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ABSTRACT

One of 52 thqpretica; papers 'on sSchool ﬂrine and ity
relation to poverty, this chapter reports that there is.a growing

,” trend in this country to blame Youth crime on parental

overpernlssiveness. nva4lab1e data fail to support this and show that
all types of crime, including school crime, develop within families
ana school Systems emphasizing aversive and athoritarian discipline

techniques, Also, racism and personal injustice arsz more common in an -

authoritarian atmosphere. Of all types of aversive behavior control,
corporal punishaent appears mdst apt to induce aggressien. A theory
relating delinguent agression to the sewerity of<parental discipline
ig ske.ched ou*, and it is suggested that. a national "effort be made .
to discourage the use of corporal punishment as a socially acceptable

"child~rearing technique Since corporal punishment tends to produce
“beth fear and anger, its continued use in the school can only be

counterproductive to the learning process. A joint effort ghould be
made to train teachers in nopaversive but- effective techniques of
pupil control. In addition, individual teachers need the support of
well-trained guidance personnel who ure willing to enter homes and - ,
work with the behavioral problems at their source. (Author/MIF)
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' There i¥ a growing trend in this country &o blame youth -
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crime on parental ‘overpe: zigsiveness. Available data -
fail to support this and :show that all types of crime, .
. including' school crinme, develop within families and school

techniques. . Also, racism and personal injustice ax mozre ’
common.in an authoZitarian atmosphera. Of all types of -

aversive behavioral contzol, cozporal punishment appears
- most 2pt to. induce aggression.” A theory.relating delinquent

aggression to the-rseverity of paréntal discipline is -
sketchaed out, and- it is suggested.-that a pational effort be

. made to disgourage E&; use of corporal punishment as a

socially acceptable’ ild~rearing technique. Since
corporal punishment tends tp produce both fear and .anger,
its continued-use in the schools can oply be countexpro-

. ductive -to the leatning process.’ Fortunétely, many who et

stzongly advocate ‘corporal punishmert in tfie classroom
have axpressed a willingness to forgo its use \if more _
teachers and staff could be treined in alternative methods -

"of effectively handling the troublescme pupil. A Therefore,
_“'a joint effort should be made thoroughly to tzain teachers:
~in non-aversive but effective technigues of-pupil contzol.
*In_addition, individual teachers need the support of well-~
.trained gquidance personnel who are willing to enterxr homes

. and work wzth'the behavioral problems at thei: source.

-
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SChool vandalism now costs‘cuv nation 500 -million -

doilars a year. Inczdeﬁts of vzolence are also on the .

."-

The teacher-was always.right, and you'd bettex bélieve it'

Fise i ScHoolsS. THE case cf“N“W‘Ycrk*City_Ehop taacher'
Dayid Kozdin, who lost six teeth and. had his Jaw broken-by

‘a burly 1s yea::-old student (Hand, 1975)., is not atyp:.cal '

.Many-solutiops to.the p;oblem are being cﬁfgredf‘but

“the predominant théme appears to be-a cail-for‘a rétuin to

Sthat old-f£ hioned discipllne o 8ymptamat c- o:‘this con- '

servative trend in education is the "back-to-basics move-

" mant, which.many pecnle have l;nked ‘with *! forced‘ﬁatﬁlotism,‘:

paddling, preachxng and purthqism {(Egerton, ;976) A:tic-
ulating this attitude,. a Black construction werker: told a

New York 'Daily-News reporter, "Whean I was -a kid and got . :

punished a‘{: schoo’,l,. I g_?:':t punished again when T, got home.

-
-

(Héh&,'1975, B 48) . Th;s angry pazent concluded that toa

\
many children don £ obey thglr teac ers or their-pa:?nts ’
because they falled tc recezve the needed discipline S

Although The New York Times'has editorialized .that "To blame

pa:gnta%apermiséiveness.fo:'schooL_violeQS:bis.tco easy"”
("Violent Schools,” 1975,.p. 28), it does not dispute this

feeling that pazental ove*pe:m;ssivenesé may well contrihute”

" to the p-oblem When two voung boys caused $50,000 damage-

to & school . in a quiet, upper mzddle-class subuxb of Ngw

York Git?} the andry townspeople blamed it on "the pefﬁéssive -
: . T . 4-‘ -, ‘ L . 'l”, . ) .
o o ‘
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attitghes of the schools,”‘the leﬁ*end? of the courts, and

thg spa:ing of the rad"‘(?aber, 1975).. - ",

kurprising coming f:pm 'elzgzous fﬁndamqntal;sts (Schxoeder,.','
1974), but it may well be a matter of cogcern when the 1 -a:ge:.
puhlzc begins eb egpouse this theory. The:e is a q:owing

fea: cf‘c:ime in the United States, aﬁd perscnal crimes

tend to" ﬁrzghten peonle more than others, even thcugh the

:isk of personal Lnju:y that we run ea:h day fram othe:

source. is eno;mouéLy greater CBrooks, 1974) ‘“It would -~ o - —-

-Seem that this feaz, due in part to'the sensat;onallzzng i
" of crime by -the med;a, has :esulted in a reversicn to a_* “

T e

' growing antiperm*ssiveness bias’ (see Welsh, 1976c)
" nu:ing thg 53§ and 50s the proq:ess;ve education move- )
" penf of John Dewey and the aimnst venexated book on child-.
;;¥a by Dr. Benjamin Spock (1945)° qxerted.gzea; _nfluence‘;
iﬁ'som; _strata of éociety. The actual iﬂp;;é ou child-
rea?ing attltudes and on educat_on, however, was prohab
more 1llusioq than substance, During the mid~505, Doctor
fGoodwin'ﬂatson (1957) set qut to campa:etthe behavior of
50 elementary school child:en from "strict® mi éle-class
homes with thac of 50 children from permiss;ve mlddle-
class homes._ An attempt was made to select- children from'

hcmgs that were judged tp he "good" by commun;ty standards,

To Watson's dzsmay, he was able to fia‘tonly 34, ch;ldren kf
from "fairly oenm;ssive homes’ and none f:om ex.remely T .
?ermzss;ve-homes." I o~ )
. ' - . “ , .; .;
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Wheén this g-cug was ccmpazac to 47 ct 11d:en f*am st:zct .

- hémes " the behav*or: r:atz.ngs- and psychologi cal test data. é o

'~favored the permisss vely raised children. They tended &0’ ' -

b ~

be more Lndependent and more inclined to display xnitzatzve'“

Jthan d;d the st:ic 1ly. ra;sed children and were moZe

"sccialized and~cocpe:at1ve, ‘more able to’ perszst in tbe

face of frustrat;on, wore incl Lned to express DOSltAYE
fealings towa_d othersf and less chl;ned to ekpress hos~

.tility They were more lzkely to be hzahly craative,l N L

imag:nat;ve, spontaneous, and orzqznal 1n their th;nk;ng

and general benavzcr Earlzer, Radke (1946), who’ studzed

"nu:sery- and kznde_garten-aqe childrer from pezmlssive ‘and

f:cm strich homes, had come to a similar concluszon.

In sp:.ta cf l:.ttle experimental suppqrt fcr: the . . ‘

antipe:misszveness position, strong attacks‘agafﬁst Sncck'

' generally propermissiveness stand stapted &o apnear,xn the_

¢

childcare literatu:e The embatt led Dcctcr\Spcck tcck,a .

.much tougher line in his lates. book (spock, 1974). Per--

miss;veness has now beccme bad we:nffénd people are 7
becoming inc:easingly lese perm;sszve in their attitudes.
In 1965, 33 percent cf those interviewed in a Lewis, Harris A

pell favc:ed the deqpn penalty,)put by 1977, 67 percent

™

’ lSte jerg® (1964) and Torrance (1963) show creativity to

be essentially the opposite of authcrztarianzsm, and .
creative individuals tc function best in free, cpen .
_envircnments. . .




. . . ‘ ’ i o Y " N .
S Nsupﬁomted‘ithlggcng respcndents to a 1968 Lewis Harris
{ | " pell onchild discipline, 86 percent. agreed that the primary
* . need‘of young peonle LS ‘strong discinlipe from their parants,

y : _84 pe:csnt app:oved of snanking ch;ld:en, 49 pe:cent

apprnved of a schocltéaqher h_ttzng a student, and a neﬁcent.'
. “- e -even approved of a-parent beatzng his oz her chi}d. Con-

| E:a:y'to popular opinion, American parents are not Eérmissive.
Thcy probahly neve: have been, and if anythznq they dre

. +
* .2

becoming-%ess s0.’ )

- F_ . With thg’ ha:d-liaers gaining momentum, the U. S.
supreme Cou:t s Qctober, 1975, and 1977 decisions to allow ‘
co:poral punishment in the séhools smould not hare been

: unexpected. Even though the National Educatzon Asspciation s ¢

. ' Task Force on Corporal Punishment in Schpols (NEA Task Force,

1972), had voted to phase out corporal punishment 'in the

- E] -

' ZGary-Gnlmore; the. £first- pergon to he executed in the United
States following.a l0~year moratorium on cap*talfbunzsnment,
said just?before khis death:

) ...T could hever understand. vhy my father seemed %o ’

* hate me. I just endured his beatings. Sometimes I
" wanted to kill him, and the ‘first hate I felt was .
toward him. (Garreﬁt, 1977) ‘

His-annt, Ida Damico, recalled. ' R

Gary had a sad childhodd. Bessie was quite mean,
. always beating and slapping him. Gary's father, Frank,
’ was even meaner when he was drunk. (Eight Women, 1377)

Du¥ing the course of counseling 20 violent pr;soners ir San
'Quent;n, dobart Bahkks found that every single onme had been
the victim of a severely punitive childhood (see. Maurer,
1975a). Extensive news coyezage indicates that atl of the
major assassins and would-be assassins of the past 13 yeaxs
suffered s*mzlar backq ounds. ]

- ' H ) ';- I
Co 1
- 1497 -




schoals over-a ane-year period; beginning ia 1972, the 3,“ ’

Loule -rea.saned i.n 1975 that to outlaw c:ar:a::al pum.shment - ‘

L} «£

, "bucks a settled t:aditicn of countenaacing, such nun_shment

when reaSanggﬁe. .In April, 1977, they Jalted the clln;cal

‘ publicly in supna:t af school carparal punishment (Pra

as he Eeat them,

' knitting needle, and'ﬁauis-gIII was_whigpe% upon awakaning’

communi ty hy ruling that a schoolchild is " not entlitled to ‘:

. the same protectipns efta:dpd criminals undei the Eighth ;.

Amendment, suggestlng that any red:ess indicated was ahtain-

ahle-under exzsting laws. With the prest*ge of the highest '

court in the. land hehind school spankzngs, and w;th the

cl;mate of the ccmmun;ty swzngzng taward the suppart of
ha:drlzne annraaches to discxp_ene, the NEA has little T

¢hance af changing the "gattled tradition of hitting childran

in the scboql; in the near future, espec;allv nqw that ’
out .. -

z
~

John Rya:, this year s preszdent of the NEA, has

and Can, 9717, " - . '
\ N ) . - '
.Qur Anglo-American Heritage: . . . |

‘-The-Student Must be ?lagged ' o |

i i

As Lloyd deMause (1974) points’ out,,"The nzstary of: - _ j

i

childhood is a nightmare f:am which we have Just hegun tc IS
(p' l) »

the hirch rod as a meane-af correction.

awaken"”- ’In anczent Greece, the schaol?aster used .E
: ~Eomexr was flagged;jx
as was He:ace (Seatt,IlSSSf p. 9%)., and-Jahn Milton's wifs.
complained that she heted to hear the cries of his nephews

Beethovern whipped his pupils with a

* l ) . 8 .:; T .’ . e
. ' . o= 1498 - ! '
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“for the nreviaus aiy s" txansgress ions’ (deMause, 1875).

L

E -The p:actzce af whinninq children in thé home ard at

’

schaal fs f’equently just;‘ied by Saloman s dicta: "He

that spaxetn the rad, hatath his sons but he' that loves

v knaw.

: hm chaatises._hm_aet;zes,--mand "Wi«.h.holdwhet-ear*ecti-on
" frem the child;

for, if thou beatest him with the red, he
shall not diz.”

Théﬂlattér} ﬁnfértunately{ is not always
true, as thdse of ‘us who work with child-zhbusing parents
. Wedée:n schools, ﬁarticulaély thas; of the.ESth
. centu:y, have a histary~af remarsable b:utality One
19-century Ge*man*kchaalmaste* estimated that he had q;ven
911 527 strokes wigh’a stbck, 124 000 lashes with a whip,
136 715 slaps with the hand, and 1,115,80C boxes on the ears
_{deMiuse, 1974, p: 41). The situation was not.much hegter-
in Engiand. At Etori; where the whippinéh were unusually
severe, each, bay’s b.zl1 anluded a half-gulnea gha:ge far
. birch, whether the boy was ﬁlagqu&'g; not (Scatt, 1933, B.
'. 100). Even, though England has made Some progress in recent '
. | Yeare, when more thah 200 suudants Ln one of the 180 schools
in Newcastle~Upon+Tyne rioted, a cammi-tge af teache;s,
community leade}é, #nd the headmaster decided to deal with’
the problem by making the "standard strap” wider; lange:,-
.gg: and heavier, and to use xt on glrls as well ‘as on boys The

"“’:i ‘a.st a.ttemnt to ban cozporal nunishment in the ?nqlish

b4
schools was in 1972, dur_ng ‘the Conservat*ve gavernment,
ﬂ;ﬁ} but it went nowhere (Cof;ey, 1976)

» ]
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The students'

-
.,.

lot was not measurably happier in the

Unitec‘. States a.nd its ter:r:.tor:ies. ‘I‘he hew England Pv-mer: '
echoed the nnglzsh tradition of school flogg:ngg’with the
following. )

The ~-Idle Fool .

., country in the early 19005, £ells us that thingg coold get -

J Job feels the Rod .
~ - Yet klessés GQOD

™ ! ] ¥

The "settled tradition +the Supreme Coq:t Justices’ o
were speakzng aoou* when they made their Ln%amoua 1975
sohool spankxng :ulzng is well doctmented in ch;ld:en s,
literatu:e. Lau¥ra Ingnlls Wilder, outhor of the, Little
House on ‘the Prairie series, tells us §1937) what it was -

N

llse in the Dakota Te:rxtorzal schools of the late 1800s: {

Laura did not know until lateg ‘thdt the ruler was |
to punish anyvone whb fidgeted or-whispered in .\
* school. Anyone who was so niughty had to walk up
to Teacher's desk and hold out her hand wh;le
Teacher slapped it mady times, hard, withk' the
er. (p. Ll51). . . ) P,

, Lois Lenski, who grew up in the lorida:"c:acke:"‘
£y

a lzttle rough at times in the country olassroom. Lenskdi

desc:ioes a confrontation between two roughnecks and & .

The teacher told the boys, r"Eou fi

L

s;iok-wzelding teachex.

and, as

do as, T say!" he raised a bamboo stlck, books and
slates went £lying throudh the air, and the azms and legs
of the teacher and the boys "...became ‘so oixéd up, it was .,
_mpossiole o tel; which wa.s'x«:h.:'.c::h.‘l The tencher was sub-

sequently "beat up to jelly," by these two young toughs,

/ ®
v

- . . * ;f " . . R
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* and the child%gn were out of school for maﬁy weeks,that'

e m

»

year (1945, pp. 34-38).

-

w

Mark Twain, whose writings frequently menticn the

s ot ey

beatings he received in- school, also seems to have'harbo}ed

a desire to get even. Unlike Lenski's young toughs, Tom T

*4

. commiﬂsionzng the szgn pa.nter s -son to guild the hated

-
Lt .

Y

g-schaolﬁaster s bald head while hﬂ aozed ‘Twain writes:

-
n-ur.- :

Sawyer (1875) and his f’;ends showed more c:eativ:hy bY e L

Mr. Dobbin's lashzngs were very v;goro&s ones...f
He seemed to take a. vindictive pleasure in punish- .

ing the least shortcomings. The consequencg was, . e
. that.th& smaller.boys spent their days in terror )
‘and -suffering and theéir nights in plotting- revenge. .
., They threw away no opportunity to 4 1£he master a w
' mischief, (p. 169) - ,6 < :

with the avazlabzlzty of handguns ia the 20th cdhtury,

*

the situation has become more dangerqgs. One of my own

patients, 2 27-3ea*vcld dropout who left school because he refused

.

a paddling, desc-ibed one of his teachers Ln Spa:tenburg,

J’& K]

South Carolina. ALl of the, child:en feared and hated wim )
because "he'd whip you even lf you, ’didn't bring yourﬁl e
homewqfﬁ’;n.§ Ee'd made this thing with a thick strap with
a stick gied to it, ;nd people hatg? that stfap. F;nally,
some kids beat him up and put him in the‘hpspiﬁal...aqd I
guess zt was probably for the whipp;ngs. After that,gh; o
brought a gun to school * Another, of my patignts remembezs .
. her father heading ocut the.door with a loaﬁed?shotgﬁn,-fuily.
intending to bhlow ofi the head o: a kznde.garten teacner wbo
had dislodged a burn scab on my patzent wzth a paddle 'The&
man was 3ubdu§d by school officials.

’ . e T
- 15011 Dt SRR

f
. !




In a I§75 fnci&ent reéorted by the As=oéiabad nreﬁs.'

p——

Lester ﬂilson, the ass*stant prihcipal of an Alcanta hzgh
school, was c"itically wourded and paralyzed by a«gun-

wielding 15-year-old boy. The enraged student shouted, %

‘shootlng ' Some sc@ools have. xndeed. become armed,camps,

~ the incrdlnate number of juvenzle delingquents who had bdeng

‘mgntai yeaxs.

quents, I-have also started-gathering data from a variety .

) of sources ih the community.

" the abQGE Etudies gﬁd Bugporting da%a_é:om the literapura;‘
" .I have constructed what I cé}l my “belt theory" of juvenile .

,delinquency {sée Welsh, 1976a) .

* who has never been exposad £2 a belt, boazd, exe ensicn' cor:d, .

"¥ou aze not going to wﬁlp me" any more!" just before the .

with potentially. lethal weapons being stockpiled on’both

A —— R . - )

sides. ' . o o .

Corvoral Punishment and belinquency:

Ts There a Connection? . ] .
. . ) ' , ‘.
Y N v,

Early in my clinical career, I was alarmed to diséover

i -
o S
et YUY

o "f‘h'"‘

exposed to, harsh parental.t eatment during their develop-
Int*igued, I took the time to question my ,~'ﬁ
de;inéhent‘pétzents anéd their paz&ntstfare:ully and to |
iabulate the information regarding ﬁaréntal punishment

practices. In addition to this first-hand data on delin-

To date I have surveyed FTA

members, adult education students, laundromat patrbns, and .

seévicg;club youths., [Using the information obtained from'

The beit theory gets its

name frcm ny. discovery that thE~rec1d1v1at male’ del*nquent

' i

or fist during his develonmental vea:s Ls,v*rtually nonexzstent.

12 o, _
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. One extensive study helped to com’rmc:e me that corpor:al ‘“
. . pmishq%nt could not’ easlly be viewed as a harmless - -

, American tr¥adition, to be tolerated and suppotte&. Thiﬂs
R study invgived’ﬂ?ﬂ consecutive juven:’.le c:ouri-: referrals, 38 -
“J?oys and i9 girlks. Aggress;.veness level was detem:.ned for:
N ‘"a" ' geach s;a.bjeé:t fzom t.b.e offense record pr:ov:.ded .the ~juven:|.le
-c:ouri:, and he or she Was pla.ced i.nto one of ‘three categories

k

of agaress:.veness. ‘Severe Parental’ Punishment QSPD}“ vas
..'.. - ’ \
- found to be segnia.z.c:an..ly related to ael...nquent aggress.bon

in ..he boys buk not in t:he gz.::ls, a.ltho gh the trend was in

{the expec:ted d:l.*'ec'.::l.on for the” female S e. In fact, the

only boys among ‘the 58 who were not r:ea.lJBx cons:.dex:ed delin-
. Quent ‘were two ma.le subjec:ts who had not b en exposed to SP

-

. / " Do Blacks Eave a Higher Crime Rate \

L] - ~— .
. . Because They .are Poor? \\ :

. Y \

Fo: somg Lime, I had been troubled b& the fadt that -

>

m;nor;ty subsj ects, gr.marlly Black males, have ¢ nsistently
. higher: c::z..me r:a.tes th;n ha.ve whites: Even more d:.s‘-urb:."g " “m-
' were the ‘data a:eported by Wolzgang, Figlio, and SeJ:\.?i.n X1 973) '
which found higher crime riates'for h:.gh-szs, nonwhi*‘\
delinquent males than-for low—SES whztes. Since I h:é\lonq
suspected that SPP was a bette* predictor o-_aggressl&é‘

level than was socioeconomic c:lase, the minority Sukjects .

e

3severs Parental Punishment (SPP) was defined as any tyve

‘ of 'physical dJ.sc:J.pl:.ne utilizing a weapon capable of in-

- flicting- nn,rs:.cal iajuzy. These included belts, boards,
extension cords, fists and the like. They did not mcludo

. open hands, switches and similar things. ]

A o ¢
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in our samé*e wefe combazed to.the white subjects as tal' o
severity of dis;ipIine. As predicted, more of the ° .‘IL
o ' ) minerity subjects.thn of the white subjects were‘fnund tao
have been exposed tb SPP. Our delinquent subjects were.
then separated ia;o twa §Es.1evels: those whosé parents
wegé blue-collar workers 6: in the trades, and £hese whe
had p%rengs in prn%essinnal?managerial-fields. The compar-
isen b;tween those subjects who had received SPP and those,
who had ‘ceceived only mnderate e} m;ld pun;shment was not
: ) szgni‘;cant. Clearly, witb:n our sample of. delznquents,

'-SPP was related te mznroity-grnup states bhut ﬁbt to sccial

class.

In another study, of 132.4anndrnmat pat:nnst'this N
,relat:.onsh..p was quite apparent. We found -tha.t mnr:e. mi.nnr:ity.
'(Black an&\Puertn Rican) subjects who had attended cnii:gg e

L (nur measure of SQE) were wzl_;ng to use a strap on an eight-

{

Year-q%g cn;ld than wers white subjects with no colIege
training, although minority subjects who had 'some college 4
_background were less physically pugztzve than wers those
who had nene. It would ;ppeaﬁ tba; the usg of the_strap én
a child is a cultural phenomenqn which can be attenuated hy
higher S$SES, but not eliminated in cne generation. Perhaps

o

. s %
- this is why Dx. Spock's recommendations were admired but,

[

if Goodson Watson's data is to be belieged; net really

followed by, the majority of parents. It would seem that

. parents learn far more about chlld-rearipg from their own

ooy, @
' . . '
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- parents than »ney do £rom child-zearinq manunals. My own

—
"

. clinical data seen to sunt:art this (see. Walsh, l°73) i:
adm;t, however, that noverty may well be 2 significant '
source_of frustration. driving the poorx parent to beat his
or hei chil:za\\haxder and more oftan.. In fackt, it apﬂea;s

.that relative poverty is more crlminogenzc than is abject

‘poverty (see;Chester, 1976), as pred;cted by longshoreﬁan/

ph;losopher Eric Boffer in 1951. “ ) \

_ 1In a study of 100 delinquenps and their parents,,ég;ll . E
\ in érogress, I ask the parzents the Le;;s Harris poll question,,l ‘
“Do you feel that a parent is ever justified in b¥ating his -
or her child?“ Approximately’ 80 percent oﬁ ny Bla;k and
Puerto Rican Sﬁﬁjects aﬁ& approximately 40 bérceﬁh of my _ ]
white subjects aras answering Yes, this' is in stark- contrast '

‘ " to the 8 percent of the national sample that a.nswex:ed the - ‘

‘ "Ha:rls*;oll in the aﬂ;rmatzve. In the same sPudy, I have :

. L been using the TAT %o degermine the delinqueﬁts‘ feelénés
about corpcoral punishment. It.is clear from this work-that
fear ;nd aﬁég: are produced simultaqéously when a chilé is
spanked. I ém hypothesizihg that the yYoung chlld is usually

/
fearful of the parent; But ‘that, as the child JEOWS older,

anger supplants the fear and. the parsnt loses control: Ia . !
fact, the paradigm is consistent with evidence of éoor ;
conditionability iﬁ delinquents and psychopaths. ' This will -

be discussed later iz this paper.

.9
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° Does ‘the L_tﬂrature Sunnort‘

\
the "Be.t Thecry"? T .

h Learning theorists, bave longuknown that gunishmeg% is
a highly complex means of cont:ol In fact, the same pun-,
ishment may:act as a stimulus to»accelerate or to retard
P perfbrmance of the same hehavior, depend;ng upon whether e
, .is givan ;n such a way as to produce responses that are .
compatzble w;th or in conflict with the behavior in question
(Fowler & Miller, 1963}. 1In othe: instances, nunzshnent may
servé no useful purpose because iks inh;bitingueffects tend
_ to wear off (Skinner, 1338) ' Fu:the::;the timing‘of the

punishmen tha ﬁtens:.t‘y of the nox:.ous sti.mulus, and- the Y
opportanlt; for alternat‘ve response are’ among the host of
' cond:.tions strongly affecting the type of response the pun- .
ishment will elzczt (Solomon, 1964; Church 1963) Finally, _
T it has been found t1at experzmegtally induced paxn can produce -
, éio;ent aggressive attacks in a wide variety ogvséecies,_. '
iﬁcludingtrats; pigeons, and monkeys (Ulrich, 1966; Azrin,
1964) . . " . "
-y Although no investigator has been, or would he,ffbdiish
‘ enough to investigate the relationship between corporal '
punishment and aggreSSivéness*in children through laboratory
_éxperiment, there is ample evidence from field studies to . S
indicate that the relationshin is a strong one. Se;rs,‘

Maccoby,and Levin (1937) Zounl that mothers who severe y o

. ’ I‘ -
16 L R 4
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punished agqressive behavzor eheir ‘children had more
agqressive childzen than dld nothers who lightly punished
aggressiveness. Eron, Walder, and Lefkcwitzn(197l)_found =

ttat’schcolchiléren who were rated by their peers as the

-
~

most aggzessive in the classroom tended to have parents ’

_ * who freéuently used corporal punishéeﬁt.?,When samples of

delinquent and criminal suh;eets are investigated, the ‘ /
findings are similar. Climeht“ Rellms, Ervin, and ?lutchik
{1973) Zound five nonmedical variables associated with ’
viblence, one cf which was _sevare parental punishment. .
Even mm:econv;ncing is ¢h recent work of Langner, Gersten,
and Eisenberg 11976), who found that punitive.parentinq-(the*
use of a stick‘cr belt; and the frequent withhclding of
privilages) was the most-’ powerful derived predicter, and
that the behavior ig predicted best was antisocial conduct.
The behav;cristic psycholcgist A. Bandura in 1962 sketched
out the learning principles underlying the behavior cf
Rusty, a delinquent youngster whc had been reised on the

strap. Bandura s work pointed cut how pain-aycidence conRw.

tingencies produced vﬁhning-eway behavior, and how his

parents’ attempts to suppress Rusty s aqgressive behavicr -

through severe punish nt served cnly as a eedel fol) ways
to counteraggress toward chem.
, The crosscultural .studies are equally impressive.
" Twelve investigetcrs (see Whiting, 1963) carefully studiad
six cultures and found aﬁstrang relationship between putitive,
restrittiye child-reariné and cultural ag&ressicn. Tor '
SR VA A :
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"exammle. the Nyansongo of Africa ‘used’ ‘fear, th:eats, and

——

zphyoioal punishment td socialize their children, a.nd'x
hemocide, rape, and:assault were common in their cuiture.
"In cont:ast, the Taira of Okinawa orimarily used denial or
‘withd:awal of love, their cr_me rate was low, and respect
fo; the police. law, and order was high. .

< When Bolton (1973a)} repo:tgd that hypoglycamia was
f probahly the most’ significant factor contributing to the
-high_level of agg:ession in the-Qolla Indians of Peru, -I
wrote to oim and he confirmed my suépicioos tﬁat the ¢olla

were extremely aggressive parents (Bolton, 1973b). Q' Hanloq

(1975, o '206-244), himself an Irish Catholic, suggests
that the ext:emely violent aots committed by memhers of the

L [

. Irish Repul:.can Ar:ny in No::'thera Ir:eland a....g a na.tu..a.l | . :
product ¢f the brutal child-rearing practices of the pbo;,
tense, distresseqd, and unhappy .Izish Catholic mothers and

-

s -~

fathers. B T ¥
Of’g:owing interest ig the’'work of thoso studying the
physiologital oharaoteris:_cs of violgnt orwaggressive people. Q_;
Moyer (1974} has gathered impressive evidence that the male ‘.
of tho species, whether hamSter 9T human, is’the'more aggres-
sive sex. The data strongly implicate the and;ogeno. This
is,‘oﬁ course, consistent with the crime statistics gathered
"aver the years, where males domindte the scene, Nevertoeless,_,
" Moyer (19751 ireely admits.that the agg*essive threshold of an
animal cari be altered by externmal euents, particularly stzess.
R R TIEEE
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"L In fact, ‘he poxnts out that nqsszble inherited

+

tendencies for hostzl-ty can be even more readily and
intgpsely arocused if the organism is fbrced to live in a -
dnérived: f*ukt:ating, and stressful énviranﬁené (1975).

I subm;t that the strap clear.y qua.ifzas as.a cause of
stress. o . .- "

Another aﬁupue of - resea:ch which may be closely

-
-
o .
_.\.-‘

.related to the corporal punisnment issue, although this

link has yet to be established, invclves the conditionabilzty
of dolznquents and psychopaths.4 We‘kncw that-gdult psycho-
paths and c".'elipque:'zts condition poor:l;'q(H_m , 1965, 1968/

7Y

Lykken, 1955, 1957; Frinks, 1961), but the reason remains

cbsecure. aysenc& (1964) has argued that the psycho;at:h~

_is . a peurotic ext:overt whose _peor conditionabiiity is

"_.

prubably an innate personality t:ait. Tha psyshopath's

‘ meulsivity, insensitivity to others, lack of moral values,

and failuze to profit-'from past experzence or to respond ) ,l

| favorably to psychothezapy is well known to those of us who

bBave worked with such subjects. EHowever, s;hachtér and
Latand (1964), Schlichter and Ratliff (1971) and Hare (1968)
_pavg:ali shown that the psyahopatﬁnis particulazly poor in l _
. Learning pain-avoidance tasks, but learns adequately with s
éewa:&. This éugqessg the éosgiﬁiliéy that the psycggééqh |

dMost investigators differsntiate between ordinary offend :
*psychopaths, -generally using the definifion of psychopath .
,fizst suggested by Cleckley (1964) and later extended by
‘Haze (1970). However, there is data to suggest, that, at
least at the cognitive level, the psychopath is probably
at an extrame of continuumeof emotional insemsitivity - ‘
(see Widom, 1.976). . ! ‘
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- * has either adapted to or d.scove:ed some way to 1gnore pa;n o

v—
+ . . —_—

and pupishment. In fact, - Ea.re {1974) reports that physioc- .
. FY - - LI

logical measures of autmnomig}:eactivity suggest that the
/! ) ’ ’ A - !

'psyc%fpatﬁ doeés not seem to have a no:mal'ant;cipqtory‘féar

. rssponse. .Eééa suggests that the psychopath LS unusually
adept at modulat;ng avq,glve cues wh:ch, in wurn;’ reduces
. the emotional iﬂpact of 2 situation. Hare wrztes (1974)
Tke pictu:a of psvchopathy that emerges,. ‘there-
fore, is of a disorder which theze is ready. activ-
ation of psychophys;ological defense mechanisms T

when zversive stimulation is thxeatened ‘ar ant;ciﬂ
pated. 't'p 9)

- 2

-

- Lykien (1967) ‘has also noticed this insensztivzty, labgllng
the prucﬁfg/ né&atxve perception.” )

Qur data aze,qulte ar regarding the punitzvu chifg--‘ /

hoods of virtually all delinquents. Sincé a child, no matteb s

how harshly tréaééd. is forced to felg almost totally.upon v '

. . his or her parents for food, shelter, and éhatever secu:ity )
; .they might provide, it would seem only adaptive for that
‘5hlld to learn to ignore the parental mzst:eatment .

In a different, but related, line of research Widom

‘ ;‘3_ (1976) reports that psyghopaths ¢onsistenly report less
;mohioqgl impa€t than do normals when asked to visualize a
number of anxlety-produczng,or emba::assing situations. . ot

, Again, the behavioral pattern of the psychopath is of an
- individual who emotionally perceives the world differently
than do most of us. It is not surprising éhét psychopaths, -

with their blunted‘emotional response systems, tend to be

. e !
20 , . @
- ’ . f,
. .
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stimius~seekers “(Farley & Sewell,. 1976). That such
blunting can be produced by severe poxanting is cartainly

possible. ' . L

How Corporal Punishment Affeci:s the Schools”

During a symposiuﬁ}debate on scﬁool séanking I recently

p—

chzi:ed at the annual convention of the American Psychological

Association (wclsh, 1976h), several oextinent ooints were -
made, both pro and con. Dean ﬂb;tmorelcnd,‘president of the

North Carolina Assceiation of Educators and a supporter of.

ischool corporal punishmcnt, likaned tﬁe teacﬁe:s co buck
‘privates on the front line. arguing: .

.es.And like war, sometimes it can be hell....
The abolition of corporal punishment has not
reduced violence in some of the schodls in ° ’

. the North, no matter Wwhat you say. I3 fact, ¢
1 believe that it has probably increased. (p-54)

Another supporte'r, Lan‘sinq_aeinholz‘, superintenden .
i+ ] - - )
of' the Burlingten, Vemont, public schools, remarked:.

Speak to any classroom teacher and ask him what

he/she is there for, and he/she won't say he/shc 5

there to discipline ch;ld.en, he/she will tell

you sverytime he/she's thare to teach...." We'le '
talking aboyt the~hard-core discipline problems

in the..school, year after vear. ’...(When) every

single ‘technique -available to a classrodm’ teacucc:

and the principal has. besn used, what do ydi'do
- with that kid now?...,It!s a hell of a lot bettex.
alternmative to try corporal punishment than sending . %
him/her out on the street.... ,He/she is not going

to contribute anything to sochaty once he/she is- *

out of school. And, if the aXternative is vhacking
him/mer on the fanny once
it’s a hell of a:lot better than sending him/her
down the road. (p. 47)

’ P -?5111- k ;

twice and it helps, “




Dr. Renneth Wewbold. sunerlntendent ofg;he Norsh

[

Carolina s Scctland County Schccls, said: . '

...I think i%f other'forms of discipline caﬁ be
shown superior to corporal punishment, then I’
think rational thinking people would suppcrﬁ'xt

K ‘being .outlawed.

But, at this point in time, it

is bagically an effective deterrent.
waht to see hnives abolished because.
happefts to slip Up and misuse that kni

I do not
surgeon
e in an

operation.

I do not want to see food abolished

because some people misuse food by the over-

e

eating of food.

Cozporal punishment is a

deterrent.

(pp. 48«43)

-

_ Drx. Gertrude WLlliams, Diplomate in Ciinical Bsycholoqy
and Edito: of the Journal of Flzn:c&l Ch*ld PszchOlcqyf

sunmed up the pos;ticn,of herselt and the.dtha; ;hree

.aﬁticcr?o;al punishment advocates on the panel:

...Paychologists, pediatricians, surgeons,
radiologists, and bsychidtrists have documented .
injury to children who were beaten in the  public
schools.... And, the schools are not presenting
an example of peacefulness to the new generation

coming up.

Corporal punishment is not discipliqe._

It is 'a lack of discipline.

indicate that it is the most idadequately trained

 teachers who use violence.

Numercus studles

Advocates ‘of corporal

e

punishwent ‘say they have no‘disczpline problems

in their schools, and I bet they don't. What you
have in your North Carolina classroom isn't
discipline or respect, but seething hatred, terror,
helplessness, and, oho'so often,»psychic numbing. ...

Corporal punishment and child abuse are on the same
continuum, namely, viclence....

. Most-abusive parents and teache:s don't plan to abuse

. their children. They start out to "discipline” them
physically, or use corporal punishment, and then the .-
violence intensifies. ...No one starts out being :
an abuser. It just escalates.... .

Qutlawind corporzl punishment, the (U. S. Supreme
Court) says, "bucks a settled tradition of counten- .

ancing such punishment when reasonable."

"Get a load

of that!...

If a court can remova a child from.his

PPoTT L
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parent heoanse of battering, how can they hand that '
ohild over to the sohool.‘or abuse?

1

T Now, the irrationalities: Violence aqainst children

by parents and teachers is discipline: ‘vioclence

. against parants and -tsachers by children is assault.

A teacher's lack of disciplizme is callied discipline: .

a child who strikes a tsacher creates disorder;.a Cos

teacher who strikes a_c¢hild creates order in the o
"} classroom. War is peace, peace is war, "1984; double~

talk and violeace aze alivo and well in this country..

{pp. SG«GO) ¢

During the' debate, it was painfully obvigqus: to ‘me that "

. the procozporal puni shmont advooates Were not aoquainted

gith oy own data, - Wheneve: a\patient is rofer£ed by the
school for i@ﬁ?&soive acting oqt,’I am now sure that the
«child has a history of aggressive pozegtogq. A ls;yoar;o;d
boy rafer:ed to me'oyﬁently after choking two pupils with
a oiooa of rope was the product of a belt-wlolding father

who drinks exoesszvely and oont;nually aoouses'h;s fearful
- '/

-wife of infidelity. A l4-yeaz-old boy, inwvolved in setting

fires in school, I found to have been repeatedly beaten up
with the fists by ﬁis well-gsducated, professional fathsr, '

who also batters his mother: ' A l3~year-old girl who bsoke

" the’ finq;: of a policeman dur:ng a2 school riot told ne how

her mother used\ Lo wh;p her w;th an<axtension cord until the
mother was too exhausted ™ to h;t any more.

Two vandals were apprehended after inflicting $1,200
damage on a.looal elementary school; both vere_oai}'lﬂryeazs
of age., I suggestad that the superintendent watch for signs
of abusﬂ}on these youmgste;s. and, as predicted, the following

day one of them shuffled into the classroom black and blue;

) S = 1513 9o U -
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A number o; other interesting trequ have been suggested

L < —

by our stuc‘.:.es, alt.hough the follow..ng ‘are general.i.zations .

- -~

L
*

Gi:ls are beaten 1ess than boys, probably because they

tend to elzczt less parental aggression, but: mothers tend

to beat daughters, and fatlers tend to beat’ sons. -

\ The uptight, authoritarian fathér, with his sexual

. inhibitions, tends ‘to shy away from hitting a girl in a

dréss, but not one in jeans. My guess 13 that rq;eni’changes

e

in female dress habits may 1-11?.511."..i: in glrlQ_bezng 1nc~easinglv

exposed to Brutalizing abuse, by theix fathe:s. Thzs ray S

contribtte to {he current rise in crimes CQmmzbted by females.

-

(Mothers seam.never to have had these inhibitions about

Y

hitt;ng their daughters.) .

It seems that 2 girl his to be hit harder and longer . ‘

<-—

before she becomes as aggreésive as the average beatehnboy,..

and frequently the wmore a girl is beaten the more, pasSive

F

. ghe becomes, 'although she may try to escape by :unn;ng away

from her tormentors and thus end up in the juvenilé court:
Puerto Ricans usually stxap the 1egs: one Puerto Rican

social worker feels that this may be because of beliefs

-, about thé sanctity of the body.

-

]

+." fThe primary tool of discipfine in the United States

Ls

{excluding the open hand} is the ‘belt, followed by the fistr
the extension corxd, the wooden paddle, and then by various

-other topls; these tend to be usgd at random, and‘incluae
¢ . ' ' .

.
» . N £ 2
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buekles, lead pipes, and a wholce host qﬁ weapons that I

_could scarcely have Lmagznea prior to my stud;es. Mothers

use 2 wider va:zety of d*sciplzna:y tools than ‘fathers, and
fzequently use~tools of the housewifely trade (spatuias,
wooden spoons, and brooms) ;- fathers usually limit theiz
weapons to fists and’ belts.

(-3

School personnel appeaz to'be hahd-ﬁhy. and prefe;
s, .' paddles and straps.' These ars somehow viewed as more-;"
' humane than the hand,and they ceqtaznly belp the. teacher -
to feel removed fiom the act of abusé. One school system
. I ém.famil;;z with has a supply of automobile fan belts,
i.arge'paddles , with air ‘h.oleg to cut down w:ind résistance,
‘are, a favorite, and the children often must p;ké’thém in.
' shop class. ' ' ”. ' ' ‘
. Children in the lower graaes age hit the mnst; Blaéé
schoqls -with Black teachgrs utilize the most coraoral

punishment. When ﬁ'find corporal nunishmant beinq used in

a Northern school, the school usually has a h;gh m;no:;ty

population. Schools zn the Southeastern and Southwestern

' United States are the most supnort;ve of the Supreme Court

spanking rules. Possibly co;nciaentally,gthe FBI Uniform
Crime St%tistics for yeazé have Qhown tha; the Deep South
is the mpst violent séction of this country. The state éf
horth Ca.olina, whose teache:s vzgorously supnort the '

Supreme Court snankzng *ulzngg (anv outgrowth of an incident

-
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cat-q’-nine-fa.ls, 2 x.43, coat angevs, bullwhips, . bels . °
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" school, who have threatened other students or attempted to -

',hit and the home has Beéome a'battleground.s

. -
ML -

in that state), in 1973 led the nation in incidences of}

e L

assa.ult and was eighth in murder and tenth in all v:.olent . |
crime It now has more neogle on ‘death row than any other ’ ¢

st&ta In failrness, however, I must po;nt out that’it = -

was relat_vely low in ove:al_ crime. - -§

»

+ Counseling the Aqqressive Child and Eis Famile

cnildren who ethb;ted aggress;ve behavior in the o

extort monsy from other children, Or who have in sgpe- way .o
acted but in the commnn_ty ;lea_ly need help--but s0 do

their parents. If the child is under 12, he is probably &
still getfing strapped by'mng and dad. My dataliédicate‘ v .
that, aftar that age, the child is 'usual£§ "too big"'to

-

5In a study. (Welsh, 19764) of 58 delinguent males (mean age - -
14.5 years) and 19 Helinquent fémales (meap age 14.75 years),
the mean age at which severe parental punishment terminated
among those Boys who had been but were no longer being hit

. was 12.37. Two boys had never been severely punished. -
Eowever, 18 of the 58 boys were still being hit with belt,
board, extension cord, fist, or the like. It was suggegted- -
recently that I analyze this data for the girls, on the-
‘ground that .girls are physically less able to’ fight back. .
As was sUspected, ¢f the 19 girls in the sample, only '3 -. P
‘wera no longer being severely punished, bnt 11 still were,
and the remainder never had been. That is, 58 percent of
the girls but only 31 percent of the boys were still being
subjected to severe physical parenting at the time of my
study, even though proportionately fewer girls than' boys
had been exposed to severe physical parenting during theix
lifetimesy. Consistent:with this is the occasional discovery,
in my clinical practice, of a mentally retarded adult who
is still being discinlined with a belt. Aprparently in the
home as in school, thd more defsnseless a persch is, the
longer that person is likely to be hit by ais or her parents.
The battered woman would seem to be another examnle o: this

. ‘
pattezn, - T 26 ' ¥ :
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.‘.wheh the school, refers a child fef coﬁneeling, emphasis

+ 4

should be on family counseling, rather than on ipdividual .
\ 5

The, procedure should be one alned at developxng a

ﬂ

posi*ive relationsh.p between parent and child

t:eatﬁenﬁ
This. rele-
tionship has usually deterzorated to an extremely hostlle .
level hy.the time of the referra} Effort has to he directed
towazd the buiihing'of a2 feeling-of txust between the child

and the nazenés

_ itarian attztudes {usually one,paxpntf sometlmes bqth) needs

to learn hoﬁ to ‘express hurt and upset §t the child's mis—
behavior,(;ather than reacting wzth anger and retalzatzon

Re or she nust be shown that this chenge in atﬁ%;g@e reduces
' the .anger in the child which fgelﬁ aggression: Paredts who
have e'pqsitiye relationshiﬁ-with their child hainpa;n-
control essentially through the chilé's,qegire to please
them!end to keep thei: love;; The pa:ent who attempts :o
contral the chiﬂd through threats and coercion challenges
the child to seg how much he or she can.get away w;th. THe
truly brutal rzarent causes “the child to feel of little ’
_personal value, conszstent with the parental message seemingly
conveyed. Such a child rpay try to embaxrass the parents
or get even with them by delibexrata :self-ihflictec‘; ham
‘ Many years. of punisnment, as the condi itionability stud‘es
have indicated, may reduce a child to a remerkable degres
of insensitivity to punishment and an inability to learn

from it.

Ls
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. made to feel quilty.

R A
} : :
vf"\ ) '-, S:\ -

IZ the child is young, 'and is still being hit, Sﬂreﬁmed

at, and th:gatened, the pa:ent needs to be told rather d.rec!l}

to. stop. But the pa:ent should never he left hanging nor

The counselo: shnuld be aware of the

,‘act that punitive parents have }earned this hehav:o: Fr:om

thair own parents (ses Welsh, 1975) and that they assume

that what was good for them is good for their children.

After all, most ovnrdisczplzned children do not become

L]

dalinquents. When the beatan cbildg;gddenly stdps gettiﬁg
the st:ap, he or she will geénerally exhihit a pressu:e-
cooker effect which will subside in apprdé;mately two or’ |
three weeks. The parent must be told tihis in advance,<or :
the parent will return to "the old punitive hehavio:\pattern ‘
and reject all of the counselor's adv:.ce. Stopping the . .
punishment is frequently difficule,” esprcially if a grand- )
parent is around uxging the (L “her or. father to hit the kid
moreg and’to ‘stcp being a permissive pa:ent.“ A cargful
program built on positive reinforcement 5ﬁould be sketched
out for the parent, 'and the parent must be-given liberal
positive reinforcement hy the counsélor for the improvement
he or she makes. The guidance depaxtment of the school can

be very helpful in sugnortlng some of the measures instituted

"in the hcme, and the therapist should be 2 person who is =

comfortable working with the school.
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. and toughnass.

™

H

Is the Touqh Ghetto Schdcl a Sneczal Caser

i

¥ ».1.-

J:-".": .

ol .. 2 ]
Frvarrariams e

for Using Cornoral Punisnment°

A

Poater (1974}; whc taugnt ir the worst and tcughest

ghettc schocls in Vew York ‘city, still believes ‘that corporal

nunishmsnt is nct the answer.

Foster has experien"ed per~

sonally the many games and teacher~testing éevices whick are c

PR
L i Pat

used by streetwise, workiny-class and welfaze-class youngsters

and wh;ch clearly interfere with the learning process. Ee

et

points out that the white, middle-class teacher may taks on,

MY bt

““the job with idealism and: wa:mhearted optnm;sh but iz ill-

B

equzpped tc deal with the children of the _nner-city ‘school.

PR PN

T

-,

In contrast to ‘the teacher's p:otected chzl&hood the tcugh

atreetcorner kid haS'exper*enced the home life typzcal of
very 3oor families, whera discipline is harsh, where rzdicule
is frequent, and where punishment is based simply upon ‘ e
whetheﬁfthe befiavior bothers the parents. Aas Foster puts?it: ;
He was controlled largely physically and there = e
was limited verbal communication within the
family. There was little acgeptance of him as
an individual. He was most oftea reared through
authoritarian methods.. His mother usually ran .
the house, and when the father was home, he was
primarily a punitive figure. (p. 23¢)
With low self-esteem and 2 sense of defeat, the ghetto
boy learns he must outhustle or ‘outaggress the other guy;

all the time. Every day he f?ces another tast of his machismo

Foster believes that daspite their protests to the Eon-

trary, many Leachers ars .afraid of their students. 3 teacher's

- 1519 =~




. fear emboldens the child, causing evel more acﬁipg out.’

© Foster is convinced that as many as 80 percent of teachers

who remain in the inner-city schools fixate on discipline,
e : ] ' . . :-:
staying constantly on guazd, neve:-t:usting, never expressing - L4

any positive feelings, and subject;ng thei: ‘students to

meaningless busywork. . = f?
q;_Fostfer has described a n r of technigues éor keeping ;‘ ??
one's coél, but’ strasses that the ghetto. téachef'can only §3
'succeed by conveying to the stu ents, without burting them . '?
_ emotionally or phys cally, that teachers are mature adults o ;
whq~deman& to be treated as such. He admits that be has .%

, _;mt ‘coﬁ:gl‘et'ely solved the ‘pr_:oblem of déa.li.ﬁ_g with t:hg‘ studentz :f:
who babitually. tests the teacher under the implacable laws ' ;
~of the stree;f Ee has found that a ﬁhysical encounter (e.g., ?
squeeziné a preégﬁ;e point;on{the a;m.gﬁaﬁ is blockiﬁg the g
teacher fro? enteriné a c;ass:caﬁ} nay. sometiqg;jhé necessary i

td‘garn_the respect .of a pacticularly dif:icult’youngster,‘ v ?
but that, on the other hand,-some of the most "feminine,"

frail, unassuming teachers. are the most successful with

an angry, mache youth. One rule of thumb appears to be

\ o : - - C

comnon to the teacher in a. tough ghetto school and the.
therapist working with violent offenders: learn not to be

threaﬁened} and be calmly zespectful.

Fl
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. Whit 'ars the Altermatives .

J

B o
to Punishment in the Schools?

Perhaps'the‘leadinq brbpénent of nonpunitivé'échbol

b

discipline today is Dr. William Glasser, a psych;at:*st

tu:ned educato:, whose technique for deal;gg w:th behavior t

: p:oblgms in the schools has gained nationa; recognition

(see Glasser, 1963, 1971). Glasser's disciplinary philosophy °

. consists of se?&n steps:

1. The teacher gets personally involved with students..

. 2. Ee or she deals only with the pras&nt; and avoids

bringing up past indiscrations. ) : !

3. He or sie works toward getting .the student to - -make

1
+

a value jucgment about the behavior.
4.

-

He or she works toward_get.ing the student o ‘meke |
a plan to_ ¢hange that behavior. '
s.

-'-..ﬁ‘

The student, now.with a plan, makgs a commmtmenc

to change, sometimes with a handshake but preferably in writing.
6.

R
S A A R R e e

: The teacher never inflicts punishment on the student.
- He or-she keeps dealing with the sFudent posit-vely antil
‘there }s a change in behavior;, and the tgache:< never runs-
'cut éf ﬁlternatives. - |
Glagsar believeé that school violence and crime result
when young people are failing in important areas of thei“

He feels that the seemzngly bright youngster -’ w&th

—— e _...-_.....-.....-........_....m...__...m...., ——

a good home backgzound can survive even the most meaningless
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equally bright, .is defea.tei by the.m. ‘Be is conv:.nced tha.t .
the whole punxtive stxuctu:e of the schools needs to be‘
, ;egp;kad (Youth in gebgllion, 1970). |
‘Giassé; hasrtaken'a firm stand aqainst:cofﬁo;é;‘pup-.-'
people in line only if it is done ‘hard. enough but that
".s.it sure won t encou:agp many kids to do much lea:nznq
L_ . " (Muzphy, 1973). Fu:ther, he points out that the ones who
V o t punished are the losers, not the chiLdran heading for “

. Bazrvard, obsarving, 'The losers are heing kept in line in

.school becauae the communlty doesnlg want them out of school
and on the streets (Marphy, 1973)

parents punishmgnt is a dangeruus practice more :elatad tQ -
the f:ustzations and mood, of the parent than to the behavior

éf the child. Eis .four altexnatives to’ corporal pun&shmggt

"

are: . ) ? - o Y - )
- _ . 1. Ignoring bad beha?iog,fthen praising gco& behaviort='
2. Using tim;-out procedures: plac;hg'thg child in‘.
':,i . : a'room for a short-period of time until Fﬁg'beﬁaviér is
. under con;:ol. ' . :
3. ‘ The ﬁesponse gést'approach: the.child is réqtiﬁed
to do something that "costs" more, in terms of ggg?gy_q:___

inconvenience, than does the unwanted behavior, e.g., the_'

. parent might show litﬁle[angex at a refusal to go-to séhool,

e [

school tfsks, 3rt that the Lnner-city child, who may be’ S ';;;

P : = . . ' 2 e
istiment by school personnel, arguing that it will keep .

. McIntire (1975), a beha.vior:ist, insists that for. msg ] .

- s
. ; . . )
’ . * "l' . ..
, i B i .
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but immediate.y put the child to work cleaning the aouse
durtnq the time school is in session.

4. Overcorrection.f a situation is arrenged whera )

‘tho child sﬁffers the cohsequencea of the misbehevior, @:Gs,"

the ohild night be asked to orectice an unwanted behavzor:
auch as handclapping followzng excassive handclapping in
class ,mtil fe‘l:igued.
-
_in—oléce of thejfreguently destructive punishrenrrtechniques.
They may require more'toinkiné and plaqniog, but eLa ourcoeg

is qsually core rewa.ding than-is that of punishmnnt. Over- o

corrhction can be drematically effactive, and T hare used
%his procedure ‘in the tre&&ment of juvenile fire setting
behevior (Welsh, 197l), Unfortunately, this technique is
uscfui only with very young children.

) Pu'heps of most importance is that parents and teechers
leern the difference between withholding rewzrds and taking
away privileges. The behavior controller who wents-to main-

tain a good relationship with the clients should alwexf

think positively.® There is a big difference berﬁeen,eeying

to a class, "If you don't get your work done you are:going
to miss recess,” and telling them, *When you get your work

done, you can go to recess.” The first approach is

an excellent sammary of elternatives to corporal punishrent

~*handﬂother-&ve'sive—orocedures\in the schools is available”
in thé September, 1973, issue of Scholastic Teacher, Jr./Sr.
High School Teachezs edition, pp. 21-27.

——
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All of the above procedures can be used by the ‘teacher -
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. osnnly antisoc al behavio:. .

autho:itarian and th:eatening. The second is positiée, makes.—

the rewazd cont;ngent upon the desi:ed act, and places the

rtsponsibility on the children. Parents who maintain a dis-

| truatiul tight control. over their children well into thexr

t;en years*should not expect particularly adult, resaonszble'

:.behavicr f*om them when they move out of the -parents' home’

.and into lives of their own., The mnst such pa:ents shou1d~

expect is contormity to the demands of others; at vorst,

Do the Schdbls Cause Violence? .

o

- &

Sinca the prime shaper of human behavxor is the homéf

it is highly doabtful that the schools directly contrlbuta

to our high rate of violent crime in a major way. In fact, . :

over the sho;ﬁ run, a'gréater.factor in &ﬂa.high rate of.

homicide and other violent crimes is probably the easy.

availability of firearms (Munfofd, Kazer, Feldman, & ‘Stivéts,

——
L}

?976}. 'This does not mean that the schools do not Haqé a’
major respanéibility for setting.géod examples for our
chiiz;an,'and £or_activély avoiding the exacerbatioh of
situations al:éady near the flasﬁ peint. When a school
principal uses the strap, the student is demeaned. In
addition, the principal sezves as an aggressive model for
many people in the community, especially for the poor

and the unsophisticated who may be ovezly iﬁpreséed by

btofessional status, As one uneducated Black mother put it¢,

O

-'1524 -
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- . - , ) | { ' . - 4, ‘-' .
"Sure I beats my ids: if the principel in our school. thought

e

ey o

that beating was good for chilluns, beating must bhe good for
'them. He!s got a whole lotta education; he oughta know,ﬂ_
Since-our data show that authoritarian and punitive .
attitudes in parents.érovide tuei that.féeds antigocial toe-l
duct, it seems particularly unwise ;o'use threats ahg ptyeiéel .
punishmeetton egqressive.childteh: yet this is the very |
grouplof youngstees in our societthho are the most;punished
iroubling
group of stndents, the potential drapouts, sufffi t'om .

of all. rﬁ £aet, ‘the majority ‘of one particularly

budding cha:acte:'diso:ders acco:ding to Liehter, Rapien,
".Seibert, and Sklansky {(1962) . They implore the schools

S stop threatening thege youngsters. Pointing out thet the -

i‘f th:eets seldom work. They shew that the fearful child feela
. . worthless and ingffectual and the rebellious child feels

- .\ - .challenged and goaded by th:eata. Furthex, since the threats

are seldom caf:ied'out with any consistency; theé serve to -
unde:mine respect for school authority among the th:eetened

youngsters and obse:v:ng classmetes (Liehtegb et el., 1962,
- p. 175). , 3

Woodman (1976) in"presenting the observations of William
. Magnard, a Seattle high school principal, reported that

schodls with rigid structures and strict enforcement of rules

regaréing dress, attendance, end behavior tend to have degrees

of racial tension and high suepens;on and dropout rates.

This is consistent with the findings Liehter, et al, (1962)
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e whﬁn the angry drnpout leaves school; appa‘:en‘&ly the school.

_ . 51:% . can be very aversive and frustrating for an angry, impulsive
1‘;' “"" \. youth already primed for violence by mtzafam.ly punishment
W ? E:k“%; y _and 'canﬁ..ict. W,hen‘ such a student comes up against tne ' .
. - author:ita:: anism of the "mle-by-force® administratd®,’ ) D
; ‘ ngither pa.rty is likel:y to win. R
‘t",z; Alt.hough it vould appear that the home :.s the ‘primary
?\ 'sou:c:e of a child's anger, at léast one study suggests a
J_" . ¥ &‘559- J...nk between school vandalism and school d:.scipline. _ :
o - ‘A f‘r.g'&land, Oregon, camu.n:.ty suru‘;, completed in 1975,
st ! ) and ql:h“iuﬁinq 12 school d:.stzicts, found a high cor"'e,la.tz.on ’
“ “f\/!.'-'-'ﬂ' b:tween e use of cogporal punishment in a school dist:::.c:t

U f ana. %.be ¢m}a&£/wndalisn in that district (Mau:eru 19751'-‘) . -
5 " } IP addition to coz‘poral punishment, Othel’-‘ P‘ml’:i‘"‘- Y

‘.n

N pr:q.ct:.c:es engaged in by the sc:h.ools seem dest:uc:tive or:, at
best, cciunterproductive. Levine nnd Graziano (1972)~have _
- surveyed the ‘lite‘ratur:e on nonpromotion back as f£ar as 1908. . .-
They esl';t:ma.te that as nany as 20 perdent of all 'cnildren in _
the lower grades are held back, although there is no evidence ,
that this practics accompliéhes any of it stated goals and .,_.::
much evidence that it may be terzibly déstmc:tive emotionally.

The practice of suspend.i.ng a child for nonattendance is, of

“adorno, Frenkel-Brumswick, Levinson, and Sanford (19%50)

found that, as a rule, the authoritarian person had been .
subjected to harsh parental discipline ‘during his or her .
owni childhood. Such individuals are often so rigid in theiz.
_attitndes that a Boaxd of Education wishing to liberalize

its ‘schools' disciplinary policies might £ind itself stym:.e
unless a few admin:.stxators are changed a.s, well. :

38 1526 = - h -
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course, irrationral, often working as Xdinforcement for school
- i A ; .

avoidanca. Probdbly even worse is tﬁé'common practice of :ebeaté

—r

R . ’- . _edly calling t.he distraight mother of an aggressive child, wh:l.ch
often results ép the child ge_\ing a beatinq when he or she S
noxt walks in. the door The only alternative to these prac- .
tices. i§ a positlve school discipline ccde, free from vin-

C. . R wxp
. .

dictivengss and punishment.

The School as = Par: of the CommunitV;n

¥

and What it Might Do
C ey

- “ -~
A

Schoel crimg ig clearly 2 raflacticn of the 5;ime ~ _
problem affecting all of society and is, from our own data; LT

due primarily to factors ex.stinq in the hote. While
.. povexty, alcoholism, broken homes, and racism all cogt_ihute .

tc crime, I contend tha* they do so only to the extaét thate o

. , theSe. factors meel Parents to phys:l.ca.lly a.nd psychologic‘allv *\

batter thei: children. Parents whq respect the humanitf and ¢ _
the rights of their children do not produce delinqueQSs. «
Alcoﬁol;ié-a'well-knéwn releaser of aggre#%ionf and parents )
(mnstly'fathersl azd frequentlgysugéortiva and_kindly when ddber;
but ornery and pa%anoid_wpeq drhnkQ1 Broken'hpmas are some-
___;__ .. . times a’bazomedpr of parental aégzegsian, gince angry beoglﬁ_ﬁ;q;;
often find it impossible to li;e with each'othér Racism
is often rampant in families where children are brutalized,

and poverty frustzates angry na:ents, inducing them to hit

P ' '.‘A'
8See Maurer, 1974, for an- ethaustive bibliography and dis~
- cussion of the corporal punishment issue:”
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their child:en haz der‘and more often than they norma.ly

. .

would (Adormo et al.., . 1950) : ) Y ) ;i

hlthough all, of society should develop an attztude
oondemming éorporal punishment, as Langner :ecommended (see
Trotter, le&)-after finding that punitzve parenting . was-the
best_ of his de:zved measures £o: predzcting antisocial be=-
havior, ‘the schools can make at least a beginn;nq.

The following would: seem to be some of the przorit;es

torfa conmmanity/séhool’ progzran to deal w;th acting-out youth.

1. The schools must become more humane. This means
that ‘the practzce of corporal .punishment muét end. The‘1972
ﬁEA plan for the abolition of corporal punishment in. the , '
nationfs schools should be instituted. .« - . w

2.  schools should move toward more poseoive aporoeohe :
to discipline, those which emphasize}yelﬁes.aod‘the rights
of others rather than authoritarian cont:ol;"THe "force"

aoproach is selfidefeating. Children leazm responsible

" . 2 . -
' behavior much faster when they are given Eesgonsihility and -

Lrust than they do when threatened or oporeese&' In even the»

'toughest' school, there are many alternatives to corporal
punishmegt. ﬂn fact, e¥en the staunchest advocates of
corporal punishment avoid striking tha larger and more
menacing students. N

3. Trainzng-for-oarenthood programs should be Lnsti-
tuted more widely in the schools. "Much relevant material is
available- th roygh EEW. ‘353~ ‘ .

<1528 7
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'people. ket neither shouId they shlrk theix :esponsihilities

L s. Poliéh need to be better t.ained.Q Stndies show

. recently.

. ’ . 4
! relationship between delinguency and severs pafenting reported

4, An adequate nurnber of well-trazned sohool guidanoe. L
pe:sonnel should be available in the sohools, as should stafe .
‘trained to go into problem homes. Long.weltiog-lists for
servioeheoould be disoouxaged. A schaol eysten”oeo save on " ~v
guidanoe personnel by developing qood onk;ng :elat.oneh;ps

with outsxde mental health olinioo and with private p:aoti— T

tioners. The sohools do fot have to bhe all things to all

for ‘their students' mental health. = Lo o g
(see Locke & Smith, 1970) that police.vho Bave attedided T
college are less authoritarian in their attitudeo than those
who have not.  Officers should know better than to tell -
pa:ents of delinquents £0 go bhome and beat their kids, or to
foar up, clubs dxawn. to a small-scale schoolyard fight,
thereby fanning it into a full-soale riot, as has hagpeneo

6. ﬁany p:ofess4onals.inoluding polioemeo, te;oEers,.
Sohool admin;st:ators, social workers, psychologists, and
psychiatrists, need training to recognize and aooeptgfhe 2 -0
lationship between severe parenting and aggressive behavior -

14 children. Reacting to a comment of mine regarding the

by a nationally syndicated columnist, Sergeant Lester Wilson,

Supervisor of the St. Louis Fouxﬁy Police Department's
Bureau of Juvenile Affairs, reported that theuchild'of what

he describes as a "superpermissive mother” had heen picked
. : :
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" ings, like sex, occur behind closgq‘ddbrs; -Mﬁny'oflthe most .

are the neighborhood 'good guys, the pepple who- can always be

,peog}e-—only misgﬁidgd; .I.have told‘psychiatrists, nurses,

_ mishehave. o -

* .
Te

up- for burglary. The child had been ieft alome in the poly-
graph room ancﬁ:;. ..damn near destroyed the polygraph....His. .ﬁ;f
mother comes in and she éayé, 'Are you sure ‘he did ie2?' B

(Wilks, 1977). What Sergeant Wisdom did not see was the .

hegzing that child probably récpived when he gbt home. Beat-
punitiyé-garants of m&.mﬁst aggressfve éeligqﬁent patienés_

counted'on to volinteer for lofty comﬁgniiy:gauggs, @hécones"
about whom o%hers :éflexivglg say, “ﬁe_géuld never heat his
kids." They are the p:overbia%'st}aightiarrow tyées;_'Tha;
abusing parents of delinguent ‘children are usually not bad

social workers, dentists,’ coliege. proﬁ;assors, and millionairi

to stop using the stxap on their childfen,'eveg before they
. - ) T o1

had admftted doing so, and I have seldom been wrong. ° g
~n - -

Dealing with'crime is a community problem, but Ppreventing -

i [

crime is 2 parental responsibility.
| The school, which .is part Of the community but which

functions at times in loco pazentis, must therefore accept a

dual Eesponsihility. At thehleast, it should peverxéontrihuta
to the problem by hitting children or crushing their self- .
esteem. -Ideéllf, it can hg a-posgtiye nodel that system- .
atically rewards all good hghakior and sets an example of

reasoned, norvioleant ways to deal with those who habitually

| 0
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B . sSumm2rzv ‘ : .

*

This paper has aié&mpted briefly to sketch out the-

historical roots of cozporal punishment in the Gnited States,

how it became a part of our school tradition, and why,

despite’ the ové:Qhelmipg avidence that it is a practice R |

inimical to the more positive gaals of education, it persists

L PR

in mill;éﬁs of homes and in thousands of schools. Using the
data on-jﬁvenile delinqﬁent; which I have gathered. over .n
'ei;i:.t-ynar period .and the data of others; I hiv‘e tried to show .,
that the corporal pénigpment praéti;es bﬁ parents are highl}. ""
related- tq the aggression level of their children. Further, -

. A * .
corporal punishment may well produce 'a person whé is not

.

" only angry, but physiologically turned off to emotionally

arousing stimnlif making .it difficult for that person to ,

anticipate and thus avoid punishment situations. J:
Prom my own studies, which gave rise to my *belt theory® .

pf juvenile deligquency, and fﬁog the work of others, I am

led to the following coﬁclusions: ) A
L. The level of repor#ed aqgressivelhehavior, partic- :|

ularly in mdles, is a function of thé severity of their.

corporal punishment histories. = ° . _ {
2. Severity of corporal bu&ishment in,théapome is more N

important thanléocioébonqmic clzass as a precuzrsor to

3. Corporal punishment produces hoth fear and anger;

delinguency.

when the rfear is habituated, the anger is left iﬂ‘the fogeiront.
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\technggue.

their use cf corgoral punishment and its severity. -

- mlssive. They are, however, often negléctfu;: permissiveness

and neglect are not the 'same. -

: habituat;on of feax, which reduces the- del.i.nquent s ability - .

‘erime indirectly, apparently engendering seVere frustration

- .s' -
4. The mdre aggressive a cultuze,. the more probahle

o

that corporzl punishment will be the chief socialization _ .

¢

\ .
5. Since this effect of corporal punishment is no

respector of groups, race, or social class, so-called normal

L

patrents will\prcduce aggressive children proportional te

6. Parents of delinquents are, ccnt*a:y to pcpular

opinion, “hard-l;nerS' orn disecipline rather than_overper™ -

7. The well-documented differences in conditionability
between deiinquenté and nc:mals‘are probahly due ) the e

to rely cn antzczpatcry ‘fear responses and "to avoid poten-

tially delinquent situations. It is speculated that ‘this .

" -~

process of habztuat;cn, or "neaatzve aercepticn,” isg due
primarily to the delinquent’s early expcsure to severe

paranting.

L]

/

8. The use of ccrﬁoz%llpunishment in the schools is
at the vé%y least demeaning, and school avé&dance,.schodl
vandalism, and t:agedy have resul ed from its use.

9. Poverty appears to be 2 major feature of the

families of delinquents. However, poverty. probably produces ;//

which acts as a catalyst for aggressive parenting. g&é
aggressive parenting itself fppears to be the primary
- . : . R

2 '

Al

~
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environmental factor fueling. delinauent aggression.

Evidenae sugges.s that the dmsg:anart.ana ely high crime

-

' rate among Blacks ard Puerto Ricans is related to Leirned

@

parental dis¢iplinary practices, and\net to any iﬁbar@
Y aggressive ptanenéitiés |
e 10. School crime Lﬁ primarily a esult af factars -
existing in the home, but school policies and practzﬂes can'
exacerbate the p:oblem and can-caise an angry youth ta

direct his or her aggression taward the educaticnal -
estahlishment.

1. Alternatives to corporal punishment exist, These-

do not demean students, and they provide a school atmns-
phere far more conducive to learning. ' .

The above propositions must be investigated furtner,
but;&be weight of existing evidence indicates that carparal
punishment should be banished, once and for all, from the

¥ 4
educational system cf the United States. . _ -

Ls
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