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© FOREWORDS

After almost thirty years of‘'involvement in economic-eduction, I have
decided to become ‘‘otherwise engaged’ with . my mind and time—
withdrawing with the faith that others are equipped with the desire and
ability to provide leadership for this continuing important area of education.

At the highest level among my gratifications and memories are those
associated with establishing and administering the National Awards Program
for Excellence in the Teaching of Economics—more commonly kno/ﬂV,n for-
many years as the Kazanjian Awards Program and recently as the Interna-
tional Paper Company Foundation Awards Program. s '

In this Foreword for the 15th Volume of Economic Education Experi- *
ences of Enterprising Teachers, the annual publicatien of selected entries, I"
‘welcome the opportunity to offer farewell observations and appreciations.

There areﬁ,vo observations which I hope will be useful to answer key
questions I have been asked about the Awards -Program: What kind of
teachers win? Why have particular states been outstanding in the Awards °
Program? o » :

1. The kind of teachers who win awards for the teaching of.economics
are outstanding teachers in general. They have been *turned on’’ to
the importance of teaching economics and have gained confidence
they can do it through receiving pertinent knowledge of economics
and methodwlogy, and they have decided to focus on it as an'
effective contribution to their teaching responsibilities. After learn-
ing about-and deciding to enter the Awards Program, they have been
thorough and creative both in teaching and keeping evidence of their
classroo‘r%experiences. Finally, they have been willing to invest time
in putting'together an entry which captures and transmits the skills
and spirit of the teacher, the activities and rewards for the students,
and the support and commendation of parents, community and
. colleagues. ‘ .

2. The State Councils which have been most successful in having

. -- winning teachers are those which believe strongly in the’worth'and
~, central aim'of the Awards Prograil—providing a responsible means
to recognize achievements in the teaching of economics and by se
“doing to stimulate and guide the continuing advancement of eco-
nomic education. They have secured the assistance of a wide ranﬁg

’

of key people and informatiotfal outlets to acquaint teachers with th

" '‘importance and benefits of the Awards Program, have encourage
z}nd assisted teachers on a personal basis to do outstanding work,
have provided guidance on the preparation of entries, and have kept
in contact with individual teachers throughout the year to make -

5

certain that entries are submitted. .

There have been far more people deserving-my appreciation over a
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period of fj ft
specral ackno
Director of th

ledgmignt must be’ made of John C. Schramm, ‘Managing :
njlan Foundation, with whose profession3l and ptrsonal
pgram came into being and was nurtured to §trength.
efs have been a source of personal fm.ndshlps .
inspiration dngd— >morie§ as we corresponded and joined in
-professional adjt "he ‘Awards Program and I have been enriched bys
the competence, dedicdtion and cooperativeness of the dlstmgursﬁed
Judges. The e s of the Economic Education E\pwwm es ofbnlarprnmg
Teachers have done a masterful job.in providing the essence of the entries
for the benefttof others, Those who have administtred the Awards Program
+ Depository have extepded the usefulness of the valuable teaching projects.
Finally, I extendyappreciation and a solid vote of confidence to Mrs.
Sandra Kuntz, Directdr of Educational Programs of the International Paper
Company Foundation, and to Anthony F. Suglia, JCEE Coonglinator of the
Awards Program, for the firm\devoted-and, thoughtful way they have

‘&(1 cabs than .I can mention specifically now. Howwu a;’

assumed leddershlp of the Awards Program, N ;
Jeo St "~ George L. Fersh
V. 7/ \ ' o ,',.

An appropriate title for this publication might well be **So Proudly We
Hail’in tribute to the teachers whose pggiects and activities in econemic
- . education were judged to be award winners,in the 15th Anngal National
Awards Program for the Teaching of Economics. This recognition is indeed
fitting and proper, for. as the awards program\hds matured over time, there
“has been a significant increase in the level of competition.
- Whatever measure- was ysed to evaluate the Awards Program, one
would conclude that-it has been highly successful’ in accomplishing its
. purposes. The quality of the award-winning entries has been impressive, to
the degree that the authors are asked to make" presentations at workshops
_and in-service programs in economic education. ‘Many award winners now
serve as consultants, and a significant number have been,approached by
»publishing companies. As a tribute to the success of the nétlonal program,
‘many State Councils on Ecofiomic Education, at last count 23, and con-~
- siderable numbers of Centers for Economic Education now conduct their
“own local awards program. In most cases. only those projects and activities
:that have achi¢ved recognition in the state and local cempetmons are
forwarded to t‘rfe/.lomt Council for national consideration.-
‘ To meet its objectives, the initiators df the Awards Program envisioned-
- that diverse means would be utilized to disseminate the winning entries
throughout the nation. Principally, this has been accomplished through the
annual publication of Economic Educatiok Experiences of Enterprising
Teachers which includes abstracts and descriptions of all award-winning
.entries. The publication is distributed to educators and schools throughout
the nation. In addition, a National Economic Education Depository has been
. established at Ohio University as a resource center from Whth all entries

submitted are available for review. ~ Ry R
‘. ’ ‘ '(‘,_!-av Ry, ), e " .
\ - . N ., PR »
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An activity of this magnitude is dependent upon thé contributions of a
number oﬁ_omstandmg people, among whom-are the judges whose dedica-
tion and tireless efforts.form the capstone of the project.

. The Jaint Council acknowledges the outstanding contributions made by
Dr. George G. Dawson, who served as Editor for this publication: Dr.
Dawson’s éeemmgly boundless energies and deep interest in econornic
_educatlon hz\ve been instrumental in producing this booklet over the years.

Finally, \and of the highest importance, the Joint Council offers its
gramude and_appreciation _to Mrs. Sandra Kuntz, Vice Presidens and
Director” of - Educational Programs of the International aPaper Cgé}»any
Foundation, for support of the National Awards Program for the TeaChing of
Economics, this publication, and the various associated s€rvices offered to
ennch this outétandmg’contnbuuon to American educatlon

N ' ' Anthony F. Suglia, Director
R Affiliated Councils Program
A Joint Councib on Economic Education

o L
- - EDNOR'S
.7 -« INTRODUETION

[

The fifteenth year|of the Awards Program brings both.bad news and
z00d news. The bad news is that Dr. George L. Fersh is retiring after having
soordinated the. Program for a decade and a half. George Fersh's creativity,

gination and enthusiasm were in large medsure responsible for\ge\
success of this unique 'endeavor, and he provided the encouragemen
nspiration and guidance!that led many teachers to submit their projects.
Furthermore, his constant support and eﬂ'icnent admlnlstratlon served as. a-
nodel for others.

Great ideas emanate from the minds of bnllrant men and women, but
hey live on ‘and acquire a life of their own. Thus it is with the Awards
Program, and thus it is that'there is good news also. First, the a ministration
f the Program is now in the able hands of Mr. Anthony F. Suglia who
*learned the ropes’’ from George Fersh himself. Second, the idea continues
.0 spread, ‘as more and more states are establishing their own Awards’
Programs and coordinating them with the national effort. Third, the quality
»f the entries remains high' and there is no sign that the wellsprings of
sreativity are drylpg‘ug}Foonh Dr. Fersh is nat removing himself com-

v o |
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T T -and Coort?x,?uor. National Awards Program .
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pletely from the economic edueation movement, but inteads to assist the
Joint Council on Economic Education in various ‘ways. So, while all of us
who have ever been involved in this Program wish George Fersh well and
hope that he gets some much needed z;?d highly deserved rest and relaxa-
tion, we know that we cah still call upoy m far inspiration and guidance. |
am sure that all who read this will join me in dedicating this fifteenth volume
to George Fersh and in giving him a unanlm&j vote of thanks for all that he
has done for us over the years. - . _ o
.\ ‘l.am indebted, also, to Tony Suglia for the smooth way in which he has
been carrymg on the Program after George Fersh’s departure, and for his
work in editing Chapters Three and Four. My thanks also to the Interna-
tional Paper Company Foundation for their continued support of the
Program, to Dr. M. L. Frankel who has retired as President of the Joint
Council, and to Dr. Michael MagDowell, the new Presldent of the JCEE.
Those who are contemplating- submlttmg an éntry to the Awards
Program, and those who have submitted entries but failed to win, might
profit from a generalized descrrptrdp\of winning projects. It must be realized
that the articles published in this book are usually condensed versions of the

- original reports, and that some of the material teachers submit cannot be

depicted or even described easily. The characterlstrcs of a prize-winner are’

as follows . '
. The project s_l'lows orlgmalltyu It is more than a rehash of sbmeone

else’s work or at least it gives an entirely new ‘‘twist’’ to an idea developed
in a previous year. Ideas that captured awards in years past tend to becormie
*‘old hat.”” This does not mean that they are not good, but simply that the
awards must go to those who come up with newer ideas.

2. The class situation is clearly described in the better reports. The
judges want to know what ages, ability levels, or specral characteristics
apply. If the students represenga particular socioeconomic or ethnic group,
the judges should know this. -

3. Scope and sequence are set forth. The reader should be told at the

' very begmmng whether the project describes a year-long or a semester-long_

course, a six-week unit, a special project of three;weeks duration, a single
lesson, or whatever. If it is less than a fill course, the authpr should show
thow the project fits into the course betng taught, and. how it was related to .
material that preceded or folloywed it. -

‘4. Goals are listed in speclv
unless he -or she knows what specific understanding, facts, skills, habits /

~ attitudes, or behavioral changes the teacher wished to impart?.’
5. Motivational devices are spelled out and initiatory activities are’

)

fic terms. How can a reader judge a p,rOJect .

“described. How did the teacher get the pupjls interested in the subject t&_be .

taught? How did he or she then start the course, unit, lesson or prOJegt"

remembered that the-basic purpose of the Awards Program is to help other
teachers. These projects can serve others only ifjthe author gives the details

“of thé methods employed. It is not enough simply to say that a panel

discussion was held—the reader should see exactly how the panel was set
up, what préparations were made. ho»\\' this activity fit into the total project, .
how it was evaluated, and.so on. Where appropriate, sample. lesson plans
should be included, along with such items as assignmerit sheets, instruction;
sheets that might kave been prepared for the students and the like. -

i’ \“ - ';' s

o

—= 6."A step-by- step aczount of teaching techniques is given. It must be
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7. Photographs or samples of student work are included. Photog aphs
f bulletin board arrangements, tatle displays; murals, and other items-
vhich cannot be shipped are welcome. It is not necessary to submit large
»osters or bulky objects if a photograph will suffice. Neither is it necessafy
o send in éverything the students have done. One or two typical term
vapers, for.inistance, will do. o L

8. The culmination of the uhnit project should be expldined. Good -
eaching units have three basic parts: (1) initiatory and motivational ac-
ivities; (2) developmental activities; and (3) culminating activities. The first

.

relp to get the pupils interésted in the unit, project or lesson; the second

levelop the ideas, concepts, skills, understandings and attitudes listed in the
toals; and the third bring the experience to a close'by summarizing and
lpp_l‘ying that which was taught. Plays, assembly programs, displays, field

ictivities can be used to culminate a unit. .

rips, the making of films or filmstrips, simulations, and_many other.: __

~ .9, Evaluation techniques should always be included in the reports.”.

These generally include tests of all types (short-answer, essay, and perform-
\nce -examinations), but can. also include less foi'rqal .things, “Such as
ielf-evaluations by individuals, groups, or the clads; written or oral evalua-
jons By outsiders; and observations of pupil behavior. Samples of testing
nstruments ought-to be submitted with the reports, along with the results.”

10. Finally, attention to the requirements as set forth in the Awdgrds
Program application form, an orderly arrangement of the material, and

simple neatness are appreciated. .
!

The educator who attempts to include each of the' 10 characteristics
jutlined above will have a good chance of winning. It'should bg noted,
rowever, that the competition is keen, and that each year it bec?Ies more
fifficult to win than it was the year before. Prospective entrants would be

well advised to seek the comments and criticisms of others before submitting -

their projects. In particular, , the teacher whose formal preparation in
sconomics is minimal should eonsult an economist regarding the accuracy
and appropriatehess of the economics contained in the report. Many projects
which répresent an enormous amount of time and effort, and which contain
superb ideas and mdterials for teaching, fail to capture an award simply
because they contain little or no economics or because the economic content
is inaccurate. . o : -
 The Editor hopes that this brief summary of what constitutes a. good
project will be useful to educators. He deeply appreciates the work of thoge
teachers (nonwinners as well as winners) who dre coatributing so much to
the elimination-of economic ignorance in our society. It is hoped that mgre

and-more teachers will enter the Awards Program in the future, sharing their -

knowledge and experience with others for the good that this can d(f as well

as for the possibility of financial rewards.

The Editor acknowledges with sincere thanks the cooperation of the

teachers whose i/deas appear in this volume. They have been most patient
and understanding in permitting us to use their material and in agreeing to
our many editorial revisions. ] : -

JE

George G. Daws'dr_l, Dean
-~ . . Embire State College
o 5 L i
,‘ : ' ' - oy ] .o -
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Primqry Level:‘G‘rqdes K-3

:,\ CY \ﬁ, T \CHAPTER ONE
. Econo ics for the Educable
R ,’Me Ily Handmapped

T . j = Betfy Anderson .

.’"_’ S .. West Sidé Elementary School, Mldwest City, Oklohomo

T
A .

. .
St " M ’..

© l

T

- s @

lnfroduchon . \e

" My main goal as a teacher of the educable mentally handlcapped ls&()--
hejp them.to became as economically independent as possible. Many of my .
students will work, and all will be consumers. Thus, economic educatlon 1s'

important to them..All these children are a part’ of our society, and some SR s
depend on society to care for them for their entire lives. To extent that -
they can learn skills that will make' them even parual mdependent\'

eco,nomlcal]y, society will derive benefits.

, I am, in complete agreement w1th Dr.. Ollver P. Kolstoe who has,-
.wnttena - o - e ‘1‘ )

¢

The National Educatlon Assocnatlon classnﬁes (L) economlc/

efficiency,.(2) worthy home membership, (3) worthy Cl(lZehSt'llp,v

* and (4) self-reallzatlon as nearly‘all conceivable. goals of educa-- -

tion. However, with mentally retarded youngsters, it would""""'

appear that unless soine measure of economic, e§ﬁc1ency canbe -
achieved, all the other aims. of educatlon ‘are unsupported.”

s

. Economic efﬁcnen.cy . can make a. subskaatial contribution to®
N - the other aims. For : many retarded md’ivrji uals, work ‘success .-
s may a tually b self-realization. They’exercise’ good citixenship -

largely by-not pbecoming burdens upon society . . . . Even\being
members may depend upon thelr economic gon-
tribution or ¢ven upon so-simple a fact as spending.ahajor
portlbn of théir tixge at work. . . . Most of the educable mentally

retarded can be triined to, beé~ mdependent in glﬂll' living and

! o even mamtam famllles of their o‘wn "L Ié s . ..

a In notmg,\‘l;e economlc concepts taught in thls projéct, bear in mind that =
ith children %ho are muluhandlcapped They have a m¢ntal _

age of about seven, but concepts clcar to the qurrnal” first grader may ..

I am working

e ~ . “

.~ “1Oliver ,P. Kolstoe. Teachmg Edug‘zble Menmllv Reﬁzr(fed Ch:ldren (New Yorf( Holt. :
“Rinehart & ‘Winston, Inc., 1970), p. 25 ' ek ) , N

° - R "

. g \ "a . v N - . A" i
1 ’:. G ooone -
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nevor;\tle mastered/by m.my of these pupils.. Thcrr attcntlon ‘span s brief,

" '— their motor coordfnation is often poor, and their ability to, comprehend is

" limited. They. will be able to hold qnly minimum- wage Jobs and- therefore

tl;]elig need for economrc eﬂ'clency is &vcn greater than that’ of the “normal”
- chi o

' My students stdrted to led‘m some slmple economlcs durmg the very

* first day of school, for they were taught to conserve our resources: This -

began with” something is simple as learning how to’avoid stmg paper and

how to sharpen pencils so that they- would last jonger. Ecor‘?gl mics was taught

- +-In"some way or other durmg eyery day of the school 'year, rdn&,mg g from a
spur of the moment”’ exercrse to a formal unit. The’ economlcs lesson was
- sorr{eUmes a 'five-minute “filler ’—sometimes a major project. A few of our '

W‘;

“learning activities in economlcs are described below.. - :

Books WeHave Wrmen '. LT o \-.

fxgz:_, Some of the goals f(t.ﬁls activity wem to’ mcorporatc economic ideas
“ipto basic academic actiVities, to help the chlldrenuro understand- differént
* Kinds, of jobs, to show them that money is used fo r purchases, to reveal that
veryone can be a producer and that productlon of gréat importaige, and
help the p'uplls to gain experience in pldnmng and <.ho|ce makiny. Th'e
basrc economlc rdeas to be COnvcyeduwere .

(g

e Producmg goods and servrces is a valuable dnd essentml cont{lbutlon
" to socrety : o »

o Money is:a. medlum of exchdnge and a standar—d~of~°value

| person s work performance and thé kind of

o . - ‘; /

Job he Or. she does

The frst step was to exp am to the chlldren Ihdt we needed somethmg to
seil for the school bazaar. W¢ then disciissed the posslbrllty of makmg bpoks

" to sell;-and the you‘ngsters ere mtroduced to such new. words as “*author”
‘and “illustrator”“The:ssadents- -were asked to. choose a titlé for their book,
“write one sentencpjﬁi‘ illastrate it. They workeli in groups, leldmg the
" “tasks'so that dne might bemng ‘while another was illustrating it. Some ’
.were cuttmg out magazine pl(.tur and writing stories about the pictures.
.- The pages'were ]ammated covere wrth naugahyde 4n87‘stapled fo make the
books
1a evaluatmg this project I louked for neat yf cledn products with
legrb\e writing and correct spellmg Mlustrations wéte to be appgoprrate for
. the story, and each $tory was to be at leastfour: - sentences long. The results,

" not - apprppnate\ -and -they. could not even spell; correctly whent copying,

) - 'mgterial from the chalkboard. I~ include this ‘project, nevertheless,
|llustr e thg difficulties ofie.has when workmg with children who cannot
xth abstract concepts. The chlldren did work hard however and they

. ,cope
did learn some new words. .. _ .
o The Famlly . N . . I ;
v " The goals of thls unit s were to. ww that atl famlly members have needs
and wants, that chorces must be made because famlly income is, llm’lted and
- 4 ) h LT
N \ " ) 1 C R 3 -

S _however, indicated ‘that’ my ‘expectations were ‘too high. They could ‘not
o write a'four-sentence story; the handwriting Wids. poor; the .illustrations were

:
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that the children have a role to play in the family. I wanted the students to
understand. that they can help to make choices related to the family'y/ -
income, thus giving them a feeling of responsibility. -~ .

_ Ditto sheets produced by Jenn Publications were use for this unit. For
example, .one sheet shows a mother, father afid two hildren working
together to preparea family meal. Some basic facts about families are given
on the sheet also. The students would read and discuss the sheets. }éﬁrst
this would be a simple identification of the family members and what each
was doing, but then we would go into the making of choices and how the «
family’s income influences those choices. The child’s infJuence on the family -
choice would be noted. The children enjoyed talking about their' own
families and how they help to choose how the family spends its income. This
was what I call a *“filler,” for it can be done in fifteen minutes and can be
used to fill time after one activity has'been completed and you are waiting to
go tq the gym or have a music lesson) It not only keeps the students busy,
but it is fun for them and.teaches\ them some: basic economic facts
(choice-making*' thiisase) that they will be able to use all their lives.

Cowboy Vests for West Side Bazaar ™~

This project was to show the children that there is a difference between
necessities and luxuries, that wants and needs vary from family to family,
that we must. organize our priorities, that everyone must make choices
because of income limitations, that resources are limited. that some goods
are durable while others are consumed quickly, and that nearly everyone can
be a produger. It was also designed to give them experience in making and
carrying-out plans, learning to constrve resources. handling money, and
exploring different jobs. The-economic ideas listed for the previous units °
were to be repeated and reinforced here, but with the addition of the,
following: ‘ : . ' :
® The real cost of any item is the opportunity foregone to obtain other
items with the same resources. : :
Wants are constantly chgnging and never ending.
Savings can contribute tp the satisfaction of future wants. - . -
Planning and budgeting{ help-consumers to allocate their incomges more
wisely. - . _

Some workers produce goods-while others produce Services.

Some goods are nondurable (quickly consumed). and some are durable

{slowly consumed). 4 - _
Several filmstrips were used in this unit. including **A Day in the Life of

a Dollar Bill,” and **You the Consumer.’’ Newspapers and televisiof were

also employed. and several resource people helped. During a class discus-

sion we talked about things the class might make for the bazaar. such as pot

holders and cowboy vests. It was decided that cowboy vests would be made,

and that an assembly line would be organized for this purpose. Thus, the \

children with papr visual motor skills and laterality and directionality

problems could work on'such things as selecting fnaterials and placing pieces

‘of like materials together. . o
~ A.cardboard pattern was made for the pupils to use. because paper

_patterns were too easily .torn. One student would hold the pattern in placg

,
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while another did the tracing, Other students who had good motor coordina-’
- tion would do the cutting. Fhree holes, had to be punched across the

shoulders and three under the sleeve so that the laces could be put in to
attach the back to the front. (Naugahyde was uged for the vests.) Only
students with good fig round perceftion could do this. A youngster with
good motor coordination would cut the strings to the proper length and
width. Lacing thepieces together was difficult, even ‘though it was done in
the same way tha;)p\i/_e lace up -our shoes. : '
Thus, ‘a-job ‘was found for each student, based upon the individual’s
ability. They-were allowed to cba%%‘(‘)‘bsand even to try tasks they had
difficulty doing™After about a week practice, each child fook the job he or
liked "and could do best. Workmanship -improved, and production

‘increased .- As many as seven vests ‘were Completed in one afternoon. A

,discussion washeld tq determirie what prices to charge for the vests. We

. made a chart to shqw the varijous costs that kad gone into the production of
- .these-goods. Posters were produced to advertise our products, and these

were-placed around the school. In addition, the pupils decided topresent

- “‘commercials™ to other classes. Five students would wear vests and go to

the other classrooms to sing our song: **Cowboy vests,:Cowboy vests, West
Side’s Best Cowboy vests.”’ ] \ S
.« One student would explain that the vests were made out of leather-like

" material and then hold out a sample vest for the class to see. Another would
. hold out decals and initials and say, **You can have a horse, a calf, or your

name on your vest.” A third student would- ask, **Who would like to have
“one?’ Each child wanting a vest' would. place an order. on a sheet of paper

which required- the approval of the parents. When the sheet was returned :’

with.the money, my students would custom-make a vest fgr that individual..

studgnts werg learning new wordsaddring this activity, such as buy, sell, ahd,
b - In addition to.the vests, the children were also producing pot holders
nd models of covered wagons. For handwriting exercises, the pupils were
copyin ch verses as the following: : v -
' % My hands don’t look so special
- But they can do a lot,
Like make a cowboy vest -
Or fill a flower pot. _

They are just two ordinary hands
But I can make them.do
Some extraordinary things _ ) ,
: If I just want them to. ’ -
The point to emphasize here was that hands can do a good job now wprking
-on vests and other things, and later on when they go out into the working
world they can continue to do a good job. - o

The children also copied a letter to be taken home to the pareiits; telling
them about the bazaar and inviting them to come. Newspapers and televi-
sion were contacted for publicity, and some articles about the bazaar
appeared in the local papers. The TV station also showed the bazaar in
action on a news broadcast. A schedule was made of the times the children
‘would work in the booth, and arrangements were made to have adults
assisting them. ‘ - o :

4 . 14\ ,3
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 Atotal of 38 vests were produced to order in this manner. Of cdurse, the
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jetistomers were delighted with their cowboy vests, which had been
delivered to them in their classrooms. Other items were sold in booths at the-
r. The children helped to decorate the booth. My pupils alsg.visited the
as customers, but before doing this we had lessons on gbod shopping-
habits and ongfaking change: Latér on we figured out how mych profit was.
made from the bazaar and which items had been the best sellers.\One
economic lesson learned at this point was that the best selling e is
necessarily thg one yielding the most profit. In this case, the production co:
of the most popular item had been high, and it was also possible that we had .
priced it too low. ) L ' , '
> .This project had lasted a month, and I believe it was very successful.
This is a long time for these students to stay with one thing, but their
enthiusiasm was high throughout. They learned how to budget their time and
-be more productive. They took pride in a job well done. Many adults were
amazed at the quality of the work the children did. We had made a profit of
$128.55 from the sale of vests, covered wagons, plants and pot holders. .
Reguilar academic work was riot ignored, but was integrated with economics.
The children learned the importance of effective: communication and gained™
confidence in their own abilities to do'something ygeful. c

‘A Trip to the Skating Rink .
" This activity was designed to make students e that ingome limits
the satisfaction of wants, to encourage them to produce services,\ar'ld to
. show them how $6 budget their money. Many of the previous economic ideas
Were to be répeg?:;mt in particular this unit would teach that planning and '
budgeting help the corlsumer to allocate his or her income wisely; that if we .
postpone present consumption we, can save for future purchases; and that .~
the production of goods and services makes'a gontribution, to society.
.. The children were asked if they would like to go skating instead of
having a Halloween party and  were told that it weuld cost: $1.50 to skate.
When many replied that theif,pareqts would not give thegn that much money -
they were told that I did'hot want the parents to give them the money’. There
were four weeks before the skating party, and they xvould have plenty of
time to earn the'money or save money from their al[g#aﬁces. We discussed
“thejobs that children can do to earn money, suctrasidoing various chores for
relatives and neighbors. A time was set aside eagh day to cqllect the money * ¢
the children brought and to have them tell the clas$ haw they earned it. They -
began to see that.a nickel or dime saved could soofi add up to $1.50, and they
learned to coupgdnd to distinguish betwegn coins of different values. The
studehts were also encouraged to plan aheéé]and to budget thieir savings. As
a Tesujt, every student was able to go on the skating trip.

School Bond Election  ° : : o .

~ This unit was toShow pupils that schools are financed by taxes and that
“taxes are paid by the public. The new economic ideasto-be-learned included
the fact that governments provide goods and services that people cannot
obtain individually, that government has the power to tax, that a tax is a cost
“to businésses-and households_(but income for government), that many
‘people make demands on government and that some of these demands
conflict, and that people have some influence over government and how it
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spends tax dollars. - o 2z
' The people were about to vote on a school bond issue. L obtained a
sample ballot to show the students and went over it with them to explain
each question in'detail. I émphasized the fact that voting is one way in which
the people participate in government. The children were also able to see a
voting machine and how it works. Thé new words added to their vocabulary
were ‘tax, mills, bonds, ballot, ad valorem, and property. They saw that
taxes are used to build and operate schools. After they had acquired an
- understanding of each question and saw how it would affect them and their
. parents, I had them vote. I agreed td%a):s’t my own vote in the same way that

< -

12

- the pupils had voted in the classroom.. Wé had discussed the ways in which "

they might be affected by the outcome of the 9lection. Thus, in some small
. way these children participated in an election. They<Saw how government
relates to one of their daily activities—their own schooling.

PR

' Community Workers : i )
This part of the’projegt helped the children to develdp an awareness of
community workers and their jobs, and an appreciation of the contribugjpns
made by workers. They were to learn the difference between the production
of goods arid the production of services, and to see how our cify government

- provides.services with its-tax revenues. It would become clear that families

share the cost of manhy goods and services through the taxes they pay. and
that the city government helps.to keep the city orderly and healthy. The

. - things we get from government are not free, but are paid for by the people

through a variety of thxes.

The children are aware of police officers, firefighters and teachers, 50
we began by discussing these producers of servi¢es and how their salaries

are paid. This led to a discussion of taxes and how tax revenues are used. A
' police officer visited the classroom to talk to the children, and a field trip was
taken to the police department. We also discussed who pays the salaries of
producers in the private sector, such as service-station attendants, druggists
) and grocers. Ditto sheets about community workers werge passed out and
discussed. A bulletin board display about community’ workers was arranged.

It was divided into two sections, one headed ‘‘Taxes Pay Me’’ and one .

entifled *Business Pays Me."" The pupils would have to decide which part of
the board should include their.pictures of particular workers. They also
made scrapbooks about community workers. Later, the. bulletin: board

‘headings were changed to ‘'Producers of Goods® and “Pr_oducers of -

Services.” - : -

. One means of evaluation was to note the extent to which the children
-were able to place pictures under the correct headings. They had sgme
problems with this unit, however, for they became confused abgit taxes.
They realized that taxes are used to pay police officers and ﬁreﬁé-‘hter.s’ffo‘r
example, but, became confused about the grocer because they pay taxes
when they purchase food. They also thought that a service-station attendant
was both a producer of goods and of services because he supplied them with

a good when he put gasoline in their family's cars. They enjoyed this unit, -

nevertheless. and Warned to respect public servants. They also realized that
public property is paid.for by everyone and that if they déstroy or damiage it
they-are wastjni their own money. - v o N\
. z - —
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Dale Learns About Mpney .

This was not a formul utfit, but it does show how one can help a
youngstér to change his behavior and learn an economlc concept. Dale was a
very small boy in my class who could not take ‘‘no’” for an answer and who

* was always kicking thé furniture or throwing his money around. One day he
wanted to buy ‘a pencil, but we dlscovered that he did not have enough
money. He had only four cénts, whilé the prite was five.cents. I toldrhim to
save his four pennies and bring another one from home tomorrow. e threw
his pennies on the floor; saying that they were no good because they

-wouldn’t buy what he wanted. This same sort of thing happened again and '
again throhghout the ‘school year, but I could not convince him that the -
money-would have value if only he would save it until he had enough. '

During the first week in.March another class was making and ‘selling
cookies. Dale had saved 15 cents to buy a cookie, but as luck would have it
the class ran out of ¢ookies just as it came his turn to buy one. He threw his

. money on the ground. Later, more cookies were made and brougpt around
to the classrooms for salé. I asked Dale if he wanted a cookie, and he said
yes. He tried to give mé three or four centsgor the cookie, but I told him'this
was not encugh. We discussed-his behavidr and he came to realize that if he -
had saved his money he could now have.the. cookie. He did not get the
cookie, but he had begun- to learn something. Latery when popcorn. was
being sold Dale was doing a little kicking and griping so I.asked him what
was wrong. He looked up with a smile and said, **I don’t have enough' money
for popcorn, bug if I save it, I might have enough to buy it next time.’ He'

*then put hlS money in h|§ pqcket and walked off. /- .

'A Trum Ride

. This project was stmilar to the trip to the ska;u;g rink, and it dealt with
the same basic economic ideas and goals. | asked the students if they would
like to take a train ride, and explained that it would cost $1.25 per ticket. One
boy said: “‘Let’s earn the money like we did to go skaung The- same
procedures were then followed as for the skating trip. We took the train to
visita museum. The pupils were asked to tell the class how they had earned
the money for-the trip, and this time they showed more self-confidence in
their ability to earn the moneg everal parents commented on the value of

'. this unit, for the habit of savmg\gd,%lannmg ahead began to be implanted, as
*" opposed to the desire for immediat grahf'catlon that typifies the retdrded
‘'youngster. .

2
)

Producers of Goods

The children had had an expenence in produung goods when they made *
and ‘sold cowboy vests and other items for thg bazaar. This unit was to
reinforce their earlier leatnings and add some ngw dimensions. Noyw they
would learn about the. factors of production (labd¢, capital goods and raw
matenals) needed to produce goods, and how tho\e factors are combined.

. The role of management would also awght. The\wglild sec’that profitis
* what is left over, after all costs have beefi paid, and“that there must be a
-market for one’s products before a profit can be made. » .

"Now it was decided that we would plant seeds and Zrow flowers to sell

at the bazaar. Trays were made out of milk Ldl‘tons cut in half. We practiced

t
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i hild would ‘put vermiculite in the cartons, another
would plant the seedf, a third would put in more vermiculite, and a fourth
would soak the seedsWith water. The students were responsﬂ)le, for placing
the trays under the ‘‘ghyp-light” agd keeping them watered. As the seedling® R
grew, they Were transplanted to individual cartons. A record was kept of all
expenses, and an advertising campaign was begun. (We viewed the filmstrip
**The Commercial.”’) Posters and flyers were made to promott our products.
The children also made a booth to be used at the bazaar. We tried to find the
bést “‘mix’’ of capital, labor and ytural resources. Many plants died
because of insufficiént warmth under the “‘gro-light,”” and- this taught the

* children that they must care for their plants. We did make a profit of about
$4.00, however, and the.pupils had been taught to deduct costs from A
revenfies to determine profit. : '

T "

. division of labor. On

"

) - L . r .

_ The students had learned about hﬁoney and had had considerable
experience in counting and making change. Now they would learg about
banks and what banks do. I wanted them to know ahout thé different ypes of
“accounts, loans and.interest. They would see that checks are a forpof
money also. We viewed the film **A Day in the Life of a Dollar Bill’ several.
times. The children drew picturés to illustrate what they saw in the film, and
we.took a trip to a bank. The film *‘It’s All Mine*" and the filmstrip-**Where
Does Your Allowance Go?"" were among the other audioVisual materials

ép}tf were useful. During our discussions it was emphasized that money and

ing would help us with our bazaar. _ . : _ .

To determing what they had learned from this project, I had them draw
what they liked best about the trip to the bank. Although some drew the vault
and the safety.deposit boxes, several included the various services that
banks perform. They were able to illustrate the uses of money. They were
taught to honor their obligations when borrowing money. \

AN
. .

Conclusion

The descriptions of the activities given above are brief summaries of
what actually happened in my classroom.* It is not being suggested that -
abstract e¢onomic concepts were grasped easily by these children. It took a
great deal of time. patience, understanding, and even tiresome repetition.
The rewards are evident. however. The change in Dale's behavior was
nothing short of dramatic: and all of these mentally handicapped children

/ﬁhould now be better ablg to"handle money. plan their expecr‘l?litures. and
learn to become productive citizens in our society. . \ :

.
‘ 2
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~
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* The complete report. plus supporting materials, can be obtained from the Vernon R. Alden
Library, Ohio University. Athens. Ohio. ' :
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Routs and us’ R

- = A Third-Grode Ecénomlcs Study : oo
R . 5'. . R :

lntroduchon e e

As the them began I wbmed about a boy who was. mttmg in our

room and doing nothmg but looking out the window da/ after day. I’ kept- -
telling myself: ‘I don’t think you ought to just let him sit.”* Surely, he had to -
be intergsted in something. Then 1 diseqvered that Anthony, this day-
dréamer, had a deep interest in the televxes?dn seriész'sRoots, "and that my -
other thlrngraders were also fascinatezby this program. I had.not
capitalized on this intere'st, however, fgr fear that the five white children'in
the class would not be sufficiently motivated and because our administration *
wanted. us- to “build links between various backgrounds mdmduals and
races. -
Ours is a “dxsadvantaged” nelghborhood ina town of 68 ,000, w1th
three-fourths black and one-fourth white. The' image- of the low-mcome‘ =
neighborhood is one of crime, drugs, unemployment and dilapidated homes. .
As bleak as Ay | realistic picture of poverty must be, howe\ﬁ:r we can try to
provide openings in the cloyds to give the economlcally ‘deprived child a
glimpse of other worlds. A one-day economic eduction workshop that was
held at qur school gave me the idea of using economics as an exciting way of
building ose links and of relatlng the TV program *‘Roots”’ tothe problems
of today! b}

During the workshop in economics we were exposed to ideas presented
by teachers and resource people and to a tremendous display of materials.
Questions were raised about how we were going to teach econothics while
teaching the ‘‘basics.”” Our principal stated that ‘‘Reading, writing, and
arithmetic will have little value if the child does not understand the world in
which he or she must use those basics.’’ This statement-induced me to learn
as much as™ could about economics and how to teach it to third graders. I
studied the guide Economic Education for Arkansas Elementary S chgols, -~ .4
published by the Arkansas Council on Econgmic Education. The followmg
are some of the specific goals that were estal lshed X

» To help the’ children to become aware o the C@lture of black people, P

. yesterday and today.. .o

» To-show how the cultural development of black people was related to
economic patterns and,developments.

» To help children to understand the concepts of scarcity, needs, wants and ,

-

Note: This is an abbreviated version of a lengthy report. Those interested in seeing the
omplete report with supporting materials should write to the Vernon R. Alden Library, Ohio .

JmVerSIty, Athens—The Editor. . y 1 ) / i
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“. productive resources, and hd. these relate to one®hother.
¢ To present information about} jobs and job’ opportumtles and to show the

importance of education and trammg -
-, ® To instill the idea that minorities can be successful in business ve’ntures
o To. éncourage students to thmk and to share their ideas. 3
. \: 1‘ X . ¢ .
Developmentol Activities CoTA . /\V

3

After having watched th‘e ﬁrst part of the’TV series ‘*Roots,”’ the ,
" children were full of enthusnasm for relating the programs to thelr classroom
‘studies. We began by locating Africd en a world map, and the pupils then
drew their own maps of Africa. .Wé€ pretended to bé shipwrecked off the

_«¢0ast of Africa with Kunta Kinte and his family. This led to a discussion of

basic needs Sood clothing and shelter), and the children drew a mural

tools’ thal ‘early Africans used to provide for their needs. They
were also introduced to the concépt of labor at this point. A comparison of
_. Kunta’s’ wénts and needs with those of the children formed the basis for a
fascmatlng discussion, and the puplls décided which of Kunta’s possessnons

. were wants and which were needs. The use of barter was brought in-also. We. -

constructed a diorama of an African village, and this illustrated-the lack of
modern capital goods and technology to produce Kunta’s needs and wants.
Next we discussed how Kunta and his family used the available natural

resources around: them—soil, water, plants and forest products. We drew a
large map of Africa, and the children drew pictures- to illustrate the natural
resources found on that continent. They prepared labels fo identify the
productlve resources that Kunta Kmte and his famlly used to provide for
_*their needs and wants. » .
» Several disciplines were related to thls study During our science
lessons we studied the plants and ammals of Africa. In language arts lessons
the pupils wrote stories and learned inew words. Health lessons included
analyses of Kunta's diet and its nutritional value. I have already shown how
geography was used and map-making; skills developed. The students drew
nurals, made masks and constructed dioramas during their art lessons. The
making of drums and the learning of new rhythmic patterns became part of
our music lessons. The class became so fascinated by Africa that they
inundated the library with réquests for books about that area. Some children
even attempted to trace their own roots. by looking through family bibles and
interviewing older members of their families.

‘" African foreign exchange students; from the University of Arkansas at
Pine Bluff.visited our classroom and compared the simple economic system
of Kunta Kinte with the economic systems of their countries today. They
pointed out that the scarcity of capital resources has always prevented their
people from producmg the amount of goods and’ services produced by
Amencans . -

~-The episode in which Kiunta Kmte was kidnapped was alarmmg to the

cl'nldren Our discussion of this segment led to a consideration of the:scarcity
of labor in America at.the time and an understandmg that today we.are free
‘to choose our jobs. Labor was identified as a human resource. and—
amazingly—the children themselves recdgmzed that the slﬁe ship could be
categorized as a capital resource! The arrival of Kunta Kinte in America led
toa dlscuss10n of the dlv1s10n of labor on ‘the plantation, a§ illustrated by the
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diﬂ'fr_ent work of the house servants, field hands, blacksmiths, and so on. On
a field trip to the Southeast Arkansas Arts and,Science CenteF the children .-
\insbectgd an early American log cabin and noted the lack of ‘‘comforts”’ina °
sla\#e’s.-duarters. We saw how our devel of living has changed today, but ,
realized that even now- we lack all the resources needed to satisfy all our
wants. The fact that the slaves were denied the privilege.of learning to read
caused the children to appreciate the educational opportunities.they poss€ss,
‘and to b?fin to-see that education can lead to a bettet way of life.
yThe£lass was pleased and proud when the princjpal exhibited our work
at & regional principals’ meeting and.diéplayed our works of art'in tH® hall of
the s?hool. After the final episode of the ‘‘Roots"’ séries had been broadcast,
we discussed the determinafion of Kunta Kinte’s descendants to build better
lives for themselves. This led to discussions of the job market and various
job opportunities: We learned how-and why job opportunities for ex-slaves
were scarce after the Emancipation Proclamatios, :and how the ‘*sharecrop-
per\:’ and ‘‘tenant farmer” systems worked{We also saw 'nigw” the introduc:
tion of more agricultural machinery forced people to leave their farms and  «
seek jobs y the cities. The growth of Specializatiop was dealt with,and some
of the children began to discuss the problems of glder members of their
famili_eé\ who cannot find work. We saw how the demand for goods and
services, relates to the demand for worker¥ to produce them. ’ -
-~ A.day-long tour of the University of Arkansas at Pine Bluff greatly -
reinforced some of these learnings, as we toured the campus and saw how
each depa\rtmgnt produces highly specialized workers. When we visisted the
Elementary Education Department every member was there to greet us and .
each-presented’the class with an economic concept. For example, Dr. Clara ‘
Jennings, Head of the Department, introduced the concept qf interdepen:
dence by e)&_plaining how the various specialists in our economy\depend upon
one another for goods and services. As wg visited each departinent we not .
:6nly learned about the kinds of workers trained and what they migt study to
qualify for employmient, but what types of jobs ate currently a‘\iai le. The °
children began to recognize the importance of their own schoolingandbegan ~
to identify’their own interests in the varieus departments. -

Finally, at the University we visited the Agriculture- Department. The
.discussion of productive resources Had been a continuous activity, and I
asked the children to notice the use of,specialized resources in the output of
farm products. There was a lively\interest in this Departifient, and this led us
into the production of farm goods as a culminating activity. Through a visit
to the Pines Vocational Technical School we sharpened ourawareness of the
fact that special training is needed for a great variety of jobs, and we learned ‘
more about the availability of jobs in the labor market. Back in the classroom -
the pupils were asked to classify the occupations according to levels of
-difficulty, rates of pay,, the extent to which the work is’ exciting, being
common or unusual, and whether or not they would be interested in holding
such jobs. . : : '

While visiting some of the children’s homes I became concerned about
the fact that some were not being kept in.good condition. We then went on a
walking teur of the atea with the director of the Southeast Arkansas Arts and
Science Center, who had an appreciation of the old homes as examples of
various types ofarchitecture: He told the childrgn that'their houses were like

-people in that they have character and personality. He had them sketchthe
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different houses and note the contrastng textures of bricks and shmgles and
the varieties of windows, arches, verandas and roofs. A banker ‘explaified to O
the class how banks provide loans to he]p in making home_improvements,
- and this led ¥ a study of the role of banks in our, economy: \A simple flow
* chart was made to show the place of banks in relati to\g'overnments,
businesses, homes and markets. The study' of banks wag also‘related to a
study.. of personal and family finance, including family budgeting and
" persomal saving. Theé t > term ‘““‘opportunity cost’’ was jntroduced here; so that
the children could unqgrstand that a deClS‘@n to purchase a particular good
or service with their income nfeant that some other need or want could not

: be obtained instead. THey. also learned that the savings- of families can be

. used by the banks to make loans to businesses, and that the savers can thus .

o J_CCCIVC interest on their meney. Trips to the police department, city hall, ahd-

LI

“Culmmnhng Adtivity © -,

ire depastment gave the children a chance to see l)ow their. tax- dollars are
used. Not all'problel'ns can be solved by governmeqt however, afid the class
identified the “‘cluttéred.’ neighborhood as a situation that they might try to
do’ somethiijg about. After dlsclussmg various ways of achieving the goal of
havmg ‘neat neighborhoods,”’ the students detided to launch a litter pick-up
campalgn and make a movie to encourage people to clean up the neigh--
borhood "We wrote the’ script, preduced the movie (also, an audiotape) and
screened it foT the rest of the student body. Even Anthony, the daydreamer
.gave up some, of his play time to pick up paper, and he was selected by his_ '
classmates to be chalrman of the clean-up campaign.

¢
7

The TV series “‘Roots”’ had helped us to look at our hentage and to see
our role in the American economy. 'We learned that jobs are available to
" blatks who have an education, and that some black pedple are beginning to
accumulate considerable wealth. I felt the need to show the children hew
wealth can be obtained and managed. We discussed ways of increasing-our
wealth through a class project. Some children wanted to. plant a garden and

+some preferred to go into business and operate a store.

.~ We tackled the problem first by noting that we would have to work with
our available resources. We had a supply of labor, but did our-workers have *
the necessary skills in readmg, Writing, math, spelling and the like? Was
there enough interest in the various jobs to induce the workers to produce a
product or'service? We had a limitetl amount of space for the growing of
crops, and the scarcity of this natura) resource meant that we would have to

- use our capital and labor resources very efficiently. Would we be able to

‘cover our production costs ‘and make a profit?

To have a garden we %ould need such capital goods as plows hoes and
rakes. Fortunately, these could be obtained from parents and grandparents.
‘We also had'to decide- how to 'divide. the labor, and this was done according
to student interests. Those interested in farming would work the-land, while
‘the others would serve as middlemen or storekeepers Records were keépt of .
the growth of the tomato plants, and dally changes in the climate were also
observed and noted. ;o - < T

The . ‘*business group’’ made preparauons for - the opemng of their
market. We_took a trip to a supermarket to learm how to display our goods in
an attracuve way, and to see how the workers in the. store dealt with

' . : . ' 3\,._ .37
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<ustomers. Samiples of advertisements from newspapers were brought to,’ w
class jo give us| ideas for promoting our own products. A bulletin board 2
displdy was arranged to illustrate the various.uses of advertising media.
Readirig lessons| Were used to develop the vocabulary necessary .to create .
_effectiveads. | . e
A boy whd was good at math was selected to be the store’s ﬁré:\
" manager. He bofroweg $5.00 from the bank (I served as banker) to cover the
‘necessary ‘‘start-up €osts.”” Employée§ were required to fill out job-applica-
l tion forms and to be interviewed.' After considering a large riumber of names,
‘,‘TEC Mad Farmer’s Market’’ ,was chosen for our classroom stote. Posters
were made and circulars ‘were printed and distributed. There was so mch .
ehthusiasm for this project that the childrea actually complained when'the + %
“bell announcing the end of the school day was rung. i, ‘
’ ‘Opening.day was not a success. The pupils had to learn the hard way
that they were in cgmpetition with other stores: Their parents, who were
expected to buy their output, informed them that the prices were too high.
_They checkeﬂ' prices being charged in regular stlore§ and reduced their own
prices accordingly. They had to learn, also, that.they could not sell their
goods if there was N6 demand for them. Sales improved, and so did the :
.Business acumen~of the children. They advertised tomato plants as ‘‘the -
- special of the house’s and made enough on these to start egrning a profits-In
fact, a local gardener offered to buy all the tomato and pepper plants they - -
L¢ould grow.- As experience. in management’ was gained, various students
took. turns running the store. When the school year ended, the store had
covered its costs and earned a profit of $23.00. Our workers had received- :
wages, but they had to pay taxes ongheir incomes. We'used the money ta
ided the $23.00 profit among the = -

"y

_in taxes$ to buy a new tether ball, and®
stu'de‘nf%’ who had made such a success o

- ‘

enterprise. . .

* Reflections T ) ‘ PR
This report cannot. adequately explain our economics project. One
would have to be there—day by day—to feel/ what I and my pupils felt. It.
.was a feeling of sheer joy. The childten learned concepts that I would never.
_have imagined eight=year-olds could learn. This was not mere rote learning,
for they were able to use those concepts in a variety of activities. If a child
can enjoy the learning experience;’it is probable that.the experience will be .
- remembered and applied in future economic decisions. Only a few of ‘our
- many activities have been reported here, _an? it.would take another hundred
" *pages just to recount all the fun we had. Most importantly, perhaps, I believe

that cbptimism about the future was instilled in these children. . > )
.o : - ‘ s SN
- ) . T o .
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" An:Bonomics Curriculum in First Grade
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introduction < - o N

° My 22 pupils were, for the most part, typical first graders. A1l came
from middle-income families~8Several wereliving with only one parent. In . -
most of the two-parent hougeholds both parents had jobs outside the hpme;

. nevertheless, they showed an interést in the school’s activities. Only fyo of
- the children had problems of an unusual nature. One of these had a learnipg . /
disability 'and another had emotional problems. It was the latter b& whost /"
= behavior stimulated me to develop my first economics unit. 3 * 7
. This particular child;would actually eat his crayons or deliberately‘break.
them into two pieces, drop the pieces ‘on the floor, and step on them. I had
tried everything I could think of, but nothing seemed to work. Meanwhile, I
. g Was taking.a course in economics for elementary teachers at Wichita State
" \University and was requi[ecl td make/up a lesson module based on Lawrenge’
Sentsh’s Our Working, World. 1 wanted to use the ideas contained in this
" book, but my major cofcern was to relate the economic concepts to the
- needs of the children. The basic human wants for food, clothing and shelter
~Were being satisfied for these children in their homes. For them to under-
stand the *‘unlimited wants vs. limited resources’ problem we would have
to focus on'a want ‘of another nature.. -~ :

.

One problem with which the children could identify was the fact that we /
needed fish for eur very largeaquarium. 1 did not want to buy.the fsh myself * .
._o‘rﬁila_s_lgpargnts to give money. This is the way things are usyally done, but the
children learn little—if anything—from it. My husband syggested that I let
the children earn the money to buy the fish. I replied, ‘‘There’s not much -
first graders:can do to earn money. All we can do right now is cqlor pictures,
and ‘crayon stomper’ won’t even do that!”> Our conversation led to the idea
that coloring had to be presented to ‘‘crayon stomper’’ in such a'way that he
would really want to color things. Perhaps we could make crayon pictures
and sell them. The crayons were part of our limited resources, and perhaps if
_ the **stomper” saw the need to make the pictures he would be less, inclined
to destroy the capital goods (the crayongj needed to produce them. Our *
~Crayqn Art Fair, as the unit was called, ; us.preceded the establishmerit of.
the toy factory that will be described later. It was based upon a need that the °,
pupils recognized, and was motivated by a real problem that they had to
“solve. {n the process of studying economics we would draw upon mthe-
matics, nce, career education, language skills, writing andeart, ag'well as
social studies. = - s ‘ T '
Among the specific.goals were to teach the children that

. -

)

' ® wants are pnlimited but resources are limited;
- @ we must ¢onserve our resources; :

. L o -

-
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® wise choices must be madein.the use’of resources; = - S Co
.® people depend upon one another for their needs and wants; v
® division @f labor can increase productivity; : /‘) : _

' [capital is needed to,start and to operate a busmess » . .
‘® ‘money is used to exchange goods and to measure values, , :
® prices are affected by supply and.demand. -~

Leormng Activities® \ ‘ > | - ﬁ

"Not wantmg to mandaYe acuvmes I walted several days for the children -
to discover a problerh of gcarcity. Ope momlng while filling our tank with- -
water one ¢hild exclaimed, “Mgs Payne we’ve got a problem. We don’ t

~hake any fish for the aquarium.”” The whole class then\joined in on a°~

- “discussion (of how “we might get some fish. The st)ggesuonsﬁlnged fr .
getting fish from a grandparent’s fish tank to obtaining money ?m abankto . .
‘buy the fish:: When one suggested that their” parents buy the fish, Cindyd’é
_rémarked, *‘But thén they wouldn’t gelong to all of us.” Finially the idea 9fa (
class projecf_tp earn the money emerged.$ Wsth a few lndlrect hints, R
student cameip with the notion of making C(:z;(slcture% tossell. This Was S

A4

received with great enthusiasm by.the class it was somethmg that
«everyone could do. Immedlately crayons bedame objects of great impor- -, -
- tance tg every child, and it was soon evident that the: problem of “‘crpayon’™
stomping’’ was going to be solved. X
But viuld anyone buy our pictures? To findeut, wé planned asurv
the other classes in the school. This Wwas done as part ‘of a math lesson.
. prepared graphs of the replies ‘and"found that children from grades one
through six would be willing to pay“a penny.aplece for our pictures. The ~
children excnedly began to drawapictures, usmg every spare moment. And
lmaglne the joy felt by the teacher when the * crayon stomper’’ turned out
some of the most worthwhile crayon pictures.

"~ I begarn to fear that they would work so fast that- -quality would suffer
~But this, too, was taken care of by the children themiselves. They began to -
look at each picture with a critical eye and soon established some' rulesfer =~
making good pictures. The pupils kept eﬁh other in line, for everyone
seemed willing to accept the rules and do gdditional work on'a picture that '
-had not been deemed'good enough for the Crayon Art Fair. For example,
each picture had to tell a story, to be neat, to be pretty, to be colorfu}, and to
‘be free from rips and creases. Stories such as Disney’s ‘‘The Braye Little
Tailor and the Giant”’ (available on f Imstrip) provided them with ideas.

. Every day someone would say, *“We’ve got another problem . . .”” We .
kept a list of all the preblems that cropped up. Strange as it may seeﬁm lt was
the ‘‘crayon stomper’’ who started a campaign to. conserve paper. A '
half-fifiished picture discarded in the waste basket would be rescued and
finished by the student. Indeed, this boy was given the title ‘““head picture
fixer ,upper.”’ He would not let. any plcture be dlscarded if it could possnbly :
be made into a finished product. -, ’ I
" There were too few crayons to go around, and thusut was impossible for
everyone to be working on their pictures at the same time. This led to a lively

.- * Because space is limited, onl"y a brief summry of the original report of 126 pages can be
included .in this booklet. The complete report can be obtained from the Vemon R. Alden -

: lerary Ohlo Umversny, Athens. :

I3

25 s



. . -~ : . . .
- Al - P .

L i

AN .
barter system whereby those w1th surplus paper “would trade paper for

crayons. Those who traded wisely would end up with the right combmatlon
_..of productive resources. The children had to come 'up with solutions for a

‘gumber of problems, and they aften made very wise decisions. They decided -
replace individual production with an assembly line to improve the output’

‘}of bu1hday cards. They suggested a visit to an art museum to learn, how bést

to ‘exhibit their pictures. They found that they wol{ld have 6 prepare
. ladvertisements to promote the sales of their product,
' ' As the date of the Art Fair approached, the childrent worked more

~ fevenshly Tables werg decordted and dlsplays were made. The ‘‘crayon’

- Stomper’’ made a large teepee of paper to dlsplay se\reral Indian pictures.

Speclallzed JObS were assigned to yarious “Workg:rs “Experience proved to .

. be a good teacher After one group:of customers had visited the*fair (the
- second graders were the first to come), the class decided’ that a better
arrangement of the pictures was needed. The childrer ingisted on: domg

thmgs for. themselves Ouir cashier-refused his mother’s offer of help wlth the

handlmg of thfr money. The fair was a success. We not only: sold every
‘plcture but even had-offers for the decorations! Our total revenue of $19.30

-7 . was far above the $3.00 or s6 we ‘had expected: The class acquiredia feeling
. of.confi dence\ for their work was actually valued and wanted by ‘other

7 people, More lmpo nt,. perhaps is the fact that they had identified and

solv helr own ‘pr blems Aﬂd-“crayorr stomper”’ no longer exrsted as

" such. - ey

°
°

’éumhs of $11.45 to usé forséme future want or need. In early Novemt;er the

.viewed ‘the filmstnp ““Tonka Toy Factory;”’ whi¢h gave them: thTe ldea\of":'-' :

eStabllshmg a factoryqn the ¢lassroom AThefilmstrip had shown: th
factory is orgamzed and what factors of productlon are neede
then dld esearch in’ eraft books and magagines to find ideas.fi

iy

er, and they had gainedsvalua
ced a.graphic design for a"‘FIreman s Game” that colrlck,i’be mass

produced. Thus; he became, the first department’ manager. . A/girl then

s deVeloped a ‘“*Happy Face’ Game, angd she too found, herselfr a anage-*

rial position, faced with all the problems that such-a position € ‘talls Some -

«. pupils worked md1v1dually at first, but as time went on théy, béga to find
“that they could i improve production by working’ together A Gl
Pubhshmg Company”’ was formed and used the assembly: hn fim
* . The children learned the need for planning and .efficienit’ &
The Toy Factory grew, and more departments were added. ‘Ong manufac:
tured play money, while another produced puppets made’ fr)om n cans. A
employment office was established and *‘want ads” placed qn he bulletin
“board. A payroll system was set up, so that workers. could récelv wage and
managers could get salaries. 'A bank was created in which emplo ees could
depeosit their earnings. An awareness of job responsnbllltres e
- children learned.to work together. .. < .

More and more: departments were created, and soon here was a -

scarcity of workers. They discovered the coneept of interdefendence, for
-«they had to work together to overcome a-number- of proble‘ A supply
house had to be opened, lntroducmg thie need for another kink <?olf record-

7

~

. - After the Ag‘t Falr the class not only had the fish they-. wanted bhuta.

ySithey *
- would Be able to manufacture. They had te consider avallable resourceZ’ ey

{ mcludmg waste matena.ls that. mlgmgbe recycled They still had /rayons and,
experience in graphic desrgn 'One boy .~ -

rged, and -
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keeping. 'When money ran low, stock certificates were issued to rais¢ more

capital. Some had to borrow from the bank to obtain needed supplies. These .

problems were, of course, related to math Iéssons. The company even had to
initiate a training program to give somé workers the necessary skills.

~ -As *'Grand Opening Day’’ approached, prices had to be.determined for
each toy, sales slips had tobe prepared, signs had to be made, and a coding
systém had to be established for each item. Pupils from another elementary
school made a trip across town to shop at our store, buying no fewer than

100 toys. Our students had their first experience as sales clerks. Graphs were

‘made of the number of different toys sold. This showed which items were .

most popular It was decided that we had to increase our advertising for
Mns that were not sellmg well' For example, a large plrate ship was made to
advertise th): ‘pirate’s toys.”” Seeing the need for maximum efclency. the
class decided that each worker would now be placed only in jobs in which he
or she had had experience. After the second *‘wave” of customers had
visited our store, we found that we had to reduce the prices on some items.

Before long, every toy had been sold.

An’Analysis of the Outcomes

It is ssn le to analyze a learmng experience of the type described
above by & ing each phase and-prepating a step-by-step account of each
phase. The for t I used for this'was to start with the ** Emerging Economic
ldea "’ For exalgple, .at the beginning of the Toy Factory project the
19{!1 ing economic idea was the conflict between unlimited wants and
imited resources which necessitafes the limiting of present consumption to.
.ensure future production. Next, .the, ‘‘Pre-Active’ phase was described.
This pro background aAd shows what went on before a classroom
activityfook place. The ‘‘Pre-Active’ phase at the start of the ‘project
included Yhe Crayon Art Fair, for example. Then there is a **Vocabulary™
section Which,lists key concepts and defines ‘them. The terms wants,
savings, an WOrk were listed for the very first phase of the Toy Factory
prOJect Thi4 is followed by a narrative account of the classroom experience,
with verbatiln quotations of some comments madéby the teacher and the
pupils. This shows how the activity was motivated, developed and culmi-
nated. One motivational factor in this case was the question of what to do
with the $11.45 we had left after the Crayon Art Fair. Another was a
discussion of pets, engendered by my wearing of a badge containing the head

-

of a horse. (The chlldren knew that I owned a horse.) The badge had been
made in my economics class, using &-machine that costs about $36.00. -

Almost immediately the pupils began to discuss ways of earning the money
to buy such a machine, and thus the ldea of the Toy Factory was born.
Finally, there is a section on ‘*Evaluation.’’ Thus, evaluation is af on-going
and developmenta] process, and not simply something'that occurs at the end
of a unit of study. For instance, during this early part of the project I noted
that the children did not expect to obtain money for the machine from
parents, the principal or the teacher (as they had before the Crayon Art
Fair), but quickly suggested that they earn the money themselves. I
considered this to be evidence that a valuable lesson had been Iéarned, and
that there had been an important attitudinal change. Altogether, nearly 30

phases were described in this fashion for the Toy Factory project. Although ™.

27 e

~

N



- 3

this requires a great deal of time and work, it results in a very detailed
account of the total learning cxperience, provides both an on-going and
summative evaluation, cpables the teacher and other educators to analyze
the project, and provides clear "*how-to-do-it” guidance for others who
might wish to adopt this strategy for teaching ¢conomics. .
Objectives had been stated for each part of the project (such as lcarning'
to use graphs to keep records of sales), and these were usually specific and
_ measurable. The children did learn the meganings of economic _terms, such
) as profit, measure of value, bank, capn}l, specmllzauon, scarcity and
interdependence. They learned them by experiencing them, not through rote
memorization or abstract theory. In addition, however, there were valuable
outcomes that cannot be measured objectively. Communication barriers
between children were broken down as they shared their.interests and
cooperated in a common effort. They learned to appreciate the value of
efficiecncy and hard work. They became self-reliant and had the great
satisfaction of producing something that others saw as having value. Many
letters from parents as well as from other educators attested to these
outcomes. 3
Finally. have seen a change in myself as a teacher. When I began my
course in economic education I hardly knew what economics meant.
- Through the encouragement of the instructor, the other students and my
husband, and through a give-and-take with the sharing of ideas, I began to
" have the confidence to go ahead and teach things that I thought I was not
prepared to teach. I let the unit evolve, and I learned as problems arose. I let
the children work out the solutions to these problems. Because of this the
scope of my teaching was enhanced and my enthusiasm for economic
education grew tremendously I strongly recommertd economic education to
other teachers: .

Socioeconomic Action—We Pay -
for Play

Economlcs for Second Graders

. Arlette Mille;' .
Fair Park Primary School, Littlé Rock, Arkansas

.

- Introduction

Although we live in a free enterprise economy, government plays a
major role in economic affairs. I decided to teach economic concepts to
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second graders as those eoncepts relate to governi‘hent; and I developed
learning experiences to achieve the following basic objectives:

1. To see the role of government in meeting consumer needs and
demands. . :
2. To ypderstand the edonomic factors relating to the ﬁnanung of
‘government functions.
3. To learn and to apply principles relating to resource analysis,
_,\ _budgetlng, modehng and planning. -

One of the second grade books included a suggesuon that pupils desngn
and build a model park, and this seemed to be a good vehicle for actively
lnvolvmg the chilren in problem-solving and decision- -making. Fortunately,
our city was in the process of planmng anew park complex, and perhaps we
could participate in some small way. I contacted the Director of City Parks
and Recreation, and he suggested that the children design and select play
equipment for the park complex being planned. This made our project much
more interesting and meaningful, for we learn by doing, and purposeful
activity stimulates and motivates learning as nothing else can.

In the process of designing and building a model park and playground,
the students would learn to work togethér cooperatively. They would begin
to understand such economic concepts as specialization, mterdependence ‘
opportunity cost, the circular flow, the factors of praduction, and human
needs and wants. They would learn about our differen els of government,
community and city relationships, and how ‘‘government by the people”
works. Such skills as map-reading were to” be taught; and the children_were
to have opportunities to make decisions, solve froblems, improve their
reading, organize lnformauon and'entify their own feelings and values.

Using the steps set forth in thé book Economic Education for Arkansas
Elementary Schools, 1designed a problem-solving poster. The children wete
shown how to use thimodel to work out problems. It was not long before-a
real problem situation emerged. Two children. actually came to blowg gver
who would be first to use’some play equipment. With the whole class lgoking
on, we referred to the chart and discussed this problem. First we identified
the problem, and then décided what our goal was—to get along well ‘with
each other. Next we discussed the choices available—fight it out, play
elsewhere, let the playground aide make a decision, or take. turns. The
childrendecided that taking turns was the best choice. The pupils began to
realize that as we live and work together we must follow certain rules.
Classroom rules were formulated by the group in a demeocratic fashion, and '
those rules were writtén on a chart that was kept on dlsplay ’

The concept of mterdependence was taught through a study of commu-
nity helpers and of the ways in which families need each other. The children
drew pictures on one half of their papers showing a situation depicting a
need, and on the other half they drew the producer-who meets that need.
Each picture was displayed on the bulletin board and the artist told about his
or her picture. The idea that we need each other. was continually stressed
and applied in helping one another, in cleaning up the room, and so on. We__
saw how I as a teacher need other producers to provide the goods. and

20w
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. .
\ services I use in cducatmg cj\lldrcn The film **Goods and Services® scerved
as a stimutus ¢or language arts storics about our roles as cqﬂxmcrs and we
" read the poem' **At Your Service.”” Several other cconomic concepts were:
introduced in various ways. We dealt with choice-making by discussing how
a girl might spend a dollar, noting that the items she did not buy instead of
the doll she chose were her opportunity costs. ’
- Map studies included learning about boundarlcs. and how they help to
identify governmental divisions. A chapter in our textbook dealing with the
payiment of dues to clubs was used to introduce a parallel situation in which
people pay a portion of their incomes to the government, in taxes. A circular
flow chart was developed af t this point for a bulletin board display. This
showed how government uses its tax money. Just as in the payment of club
dues, we give money. but we get something back as well. Pictures of -«
government buildings, such as the nation’s Capitol, were displayed. Good
citizenship was stressed, and onc boy lcarned how his mother (a Viet-
namese) could become a United States citizen. We used role-playing to learn
how the city council meets and how laws are enforced.
~ It was not until March that the idea of having the children design a
playground and build a model park began to be implemented. The Director
of City Pdl‘kb and Recreation visited the classroom to discuss the project
with dents. At about the same time, we were reading the story of howa
FredeNgk Olmsted designed Central Park in New York City. Thus, the class
was enthused out the visit of our own Director of City Parks and was
prepared to ask numerous ques'tions They learned, too, that he was a

producer who provided a servige through our local government and who

derived his i income from our taxes: ut two dozen questions the chlldren
'had dictated in advance were listed on the chalkboard.
°  The following week a designer with-the Parks Department came to the
crassroom and spoke to the children-about how to design a park. He brought
a contour model for us to see and showed.us tle design for anothcr new.park
in Little.Rock. Each child received a design and plan for one of the parks. He
explained how costs are estimated. and listed on the board the things'the |
children should include in their design for the park. He warned about such
things as putting baseball diamonds near busy streets. The students then
; began to draw designs. and work was begun on a model park. Wetook a field
trip to the site of the park to observe the terrain and see where the
_playground would be located. This also became a science:lesson, for we
studied the natural environment. types of trees and the like.
- One of the most important activities was the selection of the equipment
that would be needed for a playground. The children worked in groups to
.., examine catalogues, discuss costs. and make value comparisons. We knew
Y7 how much mohey would be available for Fhe equlpmem ($13,000), and now
: e had to decide’how best to use our bcarc.e resouree, The class had already
een mtrodUCeg to the fact that money is a nyédium’ of exchaugea buf -math .
:" lessons were neededto help them to und¢r§tand how much $13,000 is., After
© « the costs had been studied for each’; m, we thk-VOtes..to see whith ones to
- losglects When more; Lhan one mgdcl w sﬁ'vadab,le théy wou]d select the one .~
' that **had the most things on at' wo f Jt s, &o more for’ the money it .
would' cost. Consideratiof - Was gi’v }xwanezy oft eqmpment so::that -
- handicapped children and even f)ables\,wmndxha've sbmethmg they could use.
Tt was reahzed that the equn%nent tt;p); dtd dtbchoose’ wa‘sloun opportumty
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cost. An architect who also works

.

as a voluriteer in the schools helped us

with our design and model. She taught the children how to measure -

accirately and how to make scale models. The youngsters_often proved to
be quite perceptive, as when they suggested that picnic benches should be
placed near the playground so that parents could eat while watching their
children play. ‘ - '

- Twe pupils were elected by the class to-choose ‘the best design. It is

_interesting to note that they came to the same conclu$ion that I and our

visiting architect had reached. The problem-solving approach was used B

throughout. In deciding on the best plan for a bike trail and playground they
actually combined the best idéas from two ils’ designs. We used. this
incident as an example of representative govePniment in action.

* The children became specialists, using the aptitudes and skills they were
developing.. Some were ‘‘building specialists,”” some were painters, some

- were playground -equipment constructors, and so on. Our model was taking -

shape and beginning to look like a real park. When it was completed we held
a *‘Parent Party”’ so that mothers and fathers could view our work. A contest
had been held to see who could design the best cover for the invitations, and
the students voted to decide which design to use. The children explained our
project and such things as the circular flow model to the parents. Pictures of
our field trips and various phases of our work were on display, along with
examples of the pupils’ stories and poems. . . {

The officials from the Parks Department could not attend the patty, but
they did come to our class the.following week to receive our park model and
our analysis of the costs. The Director promised ‘to try to build the
playground as the students had designed it and with the equipment they had
chosen. He arranged to have our park model put on display in the City Hall.

Outcomes

Our regular school routines had been followed while the class was
building the park model, but the learnings from that project also had an effect
on other parts of the curriculum. The best evidence that learning has
occurred is that the student applies a fact or concept to a different situation.
For example, when one pupil remarked that she loved the ““free’” books in

our library 1 asked her if they were really free. She replied that the people’

who pay taxes to the government that buys'the books for us bear the cost of
the books, and thus they are not free. A mother who happened to be helping

in the library at the time was astounded by the child’s reply and sdid that she
wishgd all children would learn this concept. Our study of natural resources *
~“was Telated to lessorns in science, and there was a_poster contést for soil

conservation week. During creative writing the pupils wrote 'stories about
what would happen if our natural resources were.used up; and we discussed
human and capital resources as well. When a dentist visited the school
during dental health week we talked about him and his nurse as producers of
a special service, and noted how technology helps to make them more
effective. -

_ The incidental learning that took place was immeasurable. The park
model was a huge success, -and many adults could not believe that it pad

been produced by children of this age. We had a constant flow of visitor to -

. our'room to see the:model, and we explained our work to other classgs.

-
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There seemed to be.a “‘ripple effect,” as skills developed during the park
. model project were transferred to other situations. For example, the thjpgs
they had learned about measuring and drawing were used later when the
children were making *‘thank. you' cards.’ (This was done at their own’
volition.) The children became more observant. Several reported to the class
on.news broadcasts concerning our government: and many asked questions
about the functions of government. The results of both a teacher-made test
‘and & standardized test (the Primary Test of Economic Understanding,
“available from the Joint Council on Economic Education) showqg that most
of the basic concepts included in those tests had been learned. .
. ..Some of the most important learnings cannot be measured by tests,:
however. The sense of pride in accomplishment and the feeling of group
togetherness were evident but.impossible to measure.. Arrangements were
made-to let the class make a formal presentation of our park model to the
Mayor of Little Rock. Two TV stativns and a newspaper covered this event.
Imagine the excitement when the childien saw themselves on two different
news programs on the'same day! Articles about us- appeared in two
newspapers. There were other rewards as well. While we were touring the
City Hall we visited the Parks Department office and were delighted to see
our “‘thank you’ poster on the wall behind the designer's- table. An
organization of school volunteers also publicized our work. These unex-
pected outcomes provided the "perfect ending to a fun -project. The en-
“thusiasm for*learning about government and our .economy gencrated by
“being involved in an active and meaningful way will, hopefully, grow as the
children mature and become adult citizens coping with the problems of
tomorrow. ) '
.Noté: This is an ubt;rcviu!cd version of a lengthy report which-ilso included much ™
supporting material. The briginal project can be obtained from the Vernon R. Alden Library,
Ohio University, Athens—The Editor.

APPENDIX TO CHAPTER 1

. Good Ideas in Brief: Primav'ry Lével" / ‘

. . MICHELA HAVENER ‘of Fairview Elementary School in Fort Sniiih,
Arkansas, taught her second graders economics by relating the basic
- concepts to something very familiar to the children—the **houses we live
. in.”" The pupils observed the differences in the houses they saw while on the
way to school and arranged a bulletin board dispiay on houses. They learned
that natural resources; labor and capital resources are used irz building
.+ homes, and that division of labor makes home-construction faster and more
eﬂi,c[:'ieht. They also saw how competition affects the home-building industry

-
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and how the profit motive stimulates construction. Local industries involved
in housing construction (sch as a brick factory and a sand and gravel
company) provided brochures and other useful information. A study was
made of local resources used in the building of a hous#, and the children
made. scrapbooks to illustrate their findings. Analyses were made of the
effect of consumer demand and of why the prices vary for different kinds of
dwelling units. The role of banks was studied, and the law of supply and

demand was. applied.to.the local housing market. The costs of operating a

house were also examined, as the children learned about. mortgages, utilities,
taxes, insurance and the like. Poems about houses, stories, dramatizations,
field trips, resource persons, and games were used. liberally. The Primary
Fest.of Economic Understanding was administered on“a pretest, posttest
dasis. A substantial gain in the mean score suggests that one can teach a
freat many economic concepts Simgy by focusing on one industry in which
*hildten have an interest. : v

N P
: '
f

_ELLEN J. LORBER of the Centennial School in Bloomington, Illinois,
sapitalizes on her first graders’ interest in fairy tales to teach some basic
s:conomic principles and concepts. For example, the children discuss the
1eeds and wants of the characters in “Goldilocks and the Three Bears,"
Hustrating #fese with drawings and cut-outs. ‘‘Props’’ consisting of teddy
vears; a doll, chairs, and the like, are used to add realism. The concepts of
1eeds and wants are applied also to ‘‘Little Red Riding Hood’’ and *‘The
lhree Little Pigs.’’ The children draw pictures of the characters and of their
leeds and wants, cut them out, and paste them in a. ‘‘Needs and .Wants,
Jook.”’tFilms, records, flannel boards, and games are usgd also. Other
:oncepts taught in this manner are goods, services, producer,.and cgyé?mer.
As. Lorber developed a 24-item nonverbal test té use on a pretest’ posttest

4

asis. Although there was a five-month interval between test administra- -

ions, the gain in the mean score was substantial and statistically significant.
HARRIETT B. WILSON, & volunteer in the Head Start- Project in
tome, Georgia, has developed a.number of lésson plans and activities to -
each some economic concepts to very young children. To.show how the
hings we need and want are:produced, Mrs. Wilson prepared flip -charts,
epicting a factory, tools, machines, workers, etc. This ‘was followed up
7ith an activity jn which the pupils themselves became producers of
+0ol-Aid and had to determine the various steps in the production process.
'0 teach-the concept ‘‘specialization,”” Mrs.. Wilson -wrote a story, *‘The
hree’ Little. Pigs Who Learned .to Specialize.”’ The-story showed how a
umily of pigs could produce more if each specialized in what he or she could
0 e:?t;'The children then discussed specialization in their own families, and
oted how specialization is used in such familiar enterprises_as grocery.

o
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tores and dairies.. The children were divided into two groups to produce ,.

udding, revealing that the group employing specializatioq was more pro-
uctive. Role-playing situations were set up to teach the circular flow, &h’e

inctions of money, and the role of banks. The youngsters learned what .

wxes aré; and another set of flip charts was prepared to show the various
;rvices provided by government. Learning centers were establishéd in the

assroom where children could acquire skills in counting money, identifying _

3
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. can buy items donated to a *‘schoo

. 1t

pnces ahd shopping for goods The culminating activity was a *‘flea market*’
in which the children.were able to buy and sell goods. Mrs. Wilson used a
simple test on a pre st, posttest basis. The mean score on the pretest was
63.6; on the posttest it was 80. 2 (Only a few of the activities have been
included in this summai ;

" DOROTHY YOHE of the Fern -Hill Elementary School in West
Chester, Pennsylvania, has developed a largg number of techniques and

- materials for teaching economic concepts to kindergarten children. A

*“*Kinder Shopping Mall’’ was set up in the classroom containing a simulated
bank, florist shop, shoe mart, gift shop, travel agency, and other *‘busi-
nesses.”” A V.I.P. (““Very Impastant Produters’’) Club was formed to make
the children aware of the mapy people—from laundry workers to police
officers—who provide us wnth’ goods and services. Local resource people
became members of this Club A ‘‘Mix and Match Game™ was created,

* consisting of three types of cards, represen'ting occupations, capital goods

(tools and equipment), and letters of the alphabet associated with the
occupations. Cards are dealt, and the winners-are those who can obtain a set
of three cards that go together—-one showing a particular occupatron one
depicting the capital items used in that occupation, and one giving a letter |
aSSOCIated with the Job In the *“You Guess: Who!”’ game the children get
“‘cartdon career cards’’‘and act out the occupatlon deplcted on .the cards.
The first child to identify the occupatlon the actor is pantomrmmg becomesi
the next performer. A “ConsumerFDay” is held, durmg which the children
general store.”’” The money is donated to
the Cancer Fund. This is followed by an analytical exercise in which the
children compare; the pnces they paid for their purchases with prices for
