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Preface

~ situations.

v e b

When one door closes, another one opens. But we often took iong
and so regretfully upon the closed door that we do not see the one -
which has opened for us. = - - .

(Alexander Graham Bell)

And shali we just careiessly allow chiidren to hear any casual taies
which may be devised by casual persons, and to recelve in their
minds for the most part the very opposite of those we should wlsh
them to have when they are grown up? - .

(Plato, The Republic)

Part of the educational problem we faced in creating this resource .
book was our encountering all too frequently an attitude of .
indifference on the part of teachers toward network television and
television in education. Yet ours was a group fully dedicated to the
idea that television as a medium can not only be educational, but is-
also one of the richest resources avallable to teachers. The.dllemna
faced by many teachers Is the notion that learning through television
is merely ‘caught’ rather than ‘taught’, that is, the learning occurs
passively without effort. For others television also seemed to iack
significant content and connectlon with their courses of study.
However, It was the intention of our group to demonstrate that not
oniy is therea signfticant body of content available in Ontario
through television, but also that there are methods of lncorporatlng
this content and its medIum into everyday teachlng strategies and

The purposes of this resource book are: .

¢ to examine therélations between the teacher the student and
teIevIsIon,_ ¢

N

- » to provide concrete teachIng models whlc‘h demonstrate breadth

and depth in learning through television, /

¢ toindicate t 2\; curriculum planning and deslgn whlch lgnores
television does so at the expensevfa wealth of’learning that is
best provided through the medIum of televIsIon IR

¢ toorient teachers to the Innumerable resources of the Ontarlo» .
Educatlonal Communlcatlons Authority (OECA).- A

As this book concerns both teaching and te/levlslon ifwasonly
natural for the project to be shared by a team comprised of OSSTF
teachers and resource people fron‘t OECA. BN

Please note that this book does nor attempt to provIde a technical
manual for operating equlpment. There are countless such
resources reddily availabié. in its plhce we have provtded
descriptions of a few selected books, whlch we belleve wili be useful
in schools. Aiso, we have lndlcated how communitycable systems
might be used. - A . gjc; :

Our intention was to reach not only the Inexperlenced teacher but -
also to provide sources and extenslons for those teachers already
actively involved in teaching through television. Moreover, we dlso
have endeavoured to'address admInIstratorsf audlo-visual
consultants and co-ordinators to 'asslst them In plannlng educatlonal

. utIllzatIon of teIevlsIon

The key to the book is the conc'e/ptf of utilization, by whlch we.mean

" that televislon as a medium must/ be adapted, informed and shaped

by teachers to a useful purpose amely the Iearnlng of young

N

B
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i ' people as-well as themselves as teachers.
We believe that the book is practical and takes into account the
everchanging natures of television, the teacher and students. |in
. many senses, our motto throughout has been ‘Ask and Ye Shall
Retrieve’,
. . ‘To see or to perish is man’s condition. To see more is to bet:ome.
‘ more.’ . :
) ' (Teilhard de Chardin) .
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HOW Ca a. tEﬂChe( lnjman,y senses fhlS que}s{tlon is part of s‘eCegal la}r{%er‘tissdues aibout' * '
. *educational resources ow can a teacheér best Ze g ucat ona
Mak Televusuon resources which facilitate the learning of students, and
'Ed atlonalo -simultaneously enhance the learning of the teacher? How'can
. ‘ educational resoyrces be most eTfectiv‘\ly and efficiently
] ) Lo incorporated into curricula to supportand increase learning? What
( < "'-\' ST - other resources and educatlonal processes cank teacher juxtapose
. Y
e - with anteducational resource Jike television, to develop breadth and '
S depth in-learning? Flnally‘ what specific qualities does.televigjon .
N, have as an educat|onal resource which influence teachingand . -
- \ : learntng" . e \ - :

A4 . * " . . . v \ ;o
Another area which should be explored in relation to. thls questlon is
what the term ‘‘television’’ can mean. To Ontarlo teachers, the ‘

- N . term can refer to people receivingoff-air broddcasts through’.

o \ ) . L televns?n sets, while.to others it can refer to the use of televusion

J.

* ' progranfs on'videotape as part of educatlonal curricula.” The term -
- ! , .. can als¢ mean the use of closed-circuit television reception within a
’ (N " » . ‘school or the use of portable videotaping equipment by students. In
- - Aadditjon, the term can refer to television viewing.in the home.- Thls
L - r;ésource booklet attempts to accomodate this wide vanety of
\“ ot _ patterns in both def|n|t|on and- ungatlon o

‘ " Yet another. element within this questlon is whether ‘tbe information .
R ¢ : conveyed through television has been designed or is capable of
. L being €onstructed, as educational or not. ~Some teachers maintain
A . ‘ N that, unless the televised information.is specmcally devised as
o educatiorfal, they cannot utilize'it, whlle others believe that any
( b ' televjsed information is capable of belng utilizéd -- it is really a
_ : v : ’ process of interaction and cohstructlon rather than mere
b ‘ . class|f|cat|on or simple rejection. The philosophy underlying this
' ' resource booklet is that, while there is a difference between
: lnformatJon and learning, if properly planned and educatuonally
deslgned often that same information can be turned into'multiple”
b )learnmg appllcatlon . : T

(R

¢ - . o \ It has also been th philgsophy of the people c‘leatung th|s resource /
. R " handbook that w at makes television educational is the way the ~
S T teacher utilizes the content with students.’ Equally important are’
. thelearning objectives of the students experiencing television. It 1
. , iy has also been our belief that such conslderatlons fall |nto two
SRS formats: - '
- . Userscontrolled format: the teacher and the students have direct
T+ . . accegpsto the equipment necessary to create or play back
o infofmation and can, therefore, adapt and shape that information
T ; " 5. totheir own needs, interests, contexts and‘methods.

Institutionally or* centrally controlled format: the te}cher and

o students have indirect or limited access to the equipment; or that
this access is controlled'by an instltution, so that this Tformatlon

is received largely as reception with no user-control.

' ANy !
Th|s is not to say that one format is better than ano’ther but father
that they are diffgrent and that they each demanz{;mnque teaching
strategles to utilize televus|on In classrooms. What however, seems )
: \ . (U 2 8
-~ M . . .

v
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all too rarely recognized is that both formats n?%essvltate the teacher

considering that the educatidnal materials con yed or presehted

resources.

To gain maximum benefit from any educational resowce (whether it

is conveyed through a eiectrpnic medium or not) the teacher must
preview the resource In termis of what information,or attitudes are
conveyed, how they are convpyed, why it could or should be Gtilized
and when it would be approptiate. Another key component in this
teacher s previewing Is the stfuctures underlying th9 resource: is it
composed of a series of short,|interiocking segments, or is its.

Information to be received as 4 whole? Whatever the structure, the

teacher then must examine that resource in tefms of the followi g
* first-hand and second-hand xperiences: how can | as teacheér
heip my students experience on a flrst hand basis what is codified
_in the resource? - : . -

* mental and physical experiential dimensions: what experiences

" can my. students have through encountering this resource: those
Involving thinking, feeling or moving (or all three)? What needs
to be developed beyond the actual recel)vlng of the televized
information?

.® extensions: what other,learmng processes, medlated experlences

and equipment do | as teacher have to set up for the students tb
‘ pun!sue the televized Informatlon°

Once these basic previewing issues have been consldered by the
teacher, then the educationai désigns for utliizing this resource as
.an aid-for teachlng to provoke learnlng will develop. -

{
.

~
If, then, a teacher is utilizing a television program withina
“curriculum, that teacher must treat it in ways similar to the onesbthat

- boaks, graphics and other educational resources are treated.

seems that there is no one book that is compiete enough in |tself to
answer or raise all questions, or to introduce or generate aii
explorations. An educational resource, like-a book, seems tg -
demand that the teachér augment what is explored in the book by
comparlng its ideas to those in other books, or documents, or films,
- oraudiotapes. In short, the teacher utiiizes the book as a vehlcle to
“:promote many learning areas and gathers around it-as rany
passible ‘‘amplifications’’ as possible from any number of other
resources. The samé is true of using television in the classroom.
_Unless the teacher pr\}vndes the educationai contexts and
imensions for the information conveyed through television, then
t telewsuan-wull not provude educatIOnaI opportumtles

' What then the teacher must determine is how the use of television

can initiate or activate educational processes. For exampie, wili the
‘playing back of a videotape on scientific research methods heip the
students to experience those methods on a second-hand basis so
that they can practice jhem later? Would it be best to present them
first with a scientific problem,around which they can hypothesize
‘and imagine their solutions, have them record their.experiments on

" sheets of paper and then view the program so that an-analysis of -
their methods.can folloW” Or, would it be better to read them an
actual account of how one sclentist actually-did his experiments. and
then watch the program" Should | have them watch the program
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. . e
e : first, making notes in their books, nd then present them wuth an’
® g Cw actual experiment to have them practice these methogds?

. ' All of thése types of teacher planning disappear, of course the
_ moment it is decided by the teacher to use the program as a Friday
- s -~ afternoon fillerl Here the pr|or|ty is entertainment, not edugation

N L ) Most considerations of making telewsion educational revolve, ..
v t \ therefore; on three central concerns: what will | as teacher havethe ‘
: ’ student involve themselves in educationally, (a) before the
' informationthroughtelevisuon is conveyed, (b).d (ng-their
‘experiencing of that |nformat|on and, (c) afterthey have, .

. experienced’it? = o

ST o Another issue in maklng televisuon educational for the teacher is the '
following: . R
g 60 I have dlrect control over. the methods of playing babk the .
information? -

. ‘ * Will the students only receive the mformation as pIayed back

’ ' thréugh a system that enables them to receive the information as

. < ' ) ' * awholeas though it was belng—lgroadcast” N .
In essence, then, televusIQn as an. educatuonal resource is utilized
best when'it isseen as a vehlcle or medium conveying information
and offering learnlﬁg opportunities which by its very nature needs -

A § the active partlcipatbn of teachers in shaping | that information and

: opportynity for learning. It must, t ‘thérefore, be seen within, put into

, and utilized in an educational con{ext Television must then as?

medium be aligned withand complimented by other educationa

: : - resources and processes. It must also direct and accomodate the
T _ ‘ .- interests and needs of: thegtudents

D

. . S ~Inthe dlagram that follows we have attempted to outlinethese o o
- , ' - philosophies.” You will find this useful as a checklist for planning
o i teach|ng when using television asan educational resource. The
— «  diagram also makes a begmning attempt to formalize schematically .
thé various learning processes available through and instigated by
utilizing television as'a medium or resource. We believe that, by

. ‘ conmsidering these i issues, a teacher begins the educational designs
. through Wthh televusion can be utilized as a medium for learning.
. . R
\ : ‘ . A : N . s -_ L | .. . .
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- ﬂre-vlewlng Aéllvllle&/
ading, researching, discussing, ° :
\ d%ﬂatlzmg,‘hypothesumg problem solvm(g

writing, photographingy, aud|otap|r\g,

g || -brainstorming, valuing, documenting,
\_ inducing, deducing

N ?

~

« User-controlled format:

’ Ca

books, paﬁhphlets. maps, graphs, statistics,
documents, stories, debates
paints, porta-paks, taper

, ?ooks.
ordlers ” .

played back in segments, replayed
retrieved. fast forwarded

* Institutionally/Centrally controlled format:
capable of being played back as a whole -
through broadcast . J

\_ 2

)

capable of bemg

ﬂurrlculum areas

T

¢ How do all the learning experiences
. generated by this television program

I am offering?

generated by this television program
relate to other curricula otfered by
other teachers to the students I am
working with? |

* Are other teachers using this .

" television program?-How? Could
other teachers use it in their

ERIC

Aruitoxt provided by Eic:

relate to other areas in the curriculum

* How do all the learning experierices s

&curriculum’?

ﬁlewlng A‘pllvllles . .
. N +

notating.’contrasting, testing,
inferring, discussing «debating,
proving, symbolizing, =~ .
photographing, videotaping,
 audiotaping, concretizing,
anafBgizing. sequencing,
predicting. refe playinyg

d»a'grams maps. paints, cameras. .
hooks. statistics. documents, log
books. television

- Videotaplng*Activity

. Television Program '

U
Fosl-Vlewln'g Acllvllles Y

readlng testing, concludvng,
role- -playing, dlscussu{’g‘
personalizing, abstracting,
generalizing, criticizing,
describing,‘evaluating, drawing,,‘
'moving, photography, videotaping

’

videotaping equipment, R
audiotaping equipment, books,
graph-pads --

* Expériencing of recorded

experiences.

* Exploring mental, emotlonal
»| . . physical dimensions &
reactions -

VAR

Gmeqslons‘through Reso>u_rces

¢ Whatresources ip the o
Library/Resource Centre extend
these learning experiences?

* What resources within th’°\_ ..
communify extend these Iearmng
expenerﬁ?&s”

¢ What' specialist or experts can f as
teacher draw upon to extend these
learning experiences? Which ones

the students draw upon?

a . n

\__J

\ program?

'] (Processes of Evaluation . ! &

. o e Arethe learning,experierﬁs offered
) by this television program capable of

students before, during and after
,thear use of the teIevvsupn program’7
. How can I as teacher help the
- studeng evaluate their own learning '
- and their use of the televnsmn .

learning opportunities conveyed in
this television program and those -
conveyed by otherg? '

ijenslons lh;gugh Media - N

* What resources conveyed ihrough
other medva relate to'the televnsmn

v 3

being evaldﬁtedthrough writing, program” o) . - . /'r’ P
discussing, testing. dramatizing? . . ¢ What dvfferences'in perception are
¢ Should | as teacher evaluate the ’ g there between the information and T

o
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Telavision )} A Standford UnIversIty professor James Gibbons, condugted an -
i

, ' nternational study invoiving.the best educational television
and ,tha Taachﬁr rogramming to be found in some six nations of the fworld He

2 establishgd that common to each were the foilowirig: - 3
+, ‘® The educational program must be pianned for a specific targ t

audience.
. ¢ Specific educational objectlves that are relevant to the needs
interests of the target audience must be ciearly understood an
. , agreed upon.

* A systemmatic muIt| medIa approach, must be used In~whlch both-
" knowledge specialist and media specialist are employed\

. ' ' \' - ¢ Educators who are capable of iearning and understanding the
. - L # -instructional characteristics of various media must be found.
s . : . - e Ciearand ca i provision for parsonal interaction...must be

N _ ' _ made. ' &
o ’ * Evaluation and feedback arrangements must be made to monitor
audience-eaction and change the Instructlonal materiai to suit
/"Q audience needs. * . . \

For the optlmlst educatlonal televisionis a IIberatIng'force a force
which frees student and teacher aiike from the traditional restraints.
_ _ . which ajfect iearning. Thisof course recognizes that teievision Is a

¥ , . Lo treme ) usly potent medium of communication. But the diiemna
" e occurs when this potency is applied to the classroom} where very

. ‘ : often the fascination with the medium so engages student and
. ' tea@er alike that the real purposes of the presentation are iost. ' -
. o o =~y .- When the tgacher'bscomes mere spectator, then learning may stili
) S 4 " take place but, unfortunately, it wiii become aimost entirely
- dependent on the medium and its content--the teacher stiii
: : [ undecided as to what his-or her reai roIe is to be. Caught yes, but

e S - certalnly not taught.

- ~ . o s . ' w2
’ o . ~ . Don’t Blame Me
- & Somewhere"along the iine the relation between the teacher and "
L : educational teievision went sour. in the years immediately after ?\
. ' PR WW ii, there were those who assumed that television wouid fiii-in ~
g ’ - and function as an electroni¢ teacher at a time when North America
o ) was plagued by a very real teacher shortage. it was next assumed
‘that television was an obvious vehicié for teacher seif-anaiysis via -
) Aelaborate mIcro-teachIng and v@/egtaplng setups. Others feit
T , ’ television to be a boon to teacher training and was as weil an
. opportunity to preservecn tape the excelience of certain-master
_ : teachers, permanent models for /esser teachers to imitate. More
e o . g - recently, we _have experienced the Iearnlng by-doing schiooi which
' " @ encourages dIscovery via a‘hands-on’’ approach to the hardware
'~ andprocesscalied televisﬁ o A\

' - Affluent schoel boards aﬁmd their officials, in the interim, cameto
'« - .- & feel that monitors, piayback facilities, central dubbing and
. distribution services were essentials and so came to indulge in a-
.- S hard and software orgy, with littie thought granted to just how the )

- - "Gibbons, J. Guidelines for the Application of Technology to-Educational
Objectives Obtained from an Analysis of Succesges and Failures. Found in The

R Cable and Continuing Education, ed. W.S. Bae;& R. Adler, As‘pen Colorado:

3 . . . . S - Aspen Program oi,Communlcation and Society, 1973. Lot

© “: . o . ) o ! ’
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o o equipment was to be used, wgat Its-éo‘ntéﬁt was to be, what -
. . - modifications or adjustments to existing curriculum wouldbe .
e ‘ required and certainly little concern for the ego of the lowly teacher: -
d . 7 ' Other ju;?lctlons ignored television completely, viewing it as N

. something of a luxury, an extra, and therefore hardly an es'sqntlal.
In some s€hools the equipment became the ‘‘possession’’ of single
k i _ : individudls who staked out a territory of their own and warded off - ,
Lo . the interests of other teachers. Elsewhere, the'eqqlpment’ was =~
s . stored in cupboards, seldom used and gathering dust. When the
- good timesrcame to an end and financial restraints and ceilings™
= ‘ : became the norni, very often it was the funds normally allocated to ‘
‘ ' - -support instructional media resodrces which were the first to be cut e
" under the category of friils. co =

& o Meanwhile, those "r‘esponslble,for the creation of educational .
Q E ¥ television pragramming, were enduring their share of problems. o
Equipment formats were changing constantly making S
/ - standardization of service extremely difficult. Equipmentsoon - = p
: became obsolete, not because of overyuse but simply because the .
-technology refused to stand stili. Quad{Of&-tnch; half, quarter-inct
T . . formats, reel-to-reel, cassette, cartrldge,dlt;ggc... ‘Where was it to
. - v 7 stop and.what to do with a pattern which changed almost daily on an
— L international front? : v v -
. D > | . _ iy ,
' / It was also a time in which instructignal formats and content were
- - undergolng serious revisions. Program consultants, producers,
- oy directors and even writers remained somewhat dazed and confused - -
* ) : " bythepresence gfran extremely vocal and Indeed jﬁllltgnt, student
: - - target audience. ;voughq.:i the world student tn est became the

3
.
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norm, Students frequently rejected oId models and old modes

* * Perhaps, never agaln will the’ voice of our chlldren be heard and

-accomodated In qulite the same way. The statlstically huge youth -
culture of the sixtles pleaded for a new and radlcally different -
pattern in life, In loving, and in learnlng Far too often the denfand
of change for the sake of change was granted ‘Educational "
" television programming was to be no.ditferent."ETV, Iike the radical
experiments In communication at our own 1967: Expo, cauld and -
.would become a totally packabed audio-visual experience, an -
-assault on our senses.. Tricks of’qulck-cuttlng, rapld dissolves and -
fades, close cropplng, eiaborate chroma keying effects, rapidly
- moving montages and incredlble sound tracks were to becorne the / :
new wave. Chlldrenwere to become the reclplents of the ‘‘new = - !
look’” in.learning, & look that they supposedly generated There was
still to be that traditional educational fare, but it was now .
Interspers d with a popular culture tokenlsm which ali but -
- destroyed the‘educational content and too often preciuded any real .
-"learning./Neatly edited visual assaults testéd our emotlons. Rock
oster art, cult heroes, and eastern phIlosophles crept; Intq
ntent ‘with little thought to purpose, process or flnal product .
If it‘was relevant itwas in. ‘The resuits were all too predictableé.
_ Student and teelcher alike were uncomfortable with what they saw.
. “Sllently, they dismissed the prospeéts of educatlonal television, and
‘somehow; assumed that It wotld simply’ o away.” Even moments of .
excellent programming stlil suffered fr m an.all too powerful link .
\qlth the textbook and a style in thch the lecturé) emonstratlonvor
, inferview was the basic format ~Gan the use of \isuals, =~ =
“-graphics, Illustrations and fiim.inse complImented the content
After all, the medlum was a vl3ual ne.

- But, at best, thy dbals of student, acher and programmer seemed

~ tobefarapart, dsituation often g:in conflict in which the ~ .-*
results wer itable: dismay an .Jheteacher.- .- -
. remained assured that his teaching strategIes wére at their best if ~

" uninterrupted by televlslon and thousands of screens remalned dlm L

throughout the land. But television didn’t go away. .If anythlng it
bécame an even more powerful source of information is our '

T yday lives. Television was a force which could notbe .= - -

e
4

" ignored....not even theclassroomwhere whethertheteacher llked ‘ \

®. . itornot, the medium. shaped many: of the perceptlons shared by our -

~

Ve

stl?dents “/ S L e
o - I
A second generatlon of creatlve talent>s addressed the former '
problems of educatlonal television and the medium was afforded a’
‘rare second chance Attempts were made to remedy many of the .,
~'failings of earlier program efforts. ‘Greater specificity was applled 1o
- the target audience and in the creation of elaboraté sUpg support-
- materials. The change in direction largely became one of relying.
_less on the traditional instructional elements, ‘which formerly.”
attempted to offer-little more than teacher surrogates Inthelr place’
came a more inductive approach in which both the students and ,
teacher ~using televisioh programming as resourc‘e betame active -
" particlpantsfn and shapers ofgheir learning and teachlng A
_experiences. Greater. concentration was glyen to thegpecial_. . :
potential and unique presentational modes of television -- why talk:
. about Africa, when you can visually be there.: More attempts were -
made to develop approaches thcllcompressed time and space,
_<ertainly much less time and space than required in a lec%y
“format. ln other-»lo;)ds the tdsk became one of fIndIng the most

e
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powefful visuals Imagl'nab'le to paralLel and compliment t}hAe audio
souQd track. Interactive television became the goal and supplanted

. v “*. . the Xdelivered'" message. : .
\ L " Reduced were the former extremes between production goals and
, & o ~ "the strategies for learning that were accessible to teacher and
} i o - . studentialike. Teachers learned to handle materials in a flexible
/ C A . and creative fashion, constantly expanding the range of waysin =
. o which they negotfated the content of a fresh and every-increasing

wealth of television materlals.

Ontario’s own OECA is indeed the source of much of this new wave
L of materials, generating programs from Its Toronto headquarters, '
o * and\ by securing the short and long term distribution rights of their
14 . A own productions and of internation&lly acclaimed materials such.as
the Civilization and Ascent of Man Serles. Frequent forays into
, , ever/remote.nook and cranny of the province by the OECA’s -
" : T A . Utifization team have seryed to Increase the sensitivity of educators
N ' and students to the complexIties and potential of television In .
‘ education and certainly énhanced the role of educational televls‘lygn..

‘Flexible and more open-ended programs continue to mesh together
the interests and needs of student and teacher. A fresh attitude on
- the part of-an increasing number of educators to grant educational -. .
- . television its long awaited due is ocguring throughout the Province
o , =« .. ofOntario. What remains is a twofold consideration;. a heightened
/ c 4 " awareness of exactly HOW our students learn and WHAT Is -
g I ‘required fromteachers to make telévislon.truly educational?
T - Perhaps the following hints will assist the teacher in negotiating
* .. ‘their way through parts of the exceflence In educational televislon
: . -Pragramming available in this province. S

14

S Television = ‘‘Instructional television has a tremendous potentlal. Itcan
and thé Learner " motivaté, excite and involve large numbérs of people of all ages.

. : © It can transport the viewer to any locatlon In"the past, present and

ol T @ . tuture, in the realms of fact or fiction, reality or fantasy... Itcan

' make visible to all at the same time what would normally be

visible only to.one...”’ . Do

(Donald G. Perrln)

When we iricorporate an educatlonal television show Into our
curriculum, the underlying assumptions are that'the viewing
: expgrience somehow compliments the learning or sklill objectives of
our so-called "*lesson plan’’. Careful teacher previewing or
' } preliminary readings have also conflrmed that ini the viewing .
¢ experlence itself there Is a retrievable amount of content with which
o . , the student can Interact. The followIng provide an Inventory or
< check lIst which the teacher might take Into account as they **punch
up’’ an educatlonal telgvision show. .
(/ — , Objectives ‘ »
" 3 “«.____ iWhyam | using this particular content? -
: " What do | hope to accomplish?
What Is It that | wish my students to accomplish or galn?
* Howcan | ensure or at least facilltate my objectives? |
~  Does the content best introduce, expand upon, or coriclude a unitof

work? o .

~
[
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< Prerequisite Skilis
: o o a4 What level of complexlty, vocabulary or concept maturity exists in
ro. o 7 . thecontent and format? - _ 2
- . i
' I * Are myspeclflc stydents at this partlcular level?

;¢ If not, what 00u|d I do to achieve this? : . B

* Should I'perhaps do some pretestlng to ascertain the level at
whlch the majority of thé students are operating?

. - o.Beyond skills, are there considerations of agb maturlty, and
' o . approprlateness" . . .

/ , e . Focus ' e ’

) ' ' What needs to be prowded to arm each student with a “frame of
reference’’?

“What Introductory or InItIatIng activities might | provide?

‘How might the student’s focus be directed throughout the
presentation? _ . .

Activity isolation '~

oy Given that wrwish our students to gain, somethlng from their
' viewing experience, HOW will they go about accomplishing this?
Will they engage in: translating, concept formulation, comparlsons

v memorizing, collecting, classifying, identifying, analysing, etc?

; What can we do as teachers to sharpen and facilitate this HOW?
Could we review the learning skills required prior to actual viewing?.
: _ Would alternate visuais orreadings better prepare the student? If
N ‘ 80, are they immediately available? Am | being imaginative?

¥ - Medium and Message.Sensitivity .
o IR Taken into consideration must be the following:

’ How familiar are the students with educational television? How
familiar are the students with using television for educational
purposes? How much data have they ‘*gleaned’’ from TV Iin other
courses? .In your course? This Is really an experience inventory. “~

‘Format awareness. , ~
What clues are given in the content" 4
Would the students benefit if they had key clues, questlons or focl
in advance of actual viewing? Are some of the clues dependent on
colour capability? Will the visuals lead to understanding and
meaning: If not, how could you reinforce the actual acquisition?
How could you as teacher make the bulk of the data accessible and
retrievable to your students? Would repetition of any or all content
help" Is some of the data presented too rapidly or in too
~“‘concentrated’’ a faghion for your students? What to do?

\
i
xS

' Learning Alternatives
Given that no ONE learning medium (Includlng TV) will ever be all
things to all people, are there alternate sources of the §ame material-
which should be a part of the overall presentation and teaching
strategy? a) When should | intervehe and exactly how should | go .
about it? b) When should | interact?

3
-

. ' ‘ .. Response Inventory
*_How'can you tap the responses of the students to what they have
. seen? =

¢ What opportumty WI|| therabefor their reactions and exchange of

perceptions? i ;
- o Wil the content be used /nductlvely'? . .




- } .. . ‘ : . — . ' - i .
* Areyou listening to what they are sayIng about the content?
* Can you resist- ”forcmg" the conclusion most appropriate to the
_ lesson? =
- o * Do the range of r responses invite and encourage related research"
' ‘e How canh you direot these responses to the most desirable end?
.» Doany of the responses indicate that some of the content has

( S - been missed by certain students? What to do? . P)
- . Will .any-of the respons,es alter the way you use or present the
- \ content inthe future?
‘ * How much do you 'Wlsh to accompllsh with the slngle
. e \ presentation? . -
*" Does the response or feedback conform to-your ultimate goals? - J

* Will you be aware of delayed feedback which may materlaiize at a,
later date but which is a direct by-product of the cumulative effect
of the viewing experience? ;

* Do you as teacher favour certain television formats and Wi’

AR S * How.might you as teacher compensate for those.-moments in
- \- television content or format which you distike? :
. ' "~ . Beginnings and Endings : :
' * How will the content fit into the sequence of materIaIs you are .
. currently presenting? = | . S
; . - * What part is it of the whole? ‘ .
' : « ® What subsequent use will be made of the new Informatlon or the
o : . new knowledge? - A
. - . o How'will we ensure remembering rathgr than forgetting,

e e Ut/l/zat/onﬁtf}er than avoidance? ~
* What is the durational expectancy we affix to the new knowledge'?
* How willit ““telescope’’ into past and future consideration? |
* How will we review what we have gaIned" : .
! _Will we learn ItagaInZﬁelntroduce it? Reconflrm it? Repeat it In a .
.“ _ new or in an altered coglext? - j/
! _ ~* How will we tie everything together isito some form of o
N . SUMMARY? What are the main elements we wish toconflrm?. =~
* Are there short as opposed todong term expectatlons present?
w  How will we convey the distingtion to our students?
.. AreFue content that we have done our best to /ntegrate the
|

_ -~ . preBentation into the sequence of our work.
. . ~* Wikl we confirm the signi
' * students to some worthwhil
»lnformatlon bits?
*n ensuring that some form of whole Is assembled out of the bits

ance of the viewing by ¢ dlrectlng our
ppllcatlon or use of their new

L and pieces, what evaluation Is to take place and what will be its :
N T shape? ) S RS
' - ’ ' In final anaylsls the teacher Is .Jnot unlike agood newsman. In his

) ‘ o ' . .useof teievision he Is concerned with flve W’'s. Why? Where\e
' ‘When? What? and to Whom? To answer only two or even threeof
: thesecriteria Is simply not adequate. |f we hope to make teievision

A o slgnlflcant in our classrooms then we must become active agents in
j quality contro?l;ng the ways in which we use, not abuse, televislon.
: —. ‘.
- ¢ Some considerabie dept is owlhg to the ideas of Richard W. Burns, Professoro

Education, University of Texas, Ei Paso, who in an articie entitied "!ns,tructlon I

Television, interact and Learning Objectives’’ pLovlded a number of th the criterta and
concerns reflected in the above. Reffrinted In adiucational technology, May, 1976.

(Voi. XVI, No. 5) ~-
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The challenge remams Stated simply, it |s based on the avallablllty
: . - . of program excellence. leen such rogram excellence, then it
! T becomes the teacher’s task T0 MAK TEdEVISION
EDUCA TIONAL 2 g

!

What OECA can mean . After five years producmg educational televnsuon and materials for
| schools we would like to think that Ontario educators know what we
to Ontano SChOO|S are all about.- ' Our stated goal is to ‘‘utilize electronic and associated
' PR medlato provide educatlohal opportunities for all the citlzens of )
" 4 .. - Ontario." ‘OECA isalsca unlque group of people dedicated to the
principle that the communications media can make a difference in
’ contemporary education. OECA should be treated by teachers as a
large resgutce to tap and use. We would go as far as to suggest that
{ T professional teachers,should explout our work as they see fit. We
) may have the expertise in producing educational television and
. ) utlllzation systems, but in the final analysis it all comes down to how
you can use our programs and systems. In short our work is’
. designed to facilitafe \ your objectlves inthe classroom o -
‘ TheE?CA is adifferent kmd of educational institution. OECA isa
. . Provingial Crown Corporation created in June, 1970, by an act of the
e : Ontario Legislature to provide educational opportunities for all the
citizens of Ontario. ' Its stated goal is ‘‘to utilize electronic and
associatéd media to offer educational oonrtunitles where the use of
Qg T such media will compllment those beingdffered by other agencies
and in addition to provide opportunities not otherwlse available to
. , . - people in Ontario’’. To many teachers the OECA is best known
L {K S . T through its in-school television service on the TVOntario: network -

' C - (seestations below) and through the facilities of the CBC English
and French Ontario networks each school morning. Bufit is also
much more. It is education in Ontario through television, film,
videotape, audiotape, educational publications, media Jditeracy - |
training for teachers and young people, together with its Utilization
Services. The OECA then is a service agency consisting of teachers,

-educators, researchers, producers, writers and technicians who
since 1970 have been influencing, .assisting and facilitating
educatlon in Ontarlo

i

Broadcast Services

TVOntario, the television broadcast service of the GECA, currently R

consists of six network stations. The service is by microwave to
--Ottawa (Channel 24), and by repeater transmitters from Channel 19 " - -
on the CN Tower to Kitchener (Channel 28), London (Channel28),
o Chatham (Channel 59) and Windsor (Channel 32). TVOntarm
/ ‘ , o broadcasts during school hours to engage students and teachers in
‘ off-air reception of educational’ programming. These programs are
a major component in our learning systems which include support
print materials. In addition many Ontario teachers tune to the
TVOntario signal in the evenlngs and weekends for professnon’&l and
personal development, :

: , This whole educatlonal televusuon broadcastmg network is

S ‘ supplemented by the OECA's videotape distribution services which
' ' ' provides videotaped copies of OECA programs and educational

support materials for teachers and schools in the Province of

Ontario. Through its videotape catalogue the OECA distributes™,
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videotape programs for use In Master Antenna Televlslon Systems
closed-circuit television systems, user-controlled contexts and
" indlvidual playback situations in schools (Please refer to the
Address sectlon of this book to write for coples of the VIPS
catalogue.) (Videotape Prograrh Service). The videotape
production services also can supply videotaped programsinm ¢
" In many formats (2'’ cartridge, %'’ cassette, 2" open reel, 1"’ open
reel), a sérvice that enables most schools to play back these tapes on
thelr available videotape machines. The OECA, therefore, tgfeugh
« Its television service, the TVOntario network and Its videotap:
production services accomodates and supports a.wide varlety of
off-alr and user-controlled utllization within Ontario.

Utlllzatlon Services
A speclal feature of the OECA's services Is the Utllization Sectlon
.whose task is to’help teachers and students become Involved In
learning thrdugh televislon. This group of educators and teachers, .
. with extensive backgrounds and experience in classroom teaching,
" television production and teacher education, conduct professional
developmentworkshops in specific curriculum areas utilizing .
teIevIsIon videotape playback, educational materials and print. 1/
" They also organize sessions in training teachers to utilize portable
" television equfpment In their classrooms - \ese programs occur not |
_ o dnly in the field, but also'in the Channel 19 UtllIzation Centre in
) . Toronto. Often, these educational specialists assist Boards of
Educatiorfin-designing master vldeotape distribution systems, 3
professlonal development sessions and integrated media servicesto ..
help teachers gain access to educational resources. Some Utilizatlon ~
» people are\engaged in research In schools. Thelr purpose Isto
v _— devg’op Iearnlng models in order to expand the uses of teIevIsIon as -
’ \ . aresource for Ontario teachers g

\ School Radlo ' ' “o
** )\ . WiIthidthe OECA there are aIso the OE'CA School Radlio broadcasts, ,
e \ which are broadcast on the CBC Ontarlo network daIIy (Monday to
s . * '\ Friday) at 2:03 p.m.”These programs are heard over the following
NS . stations: CBL-AM’(740 kHz), Toronto: CBQ-AM (800 kHz, Thunder
5 . Bay; CBO-AM (910 kHz), Ottawa: CBE-AM (1500 kHz), Windsor
o E - and thirty-nine low power relay transmIttersln Northern Ontario.
However, in addition to this broadcast servlce, OECA School Radio
Broadcasts are avallable to teachers on audlotape (in'reel to reel
format or In‘cassette format) through the audiotape productiop -~
- services. Also the OECA provides a catalogus of its educational -
audiotapes that are available to teachers. Over the years many
Ontario’ teachers have utilized extehsively both the broadcastlng
" service and the audiotapes of the School Radio programs. (Please
~ refer to the Address Section of this book for the mallfﬁg address to. '
“ write for copIes of the audIoEape c’atalogue ‘) :

French Programmlng « B -

: - o Another speclal feature of the OECA is its French Programmlng N

Branch. The OECA belleve that French fanguage programming is

essentlal because it is' % nother means of communication available to

Franco- ntarIans OECA French-language programs are'televised —

*  over the T"{Ontario network as well as the CBC Radlo OntarIo

Frenoh network, the Frenct\televlslon network of the CBC,

French- Ianguage private television statlons and cable system§

OECA French-fanguage videotape and audiotape programs are also’

distributed to sthools through the videotape and audlotape

productlon services,
. A ¥

. :
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U . - Pour rxbondre aux besolns particuliers de ta populatlon
N - ' . franco-ontarlenne I’ OTEO (I’ Offlce dela Telecommunication

o ucative de I'Ontarlo) 8'est doté d’un départment fran gals. Les /
N k . productlons en langue fran aise de TVOntarlosont: congues pour

AR complet)er et s lntégrer au programme d’ enseignement des

i nombreuses ecoles francaises de la province Elles essayent
également de refleter Ia réallte soclo-culturelle du mjlieu dntarien et
de promouvior Ieur ldentlte Culturelle. Cette programmation -
permgt en outre a la ma]orlte ontarlenne de se famlllarlser avec~
I’autre langue officie Ile du pays et d’appronfondir leurs
connalssances dela culture canadlenne-francalse

Chaque jour, Ie rese u TVOntario consacre quelqu8s heures _
d’antenpe aux émissions en langue-francaise. La progralmmatlon
) aird de fangue francalse de ! OTEO est diffusée au reseau de
- - teIevIsIon francalse de la Societé Radlo—Canada postes pr|v

' ' affiliés par. quelques ompagnlies de cablodistribution.: Les ecoles
peuvent obtenir copl%; des mlssIons francaises de I'OTEO sur
bandes sonores ou Qaf’tdes magnetoscoplques aupres d u servlce de

/ o ' distribution VIPS. . Lo
v , ) . . ) .
(J OECA is motIvated and equipped to serve you as teacher wlth
: - strategies for developlng “‘mediated learning’’ through tefevision,
A " radio and print. Our concern, then, Is not solely with teleyjsion and
radio programming, but also wIth the design of complete learning- -
systems which will offer and encou rage educational opportuntlies*

for all the teachers ano students in Ontario schools '

oo /
< i ! .
o . i b

TR Video Stats : Lo

“s The OECA broadcasts 5 475 hours per year, as per its agreemegt
w_uth the CRTC. The CRYC requires 60% .Canadjan-content over a
o wffole day. OECA's' ratlo i8 65% and during prime time, the ratio
. isafull70%. The number of-broadcast hours available: through
- - _ V4PS, the OECA has 3 000 programs available, running in length 5
I from 10 to 60 mlnutes The average length of a program is 20
: / miriutes. Thus, taklng an average of 20 minutes tlmes 3,000
\ - . programs, arough average f the number of hoiirs of
- programmung avaIIab(e for non- broadcast use equals about 1 ,000

2 . o ’ ‘hourg. \ .
%& 4 T * Some 7000 motion pittures have been Jeleased by the motion
T ’ ‘ : : plcture industry for di play on television.

... When Pierre Juneau h aded the CRT@?here was both dIswssuon..fm_
-+ andcriticlm of his Canadian content l€gislation. ‘In February of *
T 7 1972, in an address to the Empire Club, Mr. Juneau reflected on
' ' : the television content available in the metropolitan Toronto area .

' during the week of Feb. 12 of that same year. Serviced by an
. .. .. equal number‘of American and Canadian stations the content
¢ C e broke down Into the following statistics:

Available U. S, Programd; ing - 78%

“Canadlan ;M - 22% , .

) . Motion P/ctures, Uu.s. - 133 features .t
Motion Pictures - Canadia - none.

"y

/ ' “The above evIdence would ce taInIy mitigate agalnst the continued
<~ evolutionof a unlquely Canadian Identity -- surely a partial function
of every broadclst agency in the nation: . -
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Aruitoxt provided by Eic:

IN P
WHAT YOU ALWAYS WANTED TO L
FIND OUT ABOUT USING ~ .

TELEVISION PROGRAMMING IN
YOUR CLASSROOM BUT DIDN'T
KNOW WHO TO ASK

'STARRING Lols Payne Worry Whart and Garth Gxnt (alias -

SUPERVI D!y . ) .
- - ‘L. ._ - . N
What travels faster than a speedlng bullet leaps free-standlng structures
higher than the CN Tower, strives to root out the eviis of screen |ILIteracy artd
brings aid to that endangered species, the classroom teacher

SUPERVID! o

The Man With Electrons On His Mind

19
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Aruitoxt provided by Eic:

’ GARTH Mumble, Mumble

i\ ' D ;9';.

1. THE STAFF ROOM SMALLTOWN HIGH SCHOOL THE TIME IS
NOW
(CAM ERA TIGHTENS IN ON THE DRAWN FACE OF LOIS PAYNE, ’
ATTRACTIVE, BLOND HISTORY TEACHER. SHE HAS HEARD VIA THE
GRAPEVINE THAT THERE ARE TELEVISION PROGRAMS THAT MIGHT \

HELP HER. ‘ R : }'
SHE WATGHES TELEVISION AT HOME HER STUDENTS WATCH J
TELEVISION AT HOME. SHE KNOWS WHAT TELEVISION iS BUT SH
DOES NOT KNOW WHAT-IS AVAILABLE INTHE HEART QF (‘7OTHAM
CENTRE OR HOW TO GET IT TO SMALLTOWN ONTARIO.)

‘1 S

Lors: Mea Culpal ’ v " . .
" (SHE FEELS GUILTY. SHE SMOKESCIGARETTES DRIN/ FFEE ¢+
' ANDWORRIES A LOT. THERE'(S MATERIAL THERE, SHE HASHEARD .°

VIA THE GRAPEVINE BUTWHERE?)r .

2, INT GARTH ‘GHENT'S OFFICE IN THE HEART OF GOTHAM CENTRE

(HER WORRY WAVES ARE RECEIVED ON GARTH GHENT'S SUPER
RECEIVER. THE SPEAKER GIVES OFF LTTLE VIPS OF GRAY SOUND./
HE I1S,|MMEDIATELY ATTENTIVE. SOMEONE INONTARIOIS - ’

' wonhvme ABOUT EDUCATIONAL TELEVISION.

, THE HAIR ON GHENT'S HEAD CURLS. HIS ENEMY WORRY WHART
I{IAS FOUND A TARGET‘AGAIN ) .

—

. WORRY WHART: Hee, hee,, heel (RUBBING HIS CLAWLIKE HANDS

WITH GLEEY | have.another victim!
(GHENT S WHOLE BEING VlBRATES HE MUMBLES TO HIMSE[F )

-{HE PUSHES A BUTTON AT EXACTLY THE SPEED OF LIGHT HE IS
~ TRANSFORMED. THE CALM, MEEK, BUT CONCERNED GARTH *
GHENT BECOMES SUPERVIDI . .

Lo SUPERVID! TAKES THE ELEVATOR TO THE ROOF

AN ’ OFTHEDOWNTOWNBUIUD[NGWHEREHEL

o WORKS SINCE ALL THE WINDOWS ARE SEALED
- BECAUSE OF THE AIR-CONDITIONING.
HE LEAPS INTO THE SKY, CIRCLES THE CN
~. . TOWER TWIGE NOTICING THE VIEW OF NIAGARA
’ ‘FALLS THROUGH THE SMOG OF GOTHAM /# -
CENTRE AND STREAKS ALONG THE PATH OF THE
WORRY SIGNAL, ALL HIS TRANSISTORS TUNED  ~
IN, HIS INSTINCTS.AT THE READY. A TEACHER Is?
'+ INTROUBLE. LOIS IS IN PAIN.)

Nt

v N 3. MEANWHILE BACK AT SMALLTOWN HIGH
& )/ . 8" ' (GERSE-UP OF LOIS SMOKING HER TENTH SLIM
- >y AND DRINKING HER FIFTH COFFEEN. HER
e,z \ ' STOMAGHE IS FEELING SLIGHTLY NAUSEOUS
7 4 , . FROM THE WORRY AND THE COFFEEN. YET
o 7 NI THEREISAFEELING OF EXPECTATION THERE
. ALSO. U S
= L
;. .\ - ’
S ING
A 4

&
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. SUPERVID! BREAKS INTO THE STAFF ROOM. HE *

) ‘ : » - * . " SENSESWHERE LOIS PAYNE ISSITTING CURLED

‘1 o : UPLIKEABALLINTHE@%NER, BUT HE \.;‘“
INI

< - g « ', *  CANNOTSEE HER BECAUSE\OF THE SMOKE. HE
. - - - ' TUNES HER IN ON HIS MINIDIRECTIONAL SENSOR
- ‘ AND INCHES FORWARD BARKING HISSHINS ON *, *
o) " THE LITTERED COFFEE TABLE AS HE PASSES,
" MOVING T™'WARDSTHE TEACHER IN THE EVIL
. CLUTGHc. UF WORRY WHART, HIS INVISIBLE '+
ENEMY. ’

SHE SEES HIM., SHE DROPS HER CUP. SHE T
7 SENSES SOMETHING ELECTRONIC IN®#HIS EYES.
SHE DROPS HER WORRIES WITH HER CUP. THE
s NAUSEA DISAPPEARS. AN ELECTRIG T
° EXCITEMENT COURSES THROUGH HER VEINS.
LOIS IS STRICKEN. SHEWILL DO WHATEVER HE
SAYS. ANYTHING.) ,

Ve
-
.

=4

4 THE RESOURCE|CENTRE : : -

(SHE BRUSHES HIS! MARKABLE BICEP AS SHE SLIPS PAST HIM AT
THE DOOR LEADINGI|TO THE RESOURCE CENTRE.,

SUPERVID! IMMEDI]ATELY SENSES THAT THE MOST RECENT COPY
OF THE VIPS CATALO UE IS CLG)SE AT HAND )

[

SUPERVIDI. Read it. (HIS VOICE IS AS GENTLE AND REASURING AS

" . HIS BODY IS POWERFUL.)

_(LOIS. 'E.EADSTHE IPS CATALOGUE FROM COVER OCOVER SHE
SEARCHES FOR PR@GRAMS THAT CAN BE USED WITH HER CLASSES.”
YNDER THE CAREFUL TUTELAGE OF SUPERVID! SHE FINDS OUT
I\%%NYTHINGS S, EFINDSOUTTHATTHEREARESERIESAFTEH
SERIES OF PROGRAMS SUITED TO HER COURSES.

'INf EAFRI FILE ALONE SHE FINDS “THE MOURIDES: AFRICA’S
BLA LIMS’ THATWILL FIT INTO THE WORLD RELIGIONS -
COURSE THAT SHE IS TEACHING.)

wonav WHART: Folled!

("BETWEEN TWO AFRICAS' MIGHT FIT INTO A CULTURAL STUDY .
SHE IS PLANNING FOR THE NEXT SEMESTER, MAYBE SHE SHOULD
PREVIEW IT.) ' ]

ERI
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V:ERRY WHART OR, ne! Not to preview. That's too much tgnublel

W ABOUT “BENEATH mE VEIL" FOR HER GRADE 11 MAN IN
SOCIETY COURSE? THE DESCRIPTION MAKES THE PROGRAM
SOUND REALLY INTERESTING!

. BUT WORRY WHART IS NOT SO EASILY OUTDONE. HE .TUNES'HIS
TRANSMITRER TO LOIS PAYNE'S FREQUENCY AND A$KS;§ 4
QUESTION.) _ \ e N i v

v " .

« s .

WORRY WHART: How do you get these programs from Gotham Centre to . l' B

qumown Onlar|0’7 < - . - .

(LOIS WILTS SHE CLOSES THE CATALOGUE SHE REACHES ROR A -
CIGARETTE, FORGETTING MOMENTARILY THATSHE IS IN THE
RESOURCE CENTRE. \ ‘ “

SUPERVID! NOTICES HER NERVOUS HANDS WITHHIS

SUPERSENSITIVE AURAL TUNER HE HAS HEARD,WORRY WHART'S_

.» WHISPERED QUESTION. HE MUST COME TO THE RescuéONce .
MORE! '

WORDLESSLY (YOU WILL NOTICE THAT supenwm IS RATHEF\

TACITURN) TAKING LOIS BY THE TREMBLING.ARM, HE SHOWS (

HER THE FRONT OF THE VIPS CATALOGUE WHERE IT EXPLAINS IN .

DETAIL HOW TO ORDER THE TAPES, ALL SHE HAS TO DO IS

ARRANGE TO PAY FOR THE TAPE, HER DEPARTMENT HEAD WILL

DO THAT. ' e

g §hPEHVID' THEN LEADS HER TO THE CATALOGUE OF VIDEOTAPES
AVAILABLE FROM THE'MEDIA CENTRE IN THE BOARD WHEHE‘SHE
WORKS THEPROGHAMS AREIN ITALSO') o

\ e

' -

’

LOIS: Hurray for the County! . .

(HE.BRINGSHER THE FORM TO FILL IN. WITH TREMBLING HAND

SHE WRITES OUT A REQUEST FOR THREE PROGRAMS FROM THE' 4
AFRICA FILE. HER SPIRIT SURGES AS SHE HANDS THE SLIP
CONFIDENTLY TO THE RESOURCE CENTRE TEACHER WHO SMILES

IN GLEE. IT IS THE FRIST REQUEST FROM LOIS PAYNE,
ENDANGERED HISTORY TEACHER.

[ .
P ’

“SUDDENLY COLLAPSES TO THE FLOOR. THE GREATEST WORRY OF
ALL HAS ENTERED HER MIND. WORRY WHART-HAS PROJECTED AN
IMAGE OF THE SCHOOL'S VIDEOTAPE RECORDER INTO HER MIND,
IT IS ADISASTER. SHE SUDDENLY REALIZES THAT SHE DOESN'T ~
KNOW HOW TO RUN THE VTR AND HAS ALWAYS BEEN TOO TIMID TO
ASK. )

> SUPERVID! IS INDOMITABLE, HIS TRANSISTORS HUM. HIS DIODES

\(&&, / GLISTEN. HE WILL TEACH r—%m) » ,

’ | s

Aruitoxt provided by Eic:



. ' o ' _'jv\, 5. A CLASSROOM e .

] . : . (HE HALF CARRIES, HALF DRAGS LOIS TO THE
T - . ROOM WHERE THE VIDIOTAPE RECORDEH RESTS .
7,. . //,‘/"‘ — o . . FROGLIKE ON THE STAND UNDERNEATH THE << .
L L A iy s * TELEVISION-SET, EYEING THEM WITH ITS TWO " “.
’ e : + LARGE REELS AS THEY APPROACH. NEPE

. THEY STAND BEFORE THE VTR ‘:ﬁ SPITS LITTLE
SPARKS. ANOTHER INEXPERIENCED TEACHER
TO FLIGK ITS SWITCHES AND TWIST ITS SKEW.
THE GENTLE HAND OF SURERVID! CARESSES .
THE BOXY FORM. IT RELAXES. HE KNOWS HOW _ s
TO DEAL WITH NERVOUS VTR'S. HE PRESSES

THE ‘POWER’ BUTTON. IT HOMS WITH LIFE. = R
. QUICKLY HE SHOWS LOIS HOW TO THREAD THE . - g
TAPE, ACTIVATE THE-MONITOR, TURN ON FAST
FORWARD TO FIND,THE BEGINNING OF THE
PROGRAM, TURN UP THE VOLUME AND 8IT

BACK, RELAXED. - 5 . .

NN

AR N
<
Q

.

N \.\\'\\\\f

N WX
N

e

» - v -~
-
) ‘u . ° . ) .
- ) j:_‘_ . M .LOIS PAYNE IS\RELIEVED. SHE VENTURES AN OBSERVATION?) ) ,"}iﬁi’ .
- . , GURSESL, LOIS: Hey, this thing works a lot like the sound tape recorder | learned to use’
T oW ) - “thisyear. -

(GA|N|NG COUHAGE SHE TURNS THE SWlTCH TO STOP THE TAPE. .

SHE HEWINDS IT. SHE TURNSITTO PLAY. SHE CAN SEE THAT ] ‘

"PORTION OF THE PROGRAM AGAINI EASILYI AND AGAIN!

THE CAMERA ZOOMS IN FOR A CLOSE UP OF HER DUMBFOUNDED
FACE. toe

FOR SOME TIME SHE PLAYSWITH THE MACHINE. SHE REWINDS
THE TAPE, THREADS IT FOLLOWING THE DIAGRAM IN THE LID OF
THE VTR, WATCHES THE PROGRAM, REPLAYS INTERESTING
SECTIONS. SHE IMAGINES THAT SHE HAS A CLASS OF STUDENTS -
WITH HER, FORMULATES QUESTIONS, GETS GREAT ANSWERS,

o LOIS IS HAPPY, - ooooeme ot oo :

" WORRY WHART SEES THE EXPRESSION ON HER FACE AND ‘
DISSOLVES FROM THE SCENE. DESPONDENTLY HE TAKES THE
GRAY COACH TO LITTLEVILLE WHERE MARY CONTRARY TEACHES .
ENGLISH. - -

LOIS LOOKS AROUND HEH WITH HER HAND RESTING FAMILIARLY S
.ON THE PULSING VTR. SHE IS ALONE. HER WORRIES ARE GONE.-IT

ISALL SO EASY -- ORQERING TAPES, PREVIEWING:THEM, USING L
THEM AS PART OF HER PROGRAM. . ‘ '

SHE LOOKS AROUND FOR SUPEHVID! BUT HE HAS 5, GONE. SHE HAS
HADNO TIME TQ THANK HIM.)

(INSERT EXTREMELY LONG SHOT OF SUPERVID! SLIPPING AWAY .
UNOBTRUSIVELY AND STR%KING BACK TO GOTHAM CENTRE, .. .
.CIRCLING THE CN TOWER ¥0 LOOK AT THE MENU-INNFHE .~ .+ .
RESTAURANT AND DECIDING TO GO BACK TO KIS OFFICE WHERE '
GARTH GHENT CAN ORDER A F'OOT-LONG HOT DOG AND A GLASS OF
BUTTERMILK FROM THE OUTTAKE.)

o . ' A T . . dd

ERIC™ ©
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. “) - ' " . r . L, ' -
<ot * (LQIS LEANS ON THE WINDOW SILL, SHE BREATHES CLEAN AIRINTO

. ) HER LUNGS. SHE.LOOKS FORWARD TO HER CLASSES WITH ,
S ‘ " -\, PROGRAMSON VIDEOTAPE TO HELP HER.) /

. . i
. - - ) .

N 1
( ) ' - . S i _LOIS: How can | ever thank him:. | wonder who;}e isand where he comes - . .
. . \ ‘ from Why. I don't evens know his ! ; P . '
’ ' ' ) (LOIS TURNS AWAY CAMERA FOLLOW‘S HEH AS SHE . s, N
y to , 'THROWS BACK HERSMOULDERS, CROSSES THE HALL WITH 4.
. . CONFIDENCE IN HER STEP. ENTERS.THE CAFETERIA .
. . B PROUDLY. AND ORDERS A CUP OF'TEA.) ~ . - -

E . , ' .
- . ‘ ) N » x N
' Who toAsk Sou‘rf:es of Information ‘About Programs
N ' -y, N ¢ . ° ;’ | . . v
e The Iatest VIPS Catalogue . - - o
(sample, see attached) - L .
(The Canadian West) '

This catalogue also’ contams mformatlon regardmg the. brochures

that are available free on specific-series. o : R R
) /
- ) ° o 'l
A T v ]
* Your County Catalogue R -

-Note: At Ieast five counties in Ontario have all the programs listed

in VIPS\in their local media céntre. Others have many selected
tapes ready for your dgccess. .

ERIC - s L t ST o T B
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& TheTV listings in the Iocal paper mclude OECA \ programs
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. ' - . . HOWTOORDER * | o0 -
- PR ) ) ‘ * Your cotinty system may have |ts own order|ng system .
“ Y 5 R TR * TheVIPS Catalog‘ue |vesdeta|Isof tgow to ordefdl . "
. . ..‘L . . . \ T —,__5\ i} - ~ ‘ - t .
v . et ’_» o } <, . ‘- oot : e ‘ . : ‘ ; ;"/ | | o .
. .l . e . A e . SRR &i.’; : ”.‘; . .. S 'g. ' L
1 ,For Ontario elementary schools, secondary o 1,« . i = o )
. /¢ schools, andschool-board'i\V cé’ntres. ey e R S N .-
IR S mae T Co SRS
. . W a . KN o .. ? . S - o . *
Dubblng Rates on Customer-SupplledTap ‘t ~—— IR IR T
The dubbmg rates: arehig same- for black and EECE I roeoo
whtte brogramsas forcolour programs *“,. AP "’3; T T e
030 mfute3 s P - . $ 6:00 orwilfobmats - . 0 o |
31-60 mmutes-’_'-f S i 00 ori all formats S T
Dubblng Rates onOECA-SuppﬂedTape I L R I
" 'OECA'can supply VTPSpr rams:in thefollowung Lo e LT e
formats and in the-standard Jengths listed: (Rates e L
include tape cost and dubbmg charges) T A e o
[ N ' Lot L s Y . - ‘{, - - 8 - : .
, N TR S ‘,_’/;",cartndge %" cassette_«l_ . - Y%“openreel’. - 1”openreel < -
. 10minutes © .. .,'hot"avallab,i\e ‘ TN §17.00 0 7 nbtavailable % notavailable e

i §1500 0

30minutés " $2200 .

60 minutes

' S o [  either case, the schoolwullhave to provide tapes or pay forthe
.o b . I tape on which the program is recorded : . *

’J N B t

[

Pnnt Materials o

OECA produces teacher materlals for most serfes.. .On most
~occasions these are free. In some cases the book: (as with Ways of
See/ng, for example) is published commercially and mustbe paid”

K ior . ( .

. ¥ Budget : ’ . . i

. - The beauty of vndeotape 1s%hat it can bé used aga|n and again. *If - F
‘. .7 your.department or school dpes not have a large.enough stock of

<~ \ " Videotape-o allow you to order programs for preview and use, at.
. Ty ) budget time makeaspecmc request of thed artment.head. .

‘ T Previewlng " o S
o s e ~7" Another sectiontof this resource booklet provides models WhICh are. -
; - designed specifically to lllustrate the many ways a !lngle progrdm -

T can b used. To- see'the instructional possibllmes ina videotape ar

" - . "-in a section of a vudeotape itis necessary{o preview it carefully.so .
' CT that it can be |ntegrated smoothly into'a lesson and thereby serve a

' - ' distincfpurpose. . ‘Onepf the beauties of videotape is that it can be *

' stopped Rnd started, as well as replayed in sectlons easily, both at

the previe tage and in the classroom. . I

. oy, e .
T ~ S

o ‘ B . : : .
‘ zﬁu o Ly

. " . . . Lo . . _"




" reel-to-reel forma

" Sound Tapes

Don't forget sound tapes (sometimes called phonotapes) Theresare

hundreds of radlofprograms available in either cassette or
]

N
»

OECA School Radlo

“When televusnon is use‘d with the effectlveness mherent in the
medium, no other teaching medium can perform as weil or as
fiexibly in making the,world of information, |magmat|on -and

" realjty accessmle to the thought process of a learner -- or &million
iearners. No other medium can manipulate action, object,

_imagery,.and speech in virtually any imaginable vusual and

T audxtory combination so as to touch its recuplents in so many

_ways’
Bernard Z. Fnedlander, “ldent/ty Crisisin lnstruct/onar
Television: Can We Fmd a Strong Echo’’ -

2T T

£
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Teaching Models B

A}

Ingrodﬁbtory
guide

_w‘.j'; . ' : : . -
A

"‘What we have too often falled to sesin the past is the central
role of the teacher in making televlslo educatlonal "

In examining the wealth of educational and Instructlonal television
programming available in the Province, our team selected OECA
programs which we felt reflected state of the art excellence In both
production and content, together with their teaching and learning
potentials. Recognizing that by limiting ourselves to only five
learning systems there would be no way in which we could be all
things to all people. - It was as a result, not our goal to select
program content which satisfied the various subjects taught in
Ontario secondary schools, but rather to demonstrate numerous
ways of imaginatively approaching television and thereby bring to
our classrooms richer educational experiences. Our focus then
became one of *‘utilization’’. We proceeded to construct five
models for teacher use, several highly visual and schematic, some
extreme in their detail and exploration, and another more general

- and somewhat sweeping in its treatment of content. R

. Wé have taken ,eﬁve'ry advantage possible in using videotape and its
" playback mechanisms. We endorsed the concept of user-controlled

formats in these models. For you to retrieve the same amount of
information it will be necessary to isolate y?:f needs and interests,

" research and select OECA programming frém the c{rrerft videotape

catalogue, preview this programming (together with its support
materials), plan your teachlng strategies, implement these
strategies at the most appropriate time and make fujl use of
playback capabilities (rewind, fast forward, audio dn/audio off,
pause, etc.). .. Y

‘Slmply stated, our models mvite teacher exploration and

subsequent pllcatlon of educational television content. If the
models increase the positive ways we use television as an integral
part of the teaching and learning we hope to accomplish, then they
will have served their purpose. What might come as a surpriseis
that in several instances we have examined only a minute or
slightly more of a program’s total content. What is remarkable is
that even when limited to a single moment, television can be

“exploslve”mlts classroom potentlal - L :
)

The programs selected were: Ways of Seeing, Requiem for )
. Literacy?, The Africarn File, Challenge To Science, andk(he Clmton
. Special.- : :
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Ways of Seeing: Part 4 [1] - . - .

~ This videotape series, availabie through OECA on tape (and also through
BBC on film), consists of a number of pictorial essays by the renowned art
critic John Berger on the interpretive and educational potentials of art and-
advertjsing. The principle aim is to initiate a process of questioning values.

'

. Program Log: Segment 1 Areas of Study - One Learning Area ) . /)
1. (0-1:05) Mchiid walking through art ~ Advertising: » : e
. aJvlsualllff:Iuttered urban scene advertising ' - Comment on the volume of coded messages we \.
with a vlice-over narrator ' consumer studies recelve daily. How many are registered and how
commenting on the impact of urban studies * many lost? Why is this the case? :
advertising (*'publicity'’) in a media studies, ¢ What are the roles of shape, colour, dress,
modern society. 3 : man in society posture, beauty, texture, atmosphere, and getting
: theatre arts . in shaping the wants and needs of viewers or ,
. . . : consumers?
2. (1-2:00 end with title) A * To what extent are our needs and wants,based in
fantasy-reality montage-of actuai - reality-and fantasy? When do the criteriaof the -
life and advertisements witha - advertisers stop and ours take over? :
voice-over narrator commenting ‘ . .~ * What societal values are reflected in advertlslng? !
" - and questioning. ) _ * What psychologies underlie the strategies of the
‘ : ! advertiser?
‘ . * Why and how are people created as sex objects

through advertisements?
* How does.advertising shape our personal futures?
s : * Where do the altematlve worldsof advertisers,
' exist-here, there, or no where? -
* To what extent does competition necessltate a
* ) s : multiplicity of ad lmages"

Aruitoxt provided by Eic:
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In this mode! we have focused intensely on a two-minute segment of this
series, capitalizing on the playback-rewind capabilities af videotape. In the
next model, we have presented a more general treatment of the next ten
m|nutes of t‘he same program

Activitles for Students on Advertising

4 o

Actlvltles Before Seeing The Vldeotape

* Collect old and contemporary magazines, catalogues, and newspapers
.You will need scissors, tape, newsprint or art paper.

* Hold up five different but competitive ads for the students* comparison
.before they view the tape. Have the student establish their own criteria for
making comparisons.

* Cieate a high‘and low fashion inventory wrth the students reflectmg their
taStes and attitudes. . .

Questions to Consider Belore Uslng The Vldeotape
e Who are tlfe potential target consumers for the five advertlsements you-
have displayed? -

- ¢ What adverttsements'do you |dent|fy with?- Whatsmgle component causes

this identification? Why do you reject certain ads? -How do what you
accept and reject compare with other's views on the same ads?

* Isan advertusement ] credtbtltty.tntenslhed by the endorsement ofa

well-known personahty" .
* How believable arée advertlsements and how necessary is such credibility? -
* Should a society accept that its citizens ach|eve status through their ability
- toconsume?
. How do advertisements alter our "Ways of Seeing''?

Use of Tape:

* Have the students view the first two minutes of the tape without the

soundtrack. Have them compare their interpretations. Then rewind and’
teplay the same section with the soundtrack. Have the students compare
and contrast their alt®ed reactions and new ways of seeing. '

* Have the students analyze how the soundtrack compliments the vlsual

statements.

* Why did the programmers ailow trucks to conttnually |nterrupt our view of-
the advertisements?

* Play back the first two minutes as a whole, but have the students -
individually record, while watchirg, what for them Is fantasy and what is
reality in the tape. Have them compare their records

Foilow-Up Activities: e

.* Using porta-paks, film or paper and penct{; have the students document

the signs and symbols used in advertising within their community.
Evaluate models of sophistication and of communication within these
advertisements. What have the students learned about their communlty in,
this documentation? .

* Have the students keep a personal response inventory to teIevtsIon ads for -~
one week's viewing.

e Compare advertisements in dlfferent media. Cbnsider the following also
corporate logos, subliminals; ¢ensorship, cultural and sub-cultural
influences. What limitations exlst In each.medium for advertlsing"

0w
Falt
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Ways of Seeing based on the BBC Television serles

Ways of Seeing: Part 4 [2] ~ with John Berger, Pelican, 170 pages, paperback, .

$3.95, available from Publlcatlon/OECA or at your IocaL

book store.’

s, - and elaborate those ideas.

rds and images: three of them

Program Log: Segment 2

(2:00-12: OO) From the title to where the narrator says
that wpg wiil be different if we buy what we are offered.

S “‘Glampur Is manufaetured by photography.'’' -
ﬁ This segment shows a photographic session for Vogue

magazine being set up on an estate. The tape employs. -
oil paintings to show the direct visual comparisor
between current advertisements and traditional art. in °
“/some examples the ad has deliberately imitated
, .Situations and characters from paintings: in others the
painting is part of the-visual ad. The visuals are used so
cleverly that at times it is impossible to tell whether yau -

are\soklng at an-oil pamting or a photograph. T

. 3 = The)uxtapositlon aldo serves thetﬁematlc puriposes of
’ ... the tape, that is, 10 show the very. dlfferept purpeses for .~
! i which pa\mtings and photograph§a?e created e

Oil palntlng and photograpby@re a .that ‘they both o
give tangibjlity to objects ant:{,sgd.wthegs&né ideals " “7-4'
(that I8, the principle“that yéulgrg what you have'’: - ™
* They are unalike In that oil paintirigs show what yoﬁ
“already have (your present cgn Ition of life), but
‘photography as applied to advertising shows a way of
N life you must aspire to. That s, if we buy what we are
) . offered, we wiil be Picher -- not only our possessionsg but

our relatjonships wiil change for the better. .

s J

L s
ERIC | A

Aruitoxt provided by Eic:

) ' ' ) The book, Ways of Seeing, uses aﬂtsmartlng point
o . * ° some of the ideas contained in the televislon serles of. -
h ' the same name. However, the aylhors tried to extend

13

re book contains seven essay§*Four ot(he essays use
0 e only images. The

Pdsslb‘l/e Applications

.

RN :
Modelling’ I
photography ’
oil painting.

advertising (“publlclty")' .

music

mythglogy

media study
economics ¢
consumer studies
layout and design



purely plctorial essays, on ways of seeing women, for
example, are intended to ralse as many questions as the
verbal.essays.
. . Essay number 7 contains the essentials of the scrlpt

e that we used in our models for Ways of Seeing, part 4'
It also includes black and ‘white photographs o rnany of
- the images in that television program. ‘

~ This book woulid be a very useful resource for the
teacher who wishes to use either part 4 of the Ways ot
Seelng or the com plete series.

e

Activities For Students

Vi

R . - . )

Activities Before Sesing The Videotape

» Obtain art books containing painting from the
Resource Centre. Research who is in the paintings;
their life style (possessions, relatlonshlps etc.)

» Cut.out colour ads from magazines. Who are in the o T

. ads? Who are the ads aimed at? What are the b
possible ditferences in life styles between the people -
- inthe ads and the people they are aimed at?

o , Queatlona )
. Compare the life styles of the three sets of people: . v nh
those in the paintings, those in the ads, and those at
whom the ads are aimed. Draw some concluslcns
2. In what ways are photography andpainting (a) alike,
and (b) different? Go beyond technical matters to
" content and the effects of the two mediaon the
viewers.

Use of Tape: A !
‘o Play back this entire segment of the’ vldeotape once,
having the students note whatto them are the three.
most important.ideas presented by the narrator.
* Have theclass arrive at a consensus as to what they
" consgider the important ideas in this segment. What "
. has this experience taught-them about the ways they /
' ‘'gee’ (infer, evaluate, experlence, suestlon) !

Follow-Up Activities

» Are thereconclusions which can be drawn other than
those given by the narratdr about the relationship
between painting and photography, the nature of art
and photography and the rjle of advertising?

» |s advertising the modern m\ythmakec?

ERI

Aruitoxt provided by Eic:
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Requiem for Literacy') . This OTF OECA co-produced professlonal development program. has been

_ designed to function as a catalyst to our analyses as teachefs of the ¢hanging /

nature of iiteracies. The program design encourages intense short segnient

i_‘ explorations. These segments or units motivate the following activities: an

inventory of the history and naturé of print, its seeming derise, rivals, ., .
extensions and its future; the print presence in reading, writing and its.
. connection with television; the values and roles people place on'television.
" andits potential to Influence adults and chiidren alike In home and school.

Program Log b . Learning Areas
R .
: o | | N
1. (0-48 sec.) Primary Class ' ¢ What s feievision saying and doing to you? ‘
~ Wwith audio: School o . . * Howis televlsionlnfluencing your student’s
- Pays/Nursery Rhyme . * ' learping? ‘
parody. _ e * What-are the differences and relatlons between
2: (49.90sec) Titlés:, o . information.and learning? . = ,
. . - ’ : * How does print hteracy differ from televlslon' '
. _ o literacy? « . e
QUOSUOHS' N B i \ » How do television programs inform or shape the "« N ) ’
a. Whatever happened to : values of the s}denté you teach? ' "
© writing? : ' * How does teievision refiect, shape, and perpetuate
" .b. Whatever happened to - - the popular culture? - - .
' reading? = - K ~« 'What are the roles of television in the varjqus Y
’ c. Requiem for Literacy? ' disciplines we offer in secondary schools? - - . w
with funereal audio frack S * How is television educational? R ¢ el

. and yoice-over narrator Has the literacy of print disappeared, or is it - -
4 3. (91-145 sec) Montage of . .chariging? ‘Does it appear in the new literacies?
- contemporary TV images. ~ ° * What has'happened to writing and reading? On
’ : ) . whose authority? What are the facts, what are the .
< o - fantasies? :
. Do thé questions jn #2 of the Program Log beg or /
o myftea“return to the basics’'? Also what wil}be .
_ - gamed" Whatwlll be lost? -
‘ ’ » What'do these images reflect" What are the values
" : underiying them?
Are certain images dominant or more prevalent?
~What do these images infer about our society? Is /
4 ] _whatJs inferred fact or fiction?’ ’ :
' N : - - o . . What emotions and thoughts are generated in the
Ty . ‘viewer by the montage? )
. e What are the differences between message and T
) o ' . . manipulation? What is the role of the visual assault - - :
. in this montage in determining message or : )
manipulation? . ) . f

\ |

>

e 0 - o o

Aruitoxt provided by Eic:
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Y TeéchingSlrategles ‘ PO o \

* How might a viewer differ in interpreting the opening Ifheor she
. were achild, an adoloscent and an adult?
‘ f How. mlg‘ht the subject disciplines of a teacher cause varlous
. ’ responses to the opening?
' : How would you as teacher make the openirg two minutes of
<+ . Requiem for Literacy? educational? How. would you supportor
I - refute the theses underlying the opening of this prohram
' ’ -(statistics, print resources, visuals, films)?
. InduquyaUy or in groups, analyze a single page of a TV g fe in
. . terms of the educational potential offered by the program
Y Analyze the effects on you-in the opening of seeing the chIIdren
playing with ¢lay and hearing the song and the nursery rhyme -
parody. . :
* Listall the dead IIteracues Can a literacy ever be abandoneu?
* Determine if the sonndtrack forces the viewer to conclusions
.+ befare the content ismnalyzed. How generally are soundtracks.
Gt e employed in shaping our perceptions of television programming?
: \.. * How are learning experiences heightened when the sound and
pictute combination aré’perfectly Integrated? -
-VTo What end does the selection of visuals force our perceptions
“into th prod[)cer S pre-concelved ideas? ,
. .* Evaluate whether or not this montage necessitates analysls or -
- E whether its effects are simply to be accepted.
o ) ‘® Research what sclentific data is available:to teachers on .
.~ eye-movement and eye-memory relatlons in children while
readmg and matchlng television.

Y

2
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S CHAI.LENGE to SCIENCE

Challenge.to Science is Intended not only for science students and -
) “teachers, but for anyone interested in new solutions to.energy
' - ' . . problems. Your involvement is essential to the success of the -
M . ~ project. - Please send any information or queries to Challenge to -
g ‘  Science, OECA, Box 200, Station Q, Toronto, Ontario M4T 2T1, For

) : , - Information on obtaining videotapes of the programs, write'to VIPS

' S Box 200, Station Q, Toronto, Ontario, M4T 2T1. Teachers notes’
o can be obtained from the same source

-

1 ‘ - . Objectlves :
o . The creators.of this serIes have three major objeCtIves
' ' . - %70 stimulate students in Ontarlo to break through to a solution or’
' ‘ : - mini-sdlution to the problems presented. (This is based on the
A v a - - reality that science doesn’t have all the answersand that .
: ' S breakthroughs occur as the result of a fresrﬁapproach to solvlng a
- - R .. problem. ) .
» Touse students results to encou ragé other students to tinkerand
" experiment (a kind of province-wide Science Falr) '

- * To establish respect for the scienge and technology that already
' exist‘s.h (Rediscovering the wheeul\!?w/allld learning experience.)
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C 4 _ Wind,s of Change & o

’ - o -  Thefirst program deals with alternate energy sources approprlately

' ' called Winds of Change\ The topIc Is brokeh down into five areas of

chaHenge 4

_ - L 1. solar concentratlon ) R
o S - 2. solar storage, , _

- - _ . - 3. methane generation, . T ‘o

“ : o - 4. ‘harnessing wind power, and,

) 5. energy from tides.

- These challenges are real, current problems that are of concern to
. many scientists In-this country,,and they must be answered We
- .. hope that you can bring a fresh approach to these problems
I g o o solutIons that may have escaped others. . -J
} e ; Correctily antIpratIng numprous and varied responses the program’7
’ consultants advise: - e

. P One approach you might take to many of the challenges Is to bulld
Ce ' Lt . v a small scale model. Scientists often use models to clarify a -
- - . . solutiontoaproblem. A modelcan heip you see more clearly ,
' . " some characterlstics of yolr proposal. However, we must dtda
' - - word.of cautiomwhen it comgs to transforming your model into
' o actual size. Changing the dilyensions of a model also changes-
‘many of its properties. If the Ilpear dimensions of a model are
Lo increased by a faétor of ten, thesurface area increases by a factor
' of (ten)2 = a'hundred, and the waight increases by a factor of
.(ten)® = athousand. Thus a model collapse -
_ under its own welght when made in actua N\

N,

to

v he challenges themselves are developed in the show, and' hen
“*~  both reinforced and extended in the Teacher Notes (availablé free -
. from OECAI) <

1 . . . B : . .
: , 1 : . ‘ . - . o .
. . ° :

° PSR erthefi'vechallenggstoscle_ncein programl,number4istyplcal.
o .. The following is an excerpt taken directly from thg Teacher’s Notes. - -
Challenged ' ‘ L ‘
Design a/ power unit that-efficlently transforms the energy of the
wind. - . .

o - . - . Some commercial windmiil generators are presently avallable. A
- . ' 3-metre diameter windmill is advertiSed as producing about 200
' ' o ' ~ watts of power in a 14 mile-per-hour wind. The powerof a wlndmill
increases as the cube of the wind speed. Thus if the wind speed. *
_ were to double, the power increases by (2)? = 8.times. One of the
.- main difficulties in-the design ef wind generators if the efficient -
_ transfer of power from the blades to the electric generator

: . Some questlons you m|ght consider are: : :
b ' : ‘ 1. What is the best location for a wind generator? A wmd speed’
indicator would be useful.
2. How can you store the energy of a wundy day to use during a calm o
- day?
_ -~ 3. Shguld the blades rotate on a vertlcal or horlzontal axis for
b __— - greater efficiency?
: ; S < 4, What are methods you mlght use to compare the efficlency of
T o : ~ various designs? .
\ ’ ‘ o _ 5. Could awind tunnel 9e a useful apparatus for testlng models"

\ "‘ - : : ) ’ ‘ , : ‘du
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T - T e lrectResponsesthbeclflcChalengés:

S an ecosystem on the basls of algae

,,“.,‘,'.‘"‘~ »,.'\':.;.’
/- : Responses

o

Lo - “'When the series was run the fifst time, a sfaff of fifteen experts was
' set up to récelve and answer the students’ responsestothe . - -
challenges. ' o

>

ous. One such experiment set up .

/- and mice. The system worked

Lo L well, but it's Importance lay in a spin-off. The studentaccidentally

" - sprayed algae from.his centrifuge over.a dish of mould. Later he -

*" . noticed that the mould had bgen destroyed.- Upon Investigation, a
scientific paper was found that described thg effect of algae on

. . mouid. Thisstudeft discovered a process that could havé a useful

f o , application and he just missed making an original discovery.

/ ’ .
’ < ' Many of the résponses were Ingeni

Another student [het the challenge to produce energy by building
both methane and hydrogen fuel cells. The paper presented on his
. research was sufficiently.impressive to gain hlmva Unlvérslty

‘sﬁhqlarshlpto,,pursye_ a;;clenéecoqrse., ' L
* Responses not anticipated: e R
- The program consultants saw the need to set up communications

“between students of similar interests. A network of inventive kids

"- was established.. This network had a positive effect on the' -

- individuals whose interests sometimes isolated them soclally, as

" . well as permitting an exchange of Ideas. IR S
- Members of-the public who viewed the serles when broadcast | N

wrote and calied stating that they wanted contact with other

P ' people who shared their enthusiasm for the concerns expressed in

" ’ : the programs. S o :

S D B
[ ! ‘ o I ‘ ! . LA ' 7 :‘ ) 4 .
_ .~ - Some Possibilities - C o a P
> ' e,Sclence: L . . : Lo
=" In.school: Could this series support parts of your program? A
- Interschool Contact: Do you have inventive students who need to
make contact with dthers of similar interests? _ IR
- Board-wide Seminars: Does your sclence co-ordinator promote
- - Interaction between schools in terms of science fairs, semlnars -
B involving students or an interchange of experiments? :
P * Hlistorical Study of Inventors: Collect biographles in Resource: ,
S . Centre. Architecture: The influence of solar heating on the design
~.of housing. . o N ' o
.~ & Values: inthe conflict between economic growth and
o censervation of-resources, which is t e winner? which the loser?
* Urban Studies: How will the clty of the future be altered by. '
necessity to accomodate néw sources of gnergy? .

_ > Creativity: Note: 4 steps in scientlfic distovery:- preparation,

. - .~ Incubation, discovery and verificatlgh. What are the similarities -
s . anddifferences between.sclentific Creativity and artlstic -

S 0 creatlvity? S DR
' ~ -, Raference: Koestler, The Act of Creation e
and Kuhn, Scientific Revolution -

i3

/ coe N - . Geography: In what other p§rts of the world is It necessary to
~ explore dlternative methods of creating enérgy? Why? N

I —

Al \ ' . i‘ N ) “




. which would be useful In developing pre- and post-viewlng
_activities. Herelsasample. -

~

Extenslons . ~ - . .
The teachers’ notes'to Challenge to Soiencs includes a bibllog rgphy

" General Referencé . -

Clark, Wil§on. Energy for Survlval;' ThéAIfefnaﬂj/e to Extinction
Anchor Books, Doubleday. . oo ;

Eccli, Sandy, ed. Alternative Sources of Enérgy Néw York: Seabury _

Press. e v . : :
Edmund Scientific Catalogue, 1947 Avenue Road, Toronto. ‘
Scientific Américan, September, 1971. = | . . =

‘Challenge 4, R o
Hamilton, Roger *‘Can We Harnéss the WInd?’’ National
Geographic, December, 1975. . ' .

Scientific American, May, 1974 ‘‘Blowing Inthe Wind", page 61 .

-
DR

It’s Kind of Frightening " . = L
‘‘Man’s visual system-has more than a million channels; capable -
- of transmitting instantly 10 million bits of information to the '
brain. Yet the brain has the capacity for recelving only 27 bits of.
. information per'second.” - o cee .
" (Scientific American)
" ““Thinking people.:.are left-brained in development; That Is,
they rely mainly on the left hemisphere, which controls )
sequential, analytical tasks based on the use of propositional
thought. But TV, we are informed, appeals mainly to theright
- hemisphere of the brain, which controls appositional - that is, *
- non-sequential, fon-analytical thought.” - . . - oo

(LN

(Saturday Review, 5/31/75 - Douglas Cater). .. - - " C

-Speculat‘lo'ns. o T ‘ .
Will 1984 arrivé only to have ‘‘Blg Brother’’ replacedby .- -~ |
-"'MOTHER"'? (MOTHER = Multiple Output Telecommunication .

,b/

Home End Resources) -- a not-too-distant multiple channel source ° e

- of electronic data which will be connected to local retrieval centres,

microwaves, cable, laser beams, and even satellités. Such -
multiplicity of sources will not only speed up the accessibility but

greatly increase the range and volume of our contacts with the /

outside world. A step closer to the long prophesled total
commu;lcation environment. -

3 . . . . T
. .
v
. . i

A . -
. . L. .

e ‘;‘By the time a child borr-teday reaches college, the amount of

V4

knowledge in the world will be four times as great. By the time

that same child Is 50 years old, it will be 32 timeSas great, and’ = =

97 percent of everything known in the world will'have been

learned since the time he was born;*’ ~

- (Robert Hilliard) " T
- | -

-~

S
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The CI'.nton spec'al' This OECA videotape series i isa documentary about'a theatre grOUp .
. . ) (Theatre Passe Muraille)creating adocumentary play called The Farm
: o . ( - Show based on the actual péop!e and events in the Clinton, Ontario
' ' area. The videotapes reveal and analyze the actors' methods of

developing roles, researchfng events and sensl,tlilng themselves to the

o . o - community’s values to produce a play designed for a Clinton audience. - : .
' S, ) o B . o .
Program Log ..~ .~ Learning Areas . G
. ? L T o N . i DS
. - : . : \
The Clinton Special; ' .o * How can'a person document or record.the
“The Hay Bailj ng Sequence" o actions, feelmgs and thoughts of another
£ (20 minutes frém begmnmg) person? L4 )

Curriculum. Areas :
- History: Canadian Studies.

- a-

Geography: Urban Studies * How can apersor document or record the . Y
S . Literdture in English . . actions, feelings and thoughts of another :
> ' . Théﬁﬁ’e Arts. . o "person? . . N
; ~ Values Education - C "' % Howcanapersonrole- play another person” ' :
K ' B Med;a Studies i . o _ o . V}I:at is a Canadian? Is a Canladlan a fupction
‘ - .. L W ) of hig'eénvironment, or of his anguage?-
Man In Society o » . ‘s Whatsimilarities and differences exist .
“. L between Ontario people who live in the rucal .-
’ X o~ T e . ) areas and those who live in cities? _
S : : ) .- - ‘ * Are there special Canadian mythologies Wt -
- . i : which define'who we are? ‘ '
o ' : : ¢ How'do actors create roles and characters”* ‘ ' o
o ' o . What elements,{p living inform those roles . R
- . N v ' : and characters? - L
‘ - T v '« When is entertginmept educational? J .
o : . ' i * What.images and fictions are presented to us ‘ '
: - _ P s through commercial television about North o Rk
- : * Americans in genetal, Americans and o .-
- _ ¢ L ' , Canadians in partl&?&(ﬁ R o :
C . ’ ’ ' [ et q \ i : . S N
) . . ) . " . . , ) . L I
< = . - . . . : .
! ‘ ' [ i ‘ . ) ) A
- - . o ; \ v .
f . a ‘4 - 4 ENY . oo AN ' .

RIC .~ o~ s e

Aruitoxt provided by Eic:



Extensions ' RN ) ’ \

e : s . NE

/ T interviewing people in your community? Refer to My Backyard History Book by Davld
Ry o Weitzman (Little, Brown & Co pany,'1975) for hints. -
» Collect photographic docur'nenrg of your neighbourhood, your co munlty. and of‘
T yourself which explain your histories. - -

Read The Drama of Hlstory by John Fines and Ray Verrier (New Un'versnty o '

B L]
. T ' Education, 1974) for approaches to documentary drama and theatre, to\ge‘ther wlth
SE : utilizing drama and audlotaplng in learning through history. !
’ .+ * Most communities hav¥ local archives: (muséums libraries, historial socletles)
' L Contact them and determine what kinds of educatxona&resources they can provide for
N .‘; D ¢ ECTIR your students. Could they provide the soorce Tatenal'fora unit in IocaI history, iocal
\ .

literature or community studies? .
* Look Both Ways: Theatre Experience, ed. Herman Voaden (Machllan of Canada,
. 1975), includes excerpts from The Farm Show, the theatre evertin which The Clinten
N Speciaiis based. It also includes excerpts from James Reaney s The Donnelly Trilogy, -~

A anotherapproach todocumentarytheatre e ' . .

.

J ‘ Prevnew the program Tarzan Doesn’t Live Here Any More in the OECA vlaeotape
series The Atrica File for another stu?,y of the processes people experience’ when
'encounterlng other cultures. 4

* ' Preview the OECA audio series The Ontarlo Time Mychine which.s a hlstory audlo
' bank of documentary materials from regions in Ontarjo.
* Preview the programs and educational publlcatlon in ECAis series The True N%m; -
for other explorations in dramatlzmg documented facts i |n Capadlan histary, pontlcs }g
! and culture. e ug
* Be constantly on ttﬁe watch for other sources which provide opportumtles for in-depth-
investigations of significant aspect®of Canadian heritage. :
* Analyze and describe how the people tjving in Clinton, Ontario might have reacted to
the actors’ portraying them: how might this theatrical expenence provide them witha
sense of worth or an understanding of their uniqueness? Why would the CIInton
inhabitants flnd the perspgctlve of urban actors portraying rural life as humorous and

' "

ironic?
* Conducta survey of at least five peoplla about-how they see and relate to the

community they live in. Report your flndlngs back to the class, but do your reporting

3 by actually taking on the roles of the people you have interviewed. Be.sure that your:
role-playing is realistic in the sense thatyour portrayal could be shown to the original
person surveyed. Analyze the difference between surveyirig people in this manner and
dolng so from secondary sources. ~

- . .
- .

Aruitoxt provided by Eic:
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= The Afrlca Flle:

Tarzan Doesn’t Live Here Anymore

A Thematic Unlt:

Status-
Symbols

,  Herlitage - h

v

Political

~ 1 Organlzations <

N
Economic

Concept N\ Co o
of o o .
Identity . \ - &

Prejudices

\ L ™~ ’ ‘

* Rather than beginnlng With a videotape program-or series, this'model is.
gnimated by a theme, ‘*Cultures In Conlfict’’, which is su‘bdlv!,;ded into
concepts, each of which can be approached through dlr!etent media.

. o ; .
. S g

“ ! . N .
\ . ol

s

Aninter and iransdiscipllnary study. N -

-~ -

Literature,

& Myths - . p tu
. and . Novéls-

- Realities Poetry &
— Plays
Essays

Notions ~ ’ N
of
Famllx

Educational’

Practices - .-

NGn-fiction
. ‘texts

. |~ periodicals
" documénts -

. TN -
- Slides | "] .

and’

. \ Filmstrips

: Records,
and
Audiotapes

i

:
.

" AllAfrican
artisnot primitive * - .. -

; (N |

C\.' v
Teghnological
. Development

ERIC

Aruitoxt provided by Eic:
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. ) .‘:Qommuwatmn] / .
Skills ., ‘ o
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wsculpture: soie Is highly:
K -.'\d u
orful’’

A}
- S

te: OECA's The Africa Flie is not just.a series of televjsion programs, but
is"a whole learning system comprised of a Teacher's Guide and )
supplementary gudiotapes. The Teacher’'s Guide, available free from OECA
. conslsts of program guides, hibliographles, photographs and a map. The
audiotapes, called Near Africa are avallable through the OECA. Please refer
to the address section of this book for details.

1




We have indicated how one single program from The Africa S

File series by OECA generates a number of focuses each of which relate to ) ¢
- the original concepts developed from the theme. This procedure needs to be

completed by you in terms of gther media and materials,

N Note: For the videotape series at left and below, please see VIPS datalbgue
. for order numbers and methods of ordering from the OECA. ' .
. . o " N ‘ 4 ‘

Planet of Man /| - .
: ?

“Aspects of Brigi;h History

. - Ganadian West - o v , S ' )

- 'lndian' Legénds

Canadian Mosaic »

T

Ascent of Man

Rendez-vous with North America
Search for the Past, Part 1

Search for the Past, Part-2 3
The Soul Bewitched ) _ /
To Teach Qur Own

“True North v

Child Life in"Canada

s Planet of Man ' Foreign Investment: A Fair Share '
2 % . Kwame Kwaku: Between Two Worlds
Tuktu N The Business of Aid-
’ Country to Town
c= G The Changing Face of the Sahara
The Africa Filg+ - The Mourides--Africa’s Black Muslims
- — The Economic Development of the Maghreb
. From Scheherazade to Selima '

Women of North Africa
<Algeria: Consciehce and Action

Dakar the Beautiful _
‘Eternal Fes ' . ‘ k '

" Tarzan Doesn’t Live Here Anymore

Urban traffic
can be more congested
than Toronto rush hour

foreign investment
for resource exploitation
is forbldden

the power-elite if
. often Western educated but
they usually return to
-1lve their traditional
roles and customs

Heavy industry
rivals-that of Europe
and North America

@

Q . ‘ 1.0 .
EMC . . . ‘“

Aruitoxt provided by Eic:
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Quotable Quotes

‘‘At another level of functioning, educational broadcasters know
_in their secret hearts that it would cause more trouble in the
schoos and colleges if all the pencil sharpeners, blackboards, and
wastebaskets suddently disappeared than if all the TV sets went
dead.’
‘Bernard Z. Friedlander,: “Idenmy CI‘ISIS /n Instruct/onal
e \ * TeIewsmn Can We F/nd A Strong Echo”

“The discovery of the alphabet will create forgetfullness in the
learner’s seuls. You wull g|ve your disciples not truth, but the
semblance of truth.. :

(Socrates, bth century B C )

s

‘ ' . : “‘i‘elevusuon is not a salesman wuth a foot in you door it'sa '
' salesman with a foot |n y0ur head.’’

(Mason Williams) v

‘‘Our media are apparently suggesting to our young people that
nothing is important, that everything |s absurd and ridiculous and
utterly trivial, and this is mtoierable : .

. (Sir Kenneth Clark)

“‘Part of the edcucational |ndifference to TV is based upon our
fears that learning from a television set is ‘‘caught’’ rather than
‘“‘taught.’’ Notions of effortless, relaxed, amenable, or even
passive learning cut a rather devestating swath through the
‘‘hard’’ sell and almost Puritan fabric of many educational
theorists and philosophers. - ’

N (Brign Penman)

4
v
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- Please Adjust-Your Set .. =~
. .. . R . - ‘:‘"% T . 0\ . PN ';\ | | . & _. .
S~ ‘ . Readmg: Teachers af remedlal reading, speclal education and vocatlonal
' . Cnpe " classes are awdre that thelr most-difficult job Is t&overtome the
"oml V'deo to P".nt .frustration of their non-reading students based on a long hlst_ory of
- ’ ; failure. Here is a way to use televislon to teach reading.

“ v
’

First there was ..... Video Readers '

Jean Porteous and George Fowlle are speclal education teachers at
Central School in Brantford. They were despondent due to thelr lack
- of success in teaching their students to read. -For the students In
their classrooms, failure had been common and constant. After
failing school for three years in a row,somehad resigned themselves
to failure in reading and so the door to all gther subjects was closed. -

v The teachers had tried the traditional methods of teaching reading -
L without breaking down the attitudes of these teenagers. Television
/ <% 7 -intervened. - 4 : _ »
’ S How Television Worked : o
‘ George and Jean obtained tapes of the seriés A/most Hofne from
OECA. This series deals with the adventures of a boy hitchhiking
across Canada. The students could enjoy the story live and
understand the content. They could ‘‘read’’ the story of Ken
because the tapes provided information sources that the printed -
page lacks -- audio and visual. Furthermore the tapes engaged the ,
students at the level of their maturity as opposed to the **Iittle kid’*
simplified readers. Still more, the ‘‘reading’’ was presented In a
larger content. Where remedial reading programs often use short *
excerpts unrelated to each other, A/most Home |s not only one .
. complete story but a series of storles, ail about Ken’s adventures: R

This Is Nice, But How Did They Get to Read? i ()
At first the teachers only dealt with theﬁ;rograms orally.. They were
employing the time-honoured technique of teaching language by
developing aural-oral fluency before attempting reading and
dIriting. Gradually, as the students galned confldence In

- themselves, the teachers asked them to write about the sectlons of
the program that interested thém. A whole range of techniques

: .were used. The teachers taught vocabulary from'the program.

! o They all collaborated on class compositions. Students analysed

characters in the programs. :

As tfre students became Interested In the subjects of the videatapes, 4
they were motivated to flnd_out‘nore. This lead to reading print
: Iiteraturef ' : o

A detajled descrlption of how this program worked Is glven In the
bookletentitled Video Readers, avallable free from OECA. At the
‘sarife time, ask for the package of free materlal on the serfes Almost’
Home. B L e , B o

-

. Then came.. Reading: From Video to Print - ’

Applyling the concept used in Video Readers, Linda Glllingwater of
A ‘ . OECA Initlated a project at Maplewood Vocatlonal School In
' Scagbor0ugh. Martha Kllgour was teaching reading to teenaged

Q - , ' | ' 4‘1
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students who had 'experienced little success in reading According
to a series of tests, the readlng level of most students'in her classes
was around Grade 2.

Linda obtained tapes of the series entitled Tom Grattan’s War from
OECA. The advantage of this series of programs over A/most Home
‘i§ that it has a stronger narrative line and it3 melodramatic approach
provides cliff- hange(s ever few minutes. |n spite of the series being
about the World War | and being made in Britain, the students

readily took to it. Fhey were not bothered by the accent of the actors; ‘
or by their own lack of knowledge about World War |.

The teachers set out to change their * teacherlsh" image. They
allowed students to start and stop the tape.'They let the television -
- “program draw the students to order. One of their most serious
problems was in getting stfidents to co-operate with each other and -
treat each other decently. Teenagers who can't read are perpetuallyzs.
frustrated in school and the effect of placmg them together in
groups is anger, mutual maltreatnfent and physical outburst. The
tape coaled out the restless students. They could ‘‘read’’ the
program. They often knew more about some aspects of the
program than the teachers. Tanks was a favourite subject of
discussion: old tanks modern tanks, models of tanks.

-

The move to print employed the words and story of Tom Grattan's
War. Students co-operated in writing a class chposmon This was
immediately typed on a ditto and given to the students to read. Of
course they could read it! These compositions became longer and’

" more involved. Each person built up his own reader which he
insisted,on carrying hon\e each day.

Sometimes the group wrote a composition with the help of a teacher.
Then the group would have to read their work alo‘ud to the rest of

the class.

~ Next Lmda and Martha gave the students the actual script of the
first program. The students had seen the program more than once.
They had talked and wrltten about it. They could read the script!

Success burlt upon success. The students were not glven any task at

? which they might fail. If a project or exercise became unwieldy, the
teachers withdrew it immediately. They used the tremendous -
motivation that television gives to catch the interest of the students

in the material. They worked from aural- oral'to print which was
initially generated by the- Students themselves as aresult of ;

watching and discussing the television programs. From there they
moved out into the world of print through highly visual library books
dealing with the perfiod: cars, airplanes, trains, tanks, battles, Y
fashlons : ‘

.

-~ (

Want to Know More? r

Linda is preparing a detailed explanation of how to set this program

up in your classroom. The materials, available free from OECA, will
““consist of a student booklet which is highly visual. This bookiet can

be obtained in.class sets or can be reproducedqby ateacherina

'school. - - }
e \
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The teacher’s handbook will describd how you can use this program
inyour classroom. How to; . : '

* obtain thetapes in the series

¢ use the tapes, where to stop and start

- work with only one teacher in the class - \ :

*"\decide what equipment you will need to run the program -

use school and community resources R

pry vide‘v.\exte_nslops for-each program, oo

L . Linda‘yillalso explainome of the activities that did not work with
_ , : “ the students 0 you can avoid making the same mistakes. More
TN _ o importa‘%:for the teacher interested in employing this novel and
’" : : _ - highly sucgessfui method of teaching reading.to non-readers there
- - willbe man‘%\example's of student work to show progress and '
- success. - 3 .o IR T

\

For the tape 'sé'(les on-Tom érattan ’s War and Almost H&me-see'the
latest VIPs cata‘iggue. : A : o
. : . . . o Fo.r‘the print ;haté(lals: o . o 1
) * Video Readers and Almost Home B o
' ' ® Reading: from Video to Print ) e -
L write-Publications/OECA .
e : Rk Box 200, Station Q
R L Toronto, Ontario 3
#° Mt oo

. : ‘ S If you have used this process to teach rea ng, OECA would be
‘ . delighted to hear about yoyr experlencas/.(u
write-Linda Gillingwater LT
" c/oOECA L -

< . . , LA -
\ . 4 . | .- ’ \‘ ’ \\\\ ‘ .
%" The Third Eyi Revisited I :\~ maa’
© TheThirdEye |, _The | TRt P |

e.

J. B. Moriarty, The Third Eye: A James B. Moriarty\and Jack
Portapak Hahdbook, for Teachers, Livesiey, Behind THe Third Eye: A
* - OECA, 34 pages, $1.00 . Portapak Handbook,\OECA, 51
: : ' pages, $2.00 )

- YOU HAVE'A PORTAPAK AVAILABLE? \
nda

Buy both of these excellent prlmérs. They contain 4ll You need to
- know.to start your students using the por apak as an important
edqcat]on tooi -- a new way of seeing. "

ERIC -~ S A L
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Although The Third Eye was desugned for elementary schools, it

- g contains a great deal of introductory information about the portapak
and how to use it that is not repeated in Behind The Third Eye. Asa
secondary school teacher you'will be more interested in Behind The -
Third Eye because it is directed towards high schoal students.
However, the two-books are S0 complimentary that the teacher
proposung to use the portapak should read both

- Both books are base  the premise that a new way of seeing is
¥ . ., made possible by us portapak The third eye refers to the
N Joo concept of spiritual vision symbolized on Hindu statues by an
. ‘ L . ., eye-like organ inthe middle of the forehead. The authors refer to
! ’ T Jorge Luis Borges who reflects that ‘‘unless the individual is struck -
by the nnotion that he IiVes, behind his eyes, he will take the universe
for granted’’. A reawakening occurs the first time the secondary
student views on the monitor what he has shot on the portapak He
£ ' does see! E o,

\ > .. . ' . P .
The Third Eye suggests avery limited prelimlnary instruction in
" portapak usage. Students needto know how to focus the /ens, put

- therecorder on record, and how to start and stop the tape.  ~ -~

Therest is DISCOVERY: o
messing around
. circles, circles everywhere
o triangles and quadrilaterals around us
Co ‘ . setting up shots ‘
) T looking at familiar things from different angles
' deceiving the viewer with close-ups
rhythmic motion and patterns

v S Creative activities give way to a more analytical response:
shots to illustrate a poem or song ‘
the use of signs )

a study of a community ‘ ' L.

The list of, possuble applications is endless. The need to observe,
orgﬁTZe and report can be filled by an exercise us|ng the portapak

Behind the Third Eye presents suggestions about what can be done
to prepare older students for using the portapak

think pictures Ny

_learn about shots and angles o o

prepare asimple scriptr * - P . .

Evaluation of tapes made by the students can illustrate aspects of ,
I|ght|ng, composing shots, using the zoom lens, provuding interest

inthe foreground g . .

-This book suiggests a varlety of applicatlons in for example, theatre
arts where the students are recordell, improvising movements
~associated with old age. The portapak is then used to record old
. C - ~ people in a park or on the street and the results are compared for
< ! ~+ details of stereotyping, posture movement and inner feeling.

.. Other applicagions Suggested in this excellent Iittle\ideas book are:
) q4 L ' community concern (cars disregard for pedestrians at corners)

: French lessons (le doigt dans I’ oeil) :
—~~ . _'group discussion (as the objective observer)

. B o 3 o




\

.

-
famlly ‘Studles (arecord of achild’s day) .
archeology (local history through buIldIngs)

~Thishas been a short revisit to The Third Eye and Beh/nd the Third
Eye These books have been wldely distributed and there may well
be copies in your school already ‘|If not write for them to:
Publications/ OECA o

Box 200, Station Q

Toronto M4T 2T1

£

For teachers who wlsh to go beyond the Introductory phases or
portapak usein technlque and technlcal details, ther.g areseveral
books avallable - » , A

Peter Weiner, Making The Med/a Revolution A Handbook for:
Video-Tape Production Colller-MacMIllan 1973, hard cower 219
pages. -
Weiner has written'this book out of the belief that: . N
The Media Revolution is already upon us, but most educators are’

- upaware of it. One reason for so many young'people’s discontent
with their schools Is that the schools are not teaching wlth a medla

consclousness. (p. xii) - . -

Making the Media Revolution is a well-illustrated and clearly -

written book dealing with the making of television programs froma -

_technical point of view. It deals with such important topics as the
ideo camera, audio, the portapak, lighting, making action move,

how to use slow motion, fast motion, stop action, video animation;

directing with video tape, editing both picture and sound special

- effects and graphlcs. : S

In his chapter on *‘The Porta- Pak” Weiner suggests that “the
Media Revolution will be abettéd by the widespread use of
.Porta-Paks. Anyone can operate a Porta-Pak and produce
programmlng this is pleasing to watch, and which-is {nformative."’

v

(p. 47) The information included on how to use g Po a-Pak provides '

the prospectlve user with’ Important Instructlons onwhat to do and-

- whatto avoid.

This is a most highly recommended book for the’ teacher of )

television, performtng or communication arts and for the nigh school _

- resource centre : .

Videofreex, The Spaghetti City Video Manual A Gu1de To Use,

Repair and Maintenance, Praeger Publlshers 1973, 116.pages, .
large size hard cover format. .

As the title 3uggests this manual is deslgned for people who wish to
fix and maintain their:Porta-Pak or other small format video -
equipment. It is a technical manual for the nontechnician designed
“-to fill the gap,between the manufacturer’s printed instructions and
the electronLg repalr technlclan*s‘ekpertlse :

This handbook is written in clear, precise language and includes a
tremendqus number of Illustratlons For the student and teacher'
- who want to know more about what makes their video equipment
whirr, this is' THE BEST BOOK - ) IR

40 T B \
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lighting, sound and editing video tape programs are covered.

‘This Is an excellent manual for the teacher of tele |
. in great detail with all aspects of television production In'thegtudio. ;
"It is written by teachers of television so that the content has

Highly recomménded.

* . . by the director containing specific camera ingtructions. -

AN

‘Charles Bensinger and the Editors of Photographic Magazine,

. Peterson’s Guide to Videa Tape Recording, Peterson Publishing

Company, 80 pages, paper cover. *. - ) .

" This nuts-and-bolts book on video for the Ia_yfnan is sufficiently low - '

cost for the tedcher to ofder a number to pass around. The'
explanations are written in non-technical language and illustrated
byﬂexcellent photographs and diagrams. - :

“The emphasis in this book as in Spaghett] City Is on smail format
. video equipment.  For the student of-television it will answer the

questions , S :

‘What is video? o L

-

What's it all about?
How does TV work? . -,
What equipment islheeded and available

and how does it work? : -

In addition to the actual operation of tha equipment, the areas of

- ) "

S
CaT

MacRae, Monty and Worlirig, Television Production: Al
Introduction Metheun, 1973, 152 pages, large pa:;r cover-format.

ision arts. .|t deals

. v

-particular usefulness to the high school setting. Aithough the book
deals primarily with the technical side of prodtction and is ~ ~
reasonably detailed, it can be read by teadhers and students'who'
have some knowledge of television equipment and studio practices.
There are many excellbnt diagrams that wbuid assist the teaching of
conicepts such as lighting the subject for the television camera. The
creatjve teacher canhQapt the materials and illustrations for his
particular situation. ' . : <«

- . . ) e N
- Thisbook deals with the following topics: the television camera, |

picture composition, lighting, audio equipment and techniques,
video equipment and techniques, graphics, special effects, scripting
and directing. There is no reference to portable Bqulpment such as
portapaks. - = - LD L

7
r

- . . '
. .
o
| ,

Cecil B. Taylor, Making a TV Play, Oriel Press, 1970, 108 pages;

hardcover format. .

" The subtitle of this book is *‘A Coniplete Guide from Conception t

B.B.C. production, based on the making of the play Charles and-

Cromévefl, for B.B.C. **Thirty Minute Theatre! by Cecil B. Taylor'". .
Wt is an excellent exdmple of the craft'of writing plays for television.

" Thebook is divided.into three sections: The Commissioning of the

Play, Researching the Play, and Producing the Play.. The text is
notable in that it includes the script in three forms; the first draft
containin}j only the dialogwe, the rehearsal script with the author’s
camera instructions included and part of the camera script prepare';t.q

L 49

4

-



\\ . q. . . ,. -

@

: _ This book would be very useful as a reference in a drama course
\ . which included television productlon It.would also be useful in

s S s t®levision arts.and English courses where the creations of scripts is <
BECR + roneof the exercises. _ . -
- Wha‘fdo you know Have you heard about the utlllzatl'on servIces the OECA has to off //
( y -toall schools? Did you know that there are audiotapes-as well as

. ~about Utilization?  -videothpes available, arid workshops In both? Did you know that
' ' : there are speclalized workshops, such as thoseon the useof . °

2 .

R . Lo ' ' videotape in the teaching of reading, values education, Casadian _
] . studies and envuronmental studies? . e
= S , ) _ - ‘ Perhaps we can be of servlce in your area. Below is a check list.
NS 4 ‘ ? Please use it to letus know how we can help you.
s o " Utilization Check List T

- OECA'’s Curriculum and Technical Serv/ces for AII Engllsh- and
French-speaklng Schools in Ontario .

o - - " Please |ndlcate below whlch workshops and servIces are of interest
- toyou. .
. Workshops for teaphers~to introduce teachlng strateg Ies for
: L ] _ OECA's broadcast service, vIdeotapes and audiotapes. (Pr mary, _
© , o Junior, Intermediate and Senior Divisions.)
. i - ' * Specialized subject area #vorkshops imcorporating OECA s
- - ' RS broadcast service, videotapes, audiotapes and.educational
: . ¥ . publications. (Prlmary, Junior, Intermedlate and Senlor
A - - % .- Dilvisions.). . '
o ’ ¢ Professional development workshops for teachers, admlnlstratprs )
. and teacher trainees for utlllzlng OECA 8 teacher education .
S materials. _
' » Workshops for teachers and AV person nel in utIlIzIng vldeo and ‘.‘m S
dio equipment. .
*Previewing sessions for Boards of Educatlon feachers’~
associationsand AV’ personnel of OECA’ vIdeotapes audlotapes
. and educational publications. .
¢ Portapak and studio vIdeotapT?g workshops for Grades 4 to 13 -

a LT " 4 from schools within the Channel 19 viewing areas. Jhese -
S o \ workshops are held at OECA’s Utilization Centre in Toronto.
- _ _ b w# * Checks on Master Antenna Television systems for off-aIr
| / ~ reception in TVOntarIo network areas. ’
_ * Checks on closed circuit television systems for aschool ] televIsIon
o __ distribution systém from a centrat point. ~ -
s 7 . ® Advice on new uses of old equipment and expanslon while
: ~_° consldering the problem§~of obolescence.
L - * Technical training programs for AV personnel.
o © o Advideon videotape quallty control and playback problems with
R o .~ VIPS tapes.
. e ’ ' . Workshops for teachers and AV personnel instill photography
o ' . and its relation to videotape, audlotape and flim. ] L
, ' ' -Send‘your checkllst requests or enquiries with your name and-
- / " address to: Jack Livesley LN
Superintendent of Utilization
' OECA - . . _
: _ , : , . Box 200, Station Q - ’ , _
[ - , T S Toronto, Ontarlo I S g
o ' M4T 2T1. : i ’ ' N
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' Portapnk Wbrkshop One Day =

~ - _are given a serles of **contracts’)

RIC

Aruitoxt provided by Eic:

"‘Te'lqvlslon Wotkshppé

The Ontario Educatlonal Communlcatlons
Authority conducts hands-on workshops
during in-school-tiours for students on the
use of the portable videotape recorder aric
the mini-studio. These workshops can:be.

booked by the teacher for Grades 4 and up,

at no charge to the schodl board. The

- student packs a lugchand the’school

provides the transportatlon toa studio
centrglly located.in Toronto N

dents
tocarry

During the course of the day, th

‘out which Includes videotaping .
- rhythms of the city’. The activfties are

"sight and sound.

Q

. ijective.’ -

\

- Studio Workshop - One Day‘

After a briefing onthe studio equipment,
the students; entirely on thelr own,

‘concelve script and produce a short

pragram which.is evaluated at the end of
the sesslon. The two-fold purpose of thls
workshop,ls to develop the students’
understanding of the medium and to -
enable them to §werlence the procéss
required for a gfoup to achleve a specific

o

Specialized Workshopa

Workshops of varying formats and longer
duration can be designed for students, -
teachers and adult community graups with
special interests. The services of

" educational and technical consultants afe

available for professlonal’development
days on the use of television as an aid to

) learnlng

To arrange a workshop for your students,
write to the Utilization Sectlon of OECA. -
Please include the name of your school, the
grade level and number, of students, and
the type of workshop. you wish to have
conducted. .You will be contacted -
immediately regarding the times, dates
and details of the sessions:

Utilization Section v

The Ontario Educational

‘CommufiTcations Authority .

Canada Square, 2180 Yonge Street
Toronto, Ontarlo M4S 2C1
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~And Now For,Something .. A g _
‘Completely Different! - ! @1502'?@% ﬁ?@; © e TWAST
Remember Radio? " GROKS 18 GO *°

A=
£
ill‘ﬁllm LY T

} RS . , . OECA Is usually identified with educatiorial television only. The
' ' ’ , - TVOntario network carries its image. - Yet OECA makes and
broadcasts radio programs that should be of interest to high school
teachers throughout the province. ‘ -

< : . . If the technology of 'tglevi'slon Is.somewhat vague in the minds of I-%j
some teachers, the methods of making and.using sound tapes In th
, ~classroom is well-'establllshed. The equipment Is readily avallable
and easy to use. Thisbeing the case, THINK SOUND TAPES.

" .+ - Forexample, OECA has avajlable & remarkable number of
o programs,dealing with poetry. These are up to dateand include
, . such popular and well-known poets as Irving Layton, AlPurdy, Tom
R - Wayman and Raymond Souster. Lister Sinclair presents a serles of
three programs in an attempt to explain ‘What is Poetry?’ The
g tape$ narrated by Bud Knapp contaimpoems of different types

including lyric, limerick and narrative. These tapes would be useful

In creative wrliting units, for a class, a group, or for Individual

research and stimulatlon. . R

in the program entitled Hugh Garner, the Toronto author compares

- his own novel The Silence anthe Shore to Ken Kesey’s One Flew

. .Over-the Cuckoo’s'Nest'illustrating the simllarity between the two

~ writers in their emphasls on interaction and friction among the

characters. Asan:example of the poéélble uses g’i radio program

~ avallable on tape, consider thesix-program series entitled At Any
Time. ‘ R S Lo .

+ 0 AtAnyTime- — .
. ) . ~-"‘ \M\/\: - x‘ .’ “ '-'i .l . |

a
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. Each program develops a theme or issue by intervleWing science
- ' fiction writers and scientists and by dramatizing excerpts from
‘books, short stories and articles...The'prograis also include
_‘suggestions and questions for classroom projects, individual
activities and follow-up explorations in the last three minutes on
" every tape. For example, an activity that could precede or follaw
listeping to ‘A/l that Groks is God’ s to create a time capsule for
today that, when found, would tell others in the future what your
present values, beliefs and symbols are. In designing the timg’
* capsule, keep in mind'that it may have to last a thousand years :

What follows Isa list of the titles in the series witha few suggested

5 - ) - v ‘ .applicationsfor each.
¥ ' - Title ' ’ o 'Suggested Appllcatlons
'  “Sail On; O Spaceship of State’ . astudg of science fictlon
* histo
L ‘Space Travel Through f-_listory e transportation and tra_vel
‘ ' ) * simulation: What would an
N extraterrestrial make of our
C et L : ' o activities? -
oy -}. - ' - ‘The Machine as Master’ . astu_dy% f_the effects of

technology on man

| ‘Future lmperfect’ . ) '~ * over-popuiation
b 3 . - 1 © e pollution -
. ' S * depletion of resources
’A//'that Groks is God'’ T * religion - . ' .
. mythology ,
'The Fine Printin the Soc:a/ » utopia
o . ‘ Contraci’ * politics
+ . N o * the concept of demacracy (
- ‘ ’ * future ‘
. "* N ‘Armageddon and Afterwards’ ¥hsurvival _
' . ) _ # nuclear disaster
: - . o , * values -
/ : . S : * civilization :

The frge booklet on the series AtAny Time contains a brief program
description and a selected bibliography Here isan example from -

that booklet.
..
ALL THAT GROKS IS GOD
‘ AR ‘ BPN 551104 ‘ o,
- b v - Expiry: February 23, 1979 ’ . - '
LA maior theme in science fiction is the evolution of organized
) ' religion in the future. If God does npt exist, it seems thatjthere will
’ be a necessity for people to invent Him.: What forms mig tthese .
e - ' - organized religgons take and who Willbe their gods” SN .
J ' P : .'_SELECTEDBIBLIOGRAPHY R
| . Ef Stranger-in a Strange Land Robert Heinlem N : E}erkeley
_ X . " Medallion, 1968. o v ; ’
=" . : s, Char/ots ofthe Gods? Erich Von Daniken Des Plain, I"l.:
' " Bantam, 1971 , ‘
t A Canticle forL)eibownz WM. Miller \Des Plames lll Bantam o
1969 ) ) v oo

\)-‘. | » -l R" . | ’ "j . bq’ {\

!
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 Black Holes: The End of the Umverse? John G. Taylor London

. -]

‘“Dune Frank Herbert New York Berkeley Medalllon 1974( )

- _New York: Macmll-lan»1965

. g ST /\, K 53

“Tl‘teNlne Billion Names of God” by Arthur C Clarke from The -
Science Flctlon_HaII of Fame Volumel Ben Bova ed. New York:

Avon, 1971,

Fontana, 1974 . .
Gather Darkness. Frltz Leiber. New York: BallantJne 1975. *)

A Case ofConsc:ence. James Blish. New York. Ballant‘lne 1975.

Dune\MeSSIah Frank Herbert NewYo“rk Berkeley Medalllon

1974.
Out of the SllentP/anet C.S. Lewns London Pan Books, 1952 an

d

Dwellers in the erage A. Merrltt New York: Avon 1973. () 1% ‘

“‘Faithof Our Fathers’’ by Philip Dick and **Paihgod’’ by Harlan l
Ellison, from Dangerous Visions. Harlan Ellison, ed. New York: |
New American Library, 1975 ) s
The Dunwich Horror and Others H ‘P. Lovecraft New York:
Lancer Books 1963.

Creep, Shadow Creep "A. Merr|tt London: -Methuen, 1935

THE EARTHSEA TRILOGY: A Wizard of Barthsea, The Tombs of|
Atuan and The FarthestShore Ursula K Leguin. New York: ‘

_'Bantam Books 1975

4
The booklet, ‘OECA School Radlo is avallable free frorn OECA F r’
audio tapes write the VIPs Order Desk/OECA. Tapes cost $3.50- for
~ V&'’ reel to reel and $2 00 for cassette per half hour programmlng I

OECA School Radlo
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Aruitoxt provided by Eic:

S . . T

[ /-
by Clare Henderson, *

+

‘Chalrman of Commiunications at Acton High Schoo! In Halton Board of

Education;-Clare has been involved for three years with his local’ -
community cable facllities. He has made significant exploratiohs in .
heightening his students' learning through cablevision in school and the
community. . :

I had begen teéchlng film an,ﬁi television arts in my h'Igh séﬁbol~~for two
wyears when the cable company In the town where | |lve opened its

studio. "It began local programming s a result of policles initiated
by thFCRTC (Canadian Radio and Televislon Commigsion) which

regu aﬂas all forms of eﬁqtmnlc co.mrn‘u'nlcatlon in Canada Ig\cludlng

the uses of cable. ! . 4

.
. . L. S

Ny
# Cable TV System
£ ’ .
? R Cable
. } Company o
B / Antenna . - . p
e o [
cBC . ,
CTV ; , L e
TV Ontarlo : . e
ABC V. : . )
. &
Wire to \ o )
Cable . . N
Company -\ — "
- . . N ' -
§ \ l:ocal C‘able Co. o \\\\
N - —
- SN o [ W
-~ o — ‘ Wires o, '
v Community - ., House .
Access . - : :
Studio . i
= t
,roo L o
. ..
——h

«

In general, there has been an historical reluctance for cable ( .
ereason

companies to generate their own programming for theksimp

- that'their personnel were technically oriented rather than

production oriented, hired to collect television signals from the
broadcast networks on large, ideally-placed antennas and pipe these

strong signals into homes on"ceaxial cable in return for a monthly *

fee. :
' Moo

' However, this attitude changeddwitrr’the. publiyc announcement of

‘May 13, 1969, by the CRTC, which stated that cable television ‘‘can

- assist in the development of a co‘animity”identity,_thmugh locally

produced programmes.’’ Therefore, from this moment on every
cable company in Canada must prdvide produc_t'i'on facilities,
technical assistance and access for individuals, groups or
organizations in the community who wish to make programs and

- have them aired (in this case, ‘‘wired”’). This policy also instituted a

pattern of narfowcasting4n addition to broadcasting within
communitycablesystems. , ' .

g

e ' - - v o
‘ ' E bu : -
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In my town, the company set up-aetodlo in aroom at the back of
their business offlces and then proceeded to advertise in the local
newspaper for anyone Interested in becomling involved with

o . programming. ‘Interestingly enough, only three people responded -
- T ' this was my apportunity to expand the sklils | had developed in

T ~ « teaching through television In my school. It was a personal rather a
° professional interest in that at this time | did not see the
opportunities such a situation could provide for my students.

| co-produced a program series In which | interviewed beople of
; : interest in the community, artlsts, restau rant owners, social service
; . workers and politicians. .| also worked as sound -man, camera man
’ and director for other productions. For me, there was a real creatlve
thrill in producing a well-made videotape and | reallzed that | should
o . get my students Involved. Given the technical situation-and my
familiarity with the cable facilities, the technician was willing to iet
us take over the studlo to make programs, thereby allowing the
students:to apply skills aﬂd concepts developed in the smaller '
format studio at my school. {
. 7 - ) "
. - Paralleling our personal involvement, the cable company recognized
-0 a greater demand for programming in the community. It hired a
: , -+ progra-director whose job It is to encourage groups and Individuals
- " to make programs so that the community can see itself. The
' ) o program director I8 usuaiiy in charge of the studio and all local
production and is constantly In search of people to act as
camerapersons and perform other functions’ around the studio. In
our cable company, following the patterns of many others, the crew
is made up of high school students who have an interest in televislon.
production, an interest in most cases stimulated by worklng with'
television equipment in their high school. .Because of-this, a good
: ‘ o L working relation was established among the program director,
' _ o ., myself and the students. ~

¥

b

Another interesting development occured at this time. | taughta . ,
course at the cable studio for'ten people, many of whom were high
schéol students from our community. Thls course dealt with the
.+ basics of television production by allowing each person to
... ' experlence ea ach function.\Some of the members of this 10-week
- course are-now-paid membars of the regular studld crew. At least
three of them expect to find thelir careers In radIo and teIevIsIon

However these are not the only types of contact that a school or a
teacher can make with the local cable stafion. The potential for
making programs is tremendous. The great stimulus from the
students’ point of view is that they wlll see themselves on television .
and will be seen by their parents and others. This provides
tremendous motivation.

e / Whatcan you do? In the studio you can challenge other schools to a
o ‘ co “‘Reach for the Top’’ type of game show. Students|n Engiish »
- ' "~ -classes could produce a chlidren’s show. Drama classes could

- produce a short play or a series of scenarios developed by
themselves. Interviewing techniques can be learried by having a
series of short interviews with students and teachers who have some
speclal knowledge, skiil or experlence A history class could ™
recreate an historical event. A group of science students mlght
encourage local initiative-In projects such as the tecycling of paper
and glass. Clubs In the school-might wish to demonstrate thelr

“speclality by teachmg chess on video, for example. -




If your cable company has portable equlpment and many are
following the CRTC’s encouragement to set up moblle units, they
. might well agree to cover Important school events such as a band
o . concert, the art show, a gymnastic competition, or this year’s s
‘ “ . . commencement. Telévislon Isa hungry medlum and a school Isg
virtual smorgasbord of actlvitles.

. Some cable com panles wlll transfer tapes m§de-iﬁ the school on Yo'l
equipment. There Is a technical problem In broadcasting
(“narrowcastlng" Is.a much more appropriate term) a tape made on

e a portapak However, your local company may well have resolved

) ‘ that problem and be willing to Include the Imaglnative products of

: - your dtudents in their weekly program schedule. .

“ The key to locgl access is not to compete with the largenetworks
Do not set out or expect o recreate elther the content or the .
technical quality of the CBC. Remember that this |s you, and people
are interested in who you are and what you do for the simple geason
v s that you are part of their communlty @

This Lsage of the local cable.compagy studlo Is a process The
process has tremendous educatlorgyl value for all partlclpanfs Even
the viewers are engaged in thls pl’bcess -- the act of seeing -
themselves.

3 Canada Isthe'world’s per capita leader in cable television with
. o nearly %4 of-all urban households serviced by cable. The CRTC has
7 " _recommegded-that each indlvidual company spend 10% of Its gross .
' ' - on the production of local programmes. It is not unlikely that the

. . open armgif you bring them content or if you have students.xgho
; ‘ ' ‘ wnsh to fmd out more about production.

~

'Canada clearly hasa “‘wired’’ future. Cable will continue to
. ~_ provide multi-channel signals to the home, will soon add pay-TV and,
S ' _in'time, two-way random access information retrleval. But | belleve
‘ ' -~ that one of the basic products of cable wlll be the cultivation-of local
' - culture. My experience with cable has been personally satlsfymg
and educational. After | learned to see the television studlo asan’
instrument, | could attempt in a small way to use that Instrument to
~ show the Idtality to itself. Posslbly teachers should see the
v - cohstituency as the broader populace -- the entire community.
' " would recommend involvement In |ocal cze\qprogrammlng for what
- ‘ - itcan dcyor ysur community, for your students and for yourself.

(A Spe€fal Note: You, as a'teacher Interested in cable facilitles, will
find it useful to obtaln the CRTC free pollcy publication *‘A
-Resource For The Active Community’’, which outlines their
concepts of utilizing and developing cable systems. Refer to the -

) Address section whuch concludes this booklet for the source of CRTC

s materials. | 3

-

program director of your local cable company will weicome you with - -
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In the past year, Tony has watchoﬂzn hours of Television but has not seen
e slngla commerclall

How? ,

) Thisds a Convertor ‘ ; S Lo _
o It is a box with bottons on it. 4 ' N , o
v Lo Itis hooked to the local cable company. : - : :
’ ' It is connected to hig television set.
Itis on the arm of Tony’s favourite chair. =

Punch a Button --- Sélect a Program. Easy as Ple! .
_'Pragram break? P_unch up another program!
~Watch 2or 3 at the same time!

[\——r‘ | I\;/E BEST PARTS
SHTURDAy N/q—y/““ / “OF A HOCKEY
( MIovIES / A TCH
| DON'T NEED o | —_— .

| | Fuee ATTENTIDN :

-

N YouR FAVOURI TE
‘pPoLl LE SHOW
— 70 KNow THE

Ay —- ‘
SoNeG- - AND | 70 KNow THE |,

ou7T ComE. @

A new way of watching: televlslun has emerged BE ACTIVE NOT PASSIVEI
WATCHERS OF THE WORLD UNITE! GET CONVERTED.

In the past year, Tony has watched 1278 hours of televlslon but has not seen a
single commercial. ' : .

 HOW ABOUT YoOU?

LY




Closely Watched Television Sets

*‘We can no longer teach\chlldrep all about a subject we must
teach thenvwhat a subject is all about,”’
(John Culkin) - ( :

Your students sit attentively in front of a television set for many
hours every week. Studies show that the average person between
the ages of 13 and 18 watches 24 hours of televislon in that period of
time. That is104 hours a month, nearly 1300 hours a year. There
are varIous reactlons to these'facts, but what remains unaltered
after the arguments are the 24 hours of viewing time per week. For
good or ill, television Is a significant force in our environment and is
-lkely to become more Influentlal as it develops its potential to
provide more and more services to the home.

,Ielgnore the role of televIsIon asa shaper of our cultural
environment is to ignore one of the most powerful forces in our
society. +In order to capitalize on this power, we must recogpize that:

*. television provides young people,with a vast store of knowledge :
on many subjects, albeit dIso[ganIzed and Incomplete onany-
given'subject,

* teleVision presents a product, often dramatic, which the audlience
merely ‘‘sees’’ but which does not necessitate analysIs on the part

_ of the viewer, and

* television presents a concrete model of human behaviour and sets
up awhole range of conflict which are refiected via the characters
we meet in the program. -

Some ordering of students’ vuewlng experiences will not only mine .
this natural resource for the. purpose of course enrichment, but will
alsotreate’in the students a greater perception of -exactly how this
powerful medium functions. You will create viewers who will bring
to the televrsion screen a more skilled and dIscnmmatIng mind.

A fascinating theory to base crIt|cal methods on Is that of Edmund

. Carpenterin his book Oh, What A Blow That Phantom Gave Me!
(Rinehart and Winston; New York, 1972). This book is a personai
_diary and an anthropological study of the impact media can have on
different cultural groups, particularly so-calied “prImItlves”
Carpenter advances'the theory that it is difficult to say ‘‘no’’ to
television -- difficuit because television pictorially is a medium that-
continually says ‘‘yes’’." What he suggests (and his Indebtedness to
dialectical thinking is crucial) is that we must train ourselves on the
one hand to receive television's information (the “yes”) but at the'
same time begin mounting ideas, materials, other medla to provude
the necessary antithesis (or antidote) to this ‘‘yes’’ --a ‘‘no’’. What
Carpenter then proposes is that, by confronting television’ s barrage
of hypotheses and information directly with their antIthésus as

learners we create our own synthesis, our personal and balanced (or .

“highly b|ased) perspgftlve . , .

Two key things in this theory relate to teaching through television.
First, Carpenter is not saying that television is completely negative,
because after all its presentation of the “yes” is important since it-
initiates-a learning experience -- it remains for.us to utilize this
infti&l opportumty Secondly, by virtue of our undertaking the
creation of ‘‘no’’ for television’s ‘‘yes’’ »,we are involved in
d|scoverlng and utilizing resodrces that extend the breadth and

~ depth of our knowledge -~ in fact we are drawn, or cast ourselves

59 .

A FuiText provided by eric I
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we ), - cfactin -advertiaing versus devuces frequently used to’
The mlslead ‘ B

Here.ls a% uide for the study of current programmIng to help you .

: ’ ‘ 59
s \ \
into a motivated and negotIated process of defInIng meaning. ) &

The processes then that Carpenter outlines of receiving hypotheses

.creatlng antitheses and evolying syntheses are anqther

reinforcement for the iteas expressed earlier in this book about how .
a teacher can make television educatlonal e .

The followlng suggestIons may trigger your Imaglnatlon to create
methods for using your students' experiences with'television. In
generai, there are two approaches: .using past viewing experiences
onan Impromptu basis and assigning specific vlewlng tasks

1 Drawing on past viewing experience,
or - -
Breathes there a man with soul so dea,ﬁho never to hImself has . -
said, ‘‘I must watch Kojak now''? S
(a) toillustrate a point in a igsson, 1or example a concept such-

- as bigotry or power, processes such as stere8”tpylng, '
“.phenomenon such as nostaigia, a pattern such as aggresslon
or lIterary conventions such as narration and piot;

(b) to survey viewing patterns, to show the wldespread Influence
of television, for.example; .
(c) tostimulate creatIve writing,

2. Assigned viewing: /Over the week-end watch ..
(a) aspecific show where the content is closely reIated to the
course: ‘‘Hamlet Is on Friday at 10:00 or a Jacques Cousteau

speciai.
(b) aspecified type of show to teach%xample genres:

- situation comedy: applies to drama and fiim as. weIl as
television,

- melodrama the characteristics can be seen in soap operas,

- police stories, a direct descendant of the western genre:
both making use of, for example, the conflict resolved by
the ione individual as opposed tothe systems approach to”
solving crime. .

. the search for exampies of a concept dealt with Irf*class

—
(2
~

_- special film technlques

"~ television’s capability to-alter time and space L

the roie of women .

£ attitudes to ¢ld age
-- the treatment of minority groups in teIevIsIon

(d) to examine skilis such as the technique of conducting an
mtervuew athletic arid musical skills. SR

. ‘ -
of . S

measure the amount of-violence on prime-time television and
compare results among programs and. orks. B

Select one channeI and watch its. prIm -time programs fora week

‘Next to the program title and length place a check under the
' appropnate heading for each violent act’ you see." If possible, you

may want to divide up the viewing for each channel and combine
resuits later, so that one person will not have to research 21 hours
during the week. (Thischart Is an activity from Jeffrey Schrank’s
T. V. Action Book, McDougal, Litteil and Company (dIstrIbutqd
locally by the Book SocIety of Canada)

68
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. Name : S Week \ -
Verbal Physical ‘ Human
: o ’L Threat of Confilct Other Diesa Animal
Program_ Program Physical Without Gun Weapon Human Violent Wounded
: Title - .. . Length Harm  Weapons Seen Seen Wounded Death Or Killed
) ) , . i § Ty : o - Y ) :
» \ e .
~ i N ) ;
¥ [
L ) \ - .
. A
AN ) - -
’ . ¢
N '
2

Durlng my evenings of viewing, there was one violent act shown approximately every
_ minuges.
(Find an average by dividing program length by the number of Items checked )

* The {ollowing program (s) seems to be_the most violent: .. -

A

s .- In' maintaining that a teacher can utilize commercial programming,
 weareaware of certain problerhs. Commercial television depends
. on repetitive exposure and entertaining content. Often restrictive
- ,for’ﬁmulas develop from successful programming. Sometimes the :
target-audiences are so general that the programming might not be -
appropriate for the students-you teach. Moreover a rangeof bias is -
, : . often reflected among the networks because of their owners, ’
A . researchers-and commentators. Violence, materiallsm and negative.
o reporting often dominate both the entertalnment and pubIIc affalrs
sectors .

: Howeger, we would also maintain that there is a wealth of
— . information on television that applies directly to courses as basic’ ’
“content or as enrichment material. Programs are designed for -
target audiences characterized by maturity, sex, culture, specialized
" Interests or political |n<i\=natlon Important soclal Issues can be
reflected immediately t6'a nationgl, regionai, metropolitan or
'commu\plty_audlence Generally, spcially acceptable content Is
malntalned by the integrity and reputation of the parent station

_ o IfJohn Culkin Is correct in saymg that ‘‘we must teach chikdreniwhat
} S . ,~~asubject’is all about’’, the implantmg/of vicarioys-experience: at
: g has taken place\:through watching television'should be exploited by
, o . the teacher. You can make those cIoser watched televlsion sets
d- S ' - educational. K 6 - R .
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1

- ' ' i 5 What we encourage y0ung boys to gfow uptobea Man (a

formula.
. Think for(

: Although television has brought entertaInment to untold
has not been without a certain price. Like the motion picture
.Iindustry, television has turned to a numpber of stock clichés and-

- stereotypes. This wasgfor the writer and director, a way of -

~ shortening the time required for charagcter development and
delineation. Far too often, the effect ha been to ‘‘level’’ both -

characterand situation ipto a stock or predictable approach -- m?re ‘

- he-man, manly) and yet we: encourage young girls to grow up-to be a
. Lady. The one suggests virility, strength, and the other conduct
somewhat akjn to keeplng one’s knees together

P(Qlons it .//.

-

he moment of an English butter, a Mexican bandit, a
black porter, a'Japanesesoldier, a F\osslan spy or an RAF pilot
during the Battle of Britairi. Somewhere along the ling both film and

/\
_ t
. ' }}( ’ television have too often made of people, simple stereotypes, mere
: ' caricatures. We ave, as a result, become conditioned, mostly

o through repetiti
’ people. Perhaps It is the movies: that have been more guilty of this
practice. But bf late wethave become very concerned about a certain

» to accept preconceived images of entire races of

- e imbalance In television, a medlum in which dominant males prevail
' at the expense of their female cou nterparts who are invariably cast-

in more passive, domestic, and often Inferlor roles. The problem Is
one of sex role stereotyping.

. ~ < e Malestend to domlnatethecastofcharactersInthebulk ofTV

fare.-

<

¢ Although the sexes are often made separate irvthe roles they play

they are rarely made equal~ : .

{

The Unbalanced “Balance” Shaet

'. occupation. ce : %

Mle

An emphasis on independence /

- Female -

An emphasis on dependence or .

" interdependence. . . .

et

-Masculinity consitiutes active mastery over

- other people and their environment.

Man is an-explorer, a discoverer. In sucha
quest he exhibits a control both over himself «
and others.

A vuctorl arescuer. '. b,
Lead protagonists -

I

"Almost 100% of males on TV are shown as

employed in some galnful if not respecta\gle '

' Femininity constitutes passivity. More often .

the female is a follower, cast as helpless, and
the object of insult or abuse.

Womeg are cast in a sexual context, a ).

romantic or domestic role; two of three are .

.married, were married, orare engaged

A victim/the rescued.

Often the antagonist. .

While'in real|ty 40% of the employment .
ranks are women, televuslon -accords only.
15% of the women-seen on TV with any .-
real source of income. e
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The Unbalancdd “Balgncé” Sheet:

- . -

Male _—

o,

Female

. X

AN .

a®

: acts.

\
Mostaregingle.
g

He is most Iikeiy to be in}vo.lved in violent

The admired -- by children and the ladies.
. ] . 8

“

e

‘1'.-

. A ¢
Single women are cast moré often as victims
thgp are married women. S

Women are less law abiding than men and

to be caught than men.
Often an admirer. -
Object rather than subject.

'

B
E]

~ when they do transgress they are more likely -

. Around in Circles .
T Any randomly selected week in teldvision content and'advertising
' : might reveal women in the following sex-role stereotype patterns:*

, | U HousawitecMother |
' ERER AR X TN

&

~"Typolqu" of Female Images Found in TV Advértlslng" (Bystydizienski &
o v . ROSG)' . “ :':(~,. ) . . ~ \ .

The National Organization for Women reported in‘their 1972 study
that in' some 1200 commercial messages the stereotyping/role .
‘breakdown for women was as follows"’

.

Household tasks ............. O 42.6%
Domestic adjunctstomen .. ..... e e
" Roles reflecting female autonomy .+ ........ eore..0.3%.
O ‘ _ ) . : o N -,‘ o 6 r') o o ¢
ERIC . o T 3. .

Aruitoxt provided by Eic:
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Its a Language Problem :
Our-language Is aimbst as unfair as the media in depicting the ot of

. . the lowly female. If you don’t agree, glve_ me the femaie counterpart -
~ ' for each of the foilowing: - . : ’
. _ , - Masculine, = ' Femlnlne/ k . Others
' \ . . 3 Counterpart : . '

. . ~ . '.v " L" pl’lncely » | : . . ' " LA

_ _ T salesmanship

- Postmaster General -
L - . i craftsmanship
RS - - patron -
:—\ < : - fatherly advice ' v
. _ ' R man-sized job- S '
. o © 7 .. menofietters b : -
. N “7 . “jock” : o A
. ' manpower . v o
- .
Q
‘Weli perhaps we are being unfair, After ali, we do nameships and
hurricaneg after women, and not aii of them are wall flowers or
clinging vines. Some of them.are outright battle axes In pigtails and" .
A : -Invoived in iittie more than idie girl talk and the éxchange of o/d '
e wives tales. Maybe our language as well as our -mass media are
* ., - bothinneed ofa king-size overhaul. =
. \ . S
L4
. ) B . Lo . .;(\"
s, : v S . . : o o
e oNKid Vid?? Whatif...... - . e
v - * chiidren learn behavioural patterns from television: R
’ IR : ’ ~ e children tend to Imitate’behaviour viewed on TV, especlaily ff they

. seethat behaviour rewarded. Co. .o
* chiidren are more likely to imitate aduit than peer behavigur. '
* this imitation may occur iong after the behavioural patterrhis .
learned. . . C .
* chiidren tend to generalize such learned behaviour to simiiar, but
not identicai contexts. o ' '
: * children are more susceptibie than aduits to advertising, and
o ' susceptiblility decreases with age and education. S
: * repeated exposure to ads iowers the defences of oider and miore -
+ “'sophisticated’’ chiidren., _ R I
* parents are becoming less influenciat in countering teievision's -
: - impact upon chiid behaviour. . . e
o ® exposure to ‘‘over-the-counter’’ drug advertising coulid be
"= .~ positively correlated tothe use of drugs among young-teenagers.




. , S v . : ’ N G
Y o o ~+ Ina wIde—rangIng study conducted~by the CouncII on Chlldren,
— Media and Merchandising and compiled by the Rand Corpotation,

‘the most recent research would confirm that each of the above Is -
’ indeed the cage. S

‘ . ‘andwh_tlf , e C ‘
P B _~ * wehavé created a,generatlon (~|f not several) of. vdiots.
. . the freshness and originality of a child’s imaginition or fantasy
: generating ability has been numbed by Iong exposure’to
.lelevision. b
TV .mulitiplies violent behavlour,- . ' :
, * aheavy fare of violence vIewIng increases the tolerance level fot”
S o violence itself. (Non- reactlon could be based not on ‘‘dumbness’’
‘ * but rather on **numbness’’.) 'We have already witnessed in our
. . society a growing unwillingness to intervene in real-life acts of ,
” ‘ C violence and aggression. One can rationalize real fear but what of
agrowing tolerance and acceptance of violence as a surface reality -
in the matrix of North Amerlcan life and life styles.

Vidlocy at the Source ..

. Children between the ages of 2 and 5 watch an average of nearly .
j oo four hours a day, wh||e 6 to 12-year-olds vIew more than three hours
aday. (SourceA. C. Nlelsen Co.) < .

. ot . : Last year in the average American household atelevision set was
i : L _ on about 6%2' hours a day, seven days a week, without holiday. A
© ‘ D - child born today in our country'will by the age of 18 have spent -
. T ' . more time'watching television than in any other single activity but
T . . sleep; he or she will.spend during these formative years 50% ’
‘ more time watching televlsIon than going to school

' o (Prof Robert M. L|ebert[ /

. v (‘\\ . / . . . ‘ “ . /'
E ,leen that we focused on a moderate chIId televIsIon vIeWer we.
o : " .might calculate a total viewing time of 1 ,300-hours of telévision per
\ o _year. That adds up to 260 solid hours of commercial. messages. If
' ‘ “the bulk of these commerclals were viewed on Saturday mornlngr
: o ‘ ‘‘kid-vid’’, then an 1nord|nate emphasIs would be ptaced on toys, - &
’ S ~and low/no nutrIt|ona| foods such as cereals snacks, gums and .
o ' candles. - i - _ Ly
. : . . . . ] : . S N
From the Broadcaster AdvIsers report Action for Chlldren s T
Television and the Cou nc|| for medIa Children and Merchand/smg
. * Compared with an adult an American chlid Is bombarded wuth
. more mesgages to buy or to stimulate others to buy things for hlm
' On Saturday mornings, 12 minutes of every hour are givento. . @
commerclals while in prime adult time, only ten minutes. -

SR "« In1972 some 75 million dollars were spent in Satuday mornlng P
B . kid-vid advertising. In 1974, one company, MacDonaId s, spent

o K o .. $1,443,000 on Saturday and Sunday morning *‘kid- vId”
R ' - & . advertising in the fIrsthaltof1974 alone. . If theconclusions are
({} o correct, that such expenditures are recouped in increased sales f,_‘ -

then not only is *‘kid-vig'' big business but we are once again
reminded of the simple fact that;. ““TV shows are not supposed to
g ’ be good ¥ They are supposed to make money’’.* . - ¢

*UTV S_hows,Are Not Supposed"J’o Be Goo‘d.” by. Dayld Karp and included
in Edge of Awareness ed. by Ngd_g. Hoopes & richard Peck. )

\‘lt" ' .. L




. | ' ) o f%m” : | _,T ) _.: - | : . :‘ .
o . o . * More boys than girls appear in commercial n?ess'ages because
' ' ~ _social learning theorists have demonstrated that only boys are
* “acceptdbie role models for both sexes. B '

' The av age pre-kindergarten child spends more than 60% of his '
- waking time hefore a television set. By thg-time he goes to
e . kindergarten the chiid wiil have devoted rhore hours to watching
S , televisiorrthan a student spends infour gears of.college classes.
. . b N " " Further to this: By the time a child finishes high school, they will
- : . have seen 350,000 commercials, many of them of dubious content
' and value.” : : -

] - G X - . ‘ . LT
. e QQ | & (Dr. Gergld L.“IITooney, University fArlzo‘na) .

. o - ® Theaverage T\?—wa(ghlngchlld' ees over 22,000 oommé‘rdlals per
t o . , year-b , : . . :

‘ ‘ Dr. BarbaraR. Fow7es, Ph.D., A’ssoclate Director of Research, .-
s o : Children’s TelevlslonWorkshop '

The fact s that young children are creatures whose pilmary goal In

- life is to learn. They do'n’fsseek\out television when they.are very
young to alleviate boredom. Little children don’t get bored. They
watch television to learn and to help them master their envlronncnt.

N Children’s attention patterns and reasoning processes are distin tly
; ‘ ) ~and qualitatively different from-those of adults, so their ways of )
E . - : processing and dealing with information are different from adults.
- We cannot judge or anticipate a child’s response to television in
" terms of our own. o Loy ' :

[

" Robert M. Liebert, professor of psychology and psychldtry,'State
_ .~ - . University of New York at Stony Brook; Scientific director, Media B
v L : Actlon Regearch Centre. R -
' Well-designed spot messages have a unique capacity to capiure and
. : hold the attention of.a chiid audience. For this reason, they ,
- & potentially can exert an influence far beyond what their short length
might'suggest. E - S A .
Chlldren, partlculérly young children, often misunderstand the

_ - Intended message of spot announcements for both commercial . .
> - products and public service information. ' : s

— : . . Spot messages, because of'the'urgent, driving style and'ab’undance_ ‘
N of highly charged emotional elements, can easily lead to unintended -
g ' - effects. - ‘ . L L
Thére is a direct causal connection between television violence and
aggressive behaviour in the young. ‘

-y

Telling-evidence has emerged to support the view that other aspects .
) : : - " of programming are soclally important; raclal, ethriic, and sex role
o : - . biases, for example, have not been shown to be cuitivated In N
- ‘ children by much of today’s entertainmentfare. :

v \ - Dr: Richard Feinbloom, Acting Medical Director, Family Heaith
- Care Program, Harvard MedlcaISchool.gr: o

=, Tochlidren, normaily impulsive, advertis ments for appaaling
° .- things demand immediatg gratification. Anadvertisement to a child

' ‘ . » ;T . L.
) .o A . ’ [~y - .
i R : U ’ by - ™ s i
s ) “ v . &2 } .
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: . o . has the quality of\an order, not a 3uggestion The child lacks the
- S ’ ability ta set priorities, to determine relative im‘portance and to
g o . . - reject some directives as inappropriate ... The child responds as ‘
' ‘ ' ; “ much.to the setting as to the object advevtised unlike an: adult, and
. _ . is able to-separate the two.. ‘Thus the real toy is very often found by
- R o . " thechild to bzdisappointlng .~ Thé child cannot judge the
- { . ‘ ., mo etary value of advertised merchandise, an instrinsic and crucial
: tof the adult S evaluat|on and conS|deration R
v e _ . . : (access 16, August 11,1975 Pg. 1, 9)
' 7

fvo PR : “It has been suggested that ifSubliminal Perception" is found tobe
reasqnably effective in TV it would offer a way of tendering
. | _ 4 commercials ““invisible’". The public could be informed who the
¢ ‘ ) , - sponsors were through a brief listing at the beginning of the TV
' ; show, and then thec¢ )mmercial messages could be totally integrated _
S s into the program itself. Ifsuchasystem evolved, commercial TV o
S L . ~“mighit start looking much more like Pay TV.” ' '
o - ;sEducational Broadcasting,-Nov. lDecf75 \Subliminal perception:
' yth or mag|c° Ron Whittaker” ' b :

“v
T~
—

If“seeing is belie\vung” then what is “almost seeing”” .

Nt
’

- ) has as its basis an examination of human response in the context in
Tt , whjich:it most naturally occurs. ‘

: L , o heavy television vuewing is directly-related to disadvantaged o
/ . ap. o : social and cultural backgrounds as well as those behavioral -
)

| Studying' the'Studies ... ~\Vhat should we make of the following conclusions, each of which

disorders which include aggression: y
¢ children who,spent the greatest amount of time before a television
, set were those from a disadvantaged background and who .. .0
- e K experienced few if any “posutlve” events in their partlcular .

»

‘ lifestyles. L :
R o . ® lowingome boys vueWiolent television scenes as acceptable as L&
) - reflecting real life and ultimately preferred the V|eW|ng of violent
T " scenes as opposed to non-violent content. :

/ ‘ T : | e asachild spends mdre\tlme in_ front of a television et his !
‘ wullingness to accept what he sees as reglity also indi”eases

ften ignored in the m|dst of teIevusion s relationship to antisocial
ttitudes is the reality that many of the models presented on TV

- refiect a very *‘prosocial’’ behaviour and arestherefore positive in
i influence. Media models involved in sharing >he‘iping, and the
‘ ‘ _ Ilke can fac|||tate imitation of s|m|iar pasitive acts in the observa
. . y ' Included in what we referred to as ‘‘prosocial”’ behaviours one
’ ' - might include the foliowing considerations: .
_ - . = Altruism . . s
~ . - Control of self-impulses ' '
S . - Delay ofgrgtnficatlon persistence 7 _
. - Explauningfeeiings of oneselflo"thers ' T
o ' Sy
’ b '] ! . -
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S . - Reparation for bad behaviour - . oo
- Resistence to temper - v
: ‘ .. - Sym’pathy_ o , : 1 PR
x - - The process of ldent}flcatlon/who‘does the viewer identify with?
R “*The amount of television; ewlng'_lné'rea'se's duringthe
Ix : o ‘ ' . .. elementary school years, then decreases during.the high school
' - ‘experience. R ’ o L, S

(. Lyle, 1972 study) U ‘ |

*Young persons typically}urn to televisior for éntertainment and

- diversion, they prefér music rather than TV when they arshurt,
, angry,orfonely. - &, _ - - .
(Ly/e & Hottmap, 1972) - . -

*By the secofid grade, crjlldren begin to exéress distrust of

o Sl « commercialsand'bytheslxthgrade “glot;al”dlstrust'_l,s'saldto‘
v : exist. (Ward, 1972y —~ ) LT :

*Young children are not typically capable of distinguishing
, . g “‘commercials dnd the economic motive behind them from
3 o a -~ - ordinary program content. N , o :
' o (Ward, Wackman, Faber; & Lesser, 1974 . -
o /\ L *“‘Novel, aggressive behaviour sequences are learned by children’.” ‘
“ .= through exposure:to realistic portrayals of aggression'on o
\ " ... televisionorin films...the actual performancy of aggressive
" . . behaviours learned from the media is largely contingent on the
’ child’s belief in the effectiveness of aggréssion in attaining his
~ goals...the mass media typically present aggression as a highiy )
’ . r :

s R ’ :  effective form-of behaviour.’’ | RN
B j T (R.E.Gor_ansQn\,/1970)'/' ' v

rl

~

ro s B
L .
oy ‘ © How’s Your Nose For Néws? or Ng News Is Not Necféssarlly Good . *
I - - News LT . o I
' owthat: - - R o
) B X . . ey .
Sex is amajor detéxminant in news viewing:. boys watch'more news -
S _ " programs than giris. News viewing results in moderately increased - S~
A _ . perceptions about p ople; places, and things. TV news exposure _
oo . produces moderately fncreased interpersonal discussion of news BRI
eventswith both peers and parents. News formats'stimulates -

. . approximately 50% of adolescent Viewers to seek additional

«

o = . - . information. . _ 2T i
’ > ' - Isn’t it fantastic that ev'érytﬁlng that happens every day"ls exactly -
i ’ an holir’s worth of news.’’ You'don’t suppgse they leff'anythlng
‘ out?- ‘ Ta o ar e ' -
(Mason Williams) LTl ]
. P 'l >J ) ’. ) / N f

i

N N |

- An excellent source of recent research data Is: '*The Effects of Television On ‘
Chiidren: What Is The.Evidence?’’ by.George Comstock of the Rand ~ . j
."Corporation. His paper.was presented at the 1975 Teletomfmunications /
Policy Research.Gonférence at Alrlie, Virginja, April 16-19/75/ Reprinted in '
- . the Journal of Communication, Winter/76. : N .




““Vid-Violence””

i . . .

,

.

“If the patterns of behavmur dlsplayed-on TV are learned and
.7 thus become part of the behavjoural repertoire of the individual,
_ they are thus available for translation into performance undq‘ the

’ approprlate Incentlve condltlons e _ s
* . . . -

, . .
4 ) - ¢

) The best antidote for. tl;e abdve assumptlon based on Imltation or *

modelling, is thé widely expressed cathartic notion which contends °
that acts of vIolence on television function as a substitute for -

* aggressive impuijses and theréby releases some of the motivation

behind |mpulslv_e and-aberrant behavioural or social patterns

v

When we dlscuss medla violence our: concern is not necessarlly wlth

4

the'product, itself for in a mediufm such as televlsion italtersonan ,
hourly basis. What weare concerned withisa cumulative effect
whlch may engender one or more of the following -

e an approval of aggresslon . ,
awillingness to use vjolence ' - I
the resorting to vlolent acts to resolve conflict ! )
a mind-set or attitude which accords a certain effectiveness to

~

. ence
e, 7?4 ‘tgﬂity to dl’stinguush fantasy violence from real life vlolent

situati

® an aCCumulatIon of a number of verbal and phvslcal responses
which are prevalent in media models but which are nevertheless,
antisocial behaviourg, ]

Y . 5

By?t"é‘ﬁte of fourteen a child has seen 18, 000 human belngs
_killed on television.

' (Arizona Telews;on Studies)
Using 1967 statlstlcs an average hour of cartoon content contained

three times as many violent episodes as did the average drama hour

for adults. By 1969 the ratio wcxpto 6:1.

~—— —

- On thebasis of three' American networks and a total of 376.08
hours of psmogramming it was obseryed that there were a totgl of
2,796 violent eplsodes; or an average of 7.43 per hour. The

~ violent episodes ranged from a low of.only 9 at six A.M. to a high
of- 317 at 4 P.M. Who watches the leulk of TVat4 P.M.? ,
(Slaby, Quarfor'th McConnachie, ‘‘Television Violence and Its

. Sponsors’’, Journalof Commun/cat/on Winter .1976 Vol."26 N‘%

1) _ A
In the United States, the Surgeon General ] office recently
conducted a three year survey into the effects of. televused violence
on the behaviour of children. At a cost of $1 8 million and b{sed on
some 23 separate studies the conciusions, couched in terms such
as, !'preliminary and tentative’’. egtablished little more than a
‘‘casual’’ relationship between T}IV violence and aggressuon in
children. . .

T .

. Desens?tlzatlon of Children to Telovision Violence" Journal of Poraonallty

~ and Social Paychology Cllne Croft &Courrler 1973

b

)

AL
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. ‘““The ‘Ba.lance. Sheet: lfyou wanttojudgeTVprograms forchlldren keepthefollowlng in .
- A Layman’s mMind:
&

‘Guide to TV Viewing’’ Aprogramis deslrable if it s : . |
L - e Aids the child in understanding himself and others Co
- -. * Aids the child in developing suitable Ideas, values, and bellefs.

- ’

Y - an * Promotes the growth of |ntere§xs enriches play, and adds to the
B ' o . _child’s information.
_ ' ' * Presents experiences suited to the chlld s degree of maturIty
' * Promotes language developritent, employs clear, correct and
interesting conversation of discussion.
* Provides enjoyment &nd is related to wholesome lnterest play,
and other activities.
* Fosters  appreciation of well- wrltten and well-illustrated » /..
' materials. Stimulates wide reading, - . : / -
, N ' * Fosters an understanding of the world and: of the chlld s .
- o ) . responsibility for growung up-to be an lnformed and respansible
- ) citizen. : / .
. Judge a program undeslrablp ifit \,.. ., T
. ?Encomages passwlty rather than part|C|pat|on N

e Tsoverly exciting and emotionall dlsturblng Bhows excesslve
‘torture, terror and punlshmen(v‘
o |s pl'ejudlced unrealistic and presents people as sterotypes.
¢ GlamoriZes crime, greea cruelty, and other undesirable qualities.
* Presents trivial experiences that add nothing to a child’s
knowledge. ’
. : - : - Uses an unsuitable Vocabulary, one that is too dlfflcult or too easy; -
/ h ~ employs faulty grammar vulgarity, silly slang and nonsense
' : "~ words.
- e Distorts’ reaIIty(enceurages the child to become fearful, Insecure
* dependent, and uncooperative.
* Portrays situations that are too mature to be understood or so - 4
infaritile as to be absurd. - ‘ -
* |s boring (really good chlldren S fare is almost always Interestlng ‘ N
to adults as well).- £ .

~

F ile: Human Relations 9/ 72/ 10M

. , <

f]

A4
‘‘Parents who are not W|lllng to supervlse their children’s vrewmg
- or spend time interacting, discussing, and sharingideas with
them must be made to realize’ they are by-passing their greatest -
: opportunlty toimpart their own values. Instead, children’ 3/
_ values, ideas, and attituded become those of the televsio set
<ty shallow unrealrstlc and dlstorted.”’ . .

% File: Human Relations 9/72/10M E

. . .
; . -
i .9 M ) -
’ .

AN

-'A Public Se*rlce Announcement

' “‘Individual cifizens and the communlt/\é they composse owe a
duty to themselves and.their peers to take an actlve Interest in the
scope and quality of the television service which...has a vast
impact on.thelr lives and the lives of their children.... Their
responsibllitles are important. They are the owners of the
channels’of television--indeed of,all broadcastlng "

(Justice Warren E. Burger) - .




A Further checkiist for evaiuating chiidren’s programntlng f

The Committee of Children’s Television in San Francisco has
prepared checklist from which the following is.a-portion:

Does the prooram appeal to the audience for whom it is intended?

(A program for one-year-olds should be different from a program

for six-year-olds).

Does the program present racial groups positively and does it
show them in situations that enhance the third world child’s

" self-image.

Does the program present gender roles and adult roles posftuvely? ‘

Does the program present social issues that are appropriate for

the child viewer and perhaps are something a child can acton ata )

child’s level? (Cleaning up litter vs. reduclng atom|c fall-out, or
caring for pets vs. saving wolves.)

Does the program encourage values ideals and beﬁ*efs that you
consider worthwhile? : .
Boes the program present conflict that a chlld can understand and
does it.demonstrate positive techniques for resolvlng conflict? .

Does the program separate fact from fantasy?" Does it séparate
advertisements from program content? .

Does the program stlmulate constructive activities and does it
enhance the quality of child’s play? R *

P

‘Does the program present humour at a child's Ievel” (Orisit

adult sarcasm, ridicule, or an adult remembering what he thought
was funny from his chuldhood”) '

Has your child seen an appropriate #nount of televlsy)n for the -

. day? (Is it time to turn the set off?)
(Media Watch Vol. 1#1, march/ _/6 pg.2) . .

4y
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- STANDARD

~ The National Association for B
the followmg standards for ev
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/

aluating television programs

étter Broadcasting has estaszheaT/

e
s
2

DESIRABLE-IF -

1
.

UNDESIRABLE -iF

1. Does it appeal to.
the audience for whom
intended?

It giv’es information
and/or entertainment
related to real life
situations or interests.

/.

Dull, boring, not
related to experience
or interests; P

* exaggerated beyond

believability.

2. Does it meet
'people’s needs for.
entertainment and
_action? -

Wholesome .
adventure, humour

fantasy, suspense.

Unnecessary morbid
emphasis on cruelty
and violence; loud,
crude, or vulgar..

> - - P

3. Does it 3dd to,one’s

understanding and
appreciation of - .-

- himself, éthers, the *
- worid?

Sincere; constructive; -
informative; balanced
picture of life;

- encourages decent

human relations; fair
toraces, nations,
religions, labour and
management.

One-sided
propaganda; arouses
prejudice; plays on
emotions and ldack of

knowledge.

4. Does it encourage
worthwhiie ideais,
values, and beliefs?
[family iife, e& ]

v

Upholds acceptabyle

- gstandards of behavior;

promotes democratic’
and spiritual values,
respect for law,
decency, service.

t

Glapiorlzes crime,

- indecency,

intolerance, greed, ¥
cruelty; encourages

" bad -material success,

1

personal taste, false
standards of vanity, -
intemperance, - 2 .
immorality. -+ 7

ra

5. Does the prograrrl
- stimuiate constructlve

activities?
reg

. Promotes interests;

skills, hobbles;
encourages desire to

learn more, todo .

something
constructive, tobe
creative, to solve
problems to work and.
to live with others,

Details of theft,
robbery, smuggling

. .and other crime; if

problems are sol\(ed
bybrute force, or if
situations are resolved

" by chance rather than

be logical story PR
development. ..

6. Does it have artistic
qualities?

"~ skillful production%s\,/. ‘

to music script,’

. acting, direction, art

work, sets, sound
eff'gcts, photography.

/

.Poorly done job;
_confusing; hard to

follow; action too fast,
too-stow; sound too
loud, too low.

5
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“copyright has been cleared for these. Examine the OECA's

S -1

- » oo

Ay

I s

Dld You' Know '
- that it is |Ilegal to vndeotape Hockey nght In Canada games frorﬁ
your television set? °
* that you are Illegauy breaking copyrlght when you vldeotape _
Saturday Night At The Movues offairz = - L

7[148—”’19 same legal principle that is broke %whén ateacher reproduces a
-page from a book or textbook illustration.“Such vlolaﬁons have already led -
to litigation in Onta‘rio ) : _ - Y

The question of copyright and repr_oductloh rights is a crucial issue
for teachers and the temptations to infringe this right are great with
the possibilities offered by videotape machines, photostat machines

“and audio tape recorders. But with decreasing budgets for

purchasing and increased difficulties in providing distribution
access, many publishing and television broadcasting agencies are _
becoming very stringent in their allowing teachers to break the
copyrlght and reproduction Iaws of Canada

1f you are mterested in reproducmg a televlslon program (either in
part or in whole) through videotape machines, check first to see If

the program is copyrighted -- often notices about this are included
directly in the program or in profnotional materials for that program.
If the program has a copyright, then determine what address- you as -
teacher can write to in order to enquire about the educationgl
possibilities available to you in that copyright in terms of

reproduction -- there-may be none whatsoever! Write a letter-
indicating what you are interesting in reproducing and why you

~ would like to do this. Also indicate whether or'not you are going to

playback the recorded program for money. Many teachers have
found that even dolng this,-however, is no guarantee that you will be
allowed legal Iy to do such activities. ' o _ q

AN

(Do this long before you intend to either reproduce the program or use it.

Many firms refer these matters to their legal departments for advice:)
1

If your letter is replled to, be sure to maintain that letter on file if the

- permission is granted or if a fee is to be charged. Some teachers

have found that they are only allowed, even with permigsion to
reproduce, to keep the reproduction or use it foc.a spec fled dength of.
tlme : -

An important considération-in this matter is for you as teacher to
realize that the OECA/TVOntario Is actively involved in asslsting
teachers with these problems not only in its television and radio .
programming, but also its educational pubiications. As often as
possible, they are clearing the rights for these materials so that
teachers can videotape off-air and utilizb the videotapes and
audiotapes found In the VIPS catalogues without fear of infringing
on copyright. But notall programs broadcast over the TVOntario
network are cleared -- write directly to OECA/TVOntgrio for such
information. Note In the V/IPS catalogues which tapes have
“‘unlimited’’ rights and fthose that have rights for specified periods;

educational publications for copyright and reproduction priviledges.

(Réfer to the Address Seﬁtlon of trila/book for OECA/TV Ontarlo)



 Ask And Ye Shall Retrieve:

s . '/E)ach of us, in the ‘v\ery near future-will have to make a number of
, critical adjustments. For one thing, television is the partial .
_ custodian of the ‘‘new print’’. Video terminals, monitors, teletype
g - o facilities - all located in strategic places put us almost in constant _
‘ : contact with the changing patterns of international events. Such
' facilities already exist in a‘irports and brokerage houses. Presently
limited to arrivals, departures, and changing market trends, their
potential is obviously much greater. As the future comes crashing
down upon us ask youself how far away are the events which follow. -

- ’ . Imagine amorning in the near future. . You are atbreakfast.. The
: dining area is regaled with a sma!l colour video monitor. It has as
e an auxilliary an equally small computer terminal which is linked " -
‘ e “ to a large information retrieval system to which you subscribe.
. - " w<. Youtoucha key, and the morning headlines flash onto your
’ screen, perhaps only seconds after the event described has taken
place. Press another button and background data on the people,
placés or events described are there for the asking. Want more?
- Then the entire contents of libraries, galleries, universities, film
. and record companies ‘‘pop up’’ before your eyes. Your toast
may not even be ready, so while you wait you may check into the
weather or specific sales items at your favourite store. You may
T - _ even do some'gomplqtelrycomputerized shopping. Almost = .
w .- without exception the jnformation should be retrievable within
. N Co seconds. Though initially expensive, the new ways of handling
' information will becomea daily part of our *‘video-life’’ -no -
' different than using the phone, a service whose cost will paraliel
o ® the paying of a hydro bill. No longer-will-we be limited by the
- restraints of time and space, passively waiting for the paper-boy e
’ or the six o’clock news. ‘But rather, we will havé become :
, . participants and even programmers iqé_electing the flow of
. > information essential to our day. Not yet masters of the media,
g : : we are nevertheless soon to become its manipulators, suddenly
u . g ) - "active”’ after almost three decades of video ‘‘passivity’’.

o
TN

[N

Television and Its Future:“Unlike Print, Hardly/S8t in Its Ways
‘Looming on the horizon isa completely holographic or
- T three-dimensional approach to both film and television. Based on
e powerful laser beams, and a series of intricately placed lens and
’ mirror combinations, holography will present a neatly resolved 3-D
image of realjty. On an international front scientists are labouring
' toremedy pfoblems of motion, colour, projection formats, and even
. details as simple as audience placement. Once againa major -
- B : entertainment medium is in the hands of scientists and L
~ technologists. It would appear that within a-decade homeowners
: © e may well be re-examining their entertainment needs, perhaps
o measuring their affluence by the presence of holographic reception
. o - -_in their family entertainment centres. -

R

Itis in the realm of domestic consumerism that numerous media

revolutions are most:likely to take place. As we look about North

Amerlca we discover the presence of lightwelght, portable, much

. simplified and certainly less expenslve movie and video equipment.
b

Led by the spate of electronic video games, each reflecting the
tensions of a hockey, tennls, or even a chess match, we see a
. . I - .

/s
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growlng willingness to participate in the world of closed-circultry
Witness the hand calculator, only a few years ago, a part of the

~ wizardry of NASA, and now in the hands of children as they march

. off to their first day in school. As people become familiar with and
~ less intimidated by formats such as video-recording and playback,
video-taped portapaking will be-used much more extensively in

interpersonal gommuriication. Ponder the day of the videogram,
videocards, videoessays, videophones, expanded video services for

+ ~selecting dating and mating possibilities, video records of key

moments in one’s life, video inventories of skills or talents which
might be used for job appllcatlon,s and an Inflnltevarlety of edually
significant personal uses. "'

»

Suth excltmg ‘‘video excurslons" into the world of reallty ‘may well

- free individuals from the caprlclousnless of Ianguage andits, )

) numerous semant\c pitfalls.

} . :
But itis in'the area of big buslness the networks the cable
companies, and the manufacturers that the true medla revolution is
occuring. As vast camputer eompques become the norm, more -
schools, industries, and institutions will avail themselves of the-
wealth of formation and vl§uals which will be almost instantly
available. Requests made through smaller home and office

’ computer terininals will connect the user to local, national; and via
.-satellite, international sources of inforfnation stored on magnetlc

“- celiyloids, films and even plasmalliquid crystals..

tape and perhaps in the future on a variety of formats: plastics,

4 o
’ . . .
- NE)

A\‘

Kd

Tf;e Library of Congress in Washlngton D.C.Is the Iargest IIbrary
h

e worfd. "It has over 327 miles of books and reference materials .

or some 59 miilion items, including almost 15 milliof‘books and
pamphlets whlch when <ombined occupy some six acres of Space.
Imagine the torage problem and antlclpate the future [Gumness
Book of Woild Record&] o i

The Future: If by the mid-slxtles the world’s productlon led to 1000

" books' per day and 60 million pages of scientific and technical data

per year then what we have befdres in the seventles and elghtles |

is: /

A Colossal Probiem With Stosage. But,‘ uslng a photp—redUcIng

process like ‘‘ultrafiche’’ (a Qd-tlmes reduction) the entire contents

of the Library of Congress could be comfortably stored im just slx .
filing cabinets. .

Consider oo f 7

A number of Iarge newspapers, Includlng the Southam chain are
already making use _,o\vldeo typewriters which-possess a keyboard
not unlike an ordinarytypewriter. But, as copy Is typed It appears
on a small screen attached to the top of the unit. Errorscanbe

3

instantly corrected by rolling back the image and typing the new or.
_corrected type over it.\When satisfactorily completed the author

simply pushes a code button and the articie Is sent to a larger
computer for storage until such time as it Is retrieved by an editor.
_Print-out occurs on a similar video screen and can be edited to size.

. Alternate code buttons fachitate the gglection of final type'size and

25
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style and-the content merely remains in this finished fashlon until .
the electronic request for final prIntung takes place

The Greater Reality

Yo . . - The marrlage between the computer and a varlety of video termlnals
' ’ ' will be central to the information and cammunication explosion we
: now pay lip service to on a dally basis. But tNb real revolution rests-
- |n the reaIIzatJon of true ‘‘two-way communlcatton” ) :

* .

-

Recent Rand Corporatlon predictions havesuggested that by the -
end of the century cablg systems made up-of 400 channels wIII be
£ -capable of deI|ver|ng 40% of all malls g

I "~ Cablevision, )
I , . - Asoff-air broadcasting and the networks. consume the VHF
) < : spectrum and PBS and educEtIonal facilities ‘‘chomp’’ away on the
&’“ e * . UHF band, cable television has come into Itsown. CATV is
) o B assuredly one of the waves of the future, combining pay-television
» . prospects with the infinite potential.of.local-and special inte’rg'st*'— TR
' . programming an a regional city, and even block level of interest.
. - Already. "narrowcastlng” as a concept has emerged in those centres
~ " wherecable comﬁanles have seriously approached that portion of
. % - their mandate which demangs that they actively solicit and support
s . R public access to programmlng at the Io I Ievel~ )

_ Seyeral years ago, R.G. Short, tﬁethen PresIdentof the Canadlan a
a v ’ .‘Cable Television Association linked cable to the following prospects
: ‘and potentIaI services: o K]

_ .. ) - In the next five years, the transmlsslon of over-the-ajr broadcast
& : - ~ signals will become a smaller percentage of the total services
o -offered by cable teIevIslon Public response can bring into beIn? the
- followmg cable services for which the technology presently exists:

" ®:residential meter reading of the consumptIoD of electrlcity, gas
and home heating oil;; =~ - .

- teleshopping with comparative purchasing data; 5 S \
* channels’ devoted to full tIme‘;eportIngoLews and current . "

- . affairs;

! * up to the moment reports fr{m the stock market

. s ’v\/\ o e information retrieval from data-centres;

N : Co interactive InstructIonaI programs

- ., .. |nteractIveTV games;

e o e . .tra%rtatlon schedules vIsually portrayed with reservatlon

e

&

8 . . sSe S ~ - . :
oo " ¢ .bankily Services; ! See . 2N

local auction sales; - Y .-

“electronic voting; * <9 / /\\ ‘ N

interactivé vocatjonal counselling '

N ¢ e :
. : , . N " u;. A " . ( - ) . . . .
Q‘\. 'y g , o ‘." ) ‘ ‘ . [ .

. .
e ~ ' o " ¢ .

“: \\)—'

From the text of an ad’dress given by R C. Short to the Canadlan Industrla‘l
Communications Assemibly, 20th Semi-annual Educational Conference
. Montreal, March 17/72.
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Other sources enwsage services such as electronic surveillance, C

smoke and f|re detectipn, intrusion detectors and domestic

participationiin _public affairs |ssueﬁeleconferen0|ng’telemedlcme

. and numbergys ways of replacing the need for costly human
en not so’ slmple electronic

transportlon and mobility by simple, Vi
communication devices.  With-the’ adsﬂl\\t of domestic computer
-terminals and a proliferation of available channels, via laseror .
optical fibre waveguudes the prospect of traditional “broadcastlng
network" being replaced by limited target audience special mterest
narrowcastlng - Becomes essentlal for our expanding future

' mformatlon needs

Closely linked to cable is ay-TV already areality in rn\ny North -
American urban centres.Fit has been established that as few as 400
.subscribers could make pay TV a viable proposition, but at.least a
half million people or mpre would be required if the serviceisto
include actual- program preduction. Long since a reality in the
Toronto area, the servite has been extended to a number of major -

~hotels who offer fll’StJl’Uﬂ movies piped directly into guest suites for -

a small additianal charge major sporting, theatre, and céural
events are only a part of the content now available to pay TV

" subscribers. As the range of content increases and the appeal

broadens, it is not too diffifult to envisage the day when audience

" response wull be more than a source of simple féedback or merely.a -

~part he ‘‘ratings game” but rather will be truly instrumental in
determTining the ''conte of at least one major sector of the
mediumi we call TV. i\;

H

.- R
“ P

Satellltes and Direct Broadcasting .

When man constructed the first traasmlsslon tower of 100 foot
helght his signal.could be received ssme 121/2 miles away, a 1000’
tower mcreaseﬁ the range to 39 miles. But what of a satelllte
spinning some 23,000 miles in space and also functioningas a.

- transmitter whose range touches a full ¥ of the globe? Shades of

of conferences to limit and control the nature of future satellite

.- signals. But in highly populated parts of Europe, where literally *
every portion of every known signal spectrum has been consumed,
the prospects of a néw 12%2 gigaHertz band for direct satellite
broadcastmg is indeed exciting. Already the technology toreduce
message **‘spill”’ beyond certain national bourydarles does exist and
‘seems to be allaying theféars initially expressed by & number of
governments. Such satellites:are really ghird generation. vebicles,
and.are unlike earlier Telsat (Anik 1) or fntelsat versichs whose

. primary function was to replace microwaves. Here, reception, even

- in remorte areas, could be achleved at'relatively\gmall cost,

connected directly into homes, schools and cable systems and
without the need for elaborate network facilities. 'A further step -

(towards atotal intern3tional broadcasting system and certainly a

new twist for McLuhan snotlon of the “global vullage”
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. Our Feet Back On The Grourlgancf Closer To Home:
'Vlde6 d|scs not unlike present day LP’s, digital printout formats of

news and pertinent data, video broadcast newspapers, computer
termipals, ‘instant retrieval and access to unimagined stores of.
inf ation -- ali of’ these’and more, are soon to be a part of the

" service provided by the lowly televisuon -receiver; sgon perhaps also
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- ““Big Eirother”l Indeed, international fear has resulted/m anumber
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forced to become digital in formand format -- all a part of the video
revolution. ' ‘

Futures ;o - _
Oops, miissed video projection with a picture up to 75 feet and flat -
panel TV hanging neatly on your wall, only inches in thickness; and

- notunlike apicture. -~ . _ : ‘ )
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O ~ Liquiderystals . -~ . - o0
' What and when?/First of all they are liquid but are unique In that. .

- their molecular structure is akin to a crystal and therefore
multi-fdceted. What Is exciting about liquid crystal is their ability to
receive, store and transmit photoelectric images. Inthis capability... %

- thecrystals m -rival, the furiction of the computer, especially when
assembled intd |arge formation panels, not unlike today’s _
‘billboards, ‘Already, working models exist in Japanese media o
research firms such as Matsushita. d _ A %
‘““When emergized, crystal images appear alrrset instantaneous
S o ., and they can be short-lived or long-lived; they can be stored
S - Indefinitely or stored temporarily or-left to'decay (become
: " . ‘transparent) normally, or they can be erased immediately, only to
be recalled at a later time”’ - . ' R
. "The liquid crystal itselfAs about a thousandth-of-an-inch thick and

o . .©" s sandwiched betweep two glass plates, held by saplliary
- ’ action...the substance.Is clear until photoactivation Is used to
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-~ Initjate sufficlent current in it to produce thée light-scattering -
L phenomena, or mode, which agitates the molecules and-causes
o ( ' . certain sections to become opaque. By controlling the shape and
S O ' " size of the areas in agitation, the'opaque areas can be formed as
r L ' e desired’’. & S . IR
' (Vectors, Summer, 1970, or Don Fabun, Dimensions of Change, -,
. Glencoe Press, 1971) I

~

Hopefuls ' : L 8- . L L
One obvious hopeful in the videodisc market is the Phillips-MCA ' . ﬁ
. combination who through the Music Corporation of America has S
.direct access to Universal Studio’s significant-film inventory of.some’
: - 11,000 titles. More recently this same group negotiated through -
B . -+ Metromedia a further ‘package’’ which included 36.Jacques - © -
) _ -+ Cousteau on&houﬁ&ocumen_tar’ies and a number of'equally Co
R % A significant National Geographic specials. Once again, the content - #
: _ : race s on. The Phillips-MCA system, called Disco-Vislon’ gasa -
s : : . freeze-frame capability and could conceivably be marketed in the
L - $10-15 range and offer a cantent as diverse as tennis or golf lessons
- Tl ' “from top.pros, first run motion pictures, great moments in sports -
oo ) -~ ¢such as Olympic trjiumphs, or even full’concerts’- from rock groups
o ' ‘ to Sha sp'earea‘n\éerfoi'ma'@ces. The prospects of the video disc
« and )ts application to education are enormous, at perhaps the lowest
cosfyet devised and with a content prospect which seems almost - .-
. uhtimited. ' . ooty !
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: Telbvlslon suﬂdlco . G
“» InJanuary, 1949 only 2.3%.of North Anmlmhomoshad o P
televiSion. By 1954 this had Increased to just over 30%, In1974t0 °
97 %, or as one Imaginative statistician concluded: ‘‘More TV
sets than indoor facilities’’. Another conclusion: ‘‘The number of -
‘TV's in American homes is nearly: doublo thondaily

N o , Co cIrCUIatIon ofnewspapers” u S
' A L * Closer to home, television penetratlon is hlghut i the province of
x Quebec where a full 98% of homes possess telévisfon. 1976

e figures reveal that nationally 54.4% of TV sets arein colour

-« -formats. .Alberta is the highest in this preference with 63 9% of
S S ) the sets in-that provlnce In *‘living’’ colour. . ;
T Dol Y

o . T . “Broadcastlng offers its product ‘free’ to the consumer and
IR depends on advertising to supply, by the latest count, groes,
. .. _ annual revenues of $4.5 billion. As aresult, commercial TV’s -
v e .. prime aflegiance is to the merchant, not the viewer.’’ -
- . T e : Douglass Cater, ‘‘The Intellectual In Videoland" Saturday
- Review, 5/31/75 ' S : . :
v o ) . : . . . . : ( ’ ' . N .

R . Amer sspend 46% of thelr Ielsuretlme watchlng teIevIsIon
L R T and 14% of their ieisure time reading. College éducated
e . . . \mdlvl’duals reduce their time before the TV sét to 29%. For thase »
g _ S with a high-school education theleisure time spent before .

é? v ‘ television is 48%; ‘while those with grade school are electronically

@ indulged a full 67% of the time we caII leisure.

T b ™32, 1 (Gallup@pinion index, #105,1974) . g

2 - - e The 1976 Olympics held in Montreal was seén by over a billion
- , ] 'ﬁ . . people. The CBC, officjal host broadcaster, servlcedgaomeso
. R teIevusuon arid 110 radio erganlzatlons
. '-‘.. | »., ’ . ,,lc.., . ‘, - . 5 . l_ . ~ . -
T ‘\.)?’/ . ’ B ‘ . o ) <. L ‘
A PR L S ey \\ . . - - \
AT . ._/' T + " 'Spectators to the 76 Olympics in Montreal were treated toa TV,

picture which was in excess of 60 feet wide -- a flat panel television £
- not unlike those incorporated into recent.stadia construction where

somie form of instant replay Is available for those spectators who - % '
"‘missed the live action event itself or who have through Hockey Night
v ~+  inCanada and Wide World of quort become Inslstent on iostant

. e o . replays. - - . ( s . L , 5
Co . et . DR oo .
. B R ., . . o g
: Sesame :?sse ‘ ’ .
i o » The Endlish language version of ‘Sesame Streetlsvlewed In over’
Ty . - fifty countries. Nativ languageverslonsarepreduced in Mexico,”
Ll - ST Brazil, Germany. Plans are afoof to Increase such;programming
! . o, with a Sesame Street North =rsI0n whlctm ould better reflect the 3
‘ - ' Canadian scene. cj& T
. - . \ * 0-1971 estimates concluded that Sesame Stréet reache%l : S e
: ' : - approxumate!y 8 million children on a daily basis. - .
s F ” . ' L ~
/ Tos W r & * ‘”.’—‘
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. \ OECA Forallcatalogues‘ educatlonal publlcatlons, audlotapesand
S . IR ‘ \vldeotapes, pleasewrlte o S S
_ : L o _OECA/Teacher lnformatlon Services. )
L .. . . . . P.O.Box200 _ . .
) ' Station Q ' L - . -
<o, e e » Toronto, Oktario : o
. l%f _' . A ‘ o | < : M41:(3T’1K N . . . ] ) o -.‘_
o L ek 484<2600) R K

v ' For Utlllzatlon Servlces, please wrlte R T .
[ ) . ' _ Superlntendent Utll?zauon . )
- R ; - OECA PR o >
: e . P.O.Box200 Co T
- - T -. ~Toronto, Ontario :
£ L : MA4T 2T1

_ CRTC "=, *= o o : .
L CRTC's book on communlty capie §Wtems A Resource for the - o
, ‘ Active Community,.is avallable@]n Engii%h and French from T

e ' : " _ ThéCanadian Government Book Stere , '

N ' 5 T E <171 Slatgr Street... e ¢

e thtawa Ontario - S o
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