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Develop1ng educat1ona1 programs should be based on spec1f1c needs and

emp]oy systemic processes A11 too oftenztth does not occur, either becausg
of a lack of resources or time, or because of demahds imposed by an ongoing'
: program "~ The exper1ences of the Free University of Iran suggest’ ‘several in-

© e

noyat1ve and useful. hpproaches that could be incorporated in other settings

. . . . X
and 1nst1tut1ons - . . ), :
- , In December, 1973, Iran faced a shortage of . teachers, part1cu1ar1y
;z_ teachers in the rura]f}arts of the country. Further, students were: educated

pr1mar11y by 1ectures,,evenlin pr1mary grades And last those persons who
were'teach1ng were undereducated themselves, part1cu1ar1y witth respect to . .

tegch1ng strategjes. They taught as they were taught, with 1itt1e 1mprove-
. \

"~ ment over the years.® _ o _ \\x

N

The Free Un1vers1ty OfcIran was estab11shed as a(}esponse to these needs f;
Be1ng a new 1nst1tut1on, it was given wide latitude to design the mos t effec- |
- tive. program that would meet the needs ‘of a rap1d1y changing nat1on yet one S

where rura1 areas are st111 underdeve]oped o o : ' ) L.

o

The Un1vers1ty was estab11shed by the Iran1an Government for the purpose ;/i“

4

.
(1) expand1ng h1gher educational opportun1ty in al] areas of the country,

and (2) tra1n1ng semi- profess1ona1 and profess1ona1 manpower in Iran, part1cu-
larly in- Tess deve]oped areas,. | ’
AN
To meet the f1rst purpose, the Un1vers1ty was structured to deliver in-

s

struct1on to var1ous reg1ons of the country by estab11sh1ng a series of 1oca1
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'1earning centers. Students re—instructed in these centers ma1n1y through
. se]f-instructiona] work text ' home experimenﬁa} kits, and rad1o and. te]e-
vision programs The programs are broadcast by the National Iranian Rad)o

and Te]ev1s1on Network..

! . i ' X .

Local cehters provide students with further support through the1r

¢

: ~multi- media reference 11brar%es, Lutor1a1 serv1ces for all coUrses, 1ab; ra- .
tor1es for more advanced courses, and test1ng centers where studenf
"evaluated and g1ven feedback on their progress in each coUrse on a / ékly

or b1 weekly basis. » = .

serv1ces, and (3) rura] deve]opmentf In these apeas the Un1v’rs1ty offers

-

!

-

. ,~. much as possible. The purpose of this art1c1e is to de cribe how the CBE

1n the Free Un1vers1ty of Iran. ' o

- Status of Teacher Tra1h4ng in Iran

.

a f1veﬂy6ar elementary education phase, a’ three-year 1ntermed1ate (gu1dance)

phasg{/and'a four-year secondary phase‘provjd{ngvacademic orutechnical edu-
R | ! . ' ) v ’ - :
cat1on L -7

Teachers for elementary nd intermediate schoo]s prepared one to two <5
\

years in teacher tra1n1ng 1nst1tut1ons rior to teach1ng. These teacher




preparation 1nstitutions are responsible directly to the Ministry of Education

-

iﬂ7ondary schoo] teachers! however, receive four years of education in coTIeges ﬁ
d ' | |

t

universities prior to teaching ¢

(. .

;o * Due to the expansion of public education and a growing des1re of parents

' ”l

- to have their/chiidren educated demand f teachers has been groW1ng rapidly

in recent years, According to the Ministjy of Education more than 40,000 new

_ »
teachers were needed for the Academic Year 1977- 7842 However ex1st1ng teacher

'training 1nst1tutions are graduatnpg only ;bout 20,000 teachers per year , ‘

\ Vitb .‘ ) As1de from the shortage problem, most teachers are not adequate]y prepared
for - teaching 3 The majority of teachers still emphasize memorization of factuaT
1nformat10n rather than teach1ng for develgﬁ’ng intellectual skilTs in.students.

;Lecture and recitation are the predominant 1nstructiona1 strategies used in
t c]assrooms o , | ] = S

N 4"

Teacher Training Pr;gram at FUI o . . v ,v/

- Based on a preiiminary study of teacher education in Iran, it was determined
s /

‘that the most pressing'need is for competent secondary ‘'school teach &3 oﬁ science
and mathematics The 'FUI Teacher Tra1n1ng Program dur1ng the ini 1a1 period is
’jfocusing pr1mar11y on three subJect matter spec1a1t1es, mathemat‘cs phys1cs,

vphys1cs chemistry, and Tife earth sc1ences The four-year prog am has been de-

g

i signed however, S0 that many . of Jts professional components would be appropriate
for preparing teachers 1n other subJect matter areas, e. g s oc1a1 sc1ences, as

' the program expands S A ' , /;
‘ T‘b,' " . ‘,’,_

Throughout the planning effort two gu1d1ng pr1nc1p1es were cons1dered

tFirst a1ms and obJectives of the program were based on xp11c1t assumptionsﬂz~\

7 w

!regarding the Iranian ~uTture, particulariy the env;?on entxygthin thCh pros-

?pective teachers would work Second pTanning and deyelopment of the pr6§F35/'//

o f‘was based on the pr1hq1p1es pf competen(y-based teac er education e /////
AN R - . Y «‘ . . \‘K ; | .
o o . N 7 P by /. - . /ﬁ‘ .
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To se1ect rea]istic doals fqr its Teacher Tra1n1ng Program the Free ‘;h"
University of - Iran invoiVed‘approximateiy sixty Iranian academicians, teacher
.o educators, teachers, and educational administrators in a ser1es of seminars
| and. d1SCUSS10n sessions As a resu]t of th1s exp]oration a prior1ty 1ist1ng .d»
8’ twelve goa]s werewspec1f1ed The factors cons1dered 1n rat1ng each goa]
were (a) re&atTVE’importance and 1nf1uence with respect to cont1nued deve]op- |
ment of Iran1anrsoc1ety, (b) relative' feas1bi]1ty when cons1der1ng the. cond1-

tions necessary to: 1mp1ement each goal; and (c) re]at1ve t1me requ1red for

>

prospective teachers to demonstrate adequate]y the necessary competenc1es

!
The goa]s resu]ting from this éxhaustive study are . 11sted be]ow 1n order

of their’ re]at1ve priority for prospective teachers in the program 4 .J

_JDeveioping sk111s 1n teaching content to students S
P ‘ ‘ " v,/ c /
'2. Deve]oping‘skiiis in teach1ng 1nte11ectua1 and 1nqu1ry processes ' ‘//
: o 3. Developing strvival: ski]]s when 1ntr0duc1ng new 1deas and 1mp1e— ;/.
b ST ment1ng new: ways of teach1ng 1n schoo]s S/
o 4; Deve]oping skills for study of own teaching behav1or , ﬁ/ ]if’ y
5. Deve]oping skills in estab]ishing a teach1ng e 1ronment,,con-.k} L
duc1ve to creat1v1ty and productive th1nk1ng ' S

aDeve]oping self-directed 1earn1ng sk111s»1n pupils.

6
. ,"‘J-Z;' Deve]oping“skiiis to bring about constructive changes in school. @ & 5
’ s 8§ Deve]oping skills for cont1nu1ng as a’ student of the1r se]ected : .
! _ f1e1d of study - ‘ . o .
| ’:'é; ,f9 DeVe]oping se1f-expioration §K\11s and personal. awaréness in
~2 , the1r pupils. = . . _ N .

-~ 10. - Deve]oping sk111s for interacting with others;A o
‘ -\J],‘f Developing sk111s to b:;ng abeuf/constructive changes in the1r

N , : . community ‘ , o
- . N & . C,"
'L_p,12, Deue]oping sk111s in 1nterpersona1 behav10rs of their‘puplﬂs .
’ ',lo\‘_,_/ - " )
8 i '
d . .‘ 5 : B «
a K




'.'l, Once thé general goals” of the program were determined specifrc

competemcies were derived. . A deta11ed ana]ysvs of each competency\gas

Q

: made to der1ve st-COmpetencies and subsequently, to plan the types ¢f-

% ('

1nstruction neﬁded for students to reach the obJectives ’ Educators from R

<:)severa1 American un1vers1t1es ass1sted FUI planners 1n th1s process.

v

Thé 1nstruct1ona1 program was based on: several assumptions.‘

I
ca

~~i*€:¢}}:ﬂ.‘335gc know]edge and sk1lls of teaching would' be emphas1zed

t?h.Zﬁ;*bep1ra1 deve;zpment of topics wou]d be employed.

,ff&:S;?ﬁf Inmediate pffactice of sk1115 and use of newly Tearned 'know~
.o 0 ledge would follow 1nstruct1on1 R o

e °q. . aégmple concepts would be 1ntroduced pr1or to more complex
' L ramifications.of 'a topic; a genera] treatmpnt would precede
. "..more spec1f1c 1nstruct1on ‘ J P ,
( S : .,-'5;_ ) I]]ustrat10ns of 1nstruct1ona1 tact1cs and strateg1es would

fociis -on . mathemat1cs and science, but instructional units
would be des1gned so " that other subJects could be added later.

6; Content of:1]1ustrat1ons would be academ1ca11y-correct
O . “'7.' . Instruct1on would be prov1ded pr1mar11yzthrough processes’
o o voth%r than .face; to-face 1nstructor/stUdent arrangements
8.  Tutors would be avawﬁab]e in. each4loca1 sité to monitor the

" process and answer quest1ons, but would .not be abTe to deliver

R 1nstruct1on

.9;'. 'Arw1ae range of 1nstruct1ona1 mdﬂés tvould be 1ncluded in the °

R program to demonstrate a]ternattve 1nstruct1ona1 processes %
10.  Students would be involved "in schools from the beg1nn1ng of
-their programs, such involvement woyld 1ncrease&as they pro-' -
. ». | gressed. | v T .

The- feur-year program 1ead1ng to the J;ccalaureate degree 1s ::?posed

jy js'ﬂ‘pf 256 un1ts Each un1t 1nc]udes approx1mate1y f1fteen hoUrs of 1n ruction:

§ N

Y .’ ,..‘- .

L profess1ona1-components 60.un1ts “Table 1 111ustrates how the e un1ts are
. . _lv . N ( * )
"’S,‘ ! - . v . 7

' d1str1buted 1n a general degree plan.

-

o General stud1es compr1ses 40 ‘units; *subaect-matter cbmponents f56 un1ts, and
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o © TABLE 1 : o

'ISTRIBUTION OF UNITS OF STUDY IN THE FUI
' TEACHER TRAINING PROGRAM
\

N N . . ) ] V. "

‘& o . ) o 3
. . . ) Y

. . oY .

N ,'.’ ) " \ T | L . . .
, o PR FESSIONAL COMPONENT . SUBJECT-MATTER j . GENERAL EDUCATION
_YEAR. o - _(EDUCATIONAL STUDIES) ;o COMPONENT -~ COMPONENT

._V._*»‘;;_ o~ ‘ \'_ S LS N -

o~ ' oy ; - , /'. . . :L . P

Year
One

Year e o : P T - ' ;. L \
Two S ' 16 - Ll 40 S ‘ 8~
var “ |
Thyee . . - : 20 ;
Year - |
Four Sk .. 24
. I -

Subtotal ;: i D 60 S .40

Total = 256

. . . . ~ . ) ,
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" | Professional Components of the Program - . . .

..

an The 60 units in the educational.studies compohgnt are included ‘in the
.second third, and fourth'yéars of a student's prograﬁ In the secong year,

16 of his 64 units of . study are in educat1ona1'stud1es, 20 of 64 in the third

»year and 24 of 64 Un1ts in the fourth year devoted to this area.

. . 4

Educat1ona1 Stud1es is designed around=seven strands : Introduction to

- 1

g Program and Integrat1ve Tasks prov1des oveq¥1ew sexpertences at the beg1nn1ng
¢ and Eummat1ve eva]uat1on processes at the’ end of -the fourth year The other '
- f1ve strands are tightly woven together to provide the major woof and warp of"
. the program S fabr1c These f1ve are Se]f—change Gener1c Teach1ng Sk111s,'
Mode]s of Teach1ng, Generic Knowledge, and School and Soc1ety Table 2 i1lus-

trates the ‘interrelatedness of these strands.

-

Co
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.t TABLE 2 o .
. k / ~ FUI > TTP"PROFESSIONAL COMPONENT® -
LT ,aj ) /j ) .‘:" ’ N
- .- Introduction Gereric Models 3 i v
Strands/ < toy Self- Teaching of " Generi-c School/  Integrative
Courses Program Change‘ Skills " Teaching Knowledges Society Tasks -~
Year Two L s5c-1 | ) :
Y ) Intr‘& -——-—-—h—-l . Lo , ¢
1st Sem.- o o b GS-1
8.,Un1'ts?' N - R ‘
e e e }”“““““—_”f—
2nd Sem. .
.8 Units N
. o ,
, L0 GS-Z
A ) .
Year Three’ . .
. K oy
1st Sem, - g 6S-3
12 Units. o ,
s ! © . -SC-2
B ( .
2nd Sem. ~ T
8 Units ' '
) k4 NN ¥
i ‘ ¢;._ 6S-4 |
SC-3 — — VUL S
. T R
— . ! ;
Year Four P ) ) J S/S-3 ‘
. 1st Sem. | ‘ GF<8
12 Units ' Loy « f%i; : -
\ ,_ . | ™-3 A
2nd Senm. | | /D
12 Units SC-4) + ) * A ]
- i ; B \) . J,‘(z s \
) ‘ L ) = : |
- - Degree v
' > Ef‘ Certification _
y ‘

i
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",'teacher centered and d1sc1p11ne centeréd teachlnq a

severa] approachgs and- d15t1ngu1sh the studbnt cent

- @

. P ,
The Introductjon provides an overview of the program with students’,

be1ng made aware of _tha competenc1es required for graduation modes of o h

. 1'.&';("

1nstrUCt10n in the program, outiine of strands anJﬁ Terv 1nterre1at1ons,l .

) A
and eva]uat1on procedures Student centered teach1ng is -coppared w1th
} 4
students,ana]yze

ed ph11ospphy upon

A

- wh1ch the FUL Program 1s based ""“. . ~'3 o o

" The ffrst un1t of Se]f—change precedes the 1ntnoduct1on, and 1nc1udes

1

.'a batte&v of assessment 1nstruments The MTAI, WOrk Mot1vat1on Inventory,

3. ‘_’ .
Concérn;VInventpryt demograph1c 1nformat1on, and\pther tests are- aff;nistered

':and 1nterpreted to students .as part of a d1agnost1c/prescr1pt1ve process. in

*

the program Pr1or td the second part of, Se]f—chang students “wou'ld have

stud1eg a var1ety of teach1ng practlces arld woqu have begun app1y1ng them

i peer and pup11 teach1ng sett1ng§’ Tﬁe second Se]f chanqe strand fOCuses
R

on’ 1nforma1 approaches to assess1n9 1nstruct1on Later, in Se]f change 3,

forma] assessmeqts (using F1anders, OSCAR STARS, and- other oE%ervatlon

‘b
scales) are 1earned The assumpt1on is that pensohs who' use.informa]l and

se1f-made 1nstruments f1rst are more 11ke1y to understand the interaction’
e

than if they s1mp1y comp]eted forma] 1nstruments F1na11ys 1n Se]f#change-4,.'

-

r'prospective teachers apply the1r know]edge of se1f—assessment dur1ng student

take correct1veﬂaet1qns’

J'them with‘the“too]s'for

. Y
teaching as a way to 1mporve their own pract1ce Asvprofess%§na1s, it is

4

be ab]e to eva]uate the1r own perfo mance:, and to-

{*
This strand 1n the program 1s des1gned to prov1de'

is proce;s

1mportant for teachers
_ o

o The Gener1c Teach1ng kills 1ntroduces pre-active, 1nteréCt1V : agﬂ e

post act1ve sk111s used by Xeachers. ”These.lnclude_p]ann1ng sk111s.

L

s . . L
P : , .

. » . - . v B
s . . ol .
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DR Lo 2 ¢
diagnostic skills, motivational skills, questfoning tactics, stimulus S

variation skills, and cognifive closure skills These are introduced ,' e

\

. ‘,‘\ throughout the program,.. dnitially in a general .frame and later moke

i specifically as they are related to othe strands . . h .

LD .
L] .

Three Models. of Teaching,are hncluded dn the préqram ./?Eé advance—o

. ‘ ‘; organizer model is employed because i?rhas been found to be effective in

! 7
L incre;ging 609nitive processes, and Iranianreducat on in high schools at
b \ -
this-time 15 primarily content oriented The problem solving model (drawn e

,é’ehers
LR '

from the work of Suchman, - Taba, and Schwab) is included to\@xt
/;/. o repert01re of strategies o) they focus on 'solving problems as well as learn-
; ——1ng subJect matter The third modelr individualized draws its ap ch from
- diagnostic/prescriptive strategies, ~and supports/not only the other two models,

i but provides a frame for the teacher education program itself , Students are .

asked first to analyze the three models, then use them in microteaching set;%...

tings, then apply. .them directly to their maJor subJect area, and finally userv\

them appr0priately during Integrative Tasks (student teaching) N
2 b oA,
Generic Knowledge prov1des basic concepts«of educational theory and.

<practice .In its historic roots, it engores education in Iran while philq-

A}

sophically relatingseducation tq Iranian and western cultures Psychological

- foundations, inqﬂuding theories pf Iearning and adolescent psychology, prOVide

a

o
. the major “brtion of this strand Q\_ S ]_ .
. @ S

School and Society cons1ders the relation of a teacher and school to

v

society It prov1des information on future directions of education as Iran
| moves toward decentralized schools It analyZes the teacher s_ role in a
. ! ¥ ‘
. 7) o community and responSibility for ﬂmprov1ng the culture of the country

Finally, Integrative Tasks includes a supervised teaching experience
While students would have already worked extensively in schools and wifp

-



o E . ,.-.‘ ' ) L- . , . ‘:_o \., '..c } f‘ 1 .
;, . small groups of pupi]s, this period pnoviges an 0pp6rtun1ty to 1ntegrate ) K |

skills and knowledges and to dEmo strate teaching 0ompetence while be1ng

sunmatively eva1uated At the. concTusion of this phase of the progr’

" sfudents are- graduated and certff1ed as secondary sch00T teachers
. - . < , ’ A
‘ - These seyen strands anp 1nterre1ated 1n a system1c sense. Concepts .. ...

. and ski]]s 1earned in one stranﬂ/are used subsqquent]y 1n othens fFoﬁ!?
" example Jn Gener1c Teaching Skills- l, students learn the d1st1nct1on be-.
Y — . .
tween goals and obJect1ves and'how to write behav1oral ob3ect1ves These
i, .

are ‘'used ‘in p]annfng 1essons and wr1t1ng obJect1ves su1tab1e for var1ous_

-+

. ?‘sk1lls Then, 1n Gener1c Knowledge 2, students learn about various types
N 5 .

qf obJect1’es Jn the cogn1t1ve and affect1ve doma1ns whnch, in turn, fead

%e

to more precise def1n1t10ns of obJectives 1n relat1on to Gener1c Teachlng

{

S ‘ v.|.vv - - ) ) .o ’ - . .',. y ) ,l ": o l’ l \':‘

v r L1kew1se, they are: expeoted to' wr1te a TesSOn p]an (Gener1c Teach1ng

S Sk111s 1) and teach 1t to péerss Then the three models of teachnng\are - '
[
/ R 1ntrodUced 1n Models of Teach1ng—1 to extend the1r percept1on of the range -

of strateg1es ava1lab]e to.teachers. aFoTlow1ng a ser1es of compdnentg in

Gener1c Knowledge and Gener1c Teach1ng Sk111s where expl1c1t kngwleﬂge re-

.

1ated to the“models"va’learned and demonstrated as 1nd1v1dua1 sk1lls (ques- aﬁdF
~ /’. ~ tioning, for example), each of the three: models 1§ aga1n exp]ored (TM 2) 'f, o

. . Z'Then ‘more spec1f1c app11cat1ons of Generlc TeaChlng*Sk1]1s to subJect- '

: matter areas pr0v1des:greater depth of \reqtment wh1ch, in turn, is app11ed

‘ to the three deels as they are used 1n subJect areas This sp1ra1 approach
ll S . ‘ S v-‘f "~‘ e F - -
Tt s a bas1c or@ah1zer for the program T '

- R A SR . .
’ 4 . 5. j . : : LI . :
. s

In Conc]us1on b S , .

Course teamé, composed of academ1c1ans, educat1ona] techno]og1sts,

3
,editorsz apd.aud1o v1sua1 spec1a11sts have - trans]gted ob3ect1u:; and anit




lcepts, too had to be. adapted to the cu]ture of Iran.

specifications into instructional units_to be tested with potential teachers -
_ . » . . . S . N o
from rural areas of Iran. Many of ‘the original sources and research were in  #*

1 .

'Eng1ish These had to be translated 1nto Farsi (Persian 1anguage) ‘The anﬁ'gl

The 1n1t1a1 prototype'test has been comp]eted with a resound1ng suc-

cess. Students werevabJ to learn through distant teach1ng processes: They

were enthusiastic aboyf the new and innovative kinds of 1nstruct1on in which
they were engaged. nd, they recommended highly that the program be expanded

What has not et been tested is the impact of these new strategies on

C,"r

the educational process Will teachers trained in these innovative procedures

persist in their use of them with their students? Will the program impact the

‘level and effectiveness of education in rura] areas9 And, will the program

make any 1ong term 1mpact on educat1on in a country strugg11ng for an 1mproved
]jfe for all dits citizens? These major quest1Qns are yet to be addressed As
the program matures, they should be the bulwark of the long-range assessment

]

effort.

1
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