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THURSDAY EVENI&GL.MAY’li l973 7%u5 P M:;‘y;f L
(The 00110quium was convened by Russell S

) L
u111, who reviowea the material in the kits.) b

D

HILL“JAt this point I would like to

~call on the Director orfthe Division, Lou Maguire.‘ ﬂf

. . L. MAGUIRE For the second time I would

like to. than&rall of you on" behalf of RBS for your attend-,

I

anhce at the meeting By way of quick background RBS 13 ﬂ
a private nonprofit corporation that has been in existence

since 1966 We got most of our funding right now from the

National Institute of Education, and‘this meeting 1is being|

conducted with funds that have been nrovided us fromdthe
'Vational Institute.
dee . ' The majority of our work right now and in

the immediate future is specifically focused on helping th

Kl

qtates and particularly the state departments in Pennsqu PR

: B
- 1)

vania, New Jersey, and Delaware with their own (what we.

label) statewide improvement efforts. WG-have three

™~

thrus&ﬁ, one ‘of which is represented at this meeting, 3

h

j‘citizen education. Anothor thrust is dealing with basic

T i

skilils student outcomes, .and a third thrust deals with

'4career preparagxon student outcomes.

K

AlE T e % \ - '.‘“‘J‘ . K . M | ' RN Lo i . _\‘ ! “
oLt e Lo i , o o L

o e . The topic ofthe colloquium or symposium
A _-&*'z,%' | )
K .
. = ® . L # )
Log U -
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REEAY

’/))/4,? L ffﬂ\\l\g HILL: d:pﬂhks, Ldu. L

- . ‘ . 4

j tonight and tomorrow - those variables tnat are related

\ LM : ..4 ! ‘
) 3

~to citizen educatlon outcomes ~-'1s right on target both

)

’with thﬁ parkicular,efforts that We are aasieting the=-
ja,

\

f ‘l';
state area that we are serving C "', .

\

a lot of the details, was 1ntroduced to you during the

o ‘J

' dinner, and _now I would like to thank Ruas and Barbara

reviewere for this sympoaium.

happen over the next day and a half.

&

At ¢ls pofint I woyld like to-callfon the

q

_person who directs the Citizen E 'cation‘?rogram at

e
>

ara Presaeisen, “to eayfa

E‘

Research for B tter Schools,‘B@f

Y,

féw words about what we 're doirdg. .

-3 PRESSEISEN‘ ankﬂyou,‘RuEp.

-

Again, welcome. VOur particular component,

vone or\the\three mainkcomponents in RBS, has ¢ stafr of -
are starf assoclates and we are repreeented here this

evening by six of us. We also have represbntat;ﬁﬁs from
o, .

wstates with and wlth a. long-term evolvement‘of school 1m—;”f

,provement models For all the school districbe 1n the tri-

Joan Wallace, who has been responsible for.

for convening such a distinguished panel of preeenters andf

I look rorward to what wlll .

seven full time profession/}s, several part time people wh

o - . .
. . ! . .,
s [ T : - o
FoN
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two 0 the statps Each of the states we deal W1th 1n§\ ,
'll\’!,:‘ . . r

,;fig thiartrﬂ-sb‘to region has a committee, a planning committ°ﬂ
f%ff‘ g ducat1on. which diPQctg the efforts that we  f3
: ‘1_ on coll‘boratively \.“ s
L ;% | COnnie O'Dea and Skip quorriero have cOme )
>;2<rj‘t% répresent ‘ew &ersey and fennijlvania. _ ;.‘~ .
?/':, N flif . o 0;11' work with the states 18 dir‘;cted at n°t |
z . o R '

}  ?.5:°“lV changing\'he knowledge that does oxist in- thia field

anq you are_very much CQntributing td‘it this day adﬁ

l

SO Y half but gorkinc Wit? practitioneﬁg, 5°1nt out 1“t° tho
'. ’/ . \ )y

districts and schools Of the threéee states and W°Pk1n8 on

i . ¢

a dewbbdpins programs with Btud?§m8 ahd | teachers and memberB -

g of the cqmmunity prosrams that relate, as thOBO states’
\'rcquest 1t to 01t1zen Education.‘ ”R » - .
ﬁ rl ' ‘ ' A 9
B As you know, Citizen Education covers a
k] LT N A ;

o whola host@of areas 13%7&elatﬁd multi °U1t:;hl multi’

l

ethnic.. some Jf Ehs_areas you are 1nt5r83ted in dhd many .

. . . \ s | ) ) S
of the public-are, We are at the Eiquest of the sbates//) Y

working on the;development Of Drograms in

_heir ow ,sch001+.
\ ~ &r ) i's “‘ ‘ .

&tates,zandeprobably OUP gre&&Gst taekf.ill be brana1a§%93
S e 3 b

and puttin %éggx ction many of the idea :dbouy the anhledsqg”_
0’ "

o e 1n the areacyhichm ou'and others like you are Saqpratins
L. .o ¥ C o ,- , . : f
T v‘- -’- .‘_‘ W",%\ A _fu ‘ i 5 N N - “{ = T . B iJ‘ .
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vcollection at RBS and will ‘be using a 10t of th:; as we

‘where we aay d chem to rev1ew past Citizen Education

‘point ofsview,_ nd ] radical point of Yiew. The;papeps

.came ‘in ‘and we* expected a. lot of ft? and we had a lot of

‘We are building materials and a documont

-

WOPk,W1th~praqbitiOPOP8. Our wq#ld is a Janus kind o(

situdtion. We f&ce’fhé‘agadémio Wérld in Oné'WAy and tﬁb
!praccitionera world in another, énd we ' re tryins to bring
'them tmgetherl We thank You for DPutting out effort for us|

1“ this area goday’ and tomorrow B | #
R. HILL Thank Barbarg,

k4 Kl

1 would like to go on- to my part or the

‘proceedings, whi ﬁ is a discussion of the format. We've'

efforts and to déVelop papers that look at what has boen’_
done 1n this area from three diffﬂrent perschtiVGs- In .

that case 1t ‘was a 11benal point of viaw a r0V1sionist

K 4

fun at that meetinx. The reviewers were also divided acroqs
. . ¥
different parspect}ves and we had quite an excellent inter<

'chénge:
S . : o . . ' .

" The format moves B8Omeéthing 1ike this. Pirst)
a brieffihtrodﬁciion. »Qheﬁﬁfhe_@rquntertnad an oppor-

tunity'to—make'pomméhtsfabout the paper that’ had been -
. ) . . ~ i S e ) . :

.
A ——

3
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¢150r1buted and read “Thaﬁ was rather ipteresting because

ofton we got another paper. LEvdn the presenters foqnd'thgﬁ*

| quite 1nterastins The revieﬁeré had an oppoTtunity then | -

to r03pond for five minubes, and I aské&'them‘to faglly
-/

stick to that five minutes, we moved apound the gronp un

t1l everybody lad a chance’to réspond-to that paper. Follbw;

=

ing that we had an open discusslon, where we’ invited th

- . ° . Il

' ‘pudiencé to Joln 1n, 'to raiqe QQeétions and discuss. fThat

" lasted ‘for about 15-20 minutes, and we moved then to the

»

SN When'We‘bompleted all‘three papers we pegan
' to yeneralize and’look across the Whole experienée  and

develop suggeations caveats, qu.recommendations.

o

o o We aSsumed thét We would usexghe mee rorma‘

A1

v o : S ‘
‘ dﬁre and we Plan to do sg, but 28 a person whp has been rer

‘spdnsible for Organizing this I feel somewhat Of a differ-
ence. pg I read %he'pagérs and understand them,'thgy don%

,;'DarfiCdlarly address the questiOH'that we set out. I'm

not .8ure why - The first assumption that I OPGI‘&te on is

that I don't understand the papers and 1f thavs the case

Y

/’thén I hope the presenters w111 better help me undePStand

- them
/ { S L

The second assumPtiqn that might OPQYate.JB '
e P 1
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AL

‘asaumption might be that th data

no blamé.. I am”not being critica?‘in any, sense.
an 1ntelleptual aotivity All people as far aa I am con—
_cerned . are extpemely cofimi d here &na engaged 1n what,

"yare trying to be that bridging agent or 11nk1ng agent

'"the academic research community

tion. Perhaps 1t's a wrong headed question
» ; N [
‘oo ' lhat question was We ‘have developed -—ﬁ
‘educators and lay people ~~ a definition of Citizen Educa-

‘_tion in our ianguage and we need help 1n translating that

—J

that it's a wrong headed ques 1on and 1eeue, and the third
{

;\\?eally not thero and

it raally neega eome kind or _ommentaqy, and we need to
e
examine thia rrom a different| point of view. \v‘

Let’ me step bﬁa@*now ror a minute.lﬁz\hian'

'x‘,_ / c
\ This“ia.-

~

we're trﬁ;ng to do, and , ' W at RBS, as Barbara‘ﬁes said

-

-

between what happens and might hapoLn 1n the sohools and
P .

'S

[

_ T would 1like to propose a elight variation 1
/& e
the format a?d that 13 to,spend SQMQ time 1n1t1ally exam-| .
1n1ng what qyestion we thought we were asking when we‘.;
wrote tﬁ the writers of thexpapers, and to declare open

soason on the question and tn? people who asked the ques—

<

I
into behavioral sciencellanguage. By that ‘we mean soci—

ology s political social zation, psychology and the various

. ‘ . R A' . ) - B -~ - B ‘ H A‘."" . .\ ‘ _‘ - "l.



'vmight say that from this we will not’ only try to develop

£lelds within psychology. L B B ‘35’

“a

',};4-' WQ see this aotivity of definlng what

ahoulo bo Citizen Education as a public prorogabiva, as'au
4 political gctivity Indo/ﬁ .a8-ve movq into achoo 'e'7€§'f'ﬂ
will syntemﬁtically within each achool aito involv@ not -

only tho teachars ahd the principals and tho adminiatratori,:_
. 3 . ¢ i / B

’V. ’v

but we will reach out into the community on almost a formuLa j

t J v -,’ '

Basis if we can and pull reprosontatiﬂba in bo say what
..n'. N

mould be tho obJectives of* tho-01tiaan\Educaﬁion program._

Ve

S e . They will use, the kind\ o language wnten 1s} -
. \

of courao, lay porsons' language, etc. and wo hope to help
/{hem achieye those obJ/Ftives._ But to- do so we muat ba_"

W AN : -
abla to transiate this into these terms over here, and

1
¢ -

begin to understand how to organizo the resoarch and data
\ N

fin thia;field > That was our hope in doing this.

T
»

‘Certainly this 18 1in the papors that hav$'

fors

been prosented but I would ask for help in doing this.l'r‘~:

[ -

’ -

programs which impacb these variables ‘that are defiﬂbd

el
4

“but we hope to mouht research'programs,fand_f&nanceythem;

,that will look and go further in these areas._ e

I stand open for questions concerning the"” '

dquestion that we'Ve asked or are asking your he}gwin defining

+

. 't . - . [ .
v - . . : . . . . 3
‘ . " X D ) . ’ . s N

-w
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that we can organizo gosearch and devolopment in this ared .

_ \; N t . . Let me cite bnevéxampic

N ~:=:were (tosay.to you "I want my Child ;to be: critical

’_.éxamiqo,ftc inquire, to challenge..

Our obJocgive ultimately 18 to get some kxéd ot rocus 8o

-

*

adh concepsualiz
I'(our question,a wrong headod question?

Is 1t a roasonab e quqstibn?

. . #
L |

R. SIQLL.Y Thore are two things that bother

&

me aboug/the way- the que;ﬂion ia put In ;he rirst place,

zif'you assume that it is &till open as to what the goals'
o ’ 4
vof'Citizen Education should be -~ _you aro going to takc

J
community and . parontal direction - then I find it diffi—

cult to saee whethef Jt this moment the behaVioral sciencea.‘
Y .

or the consequence of behavior acience can bs oﬂ that muchu
L
- RS B 4
hclp to yqnu o oL ' _ L s :

. e " .
- ) . - -

Sﬁppcae‘I'm a
paront and I don't like k%ds to got any of that naWafnnglcd

stﬁfﬁ I want them to be disciplined to mind and_po,keep

their. traps shut" . b

Ccrtainly the kinds,gf behavioral concopts X

that you would want to draw on.. are diffcrent than if I
\ﬁ :

)
X c.e

The basic principlos

of bchavior, if yo;sdant to call it that, may be the same,

N

‘but the only request I have right now is qpé way your
.\ .t ' ‘/d,‘...

[

AU . ¢ . . ’ -~
R \ . o : .
* . R Lo | .
o o .. S, o ,




‘a¥rows go, the waifyogfgh'aaking‘phoco two people too .
L . o, :‘. S I.'.)‘-:- o C AN .

early. .

v, ‘, N . P : I8 9

. . I don't obdect to aaking parcnts what their|

T .- ¢ " 5 L ‘q .

, goaia are: or what they want of Citizen Education, but, that 8

anothor stor¥4» Ehat 18 probably’ your charge anf 1our

a— xV e

privilege.h But T keep wondJﬂ;ng if you haVen't askod tho’d ’
m;f_ two v\ry 1earned goung poople boo early in the game.nf
, 'N*;ﬁ ' S W, McGUIRE- I dgn't agree.ﬁ 1t seema t6 mo,.

that 13 an appropriate scironco and it's 1mportant to lay

‘ .

L .
P :g oyt ‘the different. concepts of what crtizen Education mighq
- ve in the minds of different constituéncies 1n the socrotyi'A

)

v Somq'mighg think of 1t as oducating people so they can

. e

serve tho proscnt society, conform to the svs&em as. 1t

SRR X . .

‘ f ‘ qw exists; othrs might say that on-the'contrary, it is !
v ~to educate changg agents who can produce socipty more iﬂ\

tune with the needs of 1ndividha@s that are not now. being- "

&

/ met . :
RN : " Whichever it 1is, I think the 1mportant chigg
- o . ‘ . . . ' \ ‘,'v-.'_ A . .

is to.lay them(all out(becau§é whichdﬁor it 1is the bQ— '
‘-&gvioral science box could say that we have a 1itt1e bit wg}

_ v ; v i
- to offer on how to get pcople to conform to the noeds or_'
5how to get people to‘become effective change agents, e&@,,b

“ e

»leaving ﬁp other constituencics to decide which of these

4 N B R
i

N Ee - L o . . . R




. L _ N — _ 11

,

bodies of knowledge would be exploited and in what pro-
portion. - The danper ia not laying out the first box rirpt '

‘80 that we on}y look at cortain bbhavioral science meonand
v . . ‘w-*\: .

-~

5 ~

‘isms.

,:/ ’

. . 'R. HILL: Anyfothervcommenté? Arefwe cloor?'
Are.we able>to sce thnt?'ﬂﬁét.me ndd-one thing: I t%inkf'
‘fthore 1s a dynamic thing 1in here that I was very glad to
seo in the papers, that as we pick up concepts from the

behavioral sciences thgpe are possibilities that there‘
should bag. interaction not only in terms of the actual
language ont in therareas ﬁ v = t ;I

| T don t want to steal your- thundor, Judy,
but in’ your paper you picked up the emphasis that we shoulcd

be concerned about inter1§f;onal education,_that RBS'

definition 1s not the 53 ;"“area; but 1t should be

™~ - ’
larger. .

v

.. F. TORNEY: Let me ask this question. How

fixed is this definition?

T~

R. HILL: It's a worksng definition to get

us to begin to fpcus in that areca. It's very fluid,
L.“ . » B. MASSIALAS; -How did 1t come about?
R. HILL: T think oun staffl sat down and

chaeawed on it for about six months and read a lot of things

LY

13
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‘ \ B.

. B.'HILL-

ahd then decided what was 1in and what was ouﬁQ

MASSIALAS:

It doesn't 1nc1ude the public

No, 1t doesn't represent the pub—

lic. IHowever,

‘experience, 1s 1t?

Carl,

i1t is not too far off from your:

o

C. GUERRIERO: No,. not .too much.

R

HILL:

Pengéylvania,

meeting.people 1in' the state,

Carl works across the state,of

working on

and so on.

goals and_schools,

1)

B. MASSIALAS:

J.

can't deny aﬁ§thihg in there.

@
—

It's Jike the Bible.
_ . ¥
)

'.i .
You.

~ .

\ﬁOMe‘kind of dafinitioh
knowledgg I bec;me.very
'uﬁless they have a good
makes me méfe annoyed.
Qithv%bis defintition? -
R. HILL:
coﬁld be annoyed.
| W. McGUIR
-part’fromltho§e 4o or so

=

statements of what Citilz

R. HILL:

TORNEY :

once'i”dgvelop
SRt

and it'satisfies me as organizing'

For myéelf,

n —F

annoyed 1f ﬁeoglé monkey with 1t

reason, or if’the§ ignore 1t. That

To what extent is that the case

I think we're still fluld, but we

) DO

\

Does the definition come 1in
state departments of oducation
en Education 187

They are certalnly not 1in conflict

1.
[

4
- L




_‘ . 13

P

P
- ' '

"in moﬁt cases. It's certainly an extension of many of QhOﬂ{

We have surveyed the state goél statements, as Nick ﬁaq
~sald, and tried to look;at what they say and get some

1deas of a congruencp. We also looked ht'philpsophy. Our

- - \‘ ' N ! . . ) -
historians critiqued it. I thimk every time we type 1t,-

about once every two weeks, 1t’ gets changed.. : ;?U

J. TORNEY: By the typist? °

R. HILL: We're not élwhjs“éuré!'

-~ Let's move ahead. I hope we'll be informwe}

‘tomorrow; 1it's not hecessarilyvq day fof ties, at least

for the men: I hope we'll be able to carry on the conver-|

+satlon which will go beyond certainly nine o'clock tonight

-~ . 1

and continues at.the meal fimes.

If vé can accept this focug we need your

4 . -

-help 1in ifying\threlété‘this.‘We have-a sensational op-~
pbrtuﬁi;y: We ﬁéve_séhedponey to pry‘tO'do tﬁisljob'andi
try 6" mobllizc worg\tn this area. 'We ﬁavé'the suppor;
offi@e states aboutfhs;égd-thgf are anxious for help. We
aro asking for help from people  in the gesqarCh world,

and we're delighted to have this opportunity)to invite you

here.

Judy, pleasec. ‘ ‘ . Y.

J. TORNEY: About how long do you want me

4




e
\,.

)

to go on? ' 'i ' L .,' v . - B
R. HILL: How long would you zant t& talk?
)

I thought about 20 25 minutes. ,“

.
e - _\'»

T R J. TORNEY: Let “me sgy first of all that I

\

want to react to your comment about how coo?krative we

all are.;

TN s

to keep constant track. of how kids see’ the ideas which we

- definitions or whatever they are.

all - throw around  My_

daughter(nme .back the other day from the seventh grade:f

»

with an assignment to write a composition on obedience'
and cooperat&on -

class had fa%lled 1in these important characteristics.
’ . '~She’began her tcomposition as follows: , -
. J . > N

Lo . .- L
"Obediencc“ts a conec t/we usually assoclate with.d035¢m

I3

Tead those compositions' It was such a marvelous~way of

[

SOGing’that particular problem.

cooperative and obedlent tonlight so that you will not
have to troatbuS'either‘as dogs,or members of the army.

R. HILL: I hadn't thought of obedience,

N

I am always impressed with the fact that I need °|

obviously because the teacher folt her'

. 0 ;“? -
S Lex
« ﬁf%A.

So I hope we will all be [¥

A

Sometimes we aiso associate 1t -with beingfin the army. %‘ ¢
_* T oftcn wonder whether: the teacher really 4
e ~ TP
oo

J. TORNEY:

but sometimes that's pretty nice:

o ‘.‘g',.

i

»

I am pieaseo at the set¢?T_reactore




'wno are here becauae they are Deople whoso opipions I

‘this: particular business .I think it's an 1mportant time

~ "
to mége some of those links,i . B R

vkiﬁdergartenwmeacher really did have certain infdrmatioh
‘about how ”1t1zen Education ought to’ Le seen' in a sense, '
and I think we're eoming back in many ways and seeing 1t

, as more than simply a PGl&%iOﬂShip to the apecificallﬂ

’people 8 atﬂention ‘to the various things which they may.

-not@have thought of as\‘ﬁing 1mportant. I think that's

'noyed I do f1ind that the conceptual framework which has

— : 4

N 5' | LI

0 0‘ - 2 @
roapeot and I think. 1t's time some paycholosiﬂts got 1nto

L]

e
BN
G 4

LI A
CE S S

WL 4 Tv4 itke to qui?é'ﬁy early life also. My

governmontal kind of system. ' g | '

think the'yole of a definition or a 86t of

obJectives, or whatéver You want to call 1t, 1s to call
G’

.

the reason for having a definitidn that takeé up a page

L

rather than a definitidn that takes up only a sentence or

bl

two. I would like to ma%e one more plug for . 1nc1ud1ng
something about global and international problemg‘in this
defihition. I think 1t is BhOrtsighced to fail to do that.

Although I promised not to become too an-

bqen developed -- not by myself, but 1in a varioty of meet-

ings and conferences -- first applicable to the global

o —— s ————— e

" r

[

Py e
f . .
Jo L
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- \gindings of a.- nﬁhber of empirLcalkgngies It's also ’

I think the o%%cepts are 1mportant but

@ﬁf Bob saysiI should construct a rejoinder to

7 ‘ T -

o - “~ N ! s”,
‘sy££wm,\as a matter of fact anQ\}hen projected back ongo

- khe domesyic, rather than ‘the! other way around I find

iy -:'

PR

that satisfies me and reflectsgxhat seem to me to be the

v L] . -

@

-

1mportant to me to move back and forth between the concep-'

tual and empirical questions That's the:important part

the relationships

) sz L

‘between the behavioral acience concepts are st1i more v
- ® e i )
1mportant in. 1dent1fying the 1mportant ampirical questions:'

: 3,
. tg be asked ‘1ﬁent1fy1ng the 1mportant assumptions“which

. &:, L

people make in-the proccss of doing things 1n eﬂucation

(ORI

which they may not realize they re mwkin and which 1n many.
cases are subject to émplrichl(test, : . C s _
' A,

my paper and that was, d@ 1nterest1ng prospect but only

given half an hour to do 1t in I; didn't --

N ‘R. HILL: If you want to stand on your _paper |

and speak only filve minutes« you can say that's 1t

\

y

J. TORNEY : I'thimk 12}1 take a lLttle-big'

. . § , \
.more than that. I have done a 1litt thinking since I
\ ' &

Qrote the*paper. I would be interegted and 'I woukg‘lix@’

to. find out later why ft i1s that the paper did not identify.

. - ' ' ‘ o .

the kinds, of concepts you were looking for. I .was a little
N : - '

¥ 4
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)/ 1 1IN . ' . )

T startled by th i;fiece of informftion a couple of minutes
‘aso andv}! on@t ure-I undérstaqd,' e e

R V:. B 1”“90keayery mucA really rrom the perspecti '@

Y i ' ' : - O &

i 9

;%% ;' of the-developmental psychg&ogist I misa Irv Sigel who
{ ( I thought was polng to be here to servé as an ally in this

AR - -
S effort I thinkgsome very important and exciting things_" ¢

-
q b .

.l are going in developmental psychology, particularly in

[}

social involvement of kids and in the study of social "
\Jﬁ“« , s \ K N

- \ ’ :
i ' development of kids, and I think that linking thoée up wibmk

e ® Syt . -

Citizen. Education 1s terr hlyqimportant.

; _ \ L -
- - L . In particular Ijthink a life span proach

- ¢ - . | WA , ’ .
P o developmental is°the only way to ‘€0 Just as th ~g'cbal

dimension cannot be 1gnored we canmot cpntinue to bo}ievé
" g

w .
that at the age: of 15 or 16 everything stops that . is 1mpor1

«

r*!l

ant to know about developmﬁht.v I will have some comments

on your paper tomorrow, Byron, in that rqéard too. in. terms
_ \

. ”T . _ :
oo 0T~g¢nerations and~th€,meanings of various kinds of analy%}s
EERE S T : ’ o |
N that reeds to be done s ' R i ' ) . S - e

'
)

I think the other thing developmental
lpsychology“holpsus to do 1is pinpoint certain agés When
important.tq&ngs are happening that we really ignore dt.-

« I the peril of citizen Lducation. I am/becoming more and

more‘con%inced that middle childhood in the elementary

e e ens - = e SR UY P - JE U

"

Q - N ) . )
A : 10 |
ERIC o 1 ,
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‘4';} 'school yearswuz absolutely critically 1mportant and . 1t s T”'
x_ﬂ7 B redIIy tnue that the same educational prosram or effort»

N ]
- g

;.ﬂ - Jﬁr whateven you wantfko call it ;L ‘the same 1nterventio -1
’ | , . \ .
applied aﬁ Qne age does not necessarlly have the same

O I effe“é as- that same educational program applied 1n anothar

. Sl TN ’ T .

.. o :: . . : o ) o ’-”.:f‘: ) v ; C L . R ' . . ) |
" U .\ © { Tnere, 18 a very good cartoon to that effect

. et ' ", .,"\ &;/w . . X ’ B - ’ . o
.ﬁshicpuhas,&\picturé ofva psychOanalyst/and a-man on a

P

bfi néducﬁ;_aﬁdfthé maﬁ Oh'thﬁ,couch says "All right, Doctor,

IR so I'q spoiled rotsen What can I do about it?" And the

Oy

'next frame Las the, psychoanalyst saying, "I know ‘howg 0

L3

-;breat that%;roblem," and he kicks the man Off the couch
. : and- starts ipanking him- ! A / A "2e@a
N "iﬁg > \ uome of my studencs in developmental donst‘

.’really understand why that's funny, why 1t is thab the

‘ .

same: action for an adult and a child 1is different. Yet

I think that's the maipr fesson that we draw. Whet%gr we

<
-

'believe in stago development , stages of moral development

or whatever we bolieve about developmental psychology,

124

: 1.
L that 18 kind of “ore and al%ost all develcpmental psycholo

T

J o
. gists would agrec to that particular point. - >

fa

5 be - ’ R A,

nBeyond that\nu‘get i{nto &areas where thousht

ful peOple do differ “about precisely Nhat the 1mpoptaqt

7 o T X
= ’ : . T L—”‘wm

L\.- 2_[); ~ ' ! : - . i <. .
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P
tssdes aré. It scems to me that. in childnood 1f we. want -

‘-

to look at the vario%s 1nf1uencfs on Citizén Education

. # f
childhooa, ognitive development is exceedingly rapid

mThings changé quickly and gs a rasult in many cases they

-, -

4are ‘more amenable to soma kind oP 1nf1uence -— sometime§

intervontion, sometimes acceleration -~ than they are at a
R L]

later period. . | , - v

However, the explicit Citizen ‘Education
g

rcurriclum of the elementary scnobl tends to be foclsed on

Lo

thought of as part of Citizen EQucation and beyond that

it s kind of nationalism~and obey g . .Your 1ocal policeman

I think that’fails

AN

) kinds_ Of‘ cupri‘culum 1n'<many: p]_aces .
to stimulate the kind“of“advgncés‘which_woula_be possible
given what .we know about tho 1mportance of this- period

S Once adolchence comes there is a fair

-~

rigid at that particular period cognitive\develop-i

t
/ : {
ment/?ertainly pecomes s wer, and various aspects of the
/

-1mpﬂicit cUrpiculum of the school take op particular imL

/

portance. he unfortunate tning about adolescence. is that

2t that particular time we keep teaching them 1in many

Citlzen Education courses the same things we've been

; . Y‘ K\*¥

o)
LA

|

4

T — e _———"""*‘N. - — ,——4-——-1\_._ - -

rthose kinds of things Which are only recently coming to be|

amount of evi&?nce that a whole 1Ot oP things become more -|



)l we Drovided them earlier in childhood we don t need to

_teaching t;)m from bhe beginnin8 on, 1essons which hava_
;been overloarned ei 80 1t becomes boring, rodundant

repetitive. We teacn 1t as’ 1f We didn't trusﬂ the fact

more ig petter, that jir youvve done 1t berore you ahoulﬁ

“do tho same E\Ths all overzgain

have an 1mportant role to ay in der;ning-what thoae kindf

-.of'experiendbs ought'to bel. I think we ought tO-havevare :

,provide them all over again.
';~ .~ " Beyona that At seems to me that the ,concepts
out of Piaget's theory which haﬂ!bt been Sufficieﬂtly

applied in th18<area- are certainly some 1deas of Btage,

point that deielopment 1s directional, sgequential, Quali—

’tativelv different at diffo%ent periods\is 1mportant

‘groat deal of pOSSibility for understaqding kids' Doints ff”i

- . - N   '2Q o

'ﬁ.——r’“““‘*‘%~—~n“]”’—“;f*“-;9

.

that we had already taught those leesons. W° think that
4

AN

I think the developmental point of view can

Lt

-

trust 13 the kinds of experienccs we proVides and th&t 1f |/

A
s

)—/"

7’

.* * .

although I would hesitate a 1on8 time before I trded to

develop a quge thaory of citizenship. put I think the
- . v .. i P . 9 . .

. pE
80 without necessarilly tying ourselveadinto stages of
¢itizenship I think that 1s an important idea. - o

Nt P

Likewise I think nhe 1da -of schema has a

. L ~ e e e g g

e ——e
\
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t|fthink that perhaps the reason we don't think we're making‘:

on some thing that has

'tudinal aspects, and T cannot make that kind or knowledg\

cisely because we Fet ourselves tied into that particular
_set of thoughts;

‘easy to assess or evaluate knowledge than we;domany of 4o

N +- ya "

‘

es not make what I often find-a” :
% g

dirgicult distinct 'n, which 1s between cognitivo and S

o viow, because it 4

attf’udinal Heaven knows I've done. enough survey re-

search on cognitive and attitudinal aspects of children s

civil and political action, and I swédr frequently in pub-

i .
1lic I'will rnever collect any more. The.distinction between

them for‘me recently often tends to become a blurred one.

\» Ir I start to talﬁ‘fﬁout kids perspectives

-

lognitive aspects and it haslatti—

versus skills versus dispOsition kind of distinction. I

as much progress in this area ‘as we ought to be is pre—

also because we find it 80

‘much more-
o b

~

thcse dther thinps

ﬁe even get into arguments about what a

Lo
. P;:

\ 1 i-

gdodfattitude is,:and so we get ourselves tied up iﬂ*ﬁinds‘”

¥

of: artificia1>arguments in that particular distinction

Again, if it takes a’ concept 1ike schema to braak us out

of that, maybe it does take that sort of new COncept .and’

mgybE’We canlbrcak out of that.particular box without

£

e e , [ e o e e o e e

() )

////” Y ‘ D 1
, . VS ‘ .y :
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-_education anﬁ moral development I really believe the next|

‘dovelopmental psychology, what I believe about Citizen

Education, what I think about social development.-

'the average apos qt which kids¢have various kinds of r

"thinys influence it I've read s om 'pf the work my

fstudents are’ doinb on tho effot,s of bilingualism on per-

athcy have on perspectivo takinv I think that is terribly
b

— - - - l/

having to fgll it something which is as&ittle Jargony and

a little dirficult to apply tn thOse situations, but I

Just think we should break out of the box nevertheless.
] T am becoming more and more convinced that

'g" - ~r

where the last decades may have bcen -the decades of- moral

~ <

N

decade is going to be porspective -taking decade f*'ir I e

ke 'a prediction Por me that is/a concept around

whic a .ganize a great deal of &hat I know about

» ! A

)
Ea

Again, this is an area of study where maybe

Kohlborg s work was, five years ago. In other words, there

.

are mt very many studios which ‘map 1its growth w—.that is /

RS

perspective taking skills ana’ abi ities, what kinds of L

N

K Vi

spectivo taking, and on tho effccts of various kinds of

parent procedurcs andthc various kind of’ school experioncoq

imnomtant and that tho threc ‘or four or maybo five -studies
r\ N 3 '

which indicate that it's possibld»to optimize children's

f -

) a L o

<
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| N
.pect of whatever you re going to: call Citizen Education.

z”that are delinquent for example - I'm convinced that ons.}

. L L I think one of the reasons people ignore th+

’our own . ._“..j:: . '-.T‘ ) [ .~. o \ ) . ’

ii’gs he makes 1t out to be.

V{Eabout ompathy and good feoling when we could ve much more

‘
gability in this’ area ;eprosent an absolutely crucial aa- 1)

ﬁ'

F I

AU | believe that itTD true because 1r you

| b g ;
look simply at the railures/ﬁf c1 izon Education ;< kids

A ' &

ﬁof the things delinquent kids can't do (and there is some

~

evidence of this) is see the world from the vietim 8

ﬁpoint of view They victimize people without being able'

to take that particular perspective\w @f ‘[ ‘ e,

R

_inJustices and . a variety or evils in the world 13 that theyf?

-
e

“do. not sec the world from somebody else s point of view\ _
. . . <) A
Part bf our failure as an international education 1s that

we do: not ‘see the world from the point of. view of somebody

.olse - & country or a culture which 1is dif?erent from

3
-

“+

S
[

l"ing principle

)W“For me that is a.kind of important organ—;
Selman 8 work 13 important although I

Would argue that I don't think it is quite as neatly stagGCQd
. But. I think this whoke area is |
a terribly, terribly important one and I think that we havd

J.
«

been too" sloppy recently and for a lonr time in talking

\ . o L

e e+ e v e 2l e —_— R I RS T L
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‘epechric'énd talk“ebout<perspec"
Mdown to 1te oomponent parts, gpd trace their development

and: eee how we might\help kids do’ thie 1n a more effective

) 1nst1tution, to dea} with it from ﬂhe eame perspective as«

1n this org nization that I hesitate to spend very much
'a.number'of yoars ago 1s 1mportant
40? view than any other single 1nd1vidua1

atoo bad 1T we get stuek‘in that box, however.

;Ttoo many problems of" the relation hip between Judgment and

. . v . . . ~,{
. . . .

ve taking, cOnJugated

s

a, -
.
. ‘e v

What 1nterests me about Furth's work is

i A-'

basically the same thing

~/.\

What does 1t mean tvﬂ

to euch 1nst1tutions

. D

o

‘

someone who is a member of an: 1nst1tution?

b4

\v“' B ’
5 o

y:\

time at allion that. I think-what Kohlberg“did for us

wr« . s

more pGOple sensitive to the cognitive develop

y . -~

.w-«\ .
I t 1nkvlt is
\
There are

RO

ALY

behavior whic¢h aro st1ll to: be reeolved It doesn't say

that ‘that. i1s not an 1mportant thing to teach people about,
th}t 1t 1s not an 1mpor§ent perspective to bring to bear,
but I don't Eth;tnkf‘the answe‘r“s‘li-ef-t;-"h'er"e

I am stimulated ~- I am not fully

v' o
.a;:‘
’

by Elliot Turiel's argument about the difference between

— “\ At T e T . v, S ) e B
. . . . . P) . .»“_ Sl P i i
’ N v Y ]

What is egocentrism with regard

LIS P

understand an  }

You'Ve done 80 much work in moral education;ﬁ”

ntal point \

persuadedf

He has certai ly made |. . °

S . ‘ . e 9
o .

iy . . . (
[ ) . . - )
. . \
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j with the Judgments that- adults make about those kinds of

'become persuaded that one of the areas that I can send my
'graduate studenég to next is an attempt to really generate

a developmental theory with modeling

sound like an arbitrary use!of concept&, but what I really

morai and social conventional kyndq_or behavior, but I lm

. '

porsuadod dhat too many things have . beon taken under the

rubrio or moral develoﬂment and moral Judgment whioh don't

nocessarily belong there and a8 a reauly of putting them

19 that box we have lost aome important distinotions. I

think Turiel brings those to our attention and d&monstrateq”

\\

in really what 18 to me a very persuaaive way that irn

yOung kids, kids as young as presohool can make those

[ 4

kinde of digtinctions,'that t oy agreo as much as they do

<9-A

things ~- that ?strikes mé as a rather basic kind of dis-~

’

tinctionfif it happens thag ekm&&
| That brings me to the area of modeling and

soclial ledrning theory, aé% since I wrote the paper I have

’

It strikes me that you
could really call Bandura .8 ‘recent book SOCI iﬁQGNITIVE

LEARNING THEORY, and . ﬂ‘youcould stick in there_

"Cognitive"

why not also stick "Developmental" in ‘there. That, may .

m&”h by this is that I don't really think that Bandura in

1

his most recent statement of what social learning theory 1$

5

~
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that book. I think 1t's going to beﬁome clear eventually '
that some o these processes which he thfnks are torribly

important are processes,which have strong developmontal

., "Good God, we'll go ‘back to requiring that teachers not

sarily one that has to be set off.asAopposed to cognitive

.development.

r

is all that far éway from a deweaopmontag point of viow.
As soon as’ you get as many difﬂerent atton-
1 4

tional and retentional, motivational procosses involvod as

-

he has, I don't think you can oontinuo ever- to boat Piagot'

and dovolopmontalltheor§'ovor the head, as he tends té in

. s -

gomponenta. I don't think that has gotten the focus of
attention it should have yet, and T am convincod that that
is one of the more importan& ways in which schools in par-
ticular can influence.kidstin terms of modolin31

I was sitting next to Howard Mollinger at

a conferonce recently'talking'about this and he said,

smo‘F or drink and wearinp certain kinds of clothes 80
thao they can serve as appropriate models for children."
I.don't know, Maybo that!s where it will all end up. Bup

in certain kinds of areas 1t seema to . me that the process

of modeling is a very important one, but 1c is. not neces-

~Moving from that into‘alﬁruistic, pro-social

L
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-

: «behaVior, I had a conversation about a month ago with'baul‘
ﬁ:
_ Mussep,'who has done eomc political aocialization reoeanoh
%,v 1,?9’9"9}3-40d of course, has written thie ROOTS OF CARINQ;“

SHARING AND.HELPING book, Which 13 about altruiotic bc-v

havior, and he seems roally not to put the two togcther.
| Again, I thipk that is almoat symptomatic of . part of the@

yproblom in Citizen‘Education; We haven't put thoae two

o,

aspects together sufficiently as yet.“ We have referenco‘

to cooperation and one thing and another, but we look at

.
s

I'm hot sure they‘are.

LRSI

them as two separate domains .and

f \. g
) I think the whole area of altruistic, pro-

social behavier is ‘important and‘it's important in a way:

that goes beyond the psychological”laboratory. These

- : o

processes are studied and it'a important to atudy thom‘

in controlled experimental situations. But it'a also im—

Portant to realize that when we move into an applied

setting - to use a school, for example, though 1t doesn't

v

have to be a schoo] ~-~we are not so concerned with keepingJ

‘all of thcse segérateﬁprocesses really scparate. We'are,J

concerned,dith'having_an;effec%, and if‘mpdeling'is one of

.the way we'can hawe an effect, if helping children to iabe]

&

and rationalize their behavior can go on at the same time,

and 1f we can help them learn somethikg about perspective |

"y

-
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e

*which have characterized some of tho psychoﬁogical resoarch

of thoae particular hangups.
we'ré also interested inyringing out how they might be
situations.

from my p=mper.,

'we try. to emphasize that innour'educatiop&{/programs."I
am very interested in modeling.

~ful.

v )

~

taking all at cnce,
Education and wo'ro not actually soparating.w other modoL

ing,is.mora important

- !

--

.'1‘0

“

notvin tho

-\'l

than 80 ething elee

interoated in getting the most erfectiva

«

¢

procoas

-

ete

r Citizén

Mgaaiblp combina-

tion’or theao psychological processaa.

It seems to me that some of the hangups ‘

in this area we have to be cognizant or but we-don!t-havo

uto be dissuaded 5§:2\2:1n8 these kinds of prccessas bocaabq,

, : _ > ,
‘We areé interested in doing
somajkind'or baéic‘rcsearch on these these processes, but

used most effac}ivoly in claasrooms or other kinds -of “'

I think that's what I want to highlight °_

i

1coking forward to comments.

R. HILL: I certainly enjoyed your comments

and it helped me’, After working in moral education for a

while I think the key is({erapébtive taking. Certainly

I think it's very power- |

- . - : 0 L} .
I read the research and I don't kncw how to think

I expect that everybody hac*raad it, so Iiﬁ,;

~

+ =]

0
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1aboht 1t in thoae torma, but I can soe:;omqﬁways of en~
ginoering 1t” 1n tho schools.
. Thank you for your comments and now I

.would aak the reviowora to make commpnts - oithor to

o

]
]

ti%e or six minutes,‘so thﬁt theg we ca? hdve a general

\
-diacussion. - \

c\\ L. . 4 p

Let me change that. Would you like to ask

some clarirying questions first?

1

‘of me, but I was 1nterestoE:fJudy, particularly in your

; o ) ' ) .

4 -- your ability to draw from both -the domeatic and:tho
international. I think that more work onN}hat needs to b
done. ¥ T

}‘ Under "polHticQ& community;" Which I think
14 your rirst heading and\ I don't remember exé/tly what

you ‘§aid, on 1nternational you had an apprectation‘of

~ as appropriate under- thé\eomestic political community.“

J. TORNEY: It c&uld be, of course.

N

' “ N

of clarificatiod, and it's in tHé‘devolopmental area. _Ona
!

tvoluntoor or have me call.on you. I do ask you. to hold to

1

J K. DAWSON: I don't have the pa%er in rront

framework that you developed. I thought it was quite good4

Cultural diVersity I Was wonderiﬁg why thatfwaan‘t equal]

- K. DAWSON: . My next question 15 maybe one

37
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\;¢:; “of the componenta you- mentioned was that or participation
mand as a pJ&itical scientist I am mﬁst,aware of some of
/the_isaues and conceptuél prqblems in dealing with that;

'oppaeiglly in: the @ééa oﬁ,Qitizon Educagion._‘DO'you want
to elaborate on that? = .

G , \

, y[/VJ | ; | - TOBNEy{ ‘I feel the nﬁeéntd éar&e as a ,
. . .| valapce ‘to the politkcgl'agledtisfs who have made parti- |
éipation tho dnlyiﬁpé;tant part of citizenship. (That
may-beﬁnfair‘in a senée, ‘but I think that too many politic#l
scisntists havo made that the be-~ all and ond—all without
. exorcising_aphropriate judgment about what kind of parti—
cipﬁtion. ts'what ond, 1n.what way, motivated bg what motit
_vat;dns, relatod”to,uhat organizations, and'sd on.

1 : . K _DAWSON: I agree with all that. I Just—
R : ' S @ - , ; : ,
wo

ed why you didn't bring up some of'fhogg issues,

S .

and'I,think th6se are all pertinent issues, including the"

‘factithat for the most part wé measure what 18259f9rred‘
’ a ' - 4 _

to in the sociological literature as conventional partici-
patiqn. 'And;espeéiélly.ﬁhgn you get into the area of

international realtions you get into Red Brigade and other

organizations that apq‘qertainlyAwhat you would call un-
conventional participation, §gd to assume that participa-“

tion 1tsplf 1s a positive goal -~ I think basically this

: L
A . ; y ’
N w ~ ’

~*

{

Q L ) : ]
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%

"Is the 1ssue:

. all(?a{tioipation is equally valid

&,

assumod that 1f we could get everybody

 get bettsr.“‘ .

what kind of participation.

. )
e [
{ .

_ ,f o J. TORNEY: Ydt for many yoars I think we "

»

aotive things would

Obviously nos

4

R.

HILL:

I would like to ask the reviewers

to comment now.

Professor SJoberg; wouldfyou‘begin, .

G.

. SJOBERG:

tatoe to bsgin the commentary

sitting around the table

I am the only'sd%iologis5

e

-/

4a§ First a few comments upon that little d1a

. gram. As ; read social science literaturq~thereoare a>

¢
5.

number‘of kindssof behavioral scientists, so-called‘

scientifilc social scientists (that I've heard discussed
N,

around the table) and there are. ota

a critical orientation,eand the third

Jrs,

namely,

a group that has

those with'

received very modost attention except perhaps in - politioal

s

re those who are interested in

N

sclence and’ economics;

constructing or modifying existing arrengements in sociaty

K/)I would submit that those\individuals -

ang'I‘thihk you have only to look at the‘ecOQomic advisors

“are faceq'with reality. You cannot assume that the\\fst'

- As the odd person here I hesi-|

,«e—begin to break fairly-markedly.from their detg when they
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futsre. The

1 18 the basis for th uture 1s not a fact.

Most abcialfsciontiste have“aeeumed that the futu}e 1-

. || going to replicate the past
- .,

and if we have known ayything

lse

(we may not know very much) we certainly know that is,
b3 " ¢
o Moreover )in that particular diagram, if .
you re truly integested in constructing the future, eithor

-

’,conetructinp new and alternative arrangements or modirying
exieting arrangements, then you' re going-to have to think

about'a d1fferent kind of behavioral science than I see

incorporated in these papera,l
to that effect. ' . ?f

| .. " More specifically with respect £0 the papfr

. un&er disoussion I am eertainly sympathetic to the issue
RN

or human rights, though I see some Ziscontinuities batween

’tnejsectione.

efact that there is an assumption that there 18 going t:

Py

Certaiﬁ&y,the-east and west

~

\.be agreement on human rights.

°

. ‘don't agree.

K

.ftHe collective tradition of the east pon human rights is a
fairly marked point of gontention at the preeent time,
and T don't see enough attention to that issue.

A

Another source of great concern -- and I*'1l1

keep playing\this &ecord _throughout the. discussion ---18

<

Part of this/discontinuity arises f om the

"“v‘ .
.

though there are auggestiona$,

The libertarian tradition of the west vereu%.

]




| system is the context 1n which thia political aocialization_

_that thoro 18 no sociological oontoxt.' wnon I spoak of

"eo?iolégical oontfxt I wouid plaoe groat omphaa& upon thc

:bureaucratizod schools by teachera who are aocializod 1nto Y

hear that Juvenile delinquﬁ%ta can't tako tho parspaotivo .

»or othera, from t

"1ife up and down the social ladder, and;a r agméntation as |

well of the value éyatem in Ameriéan‘aociqty, espocially,

‘burdaucracy, the frggmentation of -family, the fragmentation

v

fact that most children are educated within highly Y

=2
bureaucratic*leqrding procedures even though_thoy,think_

»

)

they are free. In fm5 ,vI get a little wofridd when I

Poir point of, view they may do dgmn wdll{i;

I'mcnqtqsaying that's~tho pnly'porapeotive, but they may

; . T ) . . ‘ \ rai B
be very, very smart. They may be Robin Hooda from thair

pérapective, and you' re defending the aystem and tnat 3
trbublea me .’ ’ : R |

The(\nole buroaucratization of the achool

takes place. _Also, you have ‘a fragmonta

among the privileged groups; and within that context I am

”

somewhat left at a loss as to how. you re gping to. 1mple-
: .

ment all this. The empirical atudies from my point or

view have almost nothing to say about“the‘issueg ot_

‘ : N : -
of the value and belief. system; and those are where the

) oew
(.

Y]
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1

. summary of the materials in thc state of ths art in

. 1shed a paper on.tho degree to whiqh~§n§rs are social class

_believe,

was éoing,to win the election_bec;nsq‘he talkeq tojthe

issues and the actions ake as_ far as I'm oonosrnod.

<R

-
A

— I J

Thank you. T —_— .

. a , o
CF I S e, .
. R . H . [ T N ')
\\A;f - HIFL' Thani you vépy 9¥C1t;ng‘\ e
Bob.. - | . l "‘.-,’ ..: . | ! | ,,ﬁ‘ L \I, il

. - R. HOGAN: TI. thought ‘the pspor wés a good

’ 1,‘

devslopmsntal psychology with}rsfsrence to Citizsn Educav'“

tion. I want to mako that point perfsctly clsar.

3 AR

A'num—
~ !, w‘x . .

bor of critical”thvughts occurred to ma, but beoause or

limits of time and the constraints we havc here f\ul maks;-

Juat one point and I'll make it several diffsrent ways.

A

These discussions of Citizen Education are

I . have Just fin-'
a

shot through with social class biases.

influences running through all sorts of social thq.ry,_

so yhn subject 1s vcry key in ny. mind o "’_ ' K

. ' '
o Citizenship cducation shéuld tailor its
mossagﬁ .

Fits 1ntended audience. " Wh is the audience?

tiof the pcopl 'in-thé world ars not college;graduates.

"of the people n'America afe not,PhQD ' uasﬂhard abm

some ‘of my.collssgue at ‘Johns Hopkins may find that to

‘A physics ptoressor ‘told us: that Gsorge McGovern

.f"(s

— b . ‘ ‘:l
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- every Sunday

who hold the roins'

- mand pqtriotism on

'p, -

ontirs Junior rsculey in tho Physics dopsrtmfnt snd they

wdrs le gqing to voto ror Georgo McGovgﬁb

ry
1

\\ "ﬂ A nobby of min%ﬂks talking to wonking 91sss”

| 1

psoplo.q ‘I do

hat ovsrywhoro I go and I do dt al
R ’ : o
and what‘I find isfthat most psopls in . Amorics are

tims

*dooply suspicious of politicians, dooply suspicious of the

way this country 'is run, and dsoply suspisious or whers
o'ro all going.
and that's a term that turns middls class blood oold.\ My.

Nonetheless he is deeply distrustrul or

£
l“‘._._l,(.?:'?“ e \K - Mo e ’

what 1s going on in Washington. | ﬂ‘"‘ 51 T

-

rthermors, I think thore aro good rsasons

S L A

/‘ .
: ,for thoso working clasg. peopﬁe to bo suspicious of Uhoss

‘ govsrnmsnt. SO““HIGB&”CItiZOﬂ“EdUﬂJ‘

-

cation says someth ng about this division, this obvious it

*

sepsrstion between
the ‘part of working clsss psOplo you

Q‘

run tho risk of discroditing your pnggram from the outset.

) £

Tha second point I would like to make 1is

that: this smphasis on social partioipation EY) cer%ainly

particularly if you belong to ths Kiwanis

Ry

very important

Clu?ﬁof Chestnut - Hill Psnnsylvania, but it is not a vsry

Yst at ths same tims “they ars patriots, -

RV
u

fathsr in law, for oxamplo puts the Amsrioan rkag out .

b

tbe i?stitutions of govsrnment that oomiV

{
;o ‘

MY . , .
: - -
. N - ¢ o o .
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1mportant 1ssue iﬂ you Work at Sparrows Point or ‘in the
n ; ",‘.. f" \

United Statoa Steol Pittsb zh, Disarfoction from

nhange the system rathor than personal

pa ho;qsy.

B

one s powor bo7

)
Lad

My next door noighbor’nent‘down‘to
L]
California in 1966

.

"_vbtara in Oakland,

It waa mPrVQloua,.;;

"and said,

rsevoral reasonb.

ftheorotical Views,

my. own_

L ¢

but tho only problem though ,was that most of the popplo"

g :
sho waa trying to rorister had prison records and after a
L ;}‘
day ‘of trying to register ‘former prisoners she came back -

N

"Not everyone is roing to Berkeley.'

4

A third point I would like to make is that
which to build a model of Citizen Education,'and fpr V“
It's“ theory of: tho devel&pment of
given to the adtual behavior -~ the way ‘you ‘appear, qoral

or smart or rational or. athncod:nicognitive dovekopme?tal

V rticulatoaf

Lnd smart

you are, the~more moral ao@ndiny

‘,r

e Y

,?PnitiVC devolopmontal theory

o
e

against working class oh_ldren.-

I can document ‘that with

egearoh but we. don't nave time for that now

Sion 1s ¥
and as & result little attention ia P

The moreJ rticulat&

 " public participation ma.y reflect an accurate perception of'

rogistorh

cognitive devclopmental theory may not be the stnuothre on )

"‘So {ftre a KON

g

S e




That's the firot reaeon.' Tho aecond is‘

1that cognitive deveiopTental theory endoraea the Platonic

hypetheeip I‘rom ‘Plato that that which s higheot A the
g_hl"~' jre&lm\or abetraction is highest in tho realm or'being;:cnd i
ﬁ : jﬂ that whioh ie»higheot in. tne realm of being ie higheot in ;K
%the realm of,value.' Therd ie no logical 'empiricala oF - .
- hiotbrical reaeon ror &dppting thataesumption.v That is
“¢". Juot a particular bias ﬁhich seeme to .run right through
,;irﬁgL:_academic paychology
| ) Thereie abeolutely no reaeon to prerer the
;abetract over the concretd It'a a middle claeu preJudice.
Aeid‘f;;om the grave problems entailed in trying to define

A
what abstract mi%ht poesibly*mean, consider the context of

R e !
-human evolution My favdorite example is: from Roger Brown.

; '

Thhk or the primal rather walking down the foreet primeval

%

with hio ramily and here oemes ‘a tiger What'e he going
4 - ] ' .
" to say? "Out?" That'e a very abstract term.,&Or is he " 4

;,., ; B

- rgoing to say,,"Get thef hell’\t?vpf here,-n; ".'.'-' Run. Spl‘it.‘a'j'

- . 1

i _ {In other words, what is the viable PeBDonsa 1n the‘real
- A . .‘ ‘ ’ g )
BT 't_-:_.c.,;a [E

o “world. Abetraction is a middle class biae*“

«J.

E \;‘mr l-v Q._ In or;gr ‘to . engage in formal operations or.

.1:,‘::‘

level 6 reaeoning ybu have to have slaves - ggople who' |

pick up the garbage or wash diehes for you - and you na@e

. . v
Fedaiiigt - ‘ot

R . ] v
+ b ] .
M tav ot e . , - f)
‘ B e - . - Sl A -
PR s . . v a o e
’ ° . -
e .
i
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‘ﬁpgm T ' My third roason for obJeoting to oognitive

.cist hore

- -.“*(

u‘ﬂ

dcve10pmenta1 "bory is tﬁe assumption that 1ater is bettoa

may not bo valid. I don't moean to be 7’Roussaau romantiw

s I ' "‘

but iuat to say that maybe children are far mor#

oapdble thaﬁ we think they are - that their problem 1s/in

H

oy

!-"‘ 0.
al e 11y )

T found i* oxtraordidgrily difficult to fool orﬁtoflié;or

p

evoiid
.‘,,; g

Take the study of friendship ‘or how ﬁwiendships
Little children/are very competent at striking up frienﬁ“

..,u,, 1

shipa,'much more chpetentmthan most of the people in this

rOOm ojkausevof our 1nnibitions ‘and: biases ‘and preJudices‘ -

Ty

and guilts and fears, eto.5~If\you want to watch pros at
making frionds watcn Iittle kids( That's an example of
why 1ater is not neccssarily better._ ; -

Another exampLe.is Qhe concept of fairness.

‘ .

rT ‘1 af - ta
'
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R

/

Littl;‘children understand ﬁbe doncepf of fairneaé'very

Well. And they'll yéll M hat's not fair' when they're
-'watching telovision or watching cartoons.?/gdultslare'
&yairly Jaundiced and‘&airly biased and ére not nearly as

keen on the concept of fairness. | -

Finally, this 1s a very liberhl'viéw,
libefal in the éocioedonomic sense -- thatlis‘to séy;-that
developmént alwayauineqitably éduals.progreés. Develop-

L

ment doesn't equdl progress. Development can equal retro-
. : b ocal :
. ,

grade'motion as:wcll as it can progress.

- The last point I would like to make about’
11ber5& bilases ruhning through Citizen Education is this
“v;ew, this not;od'thaﬁ“copfOrmiyy 1s pathological. Tth

‘claims that people who comply with the law are somehow sick

6v are not very bright. Tt's a standard liberal preJudice)
at least é hundred years old and probably more. It's
réally pernicious. Ydu have to be an entrepreneur or a

white tollar crfhinal to.be opposed to compliance. Socigty
couldn'ﬂ'run 1 those poor old garbago mgz didn't go out
to pleck up your trash at seven o'clock in the morning, aﬂd
1t's only creative 1funnovattive sclentists, réal estate

agents, and used car salesmen who can afford to be frea-

wheellng on the subjJect of conformance.

-

"

b




‘I found, by the way, very thorough, very up-to-date,

on global and on human rights -- firsp/gf all, I can't

and developm?ntak;utuff better than I, so let me talky
_ et

o . A . - : i . 4o

S ———
W

' | - R. SiGEL: I don't know whether I should re-
. oo ‘ ' ' IR

act to the'ﬁwo reactors. ¢

| R. HILL:~ Latef. Now react to the papqryﬂh

. R. SIGEL: -'The pointrof Judy's‘papeg,ngé%

PO
b

\

and

conceptually very well organized -- the point that in-
trigued me the most (she didn't highlight 1t tdday because

she folt we had reagd the 58 pages, and quilte rightly) and

o

the one'point t hati vou already méntionedfin.your emphasis

read my notes because I dild them on the train and the
traln shook more than I had anticipated and, secondly,
maybe I didn't realize there were golng to be so many

psychologists here and they can handle the psychologicai

dpout the one or two things that maybe as a political

!

sclentist I should contribute.

You mentioned zomewhere in your paper that

we shouldn't Just address oursel&esﬂyo t he éxplicit and

formal curriculum, but also to thcﬁﬁgﬂden,qno; and I think

& .

Ty B ' ,
that's a very good polnt. I quite apgrec wiith the soclolo-

g18ts -- and on thls political sclentists 'aye to blame,
but so are. paycholoygists for that matter -- that we have

N o
) '4 . 5 5 \
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3

not looked -- yes:'we have looked, so I disagroe with you

-
there -- at tho school as a social structure. I think

thorc is lots of it in the 1iterature about the hierarchy
“1n the social structure in the school and all that. But I

3

think we have not looked at some of the(practicas and some

1 ) ‘

}of the climates which contribute, I think “to what I would
" o o -call bad citi;ensh p training. ‘ : o j A , . .

For instance everybody has said that stude#t
government 1s . poor, that it's mickeymouse, and _all that.
First of all, I;agree with that'and, second,.the sadQest
part 1s that -the kids know it.\

a The part that'I find bad abdout some of .the
uschool practices which are pseudo- democracy 1s that I have
data to show that the kids with the most leadership abilitﬂ
don' t,reaily Zo into student“govarnmont and,.@ocondly,qthst

S : , :
the_kids who serve 1in student government have no better
'oomprahonsioq*ofcdcmocracy and_are not better able toy
applywdemocraticTconcepts in dilemma\ situations. I

The'more,seriouS'thiTg is\thatwif domocracy
15 a worthwhile concept -- and even that 1s debatable -- ;
thenJQOu shouldn't try-to fool the people. I think when

R : : .

you say to kids ”you can have your'studont govornment, but

2

you can't make any'decisions -- you can only ratify what

T e g

o . P

~
<o
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‘the principal 1éts you do"

you create a sense of‘cynicism

and hypocrisy which they 're going to ;oarn anyway and

you_don!; need to-institutionalize_it as a good.

The second thing:

many of their bracticés»vlolatg

‘teacher in the classroom does..

’

1s that the schools in
the¥same tbings,phat the,

They talk aboué.frbedom‘of

. 8speech,

.about thesright to privacy,

‘they talk about freedom

of religion,

freedom of the press,

they talk

and then

‘They censor the school paper.

The kids

what do they do?

make a nasty comment aput the‘bésketball‘cbach and the

"That canf/t go in."
They make éatty%comments like, "You Catholigs

‘English advisor says,

have another holiday. It must be good to be a Catholic."

These are practices which I think violate
L

what they're trving to teach. Then I think there 1s an

.z

oid;fold study to refer to what you said abour,replication

T think the two-track class system 1sstill in existence.

yThe on? point I would make as a political scilentist would

be this ohe aboutﬁtho g!pucture of the school, ahd I would
argue that there aré some things that kids can take con-

“trol over and 1t would be much better, just as 1t woukd be|-

would simply say thab.therexare'

are not going to practic

N .
in universities, If we

some 1ssues 1n which they

. ,hﬂ,!_TW%‘_@_W“IW,HNW‘;N

»

O
(3N

g




‘democpacy. "The state has rules here and for the time

;poing‘wo're{gqing to 1ive with 1t." Or the principal has

‘rules, or the capricious toacher, orvwhat—have—you;

- -~

* ,. I object to ‘the idaa of saying wve're all
very democratic. Just say where w§/ean be democratic and

say where we can't be. I think this 1is much better.

~
. I notice you're looging at your watch, but

I want to say that'I strongly disagrec with what you say

4

about not neces arily the corractness of perspectivo—takinﬁ

altruism -- and I would be perfectly willing tomorrow to

{
elaborate on this 1if .you want me to -- but I ;5 't think

‘citizenship training should be training for altruism.

N

Citizenship training should be training for politics, and

L 3

‘"I don't mean'Just'for'goyernment. It can be community
training. It can bo anything. - Politics 1s conflict.
Politics 1s who gets whattthn’and'hoﬁ, and therefore it
1s not aitruiam. ' | »
The functicn’cf;citizenship training is to;
‘make clear to kids what there 1siln politics through which
they‘can.actualize legitimate goals and how to do it.  The
‘reason that'your working clasa people are cynical -- first‘

of all, that's nothing new. You said thoy were deaeply

distrustful of governmenti' We have data that Americans: .

T
7
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s ’ * , ~

have never trusted politiq}ans,fandithat thht has always

4

’

‘beon a-"%rty word. Only when they arggdead do they become.

360(1.--' R '_"-': : ,
o o ,
One of“the reasons 1s that our schoola~d0
P-l . v
not teach whv government is relevant ‘We Just teach that
1t is sort of an obligation for'us to be good citizens, to

maintain the system or to maingain thefnation.;gwe don't
teach thhem what every corporation president, every labor

union president does: thefgovernment. can do something for

‘me. I think that 1s a function of citizenship education.

That is riot being unnétrioticf That 1s'simply'Saying:
goveinmeng.}s‘tnero>for &ou and tnat'relevancy'Pasn;t beeh
made clear. Altruism doesn't help there, because 1f I
take perspectivé’in that sense I can séy I can understand
how Mr. Bakke foels tha; he wasn't accepted to medical

school.

1 ’ Perspect1%e"taking can be V@PV dysfunctiona

fand that's all I'm golng to say right now.

W. McGUIRM:'-I'liked both’Judiﬁh's and
Byron's papers and found myself wrlting comments and ex-
. s , ‘

clamation'points and questionmarks in the,maréins'ﬁll over

the place. T would like to go over all the little pointsy

" but rather than that T 11 try to concentrate on one main

15




45

thing.

and whether or not teachers perhaps should wear more

that

spiffy things, or oertainly not have programs against o
“ . - »

amoking while afcoach or a fteacher or a'principaljamokes .

’,

in the school. . ° ) ; , ‘ , !

I was also, like Karen, bothered by the

]

divereity element Just being on the international level

whereas i1f 1t's really a burning issue ‘she could train

people for consensus or for maintaining and appreciating

‘diversity L o ' o

The point I want to concentrate on in cof-
nection with Judith's paper 1s her cognitive development,

Piaget kind of emphasis, which did seem to me to be the

biggeet aingle aection..
e should think perhaps of training children in the'

lower morality,lsort of lowering their standards of social

[y

: ' : - ' »
responsibility, morality, citizenship, .and so on, that

thd problem ‘now (to put 1t in the most peJorative term I
can think of that wouldn't be unfair) 1s that children are

priggi h:in their moralit}, aesthetically bothersome but

still not ny basic reason to change except that that

priggishn%ss makes them very vulnerable to terrible dis-
P rh . ‘.
illusionment

that is almost inevitable and mostly they

]

I'd like to go over your social learning thing,\s

The implication it hae for me, 18 -

EERIE

f o _ -

o
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\\pick up}tho pieces and work‘f out some way, but in bad

\Egg\cauae aither an - apathy syndreme of a terrorist kind

v KR : o . N \
of syn rome. , \

’ AN

. \ .' - N\ * .
You will remember that éhe problem with.
\

early stagec\of cognitive development accoréing to Piaget

~

and one's mothcr\and c"oryone else 1s that cﬁildren cen--‘_ L
trate and they emohasize the main th‘pgs and ignQre every-|
‘thing elsa that ‘they ‘are very egocentric and have\difficuity
seeing.things in any perspsctiyc‘other:than their ownf\ We

»

usually talk about these thi gs for about age: 10 and astﬁnﬁ; '

thgt by secondary school and ¢o lege one 18 over this, but \

reality -When we talk

this 1is talking about the pPhysica
about the political/social reality tﬁgfe has been less
opportunity to manipulate and deal with'tﬁat kind of domalirj

A

of oxpericnce and I think these characteriltics carry over |

——— —

The Bork ley revolting student

~alternating generations with thelr parentsfubut“

woere ones who had parents with bt he ideal that they

aitugfgy carryinp o$t. but carrvinv out in ways that p
 cause thcy have such a high mornlity thcy dQth.SGQpL Pcop ()
are imperfect -- they have to compromisp, and so on.. h . \\\g

S .

‘,What‘it!meanshfor curriculum, it Beems ta’
J . . I--. Q . '/.n

imé. to teach the lower moralitv that is neceqsarw tp avoid
Ly ( |

S ST T UMD SO S
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|| do, and yet 1f peapletnve this priggish moralite\they re'

"catastrophic d1 111usionment -~ 1in specific social respon—}

il -

sibilitv traininﬁ thore 1s the literature that Judith waa
\ .

talking about on training, on dealinp with moral a le as
-~ what happené if a friond steals and you ‘see him or@her,
and so on -- the counter attituhinal role- playing experi— 1
"ences wduld be part of this, to-try and teach the other
perspective:as well_as to see the shades of gray ;nvnoral
1ssues. | ﬂ‘A L #o - S o
Throughout the curriculum it seems to - me we |
should throw in much more on the mixed morality in lire, .
’which we - can do with some fear and trembling, but can do h
on the positive and show that Washlington maybe beatfhis
horse or. something 11ke that, and understand that people;f
-do gat frustrated occasionally and do thatrﬁ_Mo e extreme e
:1s to teach heinous:things. The worst thing I can think
d
~of at the moment 18 the Holocaust and you say, "You have -
"to undorstand what went on. there.' This is'very'hard to
PR

up for a fall f they don't réalize the other side 1n a "1'

Ay

moral 1asue 1sn’t necossarily scoundrel You have to sort:

P

o) bring in a Hannah Arendt and ‘a Stanloy Milgram under—)

standi

s

"of the Holocaust The problem 1s that ir you

‘don't 1f they haven t been 1mmun1zi3.aga1nst 1novitahlof

v

““'i\;.:,',, ) . v A [ . \’ [ 4
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diaillusionment they re going to be hurt. '

:

Most of us survive - we're hurt all the
f

time qﬁ and bu11d up a nd@ morality and move‘fut to the
auburbs and quleuly llve our life;, but . some do become
dropouts, get 1nvolved in drugs, etc. and others baecome

arsonists and terrorists of variousﬁkiqqsgﬁpThey'may be .
| ereative, 8o I'm not"ruling.ft out.

, ’ .
Thon we have .to teach r tnﬂkn children to

become better change agents - things aren't pe\?ect all -
- the’ time have a whole curriculum on teaching children to

*

these.
L L Coe T i o
R. ZAJONC: T was very much 1mp§cssed with
Judy's paper to 1carn_hcw much there is really 1n
pPsychology that could be useful hn this area. T dildn't
‘tink that psychologlists had that much»to contributé, but

maybe 1t'as becaus of my 1pnorance of developmantal

! happy to sae this and: prOmpted by thls 1mpression T
: tried to see Just what the peneral problem of citizenship
parti%fpatlon and citl*cnwhip ~ducat10n 13 - what thero

i1s in the litcraturo thnL one can look .at to make some

conJectures about the role of citizen education géneral

N

S S VUL . R A . . T

psychology.and”odxcationul paycholopy I was really veri

w

induce socipl change. T would suggest some omphaces like_




, 'cortainly 1s a very major factor 1n the turnout _ Here are

e,

';educetionﬁ and political.action.

)
.j_ L %1nco I am at the Institute for Social

[Research I was Just going ‘to another floor to get some datel

‘about this, and I have .some here for you to look at Firsﬁv
. $ oo ' '! ‘
of all, 1f onevwante to take a look at the most effective

aspect of Political participation in.voting, education"""“

5l S
© e '»1' . B
A [

SOmc data on the 1ast two Presidential elections on the
i . . .

turnout. -

pollegejeduceted population votee toéthe
-tune of gbout 87% f-_at leest¢they report they do- whereeé
the gradc school educated people vote only to about 57%
 ;Thi$ 1% £n the last two elections That is very hearten—
ing, and the é@rst conjecture from'this'kind'of'data 15
that 1f you want to 1ncreaqe political participation you

/ .
simply want to 1ncrease the number ot‘ people going to col‘

lege. _ That actunlly has happened because tgz\number of '

epeoplc going to college haa increased markodly Here are

‘the changcs }n the collego population owver these Presiden—v
tial elections. »}i oo ' ; "

Over thetldst_seVen Preeidentlel.electlonsf

from '52 to '74 vou aa@,saa the number.or people’of uoting

age who want to college has increased from 15% to about




535436% whereas the people haéing only grade sehooﬁveduca— -

‘..._ .._‘.,. % ;
‘tion has' decreasod from uox to- 20% ;Mo,we~have'acq;pvad
”@at,_;g.f T o
TR 7 With these two figures”ﬁ— “irst that peoplé

vwho 4o} to collere are more likblVato vote and

'that ‘the" numher of peOple who

“bhe | number of people voting in the United States should

have 1ncreased over the last several elections
"tions there has been a general decline in the burnout and

_the,political

we should have nearly b‘” of the

’70%, as it was 1n 19761'_Obv10nsly,.then}'Just providing
S ‘ : . Ry
general education’ raising Lhé'educatioﬂal Ibvol‘of'the

£
e

secondly,-¥%
.have a college degree has

inc¢reased amonp the voting population ~- we predict that

That 18

certafhly not true. In tact over the last sevdral %}ec—

from 1960 to 19[0 there has been a very dramatic drop in
ﬁﬂrticipatton ’vortainly 1n the voting fsﬁ”ﬂ:fk

- ”‘If one were to caieglege‘ﬁhe turnoutfen the

the votefe,

basts of %he rise of college population among

people voting rather than |

and

:bopulatIJn is not

“sort 6f-politica1

pnrﬁj ipation

cbhhs s 1s that. tho votinw populatlon has changed

a surttclent condition to increase this.

One of the reasons,

of'
‘There
- _

and

are many

more youngor

peoplo votinr now than

before,

Joung pcoplé are not

P . e e

as

likely to vote

as

others

.“fSecquly,
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. toach,tho actions first, oxpocting that the attitudes.w111'

. ) ‘ : 5 :
there has been* a'deaiine 1n the trust 'in govornment and

f
there has been an -increase 1n tho doubt th/t\ono's voteA

counts, and things of, thia sort and as a(consequenct%thef*f*

P st \ L

VOte'has declined,~ T T S :‘ﬂ *i,;'.v;

.

the turnout has‘§ec11ned 1n spite of the fact'that the
oducational lovel of the electorate,has 1ncreased tre-..

-

mandously over the lastrscven eléctions.~ This means that

the negative forcos working arainst political participa— 3”

-

tion are much more powerful than the edubational factors

J

?5-Mhich are assumed hnre to work towards 1ncreased political'

T .
RN Ve

participation or towards voting.v

R > R g ; :4,-':- ‘
citizenship education 1s to- take place 1t somehow must takJ

the Form not S0 much with respect to the: traditional

1

political values buE perhaps has' to be more directed to-

wards the: 1dea that part1c1pation might have some effect

irf 1ndeod it has some effett and makes some difference forv'

the 1nd1v1dua1 | s
' This leads me to believo perhaps that 1t
is not 80 much that we must teach attitudes first expect-

ing that the actions will- follow, but perhaps we have to

tﬁp,m;-wﬁ_ mumwrﬁﬁf However one; has to appreciate the fact that

~t aeems, then, that at least these days 1f_

+

%y

¢o

’
{ Yr
N



“they mdght dpvelop the attitudes which are valued by the

school or in grammar schoool night have some proJect or

“what tﬁis action is and it really doesn't matter what

Vsequence.' Lator on with greater Judgment and maturity

7 I". f,_
NN
L.
igﬁ; .&~"_follbw,\that \orhips the fir&t”thing to do 15‘%0 somonow
[} . Q' \ "'Q-., “ Yo ,i,
y make individual citizens believe tpat therearo things thoy
:?fcan do, like write Ery the Drain ?meissioner and expect\\\'
4 .'that_thinps migh be done,.or go to a township moeting and
’ .find thgt something can-be- done '.Maybe children 1n high
- - R A IR ) ‘
\

aome action that they ‘declde on, and try to ihfluence aome

small action withim their communityxtg\ﬁee that in fact

therc‘is %ome effectivehess.. It_really doesp't matter .

B ' 4 I -
their attitudes are in the beginning, as 1ong as“they havef'

the trust that th@ir action will have some political con-

¢ o

community. ‘1

It ‘seems to me that perhaps the teaching

a -~

or citizenship earlicr should,concentrate much‘moﬁe on-tﬁé "
loriatlcs and mechanicsfof,nolytical action‘thanlpq;the

values and the attitudes and the beliefs“in cemocracy-and
\ . A

other abstract - entities, which gnay-“not- rcally have suffi-

.

vidual. to concarted effort

cient ‘poaninz: to prompt‘j'a_ny' ina

k] ' ‘ . f

snch ashiS'hcduirdd in ppolng to the polls and prcssing\n_

re vers, - T )
- N\ ' v 4 ) < . e ’ .

\: § . . .,, e H e e T
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R;_SIGEL:;.COuld T Just say somaething about

voting. I am not quarrolinm with the charts you distribu-~

cause ﬁiéhigan people -- and I don't mean you -- like not
to talk.about that): and that 1s that people with much
more aducation, rggardloss of whether it's now or uﬁpbeoh
years ago, do exactly what you suggested in the participa-
tory skill. The Michigan study concentrétes SO0 much on
voting dnd not on communal and other poli@ical acﬁivities,
and I thinkmgpere is Qhere education has a very h1gh cor—u
relation: vthé‘beﬁtér‘educateé the person, the more organ-
'izations!hé belongs‘té,‘the more active hé i1s, the more
i : .
courage he ér she tries{io exercisa.
v | R 6ﬁe gpndred‘porcént agree with you that
the ovopemphagis3on vbting as ggé method, because of the
well-financed everg-four-year Presidential'itudy, has

created a lopsided impression.

| ] R. ZAJONC:  No. This 1s in agreement with

in all sphérés. voting and these other activities. However
‘over the last several years there has been a decline in

all kinds of participation, political participation.

\\J/‘7 R. SIGEL: Not in orgadizgtional.

ted, but therb is one little thing missing.(and that's be-~

"the data, that educatidﬁal level does help in participat;o?

>

B
v
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J. TORNEY: Most of thé ‘Mitchigan studies doq. -

not assods Yhat. : “

-

R. ZAJONC: I understand that other forms of

phftioipation also have detlined -- contnibutioﬁs andvso on.
. *’“_j;f - . ' “ . " ) . , ) L ) .
R _ R. SIGEL: No. To the parties, yes. - If

you're talking'abou; the partios,iyes,-but 1f you'rq‘ta1k-

Cota)

ing about others, no. And, besides, voting participation
is a very cyclical ‘thing. Historically there has been

£ high participation followed by low participation. But I
. . f ) ". . : .
Just wanted to make that one point.

[§

R. HIL: I would like to.make a comment.

—— it

I am'impresggdiby both the quality ana'tho variety.of tﬁ;
comments, and T find them very*valuabl?, but at tﬁis’boint
I believe Judy aust have sqme things she would like to say]
J.'TORNEY: I thought you'd never'askl
Oﬁ the polint of'cuitural'd;ﬁersity'and 1ts
roie in the national and the international, I have done
some work 1in that area, so that's why I was céught short

. N |
for a minuté when that was sald to me. I thought: Why

.d1d I miss that? And then I reallzed that the way I look
at this those two domains are separate in the sense that I

am most concerned with getting American kids to start to

"projaect some of the international back into the doméstic.

2

~ =
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I have' I guess, 1in many'ways viowod cul-

R4

tural pluralism and those sorts of 1asues 1n Amorican edu-~

‘ : cation as helping kids to learn about the world, and thouo .

i

; hyd}mg kind of a projection of the international into the

‘domestic realm. I.am sure we could include that 1in thi; o?'

™
N

, -yg.}f.ﬁhe‘qther side.

o

B. MASSTALAS: Would you put that as inter-

v

cultural? - S o | 3

J. TORNEY: Yes. Intarcultural and inter-

national to me so much link up.. S .

LA
L]

My;answor to your origtnal point is that,
yes, 1t could be 1ncluded and perhaps 1t belongs there as v
an%important basis of political community.ln‘this'cduntry'

A | _ as well, '
o | o S
X. DAW SON: Multi-ethnic.
W. McGUIRE: The diversity needn't be ethnic
only‘—— like.hgving your gend;r identity. .

J. TORNEY: It's.a whole other toplc which
Roberta has raised .and which she can discuss anothef time.
It is my belief thatdin't;e domestic area of American citi—
zenship wo stress consensus far too much. We stress‘that

everybody'agrées that there 1s no conflict, that diversity

15 a bad thing, whereas 1in teaching kids about the 1nter«

\
91
>
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,\Lnational we do almost the oppoaite. We stress all war,all
: L | N

argument all dirrerence . "“~ o A

Kids get this strange kind of birurc:;;gg\,

of one as the“domain of consensus and the other as' he do-

" main or conflict I think wo‘need‘toastresa more or‘theh ‘fli
conflict in the‘domesticlsystem and the consensds in the

>m' Do 1nternational system. Eromlmy point of view that would

' be a'bettér thing to do, out that's a‘ﬁhole other set of

topics. Those have a very complex relaiionship to each

<i other -
: L " one could almost proJect st1ll another d1-
‘ mension whum dealt with conflict in each of those realms,

that is, conflict in the sense of domostic loyalties,
" conflict in terms or international loyalties, conrlict in
terms of. participation of differeﬁt kinds.

I think you can make at least a threeé
- dimensional or-pcrhaps an N-dimensional space for that
particular topologi. For me it.allows me to organize
things in another way because I have become so désillusioan
about launory lists of obJectives which are not’ organized
| I think in many ways Roberta raised the

-
i most critical issue Do we believe that Citizen Education,

&

deals only with children's'rolationshipS‘to policy or to




- " ' | 57

policy from conflict, however that is understood? - Or_do‘ffi
e bolievo-thstcthe disposi!ions that ar ,listsd here hagins

to do with respect and caring for others, and so on,;are‘j[‘g

an important part of Citizen Education. If we can'tlgivo

¥
that question a yes or no answor, I think we’ certainly hayq

o to Jump,one way or the ‘other on that question becauso I
1 L A : o
- think that is a basic quostion.‘ I bolieve one way ﬁﬁu'

». -

believe another, but I think that's a questipn which dﬁl\

ought to place high on our agendaaror discussion. Other—
R K
wise you' re. going to end up with a murky framework ~-and
y
you ‘have to’ be able to Justify elther including those ele-

B ments or not including them |-
C s ‘ o ‘ Oon parspectivo taking I would like to have

it understoqﬁ that I am not saying that after taking every-

body's perspective you don't come down with an opinion.
'of your own -~ which-T felt;is what you'we?e saying. I
donit think there is'snything‘wrong with understanding
someone elge S perspective and then making your own deci-
\ - slon about the veracity of your own. But I think it's
| importsnt to héip people unﬂemstapdthe qﬁﬁer point 8f view
| R. SIGEL: CI remember'years ago when |
- .

UNESCO was first founded a woman saild that we always

-fhought the reason the Russlans and we did not get along

~
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4
X

‘was bocause we didn't understand each othor, but-it'

exactly thd opposite."ane we did understapd each othe;'
we realized thqt'we didn't want to getla;?ngvﬁithiaachf
ocher. | | | o | |
| 7. fonﬁsy-” Tt's that we didﬁ'ﬁ wadt'to
take that Qerspective to the exclusion' of our own, and I
think that's a yOOd example.

-

I would like to know a little more about

"exactly how an apprGCAation:of,the social context, from

the .first set of commehts,'wog;ﬁ%realli'modify either the

‘ _ ' o " # P
citizen -- this is anothér 1mp6£§ant issue we’ need to.

discuss -+ how does the 8dcial context make a real differ-

‘ence.

‘ .‘I had‘a high degree:or geogfaphié<ﬁbﬁflity_
and T lived in the kind of suburb whera' the average resi-
dent l1ives there 18 months, so there 1is that kind of dif-‘
ficulty in. building any. kind of local sense of qpmmunity

. 4 3* ‘
1n that sort of setting. If there is aaobhealdimension,

we need.to project onto both of the definit%pns we've had

with . those sorta of i1ssues 1n mind.

Youf reactions on the developmental bias

are int eresting I also belveve that higher 18 not -neces-

sérily better. Just}because'somebody shows an H trend_up

1
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Jneceasarily constrains or contains all qf“tho aspécte off'

' least there 1s a basis for scussion_on certaln universal

than low in whatover that particular characteriatic 15.
"I have a lot of questions about Kohlborg,
too. I don't think that the moral education point of view

e )
davelopmental'~ and I think from our. dlscussion bofore

dtnnar we may have more agroément than disarreement 1n thiT
particular area. S <1>

Althougﬁ'we’qo disagree with the Russians.

on many subjects and'there is a certain body of 1nternatioLal

human rights which are accepted by governments and are =
o h T | S L ‘ '
represented in internationally agreed-upon documents, at

righté ano thlngs-whi - pezpl arpldoing in almost all or
all of the countries of the world are important. But that
also 1s a whole other dlscussion. |

R. HILL: At this point'I would'likc to
throw the discugﬁion open for at least a brief periodlof
time to anyone whe would like to make some. comments or” |
raise some questlons;.' | - o 3L§m
o :_ L K. DAWQOJ T would Just like to comment

14

about the point made about voting: participation.: When the

’

18-year olds were given-the right to vote you.incre&sod._ -

dooan't necéssarily mean that 1t'a more valuable to be hzg#;

&)
b=



the pool. Voting'particfpation tends to. be ago-rolatod
and there 1is a maJor Jump after a;7ut 25 in torms of votinF 7

participation.o.You bring{ﬁn the 18 year olds and incraase

G
At
rQ

’bhe poog and the percontage goes down . 'h ; . B

-

R. ZAJONC: Yes. .I sald that one of the
roasons that thailupnouﬁ has doclinedzis'ﬁhat therejhos
boan a chango An the composition or tho electorate, but

ithis chanpe has occured simultanoously with a very dramatic
increase in the educational level or the voting population
-— which means that whagpvor forces in this change or the
composition of tho olectorate.oxisted' they ovorcame en-
rtirely the vast change in thc educational level of t“@@

'population, which has more than doubled ‘at the college

\4
. level.L From ';2 to,'76 tho number of college'educatedJ

'votors hoe.mofe,phan doubled. That's. a very, very large

. \
increase and a very large change in the population as

'
-

| At the same timo it's true ¢t ixxthe young
.membofo of the popnlation have been'aodod ﬁ the popula-
btion'an4 ﬁhey do not vote ab muchQ It'o difficult to.
A
determine Just - how much tﬂebe has been a decline in votihg

~associated with Just a change of the composition of the

population by adding the young vote and how much has heen

0o

Q : P
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‘||due to orosioﬂ/\f trust in the efficacy or one's vote.

That's a dirficult thing {t Wor any age group and for

i

qu\eocioéconomic group the vote has boen daclining -

‘ "

- for all of thcm._not Just the 18 ~year olds.,The vote has
bcen declining for 65-year olds and the vote has bcfn de—""
¢lining for 4o- year olds It has been declining for B
everybody really, ‘and perhaps tho addition of the 18 and:

: N
'1ﬁ19%year olds nas produced a very: dramatic change...qu re

rﬂght.‘

| K. DAWQON Also, party identification is a
strong notivation to bring out tne vote, and todayrmore
. ,people have declared thcmselves Independents than Ropub—
..%% ,llcana. It gets into thc meaning of voting and how
meaningful that particular form of participation 18’ andQ
“what thatindicates There ;} I think, Jjust the wide
range of 3ubtle amioftentimes not very well measurod par-¢
ticipation, and T think that's an area where very much :
more research needs to ULe done than Just talking over thé“
backyard fencﬁﬂ\ ' | | |
) : 'Tneré is a range of*lereia of participation
thad‘is neéer measnred by survey 1natrdments. ‘Letters. to

Congressmen have gone up. There are certaln kinds of

Aparticipation that havg/ghownjincrease, like organizational

'\‘1. ‘ - ) . . ,‘ ' ' Ca s .
EMC _ ) o - \&- ,
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’-_countries too that in prder to remedy some social i11 the

a 1; whethor there is the assumed validity to the supposi-
tion that kndeod jOu might increase political

political awareness, political pa ticipation by educationa.
F

.to rid our country of proJudice'you have an educational

memborship, letters to Pongrossmen,.otc. 'It'a a question

of what kind of meaninpyou want to put on that participa—

~

tion. I think that's a relevant question.

“w

ZAJONC T am simply seeking to establish

.H" L, ,. R.I"

i

theassociation between education and political action,h

. "

'

action, ' ‘

N

4

campaigns and educational method There is -a 'tacit

assumption in tho United States and 4in ‘many other western

o

ot

first thing you do 1s terducate peoplo -~vtha€ i order

v

4
campaigﬂe that in. order to do away with poverty or labor

L]

unrest you have ‘an educational campaign.;

- I am asking how much truth there is to this

o~

assumption and how much evidence there 1is to support it

R, SIGEL:

Then I don t think we understood

youn queEtion;

There I‘am with you.

I do think we mis—
'understoo? your question at 1east I did. |

W, McGUIRE: 1Isn't it a sort of straw persor
that\you re knocking down, Bob? I,don!t think it'has beg:%:

the\ideaﬂbehind this meeting that one way of handling the -J

| N
ﬁ . N
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.,-1

't°n:

' aix yaa/s in social oducation

the"cognitivé‘developmental may be a“very useful description

where we have run into difficulties 1s that a deseription |

. T - n -
problcm of aocial responsibility 1s to throL more educatioﬂ;

at it, like throwing more money at tho South Bronx,'or

somothing like that Rather ‘the question is.j For the'\

“ Ly

givon amount of education how could therebe botter pduca-

tion for increased social responsibility? It hasn't been -

s . _
that sort of quantitative solution that we've been 1ooking

\

B. PRE>SEISEN That raises a point I was

going to raise with Judy earlier and I think it's somethinf,

wWa certafyly have dealt with at RBS '.I am personally very

N\

excited by a cognitive developmental approach to citizen-

ship.' We've been trying to do something with Piaget for -

Bnt I am also botheredsby

what this may tie to, and that 1s the Piaget framowork or

!

Al

of what happens or what does affect the child in the develap-

including social development and,

' £

orientation. The problem when you get to educ tion‘andv

ment of many things,

k/ ’ .
is not sufficient :

You mentioned that you were not willing at

a

this point to develop a scquence of sorts of what are the

building blocks and when do they happen and what should be

/

L J er |
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,"tho deVOIODment of toachers and traininw of ¢$culty, and

approach in the sciences has been successful because.

“tive dovelopmental theory, and put them-into a pedagoglcal

Rt

tho oxPOrioncc to build around those. At loaut 1naorar as|”

so on~ 1t 1un't 8 dabcriﬂtive approach It's good to looknﬂqg

at childron through a~-new rramo of rorerence and to liatog

s

ey
i y . fff\
. /f‘\

and to hoar thoir questions,vand what havo-you. Thereuig/ g

3t
T

'much more a prescriptive queation asked'_ Whap do»we_dé?
‘Why? And how do we 1mplement 1t?
‘ - 'I'o some extent the cogn:lt:ivo dovolopmental

v

‘there those questiong'and1coﬁcepts agdﬁbuilding‘b ocks are
, . . . "'( , , . \
very well known. The kinds of things you are ra

regard to voter participation or any other_\9c1a1'

ment are not very well known. To go to Russ s original

question, what are the concepts that come in ;he behavioral

sciences ——.that might be a timely question to ask. Can.

g

we really find these things, these concepts, out of" cogni=-|

\

kind of approach? Or what problems do we ruﬂ into?

h‘ Véry mucﬁ the fipst one yé; run 1ﬁtov;s the
cognltive and the affective intermingling.  We héar‘at
state meetings that #t's fine to'iaik\about minology -- we
can'namo‘ali the.knéwledges that are 1mﬁortant -~ we ¢an

talk about skills -- but when we get down to the relationsh

.\/'.

ip

A

- o0
v U
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'talking about that arén't succosarul 1n schoola, where

[

Ve {real 1ssues can't be used for o variety Of P°83°“‘-,4:r;fﬁur?

I don't want to got to 2 positlon where ifT;fm
Y I you can't roully use- a theory that teaches p00ple to think, ~
or can we really use a theory that can ba uued to get
youngaters to think and criticize. Maybe that's what we'rn
. .|| here to get more i&a.formation on. Whae experiengea ca’n- we.
‘really relateafo curriculum? - What experionces are valiﬁ?x
'R. HILL: I think Judy asked you ‘a ‘direct

.| question, to talk a little bit about the relevgnce of socigl

B

context to learning. Would you'be’intqrestea in reapondian

G. SJOBERG' Let-me-pidk‘that up tomorrow.
N

vI think this will probéxly ‘come up in a number of things:

v

_I'll discuss at that time.

‘e . R. HILL: Fine. Then I would like to exert

‘the prurogative of a_chairman and-éay thatﬂllhave"a éouple
‘of duttes. First 'of all I would certainly like to ‘thank’

Judy for her paper and thank thqzyzriewers for the variety|

of points of view and for the questions raised that will
SN o . : . ‘ '. ) | L
" keep us busy not only thfgugh tomorrow, but for sevaral

years to come.

iR

\)r. . : - {\\,\'
. . P - to




'whﬂis to pick ‘up the phone and call the desk and BQYm set up
“we 1eave here,'but we wouid ask that
| derray some of the costs of this evening.

'»is not paying for the drinks and the arrangements are a

'p;“ S f - Tomorrow.we,will have a
'-then I’will ask yon to

7isome 1tems to be included in ‘this area

’questio?s that we, might perceive as we proceed in the

0 jo of my most immediate dutiee“ﬁs dhairman‘

1 ;
the banuin thaslibrary."ﬁ

3

There will bae: a slighb delay artTr“"f_.

- TS

ir you want a drink

to pleaae lgave a dollar 6n the bar, and this will help
) : .' T -(f ‘) '

Thu government,

€

. "I-U [ y .
little bit of a strain for us., ’

\
L4

o ; ("Is that altruism or . cooperation?")

second“papdrvand
helpras a whole group - to brainftorm

)

of oehavioral

obJectives. Cer;

/

$ahnly we'll want to pet back and, hammer at séme of these

3y

I'd‘like to end with a

reciences and ways of defining possible

%%’ues that were raised And then

statement or discussion of possible research areas, and

(»"

ways ef getting at that, ’and finally, as we work in

schools ‘ways of dealing with that.

Lt
3?‘ : We' have to go ahead now and we want to g0
,' .‘ / ' . ' 7~ )
ahead now and make sense out of what 1s the/%ost worthwhile

-a . .

use of'very limited resources - what are the'most key

Y

re

next Lgiee or four monifhs in the schools. -
ﬁ . We'll reconvene’ here at 8:30 tomorrow morning.

o (The colloquiimgwas receaaed at 9 30 p.m. )
"‘*‘ﬁl ' / %

1o
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, MAY 12, 1978, 8:30 A.M. IR
(Housekeeping announcements) ' .‘5&

~terday with, T think, a statement saying that the papers

L o ' ’ Lo
the }hsuos anyway. We think; we've done more than you

sCoertatuly I plead puilty to not belng as. clear four or

‘don't think the kind of

R. HILL: We would now like to begin and
use somewhat the same format as last night. I begén yes-
didn't do what I thoupht we asked for. I have heard from
at least one author -- actually I've heard from both

authors on that saying,'”You didn't give us guiddnce on&"

this and, furthermore, we think we have addressed sbme‘of_

asked."” -

I think that's what these meetings are about

1

e

~

t'ive monthu ago aa to what we would 11?0 to have as we are

now. So therc 13 a dynamic operating re. I hope there

1s no feollng of blame or, of criticism of the individual,

but gsimply u‘stutempnt.‘ And let me go one step further.

We need help In teryins to do thias kind of Job, and 1t you
< . .

thim: we're asking for or hoping

for 1n this meettyr 1g vipght, pleasgse feel free to tell us.

We're ffeolfnr the pressure of actilon- in the

fleld. We have to tosl at soqe Inatrumentatlon very

V
]
/

shortly, for example, and I''Ll be Lolllnﬂyow\nbouL that :

£
L. !

y o
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?

‘later. We have to say what will go into that instrumenta-

"1n the schooi districts. T also see my role as doing that
‘F'ducation-and I'm in the Collepe of Arts ahd Sciences, ‘and

ccommunlity and the réscarch and teaching to the people 1in

eclassroom.

¥
tion, and we ncéd help tao develop that kind of instrumenta-

tion that will form the basis for Citizen LEducation pro-
grams. We'll -talk some more about that later. But we're
changing 1h'our point of wview and I see thiQ as an oppor-
tunity to talk with you. | |
| Byron, you can go ahead ndw.
B. MASSTALAS: Russ and somo of the others
éa;dvthat thé/purposq of your agency,isﬁto sort of~medi¢

ate betyeen the academic community and.the practitioners
too. I am llsted there as a member of the'College of
I look at my role as a person who rolates the academic

tQp classroom, ﬁhoro the action 1s.
S0 T 1ock at this enterprisc and I loolk at

-
my task from that veory perspective, which In gsome respectas

Al

1s on targot with what you want to do -- to relate what

13 happening 1n reseavrch with what needs to happan in tho

-
»

Let me beprin by aaying, that I looked at yvoury

definition (whilch was the tirst task on the 1lst that you

A5

Mv -
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S .
gave us) and I thougﬁt that 1tIWas a pretty good dofinitioq
of a role, but likeimany definiiions of citizenship 1t?;
Just too.broad to be meaningful. In somé'sense_what ;oﬁ'r?'

. saying here about Cltizen Fducation or citizen edutation
) ) - .
obJeétives s coterminus with objectives of all education,
not necessarily Cltizon Education. So 1f a definition doeg
notlroal}y diffearentiate between education 1n‘general'and
Citizen Education 1n particular, then the;e is gombthing
wrong -about 1it. |
' The problem of‘specificity ©of behaviors,
specificity of obJéctiVos 18\& crucial one, and I think.
that 1s the,one_we have to deal with before we proéeed-to
1dent1ify tiﬁes“of rescarch and arcas of reséarch that we
need to oggago In.

—~

-/ When you turn to researéh itself, the re-

searen lltonabure -~ and T have 1qoked at the'political

b

gsoclolization literature and T have looked at the social

o : )
studlies education literaturc -- you find, agaln, that the
behaviors are too navrrowly defined -+ therec 1is oniy'one

behavior at a time that_is discussed; and virtually in alll_~

/'(‘

cases the peoplo who have donc thls type of research
relate the behavliors to the functlonling of the polltical

.systom, If the behavior 1s asupportive of the systom, then

RSN § S
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“havior is doing a good, not doing a bad job.

-
Ly
;

the agoncy that 1is influencing or generating that be-

?)

I think this stems from the preoccupation

of political sclentists primarily with the Eastonian model

i
dand systems theory which forges thils relatilonship between . |

education and the political system -- wilth conversion- -

]

mechanisms and going through the system and exiting as

decinions. The schools, for example, as they relate to

.the political system, one way of relatlionship 1is through

political soaialization, to ;;cialize youth to support or

rqject the system. They socialize youth to impart demands

of the system or impart support for tho'system. ~Usually
: ' R '3 :
schoolsrimpart support for the system and complianca with

the systemnm. Thls theoretical model, the systems model,

[y
-

soclalization, and only systams~relatod qucst;iomss~w0re""s

4
askaed "and there were systems-related answers. /
13 . .

: We have not moved awi?;:i?m that, and 1in my
paper T discuus the possibilities, wh h‘I have not really

articulated. They are not within my fleld. Judy Torney

talkdcd about the copnitive developmental m dcl and there

are other models that would perhaps bve nore meaningtul.

At thi® time, however, for lagk of a better theorettical

oV AN

LR

has guided all the research that has been done in political




don't look at ‘the teacher's porsonality. They doa*{fkjok

Florida, where we are tryinp to define citigén behaviors,

model, I would say that reséarch that is conducted cur-
rently would still have to anchor‘itsélf4to the Eastonian
systems model, and the influence factOrQ that th ybdiscuss.
I have used the things that Jack Dennis uses in his book or
Polttical Socialization to narrow it down.

¢# For example, the per$9na11ty of the actors

d

interacting with people who are becoming citizens. ' They

at major events. They don't look at what we call catas-

trophic qxents and their.impéct. They don't look at the

classroom milieu, the classroom setting. ‘o we have such

:; liteng{ure;

M ;‘u ) ) ‘
) A, o .
will help us to pfﬁpoint the behaviors we're after and

also Séevwhat the field can do in the way of program devel-

opment, research-and f{leld work ~- I want to discuss the

following. I'vé been working'for the past. two or three

voears with a Title IV-C 1nnovat1vc'project in Talahaésee,

-

and given those behavidrsto develop an intervention system
in the schools that would strengthen and maximize those
behaviors. ' , b

In so dolng we draw from democratic theory.

o/
LA )

ft to discuss briefly, and perhaps that |

|
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\

We develop a conception of the school trying to create the
a?g ve ci?izen,-the school trying to create a civiec cultuft
whiéh 1s consistent‘yith democratic'theory. We talk about
th citizen As against'the subject. 'th citizen 15 the
one who participates in declisions that afﬂect‘hiﬁ or her

h ' : * N
as opposed to thé subject who accepts the things that are

made for him or her. \

We operate under the democréﬂic theory and
we have develqped,~following Bloom's tables of speclfica-
tions, a table of specs (on page 3 of the paper). We neeq
. ' - e
nqt FOncern ourselves with the substantive domain, buﬁ th;
béhavioral, willch 1dent1fies basically three domains. I
agree with Judy that you cannot sepa;ate them,.that they
overlap, but rop ﬁhe‘pu;poses of specificity and for the
purposes of research I thilnk we.h;ve~to do thaﬁ.

We ldentified three sets of skills or be—\
haviors. Wa have Phc cognitive, and the cognltive skills
arce the skills that traditionally schools have attempted
to impart, and they déal with undérstanding, with knowledge,

with ability to hypothesize about relations, abllity to

test hypotheses, and so on. Fducators talk about problem-
solving.
N ~h,
i
Thae second area -- T think this 1 our area

)
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of contribution, an&—maybe we are not dealing with

skills but nevertheless we call thom skills -- the
area are what we call participatory skills. Those

skills that Roberta:mentionEd,yeg%erday to'bé very

ant in a. system where you are trying to influence decisionP

and you.are trying to influence those docisions that affem

you aawh person,

-y

as a member of a group,

_are the

genario|

-
second

L

import-

‘a8 a member of a

e

4

)

community .
' | _ Thase are the koy.skills that wouldﬁonablo;
one to understand how the systom operates and begin to
Vo
‘develop . some knpwhow, some expertise in participating in
that system. Thoﬁe skills are observing, supporting, pro-
posing, mobiliziné, or@aﬂizing. WOlhave one hore'callod

cost- benefit analysis which

is an unfortunate term and
1, .

turns people off. What we meant to saly there 13/in a
situation where decislons are made and there 1is an ex-
change whether the student can understand tho'net.profit

or loss o0f a transactlon and what 'does he ‘have to give up

In order to gain
3

something.

And then there 1is bargaining and negotiating

which only| means that one can bargain and negotiatc We

have somothinm thoro calledvrule~making, and this comes

from the classroomn. Those of us who visit schools day in




T4

|| and day out know that gié& Sémetimes; either through inf
‘ ) a . . .
structich or 1ndependentiy; come to terms W1tH‘the1r
teacher_or their prinéipal or'the;r peers, but somehow
they cahnot articulate,‘caﬁﬂoﬁ formalize, cannot .institu-
’tidnalize their agreeméggs. ir there 1s such a way that
you can teach them or provide the coﬂﬁitions for them to
.learﬁ how you develop rules that are binding and are im-
plicitly acceéptable byyﬁll, that would be very 1mpprtant.
And then, of coursé, there is the twaditiondl

.

Qot;hgﬁ which we think would be'iﬁ imporbant behavior for
: . . ,
all-'people. |
‘ T should haéﬁen to .say that'politics in our
;thihkihg 1évnot yhc narrow process‘of trying to 1n§1uonce'
goye#nmenf or thevstfucture.n Politicé in our concept.is
3 ;;fy broad concept which connotes transhctions between
th-or more‘peobic which seek to B;ing about a decision
ané A detormination about how resources should be distributed.
The ttansacﬁion'éan takegplacejin a small proup, can take
placc in-a classroﬁﬁ, can take place 1in a COmmuﬁi%y; 80 -

politics or the peolitical process 1s a pr0cess'of“human\

. . . ' . > .
Interactlion for valucd obJects authoritatively allocated,

»

in any situation - not Just thinygs having to do with
h X .

A

formal government .

po
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ﬁnrortunately,“somq of the political scien-
, o S | \ _
tists who have conducted their research have a very narrow

<

c%nception of poiitics, assoclating politics with formal

#

government, There 13 a lot 5f politics going on in the

\ﬁ class?ooml "There's a lot of politics goingmén in the fam-
ily. Thero; a.lot of politics going on in groups such ,
as ours. There éreﬁtransactions théé 1sshe in authorita-

tive decisilons.

: -The last category in my table of specs 1is
"affective” and we divided this’ into tqrée érea§:  The
firSt of these areas 1is evaluative -- the abilityﬂof kids
to identify 1issues and take defensible positions o%’thoso
1ssués, provide groundsfor thosé issues. I know that deal+
'tng with 1issues 1s not the same thing &g dealing with
natural bhenomena. And this come3 from Almond and Verba,
where they do have a cateogry called "evaluatiQe." And
then we have "nobmative" énd "attitudinal:"

The normative T think is a very crucial
diﬁnnpion. Judy vesterday talRed aboﬂt‘perspective taking
T don't-know whether empathizing 1is bart'of it , putting
yohrself {1 somebody else's shoés} |

J. TORMNLY: There are some toch&z:al differ-

encesy.

[/ BT
v




76

B. MASSIALAS: The normati
sion which provides iniividualssome'stan
We're not saying that those are the stand

for those within a democratic framework,

ve 15 the dimen-

dards of behavidrwf

A

ards of behayior

although they

kidsAto participate,

wonld probably be acceptable

to influence decislions,

We're sayiné we're training

to manipulate

the system if you will.,

them;

. %
to try to get the best deal for

but we also want them when they do that to be guidbd

and moral standards.

by some ethical
We don't want to produce little Machiavellis
who manipulate the teacher and everybody else regardless

of the consequences to the others. That&s why -1t is very
crucial and I think that's why we're departing a little bite

ks \ . . .‘
from Indiana University —-- over there 1it's understanding

the qystom manipulating the syste@}to your advantage,'and

-

you get the personal benefit'or the group,benefit.

However you. define the moral/ethical stand-‘w
ards I think you ought to apply them to your participapory
behavior.

In "attitudinal" are the areas that the

They say

a, . 1

political socialization pecople have omphasized.

should 1ssue 1in

that formal training,

non-formal training

higher

political interest,

~social interest, more

trustful
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iy

and less cynical, morejgfficacious, more haying a sense of

‘dnternal control. We think that students going through a

program which I am going to describe brygfly'ought to have

those attitudes, those orientations towards their environ-

- ) N

L \.w
ment strengthened. *

-

We have crogs-cultural awareness 1n here
e ‘ .

e
~

(I.don't know if that's the right place for 1t) meaning

¥ t

that'you become sensitive to othéf cultures, to other

ethnié mroups, and you begin to understand them and empa-

3

thize with them.

We, have taken those under this Title IV-C

7

project, which we havg}had now‘fOrJ%ﬁe third yeé:&<iﬁd wé'
"have gone to a new school in Talahassée and we havq tried
‘to aevelop a system fn the school which wQuid use the
school as a place which provides natu;al séttings forw
partigipation in decisions. The school is fhe natural °*

place for decisions because all kinds of decislons are
e —

A P )
male. It happens the minute you enter the school bus as a

‘'ki1d with all the rules on the school bus that you ﬁave,to

1

abide with, and you have no say how those rules are con-
’ )

structed, no appeal mechanism usuvally -- to the minute

: Y
you arrlve 1in school --¢ to the minute you walk Qprough past

the principal's office -~- to the time you open your locker
19 " e
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| to get your books (you mightﬂ&avo two or_;hree'kidé sharl

: )
the locker at the same time) -~ to the time you go to the
classroom -- tojthevtimewthat _you are sea&iﬁ and where you

. —

are seated -- to the time that the teacher decides to
recognize you -- to- thevtime that the teacher degides to
.- 'let you gb.t; %he bathroom —- to the time that:you are
giveﬁ an assignment -~--to the timé you g§ to-ﬁhe cafeteria
-— to thé time you go through the line: thegb are thougands‘
Qf declsions in the dailyliife-pf'the“studentsin school .
in whiéh they have‘ho ac?ess, in which theyfcannot partr~

-

c;pate. , o S _ . ) 5
o C . They cannotlghrﬁigipate, I think, becapsé
_they Just have not 1n§9r alized éﬁe édnéept gf_pafticipa—
tion, the notioa that they can‘paqtiéfpaté; the nnotion
that those décisionsaré‘maneﬁade}‘that thoseldécfsiong

» are not qnchahgcaéle, phaththose qeci810n5 can be controlled,
that -those decislons can bé,changed,‘that'yOu can have\an’*
.input id those deqisiéns. “ \

) With éur program wovhave~triedﬂto dGVGlOp;

as ‘I said, the system of modules that would attempt some °

of the key decisions that are made in schools and some of

the key decistons that are made in the classroom =- for
) ' ‘examplp, assiynments, selection of textbooks, seating
— e )
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" how the satekeepers operate.

‘that project

-

arrangemehts, rewards and punishments, declsions about -who

!

who selects certalin activities,

goes*to the front office,

who selects certain programs.

*

These arc curriculum modules

We have developed modules.

that provide the teacher and

the students the entry point into the decislon-making

apparatus 1in the school, and those{modules try to do two-

thir 3. ‘ Y i‘
1. % K‘J . ;\'

They try to show the kids elthér through

case studles or through real happenings hok the deciaioda

i ‘ .
are mdﬁc, how one goes about to 1dentify the gatekeepers,.

/ i
Once we have Ildentified the

decislon-making process in thelr own situation, thén we

try .o provide the kids the gkills to input into those de-

clslons. ?

A}

‘That 1s how the ﬁrogram was conceptualized,

The departure from the Indliana Universlty project ls that

picks the students at the 12th grade level
) S ’ o .
-~ and accordling to Judith Torney and other authoritlies:

developing a sense ot participa

~

maybe Lg;ﬁ 1s too late for
tion, for creating .the active as opposed to the'passiv

/

citizen, because as you prow older you need to have Mo re

and more powertul enviromments to chanpge base for orlenta-

tion. .

¥ I
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f' " Not only do they do 1t at the~T2th grade

S LY
| .;ra&.u L
L *’:»- R

\lovel, put thfy anly do it in social studiés. Just to do

it . in One-subject one ho$r a.day and disregard a1l the

otheg/ﬁni‘gs that .are happening . all the other decisions,

}3/§EQQ}qﬁe v of no value. 1In study after study, all the
 other people who have studied the relationship betwaen
;formalAéiﬁ%ps courses and any of those 1nd1ces have found
it  ;1r€£g3f;‘n6 diffepence betweén tho;eﬁwho haq civics’and

<nad one or two-courses or had none. b
, ’ ’ . -/ )
We think of the whole school as & labora-

‘Pparticipation and training for real 1ife~expori-
and we don't Just look upon the 30c1al'studies

' wh% was tradttiona]ly thought Lo bo Lha main agent'
of éivic eduuatiom We don‘p think Just of the social

’ r. . . . -
}studies teachér but we think of all the teathers. We

qthink of all. the school actors. We think of the teéchar

.aides. ‘We think of paronts who are involved with schools.

Y

- N ‘ : .
WO_thlnk of th administrators certainly. We think of the

o

w pocps, %of all .the students. Ve think of all of these
._‘_} pooplo .that would participate 1n this decisioh«makiﬁg-model.

S i Wo startod thls two years ago. We pt111
: -;‘ ’ - . P ) i .,’ .
' ' don't’ have resurtS'bocauso we took the middle achool,

‘ ' 'whiun starts with oth. Tth, and dth. . Sinco this 1s the
Co _ / _ @

Qo . . 7T : <)
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second yoar we are 1n the Tth grade with thoud who woro Ln

v

,(// o tho 6th rrade laat year. TIf W? ret the funding wQ'll‘go ;
(- f&f anothef,yéar to soe ‘what happens witﬁinthése three
¥ e R
“yea;al -So P of the prelyninary rosults tell me or the
'huaﬁtitative méasuros that we havo’show me Lhere 18 a Big-

¢ )
niflcant Ancrease on thoae‘variablea that are crucial

.
- ‘ v

but also that the >ubject1v¢ accounts. o teachors, princi—

wpalt}, ruidance cOunqploﬁs 1n terms or how the students

behave howdtmoy foel"what they:say in thé,claasrbom‘—- i
that that céh ccrfaidly be bvarwhelminm.

AR , T, don't know iwhethor that is the.effect of
\‘/, : '_‘ ,'.""l».'w {, ) a T, :

5 ﬁhe newness of 1t; or whether 1t's the

{
f Lhc participator"model that we 1ntroducec.

.
: back to the literature we .have found -

| 'the new prog
’actuaI éffdct
Ceﬁtainly in gol
differonces 1n somc;areas." We have studied the .school and

fﬁf\ ,i the family and we Hhave fbund for example that the family
. - :
basically 1mparts partlsanship : The modeling of the

t
»

teacher may&b has’ somcthin@*to do wiLh 1t, reinforces

. . C ) 3
passivigy amonp qtudent v o . e
., «' . Lo . ’ .
A s e have lobkcd at what 1q. ‘but we have, not
V L4 ‘h b
_J E reallj lookéd at what dan be .or can happen. . To 50 back

. ' .

. to quert Sigel ag&(h\a Q some or the discussion here:

_ - o* How do we know“what 1s‘rood in tho dircction 1f we a?ree
N ‘.»‘A;'_‘._,l,,',,_',-.__. N ot \\“\ \:\ T 1L ! — ~ L

) . 1. 7 S . X . ! N
- ! NI _ fll’.. . . c) ~ . - )
\)4 ) : : A k ' <! . I ¢ ! ’ g B » *
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.1nt‘rvention systems}and experimehtal destqu} and hore

L may be familiar with: Schwartz and Schwartz NEw DIRECTION\

a e . - . s e emie = ] e e By,

on the objectives? |llere 18 where we need to hhve'aomo

1s whero the psychologists come in, and here (15 where

noed not only design but also theory.

d A

J Let me quoto from a very good book that you

4 -

IN ?0LITICAL‘SO@IALIZATION. They give some new directions
and I want to close with reading some~excerpts from here:

Finst, we belleve that the individual being socialized

R

plays a far more direct dynamic and important role in

political socializatien than Has been recognized. The

T traditional model for .the socialization process poses

a one-way flow, flow of\information and transfers from
‘the socialization ageﬁcy'to,the 1nd1v1dual. The..

?

,socializee thus becomes a passjva recipient for their

- ?
sogialiging'stimulih o '7*- L s N
- .Y
We argue that this view too larggT’ 1ﬁnores human
4mot1vat10n the attitudina; ontext iulﬂh‘vh.& soci@l-

fzation‘stimuius is percoived,and‘lntenpretqd, and a -

-wide‘drea of 1ndividual characteriqtics that influen

3

_people's wiilingnéss and tapacity torgsppnd to.-\'.

s80cializing influences.

S

oo v . _
~ .-" ‘ he LR \\ : * L)
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Seoond' we aro arguing for a greater emphasis on

process*ﬁéthor than on what a&ttitudes are laarned. A

process focus concentrates attention on how, Wheh, a‘l

]

‘under what conditions political ‘attitudes are acquired
and relates variations of‘t?ﬁseoperativoJprocesséa‘to

&

variations on the impact of evaluatives.

-

We therefore argue for greater QMphasis“in socializatilo

-research on dynamic models explaining rather than de-
scribing what attitudes are acquired under what circuh

stances,and in what effect.
1. S

they.sa?f
‘ tion of the érocess of?socializationfcan and‘shOuld be
made.more rigorous By applying a variety of well

developed process mddeiS'frdm paychology'and elsewhere

including a variety of learning theories,

" ment models, ané’(?) process models.

*

" Third,

‘b
~

‘the traditional age groupsaand socializing“aéencies{

We needﬂto atudy younger and older age groups to de-

,VClOp a more c0mprehensive picture of socialization?
7 4 \

pattqrn;. We need to movo alQo beyond the- family

We further suggest that our conceptualiza-|

human develo]

we urge’the_broadening of research'topica beyon

+

#

L2

.‘%j>,
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ard school and'occaaiona;ly tbélprass‘qnd.the|poor
’ N—

| group to, identify other sodrcqs of potentfﬁl social-

:1zation stimuli. .Particularly impSrtant here are

sociaiizing agencies that may be characiofized by non-

consoentual :%lueé; Actions within the po;itical sys-

-

tem itself

L

can inf;uencelaocializabion.

They argue for a series of dyndmic inter-

»

actionsn

)

R. HILL: Thank you.

*

. .. I'd like to m&{:_:kcouple comments, first
on the work you are doing in the® cbools.'li think that’
the conceptualization and a lot of the hard work that'you

‘ |
arec actually’dping,'you gnd your assoclates in Tallahassee
are what we céésider a model for direction and we wJ?id
like t;‘explore whether or not 1t would actually in the
long run have effoct. We don't know. But to think of the
schools, ﬁhé.wholé social system, the citizen education

as something ﬁuch more:thah simply what happéns-in a socilal
studies clasé-is the way we waht,to go. We think we're
=v3recéiving a'great deal 6f support foé_bh%s, suppqrtﬁfrom
statés. We're getfiné support from commﬁniﬁy_people add.

~from school people. _They see social growth, learning.

v

[




.indicate that Szme_kiqd of authéhtic social roles 1s one
of the most po /pfulisocializing factorg for kidé, and can

. we create more anthentic soclal.roles. We're getting that
: : ' : : '

1t.

models and the prototypes that/you've done. So we cer-

- happens on the intersection here Take power, fo example

"Mobilizinv ‘makos scnse however. ES

S— S
They see it as a broad thing. _' \

//WX\E* : They're willing to look at thejir dis@iplino
. . ' " \\ .

sysmameN\AThoy're willing to try to involvp parents. They':

4

. - ) N
willing to try ?? involve -- for example, we"ve been tﬁikA‘

' : \\
\

ing with the scho about the fact that research teams \

kind of rosponsg, so 1t's much broader than you'ré doing

One of the things we want' to do 1s look at

4

what you're doing and what other groubs are doing and try

to re-engineer and maybe rvagarch them building on the

tainly welcome you and your work on that basis.
) I do have some»questions myself and I in-

Y
éite others to raise clarifying questions on the paper
e

I would 1ike to beéé§>the questioning by 8imp1y asking for|

some.helb on the left *hand dimensions. I'm not syre what

!

\

What happens when I go across to®supporting or mo 11zing?|
: —

'

/
'B.JMASSIALAS: ‘This stems from. Ben gTEgm>
. - ~ + ;\

1d

Corse

-
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,éions, the célls,.that;genera%es‘a thle sequence of® in- .

they kenerate units of 1nstruction and they generate cur-

“about how 7bwer 1Q-adlocated and assumed and distribute&.

‘making digtinctions or hypothesiziﬁg about-power rélationsm
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and 1in the'other is the substantive dimension or the con-

tent. The content dimension can be math or can be

or whatever. Because 1t relates to participation and the

political system I chose to use this as an example.\ If

you take the Eastonian conceptualization of differeu sys-

.4 o

tems you have an ecological system you have a bio
system, and you have an 1ntors.tietallsyatem, and

an economic system.
'(-; ‘ 'P.‘

It 1is tﬁb‘intefﬁ%ction of gnpse'tﬁb dimen-
- . :?‘

o3

Struction The 1ntersections generate-objectives and

.r’

» "
riculum and they ger eratﬁ mcthods and they generate evalu-

‘:: . s .‘-

»,:» ‘
ation.

N
You said power -- political sﬁ&entists talk

,
.-i

in® a society }- when you look at the cognitf;e domain, at

in a society, your obJocti e} would be 1f you are looking

1 4

at thag cell u E for the teacher to %inerate an objective

science | .

<

.
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»

fhat the lesson ought to create a conditioqu;'thét the .
kids will understand or will begin to hypothesize how
power relations occur in soclety, how power is related.

| With that objJective the teacher can proceed
ﬁo‘qéveldp a sequonce, or lesson; can pf§ceed to prévidol
.springboééds of material; can provide anlidstrument to
évaluQEGFWhetheq that ijeqtive was realilzed.

. vI/fhink I'don't do an injustice to Bloom
Whpn I say thatf that-that's “he way the systam works.

Its the intersection or'the content of 1nstruction with .-
Co 3 . ) : ]

the behaviors that, are sought to be'taqght in connéction
‘ ‘.
with that content.

o p ,R. HILL: Now let's take proposing .and

'citizen participation. What would that_lgok like?

- B. MASSIALAS: Let's say you're proposihg a
new rule or you are ppoposing a new means of particlpating

in a deciéion{of changing én¢unfair teécher or punlishing

o

an unféir teasher. - You arevcoming up with a proposal.

It 'sharder to. do 1t 1in the participatory than in'thd cog- '
S C B : o . ,
nitive. - . . ~

‘ o ' o /'/\\'
- , Z.R. UILL: Any other questions of informationt

Any’clahifyingeépesxions? If not, we'll start wlth ZajJonc| -
) cl «x/ * L4} ‘ ) '

AR, ZAJONC: 1In.reading both of these -papers|

Ve '
a *» ~ . .
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fénd nsquiéllyuthq last one, I was struck with the level .
o } ' ) N
of goenerality and 1hclusiVenes§ that‘characperi;ed then.,
T went back tdlook at the definition of Citizen Educatien
to find the rcason fér this, and 1ndeed.it seemed to me
, ;-

.that these papers did address themselves to .the level of

ganerality in which the definitiom of educational objectives

\ ¢

1antizehEducationwere given.
-

" Byron said that Citlzen Educatio

education in general. . He really wag addressin
-very explicityly to the statement on this yellow page of
the definition, and‘some ofvthese'thingé are really so gen-

eral that one wohgerS'Lf we need to have more than some v
. : : . @ \.- N - .
constraint ahout producing 1nt0111gent,_honesf, toncerned

' * ) : S
pocople, and that perhaps may be the goal of general educa-

tion.

o - "~ In the area o{\skills,‘forexample,it says
e

"inguiry skills, which enabl

>

J" .|l evaluate, and use information, with’speéial, but not ex-~

|lecarners to select, organize

»clusive, reference td.problcm—solving and gecision-making.'

, . v ™~ _
special significance for political participation on any
: ‘ . W .
'sort of national, international’ or domestic level. It 1is

That’is a fairly gener?;—Objective, It has certainly'no»

a necessary conditi n to be an 1nte11§geht,,well—informed
1 |

~ A — e

-~ . ¢

« - . O\; ol . v\ﬂ'l R
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?itizen.fbut that's good to be whether one 1s a good citi-
7 | -

Zzen or not. This 1s alaso good for crooks and embezzlers

i

and all kinds of other people who have certain goais aqd
”wantwto gO abou€>their business efficiently. And the same
1s true with 1hterpersonal skikﬁs.and actioh skills.
Itnégdﬁed to me thaf perhaps thefe is some
bbobiem, some-ambiguity.in the objective, bécausé 1! we
really want to think about means and ways of prodﬁj}ng
educational oppoﬂtunities and methods and systems, then
- : we havo to bhe very clear whét the end productvis that we
desire. What is the ideél cltizen that we wamg?  Whe
it tnat'we want to produce by this educatlog? What 3pes a
ﬁp son that 15 the most desirable citizen look likqﬁ That
is- nob.clear. We are not entiraly sure that we know that.
Why don't wé know 1t? Perhaps there 1is a
;éasoa wny the,ambiﬁuity ié almost forced ubon"phis défiﬁiv
tioh. It seems to me from reading some of ﬁhese papers
and stat;mnnbs of purposes and SOme other%iiytements of this
mroug that Citizeq hdupauion 1s like sif’GQucation to a
’ large extont. In seiiéduggtion'we like to give enough
i information and skills and abilit;es and concerns to prém
vent sek(al'difficultiestor'varioug kinds later.on, but
- o we don't want to Chaﬁgé-sékual morality; so we have a ery

;.

Q - : ’ Cy

v
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e

t

careful and sort of giﬁgerly walking the tightrope Botwaan
giving informatfen which 1s Just sufficient to avoid all
vthese nésty‘difficulties, but.not'havs_é c0mmunity in Whi%h'if
teenééers are,oxplosing various forms'of‘new activities;
With Citizen Education perhaps th&ré is:
‘bmc similar component there For oxample, does ths group
or the class or the population that 1s 1in power or maJor
,part of thp population --~.18 this group roeally intsrested
in spreading political sophistication to d1l1 t éroups in

the community? Do we all want everybody in the onmunity,

ave acceSs(to politicai knowhow and

in thie ‘eBTrety, to .

have %nowled @ about
/ s .

clvic groups, and

ow to\influgnce governmental and

o on?

‘Again, we would 1like tb have some form of

education which enable
! p
wa don't want educatigh'

peoplc to part\{cipate nicely, but

which would promote rocking the

i o

boat by so ups. deme gfoups,may.usc the sophistica-

1 . ’,

tion to sublvert the Povernment tOA'cﬁaﬁhe the system, to
mqaifv certain aspects of our political life

There is 2 question here, which arises 1in
\ .

my mind at leasﬁ. that 1f there is 8'concern with Citizen
) ‘ v S -
Fducation thero may be some units, some parts which are

common and acceptable to all vroups, but then there is a

a
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queation about responsibility for“}his'bducation}' Where
should 1t rest? Who should have thisrespoﬂéibili;y.with
ﬂegard-to‘SOmé partiéulaf interest groups?‘ TheSe.intérost-
gpoups may want to keep responsibility for some forms or
some aspects of CitiZen.Educaﬁion -?.cértainAvalueé,fépr—-
tain forms of polifiéalrinfluech. It 1s not a fOregone

‘conclusion that this kind of edgcation should be distributed

¥

“equally or provided by the community as a whole. At least |

o
h

_one has to. be aware of the facﬁ'that we cannot 1mpose --5
. : o : v e :.., f’.:“...;é
or perhaps this 1s-‘a strong word -~"the edugational 5yst6m v

which might arise to promote Citizen Educatlion may not.be |

acceptable to the soclety or to all groups of the soclety’.
. < . . I ‘ , \ B

It would also seem to me.that we really are

not talking afout learning so much. . I think We ard talk-

ing about relearning. I think peopie~havev01ﬁizen‘éduca-,

tion. _They have concepts of politicailsystqﬁé,i;hey,havé
notlons of the government; c¢Even young children héQe;somé
theories about wh;t constitutes political influeﬁéef; ItL1a‘
roélly a matter of changing them‘father than buiiding new
e . _
ones. They are not totally lgnorant.
In order to chénge them one has to know
5 o

what they are, so perhaps some form ofvresearch°3hould.

r take precehence here, namely, to éstanish or determine

Ty ™ o
o
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poople carry - around 1n th 1r heads, Just like thcre ire

some thoories\of economic behavior 0r economics that peopl
-carry around 1n their h&dﬂ . They have‘some 1dea of_whac
produces unemployment or 1nf1ation, and so on, snd théy’
may be wrong So perhaps that might bc some form of a
beginning for research, and once this 1s known perhaps a
more 1ntelligent program can be. deweloped about which as-

\an,,,/"

pects of - 1t might be changed

v

o

‘ ' W. MeGUIRE: Bob was mentioning 1mp11c1t'

-9 Vs ,

connecting 1t with 1mp11c1t economic theory, with the

hidden. agenda being g>p 1c1t perSonality theory as being

{'d

very Plamboyant righ“ now. It reminds me that Katonah
has dealt with 1mplicit economic theory of economists and’

¢

posedly the economic metric model hasn't been working

- ¢

1nflation you should run: out and spend, but dctually,the-

people s economic tﬁﬁory says quite the reverse~' So,pos—

3

Siblj that would be a Food appro;!h ,g;‘y

+
L 4

! Both of the‘papers s&ruck me as very good

‘tours of the horizok. Lhcre were Lwo or thj.;-,r

- . = o

tical theory 1n }hﬁ heads of children and other people

of péople; and findsout they?re very different, SO Sup- .
“ - . [ ;

verribly well over the last six years. It says that with .

Y LY -’

%. ,"’;":
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.trinsic conflicts within society and the necessity of dealj

7

‘domain’andvthéir findings were zilch. ime'n wer-look in the (

— e 2 ; ]

1n Byron s verv provocative paper that I felt I wanted tJ

talk about but I doubt if I'll have time to say Q?ch evbn

-
about one of them. One would be the amenda setting func-

tion o& Citizen Education and anotner would be Citizen
*

E;ducation as training ‘as change agents rathet ﬁhan as

people who can f1t into the system }amd, thirdly, the in-

' . )
ingﬁwith that. . ) : : ' , o . J

. [

A}

On the'agenda—setting function, I was léft
with a feeling of negative outcomes from some of the data
{fu were . reviewing - effectsof curriclum and of other
thinrs ~i political generaglon,vhypothesis, and so’ ont

It seems to me ‘there 13" an analopy to the mass media er-
fects in the political domain, whera %ver since Gladesfeld
and those other people in the.'MOs dealt with the. impact

of mass media, face to face communicatio:\in the political

effects of the mass meaia (in other attempts to get money
to support research on the topic) 1s that maybe mass media
d¢n t) change anybody on any issue, but they change what
issues pepple take into account when thcy make their

political decisions’.

It seems to me that the evaluation of the
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;citizenship programs should ge,into that dependent variablq

'measure not: whether. anybody s stand on issues cnanged if

oy

you asked them where do they %tand ‘oh that issue but rathei'

. what iasue dorthoy make their dec%?ioh ot Lhe basis of ;
. D ol ‘ i
So branted from fathers tg son 1(to use the Turg&ﬁbv sexistdj

Y

-_title) thgre isn't much change ot there isn t an alternatign
b
, § N

i ‘ ‘v“
of penaration h:igpﬁesis (as Carl Monheim, or aomebody, ‘

fff' said) and yet tHe generation of the '40s (18“03 in his:i/'j“57

case) or the Eisenhower &eneration does seem to have dif-
Al

., -
. =,

ferent“atyitudes. ' L

o Ny

If~you actu& 1y give them an attitudinal

\inventory it turn$ out %hey have about the same distribu—v‘

tion .with perhaps a few percontage points difference from

-u s

'the preceding or foliowing decade.--But if. you ask-more‘
open- _ended questions perhaps, you ‘would begin to elicigs

; ' differences in what issues are~responded to.

N :,-H
, ’r inkx then that in the" evaluation %Eou

gram. in addition to havinp structured attitude questidns, -7§~T

IS

“ "you probably should say what I think or power" or whatevdyuf:l

particular key concepts are'in - « n ‘
. ) ) ' ’ ) P . .
ol o . on the.change_agent business it seems to me| .
f;%hat”however much.we pontificate - with @arl Popper sﬂ_'
\ : N

Co open society and Don Campbell\s experimenting society
. a .-’ ‘

— P

Tt

el .
3w

oo AR : . . i B . . - S .
. ' . -\ . .
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 we are tryinp to produce change aéents.7 When you comq dow

‘to evaluating 01t1zen qucation programe,r think thore

ust be a tendency in the system to measure whether peoﬁle

\

s, \

learn the right thing about what to do 1f yhey find five

‘dollars 1n the s%reeﬁ

—~— J\,__._— -

. @, A

-open on that’ .as to” whether or not we are going to” train N

>,

. people with skills to change/values.

- Here I think you have to teach not only

'

1

problem because I do think childnen are overly conservativ

o -- but also to have Ehem have ﬁhe skills and the successd'
. }
expericnce at being qhange agents. If the - curriculum?"

Y

o

’~ra1r teachers, what they learn 1s it doesn't nake apy dif—

ference bccause you can't do anything apout it, ‘and 1t

Sy

"would be an extinction trial rather than a. learning trial

The school has to be. willing (though no

school I was ever: 1n would have anything to.do with this)

"modules give them some experience oa how you 1dent1fy un~;

-

We should really be a little more‘”'

a willingncss to be a- change agent - whibh 1s a bit of a“'

l__';

n

L]

. modules of “how to change.

7

"ing question.

to let the children change things when they have thﬁ%e

_J.‘TORNEY'”
'wOuld you care to pick an Optlmal prOportion,

of children for functioning in the next generation who~

I would like tocask one clarifyn;f

G ' T




N
Wi

-t

| T . T /
ought'to.bo trained to be chanse agonts? Certainly you are

not suggestinp that 100% or tho nﬁxt generation should bd
chwnging, a.reyou?T
" w McGUIRE Byron swys that in a saense if

L you train difruse acceptance of - the system you are porhaps

-tqaining’peoplefto make dccisions for the‘sysjem againat

1Y .

their own peérsondl interest. I don't think‘so.‘ Actual1y'
) . ) y . e . . . - ) s

I thihk what you may bo'doing“is, in Freudian terms, doing
reality principle or’ Michellian delay of gratification.'
foI the system, but to rccognize that stability is .a value
to learn,,that by sacrificing temporarily they will keep

.

the system stable an@ make gains

{

oOn the other 51 that change is good,

-

' you have Byron Meinhoff on you 1 terrorists'—- we, donkt

Yo n

s

even know what they want - and ‘Vrcuse;’ffor an alderly

cbiid 5~ they deliberately in§is} they do not want to de-

&

\

‘ : '
fine what tha. futureais cxc pt that they ‘want change ,
to clear away the old and leave room ror the new to grow.

That sounds beautiful but I wouldn't want too many of my

-uggllbdgues (Marcuse ~was enough all by pimself) to be that

” . , . . E . . : ' X " ; . . . . .
way' N . v i S . ; ~ N TN ' “ /

T think possibly we_arc,liviné in a more

;o . o X . . R

You re not teaching them to sacrifice their own interesta.

PN




”'V'gdieturbed time, although the ordinary utate of eociq'y 13\\

- "J

RN SV e )
‘jv;" ydjﬂ how tQ teach people to conrorm, I think, the oonetant

: P

cynical and turning off frOm the system?

R}

emoro otableW, Popper pointa out. there have been like 1

Goodaw terme a move to sub

garden.

'to euggest for change ‘agents or active political activism.

-~

jhars in'tﬁe 6”000 years eince He creatod the world that\~

ihave been open to change So rather than. the problem being

preeo should be -~ I wouldn't want to givé a number -
/a
to encourage peOple to bae change agents,.to let them see

that thoy have some effectiueneee, and thororore avertthe

! .
hand and mindless disturbance to get kicks or to leave i

¥

room for the new to grow on the other hand

e 7 ’

;\" - B. MASSIAEAS' What about bein;/hignly ?* '

B MASSIALAS They don't take the oppOrtunity

to Juet participate in anything._' S

3

w McGUIRE -Denying.cyniciem 1s whdt Dr.

bla and looking after your own|

Al (8
~

- . R.-HILL: Thie refera back to the point

-

made previoualy that maybe the’ people in society _want that |-

'and leadere don't want the kind of education we re beginning

Py /.'.[

-

tuo torrora of apathy, dropping out ‘druge, etc. on the on+

w McGUIRE That;; the big middle field 3

o

2z - . N
T O T D N

A
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l
JFI think 1t was recehﬁlv &hotdd 1n The New York Times or
\

one of the maJor papors that some commission maﬁo
\ ’
that there is too much pTrticipation and that we v

he poihu\
got to
reduce this. That may bdcome 1nternationa1 policy t our 3
democratic governments ac this;nint ' It'was plearwy
'and strongly voiced.; R ;‘A.‘ '_,‘ - \ o
s _QB-‘MAé'IALAs* ”wnét was?

\
-
P

R, HILL: That we have too. much partici atiopy

in the democratic process, that'we went less participqt;on_f

by people.

T

| | e ] o
c B. 'MASSIALAS: Participation’in government-
related institutions? : V. i
. R. HILL: That's correct: :

BJ.MASSIALAS: We are talkingabout participai

Mo

4

bion in ‘a brgadér sense.

’ . R. HILL;_CIn a1l things really .
. " 4‘—3 . :

,H..slaEL;,;Let me. Just pick on :a few things

LY

.o . N oot .
o 1n the paper. I think it's a very tporough.and Yery good |

revibw of the 11€erature, allthough I think I ought to

VI . ] A

_fault‘you a‘little bit -~ or maybe it is not your fault --

becausé'sbﬁe'offyaur cpiticism,'which was very‘ﬁell'taken,'
'has'been?tak%? care of but [they haven't put the studies in|

' i . -t . e [

N book form .yet. Theftrgnsmission valve that you 80 aptly .

» N 0 =

R

. . ‘ ) . . «e i NP ~ , » ‘ ‘. . U
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“would suggest if I ware in your boat and had to sugsest

Pause theysort of rcel very much (and I hear this coming

'yprogram or,laboratory program in any school system.

CAr—
. ‘
!

- in othor words, th t kids arq liko ah opOn 'f

PSRN ¥

O B Lo ,"
criticltod,

)
i

'wosssl and the toacher pours stu&f in -~ I think that haslﬁ
. | q ) ,
boen odallengcd quite sevoroly.j And here I would liko to

[

'mako for a minute .a Someuhat pr

1

ct;cal solution. |
I think childraw}and joung pooplo toaoh old

-poople. WO only havp to look .at how differontly we look

at soxual‘mores now hair stylsa,‘and all kinds of othor -

'thhgs than we did 20~ 30 yoars ago. One of the things I

M

Citizen. Education programs would be for teachers to pormit

'themselves to be influenced In othar words, for this to

s, -

'become a two~way transmission bslt (ir you want to use, tha+,

term), teacher training needs to be very, very dirferent b
o

)Y

|

through here) that they are one of the repressntatives
/ '

“and guardians *of’ certain community values and Jtandards

' and ‘We almost tha?aten toacherswhéen we say, "Keep an open

ear to what the kids are telling you - that maybe w0rking

hard and‘gstting to the top 1is not the epitoma

»

ff success.#‘
’ Sure, teachers have all the vefhiage, but "
.the idea of letting yourselr be inrluonced - that 1s one:
‘of the t ings that has to be part of any expfrimental

.
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mysolf I. don't have an 1dealistic 1mage
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| L o et ‘
(A | e ;o . [ M
; _;l“ W qld work mu h harder on. the toachers than on the atudontﬁ.“
! S DI -
Sl

Boing a’parenl

R l‘ ¥ -
'f&” 'abgyt the lit 1e deara - 1t~might be 11ttle savages, buﬁ

{ﬁﬂg'lﬁvlso\&;e teacho s‘.and I would speogla lot of timo on that.q?_
.! | o ’l: B I Quite agree with you that the achool 1s\a
f(‘fhlﬁtotal laboratory, not Juﬁ* a civics claseroom% Yoo talk
. Lo aPouT keepiné ghe kids f;om being cynlﬁal anqaaistruatful |
L lI con;subsvituta two different words. 1. can say that beinﬁ'ﬁo_
?\1 v politic;l cynical 1s” assuring healthy skepticism,-and

-~ . &

. o ¢ :
FENES ;beinp truatﬁul 15 beihp gullible. -w@.tell a kid whonuhe

;buys a uaed car not to trust the car dealer, add when  he

<

'goesiinto a storo to cohnt ‘his change. 'WQ' v &o&%{aftre4
-.'1 b .,t‘. . 06 . "

iy ‘mendous amount of consumprism t1 ying 1n the aohools and

. e . - S\ ,

’ ' _othor areas to oducate p ople to be smart and skeptical“

iand not to believe the messago - P R ‘f

6. . . } 4 ..
el \ o f i

o -=,$, I thiﬁk bhe one thing thgy school ayétemé;'

;are afraid or Jl%at commissions of“education are afraid of

s . . 7\, 5 , & -
Le 13 that they wﬂl} make ‘a binch of- wild»eyed ﬁed Brigadg
4-'... .,‘ : F'/ b o . \t( .
radicals 1f gou make them cyhical or - Bkepticg§: I’&hfnk
. .:i . _',-. '\ - . ‘ B N
AT baaically mosg people are "patriots" or nationaliﬁts. We
. R -..uo_ . ) = N SRa V. 3 ‘_'.v.‘ ‘:
| don*t Hﬁve bo worry abbuv making them un Amorican,{%;"
N Y ‘v . R N v :
v we hava to'uorry much more about 1s tha%&bm y expect too
£ . - N . . . .- g
RN El .‘ - . . -
g 3| uc nt’. ) e S ..14 S N
— ‘much of govornmo t ' o e L\\l_.
— _ ' ,’ o : . . - ST 4
o - e ; 7
o P e o 3 . P
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- I ‘think one of the things we sy to teacherﬂ

1s tnat if kids question this or thay 1t '8 E°°d but that
N 4

-

“tho Qeachprs should discuss with them why this may be so

and how it can be'changéd’ And‘that 13 one of the hardeat
! . *
things. I've worked a 1ot in °°n"°0t}on with my bdok

with studental Studenta are very, Very critical of 20

things there are only one or two that the majority think

“?

z-thp United States 1s.d01ng a 89°d-Jop on. SO you cap say,
. i M L . . /“; ‘m' ' _'b A o — ' . \ .
"Oh,. my God." 'But when we ask.them wpng you proud to be
, | an Amenican”" of courae they ‘say yés and that's a kind of

dumb Qubstion for a po${t£94l>3°1°ntist td ask. "

Whanhwe ask them to Value wher° the Unitad

: States stande with regaﬁd t&ﬁcertain achievements bhese

-« || k1ds know. They will say that OO somg of these thinzs we -

are bettef than others and on.80Mme we ape WOrse and op
\\’, .‘ '.9‘

SOme we are like others.

M

h o

“I am not questi°“1HQKWhether the Eentleman

~
. 4

1s right or wronv. What I am S&y1ng 13 why are W9 8o
lf'. . afraid of alienation, of la k Of p&triotism in the Schools

o Whv can wa,not say that kids Ca“ be and should be‘ 1 they
wan? ;qter;qpvgo beCOme effective Cltizens, °Y“1°&a :sus%
'ﬁiciogs}-éhd dﬁ;gica1{ff¢q ear thag teachere have of

| B ; S \F X

criticizing ﬁhe;gove§nj§nt -~ I've. had schoolS ‘that didn't
: - I S N N

- . ° - -

P L - ‘
O R . _\\a : -‘ ~k‘ . ‘ K 16‘3 R v B '- .
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'want,mo to”ﬁfibe up th

'Eduoation W111 say thﬁ theV've educated a bunch of commieQ,

f8h0W1nS the relabionship between being PPQ American, g
"you want to ‘use that-term,'and at the Bﬂée.time'critical.
. gate thin& lert us w th auch a diataste and shows how low

.any more morally than.thejPreQident'of G@neral:Motbrs or

of the Teamsters Union 1t wag horrible.

résults for fear that cho,soard of

a

or wild«oyed this or t at

‘q

« I think we Bhiyld not, if we

}
soty up progpama,.feed into that Wo should faegq 1nto

[ ' . Y
. L" . T think one or the reasonB the whole' Watar-

in @ffect the whol

/

too muc“-:Whenwe ‘found out that our Prosident didn't <act” |
v et “ - - N

population is 1is becaUBé we. expected

I d0n't think °

A

WA

o~

:§h9y should act like thiB, ‘but I'm sayiﬂg that ye should

,n%ﬁ expect either of them to act-as 1if they were in Sunday

”

~

-

I ‘Sehopl.

tet me make One more point

[ poinb about the terrible tie~ups 1n th§ Eastonian. system

A {

is: absolutely ripﬂt and the problem 18 ¢

oducatora and psychologists. You should
Scicnti§t8~strupglk with the subject of P

ization becauge\yunfortunately

va

T ‘think your

\ -
hey ape blaming

A

Néyver let pOlitic*l

olitical-soc1a1~

mosy of those who d1d 4t |

N,
.

- tﬁat 1s,npt the case any more,,but'mqst of those who '

S : “ he . ’ !
e out of‘the‘spicago school.:
¢ ° -

‘a1d 1t i%m
. / B ‘7 ;‘ ” : . »

oo R
T

Easton does .not.

O 4
L . v oo . R X . A4 . - .

X g
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‘Bclentigt.

| wer ve asked 11ke 'What do_you~think of. the Pr sidentg"

”"Whét do you think of a poliCGman?" ‘ » ;

‘you anq Judy

_differences no lonxer holds

that 1g diminishihs _very rapidly

airradung

figation 4n the United states as well,

PSYChologiats and educatora who have adopted h}7[ _ e

QUESTION Who - is Eaaton? ; " f/

A ~"R. SlGEL David Eastpn He Iéva POfffioal'

He is a weak adaptati°“ °f Parsén ?f
\ :

As a result of that emphagis p 11t1ca1

soientists have asked dumb quostions. I/mean the quostion#

/ A -
about your

.

PR “I would 1ike to say 7ne thing
SN

paper and then. I will stop becauﬂe I have a otwmoré Prac-

tical things to say._ 1 am wholeheartedly 1n'ravcr-or what | -

aay about\global research and g nerational

all-that' akd, ot of ‘that ig

researcn-and.
w

being done ..

by.the-way a.
some of wnét you say, for 1nst‘nce, about sex |
There 1s now ata that do A%*
sHow that there ‘1s &Cdiffer9nce between boy‘ and girls

d - f* The problem With some ‘of th élobal croas~;~%
national research. 18 that method01981ca11y'1t 8 Very, very|
“For instance, you,talk about-paﬁtisan 1dent1—

P rtis&ﬂ 1d9nt1f£vla'

/ , “ .
’tion abroad means 1denb$f1cation of the BFC1al class very .
o 10 ’/ | T
, , PR A
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| are as Pesearchers) ‘we realizedJ}hat

N T L
‘So even wheh'wo use tno\f&hP""

.

“-ottan 1“ Bome oountries

and while I am all 1n favor of 0r°53~nationa1 raseardh Ir‘“‘

L

think we have a validlty problem thqt we oughtznbt-tosovybs{.

8" - . .

. N . ’ . A -

1 ok SN ‘ ‘ *

o S .

» : L0 e
. . .o ) X
é , L PR
. L8 . .. : "~

”Secondly, we have not. lonly the validity

proulem. but we have another Drle‘m-

] e a .

Iﬁie'talﬁed'at
¥ o

‘the . UﬂiVOPsity of Berlin and Heidelburg about affirmativo'.

*

actioﬂ and wdme? and the law, and all

s

these ‘women sat

there and nodded thein-heads (it was‘all wonderful) unt 11 f

I_ -

‘t ds tﬁb end (and that shows you ow 1nsensit1vG”W°

. L f:("
what -they meant; by

affirmative action 1s the 1ega1 &t&t

a

right to Vote

8 of womeh - the

the right to dtvorce an@ 80’ on -_hand they

had no 1dea.. what “we meant by affirm tive action.

I think we've got todbe very, very careful

when we. talk about that I o o ' © i
oint I want, tolméke*is

k4 @

The bhird and'la&t

14

that none or you “have: addressed yo rselves ‘to the discon- |-

tinuity in whaﬁﬂkﬁe school can o abOUt tbe value,sy%tem“*’

>

at home and in the school

-

tinuity in many, many aroas based On re;igion; based on :

r

ethnicity, based on economic CiPCPmStances ﬁow ‘o you;f

. o ‘
N 1 /

- . R .o g -

L
.

uualogous torma we*’are not dealing with tho samt animal’“"n

vl

}mhere 18 a" tremendous discon—"gd“d'
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1~Ksolvo thqtlin ‘a Bch001 system Which aangodly 1a,poapona1v*”

|

o ang aupport¢d by _he taxpayers, ‘Where the Paronts mo

&nd more are nginn "5 to. think they own ﬁhe schoola.“

5

o)

And'

.'.' K-\ -

1°0way 15, Wh&t thGir perceptions are

. °nly minoriuies but to urban kida.

I ansnot talk}ns aboug textbOOK controvarsie\‘§~1t's when
you teach tho kidﬂ Ono thing at home and toach the kidg

dnother thing ‘at Bchool. y w'\ B :
/ ": . . . : - +
<+ . . ‘ /

i
/

Most teacners don't even know that thuso
k%da listen dnd sive back the answora that thﬂy want to he
on a multiple choico question whiph 13 1;chnflict w1th
th01r valuosu I think thatdis something you ought to ad—'
drosa yourselves to in éitizen Educ&tion.~

‘4 R HILL Thank you.
your last point.
year is in an ethnogpaphﬁk/yzudy of community éxperienee{ 

of children and 1in Bchool

by &,

*;~_~ what the attitudes really ‘are of childran, What the o
and what 18 h&Dpen— .

7 )
¢ .

ing in the nome

5 -’.~v

. SIGFL May I siva one Iittle %llustrati
N\

T%és 1s an experience of one of m¥~colleagues, Sandy -

/ -

SchWartz, in a éollege which is supposed to cater to not

and the rest are very largely ethnic

first generation -

R}

R 11‘~

q

(1'd 1ake’ to respond to;”

One of ‘the 1nvostmencs we're ‘making this |

to really sep wnat 18 hapﬁening‘

Jrn

b has 20% minorities"

_/i
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j-t° &dOPt a protective disCOIOPatibn -- that'ﬂ not the
"W°Pd I mean, b“t they didn't say anything c13581c, kept .

';'quiet”fﬁat mentally they carried on long discourses with

Clktasiy . T . “.3'12:'./~

'_-1t appliea to Citizensnip Education.i I thought 14 was

‘,._-..,-—--—-—----——--t—-— i _’___—.A————'—-——“_“"”—““ e e ,___—a—-—"-—“‘

-~

VcGlle§:7  She . aakod them to writa a. p°11t1081 3001&115a~
_tion autobiography and she waa flabbergastga...mha larsosb

‘ Group 0‘1‘ the White ethnic mdp made v‘ha central t,neme of.‘

ﬁhoir autobioFraphy thoiw foelings about 11baraliam and \;f,a

race, saying that they knew that the dolloge emn'  zad‘

’

lack of prejudice and phey khew that the chic thing was'

-

g
ato ba accepting ot dirferences,*and that they had i‘arned
7

"
-

the,instructorjand ‘aa they said with %ne overtly 11bap31‘

N~

-

L4 ; mfﬁt .vj .ui'-' ‘%&51  _
This 18 what I a rguing o ”*,-”;f7. \

X

R,tHILL- That's what we . have to bagin tD get

.

"R. SIGEL This 1s our radical COllege Qﬁat‘

~)'! b " \ -

\
©

)

ffessor Massialas on his papor, which I thought was a veny .4

'1~ :' .

iy

°VGrV1eW Of the 1itera€ure on pOlitical 5ocialization as

-

e

° ) - X . vu., N
- v M Q . . .-

4

——— e —— e

‘ e - |
: at and won 't kpow about *_w'fﬁ "‘. Mﬁ» ,“ TR ’

,wants to name 1tself Paul Robeson College, and this—is whamh§ 
ythe.students thﬁhk P  5;4»§1 "' S g‘f_- ﬂ$ .

R. HOGAN First I wantvto complimeny Pro- 'fﬂ

ﬁwell writtcn, $ystemat1c, nonpartisan }agmost nOn ldeologi?;j

. :
. T . + p—
e ’ ] . .

105
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groatfand,I essentially agree with his maJor conclusions.»
.t

I reallJ round vory little to criticize in ‘the paper or .

commenc about it, but what it did do was force me to think

I a good while on.the whole businaSs of Citizenship Education

3

o

There was a theme that kept Occurring to me;

p

I've dong,a~fair amount of reading on this on my own asvjf

~ >

a hobby, and 1t seems to me there is an ingredient missing

from most of 'these discussions of. Citizenship Education

\

which is worth mentioning because, on the one hand, it

r ) li:

rapresants something one can do in a practical way in
terms of doing Citizenship“tducation,'and 1t also repre;

sents a methodologicai,ﬁurcnase point in the sense¢ that

ol

‘ycu can assess.

The problem 1s the element of jideology, of

'.~1argescale political analyais,'of Justifying what we'do

and when we do it.

be able to account for 1ts own (?) theory and Citizenship

fhducation often turns on the theory of democracy by trying

to account for 1ts own (?)Jthoory. //\I?

Wwhen I was in high SCnool-it\was the time
when Eisenhower was talking wlth Knrushchov, and Khrushche\
said,to Eisenhower ono time, "Tht% problem with*you‘nmeri-

cans 1s that you don't have a theory to supbort.your politj

1o

Any adequate theory of anything has to

[ ) N
‘l
! ounam

I

[ ] [ Al
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system and Eisenhower saild (and. he qaid this 1n public

N

and I've thought about it a great deai), "y think that'

right It wasn t because he was dumb that he couldn't

‘ answer the question.- Actually we don't,

sorts. of historical reasons why we don' t.

~ 'y
N B . d

'.‘L‘ AR
even"in

‘lTow level of political debaté 1t se9ms to ma,

‘The New York Times.

L
N

There are & number of. 1ssues that could be

FR

by

N

raised in classrooms and i1ssues that could be assessed

N v

rosearchers. We rarely ask what's the point of havihg a-

government in the first place. You.could ask kids that_

and you might get some 1nterest1ng responses. I think you

could legitimately address'that issue) and it's not at all

obvious.what the answers are. I think if we were to go'_

.,.;,

b
around this room with that question there wouldba a sub-

stantial amount of disapreement There would be very

little agreement, I think, on a simﬁle question like that.

The second point one-could deal yith 1s

the nature of the relationship between the individual and

-~

" soclety. What 1s the nature of that relationship? That

'really does get at the heart of the political assumptions,

and, once again, I doubt 1f there would be much consisten05

in this room.

-and#there are QllA
NG , .

There 13 a very
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.some discussion about how to legitimize that claim? a

. pened at about the end of the studont rovolution.
at Hopkins a major quadrangle where there are some_old elm

trees which are dying of Dutch Elm Disease,

The third issue that one could get a§ that

runs through all these studies of political socialization\

®>

is that democracy is somehow preferable to its altqrnatiVG#

_How are we going to legitﬁmize that claim? Why not have

That I thipk is rsally a problematical

point. I am not raising 1t gratuitously. What'are.tppf;

principles to which we're going to appeal and how valid

are they when you try to justify democratic political 1deal

. .‘..

Given a world of increasing scarcity,

: 5 : ‘ o .
diminishing energy supplies, increasing population, a

-Jumber of writers are saying that all of us, good liberals

that we are, sooner or: later are going to have to come to

-terms with a new definition of authority And I'll bet

¥

that's trus

‘A. fourth issue that can be raised for dis--
T o N | - .
cussion and used as & tool-for assessment 1s the nature

-

of. political authority: Where did it come from?

’ ¢ .
political authority come out of. the gun barrel?

Does

.- Let me tell you about something which hap-.

We have

s .

( r

{

The University '

s

“ .
AR @ esssa

S

D A A AR S A B el SEh Sl SEe oase e
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"of anvironment and pollution and so hé went out there and

1 . -

hired 8 fallow“to oome out there with~a bilg 1esel driven

pump and he was, spraying these trees with in§e ticide.‘v’

If you knew what was yoing on ydu could understlnd why

'they wererdoing it, but one very freaky 1oom&ng student ) a

thought that this workman, who was obviousl lue collar»'

. .

.and workingclass and a boob, didn't understand the problems E

’

tried to stop him, He gave this guy a long discussion on~
'environment and ecology, and 580 on, and tho workman Just

kept right on spraying the treos. The kid haranyuéd and

- ’ -

harangued and finally went over and turned off the pump.

' ’ - f\“ ;
There. were several people watching this

fncidént. As'the k1d reached over to turn off the pump
the workman turned the nozzle on him. I thought 1t was

< y ced J , NV T o
'very‘funny; everyone else was appalled, .Right.there was:

aJQuestion about the basis of authority for .your actions._\

-

"The kid Was outraged. Ho‘thought he had sufficient moral
-outragé to legitimizo what he did in a physical way, but

.what ho didn't understand was that this lower class guy

- ‘}”l
didn% share his blases. - You could see the cloar discon-
' ’ LIDNRE o '
tinuity of valups

-— . El
3

The £1fth 1ss ue has to-do with human nature,
¢
the. views of human nature and the political system. If we

«
T . M

.
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' "around that.

"~

of the material within t he framework within which it was

* : §
L) T - n =

’;as self conscious soc*ai sc entisﬁh know anything about humhn

0' ’ v

ature, then we ought to be able to say something about tho‘}

W,
kind of poiitical system thaf is bost adapted to construc—
‘ "A.

éhuman,nature. That's the kind of thing you can talk '

;abownﬂis‘ckass¢ Kids like £6 . talk\apout that.

G
Bt \
L, e .

T

._% - Fiqally,you can have some.discussion‘op théi
nature .of human rights. We;tslked'a’fair-%mdunt abgut

'numan rights last night here People really seem to adopt

n,\

some variagf of the natu al law thcory that there anc

\ . .
inalienable rights, and so on. But there are alternatives

. N -,l ' .
to that perspective. I personally don é adopt that view.

s

‘I don't even undertand) it But youy can have discussions

- All of these seem to me to be -proper areas

o o ' / R : . « :
of ‘concern for citizénship education. I think they can be
discussed more often than 1s _done. TiHey can be discussed

in a’ non ideological fa?hion
'3
Kids Work better 1f you give them the big

principles first,and,chen give them ths degails.

t
P

G}\§JOBERG-' Let me pick up on what I was |

\

'clarifying'las% night. I have no quarrel with the analysi+

cast. I would like ta open up the framcwork augood doal

~

_ ? et

5}

[
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more(agd say.a>little bitﬂmpre about bureaucrqcy, whiqh 15
. ERAEINE T : C :

N ‘X‘ » A "z 4 ; Y - .., Il

\,»« ‘.‘ Ll Lor ' e

mopos me., #'J

~ s , £

an area that

e’

. > 2 i S / ) . . KU 3 “_ . N .
e, <j _ I take 1t“fo¥+ﬁranted mhat mom& teathers

. Ty
octt np,@that most’stud@nts work 1n

2 I

-~ R

*work 1n a bgreaucratic

-~

‘g’ bureauoratin scttinq; and w{thin that bureaucracv teacheﬁs

o » LR J
are expected to do wha‘ thoy are éold to do, and they pass

WS

that (ﬁ to the stua nts. _3” . S
e . “ I tn nk we”&é‘@bﬁYa chs 1 erableﬁamo tvof
N N % » w7
qvidence also ‘that within thi hterarchical system wé\dele-~L~
2 1 \ )

gate as~Victor Thompson is* pnone to say, blameability‘ﬁ:

under the guidé of resﬁonsibilitv, §o that students are"

supposed to be reshpnsibleﬁbut they'fe thﬁ ones, ﬁo’be
. i ‘

blaméd. One. consequenge of this 1s that those persons who

v1

do gpt fit the Pules do not conform,

are blamed. Those

~students who know how td:manipulaCe the rules afe regﬁ@ded.

*  I've always been curious all the way from

©

grade school Lo college level, espeéfally‘in'thewsocial

sélences where we do not have nice neat ways of determining

whéther(or not weare vewarding students for

knowledge,
knowlndge or whcbher thoy re beilng rewarded for skills on
. (.8

how to beat the systenm. Certalnly ecarly-on’ dhiLdren learn»
R AJ
“how t»o bsat the systém. ,They learn how‘to keep thcir
. v : - i LN » . .
mouths shut, how to bow and scrape and be good little boys
z y '
| - ~ e e
Y « , — v
. 11 A

. -
. E
— 3 LENBpA [ b SV
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7.‘,1 .

./ T '-". 2' X . p; Q;'-
‘and’ girls, an\“fZen they are remarded for that

-1,‘

. el /
oo ﬁw. Y ‘That doos not mean,

f ps 4

;always good littie kiddies.‘

however

In fact they at an éarly

’

..

’ N
T

for survival because teachep@ talk about certain ideals

"‘ . \_\ »
and 1n practice theyyvgolate them.' I had'a bit of trouble
L J

yesterday eveningawhen we talked about the lower morality.

I. think we educate people to a lower morality.
\wf“‘v

John Qj;ns and the’ Erlichmans and the Nixons were really a.

°

produc of American education and if that?s what we(want
as Cttizen Education you ve go%.it. -
» . . / T ) ' ¢ o
' ) I was very, very.struck by that. In fact,

g D - . I a ' S ' : . o ‘ . s

'I'thinx the Berkeley students-were in effect saying "Look

‘ " v - \v.{&‘ A' 1 " . x”’ ‘

system™ and then.they were raising
‘ BEEPRE'S :

I kind of 1like that.

at this hypocritical

questions about 1t. Free .spéech.

They were early -on opposed to thé Viet NamSwar I think

'there was a lot of hypocrisy in the Viet Nam war, and a

lot of the faculty members at Berkeley opposed those

v

students from the /data that Me haue,-and I think that was-

locked inta. «7 not totally -- a bureaucratic world.
' / Put. anqther way, the teachers are often

pressured and pushed ‘into a rule-oriented soclety and one
'\

tha’t "tne‘y are

'stagerdevelop hygocrisy and it'@ almost a necessary "evil"'

I think thd

’—‘\L h: ;-

’way that students can cope with that is to learn how to
1 1 * L:Q
Q B ELYL
ERIC . 15

- l‘ N
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"manipulate 1t. It's not .only the schools in which we see.

N

A

*Q“ﬂf i this; We. have a oonsidcrablp amount of data .to see that.

~

N ‘ "‘%
CLY prisoners surviﬁc h&c¥use they can beat the systhm that

a

"}pmental h5 lth patients survive because they can beat the

Y

systeﬁ I don £ that oftcngsee a great deal of differ- L‘
v )
qnce between Qtudenta and mehtal health pat{gnts and

. S wl

/
prisoners (and f use that as an extreme metaphor) ; 1n the

tota%‘idﬁtitutjonou

-,

e Tl e aee in this context that I find 1t difff

-~ ’

oo bult,ffbrﬁexample to figure out ways in which to teach

altfﬁism. B happen to believe in altruism, but I think

teegahr-

‘I you've got to look at th&t powerfuh, powerfgl bureaucratic

- organization. The elite are able to escape‘th&t-bureau- y
. . ) ,‘ . * M ) . o - . : . : } ‘

~cratic organization, but not the dlsadvantaged;. and parti-

cipation hhs'toLbe seen in the context of that poweérful

>

buroaucratic ory anization where the}teachers are often Just

pawns and whore. often the ‘kind of material that pass for

4 >

oducation are a means by which peopie bond the rules and

’
-y

gort oI slip 1n/¥his 1nformation on the side
J

e | : | It 1s th&t which concerns me. -Tﬁf‘question

.
A

pv ‘'was raised last night and I am only picking up one facot
. . ) o ¢

,ﬂ of a vevy'cbmplicatcd problem of thii social context Just|

'cberythihg I recad aboqt most'school‘systems is that the

. I 7 RS VS OV < i e e e . . N o e e i e e i e 4 aas

Q ( . . | -."‘.. - ’ 11 C i . . T

. 1 kg v
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movement towardg burea.ucrat:1zat71°f’l °0nt1nuesi

because I ‘am at the Univorsity Of\TQX&s and,iﬁ 8. a highly -

bureaucratized world,

Orie final point.

;Privileged can go arou

\

Maybe j¢'g

but T don't thiny that 18 .unusuay;
In tﬁis situation ‘the

They can beat the system

IR ®
>

nd 1t

'They can use thelir influence with the princiral °r§they can

use their 1nf1uence with bhe Board .anqg . they're edcuseq .

°

’because they come from good k‘amili@s Many °f their actq

- | are overlooked, but as you move down gpay 1sdder th° blamo-A
ability becomes transferred intO being labeled as "they re

: Just rotten folk down, there The datg for that are

o . N
! i

%nelativelv overwhelminv'&nd 1t's that yqipgq . of °°nt8xt that

_I was talking about T could add to this con51derably »

.

\\ . ‘but I'11 stop here L o , : :

>

o - . R. HILL ‘Last niBht we gave the authorg a

. L

chance to respond to selective p°1nbs but now I7wogid

1ike to intervene and say we'llytake a broaK first for

about 15 minutes.

, R. HILL: pByron, Would .you 1ike to react

‘how to the points

that have been Made?
RS \ ’ -

.

B. MASS IALAS :

..... : o ’ e — ——

11&1
¥ A S
{

- Yes, ang T have Severals phointls




7 a11 politicians are crooks and the k1ds’ havevinternalizeq

e e e o

ana don't know which to take'ub rirst.'fBut I'11 respond

fiprst to. ROberta s caveat that we have to t;!'ain people t°

-

- g

. ‘ . )
be cynical or to mive. them the reality I-vcert;ain-l‘)ﬁ-'g

l
.

don't object to t,ellinu thelh (and th&t s Par‘t of the SYStﬁ

that we are introducinz) exactly what 1t iS»Pather than

s

J

Just 1ntroduc1ng a Pollyanna approach to civie educatioﬂ

R -

, _ , o X
to your wishes, . - Rt '. S

_ . - (’ ’ L I

On the other hand though Cynicism 1s‘good’

N
\

where 1t 13 warranted when YOu 1mpart the attitUde that

‘.‘¥

s

that attitude that depriVeS them .of a major SOurce of .

.1.

.influencing people at. levels where decisions are made“

1‘- .

The sense of boing cyn{cal and beling turned off from t he

system dcpriveq you - Of all the opPOrtunities you have to

work through the systcm - knowing the~channé13 knowing

L4

what are the propitlous times to enter the System and what
sk111° you‘need to have in Order tO‘ch&n»e'DP influence
decisions : ' ‘?; o - | !

If we allow this condition to pgévailqknr

s.eg‘hlooyls , whare k‘ids 5I‘C)w up thinking th&t Y('Ju,:-c'anx_‘ ‘b‘e,,c'yrn-j_c.&

that cverything is controlled and;tqéf Yqu are a pdon and’

1t doesn't ‘make any diffcrcnca then I think we are doing

e e . I S

—~ ' S

1.

LIS

that evel‘ything \13 I‘Os’ d“u that the system J.S 185‘)0“81"6 ’ ‘

m



'an'iniustice.to‘OurSOIVes'as educators nd we are d°1n&

. = ‘
they ¢an control: their own lives,/a sqgét that the °“k,?°n-

]| don't have}phe drlve or the power t° g&nticipata“'“

an injustice to the kids that we aro » pposed to educate

I don't think 1t 'S an either/or situat on. I think cer~_

tainly they ought tO face lire, realist cally and know what

is OUt there and Understand how i1t op r&tes.‘ By the Same

\"' hd

token they should h&VG a gensa f/foiqacy, a 58"80 that
/

ment 1&»\man1pulable == not 1nthe 83 se, as was sald before,
M ’/ . . ) ) l
that you can manipUI&tB without an Bense of norms and

L

but the fact that you ca

morality ‘control your own des. .

tiny « ey

T I don t uhink you‘paid that :we ougnt to
create or provide Conditions for»cyﬂical 1nd1v1du315 *:j\"
'R, SIGEL,

R

For healﬁby skepticism

B, MASSIALAq If you're too skeptic&l you

e
I

on: th° negativd outcom@s, maybe 1t can be

s

exPlained dn termﬂ Df Our measurins 1nﬂtruments not m&ﬂsur-“

- ! ' 2t “ L) ry

1ng the 1mpact or that there 1s no 1mpact becawsa they are

I

wrong things that We're déing, and I ﬁhink they’ are WPOng
thinss PPobably that We are doing in Schoole -And wo are

suggesting alternatives. ‘We do have rPOm research a

little biy of information (14 cguld be dated now) -- We -
L._...,__———'——'"T—\ﬁ\ L—;——‘—”v_’\x%__?____«:' \T—

T e .1
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JM
"do have from the Almond and Verba snudiua that paroicdpahio

in ramily &nd well as school dociqions relates to wnat 13

4 . 3

callod a high sense of P1t17en comnetence or pollchal

efficacy- Qf vou partlvipdt s YOll d}yelop at dbCJtuda th&t

,1nf1uen°08 ~you to und@?ixanl txe System Y
1

e
N ' . .
K4 “

I thin< Lnere were some duud1°S aL Johns '

;- . ] .

'Hopkins of participatLJ LQ decisions 1u the-SChOJL ‘and
/S ‘ )

?the sense of efficacy “rom this Pg%ticip%fion

\

. ,TeacherS, and the problem with t%§'¥

er
training and teachér education and the peoplo wh work'in-

‘the departmen+s of education and work with teachers "

thro»ghout the, states -- how do. you éven get teachers to

accept the 1dea that there are:certain decisions‘xhatacan :
be shared and to havé themselve3“a-hiph sensq,qﬂ\bfficaey?

| opr

Somé of. you are prODabLy fdhi iép with

Lt

Zie?l@r 8. StUdiGq in Oreron where. t“re .was a sense 'Of
v’."\‘ . -

xthreat from the 00mmunity, or per 1Ved threac- that would
e .

Fprevent teachor% from dealiny with: SQcial issues or con-

.,,4.. _\ . V.

troversial 1gsues, The thrcat I think was-more imaglnary

1 than real, butg 1nteresbing1y,/Ehough,‘the th@?mt‘did not

the school - the prianpal, the"dt?er teachers.

~

v In order to change the school environment,

by e T T e oo P B R M

. R R
N o \

comd from theikommunity-in bhat study. 1t came from Witb1q>

I

n




vyou do that?

fOf 1nserv1ce training pbograms,wnere they come for a few

.hidGQ}ogy that they are not 1deologie&l as

'FPGnch or Italians or Greeks are, and tnat

.tematically.

_education

’role do you expeCt the teacher-to take,

,;‘“‘«:‘ | ‘ . - 7_”:"; \ | ‘ j | . - ' ' Nllg ~.
T o T R e Sa—

the conditions. ‘you. need to reach tno teachér ann‘how do

our traditional meane or raaching toa@hera'

"h&ve falled, and” our traditional means “have been sqmﬁ'aort?*

- . 'd'

we@ks to the campus and then go back an¢ readily forget

)
)

tho good things and get back 1nto their routine.
o ' Now on the teacher and 1deology You ars/\

saying tnat Americans are devoid of or don't deal with

AN ~ N
"‘(J. o

thqy qayxthg‘f

to. see that happen in the blaserOm and to

~ . Lh

'basic elementsof democx'at;ic theory More and more teamheraf[

deal with 1ssues,'and ‘they deal with . issues somewhat ays_

{

There 1s this whole movement of-evaluative

'thﬁ prpblem of teachers and who the teacher 1s':and what

/
does he or she do with what he or she conm&nds) 15 what

.8

s

Probably what 1s happening 1n theim¢J0r1t§

“of. classrooms 13 that routinely the teacher goes 1n and

',POutinely assigns lessons from the tNixt;book and roucinely

4

fgrades papers and r‘Outinely 80087°n With what 18 there and

favailable, as OPPOSe( to the teacher who is an 1ndoctniﬁhca

e it e T e

you wowldé,lil;e 4. .

even debate the" 

The probiem wlth 1deology (again going back tod

\ [




i ——— e i e e et e S .

s

'Btrictly who%has”& point of V1ewndv y@hideologically com=

. pmitted io7a positton and " he- oF, Jahn’ rrietho 1mpar* rh&L

;hand“&ccepts.no,alternavives,"fYou heve tha' and that has

+

- [ . N

-:bGGn really’ ‘the_ probl&m with moral educatiou or ethics in

LN

. 7 th@ CIassroOm and the “Qmmunity pressures t.om parents,- o

o

S g L Then you have the,position oﬁ:ethical neu- ‘@

tralJty of thu teécher where the teacher saysi"I take no

‘POSition I eﬂicit all” ﬁositions and all p@intﬂ of View,

- have . averybody express their views v\"'f%hffffﬁ"

0y P s, . N ‘
.‘( . ,..‘

* “NThe Position that we supp0rt is the poﬂitlonfw

_Of derensible partialitJ which looks at the teabher ag . )
: B !
/ , anothgr'actor 1n those nterchanses in the miliau that '

_oxlsts 1n the classroom and the teacher acpepts ﬁne notion

th&t a11 claims to knowledge or all. points of view op“

R

AT

,.fpropositions oumht to'be

b [

publicly GXpPessed that all

~L;;YQ [D01nts of view should - be defended by communicable 1&n8uage
. i&nd that ev¢ry0n0 1n that classroomsis a membar ‘of the AR

8r°Up and that eVGPYbody has a right Lo praqent his or hbp

W

own Opinion, And then. the questlon is’ the defensibility

' of those assertions and claims to - knowledge

'..a,"

' WG take that po sition and we think that

p09-“'-10!1 does C?Oate a COmmunibx of Participanba docs B N

e

create a\sense Of bGlonging, a qGﬂSG of’ dissellh, a°* Sensq

2

Q 4 o : i v‘:;;“.,‘--".;f:‘.‘:' o ‘ ' ‘ ) ";.:?




”fup to the audience. Let's look aoroas the two papers now

§4what questions are ag{ed I feel\that thero 1s much more

L IS T}
: «
or alternativos, a. sense of internal control. But that ‘da.

really a very oritioal question, especially with regard to

|'oonfliot about it, especially now with all the controversy
vd$'
'about baok towbasios and the post Watergate sltuation.

" o R " HILL: I don't want to take away your

n

opportunity, but I am sure as we begin talking others of
,you will perhaps want to respond to other things that were

'pneviously'said, Certainly I do.'~Non 1'd like,to open 1t

and look at the'uhole issue, and perhaps the issues raised
by looking at the two papers together. I would like to

invite your comments or. questions.

@ K. DAWSON éyx would like to raise what I

,see as some of the issues and controversy in the research,

._, s

’

in the data, thaﬁ I think have a great deal to do with .
3 ,

I

controversy and conrlict and: certainly less cr -

tp W Lo
conclusions than perhaps is indicated in both p pers. I

nsus and

don't think we veally know all that much about some of

A .
"these processes that Wwe're talking about here. Let me.giVJ
a;couple of‘examples'and a couple of,pertinent studies

that reinforce thesofstatements;

/ ) . 3, 1 )N
; ~

i

oitizenship, which 18 gp emotion laden and there 1is so muoh.¢



|.'~‘:‘

1?2

I think the whole queation, ror example

}1

or

the role of the family. Ls one there 1sn't 2 lot of: oon~fﬁ
sensus on-- what role parents do play and to what extent

attitudes and values are tranemitted There are dirreront

vensions, especially newer veruions about that, that rami~
4

1ies and parents are perhape less important

Tedin did an articre recently, in '75, in

-- smoking ]

conclueion. Looking at a series_or 1ssues

marijuana, for example -- he found that many of the issues
Just weren't discussed in the.hOme - The children didn't

know what their parents'

0

This whole question of transmission of values between

feelings about theee issues were.

¢

\

.

parents and children -- there 1s an inconsistency here, -

‘and also suchﬂquestions asfhow stronglyyou :pel about 1t

and wzither it's discussed in the home

P v

There is a whole area.about parente as

W

!

educatbrs or“children,,especially‘in the area’of citizenshi

education that perhaps really hasn't ‘been looked at _how

censcious parents are of this role and to what extent they

B
o

consider this an important role, as. compared to sex role

i

identification or perhaps even career encouragement.

&

' . There 1is another area that Judy mentioned

'

which he came up with what I thought was a very interesting‘ﬁ

p .

N -

~t g




123 |.. 8

I

about undermaturation - this yholo pnimaoy-reooncy con—,

that I‘;;gnk could haveAgono much fnrthir.< Sho talkon : ? ']
troveray. at what stage 1s polibioal aOcialization most I

1mpor£ant; ‘As Judy auggestad thoro is a wholo other new
area of a middle ground of the grcat ohildhood. Partiouluriﬁ'
ééelaon and 0'Neil have written oross-nattonally about |
1ook1ng at the 11~ 13 ago period as- beling vory 1mportant,
4/” going up to 15, with things that happen after 15 bpins
memvjrodundant than partioularly now.

s _ : ‘ Bob Woiaberg in a book on politica1<1oarn-'

ing, politioal choice in democratio oitizenship, devolopo ~

a seriea of graphs which I find very intorosting and ablo
to bring_tpgether,a lot of confl}cting:data?in this anoa.
. Byéonjuﬁéd—;;;.Almond and.Varba~data‘to a Sreat-oxtqnté

7ahd'th5y are the. reébhcy(arguments-' ﬁﬁa£ the oaily social-’

~ization that t&kes place cannot provide the kind of oxper-

",

1ences and 1nformation that are raally going to be rele-

vant for the adult who 1s an active participant‘in the. ¢

y ! o
)

political system VI So it's,the tranaiont issues tﬁat oomo '
upwthat are very important to tho sooialization procoss.‘
' ‘Most of the early research in political

'bocidlizhtion assumesathe,primacy argument -- that whaﬁ

E

3

. |l takes place early'ip:%gﬁt important and also structured

. . — '.- - Q ;-:

° o | ' o 195




'aon, That's why political scionttsts are 1ntoroatod in

,'young .children. It's not roally bacause thqw'ro 3nterestod

1n younéi}hildren but they aay this has some meaning fonp.

‘ments -- whether the important period for.political social-'

;events that dhxate a lot of-political attitudes and-

~think falls nicely in the cognitive development learning

120

y )

}ator wordlng in the political syatem. ‘: S )

¥ -
I'd like to use the board now- to make cartaﬂn
pointa. ' ' '

| R. HILL: Karen has been working at this . :'
\ _
rull time for. almost a year, or .more. than that.

i

K. DAWSON: These graphs I think are vor&

jauggastivo of a way to deal with what I see as some of tho '

) /
real conflicts in the literature. . . " o 'f o

t
-5

Looking at the three arguments basically and”

the dirferent rosearch that supporta the different argu*

rizatién 1s the éarly’yeara,dtha,primaCy argamént, which
then Etraoturés later .behavior, early oriontations that‘f
will'datormine later participation;’whétner_throuéh the
racency not 1on ofdwhat takes~p1acer1aat’is most important
- that adults have ongoing experienoes and it's more the

Ll

transient 188ue8 and voting/for candidateSjand current

poﬂitical positions, or the intermediate argument which I

125 .



il

'lésf'»

-

~7

«theory are;-~ that 1t'a really at roally a cortain stago

‘Eof maturation or develbpment that childron are able to

and at 13 they might have some sense of what that roallyy
means and have a way oQTarticulating that better.
i WGisberg says that 1t's not really an eithcz

or situation or-an either/or/or situatlon, but rathor 1t
'prediapositions you re .looking at and what, kinds gr quoa—‘

Il answers dependiny on the question.

to be able to pick 1t up and use 1t and act upon it .-

Y. -

attitudes that they have. . ;“Aq .

An eight-yoar old might say "I'm a Domoorati

deponds to a great extent on what kind. of orientationa or

tioqs you're asking.

[

You might come up with different

TG -

a In ‘the primacy argument 1t *s the 1dea that

¢

high level of learning takee place here (1llustrat1ng) and
then tapers off and“adults don't really learn very much.

That's why we're 1nterested in young childron ratﬁbr than
o R 4 . v
adults. . 7 , T

. . J X . . . o
This one 1s that there 1s a peak somewhere

in the middle, in late éhildhood.’ And here -1t 's only

J
that.when people arq active participants and the 1nrormatio
/

1s more relevant 1n a more relevant form that thoy re goin

3

lput more of the 1nrormation on some of the oarly valuos and,

g

LU

/"

n

R}
1 o ‘."Q. .
LT R
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| derining thémselves and they are derining themeelvcs‘

. : * ’ - ‘ i
3 N > N s . . .',"

r~

a

vtalking about some hféad baeic orientatione that take | "

place in early ehildhood; that children hetween the agee

-

of thrée and rive do pick wp such notiona as "I'm black"

or "I'm poor"‘or‘"I'm Catholic" or‘"I'm American. It' ,j”

/.,_.

doesn't have perhape much meaning, but they are baeﬁcally
j

esocially and they're defining themselves in many ways,

including, in a sense, a political connotation
. 5 M

Later on 1in thc middle period is when they‘

"‘

put much more of the factual information Anto--1t. They
;are able to have a hlaner order of reasoning. They go -
qfrom the concrete to more abstract levels This.becomes
_then'a more important period for learning a lot or ba ic
;inrornation and undersganding of these earlier feelings,l
morefofftho affective area. ; w‘ |
Then still later on they have the kinds of

’iseues"that really are only important to adults what ie
happening to the school tax. bond issue, what candidate is
going to win in an.election.t They soon determine that they

PR )

~have stakes 1in issues.likofthie.

Then he develope another .chart -whigh pute'””
them together and euggeets that much oé\it depende on what‘" :

kinde or orientatione you're talking about, and here you r4,
| ' 7

i
N

TR

A28

I 4

™ ‘-;
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fn

Aprobloﬁ.

) l v .‘
n

Anyway,thie 15 Juot

t bridgo the gap between what 1s on the surfaof and

~

fer nt pointa. I think ror education aomo of thaso iasuos

'ritical because different agonts of socialization are

\('»

ily th t is g‘ing to bo very oritical./ They got fi st
lids on'the c'ild
. g J

he intermedtat® area is probably where the

school is go?%g to be or primary importance , and then‘

later on"olunta y group association.' Probably peor groupﬂ

are import nt. all the wax\througb.

Anyway, this 1s a way of ot.Ieost_trying to;

"soy what happens and what is imoOrtant in the various

points and w at political socialization might be oritioal.
R HILL: This really helps me snap in on a

wQﬂ e trQiqg to look at potential outoomesvandv

measures of do iraoao oehaviors,from a ou;voy poiot of

view and,thatﬁ'ealiy helps organize the problem that we're

to be important at dirferent pointo in these lorts ot-

.-' \. , . . ,": {

‘way, I think or try- 1 -

129
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‘»

Jent areas?

v‘ k3 . J.
tthe frame or this as a cumulative process.
'whateqer,the‘outcome,

later goes away . e

Very,early period,

current’ events that individuals as citizens have to relate

haying of,hoﬁ»to look at this ¢

~ o ~ B. MASSTALAS: o

. Are "ou saying that these
P 27

outcomes, these orientations should change with the drgferw"

\

'TORNEY' ) think .1t has to be cast In

Those graphs

)

simply indicate the rate at which the inrormatibn 2} S 5,"

is\acquired.

what 18 acquired, for instance, at the intermediate phase

S

. ’ { ) ,
. B. MASSIALAS: You gave an eXample'forrthe
like saying "I'm black,

#

" but you didn't

follow. this through. What. do’ they say later? T

.,’1

K. DAWSON Let me Just finish this up

wygn you put them together you get something like this M

the early childhood it's probably broad and basic orienta*
tions that are mostly formed As you geé/down to adulthood
it's a specific kind of data, a~specific issue, a’ specific%

candidate; thehkinds of- transient things_that change 1in

.

. e

to.
¢ . (

they are on the occupational ladder, what their income is,

who - their present associates are;

A

- That does not say'that_

o

Their,opinions might determine to a greatmextent’whérq‘

‘who . the reference-points B

Al

39 .i ’ , ) .
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- are gonerally. in terms of how they're going go rggponﬂ

'argument basically. says:

adults and the fact that éoeializatioﬂ 13 not comploted at

~

tionw
.in which he-did some intervieying with teacherg ‘on the'
.political socialization data.
'really didn!t think much about ‘this area.
'consciouaness-raﬁsLnG is called for, Which I think goeB

back to what you suggested

citizens and adult ‘values’ anq adult norms and adult behavid

- 8 . ' ) v

L]

to 1b . ';J H-T)“

I think the &ssumption 1n the 11teravuro '

L

generally 1is that the ¢r1m80y argument 15 Bt111 torribly

’J’

convincing, that there are som? ehrly tﬁgpsa that nappen

that. do seam to have continuing inf1u9n°° But I think thq

“-’-J .

the age of 5 or 13, but 18 an ongoins proceaa and that

perhaps differont things take place at diff@rent pointB in
the life span. | -

b ] E : .
I would argue thqt I don't think teachers

v

are torribly awarewh$ happens to childf‘en ‘and part of their:

problem 1in dealing in thls angg is Juﬂt’a 1&ck of informa-

Washburn did an article on childr‘?n in posb-Watersat

and found that toachers .

So perhaps gone

’

| ' B. MASSIALAS Yes, and what I'yag leadﬂpg

to was that when we think of citizenship we think of adult B

; 137 ;’ . -

—4;~;______+*%——~—_

Let 15 ot completely forg.t about |

rs
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/) *

:children are not citizens and middle school ‘kids - aré*pot
ﬂcitizena but we're training them ror citizenshlp which isL

SR
o, "
(R v!‘, B

;citizenship.

,saying that ‘a lot Of peOp%e~are saying that andsinsteadn

v o '\,
of preparing programs and measuring them on. their own menit

cwe re SOing to relate that . This is not what you saild, -I

A

that 1t's not preparation for life but life itself -

vmiddle fOrmulation, the criticéz;feiiod notion. As it 1s

,_formulated there it~ sort of retains the cultural myopia of

and th&e ia what wo seo in the literatgre- that young

T ’ -,"v !
4 i : L

»

gaing to oscur 20 or 30 years. hence, and thatvthat 18 reall

. o ‘ ) ‘ ) S < i

i . P

w~

- 'KRu_sIGEﬁr I aon't think she said that

B. MASSIALAS . She didn't say that but I'

at that point in time, when it happens ~~ whatever the kid\

says, whatever he does - we always keep thinking of how

know, but it Just strikes me that that is a very important

issue -- that when we say training for citizenshipvwe'

I

'mean training for adult citizen .roles rather than accepting

that citizenship occurs ‘at the time in the classroom and

¢ t

{

' I disassociate with that

W. McGUIRE Could I add a footnote to that |-

psychoanalytic influence and the ecological infldence, ‘that

i

1f there® are critical periods they are relatively early -

A : B
L) °

i .

N

12

)

L
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that psychoanalytic view that authoritarianism 1s iaid
L ‘ ' " :
R down from ages 3 to 6 or, in the ecological that ducks

.n* ey
marry whatever they follow from 20 hours to® 48 hours,‘npt

[ S .- ’,,. ,

T.‘earlier orvhgter As e EQ. through the life cycle ktnd of |

T

personality development that &oth papers dealt with to

u”ﬁ some extent we realize that there might be critical periods

i

Later on for other things.
HAT - o o

: Grahted Ericson's early periods with‘someéj

o

-

\ ‘what more stress_and_basic trust, nevertheless fo} ldeqlogy

integrationdhe'houldvsay that comes much, much"latér;_tOrpg
A . \ ‘. ’ - . 4 . | . . P
Dan Levinson's work on male mid-liﬁe‘crisislew thgt there

are critical periods for other kinds of ideology. ‘The

middle model is somewhat more - complicated and might loOk

g - B

«
o -
- " s : :“E . B

Very much like the third one ir you cut off at age 25, be-

Ty

-

‘cause some of these things don't happon until 43 -

A

v 1« ,'! ' " R SIGEL There are discontinuities and
. ' “ o - { , ‘
the discontinuities come up because ertain values learned_

4

in school and in church and in the experience of working 1in

o, Nr 5 _‘:\ 5 "
a sweat shop are 80 discontinuous that you have to have aé

) ¢
reoK:ering and a eintegration, and that is ‘a very compliﬂwﬁ
"~ - jl-cated thing. ' We arevjust‘now-beginning'to pay attention-to

that. . ¢ S L

[} . . s - X . . . . L

- ’ ' ‘\ .Iﬁ, '
N A

Political.socializationﬂhas;studied«p?iitical"

“ LI B

: ' X , N . v uE:"

15
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‘attitudes towards ideas or obJeo’and I think that 18 oD
fnonsense If you want to have a developmental model (L'

A dubious about that anyway) the more important things are
L A
underlying value structures. I think what you call altruism

Vi

or attitudes towards generosity, towards welfare, and ‘80 on,w'w

I think may. be much more organizing principles for how I y

-later on fecl about housing for the poor or medical care

S A

for the elderly\}pan any specific ideology.

~1"

W,

o h - g’i,“ 3 ?«j' One of the things I would study is the

3social values that children acquire and how they modify
fthem and whether there 1s continuity between these basic
hvalues and policy adoption I think that's where many of

e our confjfets come in later on when they re adults.

f»wfg‘w: ST W, ;McGUIRE“ For those ‘who. aren'ﬁ amare of ' M

el
-

¢ o , o
the information sourhe there is an invisible college s

information exchange ‘ecenter oen - the adult socialization and

PR I N ,

later personality development in the Social Science Rew

‘/. | ‘ i},f._
I searcthouncil; The;commi§tg§ headed by Bert Brimm dollectskb;
. . R R .'5‘;, o e
b data on who 1s doing what onéﬁfult socializatio‘u

‘ 6. BIOBERG: A ‘Couple of caveats or Foot-

©.
~

notgs. I worry about a couple of things Although we. do

‘have the nuclear family system whieh I have Qo question isj

-still the ideal, -we have had a good deal of fragmen?%tion

‘.' o v.«..,,.'.d.:
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?

kcd

e,

'-,; di ferent situations and particularly in -a- complex society”'

_yyou begin introducing this 1dca of family into that modol,

4,181d9 in the same person's héad. ) That does trouble me. and

ol [ .

S| may - be: qu*te f‘unctional With’is idea t:hat here is “a“*
s

’ )
*,being good Parsonians

in family life and it's not Just in the priv 1legBd group.
It has always becn true or*the povertyvgroup, whcre B U o

1‘ . I . S'
dcaertion ﬂs the poor man's or. poor wom&n s divorce. WHWJ

o

what family, what kind of family - there is an enormous

amount of instability thepe and sometimea gou ‘have tw01or

hS -

three or four kinds of famdlv life that co- exist side by

it .
< . -

apain 1t comes back to the fact that people are trying to

study political socialization outside of the social

v./ s

sﬁructurc <~ not just thembureaucracy, but the family lire.
-5 o : Added to 'that, I'aﬁ'hot'aslconVinced'as

S e R " AN .‘
sOme of you seem to be that, values and belief systems arc

- U

as cdnsistent as would be pomtrayed by this Hiscussion.

. 2 l_.“ I

I think that*from nanly -on a number of people carry around

@n awful lot of confLicting values in their héad and it
\ &,

nice consistcnt value system me of you strikc me as

L

) 'VM.. ‘\
o oy

: I havch't hcard any discussion so. far about.-'
KT : . x.‘

the inconsistcnt value .and belief system that p%gple

-5
.53

.

acquire at a fairly early ‘age and they draw upon that in

-.‘,-“_

toa

ey . T . ‘ B Tt
. . 3
- .
' . G
: - i . e J et e
- T ' R - .o
. N .
. P .
. : .
S \
N1, ! I




?peint out where y0u compartmentalize basically inconsistenf

function of education 1- not to change your values, but to

ZAJONC The fact that the eyagyag

and this happens 1n the area 1nvwh1ch I work - the lack

"vl

of any 1ntegrating principles is actually 1n a way more  }'

disconcorting when you ask peopie than the fact that they

can hold what seems to you to be 1nconsistent beliefs.

ifiﬁ? - R SIGEL-' 'v‘%i.

Shouldn't that be tne one maJor

f"”values you can still g0 ahead and keep them, but you should;p

1

poinqlout that there 1s stress anq COnfllctzln'valges;fll [

A

'{;L | :"" % ‘ - fl %
| TR
whqre at an early age children, young adults and adults arﬂ"
expocted to follon“airly 1nconsistent roleewor Where ther ‘!
fare 1nc0nsistent demands placed upon tném‘in the‘egne 4i;ﬁ
‘situagion, .iw‘ ”if”t' | ; | { | R
“":W*ff'{,fﬁﬁﬁiuzKJch-l Isn't. 1t true that whether PO
’T_’ﬁnefkhva;;es ‘are 1nconsistent or not 1s a matter of value |
nitaelf?;ﬁThis 18 not an obJectiQe'opsarvation —-'one could
maﬁe a decision -- fjjﬁ‘ Ff” | :
N , G;»SJOBERG: Whet'do youlmean by7§h;t§?' g
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jare no longer working on changing the attitudes by intPOr

ducing new information. We are changing attitudes by ask-~

'most important 1issues 1n the Presidential election; how do

.with Ford and against Carter on the three_issues that .they

“clectod as the most important and they happen to be on the

. ) - . . B .
~what secms a blatant 1ncon3lstency, short of doing some

“o

think one of the major functions of education 18 to bring

out the underlying unconsoious tension.

0
1.‘

w McGUIRE We in the attitude change area

-

ing questions, the Socratic method. So tﬁe people who
work with me. ask people a sénies of questions and change

thelr attitudes that way, bringing out the implicit beliefs

Q . ‘ .
they already have. . )

» : What do you do, though when the Michigan

~

political science studies ask people what are the three

Ford and Carter stand on each one and how they'étand on

4

ecach gng, and,then you find the person in perfect agrgémenq

carter side 1in all three, and you say "that's peculiar"
and they say "what's peculiar?" Thils 1is a real problem.

I don’t*fnoW'how to handle that, where when you point out

Levy Straus kind of assumption, they don't even feel 1t.

7 - R.-ZAJONC: If one doesn't have full infor-
mation 1t may look entirely incomslstent.  For example, thergq.

N

4 ~ e
, 1 ))1
. - - g "
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)

are other results from the same institution.

people abput their opinions on public sebVices given by

various agencies,

such as policei

or welfare,

When ,you ask

everybody

says they are terrible that they absolutely can't getfan&

'information and never get any help,,that they are absolutel

cynical in thelr approach to human beings and they disre-

gard the person, that the police ‘you can't trust

Then 1f you ask during the same interview,

[

experiences have' you had with them?"

"What sorts of

AN

and so orn.

the maJority_say they |

had pood expcriences:

that the people were helpful,

that

they get service,

that they got consideration.

If you ask

"T know

"how come they had good GXperienceS" the answer 1is
‘how to get around these guys."

So the publiciaggrcgate attitudes about -

.

public service are completely different from the set of ex-

- «

i

perlences they list themselves.

.sltency between those two

things

They don't see any incon-

W

McGUIRE:

You certalinly can chan

e atti—d

tnqes by asking questions where people have to appeal to:

t
+

thcir‘own values. People

The. very successful oalcsman says tbaﬂ you»shoulq ncver_
RS

answer any question, but you should always ask a question

‘as to why they ask that, or something, and then the people-

in sellingwhave always known this.

Sa
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[

conV1nce‘themselves@that they realIy‘agree with ;you in the i

LY

first place.

)

‘proposing,

o SANDERS

of times we turn ‘to: the issue of the outcomes -

be the good citizen

-

.
. '
re :

I am interested in’ the number

what’will

]

what kinds of characteristics we're

~

*tion is oorrect. ‘ N . s

going to.look for I guess when Karen Dawson was present—

. ing Weisberg'swork it’ became clear. again that to understand'

those graphs you really have to know what is on the '

‘

ordinate,'and that is what I gather Weisberg was saying
JIf you take a general picture 11ke ‘this with age on the

.abscissa you need to know what you re talking about as: -

A

being the evidence of the socialization\in Order to know

whether recency, primacy or some interpretation or orienta~J

PN
K.
ot

I am trying to take the list that ‘we arc -
the derinition of citizen education and the’

itcms of knowledge attitude, skill. and dispOSitional

outcomc, and I am trying to pair with those through some

kindS-of 1nterpretation criterion,meaSures, outcome measure

It seems to me that over half of the discussion here has

been about whether we have the right kinds of outcomes -~
. [ ] v
not so much how we. ought to go about teaching,kor whatever‘
! \

but underlyinm this nas becn what are the outcomcs that ong

s

]

/ . 1')-"\
: : 'Y}




would really'likeﬁtoJSée. iﬂn-' ‘ . | ,: : s

outcomes,‘using those as

to relate to ‘those.

particular items there.
“paring pesple to parzzcip’te in and know about
_ever think of‘building a test,

‘cussion that we are more,

{ called. together,

wdesign:aicurriculum

in saying this, ‘but you call tOgether the” clergy or the

(138
Lo

P

Yo

b ‘I dm trying to wrestle with those particulav,

a sort or uorking process, trying
I am especially interested 1n the
ﬁ’k‘

kinds of comments you have about particular ones

’about.

i - One of the problems that ;1WAQs
bothers me is one that was in- the section on- knowledge

do we have sufficient knowledge of the kinds of things in 1
the future that are likely to occur that we need to be pre~{
Is that a

reasonable kind of objective to have° Could we - conceivably

building some kind of ®
measure‘of"that insofar as that future brojectibn?

W, McGUIRé: I've been assuming in.thisfdis;
because of the kinds of people
more, on ‘the technician side than the
nature“or the outcomes and thatvwe are~sort of assuming
that‘people in Trenton OrTw shington,or uherever;know_whag‘
good citizenshipvoutcome“is and the question.is how;do'you'
| and so on,‘for that. |
g .,b ’ I feel I'm soundinp like an Adolph Lichmann

-

politicians or othcr higher torms of life to decide what

v P

leP

t o T e

B i T I £ )

e



\still hypOthet&cal when you say if you're d\aling with‘

-

— b ' . 4
outcome you want-andlthat\our professional*expertise is .

somewhat- more on this, except'thaf, as Karen'points out,
\ .
you can't completely anewer the questions independently

because for ‘some kind of outcomea a little different kind

Qf curriculum placement and type 1s needed But 1it's

that. t he- best procedure is ‘this. ' But»we're not . saying
whether you should be dealing with that as ‘an outcome or

with some other outcome

i

S ‘ I personally, of course, have my opinions
?,\,’ ) . . i . . —_
like“everybody else, about our professional expertise here |

R. HILL: Let me respond. I think part of

! "(
e N

3
“what you say 1s the yeason for coming together we see on

l

the technical side, but we know that we gan't get into. thiq

e

process without a discussion of the substance of what

‘should be. We assume that social sclentists have a great
deal to saysbout that and. we are interested in that, but

-

here we arc not so much interested in what the curricula
will be: That 's the next st?p -~ another kind of discussic
that Qd could focus on.

- We're interested‘in trying to take what we

think the public wants or'WQat should be from our reading

and interpret it 1n social sclence conceqts in some way, . sg

117 .
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v

,projecting that out either

.For example, I would turn to Roberta and say,t

!

"science:

T

-

we can make sense outﬂof Lt} That may be a.little ntrrow..

You can't‘do that without thinking about curriculum an
but we're coming back to that

‘

idea of how do‘we state objectives in ways that make sense.

"You'want
Iyneed*help’in defining that,- in N
o

measurable terms, objective terms, 30 notcnly could I
X v

heaithy skepticism.’

write it at this 1evel of abstraction but for the next
. )
That's what . we need some help

level of specificity. on.

‘G, SJOBERG. What 1t comes back to 1s the

)

issue I tried to raise yesterday about the role of social
Y ' "‘) o

one being-the technical expertise,'the other

. ¥ ‘ R g i
being the ecritical orientation, and another to think ahout
alternatives and the construction of alternatives and

how.do'you begin to orient children and at what age do you

think about altcrnatiJe ways of looking at the‘worl

U . That is why I say in" that ‘behavioral sciencq

littlo box over . there that there are a few soclal scien—
e‘ .

tists who do think that the" function of social science 1is
to construct and think about alternatives, not Just <to
deseribe what'is but the construction of alternative

futures. _ -

The very discussion of human rights, for
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'future -- not cast. in those terms, bu

that 1s exactly what

is*being.sa,d. I think that's a very irficult step'becauae

people arerbt oriented particularly in sociai'
science, to begin thinking in terms of alternatives. They |
Just think of what 1s and say that what is will be. That'

I think has all kinds of problems imbeddéﬁ-in it
1
Y.

R. HILL:

stantive'disoussion'and

I guess that w0uld be a sub-

as I said

that is open,

but-we

be happy to send you“

need your expertise. I don't &ant to rule 1t out It's

great. I think we stuld he able to see alternative futures

‘and help us.see,them, but we also need help in dealing . //'

@ ' »

with theﬂspecifics.

) ‘;'%; ,B .

during the break ab0ut the instruments we have used and

MASSIALAS: You said something to ‘me

~

providing axlittlo more specificity aboug thqse. I~would

at.

§oon 2

L: Describe the instrumezts you have
B. MASSTALAS: First are the basic instru-
ments thatvhave been used over and over agaln on the

political trust tssue. " Judy has perhaps more up to date

instruments. 'We have the participatory instruments that

A
" ' A
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e et e e e e g s i e

’

‘we have constructed thcre that don't have validit and
reliability in them,
,'whether “-
itionlwith our modules,
:the things we-say theyqdo.

,both the modules we use, about 16 Q\ 17 modules and the

1nstruments the teacher self records"Phe. observation
‘schedules, questionnaires, interview schedule -- a set:of

,}havé to check out.

of,&ou, to start the meeting again(
.roomn.

“you to atteﬁ& a real case situation that we ! re facing in

<

. T

but there is a first run to-see’

- 1t's basically being used for feedback evalua-

to see to what_extent they do all

Ifwill be haprﬁto send_you "
N

instruments.

. . . '
~h
r ( . :

R. HILL: And they fit into this kind of

scheme?

B, MASSIALAS: Right. I will be happy to

g

send them to you for a small fee for postage.

R. HILL: We re coming to "the time uhen we
I sense there areE&Q?e-nore”issues‘to
be raised.IJsense.that:from both Barbaraland Ka en;'so;I

inyite thei;wo'of you to be‘prepared,;as'well as the rest.

@

Vi

one o'clock 1n'this‘

Following that at a certain point I ? 1ike to ask

¢

our work scop.e, where we\have to go out and work Withx

I'd 1ike to describe that

.

to you. and ask for your response off the top of yowr_peads
'S

schools in an applied situation

A‘J .\

y
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I would like to hgiﬁ you rerlect on -1t and maybe help:"us -
o with some answers and some l4qeas. I thi“k that 8 the
.;i;’ ’ 4contr1bution that; the kind ofp ghinnge re doing can make
tp,the scientific field‘inlwhich'we are en%ageé§3 it1l’fVP .
| :describ; tpat cé.se hhe'n,'we'!‘e;twqr‘n, or maybe starting |
| J at about two o'clock . . ’ B o Cee |
o _' ‘For the 1mmediate work I T}St do I've gained\
a greaﬁ deal this morning ' Thank you- I -do, appreciatg
%_ Il 1t though, or course, the frustration 1s how mich moI‘e
4.\ || g0 T need to know: :  %, ?33;' A SRR

Let s break for lunch now._

R, HILL: We yould like to hear sbme more

commgnts from Karen and Perhaps Barbara and others who .

%

'might want to speak.  I'd like to give about a half hOUr

w

‘to that and then perhaps I can begin to talk about .a case |
situatlon or the Jituation we 're facin? oo
‘Barbara, WOuld you. 11ke tO kick offo,

B, PRESSEISEN. vyes. 1 was Very struék by

the differcnces 1n'th0‘PWdzpapers that have béén presented

‘and some of'tha?discuSSion- 1t struck me that Byron's

B e _- i I S

e e e T it z S
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. , . g . . . . ( ' ‘
'charts Of the various bEhaviors and subJect material,‘

’

'contdnt material

“teaching and curriculum.‘ In our experience wiﬁ. social

]

studies Curriculum develOpment 1t would ‘be very diffICult

to present all'those cells 'I do want to see what you

have done and what comes frpm the Tallahassee material

LI A i

it 1s vepy difficult tq present 1t to teachers and»say

) ; T o ¢ , N
this 1s 'where you want to go and ‘develop the thingevou

want "to. f111-those cells without more direction from the |

disciplines or from the behavioral sciences in some way

.

. hY
raised last night f0P JUdy

That'erhat got me back to the same question I

r;

Isn't there something,ln terms.

: 1 G :""

"of the devclopmental sequence about those things ‘that are

AimDOPtant in Citizen Education where you do nelate the

raise a question Por'implementation,,for.é-

subject content to the process?

building blocks on some or'these béhaviors*

Are there some important

It would get
€ .

fo what Karen was ralsing ; that there . are some things'
’1earned 1n early childhood in pre operational terms that 1a

the EPOundwork for where you want to go 1n middle child'

hood and thern. 1n formal Opcration

And if s0,,

what arec

y h

they? What arc those vdriables and how do they. 1mpinge

upon curriculum dcvelopmeht;

N

trategies of teaching, and

off all the things .that £0 With that?

That was onatof the o
[ . ca '

A




. questions. = L .

Mstrikes me in terms of where the "disciplines" are. that are

fit stands almost as a monolith. There is a lot goiny on
‘it; but not many bridges out. to the psychologists (although
: \ : el
It they are not completely absent) and not very many- bridges

to teacher education.

the real question 1s 'againl what are those relationships.

',seems to me they deal with those relationships to some exX- .

is our immediate concern Those are long-range concerns

'Voxcept that we ought to get direction‘from a conference

"The othe# thinp is really a comment and it
v

? -4 :
represented hdre that there is. a divergence of two forms ofr

#

psycholegy I am not in the political socialization

literature as many of you are, but it does strike me that
. ta )

r
o

. ( R

If we take Roberta s point that we shbuld

stress teacher education or what we are going to be doing

N
AT

With teachers about this, then it seems to me somewhere
someone has to build that literature . out We are not talk-

t

ing about discrete things, but things that/are related“and |
/

Y

Getting back again to the variables, it
tent and we need ‘to fathom more in terms of doing.the

kinds of things that you're going to raise, Buss- That

like this. It would "make our short—range_Job'a 11ttle
. ' - ) ! l

. .
T g T = I T A
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/ “ eaSieri”f ; we:f know 1n fact where we 'Pe going o N

X 7'/'( . .. =K. DAWSON. I won't go through my ' whole

t,” . Sty . .

4 +

sagenda, but there were several other areas that I think

need.to be raised’ because of ‘the’ relevancy for education

' and'alsO”in'terms of trying to pull together what is in

N\
t he research literature.

s

The first ‘one is 'the role: ofthe environment

IS

“‘and current events generally Most political socialization

work was" done during an era of good feeling, basically the

.'5kisenhower Kennedv years, 'and some of the more recent wovk

‘looking at the effect. of post Watergate was an attempt to

o

see to ‘what extent/;he environment and current events -

,affect children s attitudes. The embhasis-Was' again the

President a% the prime fOcus of an early political concept.
E <
There 1s a lack of literature coming out of

this, but one of the relevant pieces for the people here

v »

" an article that Greenstein did lookihg at - children post—»

Watergate That was ‘in the. American Political Science

’ASSOciation Review in 1975. In looking at children fkyand~i

I think it\was the usualy second through eighth grade -

tpere was an age related difference ‘with the .very younv

\chii/yen still seeing the President in a very benevolent
@

con t, in.a ver}\Lositivc way Older,children wére able

v
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e bad Presideht
wthat is important in the area ‘of Citizenship Education,
yeverything is yood and leadeps are always benevolent or ..

_ that Je\teach reality and everything necessarily is bad

'I think children do have the ability perhaps in an early

’tween the officeholdor and the offiae. ‘ ’
'f was supgested in the papers but a%?zn T think the literature

ésuggests some ramifications -that need more development’—;

anothcr_point-is the different groups, the.subgroups.or”

»be something other than class, and the difference seems to

to differentiate between the office: and the . holder. -ln\\\ &
other words, the ofﬁice of Pfﬁgﬁdent was not seen. in. 8 >

»

‘Mn gative way, but it was understood that there could be a

I thi\k'that,is the kind of distinction

AN

that it 1s not an either/dr-—- that we teach patriotism and.

v
,‘t_

v

7

»age to reject some of those differences but“I think as-

they get oldcr there is an ability to differentiate be—

e k .t. .

~ -

Another point that I wanted to make, which

ey

nationéllvariations. especially looking at- minority groups
and lower class and women and older adults -~ that their

’socialiaation expcrienco seems to be diffcrent ,_Somc of 19
is simply class related, with cducation proBably being the

most important variable In the case of women it seems_to,

\
. v
.

s 4 e e e ek
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: ing with I thihk it's a - fallacy to Just group them tO—
gether eveﬁiin an ‘age- related way : There might be othergw.

“_.factors at work here that we should be cognizant Of ,1=L

| -- and thls,gets intp the whole area of goals in Citizen~'

i ship Education, and one that I hope we'll spend bome time :

'area —-— what kinds of goals ‘we. wan

'mavbe we need to brinp these isaues more to the surface and

ol W
' R3S

-be“diffefent depending on what kind of ‘groups, you'ne’ dea1~:

be mucﬁf%aré}ih lerms or expectations ‘and’ Socialization.

Again, the implication for education might

x = *

. —

Lastly I would lLke to 2lean, up the - question'

a

of participation and to what extent this 1s seen as panacea

"l w

L ~J
N .

>

lobkinp at ? Certainly the OEO program at the féderal lcvel

in the early '653 was seen as a way of involving DOOr
0o

people in a participatory mechanism with the idea that‘

et

their experiences would be transferrabie ‘to making good
decisionmakers in their homes and active political parti—

cipants in civic public life ~That was not necessarily ,
. ) _
thc case. Those programs wcre not panaceas and, 1if anythihg'

therc was a lot of ne ative faliouﬁ from, them

I think we have to be aware of thatvwhole

,to come out. of programsJ‘

T think this area is one that has been touched upon but

¢

i -t
’ (s . . .
., . . i . o

- look at them .
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R. HILL: Anv reactions or comments?

G. SJOBERG: I st1il keep coming bick to my
iissue about alternativos.‘ Throughout the discussion,as I
“hear 1t you'havc the ompirical studioavand4then you have
the hidden agenda: what are the alternatiwys toward'which
‘% o we should strive. On‘the one hand, l tend to ‘be nore of a
' B tortured optimist than some, some who wish to have a lower
morality and not get people 8 expectations too high I
think thoso issues of alternatives are really not being
taught very much, very extensively, in schools as I see 1t.

The. question of what‘are alternativea to the
present deals with tcachers. Then there 1s the question
also of how effectively can students understand alterna—'
tives to their own world and also what are alternativcs
with' respect to the coﬁhunity.

; _ I bring this up because at least on the
community:level_—— and I think one can do 1t with thf/
others -=* tﬁese concepts of variables really bother me a
bit in the construction of,social reality. Iydon't know
how to even constructivariables.' I.don’t think variables
mean much to Congresspcrsons or ‘others wno.are,out there

to restructure the world and to build alternative arrange-

ments because'they have to work out compromises and talk

T
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about it in a limited'senso. But i don't think that's

going to mean\very much to anyone who goes out into the,

b -

community and says: We' re going to_conatruct_here. We're
going to work for some kind of alternativeharrangement in.
terms of Citizen Education where'you:have a.Whole group of
people with different perspectives}and‘vhere‘you have

pcople who are golng to have to work out compromiseslamong

them. . » - ’ | v ' -

I think the idea of‘x and Y variables on some‘

kind of chart 1is afhighly misleading way ofr;ooking at the

'world In fact, 1t's not a way 17 which you can think

about alternatives. You don't think about alternatives 13
terms of X and Y and one variable influencing another s
variable within, because that locks you into the present

It that's the way you want to “think, that's fine,vbut I
alsosee hidden behind much of the discussion "let's‘tone
down the alternatives. The O0OEO program had negative
effects.” From one point of view, yes; from another pointb
of view, no. | | | g

l could‘argue very strongly that the OEOi

program was evaluated accérdingfto certaln kinds of cri-

‘teria which inevitably made them negative;‘that is, the

very process of evaluating the OEO program from the standan

. ¢ "
e

ds‘

R %
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of the system doomedoit to- failure to begin with ‘and thus

Hit was the very conservative perspective of the social

'scientists and using the existing order as the bas&% or

¢

%

cryteria Mhich made(it "inoperative. ' So ‘magy kinds of

o,
. pos .
f ~ .

éxperimental programs. are doomed to be viewed as unSUccess-ﬁ

, "gi ful because of She very methodolorical peﬂspectives which

v

take the present and thf ongoing organization as the standd:’

ard and basis for evaluation., Thus the social scieptists L

Y

f\ |l are locked into a mechanism where they are. doomed to deter-..
mine.mhe fate or the(&nderprivileged when the&ﬁ(e partici-.*
pating to be go good .or if you re going to construct a |
somewhat better world - that's no good either because tho

” present system is right

It troubles me. no - end, to' listen o ‘that kind
- - 4 : ’ v Y oo

of rhetoric.

. 'Kf'DAWSON A quick response. The problem

#o ' '

seems to bq that when the program did not work well in’

- ’

terms of some of. the values real meaninpful participation

-- groups sécmed ‘to be coopted into the existing system,l
v i

and when 1t was sucCOSSful it caused such political outrage

that basically it was dismantled because of its success

-
=

Still to set up participation as a panacea

is wrong because I think the realities are that ometimes'
o ;,,_ . .

1Y




— ; : i

it wdrks and sometimes it doesn't 'and sometimes it's

~.

.meaningful and;sometimes it's not mcanfngful But one R

can't ssumo tha€ it is necossarily always good and that 11

{
better in a real senpevthan if you don't
’. * L ; . I“..' ) . - . ] o :
participation.,
' L 9 . o
I'think 1t's unrealistic to encouragel
’ -+

children'that that necessarily should be the end-all.
Participation for what kind of questions? : ///rﬁf_

R. HILb I*am aware that I don't understand‘
k]

.the significance of w?at you' re saying for wPat we re doing'

because I'm obviously caught in this approach vory much

——

I know that you've spoken on it,.but-perhaps.someone_else
can help me understand the kind of - way we're talking about
‘evaluation not gencrating alternativesaf'

G. SJOBERG: The best I cah do is to take a

ook at my chapter in the Handbook of Evaluation{'whichﬂis.r'

't ¢ only off-beat chapter in that whole handbook. I am

concerned about this matter of alternatives All the othern
@

people are’locked into traditional categories. I don t

Want to give here an hour or two lecture'—~ I am Just not
poing to do that -~ but my. concern\xith.methodology 4s that

most methodologists are locked into a situation where they

“»

15:




»going to evaluate them by the standards of the. system andxuu
“by the standards of the system anything that deviates 18

| going to be deviant. That's one point I'm making

.somethin I'm going to haye to address myself to more ex-

tensively) is. this whole question-eﬁ;)alking &bout variﬂblesm
able ‘X and. -varlable Y, but when you go out. ihto a .comm nity

. S 4 : ‘ y )
,that they can talk'together among each other ~-- 1f you're.

‘going tq be talking in terms of variables to those people,

to talk about variables in that kind of world. .In fact,

'.that soclal science lingo is going to get you in trouble.

_and-you're goiné to have to try to compromise divergent

153
. - )
e e e e+ e e e e e,

are going to define QXperimental programs, those thaxfdi—‘,f

verge from the eXisting order, as bad because5they are

y

The other point I was making (and this is"-

Wi}f!',‘

-

¥
Soglal sclentists ‘have been sockeddinto the’ ideaapf vazi—
wheré you hage.ten grougs of people having, say, ten‘dir—

ferent realities and where they have to be“pﬂgsased.so.'

I would p\edict right here and now that you re. going to be
an absplute fallure in_thaJ situation,
‘ T eansonly‘drawwupon my secondary efberience

working with . social agency 1n San Antonio,‘where I was a

cOmmdnityforganizer of the first order. You don't‘begin

LA

L 4

You' revgqing to have to develop-other kinds of rhetoric
. " .

i
17
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re;}}ties. For one thing, some of those realities are -
! ’ - o 1 o : .
- overlapping Or.youlmay have to construct in your own

mind's eye as an organizer linkages among those realitiles.
) N . ,‘ \'.- 3 ' : ; .
The ward "variables",doesp't.even make  sense in that situa-

tion; : o - K __-" ‘ '
. ' »

. I could gOo- into some details abouf how that
situation is constructed but you are constructing some-'
thing other than what exists and you're not going to be

able to talk 1in terms of variables in that kind of . situa—.
¢ -
tion and make ‘any sense to the people or to yourself be~

cause you' re- locked intg{a social science lingo that is
- ,;m

Just not fitted to the construction of alternative realitie

e out there in that soclal world
_ (" _ . :
R. HILL: 1'11 have to read i1t again and

read 1t again.

A

- § ' G. S'OBERG' I have na%hing in that hand -

book where.it talks about the problem of how dé“ﬂbu build

“

these realities. There are two things that y@b e faced

X

with ~- but I am now preempting the ‘floor 1in %ays I don't

want to. .

gd

Toow

R. HILL: This 1s very valuable to me, and
I wouldflike to hear more.

G. SJOBERG: One 13 that you have multiple

. : i'm
[\l ' . ’ . \)
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fre&l%tl%g when you po into any communitg ' o !

Y -- 1f you begin to tal& 1n that lingo to those people
" some .of.which do not, and then when people come in (skillec.

'politicians have to do this all the time) they are able
-little here and choose a little here and try to neld these
13 death ahd taxes.

-think this 1s what you have been strugpling with for

&

' o o 'R%VHILn. I'm very aware of that -
Wy o G, SJOBERG: They don't even tnlnkrofltha'
ﬁord‘”variable.”ﬁ'That'a one dimension..'lf'we'réllow up .
on what was said earlier, they have values that may be -
disjointed 1nternally and eXternally._ So tO'draw a niae
little curve ant;thére .the greater the X ‘the greater the

who have one multiple reality, some of wh;gh overlap and.
orpanizers have learned how to do. this for a long time and

to make'translations among the multiple reallties and thosg

translations are not variables because they pick up a

in ways where'they'can'get some partial cﬁ%sensus. Using
the language of'the soclal scientists in that situ@ﬁibn
- _ R.HILL: Let me ask for a reaétion. Carl,

do you want to describc a littf@ of your experience? 'IT

several years, isn't 1t?

C. GUERRIERO: Essentially. For those of yoy

IS

1 ]




fwho aren't rrom Pennsylvania let me say that we have

',eseentially the seven cardinal principles plus three, so

& wo have a metric dozen.
.“B

for the behaviors on develobmental scales.
‘studies teachers want to test knowledge because that'

'reli ious organizations don't: want us to teach anything

groups ~- John Birchers I suspect although we don't know
. : ¥
“for sure -- feel that they want to do ﬁll of that indoc-

“-,‘ W - . . . . .156

goale for education as cvery other state does.

’

- They are;

0nc of them talks about having some atti-

tudes related to good citizenship, 80 what we are méasur -

ing is what studentsrsay they would do in certain situa-

tions that might, be classified as being good citizen 'So

it's What they say they would do: no knowledge

’ Al)d it has

gotten us actually in a lot of hot water The social

-

what they re tcaching,-andwthe Mennonites and some ot her

\1/ .
except obedience to law and God. / 'ﬁi/

-~
Yo . N

I have been accused of taking the Bible out

of the schools and I didn't have anything to.do with that
and prayer out of the schools, which I didn't havc any-
Some of the .very conservatiyc

thing to do, with cither

-

trination at h0me and that schools shoul? n't be involved
-,

\

wlith 1¢t. So we have a dillemma.

-

no reason|

\‘lﬁ*ﬁ
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. We did reviSE”the:tgfts. We are now measunr-

?inp knowledge as well as'behaviors. We are. not measuring f»w
reasons for behaviors yet; A typical item 18 a situation
where a student might walk out of school‘and go downtown _i
and there is a protest or a riot going on.. We ask thex
student if under ccrtaih conditions -~ and wx 118t those“oJT
conditions - would ho or she throw rocks during the pro- |
tést. . They say yes or no, and a large maJoritﬂkof them:y |
"would but you don't know why they would; and 1ir you go

‘into developmental theories you can ‘be at stage two and

say "yes, I'd throw rooks" and 1in the back of your mind'
_you thinﬁb"whon no onc is: looking I'11 get a television

" o Or you‘could be at a higher level' I sus-
L

f

“pect, and say "T think the protest does have some validity.'
There a"o some things that néed attention drawn to them,
so I'll thr0w,rocks." But it's for a different'reason,”
| Maybe we 'should be looking at reasons rather
than“behaviors but the legislature doesn't want to hear
ahout'that;’ Host of the\law and order peoplevm have say,\
"I don't care what the reason is They won't do 1t."
- R. HILL: These are multiple reality problems -

-

- the situation you'rc taldng about?




.- . S . e

'sort to a great deal more qualitative analysis, where youy

/

. strategy.

Ll ingvthat-ambiguity‘is theﬂlast thing’infthe world that a.

soclal sclentist wants to do. With most sociomefric tests,

A)

. ; ‘ . .
. categorles on people you can't give those reasons,

3;;‘ ‘\;f o g, SJOBERG That's part of 1, 4nd one of |
the things that Ilsuspect you resort to is some degree of
ambiguity and that's one. of the things that social scien-'
tists don't like. But you. have to resort to You have to
resort to ambiguity.v Ambiguity is a- way out and that is‘

not wkat those people sit down and measure becausetmeasur—

B

you end up uith;‘ that's awfully ambiguous.‘ You canlt get
through graduate school that way. '.Certainly you re .not go-'A
ing to pet a paper published in the American Sociological
Review when yd/zemphasize ambiguity. - i':' ' .,W
My own argument (and it has beery k;eavily
inflhenced by a colleague of mine) is that ultimately a

much more.effective way ‘of goin .about it would ‘be to re—”

allow that~ambiguity to show 1tself and thus allow these

difﬁg;ent derspectives to take hold. Byiforcingethese

\”R.vHILLE’That's very helpful. You gave a
o , . . e .
G. SJOBERG:. And this 1s not my own. 1It's

) _

my colleague Roy Latrell‘s who argues in terms of pollicy ~

7

o~

s.-n 'J
A




that you go for qualitativo orientations, that you‘don't

",scientists who sit in their labs and then théy impose them

|| of the professoriate, And he 1s right because the elite s

-He)was simply accepting what we know about ‘the elite.

'itcs and to the other people in the pluralistic WOrld°

’would now like to ask you and the ‘mst of the people to’ app]y'

Y - " R. HILL: I'm delighted you'did.

trv to'push because fundameptally what we have/is that \
o ) '
most measurement instruments are preconceived by social

on. the world out there All you have to dQ is read The .

fNew York.Reyieg of Books to see what happened -to the mathes

,matician who aﬂgued so soverely against thc Lipset Lab

examination of the attitudes and behavior patterns so- call#d

will never ac?ept the imposition of the social sciences.
{

You don't ?o up to the head of General Motorsi

and say; "F1ll in the bf%nks. You ve got to be kidding

He ‘or-she 1s going to want to say "I want to tell you how
Why not give that opportunity to the Mennon-
) 4

it's done

thy don't you give them that chance?

R. HILL: I appreciate your pqints and I

-

your point’ of view to our-case situation.

I didn't mean to hold the  °

<

G. SJOBERG :
floor so long.

You deséribed




‘are anticipating the problems we re going to have

ﬂthc next year, where we' re planning to go.

to you I thifgk we're gOing into the riery furnace --' no .

the unit is the school

'school and you're also combining community
pif you will

-arc planning to do in Citizen Education

M .

B I'd like to have your attention for a few

minutes and I'd like to describe where we may be going in""'

As I listened

B

question about 1it. We may not survive bccause we' re going

to try to get specific. We have some wery definite assump -

e

tions about hog schools mi ht change. There is not a

rreat deal of evidence abnut this.

what doesn't work and theresiare sOme new theories and _new

approaches We're committed in one direction, L
First of .all, one‘of the aséumptions is.that

| The principal tends to be a very

influential person with respect to what happens in that

" so that 1s,

tne untt that ‘we are addressing and what we

A

Another assumption es that we have to In-

volve the staff and community in thb process, for two -reasqgns

» -

really. We think that this 1sJoge of the. ethics that we,

are certainly‘presentina

There is evidence aboute

and the process heré should reflebté

'one of'the approag:es that they ve used and certainly yeu,.j{

a political situation that carl has faced and you described ;‘

0oy

)Id o

L 1
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' ..,that v,ethi‘c"? 'A"lso",

.,you can't oomo in and impose,

,build
'cess we oxpect to learn a lot more about what the teachers -

cess;already.

| term comes out of’ educational technology. I don't mean th%

‘way of organizingyour knowledge toward obJectives,

We, see that as a skill and .a kind of literacy thﬁt we're

,principals

‘our empirical research suggests that

that you must involve, must :

1

must develop with people. e "V\,
A third value for u§ is that in this: pro-xf

-~

and the principals and the parents d[ know about the pro-

There has beenasome success in

AU .

doing this.
at tgeaschools.
| We have an obJective orientation.' The R

idea of proJoctors or things like this, but I mean tﬁe
trying
to develop intervention programs,'seeing that you get' . [
effocts and revamping the- program and - trying to be in a
sense accountable to impacting those obJectives or changing K
the objectf‘es ir necessary. |
Data based. We are committed to collectingp
data and sharinp it with the teachers and the community.'

goiny to try to- 1nduce or dcvelop with the teachers and

\

‘[%  We would like to think that sooner or N

later we would have some kind of literacy with respect t%

oy

P .
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f*citfzbnTEdhcating,-and

s 1

34_p0881ble.. ‘3,:.”h J o ox

“ﬂ“ that we go to a school and ‘we got a kind of general agree-
l@ment among the decisionmakers T‘ the School Board, the

4“pr?ncipal

.testing,data related to 1t, that

\
teachers now have with readddg and mathematics, Ar that'

“

t

There i1s an. aa&umption about qhe process -

I
’\.“W

'1 o

A . :
some of the leaders’dn the school some.parenté.

Ny [
\‘.

e go to tpem and We want to doh

W y sfmething like'
sp\?thinm in Pitizén/zz>;ation and this 1s generally what
.we mean -- and it's 1in glo\al €erms. : |
oecondly, we/agree on the process to be fol—“

,lowqd tQO ground rules that we would work with people

24

under JWe suggest that we get an agreement that thex are

X -

willhpg to 1nvest the time and effort and develop what we

_‘1 ht call al. school 1mprovement theme These arezthinge

l

that have been tried in some other areas where we have had
Qsome success So there 1s a standihg model

glﬁ The first~ step with that prpcess 1s to de-
LA

fine goals,and objectives.

We would predict basedzdn our

eiperience=df'ioingvthié with groups repeatedly"

—~we're

influcncingeand we' re certainly proactive

i /

would predidt tnat there is a language

bdt~I think we

a”geperal ethos

e
. % . 4 . .
that people Wet in -- onec’ guy is heavy for otedience and
7 ‘ 1
- . S ,
Q . l '-E : N
RIC - A . 164
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aqothgr 18 heavy for sométhiﬁg‘elso; bupﬁthe§ beéin'talkingil
to each other. | |
| "Do you mean §bedicnce without thinking?ﬁ.

"No." T

You begin talking and you comé up with a
statement which begins ‘to approach the one that we have 1in
front of us. At léaét we'be seen 1t happen a éouple of’
times, that kind of prediction. Certainly some things
might'ée<left off or some language migh be d"fé;ent, but
that process happens or can happen. Ultimaélij you define
it.

. L4 v

Then we begin to. try to.collcct data from
studentg in that school.wilth reﬁpécﬁ\tb thqéc goals and
ochptivos. Then we Idonﬁi?y deficits determinéd from-.
this daﬁa, wherc these kids arec wecak, what 1is missing; otc.
We dc&clop treatment programs‘and we evalqéto those, cycie%
that thﬁéunh‘ and then we maintdiﬁ thc_bfomrami

We arc at the point ﬁow where we have
vfdndlnm for a year. We're potting chcral'agPCCmenﬁ, or we
are working. on A proposai and'wé ﬁhiﬁk‘wc will get mcnerai

agreceuent . We think we'll pet apreement on the process.

‘We think that we wlll be-able to work througrh this matter

1

of defintinyg ﬂdalu and objecctives. As a matteb\of fact ,
. // N 1. o )
‘ "\ & J
. _
e P - ' ' |
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’

A , , -
one of the things that Glideon described happens. When

thérg ;s-disagreemdnt we push 1t to a l1$tle-h1gher l;vbl
of‘abétraction, or theretare other kinds of strategies
that we follow 1in this kind of thing. But whatever happens
we begiﬁ toﬂgct a genefal statement‘and a consenéus‘about
some kind of language aboﬁt thclIGVel of generality that
you arc looking at on that page, about that.

our next step, 1s go go out and measure 1t
and, as you point out, that goes, biqg,.righﬁ down on the
level of specifidity. How do we dQ that? What arc éhe
,Lnd{ncs% As T sa&, this means 1nstrumentétion or some kind
of progeduré. It means focus omwschool and community. We
want to know what 1s happenin;<?; the kid?s 11fé -- other
kinds of &nd[ucn. Wwo want to know sémethlng'about the

AU

We want to know what kinds ofbinstruments.

\

routside with the kids.

.
)
£y

You began to address that recally. The qucstidﬁ shofild be

SR
Ve

@bt only what kind of instrdments; but wHaL kinds of

asscésmchts. And ygu'nre.snyinu ﬁuch more qu&litative;
maybe cthnographic deécripLLons of what 1s happening; In’
that school, 1n that child's culture.- What arec the in-
(11({e:§ ;1n}1‘tu)w do they dif'ter by (:l(*norftzlry . 1§i<hjlt?, arul.

‘hlmh school? llow should we conceptuallve thé‘rclntlonnhipst

S
O o
I Y » P (fsg -
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s,’-»_____'___A_.‘s*. —_—

. \ .
V‘t ;' § Our problom now isthatthm ls where we re at

and this 1s what I. would ' like to ask. the social scientists
to reflect on. What kinds of instruments or measurement

1N LN
techniques should we have‘> We want to go out into-indus—'

trial towns for example, ‘pav about 55, OOO .pbeople. We'll
be workiny with a senior hiph school a Junior’high'scnool,
‘and an elementary: school We'll be working in rural com-

AJ

munities as well, probably at lecast six or seven different

A

schools.
Help us. What would be your stratégy?
What would you look for?

-

R. SIGEL: wnat are the indicss for? That'g
whe}eol haveinywproblgm. Are you intsrcst;d in the state
of' tthetr kn wledge? Are you 1nterested in-behavioralvin—
i diCGS~ what-the§ do? Instruments would also 1in part depens
on what you w1nt to know about these kids. -We have found
‘that +hen we ask about democracy beinﬁ the best form of
movernment‘we can ayrecment even from the most remote
corners ot the ecarth. When we ask students how'they would
éxplain to a student on a foreipn planotv(or some oumb
qucstionullke that) what democracy 1s, even In senior hiﬁh
schoollvb}y tffew Kids ean answer thot. Yetfwhen they geot

to democratic sloypans, tnto Jd1lemma sltuations, they can

1/\».,
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Ll -

,@” ' v

- pilck but‘the democratiC‘answer.

* '~ We come back tofphislduestioﬁ of_quality;'
T think you would get more’;nSWefs from thgée,pe&ble 1f
yOu'coQid specify first what ybu wantAto meaéure“
<\ R. HILL: This yellow sheet.

W. McGUIRE: I can think of five or six sugz

|"gestions T would make which sound mutually canceling, but

they are rather not. One of them 1s to have more open-

endod questions,u oth very open-ended and also opcn—énded

‘by asking why, so that you get the underlying delusional

a |

system by askiny why and by asking the complctely open-

ended question you get- a salicnce measure as!fo what 1s 1n
thelr head.

¢

A decond kind of thinpg that sﬁould be und

taken simultancously 1s to. exploit the existing soc
archlves. 71 am thinking of, for cxample, the Rope
where you have a time seriles not connected with the\par-

ticular towns youirc intervening in, byt ofteﬁ nationwide

sampler or Middle Atlantic States or whatever -- Just to

find out on what concepts we do have some longitydinal

data so that ln your control sroup you can sce how now and

here you can use that 'as a time seriles by veur own control

proup cugpcntly Lo appralae the effect. And in that case '

\

,.- - 1(%}
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. j : .
you want to bring 4in some of the. specific items on which
thercaare good time sefies into your instrument so'that

you can make comparisons and scec some ramifications.
A third thing is following up something that
Barbara raised and v?fdidn't get a chance to address.

v

Byron gave us 1long shopping lists and Judith complained

&bout shopping lists and
which you put them 1into

~

something élsc is nceded, namely, w kind of measuring

Qroccdufe w?uld f111 cach cell. hink even more than
others, and prioritics

One 1s on socilal sciencd

%?1§cié;ésf. Vhdt ;?$ Ehc fundamental cognitive proc?sscs
undcrlyihg thg long shopping lis;'so that some should be
stressed more . than qthcrs? The other 1s a policy is;ue of
what kind of Cjtlken‘ﬁducation'ﬁoals are'cvcn more iwport~
ant thnﬁ others so thatvouc&xqot up'érioritlos. You aren't
nolng to bhe able Lo flll iﬁ those pgoals and sift dqwn a??
write a module ror"‘lovory one.,

[ think to et Lhc.prlority‘S(tting T would

proscribe the ox Rt obvposlle to what T started sdylng about

opoen-ended questions. This would be a highly strucfuved,
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"the underlying dime&%ions are and which are the purest

~would be giﬁihg a very méchanipal task to people,

politically that WOuld be quite interesting to the t%oplc

. | L 174

nonmetric, multj«#ariant kind of thing, where you can give

teachexs and students and Members of the Assembly, or who-

)

ever, he“difficult task of: Which two of these eight
goals re most alike? This 1s a relatively finite task.

where you~can analyze by the new (?) programs to see what

+

representatives of them. ‘Tﬁep'perhapsvyou can pick and

choose what to give priority to, but you wouldﬁget extreme)

L¢ .

simpleminded responses, things which would“mdke you throw
up with your wanting toxtaké a 1ower_profile} bHere you

Just

~
'~

simply saying which two goals are more similar. ’
. . ’ r
Let me stop at this point.
R. HILL: That's very heleul.. Let me now
react to Roberta. 'Abstrgctlngwhat_yJL said i_guess wevdo'
want to answer a thstion like the one'you stated «Gam—

you explain what dcmoqracy‘is?' Incidentally,¢I think

in that community and the teachers, and as they becahe

committed %o the objectives the idea 1s they wodid be

, a~

committed to tcaching them. Whether or not fhgy will we

don't know -- T know you've had some nepgative experience
] : ’ ' '

with.that\;~ but at least maybe we can build a support




ol

syStem_for.doth’fﬁét.

concern with the méchanics

camJaigninm.

selllinyp

\simply'hn ant Inventory ot the past achievements of a given
school community 1n some politically~related activity. If
there 1g Q nobd'dcal of'Involvement one can see that. I

A Yy

e Are there any other things like that’.

' v . «

R. ZAJOVC I would like to come back to tha
N

sort of things Ifmentioned very ‘briefly yesterday -~ some

- )

of polipical‘life, teaching

those, just direct contact with a council or“with writing

a congressman or writing a petition, or a éontribution,udr

.
e

There arec many;_many,activities in whigh

4

chlldren can be’engaged and doing cdmmuni chores. These

things cannot be tested by a 1itcracy mest of*ﬁhc sort you

describe or by a;kinp questions. They hayc to be tested

over a long period Pf time to see Whép happens to the-

school population in situations whichhcould be described .

\

as tést situations.

- vor example, somecone comes- into the school

govérnmcnp bogds\(or 50¢ apiecq.,'How~many'kids

buy them? That might be an index of citilzenship. Or some-

thing of this sort.

There are really no good tests for conduct

be wcarried out in a school system, so it would.

that can
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am taking as a model here the English school

. 4
¢ . AN

theﬂoniy'dbuntry with this concern.

This is not

"The English public

school and also the private school has a very active train-

'things.

spent on this kind of community activity.

Education is rampant and that is in the socialist countries

\discover exactly ap what ape and what items must be taught

pioneer palaces reintorcing school and family.

ing in this area. - They send kids to-a thing called Oxdam,

which is a,sort\%f—weifare agency; That does a number ‘of
Kids perform certain tasks volﬁntarily, and one
can see within.any school system how many child hcurs are
| ~And they do

other things. . L . ' <

4

’There'is another-society where Citizen

)

(%

where I am sure’ terrific offort must have been spent to

I am not advocatinp that we adopt the whole system inolud-

ing the”content,-but'there must be some experience there

.

both 1in ahd'in<waluation of the outcome. I

N

haven't seen-anything of that in the papers.

structure
‘ mIAwould"not
be a bit surprised that there 1s 'such information in the
Soyiet Union and other countries.

'R. STGEL: Or China. ' .

B M ‘“TAIA Over there they are working

on the principlc‘cf reinforcing agents. They have the

There 1s

o ST C e e - J e e e el ke e e e

lad ] ;‘)

Vol

’
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mofe dnity of purpose. It's a very poﬁerful environment;

R.’ZAJONC: The question arises‘whether in
a diverse ideological environmenp similar methods are
applicable or not That's a question one wantsvto discdss,
but one should not reject 1t immediatecly at face value Jusf
\because the ideologicallend goals are somewhat different.

W, MeﬁUIREf Constance Brenner even has ratheq
sensafional data on this account in terms of moral Judg—
ments of Soviet children ands Isracli children and of
Soviet children who move to Israel. So you‘can see to
what extent that one year of very intensive socialized
training_ﬁhey get when they go to Israei\influences thelir
baslic moral Judmmeot. :

I think 1t hasn't actually been published

but thergfis a~terrible ambiguitv in 1t, in that these are

not comparable to other Soviet kids, the ones that move to

wonderful data 1in a sense anyway, 1f only you could go
back and go;\bhg~2ppropriate control mroup you'd be 1n
business.

R. HILL: Gldeon, when you look at the proble

[ 4

and the actlivity what wouldiyou sugpest we do when we go

——

into the schoola?

Isyael. They don't sclect random samples. But they are -
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G. SJOBERG- I don't wish to be totally
’against gnstrumentation, but I do think that these open-
ended questions‘-; giving people some opportunity to ex-
L]

press themselves all the way up and down that ladder -- 1s
going to 1n.the lang run not‘only be advantagoous from a
sociai science point of view,'but advantageous politically
- when you give everybody'avnéaring. vHow to interpret‘

that 1s going to be the tOugh one, and. here againoif you

are not going to be run out of town and plan to be around

for a while I won1d strongly'urge yon'to be much more sen!
sitive and tolerant Of‘ambiguity with respect to the*data'
"as well as with respect to the individuals.

- ~ Ambipuity, aauI said boforo' has ihportant
bases for building at least a tentative>consensus oli-
ticians don't write vasue or ambiruous‘&ﬂWs Just fo
nothing. Theyfresort to_ambiguity.

R; HILL: I've resortod to ambiiguity many
times.
G. SJOBERG: I suapect you're a very good

politician, and this 1s not a’'pejorative comment. I think

4

. ' . Q. .
it's important that you allow for that ambiguity not only

within the data thems elvos but the interpretations also.

cY

l MJ.A_,
Vbl

ff/ﬁ< AAJONC: T'm not sure T understand you.
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T
s

you suggesting that the information one has or collectd

AE:
.abdut an ambiguous situation should be Just as ambiguous

/

as.the situation 1tself? o ,
\ ~—G. SJOBERG: Hy oﬁé}hunch 15 that 1f you <

had/a question on éemocracy ‘and therc was a nice neat
' {
consensus I w0uld not be oppos&ﬂ”ﬁo say Mokay, there is

-

| a conScnsus,' 'But I would-strongiy suspect that if you'

ask questlons about dcmocracy in a particular community

'you would have overlaps among subgroups on how they deflne

{
-

and therefore to say

»

agreces with Y proup” you migq\\wish to glide over that

that world "X group strongly dis-

with a little blt of an ambiguous statement because that

mlght bolthe only way you' re;koing to sustain your own

‘presence inthat community. -

R. ZAJONC: But we have preccise methods, very.

- good methods of talklng about ambilgulty andvdistributions

and apsregate -- things like statistical ‘concepts on the'

normal curve and standardlzations to describc

responses

or attiltudes are reflected in the community,

how certain

There are many other measures now,

very sophisticated®

4

statlstlical procedurcs.

¢/ o AN

G. SJOBERG: Do you really feel those

sophisticated measures are golng to make sense to‘the peoplle

.
.1 ] R
. J
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_ ) ' - B
in that community? , - v . !

the'community. K o | jjy-‘“~f
G. SJOBERG: But you've got to be able f\gi
talk'their 1anguage;' And a lot of those sophisticated
' measures I would say have questions about their eéficacy

in terms of policy. I think/we have some data emgrging t hsg

N

the more sophisticated the measures, the less meaningful

they are for policy

k. SIGEL: I am dist\rbed about some of what
has been 'sald right now. I think thgre has to be a dis-
tinction made (I think you arefdriying-at that right now)

betwéen the quality of the work that you perform for a

'school system and the way in which you disseminate it "It »v

didn't even occur to me until you raised the question. I.

really don't know mahyﬁsooihl scientists, but there must

be some (or you'wouldn”t have said that) who go out into thd.

community and sell a-program on the basis’of»digressioh
fanalyses and’ fancy Plaget concepts. But a clinical
psycholo;isq or a political scicntist who wants to work .1n
t he community; 1f he doesn't'learn‘to_talk the_language of

t he COmmunity‘shouldn't be 1n that Business.

On the other hand, the‘quality of the data
e g I

R. ZAJONC: No. It's not for the peoplé in |

t

1~7n : / v‘
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. . s
that we wégt-to give to a school systeni or the department

. . . ] B [} M N ’
of education has:to be such that we can stand behind 1t as

AY

social séiéhtists. One of mybprobiems~w1tﬁ M#;'thlberé_
"and odcasionallé witﬁ Mr. qunfenbrenher is:that'thé;'don!t“
let you sece their coding system and they change from ohe- .

day to anotger and you'donit know hOW‘géod thﬁ data 1s that

they have.

If you want to hclp'the school system
o '

we have to be abic'to talk td'the‘educationai psychologistsl,
to Carl, and toéﬁhc othcrapeople.

*To come back to the qdcstion of démbcracy, 2
and so on. I also would not héné myself.up rightlnow ‘and

say 'this 1is the dcflﬁition of democracy, and 1f{k1ds in

this community don't answer that thcy only get a score of

(
73%. ) T
W
To citc my own work, we found that there
were two levels of ghuwcrs: th?sc who pive d véry simple |

A > - .
answér, like democracy 1is freedom; those who could. relate

certaln prinéiplcs but couldn't see the 1nterrc1ation of"

o

+these principles: and thdése who could see. It's on that

level that T. want to uot an assgssment of where the kids

X
¥

are at a p;1ven psrade.

The next thing T want to see 1s what gobd

/

1 e AN
1 “
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T4 7

L does it do ﬁh»have this in their head when I present them

: 4
with this specific problcm Does 1t make understanding
E 4
democracy‘pgtter° Does 1t make Ehem more efficient in
‘/ .
solving de%tain problems° 3 . : ' oo

S

:J:”..' Wﬂ - ,'f‘5 I have a great deal of sympathy with Carl.
I know the kinﬁ\of flack you get when you go into the Amish

/.

i .community The onl&\school system I wasn' t allowed in

But you have to talk about this level of

‘generalitv - 'T like that better than ambiguity ~- so as

'uyo cloak the goal which you are going ;n to enforce that

.

is socially acoeptable to everybody, and then you have

¢

v to takc vour community alonp with you. ‘ 4
. E T would argué for instance, that if what
» I SN
- Judv said is oorrect (anad I have no doubt about 1t ~- I am

not q bsycholoriat and I ;can onlv take what yéu peoples -1
say as rijpht) -—‘lf 1t 1is true.that young/ 1ds_ddn’tudeal

-

with abstracnlon\ th well but are more authority oricnted
I \

then I would lect very younr gghool children do tasks and

»act them out bohavlordlLv thn they pet to senior high

chool and can deal wPLh abstractions (unlike vou I do

-L '*t

Q"L'-

o

=

I think abstractton Us hi;hor than concreteness) then you )

try to develop the pvinciplgs that should later on “gulde
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4

them as adults in their bohavior.

< ' t

In a steel community, where lct's say two—
thirds or thﬁ fathers are unemployed let the kids say who

is working ahﬁ who is not working Whetre' does the money
14
come from right now’ in tho house? Who is tne welfare. 1ady1

w

thrc does the moncy from: th%,welfare lady come from?

L}

- You, bring the content into sombthinpvthat‘is close to the

kids: S // B

I was: horrificd when my kid was in third

]

-

"Fradc or whcné@er thcymétudied 6hc community. All the

* *

-wChOOlS were closcd bcoause of a tcrrible snowstorn fory a.

r .
W.l W »

fcy days, and whcn my son came home from school the Cirst

day back-I said'to him, ”Tom, whap d&dlyou ﬁalk aQqut today
rDid youjtalk about'wnatrlt Look]tosget tndisnow.plow ouﬁ,
'ého so on? " ”ﬁo " no sald, "we talked abont’ihe.lndians
I . The Indians : But thcy had the first snow

= -

disastcr I‘ip‘ht," undcp "hCir noscs . . B e

. I
- »

; vgn M/\S,.S'._I/\LAS: T'm try.ing to understand
N g : E .
what you e saJing, Gideon. 'Maybe you re drawing a dis--

- . ,

tinction bntwncn disciplinary reseavrch an& policy researchf

.- BN I

Disciplinary rescarch isnthc rcscarch thaﬂ academics do to

A
PR

find ou; about what is and. ;o underspand relationships

Polic; rosoarch is dirccted to the: world of action In_

)

P A . A

-

..“ R . . L ' ", fﬂ. - " e . ‘ }‘/,\ ‘ ' . % .
:, ... \0 v . v o .l'*.\/? . { ' o

-



“that

_on-alternativesﬁ
This 1s.somethi

“on particula

' making that distinction

nurpose 1in mind --

education we talk about action. Basicallyfwhat you are

intorested in 1s finding a&;‘howAthings wdnk, but you are
also 1ntérésted.1n changingAbehavior as you onhsélf ingpg_

act. ' A3 a researcher you are 1interacting with the people

N 4 A * . ” ’ .
you -are. researching or:looking at or whébése behavior
you are concerned about,

0. SJOBERG:

) B.@ASSIALAS: It's a process of feedback

evaluation. - ' o ' -

B

| |

G.:SJOBRRG: And thé other 1s the emphasis ‘
{

l

oY thinkinp in terms of. . lternatives

§

>

f\don't think Colcman put any emphasis

: /

"I can live ‘with that distinction of actiob

y.

but this seems
L.

to me to be very much action research and you have to begln

7

s ‘/b;

|
. : . . |
and policy rescarch as dpposed to what is, !
. 0

/
V

~

audience and -even when you re writinp‘ f‘or t@ State B(}ar‘d 1
-

_gf qucation Jou re not writinp for an academig audigﬁhe

/

s .
X ! \ L\l

that 13 constructed hy;social scientists.Nifh'a-parttcular e

to, satisry the Board of Education o

>

S Anybéhy who say.s that t at-. n{ce 3neat b~

(

. That's part of my distinction. | ,

A
You're not writing for an/jfadegak.

ey

/

;

/

_That'S'a political‘document and it 1is a political document ih

iJoctive data 1s somehoﬁ(collccte 'with "s¢ ence” In,
E - e . ‘%\q ' ___,,__;’)/_' e
. ¥ “ . ) . . . %
' . . o~ LN . :
T lguj i ‘ A L
i .
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) L .

the back of their head 1s Just

ling the wool over my

cyos,. and I Just don't believelit. A great deal of social

P

and 1s constructed with a certain purpose inh mind, and T'

.

1l heve no QﬁJection to that. yQ'Juéﬁ would 1like people to

science data about. the what is. 1s actually pollcy research

i, W

- say ”that';_wpat T'm doing‘and I knoQ‘what I'm dging.”

You don't tell falsehdods,‘£utvfbu nassage 1t a little bit
to fit the cétégogieérof the cduéatiqn agéncy. h

. 4'A ' - Rﬂ_MILL; Tdeally the way wé WOuld operate

- . istthat we would be taking the qugle 1A the school commun-
;ty?;ntp pértner%p;p in dc?eloping tbat bolicy'ﬁésgarch;

"

what questions should be asked. We will come in with ex-

perience ahd a‘setvof'questiongh but we want to be sensi-

tive to that and we would hope fhere woqld-b@ some inter-

action. about this.

v

|
i
|
|
|
|
|
|
|

1 . dnec of the major .idecas 1is to createc some kind
. ! A . " C | .

: : 4 . 4 : ' v : i
i of ownership on'the parth,of the pecople and then leave, ]
. ) ) hl ' ) ) R “ i
and have this as a way thcy can operate -- data-based !

At ’fi 6rienQétion, bascd,on‘their>dccisibns. That's the ideal.
S SJOﬁERG:\I'm'aLITfor}it. T think‘yoq'll
legrﬁ a 1ot.  Tt's ; very d1rficult éhtcrprigex
2. ouInn: T ;hiEi you're rignt.
. P .

= . %M. McGUTIRE: [n looking” at: the instruments

w‘;_ﬁ.wzgizém‘__wﬂf” - B ,%j_,«f;t);qw._,";;L“ R -

>
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;tldn_in instr

agreed,

~notc I would sound, r N

;
!

and indices T would like to correct a possibie-ralse con-
aensus betweonwwhat Cidcon is saying and what I was saying
He satd hc is 1in favor of open-ended quostions, fg/give

Vi 14 P . ‘
peoplé spacc to Eespond, and that was my first#recommenda-

6&:;;10n.

but we a 9/;cailyﬂnot since he 1is sort of sounding

It might seem tﬁat webgre

onc note and I thought of this as part of gn_all—ébuft

/

prcps If !% were going to be one note thigt 1s not the

)

.

% . . .

T am in favor of sayihg'"Qe ocracy 1s a

good thing: yesg no.” -That 1is é/highly Qtﬁuctured item
andfﬁhe amodnﬁ of-information we get out of ;/response is
proportionateto the degree of freed%? a ge;son has. That!

the least degrcc of freedom We canytell what proportion

of thc people say dcmocracy 1s a good thing That's not

terribly much information ‘Everybody avrees 1t's a good

b4

thing, everybody except young pecple. Young people.rate

democracy as less than a good thing BE? praﬁpically

evcrybody rates it a ood thing.

If instcad we say "Democﬁzzéi{z when every- |

v .
v £ -

body gets -about the same as everybody else"tbr ”Demécricy
13 when everybody has an cqual change" - veryégiffercnt,

cqualizing means and cqualizing ends toéghow'that the

[T S——

»
'
. . X .
; N +
JA . R g

—— e
‘ ©

‘ 1 f? "3 | | / : . ‘ ’ \.J
f ‘./ - - I
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S < e e o e e et e oo
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s

"or another. . This 1is very interOStihg, but,I_ﬁave collectéd
. N ) &'. .1./ & . i

*data now two years ago -- very open-ended -- &bout aLtegnaﬂh

-

. . N ‘; ' -
~ tives -- "tell us about the future for chilldren from 6 to
S _ ! 4

18" and so on. ‘T'is-summer I am hgping to get to the step

’

before when I"will)analyze that'queétion{,.So the terrible

‘thing about opcn-cnded stuff 1s that there 1s a lot of

S

information but 1t takes a long time to track 1t down. I

. gm'meanWhile}putting in a machine—cbmpatible lahguage for
. : \

“the answers to. the foresceable future from children of

different apecs aﬁé dif'ferent curricula.

¢

1 have tenure, so I‘can'afford to do that,

4 but T can also afford to do i1t because I/also have these

structurcd questidnnaircs. Bgt’I think in/Bhe meant ime

you‘havé to collecct data on things that have a faster
" - : ’ . .

o .
turmout rate.
. . Y

HA-HILL: Kohlberg gets a tremendous amount

of information. That's one.of the problems. ,f.

. © 8 ® .
W HMeGUIRY Tou collect both kinds of \\\

L ' ¢

. data. Somebody-asks what does 1t m¥an when you et ~ghe
«vv, ’ . [ '

angwcr xqg and you say, "Walt a minute. We did agk theg,/’\\,
- why and as soon a?/w% et cnouph money ‘to analyz¢ the why
- y ._. R ~ - ‘.../‘ .\.,'., . e _Q . B, , N R e ‘:,‘.__ [N S

o b .  . ‘ | 1:7:
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- responsds we'll tell you,"
_ machine you still go.bac to the protocol. T spent four

. L ) ' '
and, as you say, you need money and tenure.g -

to\ask questions. ~ | ' _\

' \
.M. SANDERS: I have some specific questions}\

’Because of what Judy has said I have a question for her,

R. SIGEL: And after you put 1t into the

-

‘weeks after everything had been put in. It's time-ocdnsuming’

W. McGUIRE: Something that Carl said I alsd
want to throw in. He reminded me ‘that some people think
it's a‘%ero sum game and the more you teach. demdcracy the
less you teach arithmetic that the evaluation procedure
should also ma;e sure that it measures the three R"

‘ R.,HILL. Nick, I would like . to idcntify\
yOu\as the person who may be charg‘% with thisjtask and |
you will certalnly be involved Our-world'has.no tenuré

and we always have the threat of no money ' Anyway, Nick

herc is an opportunity, assuj&ng you have this kind of task

Nl

I8

‘but she s not here- aﬁﬁ ‘that's unfortunate It has to do
with her belief that the distdnction between att?tudiqal

or. arfectivetkinds of measurement as separate from cogni—
tive 1s 1inapprop tc, and tha% perhaps one nbw way'toigo-

bout this would be to conccivc of certﬁi"outcomes in

i ", . B - _l:)f . | ' ‘ . S
| _ s o . .
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~terms of schema. I would have

ced to have had that furth

explored. That came to mind readily) and 1if anybody else

y

" wants to address 1t, fink.

As I sald before lunch| onc of my tasks at

o T .

. . ‘ N
the moment Jds to try to map - onships between currently
availablq.mcasures and the set of outcomes or obJectives
that are listed'in the,Citizcn Education definition that

Russ ﬂhcfuded in the folder to you. That, has been an

‘ ’ V'.\" v . \ Y
enlightcninﬁ kind of ga%codurc and I think it clarifies
" the definitions of objcctives when you begin to try to

define measurecs for them Things.have~to,bc deflned

! : X .
4

-~further.

. I suess this process. that I am‘really re-

,/Gponsible to follow and to oomplete-is at the same time,

4

ag: I understand Gideon's main point one that will easily
Ry

launch-me into a great deal of trouble. One of the ways I

rcad this 1s that 1f you havé a set of numbers, numbers
N

will bc read as being much more definiltive. They gain in

é

imDortance.* RF you have a mecasurec that turns ub with a
'0 . . .

rather'unequivocalumean, and even 1f you throw in a
” . s ' .

range that indicat s dispersion it's poing to mean trouble

-

because we don't want to be as defined about t esec.

R
b i

I see you re shaking your head

4 v ', .‘- . . /
‘~ . - » ‘ . »
' . ’ A
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v

N. SANDERS: Bill

that one

— .
\ . y . ' : o
/} <> G, SJOBERG: I think you're correct. Some
situations are very highly delicate sit&h&ions. .
» I think you made this

needs.to follow a

.variety of orientations~\)We do have in addition to what

_Russ has indicated: here ther approaches

comeéorientedymeasures;

"items -- both, insteﬁﬁkof condemning ‘one and praising the
_ W
other, If you believe in Charles's law it,doesn’t_mean.

'management and businPss for advice since they re used to
.dealing with that sort of data.

'veqsitJ of-Pennsylvania is a very useful person'in that

comment and I want to be sureK'

~

Also, as Russ

has ind %Fted, we would like to do ethnographic kinds of
research,‘to 2] in‘parallel»with the mo?e’quantigative out—
so we will.haveJit in'perspective
and thore will be perhaps enough gendrality or ambiguity

\

L w. McGUIRE- I might suggest that in your

mix you should have’ highlymstructured and very opep -ended
»

you have to firht Boyle s-law; they're both perhaps‘im—

[

besidcs haviny very man;geable, -

p&rtant.
and

structured questions and open- ended informative background

questions you should also "do certain other things suchH

as the multi-variant analysis;*.You can go to schools of

éll ,
Paul Greon at the,Uni-
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ok
[4
L0

> : ’ _ -
-aroa. . And you should do the archival data secondary

analysis of opinion data that goes back 30 years and is
very nicely machinc-coded to see how feelings have been

changing on this.

M. SANDERS:. But -you are not suggesting *
of I haven't héard you SJ& anything yet about non- '=}
”quantitative, I think of an ethnographic woré\as beigg

not necessarily nonquantitativc . but certain;y a substantial
part of that 1is a narrative.
W. McGUIRE: I'm the kind of person that

“Gideon claihs'can't think in these abstract t%?ms; in termyg.

/,l,;-‘» e

[

n origins. I find that we ‘speak in terms of var}—a

. . ables &enly we don't use that term admittedly, and thc
. ' ) ]

clitb»policymakcr comes in and thinks that the South'

Bronx 1s a very complex situatiop actually in terms of an,

(/f ethnopraphic total situation. The community person like

me thatthe'taqﬁh to says, f'How many Jobs .are in {t for us
.8 yeab?”' He Ls 1ntcrested 1n tpe bottom line namely,

a fvariable. “ And Qhe answer’ us ‘"WQ?ll get'to that, but 1it's

llv not all that 1mportant 'But} of coursé; thgt's

£

the omly thinﬁ<;orth1nks is 1mportant that people in thc

commu 1tv ‘are variablc oricnted J£H‘£Fh they don't call it

that |

t

and they rc not about to do et nog’aphic reports

e L i

Q : | . 1'-.“;*‘v_ /
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B. MASSIALAS: I don't know whether you havW

T

read a bodk by Sarazen, THE CULTURE OF THE SCHOOL, and

also Jackson s LIFE IN THE CLASSROOM and also Jill'ﬂéhry.

L

You 1ook at the people and how thay 1nteract.and you. recordi

and you use your best 1nsight and when I read Saraze% I
¢
get a lot of 1n31ght though not as a substitute for the

other.

Rescarch for Better Schools has a history

volumes --
R. HILL: More like 20, of various kinds.

B. MASSIALAS: I am concerned about the

s
i
. -~

nonverbal communication that'takes place apeng people K//
w v i
ohs

which'we ncver have even when you ask”opc -ended questi

i Therc is a lqt of that that throughkobservation can be

PR A

PO

tapped and may hat wouf;-also ve good data, quali-
tative \ ‘ "7-"_ . - o

~R. /AJONC- T doﬁ't want to bc skeptical

,«_s /

'about this sort of approach and T think 1it's very important]

“to have qualitative Qbscrvationaf data Ny
- | N

B. MASSTALAS: Not as a subgtitute for the’

other.

R. ZAJONC: I think, however, from a tactical

s

-

of observation schedules and you have published one or ﬁ:j)

-\ o1&
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Food cthnographic data one nee )

point of view to colloct
. the sort of data that Bil] has described -- not only ﬁo]

collect,

‘Thero arc vory few people th&t can do this well and thcrc

'duce safoguands.

v

much mncﬁ more traininy and expcrience than to collec

- r on
but to undcrstand and interpret cthnographic data
1s so much

gom. for misintcrpretation and misrepresentation

that ‘bc would nccd an ontirc complex machinery to intro-"

v

AN

1.

am not suggesting that one shopld abandonYQ
v o R S 1,“ ‘

the hope altopether, but it seems to me that 1f this 1s to:

bo a major part of the information-base or somé significant

part of it --

R.

HTLI, :

‘You raise an important questionf

%
-

Let me make a distinction and then

We havc'an apoliéd Procegs .

get_your rdaction'to‘it.

We are’ working -with schools

"with us on that and we assume it

4
A\‘

to try to nclp tﬂem do ‘something
' ﬁ

~ v
havo a rescarcw*effort.
)}

in. nthno,raphic research whieh would not nocessarily be

used and would not be fed back to the public.

havc knowledgeable, professional,

Parallel to that we_’*

We're committed. to an'investmehﬁ;“

publlshed people working‘

3

=

Wwe will

will.be of professiomal
rescarch quality. . - L
. , . . - [ . .
Is there a polnt, however, where 3ftor'you ,

1 SAPIEN
. ot




N

Jto come up with varlables but you havo then some variables
,a different process° would there be as much risk in it?

_1s the casec study aDproach as opposed say, to the Oscar

_area ana1 sis or a garvard case study analysis or the law
analysds You nCcd an awful lot to start with I don't
_think you. get anything like that You have té pick mean-

| invful case, studies that can be used,if not to communicate,
:'small yield, but over the years i suppose AL yoit publish

‘It's a long way down thé pike, though e

get some resoarchhand you'begin*\o get hold, of it from‘an
ethnographic point of viéw that'thén you can*do a more

appiiod approach? I mean an approach where you re not o

-

going in totally oPen as an ethnographic person and- trying

’b L}

: R’
1n mind when you g0 1n and you check themt WOuld that be

: ."«

"Af% - : .
s W MQGUIRE“' The prec dent for that I think

2

Lewis‘bif—book approach -- more the Terkl approach, where

S N
a~lot»of gata and then do\a/ﬁuman relations

™S

to train pcople YOu would have to know in advance which

hare the critical onos and I think you would end dp“ﬁith av;'ﬁ

1/" [ .
enough of. thesc ethnographic studies people then codld have-

'\{ '-. \
a set of case stqgies for using in thcir teacnﬁr education.

B. PRLusBISEN could I ask Bob to ko
to the aafeguard question You seemed to.have somew!'

- e -

o . - 193 .F. -~ .
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N S BRI S i
S o guards in mind that you were ready to stato»and I wOuld_
12 . \ . ﬁ

. \ _
: \like to push you on 1c if you do have‘them. . .

‘T’ Rf ZAJONC I really don'tf I simply men-

v

vtioned thom bocauso that typo of data collegzion procqﬂs

] is m%fh more open to the contribution of any kind of blaseg

A1

that the observer may ﬁave - If th data were collected by

l

M -

themséhool system which 1's respon i1ble for the instruction |.
they would certainly want it to lo k good One‘somohow

. ) : ’ L) ")
‘has to“think about the possibility, whereas in other forms |
. . 11. N N ‘ ) ] 4' t ) "’ K . b . B . N

one does not. R . _

r T

Y ‘f,,li,-k | B;'MASSIALAS ' Do you think a historian

:writinr hiStOPv doesn’t have: the same biases?

T K. ZAJONC:  Yes, but thene-d5e several
- .. 4 Nﬁx R ' g 4 . . . . ' -' . ' o '\‘-\'
A historiansowritinr’the same histoby If you have Just onc -

- -fochool official ollocting ethnovraphic data for his own

Ty vschool you might Have. a problem | ‘ ‘ ‘"'“ .' ¥ '
Ky P; -, ) \'."‘ , ’ o ‘..J - . B . ' . I‘. . . N s ‘ \I
N LR A : 1 vIALA : Then \you have a teamuapproach.

,R{ ZATONC "I am t sayiny this is meces:-

¥ - .

,safy.. I am Just saying this is one clcment that onc has

to reoopnize because the data are open to bias

TR ?-; . ~,,,f_ MA SIALAS | But the advantage of that 1s

: i

you have direct insirht into the situation, where your L b

NS . oy '
- other instrumcnts woxld not pive you any sequende »f events)

I : =

""‘ ’ - . v.c b . -~ " . -
B . N R . . g I
O ' T L. - . . ' S

. .. .
g e i e e nd -
T ; T




v They WOuld only nive you what happ@nod @t one point in

o

time ,“ o '  : ST “-y' '
. ’ ‘ i "".a' ‘

L ( "R. ZAJONP . Pergonalily’f think the effort

) f ‘
. ,’ \/ &Yt . r
18 not worth tﬁe tPOUble or the payoJf 15 not worth the v

T . PR S '& ‘
- trouble OpinionS differ as to how mich 1nformation you
: T

{
ret out of this kind of long ~tern thinF either for a.
1 ’ f ' .
‘ . specific case dn«the Gencral'case.

ot o - B, PRESSEISEN- I~Just want to dnderlinc : i

-

) . , ) A}
/} _the fact that the ethnographic gffort 13 not going to, be"_

thc only effort DV any means ﬁt 's a Complementary efforti
H .;*

There are qther forms ?f’hata collection . . "

I | S
e pf L - - R. QILL: Carl, do you want to ask some
IR o - - . o ;

H questions based on your exparfence? ‘T don*'t think you're

ﬁ Shy,Qbut I want to bress’you a 11ttle bit because I think |

you have some 1nsi'ht and some bloodv cxaeriencc
e

! C. ‘GUERR‘IERO? I am r'eallv awg.y I‘r'o*l most @

STy T LI

.ot the discgssion. T understand thc ncasurement'busincss -
3 / T

S i+a Iittle after fiVQ”Or)six years in thisfar;a,ofiyhat wé
’I-call CitizEﬁShiD Bchavior. W Eéallyfmo;ld 11ks to 10 ~s0ma-
, ‘- t‘h'}ﬂ»*- better th'l"l W‘llt we arc\_g,oinﬂ A'.-I‘c'vc p"ﬂla;éd - ar‘o‘un‘lf
T , . - ' : ,
 »x3'£ Ai“ _a lidtac hit of n;hlonry 5 dilcnmas bué the pPObch

. -—J’l

13 t"ying to dctcrﬂinc if anythinv p031t1ve has happonod

afteﬂ uslng it for a year or two ) | T
N ~- - ) ; . LTy

. PN : ‘ L2 N b‘;- »” ‘ : - R ) . ‘ \ v."u ‘,, . . )
B Co e ey N ry - o ‘ , Se

y
AN
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#,

'.kids, the type of community they live in —-.rural urban,

i hirh socioeconom*c areas student~behaviors are, . at lcast

1t's a reflection of the_liberalism o,

- some ‘place like that.

,western

- We havé 35 condition Jariables we collect . i
\

A

f@ata on- in the schools, such as economic background‘of the

P ]

suburban° clags size,,tcacher education- and all thOﬁuA

> ’

sorts of things.,JWe have gotten some very interestinL

~aq

correlations between some of those datat It seems that in

“

as indicated by their attitudes on - thése scalcs, ‘are not ag

are in some of the rural areas I supposé

\ AL ar ,

the high socio~

L
high as they i
l

|

. o
: S
4

ecconomic areas. '
» v_l"

It's. a wide open ball %zames . The legislaf

turecs* are: pushing to get thin s donc and they are pushiq}

’.

|

|

. |
N

|

‘us , and weydon'y feel we re'doing a Very good job of 1t .’

A1l the help we can ‘get will be appreciated

R. SIGEL:»Carl T'a like to ask you a ques—,

tionh You come from'Harrishurg. How do you, for instance,i

act when, say, a team of university people gets into the

school system -- let's take Bradford Pennsylvania, or
_The School_Board is-very;_ i
cerned and-trics,to,thuart tne superintendent,
.. . . e . e

thwartdyOur efforts. This has' been my,ekperience in
. \

New York' and Pennsylvania.

¥

-

.
. .
1.,m
o .

1/

i

tries to “5
ls

A principal of a school

very con- |-
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-

éalls ma‘upfandusays, "Come and help me -- this 1s ;mpdsé’

L ‘ "
sib;e.-—«we're living 4n the 17th ceﬁfury” and I come 1n an
- the! School Board virtually drives me out.

What do you do? I kdbw the things you want

\

3
3

to,khow.} | ‘ \ T
, C. EUEﬁgIéRO: ‘Our prOgram is mandaﬁis for

. éhree“yeérs, and we forceq.odrSGi;éé into 504 vaéOS

' school district%.‘Thgre iQﬁoné we haven't gotten into and

‘T don't think we ever will. We've got a little leverage.
‘there because they get most of thelr finances from the
state and you'cén always threaten to cut 1t off, altpough

N L

I,doﬁ't think that has eve? been done: 1n the couple hundred
years the state has been in existence.

We are now béck on a volhntary cycle,. which

means that‘séhbols requeéé-this aséeésment,"and about two-,
thirds of the schools do. Mo;t of them are st1ll primarily
concerned_with basic skills or at 1east‘théy say they are,
and that's énothér 1n£erest1ng&point. Ohce they'géﬁ the

data back 1t's up to the school ,district to decide what

T

they want to.do. We can't forcd thém-into doing anything

about any of -the goéls, but we can make ‘them reqognize
' ! p ., :
wherce weaknesses have occurred, %ﬁether'it's‘basic skllls,

or'c#tiZQnship\behaviors,,or selé:estéem, or whatever.

. — R
Q - . ‘ ry i

A
5
Ll
3
i
"
{
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. If thcy plan ty do nothing about a\yeaknesa,
then they 're supposed to indicate Why. A Justifiable-

i ! ‘ | ‘ ‘

TR ‘ ‘reason is "our public does not‘support that goal. " How do

vou find 6ut 1f the public ' supports that goal ‘or not? JI

“ devised a littlc scale (a survey sort of thin )- WhePe I

. have four statements for each of the ten Jgals, which

P ¥ D

,’ ' ‘ .giveS’me MO-statements. - When you survey people, even

| e ; K o . I '
‘} : N=very.conservative people, using this -sort of thing,ﬁsmwhere

-

e e

' "I the average man-.on the¢ street can read a statement ‘and say ’

»

”yes,,T believe that's important” and the students can do

that, orrsay "I doz't believe that's important” - 1t's

]réaily anyoperatfonal definition of t he goals . ' e

r'. : o o \ invariably the two goals that end up with
) . . )
the highest priority arec self est em and citizenship Thed] .

4

alteﬁQatc'one and two! Peog?eﬁseem to be sayling when yg€2~

+

nall themf@o the'wall "I think 1t's important that my chil

can read and write, but‘first I want him to feel .good

L.y

himself,and, secondly, I want him to be a food c 1z e
E ' _ Some of them shake thelr heads when they re

_finished with that priority ranking ang they say "T - thought

A .

I was a bgck -tox basic conservative and here T am. saying *~4
$

that citizenship and self- esteem are more important to me

than readingjand writing.”

o : l ‘ . . e »- ) . ) -,
e 1. B 153 v |




LN / R SIGELI’- ’I‘hat's I‘ascinating.q When you get'|

that from the community can you or .do “you have the guts-

to gO\in and say ”1f you want self«estecm, then pcrmittiny
a teacher to hit a kid 18 c0unterprodu tive"vf'Can y0u go ,

\

in and xonfront people with what

‘hey 3sk the school to do

and what\they really want?

\

C. GUERRIERO: We gah confront them -It"

a matter of whether they re going to dq,anything about it.

[

|
Onc of the 1tems on the self esteem battery says something
i

ja fifth grade 1tem Statewide aboutvonefthird of‘the‘firtm

to‘the effect of "I often reel put down‘by my teacher -

i
|

graders say that that {is generally the case, that they

often feel put dpwn byvtheir teachers. That's as bad as

lem 1s how do you change t he teacher s. behavior : You_can !

\
show the- teachers that 1tem and they don't tell. y; rightf

)

.out but I'm sure they re thinking that 1t's the teacher

[

down the hall the kids are referring to. Q' L

1

|

i

I

I suspect they dpn't follow that up, a”d,,;}
|

i

problem lhcy want help,‘at least the .ad 1n1stratio

or worse ;hau‘corpcral punishment,'I suppose, hut,the prob-f

"“come " in and help us.improve the citizenship’begiyior,f b @t

« . o .
A r
= 5 T + ~ PR
Cr ' . . } w . N §
. . ' o » ot , . o Lo




“f“|" 9)

thore 18 (not a whole ulpt we k

ol would .you rather she be

4
1f they wthd like to offen some observations (No‘responsk)

'by pointing out that there are,ﬂ0me exciting thiggs happen

. 1
: inv‘and there is eVGn some readiﬁess,vH Dossible basis of J”W

| .

|

!

|

‘ : ot
el o N oA
e N 4-,:”,_{___

. i ‘ . .“ i .

low about it yet i'fj

! | 4o -~

pose you test out onc or

r

W MqGUIRL

and think she doesn t know

LY

rather your child be? ™ . %nﬂ
' ’i.‘v.
c. GUERRIERO[

have not done that. . ;;'~g. . e

R. HILL- Atythis point T would like to S

lask those who haven't spokeh%regarding this case situation

“ |

If not, I would like to. close this’ section of the colYoquiuM°

CoC l \

/5‘/

de 4 .

support for reaI\Action and help in thp e areas; and wg

hOpe to respoud to this,.

J

Building on the situdtion that Carl has de-|

\

low scores who want help angd want people to come in and

L3R )

|
., . %
scribed in his state there are schoo1 districts‘now-with 'i 1
I
!

help them think through what can be done. in individual ..

schools. We want to help the state bylseckingvoutlthose. ' 1

B

; -lro"v ) . " ’ .
¥ ? I’ ! wr oL . o
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.get ;run out’ of town once or twice

‘Jto do the Job well enough We have to

: ) . . .
N . v . -
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1

zdistricts Lnd begin to develop'model programs. vThis will(T

o

;be our strategy because we want to perceive Citizen Educa~

.tion as much more than Just a social studies classroom -

i
1

rather thé whole\social‘ethos, 1f you will, of .that school

o . . R 2

situation.xaCan« we do'itV We certainly will misfire - We

certainly wir} have all kinds of problems If‘we don't

3

probably have tried
R b ~ o . N » v
‘eep that in mind.

But this is what-ue“gfpe tov'o and., in doing

ey L .

git we hope to‘follow this kind of procedure, ‘where we in—

- ' ‘o

_volve the staff and hopefully some’ parents and community

‘r

fpeopic as %gen%s 1 you will, 1n° the whole: activity We

hope to have them data oriented and collect data about 4t
el

in a waywthat\is ipofﬁensiveiand useful§aqd is based on

‘ ef‘\:.._.\w‘\,. PR . . e I N
some kind of concegnli ‘ ;;”,f e TR sy}
-f.\Youfjust heard CaFl‘mention‘a.very'simplé'

'\ -

'way of sampling at%};udes and helping people, the genepal

public,«make some discriminations . We hope to buﬁad on

¢ L)

~the technology th ﬁ the state has worked out Also;~New.

< l AJ ‘ [ "’_
o .
Jerseyuh&sfsomelexcellent intervention programs -- not

’

statewide in applicabion, but they have some excellent

q d

hmodel,programs. - New Jen§ey 1s also developing statewide

R
Lo
¢

‘measurement programs I L o e

2

=
.

&)

&
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. 1 ’ - i
- 80 there arc pleces. There are things that.

[

. ' _ hd -

-we hope to ‘do,. ' S Co ‘ .
. : e’ - .

: . . ,_é-—'-\_.-
tion. When©You talk aboﬁf the community who are you talk~
] [ ol 7
_Qu,mentipned'rcpresentative agents in the

K

ing about?'

mmunity. Thab becomes oftentimes one of the most diffif

Q:

cul questions.- If you like, I c uld relateAat 1east one
v ‘ S . -

Astudy‘ haﬁj partly underwrdte ';ere we'tried-to get.at
the éommunity 1nVolVemcnt aseeet of the. prablem

| R. HILL I fecl that I am probably unsop;is—
‘ticated‘cohcerhinv tAG qucstions. I know there 1is 11tcra—

o

v

turelgn ;ghs.and I would defer to your descriptio% but let
®

my unsophistﬂ{:tcd.answer3-thou§h. -Certainly the communit

would- ‘involve \the partnts of the children, and 1if therc 1s

-

a Vcopraphical boundary of some kind.ie'%ould 1nvolve a
4

R

geographical hbundary If that particula@ﬁ%chool is relate
. ° Y
to- some larger group, a 1arger geiggaphical p&litical unit

such as a ééighborhood being within aacity, it would pro-

._F_;l e T

bably 1nclude‘some‘representative from that larger gropﬁ

. 1f possible. -

a

. L . ' « L ; \-' - . .
» % . JHow successful we would be on that I %OHYE;

. v 4 , .
. I N sy
can happen. You heard about Dr. Massialas's work 1n:7' P

sTallahassee and the models there. That's the kind of.thing
< - .

. "DAWSON: T have a question of clarifica- |

. — ,. . . . —~ - » - . . o

. ‘]
} 1 iy . S
' -

<




I do know the}e'iS'a whole 1iterature on that~ We

have sOme people trying to think through how that. happens

know.

and what the problems are and the tradé offs in doing that

- » ' < v
* e

And the cost in. getting too many people into the act and

’

trying to deal with that S

14 ~

K. DAW%ON

P .
with thc study that Nancy Winer was engaged in in Cam—'

1 A

- bridge, MassachusettS' This wa's an attempt to/deyelop a

Eommunﬂty dialog on citizenship\education

Ve

was really nuch .more interesting .than the results she ob-

The process-

4
fained.- Part of the prooess'was_her difficulty in getting

)

iﬁ,and getting acceptance., 'She-tried to work through sghoo

systems and found that that really didn't seem to be’ pos~
sible/%ecause she had to develop priorities a year or two
- . J
X :
yearsﬁon three years ip advance or’ t?ere wzre some other

/}L{uctural difficulties

She ended up trying ;otget what-shelcalled
" community repreeentati;esTéﬁnd it ended.upawitﬁvSOme;
teaohera.dna?orincipals.and street:grossiﬁg'guards, a
lawyer, _a‘RJty‘é%ancilmad?

4"

people working in social service

probably tho most interesting person at that Cam~

¥

\bri e meetin was a juvenile.police officer

- There were three meetinga 0ver/e month or

-

LN

W

T don't know 4f you are familianr

=\

2305'




> .six—noek‘pQFLod. in whith this;same érouneof*hcn on fil-~

teen,ppoplc'met. We. ot granSCQths of the"mqooihg;and;shé
- ‘ dip a major wrd£e~un ﬁof’ns. e 1o . ‘h 'f,‘ S ,;V
"What . was intcresting\in it was‘thcy started

with thelr concdptions of " citizenship education and thcy

~

+ | went through many oF”the kinds of things that I think have

shown up in thc proccss ‘of the work that Carl mentioncd

mhbre was a real concern with caring and for the peoplc to

" people dcfjnition,

interpersonal relationships }Thoy wer
N . P

Yy 1nvolved in their represcntative role dcaling with,
:lercn thc >trent crossing guard and her- contact withf'
ghildrcn on a day to day basis the principal andvthe 'j:

teacher. Thcy were very much involved in' the car%ng not&on
. - . I
of oiti?cnship cducation. ' : o ' Vf-_' ;f'

5 ‘ ' -‘j . The p011Ch'off1ccr finally stood*up and

: /

called them all nhonjOS He satd he didn’ t know why. hef was|

FR— ’ ! . .

‘ ‘“fhcre and he didn't undorstand what they were talkinv 7bout:
ho

)

He said he had to deal with kids 1n a. real way, kids W

LR )

. . % ‘. ‘
had nowhere to go at night ‘never went to school L»The

o

!
¢ . YI'Whole dialog Fot vcry muoh 1nvolved with the fact tha7 it's
. 1 . °<

s so difficult to handle the problems of citizcnship ed’ Fa-; -t

tion when you re 1ook1ng at 1t 1in terms of one sz;ce,

thatikferc are so many othcr factors 1nvolvod that you




.. - _ .
X F _L,"a
.
. T

o 20@%

A

L 'sehools per’ se..‘13 T . R S e :
- ) \ . Yo -t n ’ ' ,.' . »
- v . AL the end of the third dialog the people

.

were saying "this haé really beOn tntercsting, a kind of

' . || were lots of other proglems that had noth}ﬂ? to;do with t'he

personal catharsis,'and I have an idea. that if Ei have‘a L4
. v :

a
14

problem in this area I'know someones I éan call ' That was

. 3

the most positive thing ghat came out of it * There wasn't

’

that much concretc, they hadn't moved far enougp It was

a premeJSously lonp and difficult‘process-
el -

/These arc the people Nancy was able to gqt

. -
B \ -‘

‘ ;/§ to commit themsclvis to ‘come to the meeting * There were a
‘number of other pcople that she apprdachéd th-wanted
) mothing to do witb 1t LIf the police officer Hadn't been

there I’m not sure 1f-they would have raised some of the

‘\t«

major issues or questions There was anfeye~leve1 co@ff
‘sensus. Thpy all woqld have felt theyfﬁere for -the righp
“+ 4§ values and'@oog things, and they would have gone out pagtiné‘

'each.otheraon the back. I think he raised some of the " )
real Quesﬁiehe which madc them atand batk and.say, "What

i .

can we or what .can we gpt;do?f -It made them discuss what
7| the previems reafly dre, - - L .
J&:,xﬂ_,~>'”i". oo I iusﬁfshggegf fhaﬁ:thevwholc'area;of {efining

~S,

S . - _—_—

really—have trouble grasping or dealing‘with that therd’\ﬂb:.




‘the community .1s terrilfly important in terms.of what xou'

: Wowl 3 .

. - . -
. , “~dg . A L] L
N . , . . A\

R.

. ' < Any clkosing comments frem anybedy?

RS

(o
e . ‘ ‘ . ‘
/ : .~ s v ' B. IMASSIALAS: . I was involved with tyo of

e .- _ , v Lo )
- the schools,that‘KOhlberv did: One was in'Ca@bridge, the
® - oo , :

, , . R

.Latim School, and the othcr one was -~..I, forget whecre.

| : A

y 7 R. HILLA. ‘Br'ooklino. {

I
> . A=

A MASSIALAQ: The first one only had>part -

»

of the'°rhool participate in those sessions wheﬁb they

-

weregreally dealinp with some basic problems - run..Pys
L) i

fnoﬁ‘school,and such issues-h The resg/of the school was

not inwolvedPandnl ‘don't Vnow what that kind of situation-
does to the rest of tht people o

’ , S o
’~rThen I went to the other school, and thé '

. R ' ’ ! . : - -
r A A - . . - I

“oﬁhbr schaqol ‘hagd Jjust fofﬁotten'about itwmorc or'less; Tha
) A e .
was before we started thc pPOJpCt in Tallahassec and l was

.

vaPy~skeptical. The de Kohlber was describing 1t to'me;' N

: R v R Y E
DUV B \ i
,and”the.othersvtoo,vthey were .80 enthusiastic about it and

-

. ?\ . a g .
,they had conceptualized it So I came‘back little dis-

= / < 2 ’ »
heartened that we start with bpandiose/and/b;autiful_ideas
'and then WQWﬁO bagk and~find out that the'schobls do not

]

b W VS U .7 S

R

Y
. » ' &
PR Lt . . P
s El . . . '
. - * ' >

~$hen'when I‘visdted'the-schoals 1t was‘hot working the.wa$
& .

t -




vimplgment_thenkl v . e o -f ,’.¥
. ' b e / ' - N . ~‘ ¢ )' . -.‘.< _,-,.‘ N * L ". _'
/\"'.- & 'The moral of aXl this“is,.hUmber:pne,,that
) ' - R Coat PR - ‘, ) ‘ . - Lo b"v Q « a
you need .to have a more realistic assessment of what 1is
. > il ) . N * L .~" - .o . .

. 1"‘ ' B . ' . s o P A\: ' ‘4 . N
Peasiple‘ﬁnd what you can d6; .and, number two, you nmeéd=to
} S N v v VoL -
/. - o AR © AN
have enough endurance and/or enough people that-would (o}
¢ :

aIBng with xpu over a pegiod of time ' That's how the
second school 1ost optt——- mé teachers )who stanted with*
them Just dropped out ‘one . by one. There was ‘no commitment

\'.

there and th% idea was never put into practice as far as

I'm concérned. L - l %“ o e ".‘\'

,0_ <’.-
v

T havcn't seen &ohlber* since that time to'

ask ‘him abdﬁt it ,

e 4'_ - RIAHILL: It's a problem with all educationa

C L o ) s o

,interventions 'What’xou.have Just described to md’has
. : h
happened again and again in different kinds ‘of programs,

P

;everything from reading to environmental programs,.and so o

There arc all kinds of dynamicsithat operate , If-ypu get

a very excellent program and it becomes - Rnown, the staff.

’

.is promoted_to all kinds-of things. They get doctorates.
MA%SIALAS I am thinking of the open

classroom idea,'with modifications, and 1'am thinking of
“ - cE t 3

the new mathea@@:social_sciénce. ,There'was some;cpntinnity
‘and stillfis;‘anﬁ somesidéangain momentnmi:;Thath the '

P2 —-— e

!

rd
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o
v

Why Ls 4t that somg ideas gain momentum and are

accepted, and others are not?
th : . ) ’ ; -
R. HILL: There 1s a literature on re¢search
Boge S ' Lot -
and development, and certainly

~ -»

bur approdch is based on .
some of  that literaturé. We know certaln factors really.
. . 7 * :

support 1it. For

exarpleyg 1€ you,ha?e t he backing'Bf‘the

-
-

state, the state can influence curriculum to some exteont.

It can Influecnce what 1is happening. State 1egislators‘

}bass laws and, as a matter of féct. that does chénge
thihgs,\surprisingly enouﬁb;'maybe'nét in quality, bﬁt 
cepta;nly to somc degsrece. |
M. l¢tUTRE: [sn't there implied herc a
Utopién‘ | -

notion where we can intervene and everyonc live

Le
\ .
Interventlion that lasts four and a half years

bl

happily ever aftcer and, not, 1t's a {alilurc? To me to

¢

make an

1.
1
borrles the mind. There 1s
t B
-~ ¥as

a controversy on Machiavelltl:

he bein:

Y

sarcastlce or riving directions for lcecader-

ship.  TowArds the ond -he mentlons that Cesare Borgnla y

after hils father Jdled, Aloxander IV, 1t was threc wholc
‘months bafore the veonlao of Campapna rosc up and overthrow

him. They were obviously beling sarcastié.

Tt you have a notlon that 1ife 1s 1like ,a rop

with one end staked Into a c¢li(Cf and you throw the other

e e e et e e m e . : . <«

o

2. :

o

¢
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1 5
~you can get

VA

end out and you run across and see how far

v

‘before you fall down, three months to his.world was an s
astounding thing.

1f you can

: ;ithink in the schools, too,
1. . . -

show an effect after threc years that's pretty good. Mean-f

§

while other 1n29rventions hopefully are being cooked up 1in

o

other parts of the constituencies.

R. SIGELE I was Just thinking of the

[

measurement'&@%stion. Many of the ciltizenshlp educatign
;. r . . ¢ . .~
studies - show that there are at least two ddfferent goals.

e

A,

One 1s what I call the virtuous citizen -- gooed neighbor

.

and all this kind of stuff; and the other one 1§ what you
might call a more active ciltizen. .
v VWhen 1t comes’tp tﬁe first goal, the good
human being,‘thatfprobabiy 1s the most difficult to measurs
'énd.in many ways also 1s the most difficult to teach. And
'the?e T would think I would sharc some of‘your misgiVings
about 1s it Qorth gathering data. |
When 1t comes to the informed~rational

participant, or whatever you want to;call Che sécdnd mgdcl

of the citizen -- the public one, 1f you would 1in your

guldance to the school restridt yourself to some cogniltive

and some behavioral outcomes instead of tryingvto cover the.

vJ,w.

\




waterrront, and-be very spécific and wopk;out with ﬁhd
schgols‘the ra@i&nale.of why this woq;d:bc 1mbortant, and
thcn have avbo%orc—measure, and_introduce/ﬁréatmenl |
Qgriabies by wﬁichn;gﬁ giYc'kids a chance to practice some
%C %he}princip]os that you want fo.get acréss, and thon

an after-measurc, and then convince tﬁe'schoolélto do this|
ovét four years (or whétbvcr period), by narrowiﬁé the
moal-in (a) ambition and'(b) into things that arc %Qally
measurable you,hight not oﬁly yourself have more satis—
‘facﬁibn but you might give the schbolls§é£ém more sat}sfx
. faction.
Nothing is niqor for a school system than
to‘thjdk they havoﬁdcne something thaﬁ4péid of f. There is

- . 2 .
nothine worse than'beinm told after four ycars that the

K]

average score has one ub by- .0001. The reaction to that

is "What the hell do we need 1t for?" . .
hﬁf‘ R. IITLL: Your point is well taken. Wec will
'ha&g to be specyfic. One of thevthings that has come out

of the conference from my point of view 1s some ldeas

about pridritilcs. For example, we heard Judy fTorney belng

very hcavy about parspective taking. That would be onec

example of prioritics. Then some conceptuallrzation 1deas -

and other things we mimht lodok at. We neced to bq much more

J
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"delimited 1in working with the schdols. A
L . \ )

An¥~ other final statements? "‘;f

RS

’

v
''There are many people out ther@«in front of
)

RN

us. We don t. sec ourselves as pioneers in any/sense -
\ “./" . _’:Ah '7.
. There are other‘good-projects. While Kohlberg's two
\pa . : f -
Boston schools (I. @hink he has three or four now& seem to
5 . 7 4 B o e
' be diminishing 1n vdtality (or at . least one of tpem 1s)
* <\ I
, £
the banner 1n his case has been picked up by Penton who

i

o . v

<ﬂdd1tiona1 strengths and’ dimensions and. o

as conceptuali

"the 1idea further. Mayhe that's how tthgs move , too,»and
b ! TR S

"we would like'to draw on t&ose kinds of attempts

T would like to thank you for comin '51& \
.¢> -

of you,.and for lastinr throurh to this seemingly labp

r.

houf although it 's not quite three o clock vaarticular]y

~v L /
R St

appreciated thg)iast hour or so. I have heard several
perspectivos that will. T think, be helpful to me ‘and T
the to our st?ff We would like ﬁo remain 1nwcorres-
pondence with you and send\bositlon papersfand repofts as
wejéo'along. lfr_yod have somﬁ-eimé'and would be willing

_ . . | y
to reflect, on them and send us a letter from time to time
. ,"l ., .
_— and,ﬁive us hell about some things or point out or‘sunmestﬂ

we would be'mOst’appreciative.

218

is very~ powerful and able and a person\whe has added severdi:
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~ O R _ 2 . :
Hlave I let you say everything you, wantod®
=, . ' ’ +

)\n
W. McGUIRE: 1 was a little surprised that

*

3 . ‘ , :
ﬁhe questions you asked uspalmost  all seem on measuring
the effe&%S'o?'ﬁho orogsram, and you didn't ask, us very

) ‘ R ’ . + ) = T
much on opinions about what .the pregrdm should be, or wiat
\ ) "4" . . . \I |

R. HTLL: T think that's right, but wé Wii1l

kinds of intcrventions. ' .

invite some papers and do some literatureﬁresegrch.dhaly§i?

3 : . } :‘Z" o i N
on what ‘are the most coffective intervlentions. I guess. I. .
have a lincar mind, and am compdrtmentalized a 'little too
\ . B -
much.
W. MeGUTRE: Tt just seems the wrong 'se-

v

.quence, that Clrst you should decide what you want to do

and then how you measure how effectively ymou've done 1t
i ‘ 14

rather than in genoral to ask how shall “we measure how

-

cfifective the nronram'iuland then decide what the progran

should bc. . ‘ - - ,
’ - \2

R. O1LL: Hut 1n order to ‘decidd what we:

want to do wo hi}t to look at what we can measure.
' / i L .
- Thanlk you nall. ' oo

("he “olioqulum was adjourncd at 3:00 p.m.)

[o.

2.
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