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ABSTRACT
The Teacher Education AlternativeM.Model (TEAM)

project is an attempt to implement in..a tincher preparation program
Many of the principles and ideas articulated in the humanistic
Movement in education. The ,main processithemes-experisncitg,
decision-making, cooperating, and evaluating-are implemented OrOugh
lour learning modes: (1) field experiences; (2) goal s ting;
seminars; and (4) learning projects. A decrease ,inn ti e deio:ted to
.traditional courses is compleiented by in tudent .

interaction with faculty and materials.by way.of con erences, '
Seminars, and projects, and infield experiences. An lementary
education major in TEAM typically spends five quarter field
experiences at various schools. Another feature is the integration'o
subject areas and of on-Campus learning with field experiences. A
differentiated staffing pattern is provided with faculty serving` in
three basic roles: coordinator; advisory group leaders who meet
weekly with students for personalized needs related to learnibg, goal
setting, and evaluation; and special.aiea,faculty'responsible for
subject matter and field supervision. (Author /JD)
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o h

the.TEAM (Teacher Education Alternatives Model) Project vyas jnitiated
,

at St. Cloud State. University in' April, 1F5,as-a-result of needs whichjia$re,

arisen over several years. The project presently involves 7-10'faculty members

in developing and implementing a .humanistio, interdepartMental teacher'PreP4r-

ation program in which students work closely 'with peers and faculty members'
1

over several quarteps.

TheJour main process themes (ex.erienci

.'.

and evaluating), are implemented throvpp(fou
.,

goal setting, seminars and projects . '' ease 16-time devoted to tradi-
I

3
(

tional courses, is complemented by s in stude rfhteraction, with

faculty and mat raals via ects, and in frield
.

-$

experiences. An elementary'educat n-major in TEAM, typically spends five.
i, \

0 ;1

quarters din field experiences at .i., ribus .schooli., Another feature is the

tntegrat on ofosubject areas arld f ort-camPuSlearning with field experiences.

A di,f6entiated staffing\p ttern is provided with faculty members having
,k r '

either'parllial'or full-time co itments: There are three basie-roles for-

faculty:/lYCoordinator; 2) ad sory group leadert,.who Meet weekly with

_students for personalized, ne .related Aearnibg, goal setting and evaluation;

and 3) special-area faculty r sponsible4fer subject matter and field supee-

vision. r ,, ,

ision= making, cooperating,

aching modes: field experiences

-prei4minarvaludt4on ,procedures haveproVided'ttrong indications of-the

value to students:Of-the f'eld.experienceSv the relatfOnships with fadUlty;-'

and opportunities or chol es in learning. Plant include evaluating studyit

attitudes and,;effeCtivene s upon, and ',iollOwingArraduation.

3
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Description and Deve opmentifithe Program

.The TEAM Project was initiated by the faculty and adminiStration of the"

College of Education as a result' of a:series, of itUdiet, task force reviews,

and smaller projects which had identified the following needs:.

.c4.-

a.) more field experienCes in pre-service teacher education;,''

b.) better integration of coursework and field.Oxperiences;

c.) better communication and cOoperatiOn among college-departments;

di greater involvement of studentS inprOgram deVelopment; and

,e) better methods fort evalUating students and programs..

In April, 1975, four faculty members representing the elementary education,

psychology and student teaching dep rtment'S ere selected to 'devote their .

. efforts to project planning and development' n a full-time basis during,the

following summer. An advisory group consisting of faculty representatives of.

the six directly affected department's was Oso formed. Support was prOvided

for planning and development andthe philosophic base and amodel,for the,

(
pilot project,begay to emerge., Due to the crucial need for student and

practicing teachor inputka small pilot project involving thirty-thi,ee students

was begun in the fall of the 1957-76 academic year. ;The Campus, Laboratory

School was the primary site for field deVelopment for the pilot project.

During the tirstAlear, a great deal of revision and development occurred,

and the basic model continued to evolve., In the second yea'r, the 1976-77

ademic year, four area elementary schools_provided field experiences;

enrollment has increased to some 40,,students andthe facUlty has increased

to seven! three with essentially full-time commitments and four on a,joint-
.

appointment basis. Part of the time commitment of faculty continues to be

!



(.directed towai.,d;'0Vel.oPnient .evalulation. ,PrOjectibns; arefOr 'a, gradual

:decreaitin'ficUltyleV0100eintHOMe:withHa corresponding increaS0il,itud0
,

enrollment, over the ComingitWO birthiee years until theprOgraM beComes
r (' ' '

'seff=s0pOrtinT,With an enrollmentlif approximately, 100 students,

SeTettiOn'and admission ofstUdents for the TEAM program are accoMplished.

'through Interviews while' retention is, 'ari. On-going process' basedon-self-
.

analysis, evaluation of program experiencesand faculty counseling during

Students' tenure in the program.

;Implementation of, the, on-campus aspects of'the,TEAM program involves a

'differentiated staffing model. FacultyMembersserve in one,Or more of three

TheTEAM coordinator (1/3 fatuyty' posit-100-ft responsible for

scheduling, record keeping, ludgeting, and Other administrative duties. fach-

Advisory Group. Leader(1/3 faculty position). is responsible'for weekly.two-

hour meetings with his/her 15-20 advisory group members with the advisory

groups being the primary means of dealing with the personal- professional; growth

of each student, The Special Area Faculty members have responsibility fOr

assuring that all students in the program develop knowledge and skills in

each of the:program special areas. Ar example,' the faculty memberresponsible

for tote social studies area (or psychology or science, etc.) would evelop

andiaresent seminars and learning experiences which would,conttibute to the

1

;students' gaining skills in the teaching of social studies. TEAM students
. .

. .. .H7

meet for at least eight hours per week in special area seminars.
l'

, .
4

.
. ,

.

Some speciay area faculty members are also designated as field
:super-.

.
1,-.=,/

visors who Work with the public school cooperating teachers in field coordin-

ation and supervision. Field supervisors also represent TEAM ficulty on the

'Field 4perient4 Advisory Panel which also involves students and cooperating

teachers in coordinating field experiences as well as in influencing program

dev4lopment and implementation.



/*
Students spend five, hours, per week inft,eld Isettinq's throughout

;

their, ,in tial quarter. During three of the next four quarters they.t9,0icwally,

spend' ten "hburs,yer Week in field settings, The final quarter in TEAi4, te
I.

involves Students in ,ful 1-time' teaching experiences in sail ol 'settings fOr

at:least' six weeks with a variable exit dependent upon feac ing performance..

TM,Two basic cof'7onents of)the. Conceptual, framework of'TEAM are' the

Process Themes and the Learning. Modes. The four major process themes

emanate tom the TEAR-philottiphy and assumptions and prevade the TEAK,

experience. These processes are: experiencing, decision making, cooperatin'g,

and evaluating. The four Learning Modes through which the "process themes

are implemented . are as follows: Seminars and Preientations, Goal Setting
ar

and Conferences, Projects and Learning Activities; and Laboratory Field

Experiences.

Objectives and Goals

Philosophy and Assumptions

The TEAM Project is an attempt to implement' in -a teacher, preparation

program many of the principles. and ideas artteplated in the emerging

"humanistiO mbvemen9n education and, psychology of 4the 1960's and 1970's.

Thus, much of the philosophy. undergirding the project springs from the

perceptual psyChology and self aciLal:izatibnIthemes of such writers as
,

Arthur Combs1 Carl Rogers and AbrahaOtaslow as well as the cooperating
.

theme of David Johnson and the orientation ']earning through experience
L

suggesied_16 John D -. _

The beliefs and assumptiOns which form the bas s
. .

t,

of the TEAM

..

philosophy follow
.- , , , t

w

.

. 0 4 "il )
1. TWeffective teacher is, first of.ark; an effectiVe person:

'Major attention must be .giVen to the gr,!Owth and development. of
each individuar.:asa total person. '.

.

)

1
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2.

. - ,.

A:cruciarbleMent in learning. is the_meaning hich the
Individual perceives -in his/her experiences.

3. The program, as much as is feasible, should developlrom
perceived 'student needs and allow for student choice and
responsibility.

4. Faculty uld serve as models.

5. Prograth components .shduld be as Integrated as possible 1n order
toavoid'duplication and promoWmeaning.

6. Field experiences-should be integrated throughdut a. teacher
preparation prog-f-am-.-

Pre-.service teacher eduCation shoUld lot viewed as:the first -'
phase ,of a life-long, continuous process .of professional development.

The principal criterion .to be used'inassetsing:the effectiveness
of'an individual in a teacher education programiwould be his/her
demonsfiated abilityto facilitate learning.. The evaluation of
this effectiveness should/be the joint responsibtlity of the
individ his/her peers, and all professionalt involved in the

9. Better procedures mist be explored to promote cooperation among the
individuals and groups/involved'in the.preparation of teachers.

10. The program must have processes and procedures.built into it. so
that it is continually evolving and.changing to meet developing needs.

TEAM Goals

The-following goals are, by intent, broad in scoff; however, they are

basic expectations of all. TEAM students. The goals were developed cooperatively

by tudInts and faculty and serve to underscore-the. v w that a programis

onl ass effective as its graduates. The goals 'are intended to serve as

common ends for each student; however', the means'ofattaining these goals

tan be,many and varied.

AVon.lcompletion of-the TEAM experience and requisite for certification,

each student should be able to:

A: CurriCuluthGoals ..

1. prepare and defend the validity of an education program'for
a single'chilcygiven access. .to "standard" sChool information
and personnel and giVen. "normal" parameteres of ,a 'typical".

school;
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1 given aset oteducational'objectiveldentify atleast two
instructional approaches.(strategies,:procedures',.methodoib§ies).
for accomplIShing the objectives;'deveTop..a set of
criteria to evaluate the ipstructional'apprOaches;.

3. plan4.defendthe-Validify of and carmouteducationalUnits for
a- group of children,. given access to media,- resources,

'- "standard" school records'and p sonneT, and given the-"normal"
parameters of a school;.

. prep#re and defend his /her analysis and evaluationofa,curriculum
for a school, given appropriate information about the sOhOol,and
given the opPOrtOnfty to'seek.additionaT information;

B. Communication Goals

5. .demonstrate commitment to the value of .shared decision making,
cooperative learning, and the uniqueness of all sons;

6. demonstrate skill in, and comMitment to establishing and
maintaining two-way communication with parents, ttudents, and
colleagues;

C. "Personal Developmeht Goals

7. demonstrate skill in, and commitment to self-evaluation of skills,
concepts, attitudes, and values;

8: demonstrate .a continuing commitment to the value of being a
well - read,. informed', and knowledgeable perton;

9. demonstrate development and cultivation of a positive self-
concept in his/herself and others;

10. articulate, document and defend a personal 'phildsophy of education
and a theory of learning and teaching; and demonstrated commit-
ment to'his/her philosophy and theory;

si- Societal'-Goals

11. demonstrate skill in, and commitment to identifying various
biases and "hidden curriculum" in books, materials and his/her
own actions;'

I -

12. -.Demonstrate knowledge of the contributions and life styles of
various racial, cultural, and economic groups in the world.

1

Personnel Involved

All facility members, involved in the project have been on a loan or joint

appoin rat basis from departments within the College of Education. -No new

faculty ave been employed to be involved'in-TEAMI:or to replace those On
(

loan. The cooperating departments (Student Teaching, Elementary Education,

Secondary Education, Psychology, Campus Laboratory Schol, Special EduCation,
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and Learning Resources) have supported:the project. through the assign=

ment,of,faculty or t e, provision of,instructicel services.

Cooperating pebl c schoolteachers and Principa)s-htive'voluntarily

prqvided supervision and developmental input, through theField Experience

.AdvisorY Panels.

Consultants from the UniveiSity of Florida and the University of MinnesOta

have provided short-term consultation services.

,Budget.

Program Development -.Direct Expenses

Salaries

Salaries
Salaries
Salaries
Consultants,/
Secretarial
Supplies
Travel' and Supervision

'$ 5,450 (project'Olanning and evaluation,
summer, .1975)

68,625 (insthuctional, 1976-76)
1,000 (project evaluation, summer,°1970

72,000, (instructional, 1976-77)
' 700

1,500
,2,000

_ 1,000

Source of Funds - Regular College of. Education Budget Allocations

Relationship to Other Budgets - As stated in Section C, cooperating
departments have provided faculty members (In ar4dan or joint-appointment
basis.

Contribution to the. Improvement of Teacher Education

.

Student Reaction - AlthOUghjhe program has,not met the needs of a Small
percentage of students who seem to need mare direction, various questjonnAires
as well, as written and informal,student:reactions have indicated a strong
positive student response. Strengths most frequently indicated by students
are:' meaningful field experiences and seminprs,.the opportunity for selecting
alternative means of learning, the opportunity to be.responsible for planning
their professional development, opportunity to work closely with peers and 1

faculty members, and,stronger feelings about wanting-tobecome a teacher.

Faculty. Reaction - Faculty memberS express a 'great_satisfactfbn of working
together, Ahe opportunity for professiOnal developmentoand a sense of involve-.
ment in development of.8 program; however, frustration over increased time
involved 'has been expressed.-

4

Other Faculty Members - Although many faculty'- Members haVe olunteered to
contribute in various ways, the questions of how to properly rel to alternative'
programs to existing programs persist.' These questions range from.faculty
involvement to student registration and record keeping..-

9
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Other Publics - AcceptanCe by cooperating public schools and.teachers has
been very.positive and encouraging. The positive feedback from these ' ..,...t..

outside groups serves to proyide,renewed incentive to the pnbject. .:. J. :

Overall ons -There is evidence that the TEAM Project,addr es.brt)
.

, 0 . 14 1

theAheeds identified by the College of Education and significant progress , .'

'is being'made toWard.attOPMent of goals.
.

Evaluation" Methods aneResults.

_The evaluation process includes formatIve eva1Uation, which-provides data

for4 adjustmPnts while the program is underway, as well as.summative evaluation

after specified periods of tune. Students, staff and field 'personnel are

_

involved in varl4s-aspects'of evaluation.

FOrmatiVe evaluation of the TEAM Project includesloeValuation of program

components by students and staff members; evaluation of laboratory and field

expeiAtes by prOfessional personnel and students;And input from Field

Experience Advlsory Panel MeMbers.,,.

Plans are underWay,to gather data concerning-TEAM students' reactions/

perceptions and'teat ing performanCe relative to TEAM goals cOvared:to a

control groupAurinvthe sprihg quarter df 1977, prior to the graduatibn of

the 'initial- group of TEAM students.. Although the first students have yet to

,

graduate from the TEAM program, and final prOgram evaluation data have yet to

be collected, initial indications are quite positive.
, .

The ultimate evaluation
.

of the TEAM program.Will necessarily focus,

on the validity of the TEAM assumptions, beliefs and goals in preparing

)
e '4 ,

more effective teachers., This evaluation should include a follow=up study of
I

§tudentS'whb have been enrolled in TEAM.


