressures andweiew them

as admonishments to increase their efforts. If the district has ‘not been

Ce - -
TR

'actively involved in activitiea to desegregate before outside pressure is

‘iapplied, the reaction of‘the d&strict and ¢ommunity is usually hostile

.,u. . o LT T "
and resentful o LT A . o L
. i "‘ . - _.'~ ‘« - o

e / L Once a decision is made to comply with the démands of. desegregation SIS
o TR pressures, the first district actions are usually 1) to establish a-
"\

. .

-'committee or committees (comprised of school and community personnel) to " m

outline’the most feasible method(s) for complying with the order. and
‘_2) to establish and artitulate a formal district policy statement. -‘?,,. MR

’fregarding the order and’ desegregation (Crain, 197T'and 1968 s,

,J <’ Commission oft Civil Rights, 1976) -‘Most often, the district 8 statement
B -2

is a reflection of the school board 8 attitude toward pressures to

’

\ B3 . -

%y :'.',' ] : o . \’.._" Sy . !
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)
o

'desegregate which in turn 1s representative of the conmunity's attitude‘

y
-

as a whole. The establishment of gchool and/ar community committees
representéwan'effort by the school board and the district to acquire

Ll ' i
\ ' input from groups to be most affected by desegregation activitiea and

-

resnon?ib%e for ensuring "the succegsful implementation of ‘any developed
plan. Ihia ie an i;}ortan first Step sinee several case studies hive -
‘indicated that those districts which‘adopted a forﬁalvpolicy supportiné
desegregation and whose superintendents voca}ly suPported federal pres-
sures to desegﬁfgate were more’ Successful iﬁétheir desegregation efforts‘b
) than those who did not éCrain, 1968). Furthermore; it appears éhat dis-v
| tricts hEEding the resuits of planning committees desegregated with
greater ease dnd iesq community and staff Egyentment than districts[
\which establish an arbitrary method of\desegregaté9n u. s. Commiasion
on Civil Rights '1976) . The end result of this planning interval 13
o
the adqption of a desegregation plan for complying with fede{il and local
- demands. R
Th?/éthnic’and class comnosit{on of school boards is an important
factor ‘that LOntributeS to the success or fallure of the desegregation
process (Crnin 1968 and 1977) Homogeneous school’éﬂards seem to facll-
itate deseergacion while heterogeneous boards tend to inhibit the pro-
cess., Apparently, hetcregeneously composed boards are unable to 1each'
«~ consensus On-a consisgtent basis. 1In addition, school boarde'éomposed}of
neivic elfte" or '"founding father" types tend to deﬁegregatc inore easily
than boards compnsed of a "political elite." It appears that the politir

cal elite are more vulnerable to the emotional whims of tdeir constituency

: \, .
and tend to polarize quickly on controversial issues.




Organization Strategies

.

L3N]

@

Once the desegregation plan has<Been developed and adoéted the
desegregation process moves into the interval of plan implementation.
_/ Rl

*éﬂu The following organizational strategies have been identified by Foster
(1973) as: being the most widely adopted.: : '

ovRedrawing of zone-lines

.o'Skip—zoning '{} "‘

e Site selection and eonstruction . -
e Pairing and grouping of schools
° Modified feeder plans

e Optional zones

e Open enrolinent

e Majority to minority tranafcrs
e Magnet schools

o Special programs
_® Metro Coop (urban—suborban exchange)

[y

e Open housing

EﬂCHiOf these organizational strategies makea different demands- on the
community and the school disgrict. Accordingly, each strategy has its
¢  own advantages and disadvantages. The sinilaritics of these Gtganiza—
tional strategles deal d(rcctlylyitﬁythe affective processes concerned
with genuine acceptance and supbort for the desegregation plan and the
brOuder humanitarignytssucs on which tne court‘ordérs are based. The

differences fE’::; strategles exist mainly in the procedures to achi%(c

racial balance in the school district.

o -

In the followling paragraphs, Litations relatod to qpccifie\etrategies

wil('bc identiiied by gschool district. \Tho U, S.ommission on Civil

-l

10

¢ 14 | _,
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[

Rights conducted, via regional %ffice personnel, case studies of several
different Bchool districts around the U. S. and these districts rgpre—

sent the sources for specific strategies identified. A complete citation

*
»

for each case study is'presented n Appendix B of'this‘document.' A}

-

To ease the reassignment of teachers and pupils, some districts

>

allow teachers to transfer with their’ pupils to their new schoold in the )
desegregation process (Kalamazoo, Michigan) Another strategy to ease
teacher resenbment‘over reassignment is to encourage voluntar; partici-
‘pation as much as posgsible (Williamsburg County, South}Carolina).‘ Some 5
districts developed and‘maintain an On;going'communication process with
teachers before, during, and/after reassignments in the form of written
communications (Erie, Pennsylvania).
Strategies for staff integration andhfpr preparing staff~for inte- .

grated classrooms include: ! €>

e Teacher human.relations-trainingd(grie, Pennsylvania; Racine,:
‘ N v . N : 3
Wisconsin; Nashville, Tennessee; Tulsa, Oklahoma; Wichita, Kansas;
Ogden, Utah;‘Waterloothowa; Santa Barbara, California; and
N

5Minncapolio, Minnesota ) -.‘

e Providing forums for teachers (Willidmsburg County, South Carolina)

° Giving,teachers.university credi& gor obtaining multi-cultural

t¥alning &

(Ogden, Utah)/

Staff training in the development of multi-ethnic curriculum
materials (Waterloo, Ioway Kalamazoo, Michigan; and Santa B

Barbara, Callfornia) : aﬁ?

L] . .
e Increasing efforts to hire minoricies (Peoria, Illinois; Berbﬁley,
California)

e Giving courses in multi-racial and multi-ethnic history and

) 11

1



e (Principal and vicefprincipal of different race_L (Little Rock,

employed to accomplish this goal. - - S o » B

Al
'

culture (Nash¥ille, Tennessee) - oo

. Creétiné bi—récial aéminiet;at&ve,;;qisory teams in _each school

~ r

Arkansas)

e Establishing,dialogue for teachers being transfer%ed wi teachers

. . ~2 B
) preYiouslf/transferfed (Tulsa, Oklahoma) o
~ o . ) . [T
Communication StraEeg;es ‘ , | i \ v

O e~

The initial effort of a‘district,7follbwing the adoption of "a plan;

»is to gain parental and community support and cooperation with the'imple—

",

mgnfatioﬁ ofﬁfhe)ﬁlq@lgwA.humber of stratggigg have'béen designed aﬁd .
. %f ‘Using fhé mediqbto conyinbe'pa;ents and the com@ﬁhify.of the
necessity for desegregation and to demonstﬁate théfvalues'of
descgregation (U. S. Commission on C}i‘.\‘ril Rights, 1976). jhis |
is best aécomplished by favorable reporting of desegregatiqn
. .
Ey the local*news media, publicatiqn‘énd distribution'of-pro—
deseg;eggéion bfocﬁures by the schoolbdistgigt and con;erped.
' orgénizdtith‘(Wiqhita, Kansas) andlby‘businéSSés buying
advertising time in support of desegregation (d:terloo, Iowa).
~ 2. Making direct contacts with rgpresentatives.éf the community.
Thé following strategieé‘were Spécified; )
’.o Using cémmunity liaison workeré to serve as links between
;he séhoqls and the coﬁmdnity fogden, Utah; Wichita, Kansas)
° Encéuraging business,‘rclig;oés, and political Teaders to
appeal to their clientele and\conscituencies (Waterioo,‘
Towa; Kalamazoo,  Michilgan)

o’dreating citlzen advisory committees to assist in plan

~,

i2 “
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| L Lo
1mplementation'(WichitL. Kansas}-Ogden; Utah; Watérloo,
o 4 ,

Iowa; Peoria, Illinoi%; Kalama500y~Michigan; and Santa -

B

| T

[ ’ 3

Barbara, California) | : L
. : | ) ) -

° Converting schools (closed as result of desegreggxion)

into

ommunity centers to‘minimize cdmmunity's'feeling

-

of (oss, (Erie, Pennsylvania) "oy

‘\'L "W

. Conducting public forums with parents and other communﬂty
: \

members,to eﬁplain the procedures of plan implementationn
’ - : P Q . .

(dien,_Utah; Williamsburg County, Sodth Carolina; KalaF

mazoo, MiChigani C N
Easiﬁg»parental concerns and ercouraging parents to par-
. Vo~
ticipate in the actual implementation of\the desegregation

plan (u. s.’ Commission on Civil Rights, l976) §Sev.eral
e o

methods for attaining this involvement are:

e Using written communication to. explain reassignment of
» . z(
children (Erie, Pennsylvania) : .

e Creating parental complaint centers to establish lines of

—

coimmunication with,parental groups and the school board ©

* i \

®
(0gden, Utah; Kalamazoo, Michigan; Erie, Pennsylvania)

-¢ Creating hotline systems,staffed by parent voluntgers to

pr0vide i€formation‘r arding plan and transportation
procedures (Tempe, Axizona; Kalamazoo, Michigan)

e Providing human relatioha\iraining to parents (Nhshville,

.

Tennessee) - .
. . "

e Hiring parents as aides to work in the schools (Tempe.i

.

Arizona) . o .

. 3

> . H . '
e Allowing parents tawride buség as monitors (when busing

. i . 13 1 A;, »
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‘ B is employed) (Tempe, Arizona) .-‘mﬂ' gﬁ ‘ : S L
LN - o o ' ! .
a j - - o Using parent volunteers to estdblish information centers
‘ R ‘.5;4 bi along bus rout&s gKalamazoO, Michigan) : Jf,_ S

. Using PTA groups to monitor and supervise the initial

>

impleméntation’of new bus schedules arid . playground activ—

e Using PTA grOups to codrdinate school open hoy
.. e . -

. d , o prior to snhool dpening (Santa Barbara, Califc

4

(;“'do'Developing sgge walking\routes.and'hiring addi

_ _‘ guards J(‘Wichita, K’ansas)

DA

: 1 . ' L
o o Providing human relations training(for bus drivers (Nash-

. o
" . \ . . R
,/ 0 - ' ‘o, e "? -

. : ‘ ville, Tennessee) L ;" T T, ; v

Other factors germane to- successful plan implementation are the subport

. . . ° y
' N -~,

and use of law enforcement agencies and the establishmenﬁ of openﬂlines

- @

P Voo
- of communication amohg parent93uschools, and law enforceﬁent agencies

|
- v

(U. S Commission 0n Civil Rights, 1976)

Yy - |

Programmatic Strategies - ﬁ‘iw. i.- e S T,

[N}

Loay . . u

oo H
I
Although the minimization of parental and - community‘resentmept

A S, N

toward desegregation is cfitiéal te successful plan implepentatio%

reorganization of the schoole themselves 19 the major task ‘facing -

A |
v ~ n

1 : administrators. Program strategies Adopted by school systems to meet

the needs of a desegregated student bOdy include . <"" .

% ’ . Y , . X .. q“ \ o
‘ ;e Cre{ting human relations councils in cach schooﬁ (iulqa, Ve
o A \

Oklahoma)A

‘ S B PO T LT
' > _ S T R




.y 'B 'Minneaota)
( <
°

R ) Creating special ﬁacilitﬂ%s and policiés to address di ipliw’

. \ .
’ties, and university classes conderned with interxethnic relations,

" { . - . L '

8 &
,L K Incll;ing multi—cultural classroom materials in the curﬁiculum )
\ ' (Tulsa, Oklahoma, Ogden,,Utah, Peoria, Illinois, Wichita,

Kanaaa, Williamaburg,COunty, South Carolina, Minneapolis,

v

,1‘:'

¢ < [ - - )

f,g.-" ment (thus minimizing cultural differences in achievement 1evels)

(Williamsburg County, South Carolina,iSanta Barbara, California,

.'4 . Tulsa, Oklahoma) - e

>

L'o Developing'remedial nrograms (in basic'Skill areas) (Ogden,;

o ﬂ‘n_ Utah Waterloq, Iowa, Kalamazoo Michigan)
E: 5%

- 3 6

\

. Developiﬁg a set of priorities, at the district level which

;‘L commit tgbchers and schools to. increﬁsing student achievement
. | v . ) .

’ ]

g ' and inter*ethnif relations (Kalamazoo, ﬂichigan),

t
2

to Instituting compensatory education programs (U s. Commission on

;'\ 1 . . ¢ L —< ' . ,'
. Civil Rights, 1976) | - ‘ BT ﬂ |

b

e .
2 RelOcating ;¥ecial education programs’ to best serve newly

) acquired popuiation of integrated qchools (Wichita, Kansas) (/ﬂ .
[ ‘s‘.

ary proBlems (Wichita, Kansas) " "' L ' ‘J’

‘m\"

minority_issues in»education, the value and.use 6 multi-cultural

. B B :’ & \
nmaterials in the classroom, and the hist?ry and processes involved in

desegregatidn

!

| To facilitate rapport among parents, administrators and students of

\

‘newly desegregated schools, some diqtricts initiated procedures for

4 ! ¢ ) N o
«
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o _— ”parental eonsulgation‘withﬁprincipalsﬂand teachers (Erie; Pennsylvania)gw

' e

;gﬂv?f;".‘fa coneucted -a* serieg‘of open house actéyities\(Kalamazop, Michigan), and ":)‘.
',)‘f _g . provided~iqtensive training for counseling and other\support per onnel
?:)v ‘u¥? for communicating with minorrty group populations (Wich}ta, Kansa )
-f»;wvvz'{".v:_ To enhance intergroup relations among students dnd to increase the
et ,.'9 oyt * ‘

o 37 \ ease with whicﬁ studeﬁt transfers were conducted, the following strate-
)ﬂa et gies Were utilized. ' ‘ .
ST

T, '-o Assigning special coungeling staff to each scupol (Tuisa,

'~ o -

[

7 g?.‘ _ Oklahoma Wichita, Kansas)
_ e - Using student volunteers in. thegdesegregation process (Wichita,
lg'\ - - & ' i . !
- ‘.?I . .- . Kans%) . ‘ . ‘ s ) - . "‘ v
» ﬂ“hi\\: e Establishing racially—balanced classroom-assignments (Kalamazoo,
‘o : \ ) " CoL . .
g ] .o Michigan) R

e ' . ) ° ) '
o iv p-lncreasing minorfty participation in egtracurricular activities

R, T (Kalamgzoo, Michigan) . o A __—

“14 o : ‘ . ‘,' R v
‘ o‘Developing social activities for parents, students, and teachers

. . A .

> . . .

";(Kalamazoo Michigan) . : ‘_ o
;o Recruiting minority students'for?accelerated classes'(Kalamazoo,.
‘ . Michigan) J o

. Informing students of desegregﬁtion via meetings and discussions

-

with teachers, parents,-and school offic/als (Williamsburg

= '
County, South Carolina; Wichita, Kansas; Ogden, Utah)

e Providing human relations training for students‘(Wichita, Kansas;

Nashville, Tennessee)
. X . B" ,
e Creating volunteer gtudent t%torial corps (Tulsa, Oklahoma) -
. Al "

- 4

,Relative fo faculty, student and administrator conflicts, school

districts frequently create some type of human relations team which

?
o o o \

o

A

A




Iowa) .

9”*" » ) . . ' . B (
opexates%from the central office (Wichita, Kansas and Santa Barbara, -

! .»‘ . 3

California) . Also,’ a desegregation expert may be employed(to monitor ’

-

&
-and a)ssist with organizational adjustments within .the district once the

plan has been implemented (Sahta Barbara, Califorﬁ\ia and Waterloo,, ,

o

. , . o 1
S . 3

Conclusion o ' , . -

* y ' Lo v v

. 'Several.issuES relating tq%the process of deSegregagion in any

1

) school district may be highlighted. The initial concerns’ of a. community

‘

!
and- school district An the dssegregation process are politically

. &

motivated. Educational issues are considered only im the context of

» : .t

their feasibility or acceptability given a certainPcommunity attitude

toward desegregation. Educational efficiency_is_sdmetimes sacrificed
during tne early stages;of'desegregation in oJ%F?‘to:initiate the process
itself. :6nce.the'process has been initiated and resistance diminishes,.”
educational issues assune a'priority'over political concerns. At this

.

point; issues related to the education of different populations of .
childre mav be addressed in.more constructive ways}‘ The critical issue
in dedéiregation becomes how to meet the educational needs of individual
children in a multi-ethnic setting rather than finding the most effective
and least disagreeable method of eliminating segregated/éducational
institutions.

, "' Staff Development Considerations

¢

L In regard to WIEDS Model of the Desegregation Process (see Figure

'

1), staff development efforts can be initiated either at the*dévelopment

Y

step or the implementation step. Inservice or preservice;workshops

-and training programs are the usual forms taken by staff development

\ <

efforts. Frequently, resource personnel from outside the school syatem
. ,r’l . N ) - '
17 2
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are called .upon to design or contribute to staf deVelopment programs.
Robinson and Prfeston (1976) indicated that inserv ce training institutesi
for school teachers have been used all'over the United‘States‘as means
e X for promoting deSegregation, Qspecially in the South. Such institutes,
o ~_are planned at least on tacit|acceptance of“the contact\hypothesis, 1.&.,_,

. contact fosters positive 'attitude change’.
oy .

o ~ The review of staff development literatureﬁindicated three purposes’

or reasons for conducting staff ‘development efforts.

) '__‘ \{
To. improve sthff relations by prov&ding equal status.con—'

[N -

. tact/(Robinson an st » 1976). y

P - L2, To imprpve brganiza?ional characteristics of a recqnstituted
< §
school by training staff in communication and problenrsolving

\ . "'8kills (Gentry and Watki%s, l974) o

" 3. To impﬂove instruction in interracial classgz;ms'(Chesler,

vy X

Sy WorkshopJDesign Model S : "_ ‘ J:p : 3:1"

-
’ ‘f .

' ;5.' - 'Based on results generated from a study by Mosley and Flaxman (1972),

a general model for workshop‘design~can be abstracted.' This general 7
model consists of sevén steps: 1) participants, 2) goals, 3) objedtives,

. - . :
4) . content, 5). program, 6) evaluation, and 7) outcomes. ¢

i

- | i : P
'identify‘uhe targét population. The workshop goals are defined based,

on the needs assessment ‘of the'participants. These goals are then

The first stép\in designing staff development workshbps is to ., v

elab rated by specifying workshop objectives (King, 1977 Grand Valley
State Collegé 1973). One,specific workshop report conducted qt Ohio
K} University recommended that a needs assessment be conducted at three

levels: contacts directly with teachers, contacts with ‘instructional
. , .




v

oo

) for the workshop. LWorkshop planners must ascertain what outicomes .are

1eaders in the schfol district, and classroom observation (Mangieri and

d

McWilliams, l976) Mosley and’ Flaxman have found that in planning a

by !
workshop, the most critical factor is the spec&ficatton of/realistic~

Mobjectives that are;achievable within the time and circumstances decreed

deEired then base the workshopé on those desired outcomes.

'

After defining the objectives to be attained at wofkshops, the

F— ‘

content areas of eachASession are then identified. Mosley and Flaxman ’:.

V

"have concluded that in deciding what objectives and content areas are to

‘be addresse M, care should be taken that they refleqt the needs of thgE

&

participants, not JUSC be planned in the minds of the organizers and

!
"benevolentl imposed" on dhe participants, as was most often done. Also,
- - 7

there should be a c1ear and appropriate program'design, in terms of time,

: .8
the participants are, idenﬂified then goals and objectives are defined

then the program (time, strategies, pgrticipants) is dete&mined. Too
.often the mechanics of a worksho% are formed, thcn the objectives are

fitted around them. , This will lead to WOrkshops that are not meaningful

to the participants.

The next etep iu the dcvclopment of a generﬂl model Eor workqhop
design ie eValuation. A full evaluation qhould includc participant'

v _.r

reaCtions,‘progress toward nchicving objectiveeJubtrehgths ahd weaknesses

of workshop procedurc and-de%ign,iand evaluation of workehop staff

e

The final step in the deqign is outcomes; where a decision poine is

located. If it is determined that the workshop has. been successful'in i

achieving the goals thnt were stated in the beglnning, then the planners

/ .‘ 19 w0y
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‘5'retdfn to the second step, defining goals, and have/the Option to, start

the process over with new goals to address other Kéeds. If it is deter- R

- A . ' ' .
mined thatnth goals have not been attained theg a feedback loop is

. ‘ l ‘ o ra
: )plemented which retu} to the program stage for modification, revisiom .

etc. The design model is schematically represented 10 Figure 2:

) .. L P
) . ' . B . ; : . . -
g ~ . . N ¢ " . .
. . - W .
L " .

‘ ‘ . \ /o p*<ff( : _ “ . e
N ‘ :

.

FIGURE 2 . * _ . : T
© 1.7 WORKSHOP DESIGN MODEL
h édccessfulr. o
. ] . r N . N . ".\-
o EarticipantgL—Jgggls b1ectiVe§L—JﬁontentL—Jgrograé}-ﬂﬁvaluatiSEL—JOutcomed
- o m . s - ¢ ) Al

not successful.

| - .

‘?g.Teacher and Administrator MochS' . -”: - ] o el

'The.cOmponcnts (minds participants") of the general model for. wa\y-

>

\\ shop design may“eerve as’ headings for the more specific teacher and

admjnistrator workshop models; These components (Goals,"Objecciveé\4Con* -

-

! X B
- r-

; ‘ rtent”’Program, .valuntion, and Outcomcs) are reprcsented in bigure 3

.(Teachcr WOrkshop Model) and Figure 4. (Admi istretor WOrkshop Model)
o FERRNY )

e""The goals ‘of tthc types of wdrkshopq are sired tcacher and administra~‘.i

o .

SRS

tor chanpges.- Thcse chnngcs are rcpreeorted in the objecctlive component

as, cogrfltive change and affective change.. Content areas, for the teachery

e LN

model, €all under the. categories of raclal-cultural curriculum innova-
] :

. BT
’ &

/’ tlon, upgrading of tRaching skills, raclal-cultural understanding, and ¥
t improved interpersonal rclatlonships. 1In regard to thcyﬁdministrator
moddl, catepories of content are ractub}cultural curriculum.innevation, .

organlzationaT patterus, community invelvement, raclal-cultural under-

-

o S NI S : ,

ERIC

Aruitoxt provided by Eic:



“

Desired
teacher

“'-'ngnitive"

]

LA

.. Content -

[

1

"] .changde

changes |'
chages ||

i

)

‘u"‘.“ '

[ Racial-cultural

curriculum
{nnovation’

Upgﬁad;ng of .

; tEalhipgﬂskills

Ractaiféuitdraf
upde;standing

* FIGURE 3

’

~

L] [

" TEACHER WORKGHOP MODEL .

A A
- .
Ve

, |
Prograp
ey

¢

A

et

-
-

v

ot e

' 13

* Evaluatioh,  Outcomes ,
L
SR O 5

L]
S i -

i

e

o fime .\
o ptrategles ©

?‘,EﬂCﬁgﬁltive' nd

',Aseesgmenﬁ __#'affectfve -
“] techniques | 7 changes in

‘ : Afféé;ive
© |change |

'Improvéd‘
interpersonal

relationships

v,

o/participants'

participants
—

[

. -
) |
) : o
»\“'r .."
’, .. i |
-\(I: v
." X "
A . l
1'\ ' !
o ", !
otk
\ ol ’ i
t s . e
: A
‘ l,
‘.l Y \
IR TS . |
. Lo,
I - B !
I \
) oo
' N ; )
. B N -
T )
,‘I‘ -
\‘ Py
.
) L
[ v
- rd
0 o
Y .



cZ

ke '

/
FLGURE 4

4 ADMINISTRATOR-WORKSHOP MODEL
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L L T
) : : S . _
. 8standing, and improvedeinterpersonal relationships. ' . oty

- - . ] ’/‘. A
Program implementation (time, strategies, and participants) is

relative to the needs and discretion of the school districtéi Workshops -

“may encompass anything_from,one—day meetings to monthly sessions to a

' two-week institute at a local college or university. Thﬁ time sequencei;

‘must be sufficient to carry out the goals of , the workshop (Mosley and
,Flaxman, %372) Participation may range from only teachers to teachers

v with principals, vice-principals, counselors, supeéintendents, school ,

2 =
.board members, students atdxcommunity people. Relative te the’ strategies

used, the most frequently used learning activities are lecture and Small ’

‘

group discussions. A review of the literature indicated a myriad of "h 1‘1

~

’

techniques was being used, e.g., speakers, small and large group dis-

-

cussions, films, reading materials, field trips, encounter groups,,and

role—playing. : / . , | v

The last two steps in both models are’evaluation and outcomes. In;

those workshop.reports expressing the use of evaluation techniques,
. : %K
. behavioral outcomes may be divided into two categories, copnitive and

"

. affective, the same as the two categories in the objectives and, content -
,,< X . !

steps. Three methods of evaluation are used to ‘assess cognitive behavior.

1

1) paper and pencil test, 2) interview, and 3) direct observation. In
terms of'affective behavior changes, the following evaluation techniques
" are recommended. l) attitude scales,,?) observation with narrative

report, 3) dem stration teaching with group evaluation, and 4) video-

taping of« the workshop. The major problem, though is the unavailability

L of a systematic plan ‘of feedback and modification in- the "real world"

'teaching or administrative situation. Unless the school supports and

reinforces the workshOp learnisg, sénding individuals to workshops for a
. _ . - /2 _ |
{
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~ r

) . , ' e .
‘ period of time simply di?pfnot bring abaut the desired behavior change--
the‘achool as wéll as the learner has to be willing to change.
Workshop Topics P b

. Chesler (1971) has idngigfied several_fopic areas thdt need to be

addressed in workshop settingd to further enhance a school district's .

. desegregation efforts: -t
2 ﬂ} o m . .
) TeacﬁErs' knowledge of students through-review -of different
" cultiral styles in studente' fanilies‘and the accumulation

/of data regarding the current attitudes ‘and values_of‘stu—‘ '

dents toward self, school, peerssiteachers, racial issues,

7 etc.
.. e Teachers' personal feelings through”self-examination of each

. . . ) ‘
individual's values about racially potent matters.

& e Teaching practices by trans ating theoretical propositions,‘

research findings, or new in ights about oneself into behav—

S o ; ioral'impliCations,relevant fox the classroom._.“ R S

(

e Relationsnipe>wi;h professional.peers by providing opportunity
to share creative ideas with fellow teachers. .
o Roles of principals and superintendents for faciliﬁg;ing and
supporting teacher changes to improve classroom racial rela-

tions. \
‘e Co, unity ;Llations by teachers knowing how youngsters'can
0 ‘ - -ﬁchange apart from related change in their social surroundings.
These}topics can best be implemented by using theffollowing training_
strategtea: - . o o
1] .

‘e The traditional strategy most frequently relied upon for
’

|

rincreasing educators skills involves new written materialé

0 C 2 | | '
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used as reference guides. . R /

® Films, photographa, and. recordings are used for retraining

{

teachers andlthey shou?d be'accomp;Lied by some kind of dia- ",

’

cussion or'prlctice. }" r‘\\

-
‘.

- .e The use of laboratory training methods, particularlynsenai-

tivity training groups, is another valuable method.. (Common
to all such groups 1is the members attempts to give and
receive feedback~with peers and to consider making changes
in their owndinterpersonal styles through‘an analysis of

>

what they feel and see.occurrjng in their small groups.)
v o A .
e Role pldying and skill practice exercises are -among those

techniques used in more comprehensive efforts to help people

achieve - change.
® Feedback survey results involve collecting datd about the
performance or processes of a client aystem and then feeding
back those data with interpretations into the client system._
‘ o (The assumption with this strategy isnthat pergonhxwho see
their own performance data may pe able to make changee in a

direction more advantageous to the sthem.)

e Peer sharing or the opportunity for productive sharing of

i P

views and practices may encourage teacher change.

e A corollary to the encouragement of peer-sharing processes
is the formation of small groups or teams that have gome
formal‘professional responsibility, i.e., diagnosing_organi—
zational problems, ‘making decisions regarding school‘racial
policies, planning parent-school meetings, etc..

e Another useful training strategy is the use.of personal or.

> . .




' # " I . -
organizational systems of probsgm-solving uging an mpirical- _

rational approach ?identify classroom problems,’ dia nose

-

) classroom'problems, develop.a“plan, take action, obtain

feedback, and provide evaluation).

Chesler indicated that many of the educational changeistrategiés

described have been tri*E)and reported. without benefit offclear research

b

=] -

on their actual effects. -
Conclusions '

Inservice and’ preservice workshops provide a forum wherein partici-

pants can learn new attitudes and behaviors, adapt new organizational

structures, or elaborate new“curriculum and teaching methods. When a.

school system undergoes desegregation, most likely all of %hese changes
i . e [ : .
will be found necessary. While a good deal of literature exists to '

. o ‘ .\ . P
describe inservice workshops that have taken place and prescribe models

{
. N N

for the process, little follow—up, particularly over the iong term, has

been conducted How are the changes incorporated into schools when
participants return tc LhL~r classrooms and offices? \While participants
and trainers tend to'c0uuclentiouslyAevaluate“the workshop experience
itself, we know littlelabout whether that ekperience is b;ilt upon or
.negatedvbv'other sorts of.problemsbtﬁat d}ise after'participants leave

-1

the workshops. ‘

This conclusion from the literature review suggests that there are,
i . O

as yet, no long term and wholistic descriptions of wﬂere and how staff

development activities fit into the entire desegregation process.

Teaching/Learning-Considerations
~N : '
When desegregation is implemented within: schools and students begin

to attend classes, teachers confront a set of problems which may seem,

-

< . |
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- entirely new and different. A heterogeneous group;of students sit"side

by side awaiting their chance for "equal educational‘opportunity." The
articular makeup of the heterogene0us group varies from region to

'rEgion, from neighborhood to,neighborhood, and from classroom to class-
room. More likely than not, there are more cultural and class differences
. ) ) . . ) : . . .
. represented by the students than indicated by their ethnic designations

for desegregation purposes. 1In a' critique 'of oversimplified persions1off

fCultural difference;" Valentine (1971) points out that there is no’

homogeneous "Negro culture." In one urban community, he identified some

14 different Afro—Aherican subgroups with more or less distinct cultures,'

.

as well as nine other non-Afro ethnic groups.

_Before teachers choose among instructional and organizational

strategies, they first come to terms with their own understandings of
groupudiffergnces. Chesler (1971) calls attention to the most important

point distinguishing interracial teaching assignments from other teaching,

3 '

assignments: ‘ : )

‘Since the cultural heritage and reality of mutual ignorance

and distance--if not antagonism and fear--between the races =
probably are present in the minds and views of all Americans, '
"the teacher must wrestle with his or her own preconceived
views of people of another race (p. 614). .
While many teachers may .choose to. ignore differences, claiming that
equal treatment means blinding oneself to color; culture, aﬁa class,

‘ . . <

the case for cultural pluralism'in the schools has won akclaim as the.‘
only humane way a pluralistic society can educate its young. Deslonde-.

.

_ and Flach (1972) have described one case in which reluctant teachers
were won over to acceptance of cultural pluralism. )
When teachers have examined their own attitudes and behavior, and

checkedpto see 1f the type and quantity of - their interagdtions with




. ,- ' P
~ students, particularly disciplinary and reinforcement praqtices afe/non—

‘ disériminatory, they they can begin to develop more formal concepts and ’
‘; . strategies to teach in an ethnically .heterogeneous class. s s

. : . . . Concegts‘v

wi

Cultural Difference

A

)

_ Social scientists have described cultural differences in the class-
‘room in terms of different cognitive styles, different nonverbal communi—

cations, and different peer orientations, as well .as the more ohvious

. o

differences in language and history.v.Lesser et al. (1965) suggested‘that

- L]

S

cultures depend differentially on the several learning modes‘through

which human beings'acquire andvprocess information: verbal—auditory,
< ’ . : . .
visual-spatial, and sensory-motor. Such a concept implies the need for.
o »
a variety of instructional experiences’provided in a multi-ethnic class~

[

-

. room. %
~ Cornelius Grove (1976) drew on the abundant theoretical literature -
on non-verbal communication t? point out intercultural communication -

-' ,‘

: ) ‘ R T . ' .
- problems arising from desegregation. Since many non-verbal messages are

) both tulturally unique and unconscious, misunderstandings can occur due
. v ' ’ . . . . \
to mistaken assignment/of meaning to gestures, looks, body stance, con-
. . ] L . v .
versational distances, and other non-linguistic communications. While

neither teachers nor students can be expected to change their own non-

vérbal behavior to any considerable degree, awareness of the non-verbal

. B - < 5oL
level of interpersonal engagement can at least minimize, misunderstandings.

i

Ramirez and Castaneda (1974) suggested that different peer orienta--

~tions distinguish ethnic groups. . Some groups expect peer group solidarity'
- \ .

while others are motivated by individual competition. In such a class-

room; a teacher should consider agvariety of motivational strategies"to

. . . '
. . - . . . . L
4
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' tap the predisposition of his/her students. K
f
While these theoretical propositions indicate that teachers ‘should

be sensitive to behaviors unique to particular culturalqgroups, they

.

also pose a dilemma. Reduction of cultural differences to a’ series of

5

' stereotypes which ignore the variability within an ethnic group and
o
underestimate‘the commonalities.in all human behavior runs the risk -
- N ! . ' : ‘ ’

of reproducing discriminatory attitudes‘among teachers and students.
Understpnding the concept of ethnic boundary can counter the tendency
for culturalldifferences to beéperceived as simple, stereotypical '

'contrastS“hetWeen groups. | - S , o

. Ethniw Boundaryd

St

Frederick Barth (1969) stressed that inter-ethnic'relations were

\

_ determined less by the exchange and merging of the contents of two
. cultural systems than by the frequently distorted perceptions and

attrihutions one group has of another. Symbols of group identity are
both imposed by an out—grgup andwexpressed by the in-group. The symhols
are'negotiated‘and a boundary between the"groups is cre;ted‘and msin;
.tained The set of symbols whdch constitute the boundary may haue very
litt1e to -do with the actual behaviors of people in eaZh grOup, but they

function.to distinguish 'us from them." v

% v

Gretchen Schafft (1977) used this concept to analyze an urban school
- where white children were in the minority and black children in the !
majority. She found a number of territorial expressions of ethnic
boundaries. preferred seating arrangements, exclusive hallway turfs{
and dif erahtial control®over areas.of the school grounds. Schqﬁft
suggested thﬁt both white and blackgchildren experience stigmas associated

-

with their color and act out ways vis-a-vis the other group"to avoid or

4
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overcome their sense oﬁ insecurity When the symbols of group identity v{.‘
-~ s and the social defense methanismd qf boundary drawing become too rigid,

, ST P N
they'resurict the sOCial-experience of children, preventing the expres-

g sionv:‘of individual variety, and recreating segregation within t_t‘;emagnp‘ol.
On the other hand, they Qill probably continue to functionlwithin schools
as necessary individual adaptations as long as the larger society offers. e
upward mobility to white children, while making it difficult for black

'children to reap the benefits of education in terms of subsequent economic

~ AL
» o

and -8ocial rewards-
o , ,
SchhfftusuggEBtEd that there were 8everal ways a teacher could deal
. ’ . - ‘ S e o . :6 . T -n
. ©  with ethnic boundaries in a multi-ethnic school. Children can be kept = #:

K

mo;ing in classrooms an‘d‘vcan be‘grouped and reg€oupedwmani tipe? during ' .
the day. Suchla strategy overcomes some of the’territorialhboundary o
marking betmeen ethnic grOups.’ To counter stereotyping, time can be ;;/////

‘devdted to gublicly exploring the opinionB. ideas, and feelings each
child has vis-a-vis children of other ethnic groups. .

The key, howevef, to'oveEfoming those aapects of ethnic boundaries
which differentiate groups in terms of inferidr and superior'traits4iﬁ

-to promofe equal status contact.

Equal Status Contact

[ [ ?

, ! At the basis of the political and social movement of desegregation y
is a quest for equality among racial grOUPS in this country-. The same

. ‘

year that the Supreme COurt decision abolished segregated schools Gordon

r . Allport published his classic analysiB The Nature of Prejudice (1954)
Much of.the desegregation literature 1s founded on his concept of&equal L
status.contact, For a review of this literature, see'éarithersf¥197d).

Both cultural difference and ethnic boundary are‘concepts'attempting”to~
. i A A . [}
i, >4 . ) . ] “ . i ’)\
. 30 s . ‘\ .
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organize and understand ethnic relationt’as they appear to be empirically.i;

”Allport 8 concept is more of a measuring stick to determine how close

‘.particular Bchools have come to the idea{\of equal opportunitY for all

b

and elimination of ﬁrejudice towards all. . He Buggested that the elimina- )

tion df'prejudice required prOIOnged cogtpct'between racial grauﬁa-vunder7 :

.W“:
non—competitive conditione and with the status positions ‘of each group

,.\_-._v

' J
being-roushly equivalent- MBHY of the. ingcructional strategies on the

. followiﬂs pages are attempts to meet this requirement IndividualizatiOn
RSN K
g‘of student Mork implies that” no singLe achievement is the measure of

"eothers- COOperative groupiHBlCUts‘across'the“status lines created by
v ability_érbuping.' MultiCultural curriculummattempts to‘recognize the
importance df.all cultural traditicnsn ratheruthan teach a skewed
,,‘historical record which affirmﬂ the status of one. 8r0up in the develop-
ment of the nation and the world. ‘Hdman relations activities provide‘a“

forum for all'students to participate equally.

. .% Strategles . . .

Y '.‘

A number of teachen guides and manuals are:available which BUBSGBC )

L

strategies for implementing a Buoeéssful education Program, bogh in

'-.,v

terms of . achievemenm and in terms of healthy social relations. General
'fguides for integrating schoOlB include Bash (1913) and\Ragosta and Fore-
hand (1976)-’ More specific guides to develop multiethnie curriculum and
"human relations activities include the works of Cortes (1976), Banks |
‘(19Q5), and Nachbar (1974)- A few empirical studies aré”available which
v-evaluate Bpeuific strategies (Bagley and Verma, 1972 Abrahamson. 1975
DeVrieB and Edwards, 1972, Patchen, et al., 1977 Blaney, 1974; and

Hawley: 1976)- o o ‘>'; | ' -/ : o]

T '




12

"on the 8081 desired Innovative strats's to improve the quality of

- aducation ‘for all students include team teaching and individualized

-
rl

instruction. Team teaching draws on the expertise of several teachers
- . ( R
who can specialize in different areas of the curriculum. It also allows

v

'students to experience teachers of diffetent ethnic backgrOunds them-

gelves. A number of case studies (U. S Commission on- Civil Rights, ot

»J N

1976) also mentioned individualization, although chis method has brought

! little evaluative scrutiny since#its inception. By individualizing,

[ '

teachers dim#nish competition among students. Curriculum, teaching
")\_‘, Wt / p . . .

' 'method, Btudent-tasks, pacing; and student evaluagion are tailored to -

- the needs of[thewindividual_student. Ind vidualization also meets the™.

"needs of‘schools‘trying.to serve the heterogeneous abi1ities,'learning I

: atyles, and motivations of a desegregated student body withOut resegre-

gating students intd tracks or ability groups.' A - o LT
'(. . . 1 . i L “
To achieve the goal of equal status interaction and improved racial
o . . . . g . r,)l s G 0
o P T
attitudes among students, the key strategy is to promote c00perative“ rw%

. .mfgrelations rather than competitive relations among individual students.

; ) <In"Baltimore, Maryland, DeVries and Edwards (l972)'described the ‘

' réstructuring of seventh grade math classes‘py means of interracial teams‘
: . -‘ ,.. .---,. N

ana‘instructional games. They d$§é0vered that biraciax task gr0ups oo
(’// . N\t

AL romoted significantly greater cfos —race helping and friendship This';.,
! - P ?

L*'finding was. confirmed by Patchen, etial ‘al. (1977) In. tri—N¥hnic class-' N
Mrooms in Austin Texas, Blaney (1974) studied coOperative learning Pl
approaches. how to "build" groups, and methods of transmitting informa- i

o tion through groups so that each student could teach a unique piece of o

. . : . 'v" ’ e
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' “"}'“" .

)
“!

knowledgo to his’ pners. 8ha found that peer—liking increqsed in coop-

‘eratively strUctured classrooms when compared to traditional cdmpetitive

clslsrooms; particularly among blacks and Angloagf'Moreover, in the
experimental classrooms. self—concépt improved. attitudes toward schooling

imptov!h. snd achievement levels were commensurate with those of students

o in control classrooms. Blaney did not, however. fael her data warranted

.
oo

saying that relations amOng all threezethnic groups radically improved.

S .‘A

-She. believed such a process wosld take longer than the time available

-~ . - 1
v . . t . -., \ - .
« in her Btudy a:- v’."-., ° N __',I,.': ‘ : « o . Sy

. e
Willis Hawley (1976) collected data on students self-assessments

ta investigate ihat determines students commitments to.academicn
| achievement. é; foS\H‘that the most important predictor of student
\\claserom effort was the level of student: interraction, thus supporting
Blaney s contention that cooperative group organizationlof classrooms is

1-1

certainly not dettimental to student achie%}.ent. Instead, opportunity

“for students to work together on common tasks increases student achieve-

v
11

' ment mainlyﬂthrough the mechanism<<: peer pressure.

Instructional Strategies.‘ Multi-Et nic Curriculum

Among the best»hurriculum guides to ethnic studies is James Banks .

-y

e
e test entitled TeachigggStrategies for Ethnic Studies. He points out that

unless teachers, curriculum deveiopers, administrators conceive
ethnic studies in a broad way, then the go of gducating students for

1

"e;hnic literacy"(may not be achieved. Cortes (1976) points out the

basic concepts and ggals of ethnic studies with suggested teaching units

*t ,,-~

"and studentﬂactivities.' ‘His ‘most valuable contribution is a list of

: 5
do's and don't's" for ethnic BtUdﬁfs:'“ :{ . Q% v
1. Don t teach about an’ individual as Uelonging to one group, s

.
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v
i

;JT“ 6. - Don't leave the. teachins about ethni éfoups“ﬁénthe:§nh§r )

PEPREREEY

do teach about an individual as belonging to. many group.,:, : e
L R :
2. XDon t permit ethnic studies to become a. process for. building\
/9T reinforcing group steréotypes; do usé ¢thnic stugdies as-a
process for developing in students an understanding of ‘both

AT - the general unifying threads of ethnic groups and the dynam- )

_ e diversity of group CUltures and experiences.. - ' S o
3. %on 't make ethnic studies a sop E¢ protesting sroups, do R ‘f |
rteach ethnic atudies,because it {s intellegtually valid ! .
‘and . sociallysnecessary. , _ o : _ r

4. - ‘Don tfmake ‘ethnic studies solely the study of a group by . .o
- -8tudefite of that group; do make ethnic studfes the study ., S
- 9f all groups by all students..’ = , :
‘“‘DOH t teach about .ethnic groups as a multi-ethnic group-
by-group parade;. do. teach about-ethnic groups as part of .

a continuous multi-ethnic proceggct . ‘

person; do it younself (pp. 13-16)" ‘
/ ' T ,

These suggestions avoid "ghettoization" of ethnic studieB gro

i ,g. g

' abundance.» Others may decide to integrate th9 -standard subject

DEENLEN J .ﬁ'”f/ B

reviewing Seneral“texts for their multi-ethnic perspective‘ana

Loam
. //

o ;;.

accord}081Yt ”While s0cial studies,xliterature, ‘and history are. "naturai"
A Y I ’ \

areas in which to include multi-ethnic perspectives, all subject-a;qas

- S ‘ o
@ r

> can be ethnically integrated with imagination. o B S

Whiie Cortes and Banks prdvidEJmodel multi-eghnic programs, several

empiric81 studies havé described and evaluated specific programs in- Cerms o

of sﬁecific goals. One study conducted by Verma and Bagley (1972) i3

ktested the effectiveness of a race relationg)module on changing high

school students racial attitudes and pointed to small ‘but significant ,

PositiVe °h8n8es ‘among thoae reébiving the class.' Abrahamson (1975)




\describe& a program in human relations in.two Louisville, Kentucky,
high schools; one all black and the other all white: Students from both

-

schools met bi—wéekly under the aus?$CéB‘0f an urban‘sociology clai;’ )
The claés covered topics ranging from "Self-ConCept“ and‘ﬁgroup Faaks" |
to "Poverty," "Racism," and '""Blues." Personal involvement and\%hterj
“action were emphasized by group sensitivity sessions, field trips, and
nulti-media presentations. Abrahamsonis findings on racial attitude
changes, however, were inconclusive. |

P

Conclusions ' -

The paucity of reseérch literature spec1fy1ng strategiés for teachers
to employ in desegregated classrooms 1s not surprisiné.l'Téacﬁéré neces-
sarily have to synthesize educational ideals, concepts of learning and
group dynamics, curricular objectives and materiéls, pedagdgical'methods;
and personal style into a professional unity which théy pre;ent to
students. At the same time, tﬁey must sensitively assess their unique
array of séﬁdents in terms of different cultures, classes, and person-
alltles, Jgd adapt their own pctivitics accordingly. Curriculnr and
organizational strategies must be general enough to be adapted to unique
classroom groupings. ) - y

\

The consideratlions on multiethnic curriculum, human relations
activities, and cooperative learning in this section nre-gendral orlen-
tations, 'teachers can cxplofe the dlmcnsions of a heterogeneous classrobm
and develop new ways to imaglnatlvely solve problems arising from deseg-
regation In the clagsroom. But a comprehensive description of this

process (n a number of classrooms and a numbér of schools has yet to be '

accomplished.
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¥ /’ Literature Review Process Summary
L." .
¢ A

. v ) : ! ' H '
~ The WIEDS staff read and annotated over 500 books, articles, and

papers in compiling the base of information from which this review was

\

taken. - To undertake this comprehensive search, several computerized

data bases were utilized: .Educational Resources Information Center
L. . . . ¥ 2

(ERfC),f?sychélogical Abstracts, ﬁthSoclological Abstracts. Relevant

titles -were selected from the results of these searches. In addition, a

4 ’ . .
number of prominent journals in the fields of education and desegregation

were covered. Among the more useful were the Harvard Educational Review,
. by .

The Journal of Negro Education, Integrated Education, Phi Delta Kappan,

Sociolog1 6f Education,.and School Review.

In addition, thiaAreviéw found a wealth of information‘in st#ff
reports of the United States Commission on Civil Rights: Without these
caée étudies, identification of specific strategies of "desegregation
would be very difficult. The case studies were systematically analyzed
in order to identify strategies‘actually e;ployed in school'districts 

all over the country. A more indepth analysis of these case studies is

proposed in Phase II (June 1978 to November, 1979) of Project WIEDS.

K
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' Introduction

agreement with the - Nationa1 Institute of Educa-

v

L Based on the 1nit1a :
TR PRV

tion'(NIE) to research suc 'ssfu] strategies used by se1ected schoo1’;"

districts in Texas toward ] segregating their schbo1s, centra1 office
interview data are presente in the fol]owing out]ine/format,n_‘
Introduction and Demography of. Austin La |

I. Historica]]y (stage 1)

R A, Court de]iberations and decisions . | 'afi ik;
FB;' Creation of new centra] office positionS
C. Creation of new programs ) .
. D; Admin‘lstr‘at'i vg/govgrnance_. Consideration_s e,

| Staff development
_II; Current]y_(Stage I1)
Au Current court situation -
B. ' Status’ of current central offices, programs, and related evalu-
~ation .
III. ,Future Imp]ications (Stage III)
A. SuggeSted a1ternat1ves from interviews,
" - B. Predicted possible court outftomes
The information is presented in'narrative form, following the out-
line as much as possible. In addition; a tabulalion in the form of -
frequency cdunts of commonrresponses‘in.the-interviews; along with demo~
'graphic.data on'the interviewees,_is presented in summary charts at tne‘

-end of the .narrative (pp. 52§55). The'interviews represent an explora-
p

{. ~ ' -’
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tory effort and much var1ab111ty and 1ncons1stency'anong 1nter31ewer~
' styles, focu$ of questdonfng. and points raised by 1nterv1ewees have
resulted. The frequency counts are. therefore not 1ntended to subStantiate
the va11d1ty .of the trends as s1gn1f1cant or the strateg1es as success~ o §§;d
ful, but mere]y to give some 1nd1cat1on of commona11t1es, where they B
occurred, in, the data A strategy ment1oned by five 1nterv1ewees
"%(a1though perhaps not addressed by n1ne others) is not neoessar11y more
successful" than a strategy ment1oned by one 1nterv1ewee.‘ The chart of '
. frequency . counts 1tem1zes all trends mentioned by at Teast two 1nter-.
o _’;v1ewees. points ra1sed by one 1nterv1ewee or other sources are'so 1nd1~

cated in the narrative..-. .. 0 . . S

3

: Persons Interyiewed .
| The centra1 office 1nterydews were ‘conducted w1th fourteen (14)
1nd1v1dua1s . two Anglo fema]es, one Black female, one Span1sh surname_

;‘fema1ea§seven Anglo ma]es, and three Black ma]es. These 1nd1v1dua15,

,among\others, weregadent1fTed:byfthe ReVJeW;Comm1ttee<as.haying.beenn_
active in Austin's jnitia] desegregationbefforts._ They a]]'occupied(
positions in the central office administration bu11ding of AISD, except

“for one who- occup1es a d1str1ct adm1n1strator pos1tTon at orie of the =
sgﬁoo]s and was referred for 1nterv1ew1ng because .of th1s person's
exper1ences/vjewpo1nts on the Mex1can-Nner1can perspect1ve‘on desegréga«

?

tion in Austin. The current pos1t1ons of the other 1nterv1ewees 1nc1uded;
one Assistant Super1ntendent f1ve Directors, one A551stant D1rector, and
s1xJCoord1nators. Other demographic data on these 1nd1v1duaﬂs are, listed
in the summary chart (see p- 52) To protect the confident1a11ty of the

persons involved, 1nterv1owees were coded as A through N, rathen than

 being 1dent1f1ed by ‘name or posit1on These individuals were se1eoted to

®
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be 1nterv1ewed based on recommehdat1ons from the Rev1ew Cmﬂn1ttee. the

-

distr1ct s Desegregat1on Speciaf1st, and some df the 1nterv1ewees them-

se]ves Add1t1ona1 centra] off1ce personne1, active in desegregat1on"

u/

1 efforts, were recommended for 1nterv1ewing to NIEDS staff as our 1nvo1ve-

. -1

- ment into the prOJect progressed however t1me and fund1ng 11m1tat1ons

d1d not. permﬂt ?urther interviews during Phase One of the prOJect

'
o

Interv1eWS at the centra1 off1ce 1eve1 were conducted by four members Qv
of the NIEDS staff an Anglo fema1e (AF#1), " age 36, conducted three h,.r
': 1nterv1ehs, a second Anglo female (AF#Z),nage 29, tOnducted four inter-
views; an Anglo ‘male (AM); age 33, conducted f1ve_1ntery1ewss,and a B]ackru
male (BM); ag?hﬂ4, conducted twoifnterv1eﬁsf- Seeléﬁmmary‘éhart’(p; 52)
.5for”?nformatfon as-to fnterviewer/interviewee pairings. An attemot‘wasu
blmade to assign the BM 1nterv1ewer to some Black 1nterv1ewees, a]though th1S
practice was not Str1ct1y adhered to as’ ava11abw]1ty of staff members for

interyiewing varned In genera] 1nterv1ewer aSS1gnment to’ 1nterv1ewee

was arranged at randan by the NIEDS secretary.’ o

~ Add1t1ona1 1nformat1on, h1stor1ca1 facts, and other reported deseg-
¢ f
regation strateg1es, although not netessar11y ment1oned in the 1nterv1ews,

h were g1eaned from/var1ous sources: the 1976—77 AISD D1sc1p11ne‘Report,
\

handbooks from va¢1ous centra1 off1ces, and the istrict's Desegregat1on

Spec1a11st and another 1nd1v1dua1 active in Aust1n 'S desegregat1on

Demograghx of Aust1n, Texas o _ . .
o Austin 15 pr1mar1]y a tr1cu1tura1 c1ty j%rapprox\\ately 330,000

residents. Tﬁo predoninant v1s1b1e cu]tures e White Anglo- Saxon,

1'
‘Mexican—American, Black, and some Orientals, particularly W1th1n The

University of Texas.. Supported by Tight, often high]y technical and
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DA )
gepera]]y ngn-polluting industry, the city possesses a disproportionately

'h1gh_numbgr of professional and skilled workers due to its status as a

governmenta1 and educationa] center "The two pr1ncipa1 minority groups.

. Mexican- Americans and Blacks, comprise approximate]y 30% of the ‘popula-

tion of the city. Their share of the minority population of Austin is

in many respects a socio-economic m1crOCOsm§qf therjtuatibn'in Texas.
The city is bisected by an interregional h1ghway with the bulk of

minority residency east of the highway. Despite significant amounts of

residential 1ntegrat10n 1n Northeast and South Austin, a 1arge portion of

the majority and m1nor1ty popu]at1on Tives 1n distinct separation

Minorities in Austin are affected in the same manner as in other compara-

ble urban areas; relatively high Unemp1oyment, under-education, a Tower

'average income. among the employed, a sign1f1cant1y higher educat1ona1

drop -out rate, and higher crime rate S ,
The Austin Independent School District 1s larger in geograph1c area

than the City of Austin, and,currently encompasses 230+ square m11es

The district currently operates 63 e]ementary and 22 secondary c%mpuses.

As of October 1977, the ethnic composition of the district's 58,415

students was 59% Anglo, 24%iMexican-American, and 17% B]ack.‘

1. Historica] Summary of Desegregation in. AISD (Stage I)

Pr10r to 1955 AISD operated a "dual school system;" B]ack children
were required by 1aw to attend all- B]ack schoo]s and not permitted in

all-Anglo schools. These all-Black schoo]s had, for the most part, all-

Black faculty and administration as well. At this time, there were also

all-Mexican-American schools, staffed predominant1y with Anglo and a few

Mexican-American teachers, and Anglo administrations. In these schools,

- , ' /
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Spanish was not permitted to bevspoken; and "Mexican Schpols" (rudimentary

p precursors to bilingual education) were built, to aid Mexican-American

" children’'who had difficulty with English. however, Mex can-American
children were not restricted by law to attending any of these schools;
they were not considered a raciaiiy separate grodb{f Anglo children,
and’ many Mexican-American chiidren did, in fact, atte d aii-Angio schools.
| Foiiowing the Supreme Court's Brown decision in 954 “Austin did
make some voluntary attempts to dismantie its dua1 s¢hool system. §
During the years 1955-1963, beginning”with grades 10~12 and systemat-
ically extending the plan to include grades 1-9, al] Black students were
- given a Timited "freedom of choice" to attend an al -Biack sch001 or an
adjacent_Anglo school (usually, in actuality, a Mefican American school)
in their neighborhood. ConJointiy, students from any other high school
could choose to attend Anderson High. The 1964 Civil Rights Act, which
declared unlawful any discrimination on the basis of race, color, or |
creed, aiong with the Eiementary and_Secondary Education Act (1965)

created regulations to the effect thleno federal funds could be expended

“without integration in mind. In 1967, the "freedom of choice" option was
expanded to aiiow all high schooi students 1iving in the all- Biack
Anderson High School area to attend any other igh school in the district.
At this time, the Civil Rights movement was in/full swing nationally, and
many'Biack parents~Were interested in exerting what they feit to be their
right to integrate their chiidren into the Anglo schools. In fact, the
year before court-ordered desegregation (1970), 57.6% of the Black junior
"high school enro]imentvand,SG.G% of the Blac 'high school enrollment was
located in formerly all-Anglo school buildings (meaning.Mexican—American

Anglos in most cases).



The Department of Health, Education and Welfare (HEW) survey team -
(1953) found AISD to be 1n'non-comp11ance with the‘Cfv11 Rights Actlfor '
: "faf]ure to e11m1nate all remaining vest1ges of the'dual school system,"

- (ile., the stil predom1nant1y Black St. John S E]ementary. Kea11ng

Jun1or H1gh qnd Anderson Hfgh Schools). During the next two years. AISD

. made severa] attempts to improve fac111t1es and programs and also extended
‘jthe “freedom of choice" to all Black students, grades 1-12, 1iving and
:‘attend1ng schoo1 in predominantly Black neighborhoods. Th1s was an effort d
“fto be in. compliance with HEW concerning the adequacy of their desegrega-
- tion status. 4

Despite AISD's voluntary efforts “toward desegregat1ng/the1r schools.

- HEW approved none of the activities and on Augustd7. 1970 the federa1' '

government filed suitvaga1nst AISD in Federal District Court. Shortly

- after the suit was filed, the Federa] D1str1ct Court judge 1ssued an orai

order on August 27,- 1970 - c1osing St. John S E]ementary School and chang-v S

! 1ng the north south or1entat1on of the Anderson H1gh5§phoo1 boundary.

~ attempting to 1ntegrate more Anglos into the predominantly Black school.

A dramatic and massive "white flight" from the Map]ewood area occurred
as school opened, and Anglo parents clearly rebélled at the notion of
Lsending their children to a “B1ack_schoo]." The judge, on September 4,
'1970 rescinded - th1s order, and restored the original Anderson High
‘boundary

The National Associatioanor the Advancement of Colored People
(NAACP) and the Mexican- Amer1can Legal Defense in Education Fund (MALDEF) -
had become 1nterested in the case against AISD from the1r separate but
similar concerns. for the minorities whom they represented. NAACP was

granted a petition to become an intervenor in the case against the dis-

6 ~
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trict Qx"tha local Judge‘ this sgme judge  denied an intervention request

" by-MALDEF .on, the grounds that there had never'been any 1ega1'ru11ng

‘requ1r1ng Mexican American ch11dren to attend certain schoo]s, as there

has been for B1acks

From 1nformat10n 1n the 1nterv1ews comp]eted by Project NIEDS 1970

s 1dent1fjed a;(the year in which Austin's first rea] désegregation
efforts got underway,'marked by that first'court—ordered'rea1ignment}of

a“the Anderson High district. AISD, as mentioned, had made some earlier

attempts to vo1untar11y desegregate its schools (see FreQuency Cdunts,
#1), but- desegregation in Aust1n has become equated w1th court orders

(see Frequency Counts, #2) which are followed by institutional and

’ commiunity responses$ to that legal action. Depending on the particular

_ point:of view of each central office interviewee, the degree to which

AISD has remained primari]yMpa§§1ve in 1ts-de$egregation efforts as

.opposed to active]y.trying_to\dea1 with problems of race varies. In

discussing the content‘of these central office interviews, two. trends
are mentioned: (1) that the desegnegation issue is generally used in
reference to Black, Anglo, and Mexican AmefiCans‘(see §ummary Chart of.
Demographic Data on Centra] Office Intervfews, p. 52, "Focus of Desegre-
gationIConcern"), which re1ates to the legal definition of discrimina-
tion be1ng entrenched in segregationist practices articulated by law

(e.g., the dual school system for Anglos and Blacks); and (2)- that a dis-

-t1nct1on is made between the terms "desegregation and "integratiof"--

the former ‘meaning the mixing of bodies of different ethnic group chi1dren'

_1n~tbe classroom to reflect the racia] quotas present in the ethnic’’

comnosition of the community, while "integration" embodies'tne ideas of

mutual concern, cooperation,\and'resbect among members of different ethnic

Ll
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Another facet of 1970 which has characterized 1t as tte first year

~of desegregat on in Austin was the recruitment of Jack Davidsons who

had been acti e 1n desegreg tion in Florida, as Superintendent for AISD

]
¥

He was‘appointe ?/tobe of 1970. Davidson was frequeptiy mentioned

by the interviewee lfga{d'ng his commendabie 1mp]'gentation of a deseg-';_

‘regation pian for the district (see Frequency Counts, #7). Herein!iies
the first, and perhaps‘ﬁo t cruciai, desegregation strategy made apparent
from the‘interyiewsf-tha5~a supportive, creative person in the;top a3=
administrative‘position in the school district determines thefsuccess dr ,;1
even the existence of desegregation attempts at other ieveis By the"J S

Spring of 1971, Dav1dsoh had estabiished severai neu;departments within

) !

the central office_structure to address needs within the~schoo]usystem,\
sonte of.which uere inherent'tO'prqbiems foreseen‘withAdesegregation. -,
:These new departments were: (i) the Office of human Relations, (2) the- 7
Office of School-Comm nity Reiations, (3) the Office of Staff Seve]op-
ment and Student Teaching, and (4) the ‘0ffice-of Student Affairs + The
first two offices were created specifically with desegregation 1n mind, to

&

concerds, and teachér's means of deaiing W1th both students and teachers of

different ethnic _ .ups. Federai funding was obtained to support these

- deal w;}h probiems getween students of different ethnic groups, parents'

departments in their desegregation,efforts from the Emergency School Assis-
tance Program (ESAP). The iatter_two offices were not established with
any specific desegreg;tion goals in mind, but desegregation issues were
addressed in hoth oflthem (e,g.,'the Office of Staff Development and Stu--
dent Teaching dealt with recruitment of minority_ teachers, reassignment

problems of teachers &{thin the district, training of staff in communication

~
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‘h’and'listening sk11ls;“the Office of Student Affairs provided student
'advocacy services, dea1t with cr1s1s 1ntervent1on during and after race-
riogang in ‘the schoo]s, and hand1ed the h1gh 1nc1dence -of d1sc1p11ne |

'lproblems of m1nor1ty students). =

- “Another vo]untary, pre~court‘order desegregat1on,effort hy AISD,
begun in the mid-60's, 1nv01ved 1ntegrat1ng tne teach1ng staff (see o °*~ 
Frequency Counts, #3 and #4). Because Black teachers had been emp]oyed |
on1y for the Black schoo]s.'theud1str1ctds m1nor1ty percentage of n g

_teachers was about 14% Black, match1ng the student popu1at1on of 15 16%

dBlack at that time. Mex1can Americans were not considered a rac1a11y

separate group from Ang]os, and- in actua11ty there were very few Mexican :
~.Amer1cans on the staff (approx1mate1y 3% in 1971) At present, as a’

‘/ resu]t of act1ve rbcruitment of more m1nor1tie§, the percentage of
Mexican- Amer1can teachers is 12 to 13%, wh1chﬁ1s‘st111 s1gn1ficant1y less
than the current Mex1can—Amer1can student pgpulation of 24%. But'by
1970 71 the teaching staff throdghout the d strict, according to ethn1c
percentages of Black and Ang]o was cons1dered integrated Measures
were then taken to look at the ethnic d1st&1but10n of teachers on each
campus and the first "crossov‘r" ‘of teachérs (reassigning Black teachers
‘from the predom1nant1y B]ack schools to predom1nant1y Ang]o schools) was
employed that year. Ang]o teachers were 31so0 crossed over 1nto the

"‘f~ ‘,. RN
predom1nant1y Black schoo]s A s1m11ar attempt was made to' Tace m

1ty members in centra] off1ce pos1t10ns > Two g]acks were h1red ‘to head
the two “desegregat1on -related" offices created by Davidson. The only
Mexican-American campus administrator in_the district 3t that time was

at an, elementary school, but Mexican-American community groups Sﬁﬁh as

the Concerried Parents for Equa) Education were organizing. The subsequent
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years witnessed the hiring of both Blacks and Mexican Americans into

administrative positionsf”}ipme.centrai office interviewees viewed these

' measures as indicative of Austin's successfu] voiun%ary integration of:

1ts staff and management (see Frequency Counts, #5), while others contend

_.that the efforts have not been active (recruitment), continuous (promo-

tions in 'salary and/or position), or comprehensive (disproportionate

: representation) whiie ref]ecting tokenism and denying, minorities . b

positions of real authority or responsibi]ity

By June of 1971, the non-compliance suit was on tria1 in Federa]

~ District Court. The court ru1ed that AISD was not discriminating against

Merican-American students, but, on Ju]y 19, ordered the closing of the
threevpredominantJy aT]~Biack.schoois-—Anderson High, Kealing Junior

High,'and St. John's Elementary. Feeder patterns were to be‘drawn up
and busing of the Biack students who had attended thesé schoo]s was to

begin when school opened the fo]]OW1ng,month. Many interviewees con~

~ tend that this short notice to impiement a court—ordered p1an proved to

be counter productive toward developing responsive, ‘coping methods of .
'desegregating (see Frequency Counts, #6) as energies were absorbed
pr1mar11y in working out the ‘mechanics of ‘the busing with 1§tt1e time
available for staff tra1n1ng, curriculum changes, or human relations con-
cerns.: Such a contention, then, imp]ies that another "Successfu\jstrategyi.
of paramount concern for improving education in desegregated schoois" 4
invoives the adequate -planning and preparation of staff and students for
the changes they will be experiencing (see Frequency Counts, #12). ’

. ,From:the time AISD\was found in non-compiance untiiythe(presént,
many desegregation plans have been'researched for'iheir suitabiiity to

e : .
Austin's needs and racial housing patterns. Ong of these was the David-"

6o
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son Plan (conce1ved by the super1ntendentf1m1ch required the establlsh-
ment of Elementary Learning Centers. Accord1ng to the plan, ch1ldren of
all ethn1c groups would have -been bused da1ly to a part1cular area center

~-and work on'a spec1f1c 1nstruct1onal “task for a determ1ned number of days, .

'

and then would have returned to the1r home base—sehool when ‘the unit was. -

Fl
1

completed The 1dea would have had ch1ldren of d1fferent ethnic: groups

*ﬁ B

- introduced to working w1threach other while' in an academic (classroom)
sett1ng rather than aﬂsoclal (cafeterias, playgrounds) one, where more
discipline problems tend toloccur;n Thenplan was.elaborately developed,
complete'w1th curr1culum changes, pairing of schoolsvto'providelthe
ethnic mixes of students, the collection of special materials and crea-

_tive resources, etc., andwas approved for 1mplementat1on by the judge

”w1th the~July, l97l bus1ng order. However, 1n August 971 the federal
, government appealed the decision to implement the Dav1dson Plan on the

| grounds that it did not prov1de for complete 1ntegrat1on of students,
as the major1ty of the year they would have still been attend1ng schools
in segregated sett1ngs.h ' ) »

| During the'next year (1972), lhe case was delibenatEd in the Fifth
Circuit Court of App Several'elementary school plans were sub-
mitted to the court at this time, 1nclud1ng a plan to establish fifth

“and sixth grade centers,‘1solatedvfrom the other elementary levels, with
minority students being bused 1nrdaily to achieve racial balance within
the school. In August of 1972, the case_was remanded to the Federal
District Court for retr1al | |

At the same time that the Austin desegregat1on ‘case was be1ng dellb-
erated in the courts, the repercuss1ons of the busing order were be1ng
felt in the commun\ty and the schools.. ‘ The initial busing of Blacks in

Ty N ‘ 'll 61
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(see Frequency Counts, #13).- V101ence disruption, and d1ssension marked

*

1971 ‘brought angry responses from those B1aq3 students and their parents 'f :

who resented having their schools c105ed as we]] as host111ty from the

'Anglo students who did not want their schools "1nf11trated" by Blacks

N

* the f1rst years of court-ordered desegregat1on in Aust1n An ad hoc o '/)

crisis 1ntervent1on team, informally tagged the‘"Mod Squad " was estab- :

-

11shed to hisd1e such str1fe (see\Frequency Counts, #15) The team was}

compr1sed of the Coordinators of the Offices of Schoo1~Commun1ty Re1a-
tions and of Student Affa1rs, ogether w1th the D1rector of Counse]ing\
~

Kl ]

and Gu1dance, assisted by the Coordinator of Human Re]at1ons .and’ the

‘e
1

Assistant Super1nteﬁdent for Adm1n1strat1ve Services. The team members .
ex1sted as the fn1y 1ntervenors er the f1rst semester of the 1971 72

school year; in January of 1972, they wrote a proposa] for federa] funds

from the Emergency SchooT“A1d Act (ESAA) to create. the Schoo] Community
L1a1son Representat1ve Program (SCLRP)q The proposal was- prompt]y

approved and in March 1972 a n1ne-member, tri- ethn1c team of SCLR's

was trained to go into the schoo]s and deal with rac1a1 strife. The

SCLR's took over ang#expanded the dut1es of the "Mod Squad." Fhe greatest 'd

racial prob]ems during this time occurred at the h1gh schoo1 Tevel (see

Frequency Counts, #14); consequent]y, this is where the SCLR S concen-~v

, trated their early efforts. They sponsored student retreats, d1scuss1on

groups, "Partners C]ub" (pa1r1ngs of students of different ethnic groups
to deve]op fr1endsh1ps), as well as the estab]ishment of boéh’gtudent ’
and FacL'  Human Relations Committees. They also responded to-community
requests for'meetings to discuss parentsf concerns; conducted workshops,
and providedifo11ow-up on referra1s from the Office of Student Affairs

(discipline).

a3
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| Some techniques or strateg1es of crisis 1ntervention (Stage I)l

K mentioned as effect1ve 1n the centra1 of fice 1nterviews 1nc1uded:

getting:a!gua1nted activities - e.g., students who were \
nvolved 1n extracurricular activities at the .closed

Black schools were greeted by the students in the same
" activities at the desegregated school; dual Student

Council Presidents and other such positions were in

effect for that f1rst year of bus1ng o .
b) commun1ty awareness - meetings with angry parents to edu-

_ c?te them as to the reasons __x_the1r ch11d s .school was
C osed .

v
[ LE
b

c) time out - if a fight occurred, students were: allowed t1Me;
out to "1oosen up" or ventilate some of their emotional
steam, e.g.; the Mod Squad member who, in a stalemate
situation between Anglo and Black students, picked up a
basketball and started shooting baskets; pretty soon the
-kids were involved in the physical activity, releasing
tension and playing together, and later were ab1e to sit

/ down and talk abou% their differences.

d) getting to know the names of students - intervenors used 6
this personal approach, along w1th ouch1ng to gain the.
trust of students .

e) targeting of student 1eaders - intervenors worked with.

' those students identified as group- "leaders," and attempted
to change their hostile attitudes, which, in turn, afjected
the attitudes of th? group followers.

f) us1ng a form of Reality Therapy - intervenors, rather than
dictating to students, allowed them to take responsibility
for their own choices, behavior, etc. and to establish
their own goals and commitments to change.

What kinds of\staff preparation,‘a1beit_a 1imited amount due to the ~
lack of time and resources, were 1mp1emented w1th the onset of court-
ordéred desegregat1on in Austin (see Frequency Counts, #8)? The first
- year some discussion occurred at pr1hc1pa1s meetings on how to hand1e
race problems, and every secondary teacher went through TED-TAC (Texas
Educationa1 Desegregation and Technjca1‘hssistance tenter) human rela-
tions training program. By the nextiygsr (1972-73) ¢ other human reTaA

. » J
tions workshops-were offered for school personnel through the 0ffice of

<
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N Human Relations. and were led by some of the:same 1nd1v1dua1s 1dent1f1ed

A

" as active members of the "Mod Squad " These workshops cohs1sted of two.

weekend retreats and centered around a. Sens1t1v1ty Tra1n1ng mode]

. f_(Nat1ona1 Traﬁn1ng Laborator1es), commun1cat1on sk111s (e g.» paraphras1ng.

- perception check1ng. g1v1ng and. rece1v1ng feedback. sharing of fee11ngs)
were taught, pract1ced, and app11ed (thrgugh role- p]ay1ng) to prob]em—:
so1v1ng modes of. dea11ng w1th actual s1tuat1ons occurr1ng_1n the schooTs
Or g1na11y des1gned for training counse]ors, these workshops were attended
by 200 teachers.:counselbrs, and adm1n1strators (about 10% of the total
facu]ty)lwho'voiunteered to partic1pate - A po1nt worth ment1on1ng here.
as expressed by severa1 centra] off1ce 1nterv1ewees. 1s that the staff
members perce1ved to most need human re]at1ons tra1n1ng (:gg > those
"hold1ng rac1st att1tudes) were not the ones who volunteer to participate
in staff deve]opment workshops (see Frequency Counts, #10), those who
| d1d part1c1pate were typically individuals who cons1stent1y sought out
vmeans of expand1ng both their persona] and professional growth Hence,
,staff deve]opment in the schon]s was limited to the extent that it failed
to 1mpact a target group. The aforement1oned strategy of hav1ng a |
supportive leader occupy1ng the top administrative pos1t1odeas ment1oned
' frequent]y in the 1nterv1ews as being operant at the campus 1eve13as well
in "successfu11y desegregating" schools. Many offices.received requests
to conduct additional training at spec1f1c schoo]s from the1r respect1ve ,'
E pr1nc1pa1s Adm1n1strators, on other campuses, h1stor1ca11y initiated |
and modeled very little in the way of growth,experiences‘for their’staffs}
Schools which had fostered ektensive human relations training and mu]ti-'

~ethnic awareness act1v1t1es were repeated]y ment1oned as exemp]ary mode]s

in the central off1ce 1nterv1ews A be11ef expressed by several 1nter-

y
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: viewees was that the degree to which such pracJ&ges were emp10yed deter-

: m1ned the fac111ty with wh1ch a: g1ven sch001 "successfuﬂz' desegregated"
(determined by decreased 1nc1dence of discipline prob]ems, 1ncreased
achievement in academics, expanded 1nvo1vement in sch001 act1v1t1es by

- all’ ethnic members, etc.) (see Frequehcy Counts, #16 and #17) '(

In addition to the SCLRP, other ESAA federa]]y funded programs were

'1n1t1ated through the{Een. a1 off1ce to deal with prob1ems 1nherent in * -

§ desegregation. The. Secondary R ad1ng and Staff Deve1opment Program

- (SRSDP), vthe Targest ESAA funded p‘ogram supported a read1ng teacher in

ja1most a11 secquary schoo]s to p ov1de an 1nd1v1dua11zed tutoring program

-”1n read1ng and other bas1c conteét skills for students in need of academic:
assistance (mostly m1nor1ty memders) Staff tra1n1ng for these teachers"g"
in human relations skills and uje of special multiqutura1 reading

mater1a1s was prov1ded by the'Coord1nator an \Gtaff Deve1opment

/’ ,,,,,

~ The program made use of both parent and peer tutors w1th1n some schoo]s
and more than 2, 500 students rece1ved serv1ces -As one 1nterv1ewee
attested, students in SRSDP benef1ted d1rect1y (as evidenced by improved
basic academic skills), and indirectly (as evidenced by reducgd Absenses
and disc1p11nary prob1ems) ' .

While the high §£Z:o1s trad1t1ona11y have offered a summer school
Program for students 1ing short of promotion to the next grade, no
similar program had been prov1ded at the Junior h1gh 1eve1 The fore-
runner to the Summer Enr1chment Program (SEP) was conceived and deve]oped
by three individuals who had been active in the crisis 1ntervent1on work

in the early years of Austin desegregation. F1rst des1gned to 1mpact

- 30-50 junlor high students exhibiting severe behavior problems in the .

. ' 15
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,schoo1s (mostTy m1nor1t1es, particu]arly Blacks), the . program provided B
',social and academ1c sk111 development w1th the main emphasis at that
}”time on he]ping the students develop cop1ng skills in order to survive .
' .within the educational system In1t1a11y supported by ESAA fund1ng only,
teachers, counselors, SCLR's, and othgis worked w1th this target group
vdur1ng the summer, using Rea]ity Therapy techn1ques w1th1n a "Jesse
«wdackson approach" (i.e., 1dent1fy1ng specific behaviors that had "blown .
t" for these k1ds,\explor1ng a1ternate means of so]ving racial prob]ems,
contracting behayioral comm1tmentslto change certain behaviors, etc.) in
‘ an’attempt to redgce their long term sﬁspensions and to 1nerease their
- 5 .chances.of/promotion to the'next grade;.iAccording to‘thOSe individuals
interviewed who were associated with the SEP 1in its early years, approxi-
mately 50% of the‘targeted students’made positive changes (1'é » an '147’//
inference based on their not being referred to the program the fo]low1ng |
year), which for this part1cu1ar group”?typlsally hostile toward the ‘
system in all respects) reflected a sign1f1cant success rate
It was ev1dent during the first years of court- ordered desegregation
in AISD that m1nor1t1es were typ1ca11y‘no¢ 1nyo]ved in extracurricular
activities, other than sports,.and a task force was created to examine
this;proble. and to make recommendations to the Board of Trustees.
Minojity d1soip1ine problems were disproportionately high, and it was
postflated that if minorities felt a greater sense of 1nvolvement in |
their schools, T.g.,‘through participation in activities and clubs,
‘their discipline problems might decrease and their academic achievement ~
might increase.(see Frequency Counts, ;32)2 In short,'they would be more
likely to stay 1n’school. The efforts of thfs_taskvforce resulted in the

following consequences: (1) an intentional change from the use of the

6
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term "extracurr&iglar,' connot1ng f;1lls and 1nc1dentals, to "student
:"dfact1v1t1es," connoting integral components of the educat1ona1 process;
"‘p,(2) policy changes, such as loweringfthe '85% grade - .cutoff in order to
, hold student offices, which, in effeét, would no longer serve as a
glx 'blocking meashive: to mﬁhor1t1es, (3) é]ans to work‘w1th principals to
T act1vely recru1t m1nor1t1es 1nto act1L1t1es, and (4) the creat1on of a-]

“w central off1ce pos1t1on of gpord1nator of Student Act1v1t1es The task

e

. ‘force ass1sted each school. in deve]oping its own recru1tment p]an and
'f@ policy changes. Some examp]es of the “successfu] strateg1es along
| _these Tines included the practice of hav1ng the student popu]ation vote
zpoh s1x cheer]eaders and se]ecting the top eight (1ncreas1ng m1nor1ty \
\ %member prospects for be1ng se]ected), other campuses emp]oyed an e]aborate
‘systen for 1ncreasing the prpbab1]1ty of m1nor1ty part1c1pat1bn in student
_ government called the Hare System (named after the professor from The
Un1vers1ty of Texas Civics Department who deve]oped it).

;;' § Local funds were 11m1ted at the time, so the Coordinator of Student
-Act1v1tﬂes pos1t1on was wr1tten 1nto the ESAA proposal for the fo]low1ng
year5(1973 74) since it was to be d1rectly focused on the desegregat1on
effort of m1nor1ty involvement in act1v1t1es The Student Activity

- Program (SAP) prov1ded money to students (most]y m1nor1t1es) who could
notlotherwise afford_the fees to compete in Un1vers1ty Interscholast1c
League events,'to buy the equipment (e. g.» tennis racquet) necessary to
be in & paIt1cu1ar club, or to pay for bus fare to a.special event, in

add1t1on to, supporting all c]ubs and organ1zat1ons in all secondary

N
schools. Thd coord1nator also organ1zed faculty workshops on techn1ques
\ 4 ‘u:)’
to foster;nn%or1ty part1c1pat10n in activities (e.g., promoting the
idea of mu]t‘ ethn1c1ty on recru1tment bu]]etin boards as opposed to

g . ~_. e
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7d1sp1ay1ng the faces of members of one ethnicity ohly), provided trhiy-
‘1ng'fdr activity sponsors withinvthe schools, recruited parents to égsist

~activity sponsors, and coordinated special projects (é.g., Alex Haley's

visit to Austin). Twenty teachers within the scﬁoo]s served as student
éctivities coﬁggct persons for their particular campuses. The SAP
received the least amount of ESAA funding, énd was primarily supported
through. Tocal funds. The extent of minority participation in activities
has been increasing siqce 1t§ inceptﬁon, as evidenced'by minorities
occupyfng student government'offices, being more visible in cheer]eading
and pep squads, asfwei] as organizing their own spetiéi interest clubs
(e.g., Black Sﬁﬁdje?, Ethnic Clubs) (%ee Frequency Counts, #28). One
interviewee gﬁd_another source indicated the controversial nature of the
debatable value of:such'cuitura1 heritage clubs (i.e., they may foster
either'aWareness anh/or clﬁstering of minorities).

Cojnciding with the first desegregation“busing'order i? 1971 was
Senate Bill 738, rescinding the use of urban transportation facilities:
all students who Tived more than two mites from urban.transportatioﬂ
routes could use school buses, which'$éceived state support; those who
lived less'thaq two miles from thebroute wére notﬁe]jgib]e for any
fr{’sportaﬁion. Be tween tHe court busing order of July 1971, and the

opening of scheol in late AugusE: 31.additional vehicles and drivers were

~

-obtained. As many incidences of racial hostilities were experienced on,

or directed at, these "desegregation" buses, a rudimentary human rela-
tions traintng program consisting of a slide show and tape presentation
followed by a discussion of how to handle potential problems, was incor-

. . ..
porated into the driver *raining program. An adjunct to the regular
N i - ~ .

bus program, designed to assist in the desegregation procéés, was the
it
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Snecial Late Bus Trapsportation for SE?;j 1wAct1v1tjes'(§EB). fnis k
10¢a11y funded program was added as supp% t to the regular ttansporta-?
t1on program for students who resided 1n/the court-ordered feeder areds
N F1ve late buses make two trips 1nt0vthe éast Aust1n ne1ghborhoods, one
. at 4:30-4:50 to sérve students in act1v1ty programs, and the second at
\ . 6:15-6:40, to serve ath]et1c programs. hese buses were, used by approx-
imately 106 h1gh school and 145 junior high school students da11y
Despite the assistance offered by the SLB, many interviewees 1nd1cated
that minority participation in school a¢ tivities was'11mited due to the
strident bus schedules and late hour at,wh1ch the students wpu]d arrive
home if they stayed ‘after school (see Prequency Counts, #275 In add1t1on.
_tne bused students missed out on ear]y/morn1ng or late afternOon
kuhsocia1jaing time" at school as the buTes did not arr1ve ﬁ%t11 late in
the morning and departed right. on time;1n the afternoon Hence, a sense
of school identity, pr1de. and 1nteresd failed: to dCVQ10p in many of
these bused students. |
As desegregation was affecting t%e schools, ApéD was*undergoing some
policy rev1s1ons related to d1sc1p11n} the use of;corpdra1 punishment,
dress;codes, etc. It was a time whenwstudents were reacting against
"the sttem' and the. author1ty which rnprorented it. Superintendent
Davidson had the fores1qht to estab11sh the 0ff1ce of Student Affa1rs
(OSA) out of a genera]_need for central offjce to pay attention to
student concerns. MWith the existence of nucial conflicts and misinter-
pretation of tultura]]y—specific behuvioﬁs (see Frequency Counts, #34)

/

(e.g.,-Anglo teacher punishing R]ack]bgdy language as inappropriate in

/
[ /

the classroom), a dispruportiunatulyffargu number of minority students
(particularly Blacks) were being short- and long-term suspended. The

/‘.
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coordinaﬁgr of the OSA serVed as student ofibudsman to prov1de appeal
procedures, ensure due process, ass1st in problem-sdlving, and makel”*w N
referrals for all students having discipline proqﬂems. The 0SA has
evolved to become a source of policy~interpretation and modification
(e.g., changes in suspension policies). The number ofyiong-term v
suspensions (which tended to be mos;ﬂy.minorﬁty'studénts) has been redugfd
recently, along with the longevity of those suspensions, wh1ch is

ev1dence of the effectiveness of the efforts of the 0SA as a desegregat1on
strategy (see Frequency Counts, #29). )

The other Dav1dson-designed department, whiéh coincidedrwith court-
ordered desegregation in AISD, was the Office of Staff Development and
Student Teaching (0SD). It wés created out of a need to coordinate,
though not necessarily direct, (1) the various training programs being
offered to staff district-wide and (2) the large student teaching program
operant in AISD,' Initially, through the use of ESAA and 1ater state
and local fundS;(thé Coordinator of QSC developed a series of training
models ta11edee§der Effectiveness Training (LET). Later it became the
Teacher Effectivehéss f;aining (TET) Program, and most recen§1y'incdr—
porated some Transactional Analysis theory and was identified as Inferacting
Skills for Educators (ISE). Usually offered two or three times a year
for 30-40 hours, the§é”Wbrkshops have combined insights about hﬁmah
relationships with prattice of interpergona1 communication skills. The
LET originally trained 200 -administrators in 19725 it is esfimated by
certain interviewees that most principals in the district have under-
gone either the LET or the ISE or both. Testimonials of principais

included comments such as, "these workshops have' been one of the most

valuable training experiences that they've ever received, both profes-
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sionally as well

A

as personally," (see Frequency Counts, #21). 'Beginning
in 1973, TET ﬁgg conducted’ for several.small groubé of teachers, but the
. 0SC lacked the funds to implement the fraining on a more extensive scale.
Currently, segﬁents of ISE are being offered to téachersyﬁho work with
student teachers.v These interacting skills workshops have been identified
as a cbnsistent, long-term attempt, on thé part of 0SD, to provide specific
training for desegregation purposes, and they appear to ehcapsu]ate many
"successful desegregation strategies," (e.g., active listening, giving
‘and receiving feedback, .stroking, leveling, problem-solving) th&t fall

under the aforementioned rubric of human relations.

By 1972, the Fifth Circuit Courthi Appea]s had granted MALDEF'S
reduest,to enter into tpe A1SD suit aéMéntervenors with NAACP. In May
of 1973, the retrial was Heard in Federal District Court. The Davidson
Plan was rejecteq in its entirety-and a compromise plan, developed from
| aspects of the Fonuer, was submitted for apbrova]. On August 1, 1%;3,
,the Federal District Court judge approved the AISD plan and orderedlthe
creation of sixth-grade centers to égtend desegregation into that gréde;
Six elementary schools were converted into centers for sikth grade
students only,‘and busing was extended to the Eaéj Austin Black children.
In addition, two other Sixth Grade Centers were located in the bredom~
inantly Mexican-American Martin and Allen JUhior High schools, a]so_ih

East Austin. Supplemental to the.ijth Grade Center Plan, AISD agreed

to a number of program commitments:

(1) The implementation of many .innovative programs designed to
aid minority students, including bilingua® and bicultural
education. o -

(2) The employment of five Elementary Assistant Divectors who
would, amorg other things, supervise and e aluate these
programs . "
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(3) The employment of a'Black “and a Mexican-American As$1st£nt
- Superintendent to assist in the development of programs
for Black and-Mexican-Americah students.

(4) The establishment of a majority-to-minority transfer policy
w1tg free transportation for Black and Mex1can~Amer1can
students.

L)

(5) Inter-district transfers to be done on a non-discriminatory
basis except for those which would have a negative effect
on integration. :

(6) The continued desegregatio?‘of classrooms, eXtracurricular
and student activities

In addition, Austin committed itself to recru1t add1t1ona1 Mex1can-

American faculty, to se]ect sites for new schoo] construction which
would maximize desegregat1on, and to alter and lraw attendance zones to

.\‘

promote desegregation.

}On AUguét 15, 1973, the Justice Department and the intervenors
(MALbEF and NAACP) appeé]ed‘the order creating the Sixth_i.PHe Centers,
and the case rested 1n)§9§1F1fth Circuit Court for three yegrs.

Another strategq f successfu] desegregation 1mp1emented by

A' F

Super1ntendent David?hﬁ was, the appointment of a Committee of 15, com-

prised of seven B]acks, seven Mexican Americans, and one Anglo (Assistant

Superintendent for Instruction). The committee met regu]ar]y for over a
year with the purpose of investigating desegregation strategies other
school districts and communities had devised in regard to'curriculum,
recruiting minority teachers and principaks, etc; One of the conclusions
was that the AISD curricu]um'was’not meeting fhe needs of many minority
children at that time. Concerns and differences of prob]ems.in both

Black dialect and Spanish were addressed.

There were some East Austin schools ("Mexican schools") where

rudimentary versions of a bilingual program had been in operation; .an

, N
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improved and expanded 5111ngﬂa1/mu1t1cu1tur£{7;;;EFam'w;s 1mp1emented in
1973 1in ‘all elementary schools where there existed ch11dren?whose predom-
' 1nant langyage was Span1sh. The emphasis 0;51h1s program was (1)
transition, proVidfng teaching in Spanish in basic subjects for the
Spanish-domingnt child, while he/she made ihg shift into English, and
(2)_ma1ntenance; enabling the child to sustain competeﬁce in both
languages. There was a]so'an ESAA bilingual oral language deve]opment’
program at the’presch661, e#ementary, and secondary levels, for ch11drén
from families that dua]if1ed as migrants. » Six pre-kindergarten units
were operational at e]emeﬁtary sch601 sites where high densities of
migrant children had been 1dént1f1ed. Those not residing in those
geographical areas were bused to the site closest in proximity to,their

o
homes. Although Mexican-American interest groups such as MALDEF clearly

J

supported and demanded extensive bilingual education i AI?D for their
children, sevéra] interviewees poinfed out that a bi]i:;:;**ﬁ?;;;am as
a deségregation‘strategy is only "“successful" in relation to the manﬁer
in which it is implemented, f.e., if .a11 Spanish-speaking children were
taken out of the regular classroom for bi]ingué] iﬁstruction; they, in
fact, were purpose]y segregated from the other students (see Frequency '
Counts, #19 and #20), whereas other sources contended that wheth;r

the students were in fact segregated or not was of lesser importance

than the quality outcomes of programs such as tﬁe:b11ingua1 ones. And
the bilingual programs have proven to be beneficial (in terms of improved
performance, increased acﬂiéQement, and greater sense of school identity)
.(see Frequency Counts, #18), particu]ar]y in schools where there were a
1arge number of Mexican-American students. |

, .
Other. programs developed to address the Mexican- American student S
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. needs as part of the 1973 commitments included: the formation of aux-
i]iary_computer studies through the matheMatics'department at Johnston

i:H'igh Schoo]_(predominant]Y Mexican-American); Project Self at'Maftin

Junior High‘(predominant]y'Méxican-American), funded by,SoUthwest
Educationa] Deve]opmént Laboratory;73nd which emphasized se]f'motivation

and self managemE?t skills in working‘with students, parents, and staff;

‘and the Outdoor Study Area pilot project prov1ded for study1ng socia]

" studies and science at Govalle Elementary Sch001 (predom1nant1y Mex1can-

‘American).

As indicated previously, mostuof‘thé central office iﬁterv%eweas o
discussed desegregat1on in Austin in 1ts 1ega1/h1stor1ca1 context, i.e. ;
11m1t1ng their d1scussions to B1acks rather than to B]acks and Mexican
Amer1cans.‘ The m1nor1ty popu]at1on. particularly Mexican Americans, has
been steadily 1ngreasing in Austin at a faster rate than the Ang1o
popu]at{on. The unintentional misrépresentation (and consequent inherent
bias of the central office data) of focusing a1mostwé*c1u51ve1y on the
B]ackﬂperspective risﬁg obscuring the problems, needs, and succeésfu]
strategies of desegregating the Mexicdn-mnerican populace in Austin.

This increasingly more vocal minority has been forcéfu]]y consistent in .

their attempts to expunge both covert and overt segregation practices

©against them.  The one Mexican-American interviewee indicated that the

"attachment" of the two sixth grade centers to Martin and Allen Junior
Highs was strong]y resented by many in the Mexican-American community.
These sixth gwaderﬁ not only Tacked tho1r own %eparate facilities (e.g.,

library, school grounds, cafeteria) but exclusive access to staff (e.g., .

principals, counselors, atdes, helping, teachers) as we]]. Hence, Sbcording

-

to the ihtervieWée, many of these children received the message that they
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wereléomehbw "under-priViieged," "inferior," or "different" from their
peers elsewhere in the district. b ‘

An additibna] pkogrémmatic ef$ort ove?'the past,fbur years which
was also aimed ;t this particular minority group ihyo1ved the Schbo]
Board's ai]bcation o% funds to lower the pubi]/teacher ratio (Eii) in
high minority impaéted areas. In 16¢prédominant]y,minority (Black and/ .

or Mexican-American) elementary schools, the ptr was reduced from 26/1

to 22/1. The program is less costly than busing and has been highly

effective for students in terms of achievement. R&ein, depending on
';persona1 viewpoints, one interviewee and another source pointed out the .

Vcontroversial nature of this tactic being viewed as either a cdmp]aceﬁcy'

offering by AISD to appease the intentionally segregated minorities,Ao; R

as a solution to quality education and integration through minority

impacting.

During the three years (1973-76) that the Austin case was resting in

Fifth Circuit Court for an appeal trial, several hearings regarding new

site construction for Austin schools occurred:

e In February, 1974, a hearing in local Federal District C&Q;t\{ggarding
the construction of Sanchez, Houston, and Williams Elementary Sthools

was denied at the request -of the Government:and the intervenors on the
grounds that these proposed new school sites were located on the fringes
of Anglo neighborhoods and would further encourage "white flight" into
other arecas. o .

e In June, 1974, a hearing was—hald in Federal District Court concerning . .
the boundaries of L.B.J. High School. :

e In April, 1975, a request was submitted for the construction of South-
west Senior High School. On May 6, 1975, MALDEF submitted a Tetter

saying the proposed new high school was unacceptable for integration;
on May 25, NAACP objected as well. ;

e In June, 1975. a request for a boundary chaﬁge for McCallum High and

Lamar Junior High was made with no objections.
£

e In July, 1975, requests for approval of gonstruction‘of Northeast

. ey
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.~ . Junior ment for|Fulmore Junior High Schobl were
‘ made. . _ '
( e In Septdmber, 1975, the Fifth ircuit\Court requested fall enro]]ment
f1gures of \the student and teacher population by race for Austin schools.
The data was\furnished the copt't in Octgber, and in January 1976, the
same court den\ j

High Schools on Y that they Would fail to maximize integration.

N i ,
struction in areas that would only foster continued segregation reflects

the attitude expressed by mahy central office interviewees that desegre-
gation in Austin cannot be acéBﬁb{AShed iq the schoo1g apart'from moves
toward integration in other institutiqns (e.g., churches, politics,
~ - “.marriage, and‘%amf1y) and the'overajl hdusing patterns Whichvdetérminé\‘
‘ community representat%on and involvement in these institutions (spe .
: v<i~§§‘; Frequency Counts, #39). One generaljzétionyimp1ied in the interviews
| was successful school desegregation is directly proportional to cont? qsy
comunity desegregation, and the extent to which the Jatter canAbe
successz]]y accomp]jshed will determiné and assist the former. Some
”succeésfu] strategies" which were mentioned or implied by these con-
Ltentionﬂ iné]uded the 1dea of the Sc%oo1 Board working directly with real
estate agents to break down segregation tactics (e.g., encouréginé pro-

3
spective home buyers to purchase houses in neighborhoods consistent with

~— -

( ~ therr race and socio-economic level) and increasing community'éducation
A to eliminate ethnic prejudices‘and-;tereotypes. Unfortuhate]y, the
schools tend.to make contact with only those membere of the community
- who thC children but the respons1b111ty for 1mp1emont1ng such strategies
. must be shared by ]oca] government and caumun1ty ovrganizations as well.

Som& sources indicated that the judicial spokesmen for the courts

(typically upper socio-economic level Anglo males), out of fear of "white

Y [TV .
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A flight" and other majority-rule reactions to legal mandates, tend to

defgr’to'the racial prejudices that create these "realistic limitations"
to comprehensive integration in Austin. They place the burden of
responsibility for desegregation on the minorities rather than on the

majority who "own the problems" of racism (see Frequency Counts,_#33).

Although, many interviewees spoke out against busing, they recognized it

as a "necessary evil" which would not be so objectionable if it were
equally executed for Anglos (i.e., majority into minority schoolvbusing)
(see Frequency Counts, #38). Some jnteryiewees stated that busing,

.

despite its being controversial, has had pasitive long-term effects on
th studéntsf(see Frequency Counts, #26). The interviewees cited, as
eCiggﬁce, the students' increased understanding.and appreciation of

different ethnic groups as well as the decrease in reported hostilities

.relating to race in the schools. |

L4

Continued efforts to foster parent involvement and education in

parenting skills were mentioned several times as needs which might
. ; i \

. improve the perceptiohs of parents and studénts regarding racial beliefs

(see Frequency Counts, #36 and #37). ' : o \,\ '
On May 13, 1976, the Fifth Cifcuit‘CduFﬁ of Appeals again remanded
thé case to the local Federal District Court,/in effect calling for

further desegregation (to include Mexican-American as well as Black

.students) and poséible abolition of the Sixth Grade Centers (on the

grounds that they did not constitute adequate desegregation at the
e]emen%ary level). This decision was appealed by AISD to the U. S.
Supreme Court in August 19763 after a petition for a rehearing in ﬁhei
Fifth Circuit Court of Appeals had been denied in-June.

In October 1976, the Justice Department likewise petitioned the U. S.
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Court of'Appealg to review tﬁ; case. Two months later, the Supréme Cdu}t
e ahnu]]eq the May ]976>femand‘order by ;hg FifthaCirgﬁit Court and ordered
that court to review the case again. The_formeF court contended that the
Fifth Circuit Cburt's remedy. was too broad and had not specified how
' Mexican-Ameri n students' rights had been violated; furthermore, the -
amount of bq§1ng r;qu1red if Mexican Ame;fé%ns were to be included in a
court-ordered desegregat1on p]an was not w?rﬁﬁnted by the degree of -
discrimination attested to aga1ns§ tgisfgroup.
© Since the 1970 cburt order, AISD ﬁas been under mandate to achieve
an ethnic balance in its teéching staff. This ﬁéqufrement was reiterated
~as part 6f the 1973 order, emphasizing the need to recruit additional
"Mexican-American faculty. A progress report on staff recruitment and
overall AISD ethnic balance is forwarded to the judge eve?y Six months.
In addition, and apart fromithe courts' orders, AISD has had to submit
each year the current faculty and’s£aff ethnic distributions of each
school to HEW's Office of Human R1ghts These reports stand as evidence
of AISD s attempts to estab11sh compliance on racial ratios of teachers
~ for each campLs. One such comp11ance attempt was made during the summer
.of 1975, with a second major IIv(:r'ossover'" of teachers 1n the district.

' Since the teacher percentages and the community percentages are different,
‘76 teachers (half Ang]o/ha]f Black) were reassigneatprior to the beginning
of the 1975-76 school year. This action was taken as a precautionary
measure against another non-compliance suit being filed against the.
district, as wei]las a necessary prerequisite for the approval of thatt

i year's ESAA proposal. Although many téachers and their fami]ieg resented

. L
the crossover (see Frequency Counts, #24), once the reasons behind it

were adequately explained, only two teachers appealed their transfers.
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It was reported in the interv1ews that the reassignment of teachers to
achieve ethnic balance within the schools, though initially resented and.
questioned by both principais.and teachers, has been accepted by the
" school staff through'the.years, and has convinced them of the pay-offs
of achieving an ethnic baTance/in the' schools even though no court has
ordered it_(see Freqpency Counts, #25). The turnover rate and requests
for-transfers have ;:opped tremendousiy in East Austin schools,. benefiting
the students as‘weii as providing continuity of programs and greater
fee]ings of security . |
~ While the secondary schools have the SRSDP thebsixth grade ‘centers
began receiving State Compensatory Education (SCE) money in 1976 to pro-
vide for the development of reading and mathematics skills to students
achieving below grade 1eve1 (many .of whom are minorities). 'SCE" also
' provided transition currichium development for grades 7-12 and served
to coordinate federal program planning for minority students including
the development of competencies, models, and project designs. A bilin-
gual component to SCE provided additional resources to four elementary
schoo]s for substitutes and supplies for their bilingual programs.
| It was implied in the central office interviews that the ease/
success with which AISD has desegregated was related to the extent and
' content of programs developed to increase stude:t-(particﬁianiy minorities)
involvement in both the academic and social aspects of their education
Other programs which have been effective, although rot mentioned in the
“interviews as successful strategies toward desegregation per se inc]uded
e Title I - Reading Improvement Program - since 1973 has emphasized
reading through three models: Individualized Skills, Expanded

Laboratory, and Psychotechnics in.20 targeted (many predoﬂinantly
minority) eicmentary schoois and SCVen private institutions.
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e Title I - Parental Involvement Program - since: 1976, parental -
involvement activities have been provided on 20 Title T elementary
- campuses (K-5 only) with Title I Community Representatives.
These persons (currently there are 18 of them) act as liaisons
‘between home and school to involve parents more in the planning,
i developing, and evaluation of the program and provide:for a local
Parent Advisory Committee and district-wide Parent Advisory
Council to give this input. ‘

o Student and Faculty Advisory Committees - again designed and
implemented by Superintendent Davidson, were created out of a
" need for the central office administration to keep in close
contact with what was happening on local campuses and to get
direct input from the students and teachers on the educational
- system. TheégommTttgss are both tri-ethnically composed for
the purpose f%gzgvi ing the .Superintendent with concerns
‘ relative to both—the majority and minority school populations.
- _ Overt, as well as covert, student leaders are identified and
~ recruited to serve on the committee in gyder to represent both
the students who are "making it" in the system as well as those
who are not. ’

‘e Indochinese Program - has provided for English 1angua§e
improvement through the use of materials and tutors in all

schools. (K-12) who have enrollments of Vietnamese or Cambodian
‘students. ‘ :

A}

o Project "ZAP" - a continuing effort at Crockett High School
(curgently 807 A, 13% MA, 7% B) designed to help ninth graders
adjust to Crockett, become successful students, 'and remain in
school until graduation. Upper classroom students conduct
~orientation, activity recruitment, and tutoring in the advisory
< period once a week. '

e Creative Consumer's World - d'program at Rosedale Elementary
School designed to increase math skills in practical consumer

situations. . :

e The Diagnostic Intervention Program - created in 1971-72 under
the Office of Counseling and Guidance because many minority
students in grades K-5 were having difficulty in developing N

coping skills in/ the classroom but did not seem to be appro-
priate candidates for Special Education. The staff members are
on-call to help students having classraom adjustment problems
and to work with the teachers as well in developing alternate
means of coping with the child, setting up the classroom, etc.

. e Managing Classropms Positively - created in 1976-77f€;der
the Office of Studént Development (formerly Counseling and
Guidance) has supported 13 staff who provide inservice training,
consultation, and demonstration teaching to more effectively
, manage classroom behavior and reduce the high incidence of
e punishment given minority students in school. Funded by the
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«\\\~ "Nat1ona1 Jnstitu e of Menta] Hea]th the program uses Reality
- Therapy ; afd Behalior Modification pr1nc1p1es to help teachers
and adm1hﬂstrdtors develop means of helping students change
their behayvio¥ other than through corporal punishment and
short- and 1ong -term suspensions.

. V1s1t1ng,TQ@chers - also under the 0ff1ce of Student Develop-
ment has assigned 12-15 "floating" social workers (with-teacher
cer 1f1gh%1ong to clusters of schools to work with students who

, are haging problems at home (e.g., child abuse, divorce). Many
of thése;children tend to be from minor1ty or Tow socio-economic
status f5m111es

w

, 9 Loca] Pi]pt Projects - since 1973, funds (th1s year approxi-
- mately $50,000) have been set aside by AISD to encourage the
., development of innovative ‘programs at the local campus level.
- Principals and the1r staffs apply for these funds and a commit-
-~ . tee selects the’highest quality prOJects as ‘recipients each
year.'fkhrrently, pilot projects exist in about 20 schools,

.,;mented‘ﬁ‘§;{977, conducted at St. Edward's Un1vers1ty for teachers
,of minori y students. To be held again June 27-July 1, 1978

; There are ‘more programs in existence which either directly or 1ndirect1y
%Qkﬁ* support AISD*s desegregat1on efforts. Accord1ng to AISD' s Desegregation
Gpec1a1}st there are approx1mate1y 100 such efforts which he recently
compiled and 1nventor1ed -As one central off1ce interviewee stated,
"ATSD took advantage- of ‘court-ordered deségregat1on and rev1ewed and
ehanged policies dtere needed as we]] as developed new programs as off- “
4 shpots tokthe issues desegregation raised" (i.e., achievenient, coping,
| human re‘g??ons, c1;ssroom management, discip]ine, etc.).
‘ In the Spr1ng of 1977, supp]ementa] br1efs were filed by the litigants
W1th the Hifth r1rcu1t Lourt of Appeals. On November 21, 1977, this court
g;;-ruled for the third time that AISD 1ntent10na11y segregates y@s Mexioyn- )
.

‘1 »Amertcan students, again obJected to the single-grade (s1xth) 1ntegrat1on

, plan for the elementary leyel, and once more remanded the case to Federal
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3 District Court for a rehear1ng AISD 1n January 1978, asked the Fifbh%)
i g) C1rcu1t Court to reconsider its November 1977 ruling charging 1ntent1ona1 .
| Segregat1on of Mex1can-Amer1can stuﬁents, but to date no further court

.~action has been taken. ‘Thus, the Austin desegregat1on.case,1s curréntly
' . y -

»

]

more than seven years old. ‘ e

. N . . :--«-—v«w 3 . ,,.iv

II. Gurrent Summary of DeSegregat1on in AISD (Stage m . ok

Each. 0cto§er the current school popu]ations and ethn1f distributions
are reported by campus to reflect quotas which are cons1stent w1th chang-‘
' ing housing patterns 1n each ne1ghborhood The éﬁementary d1str1cts
vserve as the 1owest commdn denom1nator in AISD S organ1zat1ona4 scheme
for determining which students attend wh1ch school at all 1eVe1s (K 12)
Feeder Patterns for court- ordered bused students (B]acks) are based on
elementary d1str1cts_as we11, but buS1ng p1ans do not change with the
flux in hous ing.- AlSBais st111 pperat1ng under the same feeder plans

e

approved by the court in 1973. ' .
oL ¢ At present the fo110w1ng h1gh schoo1s h&%e satellite zones estab— '
lished in East Aust1n from which Black students are bused daily: Ander-
“son,.Crockett (#hier, and Travis. In addition, two high schools (Austin
and Reagan) have, cont1guous zones wh1ch were part of the o1d Anderson
zone. Concyrrehtfy, the fo11ow1ng Junior high schoo]s have sate111te
zones in East Au3t1n Bed1chekﬂ38urnet Doble Fulmore, Murch1son; and
~’}Porter Bdt 0 Henry and Pearce have contiguous zones wh1ch were: part
~of the Kea%12;:zoné' . When St. John s Elementary Sch%o1 was c1osed, 1ts ’
A students were ass1gned to two contiguous schoo]s, Brown and Andrews
When the tgghggs1xth grade centers Were estab11shed, new zones were
drawn and the spxth grade school ethnac mix ‘was. achieved through a com-

\ - L
. . .

h“ binat1on of“etﬁn1c and geographlc as31gnment. The-WIEDS PrOJect 1ntii-
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/
\.‘views were conducted at/Austin, Anderson, and Reagan High Schools; at

* Bedichek, Dobie, and%yurchison Juniar High Schoo]s, and at Baker,

Blanton, and Webb Sixth Grade Centers. ﬁ"

.

AISD fs expected to present semi-annual reports to Fifth Circuit

Court Judge Roberts on the status of their desegregation efforts. A11

p1ans which have been approved by the courts have been pr1mar11y based

on numbers (ethnic percentages) of students and faculty, with lesser

attent1on given to’ curriculum development. Actording to the district's
Desegregation Specialist, AISD is currently w1th1n the comp11ance gu1de-

11nes for. 1ts ethnig distribution of staff, desp1te the d1fference between -

‘ the current number of Mexican -American teachers (12%) and students (24%).

‘ . Three separate written orderg have ensued from the Federa1 District
Court (September 4 1970; June- Ju]y, 1971 August 1, 1973) concern1ng the
AISD desegregat1on case. A th1rd tr1a1 15 now pending in District Court

on remand from the Fifth C1rcu1t Court of Appea1s The d1str1ct's‘

: request to the F1fth C1rcu1t Court for a rehea£1ng on its ru]e of 1nten-

tional segregat1on of Mexican- Amer1can students is currentTy pending. [In

' 4
Supreme Court

While the case is st111 pend1ng, m1nor1ty 1ntervenors a eve1oping

add1t1on, AISD-1s:appea11ng the F1fth Circuit'’ s decision' to the U. S.

”

prs

LI

point by-point cohcess1ons they ‘want in return for a poss1b1e out-of-

4 .

. court settlement of the seven year d1spute The 1ntervenors have recent]y

’ 1nd1cated that they may be willing to settle for 1ess than tota1 desegre—

gation of the entire school system. According to the Aust1n American-

i Statesman,'MALDEF will probably seek the following concessions:

e Construction offa new Johnston High School. in East Austin.

. : "
e Retention of neighborhood elementary schools

i R



e Balanced, two-way busing of students in grades 7-12.

e "Heavy" enrichment, particularly in the areas of reading and
bilingual programs.

A]thdUgh NAACP has not specif;ed demands, issues that concern them include:

e Emphasis on "Qua11ty‘education and a.certain amount of desegre--
gation” in grades K-3.

o Desegregation in grades 4-5.

o Shared desegregation burden (i.e., balanced, two-way busing).

e Establishment of a Junior high school to serve the Black popu-
lation in East Austin.

e Some action to offset the current busing of many B]ack students .
out of East Austin.

Of the initial offices and programs developed to address.desegrega-
tion, some have expanded to meet increasiffg needs while others have become
less active as the crisis intervention stage of Austin integration has

1. . _ ; :
passed. The evoluti# of offices and programs within AISD is addressed

.in the following paragraphs

B3

e ,
The Office of Human Relations was initially act1ve in human rela-
tions,tra1n1ng for staff (see Frequency Counts, #9). As the’ demand for .

district-wide staff training became less pressing, personnel on, individ-

\ ~

ual campuses were‘deveioping and conducting their own workshops, or

engaging consuTtants from manydi fferent sources to work with them.
Today, the Coordinator of Human\Relations provides more individua]ized

serV1ces, e. g , helps an individual teacher- who has a_ gr1evance to. solve

) the particular prob]em, works with pr1nc1pa1s on request (see Frequency

Counts, #11). -According to one interviewee, the onset of desegregation

‘was the first time AISD addressed the issue of human-relations in the

_'schools; now it is as integral to their operation’ as the academic work.

The Offfce of Staff Development and Student Teaching cdhtinues-to
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. offer ISE~WOrkshops which prpuidemnany pr1nc1pa]s with the necessary
stimu]atfpn to deve1op their own staff deve]opment at the campus level
(see frequency Counts; #22 and #23).

In add1t1on to its many interventiom and prevention components (0SA,

_ Diagnostic’ Intervention Program Manag1ng Classrooms Positively, Visiting
Teachers), the Office of Student-Deve]opment (formerly Counseling and
Gujdance) is a]so'invcharge of PsychbJobjcal Assec1ates, who adminjster
thorough 1nd1vidualized_testing batteries'to students, and the Local
Support Team (LST) of sixth\grade counselors. The Office of Student.
Affairs, which wai1nv01ved more in crisis intervent‘ion and direct
counse11ng services during the initial years of desegregat10n, now

' operates more as'a referral and prob]em so]v1ng(agent to assist students
.who are hav1ng social adjustment problems in school.

The 1976-77 QSA annual disc1p11ne report demonstrates fewer appeals
on disefplinary'decisions and a reduction in number and 1ongevity of "
1on§-tenn suspensiops district-wide despite slight increases in disci-‘~a ‘ Jfrh
pl1nar§ actions throughout the year at all 1eve1s An 18% increase in

N short term suspens1on has occurred at the junior high 1eve1 Minordty
students continue to receive the major1ty of d1sc1p11nary actions at all
levels. Male students continue to receive substantially more d1sc1p11ﬂary

';actions in all categbries at all levels. Female students are increasingly

visible in district statistics, espec1a11y at the Jun1or high schoo] ’ \

v

1eve1 S1gn1f1cant d1fferences exist among AISD schoo]s between the rate
of disciplinary 1nc1dences and the numbers of d1sc1p11hary act1ons ‘admi ;’
_ '1stered District-wide figures 1nd1cate that for 1976-77: |
| 3 11] or 1.18% of Black students were 1ong term Suspended

° 98 or .28% of Anglo students were'long—term suspended.
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e 107 or .78% of Mexican-American students were long<term suspended.

® 48 or 16.16% of those students recomhendéd for long-term suspen- ~
sion had been identified as eligible for special education services.

7 ‘J : - .
The following statements regarding ethnicity are summarized from the
~1976-77 discipline report: ,(

e y O
Elementary Level: S - - ,
ATthoughgythere was no significant difference in the number of
reasons, stated for minority and;majority students, majority
students received fewer discipVinary agtions. Andlos received
corporal punishmént more frequently (2:1 ratio) for the same
behaviors that re§ulted in .short-term su8pensions for Blacks.
Only B]éck‘studgnt “Yeceived Tong-term suspensions. O0f all the
reasons’ for disciplinary action reported, 14% were descriptive’
of Mexipaanmerican.students' behavior. '
Sixth Grade Level: ) _ - N
, _ 0f the total number of incidents réported for misbehavior, 57%

.o 1 were descriptive of Black students, .21% of Mexican-Americans,

and 22% of Anglos. . Only Black males received long-term sus-
pensions . ? )

v

Junior High Level: :
ot~ OF the incidents reported for misbehavior, 79% were for minority
‘zhagavﬁ‘students, with minority males being more freq&hnt]y disciplined
~7™-than any other group. Black males had the highest incident rate -
- for long-term suspensions. : '

High School Level: - " :
7 - Torporal punishment was rarely used as a disciplinary method at
this level, with short-term suspension being the majer disci-
_ - plinary measure employed. . Of the total number of reasons reported
, for long-term suspensions, 38.5% were descriptive of Anglos, 30.7%
: of Blacks, and 30.6% of Mexican-Americans. Even though Anglo
- students had more reasons stated for long-term suspensions, they
Y received fewer long-term suspensions. Mexican-American males
" received mpre long-term suspensions due to drug-related incidents
than any other group of students. Of the total number of
behavioral incidé%gs reported, minoritxﬁstudents were reported

. for 68.8% of them¢ Anglo females were\the only females that
received corporal punishment. Black males were suspended more f
frequently than any other group. Mexican-American males were ,f
more frequently long-term .suspended for'd$ug/a1coho1/smoking
behavior than any othér group. po
: ™ - », . ‘
" . The current discipline policy, and its 1$b1eméhtation, facilitates

. . : L ‘
broader discretionary possibilities for principals in determining more *

: y : : .
reasonable alternatives fbr handling unmanageah%?,behavior. quvexamp1e,

. 5

")
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the 1975 policy mandated 1ong term suspension for the duration of the

. schoo] year for some behaviors (drug abuse), even if it was the student’'s
first offense. Generally, this resulted in a duration of approximate]y
3-6 months for suspensions The existing po]iéy allows the principal to
recommend 1ong-term suspension for a 1esser duration of 4- 10 days for the .

- same offense. The obvious benefit is a sqprter interruption of the
student's‘educational progress. In addition, appropriate, supportive
follow-up'services related to.the S{udent's discip]ine<prob1em can-be
applied through the educationa1 setting rather than while completing the

suspension

In all ‘of the 1976-77 1ong -term suspensions, specific fo]]ow-up o
services were provided to assist each student‘jn finding more acceptab]e
ways to cope with individual prob]ems.v These recommendations developed

only after careful study of what apparent needsiexisted, what a]ternatives
had been app]ied'previousiy and their réspecti§g suoéeSS'or fai]ure, which
additiona1 strategies existed that-might be applied, and what options o
other than AISD support services might also be ava11ab1e. The student,
parents, and school personne1 were all involved in determining these
recommendations. E "

. A alternative to’suspension (a’"successtu] strategy" forvdesegre-
gation-sihce so many minorities are involved in discip]inary problems)
is‘the On Campus éuspension Center (0CSC) program'introduced into the
‘district in the summer of 1974 IWenty schools haVE‘some form of 0CSC,
‘isolated from on- going campus actiVities, where the student has an
opportunity to reflect on his/her behavior and deve]op a plan for avoiding:
“such behavior in the future The OSA su gested implementing the OCSC s

\
- with,a Rea]}}y Therapy approach (asking students to assume reSponSibiiity
ro. .
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for the1r'behav1or and its consequence), but, in actuality, the schools
vary in the consistency and manner'in which the1r OCSC‘s are're§u1ated.
~The overall purpose iof the OCSC s was to (1) help teachers dea] w1th
students' misbehavior in.a more honest, effective fashion, and (2) reduce _
the number of suspens1ons from school. A comprehensive study conducted
q&y the AISD Office of Research and EYaluat1on'(0RE).1n May 1977 delineated
imp]ement;t1on'proolgmsqand recommendations for the 0CSC's. In this
report, admintstrators commented that the 0CSC provided én add1t1onai
-strategy to detent1on, corporal punishment, and suspens1on It was gen-
era]]y used after detent10n and prior to suspension. .Other cfted‘ _
strengths of the OCSC included: . providi elief to teacﬁers and aiding
classroom management; 1sg]at;ng students from their peers while giving
them a quiet place to work on assignuents; and, reinforcing contractua}
commi tments between students and staff. | ' ‘ _

An interesting obserration made»by'one'of the<centra1 office 1nter—
v:ewees regerding discip]jne was that the schoo]s that havé warn, support-
ive administrations and which fostered a Tot of human rélations work in
tne early years of desegreoation, have ironicallvaitnessed a greater
number of discipline prob]ems'involving minorities through the later
~years than the schools governed by traditional, authoriterian—type
‘administrations. Ihis finding contradicted the overwhelming concensus
that the development of 1nterpersonel skills on the part of educators
‘enhenced sucééssfu] desegregation."

Today, the 0ff1ce .0f School- Community Re]at1ons subsumﬁ% responsi-
bi{1ty for Commun1ty Educat]on, supervising 8-10 community schools, the
Sumﬁer’Enricnment Progreu,-the‘Communify Liaison Representative"Program;

and the Student Actiyt%y Progr;?i The last two, along with the Secondary

£ .
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Reading and Staff Deveiopment Program, continue to be supported, a11 or
partial]y, by ESAA funding )

- ' The Summer Enrichment Program operated the first year for 1 1/3
months, the second'year for 2 months, not at all the fo]]owiag year due
to lack of funds, and last year for one month. Originally funded by
ESAA, last year the SEP was supported bx\other federal and’iocal sources .
The program has been, in this sense, rather'unstabie Lag% year'there

- were 130 students enrolled in the SEP which was conducted in, four 1oca—
tions. A positive compos1te eva]uation from each SEP teacher, inc]uding
'pre/post Cal#fornia Achievement Test scores and evidence of increased
coping skil]s, has often prompted principals: to promdte SEP students to
- * the next grade ia]though completion of. the SEP is not an automatic
1 ‘guarantee of promotion)\‘ Fo! 1978 the StP w111 be more academically-
oriented, focusing extensively on reading and math ski]]s, with some
survival and coping skills. .
" ESAA has traditionally been‘designed for direct services t0's¥udents,
and, therefore, has provided its. Qrantees’with little money‘for evalua-
tion. In the past, AISD has contracted with a third pRrty to conduct
evaiuation of its ESAA programs. The most recent assessment consists of
attitudina] questionnairesfdsocial_51tuation frequency surveys,{etc.
administered to students and staff, as well as inventories»andkpre7post'
tests in academic skills and enro]]ment figures for students. Due to_the
11m1tations 1nherent in some methods, AISD is planning to conduct 1t;‘t
eva1uation,for the 1977-78 project year. |
The SCLRP continues to support the nine-member tri-ethnic team which

&
"~ works in grades 6-12 to improve .the re1ationsh1ps among ethnic groups and

serves as an 1nterface between tbe schoo] system and the community at 1arge,

k¢




stressing curriculum development and human relations activities kPartners'
C]ub retreats '%ssemb11es) The program‘1s particularly acttVe at the
Junior high 1eve1. Currently, they sponsor Trilogy, a tri- ethn1c dramat1c
group whose performances highlight communicatdon problems’ across cu]tura]
—‘\' . Tines in the school sett1ng. One interviewee felt that Tr11ogz is an
effdctive measure_toward increased desegregation. The SCLRP'intends to
move, in the future, into the community‘via nejghborhood centers which
woo1d.funct10n for clusters.of .schools and coordinate with other ESAA
programs'1n providing consultative services. J// v ‘ a
The data‘co]]ected for 1976-77 1nd1cated'that/tor those'students
samp]ed there was evidence that 1nstruct1ona1 pr1nc1p1es of posit1ve
- human relations were taught in the workshops and retreats. It was

difficu]t to conclude the extent of students' increased knowledge about

ethnic groups‘is a result of Trilogy. Stnict]y speaking, the objective -

\ nthmet since half of the students were not able to state in their
own Qérds two goa]s of Tr11ogx More than 50% of the parents contacted,
re\ard1ng the parenta] assistance part of the program, were rece1v1ng
1mmed1ate, d1rect1ve and effective‘serv1ce ‘

It appears that the Student Act:;?tx\Pro .am will be phaseo out
from ESAA fund1ng and become '100% 1oca11y supported. The SAP continues
to recruit and support minority 1nvo1vement in activities. A;cprrent1y
successful'project invo]ves the Summer Band Program, provided free of

charge to all junior high school students. In effect, this provides

L

minority students with the similar musical instruction their Anglo
~ counterparts offen receive in private lessons.:-
Judging from the data supplied to the evaluator in 1976-77, minority

enrollment "in.student activities increased by more than 10%. In addition,
. . _ '

. _ .40 - ‘
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;10% of minority students uho Were new tosstudent activities, indicated a
positive reaction to the1r exper1ence. although these results were not
generalizable since random samp]es of students were not obtained. The
extent of knowledge, by students of ‘activities, cou]d'not be eva]uated"‘
because no pre-heasure was adm1nistered. However, the results of a
questionnaire administered 1n March ind1cated.that‘the specified number .
(60%) of sixth graders in this sampie could name at least one student .-
~activity, a]though on}y 42% could-Cite the'purpose of at least one student _
actwvit; ‘ A | R _ T
The largest ESAA-funded program, the'Sbcondary Reading and Staff
'Deve1opment Program. continues its staff development work 17 reading
skills in all secondary schools and its reading program in all secondary
schoo1s except Murchison and 0. ‘Henry Junior Highs (these two schools -
ranked last in need) due to funding shortages this year. The program is
varied in its{ﬁethod of implementation at each school; some Reading |
Resource Specia1ists use a.lab'approach. pulling students out‘of the

classroom to work on théir reading sk1lls, whi]e other use the team

.approach, working within the classroom w1th the teachen either present1ng

a special lesson that day or giving &xtra attention to the targeted

3,000 studen;'ﬁ re served by the SRSDP.

students. Currently
o of (he SRSDP stth eva1uated last year, 74% decreased their

3
word attack errors on the Lnforma] Réad1ng Inventory by 30% or more,

exceed1ng by 24% the percentage of decrease specified in ‘the assessment
object1ves In 11ke manner, 78% decreased the1r comprehens1on errors by
30% exceed1ng the percentage cr1ter1on by 39%. The goal, of 3@% of the
tutoring program students rece1ving a higher. grade in 8he content area

for one grad1ng per1od, was exceeded by 40%.

K _ SN o




A\
' Teachers and‘principals ipdicated that5they received useful training
in the staff deveiopment part |of the program. bver 96% of the teachers
and all of the principals si#ted that they thbught the program should be
funded next year. | | |
L ‘ In addition to these continuing programs. ESAA has also been‘funding a
- pilot projects within the schools. One pilot that has been invoperation
for the past three years, invoived the use of we]]-ttained aides to assist
gthe teachers‘in\minority isolated schools. The teacher's time could-be
more evenly dispersed in the c]assroom while the aide a551sted students ) \
who*eeded individualized attention. The program was eva]uated positi\;eiy
by the teachers, but since no 1mprovement in student achievement was demon-
‘strated by the target popu]ation, it was discontinued this year. |
A new ESAA Pilot ProJect for Writing Ski1ls Deve]opment this year :
involves working w1th Black chi]dren in six predominantly minority schoo]s
(K 5) to use the1r 1diosyncrat1c "Black dialect” "as :Pba51s for 1earn1ng
to read and write standard English " Rather than attempt1ng to correct"v
the vernacular rules employed- by these children in the1r speech patterns,' w
the teacher recognizes them as: sen51b1e and)makes use of them 1n teach1ng- '
these students how to read. At the n1nt grade level, which. is 1owest 1n
the district for students' mastery in nritten comprehension, 51m11ar .
strategies are being used to assist Black students 1n the deve]opment of &
writing skills. Th1S project current]y serves over 900 studénts 'hj p
.A1so new to AISD-th1S year are other programs which can be viewed as
"desegregation strategies" to the extent that they affect‘many minority o
students. They included:' R I S

- : co ’ o w
E]ementary Level: '

e Happy Talk érogram : a home-based instrpctional] program:for

’

] %
> e 92




—

P
-

young children (1-3 years old). Community representa ives,
using toys and books, demonstrate oral lapguage patterns and
essential concepts tao_the mothers of the participating’ children

during week]y home vis ts. Serves 80 families from six schaol
areas. - - - .

e Essential Student Competency Development - to assist-education-
ally disadvantaged students, student competencies, in-terms of
concepts and skills to be mastered at different school levels,
were-identified. Materials are being evaluated at existing

Title 1 schools to see which ones address the 'skills recognized
" by the competencies

° Chi]dren s Literature - . a series of tapes of children's fa
stories- provide opgprtun1t1Es to enhance ch11dren s apprecia-

tion of 11terature in T1t1e I schools. -t
\\\:\Rf:Home Program - conducted in 8 Title I schqols to involve

A

LT

parents Jjn the educational process-of their children. Each child
receives a kit, stressing reading skills at h1s/her assessed
level, from the schools to complete and mait ‘to the At-Home

-address in Baltimore, Md. Corrected tests are returned to the
students each week. - -~ = S o ‘

e (Title I) Reading Improvement Program - with the emphasis on,
1mprovement of basic skills in reading/oral language development,
20 schools are recipients of Title I funds for the school year

1977-78." Three different. structural models are be1ng implemented:
B 1) Expanded Laboratory Approach - emphasizes an increase in the

“number of professional ~staff for direct instructional pur-
poses, and a reduction of aides. Employing a variety of
reading programs in a small group setting, schools us1ng
this medel ‘have requested the emp]oyment of a children's
literature curriculum.
. 2) Vocabulary in Action - des1gned by Psychotechn1cs Inc., of
I11inois, reading skills are taught in both the classroom
~and the reading laboratory through "multisensory experi- '
ences," i.e., educational activities that involve more
than just the traditional skills of reading and speaking. |
‘Includes listening to tapes, use of projectors w1th various .
“kinds of media, and exercises involving motor activities.

- 3) Individualized Ski1ls Approach - through the -use of an

. informal reading inventory, a teacher diagnoses reading
difficalties. and subsequent]y prescribes a remed1a1 plan.

° A?ch1tecture in. the Schools -‘a match1ng grant from district -

~pilot project with Arts and Humanities providegy for an environ-

mental designer to work w1th students.-and tea rs op improving
the env1ronment o o

J .
'y Box of Read1ﬁg 'Ideas - a ‘parental 1nvo]vement reading program
now being developed for distribution in 1978-79 to Title I

~_primary and intermediate level children, Once a week the gae

\/. | 4397 e
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wiii take home -a reading activity card with suggestions for

- cooperative parent/child activities. 'Also, a booklet desi?nedhf

to help parents understand school programs and their child's
development will be distributed monthly.

¢ Kindergarten Aides (CETA)_- ten aides, in classrooms at dif\\
ferent campuses where there are substantial- percentages of #
educationally disadvantaged children, free the teacher to spend
more ti?e with such children in direct instruction. Upon. éom
pletjon! of training, the aides will be quakified to serve in

. this capacity in early chi]dhood settings ithinppustin.

o Extended Day - early morping program that provides structuf!d
enrichment to students wh parents deiiVer them ear]y to the

campus . , , 7

-0 Mathews Gifted Program’- a local pilot project‘designed to
encourage minority students who are gifted in the arts through
after school instruction in arts, dance, and music by Tocal
artists. N : R .

e Library Teaching Modules - a 1oca1 pilot project’ at Read
. Sixth Grade Center designed to encourage students to read
‘ through special.activities in the library. : .

¢ Non-Graded Individua]fzed Instruction - funded through a 1oca1

pilot project and designed to ease the transition qf minority Rk

Kindergarten ‘'students into first grade at A]]ison E]ementary
School. v

L

e Culinary Curriculum - a 1oca1 ‘pilot project at GOVaiie Ele-

mentary School (predominantiy Mexican-American) gesigned' to .

teach mathematics and science through cooking activities.

o City Games Proqect - social studies activities of "things to

do around Austin,  cooperatively EEVeqoped by- AISD and Laguna
Gloria as supp]ements to the "City Unit" being piloted at each
sixth grade center. To be revised this Spring and new packets
distributed in-the Fall of 1978..

J
E]ementarx;and Secondary Levels:.

e Special Counseiinngateriais - prov1ded to T1t1e T and 1oca11y
.funded counselors working with educationaliy disadvantaged

children. Emphasis is on small group sessions, with the goal
of enhancing self-concept as well -as academic and social skills
through various techniques. L . o

Secondary Level:

"o Students With it A1l Together (SWAT) - & program at Allan

Junior High Scho81 (predominantly Mexican-American) designed
to alleviate discipline prob]ems, by reinforcing de51rab1e '

N——
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behaviora] patterns through a rewards/recognition system. ', ._ , | —
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. ering (TAME) - sponsored
by several national an st Usiness organizations,
this program is designed to motivate. e minority student at the

“high school level to enter the engineéiing field. Serves 300
students through schoiarships'and summer jobs o f

e Guidance Center - located in the Martin Juniér High (predom-
inantly Mexican-American) area, this P09 v5m is designed to , ,)
‘reach potential dropouts throughaut the\sghgol district. Has' -

a strong parental component and invoivement of various city and-
‘county agencies ' : N

" The Special Late Bus Transportation for Sseciai Activities continues ,;_:)‘
to prov1de late buses to transport East Austin studehts who have to remain
at schooi to rehearse or participate in activities The SLB tries to meet
individual needs as they arise (e g., an additionai bus might go out if -
. a speciai 1ate night activity is scheduied) As mentioned eariier, the 2y

JSLB provides an'invaiuabie servh%e asﬁ; desegregation strategy. but is
aiso converseiy v1ewed as a segregatloqiﬁtrategy (i.e. > the participa-
tion of the’ students is Timited py the‘bus scheduie) (see Frequency

j Counts;l#27). .Severaizinterviewees also indicated_that the‘SLB could

offer improved service by beiing tailored to each individual school's

. ] . ’
P N ' . 7
’

needs . ' ~
AISD is cont1nu1ng to deveiop curricuigm pians geared toward 1ts
i; Mexica American student popuiatnon even though no court order has ..gﬁ"
mandated that Mexican Americans be con51dered f statisticaiiy separate
: group The Mexican American interviewee feit that the. bi]inguai progr;m -
was not "up ‘to date" and needed to be infused more into the entire {." N

- district curricuium. as opposed to remaining soie]y in predominantiy R _— \\\

. ,Mexican American schoois S _ v ’ C
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ferent cultures), Black H1story Morih sformer1y Black H1story Week), .
ce1ebrat1on of Cinco de Mayowoand on 1nd1vidua1 campuses a tremendous 2",
; L growth n bdth Black and Chicano Her1tage Clubs vAga1n, the yalue oﬁ ) ,i.f
’ X ' such clubs as desegregat1on strateg1es 1s open to deBate one 1nterv1ewee )
1nd1cated that he knew of two pr1nc1pa1s who wou]d not allow them Because h/f
‘. ’ they, 1n effect, segregate the m1nor1ty groups "who a1most exclhs1ve1y s

~ compr1se the clubs membersh1ps--even so. as others contends the clubs L

foster awareness and’ acceptance of d1vers cu]turés Otfer spec1a1

Y

) ethnic and minority days given attent1on in the sc ools; 1nc1ude Mexican

Ihd\;endence Day, Rosh Hashanah, Yom Kippur, American‘lnd1an Day,
Eman 1pat1on Proclamation Japgnese Era New Year, Martin Luther Kingy Jr.
birthdhy, Ch1nese New Year, Susan B Anthony Day, and others.

A )

';III.‘ Summary of Future $1ans for Desegregation in AISD (Stagé III) {*

Nhiae the AISD desegrebation‘case has been restdng'in theé courts, ' f

,changes in housing patterns Have been occurring 1n thegAustin commun1ty

East Austin has 1ong been recognized as having a heavy m1nor{ty .and Tow
sotioeggggmﬂc status (SES) concentrat1on In ensuing years, sdme \\Q/
m1nor1t¥/movement into adjoining areas has occurred as supported by v
dropping ef;oTT‘Ents in East Aust1n schools. Brown, ‘Dawson, Map]ewood
R1dgetop, and Rosedale E]ementary Schoo]s have bedome Title I~ rec1p1ents

'as 1ow SES students have moved into these areas (see map on ?o]]ow1ng

page for locations of ethnic m?@ement \»Jﬁ? emerg1ng pattern, as docu- )
Y, _

mented by a recent study entitled Ethnic Movement W1th1n Aust1n by the

Comﬁénsato&x P]anner for ~AISD 1nd1cates a “wh1te f11ght" out of “thes
\T1t]e I zones. Although unable to fo]]ow thﬁs'“wh1te fﬂight," the 6tudy
documdhted the movement of m1nor1ty and ]ow §ES students into other o

formerly Anglo aréas (including St.‘E]mo, Pleasant H11T,‘Pecan Spryngs;
. N , - . - N ;:' N X N .I' ) - ‘ ‘,‘
S | \k\
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South Austin and'Northwest Austin. whi]e Bl

‘numbers.

relatively stable, integrated housing pat}erns.

.“1Count$,'#3])

. . . L
Reiiiy. and Brenthood districts) | o

N

~ As indicated on the map, Mexican‘American students are moving into

ck students are toving into
‘/\

Northeast Austin areas in ngreasing

Angios are moving from the

-2
A further AISD study is being prop ed to de ermine what types

of .stresses are being created in these neighborhoods

A N

DoVUIatign redistributes itseii‘ " oo

s the Austin

- .
N
‘A common trend *«Entioned by the interviewees, invoTyed the neéd for

-

'other community and civic- organizations to share the responsibility for

-

' desegregation which, has historicaily been placed on the schools\isee
p .
) Frequency,counts, #39). 0rganizations. such as the Augtin Af]tance for '

Smoo@h Transition (AAST), are raiiying support to encourage reaimestate

Zagents and developers, who often sell homes on the basis of. the schooi .

d1;trict in which they are 1ocated to integrate mono«racﬁai heighbor—

hoods. ;Their/éniis to;eiiminaLe the need for busing by attainin& /.

w -

The AAST is also solic-
iting the City Council, City Administration; and AISD Schoo] Board to

. st v . ' + . )y .k
'cooperate in fostering/"rqai integration" in their determipnation of

~

growth patterns, development permité, and ‘new .school- site construction

Another frequent1y<mentioned trend from the interv1ewees invdgved the

issue of AiSD s lack of.pianning%for future integration (particuiar]y at
the eieméntary 1eve1)'short of court- mandated decisions (see Frequency-..

Aithdugh many of the centrai office personnei made3§tate-

: ments iike “virt;glly—nothing is being_done tgﬂ#ﬁSDﬂto prepare for futureg\"

1ntegration," some wep%,on to indicate aiternative approaches or futuhe

pians ‘that either they themseives or their respéctive offices %eré‘ /
. nesearching. Te the extent that these 1nterviewees are current AISD
. a. n.. ’ . \‘,}
. M ) .

( 4 v ,’/
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adm1n'1:t' e persnnel impiementing decisions within the d1str‘|ct, |
future 1ntegrat1on p1ans gL_.be1ng enacted The many deve]opmenta1

grams already ment1oned as operant ‘at the e1ementary leyel to assist

. m1nor1ty students w1th academ1c development and to assist all students’

in social development attest to the 1ntegrat10n strategies being 1mp1e-

" mented apart from a direct court order,. The "Magic Circle," developed by

Al

Uva]o Pao]o Morris of the lnst1tute for Personal Effectiveness in Children,

18" a strategy mentioned by one interviewee and tworpther sources as
successful. Keyed to ypunger chi?dred, the techn1quev1nvo1ved the develop-

ment of soc1a1'add academic skills by means‘of presenting sequent1a1.1tems,

,for discussion w1th1n a group- process sett1ng , .
f
what j#fse 1nterv1ewees may be indicating 1s that final approval and’

-1ack of action on the part of the School Board on any pre- court ordered

- “dec1sions regard1ng future 1ntegration is counter-product1ve to the pro-

cgress1ve deve1opment of a true sen;e of cu1tura1 pluralism within the

schools.

Addttfona] future plans mentioned by the 1nterv1ewees, as' currently
be1ng researched and considered for -their adaptab111ty to Austin' s demo-

graphic needs, 1nc1uded S
Lo ‘ ‘
\ e Educational Park < a centrally- 1ocated learning comp]ex wh1ch
N all students would attend. : ‘

A{tergative Schools - for students with specia] needs (main]y
: m1n5rT41es at present) .not being met by traditional schools.

7+ Would involve individualized curricula, partitular1y at the

junior and senior high school levels:

@ Magnet Schgo]s - a quality program. in some specia] interest
area (e.g.,-fine arts) designed to -attract multiethnic groups °
of students to-.a particular school. A proposal had been sub-
mitted to gonvert Johnston High School (predominantly Mexican-

‘ . American) ¥nto a cooperative business univérsity magnet school,
but "it was not funded. The intention was to increaSe the,expec—

\ tation of the minority students:at Johnston who have had'11ttle

W
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exposure to profess1ons. while at the same time attracting
Anglo students with-similar 1nterests into the area.

T

‘These and other propesed p1ans were mentioned in the 1nterv1ews.-not as’.
“cure- al]s“ for the- prob1em: of desegregation. but as potent1a1 resources

which m1ght fi11 some. of the “needs for Austfn

o

, Conc]usions ‘ 1
It appears, from the AISD central office 1nterv1ews. that specific
successfu] desegregation strategies" fa]] into four major areas

(1) Support - of top-level and central office administrators,
campus administrators, faculty, parents, and community:’
members is directly related to the ease and success of
desegregation 1mp1ementat1on Support fosters adequate
p]anning O

’ k]

(2) Human Relations Training - to increase 1nterpersona1
communication and acceptance across ethnic groups, it is"
- suggested for all levels of individuals involved in the
educational system--students, teachers, adminkgératOrs.

parents and qommunity members. Human .relatioMs, work .
fosters understanding\and support for desegregation while
eliminating the rac1sm and d1visiveness which hinder it.
(3) Academ1c Ski11 Development - through special programs
almed at the needs of educationally disadvantaged students
(typically minorities), who might otherwise not be able:
- : : to function as viable members of.the student body. €
> ’ Increased opportunities provide them with 1ncreased pos- .
- sibilities in their 1atereadu1t ro]es : .

“

iat the needs of studepts having adjustment problems both .

atischool and home, ﬂe1ping students develop productive

means of cop1ng and prdb]emrsolu1ng frees them to develop
their academ1c potent1a1s ?'g , .

- (4) Soctal Skill DevelopmthA- thrqugh spec:?) programs a1med

o - Schdols will be 11m1ted in their successful dese re ation strate jes
based on the extent to which soc1ety at 1arge has rac1a11y intégrated and
evolved in. other ways (see Frequency Counts, #39) A consistent theme of

the centra] office 1nterv1ews is .the need ‘for parental 1nvolvement and '

»~

'ﬁf " concern for ‘theiy ch11dren S development in and out of schoo] JInformed,
y | hea]thy parenting appears’ to be as 1ntegra1 to soc1ety ﬁunctioha]
- foew . - A .
o | E y : .
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~ stab111ty as is qua11ty ch11dhood educatio L

,ladder The fact that they are in’ the m1nor1ty means that,dec1sions )

concerning the1r wePfare are often made by the ru11ng c]ass majoriay t,";? ' ;-

v 'mhey reta1n the1nrv5§:11ty as esseht1a1 componeFts of the p]ura11st1c V%H"

[ —

The issue of race 1nvolves socia] an economfc concerns as we]l

Hab1tua1]y, minority groups have he]d 1 er SES pos1t10ns on the soc1a1

AL
The interviews po1nt/to the need for commun1ty educat1on to promote“tha U

1dea of the des1rab111ty and Eenefﬁts of a cultura11y p1ura1+st1c state

(see Frequency Counts, #35) Accomp11sh1ng th1s wou}d enta11 1ncreased . ;

. support and comm1tment on the part of the Anglo pOpulat1on,to ach1eve a

more ba]anced econom1c d1str1butfbn of soc1ety members of all ethm1c

, . - " 4
2N Lo . R N ’ ’ »
~ 0 p‘ M -

groups C | S . o
L4 . ‘p( [N

. The goal of mu1t1ethn1c1ty does not 1mp1y a me1t1ng pot where the

-/d]fferences among ethn1c groups become: 1nd1st1ngu1shab1e, but, rather where )

t T e

who1e Severa] intenviewees 1nd1cated evidences that th1s type of

.-‘Q .\v

fﬂprogress1on may be occurr1ng in the’ Austin schoo]s (e.g., observatdons:of ‘ \;‘

students using. the terms "honky" or Wh1gger" as terms of familiarity and\\

.. W
acceptance of fr19ﬁ3s of d1f rent ethn1c1t1es rather than as raciaT .
s]urs) v _ SaR '

To what add1tiona1 exten{’students and staff of different ethn1c o

1] 9\, o : “

(::\;roups have learned to accept and va1ue ethn1c d1vers1ty w1th1n ‘the . !

?

ustin SChOQl(;;111 -be d1sgyssed 1n “the following sections of this report.
: . . . : e . _‘,.'5
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SUMMARY” CHART OF DEMOGRAYHIC DATA ON CENTRAL OFFICE INTERVIEWS

! “ .
- . - A .
, Interviewee A\' /
| A B ¢ D EF G B LI K L NN
~ Rage’ "A A A A ASS B A B A B ‘A ATB
Sex F M 'M M F F M M F SMoMoMoM
_‘Age b 40s 508 308 30s 305 408 508 40s 208 308 508 308 409 408
Position?: - D D ¢ C C cAAS D € c c D AD C
. , }’3 ! . ; .
Experience
Years in N N _
present 4 R - ’
- position 2 X 7 2 4 2 4 8 4 1 7 8 6 4
- Years in N T o
Central , . <’—“\\ A . .
Office - 77 X 7 2 6 0 7 8N 4.5 7/}. X . 4
Years in : / ) : .
AISD 8 X 7 6 11 19 /L9 8 4 5 7 8 16 11
Interviewer4 AMl AMl AFZ AF2 AFl AM1 BM%rAFl AF2 AFl BM1 AMl AM1 AFZ
. Focus of .
desegre§ation ¢ ‘ # - ) ’
1 3 3 2
» o

-

‘geoncern

.

T

,\_3\3'5 5 4 1°3 3 3

-

1 A=Anglo, B=Black SS-Spanish Surname

” A -

L

2 D=Director, C= Coordinator CA=Campus Administrator, S=Superintendent,

A=Assistant

s

Xﬂdid?not ad&ress 1d intefview ‘ . S,

o -1

4 AMl=Anglo maLe‘(33 ‘years ‘old), BMl=Black male (44 years old),

:AFl—Anglo female (36 years old)

1

AF2=Anglo female (29 years old)

R ) - o .
.5‘1=Anglo/Black only, 2=Anglo/Black primarily, 3=Anglo/Black/Mexican-

ﬁmerican b= Anglo/Mexican—American primarily, 5= not specified’

> NN . 4 .
- - . o . . :
v . . 52 - . \
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., S v sumumz cm'r or m;qumcr couN'rs .7
on N .ISSUES_ADDRESSED IN THE CENTRAL OUICE mrrmmws

4 .- ; : .,‘”‘ o © DID NOT
. o ‘, L YES NO  ADDRESS

HISTORICAL CONCERNS S

7 1. AISD has tried Voluntary (without court order) "o Q‘E.,: "8
- ! deﬂegregation 4 : . . 4 1 ™= 9
: 2, AISD waits for a court order before acting on | P
desegregation issues T 4 4 6
3. The AISD desegregation of the teaching staff .
= o was voiuntary (Qi{?out ‘court o%der) , -2 2 10
. ‘ / " . v
4. _AISD volUntarily récruited MexicaQ:American o
teacherg during the iqitial Years ofAde .
regation 2 0, 12
: \ ”.\. o - . N v
5.  AISD made an effort Vsiuatarily to place '
_'minorities in /'non-token administratiVe Lo :
and central office/poaitions n L 1*.. 2 11
L 4 - » f
6. The short notice between-the July, 1971 ordér e,
Y to bus and the Asgust, 1971 school opening '
- , hindéred the deveiopment of adequate ‘deseg-
regation strategies : .. .3 0 1

"\ /7. Superintendent, Davidson was seen as an ° _ :
' S Imp ementer of'school’desegregatioh. e 7 0 7

‘.f8, There was some preparation of the staff with . _ :
the first busing prder. . ' . "~ 5 2 )

9. There was formal sensitivity training of the
teachers, principals, or counselors out of
the Office of Human Relations in the first one . v
or two years after the first busing order. 6 . 0 8

10. Those staff members most needing human relations
trdining were not the ones who volunteered. 2 0 12
> . ‘. ° v
11, The various central offices (e.g., Student _ R
Affairs, Staff Development) received requests
to cgnduct additional training at specific .
scho 1s. . . 7 0 7 -

\ i ’

~

~




. . l\&u ) - ! ¢ - Y N U
‘.“ ' ’ // L ’ t ¢ ‘, -2
2 . - - "'/ -\l -’
~ , T | . R ":"ﬂ.c". o
: . v ~ oo b ‘ ' . , i R ," (r\"
L L=, .. _ . .FREQUENCY COUNTS (gort'd) SRR
. R = , AN . . v
Coa Vo % SR . DID NOT
o _ o ,YES- NO “ADDRESS
‘ JA2. During the initial yeare of deaegregation there
) . , was adequate planning and preparation of the o
: - staff and students for the changes being | B sy
‘ ’ k : experienced. _ o S & b b e
13. There were negative repextussions of busing~ L1 0 7,
. .
N " 7. 1l4. The greatest nhmber of desegregation-relateq z o
problems occurred at the high’ school level 3 » 0 11
L, 15, Crisis-intervention strategies were used in - :j-i'“
o the early years of court—ordered deaegregation. 7. 0 7
.‘4 ”TﬂWl 16. ,It is important, in order to facilitate ‘f?ﬁf
C ff‘, desegregation, to have a suppottive, humanistic . ) '
‘ Py administration al the ‘campus level. - 2 0 12
5 or- ™ 17. The degree to which a school had an. active . e a
{kﬁ ' "~ "human relations/multi-ethnic awareness program , -
e i determined its success in: desegregation. R 3 0.+ 11
. 5. . )‘, - » , . i i
{l- Gﬁn t' CURRENT QR 'RECENT PROGRAMS ‘ e
N l‘- . ‘ . N ) . _ ) . .
N 18. The bilingual progrgm is’ successful. SRR 3 .0 11
"19. The bilingual program is only succeasful as
a dedegregation strategy in relation to the = _ .
.manner in which it is implemented, i.e., )
' there's a.chance of resegregation. : 2 0 = 12
. S ' L
20. A basic skills development program is only, . ° \
’ successful as a desegregation strategy in .
“ relation to the manner in which it is: v
implemented i. e it can lead to resegregation. 3 -0 ‘11
° ) N J /"
21. The -interviewee believes, or- has heard
‘ principals state, that LET or ISE provides v .
- valuable training. g . Co . o 2 ‘ 0 12
v . ‘22:~ ISE continues to offer an impetusufor local *- -
, o principals and administrators to’ develop and T
. ., offer their own workshops. o L. 2 0 - 12
. ) e . T S .
o 23." There-continues to be staff training provided . .. '
" - by the various central offices. 3 \\"TQ’ 1
- e /- . o
’ 54
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32.

w 33;

" 34,

'Busing has positive long term effects on '

or greater aCademic performance. .o =9 0 . .5

-on.the

fivst, have been accepted: by teachers and
are now, benefiting the sehools and the R S )
communities. L . 1 -1 12

-3 . * e . hd

. . . . S . (

the children in the area of desegregation, ;
including a promotion of acceptance among

the. races snd d‘QEcreasing of hostilitiea” W hﬂ% -1 - 11
.
Extracurricular participation of the students / .
" who use the Special Late Bus is limited by - ‘ :

the rigid bus. schedule. 14l T12

There 1s. active recruitment of.minorities : T
{nto school activities (e.g.,. a8 initiated

by the SAP) f, . - o / 4 0 .' 10

The Office of. Student Affairs has been S

‘successful in diminishing students' race~ - .o .

_related disciplinary problems. . : .6 9 8
) y o R, . :

CURRENT;TRENDS
o b z SV Toe S
The interviewee differentiates bétween the NS

concepts of "desegregation" (the mixing of
bodies) and "integration ,(the development

of cultural pluralism) ﬁj . : :,48 2 b
AISD -has demonstrated a .lack of planning for AR y
future (elementary) desegregation. n2 -1 .ywlf‘
If’ minority students felt.a greater sense of N .

pride or involvement in ‘tHeir school they
night experilence fewer discipline problems -

4

The bur /en of desegregation has been placed o
norities. ‘ o 3 v 0 9

Teachers have had problams dealing with the | C e e

culturally- specific behaviors of other—race : S

students. . S ,,,,..4~ ‘-0"' 10

- 5 .

," \{“l-.}" ' “
C w0
N SN
N . ~+
’ '.;
. C B . o : ' .\ ¢ DID NO'.P .
. N AR .;’ oo - Yks NO - ADDRESS'. ™.
Many teachera and their families resented e EEREE e
the teacher crosaovers. g- A C 3 0 11
- NS ¢ ~ - g LS
The ' teacher crossovers. though tesented at ' -

1
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' T e . % "' ' - "'—'——

‘ R Y rurunz NEEDS I ..

“ur

©. . 35. There-is'a need for community education to. L o
/ ) ... spromqte the idea of L'he‘benefits of cultural .0 L
_—  pluraltem . I B
: ~ 36" . There 18 .8 need for parental inv01vement in s _ﬁl, R - ¢
4 T ~ + khe gchoola. . k ' Y 2 0 7
. '37. ' There 18 a need for parenting aulls and " A S
. parent eclucation. ‘ _ D3 0 - 11

", - 38. Two-way ‘Busing would be ‘more equitable for NIRRT o :
‘ or tolerated by, the minorities. (

- N

S~ /

39. Integratipn cannot be, accomplished in the L

‘ - schools’ apart "fronm other institutions (a.g:, N o4

A churches, housing patterns), i.e., there is R SR o

/o ' 'Q‘a need for other community apd civic: -qrgan- ., .
- . " . iizations to share " the responsibilit:y for B §

' desegregation. e _ g T '
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s sd}':' "CgppllatlQn offoata;fromﬁAISDﬂPr1dEjpal'ahH~TeaCher Interviewse 'ﬁé7
: ER A O f' v
oo v+ . . Introduction ** . j I
. - . N ‘. - . . - .‘... ?

“In add1t1on to the 14 1nterv1ews w1th 1ndjv1duals 1h AISD s Cen-

o g tral Offtce Progect wIEDS was referred to 9 schools for further 1nter-.

J v1ew1ng of-pr1nc1pals andlteachers 3 h1gh schools, 3 Junlor h1gh

»
S
t

e

schools, ‘and 3 slxth ‘grade centers - “No elementary (grades 1-5) s1tes o
\

", were chosen aslonly grades 6- l2 havé been affected by cdurt-ordered '
}]f: desegregat1on in Austln The‘schoolsi where 1nterv1ews w?re conducted, -vﬂs o
‘ were chosén on, the basls of the recept1v1ty to a project %gch as NIEDS :{ J
- .and reoommendat1ons frqm selected AISD personnel., No East Aust1n schools 'f\

| if(predom1nantly nﬂnorltles) were selected JAn ged&ral, four 1nterv1ewsi,:

. ‘were conducted at each school to Anclude the pr1nc1pal two or three ." »
o teacherS. and gpmetimes a counselor or. other admihistrator. The prin- f‘ ﬁ"

| '| c1pals were 1nterv1ewed ffrst and they’ 1n turn referred to NIEDS staffl | ;ﬂ~i.
jl" '47 the! teachérs, counselors, etc who had been part1cularly act1ve 1n deseg- |

.regation efforts and concerns,at thetr respect1ve schools. . o) ST

. - \__,/ -~
r ) 4

v.{‘ ._-;- Because eaéh school'had 1ts own part1cular demography (average da1ly

i iy

4attendance, 'SES of nelghborhood residents feeder areas for bused students)

as well as soclologlcalecllmate and staff;ideology,_the*datq\were comp1led

#

._1n narratlve form for each school, colbaps1ng across alleprofess1onal 1
'levels of persons 1nterv1ewed ‘In addltlon at the end of each\seg of
three schools per grade(s) level. a summary chart was glven dellneat1ng

ot successful strategiesrcommon to -each’ level accord1ng to the type of 'f )

o ,strategy (Adm1n1strat1ve/Governance, Staff Development Teachlng/Learn1ng) )

and the h1stor1cal perspective of its. implementatidn The follow1ng 0 t--‘ N




“ '. ;’)' .g' -

line was used: ° U : | s L .

N Outline - Schaol Site Interviews
I. Sixth Grade Centers .~ .
A Baker ‘ ’ : :
' . Blanton ' ' : o
o &< ebb o AN
'  D. Summary chart: "Strategies for Sixth Grade Centers

II. Junior High Schools L
A, Bedichek ' ~ . L
B. Dobie
C. Murchison ‘ g
D. Summary charg:, Strategies for Junior High Schqols

1

o [11. High Schools :
. ' A A. .Anderson . <\w;§>
- I : B. Austin CON
. ’ C. Reagan ' N .
D. Summary chart: .Strategies for High Sthools

A total of 36 individuals were interviewed at the nine campuses by
©,seven members of the WIEDS staff: AF#2-conducted eight interviéws, AF#3 q(Q
one interview,‘ﬂf#4 threge intcrviews, AM#1 three interviews, AM#2 eleven

interviews,fBM#i one in vvieﬁ, and BM#2 nine interviews. "The one fntér—"
. ‘ v1ew by BM#1 did not res rd proper]y and was repeated by AF#4 (this
| Second 1nterview was not 1nc1uded in the tally above as the 1nterv1eweo p
. was the same for both interviews). . Two other interviews (one done by &
AM#2, thg other- by BM#Z) did not record and'were_not repeated. They Qere
~ deleted, thereforﬁflffom_the data analysis. Some attempt was madeto
assign‘the'B1ack interviewers to the Black 1nterviewees; a]thoﬁgh'this
| practice. qu’not qtr??t]y adhered to as avai]ab111ty of staff mombor'
> . for.interview1ng varied. In general, interviewer Sssiqnmont to inter-
viewee was aréangcd at random by. the NIEDS.segyetary.

At the‘sixth grade level, twelve interviews were,ggggucted,‘1nc1hding

one which was ;de]oted due to vquipmcnt mdlfun(t1on The remaining eleven

/‘,

58 . [
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. interv1ewees—;:ETyded eight Anglo females, one Anglo ma]e, and two Black
females. AE’/be/Jun1or high Tevel, twelve 1nt8rv1ews were conducted to
1nc1pde three Anglo females, f1ve Ang]o males, one Black fema]e, one
B]ack .male, one Spanish surname female, and one Span1sh surnamg ma]e.
At the h1gh school 1eve1,ltye1ve’1nterv1ews were conducted in¢luding one
which was deleted due to equipmenf malfunction. The femaining}e1eien
included four Anglo femg]eé,_four Black males, two Spanish surname .

fema]és,.and one]ﬁsan1sh surname male.

The total of 34 interviews for which school site data has been
compiled included 1nf§;matﬁ5n From the following: fiftegn Anglo females, <
six Anglo males, three Black females, f1Qe B]ack.ma}es, three Spanish
surname females, and two Spanish surname males. Further information on
interviewees, as weld as interviewer-interviewee pairings,- is presented ,»

A3

in the summary charts for eddh grade level
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s o e '

' - SIXTH GRADE CENTERS

P IO S ' |

’ \  +," 'r - EEEQK ; . .
) ‘Thé B‘aqk‘év‘\ Schooi. céntraHy_ located in A‘ust\in.‘;hadfpreviousiy

operated both as én'ejémentany'and as a junior high school. At tQS‘

timg oflfhe.1973 cou;t order, establishing the Sixth Gfade Centers,
Bakér wascﬁéing used for storage purposes 6hiy. The scﬁoo]rreo;ened
in August} 1973 with approximately 500 students in attendance and 75-
B5% of the students were bused for deéegregat1g;«;urposes.
. The ‘curient enrollment at Baker is 465 ‘students. About 60 of .
these are majority‘tovminority transferg (see Prog?aELﬁommitments 1973
.under Central Office na?rative pp.:21-22) consisting mostly of Mexican-
¢ American children dho would norma]fy notnﬁé ﬁssigned‘to.Bhker.: The
ethnic represéﬁfat%%ﬁ of the school is’ 64% Anglo, 10% Black, and 26%
'Mexican—Améﬁfcdn which c]ﬁsely ref]e;fs the overa%] ethinic ra?fﬁﬂ of
ALSD. Due to tts central fgcation. Baker serVes the largest geographic
area of Sigth grhde denterg; and hés students from a]i social and
economical backgrOU1ds_1h attendance. ‘ ‘ : ) ¢
‘More_than 50%[of the Mexican-American students are bused, while
75% of‘tﬁb B]dfk\Q udeﬁts are bused. There are, at present, 29

faculty-hembers, including several Blacks and 0ne‘Mex1can-Am$r1can.

T S <

Four of these staff members, from various profess{ona1 levels,
“were interviewed by three members Qf the NiEDS team (see Summary Chart
v p. 2 74). An interview with one teacher did not recordiproper]y,de
has, therefore, been deleted from this discussion.

_
“a The Baker Sixth Grade Center was mentioned by several Qyﬁzral
: .

< l /
60 . , '

Q . 1 1()




LI i. Office‘inter91ewees as one of the "warm, fuzzy schools,"(characterized
by a humanftarian, supportive administration and emp]oying extensive
human‘relatfons work. The schoo] staff members, who were 1nterv1ewed:j
supported this contention. The strateg1es, implemented for desegrega- p
tion purposes at Baker, relied heav11y on grOUp processes. verbgm
resolution of conflicts, and support and Jtrust between facuTty and
bstudents.- The three interviewees conceded that he inittal ?s of
court-ordered desegregat10n exposed racial host;}1t1es ‘and v1o]ence
which was abated by (1) the school's and community's cont1nued exposure
to and acceptance of_desegregat1on, and (2) the positive pay-offs of

“the exténsive human relations work done at Baker. ; = \
s Some of the strategies mentioned as having beén successful in *

i .

4dea11ng w1th deseqyegat1on at Baker Sixth Grade Center 1n:)ude

- A warm, supportive principal Ffosters the human1st1c development
of students and staff. .

- Homerooms have been set ub heterogeneously to reflect a cross
LR section of the entire school regarding sex, race, academ1s§
level, and feeder schoo] representat1on

’
- The homeroom teachers are in four instructional teams and each
team has a special education. teacher working with it. The
*  students receive social siudies and sciehce instruction from
" their homeroom teacher, which provides them a single teacher
to identify with as being "theirs." The children are then
ass1gned to one of the remaining team teachers for language
arts and math instruction. Within each room, a teacher may be
teaching different sub-groups bf children based on grade level,
but no room is ever comprised of all children of the same L
. ability. Stigmatization of belonging in the "dummy room" is
therefore avoided for lower achievers étypica]]y many m1nor1t1es) .
PUp11 contact with” different teachers (including ethnicity) is '0/
increased and teachers work cooperatively.. The focus, then,
. for teachers “is on teaching children, not“a certain subject.

- Teacher reasngnment to meet eohgliance regulations for H.E.W.,
fhough resented at first, has had positive long-term-effects
relative to jintegrating the teaching staff. -

c,v‘l'l. ((

A
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N | . LS
. ‘ .
, , ; R ' ‘ .. ) :,. , - .
“T: &L ' =.The counseling program makes active use of group processes,
. : ; ‘hoth. in the classroam and the counselor's o$?fce. n the early

vention activities toward appeasing racfal conflicts. Some
tethods employed here invglyg#'modeling and teaching self-
-disclosure toward . fspe;Lghgﬁfear of other ethnic groups; gain> -
ing the trust of the covert midority leaders by inviting them
N to participate tm some activity (such.as piecing together a rug);
S ~~and, gorking with the'ch11d§§n who were reflecting neighborhood
. S ~, canflicts brought intp the éhﬁg] {e.g. "Mary's Mom said your
S o Mom's: a bitch"]. Uvalo Paoto Morris' Magic Circle technique to .
o fostégrgroup discussion and develop communication.skills, was. '
introduced into the schools, and is.mentioned by the Baker . .
E iatévviéwees.gs highly: successful., Along with the creation’ of
) . the On Campus Suspension Center in 1974, Reality Thera ‘
T : . techniques (getting children to focus on behaviors which get
‘ . them in trouble and to take responsibility for changing them)
were added to Baker's group counseling program. - '

i»years-(1973. 1974), the caunselor conducted many crisik inter-
v

L

.-

- The .Baker Code, an outgrowth Bffall of - the above, was formulated
to Tet students know what expectations and limitations they are
to abide by. « . I . :

- Various staff development workshops taught %hegstaff a]terpété
means for dealing with students and united the faculty as well
in the process. Sample workshops include: - ' :

T e 1973 - S.C.L.R."s, together with the principal, conducted
a one day workshop (using Paolo Morris' human development

. program). ‘ ‘

e M e 1974 - Inserviée t}ainfizgfor 3 weeks-on Rea1{t ‘Théra v
v‘_ involving reviewing films" and tapes as well as reading - . °~ -
x : . books School Without Fadlure, Reality Therapy, and Identity

' Society by Glasser. N ‘ v )
’ : ¢ 1975-76 - Staff'develoﬁﬁent, for using new State Compensa- °

tory Education materials in basic skills, conducted by
consul tants. \ '
. . e Various other workshops were initiated by the pfincfpa] t
discuss ideas/techniques identified as orthwhile. .

‘% . . ) o ~

- A helping teacher was employed durin¢ @ 1974-75 school year
to assist in disciplinary matters, parent contacts, inservice

training, etc. AP
"_ parental involvement and concern for their ChiT§$QQ:

- Other strategies mentioned as particular to individual teachers:

' . o o ' l |  \\\

: .62
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. ( fﬂ'
' L T . S : i ’ '
. ) Tak1;%/6dVantage of students' ethnig backgrounds fo&gnhance .
: - content of some .lesson (&vg., askin§ if any student is half .
L French or whose parents can cook French foods, Mexican foods,
‘ "soul foods, étc.). . ot S « -

. - : ’ Co R4

1

) ‘ + .- ® Modeling equal interagtion among members of different rac ¢
—_— ' by touching and showing affection from time to time'to all ﬁ;¢ff o
o » ~ students. ' e . N (
" o Establishing an integrated homeroom seating arrangement for, o
' 'y the first 6 weeks of school and thereafter allowing students-.
‘ . to pick their own seats, form groups, etc. This teacher '
noted, that in the classroom, the students tended to
voluntarily integrate when given the opportunity.

e Another tehchkr actually played down integration in her
classroom because ‘that contributes to' the children's viewing< - .
oné another as group members .rather than as unique individ- \ ¢
. A .

uals. . , .
e - ' . v
Baker Sixth Grade‘Center continues tp rely on human relations *
. ’ " ‘ & - N \ ’ . . -
~. training and group counSE]ing to foster integration. Howeyer, as
iy ) T . o R
.'several interviewees pointed out, these strategies are no longer
| ' A | VNesSE s Pk -
: necessarily isolated by occurring in a separate setting, but have been

~infused into the daily routine of ctassroom business: ‘As one teacher

LRI s 4

o " notéd, certain Q:Ejviors are typiéally,disp1ay9d by'certain racial . N
5 groups (e.g.ABlaéksf-acting out or threa%ening bqpqviors'-.“Gimﬁé money, - —a;
or I'11 beat you up in the réstroom!"; Mékigan Americans carrying | -
éniVes,‘etc.y ané memsérs of othér groUps'gay feel uncomfortable or ) \\\;y
generalize their fear to ngbative'fee1ings ab6u£ all ‘members of that o

group. Teachers are sensitive to these prohlems an& try to recognize

their symptohétic undercurrents in thexclassrbom and deal with them
] ' - : .

there. The interviZwees iﬁdicéted that:racial tensions still éxjst at

... Baker, although they are not as‘pronounced.\ Fights §tfi11 occuy, but
the 1nterviewees790nceded_that thése ﬁeeméfo bgfmore f an interpersonal
than an_inti;ethnic hatuFex A resegregating e;fcct 0 businj wasm .

"mentioned here because children fkom'different neighbo hgpds who ride

A




(AN

"the bus together.tend to bond

" into the school.

TS

gether and bring neighborhood rivalries
By‘vtrtUe,of the segregated iousing patterns, these
divisions. of studentshgppear to mani fest themse]vee racially.

Baker's curriculum content haS'remained virtually unchanged re-

garding 1ntegrat{on Several teacheré ment1oned the1r concern ih dea]-

. 1ng with grannmt1ca1 differences between B]ack d1a1ect and standard

Eng]ish, one po1nted out her own 1ncons1stency by emand1ng grammat1ca11¥
correct“ Eng]1sh in wr1tten but not in spoken WO) k.

Due to the majority of students be1ng bUSedH’Baker..as a s1xth

grade center ‘has«no extra curr1cu1ar act1V1t1es Spec1a1 1ntere$t

courses, such as rocketry-and square danc1ng, are: offered, and are

<parents

@

reported as haying a posit1ve 1mpact on the students as wellj as: the .
{ Some 1nterV1eNees pointed out that. a]thgy@h the children do*
- .

v L

1ntegrate in the claSsroom, they ten% to cluster by race on the p1ay—'

vgroﬁnd or in the cafeteria. “Depend1ng on Qhe 1nterv1ewee s personal

¥
v1ewpo1nt th1s same race c]uster1ng exemp11f1ed the need for\\ncreased
integration, or was a natural phenomenon of peoples' tendencies to

group with those who are similar to themselves. ‘Interethnis’dating is

! ’ ' . ' : . ' . .
. comman; however, some parents have called the school objecting to such’

_bffise.

behavior.

s

Baker relies very little on the programs and persgonnel at\CentraT .
The teachers'ut11ize resources within their campus to dea1h

with their own prothlems and provide for their own development. _The

heavy focus on human relations work, according to those {hterviewed,
appearé to haye proVided Baker witk'the impetus for success in their
desegregation efforts. This humanistic psychology approach is limited,
hdwever, .to the extqg; thAt minorities, as well as many low SES Anglos,
64 ‘

114
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.« :

¢
r‘/need to bus or 1ntegrat1on purposes (refer to map at end of Central

n

-

. b L _ , - o A

-~ ‘ o AL

Sy

.‘, ¢ . .
N haVe not regardegrthemselves as having much control over their fates or

valued the 1dea of acceptlng responsib111ty for théir behav1or Baker's

<

staff is attempting to t%ach such va]ues as . inherent r1ghts @ny 1nd1vid-‘v!

ual can choose to exercise. . - =7 .

L - "; [ ) k : ) L o ’ !
A .'_ . Q‘ » Blanton - o | -
o " An e1ementary schoo1 for grades 1= 6 before the 1973 court order,“

“a

B1anth is currenth a s1xth grade center where thgh_lnor1t1es are ina

s]1ght ma;pr1ty (52%).1 It is locatedﬂ1n northeast Aust1n where ‘the
B]ack 1nf1ux 1nt6 the neighborhood attendance zone has resu]ted in no

TS

Office narr3t1ve p. -47) At present the only studénts bused‘to B]anton;

'are (hose who live vpre than’ 2 miles fron\sthoo] but within’ the .
- attendance zone éThe ethn1c representat1on of,the’ present enro11ment
of 485 students is 48% Ang1o, '43% Black, and 9% ican- Amer1can of
22 facu]ty members, 4 are Black and 2 Mexican~Amer1can
'Th ts attend1ng B]anton are, for the nost part afrom '
middle~-class fam111es of aI] races. There are few 1ow SES;ch11dren‘jn ')
‘\attendanee,,and therefore, -few conefictskacross racia]/econoﬁjt lines.
" ~As one interviewee stated "we see purselves as having virtua]]y’no
race prob]ems atoBlanton§~consequent]y, We are not search1ng for some-
thing to take caxé \?\@ prob1em The only exterpa]]y funded ' programA
operating at B]ahfon is State Compensatory Education thch prov1des for
an S.C.E. teacher\?vho regu]ar]y visits each classroom) and special
suﬁp{ses for. the mid-range ach1eyers (many minorities, but Ang]os as )
well)in reading and mathi ' . ‘
Four.individdal staff members were interviewed by WIEDS'personnel.

" The interviewees desc?ibed'Blanton as a strict, authoritarian-type

>
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'];« ;.;;. _.: , ‘, _ .', ” f 4 v L 'l<
‘ school with high standards 1n both academic and disciplinary concerns. .
’ fv'._The principa] was mentioned as being a SUpportiye person who encouraged °
< ’A | individual teachers to discover “and develo; their own 1nd1v1dual styles
. 3 .f a for. teaohing. ‘but at the same t1me: expected and fostered consistency

',\X- ? ~ among staff in adhering to school p%]icles and standards of'conducf e

Staff ‘harmony was repeated]y mentipned - as,a strong po1nt at B]anton. : ~
A]tQngh not a](finterV1ewees at B]anton recognTzed desegregat1on

’ or racial problems aB existent there, -the " fo110w1ng strateg1es were

N

-

N
. . Q‘.. a

; _mentioned.

- Fund1ng for specia] Qrogramstasuch as E.S.A.A. in the past far.
Tibrary materials, and S.C. E.—now for a reading teacher, and.
. supplies *(books, videotape equipment, etc.). Students Teceiving < 1
. S.C.E. assistance at Blanton:have shown the greatest 1mprovement ’
T n skill developmient -of a11 sixth grade tenters.

- Asupportive, cons1stent gr1nc1ga1 wh supportsxthe-deCisions
- of|staff members. g .
gy, ) .
- St ents*of'd1fferent ethn1c groups are heteroq neous]y assdgned
to c]assroomz. although the 1nterv1ewees did ngt mention whether
_ ..specific seating arrangementsww1th1n c1assrooms were ass1gned
D, _ for integration purposes. . ’

A team téaching approach and enrichment coursegrb A Blanton
student has the same teacher all day/year long, except for one.
hour of daily enrichment which stresses basic skills deve]opment
. "in some special interest area (e.g. journalism, geometry for 6. -/,
‘weeks at a time. Interaction among different students in
smaller groups was mentioned as a benefit of enrichment.
' ‘ ’ Teachers teach in pairs in separaté quadrants of the building.
AT e Every Black teacher now teams witl an Anglo, and rooms and
‘ teaching partners are changed each year, fostering' (interethnic)
harmony among staff.

2 . = During some previous years (depending on enrollment and avail-
- ability ¢f funds) and therpresent one, a helping teacher assists
‘ . the principal in discipline, ' some counseling, etc.‘,ﬁ%ere is ho
\\-—J“ﬂp , formalized 0.C.S.C. at Blanton; however, they do make use of °
"time-out" from ithe classroom if a student is disruptive. -The .
discipline p011c1es for various offenses are adhered to strictly
\\ and consistently. o

- Parental involvement in their child's education through: o
4 : ’ \

N
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. o o Toastmaster' s Club - whereby the chi]dren give short N
= speeches*Th weekly meetings to which’ parents are 1nV1ted P

: o Curriculum Coffees - to explain to parents whit the sixth - -
grade matE program, for example, enta11s . e
e Culminating activities of certain enrichment courses to
.- . which parents are invited .(e.g. » band gongert-by music
/§§& o enrichme#t students during noon hour). /F

® Use of videptape equipment to present ev1d5nce of ch11d S
deve]opment to ‘parents. ‘. :

. ' . -, - : , ¢
./)" A Mu1t1cu1tura1*Board “of students from various classrooms who o
- worE on communlty serv1ce‘aroaects, present praograms, ®etc. N Y.

(
'v-|v

Since there arhdno extracurr1cu]ar act1V1t1es at Blanton, in ‘f ,/
adthlon to enrichnient, social parties are held dur1ng the)ybar

PRI : to foster student interaction. j B U -

K - A Faculty Human Relations ﬂoﬂm1ttee wolks on spec1aV projects, A

-

. sponsors teas. etc.

- A summer progr for 1ncom1ng fifth ,
Ca year to orien to the Blanton Sixth Gra/e
L ' procedures. - B ‘

“A
- Cultural Awareness through sect@gns in text Books
heritage, -ac ivities during Black History week (v1deotaped
. programs on such minority "stars" as Willie Mays, bul]etwn
5 board d1sp1ays, classroom d1scus51ons)

. IP— Spme Staff development tra1n1ng, such as:

® Inservice workshops conducted by pr1nc1pa1 during the early
years of B]anton Sixth Grade Center, 1nc1ud1ng human
‘ re]ations tra1n1ng |
s _ :
‘e S.C.E. workshops to tra1n teachers in the use of
mterials:

- A recent\xa]ues t]arification workshop.

-

- Other Strategies ment1one€:%§ part1cu1ar to individual teachers:

, . Using behavior modification principles:to re%nforce
desirable behaviors and ignore undesirable ones in children.

: - @ bkstahlishing an int?ated classroom seating arrangement:. !
¢ The teacher described an incident where an Anglo boy”refuse
¢ . to sit heside a Black boy "because everybody knew that they’ |
v 5 smelled". Her method of handling it was to not make-a big ' - / L
[ issue of it; she told the child if he was that upset he could
- move. By the end of the yeavr, these:two ch1]dren were <
relating with no prob]em . B . .

) . ' ! R




.k.a L :'»~, o Taking adv ntage of students' ethnic backgrounds to enhance

content of\classroom work (e.g., asking if any Mexican-
ents can help with the pronunciation of a ~

-

Spanish wor ).

N Dea]ing wfth stereotypes or racist mi\conceptions children

. bring "from their parentg" into the classroom as they come
+ up (as opposed to doing dn fso]ated unft on cultural- stereo-

| typing) e L

o - " ® Using racfa] Tabels on ch11dren in the c]assroom to (1) get
L ~ them used to hearingfaccepting them, and (2) fostering pride
" f in their ethnicity. The teacher, at the first of the year,
had a1l students sit in-a circle, then. called all the:. Blacks
, . to the center and then, exc]aimed "Beaut1fu1 Tittle Black.. =~
v L _“children!". Then she did tfie same with all other races.. She
S . ( reported that the ¢hildren were reluctant at first to enter
the center, as if "admitting" their célor,%ut often go back
"+ to their ordiginal p]aces beaming with préde.
® Another eiErcise in gett1ng in touch w1th one's racial
‘identity ipvolved’having the children paint theéir self-
portra1ts Wit the teacher-offering suggestions on how‘to
mix paint pigments to match skin color - "Now you.arén't
that Black - go‘paCk and put'Some yeJ]ow.in there.t .-

"¢ _Since many Black students seem to admire the Black teachers
© .. - sas role models, some.Anglo’ teachers reported using Black
e *Qka_ teachers to assist them 1nﬂgmnmun1cat1ng w1th their. Black

dents.
S o S ) * f S
Ed R oduc1ng newilessons or activities|at %the simplest 1eve1
| ' : -~ so as not,to lose the attent1on/1nterest of the 1ower
¢ X "~ achieving student.
R : ° Patterning poems or’rhymes, tncorporat1ng cu]tura1 éhareness
S ' = .. or human re1at1ons, for the children to complete. .
-.:p" a : :
° One teacher reported doing a lot of outside reading and then”;,u,
tappﬂy1ng what she ‘read in the c]assroom

S,

a e Teaching assertiveness, va1ues, and standards to foster in-

- - dependent’ th1nk1ng and. vaspect for others. in children (e.gt, .

e s bu]]etin board’ Qde]1ng such phrases as’, "If you think
— © ', you're beaten, “are}” "I am important;" "Every person,

-n;lregard1e§s of differences, is of value. I must treat him
' w1th dignity, understand1ng, and brotherly love," etc.).

Interv1ewees seemed to aqree ‘that there were few problems, re]at1ng

”‘“th race, at B]anton Disc1p11ne problems appeared to result from l 55
N ‘
persona]ity. rather than rac1a1 conf11cts Parents.expressed concerns

.
-
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over academic work and conduc » but rarely one of a rac1a1 nature One

1nterv1ewee felt that the sta f at Blanton had 11ttle use for human

A Y

re]ations workshops‘anymore XSause we all get on SO wel1" Another -

4 felt a similar 1ack of need for any programs or strategies to address
Ed )
desegregatiOn,-"You can be over- programmed and over p1loted to where ;

you end up not teach1ng-ch1]dren " And, “The days and weeks aren't
' -y
1ong énough to put too many new th1ngs ‘into the curr1Cu1um

Severa1 1nterv1ewees po1nted out that the ch11dren do 1ntegrate on
their own in the c]assroom, and yet cluster by race 1n the’ p1ayground

or ‘cafeteria. Others said that it depended on the-mndiv1dua1 children--

e
some seem to congregate or feel more comfortable with same race.peers,

while others choose friends from all ethnic groups. This same cluster- ...

ing phenomenbn was also observed of the Black teachers-in'the3facu1t&‘

1ounge?“”

~All. interviéwees expressed posftive_fee]ings»for their school.
Their esteem for the quality education offered at Blanton was also
apparent The "natura1]y“ 1nteqratod nowghhorhood setting, togethe

with the un1f1od staff and atruttured rout1ne, stood out as “the ‘easona
for their ' sUccesSfu]“ deqegregatlon L ST -
: - - - -'(, . . . . . ) o ”.._. .
Webb:~g ” S

:_‘_.‘ .

Bui]t in 1968 as a -junior h1gh. Webb became  sixth grade cﬁhﬁf: ~

fo]]ow1ng the_1923acourt_orde Due to th1q COHVLIS10”, the ma)or1ty‘

TT:<‘ © of the staff (nene of whom were Mexican American) was now]y assigned ¥
, < to Webb in* August, 197? The current enrollment is 765 students from
'ﬁJIO feeder areas; the othnic ropreqentat1on is 58% Anglo, 26% Bladkf and

ag*
169 Mex1can American. Wehb is locatod in north (ontral Auxtln wherp

-1ncreas1ng Moxican American populat1on growth has hoon occurring (refof '
4 .
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AN “to map at end of Central Office narrative . p. 4113\9At present 75% of
:the B1agk students and less than 3% of the Mexican—Amerfcan students i

o~

/ ;. v, oare bUsed Nebb Sixth.Grade Center has a1ways had a feW'more Black

v s *

'afﬁl _ . teachers-than required by compliance figures and currently has two -
: . \J \Mexican-Amer{can teachers : . PN 4 .:: - -
,‘ N Four Webb staff members were ‘interviéwed by’ WIEDS personnel Ai1
fff' " of the 1nterv;ewees agreed that there was no race problem at webb . ‘Xff

-because students do not th1nk of each other as one color or another
There is widespread SES divers1ty among the ﬁackgrounds of students. s
. ;! ' Many of the bused B]acks come from f1Ve East Austin housing projects

L where the ‘SES s much lower than that of’ the Nebb néighborhood fam111es.

]

e

'-Two 1nterv1ewees expressed the view that MexicaﬂLAmerfcan students _ s
oS

"are accepted a 11ttle bit. more"‘than B]acks since (hﬁstorica]]y) they

were considered as Ang]o Severa] 1nterv1ewees*ment1oned that boys
'tend to mix better acrdss ethn1c groups than do gir]s The negative

_effects of bus1ng were reiterated w1th statements 11ke. rac1a1 mis-;fC

understandings start on the bus and come into §chool from there“'and

"the buses that comme from the, projects br1ng nelghborhood quarre]s to :

¥
4

1schoo]" - These m1sunderstand1;gs take the form of prob]ems w1th

/

o ". . 'vernacu]ar, or.playing ““the dozens" game (e g ; "Your mama . . MY, and -
| are reported as usually being handlcd in the c]afsroom in a'prob]em-
= : solving manner with'the .teacher facj]itating, One interviewee also
' mentioned some cultural differences in the way in which’students handle
e problems (e. g . fighttng vs. talking it out).ﬁ
| ﬂ ‘ Strateq1es mentioned as useful 1n dea11nq with desegregation con-

-

'cerns at Nebb inr]udod

r’ s
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- During ‘the-early years, S.C.LiR.'s worked with teachers.. L
" parents,:and students in helping Ereak down .ricial stereotypes,
myths etc. through group dascasslons and human re]ations work.

v;-fHeterogeneous assi nment of students to homerooms by ethnicity.

sex, and achievément.level. During the #rst weeks of the..
- school. year, -a Tot of emphasis/tfme was put into getting the
students: to learn each other s names . (this prevents their s

>

""I1 referrihg_to one another as “that Black kid," ete.).

— -

Late n the school year, techers were grouped 1nto teams of 4
so that-Social Studies and Science were taught in the homerooms,

"L and Math Reading, and Language Arts in. Separate groups/periods.

Each 4-way teacher team. wasiMocated in rooms close or adjacent -
to each other and students exper1enced several. teachers and
" groups of other students with this approach

VA .
(NN <

e R

© . S.CE. provides for 2 reading resource teachers@who work ina

- Reading Lab wi'thi. children in the Jowest achievement level. <
Some 1nterv1ewees questioned the successfulnéss: 0f-this strategy,
as e]igib]e students - (many minorities) are &ften reasegregated

by feeling stigmatized as "the dumm1es who go to remedia]
read1ng . T .

L. ".‘ .
La

- A vo]untary group and 1nd1v1dua1 counse11ng_prbgram whére

studehts from each team meet once a week with the counseior to

explore peer relations,”communication skills, and probleni-
solving methods. - Magic Circle was mentioned as a useful group

process technique for dealing with problems of multi-ethnicity

" (e. g.,,Ang]o children who express curiosity about Black . ch1]dren s
hawrxget to feel it and discuss their differences).

.

vﬂ

-

’

o e e

- An:0.C. S C .is in operat1on and students must write, behav10ra1

contracts’regarding their discipline problem in brder to re- ;g'j?g

‘enter the classroom.  One interviewee thinks*that the 0.C.S.C.
is- effect1Ve for some smudents wh11e not For others.

' fUA Facu1ty Human Relations Committee, comprised of a-teacher

. "“representative from each team, works on classroom problems K
“.‘collectively, previews films, and meets socially,. foster1ng

interethnic harmony among staff. R

- Staff development was mentioned as p]ent1fu1 by some- interviewees
and as scarce by others. Some counseling workshops that were
conducted by Kealing Learning: .Center were-mentioned, as well as
"desegregation” workshops to assist with the creation/implemen- -
tation of the sixth grade centers during their. early yecars.

The current workshops offered to Webb staff. members .focus on a
sharing of ideas, probléms, and support among staff members

- A hel 1n teacher acts -in the- role of disc1p]1nar1an, work1ng
- wWith stuJents assigned to the 0.C.S.Cv*and with teachers in
}f,explorinq the reaspns,fov students bec0m1ng behav1or problems.:

- " ) : RN I
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a : - parent contact 1s frequent, and their concern for their children's
g ' ~ academic and social welfare is consistent. However, involyement
.+ . of East Austin Black parents {s minimal, accordin?’to one inter-
o .+ viewee (who alsg indicated a discrepancy between iow and middle
- ‘ B SES parents since the former tend to reprimand their child and
- . suppor teacher's authority, while the latter are concerned
with t they can do to help in the situation without necessarily
- punishing their child). .iParent tutors have been used successfully
'~ 1in_the past, but currently no simiTar programs, involving parent
-~ volunteers, are operating at Webb. _ ‘ .

"~ Some curriculum content promotes cultural awareness as in Social
i, Jtudies units which discuss the three ethnic groups in Austin as
4// © " . well as other clltures throughout the world. February is devoted
-+ to Black History while May to MexicanAmerican ‘heritage.

- Social functions, such as Valentines—Day and Christmas parties,’+
are conducted to-foster interaction among the students. Most
interviewees mentioned the Friday Mountain Camp trips-, designed
to develop outdoor survival-skills and provide recreation/inter-

; actton for the students. Typically parents volunteer to work
/_}with the teacherrs in these activities. i.

R “borrdwed“ teacher from a local senior high comes‘to-webbl;ﬁ ;;}
‘.( ‘ during the Language Arts block to work with the teachers 1n%§ :ELA\:>

v

team by presenting a very "fast, fun oral Latin," studying roots
stems, derivations, etc. of words. . e
- An 6r1entatioh fof;incoming_fifth graders is conducted each year
~to familiarize the students with the school<facilities, routine,
integrated setting, etc. ’ ~ '

[N

o ’ -.v;" ) ) ' -
-'The Local Support Team makeﬁ%ﬁctive use of administrators, psy-
chological associates, special education personnel, and parents .
in meeting special needs of children.
. : ! A

£

.- Individual teacHer techniques:

: _ ® One.interviewee has done extensive independent study in >,
, o Black iand Spanish history and states that.this has increfsed
: C - her understanding children of different ethnic groups.  ..*»
N _ S
~ . @ Another interviewee voluntarily greets the chi]erﬁvj'Ethe
. halls before school in order to get to know as many of them
- ' as possible. ] ' y S

al

® Some teachers contact the parents during the first few weeks
of school to foster open schoo]-commynity relations.

¢ One interviewee, upon hearing of the impending court order
to desegregate at the elementary level,, met with a former
sixth grade administrator to disctuss what kinds of situations/
problems were to be expected from children of that age.’

¢
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e One interviewee purposely milxed different students together
- for. cartain tasks where tncr ased interaction might be -
fostered. : .

) Another 1nterv1ewee attempted deal with rac1a1 tensions . A
- (e.g., .playing "the dozens" game) in the clagsroom as they - ~, °
occurred, by helping students talk out their differences
before they developed nto more serious hostilities.
2

' Tg;s‘ interviewees, 1ike those from the other sixth grade centers, e

'reported the same race C]UStf,iEg as well as "natural"™ {integration

amang students in extra-curricular situations. Again, these tendencies

- appear to'be.ggpendent on the individual personalities involved. One

teacher reported that other teachers have come to her regarding incidents |

v

‘all-Anglo buses. Other 1nterv1ewees contended that.the schoo]s,have

1nVo1v1ng racial overtones of staff members (e.g., another teacher's .

discriminatory treatment of a student). ) e |
" To the degree that certain areas of town are bec%ming more

natura]]y" 1ntegrated through changes in housing patterns, the schools

are witnessing less racfal problems One Anterviewee reported a "good

L healthy sprinkling" of Blacks now trave]ing to school on previously

accepted the idea they are dasegregated and are now lax about taking

further, more comprehensive steps toward integration (1.e., cultural

p]ura]ism).,‘for example, one interviewee reported an underlying

'resistance at Webb toward hdvfng the drama group Trilogy perform at

- that school, as though certain staff members preferred not to-be faced

with any real intense issues of racism which may be still prevalent in

these "desegregated" schools.

1 l‘) r)
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RN SUMMARY CHART OF DEMOGRAPHIC DATA ON_6TH GRADE CENTFR INTERVIEWS
P ) ’ " ) S ’ ) '
A‘ : } : . o .
Yoo , Interviewee- : :
- —_— v
, . \
4 3 ¢ 2 B 2 & B & g gk 18
Racel A A A A A A B A A B A
L — - . , ! N
Sex . F M F® F F F F¥ F F- P F
. Age 50 40s 408". 50 30s 50 408 50 20s. 408 308
& - Position? P P P C C T T T ,T T ST- T
i : ~ Yk H ' ot
y . Experience , FSSS*V | : e S
Years in - ot '
present _ — : A
gqsition3 5 5 5.5 5 5 X 5 5 3. x
;Years in‘ , ’ . :
ALSD X .2 16 X 5 3% 13 16 5 -3 X
! Years in ’ :
schools X 22 16 X 12 43 22 18 5 -7 X
}nterv‘ewerA AM]1 AM1 AM1 AM2 AM2 AM2 BM2 AM2 BM2 AM2 AF2
L / . ‘
« ., Focus of = . :
desegregation . ' -7
concern 3 3 5 2 ; 5 3 3 ';Q» .3 2 2
S ' ' y
1 AeAnglo, B=Black
2 P=Principal, C=Counselor, T=Teacher, ST=SCE Teacher
;3 X=not addressed in interview A y . \
4 AMl=Anglo male (33 years Qld), AM2=Anglo male (29 years old),
BM2=Black male. (29 years oid), AF2=Anglo female (29 years old)
3 1=Anglo/Black oniy, 2-Aﬁglo/Black,primarily, 3=Anglo/Black/Mexican-
American, 4=Anglo/Mexican-American primarily, S=not ‘specified
g 6 Information from thia,inﬁerview was not reported due to equipment
malfunction. | T .
\w ’
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SUMHMARY CHART:
STRATEGIRS FOR SIXTH GRADE CENTERS*

. X w . )
Stage 1 ..¢ - - Stage II ... v Srage M1 ... .
4 . LT .
. . . ° - ,h
” 2ccording to vace, weg, 10, . , X
‘§~ _and neighborhood - - - s ~P
CEe mm: a gounsejor -»
\ ) . ,
g alou-lave . } i
[ 1ibrary books . : A
E . T .
o o at ah relgtiona r
g " cEmitiae , |
- . Bstsblishing sn On Campys Suspension a
{ ﬂnm . .
+ an' ) !
8 y . . &'ﬂm‘l&l;“ﬂl 1.}5‘!- g‘.;“gglﬂgg 1
g Sondusking. hunan celacione vorkehop
‘ ] Fg' . on et ' n
2 Reality Therapy
a ) 4
“ Co t +C. o
o new l‘tgrigu .
Ina ional teaming (four re . ~ "
entari inatruction on child

Teaching/Learning

Teacher sssigning seats to mﬁ

phyaical identities and colors

. atudents

Crisia_intervention counseling

Including parants as tufors —

Destigmatizing Special Education and

remedinl instrugtion

Gaining truat of atudentg

leaders

Teacher

gommunication skille

[

1

> Students aelecting own seats -

Counseling groupa— —PpMagic Circle— P

Reality Therapy

v

Fusion of succasaful -

| in

‘of

v

»

» .

gounseling technigues
and affective learnipg

—P» Including parents in social

nctions

fu " fimld trips, and
students performances

O

ERIC

Aruitoxt provided by Eic:

* Stagea represent a sequancing of atratagiss {n two senses:

progresaes through later strategies.
groupa and deal with short-run problems resulting from adjustment.,
reintegrate students undar a guiding ideology of cultural pluralism.

trends or problems as yet undolved.

125

on the one hand, the sequence covers
developments over a span of yaars starting with the first.ysar of desegregation; on the other hand,
- each achool year baginning in September sesa a replication of initial desegregation stratagies and

Stage I strategies attempt to mix students of different ethnic
Stage II strategies attempt to
Stage 111 i{dentifies emergent

75



: . © JUNIOR HIGH SCHOOLS - * ' ..

Bedichek - B ‘

Located 1n far South Aust1n Bedichek was buflt in 1972 {n response
to the need created by the popu]ation growth in that area (and there~

fore, -was not in ex1stence when the first court order to desegregate

‘occurred in 1971) Ihe school ne1ghborhood is fairly we]] integrated
- by both Mexican-Americans and B]acksvof-middle-class SES‘(rgfer to map

at_end of Centra110fffce narrative o.‘47) From a school enroliment

of 730 students, 73% are Anglo, 7% are Black, and ZQi are Mexican-

iAmerican. Re1at1ve to the B1ack students in atfendance, 50% are bused

from East Austin feeder areas. In regard to the faculty-of SO:wBedichek
has 8 B]ack and 4 Mexican-American teachers.' FourJgtrfheSe'stéff mem~

et

' bers from various professional 1eyels were’ 1nterv1ewed by two members

of the WIEDS team (see Summary Chart,p.292).

- The emphasis at Bed1chek is on teachers teaching students rather
than subjects, according to one 1nterv1ewee "Quality education"-was
stressed by three of the four sources. ' # ’

o
An aotive, and fairly extensive, human relations program provided

the main thrust for desegregation efforts at Bedichek. Most intervfewees
contended that racial hostilities have diminished through the years,
although tensions do manifest themselves between sub-factions of the:
various ethnic student groups.. The‘"kickers" vs. the B]J/hs, the
"hippies" vs. the "kickers", and the ne1ghborhood Blacks (m1dd1e class k
SES) vs. the bused Blacks (lower class SES) typify r1va1r1es that were '

mentioned. A]though "no real race prob]ems have occurred over the pasts

‘. ’ o
: _ . ]
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. thrg& \ rs," at Bedichek. several 1nterviewees reported that students |
of this age typically p]ay "the dozens" game (e g,, "Your mama . . ."),
'Qsometimes Jokingly, sometimes wjth hostile 1htent. ‘The same observation f
' was made about name—calling (e.g., "honky," "nigger") and rumorlspreading
bp various persons. A11 of these;phenomena often take on racia] over—
tones' Peer group pressure is Strong among students of this age; one
1nterv1ewee cited the examp]e of the neighborhood B]ack girl caught
| between the loyalties of her ne1ghborhood Ang1o friends and the bused
Blacks (who called her a "honky 1over") On the other hand. as pne
'interV1ewee pointed out, students “p1ck up cues as to when it's cool

not to say those th1ngs Another pointed’ out that fights brought on

by rac1st comments do occur but he saw them as man1festat1ons of con-

f1ict,between_]nd1v1dua1 persons as opposed to different ethn1c groups.
Interethnic dating was reported by severa]-sources{ however, Some |
parents object to such practices One interviewee Stated that the
female students mryed among races more readily than did the ma]e :

students

k3

, Strateg1es and needs toward successfu1 desggregat1on that were

/”ment1oned in the Bed1chek interviews 1nc1uded
A need for adequgte planning“was discussed by one 1nterv1ewee \
~in terms of the disruption and violence which characterized

‘the early years of desegregat1on e P

-

‘ - Crisis 1ntervent1on strategies such as trouble-shooting to
- . -~ prevent fights from materializing, conducting group discussions
i of rumors afid.stereotypes, working with overt and covert student
leaders, etc. The S.C.L.R.P. was effective in the .early years
though not at present, accord1ng to severa] sources.

‘ * = Having gua11tx teachers on the staff was mentioned as prov1d1ng
an impetus for desegregat1on Furthermore, quality minority
teachers served as successfu] role models for the students..
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I - Low achﬂ'Qing‘StudentsF‘(many'minbrtﬁies) academic coﬁrses ﬁﬁe | |
. ’ schnduaeg“g¥51¥g.the morning, hours when they are more alert and,
responsive to Tnstruction.” o A '

-
]

\
. . . . LY
- An active student human relations program, based on_group
counseling techniques, helped keep ractal undercurrents at an
ebb through two approaches: (1) schoolwide discussion gqroups
» . aimed at getting students to know one another, to learn 2 .
‘commupication skills, to share problems, and t9 explore problem-
- solving methods; and (2) the human relations committee of 12 .
. . Students, who showed either negative or positive leadership,
oo . geared toward activities in the classroom (ro]e-p]qyingﬂ dis-
_cussion of offensive name-calling;~etc.). Students from all
Y ethnicities-comprised both groups. he counselors,-along with

teachers trainéd in group leadership, facilitated this preven~ -
tative- approach to counseling.” . - .

. . . » .

- _ + - During the first year that Bedichek was 1n operatiop, the
teachers were taken on bus tours of the areas comprising the

. school attendance zone, including the East Austin feeder areas,

. , . which was "a real eye-opener' for some teachers. :

[ AR
o . - Partners Club, whiih paired students from different eéthnic
e .groups primarily for social interaction, has had extensive . .
’ ;1 involvement (200 - 300 students). Partners dinners/provided
interaction for the parents of these students as 1. This
. program'was not in operation this year at Bedichek.

3 . The S.R.S.D.P. was the only federally-funded program geafed
- : towards minorities that Bedichek had at the present time.

- The S.L.B. allowed bused Blacks to participate in activities
‘ after school. Also, some staff members freely provided trans-
@ " portation or helped to make arrangements for students who might
otherwise not be able to have participated. =~ .

Supervised Optional Study (S.0.S.), similar to an 0.C.S5.C., °
) P provided an. intermediate discipline measure prior to suspension
L. of a student. School work was conducted in the $.0.S. and a
VQQ commitment with the counselors was required before release.

An orientation program for incoming sixth graders has been “ .
implemented -in some years to prepare students for what they

»

can expect, at Bedichek.

Some curriculum content was geared toward multiethnicity (e.q.,
" art classes made masks and saw slides and had discussions on the
~ custom of African mask-making). Also, Black History Month
activities were reported. Two interviewées stated that the
frequency or degree to which multiethnicity was promoted through
©curriculum content cou]d‘ii/freater. e

AW
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- Rarental involvement, désgite the 1imitations fmposkd by both .
garen s working, was gonsiderable according to some interviewees..
The difficulty {n gefting the East-Austin Black parents involved
has been dealt with tn the past hy providing buses for them to

PR attend school events. One interviewee ‘{dentified the lack of
S . parental fnvolvement as "our biggest weakness." t
- Social activities such as partfes, dances, movies; camp-outs o
, _warq\Sponsored]to-foster interaction among students. - Ceod

- Staff ggye1opment'activit1es:'

" @ Texas Educational Desegregation and Technical Assistance
Censer (TED-TAC) workshops in early years.

. . ® Reality Therapy workshops several years ago.” \
° The-principé 'éncouraged'the teachers to "promote" the

students in the classroom through recognitfon and out of
S the classroom by staff attendance at athletic events,

//

~ - drama produetions, etc. - |

N ‘ e Early in the year,- the principal met with staff to get their &
_ _ input on priorities for inservice training desired through-
out the year, ‘ o ' L

4

® During the year, certain "C-days" were set aside for staff
- development to see films, to organize students for improving
school grounds, etc. K e :

3

. ‘ \

-~Ind1v1duaflteaéher’techniques:. .

. . e . . ‘
® One individual had personally consulted with a former
éducatpr concerning.humanispic approaches to education.

o Ohe interviewee made a point -to learn as many students names
_ - as possible, greet them in the halls, etc. Another did the"
- same. by p]ayiqp sports - with the students, taking them on

outings, etc.

~ @ One teacher-watched television shows on parenting skills,
conferred with psychologist friends, and applied this know-
ledge to classroom situations., _, . : :
: ® One interviewee established one rule for behavior in the
- - classroom at the beginning of the year, "No put-downs," and .
’ - stuck to it. - -

: - e In addition to the curriculum content, one interviewee taught
' values, fostered mutual respect for persons of all races, and
explained the emotional impact some labels have on individuals.

- -~

/ : ’ N




. o One 1nterv1euee gave an example of how.a student had been
o - ' "promote-“ ;-”{rS'art ‘work: being disp]ayed 1n the hallway.
- o Anoth:r 1nterv1ew5~'”sed behavior modification techniques
: to rteach students éspensibility (e.g., "Early morning §ym
‘o . will be OMETPOW *unless the trash in the courtyard
- - 1s p]ean ,

One interviewee stressed the 1dea ) humanization. i.e., that ,"

L .
/ | e
, .
4

there were no . rea] needs for special programs to address the 1ssues of ">
»mu]tiethnicity in the schoo]s but rather for persons, staff, and
Ty students a]ike, to treat each other as 1nd1v1dua]s deserving respect
Anotherxrespondent indicated that the varying home lives of students
'sometimes contradicted the efforts of the school (e. g , some students
RO parents stressed ‘the 1mportance of grades 1n certain subjects, while
othens werelambiyalent). ‘The various SES'backgrounds of students
S (' 5¢* . seemed to create' more pressures‘than‘did racial differences mers_e_
| One 1ntervieweékstated that.theTmore anglicized the-minority members

‘i&," , . were (e g.» ne1ghborhood Blacks), the less tensions were created by

u

* ‘their 1ntegrat1on~1nto the school env1ronment BuS1ng'(one-way)Iwas
: N t -

¢ o L cr1t1c1zed for its effect on resegregat1ng, reinforc1n94iéo]ation*‘a‘dfff"

- interfering with cons1stent d1sc1p]1ne of East Aust1n Black students
ij a Same race clustering, outs1de of the c]assroom, was reported by some’
| | 1nterv1ewees, while not apparent to othérs o
gﬁv Three of the 1nterv1ewees expressed a need for improved facu}ty
" relations. % Some reported that teachers were re]uctant to a]]ow students
out of the c]assroom for human re]at1ons or special activit{es Another

ey

Y
reSpondent contended that -identifiable groups worked for the1r own
1nterests (e.g., Black teachers energlze activities dur1ng‘B]ack Hlstory ;
h) Month), but on a regu]ar da11y bas1s there was a lack- of staff un1ty

There was no Faculty Human Relations Comm1ttee‘ourrent1y‘at Bedichek,

-
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”and one 1nterv1ewee expressed the need for a Parent Human Re]atio s

Comni’ttee, too - e
© - While the‘atmosphere at'Bedichek appeared to be conducive’to

'successfui integration. according to those 1nterviewed other areas

were stiii in need of deveiopment

Constructed in 1973’(after court- ordered~busing had a]ready been R
in effect) Dobie Junior High Schooi is 1ocated in a far northeast o

' area of town which was described by one interviewee as a “fair]y weqi
integrated neighborhogd " Reiative to the 1 070 students current]y '
enroiied - 64%. are Ang]o. 20% are Black, and 96% are Mexican American - f‘ i
'The Mexican-American popu]ation/is residentiai and less than '50% of. .
the Biack students are bused for desegregation purposes 'Howeverj due .
| to the schooi s 1so]ated ?ocation. 85- 90% of aiI students 1ive)more : f
|

r than two miies from school and are. therefore bused.

' Current]y Dobie has a teaching staff of 54, with members of both f
]
!

' )
minorities representedu Four individuais. from various'professionai

1eveis were interviewed by four members'of the WIEDS staff (see S ﬂga
'Summary Chart p. 92). o a o
The interv1ewees praised Dobie as hav1ng an open administration J ,

MVNhTCh "g ts invoIved and careﬁnabout 1ts students.' An overriding g;.
concern was expressed for the lack of good school/community re]ations

. due to the_majoFity-oflstudents riding buses. Ore. interviewee reported
that it was "difficuit‘to deveThpla sensé’of schooi-community when.this
community is so fragmented. " Additionai prob]ems mentioned by the
1nterv1ewees regarding the fragmented community were poor parenta}~4
1nvo]vement and support. distrust between the community and the~school,,~u3"

) - .
Lt *
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lihd a wide range of SES and academic ab111ty among students.
' "y
All of the tntervfewees noted that there had been many 1nterethnic

”conflfcts in thé early-years at Dobie but fnterethnic relatfons Were

genera]]y very good now; The percentage of . dfscip]fne problemt has “5"

dec]fned each of the 1ast twq years at Dobie and one. 1nterv1eWee

'attr1buted th1§‘dec11ne to the staff's consistently commdnicating the

'

school's expectations to the students This ‘person fe]t that, whi]e

: 1]?§more work needs to be done on coordinating and stream]ining proc@dures

and 1r0n1ng out connmnicat1ons, Rob1e s staff was wfl]ing to put out

the extra effort. N
Harmonious welations among faculty members were mentioned by
severa1 1nterViewees 0ne'reported same-race clustering by'Mexican-

g Amer1can hal11 monitors, But noted that the teachers mi xed we11 1nter-

racially and shared 1nformat1on and techniques on. work1ng with dﬁfferent»‘

_cu1tura1 groups R

) - _.-,'.,,' : '

: Strateg1es ment1oned by the 1nterv1ewee5 as a1d1ng successful

. i : g k‘ o , R ) ¢ ‘_." -

'“desegregat1on 1nc]ude' g _ _ o } |

o - The“school was - organized around eight "1earn1ng,commun1t1es,
~each composed of ‘four teachers-and 135-150 students. Students
received instruction in various subjects from different members.
"of their teaching. team. Teachers within each community shared
‘conferénce .and pTanning t1me, wh1ch fostered "bu11t 1n“ anter-
action. " o :

--An advisory"® teacher program, whereby. c]assroom“teachers served
as advisors to students, helped students and-teachers get to -
. know each other better. This program was limited by incomplete
staff development and ., gradual Toss of interest on the part of

the" students and is no,longer in effect :

o

; ; - v e

“Rap sessions were used frequent]y when Dob1e first opened 50

- that B1ackqand Anglo students could. get to know what each other :

wa511ke

W

- AISD- h1red hall monitors patro]]ed the restrooms where there
~. had been fights and extort1on . S

9
14 .
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p CSC. In operation tuo years ago, ocsc was: discontinued because
i same students sere repeatedly. refarred, and were eventually
" “susperded fram school. 'It: did npt, .therefore, serve to keep
oA i, . 'students 1n school. One intervienaqgmenti ned that the students
IR ./, ‘learned the right words to say in the bet‘orai' comnitment
'}~— without internalizing the sentiment. .

/P / -A Reality Therapy clintc, for students with behavior probiems.
+  was a group sessfon wherefn students talked about what was get-
ting them into troubie. de plans to change their behavior.
and were reinforced by eir peers

[

K , - Use of Centrai Office programs. inciuding A s
e Since 1974, the SRSDP has targeted lower ievai students in
5 N " reading, sponsored "Make-and-Take" ‘workshops for: teachers.
T, and made use of parent peer, and hired tutorsi-w~
o SAP has providqd funds for busﬁsito speciai events.

9 SCLRP. has mrovﬁded assistance (inciuding ‘funds). in organizing
- and maintaining d'ubs. sponsored Trilogy’ presentations ete.

L

X SEP hzs been used by Dobie students (mostly bused ‘Black -
-° students). Its value was qdestioned by one interviewee as.
. .failing students Sofme qtimes misinterpret participation in SEP.
" to mean guaranteed promotion, .and:did not aiways show anx
academic or sociai ski]is improvement. = . ;e; ,
. £ d !
. : e Locai SuppOrt Team (LST) of teachers, administrators. and,
) o support service people (e.g., visiting teachers) met ‘to-
i-brainstorm ideas of addressing the needs of individual
;ftstudents o ) A "
, . - The ‘school-wide discipiine poiicy, ca]ied the("Step Process,
¢ 7+ involvedospecific procedures and- Tines .of communication for .
ot o discipiine referrals. - One interviewee felt that the surety of
- ~ suspension, for things 1ike fighting, ‘gave. students-a "graceful
3 ‘ ,exig" from a potential fight, and thus reduced the number of
fights. While there was currently mo 0CSC (one interviewee
- - claimed that the lack of physicai space was the reason), there -
¢ . was ashort term "waitinngoom, fwge *e.problem students were -
sent ‘to do assignments.. With sonmnsﬁudents. behaviorai commit-
ments’ based on Reality Therapy weﬁg'uSed L

g )
v -

.- Cuiturai differences, in discipiiné‘p}ob]ems. were addressed 1n _'
: order to foster ethnic pride : > , 4

- Tbe counseiing pr0gram made use of*indfviduai counseiing, topicai
Foup -discussions (e.g., on divorce}, ra se551ons (where students
iearn communication skills), and copsultations Jons (among’ teachers,
. “-parents,, counselor). “Students’. counseiing needs. and interests v
e - were determined. through thé usé of an open—ended guestionnaire o
N requesting topics to be discussed in groups. - PR

e ' v )
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l'- Various staff deveidpment activities inciuded ﬁﬂ." fkgi i_i-i

-

LA S Inservice training on interethnic relationships, including
T - discussjon, of Black dialect. One, interviewee noted a certain
. leader Caliing for-group participation in a song about being

proud to be Biack, which aiienated some of the non-Biacks.

r. R t ’ "'v

S , . Additionai workshops mentioned inciude human " ¥ tions. seif—
-« : - .- .-cohcept,-teac ng -ethnic studies_in al1 content areas, and .
C L " .‘Reality Therapy. One interviewee noted that such workshops'

. “not. oniy helpe teacher/student relationships but teacher/

i " teacher reiationshibs a$ well,. . Another noted that "a good

o : v percentage" Hf the Dobie staff had been trained in eaiitx
. . o , Theragz ’11 5 i

. Schooi-wide and department-wide objective setti;g_to 1dentify

‘ I the desirabie QOais of teaching at Dobfe. |
e Input on hiring new- teachers. TEZchers, in each iearning
e community, helped to decide whom to hire for\open teaching
s positions in that commundty
- Parentai 1nvoiyement was aided by ' ~z o

P
-

e Teachei contact with parents by means of maily phone and
meetings., = P

i e Provision of buses for East Austin residents for.special
I X - events. This program was mentioned” as ‘heing more successfui
et . w1th the students than w1th the parents. ‘-,

-

) PTA was well attended by parents from the local neighborhood
. but poorly attended By the parents from East Austin who |
11ved approx1mate1y 14 miies away.

Lo ';.'.. - .

0 Parent counseiing groups had been offered but received no

response oo o T

‘ ‘ - ‘1” e 4( s L ‘

! - "L Curricuium content to address muitiethnicity "
o Ethnic studies, 1nc1uding units ¢ 1acks, Mex1can Americans,'““

women, plus the Spanish, Mexican d Indian ‘influeénctes in.

~

of. members of each group

e Infusion- of ¢ultural awareness into. 1nbtructiona1 programs,
such as social studies,- reading,- science, music, art, speech
and Engﬂish Teachers fvére free to try new topics and
techniques ‘and ‘were . encouraged to expldre: different topics
from:different points of view. L ' aﬁ,v

b

i - Social activities, 1nciud1ng dances aftér school (where kldS of o

~ different races mixed weii, ‘according. to one; 1ntervwewee), and
facuity parties ;

,.A.«‘ )

the Southwest, stressed ‘the positive cultural contributions y
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o RS 0r§ggtat%on for incoming sixth raders and thoir arents o "
. - Tattempte o discount “the ad repyta ion Eas acquired o,

Various clubs which fostered tri-ethnic interaction

=

o A11"Colors Club, composed of overt and covert leaders of
s 317?3;gﬁf“et nfc g s, worked ori.ethnic problems through
o retreats, discussi;aigroups and school-wide activities. e

'Y Student Human Relations Committee invo]ved students Of

: different ethnic groups in. continuous ‘activities to pro-

. " mote positive interaction. Membership was dependent -on
- good grades and conduct

ALy o‘Y-teens §Iub was associated with the YHEA and. invo]ved a . \
‘-ff Thrge number of students. } - o —

i
'

o Muscu]ar Dys troph Club fostered interethnic hannony through “
ervice activitges L.« ' I

- Intermission Program, a series 9f mini;courses in'topics such as
baton twirTing and macrame, which met twice a week during schoo] )
hours,ﬂ CJubspiﬁso met during the intermission time.

-

7 Roadrunner of tJ th. Award was given to both a boy and a,‘,; =
|-/ ofrT student based on- cooperation. human relations skills, and
au:,@_‘ good attitude, wWith: no\concern for: academic or athletic ability; .
‘One interviewee \saw this award, and: the final Roadrunner of the -

Year Award, as m ans of recognizinf n§ reinforcing ‘the. average :

student

- Strategies particu]ar to individuai te?chers
o o Class meetings,dheid hy individuai teacherf to taJk about”?
prejudices and ciear-up bad feeiings SR E

o Teachers, coming,across as teachers, rather than as membersf‘ Do
of a particular race; thereby helping to minimize . the role =~ %
of. race in dealing with prob]ems ; X M

S o“Teachers giving students a choice‘ﬂﬂiactivities im the
" " classroom,. to'prevent a student. from being frustrated by
working.. on something in which he/s e had no interest
Ry
“The general fee]ing, imp]ieﬁﬁhy the interviewees Was that Dobie -

- was current]y not a cu]tura]iy p]uraiistic sdhooi but that progress W

R being made toward thét end. ~Several interviewees noted 1nc1dences of
hll.racism that continued to occur Aithough tHere were not as many human;(.

: )
reiations activities as- there were severa] years ago ohe 1nterviewee
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nbﬁed th&} some of.theée activities may have been "overdoqéz in the
past; 1.e., a potential broblem existed with Junior high school students
fn\that; if "something was overdone‘fhé& started to take it as a joké.“
Another interviewee indicated that issues of race took the form of
riva}rfes amoné&various sub-culturdl groups (e.g., the "kicker" Anglos)
withih each race as well as across races. An inordinate number of
Blacks got into aiscip1ine trouble at Dobie, believed one interviewee,
because certain Anglo teachers weremoffehded by the cu]turally;based
behaviors of Blacks. Another stated that the 4arge number of minority
students~being affected by the counseling program may be seen as a |
r$fleqtion‘of the minority sﬁudents' 19§ing.their hesitancy to approach

P

the Anglo counselors. .

The main thrust at Dobie, during recent years, has been to improve
achievement scores through’%.concentration on basic skills suchfas
reading and math. Other new directions mentioned in the interviews

included:

-

Tt a differgﬁﬁgapproach in teaching reading next year, par;iculhrly'
targeting minority students and their unique needs .

- a suggestion box to allow students to voice their opinions on
discipline and educdation policies

- coordination with the news media to "promote" Dobie Egﬂyérents
and community /

ﬁﬁlcﬁjﬁoq
Located in far Northwest Austin in an upper SES neighborhood,
Murchison Junior High School had no B]pcﬁ students in ataﬁpdance prior

to 1971. With (xnnﬁQCOIxh?red doseqreqyfion in 1971-72, Murchison

, .
keceived 103 Black students from Egst Austin’ (Tower SES) neighborhoods.

Currently, there are 765 students in attendance; 78% ave Anglo, 19% are

86 15
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Black, and 3% are Mexican“American. The bused-in Black étddents (80%)
come from a neighhorhood of single family homes and duplexes (as’ |
.opposed to housing projects)‘in which both parents work, though the
total family income remains modest.

In regard to~phe‘39 toté] staff members at Murchison, there are
two Black’ and fou( Mexican-American teachers. Four of these_staff
members , af various professiona] levels, wefe interviewed by thfee
members of the wIéDS staff (see Summary Chart p. 92). None of the
" interviewees were teachers at Murchison at the time of courfwordered
J,desegregat1on, ?ut several had previously worked in other schbols and .
were familiar with desegregation in Austin. Most respondents reported
that Murchison provided a hore effective learning environment and had
fewer prob]enm thén other schools where they héd worked. Several
interviewees éxpressed appreciation for tﬁe affluence of the cohmunity
they served and pharacterized their.student body as highly‘motivated
and college-bound. It was reported that bused Blacks generally had a
more difficult time competing academically than majority students,
were more likely to:be p]aééd in rem8d1a1 classes and special education
classes, and were more likely to be invo]ved-in discipline-related
situations.

Interviewees stated that, in the last three years, Qvert racial
conflicts between the bpper SES majority and the lower SES minority
students were uncommon. Nevertheless, few s;udentsf%ﬁxed outside .
their ethnic groups when in the halls or cafeteriai@[]&o‘incidents
mentioned in the interviews suggested a latent t0n6166 1n){nterethn1c

relations:

47



" - An Anglo éT;T\had written a note complaining that three Black
girls smglled bad. . One of the Black girls found the note, -
confrontéd the Anglo girl, and "put the little girl in orbit."
The' conflfict was resolved by sending the two students to the
office and helping them talk out their differences verbally. -

- An Anglo boy persistently refer to a Black boy as "nigger,"
despite the teacher's reprimarfdg. Finally, the teacher told
. the Black student, in the Anglq's presence, "that - the next time R
.. .-that happened "to .turn around ahd puhch him out," but to make

LY sure that the teacher was not tooking.. The Anglo student

ceased the behavior after this interchange of words. )

-~

Murchison tended to have fewer discipline problems than Sther junior

high.schools in the district.*‘ Only two or three'stqaehts Have béen long-

term suspended this past year, while a large number of adjustment‘trans—
fers from other schools, mostiy minority students, have been accepted;by
‘Murchison (e.g}, the Black student who is a high achiéver, but is

ridiculed as being'an "oreo" by:his Black peers in his neighborhood

school). - o 2

Strategies toward successful desegregétion which-were ﬁentioned in’
the interviews included:
- - Central Office programs:

e A strong human relations program, coordinated by. the SCLR's, - _
was provided for seventh graders. Groups of students met Ca
with a teacher one hour per week for five weeks to get to
know cach other and then went on a one-day outing during the
sixth week. .Each group was comprised of eight students: four
boys, four girls; four majority, four minority; and, only two
"explosive" students in any group, preferably one majority
and one minority. The school hoped to extend their human
relations program to all students in the next year or two.

0

|

* As this report was being written, newspapers exploded with the headlines
that an eighth grade student at Murchison ‘had entered his class and
Fatally shot his teacher. He was a student in the special class for the
gifted and talented. While some parents blamed the school for over-
looking growing violence in the schools, the Austin Teachers' Association
pointed to the high deqree of academic pressure which both the parents
and Murchison imposed on students. No determinations have yet been made +
as to the boy's motivation fn this act of violence.

e - I
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® The SRSDP was eliminated at Murchison in 1977 (phis was one
of two schools deemed .to. need the program the #east when
funds became scarce).” Loca11y funded remedial programs in
Math and English were currently available for students. who
scored -low on achievement tests.

o Murchison sent five to seven students, alt minorities, to.
the SEP. each year. Often, their participation had been a
determining factor in their promotion to the next grade
level the following year.

e Murch1son had taken advantage of SAP funds to prov1de trans~.
pdrtation for students~$o field trips (e.g., the inauguration:
of the governor, speech by Alex Haley, etc.).

b3

A spec1a1 tri-ethnic class for the gjfted and talented had been

in operation at Murchison.**

~A special education reading program was developed at Murehison"

and is now being piloted in several other.schools in Austin.

Several 1ntehv1ewees mentioned the school sports program as the
most effective student act1v1ty promoting 1ntegrat16n

rAn 0.C.S.C. was operated by trained monitors and‘wﬁ% mentioned .

by several interviewees as effective, particulafly with first
time offenders, and less so with students who had been referred;
repeatedly. The counselor worked with the students in drawing
up a suitable contract for exiting the OCSC. :

ORI T.‘ i:;‘

Staff development strateg1es 1nc1uded:

o A week- long workshop d1scussing interactional and linquistic
d1fferences between Blacks and Anglos was hgﬁd 1n the past.

-e Training in Rea11ty Therapy . ,

e Training conducted by the SCLR's for teachers working in the
human relations program.

° A fifteen day institute for developing mu]ticu]tura] curric-
u1um in six subject areas was planned for this coming summer

An active Faculty Human Re]ations Comittee had been in operat1on
at Murchison.

An orientation'session was held each year for all incoming students

from the sixth grade centers. Murchisen staff stressed that no
students should intimidate or be intimidated by ahy other student,
that extortion would be sevirely punished, and that each. student
would be responsible for ‘their own possessions and not care]essly
allow them to be stolen

** Refer to footnote on preceeding page.
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ot - Strateg1es mentioned as part1cu1ar to 1nd1v1dua1 teachers included:

, ® One teach¥r deve]oped a socia] studies unit on the contri-
butions of different ethnic groups to Texas history.

N ) 0ne 1nterv1ewee maintained strict expectations for all
students and "played no favorites,“A?nS1st1ng to his
minority ‘students that "you will be.respected because of

_ . « _ how smart you are, no§{ how tough you are or how loud you

e oo : Zc¥eam or how. fast yo run or whether you carry a basket- ,

. , X a un ’ o ] ,

- -® One teacher assigned students to groups for ‘work on proJects
" by randomly drawing names.

o Ano er teacher refused to assign homework to m1nor1ty

(e.g.%, "You sucker," "You greaser ) and accepted similar
responses ("Hey, teacher, you've flipped your tacos") from
students in order to establish a groundwork of informality,

\,honesty, and respect, similar to street interactions that
many minority students were familiar with.

-"ﬁn; prob1ems of integhatiﬁg/fower income bused minorjty students
into an affluent majority school have yet to be fully resolved -at
Murchison. One interviewee stated that further training on dialectical
diffeteﬂjes between Biacks and Anglos wou]d be”usefu] for Ang]o teachers,
and another interviewee conf1rmed that 1nterrac1aT‘“ommun1cat1on problems
continued to 6ause difficulties in c1assrooms It was suggested by one
1nd1y1dua1 that the “human re]ations approach to so1v1ng ethnic conflicts

, was'superf1cia1 and that "students saw through 1t," i.e. students should -
- not be forced to like each other and might expand their experience of
one another through,interactions unmediated by school personnel.
Another’intervienee indicated that achievenent grouping had created
resegregation under a desegregated roof. The suggestion was yadE“to

revise the method of assign1nq students to classes in a manner that

would assure a wider range of achievement levels 1n each ‘class.

Q o 90
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‘ 1 ‘ . .
At -the level ofyparenta1 involvement, integratjon‘appeared'to be’
| - seven further away. . Minority pare:tS‘expressed the-same concerns~about
their eh11dren s education as major1ty parents, but. d1d not contact ‘the
teachers as frequently as. maJority parents One reason for this may
have been that both parent? of the m1nor1ty students usua11y worked
0ne-1nte2v1ewee haq gone to places of employment of minority parents .
in order to talk to them, over-lunch er onfe}ceffee break, about their
children. For a variety ot reasons., tew parehtsIOf bused students
part1c1pated in forma1 parent organ1zations (such as the PTA) and
N act1v1t1es ‘connected w1th the1r ch11dren s school. The1r need to work,
-the distance between Murch1son and their homes, the lack of transportat1on,
as we1]\as’soc1a1\?nd economic differences ‘were ment1oned as 1mped1ments | /
7 tg}parentg]ninvglvement‘in schoo1-affafrs by minorities. o )
[ . S ' ' ' -

S




R

ﬁ‘ﬁ

~—F
4

¥

-

1

SUMMARY CEART OF DEMOGRAPHIC DATA ON JﬁNiOR HIGH\SCHOOL INTERWKIEWS

<. A

Race.l Ab.
Sex M
éﬁg"f” 208
‘Position? . P
~E§Eerience3

Years in

present

position 1

Years in o
AISD X
Yéérs in

schools X

Interviewer’ AF2 AF2- AF2 ,AM2 AF2 AM2  AF3 BM2

Focus of
desegre§ation
concern

3

|

4Qs

3

~

A

.= Inﬁerviewee.

o

M

X 8 X 25

o

S§

30s

.X .

o

;]

20s

5

. |

I it

ah' B ss A
F

r

K

I

M F M

20s '20s 208 30s

+T T T T

-

AM2 BM2 AF2 AF4

¥

1 A-Angio; BzBlack,‘ SS=Spanish Surname

P=Principal, C=Counselor, T=Teacher

Id

3 X=not addrésaed in interviev,;“;ks

LN ks

4 AF¥2=Anglo female
AM2=Anglo male (

: K * ' \.
29 years old), AF4=Anglo female (30 years old),
. years old), BM2=Black male (29 years old),
AF3=Anglo female (38 years old)

5~l--Anglo/Black only, 2=Anglo/Black primarily, 3=Anglo/Black/Mexican-
American, 4=Anglo/MexicapfAmeriqan primatily, : S5=not specified

s



- SIMMARY CHART: ¢ ‘ :
* ., STRATEGIES FOR JUNIOR HIGH $SCHOOLS* .
: ' . N B .
o ' k. = . , P
A Staga ! ... . . !!ll, ) § SN . Stage YIX ...
g - Adequste planning for desesresation . . . .
. . . . - .
S S Jagablishing learning comsnities =
o ' - . . , - . aeltt . , ( , . .
S 4 C fox lov achievers — » .
. . 'l
- E Bixins hell wonitorg - : > :
. ) o -
] Jeunlifl " B ) , o .
% ly mipori ; —>
2 L .
- . - E Establishing feculty huyman reletions
E committee ’
d . i Establishing local ;ugpor; feam i ’
< Givi ivitte 7 Lo
for students - >
T $ an [ or studente~ - 2
and payents for ppecis] events. —)
- . . . ] _
facylty input on hiring np_ir . \ ' N b
Leachers . >
. T ‘ Sa objectives for ¢
Condvcting TED-TAC workshops
o oy . ' s,
§ Cohducting human telationh workshopn——— J» Treinipg teachers to conduct pumag
& . - ! relations_activitries for students
‘ . s, . . > i
. 4 Conducting bue tours of nsighborhooda i ‘ . ’ o
§ of sgydents for teaching etaff : : .
. . § . . :
o . n ing works on culturel end
< linguiatic differences in diffarent
.~ : ethnic groupm R
v ' -
- ' - i
. Conducting nseds agsessment for
other inesrvice training
) Instrugtional teaming - —>
] H " . R ' . .
v VZ | Providing SRSDP remedfal {nstruction’ - » .
l - ‘ S ogram for low-ach I B . ' .
T atudents - »
"Re e u "
the -ob vange la iato
Mopth, etc. — - z . >
K Ethni udisp and multicultura L '
! 4 ’ curr u . > k)
il : » r~ - S N\
9 i Griets intervention gcounseling : . .
3 : . . : .
. % Rap sesgions —————— P> Groyp diacussions Topical groups
co e .
'?9 Personal ntange with———— —————Jp Individya) counsel{ng
b all new gtud.uis K :
L) (advisory teachers)
. Stadent huma elations committe »
s rispgations for 1 ng e . )
. srade nudg_g(. ‘{ - - .
' ) rs . » Supervi ifonel Stu
! : oGie sp for diacipl§na of atudents
Partpers Clube———--~ - - --—--—pp Extracurricufar_glube fostering
. . interethnic relations
AT - : © . SCLRP Trilogvirama group >

- = — —

{n two senses: on the one hand, tha sbqueance coyiira;
developmauts over s span of vyaare starting with the firet year of desegragstion; on the g¢ther hand,
ench achool year bheginning in Sept ember sees a roplication of {nftial dessgragation stratagies and
progreases through later stretegies. Stage 1 stretegiea attempt to mix atudenta of diffarent wthnic
groups and deel with ahort-run probleme rasulting from adjustment. Stage Il strategies attempt to

" reintegrete students under & guiding {deology of cultural plural{dm. Stege III i{dentifiss emsrgent \

' trandea or problems as yat ungolved. i ) .
f v-
: | l4ax . . 93
. ) . ) . '
. ®

% Steges rapresent a saquencing of/strategide
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IH1eH SCHOOLS
S

Anderson
Anderson High Schoo] was one . of the free a1] B1ack schoo]s 1n East
Austin which were’ elosed by the court desegregat1on order in 1971 Feeder
"patterns based on, cont1gudus and sate]]}te attendance zones were estab-
j1shed for the students who lived in the old Anderson H1gh neighborhood
The new Anderson H1gh School, 1ocated in far Northwest Austin, an area
| of upper-SES (predom1nant1y Ang]o) fam1]Jes was built in 1973~1n response
'to popu]dtiodigrthh in that area, and B1ack“students‘from EastJAustin
" were bused in for deSegregation‘purp . Austinfhad ‘been expertenting
its most cr1t1ca1 per1od of d1srupt1on wh1ch character1zed court- brdered
busing dur1ng the time th1s high school was being built. The schd%l
.board dec1ded to name the new h1gh school L. C. Anderson (after the B1ack
.;i>' : educator for whom the old facility was named). and to appo1nt Aust1n s
' . first B]ack principal (other than' at the all-Black schools) to,head its . c
administration in artt attempt to recog::1e some of the dissensfonx’ Con-
usequent1y, the new Anderson’High was thought by many persons to owe its
: ekis nce to the closing of the old Anderson High and to symbo11ze the
commun1ty S desegregatﬂon concern more than any other event. However,
~.the closing of the o]d Anderson and the open1ng of theChew were resented

o

by many members of both the B]ack and Ang]o popu]at1on forivari ous

[ reasons The Blacks resented the c1os1ng of the1r o1d high- school wh1chf'

had been an institutjon in the Black community for many years. The  -w-- -

‘busing of Black students to the predominantly Angl
' \ . '
" was seen as another instance of Blacks having to bear thy brunt of

. ' S8~ ':" ‘

northWest hills area

on 14}

o,
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-\‘eSegregat1on by hav1ng,t6 éccommddate themse1vés‘to.Ahg]O_resiétahée.-
The~Aﬁg1dj;ommUn1ty. on:thg-oiher'ha6d. resented naming the neW'SCh601 5
- "Andérsph“ th;h had'1f$}histo<j;;1;root5‘1h fhé,déVeTOpmenf ofifhg "<\\\/ ‘

‘Black ‘community. There was doubt amdng'mény Ang1o,parent§ régéfa1hglthe o
C mpetenéy of {he a§m1nistration.;'86th Aﬁg}p anq B1ack'pareﬁts Wefe |

=i idncerned for their chiidren's safety. An%:;he adminiktrétﬁén and

central offdcerw%pe.apprehensive~over student hafmony_aﬁd’parent

=" cooperation. ) :§3 e

Lo s

o Relétfve to the currégf.én;611héht ofré;ﬁbﬁ'students at Anderson,
88% are Anglo, 10%vare‘§]ack,’and 2% akg\ﬁexiqan Americén. Less fhah‘ |
SO%Mof‘the Black Studenfs are bused in from Eést Aﬁstin feeder‘a;ééﬁ."Ofit
irthe 102 teacheré, 20 c;unse1ors ahd otﬁer-éuppbrt personnel 6n the>sfaff. n¢
" 10% are minof%ty members. Four of these individua]é,,from variou;e\\
‘professioné1 levels, werelintervfewed by five members of the NIEDS téam
(two djffereﬁt NIEDS-étaf:/%EmSefs_1hterv1ewe¢?gne ﬁéﬁsonftWice’bgc§ﬁ%§gfgg.;::'

sbﬁe of the first'1nterbi W was 1&&@ due to an equipment malfunction). 1}ﬁ

Y

Strategies that were implicitly mentioned in the interviews as
éEccesgfu1 in dealing with the problems ofideségregation included: \

. ‘ o '
- Planning measures were implemented .to ensure that the new
+Anderson wou1g open.with as 1ittle conflict as possible:

.® The principal met with students from the feeder schools
from which.the new Anderson student body would be com-
prised and formulated a steering committee of student
representatives chosen by student vote.. The steering
, - committeé resolved {issues such as school colors, school
. . © mascot and s¢hool song, and established a by-law ensuring.  ~ -~ 1 -
e o ~ minority ‘representation on 'the school cheerleading squad. P
- It was decided, with the assistance of. the SCLR's in
‘ facilitating group discussions,-that (because of the prg-
- portion of minority students to the total student body)’
L two minorities should always. be included on the cCheer-
1€ading squad. - - S - oo

AN

> .1 @ An extensive human relations effort was undertaken with

. = W
Q ) . ‘ v : . e
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‘parent. groups. Strong 1eadersh1p in this activity was .

: proitded by parents from Northwest and‘{as ~eust1n and .
'many ministers. TCovered dish dinners, naffhborhood - ‘4
coffees, and student parent meetings weref held’ to fapi]— ‘

., Ttate discussfons.” Transportation was provided to -
parents having difficulty attendin® functions held 1n,
either section of town. ~ '

e

Initially, extens1z§)part1c1pat1on of staff in various

3 types of wor‘ehops ind, inservice tra1n1ggfsess1ons focus-

1ng upon topTes relgvant to desegregation were prongSEL
by-‘central offices. and the Regional Educat1ona1 Servitce
Centew\ T

1.

‘ ;.» . ' - The open. cTassroom and team teaching concepts Were emp]oyed
‘ 'f‘fi‘i' to. facilitate interaction among students and teachers- and to

expose students to @-comb1nat1on of teach1ng sty]es fli;Fgffiﬁf'

' - At .the beginning of the year faCH{ty sponsors of clubs and
g : 5 _ organizations asked for-representatives from each club to be

Y L either selected or appointed to serve oh the Student Human

: A * Relations Committee. Members of the cohm1ttee attended
[ . various workshops and coord1nated discussion types of

,,,,, - activities where students gathered to discuss issues relevant
' to the day-to-day activities of the school in an attempt to :”

improve working.relationships -among students. There is also’
N u a Faculty Human Relations Committee which promoted act1v1t1es

' designed to. improve staff relations (e.g.,-a Faculty. Social

‘ © was, sponsomed every two months:i‘to deve1op staff camarader1e)

R .. and to dea}\with common problems.

T

- Use of Central Office P;ograms

e A Read1ng Resource Specialist worked . through the SRSDP
to 1mprove reading skills of those students read1ng
‘below grade level ( i.e. » many. m1nor1t1es)

e The SAP was active in coord1nat1ng and deve1op1ng many o
1 extracurricular act1v1t1es v

-+ An-elaborate procedure was ut1lized to enforce bbth short—
and long-term suspensions. The counselors kept a docket
or folder on each student's infractions and informed the
parents oﬁaa student's status in the discipline process in
an attempt to ensure that object1ve documentation was used

: in making decisions concern1ng student d15c1p11ne
- QV - An Afro- Amer1cans Club ‘developed and coord1nated act1v1t1es -w\g
wh1ch appea]ed to the interest of the school's *Black students

- Various staff development act1v1t1es were ment1oned in the .
areas of human relations, discipline, and multicultural
education. The interviewees stated that thege types of

'\' o | . . ' s )
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training were utilized more in past years aﬁd‘partdCipagiow
“had leveled off in recent years.. .. - I

:_Curritulumfchahges,to address the'needS'ofra mu]tiéthhic
?fU?ESt body "through career development and _job training

" o General -Education’ Diploma (GED) - counselors coordinated

", - GED.examination opportunities for students having diffi-
‘culties in completing high school coursework for various.

reasons. T h '

%
B Y

i .. » Texas Alliance for Minorities in Engineering (TAME) - Con-
. S ferences yere set up between students -and representatives
‘ . from IBM, Texas Instrumemts, and other corporations and” - -
‘ on-site-visits to these industries were provided for
" v students expressing an:interést.in this field.

e Industrial Commercial Technical (ICT) - A cooperative work
~ program focusing upon learning skills with the hands, ICT. .-
 included activities in which students worked with machines’

or worked in a doctor's office observing-and learning to
‘operate the various-types of equipment used in the medical
~profession. : P

o “f * . ) ' . ‘ B
‘@ Distributive Education (DE) - Students were placed in - = -
various worksites and gained experience in working with .
the public. ’ R : ~

B

- @ Home Economics Cooperative Education (HECE) - Students were
placed in hospitals as dietician aides, as well as in
nursing homes, kindergartens or other placements involving
working with foods or health. problems and thereby gained
skills to work-in helping proféssions.

e Vocational Office Education (VOE) - Open only to seniors,
this program provided opportunities for students to gain
experience working in various types of office settings.
Many minorities and students with poor' grades took advan-
tage of VOE. :

o Cooperative Vocational Academic Education (CVAE) - Focused
.upon obtaining jobs in various settings for students having
academic and/or discipline problems. (many minorities).
e ‘CVAE ‘proved to be especially effective fo®encouraging
drop-outs and other students having problems to obtain:
‘their diplomas.

e Executive Management - Placements in areas of television,
radio, Jaw enforcement and state government were offered
 to interested students. : '

e Minor1t1és.1ﬁ Mainstreaming - Focused upon the signifi;:\{

\)(‘ . . ’ ) ]47
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el “'Z“ contributions made by m1nor1t1es in, the h1stoﬂw of the
T ' country and proved, to be one . of the more popu]ar courses
in the school.

-

. .f: ~ The 1nterv1ewees contended t?at desegregation is no 1onger a - |
.pr1mary 1ssue at Anderson High. . This 1s not to say that racism does not 52
still exist, as several persons po1nted out, but that it man1fe§ts itself

-Tfan 1ess overt forms The conf11cts, that were exper1enced 1mmed1ate1y

,..;, . .after the school opened, have been v1rtua11y e]1m1nated It appears that

the staff and the students are mak1ng an effort to deve]op a positive

atmosphere 1n the schoo]

A

“=Areas wh1ch st1]] need 1mprovement r_deve]op nt,amentioned'in'the

_1nterv1ews, included: T
- The degree of minority part1c1pat1on in school act1v1t1es
“could be imprqved. Busing hinders this need from being
dctualized. Q\e]ated]y, it was stated that bused.Blacks. do
not develop the sense of school identity and involvement as
o .. do their neighbo¥hood peers. Participation of m1nor1ty :
- . . parents in schoo] fnnct1ons is 11m1ted.

R TR R Prob]ems of stud/nt vernacu]ar, some of which is rooted in
S - cultural diversity, resu}t ‘From Ang]o teachers' lack of .
I . understanding and tolerance of such expressions of speech
on the part of both: Ang]o and Black students (i.e., deter-
‘;Am1n1ng certain words ‘to be "obscenities"). * . .
a'Severa] 1nterv1ewees descr1bed parenta] discr1m1nat10n, con-
- cerning school personné], as- particularly salient (e.g.,
parents often address their concerns to staff members of their
'same ethnicity rather thap consulting with staff members of
different ethnic backgrounds). These interviewees contended
that problems encountered with parents.due to cultural differ-
- ences far exceed those encountered with the students

- One dnterv1ewee supported the c]a1m that the prob]ems of
“having culturally divergent student groyps’ in the schools:
cannot be a]]ev1ated without a shift in.tactics employed by
"real estate=agents, land developers, etc toward dosogre—
gating housirg patterns in Aust1n :

Same—race grqyp1ng of students outs1de the classroom was:reported.
‘ " . . ot ) . )
- However, .considering the’vast diversity in SES of stggents attending

¢
N

‘
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'affected the schoo] S c]1hatv in two ways: (1) the

st " - . . < 0
\ R . : o . : A

‘Anderson High \problems of race appear to have been m1n1m1zed FETI

\\‘ . - -
N j_ T Austin

e \4

The present Austin H%gh Schogl facitty, 1ocated«1n the south cens

A
. R’

growing enro]]ment The prevwous Austin H1gh 1ocated in. the west cen—

L8

~'tra1 sector of the c1ty, was - Aust1n s original and’ on1y high schoo1‘ynt11

1953 and had accumu]at&d years of trad1t1on Students of predom1nant1y B

h ﬁ'ﬂupper SES. had histor1ca11y attended this schpol. When Austin High was

&

= )

»resu]ted from its expanded_attendance.;pneg:‘InTtma]]y, therevyas:a,clash

o

v . ’ o - ’ «
“in values and lifestyles betweenmthe-tradition—oriented students with

upper class backgrounds from the o1d Aust1n High and the new students a

w1th lower c1ass backgrounds havwng no 1oya1t1es to the old Austin High
fknor a conpern for its tradltjons - This relocation of- school sites,

bcoupTed withjthe court—ordered'bus1ng order of'1971 wh1ch had affected -

the old schog1l,. antagonized the.ecpngmgeland social differences among

\

3 rac1a1 groups

Based on the current student enro]]ment of 2,000, 60% are Anglo, 27%

Mex1can Amer1can1 and 13% Black: Th1s ethn1c representat1on reflected a

"tr1 ethnic ba1ance mos t 11ke the d1str1dt—w1dt ratio. -Many of these ~

students were\from aff]uent homes and have h1ghg%leducated c1v1c—m1nded

profess1ona1 parents 0n the othcr extreme, there was an 1ntreas1ng

i

- number of students coming from poverty—level homes where‘educat1on was

+

not stressed as important' Th1s contrast in pup11 aracter%stics has
xipils have had to.
go through a period of" adjusnnent among themse]ves, and (2) the staff,

many of whom transferred from the previous Austin High facility, had to

K

. . N . . ‘{‘ .
N o 1o
. . oA as': A
) . . v ) s : 2.
BREERY . o - |

¥

~-moved. to 1ts present 1ocat10n, 1ncreased ethn1c and soc1a1 class d1vers1ty L

f _'tral sector of the c1ty \was bu11t 1n 1975 1n response to the needs of a -

\,
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- adest“to an entire]y different type of student. At present, 20% of
Black and Mexican-American students are bused, whi]e the. remainder, both
lminority and maJority fﬁudents reside in the school attendance Zone.

The majority of the school's staff, approximate]y 86%, 1s Ang]o,
E : with the remaining 14% being Black or Mexican American. Four of thés\\f
' staff members, from various professiona] 1eve1s, Were‘interviewed by
three members of the WIEDS staff (see Summary Chart).
The‘general fee]ing, among those intervieWed,‘Wg;‘that during the |
initial Sstages of desegregation at Austin Aigh, there were problems
involving student/student and teacher/student conflicts which were
'attributéd to race. However, through a cencerted effort among the school's
staff, the students, the parents, and AISD's central office, interracial
conflict has subsided and interpersonal re]ationships in the school as a
who1e have improved. This progress has changed the way cultura] differ-
ences are addressed in the school. Crisis intervention techniques and
disciplinary procedures, as they apply to interracia] conf]ict are no
, longer immediate concerns. Curricu]um modifications in the classroom,
policy changes regarding extracurricu]ar activities, and their appropri-
/ ateness for a mu]ti-ethnic student bod& were- expressed as current con-
" cerns of‘the_school's staff. |
.Several interviewees reported that most problems occurred as a
(resu1t_of social class differences:\which were entrenched in racial
differences but were not attributable to them per sg.' There was notice-
‘able same-race grouping of students in the ha]]s, cafeterias, and in
; extracurricular activities However, this may have been a manifestation

B! of previous]y established friendships from junior high feeder areas

rather than an indication of ethnic diV1sivene$s The feeling expressed
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by the interviewees was that the atmosphere‘at Austin High was one 6f
Chnuihe concern for éach individual student and total cooperation'among %””*”’
~ students, staff, and parents. | ’

Some of.;he implied successful strategies at Austin High throughout -

the years of desegregation 1nc1dded:

- A warm, supportive principal fostered the humanistic develop-
ment of students and staff. , ,

- Establishment of a school-wide planning procedure which
involved students and teachers. The theme for this &ffort »
was "caring" with a motto of "Everybody Is somebody at Austin Va
Hiﬁh. i was initiated through a schooT-wide assembly at/
which thé principal outlined the purposes and conducted large

' and small group discussions to 1ist activities which could be.
} utilized to increase student involvement in academic work as
well as in school activities. The original effort produced a
small Student/Faculty Planning Committee which has grown until,’
at prestnt, the entire school 1s involved with student panels °
and committees providing input in many administrative decisions.

- Use of Central Office programs:

4

e A series of tri-ethnic student and faculty retreats were .
devised by Austin High during the early years of desegre- .
gation to provide students and faculty a forum for informal
discussion and planning. ' These retreats continue to play -
an active part in Austin's integration efforts, and are -
now coordinated through’ the SCLRP. The SCLR's have also
helped develop other activities designed to improve student/
student, student/faculty, and parent/faculty relations. -

e Through the SRSDP, a Redding Resource Specialist has worked
with reading deficiencies of (lower class) students.

e Coordination with the SAP to develop ways of increasing .
minority participation in activities: Sponsors of clubs
and organizations have been encouraged to.conduct meetings
and activities in lpcations easily accessible to minority
students; a special fund was established through the facul-
ty and the PTA in order to enable -minority students who
might otherwise lack the resources to participate in certain
activities; the Hare System (see Central Office narrative)
was instituted to insure minority representation in activi-
ties such as cheerleaders which are chosen largely by student
vote; and some innovative activities have been created to
attract minority students (e.g., a dance team was established
to provide an alternat#ve to the already established drill
tedm which historically had an all-Anglo membership) .

]
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. o "o Use of the SLB to take students (minorities) home after
' : participating in after-school activities
o b, ’ o :
"= Utilization of individual and group counseiingcby the prin-
- cipal to emphasTze the Tmportance o? meeting the. needs of
minority group students

- Staff deveiopment activities %; n )
. rious training pro rams and workshops provided by AISD
!g address- the needs of cuiturally aig?erent students.

o In the past, staff training in consuitation techniques
has been utiiized

¢ ° Extensive inservice training, through the years, in the |,
, form of small groyp discussions concerning peer counseiing,
peer tutoring, and retreat activities

i

. - ParentalInvoivemlnt has been fostered by the foiioWing:

o.The PTA has recruitedvoarent’voiunteers to work in the.
p . school offices,.to grade papers, to telephone. absentees.
: - and to deliver class lectures.

oA student/parent breakfast was held to allow students,
parents,’ and facuTty to become acquainted.

° Teiephone committees were organized to contact minority
students' parents and to urge them to participate in
-school activities.

~ Curriculum developments which addressed muitiethnicity'
e The principal worked with teachers on an indiViduai basis
to obtain muiticuiturai materiais for ciassroom use.
.
~ ° Ethnic 1iterature was taught in one classroom by focusing .
upon the writing of minority authors, showing movies and
s . TV programs dealing with minority group issues and analyz-
. ing them through group discussions, giving extra-credit .
R ’ and extra-class assignments focusing upon the 1iterary
works of minority authors

e Special activities were conducted in observance of Biack
. History Month, Cinco de Mayo, etc.

- A media project entitled "Thumbprints" was developed with
, the purpose of encouraging minority students to write cre-
i} : atively. The compOSitions were published for school dis-
‘ tribution. '

- Techniques mentioned as particular to individual teachers

-
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included:

@ Some teachers conducted group discussions on.topics such
- as-busing and prejudice. , One interviewee utilized a
: ' . ‘technique designed to illustrate latent prejudices by
| ' presenting different parts of an identical speech to a~
T class but attributing them to various different political
leaders (e.g., Malcolm X, John Kennedy). A discussion

- followed on misinterpretations which: often result from the
_— - students' reactions to the speaker's identity rather than
?! ; to the speech's content. : 2 :

o One f re1gh‘ﬂahgﬁéges clas§ addressed cd]fUra] differences
. indirestly by conducting skits which incPeased class inter-
}actjon and highlighted the'qnjqueness of different cultures.

o Another interviewee utilized various audiovisual aids to
catalyze discussions of cultural differences.

o The Fader method was used in one classroom to foster inter-
‘ethnic friendships. Students were breken into four member
- support. teams with each member of the team responsible for

. the other members' participation in.class projects and com-

ﬁ. S pleting group assignments. The teams.were organized so

: ) : that all ethnic groups and both sexes are represented.

b

As determined from the 1nterv1ewees,isgratpgies specif1c to desegre-
gation concerns (e.g., cr1s1s‘intervent1on techn1qués'and»ut11izatibﬁ of
‘Central Office programs) continued to be operant-at Aus?in High. However,
anﬁemergeht‘fdcus is now being placed upen 1nnovat1qns'con€erned ¥1th
1nterra;1ai relations in the school in general and dgve]opihg further
strategies to improve c;?%hral awareness and to increase totai 1nvo1ve?
ment in all school activities by all students. It'was reported in fﬁ;‘
interviews that the p?incipa] had made a verbél commitment to @eet the '
needs of each student in the school with a particuTar emphasis upon the
agademic and social needsf;fﬂminority students. While no formal requiﬁé-
ment existed to motiv$£e teachers fo modify curriculum and teachihg sty]és
to accommodate.cultura1 differences among students, f?]] support was ‘

given any efforts toward reaching these ends by the school administration.

The general feeling expressed by the interviewees was that a great




" tion and ut1112at10n oFistudent input in many of the schqd] decision-

deal of progress has beén made'in creating an atmosphere free from ten-

sion due to racial conf]ict a]though rivalries between sub-cu]tura]

groups (e.g., "Kickers" vs. the,?hippies") still exist. The main impetus

far Austin High's progress toward integration appears to bé:the elicita-
making procedﬁres. ’Furthermore; student,'faculty and q“ent camaraderie.
has been 1mproved by a series of act1v1t1es geared to increase inter-
action and cooperat1o;Lamong all individuals 1nvo]ved with the schoo]
Some concerns were expressed 1n the 1nterv1ews for same- race .

clustering and rivalries between d1ffer1ng SES groups of students, as ’
well as a ack of sens1t1v1ty to cu]tura] differénces and an absence of
interest in positive human relations among some staff.” However, 1mp11c1t
in the school motto- and the‘other desegreggtion strategies mentioned, was
an ongoing conterted‘effort to estab115h.a healthy communi ty atmosphere
at-Austin High tﬁreugh active invejvement and open'Communication of a]i
inditidua1s involved. I I ?

At the time of the 1971 codet order,}Reagan High Sehoo1, in Northeast

“Austin, had é fairly well desegregated enrollment and staff (see map Of“

ethnic movement acc- = ing population gfowth at end of Central Office,

narrative, p. 47). .n add1t1on, the previous year the pr1nc1pa1 and

assistant principal, who were to head the adm1n1strat1on at Reagan during

* the early years of desegregation, had been assigned to Reagan andlhad

begun to establish their'po1icies at the school and generate suppont\fgz\ﬁ\\\

them. These two circumstances are credited with having eased the deseg-
AY .
regation process at Reagan. '

i

Presently, of the lxz40 students, 61% are Anglo, 28% are BTack, ana

[N
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1i%-a:e Mexican American. -Almost 75% of the Black and atmost 90% of the
Mekican'American students res1de in-the Reagan attendance zone. The

staff continues to show*représentation by members of! both minority groups;
Four staff members, from various professional levels, were interviewed by.
three members of the WIEDS team (see Summary Chart, p. 110) Due to |
equipment ma]function, ‘one of these ‘ifterviews did not record properly

and has been deleted from- this discussion S !

/ 4

With. the 1971 court order, Reagan received more teachers and students,

primarily Blacks, and, according to one 1nterviewee, became "too crowded."

The crowded cond1tions, compounded wi th forced busing, provided some
students with an opportun1ty to’ "exert their energies negat1Ve1y,

according to. one interviewee Many reassigned teachers were dissatisfied
{

and felt threatened, i.e., one 1nterv1ewee notedfthat they only approached
: - ‘7-
students in cTassroom situations. Tension and Violence characterized

" the ear1y years. of desegregation at Reagan.

At the time of court-ordered desegregation, all of the h1gh schoo]

. students in Northeast Austin went to Reagan. There was a "sense of total

community" as one 1nterv1ewee put-it. Nith the construction of Lyndon
Baines Johnson High School in 197&, the northeast h1gh schoo] community
was spiit This split, coupled with the trend toward natural 1ntegration

in the community, has resu]ted in a reduction in the number o; studen;&ﬁ
A jl’aﬁ“(-_,l

that need to be bused which, in turn, has resuited in 1ncreased participa-"

tion in. act1v1t1es by muﬁorities .

Strategies stated or 1mp11ea as successfu] in dealing with the
problems of desegregation 1nc1uded i

- A need for adequate,p]annigg_was implied by one 1nterv1ewee

who stated that there was not enough time to implement deseg-.
regation strategies between' the court-order and the opening

11"55;,' ,
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of school in 1971, despite the staff's spirit and wiiiing-
ness to do so.

- Various crisis interVenti;n_tactics were empioyeﬁ during ‘the -
‘ initiai stages of“desegregation

) Identification of troublemakers was cqgnducted by students
- and teachers, thereby channeiing such individuais into .
particuiar types of assistance

° The conference approach was used to confront agitators in
a polite, proper, and efficient mannhér, on a one-to-one
, -basis rather than in front of their peers. Students were
4 thus given an opportunity to be heard, and the staff got
a better feeiing of what problems nqeded to be addressed.

e The school operated under "business as usual® conditions
as much as possible. Every attempt was made not to "veer
off schedule" in ordir to prevent the agitators :from con-
trolling the staff, ccording to one ‘interviewee.

- @ The administration soiicited the cooperation of the parents,
_theistudents, the counseling office, and the teachers. One
‘interviewee stated that if it were impossible to relate to
a student, then an attempt was made to relate to the
student's parents

o Another tactic taken when it seemed impossibie to reiate to :
' a student was to seek a counselor of the same race as the..
" student. ,

o When there were many students involved in disruptive activ-
-ities, and there was not enough time for conferring and
following the usual suspension procedures, parents were
asked to keep their kids home ."pending furthewr Tnvestiga-
tion.™ This was sometimes done for 6 to 12 students at a
time, and ‘allowed the students, paPents, and school to share
\ responsibility for the problem.

e Three hall monitors tried to prevent racial situations from\)
developing into major conflicts. One interviewee stated
that because the monitors were all young, the students- could
‘relate to them. .

- A consistent and supportive administration which developed a
, plan of “action which was adhered to with all individuals was
e TEDEIONEd by One interviewee as aiding desegregation. A,

school-wide discipline policy. that stipulated what the ‘students
could not do rather than what they could do was articulated.
Opinions of students, teachers, and parents are encouraged to
be heard.

- Use of Centrai Office programs:

-
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° The SRSDP hﬁs provided ﬁor a Reading Resource Speciaiist to
assi st students reading below grade ievei :

‘o The' SLB- has provided transportation to enable bused- students
to participate in after -school activities

- v years ana continues to sponsor the active human relations
s program which includes Partners Club, the Student Human
Relatidns Committee (an active source of student input on
policies and procedures, according to one interviewee),
retreats, and. the "ESAA.advisory board. :

= P

. - In- schooi suspension (ISS), similar to an OCSC, has been
o available, but two Interviewees stated that many teachers
- try to resolve their own discip]ine probiems and use the .
ISS only - as a last resort. _ , " ) H

't

- Various staff deveiopment activities inciuded

° An eariy-years inservice training on racist terminoiogy to
be avoided by staff.

“.« @ Human reiations inservice workshops.

. Ongoing inservice has been avaiiabie in the form of agazines
and library materials.

l;'Parentai 1nvoivement has been fostered through

(N Students progress*reports were maiied to parents periodi-
cally, requesting parent conferences if desired.

e Some teachers wrote letters to' parents in an attempt to get i
students to sign up for special c]asses

o Sometimes teachers placed calls to parents of students who
had problems with discipline or school work.

- The curricuium content has undergone “iimited changes' to
T - address muit1éthn1c1ty, such as: ' .

'o Vocationai programs which affected many minorities

e Audiovisual materiais which enhanced ‘regular ciassroom
instruction. “

~"Social’ activities such as'fieid trips promoted 1nteraction :
~ among students ; .

- Strategies mentioned as particuiar to individuai teachers
incJuded ,
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.," .e& The teacher who-advocated the idea that "all kids are ' j*V' 5

: purple” to ‘avoid cultural steredtyping., Another intef- =~ =~
viewee mentioned an avoidance of identifying cultural
differences in favor of an attempt to/instill in styd
~an awareness of how individuals may Shuge some of the
sameé experiences. - , ‘ R 3

¢ Seating arrangements were often £onsidered in the .class- e
room. One interviewee mentioned a teacher who arranges °* '
seating so as to mix ethnic groups at the beginning of a
course, but .allows them to choose their own seats later .
on. Another effective strategy mentioned was the tedcher .
Tetting the students sit anywhere with the stipulation that, ' &

they not totally group by race or .sex.

¢ Students in special programs have been brought into class-
rooms to demonstrate their skills in an attempt to generate

more interest in the programs.: ‘

0 One'ﬁnterﬁiewpe told of ‘a teaEher who tried to tfeat,fair]g,_
every-student' in class, in the manner in which the teacher
would want to, in turn, be treated. .

o Clearly stating the rules and expectations on the ‘first day
of class, and consistently adhering to them throughout the .
- year, was mentioned as one teacher's strategy. = =~ = . -

e One interviewee thought that it was important to gjvefﬁ.f Gl
students the opportunity to express themselves, and to let -
.them:know why a mistake was-considered_a mistake,

Regarding current interethnic'ré]ationships at Reagan, one inter-
. 'Viewee stated that students. of different ethnic gfoups respond different-
ly to tommon.human dilemmas. ;This person a]sovsaid'that most gtudents

get along well with other-race students, but that when oben seating or

free choice in grouping for projects was offered, members of the'éame
ethnfc g%odp_often gravitated to one another. Hpwever, in special

programs, such as band, chorus, athletics, and drama, “there's a

]

. ! ~ . el ’ ". . i /
. tremendous '» ~d of groups." According to one interviewee, -the reason
R . ' , 'y .

for this was the fact that students involved in spetia]xprogram§ were
aware of community and‘nationa] problems. It was stated that there were

14

still cqnf]iéts in classes that could be considered racia],.not in the



A

|

, sense that they were caused by racial d1fferences, but in that a studegji
m1ght say . someth1ng tg an other-race adversary which wdu]d not be sa1d

’
if the: adversary were- same-race. It was a1so noted that the m1nor1t1es

otten become the majority 1n'human re]ations act1v1t1es at Reagan

As for the parents of Reagan students, they were ma1n1y concerned
abbut what the teachers, were teaching, but one 1nterv1ewee reported more
d1ff1cu1ty 1n contacting B]ack parents than Anglo parents One person
‘stated that act1v1t1es at Reagan ‘weré d1ctated by the needs of the- peop]e

1n the community, top pr1or1t1es were g1ven to outstand1ng ath1et1cs and’

band and chora] programs, in addition to academ1cs

¢

The current trend at Reagan was to address the r1ghts of 1ndiv1dua1s

Th1s was seen as a progress1on)peyond 1ntegrat1on by one 1nterv1ewee

The general eva]uat1on of. Reagan s success in matters related to deseg-

| regat1on was cons1dered pos1t1ve by all interviewees. Since 1972, the

v_s1tuat1on has .improved because of “the vast number of good and decent

. /
people representing both'sides, the majority and the minority," ascording
‘to one_source.. Another commented, "I don't~consider Reagan as merely
:being'integrated. I ih1nk that it is rea] advanced " as measured by

[

student involvement, and teacher concern.
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SUMMARY CHART OF DEMOGRAPHIC DATA ON SENIOR HIGH SCHOPL INTERVIEWS -

( . / R )
' l "Interviewee e /" Ve ,&
! . " . - v t . : r" ’ ) ’ '
A B¢ D E F & & L 31 k I
_ Racel p / A B ' B A B A SS /A Ss° B 4 A
Se¢ .., ./, F M "\M M "F M F F.] F _F M. .F
I L : | AP
Age |/ / 408 408 508 30s 50s 50s 30s 30s 208 20s 508 508
’ fposition® P _P-. P €A € T T T T T T T
B N . . . . . . ‘.‘v . '
’ :_Egperience3 L
Years in ’
present L FE - ! .
position. 3- 5 .2 -1/2 5 6 2 X 2 4 8
Years in ‘ . :
AISD ‘-26 X 10 14 19 X 2 4X .2 5 25
Yeafs/iﬁ . T ; - .
schools 26 X 13 X 19 X 5 7 2 5 28
schogls '

Intefviewer4 AE4 BM1 AF4 AF2 AM2 AF2. BM2 BM2 BM2 AM2 BM2

R Fdcus of ' 7 ' - . _ -
esegregation : . . \
concern , S 3 1 2 .2 3 3 3 I* 3 1
// . | | . \ ; . | - N
/ .= , I , '
/ . ‘ . .
/ ‘
/o 1&A=Anglo; B=Black, SS=Spanish*.Surname
2 P=Prihcipa1, CA=Campus Administrator, C=Counselor, T=Teacher
‘ .3 X=Not addressed in intervieﬁ o ' é',
R b AR2=Anglo female(29- years.old).,.AP4=Anglo. female (30.yeaxs o1d)s ... ...
AM2=Anglo male (29 years old), BM1= Black male (43 years oIﬁ—,
BM2=Black male (29 years old) : 8 . o
. o .
3 1=Anglo/Black only, 2=Anglo/Black primarily, 3-Anglo/Black/Mexican—
American, 4-Anglo/Mexican—American, 5=Not specified :
6 Information from this interview was not reported due to equipment
‘ ’ malfunction .
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. o ;! oLt o ~/J’« . ) STRATEQLES FOR Higy SCUOOLS* ’ :
! - Stage I ... [ Staga 11 ..." - . ltxll | 5 § SR e T )
K T . . . . H R . . SR B . DI v
chool-wide _plpnning —p oping. & student (lcult\
o ©. . planning cosmittee - o ) .
4"."” e Ny "
R L ) ’ . ' : oy
- 8 . .
: . 4 v - >
‘ - E -'Mﬁlulni" perent human relations !
% intervention atretegied . : i
L ‘ .
. 2 ¢ i
. :" s o . B <. . . [Encoursging the:hsaring of students, : e . ey L
, Coee e o T 0 s 00 L.+, teschats) and parente : - — C
‘ g Davelopin s humen relations pr R . ' '
tncluding Student and Faculty Human -~ -~ -
Relati Committess, ES dviso : : .
} _ UL board) — —p
P DY S © -+ 'Instituting curiicujum changass (including
’ ot ) . A .GED, TAME, ICT, DE, HECE,.VOE, CVAR,
’ e T Exscutive Mansgement, Minorities in .
om0 I : L » L Mainstreaming) - : —>
. S Utiltaing tha SLB — : —p
Prasanting staff workshops on———fp Presenting hushn relstions workshopa 1 ——’ '
: "ﬂ‘ ' daeagragstion
- \ v . . ‘
& Providing inssrvice training u—'l’rmdln arvice treining on - e
'g‘ racist tsrminology sulticultursl curriculyg - *' : I -
5 Coordinating of student/feculty ratreats co
E . . b!. SC!..H’ . ) »
“ Y Providing magezinaa and library matarisls ! —’ <
Using opsn clasaroons 4’
Pyoviding team tesching - >
Sesting kidecwo 8s to wix them JpAlloving fres asstipg —>
. racially . . o
. o ’ Providing Bleck history snd Cinco de Msyo activities ————————— P
Taaching athnic litaraturs - —»
) Using special medis tachniques to foster
cultursl swarenass »
. .
Avoiding cultural ltlr.ogvghlg ra ’ 1
Providing s reading specislist by SRSDP —P
© e )
é K Providing vocationsl programe - )
« c;nnuung individusls and groups by 5 .
3 the principsl - — —P
. @ . . : B -
5 Inatituting s school-wide— ——PpClarifying rules and expsctations
it discipline policy . in_classroom >
3 v ) - . - >
. v ’ Partnsrs Club . — P> Afro-American Club —>
Coordinsting of extracurricular sctivitiss -~
(including usa of the Here Systam) by SAP —Pp
Providing of activities by the PTA to
R SR increass minority participstion in '
\ . sxtracurricular activities e e e >-~—-—~--J—.,.-._,_
) Going on fisld trips —Ps
. : Lo
>
Using parsnts as tutore, tslephons ' ) N
callars, and lecturers = —>

# Stagss rapressnt a ssquencing of atrategias in two senses: on the .one hand,- ths ssquenca covera
- davelopments over s apanof yasta starting with tha firet year of desegragation; on the other hand,
: ssch school yasr bsginning in Septesbsr sess @ replication of ‘initial desegragation strategies and
prograsssa through latar atratagiss. Stegs 1 stratagies attampt to aix students of different sthnic
groups and dasl with short-run problems relultlng' from adjustment. Stage I1 strategies attsopt to
reintegrata sctudants under a guiding tdeology of cultural pluyalism. Stage II1 identifies smergent
trends or problame as yat uneolved. ‘ . : )
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_ Conclusions .

¢ In regnrd to the 1nterv1ews conducted at the n1ne schoo]s (three'
sixth grade eenters. three Junior h1ghs. and three sen1or h1ghs), the"
fo110w1ng ‘statements are made '

e The number and. peroent of strateg1es 1dent1f1eg by category :
“ \ were as fo]]ows - .

Teaching!Learn1ng 57 . - 53% - 4;:.
2. Adm1nistrat1ve/Governance : 31 - 29%
\ ’ ' '
3. Staff Deve]opment 20 - 18 | .

e Within the. teach1ng/1earn1ng category, the. fo/]owing areas

of emphas1s were 1dent1f1ed most often by the 1nterv1ewees
Ry 0
1. Teacher team1n techni&ues '
¢ P ,\3. |
2.  Counseling techniques ~ {"" K S ,
3. Parent involvement techniques ! o _l\

4. Remedial instruction techn1ques v

‘0 Within the administrative/governance category, thé fo110w1ng
areas of emphasis ' were identified most often by the 1n€er--
viewees: .

1. Student/stdff ass1gnment.techn1ques
{

‘Employment of resource/support personne]

~

Estayidshment of committees (student/facu]ty) - e

B = w N

Crisis intervention techniques o - .
5. Establishment of new policies . ~ .

e Within the staff deve1opment°categony. the following areas of
emphasis were identified most often by the 1nterv1ewees

1--—-Human- nelat:ions tra:lning ....... S — , ,

2. Multicultural curricula tra1njng

Based on the schools represented 1n the NIEDS 1nterv1ews. Aust1n ISD
_‘ 3y - . ) . )_
- } o 12 16'
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ﬁ% adm1n1strators gnd teachers have 1earned to accept and, to a degree.

A

%oc1a1 and 1nstruct1on()

al pportun1t1Fs for students to acqu1re this
;@beptance a ;krs. '

ﬂ
nd value of o

va]ue ethn1c d1vers1ty -amo gqthe students and are attempt1ng to provide
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