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LANGUAGE IN EDUEATION:'THEORY AND PRACTICE

ERIC (Educational Resources Information Center) is a .nationwide net-

work of information centers, each responsible.for a given educational
level or field of study. ERIC is supported by the National Institute
of Education of the U.S. Department of Health, Education and Welfare.
The basic objective of ERIC is to make current developments in educa-
tional research, instruction, and personnel preparation more readily

accessible to educators and members of related.-professions.

ERIC/CLL.' The ERIC Clearinghouse on Languages and Linguistics (ERIC/,_'

< CLL)., one of the specialized clearinghouses in the ERIC system, is

operated by the Center for Applied Linguistics. ERIC/CLL is specifi-

" cally responsible for the collection and dissemination of information

in the general area of research and application in languages, 11ngu1s-
t1cs, and language teachlng and learning.

LANGUAGE IN EDUCAFION THEORY AND PRACTICE. In addition to process1ng
information,- ERIC/CLL is also involved in information ‘synthesis and

" analysis. The ClearinghouSe commissions recognized authorities in

languages and linguistics to write analyses of the current issues in
their areas of specialty. The resultant documents, intended for use

- by educators -and researchers, are published under the title Language

in Education: Theory and Practice.* The series includes practical
guides for classroom teachers; extensive state~of-the art papers, and
selected bibliographies.

The material in this publication was preépdred pursuant to a -contract-

with the National Institute of Education, U.S. Departmegt of Health,

Education and Welfare. Contractors undertaking such projects under
Government sponsorship are encouraged to express freely their judg-
ment in professipnal and technical matters. Prior to publication,

the manuscript was submitted to the Linguistic Society of America for °
critical review and determination of professional competence. This
publication has met such standards. Points of view or opinions; how-
ever, do not necessarlly repre:ent the official view or op1nions of
e1ther LSA or NIE. :

This publication may be purchdsed directly from the Center for Applied
Linguistics. It also will be announced in the ERIC monthly abstract
journal Resources iIn Education (RIE) and will be available from the
ERIC Document Reproduction Service, Computer Microfilm International
Corp., P. 0. Box 190, Arlington, VA 22210. See RIE for order1ng infor-,
mation and ED, number.

.For. further information on thn ERIC system, ERIC/CLL, and Center/

Clear1nghouse publications, write to ERIC Clearinghouse on Languages
and. Linguistics, Center “for Applied Linguistics, 1611 N, Kent St.,
Arlington, VA 22209. . .
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*From 1974 through. 1977, all Clearlnghouse publications appeared as
‘the CAL+ERIC/CLL Series on Languages and Linguistics. Although more
papers are being added to the original series, the ma]ority of the
ERIC/CLL information analySLS products will be 1nc1uded in the Lan- - - -
guage in- Educatlion series.” . :



TEACHER TALK: LANGUAGE IN THE CLASSROOM

’

) *Who. krows where our story for today takes place? . - i -
o 51;!d0--Switzeriand. _ o T
_*Good. Now, Jeremy, can you point Switzerland out on the.map?

. *I don't think you rgally want to be talking whent our guests coﬁe,
do you? - S '

*I see two boys who are going to be stepping outside in a minute.
Anyone who has been through’ the formal educational system in the - .
United States will recognize the speakers in the starred passages 7
as teachers and the setting as a classroom. Teacher talk is immedi-
" ately recognizable. What is unique about the talk of teachers in
classrooms? Why does it have specific features that set it apart
from the talk-of doctors to patients, waitresses to customers,
. publie¢ service personnel to clients, or the general remarxs of -
_ gdults to children? ) »

Studies of classroom language have focused on the communication -
. pattérns--both verbal and nonverbul--of teachers and students.l
.-Teachers learn these patterns through their own home and school
experiences and from reinforcement in their teacher training.  Stu- .
dents are expected-to learn these patterns before they enter school L
and to have them continually reinforced at home and in other insti- -
. tutional settings. The patterns are conventionalized; many relate
to the use of space and-time, and respect for others. 1

o

‘It's cleén-up time now! . .

FS . .
What are we supposed to be doing?

'th don't yop_xry the_method on page 767

* What on earth are you doing?
B o .
" Is that where the crayons. belong?
. ) - >
For those with classrpom_experiehce,.eACh of these expressions
brings. to mind a particular range of situations in which these

~ - 3
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. diréctives or requests for action would be used. To be familiar

with any of these routines one must have learned (1) the lexical
and grarmatical features_of these structures, (2) _.the situations in

~which they occur, and (3) the rules for interpreting and responding

to them. Many homes and communities, however, do not shaFé these
conventions,. and students from these environments have difficulty
interpreting the meanings, situations, and rules of classroom lan-

. guage. Teachers are often -unaware of the rieed to make these con-

ventions explicit, because they seem only 'nmatural' to them..

* Descriptions of these mainstream customs and their manifestation

in classroom language may therefore seem self-evident to many
teachers or mainstream parents. However, the rules that govern
‘these social interactions are neither self-evident nor simple.
Description and analysis reveal their complexities and the extent to
which their correct interpretation and appropriate response depend
on prigr-exberience or explicit translations of their meanings.

To provide a framework for the discussion of classroom language, we

-need first to characterize it -in terms of some of its special fea-

tures as a 'register' or style appropriate to the particular situa-
tion of teaching or caregiving. A register is a coriventionalized
way of speaking used in particular-situations. Num@érous egisters
(baby talk, for example) are part of the linguisti¢ reperfoire -of
members of ‘every speech community, and- though they Yary inl detail
from individual to individual, they are recognized axl_trdnsmitted
from generation to generation. A second feature of classfoom lan-
guage is the connected units that make up the 'discourse!’ or flow
of speech in interaction between teacher and -students.. .Teacher or
student comments cannot be analyzed ‘in isolation; they must be
examined within the context of their occurrence with other stretches
of speech.. In addition to-having particular chatacteristics of - .
register ‘and discourse, classroom language can be described in terms
of the special provinces of coutrol®to which many of the 'direc-
tives,' or requests for action, refer: i.e., time and space usage,
and respect for others :

What else can be gainéd--in addition to helping teachers make their
directives more explicit--by the study of classroom language? Are
there particular insights to. teaching language arts skills in Eng-
lish as well as other languages that can. be obtained from analysis
of teacher talk? Examination by teachers and students of the fea-
tures of teacher talk as register, discourse, and specialized lan-
guage of .control can help supplement traditional methods of teaching

~language arts.. Teachers of.foreignzlanguages,énd English as a -

second language can also benefit from examining their own uses:of
the special register and discourse features of their classrooms and
discussing these with students. Bilingual teachers,-who in addition

" to adopting various registers in their classrooms glso switch lan-

guages* for specific types of interactions, can also gain-a bettér
understanding of these strategies. . In the following ‘discussion, :

.l 2.~7
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suggestions are prOV1ded for ‘variations.of teacher: talk and ways of
1nvolv1ng students in the ana1y51s of classroom language. . , .

The Nature of the Talk of Teachers as 'Careglvers'

Language cafi vary accord1ng to user and use. 'Baby talk,' !'for-
eigner talk,'-and 'doctor talk'. are registers we can dlfferentlate
eéasily. Linguists view teacher talk as a style of speaking having
special features shared with other types of talk used by caregivers.
The talk used by parents to children.or infants reflects emotional
attachment and the goal of instruction, (Brown 1977) * 'Baby talk'
atross numerous speech communities-~-indeed, perhaps. all--is a

simplified register used to clarify, show expressiveness, and

'empha51ze identification of infant as-addressee (Ferguson 1977).

Within their roie*of controlllng standards of citizenship and order,

"usteachers become intimate caregivers to students.? Prior to school-

ing, children learn from parents, kin, siblings, playmates; they
learn few, if any, .rules and norms of behavior from strangers.
They.are warned in partlcular ‘against strangers who act like care-
givers and become solicitous, give directions, or tell them what

- their intentions should be. In schools, as in other 1nst1tu;1ona1

settings (e.g., hospitals), interactions between strangers assuming
the role of intimates have to become acceptable.- Teachers,-nurses,
school officials, and counselors are strangers prov1d1ng gu1dance '
in 1nt1mate areas of values and behaviors.

The special reglster or use of 1anguage that develops in these
situations enables both parties to give notice of their’ recognition
of the circumstances. (Greene 1973). Both parties admit that care- .

“givers have to teach things that only they and those internal to the

structure of the institution agree should be taught. To project an-

-easy, 'friendly' relationship between caregiver and care-recipienty,

. teachers adopt certain verbal formulae: e.g., "Don't you think
"it's time you: settled downh to work?"- This formula appears to be a

question. However, students who know how to interpret teacher talk
will hear this as a detailed diresctive: . "Time has been marked for

a specific task; you should do your -task ii this period of time; iE
you do not, you are wasting time, and you and your work will suffer .

as.a consequence." Characteristies of the caregiver register are
distributed differently across age groups, institutional settings,
and between sexes. . However, all intra-register varieties exhibit

.similar prosodic, 1ex1cal' and grammatical features. The character-

istics of the caregiver's language co-occur regularly enough and
are so interrelated that they constitute a reglster. e T

Drosodlc elements are the most notable characterlstlcs of the speech»i

e

addressed by teachers to very young schoolchlldren. Teachers in
day-care centers, kindergartens;, and early prlmary grades use over-
all high p1tch and exaggerated 1ntonat1on contours 1n addition to

i
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slow, carefully enunciated,sﬁeech. There is often much nonverbal

reinforcement through facial gestures and body movements. Why are
these used?  There is evidence that the nigh pitch may be imitative
of what young children themselves produce. In addition, high pitch

" not only attracts the young chjld's attention, but it also” identi-

fies the talk as directed specifically toward thé child and exclualng

all others. A teacher talking to a parent bringing a young child
to school for the first time will shift pitch and contour pattern
‘to’ engage the child's attention when ending the conversation with
the parent. Furthermore, teachers in the early primary grades use. -
high pitch-more frequently during the first weeks of the school
year, and individually with new pupils;coming in later in the year.

Teachers working with children they be11eve to be deflclent in-
_lapguage skills (Head Start programs as opposed to upper-class .
church kindergartens) use prosodic features extensively. Perhaps

they feel unconsciously that prosodlc changes clearly mark boundaries

between utterances. Enunciating short, distinct sentences.in which
‘stress is given to particular words attracts attention-and alerts.
.learners to what they are expected to provide in answersito” ques-
tions: "Tomorrow will be a color day.  Our special color will be

‘red." The ‘child is given a cue that answers to questlons asked the
next day will be about 'color' and should contain the words "'color!'
and 'red.' Teacher handbooks caution new teachers to speak slowly

and distinctly ‘'so that they may serve as models for students'
speech. Providing students with language for imitation is not the.
goal of this modelling; instead, teachers' questions point out the
slots and fillers. students must:use to provide correct answers.
A1l these characteristics.elicit the child's attention and coopera-
tion in verbal 1nteract10n anda mark the teacher s speech as learner.
directed; moreover, many teachers assume that these cues clarify

" the linguistic structure of the speech and thus help in comprehen-

\,\n
5 rthewearly grades, teacher ta1k is marked. b/ shorter sentences,

sion and acqu151t10n of language control,.

Grammat1ta1 mod1f1cat10ns in .the 1anguage of teachers.are often
more obvious to the casual observer than are prosodic changes. ‘In

Tadult- to-adult speech or the language used in higher: grades.

Teachers in remedial programs for high school students or in voga-
tional educational programs for adults often remark that the: speech
normally directed to -early learners-is not appropriate for older

. students, yet -they often slip into it when teaching what they con-

sider simple subject.matter, They use full forms instead of con:
tract1ons, insist on complete sentences, and- use 'will' instead of
'going to' to indicate intention. Students intérpret these features
as 51gns “that teachers are- 'ta1k1ng down' to them.

Vocabulary mod1f1cat10ns ‘tend to be determined in part not only by
‘teacher manuals but also by rules of disciplifhe established by the.
.school. In the primary grades, respect for the'school, school

\



officials, teachers, and students is a desired goal, and campaigns
are often launched to orient young children to ‘display such respect.
Dlsc1b11ne ruies are personified. -If the school has'a campaign to
%€ep .u new building clean, admonishments- to children about marking

" on walls or not putting trash in containers will often invoke the

. symbolism of a mascot‘or'the authority of the principal'

"Do you think Glgglv Glowworm would be very happy about your desk,
David? .

.What would Mr, Mor115 say if he could see the floor around the
wastepaper basket?

‘ In the ‘higher grades,-teachers may substitute ‘the boss' or 'the
big man' for 'Mr. Morris,! or they may refer students to other
authorlty sources. Handbooks, wallboard messages, and monitoring -
systems run by peers make real the abstractions of c1ean11ness,
“orderliness, respect, and respon51b111ty. .

The Nature of Classroom Discourse

--sequences, of upits of language arranged to produce interaction
for particular~functions. Sometimes these functions are straight-
forward; otfier times they must be inferved; and on other occasisns
"they may be purposefully - concealcd from spec1f1c parties in the
interaction.,

Linguists ali:/:;zdyze classroom language as segments pf'discourse

Analy51s‘of discourse focuses on the function of units of language
larger than the sentence. In general, discourse analysis starts
from the premise that most statements carry an informative intent,
commands a. directive intent, and interrogatives an elicitation
intent. However, this is not always the case. Directives may come
in ‘the form of questiens or-statements: "Can you open the window”"
"I won'. oe patient with two gabby girls much longer.'" Ervin-Trips
(1976) points out the varied forms directives can take in American
English, Héwever, all these become functional .not as single
sentences nor pieces of language, but-as connected units dependent
upon prlor and subsequent units.

'Interpretatlon is highly dependent uj.on the setting,_social rela-
tions between speakers, and the speakers' expectations in regard
“to the situation. For example, the forms of the Questions and
responses given in-the materials below are determined by all of

these factors:

‘And what is ybur name? Your-hame, please?
- Belinda Gayle. -~ ‘ Allen Smith.
. Why, that's a nice name. " Yes, here it is; r1ght this way,
' : : please.

- 1o
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It is not difficult to guess which d1scourse would occur in a class-
‘room and which would be heard in a restaurant. The internal forms
and the intent of each unit vary. It would seem inappropriate for
the headwaiter to use a complete ‘sentence in the first unit; it
would be rude for the teacher to ask the question as the headwaiter
did. The third unit is an evaluation in teacher talk, a directive

in headwa1ter talk.

UnliKe:general conversation, in which a series of replies and
responses determines the direction (Goffman 1976), classroom language
has overriding rules that reflect the teacher's authority to decide
who speaks, on what. topics, and for. how long. Many teachers have
a.high regard for the conversational mode, yet the goals of ingtrue-’
tion and learning prevent them from allowing uncontrolled classroom
conversation. Thus they provide rules for discussion,. class meet-
"ings, or lessons that prescribe for students the limits of their
powers of decision making about such talk. Prescriptions for class-

- room social interactior are given in terms of ad~.ering to norms of
order, good citizenship, good. manners, respect for others, and the
need to ‘adhere to constra1nts of time and space on talk in the’

" classroom. .

.

Mod1f1cat1ons in teacher talk are predominantly in the area of
'.discourse. Questions asked in cexrtain forms, frequent use of 'tag
“quest1ons' ("--0.K.2" "~-right?' "--hmm?" "--isn't it?"), failure
to wait. for answers, and a predominance of third person pronouns
are only a few of the features of discourse found in teacher talk.
These modifications are often thought to give classroom interaction
. & conversational tone, but the use of certain of these and the
timing between discourse segments often rule out true conversation. .
Students who succeed in classroom discourse must stay on the subject
‘and not monopolize the-discussion, and they must also recognize
special cues indicating when their turn has ended or if their
*emarks were inappropriate. - :

o

¢ " For example, in a junior high class discussion of environmental
problems, the student who makes the following contribution may get ‘
=, nC response from the teachér or other classmates: I saw -this neat
program on TV last night that showed all these problems .of pollution
on another planet in the, .space’age." The absence of a response
from other participants signals negative reaction. Youngsters.in -
reading-circle time ih the elementary grades must learn that their
. contributions have to be directly related to the story or have a
~high interest quotient; otherwise, their conversational participa-
“tion will elicit no response from the teacher.  Students must learh
_that verbal strictures ("Jerry, now is not the time to talk about
that"), nonverbal signals (a cocked head and raised eyebrow), or
the absence of a signal are measures teachers employ to control the
direction of discourse. : .

Examination of teacher talk has shown that.in the classroom, much

11°
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: L 4 ,
discourse has a tr1parc1te structure, w1th the teacher offering 1n
the third unit some adjettive of posltlve evaluatlon. ..

Teacher: ;ﬁnat produc*s did tne colonlsts,prov1de the mother'country?

. Student: Tobacco, cotton, and lots of other stuff they could grow .
o over here. . .

-

Teacher:: Good. Now, why were these products 1mportant7
A/

What is the relative 1$225; his'formu1a7 Is "good" truly
praise, or is it primarily a signal to the student that participa-*" --
tion in this segment of- dlscourse is closed? Or is it merely a

» filler, a space-holder until the: teacher can formulate the next . ,
question? Is this third unit necessary if it does not serve the
purpose of ' p051t1ve reinforcement for the student? Could something
else be used in this 'slot that would encouraze the student to offer
‘new inforniation, to think more, carefully, or to ask a question? -
Moreove; if pcsitive reinforcement is used continuously in this
type of exchange, what does the teaCher say when there is a real

need to pralse° - ; , .

Those who study classroom languagc view\its detailed descr1pt10n

as necessary for answering these and other questions and for making.
teachers and students of language aware of what does and- does-not
happen when people communicate with- each other. The-purpose is' to
.examine thes¢ interactions, not to evaluate’past pract1ces. In
addition, knowing the structure of-discourse and the characteristics
of register varlatlon ased’ Iﬁ’the classroom helps in the teaching
of language skills and testing of general knowledge. Detailed
descriptions of hot register and discourse: work can also help
teachers adjust their use of 1anguage to pedagogical goals.

What kinds of interrogatives and pronouns ‘are used in gemneral class-
room discussions led by teachers? A subsample of data dravn from
Junrbr high English classes o“served by ‘Kluwin (1977) showed. that
most questions _were introduced by wh-words, and the most' frequent
type was the wPat question. Why, how, and when questions occurred.
much . less frequently‘ The present terise was used most often, sug-
gesting that teachers ask questions about,immediate concerns and

do not call on students to formulate. hypotheses. Most questions
sought answers that were labels--names of items, actions, or agents.
In-another study, teachers who subscribed: to the Jinquiry' or 'dis-
covery' approach favored what or who questions in general classroom “
discussicn periods' (Heath, in preparation). In small-group work or
written tests, -however, these .teachers asked questions that stressed
!LZ. how, in' comparison with, and 1n what context.

Teacher: EStopplng by to work br1ef1y with a group of flve

: .. fourth grade students assigned. the project of preparing .
a bulletin board showing how language var1es] What
maln 1de45 w111 you stress? '

ERIC
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Student A:

Teacher:

Student D:"

Teacher:

' _Student B:

'Teadhei:
.

\
Student A:

A
1l

quferent k1nds of w11t1ng and talklng.z
How w111 you do that?

We re gonna use cartoons, pictures, and p1eces out of
magaz1nes 'n stuff -

-How will you. compare types of'wr1t1ng7 "Will you talk

about business letters and 11terature, or d1fferent
types -of 11terature7 '

We'il do all that.
Can you show who wr1tes these d1fferent ways and when?

|

Maybe we better do a sk1t, too!

In the habit of leadlng general classroom discussion, teachers
maintained an . tificonscious ‘preference for-questions calling for brief

Teacher:r

¢

Teacher: -

Y
N

: Student K:
Teacher:

Students °
A, D, Lt

.
Teacher;

. 'Student A H

Teacher:
. .

(&)

Teaohe}:

StudentoL'

What. have you been read1ng7

“‘Stories.

‘Poems.

-”answerszrquestlons that would not allow one student to “'monopolize
,the floor.!

EIn fourth grade. language arts class, after students.

had read a ser1es of poems] What do. we have here7 -

-

TNo response]

Ce

- : D

Is that what they are, class? S

i ) ° :

No. - » + . . .
What are they?

Who writes poems?
CNo responsel

L----, can you write a poem?

-What makes a poem 'special'?

I don't know. ‘

. (é

; T . 1 . L. . f .
° . . . . i .
o 13 - .

» ]

A comparlson of selected portlons of tapes and transcrlpts of the1r v
questions in total class instruction and in small-group work helped
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' process used in obtaining the answer:

‘ Teacher: Who doesn't get the prize in this story?

. . . - L N N .
these teachers recognize -that their goal in using the 'discovery'
approach (i.e., to generate creative and _expanded answers) was be1ng :
achieved only in small-group settings. e s,

The study of teacher language can also focus on particular uses of
verbal dnd nonverbal communication. Are there.special ways of .-
showing appreciation, scolding, reviewing, repeating? If so, what
are the principles governing the occurrence of these, hew. do they
vary .from one type of classroom to another (e.g., open or tradi-
tional), or from one grade level to another, or perhaps from one
topic area to another? Some teiachers use restatement: ° "Bill has
told us the dog doesn't find the bird, remember?' Others ask a
question, and after a student responds, they add "Good,' 1o, K.,

or "All right' (as mentioned previously, brief praise is the’ thlrd ’
unit of the question-responise-evaluation pattern). Other- instruc-
tors provide positive reinforcement by paying attent1on to the

Student: Well, I can't tell, $ecause we're not sure whether or not

Leann gets the award, and the’ letter at the beginning of

iy

R the pr1ze e1ther. He tells Ted what happened and if he'd:
' -gotten that prize, he would've for sure told that first,

Teacher: Goodl You recegniz&d the value of that letter way. back

_ at the beginning of the story as a clue to the actual
end1ng. .That's one way wr1ters hold our attentlon, they-
introduce clues, and we read the story, in part, to figure
out how the clue fits in. But we have to remember the
clue as we go along. Have any -of you ever played the

- game '"Clue"?. .. B

‘In this exchange, the teacher points out the process.the student

used to reach his conclus1on. She also relates this process to the

‘authdr's intentions in designing the story. Ir. addition, other

students who may have played "Clué" are reminded that they use their

- abilities to collect, store, and relate facts to reach a final con-

c1u51on in situations other than reading. lessons.

At the junior and senior. h1gh levels,. subJect areas played a strong

role in determ1n1ng how teachers reviewed, repeated, praised, or”
scolded, "and the extent to which they used direct or indirect physi-

“cal’ contact for praise or punishment (Heath, in preparatlon)

Classes in social studies and English contained more dlscu551on”of
the reasoning process, more latitude for 'varying interpretations,

and mcre restatements of questions than did those in math or science.
In the latter subjects; students were directed to a text or an

:obJect when they ofrered an incorrect answer'%they were not fre- .
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quently g1ven the opportunity to think about, their~ replles or
restate them. - Instead, they were told to "look at the prohlem
again,'" '"work it through another .way," or '"check the solution on
page 14."" Tedchers' sentences in. math/science classes were shorter,

‘offered students fewer opportunities for interruptions with ques-
tions, and focused more attention on specific qtocedires, prescrlbedJr_‘

actions, or characteristics of objects than did classes in the
humanities. When these analyses were discussed with them, teachers
in various classes defined their roles very dlfferently with respect

to language. Math'and science teachers believed.students should be.
as brief, conc1se, and precise as possible. Teachers in the humani-

ties courses talked ‘in terms of self-expression, ‘creativity, and

~style development through multiple approaches to answers.

' Discussibns based on data collected from their own classrooms helped

teachers recognize.thut some of their classroom language was habit-
ual, nonadaptive, and stereotyped. Science and math teachers
admltted that although ideally they wanted students to be able to

" expand their ideas orally and explain concepts in acceptable

expository prose, they had relegated opportunities for acquiring
these skills to classes in the human1t1es. After technical reports

. 'and discussions of SC1ence/math toncepts from local laboratories -

and businesses were 1ntroduced as classroom materials, discussion
styles began to reflect teacher and student recognition of the use

.-of differeiit types, of” language--formulaic and expository, abbrevi-

ated and expanded--in the science/math fields * as well as in other”
subJect areas. - | e .

Perhaps. the most importantbenefit of ana1y21ng discourse in the
classroom is the recognition of those nonadaptive features that
may have negative value. - 'There are students, such®as newcomers or.
particularly reticent individuals, for whom chregiver register and
predictable discourse patterns of\quest1on—response-eva1uat1on

'provxde pos1t1ve stimuli or reinforcement. However, to us€ aspects’

of ‘the carsgiver register to 'talk:down' to an ent1re group stereo-
typed as slow or underach1ev1ng is Qonadaptlve.A Similarly, to use-

-discourse pitterns in science and math classes that allow for

little verbal expansion--written or oral--is to operate from the

‘ assumptlon that math” and sc1encenstudents lack verbal ab111t1es.

Such talk of flexibility and variatlon\ln classroom language and

-the open1ng up.of formerly.restricted opportun1t1es for verbal

expression may make -instructors fearful of being unable to ‘maintain
class dlsC1p11ne. A look at some of the ways teachers preserve

- control _may provide ideas for altering ‘these routines while still

preserving a sense of discipline.. Or, if, 1nd1v1dua1 do not wish-

to relinquish these routines, discussion of their implicit meanings-
may help ‘teachers present them in a more concrete way to students
whose preschool soc1a112at10n has not prepared then for this- type .

- of communlcatlon.- . \

- . \ .
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. . of 'Good Citizenship' and 'Order'

. of organization. in the classroom'

-

The Nature of the Talk of Teachers as Arbiters

I hope we shall.be friends. : . g
When I am ta1k1ng to you, I want you to hear. . s

+ I am pa1d to teach yod“ One of the- th1ngs I have to teach you is
+ 'good manners.. You are old enough to know_ better than to....

A Hoosier’ schoolmaster in the 18605 spoke these words, yet “they
séund very much like present- -day teacher talk. This kind of talk
has been a consistent characteristic of American educataon—-lndeed

.. probably of all education: 1n@forma1 institutions. The; very fact

that one individual--the teache;»-has to control or fac111tate
control of a‘number of indivitials leads to the need for special
-verbal and nonverbal strategies of organization.. _These strategies

Yare-variously called 'good manners' or 'discipline’; they are in

reality procedures for pred1ct1ng certain limits of behav1or in
the classroom. Students- are expected to follow these . procedures
on cue from r1tuallst1c verbal. formulae that- -incorporate values
about how people in a situation of one-to-many should treat each
other. Ideally;»the spec1f1c behaviors to which:-these formulae,

'1refer are kngwn; to all and students as well as- téachers recognlze

‘them as necessary for manag1ng a classroom-in an atmosphere conduc1ve .

to 1earn1ng. 3 o I P
5 .

‘Furthermorefpthe 1mage of the 1dea1 teacher is';of a person who wants
what is-best’ for the student, " This . 1mp11c1t assertlon ox ‘intimate
concern allows. the teacher-as- stranger to a951gn.responslb111t1es'

.. and to judge and prescribe intentions and moral choices--areas of "
- behavior generally“set down’ d1rect1y by intimates only,: or indi- & /o

rectly by abstract codes in our society. As a‘single figure of . - [

" contrel, the teacher must: rely ;on the predictability of responses - ; -
" from students accepting an assert1on that he or'she wiil act in g

their best 1nterests. .
Let's be-sure<we know this.' | w L
The grading period is‘almost ovér.“'

I had hoped to have time for . some fllms.

-We!ll have to get our work done.

_The familiar phrase, "You are old enough to know better- “than to..."

. reflects a basic underlying premise that many of the rout1nes--and

the values. under1y1ng them--should not -have to be taught. 'In thelrx
middle class/mainstream home.socialjization or-institutional pro- o+ .

fessional education, teachers learn unconsciously or implicitly fhe ‘

following values associated with verbal and nonverbal strateg1es y o

” .
. F— . - .o .




+ Displays of respect for generalized 'others,' usually in the
.order of 'school' (either as the specific institution or as
formal education in general), school off1c1als, teachers, and’
students. Ideally, if students_place respect for 'school! at
the top of the 115t then respect\for all others w111 follow
automatlcally, : . . o 3

. The right of the teacher to determine rules and standards of .
- talk in school. who may talk why, when, how, and where, . N

Z'fBehaV1or in accordance with a belief in the value of present
tasks--especially those related to compet1t1on and evaluatlon--
for future goals,

ey Management of time in blocks de51gnated for spec1f1c purposes,

. Recogn1t1on of spec1f1c spaces for de51gnated fb sctions.

Learned.in ma1nstream settings, the-e values and the beha\uors"’T
expected to accompany them are assoclatod with certain verbal &
formulae: : : W

Is that how we treat claSsmates?
\ . . -

It's time to clean up Tiow., . o T S

'Is*thls where the sc1ssors belong’
'Remember someone else w111 be u51ng this book next year. ) e

- - . . . [ €.

,>What's that on the floor’ )

-

'115 that the way to talk to a teacher’

" 'These routines reflect the ten51on between 1nd1v1dhal and group
rights in school. Toward students wﬁo Vloldto the norms .befiind
these routines, teacher's address these cues with the expectation

_-- that -they will be appropr1ately interpreted as. d1rect1ves. Under-'"- .

o standing .the requests for action these.routines carry, students are o

“‘fsupposed to reorient their behavior.: Because routines that. main- oo

© o tain d15c1p11ne are so embedded in the past*experlences of teachers, -
rthey rarely think of the need to make expligit the rules for inter-.
pretlng the language of control in the classroom. .

~ Approprlate 1nterpretat10ns of d1rect1ves are part1cularly d1ff1cu1t

'T to make’ expl1c1t. Ervin-Trip; (1977) has identified several: types.

0% directives in terms of the social relationships that exist

,~between the person .giving the directive and thé individual or group
to whom the directive is given, -The follow1ng examples are taken T
d1rectly frcm the classroom‘ S

c‘ . . : S -
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+ Statements .of personal need or desire:- '

I need someone.to help prepare the new bu11etin:board.

)

.+ Imperatives: . = . S LT

Give me your attention.:

. Embedded imperatives: .

Can .we get“ready on time? . i,
Y

?vPermlsslon d1rect1ves- T
May I talk to Mr. James w1thout 1nterruptlon, Billy?

. Questlon d1rect1ves- C : ) o _ S o =

: Have you finished your work?

e H1nts- ‘ - L
"‘f}w‘."

Lo Th1s room is certa1n1y messy. 'vg

These d1rect1ves are by no means clears For example, embedded T,
. imperatives do not make, the task obv1ous, but- subtly refer-.to the' :
.- attitude of: the - addressee, who is “expected  to recognize in these’
‘-:“.ommands the call to displays of willingness and ability. Embedded
s 1mperat1ves are declnratlves as we11 as - quest1on$'f
Rt . .
Are you g01ng ‘to check out those sl1des? . _{ . ’, :__:aﬁ.- N

e Tet ,“\

You can clear out the supply cab1net Mary, and you mlght want to
check the orders, Joe. ,

n

Could you stra1ghten out the bookshelves, Tom?’ o

d -
LA p051t1ve response 1s expected from the hearer; -the assertlon of
. recognition of a comp11ant attitude s 1mp11ed ‘#n the use of such
‘modals. as 'can,' ‘could,' ‘'will,' 'would,'-and 'going to.'. Inter--
preting the intention beh1nd directives is often critical to’
. determining ‘the appropriate response. Thee same statement or ques-
_-tion may be interpreted as sarcasm, a request_for: sympathy,“a e e e
walnlng,—or a-directive. " Pérhaps thefmbst common examples of this
are found in expressions using 'may,’ ‘might, ':''do ydu think’ you
*could,' or containing the word "favor': . “Ron, do you th1nk you L
'~cou1d "do all of us a favor--and be qu1et?"__ . ) S

“f
=’In these cases, the 1ntent10n is to remlnd the studcnt that he is
-infringing on the r1ghts of others by putt1ng/h1s own desires ahead
“of .those of the class., ‘ To suggest, .pwever,/that he would be doing.
".something special, i.e., a 'favor' for the class by being quiet,.
Ais to 1mp1y the student is 1gnorant of clas sroom rules. Other
students recognize this 1mp11catlon, the sequence below is a.typ1ca1
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: example of the remarks that below a d1rert1ve such as that noted
- - above: . :
Bob'. CIn response to teacher s comment to Ron] Yeah--‘

sit down.'n shut’up! ‘ o . i

Teacher" Bob, was. that necessary’ -y v -1

~'In thls 1nterchange, studenEs and teacher are un1ted in chast1slng
... Ron; - the teacher s -comment *o Bob is d1rected more. toward Ron- than“
Bob : . s :

. The use sf- tag questlons is another common way of neutra11z1ng
assertlons about 1ntent1ons, “motivations, -and respon51b111ty (see
p. 6). In the classroom, teachers use.tag questions less to
* request confirmation or agreelient than_they-do. .to weaken their
. assertions about moral and eth1c«1 attitudes of students' M"You
“knew better, didn't. you?" . Tag questions are actually declaratlye
in intent; '"You don't want that grade to drop this term, do you? i T
 does not call for a response so much as it asserts from the teacher
You should not intend that that grade drop." In-'polite society,'
Wwe are not supposed to make assertions about ‘the vants or. desires”
of ‘others. However, in instructional: 6r” counse11ng settings, such
.  assertions seem necessary..  Those who use these forms do not expect’
e verbal responses—-only éye contact or other signa¥s of attention .-
“.and respect. Infact, students who ‘supply-verbal- ‘support to these
tag questions are consldered disrespectful ‘Students are alSo.
‘considered .disruptive for offer1ng verbal responses to d1rect1ves
phrased as questlons' T

1 N

Are you about ready to hand that in now’ L

E How about sett11ng down to work°,"
Why don't\you check the encycloped1a° S

Would you 11ke to come in now°
Students who come from home env1ronments or cultures where'
',questlons -as- d1rect1ves, _hints,: or tag questions are: not-used; “have
. to-Iearn--if -they are ‘to “become: acceptable members. of the school's
speech commun1ty--not to respond verbally. They aiso have. to learn
. the values and behaviors. implied. in.these directivés., Teachers .
%" . who use these devices can .help by recognizing when and how often—«—-——*ﬁ
* they use them and by makmg an effort . to spell out’ the values and
~.behaviors behind' thése roiitines. .
s . t v
K "Rout1nes relat1ng ‘toctime and space usage are an integral part of
"the language of teachers. 'The assignment .of segments of time.for
specific purposes begins ‘early -in the formal educatlonal system.
"Individuals are trained to expeét cer-ain_events, to occur at certain
<times: of the.day, and for specific events-to follow one another.
Head Start and day-care programs reflect ‘this reg1mentat1on ‘in the:

t
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-

use of -time by the~posting of schedules.of activities-on;ciéssfoom

" doors and in the classroom.. Parents.are asked to talk about the

-This kind of training is familiar to .individuals from mainstream -

'wise ase' of time and the need .to Cooperate in such periods as
'clean-up time,' so that the class may move to the ‘next time block.

settings. Here, chi iren have been oriented traditionally to eating
at specific-hiurs; sieeping during certain hours, and playing at
particular times. The value mainstream society attaches to the

.’ proper use of blocks of time is indicated by the fact tnat| the most
-, frequent request. for -specific information about’ how 'baby'| is doing

is a question about whether or not the feeding schedule and sleeping

_routine have been established. This regimeatation teaches ichildren

from mainstream cultures to recognize boundaries of time between -
daily activities. Particular questions, directives, and statements -
are used to formalize these "expected uses of time: T

Now is not the time for that. = )
Your™time is almost -up. v v B o _ ‘ o

.oB
!

'It'é about time for L

It's mealtime (naptime; gémetime; geading time, étc,).' "

: ‘The\speechuused:in'children'smgames-ritimes;!”!time,in,!Jor;!time;nnunﬁﬂ i

&oht'::reflects the notion- that time is seen as blocks to be manipu-
lated, deldyed, suspended, or put into action. A value is placed

on 'using' time well by using it for the purpose for which it has.
.been designated. . Misuse-of one's time is not- something that is

-understood by ydung childrenTas-reqguiring apology. 0ldet children .
and adults, however, are expectedffb\understand the need to say -
"I'm sorry I*m late" or "Thank you for ;EEﬁaing\xggz;E;me to do -,

= M3 | g 2

this fgr me{' - . S o —~
-.Children from mainstream middle class humes’are-trained to perform T
—in-blocks.of time;,schoolsiandibthéi“iﬁ§fifﬁfi6hs.providing human S
services stress this as well. Conformity to rules occurs, there- :

" fore, ‘insofar.as childrén come from cultures that share thé rules

‘related to the useé of time as well as the verbal formulae of the

" classroom. Urderlying the acceptance of the.need:to use time well .

_is a fundamental notiow of respon§ibility to use one's time to the . o
best advantage in order to obtain future benefits and to avoid - - 4
wasting others' time., Teachers often question unconsciously whether o

" or not-an individual who is not conforming to the required use of -
-.a time period does-'so knowingiy and intends to inﬁOlVe others in
_ the shift of the use to which that unit of time will be put. -Open

classroom strategies have weakened these notions, and students are—:-

“operating increasingly according to schedules; they, establish for - .

“themselves. However, for many® the use of-timéﬁremains a moral
issue, a test:of.character and self—disciplingé»' o

© oy 7
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- Time is money;-'
Tlme on your hands.---'
A st1tch 1n t1me saves n1ne.

‘Space is another unit used for’ spec1f1c funct1ons in school " The,

; organlzat1on ‘and.use of space in the classroom are critical to

K inotions’of discipline. Value-laden’ terms, such as ’neat' or L,

S ;Jf,:'orderly, are :applied to bulletin boards, areas around trash cans, o

*77. lines of desks, and the work 'of students,. Implicit in the . 'correct*'*

or Mnormal' use of space in the- classroom are the.notions of: -
l1neaz1ty and space-function ties.. Many ma1nstream children grow

_up in rooms containing units rectangular or ‘square in shape, in

S : which ‘things are kept 11ned up (either horizontally or vert1ca11y)
._ = if they are to be cons1dered 'tidy," .and not 'messy.' Arranging .

"_obJects and work areas in .linear fashion reflects general norms of
mneatness. in mainstream institutions. Similarly, specific objects. '
or activities, 'belong' in special places. Mainstream parents say
the folloW1ng to. their chlldren when they are very young.

i

. Put your books away._ _ T_" . ,clg_ ) .f . SRS

Your coat doesn't belong there. .

e T

}—f—f~f . You'want the.l1nes of’the spread to be stralght. .

Lrne-your blocks up, and they w1ll f1t in" the box.

a
»

Many of these express1ons are heard in classrooms, as teachers
reflect norms of neatness and order. Things' are put 'up,!  ‘taway, v
'where they helsng,'. because- Mthat's -how we make the room look %
‘nice,M: Non-ma1nstream/m1ddle class, kindergarten and- first grade .
ch11dren instructed to,'put th1ngs up' often take. this-as-a-literal
__directive.- -and-hold- objectﬁ “up in the air, . not real1z1ng that the
teacher méans:that- the ‘objéct goes back in a -linear position on.
tits' shelf.’ Explicit directions clar1f71nguthese verbal formulae
- of space usage are necessary for students from home environments:

. in'which neither these formulae nor the norms they reflect are part
of soc1al1zat1on.

.-

A

. . . . M :.;'
. E - ;
a . Lo N - .

S

Learn1ng Teacher Talk' Why Studv It?

What then, does it mean to be a speaker of - teacher talk7 To be”
speaker of any language, one must know the rules of sentence forma
*tion-and how to use the language in 'different settings. and for .’
_spec1al purposes ;among: mefibers- of the "same .culture, .. In the. .class
Toom and elsewhe-e,. teachers use utterances :to’s commun1cate, they~
‘as\ell-as their-listeners must kpow the igrammar and uses- of these::

utterances in order'for commun1cat1on to take place. ‘Many - of tﬁez4




'sentences (or parts of sentences) used irn the classroom heve par- )
“ticular characteristics: they are fixed in form and do not show e
_the variety of internal structures of messages in other contexts.
Théy are idiomatic, sometimes even idiosyncratic: Do I have to’ :
use my spec1a1 voice?" '"Do you want. to take our spec1a1 seat” today, -
Mark?" "They do not carry literal meanlngs. Many have come to .be
automatic parts of sequences of sentences. "'Commuiiitation” depends
on shared knowledge between teacher and students not-only about thé
~ structure of these utterance= but also about the ‘norms and behaviors -
' ‘to which they refer. ‘T the pr1nc1p1es of behavior- to’ wh1ch the -
K *h_routlnes refér exist’ only in the teacher s m1nd it will be neces-
e ¥ sary to makeiexplicit to students the 1ntent and behav1ors meant by-*”
) fhese formulaic routines. - , ' .
. Consider the situation of the. student as a neucomer in the f0110w1ng
‘& % * ¢lassroom episodes that occur within’ the same day , o I

—ETeacher and students work1ng at a table ‘with- boxes and obJects

\ - - £ diffeérent shapes] L -
.:'“,-

A - Hold the red box up. ‘ S
o - Put tche blue circle in the red box. 3
Hold the. sheet of brown paper over the red box. -

D ¢ th15~read1ng read1ness -setting, the-- students are- Iearnlng~to "“f'*j
. _ deal with a paradigm: they learn.to dlsplay, to be-exdct, and; R
R most 1mportan*--to pay attention to ‘the examiner's actions. They
Co ledrn to learn by following-directionsj—they: probabTy‘learn'I*tfg_—'_'
«ove o -about. the meanlng -of - prepos1t1ons--the,exp11c1t focus of the ]esson.gé

Fi

Contrast the use of. prep051tlons in the fb110w1ng rout1ne expres-u———~j

. _:.sions as_the_teacher- attempts ‘to” ma1nta1n ‘classroom control through-+'
— - out the day: . - v -

< ~ . - N
-Y

" We've® got to get over ‘this habit of everyone stopplng at the
water fountain on the way toglunch .

\

o nLet s put the scissors _E_now.

Are we a11 in 11ne’ B B o S
Hold your work at your desx uritil read1ng c1rc1e 15 over.

oo 'As part of readlng readlness the ch11d has had spec1f1c dr1115 if’ wgg‘
© - the understandlng of “prepositions in purticular contexts.,<Yet I
,_these -same prepos1t1ons occur - without explanatlon in: the verbal R
fo ulae of control "The child may learn wordsﬂand the rules of
fheir, operat1on in readiness settings; however, this knowledge\
aléne 15 not/%nough to enable’ comprehen51on of norms-- and behav10{s
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Ana1y51s of the way people teach others in an 1nstruct10na1 settlng
.. is relevant to.the larger question of how ch11dren*acqu1re their
motlier tongue, -as.well as to the ways in which thay learn skills.

- and view the information gained in these settings. Questlons sort :
out for children what it 'is that adults see as relevant in a myriad .= &
__.of objects to be labelled, described, and man1pu;ated For -example,

.in many middle. class institutional settings, small ch11dren told to - E L

look at a cloth picture book will see a single item on'a page = - S

(usually with no context) and be-asked "What is this?" ‘"Where is . =~ - ©:
' - the ball?" "Show me the -ball." Rarely will they be asked "What -

do We\go with a ball?" . Children from mainstream homes leari early =

to handle what questlons and to recognlze that”names of things, ..~

"agents, ana events are :of major importance t6 ‘show what one has

‘learned ' If the language addressed to children to request Lnfor-

. mation is markedly different from the ordinary conversation of -

adults or from questions directed to adults, it seems p1au51b1e thag.

this difference nught help or hinder the ch11d in language develop-

ment or cogn1t1ve categorlzlng. ‘h : ' //

The study of the talk of . 1nstructrona1 personnel to/ohlldren should
-also include considerations. of how. language varies, according' to
"topic,. funct1on, and age and sex—o£LL15tener.- If the variation is
- 'not random, or if it changes according.to regular, patterns .over the .
span of the school years,_At_as.not_only_part—of eacherst-linguis~—
Ttic repert01res, but it is also part of the stimuli from wh1ch L

““and their est:mat1oﬁs of the respect1ve top1cs, listeners, and ~-J,._4L],ﬂs
settlngs for each . e : e', ;

All of these purpose for exam1n1ng teacher talk seem reasonable Uy .
' We learn about the séructure of the language and .its ‘particular = . - -
uses, and we begin td realize what teachers actually do with = - »
-language in the .classroom as: opposed to the use of’ Jlanguage in

"_other ‘contexts. Altetrnatives to. unconsc1ous use of teacher talk:
.can- come only when” teachers are made aware of ‘thestructural and u_i -
fhnctlonal features of their ow:d’ language. The goal of. change. is ” s
-not only for teachers to 'shift from-a ‘réle of ‘direct inflience fo _
an indirect one, but to provide them with iiaginative alternatives A
to many of the strategies and foutines .of classrerm that have become -
. fossilized and make teaching and learning boring for- everyone con-
cerned.. Moreovpr, the limited and often simplified register of.
_teacher talxohas implications for 1earn1ng strategies, and the
“‘observation of register,and’ discourse in context can offer insights
to students and teachers 1nterest=d ip the study of the . ethnography

of communlcatlon.

-

s
:

o . e §

Alternatives'and'Recommen&ations e e

In spite of a strong 1mpetus toward a return to tradrtlonal teach-
- ing strategles and’a currlculum of the 'bas1cs,' many aspects of

%pi; .. { ...p:.ﬂi.zz,;;
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o alternatlve approaches to classroom organ1zat10n may be reta1ned

by some schools or 1nd1v1dua1 teachers. - Numerous schools moving
from- traditio i1° to -modified or open systiems of operation have
altered their/uses of time and space as well, as their standards for
noise level and turn taking. Teachers who have adopted both the

:;philoscnhy and the methods of the open rlassroom have altered their

g

_had before adopting the open.classroom philosophy, teachers answered,

talk. They do not talk as much as they . 4 before; they.have
1ncreased/the1r use -of the future tense and of second and f1rst o
person (51ngu1ar) pronouns.

20

You w111 need to schedule-your prOJect nresehtatlons _before
June 13, .. ,

I don't understand what you re tryJ.r'w to do.

I th\nk Mary is"scheduled to use that space “for her presentatlon.

You check the 51gn*up sheet to see who has supply room duty.

You'll have a tight schedule 1f you try another prOJect befbre
" the end of the term,

v

f.-' [ t‘.mq Vered e s \m, —/
e 'lf“havé t5 dec1de“abuut_thefsafety»patrai—meetang Eeforea_a___jr

two o'clock. . o
The use of pol1teness fbrmulae has decreased when asked why they
it0 longer said "please," "thank you," etc. as frequently as ‘they .
"We don't feel we're asking students to werk for us. They set their J
own schedules, _lay out their tasks, and determine  their prOJect
presentatlons ‘to be given before classmates. None of the process.

- is oriented toward pleasing us or doing what.we want. We feel free

to express op1n10ns, say what we th1nk, and adm1tLWe are not. the
central factor in their’ learnlng." . .
Approaches to written dlscourse can be a1tered as we11. At the -
junior and senior -high levels, the format of tests has.been modi fied.

The usual procedure is to “ask questions. of students and request that .

. they- prov1de answers .in designated forms (lists, short essays, true

"devised that consist solely of answers; the students. have: to pro-

or false designations, multiple choices). New tests.have been

vide the questions. "This procedure has helpad students focus on

“information organlzation and transfer. For example, if the answer

given on a test is simply a name, e.g., 'Napoleon Bonaparte,' stu-

“’dents .have- to recognize that there are many questions thgt could

have generated that answer. In providing 'the possible questions, -

students may.reflect much more knowledge than when required simply
to: come up with “'Napoleon Bonaparte.' Some teachers have provided
short paragraph essays as -answers for which students have- to pro-
vide the best-fitting question.. Analysis of these answers has .
allowed students to ut1114e the1r comp051t10na1 and organizational
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.paocesses, the questions have to include clauses or phrases that
are approprlate stimuli ‘for each portlon of the essay o

Students in higher-level advanced classes and 1n remedlal claoses
have expressed satisfaction with this approach to information
exchange. The majority of middle range stﬁdents, howeyer, have
been very unhappy about this method. Presumably, many average level
.students have managed in part to maintain their grades by means of
- their ability ‘to predict the kinds of answers called for by specific
types of questlons._ In other words, they are adept at taking tests
and participating in class. Their school experiences have not
prepared them for providing questions to answers.. On the other
© hand, both advanced and remedial classes are mere inclined to
i be11eve most teacher-made’ questions .are unfair or inadequate ways .
. of judging' *what someone really knows' and see this alternative
method as a dec1ded,1mpr0Vement. Teachers 1nvolved in this answer-
. question process find that students often see information.possibil-.
" ities never considered previously. Many teachers also judge the -
procedure far. less bor1ng than the1r usual methods of- testlng~ """"

——tﬂapfations of this reversal have occurred also in middle level
classrooms where language arts, social stud1es, and ‘math are taught
by the same. teacher. 'Stores' and 'businesses' ‘are set up around

~——the-room,--and. groups_of students are sent to these .'to do business,'
"Numerical problems (4 e 29, 6;‘6f‘$400- —1bs,»@~JIQJ _are placed on

“the -board. ,Studénts go to the grocery, variety store, or bank‘to——“‘.j;_\;

negotiate transactions that fit the problems on the board. Some
students are observers; others are buyers,, sellers, bankers, etc.
Observers “have to record the transactions on appropriate forms or
*in proper_formats- (receipts for groceries, 1nc1ud1ng prices, totals,v‘ )
tax, and department . ablreviations; bank loan notes; charge forms = o
~ for store purchases), Other observers*have to write out- the - - o
transaction as’ a.'word problem or a.story, or use a- tape recorder
to describe the transactlon as. 1f they were an 'on-the-scene' TV
reporter. : "
oy .
-As a result of these act1v1t1es, language skills havéyimproved
ab111t3cs*to 1nterpret word problems. in math. have..increased; and
e LlangLage, math, and. social studies have become integrated~in 51tua-
-tions 'using various language sk1lls. Part1cu1ar attention is pa1d”
by sthdentsfto .the language used by the banker, .the TV reporter, or™
' the,clerk.h~Who is:-courteous?--Who-is.rude?~How*do observers judge
d pollteness between 1nd1v1duals taklng part in the’ transact10ns7

Some elementary grade teachers who have part1c1pated in programs to
analyze thelr own talk have decided to' use the.same technique with - :
‘their students in order to make “them awarc of the various uses of ° .
language and to enable students from, nonwmalnstream ,Jhome-environ-. .-
“ments to learn in school settings the meaningg'and rationale of
teacher_talk. Students have been asked.tdyrecord (in.writing ‘or. on.
” tape recorders) the language between Batman and Rob1n. Their con-
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versation abounds with politeness formulae. and Batman excels in’

" the stiff talk of caregivers: short sentences, moral pronounce-

ments, use of the first person plural, full comparisons ("Robin is

smgrter than the Joker is") and- 'will' for 'going.to.'’ In class, T~
ese dnta are used for discussions about language var1at10n ’

~

polite’ talk and ways of talking that don't -sound 'right,' 'natural,’

\.or 'l1ike we talk.' Studénts often make comparisons: "Batman so'inds
* just like Mr. Allen when he talks to one of .the sixth jraders." =~ =

Older students have been asked to record the language of Capta1n

»i\angarOO and note. politeness formulae, direct and indire~t orders,
real and 'false' questions. Teachers with cocpcrative (apd imself-

consc1ous) principals, have recorded portions’ of their_remarks to
teachers, parents, and students. Students analyzing these “tapes  «
have discovered that even their teathers.and parentv are sometimes

."talked down ‘to' and have to use certa1n formulae 1n particular
'settlngs w1th spec1f1c 1nd1v1duals. . - '

’ . "

The 1ntroduct10n of innovative technlques in language arts, social-
studies, and even ‘math no longer has tv depend on inservice teacher

" training or summer school courses at nearby universities. The-

creative use of language=-examined, -recorded, and analyzed--trans-

fers .into’ new classroom practices. Student assessments of what ¥

makes @ good teacher reflect. the effect of these changes: '"Good
teachers don't talk down to us " ‘"Good jood .teachérs cxplain what

they: mean by 'good,' 'neat ‘right,! 's a1ght', they‘doh't thlrk“}ﬁ

we are m1nd-readers "

It is generarl/ recognlzed--espeC1a11y by those who have been in

classrooms, where they  are sometimes outnumbered 35 to-l-<that
change is not so easy, especially in those areas where predictabil-
ity is most comforting, However, specific strategles modlfylng
teacher talk help”open the way to what are ultimate teaching goals.
across -curricula: assuming an open attitude about léarning about
language, becoming aware of var1at10ns in structure and function,.
and understanding and accepting the reasons for ,these:variations.
The -following- recommendations for observing. and ana1yz1ng language
variation are not meant to be ex&aust1ve, but\51mp1y first steps in

this process. Most important, they are introduced here to expand

classroom instruction, not to suggest that teachers 1ntroduce
variation for its own sake. ‘ : .
(1) Dlscuss the language of rout1nes w1th students., This- tactic
applies across grade levels. A social studies unit on the Civil

. War can beneflt\from a discussion of the .language cf military -

rout1ne, a first grade class can benefit: from d15cuss1ng Captain

- Kangaroo's talk to Mr, ureenjeans.

':(2) Be conscious of the behaviors of rout1ne that ‘'differ for the

school as a whole and within your class. Think about the different -
strategies used to deal with m15behav1or in. the. lunchroom: the

' pr1nc1pa1 makes a general announcement but ‘he or sne also asks you

-
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‘to talk with yohr class. What is different about tﬁ?-language (and
the assumptions of respon$ibility and respect) in the two Settings?

- (3) Ask fh&vstudents what can be accomplished when it is‘someone's

turn to talk. . Strategies of reversing questidns and answers between

teacher and students help. Another useful device is to give several

individuals an impromptu turn at talking with each other in front

+ of the class for a short period each day, or to give an opportunity

T

-

to 'take the whole floor' to one individual who has been 'disturb-
ing' the class by talking. L . ' :

. . B ' . : <
(4) .Whenever you catch yourself offering'émbiguous_instructions
("Straighten up,'" "Don't leave a mess"), change these to explicit
directions, . - : : .

o ‘ s N ) .
(5 Recogn;ze-when you are asserting a motivation:or intention qn
‘the part of a student ("You did that-just to get out ~£. spelling,"

"You never intended to bring.that homework in, did you?"). If you'

wish to express an opinion about. a student's behavior, do so -
,directly ("I believe...," "I think..."). Accept the fact that the
'studen? ‘may have another explanation, ' .

o .

- It is obvious that there is no emd ‘to , the nﬁmber of-alternatives _
to 'standard teacher talk.' The more we attempt to understand how -

our messages are structured, how they- function, and-how-they-are ™.
received, the greater our.chances of cofimunicating with students’

", .from different eénvironments and cultures. :The real test of meaning

1lies in our abiIity to be aware of what we have intended in our
messages and.how we have béen understood. :

o
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e - NOTES

. 1. _The study of teacher ‘talk is only one aspect of recent research
.+ into the social events of the classroom that examines the social,
’11ngu1st1c, and cognitive events of instructional settings. .Stu-
: dents have to reflect their learning within the ‘communication ' ’
- _system the teacher establishes. Major research efforts in class-
v room langdage began in the late 1960s with the Flanders Ins.rument-ﬂ*
' Analysis Categor1es System (1970). ' Researchers coded units of
‘communication in which the teacher's language stimulated a student
- response.” Analyses of frequenc1es of coded behavior revealed- that
... teachers did two-thirds of the talking in the classrooi Cr1t1ca1
' points in the facilitation of decision mak1ng were’ 1dent1f1ed in o
an ‘effort to influence teachers to make.their instructional-strate -
—--egiés 1ess directive. Recent work’ hascbeen more qua11tatrve and
".has emphasized preservation- and analysis.of the actual classroom
language data in order to describe the skills teachers and students - .-
'~ use for appropriate interpretation of verbal or nonverbal events. . -
L " The most comprehensive summary of this ‘type of research on class- . o
) room language appears in Mehan et al (1976). Other studies’ are e
reported in Stubbs and. Delamont (1976), Cicourel et al, (1974), ’
Gumperz dnd Herasimchuk (1975), and Cazden, John and Hymes (1972).
In the biblrography that. follows, 'several c1tations include research ‘

on various types of teacher talk. . o N

2. The f1nd1ngs presented here that .are not. specifically cmedlted
to published studies are based on research conducted at Winthrop
College between:1970 and 19”5 by myself and by graduate students.
Data were collected in rural and urban traditional and opeén class-
" rooms, day-care. centers,” ‘elementary, junior and senior high schools.
& The graduate student research was reported. in unpublished papers
-on the following topics: - reading 1nstruct1ona1 settings in an
elementary 'schgol “Helen Guinness 1974); principals and teachers
in' interaction (Vance Bettis 1974); third and fourth grade ‘math
and reading’ rnstruct1on in an open school {Judy Adams and Patricia
.- Threatt 1971-1972); mainstream kindergarten (Ann: Barron and ‘Mary
- Watsen 1970); monitoring motivations, intentions, and. responsibility
in readlng instruction (Betsy Forrest 1974); modified discourse .-
patterns in open séience c1asses, secondary 1ével (Patricia“Norris.
972); opening ¢ discussion in a fifth grade social studies’class ,
T Margaret Saleeby 1973);- monitoring politeness formulde 'and rules o
- for eating in.an elementary. school (Barbara Abell 1970) Field .
, notes made by teachers 1n151m11ar educat1ona1 sett1ngs supplemented
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these papers. The data were obtalned across grade levels and 1n
varied subject areas-and’ ability- groupings by three different Y
methods: .-(1) observation and participation by team teachers or
teacher, and class observer-writing down sequences of - 1nteract10ns,
' (2) audio taping of -encountérs relating to discipline between v
“teachers and studehts, or administrators and students; (3)"v1deo- Y
taping of ‘lessons.on similar topics (organizing an. answer, respond- \ .
ing to a fire drlil) The bulk of the data was gathered by the
- first- method; weaknesses in this.form of data collection were 'in
part compensated fbr by repeated observations of the same. classrooms’
by different students, simultaneous observations by -several- students
-~ and myself, and comparisons of observations of the same teacher or
‘._..subject area made.during different seémesters. Ethnographic field-
. work conducted in two communities in which many of the students
.. lived supplemented classroom observations. These school and
community data will be presented in expanded form in Heath, Ethnog-
raphy -and Educatlon Communlty to Classroom (in preparation). o

'
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