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Foreword = -

A
{

Tth publlcatlon replaces Classroom Activities, avery popular booklet which _

served for nearly 20 years as a resource of quick and easy ideas for use by
. “ teachers in the confines of the classroom. It represents ane of the efforts of
. the Elementary School Physical Education Council of the National Association

~ for Sport and Physical Education, the latter beirig one of the seven associa- ‘
- tions of the American Alliance for Health; Physical Education and Recreation.

- There is still a very definite need for a resource book of ideas to use in the
classroom, in spaces smaller than the gymnasium or outdoor play space, but

- the, Council belleved that such a book should focus on active suggestions 3

rather than sedentary games and be related to new developments.in the field.

in recent years the physical educatlon curriculum for children has changed.

dramatlcally toward a new look focus ing on basic and varied movement
experiences to provide a‘broad foundation of movement skills in children.

- This is coupled with a problem solving approdch to teaching. After several -

~ years of effort beginning in 1972, the 1976- 77 Council presents to you this
. publication with ideas and resource mformatlon hoping to acqualnt you wuth
* the new look in pHysical education. = | -
Because of its- long period of development several persons have been
"involved but special credits go to Carolyn Rasmus, Brigham Young University,
Provo Utah, and John Fowiler, University of Colorado Boulder, editors, who
completed the task, as well as to selected persons who were |nstrumental inits
~ production, mcluo‘:g;J:ck Acree, Boise, Idaho; Bertel Budd, Cheyenne,
Wyoming; and Don ompson, Cedar Falls lowa. Grateful acknowledge-
mentis also accorded all those Council member who gave generously of their
time in reviewing the various outlines and mariscrlpts

Kate’ Barrett o S
Chairperson, '
ESPEC 1976-77

Margie . Hanson, - . e
Elementary Education. Consultant ' <
AAHPER ‘
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As a teacher, you are concerned about individual children. You seek to
prowde experiences which help children develop to their full potential. The \
purpose of this book is to help you by suggestlng methods and activities in

v physical education which can contribute to each child’s maximum develop-
menf. The actines and suggested methodology have been designgd to:

- e entoyrage the development of motor skills

e create situations in which children can' make choices In an atmos-
phere of freedom a '

-e allow children. to participate in enjoyable movement expenenpes
which help to develop a desire for continued participation in physical
education activities. :

This guide ¢an be used in many ways — b& teachers who want a systematlc

. approach to teaching movement or those who want to development a different
teachlng style and try more creative ways of teaching physical education
activities. Itcan also be used as a resource of additional ideas to supplement
existing programs. It is not interided to represent a complete elementary

_ school physical education curriculum but it is-a beginning. As a perceptive,
¢ creative teacher, yqU will use this guide as a catalyst for experiences in your

unique setting and{with your particular class. ~

> M &

S ) il
i ' o V.
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troduction : P
to Movement
‘Educahon ~4_- S

N e -
- U, K
»

Some of the termlnology used to describe physical education activmes ,
such as space, levels, pathways etc., may be unfamiliar to the reader. "These
terms reflect a different approach to physical education, described as “the new
physncal education” or “movement pducatlon " In the past, most physical

" education activities Were classified as dance, games and/or gymnastics. In
movement educationNhere is a recognition of basic ‘concepts and skills
common to these thtee traditional areas. These basic movements are
desngned to provide a broader?.packgrdund of experiences on which more

specnallzed skllls can be built. - S . ) A
movemem educatlon o B '
L) de—emphaslzes compemion and traditional team sports, relays and :
elimination games ,* K X ‘
® stresses the recognmon and awarenessof individual differences and-‘ '
abllltles By ‘

e utilizes problem solvmg as-amethod and encourages exploratlon and
discovery

L] provudes meamngful Iearnlng experlences whlch are success onented

COntent of Movement Educatlon e . C /:_;rg};,_

. - The ways in which the body can move and/or move objects are varled by
. using the following elements elther singly or in comblnatlon

Space — uded in the element of space is changmg dlrectlon (forward

backward, s1deways), Ievels (hlgh mlddle low): and pathways (stralght .
. curved, zngzag, etc.) - o

Time —:The contlnuum of h('ne ranges from snII to fast acceleratlng,
deceleratlng. stopping, starting, and responding to an |mposed rhythm.

Force — The contmuum of force ranges from I|ght to heavy

4
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Body Supports — The body can be supporte on’ any single body part or a
. combination of parts (feet hands head, bac , stdmach side, shoulders, - -
“knees, etc.)

Relatlonahlps —‘Relatlonshlps are fory ith body parts (near to or far
from).and with- other peOpIe (close to or far away from). T

Chlldren}expenence a varlety of movements as théy respond to

probléms focused on each of the above elements singly or in combination.

These experiences are initially explored-alone and later expanded to include
work “with a partner, a small group or with a piece of equipment. When
equipment is introduced, the process is the same; chﬂdren’plore on their -
own and theén participate with a partner or a'small group. ‘

i

Spaces For Teaching

A gymnastum multi-purpose roon or the out-of-doors are ideal tor teachlng'
movement education. Howeyer, for schools that lack these facnlttles hall-
ways empty classrooms, study areas, foyers open-space areas and even

elf-contamed clagsrooms can be successfully used.

Classroom space can be expanded and used in teachtrtg movement
education’ by . . .o A

L movmg desks to perimeter of roorm and utlllzmg spaée in the center of -

room o,
2. movtng desksto center of room and usmg space on the outside of the -
room. a

3. pushtng adjacent rows of chairs together to make wide atsIes which
can accommodate balance beams, benches ormats
. , | ) .
Equlpment can be modmed and used in Ilmlted space areas satey See o
pages 25- 29 for equipment items.’ S

'
" Class organization can be modnfled wheh using Itmlted space areas The -
following orgamzattonal patterns can be used : 4 i

< 1 Statlon or clrcuit teachlng — Set’ up several acttvutles pr-stations af‘
various places in the classroom. The class is divided into small group‘s o
and the gréups or individual chlldren may rotate to various stations.

2. Movement activity Iearntng center — writg various challenges on
indéx cards and placg in a file box. Students ¢an go to this area wh
other work is compléete and select activities in which th;;( want?t%

' -.partIC|pate :



' ;.vre'thod'ol Movement Education .

. shouId be stressed

.practlbe' N

< ] )ctlvlty wlth the erylre claas -~ arrange rogm Wﬁv’rde Iargest

spac\e possible. If this space is limited, have half of the classwatch while
‘the other half partucupates Change groups frequently E ‘\{

4 /." h . ‘ . 'oaa

-
-

Traditionally, teachers of physrcal education have often relled upon a direct,
command-like method of- teaching. (“Class, line up, count off . . .") Advbcates
_of mevemeht education believe that children,can algo Iearn through explora-
. tion and discovery. Although it may be necessary 6s for-the teach,er
" to be.specific and direct, movement educators use roblem solving {o.

encourage children to'make cho;ces and respond according to the|r ablhtles '?

and limitations.
. The foIIowmg iS a format WhICh can be used in the problem solving method

Explore Children f|nd as many kvays as possible of respondlng to the stated ,

problem

.
’

Dlscover ‘Children discover or are guided by the teacher 'S comments toward

discoverind the possibiities and fimitations of the’ task wrthtn the 4ramework of . f. .

their own abtllttes

[y

Select From the’ many |deas developed some are chosen for re_‘,etltlon énd

Further Challenges If chlldren are Itmtted in developrng their: |deas"the

- teacher can suggest additional. mo&ement posslﬁtlttles by .using the vanous EA
. elements I|sted on pages 421, . , . o

Repeal Chtldren reftne the movements develpped Qualtty of movement

Sequences tfferent movement |deas are. jolned together to produce se- '. e

quence.s or mbtnatlons 3 ,

Application Games and activities can be mtroduced Wthh use the skills

developed in thelesson. Primary grade chlldren will enjoy the basic move-

ment activities ‘without specific application. ‘Older children might wish to-
|nc0rporate the movements they have practiced in a game situation. Games

can be invented by the children. or. with the teacher's help. Also, traditional -

games.can.be: utilized which emphastze mavement skills from the exploratron
and/or dtscovery phase of the problem solwng process. -

TWO sample l'essons ar(d unlts ustng thls format appear on pages 4—21.
LY e ey . ) e 3 . .

"“‘-.'.‘n' M



" Teaching Upits

| Activities

‘nit I. Moving in Space

Note to teacher: Chnldfen should be encouraged to work in theivown space
o without interfering with others. When moving, they should pracuce keeping
. away from others and learn to listen while moving.

@f:*

A. MOVING ON FEET

Explore: Different ways to move. on feet.”
Discover: Many of the different possible ways of movmg on the feet
(For development of this concept see Sample Lesson #41, page 20, “Select
Repeat, Further Challenges Sequences )

: j
,Apphcations o ' o

.Children ljne up around four sndes of space, then move acrossthe space to

a pomt on the other side.. ,

Variations: Go straight across — walking, running.

Go across in a twisted pathway, in a zigzag pathway, avoiding collisions.

Try different speeds and different ways to move on feet.

2. Followthe Leader — Children getin small groups of three to four. Leader

moves in dnfferent ways on feet; rest of group imitates. Rotate leaders.

3. Matching ~— Children are side by side with a partner. One partner starts
moving, the Sther person imitates. Encourage different speeds, directions

and pathways . - . .

4. Skipping and-Galloping — These skills can be developed by (a) using an

uneven beat with a drum and askmg the children how the drum tells them to

move, (b) havung the chlldren use com’blnatlons of stepping and h&mlng

«8

Chasing and Tag Games ) 4 L

5. Dodge and-Mark — One partner chases the other and tries to stay asclose

as possible. If tag is made, the tagged player becomes “it.” Theteachercan

also call out “change” for reversal of roles.

6. Couple Tag — Two players join hands.and chase the rest. Players, when
. tagged, join and qame continues until all piayers are in one long chain; as an

4 | 18
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alternative, when two more are caught they break off and form an addmonal
chain of chasers o .

7. Swlm-Flsh -Swim — P!ayers (hshes) hne up anng one S|de of the

gym. The catcher (fisherman) tries to tag the fishes as they attempt to'cross

the gym on the command “swim-fish-swim!" Tagged players sit down on the
spot where they were caught and try to catch other players as they cross the
space. . '

‘8. Chinése Wall — Players Ilne up along one side of the gym. Two paraIIel'

lines are drawn down the center of the gym about three to four.feet apart. The
catcher stands betwsen the lines and tries to tag players asmey tfy to crass
the “wall." - The catcher must stay on the wqu and players can only be caught .
when they are’on the wall. - If caught players §°fay on the wall and help to catch
the rest. -

" 9. Bumper Cars — Partneffs 1ac|ng place hands on each éther's shoulders.

One partner steers the other backWards The object is to avoid bumplng other

“cars.” Change direction or drivers frequently. '

10. “Tail” Tag — Half the class is given a “tail” Whlch is tucked in the back of .
the belt. Other class members try to steal the tails,

. “First Ald” Tag — Several chasers can be used. Players become "it"
-when tagged put must run about holding the'place where they were tagged.

5.

=7



i

.

\

‘12 Dribble Tag — Thre or feur players are."it." They chase the rest but
must dribble a basketball When tagged, a player becomes "it" and. recelves
the ball and chases while dribbling.

©13. Shipwreck — Players line up down the center of the gym 7and imagine
. they are on the deck of a ship. Various instructions are given:

“Line up .in the Galley!" — Players line up down:the center to start
“Man the Lifeboats!” — players run to left wall.
“Man the Quarterdeck!” — players run to right wall,
“Hit the Deck!" — players lie face down on the foor.
“Man Overboard!" — players lie on back with arms and Iegs in the air.
"Freeze!" — can also be used at any stage.

14. Fox and Geese— The goose is made up of five or six players infile; ciach

. holding the waist of the person in front. The fox is a single player who tries to’

tag the last person on the “tail" of the goose. File leader can hold outayms and
the file moves to protect last person. Rotate players.
15. One Against Three — Groups of four. Three players’join hahds and

make a small circle. The fourth perscn tries to tag one of the three players by
chasing around the outside of the circle. Rotate players. A .

\

B. JUMPING AND LANDING ACTIVITIES

N : . f; O
Explore: Different ways to jump, the best way to land softly, jumping ovér, in
and out of obstacles, circles, hoops etc. Jumping down from dnfferem
heights. e : :

T

_ Discover: a. Different ways to |ump on one foot, two feet.

b. How to land softly. .
c. Own limitations as to jumping for height and distance.

Further Challenges . N

1. Dlscover five basncwmps——onefoot to two two to two, two to.one, andone
to one {leap and hop).

2. Jump in different directions. &

3. Jump w;lﬁ»a twist. : .

4. Jump .along different pathways. . .

5. Jump in place, from a run. ’

Select/Repeat: Children need to become familiar with a wide' range of

jumping and landing situations. All of the above should be encouraged.
\ ; -

Sequences: a. Different combmatlons of hop, step jump R

b. Combinations of different kinds of jumps ,

c. Combinations of walk-run-jump-land-roll, etc.



. Applications

13

1. Jump in: and out of a hoop or blcycle tire held at different heughts by a
partner,

2. Using a jump “rope, make shapes Iaylng the ropg on the floor. Learn
different ways to -jump in and outor over. Join with a partner and make bigger
shapes with theropes. ‘

3. Jump the widening creek. Use chalk/tape lines or two ropes.

4 Make hurdles out of milk carton or Cardboard cartons with a wand cane or
broomstick. Wand ‘need not be level.

5. “Jump down from tables, chairs or sol|d wooden boxes

6. Run and jump oft a sloplng plank or bench, using a mat for landing. En-
courage children to land and roll. ) .

7. Standing Broad Jump — Jump into a mat or sand pit. RS
8. Participate in ]ump rope activities, usung smgle and double ropes.: i

'

’oe %

Note to teacher Use plenty of equipment for jumping activities so tnat ail

children are active and not lining up waiting fona tum leferent stations could
be used. .

B . )
/ M ’ ‘ 7
.
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6. MOVING ON HANDS AND FEET

'

. ’ \, . ¢
» Applicat& L . . B

Explore Duffere@ ways of movm on hands and feet. I

%
Dlscover Possublhﬁes and limitations of movmg on hands and feet.
IR A

Further Challenges ‘ g

1. Move face down and*fac ap. s
2. Keeping hands in oneapl ce, mm‘? feet around or in different places in a
circle. : ’

3. #Keeping feet fixedin oneplace, move hands aroundin acnrcle orin d|fferent ’

places.

4. Move with feet and hands staying close together or far apart.

5. Make a bridge shape — make the bridge high; wude long, tw;stéd Now try

these shapes when you are moving.

6. Move from feet to hands and back to feet in various ways.

7. Support weight on hands, move one or both. h{eﬂqt{)\alr, bring feet down.
) .

3

- softly in the same place — in. a different place. -

8. Move on three supports, two supports.
Select: a. Different ways of moving'on four supports. )

b. Different ways of moving with weight alternating.

c. Different \‘Nays.of moving between hands and feet. .,

: Repeat: Repeat selected ways. Children need to develop strength and

confidence when movingon hands and feet. Desirabletomove or intersperse
with other actlvmes : - .

Sequence: Develop sequences or combmatlons using different ways of
movmg on hands &nd feet.. :

L} o,
o

- .
9

1. Beginning Tumbling — Travel, movmgthe body weight from feet to hands
and back to feet with body curled.and then stretched. Try simple ways of -
getting over arope, benchor lines on the floor where hands support the welght
and feet are moved through the air. .

Move hand-hand-foot-foot (beginning cartwheels). ~Curled, then stretched
Move from position on four supports into a roll. ‘

2. Move a Ball. Use different parts of the body to move a ball while on hands
and feet. (Try crab soccer — played facing upwards and bdll moved with feet. )
3. Move different ways on hands and feet, ‘but keep feet together (think of
other limitations). This will provide a wide’ variety of movements.

4. Move on apparatus on hands and feet (Iadder climbing frames, planks

benches etc.). v

3 S
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A
D fMOVING ON OT;HER BODY PAR'ES , - //,
Expiore' thferent ways of movmg 5upportmg the body welght on duffe/rent
“parts. ¢ .
Dlscover Posslbllltles of moylng on dtfferent body p‘rts . . )
Further Challenges CoL e e n :

1. Move on named parts — stomach back etc -
2. Move on a certain number of parts., i S
3. Mqve by sliding on different body pdrts, with the hands and/or feet
provr&rg the push or pull. .
4. Spin around on different body parts — body curled up — body stretqcned
out. .
. ‘s

‘Select/Repeat thferent ways of moving on dlfferent body parts S

i

. Sequén : Combine two or more ways of’ movmg for xample combinea @ -
way of moving on the feet with a way of moving on hands al j)eet addawayof <
movtng on some other body part;, Make the actnvgttesgplend ogether smoothly

o

£ . .

Appltcatlons S ,

Rolfing — Try dtfferent kinds of rolls: forwards, rds, stdeways o

stretched out, curled up, smootH, tight rolls, fast and sI w rol .
2. Crawllng and Creeping —_ Move under chairs, thro gh au mobtle tlres
undér wands,.afc. C ;
3. Using Gym Scooters — Set various parts -of body supp0rt welght ond.’ -
scooter. Push is provided by hands and/or feet. -

4. Tug-of-War — With a partner find some ways to pull each other —onfeet,’
hands, other parts. -Pull with feet, hands, etc. Cos ..

5. Apparatus — Move along abench on different body panrts.

«

kY

E. MQVING MOSTLY IN PLACE X ‘ P
ExploreNWays to balance on different parts of the body (a) on named parts
(b} on a certain number of pans. , . ,

Discover: a. Possibilities of balancing on different body parts ( "
b. Difference between bemg able and berng in balance.

Further Challenges

- ’ ¢ T
Balance on any small parts of the body — make dtfferent body shapes whtle
balancmg Flnd a dlfferent part to balance on.

-

Select/Practice: Different kinds of balance. This will develop confidence.

~

A . | . . 9.
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-F, c’b‘anG A&'D STRETCHING

‘Discover POSSlbllltIeS and ltmutatlons of curlmg and stretchmg the body

N . : . ) o e
. : - . T i/
T . LY
. N . . . .
‘e

Sequences:goin together a series of b ances on 1-2-3- 4 body pans Com-
bine a balanc and a roll roll-balance, balgrice- roII balance

Cewo
oo oo
s S

e P ‘ )

Appllcations . S .

Do baIanoe acttvtttes on the floor. { .
2 ‘Balance on apparatus — in place and movmg RPN
3. Balance in different ways on a shape made by your panner .
4. Build op balance 5kills in tumbltnh Run — jump — roll - balance and
other comblnatlons T »

"5 Balance apiece ot equnpment Find different parts of the body an whtch to
, baIance a wand, béanbag, ball, etc. Try sitting down and standing up while

baIancmg object. Try moving j With object in balance on different body parts
6. Balance Beam —*Find dtfferent ways to move across a balance beamron

ingthe beam and,stepptng over a wandaor mtlk -carton,’stepping -
hoop; bouncing a ball, balancmg an eraser o “the head, etc.

b . . e
:’ 3 .. }' . w
< . =

ough a

"

5

Expiore' Ways to curl and stretch using dlfferent stanlng positions. =

Further Challenges /\ (\/

and stret&?at different speeds

v
Y

idea of relationships, placing certain body parts near to’and ta?trom

: i/ url an  stretch with ditferent body parts leading in mlttattrtg the stretch

.

other eg place nose near knees, pIace hands far away from the feet,

‘et ‘ Co-

R

Select/Repeat: R spons ] tQat obta|n a tull range of trunk movement and

‘<

feet, hands and feet. Move across m;dtherent directions, speeds Iacross_,- :
%(th r

T 2
°

¥

flexibility. s
~ Sequence: Combtne two or more curls and stretches in a sequence showing

different starting posmons speeds and dlrectlons Link movements together
smoothly

- o
»

1. Curl and stretch while moving on the floor and on apparatus
2. Roll and balance (ina stretched position). ’ .

N Y J ‘ !
G. ROCKING "
Expldre Some ways to rock on different parts of the’ body

oo~ L)

;Applications c : S
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! Co ?. L3 ' oy N
v Jlscover Possrbilitie/;: of rocklng On.dlﬂerent body parts t - R

: R . L e " -'\._' \
 Further Chal;lemgert;r o AT -,‘_ e - L

1. Rock wh n, body |s stretched out, curled up. "~ < - e i .
2.~Rock inté-a roll. . K o L
3. Rock and hold extreme posltton “roll back a different way :

Select/Repeat % varlety of ways of rOCklng - v

Sequences Combrne various ways of rockrng on drfferent body pa.rts — link o
" rolling toG)oIIrng o s J o _

H.HANGING ~ © . T o )

i 2
Explore Vajrous ‘ways to hang on apparatus

Discover: Different parts of the body from:which ,t’ehangpn dlfferent kinds ol
: apparatus acllmbmg rope.

F‘urther Challenges L o 8{ ‘ ’_ i.-j )

* 1¢ Hang and swing on climbing ropes -3 usrng one: rope two ropes.

. 2. Swing when upside down gn ropes. . p '

g 8 “With bent arm hang on chinning bar. ¥ . : _ _
Select/Repeat leferent ways to hang S

(
Appllcations {
Use apparatus at drfferent heights to encourage'ﬁangmg and swinging.

2 Cross a ladder or bag hangnng with. hands - »,
«3. Cllr‘nb ropes without using feet J . ,
. . h £
L TWlSTING

Explore Drffer‘ent ways of twisting the body Vo Lo
Dlscover POSSlbllltleS of using the body for twisting.  * S
Further Challenges : ‘ T - o

%

1. Twist top half'% body while lower part is fixed.
.8+ Twist using different body supports.
3. .thst with body straight, Wrth body bent, ‘ :

Select/ Repeat Twrsts that involve thé whole body and ensure a full range of
movement. N

{
Sequences Join together Curls, stretches'and twists. - ™ .

. ., . X ) 11
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Unit il Moving A Ball

Note to teacher' Although the title of this §nit |mp| ) th{most of the '

~ proposed program will involve balls, children should be provnded opportunmes B

for work* with balls of all sizes- as weII as_quoits, beanbags and other
mampulatlve objects. .

a

A MOVING A BALI‘:
Explore' Different ways of moving a ball (keeping ball close) ina space where P
you can stay in place. - . o

Disco g’r Ways to'move ball with dﬁferent parts of the body.

Further Challenges

R

1. Efphasize different }dy parts being used. Try one hand, two hands, no
handsor feet. Move thé ball using difterent parts of the feet..As youmovethe
baII Reep yourself and the ball away from other people. - »
2 Find different- parts of the body to use to keep the ball in the aur
3. 'Move, keeping the ball always on the ground.
4. See also Sample Lesson #2, page 21.

12 ‘ 27 ‘ K
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/Select/Repeat a. Different ways of movung aball, partlcularly bouncmg and
catching. L
b. Activities involving the feet to move me ball : '

c. Ways in which children en]oy moving the ball+ -
“d. Areas where children need more ‘practice. (Allow plenty of tlme for this

-~ since children need.a great deal of practice in ‘working with balls.)
- Sequence: Combine different’ ways of moving the ball to build a sequence

Bouncing at different levels, on different body supports. s
Join together different wayegf moving the ball using different parts ofthe body

L] l. v

Applications /
Self-testing — How many times can you throw and catch (upwards)’)

h How many times can you bounce and catch (a) at walst height, (b) ‘at head
: height? o L .
2. Repeat #1 using balls of different sn{es . } N

3. Practice throwing "and catching beanbags, deck tennis nngs footballs.

4. Trybe nnnng soccer skills, movnng the ball wuth feetonly Change speed -

and d|rectlon\ stopping-starting. -
5. Try beginning basketball skills, b0uncmg the ball at dnfferent speeds andm
varlous dlrectlons stopping and startlng

’ ! > ‘ te PR
' . .

B. SENDING BALL TO WALL, .o

Expiore; leferent ways of sending the ball 0 a wall and- recenvnng the

rebound. (A cIear wall is necessary.) N 5

Discover: D|ﬁerem ways {0 send the ball agamst a wan and retneve (catch)
the rebound.

Further Challenges \

. Roll the ball against the wall using one hand, two hands.
2 Kick the ball against the wall usnng different parts of the feet. Control the
ball with.feet ort return,
3. Thrbw ball at wall, let it bounce, then catch'it.
4. Bounce ball onto floor, to the wall; ther' catch it.
(Vary the distance from the waII throw underhand, overhand at d:fferent
levels, speeds.)
5. Throw at targets (palnted or chalked on'walls, boxes,.pins, h00ps etc ).
6. Shoot (kick at targets/goals for soccer).
7. Shoot (throw at basketball hoops).

. Select/Repeat: Children agann need many opportunmes to practlce many of
the above sklIIs cy T #E

20
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, 'iv’Select/R at:‘Diﬁerent ways to throw, pass:o'r_}cat;c'h"‘;' "u'si'ng.hands andbtee.t'f.»

“Applications _‘

& ;;. ) "

Sequences Put together some seqences of runmhg bouncmg and throwmg
or shootlng at targets ' C o ) N

< . 5o

Appllcatlons C : ‘ .

Make up away of scoring points using targets to a|m at: Targets canbe on
the wall or open boxes, hoops, étc. Use balls, beanbags quouts
'2.. With a partner, throw/roll and catch us|ng the wall.

C. PASSING BALL Y0 PARTNER WHILE STATIONARY L

Explore Varlous ways ot passmg the ball to a partner (both standmg still).
Dlscover leferent ways to pas\s aballto a partner usmg,?ands and/or teet, "

L]

Note to, teacher: It ' would be advisible to mtroduce some ideds on catchmg
at this stage. See later sectron on catchmg . t; K

-

Further Challenges . , S
t Pass the ball while on different body supports (slttmg kneelmg;.standmg

etc.). Use hands or feet.

2. F’as\%the ball at different levels. . , T

3. Usela bounce to passit. ~, Core e

4. Vary the distance apaff. - . - .y }
5. 'Use different: kinds of: baIIs A A

1. Self-testlng — How many passes/bounces can you make to your partner
without dropping the ball? .

2. Pass the ball to apartner and after each sucoesstulpass orcatch, gradually
move farther apart. Does the kind of throw have to chrange? L

3. One partner makes “windows" or openings with arms.or legs for the other
partner to throw through (paper or fleece balls). .

4. Clrcle Passing Games (five or six ¢hildren in a clrcle) — Pass across or.
around circle, or pass to a player in the center. |~ N
. Duckon the Rock'(tlve or sux chrldren ina group) — thldren try to. knook‘aizi ‘_
anbag {duick) gﬁ a milk carton (rock) throwing one ata trme When the.duck: .
is knockedoff the rock; the thrower tries to retrieve his t;>ean bag beforeaguard

. (defending the duck) can replace the duck and tag him. L the guard tags the ., -
thrower, they exchange places.

14"'
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*7. Clean Upﬂ Yaur Backyard or Keep the Basket Full. Class attempts to
keep a box full by throwing or placing balls or beanbags m the box faster than
'teacher or chlld who lries to keep lt empty ' :

D. THROWING OR KICKING BALL BEANBAG AT MOVING TARGET

\ Explore Dufferent ways to throw ar ktc ata movmg target usinga
bag. .

Discover: thferent ways to throw or’ htt a moving target.

N

Further Challenges Vary distance from target (vertlcal or honzontaltargets) '
Targets can be hoops fixed or held by partners, large moving ball, suspende,d
target on rope, etc. Target. can move horlzontally or vertically and toward or
away trom thrower.
. Select/Repeat thferent ways to throw at movmg targets. Ptenty of practnce
X\"ttme is needed, :

~

. Applucattons :
S Thr’ow fleece baIIs or beanbags through swinging hoops hangtng from the
celltng . ; ’

2. Trytorolla baII through a rolling hoop. ) "

. 3. Try to hit a ball rolled by a_partner. e

4. Class in two groyps try to drive or knock a cage or other large ball from
center of gym through opponent’s half to reach end waII using tennis or other
small play balls. - -

5. Running Circle Catch — Circles of five or six players walk or run around :
center player. Ball is passed or bounced back and forth from center player to
circle funners. Change direction and rotate players into center spot.

6. Hit the Road Runner — Teacher or child rolls a large ball down a 10 or
15-foot wide alley made by a hne of chtldren factng a wall. Chtldren try to hit
the ball as it goes by. . : Y

7 Encourage chlldren to mvent games mvolvmg a movnng target

RN

‘."E CATCHING A BALL

~ Explore: Difterent ways K ‘to catch a baII

3 Dlscover Various ways of catchmg a batl
Further Challenges

1. "How softly can'you catch?” S
2.."What is the secret of catching softly?" . .
3. Catch at different tevels Jump to. oatch “

,;)l
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A %
. Notes to teacher

Stress: Hands moving out to meet ball. B
Moving hands with ball on catching. .., - '
Fingers pointing down for low balls. - . _ )
Fingers painting up for hlgh baIIs L LT o
Keeping-eyes on ball.- : o - T
".Use light, soft balls at first (fleece yarn paper balloons, Nerf balls, etc)
* " Remember that a rotltng ball is easiest to stop or catch a bouncmg ball is -
- harder and a bl in“the air is hardest, - . o : Ca e

. Repoat Much practrce n?ecessary for succe_sstul conttdent catchlng

:"',

. Ar’pllt:attomt . S . R . 'l'.’

. - 1. Bounce a baII htgh -~ move under to catch-it, \ ' :
' '2."Bouncea ball against awall so it does not return straight to thrower—ﬂmove e
+ to catch, field or stop it. - . . '
3. Roll, throw, or kick to partnerwho has to move to catch it—move sideways, :
forwards or backwards. . . _ S
4. Use an implement (scoop) to catch,
5. Most throwing practices, can involve catchrng )
6. Circle Keep Away —: Inclrcles of six to eight plé’erft'he baII is passed
across or around circle ‘while the center player tries to intercept or catch the oo
ball. The ball’ can be bounced or passed pelow hyad high: -

.. ' F. PASSING BALL TO PARTNER WHILE MOVING

Explore: Different ways to pass ball to partner when one person or both are
moving.

Dlscover Possibilities of passmg ball to partner.

Further Challenges : . 'ﬁ

. Have the thrower movmg and the recéiver stattonary :
»2 Have the thrower and the’ recelver movmg — side by side ér’ weavmg
around. . ( w
3. Vary distance apart when passlng
. 4. Vary movihg speed.
5. Vary levels at which ball is thrown or passed
6. Repeat, using groups of three people:

-

‘ Select/Repeat leferent ways ot passmg to a partner in pIace and on the -

. move.
-',';u, . /Sequences: Combrne ways of bounctng the ball and passmg wuth shootrng at -
R target or basket Repeat using feet only. N L




Appll Ions oI t - N

. Invent a game mvolvmg passmg and using groups of three, four of more
e chlldren .
a2 Develop team passmg (keep away) using groups of three —two players
" kéep ball away from third player. . 2,
Groups of four, two players-against two
Groups of five, two players against three
Groups, of six, three players against three.
.Team which makes greatest number of passes in a certam time, wins. (Col- -
- ored pinnies will be usetul to’ rdentlty teams.)
‘3. Self-testing — Hdw many: passes can you make, t% a partner in a certain
time? . . 3 oo .
4. Combine all the sklus developed above mto sumgle smatl srde team
passing games. -
- Example: Two teams wuth hve players on a team attemm to pass and/or
A ,dnbble the ball to:hit a target (cone or pin) set up in a six-foot radius circle. _Pin
O may: be: guarded -— no other pIayers allowed in circle.
Variations:. Target coyld be a hoop or high jump standard. Sumple rules.
Children can be encouraged to develop or find out rules by having them ask
questlons Typically, these might be: '
“Can you run with the ball?" :
. %'What happens if the ball goes-out-of- bounds”
"How does game continue after a pomt is scored” AR
“How does game start?" o

This often shows the need for rules in a much better way than the teacher
|n|t|aIIy giving a long list of rules. v . , £
v ‘ ’ ' i:,’) > »
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G. VOLLYING BALL TO PARFNER 4 D |

Exploro. Varied ways to hit a ball back to & “partner usung the hand. .+

Discover: Possibilities of striking a ball with the hand.
&~ facing the oncoming ball.
b. standlng sideways che oncomlng ball

Further Chguongoa

1. 'Use the non-dominant hand.

2. Use the back of the hand. *

3. Use alternate hands.

4, Have partners keep arally goung and vary distance apart Improvuse-a low
' net to hit over.

5. Make partner move to return ball.

6. Try returning the ba&tﬁtore it bounces (volley)

Appltcatlona

1. Four Square — Four pIaye@nd in the four quarters of a large square
which are numbered 1,2,3 and 4. The ball is served by #1 and hit underhand
jnto another quarter of the square, Ball can only bodnce once In each
quarter, A player can return the ball to any quarter Players rotate toward #1
quarter. -

2. Ground Handball — Two teams of five to six players try.to advance a ball
by passing to score between two cones or chairs six feet apart at each end of
the court. Ball must stay on the ground. Players can only use one hand at
once to play ball, goalkeeper may use both hands. S%tlng semi-circle in
front of each goal is desirable. R

3. Encourage children to use paddlie bats, badmlnton rackets and develop
racket type games with net at waist height aqd at chin he|ght Set up Court :
boundarles and use simple rules. ré :

H. KEEPING BALL IN AIR . : )

H Explore Different ways ta keep a ball up in the air.
‘Discover: Vanous parts of the body that\can keep the ball up in the air.

>

Further Challenges

1 Use the palm of the hand and other body parts (foot, knee head, etc.) to
keep ball up.
2. Use balloons, beach balls or Nerf balls to start \nfﬂh
3., Play over an improved or regular pet at about a foot or so above average
A ‘head height. Return low balls with hands clasped and using forearms,
4. Sit down and pass a ballto a partner by vollying it rather than catching.

18"
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Appllcatlons . . oy
1. Play in gr0ups of two, four or six, keeping the. baII up and over a net.

" 2. Develop tules of a volleyball type game. _

3. Find some ways to serve a baII to begin a game Allow up to three passes
before ball is returned.

Invent games with a partner using ball and other apparatus. such as:
a ball and a hoop "
a ball and several milk cartons - - g
aballand awall o N
a ball and a jump rope ) ' S
beanbags and cardboard cartons of different sizes’ \
'beanbags and a piece of chalk. : '

& ‘e
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~Sample Losson #

.

Different Ways To Move on the Feet

e
PROCESS TEACHER'S CHALLENGE POSSIBLE RESPONSE BY CHILDREN TEACHER'S TASK -
1 . Py
Explore Show me different ways Aun. walk, side, hop Observe varnous
lo mova on your feet Waih on heels, rosponses
fo0s. alc Encourage chikdren 1o
! Diacover Sama as above use all available space
. Share deas with poery to- :\m’l: cotlizons with
o~ Try each other s xieas each olhes
! Make varbal wm&mls
! 10 indivedual children
( Good wb.  Thals a
good wina,  Look how
Susan 5 moving )
-
£ . Make-goneoratcommenis
] of praise and
Shlouggamant
Ta \hle point, have heen ped to expiore the problem
fully. Nowth.lnchulmklu 1o help them refine end repest move- * (
ments selected. .
' Select Let 5 all lry John s way Prachco antoctod +  Obsarve and give
of gong 1t Al movoment ndividual help whon
Whaosa mavement shalt naedud
we Iry dding?
¢ '
it Practice the way you
‘x‘ fike beat
R Further - Have you Ined moving Explore naw kleas It children are milod
Challenges n diferent drections? . in developing their idoas,
{change direchon} sugqost addiional
4 Whal happens il you try movement possibitties
to go lasier? by using the movement
4 tchange speexs) componenls Iisted on
-
4.6
Try 10 9o straght pages
Hee (or 2323Q) ~~ Obsarve, comment,
. ivary palhway) share
rel
! Repest Adpeal the mavemenl nupoal two or three Observe
' jeas you ke best selectnd deas
. conaolxlate and learn
Sequences Can you i together maovemenls Make commanls of
v two diferent ways of . . pra%o and
maoving on your feel? Aun, hop and skp encowagement
i & » Can you mahke your Walk, run and gallop Gwve individual help
sequence (hifarenl by Walk and run whila whero necded
changing speed of moving backwards o] <" Sugqest thal part of 1
direchon? sequence shows a fasl
“ . of slow
Apphication- Jowy with & partnar ) . . . .
N Teach.yout palner your Encourage imhiness ol
sequence and you try v . ’ movement
yOur panner s Could davetsp chasing
movement 0 tag game
Make up a game with .
your pariner that gses .
the movements you ve ‘ ’
bean working on  Make v
up rules as you need lo . .
? P v 1
“Sea “Apphcanon, page : .
3 For games using the i
concept of moving on
feet. soe pages 4.6
.
. N N ‘
) ' . ’ .
K ” .
, -
= i R
.. . i
- @
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Sample Lesson #2 .

Different Ways To Move a Ball

[ - .
PROCESS - TEACHER'S CHALLENGE

POSSMILE RESPONSE BY CHILDREN

TEACHER'S TASK

‘Find & spacs on the

- Nhoor ‘and tind ditterent
ways to move the ball
Keep it close lo,your

Explore

Dribble ball with herxts.
toll ball around feet.
throw ball in ar and
caich. throw bail ,

Qbserve vanous dess.
rarmund chikiren {0 heep
‘bai close fo them and
Iher ayes on the bal

ments uloclod

been
fuily. Now the teacher's role Is to rnip them refine and repeat

move-

spice

. Make verbal comments

Discover " Same a3 above. ol priuse and
) children share wjeas gncouragemant. inleract
and Iry each other s 1 with indwdual sludents

R «doas
' .
"
:
i , To mn- point, hevs d to #xplore the problem

Select Prachce the way you
ke bast ’
b o' .

Join a partnar Try
©ach oiher s way nf
moving a bail
or
' Whal way shall we
practice moving the
bal?

<

Further Si ¢ the floor Maove
Challenges p tha ball around your
body, then around
different paris of your
bl body - - your head
Trynk, wanst. leg

How fast can you move
the bait?

How quickly can you
change the direction
in which you are Maving
the ball?

Cifﬂ you move the ball

" you are at ditferen|
jevels and supporting
your body en diferant

* Jbody pans?

Try using ditterent
body paris 10 move the

bal

Aspeat - Repaat the aclvitds
you ke bast

Sequences Combine two ways of
moving the ball Malle
a sequence and repeat
" ‘/

Application Make up a game with

your partner using a
bail Try and use some
of the things you
Ieamod to do with

the ball e
Yqu coulad use ooslacles
1o roil or dnbbie the; .
bail around. argets’to
kick or throw at’ &
Seft-testing: How many
Ilmes €an you pass

N b‘)ﬂ to your

ihe ban? *!

around your body while .

pannm wllhoui missing !

Pracice selected
mavemenis

Raspond to now
challengas and deas

Aepeal two of three
salected ideas
consotdate and lean
movements

Practice two or more
skills

All may wSh 1o try them

Observe and give

indwitiial help when
naeded

It children are imiled

in developing ther weas,

suggest additional
movement possibilittes
by using the mavement
components hsted on
pages 12.19

Observe. comment on
Aachvities

Observe and giva
indivktual gudance as
needed

Grve eas ol possibie
balt activives which
coutd be linked togelher
(e g . dribble with hands
and throw 1o wall.
rebound and conimue
dnbbhing)

Encourage.smooth
hinking of movements
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.Frequently S G
-Asked Questions about
Teaching Baslc Movement

‘ WHe’ii do’ I start‘? T '
ur children have had no prevuous experience with this approach, lt is
égésted that you begin with Unit | “Moving in Space;”.page 4. For classes
that hav&:zenenced primarily team games and COmpetltlve acttvutleti you

might préfer to begin with “Challenges and Applications” in the baII handhng :

- activities sbetion, page 21.

How long do | spend on one concept? - :

‘Your children’s reactions will be the best way to determine thls. If after you
have given all “further challenges,"”, children beg|n to lose interest, approach
another concept. It might be possible to spend five to* "8ix Iessons on one
concept. : :

Can | repeat concepts and/or speclﬂc actlvltlos?‘ v

' By allmeans —this is hlghly desirable. Repetition at intervals appears to help
learning. Many of the concepts could be revisitad pvenodlcally

*

Should | divide my class into squads? -

An informal teaching style does not require: children to be organlzed into
squads. When actlvmes call for partners or small group work in a non-com-
- petitive situation, childrén should be encouraged to form thelr own groups.

Do | work on just one concept in each lesson?

_Not necessarily. A lesson might include work on aspects of moving in space,
. ball activities, and perhaps even some dance. Some activities are extremely
tiring (e.g, jumping, working with Weught{on hands).

Tve always taught in a direct authoritarian manner, -
~ How do | move toward a problem-solving style? ..

Become a question asker instead of a,question answerer. Study the ex-
amples on page 20-21.and review the problem-solving format on page 3. Be
patient in aIIowmg t|me for children to develop their responses Be open- -mind-

'JO
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development Chlld needs good'programs movement as a way of Iearnung, \
safety, @nvironment and trends. - Includes-an annotated bibliography and fllm :

list. Published_in consultation with AAHPER.

Professional Preparation of the E/ementary School Phys:ca/ Educat/on

‘Teacher. e -

Washington, DC: AAHPEH 1969.

Guidelines for the college department preparing eIementary school physical
education teachers. Includes policy statements on student personnel and’
faculty; cancepts, competencies, .and experiences to be incorporated into
curriculum plan; |mplementatlon ' ;

v

' Ready? Set. . ,Go!, Bette J. Logsdon and Kate Barrett.

Bloomington, IN: National Instructional Television Center, .1969.

Contains illustrated exercises to be performed in oonjunctlon with the Ready?
Set. . .Go! television course. The manual was designed to assist the

“classroom teacher responsible for physical education instruction in preparing

the lessons for. television, to outline the television instruction, and as a
follow-up for material based on this television experience. The lessons afford
children an opportunity to respond actively to material designed to develop
meaningful insights, attltudes and skilled movement.

The Significance of the Young Child’s Motor Development. ‘
Washington, DC National Association for the Education of Yourig Chnldren
1971. .

- A publication resulting from the Early Childhood Conference cosponsored by

AAHPER and the National Association for the Education of Young Children in
February: 1971. Contains principal addresses on such topics as the young
child today, the significance of motor development .observing children, and

the meaning of movement for young children. Well illustrated.

Films

Basic Movement Movement Awareness Man/pulat/ve Skills.. Funct/ona/'
Fitness.> v
1969. (Stper 8mm, techmcolor si., loop film cartridges). Sale $24 95 each; No’

- rentals. Avaulable Champions on Film, 745 State Cnrcle Ann Arbor, Ml 48104.

A series of 24 Ioop films, each three to four minutes Iong depicting K- 2 children
in action, developed by a committeé of AAHPER consultants. Ideas and
activities can easily be adapted downward for pre-primary age. Designed to
show children and teachers a wide variety of activities and equipment with an
entire class participating at one time.  Problem-solving approach i$ usedinall
films. Descriptive note accompanies each cartrldge Authors — Hayes Kru-
ger Pat Tgnner and Carolyn Rasmus. .

37
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Equipméntto
Explore Movement =

3

BALLS ‘ . .

Commerclal items : _ L ~

Playground balls (6", 82", 10", 13")

Cage balls (24", 36") :

Beach balls (12", 12")

Tennis balls

*Sponge or Nerf balls (various sizes
- *Balloons (any size). :

"~ "*Fleece balls
*Whiffle balls J

. Homemade. Itom;!

*Yarn Bails .
Materials — 1 70-yard skein of yarn (need not be new) : E

1 plece of cardboard 4 —.5” wide and 10" long
Dental f 'or heavy string - : L . .

_Directions — Wrap yarn 25 times around width of cardboard (Figure 1). Carefully siiP yarn oft -
cardboard and tie in middie with heavy stririg or dental floss. Continue making those bundigs ing ™=
all yam is used. (One skein makes approximately 14 bundles.) Take two looped bypdles andtie -
together with several wraps of string (Figure 2). Repeat untit all fooped pundles are tied .
together. Continue adding double-looped bundles to those previously tied together until qy
bundles are securely joined together (Figure 3). Cut alllooped ends, fiuff, and trim ailinto rounded
shape (Figure 4). (N i '

L 9

Figure 3 Figure 4

(Courtesy of Every Child a Winner, Erwin County Schools, Oscilla, Georgia.)
*ltams marked with an asterisk are especially well adapted to limited space areas.
! . L . 25
- 34 \
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*NEWSPAPER BALLS _ i :';’0" Push end of hanger into toe ‘_:f stocking .
Materiais — Newspape - Jgure 2). Stretch stocking as tightly as pog.
Masking tape r B ) Slpl_&. Wrap remaining part of stocking around

‘ siaightened hook to form handle. Complete by
Directlons — Crumplg newspaper into tightball /L '
et handle (Figure 3
and COMPress to desired size, Wrap tape in- PPing tape around entire gure 3),

crl8scross manner to form ball. (From Inexpensive Equipment for Games, Play,

and Physical Activity, Chérles B. Corbin, 1972,
Wm. C. Brown Co., Dubuque, lowa.) B

PLYWOOD RACKETS K
‘Matorlals ~ %" plywood . (-
Giue :
Directions — Cut plywood to desired shape and
size. (Can use table tennis padd|6' for pattern it
desired.) Cut handies and glue.

(From Inexpensive Equipment for Games, Play. -

arid Physical Activity, CharlesB, Corbin, 1972.
wm. C. Brown Co., Dubugque, lowa.)

. A .
*STOCKING BALLS o .

()

) . . 105:
. Material® — Oid sock or stockjng ‘ 1%"
r or clothfor stuffing T
thread . : | 5" 41"
. —Stuffcrumpled'newspaper. nylon, . : —L—l ¥ 2 vt e
5 ¢ another sack into toe of stocking. Fold . / inCo 2 E
top of stocking over itseif until éntire stocking is In (Courtesy of Every Child a Winner, EwinCounty - -
-a ball shape. Stitch securely. Schools, Ocilla, Georgia.) . ‘

. . . " (Reprinted by permission from Essential Move-
*RACKETS — BaTs : ment Experiences for Pre-school and Primary
Commercial temg " : Children, Victor P. Dauer, 1972. Burgess Pub.
Table tennis paddies lishing Co., Minneapolis.)

Paddle tennis rackets , : N
Plastic or whiffle bets : "MARKERS
Homemade tems ’ Cpmmorclal Hems _
Nylon Stocking Rackets Traffic ‘cones (Highway markers)
Materials — Coat hanger indian Clubs_
Old nylon stocking : - Homemade ttems
. tape *Milk Cartons . .
_ - Directions — Beng hanggr into diamond or. Materials — Milk cartons (quart or V2 gallon)
" round shape (Figure 1) Straighten hanger ° Scissors ~ -
' < Directlons — Use as is or cut tops off, as in -
g : 3 illustration, ' _
‘ . 7Y _
y *Plastic Bottjes ‘ o
) ‘ . . Materlalg — {iquid soap containeé or gallon
Figure 1 Figure 2 Figure 3 plastic bottleg "
26 35
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Glue . '
Sand, stones or other "weighting™ materlal

Directlons — Put sand or other material in
bottle. (An inch of material will provide ample
‘weight.) Glue cap on. ’
Bowling Plns

- Matetals — Discarded bowling:pins obtained
from local bowling alley.

Directions — Use-a3 are

SMALL APPARATUS

Commercial items
*Hoops

*Beanbags

_*Quolts (deck tennis rings)
*Jump ropes '
‘Wands

*Magic rope

&
»Homemade ftems J
*Hoops : -
Materials — '2" or %" plastic plumbing pipe
Dowel rods (sized to fit internal diameter of tube
or special pipe connectors, available at hardware
store) ‘ ¢ :
Staples .
Tape (electrical or plastic)

Directlons — Cut pipe to desired size 6f hoop

30" hoop size — 95" pipe length

36" hoop size — 113" pipe length

42" hoop size — 132" pipe length

Cut déwel rod into 2%, pieces and insert into
plastic tubing at both ends. Stapie both ends of
tubing to dowel rods. Wrap with tape.

— \
Tubing ,Doweél - Staples

(Reprinted by permission trom Essential Move-
ment Experiences for Pre-school and Primary

' .
!

arid shape. (5%2". square is, common.) PUt- -
wrong sides of materlal together and double
machine stnczﬂm”"d the four sides leaving a 1

" -to 1%a" openin for filing. Tum ingide out and fill. .

(% cup for small bags is adequate,) Use'sewing

machine to sew opening of bag,

(Courtesy of Every Child a v%’:;) Erwin County
' Schéols, Ocilla; Georgia.)

Ql

SRR ‘
*Jump Ropes N .
Materlals — %" TOP@ Or 1816 sagh cord tape
(plasti or adhesive) )
Directions — Measure desired |gngth of rope
andmark. (7' = GradesK-2;8' = Grades 3-6; 9'
= adult) Tape I On either side of mark where -
rope is tg be tut. Cut 19pe between the taped

" areas to prevent raveling and fraying of the rope.
*Bleach Bottie Scoop

Materials — Gallon plastic boties

Scissors -

Directions — Fill bottle with hot water to make
more pliable and easier tp Cut. Empty and cutas
shown below. R

AV

Cut out this portion <7

(Reprinted by permission fromygssential Move-

ment Exper/’encﬂ"S for Pre-schogy and Primary
“Children, Victor P- Dauer, 1972 grgess Pub-
lishing Co., Minneapolis.) o

_Children, Victor P. Dauer, 1972. Burgess Pub-

lishing Co.. Minneapolis.) -

“*Beanbags, r ’ -

Materials — Heavy cloth (e.g., corduroy, denim)
Dry beans, peas, corn or birdseed ’
Directions — Cut into 2 pieces ot desired-size

)

*Wands ‘ o
Materials — Broo™ of mop hangjes or 5/8" o
3/4" dowel rods -

Directions' — Cut 10 delired |gngth (30" —
42") 'Sand ends- Ends canbe dipped in paintto
color code for different length,

36 . '.   '27‘
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': *Elastic smtch Ropes
" Materials — %" elastic cord, - shock cord or

‘ : Y

“Wooden Blocks | .-
m‘. -~ 4" x4 timber .
Directions — Cut wood into various lengths (6",

12", 18"). Can be notchad to aliow wands to be .

held spcurbly. Also, griling. holes (through
which wands can be ingerted] ad¢s to the flex-
ibility of uses. ,

(Reprim.d bY permission from Essential Movo-

ment Experiences for ‘Pre-school and Primary
Children, Victor P. Dawer, 1972, Burgess Pub-
Iishlng Co., Minneapolis, ) »

Ouom or Deck Tennis Rings -

Materials — 2" garden hose or plastrc,plumb-ng-'

pipe-
Dowel tod (sized to fit internal diameter tube)

' Staplés and tape

Directions — Cut '“'R‘ﬂg 1o desrred size of ring
(12"~ 18"). Insert 2" piece of dowel rod into
both ends of tube. Staple both ends of. tubing to
dowel rods and wrap. With tape. *

Dowel Finished Ring

+ Hose after Cumng '

“L

(Reprinted by Denmsslon 1rom Essentlal Move-
"ment Experiences for Prg-sghool and Primary
Children, Victor P. Dauer, 1972, Burgess Pub-

" lishing Co., Mlnneapous)

n

‘3" — 3" elastic tape
Dlroctlom Cutin desued Iengths

(Repnmed by permission from Esaentlal Move-

ment Experiences for Prg-school dnd Primary
Children, Victor P. Dauer, 1972, Burgess Pub-
lishing Co., Mlnneapohs) .

. .
5
S

~

'LAHGE APPAHATUS " _,.\\, .-

) : RN .- -
o R i ' 3'7 . SR ‘.
; R NS S . o

Commercial hems = ;' :
*Balance beam - ‘1 :
Agility ramp ;
Vaditing
Lind: climber .
Climbling ropes ' '
-Any gymnastlc apparatus
quomado Items
‘*Balance Beam

Mitorlals — 2" x 4" timber

_ Directioris — Cut timber to 8 length. (Larger

beams arg ,alright, but require an additiongf
Support in the middle,) Sand and finish. The
stands are illustrated below.

17 x 4"' x 8"
2°x4"x 8

(Repririted by permission from Essential Movg-

ment Experiences for Pre-school ant! rimary

:.Children, Victor P, Dauer, 1972, eurgeés Pub-

lighing C'b Minneapolis.).
Jumping Box ¢

'
[

‘ Matorlals — W to 1" plywood

Dll‘ecﬂono — See illustrations: Reinforce g
cerners with brackets Sand all corners; ‘Pgint or

varnish, : - Sizes (Approx) -
' : I ,28" x 18" x 18"
Pyramrd Jumping Bexes " 327.x20" x g "

. ) 36" x 24" x 24"
) \{&—1'8"—\ " *Sizes permit

—*\ boxes to be
stacked.

— 2" x4"STOCK |
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': *Elastic smtch Ropes
" Materials — %" elastic cord, - shock cord or

‘ : Y

“Wooden Blocks | .-
m‘. -~ 4" x4 timber .
Directions — Cut wood into various lengths (6",

12", 18"). Can be notchad to aliow wands to be .

held spcurbly. Also, griling. holes (through
which wands can be ingerted] ad¢s to the flex-
ibility of uses. ,

(Reprim.d bY permission from Essential Movo-

ment Experiences for ‘Pre-school and Primary
Children, Victor P. Dawer, 1972, Burgess Pub-
Iishlng Co., Minneapolis, ) »

Ouom or Deck Tennis Rings -

Materials — 2" garden hose or plastrc,plumb-ng-'

pipe-
Dowel tod (sized to fit internal diameter tube)

' Staplés and tape

Directions — Cut '“'R‘ﬂg 1o desrred size of ring
(12"~ 18"). Insert 2" piece of dowel rod into
both ends of tube. Staple both ends of. tubing to
dowel rods and wrap. With tape. *

Dowel Finished Ring

+ Hose after Cumng '

“L

(Reprinted by Denmsslon 1rom Essentlal Move-
"ment Experiences for Prg-sghool and Primary
Children, Victor P. Dauer, 1972, Burgess Pub-

" lishing Co., Mlnneapous)
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‘3" — 3" elastic tape
Dlroctlom Cutin desued Iengths
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ment Experiences for Prg-school dnd Primary
Children, Victor P. Dauer, 1972, Burgess Pub-
lishing Co., Mlnneapohs) .
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) : RN .- -
o R i ' 3'7 . SR ‘.
; R NS S . o

Commercial hems = ;' :
*Balance beam - ‘1 :
Agility ramp ;
Vaditing
Lind: climber .
Climbling ropes ' '
-Any gymnastlc apparatus
quomado Items
‘*Balance Beam

Mitorlals — 2" x 4" timber

_ Directioris — Cut timber to 8 length. (Larger

beams arg ,alright, but require an additiongf
Support in the middle,) Sand and finish. The
stands are illustrated below.

17 x 4"' x 8"
2°x4"x 8

(Repririted by permission from Essential Movg-

ment Experiences for Pre-school ant! rimary

:.Children, Victor P, Dauer, 1972, eurgeés Pub-

lighing C'b Minneapolis.).
Jumping Box ¢

'
[

‘ Matorlals — W to 1" plywood

Dll‘ecﬂono — See illustrations: Reinforce g
cerners with brackets Sand all corners; ‘Pgint or

varnish, : - Sizes (Approx) -
' : I ,28" x 18" x 18"
Pyramrd Jumping Bexes " 327.x20" x g "

. ) 36" x 24" x 24"
) \{&—1'8"—\ " *Sizes permit

—*\ boxes to be
stacked.

— 2" x4"STOCK |
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Ddﬂnltltms of Movement Educatlon

Movement Educatl,on —-’A Unit of Total F‘rogram

, When movement educatlon is ysed as |mply|ng aunitof the total'program it
;usually refers to a unit or_series -of smaII .units presented in the primary .
grades. It seems in these instances to catry “with it the impllcatlons that-the
remainder ofthe prbgram does not Iollow those beliefs encompassed in the
"“generally accepted meaning of the term; fln many of the texts itis only*too
apparent that these beliefs are ‘not supported in much of the remainder of the‘
program. Movement education as a unit also appears to imply a Qloblem—
- solving methodology and a particular content center around Laban's concepts
concerning body awareness, spatial awareness, the movement qualities of
.time, force, space, and flow, and also relatlonshlps . : st
_Within this type of unit structure the terms basic movement, basnc movement '
educatlon and movement exploratlpnnseem to be used synonymously Wwith
‘mayement education, allowing for slight variations. of interpretation between . .
authors, and-therefore, seem to adopt the same geﬁeral ch&ractenstncs or

deflnltlon\_

N

: Repnnted from ' Movement Educatlon What Does It Mean? by Patncna Tanner and Kate Barrett
Jourrtal of Physrca/ Education’ and Recreat/on April 19?5 pp 19 20.
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Movement .E,ducatlon — Synonymous with Physical Education

Apparently, because some physical educators were concerned about the .
dichot of beliefs which. seems to exist in the total physical education
progr. en moveément education is used only as a unit area of content, a
view 1ovgment education as being synonymous with physical educatiorg
emerged. Thisinterpretation implies that the beliefs embodiedin the philoso-
phy of movement education must necessarily be accepted as the tenets of
/" the total program. . = -

Terms such as movement exploration, problem solving, and guided dis-
covery are still used within the framework. Here, however, they are used
essentially in reference to particular teaching methodologies and not content
areas.”

It is interesting to note that in this context the term movement exploration
. -assumes an interpretation that relates solfely. to methodology — a definition or
- interpretationymore closely allied to the literal translation of the word explora-

tion. e — ~- :

- .. These methodologies are all consistent with the beliefs inherent in the
philosophy of movement education and would be evident throughout the entire

ﬂhysical education program. . . . . >

Movement Education — The Development of
Total Human Movement Potential

An interesting view of movement education that currently seems to be
evolving is one that goes far beyond the bounds of programs, schools, and
other educatb@y oriented institutions. This evolving interpretation’ be-
comes involved with the development of increasing awareness of the total
scope of movement behavior and of all movement related experiences. This
is the all-clusive view of both the art and science of human movement. This
view maintains a recognition of not only the anatomical, physiological,
kinesiological (including mechanical), and psychosocial factors underlying
human movementbut also the aesthetic aspects. Itis the free association (not
bound by cultural ties or experiences) of movement-related concepts such as
space-time-force-flow and shape-line-form-design in all functional, communi-
cative, and expressive human endeavors.

This interpretation of movement education would indicate an ultimate
valuing of movement in all its forms — both animate*and inanimate — its forms *
of theory and practice, process and product, reality and abstraction. This
interpretation would view movement as an essential integrating process in the
development of human potential, operating notonly throughout atotal physical
education program but throughout one's total life ‘span.

. o A%




Annotated Books and Films

Books .

Annotated Bibliography on Movement Education, “Theresa anzmello ed.
Wa&lngton DC: AAHPER 1977. —_

A reference book of selected major- publications that deal wnth both the .

theories and prachces of movement education: Designed for the students of
human movement and beginning specialist as weII as for the expenenced
practitioner and classroom teacher.

Basic Movement Education for Children, Bonnie Gilliom.
Reading, MA: Addison-Wesley, 1970..

Delineates the values of adding basic movement education to physical

education curricula. Contains a concise discussion of how a program in basic

movement education for students of any age may be developed, and very
detailed, well-tested teaching units in basic movement education to be used in
any three consecutive grades in the elementary school.

Childsén’s Dance, Gladys Andrews Fleming, ed.
Washington, DC: AAHPER, 1973. . =

A book desngned to show how dance can be used in the classroom in lively,
innovative ways. Appropriate for the classroom teacher as well as the
specialist in dance and physical activities. Covers such topics as dance asan
expression of feelings, folk and ethnic contnbutlons dancing for boys, and
composing dance.

Creagtive Dance in the First Three Grades, Joyce Boorman.
New York: D. McKay Co., 1969.

A praciical book written to assist teachers in the initial stages of teaching
dance and to introduce ways of providing learning experiences in keeping with

the desires, interests and needs of young children. The text tells “what” and

.""how" creative dance can be taught to these first three grades. The chapters
contain sample lesson plans, ways in which time and energy are developed in

i
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, body action, stlmull §ound and detailed drawmgs and photographs of the

movements described. "

Creatlve Dance in the anary School, Joan Ftussell
London: MacDonaId & Evans 1965.

Practical suggestlons for preSentmg Laban's approach to moderndancetothe

young child. Provides examples of exercises found suitable for age groups 5.

" tg 11 years, introduces Laban vocabulary, fioor plans and movement dia-

grams, and discusses dance in relation to the other arts andits |mportance as

a creative and physical activity.

Creatlve Rhythmic Movement Boys and Girls Dancing, Gladys Andrews

Fleming.
Englewood Cliffs, NJ: Prentlce Hall, 1976.

" Prepared for those seeking more effective ways of working with boys and girls
in creative areas. Offers ways of initiating a program in creative rhythmic

movement, how to start a program of dance wnth chuldren and ideds for

planning a developmetal program K- 6.

Dance in Elementary, Education, Ruth Murray.
Revised ed. New York: Harper & Row, 1975.

Designed to help the elementary school teacher instruct ¢hildren in how touse
their bodies in functional and expressive movement. Provides an orientation
for teachers and suggestlons on approaching the teaching of dance. Pre-
sents a variety of experiences in dance movement. Discusses locomotor and
nonlocomotor skills of dance movement and how to combine them into-dance
‘steps. Focuses on rhythm in dance and helps lead the student into the art of
making dances.. Offers aids to dance teaching: suggested standards for
certain dance skills, problems the teacher will-face and performances to

expect, and resources for musnc and fllms Includes appendix of selected .

readings. ot

Echoes of Influence for Elementary School Physical EducatloJ Marie Riley.
Washington, DC: AAHPER, 1977. > - |

Brings together some of the best that has been written and said about physical
. education in the elementary school since 1970. Includes selected papers and

articles identifying and exploring contemporary issues, research findings, and
- differing points of view about many topics — from both practical and
. phllosophlcal points of view.

Education Through the Games Experience, Michael J. Hardisty.
Bellingham, WA: Educational Designs and Consultants, 1972, ~

An individualized approach to teaching games to the 5 —13 year age group,

designed for physical education specialists and classroom teachers involved

34 ' '
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in teaching physical education. Examines actMty centered Iessons where
problem solvmg is used as a teaching techmque ,

:

Essant/als of a Qual/ty Elementary 'School Phys:cal "Edecation Piogram.
Washington, DC: AAHPER, n.d. ,

A. position statement coverlng teacher preparation, mstructlonal program

evaluation, time allotment, class size, teaching load, dress, equipment and
faculitles and school-related programs.

'
Rl

Every Ch/ld A W/nner W/rh Improvised PhySIcaI Educat/on Equ:pment '
Project HOPE.
Ocilla, GA: Irwin County Board of Education, 1973

Desmbes physical education equipment constructed for Prolect HOPE
(Health and Optimum Physical Education), a physical education and health
service model, for rural schools. Gives suggestion for obtaining and con-
structing inexpensive equipment within small medium and Iarger budget
limitations. : ‘ .

Foundationé and Practices )’h PereeptuaI-Moror Learning: A Ouest for
Understanding. /
Washington, DC: AAHPER 197I .

A mulhdusggphnary examination of major conceptual viewpoints of perceptual-

35
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. motor behavior and teachmg methods includes descnptions of action pro-
grams, tests, resource materials and a professnonal preparat/on survey.

How To Ghange the Games Children Play, Gordon S. MorrPs
Minneapolis: Burgess, 1976.

Explains how to use the author's ga‘mes analySis .model to, analyze game,
"~ components and to 'design, change and adapt games for more personalized :
Ieam\ng Includes suggestlons for games using specific motor skills and
examples of games-developed with the author's model.

hqexpens:ve Phy,s:cal Education Equipment for Chlldren PeterH. Werner and
Richard A. Simmons. : .
Minneapolis: Burgess, 1976. g

Introduces ideas for the acquisition and, constructlon of inexpensive equip-
ment and provides ideas for activities which.are practical for use with
preschool and elementary school children, including handicapped students.
Discusses equupment especially suitable for gymnasiums-and envnronmental
playgrounds ) ,

introduction to’ Movement Education, Glenn Kirchner et al.
Dubuque, IA: Wm. C. Brown, Co., 1970. S

Presents “a first: step toward an understanding and application of the
: \concepts r?ethods and analyses of movement education.” Provides basic

infarmation, themes to be developed over a year's time with some detailed
lesson plans, instructional_aids and human resources, and information
. regardlng apparatus, equipment and supphes

Movement Education: A New Direction in Elementary Schoo! Physical
Education.

Washmgton DC: American Association of Elementary, Klndergarten and
Nursery Education in cooperation with AAHPER, 1969,

‘Describes movement -education — - its conten,t, method and value as an
approach to physical education. Well illustrated and supplemented with
resource.lists of film, book and equipment companies.

.. Physical Education: A Movement Orientation, Sheila Stanley.
- Toronto: McGraw-Hill of Canada, 1969.

A complete text describing how to utilize movement education in a total
physical education program; analyzes the movement elements in games,
dance and gymnastics, provides illustrated examples of instruction in games,

. gymnastics and dance; and includes a list of apparatus and bibliography. .

Physical Education for Children's Healthful Living. .
Washington, DC: Association of Childhood Education Internatlonal 1968

A compilation of 10 articles on the role of physical education. in child
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development Chl|d needs good'programs movement as a way of Iearnlng, \
safety, énvironment and trends. - Includes-an annotated bibliography and fllm :

list. Published_in consultation with AAHPER.

" Ready? Set. . ,Go!, Bette J. Logsdon and Kate Barrett.

Professional Preparation of the E/ementary School Phys;cal Educat/on

‘Teacher. e -

Washington, DC: AAHPEH 1969.

Guidelines for the college department preparing eIementary school physical
education teachers. Includes policy statements on student personnel and’
faculty; cancepts, competencies, .and experiences to be incorporated into
curnculum plan; |mplementatlon ' .

v

Bloomington, IN: National Instructional Television Center, .1969.

Contains illustrated exercises to be performed in conjunction with the Ready?
Set. . .Go! television course. The manual was designed to assist the

“classroom teacher responsible for physical education instruction in preparing

the lessons for. television, to outline the television instruction, and as a
follow-up for material based on this television experience. The lessons afford
children an opportunity to respond actively to matgrial designed to develop
meaningful insights, attltudes and skilled movement.

The Significance of the Young Child’s Motor Development. ‘
Washington, DC National Association for the Education of Yourig Chnldren
1971. - ,

- A publication resulting from the Early Childhood Conference cosponsored by

AAHPER and the National Association for the Education of Young Children in
February: 1971. Contains principal addresses on such topics as the young
child today, the significance of motor development .observing children, and

the meaning of movement for young children. Well illustrated.

Films

Basic Movement Movement Awareness Man/pulat/ve Skills.. Functional
Fitness.- ¢
1969. (Stiper 8mm, technlcolor si., loop film cartridges). Sale $24 95 each;No’

- rentals. Avanlable Champions on Film, 745 State Cnrcle Ann Arbor, Ml 48104,

A series of 24 Ioop films, each three to four minutes Iong depicting K- 2 chlldren
in action, developed by a committeé of AAHPER consultants. |deas and
activities can easily be adapted downward for pre-primary age. Designed to
show children and teachers a wide variety of activities and equipment with an
entire class participating at one time. Problem-solving approach i$ usedinall
films. Descriptive note accompanies each cartridge. Authors — Hayes Kru-
ger Pat Tanner and Carolyn Rasmus. . ‘
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Every Child A Wrnner
1974. (16mm, color, sd., 13%2 min.) Sale $150 Rental $15. Availaple NEA
Soynd Studios, 1201 16th Street NW, Washington, DC 20036 Make CheCks
_payable to AAHPER.

A film about the value$ of movement exploration for every chuld — moving,
learning, accomplishment. A case-history. review, filmed on-site at Project
Heaith and Optimum.Physical Education ‘in Ocilla, Georgia. One of the tWo
physical education projects to receive the cofeted national “"Educational
Pacesetter Award.” Photographed and produced by Charles HolbroOk.

Freg To Move. _

1971. (16mm, color, sd., 35 min.). Sale, about $150. Available Southern Film
Productions, Brockenhurst Film Studios, Brockenhurst Hampshire, SO 47
-Rd., England. &

A British film depicting movement education tasks. It integrates movement
into art, language and ‘creative dramatics.

*

:Movement Education.

1968. (16mm, color, sd., 6 films, 25-40 mins. each). Sale $200 each; Rental
$25. Available Audio-Visual Center, Simon Frazer Unlversny Burnaby 2,

Brltlsh Columbia, Canada.

SIX excellent films for K-6. Tutles are: (1) Introduction to Movemenr Educa-
tion; (2) Teaching Direction and Level; (3) Teaching Awareness of Body
Movements; (4) Teaching Qualities' of Body Movement; (5) Ideas for
Theme Deve/opment (6) Use of Small Apparatus. An instructional Mmanual
is included. Authors — Aileene Warrell, Jean Cunningham and Glen Kirch-
ner. .

Movement Exploration.
1967. (16mm. color, sd., 20 min.) Sale $185; Rental. Available Documentary
“Filmis, 3217 Trout G_ulch Road, Aptos, CA 85003. .

A film designed for K-6 teachers depicting a wide range of activities stch as

locomotor skills, ball handling, hoops, jump ropes, apparatus, and improvised
equipment. Emphasis’is on involvement of each child for maximum panicipa-

tion, with a problem-solving approach Authors — Layne Hackett and Robert’

Jensen

Movement Exploration App/red to Soccer: : C
1970. (16mm, sd., 30 min.). Available Qu”,.rl_aboratones Ltd., or writé Glenn
Kirchner, Simon Fraser Umversrty Burnaby 2, British Columbla canada.

A film showing how: movement exploratlon can be used to teach specifiC sport

skills. It begrﬁ's with a professional team playing ‘soccer. The teaCher is - '

-~

shown presenting problems to a beginning group of children who work on them

‘in small groups. When a certain degree of skill has been attained, they play a
modified game, and later play the official game.
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Outdoor Play, A Motivating Force For Learmng :
(16mm, color sd., 17 min.). Sale $200; Rental $200. Avauable Cam_pus Film'

Distribitors Corp., 20 East 46th Street, New York, NY. 10017.

The film ,focusingonages 3t0 5, hlghhghts the children’s exploration of spacg; .
- experimentation with balance, development of muscular coordination. gp, d
body awareness. Also illustrated are developmetal differences. self-detey.
mined activities and goals, social interaction gndthe role of the teacher as wg|
as the use of improvised materials. These factors and theirrelationto learnin, g
are the focus of the film. Authors — Mary Moffutt Lucille Lindberg and Rita
Swedlow. - . | \

Ready? Set, Go!
1969. Sale. Available National Instructional Televusuon Center, BOX A, Bloom.

-~ ington, IN 47401.

- Two i instructional television series on Movement education for K-2 for C|0se g’
circuit use in large school systems AuthOrs — Logsdon, Barretts YOung ‘

For further information, contact:

Local City Supervisor of Physijcal Education
Local College Physical Education Department Cd

te Director of Health, Phys.ca| Education and RQCreanOn
fmentary Consuitant, AAHPER.
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