' \ S~
L ‘ . * Q‘- - - )
et e DOCUMENT RISUME
¥ . . . - 4
ED 158 325 L S " 4 Cs 204 321
TITLE - S 'Teachin of Bnglish. Abstracts of Doctoral - ) k.
i A Dissertfations Published in "Dissertation Abstracts :
: N . ,International " Jannary through June 1978 {vol. 38
SR o . ‘nos. 7_through-12).
INSTITUTION ~ - " ERIC Clearinghpuse on Reading and Conuun:ca&ion o
S S . Skills, Urbana, 'Tll. o ' .o
| - PUB DATE- 78" Eoos ‘ S
‘ NOTE, . Mpe - - .
A .- . L ] -
EDRS PRICE .ur-so 83. ac-$1 67 Plus Postage.._'
= ‘ DESCRIPTORS - Academic Achievement; Annotated B;bliographies'
L ) . Audiovisual aias; *Curriculul Developament; Riscourse
v ' Analysis; *boctoral Theses; tEQucational Research; .
SN . -Bducational Televisioa; *English Instruction; Higher
. ) " EBducation; Humanistic Bducation; Humanities

Instruction; Secondary Bducation: Teacher .

- + * . . Gharacteristics . : « : |
IDERTIPIERS ¥irginia . ¢ ' : ) B |
ABSTRACT | - - s,

. This collection of abstracts is part -of a continuing

series providing information on recent doctoral dissertations. The 12 .
titles deal with the following topics: a television course designed. |
to itpgﬁve commufiity college studentst writing =kills; Christian “
humani and the teaching of English; a folklore curriculus for ‘
» Junior high school students &sing ghanaian folklore; an analysis of
the components’ og the job of teaching college English; the status of s
humanities tourses in Virginia secondary schools; the use of visunal -
and gudiovisual aid€ in the teaching cf English; the integaction of
teacher verbal aptitude.and pqrsonality characteristics with pupil ..
. ‘'verbal ability and dchiévement;“an analysis of the discourse _
strutture of ¢he Bnglish glassroom; the Personal. Sources Model of :
. teaching,. designed to make teaching a conscious activity; a 'model
cuirriculum for community college-bonnd high school English students;
innovative methods for teachingicreative writing and literature; and
the background of the first n ional curriculus report in the United ‘
. States, the "Report of the"Conmittee of Ten" (1892), and its

.

Conference on English. (6W) : . N ;
~ + )
v~ -
’
& ’
s
. -
‘,' ”
l - ’ ——
3 (. .
»
"7 —
‘0 . - . l;
**t*tt***tt***tt*tt**tt****t****ttttt**tt***ttt***t*tt*tt*****ttt***ttt
* Seproductions supplied by BDRS are the best that can be aade *
* from the original dogusent. . %

**#**#**‘t*t*ttt*#******tt**t******tt**tt******t**t****tt**tt*t*t*#**t*

QO - . _ - . et N
. 4




- U DEPARTMENTOF NEALTN.
* * ‘EDUCATION BWELFARE .
. NATIONAL INSTITUTE OF
. EQUCATION

[
"
. . ) THIS DOCUMENT, May ., BEEN REPRO.
A DUCED EXACTLY AS RECEIVED FROM
ﬂ " THE PERSON OR ORGANIZATION ORIGIN.
. ATING IT POINTS OF VIEW OR OPINIONS
STATED 0O NOT NECESTARILY REPRE.

. © EDUCATION POSITION OR POLICY

LY
-

Teaching of English:

’ Abstracts of Doctoral ﬁissertations Published

Nos. 7 through 12)

3

Compiled by the Staff of °
¥ " . ERIC Clearinghouse on Reading and Communi

-
» ]

“PEAMISSION TO REPRODUCE THIS
MATERIAL HAS.BEEN GRANTED BY$ v

R T - University Microfilms
" T International

TO THE EDUCATIONAL RESOURCFS
INFORMATION CENTER (ERIC) ANG*
GBERS OF THE ERIC SYSTEM.”

] + " . ]

SENT OFELCIAL NATIONAL INSTITUTE OF e,

-
-

in Dirsertation

: Abstracts International, January through June 1978 (Vol. 38

cation Skills
)
L'
F
. .3
- L}
FY
4 ¥ [

6y




' * © "o ’0
o ‘ Ll
. r . * . . .
. N .
- . N ’
L - -
» -t
~
- - -
. - - - P by i A
K‘: -
i ‘- - -~ .
“a
) \
4 - C -
- A Y { .
‘ - - ‘ .
= i . L b -
s g ,The digssertation titles contained here are publisl::ed~ ’ - e
with ‘permission of the University Microfilms International, v - -
' publishers of Dissertation Abstracta International .
1978 by University Microfilms International), , -

s -, (copyright ()] ‘ '
: P and;' may not.be reproduced without their priox ?erm:lssion.
. . ) [




]

N

This bibl'.&:grap‘hy has been compiled as.part. of a continuing series.designed
tc make information on relevant dissertations available to users of the ERIC
system. Monthly issues of Dissertatiém Abstracts International are reviewed |,
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EVALUATION OF TEACHING ENGLISH BY OPEN-C IRCUIT

*TELEVISION N A“COMMUHITY COLLEGE - CHRBTIAN HUMANISM AND THE TE&C}ﬂNG OF ENGLISH
- . 777 TR - Order-No, %60392% -~ .____ Order No. 76804639
, Aéwn. Linda Sorna, .Ph.n. umersity of Nllnois at Yrbana~ . ANDERSON, Timothy Paul, Ph.D. The University of Michigan,
Champalgn, 1977: 170pp. . M. 301pp. Chairman: G. Max Wingo
Seven studies were eonducted at the Dallas Coumly Commu- ) , The role ot l.he teacher In western civilization has hlstorf— b
nity College Disirict In the spring semester of 1976 lo evaluate cally been a controversial one’ 1h ancient Athens, -Socrates
«+ the English T.V. course *Wrlting for a Reason.” battled agaipst the schools of the Sophists; tn snclent Sudea, -
, Study 1 axamined chavagteristies of students enrolled in . Jesus battled agaln.st the Pharisecs. Corntroversy over teach~ .

. . T.V.and twelve on~eampus classes serving as the conirol. v ing has contlnued through the millennia; even to our-own day
From analysis of responses of 4 random sample of 100 T.V. : where Progressive and Traditiogdlist are frequently involved
and 100 control group students to a resegrcher-developed ques- in educational debates. Throughbut the controversies, the

. ttonnaire, it was determined that the two gro 1ps of atudents ) question of the role of the nﬁcne remains central to the adu-
differed along nine of the fourteen dimensions examined. Chi- cational process: What'should the quality of the.teaching be?

square tests of Independence revealed significant assoclations .. _ What qualities should the teacher possess? -
. between course of enrollment and past &ducalional attainment, " Moderm educators wrestle with these questions in a variely

7 ‘educationat aspiration, reason for enrolling In English, oceu~ . of ways, but always their decisions reflect a particular world
e pationsl status (p <.05); tests of proportions tndicated signifi- view, a partlenlar philosophy. Consequently, [ decidedthpt -
) cant differerices in percentages of males, marrled students,. - for the teacher to fully understand what his role should be, he °
.Caucasians, veterans, and full-ttme students enrolled In'the two . should Investigate the wisdom of the ages, the-thoughts of-man
. courses {p <.05). It was concluded that the T.V. course I8 . that have determined the course of the pivilization that he
reaching a dislinct population from that served by traditional ° might better determine his ownl bellefs. In this way. the tndi~
. On-campus courses. vidual®s teaching might reflect an inner unity of thought and -
. Study 2 examined student attalnment of eight composltton . setion, might refléet the teacher®s own personal beliefs about
v objectives, T.V. and control group sindents (as in Study 1) eub- * hismself and his relations'hlp to the cosmos. J¥or 1 malntain

mmed themes at the beginning and end of the semester. A ran- that whalever one believes, he should attempt to prattice. ‘[he
« dom sample of 100 T.V. and 100 eontrot group st.udenls were logic that I use to effect Mis yninu of Idea aitd reality Is the
" sélected for the data andlysis. Papers were sraded\ig\elght logte of *pragmatie implleation,” a logic that has its validity
composition areas by bllnd raters. Correlated t-tests Indicated measured by the actions that are insplred by the ideas. -

T.V. students slgnificantiy improved thelr scores in all efght. The exemplum that T use is an Investigation of my ewn -
composition areas {p < .05}. o the high attritlon rate tnthe ™ - world view, This lnvestigation begins with a brief foray into -
T.V. course, no conclusions réga g the relative achlevement . eplatemology and a wrestling with the dilemmas’ of nominalism
of students in BY, and on-caripus 5es were drawn. Tt was -and Platonie extfeme realism. I arrive at an epistemology
concluded that the T.V. course helped students to significantly i{ synthesis of Plato’s extremg realism and Artstotle®s
Improve their writlng skills, moderite realism. This §s accomplished through an ontologl~

Stody 3 examined student success based on finat grades., cal Investigation that {5 an amalgam of Aristotelian and Chil§-
Mean grades of ail T.V. and on-campus students were obtained * -tian teaching as synthesized by St. Thomas Aquinis. From
from student records., Mean grades were not signiflcantly dif- . this a general cosmolégieal framework I devetoped that pro-
ferent, but significantly more on-campus gludents were clagsi- ) vides me with-an explanation of my retatlonship to the cor-
fied as succeseful due to the lower attrltion rate in on-campus " poreal and the incorporeal cosmos.
- sectiona {p<.001), From this gerieral Christian Humnanist base, I l.hen e:plol"e
Study £ examined gradas achleved by English ‘101 T.V. and a philosophy of educaticn thni reflects my cosmologleat frame- _
on-campus students in thetr English 102 gourse lo agsess the work. This philosophy partakes heavily of the work-of Jacques
ability of the T.V. colirse to prepare them for success In future Maritaln, Tits general philssophy provides the foundation for
English courses.. Students that had taken English 101 by T.V. - my exploration of the pramnatle fmplications {l tais worid .
achieved slgnificantly hlgher mean grades (p <.05) in English view to the teaching of English, -, :
102. ‘There was no significant difference In the proportionof ¢ The practicum that T develop "to itiustrate fhese pragmatle
students.ciasslfied as successful In English 102, . impllcations is ascourse In writing and Shakespeare that 1
Study 5 examlinéd pre- to post-course changes in T.V, and taught to frestuncn: The lilustration Is developed by a sum-
control group attitudes toward the subject matter, selt-contept mary of ideas that prec.ipitaled the actual classrocm activitles - - 7
of writlng abliity, and method of Instructlon using Semantie . which are demonstrated through the repllention of !esson,
Diffsrentiat scales. The control group was the same 38 tn plans.” While the classroony activiiles are designed t3 take
Study 1. T.V. students did not signiflcantly improve their atti- advantape of the natural powers of the intelleet and to foster
tudes toward the subject matter or methad of instruction, Self- thelr growth, emphasls is alse placed on the classroom almo- *-
eong:; of writing ability did improve (p<.01), T sphere which I3 one of philea, one of gentle but firm guldance
¥y B examined responses to a researcher-developed final :
course evaluation. T.V. Students ranked :’e study guide ag the E}ﬂé ot:edn ::lsdents and the instructor might all grow in the way
most important course component, followed by the writing con- dissertation aF
sultant, T.V, programs, and textbook. Measures of course eat- m\;ﬂ{lagggx:e rﬁ:fp:i:ﬁ::gsf&:nw are tdeas tHat ¢
iafaction Indicated T.V. studente were satinfied with the method have m:)lded westernman, 1f man is to continue 1o grow, Indi-
of Instruction they recelved. Course weaknesses uncovered tn- vidually as well as zcllectively, he needs to examine where he
cluded tack ». sufliclent.Individual help with writing and aiffi- I Y from that he might know where he ehould go.
cully o:: 7 answers fo questions. as.come from
Stady + examined courne perceptions of attriters from the "
T.V. course ¥ia a researcher-developed guestionnalre. The
-retarn rate (23%) was too,low to draw definitlve conclusions . s .
but there were some Indlcations that studonts withdraw due to ‘ .. - .
parsonal rather than course-related problems. - . . ’ T :
It was recommended that the course continue.to be offercd T . Ty v !
as an instructional alternatlve to traditlonal cn-campus ln- * o
" stryetlon. . . . - . o,' !
M . + " (4] M M ! I
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A FOLKLORE CURB)ICULUM FOR JUNIOR HICH SCHOOL
YOUTH: GHANATANYFOLLLORE . Order No. 7730806

COVERDALE Caroly Grecne, Ed.D. Unlverslty 'Jl'blassa-
chusetts, 1977, 287ph. Director: Ggorgg E.Urch . |

The purpos'e of thig study was to consttuct folklore curricu-
lum for junior high school utilizing Ghanatun Foikloré. The -
turriculum was characterized by a fourteen step research pro-
ceglure which evoived during the developmenl, process ansiead

* of belng predetermineg. Moweve r. the fourtcen step procedurc

adapis Ralph,'l‘ylcr’s bagic prlnclpler objectives, iearning
experlence, organfzation of units and evaluation. .

The tirst step cstablished the purpose for developing lolk-
iore curriculum Having cstablished purpose the invéstigator
Identified the I}CEds for foikiore curriculum tatioreg for juntor
"high sehool yguath. From the needs evolved a general goal for
- folklore curricutum which incorporated the materials of {folk~
lore. Theaterials ¢f folklore arc oral literature, materiat ¢
* culture, social foik customs and performing foik arts. The
objectives'were then derived from the nature of the foikiore
materials to be pursued’ tn the ctassroom. An objective s
written for each item of folklore. commonly called a genfe.
The objedtives were designed-In behavioral terms and highty
specifle In order to assist teachers in accomplishing the goal
of fojiore curriculum. . From the objectives evolved a mea-
sure¢ment technlque In the form of a,pretest questionnaire. The
protest questionnaire’was composed of selected test items

o on the objectives to deternfine what folklore students

eady kngw. Rcsults from use of the pretest were used to
felect and arvange objectives for implementation of the folk-
lode carricutum. After the objectives were selected and ar-

" *Fanged, the content for the folktore curriculum was developed.

" The foliklore curriculum Was gackaged with the Inclusion of 2
Teacher's Manual. The curriculum then reccived a preliminary
testing. The preliminary testing provided data lo measure stu- .
dent performance. From the data collected In the preliminary
testing revisions were made for the findt curriculutn uséd with
the sample of thirty-slx junio{ high school sttudents.

‘The fourteen steps are: 1. Purpdse of Qurriculum. 2, The )
Nead for Folktore Curriculum. 3. Identifying GGoal of the Folk~
loce Curriculum. 4. Developing Perfermance Obfectives Based
_ou Subdivisions of the Currlculum. 5. Development and use of
"Pretest th Ascertain Existing Student Knowledge about Folklore.
8, Amalysis of data from use of Pretest to make Declsions.

7. Gelection ‘and Arrangement of Select Aspects in Ghanaian
Fol’ lore Curriculum Content. 8. Process for Development of
Learuing Actlvities. 9. Conient Validity., 30, Package of Cur-
riculum. 1. Tdacher’s Manuat, 12. Prellmlnary Testing.

13. Analysls of Data from the Preli minar)’ Testing. 14.Cur-
riculum Revidion, .

A matn concern of the study was to identify the effectiveness
of folklore curriculum améng students in the sample.

" ‘The two research questions of the study wete: 1, How ef-
" fective has the currlculnm been In achiovlng the desired unit
~objectiva? 2, °What wec tae feturs that helped or hingered

the effectiveness of the curriculum?

The findings revealed through an analysis. of data that the
curriculum v.as Ineffective in achievinyg the &esired unit objec~
tives. Cne major factor which has been identified as hindering

. to the curriculum’s effectiveness was the over-reliance on the
use of performatce objectives too specliic and highly behavioral ~
limited studenis from inquiring further inté folk materials.

< Anlysis of the findings SusBﬂi@ the Ghanafan Folktore Cur~

Heulum be improved in several arcas, spoclfjcally on the order-

ing of steps In the process and the choico of materials uged.dor
edntent., Re. ommendations are provided in the summary for*
future ;esearch to improve the currlculum's proccss and con-

. tent. -
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A COURSE ON TEACHING COLLEGE ENGLISH BASED
UPON A JOB iNALYSIS AND A CONTENT ANALYSIS

, Order No, 7803913

19, 195pp. Adviser: Dr. Keith D, Cox
Y] s )
The llteralure on the Ph.D. and on the preparation of college
_teachers reveals a century -long critictsm of the Ph.D. 28 prep-
aration for college teaching. Elements both within and withent
the professlon of English have called for more attentlon to be
paid to preparation for cotlege teaching, The Profession itaelf
is undetided as to what preparation for the college teacking of
English should involve, Thus, the probtem dealt with in this
study is the foliowing: What do college teachers of Engltsh
, need to know and be able to do as teachers 7 The goat or!tbls
* study is to answer the question and to use the resulting tnfhr-
mation as thesbasie for a course on Teaching Coliége English,
When developing a course or a program of professional
training, there are, Icatly, two sources of information to
draw from: (1) what people do when paforming the task or job
you wish to prepare others to do, and {2) what experts in the
area call for, Since no single informatign source IS adequate
by iteelf, both are drawn frém. Thus, 2 job apatysis was dane
to determipe what college teachers of English teaching pre~
dominantiflower dtvikion English, acteally do %s teachers,
Likewise, a content analysts of the books and articles on teach-
ing college English was done to determine what Is most often
racommended for tnciusion In a course on Teac hing College
English,
**  'The purpose of the job analysis was two-lold. {1) to con-
struct a comprehensive 1i6t of the tasks performed by collcge
tgachers of English In their capaclties as instructors, and |
(2) to determine which of these tasks the prospective coliege
{ Engllsh4an best learn to do wlth the assistance of

preservl 'tralnlng.

-

™ .

Fifteen faculty memhers and mteen doctoral students at
two Indfana Institutions were quevied regarding the frequency,
ditficdlty, importance, and deslrability for tralning of twenty-
nine tasks. Scores asstgned to answers permitted ranking the
tasks fram highest to lowest.

The purpose of the content analysls was {1) to identify what
those who write about the preparation of coitege tdachers of
Engltsh beliave they need to know and be able to do a8 teachers,
(2) to clagsity bellels, and (3) to rank them in ordel of the
‘frequeﬁcy of their appearance,

Assgertlons dealing with what |s dona for, during, and be-
cange of instructlonal contact were recorded, grofiped under
tyenty-one headings. The groups were then ranked accordlng
to the number of asscrtlons In them.

The data from both the job analysis and the content ana.tysls
was used aa the basis for a course on Teaching Coltege English
which was deveioped using an lnstmctgonacLsyste ms approach.

1

*
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THE STATUS OF HUMANITIES COURSES,_IN VIRGINIA .
SECONDARY SCHOOQLS + - Order No. 7800452 .

_ GRAHAM, Anne Smith, EA.D. University of Virginia, 1977,
?‘pp' g . ’ . - S
The focus of this study centered on the currentstatus of

huwmanities courses in the secondary sehoots of Virginia.
Questions,jt altempted to investigale included these: 1. What
is the gntitative nalure of these courses - how many sehools,
onal personnel, and students are involved? 2. What
. are thg sources of content and the subslance of these humanl-
Hes courses? 3. What organizatignal procedures and methods
, ire gmployed in these courses? 4. What is each leacher’s
dor director’s) general agsessment of the particular humant-
ties enurse with which he is atlied, and what are his opinions
* with regard to the status of humanities programs in generat?
A listing of Virginia secondary sehools was used to con-
atruct » mailing list for Questionnaires sent to the director
of humanitiestin each school. A i80% return of the guestion-,
mire forms was achieved. Although the purposes of this in-

. vestigalion were descriptive innature, the sludy may be viewed

asfheuristie in thal Questions and speculations about many as-
Dects of humanities education were raised.

VISUAL LITERACY, MEDIA LITERACY AND MASS COM-~

MUNICATIONS FOR ENGLISY INSTRUCTION
< - Order No. 1805287

JOHMNSON, Bruce David, Ph.I). Northwestern University,
1971, 187p?§ffnirector: Wallace W, Douglas” -y

This study ¢xamines the use of visuals and audiovisuals in
English education. Two terme-that have appeared frequently.
ta English education amd media education literalure, *visual »
literacy” and *media literacy,” are analyzed. The first, via-

- ual Yiteracy, is the subject of the firsf section of the disserta-
fion. A systematic review of visual literacy Is presented,
discussing the origins of the term, the theorles on which vis-
ual literacy advocates base their éeﬁnltions, the organization
which supports research and disseminates information on
visual lteracy, {the International Visual Literacy Assoclation),
and the many definitions of visual lterady that hnve appeared
1n the liferature, .

of parheular irportance to the study s the question, *Does
visunl lileracy apply to the teaching of Engiish?” Though the
analysis of visual literacy offers some rather skeplical con- .
clustons, informatlon is provided in subsequent sections of
the dissertation that supports the notion of an expanded defini-
tion of literady, a definttion that would encourage the study of
nogprint as well as print forms "of communicalion. . *Media
literacy,” a term that 1s used frequenlly in the dissertation,
describes an expanded definitlon ofliteracy. More spécifidaly,
the term concerns the teaching of {and the state of having
learned) eritical viewing and listening skills that would en-

‘courage Intelligent written and oral responses to nonprint % .

media, o
The study also analyzes some theorles of mass communica~

tlens, Includi comments on the *mass audience,” mass

media crltl_:)mucuja rly television erlticiam), and mass

medix production. Support for including mass communicstiuns

$tudy in English cfasses is documented, .
. Also included in the study are several examples of the

ways ln which film and other nonprint media can be' uged in

teaching compaosttion. A summary of the composing process

s prasented, with compari$ons made between writing and

L]
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THE INTERACTION OF SECONDARY TEACHER VERDAL
APTITUDE AND PERSONALITY CHARACTERISTICS WITH
PUPIL VERBAL ABILITY AND STUDENT ACHIEVEMENT
. " Order No, 7802770
~ e
KENDALL, Marian Scolt, Ph.D. Kent Slate University, 1877,
208pp. Director: Marvin S, Kaplan oy

The purpose of this sludy wasto investigate the relationships
and Interactions between teacher verbal aptitude, selected
_hteacher personality characteristies, and student verbal abitity
as these variables were associated with puptl achievement in

English and arlthmetle at the secondary Ievel. 1t was hoped

the results of the study would give direction to the hiring and
placement of teachers by ldentifying those teacher character-
tstics which weze assoclated with pupil achievement. The
Miller Analoglies Test Was chosen to measure teacher-verbal - »
aptitude; the Edwards Personal Preference Schedule was chosen
te measure skx personality traits which were judged to be asso-
clated with an orderly, systematic and businesslike approach

to teachtng. These were EPPS.n achievement, i deference,

"1 ord€r, n intraception, i endurance and n aggression. Student
verbal ability was measured by the Lorge-Thorndike Intellt-
gence Test and Student Achlevement was measured by the Iowa

* Test of Basic Skitls and the Test of Academic Progress.’

The study took place ina mtddlie class-suburban school sys-
tem in northeastern Ohlo. During a 3 year period, 19724 194,

. 424 Yeacher applicants were asked to take the MAT and the
EPPS when applying for teaching positions. During those years
13 secondary Engllsh teachers and 13 seenndary arithmetie
teachers were hired, and these ieachers were the teacher sam=
ple in thls investigation. The student sample consisled of 156
students, six for each teacher, randomly selected from each
teacher’s first year roster, '

Generhlly, the findings gave Iimited support to the hypothests
that student achievemeni was associated with fhe interaction of
teacher and pupit verbal abtlity in reading. In addition, depend-
ing on the gubject area, teacher verbat aptitude and personality
tharacteristics interacled at varying levels to be related to stu-
dent achtevement. -Bpeciflie significant retationships were a5
follows: 1. Teacher and studunt verbal 4Bty interacted tobe
assoclated with student achievement In TAP English) subtest
Reading, p <.01, 2. Five teacher EPPS personality traits

+ were linedrly related to student achievement: EPPS & endur-
ance correlated with studemt achievement in ITBS i\rlthmetlc,
subtest Proble.n Solving, p <.01; ia TAP Engligh, subtest
Reading, EPPS i achl¢vement and n tntraception weré related
to student achievement, p < .01 and p <.05 respectively. EPPS
n deference was related to student achievement in TAP English,
subtest Literature, p <.05. '3, Seven t¢acher verbal aptitude
and EPPS personality trait interactions were significant for .,
pupil achievement: teacher verbal aptitude and EPPS n order, '
p <05, n Intraception, p-< .01, and n aggression, p < .04, inter-
acted to be assoclated in ITBS Arithmetic, dublest Problem
Solving; teacher verbol ability and EPPS n aggression inter-
acted, p <.US, for student achlevement in TAP English, subtest
Reading; teacher verbal aptjiude and EPPS n achievement,

P <.01, n intraception, p <.05, and n endurance, p <.05, wete
assoclated wiih puril achievement in TAP Mathematles. 4, The
grade given tp the .tudent by the teacher was the dependent”
varizie inthe lag hypothesis. Teacher and student verbal
abtlttles interacled to be associated with pupil grade in TAP
Mathematles, p < .05,

There w1s insufficlent evidence to recommend the use of.*
these Instrwnents as diseriminating among teachers at the time
of hMring. However, considering’thie findings within the timlta-
tions of nin\surement and sample characterlstics, there are
implicatiors for future research. Many of the relationships
nppeared to be other than linear, They may be curvilinear or
may take another. form. Secendly, two"EPPS variables, n intra-
ception and n aggressian, appeared Iwlce. This 5uggests that
thege quallties begxr further atientinn N sseraccian inter=at=3

with high teacher verial aptitude consistently for student

L}

] : cnt. Finally, the interactiombetween teacher and
e preseeter pr:o?esses ' ’ ;um;rv:er:b:l abflitics for student achievement in reading sug-
l ' ' ! that a broader definition-of verbal abulity, possibly a
IC ) my Bt or 05 Y1e, might be useful’
- l: MC ’ ‘ ‘ b . Ainguistic or cognitive s!ylc., might . -
P o o ' ) . . i ‘
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AN ANALYSIS OF“THE DISCOURSE STRUCTURE OF THE
ENGLISH CLASSROOM Order No. 7802183
. * - ’
KLUWIN, Thomas Norblert, Ph.D. Stanford University, 1977,
1 ZIQDP. - . -

*

A modilied Sincizir and Coulthard disconrse apalysis system

was crossed with the major discoudrse functions of iniorm,
elicit, and direct to form exchanges. Exchanges were identi-
tied 4s sequences of speaker turns. Individual epeaker turns
‘were called moves and paradigmatic discourse variation within
turns werc called acts. Moves were eyntagmaticalty segmented
into starters, pre.heads, heads, post-heads, and eelects to de-
-scribe the poseible discourse variations within a tern.
The descriptive section of the paper showed that the dis-
course structure of teachers' speech was relatively simple,

. That*s, their moves usually consisted of a single act. Puml
talk occurred considerably'less often and was highly dependeot®
on teacher talk. Teachers initiated more exchanges than pupits

‘and more exchanges tended to be teacher elicitations. Gener -

. ally the teachers refralned from giving very many directives.

Teacher Elicits were often not prefaced by any type of act

that would help the popils process the question. Pupil Iniorm
exchanges consisted of very brief, frequently less than clause

. length utterances, which were met with littte or no comment -
from the teacher. Pypil Elicit exchanges dealt with immediate

and topically relevantmatters and were structurally sinple.

By caléulating the probabilities of the decurrence of cer-

tain combinations of exchanges, four types of “transactions”

. were derived. The most probable sequence was the Interac~
Hive, where teachers elicited information. The next most likely
sequence of exfhange was inlormative where the teacher pre-
sented multiple part content, The juncture transactions were
patferns where the teacher mixed elicit and inform excha{lges

- as boundaries wilhin lessons. Dhrective sequences were pets
L. of. exchanges where the teacher either had students desist from
. an actjvity or thg teacher, structured an activity. - .

The {requency of the major categories of discourse, the ex.
changcs, wag apparently unrelated to either the ability or the:
verbal frequency of the teachers. More experienced teachers
were more likely to mark the start of the opening moves of
Teacher Inform exchanges, to use pre.head in that exchange,
and to use an inform post-head. This suggested a tendency on
the part of the more experienced teachers to *frame” thelr in-
formabion, a technique characteristic of much oral infoymation
transmission. o, .

» The more experienced teachers were more likely to precede
the head of the opening move of a Teacher Elicit éxchange with
an jnform as well as following the head with an inform act, The
preceding of the head with an inlorm cr direct act to cali at-
tention to the information that the teacher was seeking was
probably a useful procedure while following the head with
-another act supgested that the rore experienced teachers were
less willing to wait and were offersng “hints.” It was encourag-
ing to note that the more experienced teacliers werc more will -
ing to use an act in the head of the iollow-up move although this
oftert nnly; consisted of repetition of the siudent’s remarks.

A3

There were no particutar differences ooied in the struc
tures of the "Teacher Direct exchange. .

Except {or an inverse retationship between Studeot Fluency
- and Teacher Inform exchanges, no resuits were found in the
ralationship between pupil variabtes and discourse categories,

‘This stndy has shown that it was possible to Successfully
describe segmentable seqdential units of classroom nterat«
tlon In a reliable fashion and to draw useful conclusions from
these results., I has shown that it was possible o describe
different teaching ¥stytes” in reasconably precise fashmon. While
the study has shown that many discourse featares of experi- °
enced teachers wera helpful to the student, it also suggested
the featurés that may be maladaptive.

Q ;

ERIC S .

A i mext provided by Enic N ]
B [ '

. was used-in the study. Source of the yiterance, teacher or pupl;

—
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TOWARD CONSCIOUS TEACHING: THE PERSONAE SOURCES

"ENGLISH CLASS IN THE COMMUNITY COLLEGE ,
K l"' ¢ £ Order No. 760305

A " 13
] . ¢ .
McCRACKEN, Timathy Edward, Ed.D. 'New York Untversity,
1977, 396pp. Chairman: professor Gordon pradl
* As ap English teacher ! had always been unsatlstied with
the baslc underiytmp behavioristic assumptions about tihe teach-
" ing of English on #he college level which tended to ignore the,
student and teachdr as persons and which viewed language 23
1aformation to be taught rather than a very human achivity to
be leained, . _
Thas, | was drawn to the newer, huinanistic trends in"teach~
jog as developed by Carl Rogers, Clark Moustakas, George
Leonaed, William Glasser, William, Schutz, Herbert Kohl, and ¢
David Holbrook among others. | tried to adapt some of their
approaches to my classegonly to find the real different from
the ideal in classroom practice. Gradually, however, 1 began
to see three Umitations lo these.a?proachea First, many of
these approaches were In areas outside of English. Second,
all of these approaches were done on the elementary and secon-
dary level. And third, none of these approaches provided more
than superficiat accounts of how to enaet these approaches in
real clagssroom sitvations. They werc, in short, more Inspira~-
tional than operationat. . .,
The present study is an attempt tormake operational & con- |

n

sigtent model of teaching known as the Personal Sources Model, _

with the underlying thrust being to make teaching 2 conscious

activity. In order to accomplish this, there must first be 2n
examinatlon of my teaching history prior to the 1975 Fali se-
mester, the time perlod of this study; to bighllght what were
my general assumptions about the teaching of English and the

o

. change these aggumptions underwent. One Insight gathered in

thts process was that I did not teach with any conslstent phllos-
ophy of cducation or a conslstent yiew on the nature of the human
coadition. That philosophy which most appealed to my own
images of the nature of man is existentialism. The structuring
of a consistent philosophy, the second part of thiz study, led to

a miafor problem: exlstentlalist§ nad ittleto say abont educa-
tion. Existentiallsm had a great deal to say, however, to psy-
chologists like Carl Rogers, Abraham Maslow, Glasser and
Schutz who are part of a brangh of humanistic psychology known
as Third Force psychology. Third Force paychology has spe-
cific implications for tcaching and these implicatlons have been
detailed by Bruce Joyce and Marsha Well' in Models i:i'l‘eaching'
under the title Personal Sources Model. The existential chdr-
acteristics of Third Force psychology and the specitic struc-
tures of the four approaches of ihe Personal Sources model are
the substance of the third part of the present study. However,

. 38 detailed as Joyce and Weil are as to the synfax of these four
approaches, two things needed to be done beloke a consigtent
approach to teaching could be establtshed. First, the four Per~
sonat Sources approaches nceded to be synthesized in one work~
Ing model. And second, ihls one model necded to be adapted to
the colldge English classrdom. The fourth chapter of this study
deals specifically with the detaiting of the Personal Sources
.Engltsh Claes. . € .

. The hbart of this dissertation, however, is to describe and
analyze the epactment of a consistent approach toteaching, the, -
dally struggle of making the ideal real. Ceniering on speclfic
days, problems, and classroom cxperiences, the bulk of thig

study presents, In narrative form, a living picturc of my attempt
to reatize the Persdpat Sourccs English Class. :

*  Sinde the emphadis of this stedy has been to wnake teachinga
consclous activity, the insightg’l have gained from this one se~-

mester’s worth of leachlng is the substance of the toncluding
chapler. ) -

"




RRICULUM FOR.COMMUNITY COLLEGE-
IGH SCHOOL ENGLISH STUDENTS BASED ON
MUNITY COLLEGE AND HIGH SCHOOL ENGLISH
~TEACHERS' PERCEPTIONS OF THE HIGH SCHOOL EN-
' GLISH CURRICULUM-

"

MUSS0, Edna H., Ed.D. ?

Florlda Atlantlc Unlversity, 19717
- While educators, have always been aware 6(&3@!0:‘
~ articulation belween and within school systems, they seldom
«are able to plan effectual movement from high school to the
community college. Theproblem of high school/comnunity
college artlgul?pn is compounded by the newness of the com-
munity colleges, and lhe ove rwhelning problems of hizhschool
adminlstration. The fragmented Engtlsh curriculum is in spe- .
clal need of coordination. The lack of articalation between high
schools and community colleges is especiatly wasteful in gtales
like Florlda wherc inost colldge-bound high scbuo! -eniors go

10 Beommunsiy collige, bul ag<oo: dinnting prosLams were.
found to cxist between the sehool »ystems. Where articulation
programs are in effect. they are so productive that they insilre
additional and continuing arlical:tion. .
Ta help provide information that would promote a smoolh
- and-guccessful Yransfer from high schoel Enghsh t6 community
. *colicge English, this study surveyed'five Brownrd County,

Fiorlda. hich school English faculties, and both of the Broward
Comnumlty Colleye fNorth and Central €Eampuses) English_
taculties. A survey instruiieot was designed to vield informa-
tion which could be used to plan 2 model curriculum and speclfy
those educational objectives which need articulating. The sur-
vey instrument listed fifty -three tradilional instructional ob-
jectives of the high school English curriculum and asted the
respandents if they perceived these objeclives as being over -
emphasized, adequately emphasized or in need of greater em-

. phasia fn 2 high schoo! English program for the conmunity
college~bound student. The oblectivas whicb the community
college perceived as needing greater emphas!s were the basis
for & modei curriculum emphasizing the basle skills of com-

. positlon, with particular emphasis on expository wrlting. Also,
the high school And communily college teachers* perceptions
waere compared. As a result, it was ecommended that high
school and community college English teachers meet to assign
priorities regarding literatare, speech, the researbh paper,
vocabudary, and grammar, because there was much dispavity
concerning thée skills. It was further recommended that high
schoot English teachers be made aware of the fact that' while
*hey belleve they are doing an adequate job of teaching expost-

- tory writing spelling, sentence constrection, pronou. usage,
pronoun/antecedent agreement, and aposirofhe usage, the com-
mynity college teachers want.these skills to be efhphasized .

- evén more. As a substantial amount of fyme is already a)lotled
to these skilis, the study suggests a shift to teaching which in-
corporates criteflon-referenced testirg, alternate teaching
methads, and individualization; th other words, dlagnostic »
prescriptive teaching. Order No. 77-28,781, 19] pages,

'Bnucarlﬁc\ TOWAAD LIFE: NEW WAYS TO TEACH
. CREATIVE WRITING AND LITERATURE Order No. 7800770 *

- Next, “Autogyro” combines Personal experignces with quoted

. makes leaves, and includes a “haiku cycle® {group lmagist
i

. writing.; Experlments with literature include classes designed

. using his own favorite materials and tinding ways to make them

T X.“’ . [} Wt . .
. .

\

SHAW, Fran Weber, Ph.D. Unlon Graduate School, 1973. 185pp.
D . i . -

|

The book is'baglcally for teachars of !iterature, creative
wrilipg, ad composition, at the college tevel. . Topical, told
with’humor, it combines pereonal teaching experiences, quota~-
tlons from a wide variety of sources, and sampie classes, using
3 coltage format which 18 intended to strike the mind 28 we
as the eye, and allow the reader to feel the Impact of event
much 28 the author lived them. The last third of the book is
“Tools for T.ade” (a dozen sample classes).

The foreward (including “Chromosome Damage amldst
Neanderthals” and “Under the Wire®) tells why the book was
written and what kind of students and tegchers can benefit.

material th an attempt to capture the cultural “feel” of the
times and lend perspective to the emerging story, . .
The author recounts Kar flrst experience, a rather “mixed
success, teaching creatlve writing at the Unlversity of Hartiord
(“Jane Austen ? Isn't that the brand of cupcakes they sell at
tho A & P?"). She dpscribes her attempts to Link theoky'with
practice, and includes a student critlque of the course (“Star
Pupil Flunks Teacher™). Moving to Loretto Heights College -
in Coloradd--perhaps the Ideal teaching sltuation tor experi-
mentation--ghe gpeaks of the alm ¢f education becoming the
means for making real growth possible for student and teacher, 3
She speaks of helping students to write as efforilessly as a tree

poom) ) B , . R .
Next, In [“She’s Funny, she’s hip, but she’s WHITE®, she
describes teaching an all-black six-cradit datiy course In Lit- -

erature and Composition, She discusses the Good Student *
Game, teash teaching, grading, ciass resistance and suspicion ]
and overcoming Ut, grafittl, teaching nuts and bolts such as

mpmar'(‘ﬂtdlng his puts In the tree, John watched the squir-
rel”). : .
‘)Settlng up the .Devil's Workshop: A Sampiing of In~Clisa
Events” 15 the 1ast third of the book, and Includes & variety of
sample clagsses, suggested exarcises, and student responsas.
Classas demonstrate experiential ways to teach Iiterature and
ereatlva wEiting, focusing on relaxation, communication through
lived experiencey sensory openness, making it new, Techniques
fnelude guided fantasy to music, waking-dream states (ylelding
a *peak” experience from which words freely flow}, and free~ *

around suclf texts as the Poem by Yeats, “Leda and the Swan”, o

The author reminds us that the potnt of thase classesisto
sttmutate the Teader to think of things to do in his own clagses,

truly come*alive.
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HCHOOL ENGLISH AND SOCIAL ORDER: NINETEENTH
CENTURY BACKGROUND TO THE WORK OF THE COM-
MITTEE OF TEN. AND ITS CONFERENGE ON- ENGLISH

. *Order No. 7732370

WRIGHT, Evelyn Culiander, Ph,D. Northwestern University,
1977. 242pp. Director: Wallace W, Douglas .
[ 3 . 2
. In this study, the background of the first national curriculum
report In the Unlted States, the Réport of the Committee on
Secomdary School Studies of the National Education Assocjation
{1892}, commonly kntown as the Report of the Committee of Ten,
and the *Report” of its Confcrence on English, is investigated
within an interpretive {ramework offered in Max Weber’s writ-
ings, aspeclally those on the “rationalization” of education and
training in bureaueracy. Since Weber regarded nineteenth-
century educational conflicts as a struggle between the “culti-
vated man” and tHe “specialist type of man,” the study begins
with a review of the Yale Faculty *Report” of 1828, written to
. defend the classical-humanist curriculum against critics who
. wanted the study of Latin and Greek made optional. The Yale
. curricutum, designed for the liberal educztion of boys destined
to become leading citizens, was the traditional“social condition
for- membership” in a ruling stratum; but suflered loss of pres-
~tige when men without 2 college degree, after studying modern
' subjects in academies or highgschools, began to achlieve success
. ifi business and economic and political influence in their com-
munities. -

After the Civil War, Charles William Efiot, president of
Harvard (rom 1360 to 1909 and 2 spokesman for the American
University ldea, argfled that college education ought to prepare

. boys for performing specialized tasks in a 1 Jcicty where com-
. plex public issues are decided'by professionals, since common
. men'wérejnc apabie of making responsible decisions. Eliot
proposed to maintain the 1eadership of educated classes by of -
fering specjalist training in the coilcge elective systonl and in
sprofessional schools. o 1
- - To insure adequate lower-school preparation lor colloge ’
" svecializations. E1l0t broposed to increase entrance reouire-
ments in classical subjects and lo broaden requirements to fn-

. cludé modern subjects, inciuding English composition and 1it-

-

s
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erature, Subsequently, Efiol encouraged leaders among toWer
schoslmen to make themseltes inip professionals by seiting
"atandards of achievement In school subjects, and he éhallenged
. the colleges to set yniform entrance.examinations. He was ap-r
* peinted chairman of the Committee of Ten, which set up sSub-
commitiees of experts in each-of the subjects entering inlo high
* - school programs and into collége entrance requiteniedts. These
sibcommiltees, cr Conferences, made recommendations for
. ‘teaching and testing subject matter in the schools. Their rec-
.ommendations were summarized and presented In schedules in
the Commiltee Report, e T
The Conference on Engiish described a high sehool course
to introduce pupiis to the literary and linguistic studies In- °
cluded in the-modern university subject and to feach them to
write acceptable compositions. The Coaference recommended
that “ng pupil. should be admitted to college who . ., i3 very
defielent in ability to write good English,” and similarly;¢hat
¢ apupil’s atanding in the lower prades should depend “in ekrt”
on his use of Melear and correct” English. The teaching o .
*clear and correct” English, a non-gpecialist matter bat crit-
ical for promotion or failure, was assigned to elementary school
teachere. whose presumed Inck of culture required that educated
.men write textbooks to establish models and standards for chil-
. dren and teachers. Agteements and conflicts-about’what con -
stituie® educated usage and methods of teaching it are traced
In the Conference *Report,” in professional reports and arti-
cles, and in school textbooks. Sources of textbook modele and
nlethods of teaching are identitied. It is concluded that the
nead for establishing standards™for the sfftlng and sorting pro-
c#9M of public schools caused professional scholars and
Lonchers togldvise recommendations that were Inconsistent “
with specialist pcholarship in English, yet functional in the se- - -
1ective mechanigms of schools, .
» ) - .- - " “, )
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