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The Kamehameha Early Education Piggram
e .
The kamehameha Enrly Education Program (KEEP) 1s & resoarch anda
¢
dcvelopmenn program of. The Kamehameha Schools/Boenice P. Biahop Bstate.

' The miesion of KEEP in_ che degplopment, demonstratlon. and d!sacminatfon

. and Demonstrution School. and !n public clasarooms in coopetation with

-

of : uethods for 1mprov1n3 the education of Hawaiidan and Part-ﬂawaiian .

children.v These acciviti}s are ;pnducted av the Ka Na i Pono Resexrch

:

> ‘ , ']
the State Depart~“ﬁt of- Bduca:ion. KEEP projects and sct!vities involve

I !

many aspects of. the educa:ional process. lncluding tenchet training.

cufriculum development, and child mocivation. language. and coguition\

More decailed descriptions of KEEP's hiscory and operations are presented

in Technical Repcrrts gl1-4. - e ] ‘ o L.



Abstract L o

R -

' . ’ » ! ’ T e -
All the skills which comprise academic readiness havé not been’ described,

*

dr'égreed upon by all teachers. Generally, howeég}, they include a ceftgin.

level of ability to listen, to follow instructions, and (o underatand some i

N

v i . Lo .
aspects of language. : , ) ) A s

' Roughly one-fourth of entering KEEP pupils have requiré& ayatemséic

instruction in these readiness skills; others:have afrived at school ready

4

to be inﬁcructéa, Occasionally, intense individual readiness programs "have

- - .

been needed (see Te;hnical,Repbrt 79). . o ,

1
[ .

fhia'paper‘ byﬁkathtyn H. Au, describes the eariy stages of KEEP‘B

effoits to develop a systematic program which would wmeet th% needs of the
25% -of ghtidren reqGiring 1it. Sbﬁe elements of ;hiu‘progtam‘ére_ndw being = - |

résahréhed more égrefully. and 1975-76 will see a large-~scale evhluntion

= . 3

of our readiness program. G ) 3 . .

This Technical Report is addressed primarily to 6thér~teé¢her§ in the

hope that Ms. Au's experiences may provide stimuiétiug 1§éas for usebin

other classrooms. .

» The Editors
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A Preliminary Report on Teaching Acadenic Readiness .
Kathryn H. Au , i i°‘~

1

About 25% of the chlldren enrolled in the KEEP school have enough

. problems with adadenic readiness to requireuspecial lnstfuctiour Of course,

- t

some preacademic skfllu must be taught Eo nli our'five4yebr olds; 'howeveér,

¥

agne~fourth of our pup!lq need instruction in very'basic readiness areas.

and their needs are so similar that a regulnr program of readiness instruc-

" tion cap be used. ' . o I ? .

-

The ﬂrogram ideas described in this paper require a great deal of

.systvmatic inchtlgation. and sevcral are now the subject of specific ’

- N

'rﬁseurch. However, they huve shown ‘enough Tgpit to make them the basis for

~our evolving rendingss program, and perhaps they may stimulate othet
tenchers te try than to develop them, and to tmprove them.
The eight children whp were in. the special class described hcre nll

had scores of zeroron’a reuding pretest given to tpeir kindergarcen cless

. K] ~

ar the beginning of tﬁé'second semester. About_one-quarter of thewray

through the semester, a first grade girlvffomva bonEnglish—speakfhg home

also jolnedvtﬁé class. The kindergarten éroup copsiscéd of five boys and’
™ . .

three sirls. Al! of é_he children's families receive f'inanc.:inl' assistance

from the State. None of the children were problem children {e—terms of

'inapproprlntc or disrﬁpcive behavior, atel ali had shown progress since

. . . i ' -

,entering schbol yét all were learningvmnre sldwly'than their peers; The

..

jproblem. as perneived bv the teacher. was to givc them rki]ls which choir

' ‘ : Q@

acadcmivnlly more successful peers already ppssessed, and, inimny. cases, .
. . .‘, I M o .’ .

.. >



“ had had before' entering school, Thust.thc special program focused on o
v

. - | -2 .

! ' -

developing the students' attention.: hghbviorg at the same time as other.. "

-
>

‘ 1]
reading-related gkills were algo developed,

" Attentional Behaviors v

The development of attentiopal behaviors began with the easiest

behaviors and progressed to the mpre difficuLx. The Fivet set of behavio?s.
d

‘had to dn with hqgﬁﬁg“thc hLId face the tencher. Students were seated at -

chairg %hehind tables arranped 80 thnt it was "easy E;A‘thcm to lﬂok directly

at the ceﬁchgr. Children were asked to leave their Q?nda folded’ on the .

-

snble when hot raised, to prevent them fromutouching othef children or

“playing uith pencils.  They were also asked to sir uith their chnirs close

to the table, and with dlllfour legs of the chalr touching the floor at
- @

all times. Attention to these details ensured a general body orientation

L ’ . o .
to the teacher, and a-minimum of potentially distracting physical mo'ement.

B ) )
The next set of behaviorq had to do with visual attﬂntion. The

’

§

students were told}yhere td look wﬁether ar the teacher or a stimulus
. 3
object, but in cithe: casej che directions were made as explici: as possible.

In many cases, the teacherldirected the students' attention even further by

, N

pointing to the object to be viewcd , ' RSN \ .

The most difficult SET of behaviors were thoge involving the stqdpntsf

listening to what the teacﬁer was saVLng " his was a problem from the teacher's

point of view, since it was impoqsibie to tell it a student: had actually

been liqtenink. other than, by queq;iunxng. Agnin, che sg\\énts were told

exactly what to xisten forJ Many sesmed to quickly deveLop the appearance

v
-
*

of listening, but actuall§ oan continued tc take in what was happenlng N

visually : Because of this.!listcnlng for informacion was much more “ A ‘ ;
L = u
’difficul‘ to ehape up than looking. -

{ r ‘ . . . . e
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While thesg attentional behayiors were being-reinforced, other behaviors
were being grﬁdunliy extinguished or greatly reduced in frequency, 96ch‘és

looking away from the.ceacher or_félxlng off one's chalr, Many of these were

- . °

at first maintaincd by the reinforcement the children ﬁrov;ded for each other,

It was felt to be uore desirable to channel theses interactions in;p.aéceptable

-

routes rather than eliminate all of them. For example, the children wanted =~

to help one another by providing correct answers to_each other. Since this

-
. . PR
[

ar lease ensured that they were attending and kned the :gspcnsé themselvesg,
it was not completely dlscousgﬁfj. Later, as it became more reinfdrcing
to give the answer :ﬁémgclvga and receive a token for their efforts, the °

, ,situa;ion gradgélly/301ybd feself and answers were no longer whispered ébout.
v Reinfochig ' : E ) ;\
The teacher relicd miiﬁlthn_cokens paire& with verbg}_zraise to reward
'desired acg&ntionnl aﬁd othé? résponéés.v TB; Lokens used were two-inch
high,élas}ic letrars whicp were 5c£tnctive and interesting_:o.ghe éQildren.

>

- “The baqk-up reinforcer “or the letters was the reading party described in =

- Technical Report #26. ' .

S T a0 . s
o Onc, of the most important reinforcers was the teacher's attentlon which

[N

;cgwe every time stuaents were called upon to respond. Children were nof
called o; unless they raised ;heir hands'and»lookudlatvche teacher., If a
cofrect response was given, the teacher usuvally cxpreﬁs?d hef‘aﬁprovai with
words 1s well as with a token. 'OCCASionaily the'teacber wéuid éfao use~'
pbysical contact as a reinfcorger, by'shaéing hands with the children.

The n?tentiOn ofgpther children was alse used as 5 reinfotcer‘ The
' R 4 . . .
'childten_yére askkd to clap ?og on2 another, for exgﬁple, and when turns

were beinp ‘taken they werefsometimes asked te call on another student

who had hls‘band‘raléed. o e )

. .
. . .4




Tﬁf}children vere glven mnny privileges as relnforcers. One wag chooeing

which colqr pen the teacber would use to wri:e with on the oveihead prejector.
Anothcr was collectiug the letters from classmateg when the class ‘was finished.
- Still another ‘was reading aloud the mames of the other children ‘at the end of

L]
‘class. At qther times, 3 child was nskcd te choose the next activity for

the class to do. . S

fixed routine.wae establishep with the . goal of developing attencionnl

behaviors that minimized distractions. The children were assigned placgs;”g:g

| when: the teacher told them it was time for reading, they all carried their
ghairs to thelr places at :he':ables. They were then told to put thelir heads
dowﬂ ¢én their arms-aha wait for the teacher without talking. As soon as a’ J
child shoued chat he was atcending. the teacher reinforced him with a token.

- _—

1okend were often acccﬂpanled by B.statement which dpecified the npproprtate
haviors such as, "You're shouing me that you're ﬁeéfy for r;ading Ey beings

s . { 'y

80 quiet." - ‘ - ‘ .
. 3 ’ . & *

The children then raiaed their heads on the teacher's command of "Heads

, up ' and the "lesscn would begin. (The chlldrdn were instructed to raise their

hands 1f :hey wished to be zalled on The hand—raising behavior proved an aid
Y

to bet) srudents and teacher, eqpbling the heécher to tell uhich cg;ldren were

‘#

A arteqding and.aple to respoqﬁ'correctly, and giving the~ph11dgen a way to

signal to the ceadher that they knex,the correct, responée.

“The lessonq were held twice-a morning, and each u3u31;y lasted’ about'
>

¢ 20 minutes with two or ?ﬁ”@e different activities planned at a time
v g .
The Leacher recogn17ed chat there were differences i che childrfn
-
bnckgrounds which cnabled some tO perform more difficult tnsks chan onhers.

§
!

- She a:tempted to,give all children an equal opportunity to regpond cor;ectly

. -
. . 1
1)
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by giving more difficult tasks to _gome and easler tasks to others. Ay the

-

-

end of the class, fggbkcﬁTjd was c¢alled upon to count the number.of tokens

he haq;ggse{GéJ during the course of the lesson. ?he_zenchcr’then wrote his

’

- -

. L d LA .
;/////nnme,on the overhead projector, and beslde his name the:number of tokens he

-

. ’ . b :
* hdd. Tha thild or children with che most tokens got.a star for the reading

-
(3

parcy. This ricual had a great deal of valus for ;ﬁgmgbildren;waccuzatg,mem,”“

a .

counting was reinforced, and the chil&fen z2lso had a concrete way of measuring

theif own pcrfggmaﬁiéff The teacher dismissed the students with ége mOBL
. » €

cbkené'firat: giving them much praise in:front of the rest of the class. - .
- M : : '
?repasicion Tralninh * : DR -

Prébnsitlon tratning proved to be more difficd&t than anticipated -

L

* R .
because certain‘uords and phrnseﬁ had no fixed meanings in the children's 4

" minds. The idea that "on top of” always meant soméiplng different from “under”

$ N
was apparently not -well-established. At the beginning of the semester, all

.of the childrbn with one exception could respond to verbal commands, ‘such a8

“put the book on the table” and differentiate hetween "put the baok on the

[] .l' v L X * .
“table" and "put it under the table."’ However they could not correctly
: \
describe the rwo situations when given plctures of them. For csample, ghven

one picture wirh the book under a table, the children seemed to rcéponq
’ ’ : B .

. randemly, saying either, "under the rable" or “on top of the table,” in’ “
y e, .

‘%vspﬁnse'rn the question, “Where is the book?" They did the same whén<shuwn

drauiugs un. the overhead projector o; objects that che} named . for the teacher -

~ to drnw. Deqpice ‘cont inucus relnforuement for correct responses, it seemed

that. nn hondwuy wilss bc:ng made Pifferences between the children's 3kill 4dn -

.
. -

eceprion. shown by ;hvir abilixy o follnw apokzn directions. and their

’ ' v/

produccion gkill, or abfifty. to verbalize. wWere Very apparenc‘

. v . . » .
A different strategy was tried during the second phase of training in

f) . s - .
(WA . :
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7

- which the chlld(en were asked to glve caamands no :he teacher. A chilé uduld'

°

~ be shown a picture of a book on top of a table and the teacher’ vould. eay,

-

<N
"Tell me how to do this,' Thc cb!ld would then be reinforced if he could say,-

"?ut the book on top of the :able.' The’ teacher would do exnctly’as che

P} -

“  child said and if he gaid, ""Put :hc,book under che :able.' the tcaéher H?Ald
.7 do sc. In this. vay, rhé chlla van 31vcn immedin:e feedback and could :eyé

lmmedintelv if he was righ: dt wrong. She would then say, "Ie nhis ttg t’"

-

and rhe child or his neerqfuunld glive the nop;anriate ansuar. The 1de

.

.behind the training vas to apply naturnl concingencies 1] they uould ceur

v ( 1n the euvironmqn: of any child learning to qae sords propgtly‘ .Ala . -g o,
1nacructlﬂg' the seacber 98% amusing - Prepoait;bua eveh?uaii} iei ned
) were on :op of. under.’inside, outaide. between. and next to, and /he T
. situacions shown on the stimalus cards eventuarly becamﬁ quite coéplex.'
; chbbularg' oL - . . . f‘ o / .' . ;) '

. . ' ) 9. . * o
. The atm of this training was to increase she chiidrc 's voéabulnny

L

- Qﬁilé mnn& of chem‘é;a not-d}days know labelefféf dlfferént objecta. they

,‘_

couldsofren describe thair uae., When rhuun 2 picture of a wig. oae §i¥1

said, “That's uhat you put on your head wheys you go to a ynrty, ' and forv
“é‘ a boy said, "That's Hhat you use to catch fish."w&?h materials used ;

were 100 pictures uith the nameg ‘or ;he piccures uritten in block’ lectﬁrg
<

a: :he botrtom of the. card. The pic:ures wvere pnrt of a bnsal reader program,

_'andﬁthe uorda used t(‘reaented each of tuenty different ini:ial consonant.

aoﬁnds to be learned.later, Hogx of thé plccures shcwed £aniliar objects

but some showed unfamiiiar ones, such as cofk'and map. Other objects were .‘

v

///fcmiliar onea bu: givgn different labels. for example j__. uhich ‘the children

»

,called bn:cle, ar _ guilt uhich they called blanket.

’ .
The procedure for learning the new uorda.was much the same throughout

-

\,'.. A % . 1 t’ ke | : "




the term. .Ip the case of nevownrds, the teacher would first hold up a card

. »
-

k¥ew what it was. If -wo one

ey

and the ebildren would raisc thadr hands

ynew, the teacher would name rhe whject, then reinforcv ond or two «fildraen
. - . e

.

. . . ) ’;'
for repenating the corrsci 5300050, tisually ren cards would be shouwn dhrin
; 7 ¥ ) ¥

one fgssafon, #ome well wknowun and some rot. Difficult cards rexained {n che

pack uatil most of the children had' learned them., The teacher would show the

- cards one at a4 time, 2ad Lhe children raistd thelr hands 1§ they wished to

- .

respond,  They would then answer and, 4f correct, receive a letter.. If a

. [

child answered incorrectly, annther ehild would be called on. If the item was

a difflculr onw, the teacher would often say sc, and raise the child who

responded correctiy by making a stazement such as “You learned thaz really

-
" .
. . -

hard one.’

" Repetition n{ Phrases R R

The materials used vere 311l Marcin Sounds of Language selections.
One goal was to have the children repeat precisely what was said. and in

doing so reinforce liaveniag behawlors.  Another wis to have them memcrize

- certain short selbelions so that they would learn the idea of reading:, that

B . . . . : .
writing could e used to rocord something that was said. The selections used

- also vnabled thep to develop a. fense of the predictability of language and

to learn o use 1ANKUARs Cueh. -
. ‘ -
At firsy the teacher hald up a hook and read a short phrase, and opu

" child wak calied upon to repeat it, For some of the childrep even the

precise repetition ef dhorc phrases wWas quite difffcult at the beginninp. The
phrases were gradually made iengetr and loager, and eventually the reacher no
p ) ;

longer said any of rhe phrases as the pictures in the stories became Cuvs

t . .
for che tuildren to recite whole select fons by thepselves, A nunber of .

gelections wore memorized in rhis fashion, and avefitually sowme sight
| ' 1 ,

ERIC e -

Aruitoxt provided by Eic:



N .

Sight Vocabulary
it vag not intended to bepfn instruction in sight vocahulary duripg the

senester. Howsver, after becamse apparent that pany thildren could read

.

the names of almost evyfyose in the group, some instruction in sight

vocabulary was given. The sight vdrabulary training capitalized on the

~—

selecrions that most of the children had mesorized. A fnvofite 8LOTY vas

-

;’// chosen and the children’s own names were substiruted in short BENTCNCES.
Seeing or hearing their nasea read proved to b very pleasing.

“The materials vere worda wrizcen or file cards and placed in 3 holder.:

g The vcrdgﬂ<€re arrangzd 1a 3 short sentence in the holder and children were

called upon to read the “story.” The story could remain the saze fof

” 1
. - .

} , seversl rounds with only different children’s pames being substituved. At

first the teacher poinrgd 1o the worda to be read to reinforce reading fro=

left o right, and later the children were able to read the short aenrences

.

i
N
i

. withour any aid.

Learnieg waa at first hindered becaute zany of ﬁhe; had not yet roalized

that wrd?wre- individual units with fized pronunciations. Where they had

-

AT T

© earlier rarrled off phrases apd whole stories, they had nov to arecend 1o

1

i individual vords ms stinuli., However, most were soon reading word by word

ERCUERES

»

quite deliberately.
.\ " Trainiog vas alsc given in _thw reading of iééividﬁnl words in isolation.
_card with a aiuglﬂ word pr*ntgd on it v held up and a-child would be cal

s

oan to read the word. Tbia typv ot driil was heip‘ul in leading the chiidrcn

4. o
e ﬁ n;:n‘;‘p A

<

, ‘5'attend to the sligh: di?fe ﬂnacn in similar uorda. such’ as z and Bav!
e )
P

, o

. l
auch a caae, the chiid wouid bhe rcquitﬂd.to dttﬁnd’no: cnly to the inirial

conmonant but also to other Teizers wizhis the word o rrad it p*cvctl

. o , &

N s .
) ’ . N 3 - - - . .
1l a ‘ . . . . .

o i . \ / : .

ERIC :

Aruitoxt provided by Eic:
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" Much of the tralnxndkjvﬁcrihed taok o great -desl of cimc and many,
PN
- Ja

many :riaIQ. It bocame very §q§prtan: for the teacher to tr To vary the

»

leqson s!ighcly from day to day. ‘and to make then as interesting for the

h*ldten ns possib.e. Rigo!ous trainfng in.spccific skills. wbich 1t was

~

ielt would be of the moeA use to those children, is often inherently dull

* .

The tcncher sought to &uﬁtsin the childfen's inrerest and ltvely 1nvolvemenc

~ Jee

through the usg of littlé tricks. Such comaents as, "I hnve scmething new L
for you todéy"VBr "Hef:e gning to do something diffetenc accompawied by~ |
aaae uhnngc in ma:efiala o¢ routine: kep: vhe claeqes moving. She would also
cha!laﬂgo the ehildren bv «&vinb tha: she was trying to trick chen. Thi§

»

would often mot bvate ‘the ? -ccotrare a 1!tt1e more in order to have

r

< - 1&" - . L

.

.- .

‘income arcas seem 1o raquirg 6y spgcial program which uill providé them uith

“Instruction in skills neecded before beginﬁiﬁg\{a\zfﬁf. They procedures -
éu <
described “{n this paper were aimed at developing oetbé‘hxakjlls whivh seeped

¥
to . be of this kind. uood uuteutional behaviorw formed the basis for. the

w - s N . o,
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program.;A A . - W =
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Th@ devu!upmenc of ntcentionnl behaviorb mean5~beginning at a very

. .udimeu:ary level, Because ROSt middle class childrcn 1earw to ntnend well

' -

to adults long befote entering school. aztcn:ionnl beha«iors mny easily be .

N

s —

T rviewed as scmething chiléren shnuld already knou. In £ac 2t tt may seem ‘80

obvious . thdf a child should be 1ooking at and listening to the ceacher. thac :

Q . | ..: ’ ] 1\)
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prhapr nne-foarth or more of the childfen in many classes in Iqwer s
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'v:ﬁai should be.tnught:in school.

"> | N . e " TSI

these might not -even be gegarded as skills in themselves, much less skills

] . .

Haey,teqéhers do reéoguize the need to develop attzangional bvhavleﬁg, aﬁd »

iE may ‘be this very concern the: gives’observers the impression thac~many‘

primary classrooms are too scructured and routine oriented, with tno litele

.,tine-spent on academics. Childten uppeat to spend too much time lining up, -

-

puttiné their headg‘ddwn, or being quie:.' This ‘apparent waste of time may be
the result of teachers realizing the need %o maintnin children 8 attention,

_and, therefore. trying to minimize distractions. However; since these-

efﬁorts are -usually ﬂot part of a sys‘ematic nrogram. they do end- up

~ -

taking a great deal of tume. 5 o .

‘[t 18 cerminly not the intenc Qo recomend a fun school day. of

anensive specific-skill trgintns, but rathet to augges: a quly plan 1in which ,}

A3

there fs a balance between s:ructbred sktlls trniuing and lively soclal

LA teraction. A program in uhich at:entional and othet appro riate behaviors
in P TSN

P 14

' uould be developed systematlcally might in the 1ong run, save a gredt deal

~,

. of teacher and student time, whieh Lould then be used in ways more enjoyable

L

- .

‘One problem in building atcentional skills is in detetmining exactly-'

.;! when a child 18 attendiug and 'when he 1s not. . Many children soon after

‘entering school become sklxled in giving the appearance of'ecbending. One

"v. » ’ " ‘- .7'\ » .l‘t‘

-

need only face the Ceacher. in some cases, or pick up-a pencil. and hunch
over a piece of paper in others. A teachet»ls usually able to tell when

looking at a c?};d s face or at his ussigned paper 1E he has been attending ’

. ct no:. Rowever. it is extremely difficult for a teacher or an observer
: mely Q : or ¢ s :

wbo doea'nof%have'frequeﬁt close contact with chéJchildfﬁo.makeﬁthe
tdiqeriminagidp.befweed attending and nonattending.
. i : &
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will rot raiqe their hands.

,listenlnb qkillq of disadvantaged children need much development._ In the
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One way of getting around this problem, particularly-!n sicuations in

. whigh all nt the class 1is supposed to be atcending to the teacher. is by

Qhaping en«ily observable behaviors which become associated with attending.

Hand raising 1s one behavior that is frequently useﬁr The ﬁdea»of.many-

3

chlldren waving their hands Erantically in thevéir/&ay seeﬁ aeEhliar, but

A
. hand ralsing 19 a simple devxce which enables the teacher to discriminate

‘ -

accending ftom nonattending Of course. confingcncies must be ynrefully A4

controlled. The children must be CBught’that if they raise cheir hands the :\: :

‘ willvbe called on to respond, and. therefore,. should know the correct response'

N L4

to :hc teacher's questionq If correct resuonding 15 carefully reinforced . ~

by tho Loacher, the children will soon learn that they have to attend to _

2

" the 1esson, as well as raise their hands. and those who are not atrending

-

N

Once the children are a:cendinb. it becomes 1mportant to train them

tc ook and liqcen for significant informntion. It 19 qften said that the -

- basing correct rexponding on.thy child’ s;renenting uhat the teacher had

-vsaid. Tn the vocabulary training; the teacher told the child the name for

. —_
the objcct {n the picture and the child was reinforced for repeating, it.

In the phrase repetition, fhe child again had to répeat what was said by

the teacher:r To repeat azxcurdtely, the child had first to attend and hear
. - ) ]

thezreeenerfs words. These were imitational behaviors, and the ehildﬁ?asl_

’ Jnnt<celled upon to make use of information gained auditorily in a very

-7

.complica{ed wnv - L 5 . PO

The prepositlon training requirel a different kind of skill It Qasl<

found at firsg that just reinf(rcing che children for irxtating the teacher s

-‘ _‘., .
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Y words did not ceach them to use the proper uords in thé presence of the
stimulus card Reiaforcement gave them an .mltational repertoire. but not
other skills needed to produce the prope' response. These other skills L. _“

included learning to discriminate visually between similar Cards, such as : uf*
' ¢ -

< . - ~

.one showing a book on top of a table and another showing it under the tahle;

Attention to the relevant cues in the stimulus card, for example. the

position of the book, was another skill. " In addz tion; it was necessary tor
the children to attach the proper label, on top of" or under,' to describe
the re‘ationship of the objects shown in the stimulus card. "Thus, once the a ,’

) P ‘
.children had the phrases in their speech repertoire. it was necessary to ‘

change the training to develop other skills also needed to*make the proper
verbal response. The use of natural 1anguage contingenci%s in this type

of training in which the teacher did exactly as the child said, proVed

to be' quite effective.

" There is an urgent need to develop effective skills—traininévprograms.

in the area of what is‘usuall} called reédiness - Systematic training of = . .. o
attentional behaviors, which seems so important, ‘is rarely, if ever, provided. R

. \
At the kindergarten or preschool level it seema that attentional behaviors
¢

should be regarded as academic behav I ors and*treated—as suhh.. In the program
- - K

" described here, an effort was made to xeach other skills at the same time

N
.

‘s

that attentional behaviors were being heavily reiﬂttrced. with the assumption O

S w that thé"enphasis on'attentionalbbehaviors would facili*a:e the learning‘of

. the other.skillsfz Areas covered included the building of a strong imitational Cos

©

repertoire and then repertoires of discrimination?’attention to relevant

'cues, and p:oper lsbeling through the use of language contingencies as they
.lmight occur in the environment ‘ It ahould be possible td design experiments

" to test the effectiuenhss of different methods of providing training in .

A skills like these, “and to find out which skills-have the most to contrib“te

EMC in helpins the child Ieagn to read CHPA -IU .
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