: . DOCUBENT BESUME o )y R

B . X . o e

\ X " N ‘ ' S
. BD 159 193 ° - L N i o™ OQ?ﬁﬁ&l P
' AUTBOR ' Danico, Sandra B.; And others , - ‘ z.‘(
TITLE . . _ The Measurement of Pupils'~httitudes Toward School: ‘A
." Handbook for Teachers. Resource’ Monograph No. 15.. .
'INSTITUTION " .Florida. Educational Research and Development Council,

Gainesville.; Florida Univ., Gainesville. Pe Ko Ybnge
Lab. School.

v
. 4

'PUB'DATE;. ' Now 75 « .;‘ S sk
" NOTE ©49p. | . oL : - ,
EDRS PRICE - HP-$0.83 HC-$2 06 Plus Postage. ' ’ -
-DESCRIPTORS . *Attitude Tests; Elementary Secowdary Education- Item.
. " Analysis; Norms; Ratiyg Scales; Research Design;
- , *School Attitudes: coring. sStudent Attitudes; *Test
Construction; Testlng; *Test Interpretation- Test
, . " Reliability : .
. IDENTIFIERS *Battle Student Attitude Scale. fTest uanuals fa
""\XxBSTRACT ‘ ' o : '

'in general: The Battle Student Attitude Scale.

A student questionnaire is presented that is designed
to measure attitudes toward school, .with subscales for attitudes .
towards self, other students, teachers, the principal, !and the school

ttitudes are-

discussed- briefly, telling wvhat they are,: pou hey devealop, aéd what
effect they may "hdve on academic achievement. \Background information’
1is presented on test development .and nornihg. est administration:and
scoring are explained, and suggestions are,giv n on how a teacher or
school sight interpret the information provided by student responses.
Copies of both attitude scales are presented, dne for eélementary
school students, (containing 58 items) and Qne for secondary sc¢hool
students (containinq 60 items). These scales are not covered by
copyright and may be reproduced and used locally. Norms are presented
for the administration of both tests in Florida schools. There is a
brief discussion of experimental and quasi-experimental research

- designs, and the use of these attitude sc 1es for a schools'
. evaluation program. (Author/CTu) :

e

{

: ******i‘*****;***** **********************************‘** *****************

* Reproductions supplied by EDRS .are the best that can be made *

* - ~ from the original document. §
************************************m**********************************




. - | . N +
- ~

. THE MEASUREMENT OF PUPILS' ATTITUDES Tow/ﬁn(scugoi

T | N A HANDBQOK FOR TEACHERS  ~ " 'g

.. . . . . N R

ED159193

US DEPARTMENT OF neu.?n/
EDUCATION & WELFARE
NATIONAL INSTITUTE OF

EDUCATION

.

THIS DOCUMENT HAS REEN REPRO-
DUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIGIN-
ATING 1T PQINTS OF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRE-
SENTOFFICIAL NATIONAL INSTITUTE OF
EDUCATION POSITION OR POLICY

"PERMISSION TO REPRODUCE THIS
MATERIAL -HHAS BEEN GRANTED BY

- Maki & . Brown

TO THE- EDUCATIONAL RESOURCES
INFORMATLON CENTER (ERIC) AND
USERS OF THE ERIC SYSTEM.”

' 1

'~

-

P. K. Yonge Laboratory School
" College . of Education
TUE - P -University of Florida -

.
, and
4\:- . . s .v \:’ ) ’ d ) ( »‘ - .\
B - Florida Educational Research and I%eyelopment Council ‘ o
Lo .

s

' RESOURCE . MONOGRAPH NO. 15
o L @191 T




e THE MEAS;UREM%NT iDF PUPILS' AT'I‘ITUDES TOWARD SCH.OOL H
- : ‘ ] P B

A LA HANDBOOK FOR TﬁACHERS '

:',"’

: LY 1S Bl '
L L
: s A > " 1
] ' 1 , S ’ . p
\'n~ N ) . .
\ ¢ 4 .~ v Y \
, Sandra B. Damico, Vynce A.- Hjnes S |
’ A e i 1 : . ) g
. o , , ;
’ ¢ 2 : and\ ; ; PRI L
‘ ‘ ! Lt 4} \
James C. Northrop ) Ly W
' T 1 ,
’ C i RN
“~ B 1 - ' ' . )
\)) o . n,( November, 1975 ", . c
. Y .
d ‘_% . «
Y A _/.‘ , R .
! ! ? ] . vu
| 4 “~ N . ~
- P . . .

\" S é‘. K. Yonge Nlaboratdry .,Sch()ol, ot o e
o *  College of Education. 7' .0 { o

i : University of Florida’ PR ST

\ \ ) T - A { , l \
\ ‘ . - K . LR b N

k ) and ‘ Coot ' A . - e
'5(/ v o . o L . - oL . »

Florida Educational Research and Development-Council -1 .-
- S - s "’ ‘¢ /(' ’ i‘ .4 g ,,: X
A o = o, L E . g r C . " ,
, . -7 A . . 1

This pubhc document was promulgated to dlssemmate mf@rmat‘lon
to public school personnel at'an annual cost of $1, 599 70 .or a per
.- copy cost’ of 533 cents. - . R

\
N PITSE
T T g . .
. A A . . , R
. . o ; ; A r! g
» . . 3 -
. ‘
Lo A '3 N .
, o . . i , . o 5
. M Kl
B
.




ACI_(NdWLEDGMENTS
A specia] thanks is due the many teachers and pr1nc\ als m the

followmg schools who took time from-¢ their b.usy schedules to collect .
the data upon which the elemgntary p ortlo ‘this monograph\is based.

W1thout their cooperat1on th1s prolect§cou1 never have been completed.

\

Sldney Lanier. Elementary - lachua ounty N
Southside Elementary *- Bradford Co ' o
. Melrose Elementary - Columbia Cou _
Bunriell Elementary - ’Flagl County’ . L
.South Hamilton Elementary @amﬂton County - ' o .
- Avon Park Elementary - Highlands Cougty -
_ Citrus Elementary - Indian River County * \'
Michigan Elementary - Lee Co ) KA
Pinetta Elementary - Madison County, ~ @ - .
‘Southside Elementary - Nassau County”™
Rivetside Elementary -- Polk County
 Silver Lake Commbtnity School -"Putnam Coqﬁty
."Fort Pierce g:lementary - St. Lucie County . o .
. . Coleman Elementary - Sumter County ‘
. Branford EPlementary - Suwannee County
. F1na11y, we would like to express our appre01at1on to the
Flbmda Educational Resedarch and Development Council for’]omtly

T sponsoring this project w1th the P K. Xonge Laboratory School

A

(Un1vers1ty of ‘Flomda) : _ .

o7 . ‘ . . Sandra Damico
. - : . Vynce Hines
° T . James Northtop-



. s .. | PREFACE
', ‘ ‘ ’ ) N '-'._',’;‘_, ";v,‘. ., ".,' “ | \

No one- “will deny that att1tudes are ‘major mfluences in our lives.

They contrlbute, in the extremes, either positwely or- negatwely to.the
' yquahty of our rela:tionships with' others at work or play ‘

Any teacher can ver1fy from exper1ence thdt.thereiis a h1gh cor -

- %‘atlon between a studen ] attltude toward school and his school

jevement. *A number of scholarly studies document thls fact wh11e

~ others '1dent1fy sQurces ‘of attitudes-or describe various student behaviors, :

manlfested as a estnlt of att1tudes

1] . -

a Knowledge of the relat1or%5h1p between attitudes and behav10r and

.'-achxevement is useful, however, only if a teacher has a'readily av"a11able

'mstrument that is eas1ly adm1n1stered an scoredf some framework

within which to interpret results. . It is the purpos of this monograph

. to provideé such’information along - W1th resog.l:gces for use by teachers'in
' study1ng students attitudes.: -,

Y

1

It is. hoped that this add1t1onal ins ght into student behav10r w1ll

inspn‘e teachers to test ways of assistin students in developlng att1tudes X

which will make school a happ1er more eWard1ng place to be. .

The mformatlon mcluded inthis ub11(£at1on may also be. of value
at the district level. Many school syste S have made provisions to
include attitudinal data in their Comprehensive Educational Plan. The .
attitude scales (elementary and secondany levels) included in this mono-
graph prov1de a means by wh1ch these d ta may be eas1ly collected ‘
analyzed -and reported.

f B Hodges Director
. . Yonge Laboratory School
L Coll ge of Education
T ' University of Florlda\
Ga esville, Florida (32611
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( ThlS ReS rce Monograph Was written to proylde Flor1da edu— v

- . tatorS with a sghqol attitude scale which could be easily administered -
and scored. Two

ms are m(;iuded one for elementary level pupils.
- and one for those in econdary Schools. These attitude scales have not
been copyrighted and so, may be I“eproducen:t at the local level. :

_In order £or schools.effectlvely to gauge where their students” .
stand relative to other pupils in the State, tables of horms for the
secondary and elementary forms of the Student Attitude Scale have been
- inc]uded in the Appendix. The norm tables for the secondary form of
the jinstrument were developed from the responses of 4,9 pup1ls in, 40
Florida public schools collected as part of the UﬂlVerslty of Florida's
. educational leadership study. - The P, K. Yonge Laboratory School and -
- the Florida Educational Research and Development Council jointly
sponsPred a study-in 1974 to develop a table of norms for the elementary
form. Forty-five elementary classrooms in fifteen schools (1, 073
' -Duplls) partlclpated in this prOJect :

‘Because of the cooperatlve nature of the effort-to develop norms _

for the elementary form of the attitude scale, letters were mailed to
- all Florida Educatwn Research,and Developmer}t Council county rep-
resentatives. informingdthem of the purposes of the Study and seekmg an

R elementary school within their county willing to participaie.. The names

and addresses of these schools were forwarded to the P. K. Yonge

Lab ratory School ’ , | | ’/ '

\

A © . Schoels which indicated a Wlllmgness to Pal‘tlmpate were Sorted

" into three categories baséd on_size of school as indicated by number- (i '
cted

teachers employed Using a map of Florida, five schools were sele

" from €ach of the three size categories to reflect a demograpmc distri-
* ‘butjon across the State. The fifteen schools selected to participate .in
thls study are listed on the acknowledgments page of thls monograph

Each of the f1fteen selected schools was contacted directly and
given directions for part1c1pat1on in the study. These instructions.
,-mcluded havmg a third, fourth, and fifth grade teaCher w1th1n the school
data %1 sex and race of students. The completed attitude scales were

then geturneéd to P, K. Yonge for scoring and analysis. These data
produl ed the&percentﬂe table which js included as the Table of Norms
. for thefele ntary form of the Battle Studeltw

§ . e
.‘ . - - ﬁ\ .

. - ‘ V g \Z , - - '
Y ‘/ . . . . / .f' f< - .
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e , This monograph has been lelded into a number of sectlons 3 o
. which cover those questions most llkely to be-raised locally about the ‘
collection and use of data on pupils' attitides toward school, ‘A des--
o crlptlon of the contents of. each of the secw)ns follows: ' o
'“ *1.' a brief discussion of attltudes what they are, .how
; * they develop, and Why they are unportant in meetmg
’ the academlc ob]ectlves of schools, .

- background mformat1on on the development of the '
secondary and elementary levels of the attitude scale
A _including the processes used in estabhshmg tables of'
' Statew1de norms; . .

: .
no

. .3 | procedures to be used in adm1mstering‘ and scor1ng 3 .
e o the attitude scale, S

] B 4, hmts on how a ‘teacher or school ‘might mterpret
> informiation collected on puplls attitudes toWard
SCh‘“OOl o i

Suggest10ns for inclusion of attrtude measurement in -
) ! . & school's evaluatlon program or Aréuual Report;

o NS
(9]

1

6 cop1es of both forms of the attitude scales wluch may
N . be reprodu;ed and used locally, and,

~

. tables of norms and stanmes or both the elementary

and secondary levels of the de scale _ {

As prGWOusly ment1oned financlal support for collectlon and

analysis of data necessary to establish the table of norms for the ele-

mentary level of the attitude scale was cqoperatively provided by the
' Fiffrida Educatiopal esearch and Development Counc11 and the P. K. : .
Yong?Labora.lltﬂ{gx Sehool. _ ) Y - -7

[
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R Yeét to'be formulated s a deflmtlon of "attitudes" acceptable to .
all social psychalogists. Despite this state of.affairs certain character-{
\" " istics of attitudes haye been widely agreed upon ihcluding the fact that - .
. they aTe a predisposition.fo respond to'social objects and that they '

)’ direct overt behavior. The defmltld,n of attitides used 'in this’ monograph
-~ has been propdsed by Shaw and erght (196«’7) and takes these two bas1c )

Y qharacterlstlcs into a,ccount o t .

WHAT A.R,EATT_IT'UDES’? B %

. - .
. e e~

" :
' A relat1ve1y endurmg system of evaluatlve ‘affective
W ' reactions based upon and reflecting the evaluative -
¢ ¢ . “‘congepts o beliefs which have been léarned about
. the' characteristi¢s of a social object or class of
| somal ob]ectS (p. 3) ' | o Lo

P

« Thu//an attw.gude is a state or“d1spos1t10n to act toward an ob]ect It -
- has both d1rect1on ang intensity, In an educational setting a pupil could -
~ have attitudes toward variety of objects including his school as a whole

. other pupils, ‘his te cher, the principal, and the basketball team. The
d1rectlon of the attli}ude mijght be favorable or unfavorable, positive or
"negative; jts intensity either strong or slight. An unfavorable attitude
_toward the school, might. be so intense as to manifest itself in severe
. vandalism. Or, it ¥ould be sp favorable that the pupil would spend ~
Saturdays cleanmg, painting, plantmg, and beautlfymg the school ) .

) bUIldlng ahd its grounds ‘ o LT '

| Generally, it is belleVed that favorable attltudeS will lead to more
pos1t1ve consequences. in pupil growth, citizenship, achievement, coop-
eration, and social .climate. Negative attitudes are often accompanied
by d1srupt1ve behavior, truancy, dropouts, vardalism, and other unde-

\sxrable consequences Therefore] it is‘important fq prmcapals apd '
teachers to haye. some measure of their pupils’ *attlt xde - Such a
measure may indicate that correctlve action needs to be taken within the
classroom .or it may prov1de the psychologlcal security of knowirg that | ..
things are gomg well ‘Where school faculties are consciously trying to
build morale, an attitude measure will be needed te assess whether or :

‘not thelr program is makmg a d1fference ~ '

. ) ;
), * : . e . o ‘.."}'/‘4--,"‘ {;
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, Four,different ways in which attitudes develop’ have been def1ned
-(Stagner, 1941): (1) mt’egration (2) trauma, (3) differentiatézh

-and (4) adoption A . . "
- : - .‘ [
1. 'Inte ration Attl udes may develop as a’reSpohse to a series
of events wﬁicﬁl happen to an lindividual over time. An example from a

recent ‘'study (Cadmus, 1974) portrays the changes inh behavior and atti- )
tude of a first grade male between the opening of school anif ‘the end of ~
the first six weeks. At beginnj choeol this child had acted very

much like a leader. He had a high level f self-confidence and was very -

verbal, It soon-became evident, however, that his lower-8lass back-"-
ground had not adequately prepared.him for school. He lacked institu-
~ tional social skﬂls and Had severe.academic deficiencies. These

. 11mitations placed him in g noncompetitive position vis-a-vis the other

- students, in the class. As this slowly jygcame evident to him, his enthu-

siasm decreased and he d1sp1ayed pro eSsively hlgher levels of host11e
: behavior toward h1s peers. K
9. Trauma. An attitude may develop in reéponse toea slngle

.shockmg or’ paﬁifu experience. Most of us can remgmber a student

- who was publicly Humiliated in school, possibly’ in response to some
wrongdoing on-his part. But the pumshment was devastlng,\ ngt eor-
rective, and consequently.the student developed deep-seated, negative
,vattltudes which may, have bécome generahzed over time .to mclqde‘
teaehers or anythmg else associated w1th school . “oe "

_ 3 D1fferent1atlon Att1tudes of unreﬂt and d1scontent w1th1n the
soc1ety may manlfest themselves in neiatlvg responses to school (or |
other’ institutions). - During the middle and late 1960's significdnt dis-"
. agreement with government poligy toward Vietnam became directed
-toward more immediate targets. For instance, many coﬂege campuses -
witnessed efforts 10 burn ROTC btvi‘fgmgs sit-ins in university presi- !
. dents'. offices, or efforts to force discontinuation of -chemical warfare.

C research. Many high schoolg o experienced their own versions of -

) student discontent. durmg thls settled perlod 1n the life of the country

. 4. JAdoEtlon Th1s method of’acqulrlng attltudes entalls the .
acceptance of those attitudes or responses to objects, Which are
endorsed by friernds,. teachers, r other signific®nt.persons. If.a -

- student's’ close-friends are positive in their respohses toward school,
it is to be expected that his attttudes will also be positive. " The
reverse is,"of course, also true. Studies of cliques (Damico, 1974) in.
.. high 'schools have indicated that dttitudes of clique ‘menbers toward

. grades aré’ a more 1mportant determiner of grade-point average far .
their members than scorés on an aptltude test..

a . g E s



-

S : ] ! N e ) K .’ ) . . -

. . . K A o ‘ RO T A v v B '
. . Tl . ’ o . . © ' ) PO

et e AT I A
- » . Asthe preceding discussion‘has indicated,-attitude formation or

change - may be a slaw process or may occur very, rapidly. -.Most attitudes

are more fortuitiously acquired than dehberate,ly cultivated. , Moreé than
fdrty years ago Remmers (1934) showed that fifteen .minytes of teachmg
with approprlate materials could produ.ce a measurable’ change in
attitudes. nce, it-is possible for sc¢hool programs. to ‘be planned to
improve pupil attltudes If the oBject of this unprpvement is‘the pupil, -

“his peers, his teacher, thb prmmpal the; school as a whole, or some
combination of these, then the two forms of the Battle Sfudent Attltude .
Scale ~destribed m“the remamder of this monograph, are valid a.n& b
relﬁble mstruments for assessuig‘ the effectlveness of the progra
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+ ~DEVELOPMENT OF THE SECONDARY AND ELEMENTARY -
‘. FORMS OF THE BATTLE STUDENT ATTITUDE SCALE

The secondary form of the Student Attitude Scale was developed
.by.Jean A. Battle as a part of the University of Florida's study of edu-
i nal leadership. . This nine-year investigation sought to describe

how public school principals performed their jobs and how their dif-
ferent operating patterns influenced such variables as teacher human
relations, . teacher activities, parent attitudes, curriculum change, :
pupil acceptance of each other pup11 achlevement and pupil attltudes

Battle was unable to find an ex1stmg instrument which measured
the student attitudes in which he was interested. He did, however, find
two instruments which did part of the job. The first of these was an,
.nstrument by Philips (1951) which in turn was based on an earlier study
by Sheerer (1949). Philips' 50-item instrument measured attitudes
toward self and others. It had a reported test-retest reliability of . 84:
Lyman (1941) had developed the second instrument used by Battle. It

" was a 90-item true-false inventory directed toward feelings.involving
teachers, students, school social life, thool curriculum, and school
administration. Drawing upon these twé studies, Battle (1954) developed

0-item scale which measured attitudes toward self, other .students,
“tea hers, school administrators, and the school as a whole Fifteen
items measugged attitudes toward self; ten items toward other pupils;
‘twenty items foward fgachers; ten items toward the principal; and five
items assessed attw@ges toward the school as a whole. Each statement
was worded negathely and students responded to each on a three- pomt
scalb of Mostly False, Sometimes, and Mostly True. :

The validity (determmmg whether the instrument measured what
‘it was purported to) of Battle's Student Attitude Scale was obtained by
~correlating it with Lyman's (1941) and Philips' (1951) instruments,
which were deemed to be measuring the same things. An-additional
criterion used in judging the validity of the Battle Student Attitude Scale
was the judgments of persons who knew the pupils and the situvation--
teachers and the research team. Resulls correlated adequately with
teachers’ judgments of attitudes of individual pupils, and the instrument
diseriminated among classes and schools in a way whieh corresponded
with the judgments of tie research team who had worked in the schools
for a year. Several split-h:dlf reliabilities were calculated (correlating
scores on odd-numbered items with scores on even-numbered items

1

w
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followed by a formula to estimate the.correlation of the test with itself)
and these ranged from .88 to, .94. This procedure measures how -

. consistently the test performs and the obtained correlations are con-

sidered fairly high for this type instrument.”

The secondary form of the instrument was used in later studies
in the leadership project (Grobman 1958; Luckenbach, 1959: Maynard, .
1955) -and found to discriminate adequately There was still a need, '
however for an mstrument for earller grades . . oot

The ﬁrstvstep in the development_ of the elementary form of the
Battf®e Student Attitude Scale was to go through the original test, item- .
by-item, and rewrite each using simpler language wherever possibie.

Items were also-examined as to their appropriateness for children’in ¢ . |

grades three, four, and five. -

. 4 S
The revised form was tried out with pupils below the sixth grade.

-Besides giving the test, several small groups of children were regruited’,

‘to go over it item-by-item orally, with members of the research staff.

.. Based upon these two processes, addltlonal editing was done. " Statis--

tical validation procedures were thén used. Form B (elementary); for .
the 1dwer grades. or for students with lowex;,,than ‘sixth grade readmg '
levels, was validated by administering the original secondary: form andq
then, W1th1n several days, research Form B to several classes of sixth:
gr ade students. Scores on the two forms were correlated. An‘ iterative

. bidimensional item analysis, correlating each item on the new form Wwith

the total score made by the student on the. existing secondary forni,
y1e1ded acceptable items for Form B (see Appendix D).

" The 1tem analysis procedure used. was that-of Wherry and

Gaylord; Guertin and Rowe developed a computer progranr (—UFSPLOQO -

University of Florida Statistical Progr am Libr ary, 1965) for this pro-
cedure.. ‘At any given stagg the internal, criterlon is the total score on
items retained in the test. After each st‘ep, the five percent of the items
with the lowest biserial correlations are deleted and a new total score

" is determined on the remaining items. The 1tep}1test correlations are

calculated on the new total score and the process is repeated until the
only remaining items have sufficiently high item-test biserial
correlations.

A biserial correlation is one in which one variable-€xtends over
a range of scores and the other is put in one of two possible categ01 ies
even though there might be under lyingf normality as in assigning people
to such categories as hot finishing high school or being high school

., graduates. Ordinarily a perfect positjve correlation is 1.00. The
“biserial 1 has a flaw in that correlation can exceed 1. 00 even though

such correlations are a mathematical artifact. Because.of the tendency

to overestimate correlations, the .01 level of confidence was used as a
g N '
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cut-off point in deciding to retain items.:- This means that 1f there were
really no correlation between the item and the 'test as'a whole, there '
~would be only one chdnce in a hundred that a correlation that large or
larger would be obtained. Only items 6, 19, and 26 are even close to a .
biserial r of . 302, which is significant at the 01 level with the number :
of subjects 1nvolved all other items were near or above the . 001 level ~
of s1gn1flcance .
The. reliability of the elementary form of the Battle Student
- Attitude Scale was estimated using the spht -halves method It was esti-
mated to range from .85 to .88,
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: DIRECTIONS FOR ADMINISTERING AND SCORING;
BATTLE STUDENT. ATTITUDE SCALE

SECONDARY AND ELEMENTARY FORMS, ¥
. - : g'.

Th1s sect10n prov1deSfd1rect10ns on the admlmstranon and
scoring of both levels of the Battle Student "Attitude Scale, /Adnnms-
~tration of the élementary and secondary forms is smular except that
the questions may be read aloud to younger students ot those who have
reading d1ff1cult1es--th1s is not a measurement of stéldents ability to
T ead : ) K F

[
]

The elementary form has been develaped for'use with pupils’
below the sixth grade level and the secondary form for-those pupils in
the sixth through twelfth grades. For sixth grade pupils either the
elementary or-secondary forms may be used. If the sixth grade class

. is a part of an elementary school, and other grades are being tested,

—use-of the-same form will aid in comparison across grades. Likewise,
" if the sixth grade is a part of a middle or junior high school, adminis-
tration of the secondary form will permlt comparisons to be made

among the various grades. S ~

A Scormg for both forms of the attltude scale is the same; however,
- the secondary form contains 60 questions and the elementary form only
58. - After administration and scoring, refer to the percentlle tables in
: Append1x C for mterpretatmn of results.
You may elect to have’students respond d1rectly on the attitude
scale or to place their responses on an answer sheet, e1the1 IBM or
school developed

-~

.
P ~
' 1

Administration ‘ .

If students use answer-sheets lather than 1espondmg on the
attitude scale itself, give out the answer ‘sheets first, have them 1ecord

all 1dent1fy1ng, infor matlon r equested. and, .then give the attitude scale to

all students ¥

- Ask students not to wr ite on the "ttt1tude scale or start answermg
the questlons unt11 v0u have gwen add1t10nal d1rect10ns ‘

A . -

Y
<
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If students mark on the test itself, have theni coél'plete the
required information at the bottom of the first sheet. They should
include their full name, grade, and sex. The date the scale is admin-
istered may algo be important, especially. ,15 the data are to be collected
agam I.f you are the only person in your school administering the scale
and are usmg the results for your own purposes, you may not rieed all of

.'the 1nformat1on requested on the form; use your own discretion- in what -
,you collect. If the entire school or dlstrlct is eompleting the attitude - ,,..;, ;

. scale, thereTmay be additionil identifying information requested
dependmg u' the _purposes. for which it is being used '

3
», d

Read t"'e mt‘roductory paragraph on the front of the scale to your
students. Stre s that-there are no right or wrong answers. They
should not answer the.way they feel you would want them to,. “nor the way-
they feel their parents, or even their best friends; would want them to
answer. They are to think about how they feel about each qUestlon and
answer -each in that way.

l

Explain that for each question thare are three poss1b1e responses.
A sﬁxtement may.be MOSTLY. TRUE or TRUE for the student, inwhich " |
-case he wouldl‘hrcle the MT (or darken Answer Space No. lxtf usmg an'
answer sheet). If a'question is about HALF-TRUE and¢HALF -FALSE,

»_ (sometimes true and sometimes false) the student is to circle S (or

darken the appropr:ate answer space). And, if the statement is ©
_MOSTLY FALSE or FALSE the student should circle MF' (or darken:
Answer Space No. 3). Be sure the students understand how they are to
answer before they begin. '

" Have th‘e/st dents turn to the first page of the attitude scale and
begin. If studenty raise questions about interpretation of particular ’
items, you may nswer: be careful not to indicate a response preference
There -is no.tinle limit on this attitude scale. . Again, questions may be
read aloud for those students who have d1ff1culty in.reading. Students
should answer all questions. When you collect the completed forms,
take a few minufes and.check to see that this has been done. This is
especially imygortant if more than one class is completing the scale; it
.. becomes.difficult to return to many rooms and have students {ill in

missing responses. . , _
.. . 2
. Storing

The higher the score a student receives, the more positive is
- his attitude toward school. Because the questions are worded negatively,
-, a student response of MOSTLY FALSE receives the highest score and 1s .
-the more pOS1t1ve

L B




W»-
" Each qucstlon marked MT "(mostly true or true) should bé give
. . one point. Each question answered S (sometlmes false and sometimes
- true) should be given two points, and each question answered MTF
. (mostly fal§é or-false) should be glven thrée points. Omigted questlons
(no response) should be scored as”if they we were marked S that 1s, they
~-sh0u1dvbe given two oints.
_‘ To §<’e/t a total score for each pupll sum the pomts g,lven for -
"~ eath quest1 1. For example if an elementary pupil marks 22- questlons
MF 31 questlons S and ‘the other 5 MT, his ‘score would be

M4

. .- ) 22 X u3'.-. - \66 . |
. xro2or= 62 |
5 X 1 = __§
 ‘133>
: >

3/
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WAYS IN WHICH TEST RESULTS MAY' BE.INTERPRE'I;‘ED'

- . - - 1 .
i ‘ . . T
’ The or1g1nal scaje ancfthe elementary form ‘were develo;&o
" that aﬁl items contribute he measurement of the same thing--pupils'’, =

- attitudes toward their school. ‘All items have a relat1vely high corre-

90met1mes des1rable to analyze resﬁlts on two et

lat1on with the total test score. Hence,- total scores and means of
total scores may be used for research-and ‘evaluation. S1nce the reli-
ability of a test goes up with increased length, stati tﬁal studies are
more Tikely to be valig for the whole test than for part of the test.
However while global'scores’ can- indicate general ealth or general
trouble tlpy do not pinpoint speeific trouble spots.

.

r levels

Each test is mdde up of questions on at\fudes~toward self
other pup1ls teachers, school administrators, and the school as a’.
whole.” These subtests may be scored separately and compar1sons
" made or changes analyzed between pre- and posttestmg

> -, Since ther‘e are dlfferent numbers of 1tems in dlfferent silbtests
(on the secondary form:* self, 15 items: other students, 10; teachers,

~20; principal, 10; whole school 5 items), comparisons can ‘be made
‘between sections by dividing section scoreg By the myber of items in

v When one looks at the&se results he needs to remember that 1.
is an unfavorable attitude, 2.00 a neutral att1tude and 3. 00 a favorable™

self (1.60) would be viewed as unfavorable. Pupils would have a negfra
attitude toward ''other students' ¢2. 00), a mildly favorable attitude
toward "teachers' (2, 25), a ‘$§lightly negative attitude toward the
U'principal' (1. 80), and a very unfavordble attitude toward the #&ch

as a whole'" (1.20). The total scoze would be 113. ‘If this were the séore
for a single pupil it.wonld have a percentile rank-of 9. This would 1nd1—
cate a very unhappy pui,nl probably in nced of help. ’

\ .

attitude. On the basis of scores used in our example attitudes towy |
1

10 14

&

It is possible, and

-‘that section. For example, if tot for ‘self were”24, for aofher
students .20, for teaéhers 45; for rincipal 18, -and for the’ school
asa whole 6 then the item averages by section would be: . N
self .. 1.60 e X )
\ i . other students ~2.00 _ S ‘
\ - o teachers 2.25. J ' A
- ..~ '~ . principal 1.80 | '
B o . whole school 1. 20
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: The. thlrd lgvel ofi which results mlgflt be analyzed and used is
by the individual items on the attitude scale. One study sample puplls
~in grades 6,-9, and 11 and analyzed resuits item -by-item, repygﬂtmg
’ results ‘in percent::. "Here, are~1 esultb of two questlons

~ P

Vo~

T {‘ 43. 1 believe that most of my'“' .- . sixth Grade
: }, - teacher\s‘ should be more . ~"Total- | -Boys: Girls~
it pleasant and cheerful " 'MT § MFMT S MF MT S MF,
' 41 2039 48 1438 35 24 41
i - ) .“ - ‘.“ i g ' y ; g
.-\ - ) N D |
‘ P D " Ninth Grade
J . Total - .- Boys Girls-
. MTSMFMTSMFMTSMr
s P 4T 29 24 54 22 24 44 33 23
™ * - a ‘ . ::?‘i‘!
N - 1R R
R ' Eleventh Grade ., *®
" _ v Total Boys -Girls .,
S MTSMFMTS,M»FMTSMF
S 4526 20 51 2t 28 40 29§ 31

, Grades Combined _
5 Total Boys - "Girls
"MT S MFMT S MF MT S MF

| . \ 45 24 31 51 19 30 40 28 32 -
‘ ;o . ' ‘
( .
\
N 3
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~

' u‘ I \ - ’ ' S
. . . ,
1 - .

42. 1 believe that none of my ~ Sixth Grade -
teachersgrade fairly - "~ Total Boys - Girls
s - ' ~ MT S MF MT, ‘S-MFMT S MF
R | . " 710 83 5-18 77 8 5 87..
;vr " .‘)r ) , ’ 3 . '/\\ o .
o : Ninth -Grade B
. oo , ___Total Boys - =  Girls ,
.. . v ° MT S MFMI S MFMT S MF
~ " 416 80 7 11 82 2 20 78

! . | 3
. Eléventh Grpde :
¥ . Total - Boys. Girls
- MT S MF MT S MF MT S. MF

o R 4y10 86 5 14 18 3 8 89

e , Grades Combmed
e . : o Total - Boys_ Girls
S MT S MF MT S MF MT S MF

5 12 83 5 15 80 5 10 85

(0

Lookmg at questlon ‘43 it is apparent that all three@grade level
pupils--over 40 percent--feel teachers could be more pleasant and
cheerful. At all three grade levels boys hold this'view rhore intensely
than girls. It'is strongest for both sexes at grade 9. This information
is a basis for poss1ble faculty action. It represents a specific area
where improvement should be attempted. On’item 42, few pupils at any

(/grade level see teachers as unfair graders. “ There are almost no dif-
f

erences befyeen boys-and girls. Such responses should be gratifying
to a faculty o UL |

SR

. An item analy31s could be the basis [01 making .evaluations
school system, a school, or a grade within a school. It could als be
part of a diagnosis of any of these levels and a basis for planning nte1 -
Ventlon strategies which nm;ht improve conditions.
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If race Were added” to sex and grade level in the 1tem analysis.
1t Would be possible to pinpoint particular areas which are causes of
concern to students by sex, by ethnlc group, or by grade level
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THE BATTLE STUDENT ATTITUDE SCALE -
AS A RESE’ARCH AND EVALUATION TOOL

»

The Battle Student Attitude ScaTe can be ised as -either'a .
research tool or an evaluatlon mstrMent What\ is tire difference ?

1

An examole of a research use W1th1n a s\lngle school occurred at
the P. K. Yonge Laboratory School in the summer_of 1972 when an éffort
. was being made to get the 'socioeconomic and racial composition of the
student body to be representatlve ‘of the State'as a whole. The new
- students were randomized and a special summer orientation program
was deVGIOped for half of them. This design can be illustrated as
follows _ N ¢

. R x- 0 o

R - ©. .0
The R lﬂdlcates random assignment; O'is a measurement, ‘X ig

the orlentatlon Program. Later O's are post-postt®st scores collected

in the late fall ‘The pupils in the.program had significantly better

C attlt;udes ‘than those not in the program and these differences tended to

' perslst R oL . : :

.

An example of a. large scale I‘GSewrch use was a study of mahy
schools in one county ‘where attitudes were related to the operating
patterns of school principals. It was found that principals who tended
to 0perate in an, authoritarian manner tended to have pupils with poorer
" attitudes: pupils looked at the principal as someone on the opposing team. -

~rather than as a friend,, a counselor, or an impartial judge. Where the o

principal was relatlvely democratic, pupils tended to see him or her as.
a person Who would ‘hélp-with a personal problem, would, treat the pup11
the game Ieg'trdlesq of .the ffumlv $-Social .or fmancnl status (md

’ wou1d weICOme ‘Suggestions f1 om fhe pupxl ‘

\ Whlle evaluatxon and 1esecu Ch often overlap,’ more and more
:exper S a¥e.coming to view evaluatlon as a process of collecting and
analyzing data to help decision makeks make more valid judgments.
Thus, .2 school faculty might wish to 'know thie present status of pupil
morale and any trends in morale. In order to get this information they
© “could periodically test pupils and look at the results. Tnese results
‘might bé compared with the ndrms provided in this m onhograph,

aa
a
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day, or the last day or two of the’ school year. -

© A e s T , . !

If a school W1shed to m1t1ate such an evaluatlon program,

~..several suggestlons are appr oprlate

1. ~1Itis {}_O.E_ necessary to test every pupil every time. If '
testing is planned three times during the year, puplfé should be randomly -
divided into.three groupsa' This is best done by using a table of random
numbers. These are found in the back of most. StatIStICS books. It is

~ better not to use every third number on the class rolls. ' There are

several re reasons for randomlzmg (a)? groups are equal except for chance

- differences; (b) testipg part of the pupils saves time and money and when
“randomly done gives almost the same results that would be obtained if

all pupils were tested: and (C) it avoids biases due to familiarity with®

‘the test v . . y | . )

9.  Pupils new to the school should have a few weeks to get ‘-

“acquainted before they are tested. - Probably late September or early-

October would be a suitable time for a pretest. Also, avoid testing just

before holidays, big games, soMal events, the very end of the school

3

-

3. . Either ear1y Decembe1 or late January mlght be 4 good

time for a second test admlnlstratlon The third test could be’ glven 1n
1ate Apr11 or . eazly May. ‘

4. A test schedule of fa11 and sprmg W1thout the wmter admm-
1strat10n Is’ another poss1b111ty for schools." . :

5. Some schools ma,y, W1sh to develop a schedule of g1v1ng an e
attitude measure once a year.at approximately the same time. Th1s :

procedule enable’s a school to examme trends over time.
6. By obtammg 1nf01 mation such as sex, rdce, -and grade
level, comparlsons can,be-made. Means may e calcula,ted and graphs

,,mad_e “The: followmg s1tuat10n could be revea ing.

-
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ThlS would 1nd1cate That girls tend to have better att1tudes than |

boys and that their attitudes went up over the cour}se of the year whereas
boys' attltudesvworsened ‘ o EERE J
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- | RESEARCH DESIGN S
) AND THE MEASUREME T OF 'E{I‘ITUDES e ‘
C el WITHIN CLAS sRoo S oLt T
'.'?;:.j} = S ‘ .._-‘: ) o _ SR .( » ., . - . ' . . . '
A When a- program>is belng used to 1mprove pupil att1tudes great |

* care must be taken in the exp‘érlmental des1gnf in order that those
involved in conducting the program. may' have confldence that changes
.are rel«ated to, or caused by, the program ; : . .
_ An educat1onal study has 1nternal val1d1ty if .the: trea,tment is the ,
~ reasan for the change. It. has’ external validity if it can: be: generahzed——
. _that is, the ‘treatment w111 work with. other sub]ects and- in other places

cr

- There are many alternative explanatlons for a change besides
the treatment These alternative explanaftlons are Such. thlngs as
h1story—-5vents external to the study;. maturat1on——@hanges w1thm the
sub]ects caused by growth fatlgue illness; regression--a. tendency of
high or low scorers to move toéward thé middle on retestmg, testing--
the advantage of practice;, and knowing what to expect. These are just a

o few of the poss1ble threats to internal validit Many o£ these threats '

- can be’ controlled by proper experlmental des1gn ’

036 of the worse threats to general1zab111ty is that the groups

' belng st ied may not be representative of the populat}on -about Whlch
one: wants to. generalize. In order to insure external valldJ.ty the sample
should be iandomly selected from the populatlon about which one ‘wighes

' to gener alize. Thus, if on e wished to have'a program to reduce dr 0p~

. “outs.and had identified ‘the: lugh school group under 16 considered most.
- likely. to drop out, ‘membership’ in the program should. be randomly

g _.selected from the total population 1ather than taklng the severest cases
. "Wthh mlght seem nox e humanc :

What are some expel imental des1gns ‘that .might be used in a
study of student attitudés within classrooms? The simplest des1gn but -
not an exper imental one, mav be represented by: '

X 0
In this design X is a treatment and O is s 4 measur ement obser vat"i.on", ,
- or other data gathel ing procedure. The X could be a novel currlculum ’
1de.1 of o téag h(Ol A(tcn using this novel idea, the O is the test.” A high




e

scorg could mean nothing, for the teacher does not know whether or not
-the pupils could have done as well without the instruction. So the teacher
modi!ies her procedures and uses the followmg demgn

/

The teacher has given a pretest, hér mstructlon (X), and a posttest.

She then calculates 0 -0, --the vaetestrscore gubtracted from the post-
test score. However sh 1e still cannot be certam’that X ig the reason
for the change Something could have happenéd external Sogxe.study to
influence the change; such as a widely viewecﬂte_levision program. The
change tnight have resulted from the prdctice’ effect of the first test. If
she were using young children they could bé stronger, more mature, or
more rested on the second test. If she had a slow group which tested
very low the first time, regression could-account for the difference. _
‘So she tries again. She recruitsa friend who has a similar class at the
samée time to serve as a control and now the design becomes:

0, X O

g R

' The broken lme indicates the groups are not equivalent.) Th1s time she”
“calculates O2 01, and 04 O3 If the experunental dﬁféL}'ence is larger

than the control dlfference can she be sure that it was }L{ which made

the. d’ifference? Net yet! Suppose tha&ger school has abtlity grouping
s and.the frierd had a low group and she Had a high group. The bigger -
difference could be explained by the bright group's having learned more
in a given timé™th@n the slow grbup So a further refinement in the
experimental de@ woulq be ‘desirable.
o ok

| R0 - X O

, In this design subjects were randomly assigned to experimental and
control groups. This assures, except for chance, pre-experimental

, equlvalence There is still a possibility that 1n1t1a1 testing might influ-
ence outcomes. To guard against this, subjects could be randomized
within classes, half of*them taking the pretestrand the other half the
post’test This design follows

\ .

€Yy r~y

18 (




The R' indicates random assignment to classes and also random "asmgn-

ment of treatment to a class. This is a very strong design, controllmg
for most sources of internal and external validity.

~ For persons who are interested jin an extended and thorough
treatment of experimeqtal designs, the monpgraph Experimental and
. Quasj-Experimental Dégigns for Research (Campbell & Stanley, 1963)
" is highly recommended. It discusses In detail some 16 designs as well
as eight threats to internal validity and four threats to external validity.
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BATTLE STUDENT ATTITUDE SCALE *; -, -~
. . Form B . . e
| ,P. K. Yonge Laboratory School :
v o University of Florida AR

i

‘Students of thig school, like students*®f all schools, have dif-
ferent feelings about things. This booklet‘is for you to express your
feelings toward your self, other students, your teachers, your principal,
and your school as a whole Th1s is NOT a-test. -There are no ¥Right"
or ""Wrong' answers as such. - EVERY ANSWER THAT TELLS HOW YOU.
"FEEL IS A-RIGHT ANSWER FOR YOU.. By marking how you feel about
each statement, you can help your school become a better ‘school.

DIRECTIONS Two sets of directions are provided--one for marklng on
an answer sheet and therother for marking in this booklet.

1. ‘Marking on an answer sheet: Please place your name,
grade, date, and sex on.the spaces prov1ded on the top
of the answer sheet.

0
Fill in Answer Sp“ace No. 1 if the statement is mostly true or true

for you. - .
“ , o
- Fill in Answer Space No. 2 if the statement is about half- true and
half-false for you. . | 4

- : | !
22 -

Fill in Answer Space No. 3 if the statement is mostly-false or false

for you. .
. 2 . Marking in this booklet: Please blace your name; grade,
S date, and sex on the spaces provxded at the bottom of
th;lS page. : . .

-4

- Circle MT if the statement is mostly true or true for you.

* Circle S if the statement is abolut half-true and hali-false for ‘you.’

' Circle MF ifﬂv:the state'ment_:"is mostiy-false or false for you. .

BOY ___GIRL - "TODAY'S DATE -

30
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. #MT S MF . 1. Itis very hard for me to meet new people or
A ' ‘ talk to my wholg class.
RIS
MT @S  MF =~ 2, Ifeel like I need to make excuses lots of
. ' : Nlmes
“MT. + S - 'MF 3, . Sometimes I will change the way 1act just '
' - ; 1 to make someone else like me.
© ‘ .2 . .
MT .. 'S MF 4. fI worry if I thmk someone.may not like me.
- 3 : c - SN—
o . i . T - )
MT S MF 5.1 I don't think I can be of much help to other
o L . people. s
5 MT S . MF: 6. When 1 first meé"ﬁ'@heone I want to know if -
L they like me. '
MT S MF . 7. 1don' { think I deserve the good thmgs some .
- people say about me. P
"MT S MF 8. Iam often afraid because of somethmgI
have done wrong.
' Z . ; . ' . s
Mily. . S MF. 9. Iam often afraid because of. somethmg I
' might do wrong. _ _ ’

MT S MF  10. I could-be happier if I were not afraid of
: some things I think or do.

Ty MT - S MF_v 11, It is hard for me to go to parties and other
o : . large groups.

™

MT S MF. 12. When my feelings change from happy to sad
' : or sad to happy, I do not know why . .

© MT S MF 13. Idon't like some of the people in my class.
“ MT § MF  14. Ifeellam left out of most things at school.

; MT S " MF 15. Membersdf 'k%y-cla'ss do not know each other

very well ,.
MT - S§ MF  16. Ifeel unhappy a lot of the tune Ty
MT®> S MF  17. Many people at this school leavg others out .
N o of activities in school. - ' .
>, . . 4 /
) 23 Bl | )




MF

MT s( MF
MT ’_ S MF
T s ME
e
MF,
MT SMF
MT s MF
—M’{I‘. s -MF
'MT s
wros o
’"m%_ s MF
"Mrf" s MF
MT ,. s MF
‘ MT s . MF
- MT ‘s M

25,
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18. A few students at this School run everythmg

19. Many .of th@studexlts at th1s school do not act
the1r age ‘

<

20. Many boys and girls do not feel they belong

© at this school

[

21. 'chﬁ'xuch is done to help new students feel
/o lec

ome at this school. L v
22. It 1s harzd for n‘le to really be mterested in.
the things some of my friends do g’”

- 23. Most’ students at this. school don't try to help

other students who are in’ trouble
24.. When [ am f1rst gettlng to know others my
own age, I compare-myself with them to
see who is better. -
L F ;
o] think that the teachers usually W111 not
11sten to student 1deas

.26. 1 feel that few of the teachers are Wlllmg to

~ help one student at a time, that is to help
a student 1nd1v1dua11y

27. Some f)f the teachers favor glrls more than
hov . o

38. - Some of the teAchers favor boys morke than
glrls of :

©29. I feel thatmany of the teachers think I know

uless than I do know. 2

30. It seems to me that some of the teachers

' often talk unkindly to students. =

31. It seems to.me that several of ,t_hevteachers
are nervous and easily'excited ‘

32. Some ofbthe teachers are always using words
“that are too big for ‘me to understand

\



MT
* MT )

. MT

MT
MT
'MT

MT

MT
“MT

MT

T
MT

MT

RS

" MF

- MF

33.

‘MF . 34,
MF  35.

MF -
MF  37.
MF  38.
MF  39.
‘MF 40,
MF oF41.
. MF, ° 42.
MF 43,
MF 44,
MF  “45.
MF 46.
MF 47,
48,

36.

)

I believe that most of the teachers-are too
strict -

The teacher's Kexpéct too -much of me.

I believe I have a teacher who would give a
higher grade because a student comphmented
him or her or did a favor for the teacher.

T hate at least one of the teachers"
I thmk that some of the teachers seem to

feel that they are always rlght and the
student is. always wrong (

I"n-
}

T believe that some of thé teachers try to
make students afraid of them.

It seems to me that some of the tea.chers are
“inclined to be '"bossy". ,

I feel that none of’the teachers grade‘fairly.

I believe that most of the teachers should be
more pleasant and cheerful.

I

I think that most of the teachers would rather
not see and talk to . me when school is out...

*
[

..I feel that the teachers do not want me to

express my real opmlon thoughts or
1deas

I don’t thmk the th1ngs I am 1earn1ng in
school will help me when I am an adult

" Students don't get a chance to make fr1ends ‘

m other rooms at this school.

I be11eve there are too many rules.in thlS
school.

Some students from bspecial families get
treated better. than students from other
fam111es

-~

- The books and thmgs we use in scho\01 are

"‘old and-not up-to-date,

25



MT -3 s:‘ "
MT °, s
MT S
MT S
MT S
MT S
MT S
MT S ..
MT S
.
.

MF

MF

MF

MF -
MF

MF
- MF
MF

MF

49
50,
51.
53.
54.
. 85,
56.
57.

58,

at this, school

"I féel that the Principal does not like sug- -

! S
. S

I thmk things get torn. up and treated badly

7

My parents don t-know very much about my
classwork or thls schdol

"gestions from the students.

I think the Principal is too strict.

I would not go to the Principal’s office to

) talk to him unless I was made to go.

1 don t think the Prmc1pal would want to help

_me w1th a personal problem

I belleve this school would run just as @/\
without our Prinoipal L. : i
I don't know what our Pripcipal does to make
this school run better.

There are many thmgs about my Prmc1pal
that I wish he of she would 1mprove '
\
I believe this school could be run much ..
better " .. e -

-
P

wa

26
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e e BATTLE STUDENT ATT;TUDE SCALE
- . . Form A S

..’.'|

. Un1verS1ty of Florida e /

o3
P -

Students of this school, like students of all schools, hdve dif-
ferent feelings about thlngs This booklet is for you to express your '
. feelings toward yoursélf, other students; your teachers, your school. -

.- administration, and your school as a whole. This is NOT a tést. ~°°
‘There are no "Right" or "Wrong" answers, as such. EVERY ANSWER
THAT TELLS HOW YOU FEEL IS A RIGHT ANSWER FOR YOU. By

- marking how you feel about each statement, you can help your school
become a better school.

f

. 3
B
R et

“Fill in*tAhe f,yollowingr blanks:

b

NAME . ‘ u 'l' { . ’ "_‘ B .. ,,.Qi SEX ' bATE ’{.: " '\ 3 :
SCHOOL ' ... GRADE AND SECTION- .

. b ) ‘ ' - ' : -4 (

DIRECTIONS: '

¢

Draw a c1rcle around MT if the statement is mostly true or true for you

Draw a’ circle around S if the statement 1s about half- true and half—false
- for you. g :

» .
— . o

. J : , ) 4 v
Draw a circle around MF if the statement is mostly -false or false for -»
‘you. . ’ ' e : - . .

MT § MF 1. IthinkIam too shy. - -

- - Vi ' o i -
" MT S . MF 2.1 often Teel the need to make excuses for the
. - way I act. :

MT S = MF ;. 3.~ Iofien change the way I do things or .what T
S = - believe in order to please someone'else

Toa

MT S 'MF 4. Tt worries me to think that some of the people* )
' I know may d1s11ke me., ‘ N
“MT 'S- MF - 5. IfeelthatI have little to glve to the helplng ',

of others. ,

C, . . - 28 ' ry N E A .
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- MT

MT"

“MT (S ME

S MF -
S, MF
S MF
S . MF
S MF
§" MF
S MF
S MF

S\ MF"
s < sie
s MF
S ”"MF

‘18.

- ‘.'6,‘ |

g

X

12.’_

13.

15,
.16,

A17:

19,

- 20.

21.

" 22.

- they do not ""belong' here

o

) ffeel that I mlght be a failure if I don t mraké
. certain changes in m} life’"

When meet'tng a person for.the first t1me 1,
want to knéw at ane whether he or she likes
me '

AIthough people sometnnes pralse(me,, I feeL
that Ido not really earn th;e praise L

Sraen
B g « Ty

’I become ,afra1d when 1 th1nk of something I°

have doné" wrong or m1ght do wrong in the

future
.

T could be jhappier if I d1dn t have certa1n T -.
v faults o fears about myself

. "'I am not t ease at partles and other soc1al

affairs.

I don't know what I really want outof‘ lffe

1 feel that Iam too often left out of thlngs

When my feehngs change from sad 4o happy and
happy to sad, T do not know why ' '
I-feel unhappy ‘much of the, time: - v

,
ot o PN LRCISIN

o1 d1s11ke several of my classmates

i s‘" Ao
Members of my Qlass do not know each other
- well. » :

Students at th1s school are snobb1sh or
Hstuck up H ) . p e

& N

_' 'VIany of my classmates do not act as old as

the1r age. | Ly N

A few students at th1s school run all the
student affa1rs T :

c N ey g
T e g,

Many ‘boys .and. g1rls at this school feel that.

There is little effort at th1s school to make | .
"new students feel "at home " o

23 7



. . . it
. ,‘,':".,:r, ‘0 4..: -“-‘,”'--.", e
X ,‘ ".. oo Y

Students at thisg SChOOI do not try to help
ot er students who are in trouble '

.S MF " 24, 'I fmd 1t har"' to take a real interest in the
. activities o som"[ my friends, oo

) ’(/l'l‘l '8 | MF 25. When I am first getting o Know a person of .
‘ . v my age I compare him’ or lﬁr with me to - K
SR see Whether 1 am better or not as good as :

' ' : ' “this person. '

MT S MF - 26. "I think that my teachers in generaf will not
' listen enough to student ideas. S,

ot 1 e

MT S MF 27. I feel that few of ‘my teachers aL!e w1llmg to
T v/ help one student.at a time’ (that is to help -

: student md1v1dually)

MT S  MF.y ‘\4'28: i "~<om‘e of my teachers favor girls more than

i boys
MT S MF 29. Some of my teachers favor boys more than
S S girls. *

- MT S - MF 30." Not many of my teachers are up to date (as
: co ‘ they are behind the times) in what they '
teach and how they teach it. -

» ME. -S . MF. 31. I feel that many of -my teachers th1nk I know (.

S less than I do know Y
R ST : - VH:" [ . I
MT h ‘MF 32. It seems to me- that some “of myieachers ' T
o ’ often talk unkindly to students '
MT® S°, MF 33, It seems toune that several of my teachers

.are nervous and easily exc1ted

MT S, MF . 34. Some of m’y«;ez{chers are always using words €
, o ~that are, tdvq;:“é;g for me to understand

O MT S - MF 35. 1 beheve thast I‘bOSt of my teachers are‘{oo
' strice. -1 . SETIPTRE

| MT. s MF” 36. ,My teachers expect too much of me. *
MT S MF 37. - I:believe I ha'\}e a. teacher who' would give a

R higher! %;]rade because a student complimented
- B .. him or’her or did a. fav0r for the teachers ‘

]

: v

R 1

s . ) . \ , 3 A
- ; : : Ly Q

RRE A iy

C
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- | TN “, 'zlt
\3:‘1 , ) ‘- ’ SR ) ; w . R .
- MT S8 MF 38 1 hateat least one of myy teachers
MT S YMF, 39. 1 think that some of my teachers seem to feel
: X that they are always right and the student is
o always wrong’: ' S
: MT - SMF 40, .ﬁ.fI belleve fhat some ‘of m} teachers try t6 -
r.) Sy 0 r . make students afraid of them
o MT- '{_S';' 'MF . 41, 1t séems to me that some of my teachers are
R 1nclined to be "bossy »
MT .42, 1 feel t,hat none of my teachers grade fairly.
i MT - 43, 1 behe-ve._that most of my teacl‘e_rs should'\oe -
. SR ‘m"ore‘ pleasant and che'erful e '
- MT - ,7 S MF 44. 1 thmk that most of my teachers would rather
SRR NE ’ ' not see and talk to me when school is ‘out.
_ MT ° S MF 45. In many of my classes 1 feel'that the t’éachers
', . do not want me to express my real oplmon
L ‘ i thoughts, Or ideas. :
II\._/IT< S+ MF 46. I feel that the principal does not like sug
i ; : - gestlons from the students
+ MT S  MF 47. % I think the prmmpal is too strlct .
. MT '-,S, ~ MF 48. I would not go to the pr;nmpal's offlce to talk
, : _ to h1m unless I was made to go £
s . . : ‘ ‘- ; ‘ N .,::--,‘ -" .‘ «
MT S ~ MF * . 49. [I'believe there are too many rules m thls
AR . ' P school s T
- w -~ o . ‘
MT . .S "MF 50. I don"t believe the principal would want to.. - .
‘ T help me ’with...; ersoaal problem ' w0
e MT - S MF - 51. 'It seems to me that if a student is from ai .
R e T family who has more money, or is cons1dered v
S - " more important, that he or shé 'will get better -
' e o ' ’treatment from the prmc1pa1 ‘ .
. S;\, . . . . - B J .
MT - S~ MF 7 52. I beheve this school would run ]ust as well
' : ' W1t’hout our pr1nc1pa1 ’ L TR
MT S . MF - 53 .Idon't know what our pr1n01pal does to make
R C th1s school better. ‘. i L
| 31
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MT

MT

Tl o

S MF
s e
S MF

54.

55.

. 56,

57,

59.

60.

"I‘here are many things about my principal

I beheve thlS school could be run much better”

L dOn t: believe that any of my courses or

Lt them«off

. that I ‘wish he or,she would improve L .

'J'

It seems to.me. that my textbooks are’ "behind
gihe times" of not up;’ to date

..... « ~.-n‘ s

o, LY
PNV T

5 sub]ects will be useful to me in the work I°

::*. wmlght do when 1 finish schqol.

I think there 1s little opportunity or éhance
* for students in this school of different’
grades to meet and get to know each other

I think there are too niany thmgs that our” g
school organizations ar‘e not allowed to}do.(,_v__ v

At t this a(chool art exhibi-ts musmal program's,
assembly programs, and the like.are not put o
on to help students learn more but ,to show,,«-‘i.-
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'~ PERCENTILE \RANKS

'ELEMENTARY FORM
BATTLE- STUDENT ATTITUDE SCALE

: 7 * Percentile

Scores . \ " Rank

1+ 158-161 . 499.5
1 1s6-157 . 99
150-155 - 98
N 146-149 95
142-145 _— 90
©138-141 , 85
133-137 , 80
128-132 ) - 70
123-127 o 60
. . . 119-122 ‘ 50
E : 115-118 - o 40
o 112-114 ' 30

. 110-111 - - 25
Yoo 107-109 -, 20
. 7 102-106 15
j 98-101 10
: 92< 97 : 5
e .90- 92 2
: 58- 89 - 1
e RS __,_;_w _ R L4
\»
Y
5
- : ..
,/ d l




;_/ S B {:46 .
" STANINES
o ELEMENTARY FORM
BATTLE STUDENT-ATTITUDE SCALE
S‘.tariine‘-" . . Scores.:
9 152-174
8 144-151
7 136+143°
6 128-135 "
5 . 120-127
4 112-119
3 . 104-111
2 - 96-103
1 8- ‘95
— R : v

%

R N




* ' PERCENTILE RANKS N
, SECONDARY FORM
' BATTLE STUDENT ATTITUDE SCALE
_—A;%,-,_.;“_',f_,pg&enﬁle‘*,,;ﬁ;ffj, S ‘;A_«“ANAP ercentile
- Scores - Rank - ~ Scores ' - Rank”

>

- 173-180-—- - AN 1° T 1 - S 44
170172 98 . 187 T 42
169 - e g T T 136 * 40
168 . 96 . 135 - 38
167 , 95 : 134 .37
165-166 o 94 133 , 36
, 164 . " 93 132 S 35
“ 163 ‘ 92 131 ; §4’ 33
' 162 X 91 130 o3
" 161 ' 90 . 129 - - - 30
160 89 128 28
159 - 87 127 . 27
158 85 - 126 . 25
156 81 . 125 7 T TTTTTgg
155 79 - 124 . 22
+ 154 Mo 123 20
153 75« 122 ' 18
152 : 73 - 120 16
151 o 71 . 119 ' - 15
150. 69 118 : : 13
. 149 E 67 _ 117 . 12
Y148 o 65 . . 116. 11
147 , 63 " " 115 10
146 T e 112-113
145 ' 59 110-111
144 . 56. 108-109
143 - 54 107
142 - 52 105-106
141 . 50 S 102-104
7140 S : 47 - 98-101
139 45 192~ 97
‘ ’ 70- 91

Ll SIS G IR o)

‘36




STANINES

SECONDARY FORM

BATTLE STUDENT ATTITUDE SCALE °

r=

Stanine ~ _ - Scores

162-170
153-161
- 144-152
. 135-143a
S~ 126-134
‘ C117-125
™~ - 98116 , //

e - 60- 97

HINDWHR IO -3®©

171-180 v

~ g
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ITEM ANALYSIS
ELEMENTARY FORM

' BATTLE STUDENT-ATTITUDE SCALE

*




[

{TERATIVE BIDIMENSIONAL ITEM ANALYSIS
- CORRELATION COEFFICIENTS

: ELEMENTARY FORM |
. BATTLE STUDENT ATTITUDE SCALE

Item Number Biserialr Item Number . Biserial r
-1 1.222 o 30 - 1.335
2 1.285 N 31 ' 1.497

3 1.057 _ 32 _ 1.504
4 0.927 - - 33" 1.471
5 1.365 ., . . ' 34 1.891
6 0.388 P 35 1.290
7 0.739 - 36 . ‘1. 375
8 - 0.737 — 3T 1.1702
9 - 0.929 . . ‘ 38 | 1.494
10 0.975 39 1.679
11 1.287 - 40 - 1.005
12 1. 061 .41 " 1.319;
13 0,652 . 42 1.379
14 . 221 ' 43 - 1.180
15 "1.268 | - 44 . 1.007
16 1.620 : o 45 1.565
17 | 0.690 | 46 . 2.042
189 0.655 a7 <r0.742
19 0.501 - 48 . 1.225
20 1.222. 49 1.433
21 1.092 ° - 50 1.106 '
L 22 1.266 - 51 ~1.387
23 1.158 .52 0.871- .
24 1.645 | 53 0.900.
25 1.347 | | 54 1.288
26. . 0.411 ‘ . 55 _ 1.139
27 . 1.183 . 56 ©0.9T1
28 1. 439 o o 57 .1.366
29

1.130 1 58 1.693

)

39 '1 ‘l“f ‘
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