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ABSTRACT D

" The Teacher Educatiof Altarnatives Model (TEAH)

, project is an attempt to implement in.a teacher preparation prog:an'
many of the principles and ideas articulated fn the humanistic ,
‘movement in education, The main process themes--experiencisg, -
decision-making, coope:ating, and evaluating--are implemented tﬂrough[
four learning modes: (1) field experiences; (2) goal s tting; (3)

. seminars; and (4) learning projects. A decrease in tige devoted to
traditional courses is complemented by increases in gtudent .. , A
interaction with faculty and materials by way. of conflerences, A
seminars, and projects, and in‘field expériences. An elementary . . ., ~
education major in TEAM typically spends five quartere in field
experiences at various schools. ‘Another feature 1s the, integration’ of’

- subject areas and of on-tampus learning with field experiences. A * .
differentiated staffing pattern is provided with faculty serving in '

) three basic ‘roles: coordinator; advisory group leaders who meet

. weekly with students for personalized needs related to learning, goal
setting, and evaluation; and special, area. faculty responsible for T
subject natter and field supervision. (Author/JD) ¥
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i'f'“ The TEAM (Teacher Education Alternatives Modei) Project gas initiated
///‘ at St Cioud State University in April 1975, as’a- resuit of needs which nave

|\
EH

/\

arisen over several years. The\project prbsent]y invoives 7- 10 faCulty members
B ijin developing and imp]ementing a humanistic, interdepartmentai teacher prepar-'f
‘ ation program in which students work closely ‘with peers and facuity members

1 .‘,over severai quarteps

,.

i The four main process themes (e_perienci 9 gecision-making, coqperating
- and\‘vaiuating), are- impiemented througg fou
nde'
. .tlopal courses is compiemented by in{reas's in studedtbinteraction w1th -

'egging modes:‘ fieid experiences

eaSe in~time devoted to tradi-”'.'

' goai setting, seminars and prJﬂects

"'facuity and mata:ials via conferenc s;,seminars and pr jects, and in field
| experiences -An eiementary educat_ nwmaaor in’ TEAM typ1ca11y spends five u
quarters in field experiences at v rious schoois Anotﬁer feature is’ the .
integrat on ofisubject areas %nd f onrcampus 1earn1ng w1th fieid experiences
~ . A di}fe&entiaged staffing\p ttern is prov1ded w1th chuity members having

.either’paftiai or fu11 time col 1tments' There are. three basic“roies for-

d >

facuity /1) coordinator 2) ad"sory group 1eaders ‘who mEet weekiy withwz'i'

_stUdentS'for pérsonalized, ne Lireiatediaearning,IQOai'setting'and evaluation;
and 3) special-area facuity r spon51b1e for subJect matter and field super-

- vision
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‘.Descrlptlon and Deve opment of /the Program

The TEAM Projeét was 1n1tlated by the faculty and admlnlstrat1on of the

College of Educat1on as a result of a. ser1es of stud1es, task - force revleWS., ;

and smaller projects which had 1dent1f1ed the followlng needs:. .

a. ) more f1eld experlences in pre servlce teacher educatlon,L ’

; 'b.) better integration of coursework and f1eld experlences, ‘ . | '%“
Tc.) _better communlcatlon and cooperatlon among college departments, f
N g;)'vgreater 1nvolvement of students in program development, and
~ .e.) better methods for evaluatlng students and programs

In Apr1l 1975 four faculty members represent1ng the elementary eduoatloh,
" psychology and. student teaching departments ere selected to devote the1r L '
. efforts to project plann1ng and deéilopment na full t1me bas1s dur1ng the T
‘followlng summer . "~ An adv1sory group cons1st1ng of faculty representatlves of
the six directly affected departments was a}so formed"’;upport was provlded B
for plannlng and development and the ph1losoph1c base and a. model for. the
"pllot project began to emerge w\Due to the crucial need.for sfudent and
’ pract1clng teacher 1nput\la small pilot project 1nvolv1ng th1rty three students
sf":was begun in the fall of the 1957 76 academlc year. The Campus | Laboratory
N §chool was the primary s1te for field development for the pllot prOJeot
Dur1ng the f1rst4§ear a great deal of rev1s10n and development occurred
and the basic model contﬁnued to evolve . In the second year, the 1976- 77
;academlc year,‘four area . elementary schools prOV1ded field experiences,
enrollment has increased to: some 40fstudents and- the faculty has 1ncreased

to seven' three wlth essentlally full time commitments and four on a Jo1nt—

| appolntment bas1s Part of the time commltment of faculty continues to be

—————
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'directed toward deVelopment 1nd evaldation Projectibns are for a gradual
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"t decrease in faCulty developmdnt‘tlme with a c0rresponding 1ncrease in student f’s
'ﬁajlenrollment over the coming&tw04br three years until the- program becomes | ,A?}
Iii“ self-s;pporting with an enrollment of approximately l00 students | |
‘1 L Selection and admission of students for the TEAM program are accomplishedf;‘
. through interviews while retention is an on-gding process based on self-
'manalysis, evaluation of program experiences and faculty counseling during :
| stud:nts tenure in the' program. fuf' ' N h
Implementation of the on—campus aspects of the TEAM program involves a

differentiated staffing model Faculty members serve in one or more of three

,.”';roles The TEAM Coordinator (l/3 faculty position) is responsible for
scheduling, record keeping, budgeting, and other administrative duties Each
Adv1sory Group Leader (1/3 faculty positionl 1s responsible for. weekly twq-
hour meetings with his/her l5—20 advisory group members with the advisory .

' groups being the primary means of dealing with the personal professional growth
of each studenta The Special Area Faculty members have responsib)lity for :

' assuring that all students in the program develop knowledge and skills in -
'each of the :program special areas. Fbr example, the faculty member responsible
for the social stud1es area (or psychology or science, etc.) wouldqbevelop i
and' present seminars ‘and learning experiences which would conthibute to the ‘

ffl.students gaining skills in the teaching of social studies TEAM students
Ejmeet for at least eight hours per week in special area seminars

'\\, Some Special area faculty members are also des1gmated as f1eld super— ’
/ .—/

visors who work with the public school cooperating teachers in field coordinJ
ation and supervision Field supervisors also represent TEAM f;culty on the

“Fiéld Experiencés Advisory Panel which also involves students and cooperating
‘;, -
teachers in coordinating field experiences as well as in 1nfluent1ng program x

4. N N )
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devélopment and implementation
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S ~,AM;studehts spend f1Ve hours per.weei in‘field Lettings throughout ; |
yfr'kltheir 1nvtiai quarter. During three of the next four quan;ers they typicai]y
Spend‘teu hburs per Week in fie]d settings,‘ The final quarter in TEAM F
1nvoTves students iR . fu11 time teaching experiences in schp:l settings for

\;g at Teast six weeks with a variabTe exit dependent upon teaching performance '1;
'-v-‘ -«w/ ‘-'. .
J”\HTwo basic CQTponents of/the COnceptuaT framework of” TEAM are’ the

Process Themes and ‘the Lea#ning Modes , The four major process themes

| emanate from the TEAM'phiiosbphy and assumptions and prevade the TEAM;
(:)eXperience These processes are ; experiencing, decision mak1ng, cooperating,
and eva1uating The four Learning Modes through which the~ process themes
are implemented are as foTiows Semihars and Presentations Goal. Setting

and Conferences, Projects and Learning Act1v1ties, and Laboratory Fier

Experiences ;
~ \Ol:gje'Ctives and Goals L e ,
Philosophy and Assu_ptions S T V,’ e rféj - L
- 3 [
: The TEAM Project is an attempt to impTement 1n @ teacher preparation ;

. 7
' program many of the princ1p1essand ideas artigydated in the emerging

"humanisti mbvement/jn education and psychoTogy of the 1960°'s and 1970's.
Thus, much of the philosophy undergirding the proJect spr1ngs from the
' perceptuaT psychoTogy and seif actualization themes of such wr1ters ‘as |

. Arthur Combs, CarT Rogers and Abraham-MasTow as weTT as the c00perat1ng

theme of Dav1d Johnson and the or1entat10n ﬂearning through experience
X L .k

suggested_h9 John/zﬁpéy S. e ‘,>/A L ?'¥'~fj *g?
o The be11efs and assumptions wh1ch form the bas{s of the TEAM |
N i, ph11osophy foliowa ,,’ ~; h "‘ éﬁ J, %’ o s

‘1. The effective teacher is, first of aTT an effect1ve person.

Lo f - ‘Major attention must be given to the growth and deveTopment of
:3 S each 1nd1v1dua1 . as - a total person K




20 A Crucial Element in 1earn1ng is the mean1ng' h1ch the -
¥f ,;1nd1v1dua1 perce1ves~1n his/her experiences ,

. /"\ o A -"‘ [ .
3. 'The program, as much as . is feasible’, shouid deveTop ‘from ‘ \\>
perceived Student needs and a11ow for student choice and : .
T ‘respons1b111ty ‘ | s
4. FaClﬂt.Y*uld ser\)e as models ‘ _'Q . o S o
. " fs{i Program cpmponents shduld be as 1ntegrated as poss1b1e in order ;

to -avoid dup11cation and promote meaning

. 6. Field experiences shou1d be 1ntegrated throughdut a teacher
|.preparat1on progfanr— f _ »

©7. Pre-service teacher education should ue viewed as the first .
phase of a 1life-long, continuous Process of profess1ona1 deVe1opment “

8. The princ1pa1 cr1terdon to be used in: assess1ng the effectiveness -

of an indiyidual in a teacher education program wou]d be his/her .

demonsfrated ability to facilitate learning. The evaluation of

. this effectiveness should be the joint responsibility of the -
individyal. h1s/her peers, and all professiona]s involved 1n the o

. P

9:, Better procedures must be explored to promote cooperation among the '
' 1nd1v1dua1s and groups/involved 1n the. preparat1on of teachers

. . ) - L e e

1

10. The program must have processes and procedures built into it $o
. . -that it is cont1nua11y ev01v1ng and chang1ng to meet developing needs

‘-

TEAM Goals .
. f\\\\\ The* fb11ow1ng goals are, by 1nteht broad 1n scd’e however, they are:_ *'-
- baS1c.erpectat1ons of all\TEQM students. The goals were developed cooperatively
j bv ztudepts and facuity dnd serve to underscore‘the viﬁy that a programf1s
5

onl effective as. 1ts graduates The goals'are intended to serve as -
‘ ‘common ends for each student, however, the means of atta1n1ng these goals
' {e ) .

can be,many and_ var1ed :‘ | : ’ e S (R

Upon comp1etion of'the TEAM exper1ence and requ1s1te for cert1f1cation,

4

.each student shou1d be . ab1e to -
A. Curr1cu1um Gcals - S o S

F

. _ 1. prepare and defend the va11d1ty of an education program’ for
' [ . a single child, given access to "standard" school information
o and personnel, and giVen "normal" parameteres of a "typical" !
~ school; ~ . - o F\\ | o , -
DA o SR

s
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U 2. given a s‘f of educationa} obJectives, 1dentify at’ least two -
'(/‘ v - {nstructional approaches (strategies, procedures, ‘methodologies)
. for accomplishing the objectives; -devélop: a personal set of-
~criteria to evaluate the ipstructional approaches; -

3. plan, defend ‘the .validity of and carry out educational‘units for
- a group of children,-given accessjto medid, resourcess,,
- : "standard" school records “and p sonneT and given the "norma1"
\ Lo _-parameters of a schoo],. o~ h

v 4. prepare and defend his/her analysis and evaluation- oﬁ‘a curr1cu1um
L o for a school, given appropriate information about the soh001 and
‘ S given the opportunfty to seek. addxtiona] 1nformat10n, :

B. Communication Goals

ox 5. emonstrate commitment to the value of shared decis1on making,
EE cooperat1ve Tearning, and the un1queness of a11<persons, "

© 6. ‘demonstrate skill in, and comiitment to establishing and _‘
- maintaining two-way commun1cat10n with parents, students, and B

-

~ colleagues; - . ‘ . x
N ‘Personal’ Deve]opmeht Goals’
7. demonstrate skill.in, and commitment to se]f evaluat1on of skills,
_ concepts, attitudes, and values; : :
3 - .8 demonstrate a cont1nu1ng commitment to the value of - be1ng a
_ well-read, informed, and knowledgeable person; ,
" 9, demonstrate develdpment and cultivation of a posit1ve se1f—
- concept in his/herself and others; , g

10. 4art1cu1ate, document and defend a personal phildésophy of education
. and a theory of Tearning and teaching; and demohstrated comm1t-
ment to ‘his/her ph11osophy and theory.

-

% -Ds Societal -Goals

.11 demonstrate skill in, and commi tment to 1dent1fy1ng various -
biases and "hidden curr1cu1um" in books, materials and his/her
-own actions;’ _ ]

12. - Demonstrate -knowledge of the contr1but1ons and 1ife styles of
various racial., cu]tural, and econom1c groups 1n the wor]d

i
Personne] Invo]ved

| ' ' A]] fach]ty members involved 1nvthe proaect have been on a loan or Joint .

/'

appointtinx basis from departments within the Co]]ege of Education. No new
" faculty ?ve been emp]oyed to be involved ‘in TEAM or to rep]ace those on

Toan. . The cooperat1ng departments (Student Teaching, Elementary Educat1on,

. ' R e ‘ . o ® o
) I 4<" ’ 7

\) ‘.. - '.\.. ‘_..'_‘, ‘.‘l L | . 8.‘\ .

Seoondary Education, Psycho]ogy,‘Campus Laboratory Schooi Special Education,




-‘A;‘ ment of facuity or th? provision of, instructiqeal services.
| ¢

: LT s e o
and Learhing ReSourCes) have supported the proJect through the assign-

.
RN

Cooperating pub sghool, teachers and principa]s have voiuntariiy

providéd supervision and deveiopmenta] input through the Fie1d Experience

Advisory Panel. : .? o 7 - 4 , .
| Consuitants from the Univehsity of Fiorida and the University of Minnesota
have provided shorg- term consuitation services ‘ L f
‘_,Budget S ‘ _ "‘ ‘ IR Tt
' . Program Deveiopment - Direct Expenses e _ 3' |
* Salarfes v . " $ 5,450 (project planning and evaJuation. \\\
- : ' ¢ siimer, 3975) o
Salaries . Lo 68,625 %instructionai, 1975-76) ... -
' Salaries ’ , 1,000 (project evaluation, summer, 1976)
.Salaries to. 72,000, (instructionai, 1976 77) ,a—~/”/
- . Consultants_ : _ _ 700 - _ . ‘
Secretarial 1, 500 _i
* Supplies ‘ ' .2,000 *
Travel and Supervision - . 1,000

N Source of - Funds - Reguiar Coiiege of. Education Budget Aiiocations '

N

Reiationship to Other Budgets - As stated in’ Section C, eooperating
departments have provided faculty members on aridan or Joint-appointment
basis. . ) \

v . Vv

. . 5 e
Contribution to the ImprOVement of - Teacher Education : L_

>

_ Student Reaction - Aithough the program hasvnot met the needs of a small
\percentage of students who seem to need more direction, various questionndires'
as well as written and informal. studefit reagtions have indicated a strong
positive student response. Strengths most frequently indicated by students
are: meaningful field experiences and seminars, the opportunity for selecting
alternative means of learning, the opportunity to be respoisible for pianning
their professional development, opportunity to work closely with peers and:

‘ faculty members , and stronger feeiings about wanting: to:become a teacher

. involved 'has -been expressed

Facuity Reaction - Faculty members. express a great.satisfaction of working

“together, the opportunity for professional development,and a sense of involve-

ment {n development of .4 program; however, frustration over increased time _

LN

e .

Other Facuity Members - Aithough many facuity members havegioiunteered to
contribute in various ways, the questions of how to properly relate alternative’
programs to existing programs persist.  These questions range from facuity
involvement to student registration and record keeping .

o . . . . &
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Other PubTics - Acceptance by cooEerating public schooTs and. teachérs has f
‘been very. positive and encoyraging. The positive feedback fyom thesa ;';fxe_u\\
outsfde groups serves .to provide renewed 1ncentive to the p Ject BN AT

. 0vera11 cOntrtth}ons - There is evidence that the TEAM ProJect addreﬁﬂes
- thesheeds identified| by the.College of Education. and significant prOgress o
1s befng made toward_attailment of goa15 : , o

[ » T .

- ] ot oo
. . . ' .

'ZEvaluation Methods and“ResuTts.

The evaluat1on process 1nc1udes formatﬁve eva1uation which provides data
" \ .
for adjustments whiTe the.prbgram is underway, as we11 as summative eva1uation
"after specified perjods of time. Students staff and f1e1d personnel are

-8
° 1nv01ved in varjg;s aspects of eva1uation 7 L )

| eFormative evaluation of fhe TEAM'ProJect includas -eva]uation of program
components by students and‘staff members; evaluation pf laboratory ana f1e1d
_experiéﬁces by profess1ona1 personnel and students and 1nput from Field
’Expér;ence Advdsory Pane1 Members ‘ f”’\\; e s ,.}

o . Plans are underway to gather data eoncern1ng TEAM students r:;ctions/

| perceptions and teachhng performanée re1at1ve to TEAM goa1s c§Mpared to a
contro] grdup dur1ng the spring quarter df 1977 pr1or to the graduat1bn of
the 1n1t1a1 group of TEAM students Although the first students fave yet to
Jgraduate from the TEAM program, and final program eVa1uat10n data have yet to :
. be, col]ected, 1n1t1a1 1nd1cat10ns are quite pOS1t1ve i "

The u1t1mate evaluat1on ‘of the TEAM program w111 necessar11y focus

on the va11d1ty of the TEAM assumptgons, be11efs ‘and goals 1n prepar1ng

£

more effective teachersu This eva1uat10n should 1nc1ude a follow ~up study of

v_k_fstudents who haVe been enrolled in TEAM SR ‘ ’/ . - TS




