bokusesr pEsunE ” )
ED 159 231 | - " up 018 060

AUTHOR Green, Robert L. . -
TITLB ’ Quality Education and 5chool Desegregation.
PUB DATE 25, Nov T4 .

NOTE 13p.. Paper presented to NAACP Desegregation

Conference (Topeka, Kansas, November 25-26, 1974);
, - Not available in hard copy due to reproduction
quality of the original document.
EDRS PRICE . MP-3$0.83 Plus Postage.: HC Not Available froam EDRS.
DESCRIFTORS Bus Transportation; Educational Probleas; ‘
*Educational Quality; Elementary Secondary Education;
*Equal Education; Government Role; Integration
Litigation; Integration Methods; *Metropolitan Areas;
Neighborhood Integration; *Residential Patterns;
*School Integration :

ABSTRACT. _

. To answver the question of whc shall receive equal,
quality education in America, the purpose of education as it is tied
to the democratic philosophy of the United States should be examined.
Most Americans give lip service to the principlés of delocracy in
education, but resist their implementation. Yet, multiracial schools
are essential if all children are to have the opportunity to survive
and thrive in our sSociety. One of the most recent obstacles to equal,
quality education is the Supreme Court's reversal of the Bradley Vs.
Milliken decision, vhich maintains that the original judge erred in
ordering a metropolitan Detroit desegregation plan without evidence
of segregation in the suburban districts. It is evident, nonetheless,
that urban comaunities have become black and minority enclaves wvhich
are ringed by all wvhite suburbs. Another barrier to schoel
desegregation has been school boards® determinaticn to maintain the
segregated status quo. Discrimination also occurs when tests are
alloved to predict academic success. Student and teacher racial
attitudes are clear%y related to all the above factors. Educators
must work against these forces of discrimination. Teacher training
programs should ensure that future teachers understand minority
cultures and problems. (Author/NC)
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SEOULATION POSITION OR POLICY

e ' Robert L. Green**
© et
M - S
o\J The reopening of scheool this fati in Boston was marred by angry,
o - ' ) .
S Ve and frequently violent, demonstrations. Federal troops.viere called in
! . ' L : ‘
| .EE;\ to help maintain order and Northerners found that Little Rock -- the
W

shameful symbol of educational segregation in the South -- had come

~ home to the North.

h -Seventeen years ago Americans at large were appalled by the actidns

‘of white Southerners who fought s0 violently against school desegregation

and thé-Supreme Cqurt‘s declaration that qqué] educational opportunity

- me;ﬁt education in mu];i-ragia] schoo]sh. To many, thé struggle in Little
Rock represented the black struggle to end unfairveducation in the South.

Tod&y,;thb struggle for quality educatibn is still with 45. Its

greatest ba£t1es, however, have moveé from the South to the Norgh, from
Littlc'Rock? through Pontiac, Michigan, to BcSton.. And todey the same |
major ducstion still remains -- wh5 shall bg‘proper]y educated in América

-

and how? .

A 3
'

Importance of Education
-#

To answer this cuestion, we must first Took .gt the ‘purposc of
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education as it is tied to the democratic philosophy of the United

States. Few Americans would dispute that the goal of public education .
’ 1§ to prepare our children to be useful adults, able to contribute
somephing fo society. Educater John Dewey de;cfibes the school as a

place where individualism and socialism are one: "Only by being true

to the full growth of all individuals who make it up, can sogiety by
chance be true to itself." (4, p.7) *

" ‘Most Americans give lip service to the principles of democracy
in education, but at the same time, there is widespread reswstance to
their imp]ementat1on “Blacks have been denied access to educat1ona1
opportunity ever since the move to establish public schools was begun.

In his book Black Reconstruction in Amerwca w E.B. DuBois cites

instances throughout the{ South when Negro‘schools were closed, the
teachers frightened awajl and schoolthouses burned (5, pp. 637-669).
While a few people called for the education of blacks, DuBois quotes
others as claiming that "the sole aim [of pub]ie scheols]. shouTd be to
educate every white child in the commonwealth (5, p. 647)." )

This desire of whites to exclude blacks from the educatfen.system must
be considered when we talk about quality schools. He must-formulate a
definition of QUa11ty educat1on vhich 1nc1udes (1) wax1m121ng the
academic achlevewont of every Amerlcan child, and (2) develop1nq multi-
rac1a1 systems wh1ch de-emphasize rac1a1 hate and anger such as DuBo1s

_descrlbes in post-Civil War America and such as we saw receritly in Boston.

[}
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E (; - If these two goals are- achieved, we will have come a -long way '
toward creating a socwety where all peop]e wr]l have the 0pportun1ty
" to acqutre the skills necessary for a particular occupation or career
and to use those sk1lls in"a mean1ngfu1 way -- a socxety where color
and culture will not stop a person from ach1e¥i‘€ his goals.

I firmly believe, as does the NAACP, that mu1t1rac1a1 schools are
. a must if all ch11dren are to be accorded the opportunity to surv1ve and;
thrive in our society, "Only by growing and learning together as students
can children of alj‘races learn to respect each other a9 chi]dren and later

as adults participating in our society. Until such mutual oppreciation.is _

developed, there will'be discrimination and hostility in our society.

\

© Stumbliny Blocks to Quality Education

There are stiﬁl.many obstacles to overcome in ou) drive for equal,

’ .
quality education. One of the most recent is the reversa] of Judge

Stephen Roth's decision in Bradley v, Milliken in.Detroit. Last Ju]y,
| the U. S. Suprene Court said that Roth erred in ordering a desegregatlon
plan embracing both Detroit and its suburbs without any ev1dence as to
whether the suburban districts were segregated Chief Justice Warren E.’
‘Burger, speaking for the court, said federal courts may not impose multi-
.dlstr1ct desegregation plans where there is no finding that a]] the -

-

school d1str1cts 1nc.ud°d had failed to operate 1ntegrated schoo] svstemst

(2, p.-A ). ?
Justice P‘Crgdg\hharshall d*ssented, saying° |

We deal herd with the right of all of our children,
whatever their race, to an equal start. in Tife and to

- S
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«Segregated Housing

-
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ah equa% oppOrtunity to reach the1r full. potent1a1 as }
citizens. Those children-who have been denied that . ’
right. in the past deserve better than to see fences, -
- thrown up to deny tiem that. right 1n the future (24 p.A 1)
: é, The right or wrong of the Supreme Court decwsnon will be\debated
hotly for years. However, no one can _question the truth of Marshall s

statement that children in the past have been denred an equa4 start in

life. In the Detroit dec1s1on, Roth cites many of the c1rcumstances in

that city which led to segregated schools. These are problems with

which Detro1t andaother ]arge c1t1es will have to cope.

The question of Northern schoo1 segregat1on 1s closely tied to

?

that of res1dent1a1 segregat1on The 1948 She]]ey v. Kraemer decision

against racially- restrlcted hous1ng covenants did nothwng to el1minate

'discrim1na¥}on, therefore urban commun1t1es have become black and -7

minority enclaves r1nged by a]]-white suburbs. This.is the reason that

.

busing became the only way in which mbst maJor;cities could create multi=
racial schools (6 pp 218- 219) And'segregated housing still remains a-

Kindrance to 1ntegrat1ng sch001 d1str1cts

Today c1t1es are becomlng even more segregated. Between ]960 and
1970,. the white centra] city popu]ation in metropqlitan areas of ;_

500,000 or more declined by 1.9 m1111on wh11e the comparable black pOpU-
: ¢

lation increased by 2. 8 mi]lion (13). In a wealthy sect1on of Westchester

County, a New York suburb, the popu]ation from 1960 to 1966 1ncreased by

20,000 whites an8 one black. Six major 1t1es now have black majorities

and eight others are 40 percent black or more (9, E-2).

Y
\



Realtors and Hou51ng D1scr1ninat1on : | RN

The real estate industry in the U. S has contr1buted great]y to !

‘ segregated hou51ng patterns. S1nce toth buyers and sellers must depend
on the adv1ce of their real: estate broker, the broker is ‘in a key f

‘position to 1nf1uence who lives -next to whom A u. s. C1v1l Rights
I
Comm1ss1on report cites the testlmony of a Mayrland realtor to show how

!.P

the real estate buswness encourages white exc1us1v1ty ' f
e e 1t ‘is not rea]]y the homeowner who is making
that decision to keep that neighborhood all-white £
for his friends and ne1ghbors, so much [as] the .
real estate broker who is in business and who still/

- considers it economi¢ suicide to make a sale to. J
b]acks in that al]-whlte nexghsprhood (13, p. 16).

Thus many U. S. brokers support the ex1stence of a dual. hou51ng
‘market -- one. for whites and a second for blacks and other m1nor1t1es.
&

Real estate sales personne] steer whites to houses in wnite ne1ghborhoods

They steer minorities to homes in minority or "trans1t1on" newghborhoods

i)

o

" by not lettlng them know about availab]e homes. 3n all-white- areas (13 PP. 17 18).

This pract1ce contr1butes togard the b}ack white d1v1sion which
means that 20 years after Brown. social and economic obstac]es to school
' desegregat1on remain the same or even a little.worse than in 1954, With
Q

‘the Supreme Court S overturn of the Poth dec1s1on we must work ever So

much harder<to overcome these obs%acles . : -

§

Obstinate Schoonl Boards

Scheol boards in many Northern c1t1es are determ1ned to ma1ntarn
' the segregated status quo, thus creat1ng another barrier to schbo] deseg-

regation. Hany of these obstinate school boards were elected precwsely

o



because of their anti-busing.or.éntiiﬁesegregat{oﬁ positions, and
communify sdpport,;therefdre, reinforces their stubbornness.
There is strong precedent. for. this situation. = Between 1940
- and 1960, the black'popu]atidn’of the South increased byll.S million,
while the black population of the North increased by 4.6 million
(12, p. 13). Northern schoql boards failed to place the black migrants
in the schools which white children attended, routing them, instead,
into schools where black siortherners have been tontained hisforica]ly.
\ : 3 - o -
‘Such’actions helped set the segregation pattern in the North, a pattern
which combined with segregated- housing, insured a we]]-inééptiohed
denial of quality educational faé*}ities to many generations.of blacks.
The "defacto"fsegfegation which has resulted from discrimination
in the larger society is every bit as intentional as the "dejure"
segregation in the Sbuth. And 1t is probably more harmful sihce it is
easier for officials to ignore. .
In making his 1971 pro-busing decision, Roth took a giant step °
toward eliminating the distinctions between Southernldefacto and
Northern dejuré segregation: | C
The princip]eA[sic]-caQses (of segregation) undeniably
have been population movement and housing pattarns,
but state and local governmental acgions,.inc]uding
"school board actions, have played a‘substantial rple
in promoting segregation. It is, the Court believes,
unfortunate’ that we cannot d2al with public school
segregation on & no-fault basis, for if racial
segreqatign in our public schools is an evil, then

it should make no difference whether we classify it
dejure or defacto. OQur objective, logically, it
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- * . ~ .
seems to us, should be to remedy-a condition which
we believe needs correction . . . . We need not
‘minimize the effect of actions of- federal,.state apd
local goverpmental offices and agenctes, and the *
actions of loaning institutions’ and real estate
firms in the establishment and maintenance of seg-
regated residential patterns -- which lead to school
: segregation -- to observe that blacks, like other
e ethnic groups in the 'past, have tended to separate
from the larger group and associate together. The
ghetto is at once both a placey of confinement and S
refuge. There is enough blame for everyone to
" . share (1, p."26). ‘ ~

~

- ' .

Federal Foot-Dragging ' N .

Eyer since Roth's Qramatic and accurate expose of Northern guilt,
littlg_hgs been done to cérrect the ?hequalitiés }n educatibn. A1z page
report by the Center foryNatfona1 P&]icy éeview said, "Northern schools
today are far more segregated than those in the Soﬁth" as a result of
federal féot-dragging (3). Of 84 civil rights coﬁp]iince?revigws conducted
in the North,'the study found that 52 are still open and unresolved. The
average age of the unresolved cases exceeds 37 months. "While a few staff

-.investigations have been shaky;“ the reporf sajd, "HEW's files literally
. . & . » ,

bulyge with documented evidence ofiviolations of Taw (3)7"

Attitude and Race

We clearly must work to overcome the barriers to integrated education
_because integrated schools are the key to the development and perpetuation
of racial.attitudes necessary for the smooth functioning of a multi-racial

society. Racia]visb1ation is damaging not only because black children are.

. ‘
. . R '
. - . . .
. - . [}
~'. Ay : ' . .t
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" denied resources ofteq\\ya11ab1e to white pup1ls (7), but also because

7
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1t may lead to fear and suspicion of unfamiliar races and clltures.

A study by J. Kenneth Morland at Randolph Macon HWomen' S Coliege

-

in Lynchburg, Virginia, shows that segregated schools reinforce negative

\
- attitudes which black and white children have toward each other. Mor-

land"s study shows that by the end of high scﬁool in a segregated school..
system, black children have deve]opedbfavorable attitudes about their

own racia] group, but highly unfavordble attitudes about whites. White
children cons1stent1y, from elementary through high school, showed a

favorab]e ranking of the1r own race and an unfavorable rat1ng of blacks

.(10)

Traeking and Trapping '

Educators must stay on the case of 1ntegrated-schoo]s;.however.
while all-black encTaves remain, we‘must work to pravide the best possible
education for the children in those areas. We.must also see that chi]dren

1n newly desegregated schools are traated fairly. . It is the educater's .

"respons1b111ty to make sure that problems within 1nd1v1dua1 schools do

not thwart the educatlona1 process.

'

Segregated 'schools and new]y desegregated schools, for example,
open the door to test1ng abuse and the misunderstanding of tests by

schodl adrinistrators. In one school in a midwestern city, children in
the second grade -were divided into 12 ability groups on the basis of

. , 4 X .
their performahces on a single reading test. A study. showed that by the
: : /

.



end of twelfth grade, those who remained in.scﬁool wece'still in those
same ability groups. Children in tha lowef’groups -- mostly low-imcome
minorities -- had been tracked and trapped into educational situations

where they received very little opportunity to advance academically.

Educational Testing Service‘(ETS)

| Data shows that this type of discrimination frequent]y occurs
* when tests are allowed to predict success in education. Accordxng to
Columnist Chuck Stone, former Director of Minority Affairs‘for ETS,
standardized test scores and faﬁily income levels are positively cor-
" related. fhat is, a child coming from a low-income family will probably
score tow on IQ or achievement tests. A child from a middle-income or
upper-incomeﬁfaMin'wiTl score much-higher. Since minority status
often goes hand-in-hand with low income status, blacks, Chicanoslsn&
American Indians frequently are shut off from the better educat1ona1

’
opportunities offered by 1nd1v1dua1 schools.

Lgacher Disdain

Studies by Robert Rosenthan,’Lenore Jacobson, - Michael Palardy
and others (11) have shown that teachers teach more to children théytlike
than to children they dislike. Eleang\ «eacock (11, p. 63) carried th1s
Tine of research a step further to show which children teachers liked
and dlsl1ked

Leacock studied feur schools in four neighborhoods, "two poor and
two m1dd]e income. She found that teachers felt much less favorab]e‘f6wa}dA

the lower-class children than toward the middle class Forty percent of

their comments about Foor chv]dren were negat1ve compared to 20 percent

10



about midd]e—income‘chi]dren 'Compoundfng this‘phenomendm Leacock
found that- teachers talked more negat1ve1y about blacks than whites,
43 percent to, 17 percent

1

Recommendations

» .

So-ye find that twenty years afte; Bfown equal educational
npportun1ty and quality education are not rea11t1es Rather; they -,
are h1ndered by d1scr1m1nat1on Ain soc1ety at large and dlscr1m1nat1on
within individual schools and even individual classrooms )

+ Educators today must make a commitment to work aga1nst these
forces of discrimination. We must watch for flagrant violations of
housing covenants, the illegal practices of realtors, and we must
monitor !ﬁ; officials responsib1e for cocrecting these social and - :
‘economic ihjustices We must look over the shoquecs o% our school
boards to insure that they do ot 1gnore their legal and moral ob11-.
gations. And we must Took to teacher training practices co see that
future teachers acquire an understand1ng of m1nor1ty cu]tures and |
m1nor1ty prob]ems (8, p. 27). ‘

) ‘Colleges of education must:begin to develop teacher tradining

programs‘to pravent whfte~midd1e—income or uppef-income.teachers from

cesponding to poor or minority yoﬁngsters'in racia]ly moticated ways'

Not only do the teacher's racial pre3ud1ces or mwsconceptlons damage

the self—perceptlon of the minority child, they also may re1nforce the
NG

pre3ud1ces of the white child, he]plng to perpetuate the pathology of

racism.



- and the shortcomings of our education system can we hop

~the inequalities in the system and achieve quality education for all.

- | M-

1
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The NAACP has taken legal action against pdblic.school'board§\\\

for cdntribd%iné to unequal education; perhaps, next, the NAACP Lgda]

-

Defense will have to take action against.Colleges of Education for

+ failing to provide teachers with: the expertise to'wqfk effectively fn

multi- racial, multi- ethnic classrooms.
J

Educators hust constantly keep watch over pract1ces and 1nst1—
tutmns 1n‘A.memcan soc1ety which could be detrimental to the cause of .
quality education.. And not only must we be "watchdogs,“ we also must
be spokesmen calling attention to the injustices and the discrimination

we see. Only,by giving constant atténtion to the needslpf our children

to eliminate

-

s
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