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system. Monthly issues of Dissertation Abstracts International are reviewed
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the dissertations themselves is included atthe end of the bibliography.

Abstracts Of the following dissertations are'included in this collection:

Agler; Linda Sonna

EVALUATIONOF TEACHING ENGLISH BY .
OPEN- CIRCUIT TELEVISION IN A
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EVALUATION OF TEA.Z.HINGINGLISli BY OPEhl-CIRCUIT
TELEVISION IN A °C014htU141TY COLLEGE

- OrderNo, 760392$

c.

s

AoLER, Linda SornaPhD. University of Illinois at Urbana-
..

Champaign, 1977: 170pp.

Seven studieswere conducted at the *Baas County Comma-
.

nity College-District In the opting semester of 1976 to evaluate
the English T.V. course 'Writing for a Reason,*

Steely 1 examined chiratteristies of students enrolled in
T.V. and twelve on-campus classes serving as the control.
From analysis of responses of h random sample of 100 T.V.
and 100 control group students to a researcher - developed ques-
tionnaire, it was determined that the two grolps of students
differed along nine of the fourteen dimensions examined. CM-
square tests of independince revealed significant associations
between course of enrollment and past educational attainment,
educational aspiration, reason for enrolling in English, occ
esthete status (p <.O5); tests of proportions tndicated signifi-
cant differeeces in percentages of males, married students,.
.Cadeasians, veterans, and full -time students enrolled in'the two
cosines (p 4.05). It was concluded that the T.V. course is ,
reaching a distinct pvulation from that Bernd bj traditional
Sa-campus courses. -

Study 2 examined student attainment of eight composition
objectives, T.V and control group students (as in Study 1) sub-
mitted themes at the beginning and end ofthe semester. A ran,
domoample of 100 T.V. and 100 control grouli'stadents were
selected for the data analysis. Papers were graded-in eight
composition areas by blind raters. CorMate4,t-tests indicated
T.V. students significantly improved their scores in all eight-
n01110061tion areas < .03); "Du o the high attrition rate to the' "-
T.V. course, neconclusions rega g the relative achievement
of students in TN. and on- campus les were drawn. It was
concluded that the T.V. course helped students to significantly
improve their writing'sIdlls.

Study 3 examinea student success based on final grades..
Mesa grades of all TN'. and on-campus students were obtained
from student records., Mean grades were not significantly dif
Street, but significantly more on-campus eludeirts were classi-
fied as successful due to the lower attrition rate in on-campus
sections (p < ,001). e_

Study 4 examinee grades achieved by English 101 T.V. and
on-campus students in their English 102 course to assess the
ability of the T.V. course to prepare them for success in future
English courses.. Students that had taken English 101 by T.V.
achieved significantly higher mean grades (p < .03) in Pnglish
102. There was no significant difference in the proportion of
studentsclessified as successful in English 102.

Study 5 examined pre- to post-course changes in T.V. and
control group altitudes towarthe subject matter, self-coniept
of writing ability, and method of instruction using Semantic .

Differential scales. The control group was the same as tn
Study 1. T.V. students did net significantly improve their atti-
tudes toward the subject matter or method of instruction. Self-
concept of writing ability did improve (p< .01).

Study 6 examined responses to a researcher-developed final
course evaluation. T.V. students ranked the study guide as the
Most important course component, followed by the writing con-
sultant, T.V. programs, and textbook. Measures of course sat-
isfaction indicated T.V. students were satisfied wtth the method
of instruction they received. Course weaknesses uncovered tat-
chided lacir audicientndividual help with writing and diffi-
culty oS(.4,- j answers to questions.

Studs i examined court'. perceptions of attriters from the
T.V. course ids a researcher-developed questionnaire. The

'return rate (23%) was toorlow to draw definitive cocks/dons
but fliers were some indications that students withdraw due to
personal rather than course-related problems.

R was.recommended that the course continue.to be offered
as an instructional alternative to traditional on-campus In- '
struction.

ii

.
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CHRISTIAN HUMANISM AND THE TEACIIING OF ENGLISH
Order No. 704639 ,

ANDERSON, Timothy Paul, Ph.D. The University of Michigan,
-

1977. 301pp. Chairman; G. Max Wingo .
1. t ,

. The role of the teacher in western civilization has lasted-..
cally been a controversial one lh ancient AthensSocrates
battled against theschools Of the Sophists; tn ancient Jude*, -
Jesus battled against the Phariseet. Controversy over teach- .
ing has continued through the millennia; :even to our-own day
where Progressive and traditi Let are frequent* involved
in educatioial debates. 'Through the controversies, the
question of the role of the to the remains central to the edu-
cations! process; Whatolundd the quality of the teaching be?
What qualities should the teacher possess? ,,

4140derrr educators wrestle with these questions in a variety
of ways, but always their decisions reflect a particular world
view, a particular philosophy. Consequently, I decided that
for the teacher to fully understand what his role shbuld be, he '

, should investigate the wisdom of the ages, the-thoughts of-man
that have determined the course ofthe civilization that he
might better determine his own beliefs. In this way the tudi-
viduarii teaching might reflect an inner unity of thought and
action, might reflect the teacher's own personal beliefs about
MUMS and his reiationstdp to the cosmos. Xor 1 maintain
that whalever one believes, he should attempt to practice. Its
logic that I use to effect this uniat of idea add reality Is the +
le.ic of °pragmatic implication,* a lode that has its validity
measured by dui actions that are inspired by the ideas.

'hie exemplum that I use is an Investigation of my, own
world view. This investigation begins with a brief foray Into -
epistemology and a wrestling with the dileminadof nominalism

-and Platonic weenie realism. I arrive at an epistemology
thittlika synthesis of Plato's entreat, realism and *details's ,
moderate realism: this is accomplished through an ontologi-
cal investigation that is an amalgam dAristotelian and Chili.- .
flan teaching as sjmthesized by St. Thomas Aquinas. From
this a general cosmological framework is developed that pro-
vides me withan explanation of my relationship to the cor-
portal and the incorporeal cosmos. a

From this gederal Christian Humanist base, I then explok .
a philosophy of education that reflects my cosmological frame-
pork. This philosophy partakes heavily of the workoiJacques
Maritain Tills general phildsophy,provides the foundation for
my exploration of the pragmatic implications ef tale world .
view to the teaching of English, . ,

The practicum that I develop to Illustrate pragmatic
implications is ..course in sTlting and Shakespeare that I
taught to freshmen: The illustration is developed by a sum-
mary of ideas that precipitated the actual classroom activities -
which are demonstrated through the replication of level,
plans. While the classroom' activities are designed to take
advantage of the natural powers of the intellect and to foster
their growth, emphasis is also placed on the classroom atmo-
sphere which is one of ?knee, one of gentle but firm guldallee

that the student* and the instructor might all grow in the way
of 'goodness.

While many of the ideas discussed in this disiertation are
ancient, their power remains great, ior they arc ideas that
have molded western man. if man is to continue to grow, hun-

t' vidually as well as ,:ollectively, he needs to examine where he
has, come from that he might know where he should go.

A 0
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A. A FOLKLORE CURRJCULUI4 FOR JUNIOR. HIOli SCHOOL
YOUTH: GOANAIANiFOLKLORE Order No. 7730606

COVERDALE, Caroly- Greene, Ed.D. University )f Massa-
chusetts, 1977. 297pit. Director: George E. Ureh.The purpose of thiytudy was to construct folklore curricu-
lum for junior high school utilizing Ghanaian Folklord. The
Curriculum was characterized by a fourteen step research pro-
cedurere which evolved during the developmetkprocess,,4nstead
of being pyvietermined. llowever, thh fourteen step procedure

4

adapts Ralph,Tyler's basic principles: objectives, learning
experience, orgadzation of units and evaluation.

The first step ctc(blished the purpose for developing folk-
lore curriculum. Having established purpose the investigator

.identified,the deeds for folkfore curriculum tallore# for junior
high school yiratti. From the needs evolved a general goal for
folklore curriculum which incorporated the materials of folk-
lore. The hiatcrialb if folklore arc oral literature, materlat

- ' culture, seelal folk customs and performing folk arts. The
w objectivel/were then.deriva from the nature of Hie folklore

mederlds to be pursued hi the ctassroom. An objective Ape
written or each item of folklore, commonly called a genii.
The o edtivea were designedin behavioral terms and highly
spec" c in order to assist teachers in accomplishing the goat
off tore curriculum. , Trom the objectives evolved a ma-
stir en} technique in the forth of kprctest questionnaire. The
p est queslionnairewas composed of selected test items
based on the objectives to deternfine what folklore students
ittready knew. Results from use of the pretest wcre used to
iielett and arrange objectives for implementation of the folk-
/lode curriculum. After the objectives were selected and ar-
"hawed, the content for the folklore curriculum was developed,
The folklore curriculum ivas Raikaged with the inclusion of a
Teacher's Manual. The curriculum then received a preliminary
testing. The preliminary testing provided data to measure situ- .
dent perfirmance. From the data collected In the preliminary
testing revisions were made for the !Mgt curriculum usidwith
the sample of thirty-six junior high school students.

The fourteen steps are: 1. Purpdse of Curriculum. 2. The
Need for Folklore Curriculum, 3. Identifying Goal of the Folk-
lore Curriculum. 4. Developing Performance Objectives Based
,ou Sabdivisions of the Curricular. 5. Development and use of .
Protest tb Ascertain Existing Student Knowledge about Folklore.
8., Analysis of data froin use of Pretest to make Decisions.
7, Selection `and Arrangement of Select Aspects in Ghanaian
For lore Curriculum Content. 8. process for Development of
Learning Activities. 9. Content Vadity. 10. Package of Cur-
riculum. II. Teacher's Manuat. 12.'Prellmlnary Testing.
13. Analysis of Data from the Preliminarf Testing. 14.4pur-
riculum Revision.

A main concern of the study was to identify the effectiveness
of folklore curriculum among students in the sample.

The two research questions of tht study were: 1. How ef-
fective has the curriculum been In achieving the desired unit

:ob)ediveis? 2."Whf:t we:c tne factors Wit helped or hindered
the effectiveness of the curriculum?

The findings revealed through an analysio.of data that the
curriculum vas ineffective in achieving the a esirid unit objec-
tives. One major factor Which has been identified as hindering
to the curriculum's effectiveness was the over-reliance on the
use o performance objectives too specific and highly behavioral
limited students from inquiring further Ipto folk materials.

Analysis of the findingi suggest the Ghanaian Folklore Cur-
ricultim be improved in several areas, specifjcally on the order:
lag of steps in the process and the choice of materials usedfor
content. Re, ommendations are provided in the summary for
futurveaeareh to improve the curriculum's process and con-
tent.

A COURSE ON. TEACHING COLLEGE ENGLISH BASED
UPON A JOB ANALYSIS AND A CONTENT ANALYSIS

1'
Order No, 7803913

-11NDLEN",-"Gedrge*Lbuis;114-Ed.D. -13$ 1-StaleUalirEfdtf,-,--
1977, 195pp. Adviser: Dr. Keith D. Cox.

The literature on the Ph,D. and on the preparation of college
teachers reveals a century-long critictsm of the Ph.D. as prep-
aration for college teaching, Elements both within and without
the profession of English have called for more attention to be
paid to preparatIon.for cotlege teaching. The profession Hadf
is undetided as to what preparation for the college teaching of
English should Involve, Thus, the problem dealt with in this
study is the following: What do college teachers of English
need to know and be able to do as teachers ? The goal of thls
study Is to answer the question and to use the resulting tsar-
Maks as the -basis for a course on Teaching College English,

When developing a course or a program of professional
training, there are, badically, two sources of Information to
draw from; (I) what people do when pevforming the task or job
you wish to prepare others to do, and (2) what experts in the
area call for, Since no single information sourcejs adequate
by Heel!, both are drawn tram. Thus, a job andyels was done
to determlip what college teachers of SnglIsti teaching lye-
dominant1Power dtyikion English, actually do ks teachers,
Likewise, a content analysts of the books and articles on teach-
ing college English was dine to determine what Is most often
recommended for tnciusion In a course on Teaching College

' The purpose of the job analysts was two-fold: (1) to con-
struct a eqmprehensive Hit of the tasks performed by college
teachers of English In their capacities as Instructors, and
(2) to determine which of these take the prospective college

f Englishtan best learn to do with the asststanee of
pfloorvi training.

-it
Fifteen faculty members and fifteen doctoral students at

two Indiana Institutions were queried regarding the frequency,
difficulty, importance, and desirability for training of twenty-
nine tasks. Scores asstined to answers permitted rankhtg She
tasks frdm highest to lowest,

The purpose of the content analysis was (1) to identify what
those who write about the preparation of college teachers of
English believe they need to know mid be able to do as teachers,
(2) to classify beliefs, and (3) to rank them in ordel of the

' frequency of their appearance,
Assertions dealing with what is done for, durtng, and be-

cause of instructional contact were recorded, grolated-under
twentr-one headings, The groups were then ranked, according
to the number of assertions In them,

The data from both the job analysis and the content analysis
was used as the bags for a course on Teaching Cortege English
which was developed using an instructional systems approach,

English.

W:*
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THE STATUS OF HUMANITIES COURSES IN VIRGINIA
SECONDARY SCHOOLS 'Order No. 7800451

0.-
SIRAHAM, Alpe Synth, Ed.n. _Univers6. of Virginia, 1977.
74pP,

id
The focus of this study centered on the eurrenrstatus of

humanities courses in the secondary schools of Virginia.
Questions,it attempted to investigate included these: I. What
is the erintitative nature of these courses - how many schools,
instructional personnel, and students are involved? .2. What
are the sources of content and the substance of these humani-
ties courses? 3. What organizatignal procedures and methods
are employed in these courses? 4. What is each leather's
/or director's) general assessment of the particular humani-
ties course with which he is allied, and what are his opinions
with regard to the status of humanities programs in general?

A listing of Virginia secondary schools was used to con-
struct a mailing list for questionnaires sent to the, director
eiltemanitieskin each school. A 1(10% return of the question-,
mire forms was achieved. Although the purposes of this in-
vestigation were descriptive in nature, the study may be viewed

aseheuristic in that Questions and speculations about many as-
pects of humanities education were raised.

VISUAL LITERACY, MEDIA LITERACY AND MASS COM-
MUNICATIONS FOR ENGLISH INSTRUCTION

Order No. 7806287

,JOHNSON, Bruce David, Ph.D. Northwestern University,
1917, 187pkt-Director: Wallace W. Douglas

This study examines the use of visuals and audiovisuals in
English education. Two terms-that have appeared frequently.
in English education and media education literature, avisual
literacy" and 'media literacy,* are analyzed. The first, vis-
ual literacy, is the subject of the first section of the disserta-
note A systematic review of visual literacy is presented,
discussing the origins of the term, the theories on which vis-`
yid literacy advocates base their definitions, the organization
which supports research and disseminates information on
divad literacy, (the International Visual Literacy Association),
and the many definitions of visual Mersey that have appeared
In the literature.

Of particular importance to la stu dy is the question, 'Does
visual literacy apply to the teaching of English?" Though the
analysis of visual literacy offers some rather skeptical con-
elusions, information is provided in subsequent sections of
the dissertation that supports the notion of an expanded defini-
tion of literady, a definition that would encourage the study of
noeprint as well as print forms of communication.. 'Media
literacy," a term that is used frequently in the dissertation,
describes an expanded definition of literacy. Merest, eineally.,
the term concerns the teaching of (and the state of having
learned) critical viewing and listeningskins that would en-
'courage intelligent written and oral responses to nonprint I,
media. ,

The study also analyzes some theories of mass communica-
tions, includin comments on the 'mass audiee,* mass
media

nc
eriti , (particularly television criticism), and mass

media: production. S.upport for including mass communications
'study in English ciasees is documented.

4 a

Also included in the study are several examples of the
wt's in which film and other nonprtnt media can be used in
teaching composttion. A summary of the compostrig process
is presented, with comparisons made between writing and
media production processes.

THE INTERACTION OF SECONDARY TEACHER VERIAL
APTITUDE AND PERSONALITY CHARACTERISTICS WITH
PUPIL VERBAL ABILITY AND STUDENT ACHIEVEMENT

Order No. 7802770
.

KENDALL, Marian Scott, Phi). Kent Slate University, 1977.
206pp. Directoi: Marvin S. Kaplan

The purpose of this study was to investigate the relationships
and interactions between teacher verbal aptitude, selected
teacher personality characteristics, and student verbal ability

'as these variables were associated with pupil achievement in
English and arithmetic at the secondary level. It was toped
the results of the study would give direction to the hiring and ---
placement of teachers by Identifying those teacher character:
Utica which wece associated with pupil achievement. The
Miller Analogies Test leas chosen to measure teacherverbal-
aptitude; the Edwards Personal Preference Schedule was chosen
to measure six personality traits which were judged to be asso-
ciated with an orderly, systematic and businesslike approach
to leschtng. These were EPPS .n achievement, 11 deference,

2 order, n intraception, n endurance and n aggression. Student
verbal ability. was measured by the .Lorge-Thorndthe Intelli-
gence Test and Student Achievement was measured by the Iowa
Test of Basic Skills and the Test of Academic Progress.

The study took place in a middle classsuburban school sys-
tem in northeastern Ohio. During a 3 year period, 197211974,
424 teacher appliCants were asked to take the MAT and the
EPPS when applying for teaching positions. During those years
13 secondary English teachers and il_seamdary arithmetic
teachers were hired, and these teachers were the teacher sam-
ple in this investigation. The student sample consisted of 156
students, six for each teacher, randomly selected from each
teacher's first year roster,

Genejlly, the findings gave limited support to the hypothesis"'
that stu nt achievement was associated with the interaction of
teacher and pupil verbal ability in r eadri; In additiesi, depend-
ing on the subject area, teacher verbal aptitude and personality
characteristics interacted at varying level; to be related to stu-
dent achievement. .Specific significant retatienehlps were as
follows: 1. Teacher and student verbal Allay interacted to be
associated with student achievement in TAP English; cubical
Reading, 2 <.01. 2. Five teacher EPPS personality traits

# were linesirly related to student achievement: EPPS 'n endur-
ance correlated witlistudent achievement inIT13S Arithmetic,
subtest proble,n Solving, e < .01; ia TAI' Engliph,'subtest
Reading, EPPS n achievement and n tntraception were related
to student achievement, <.01 and 2.05 respectively. EPPS
a deference was related-to student achievement in TAP English,
subtest Literature, p < .05. '3, Seven teacher verbal *nude
and EPPS personality trait interactions were significant for ,

pupil achievement: teacher verbal aptitude and EPPS norder,'
< .05, n iritraceptioa, p.<.01, and n aggression, p < .01, inter-

acted to be associated in ITBS Arithmetic, irublest Problem
Solving; teacher verbal ability and EPPS n aggression inter-
acted, 2 <.05, for student achievement in TAP English, subtest
Reading; teacher verbal aptitude and EPPS n achievement,
p < .01, n intraception, pQ < .05, and n endurance, 2 < .05, were
associated with puma achievement in TAP Mathematics. 4. The
grade given tp the .tudent by the teacher was the dependent'
variale in thelas. hypothesis. Teacher and student verbal
abilities interacted to be associated with pupil grade in TAP
Mathematics, 2 < .05.

There w is-Insufficient evidence to recommend the use of.'
.these Instruments as discriminating among teachers at the time
cf hiring. However, coesiderinthe findings within the limita-
tions of me muremeM and sample characteristics, ther,e are
implicatiocs for future research. Many of the relationships
ep,eared to be other than linehr, They may be curvilinear or
may take another. form. Secondly, two EPPS variables, n intra-
caption and n aergressien, appeared twice. This suggests that
these qualities bear further attention N a inn ins.. * - -'-'

with h teacher verbal aptitude consistently for student
achievement. Finally, the interactiorebetween teacher and

pupil verbal abilities for student achievement in reading sug-

1-1
gaoled that a broader definition.of verbal ablity, possibly. a
linguistic or cognitive style, might be useful. V
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AN ANALYSIS OF`THE DISCOURSE STRUCTURE OF THE . .

ENGLISH CLASSROOM Order No. 7802183 OWARD CONSCIOUS TEACHING: THE PERSONAL SOURCES

, - 'ENGLISH CLASS IN-THE COMMUNITY COLLEGE
KLUWIN, Thomas Nor Vert, Ph.D. Staiiford univarsity, 1977. t. . , Order No. 7803054
2l9pp. .. I

,,
McCRACKE/f, Timothy Edward, Ed.D. 'New York University,

A modified Sinclair add CouIthard discourse abalysis system 1977. 396pp. Chairman: Professor Gordon Pradl
was usectin the.study. Source of the utterance, teacher or pupil; .. . .
was crossed with the major disccnirse functions of inform, As an English teachei I had always been unsatisfied with
elicit, and direst to form exchinges. Exchanges were identi- the basic underlying behavioristic assumptions about the teach-
fied as sequence% of speaker turns. Individual speaker turns log of English on the college level which tended to ignore the. .

were called moves and paradigmatic discourse variation within - student and teacher as persons and which viewed language as
turns werc called acts. Moves were syntagmaticalty segmented information to be taught rather than a very human activity to
into starters, pre-heads, heads, post-heads, and selects to de- be leaned,

. -,
-scribe the possible discourse variations within a turn. Tbas, I was drawn to the newer, humanistic trends

in'teach- . i

_ The deseriettve section of thc paper showed that the dig- . ing as developed by Carl Rogers, Clark Moustakas, George
course structure of teachers' speech was relatively simple. Leonard, William Glasser, William.Scbutz, Herbert Kohl, and a.

Tbatal, their moves usually consisted of a single act. Pupil . David Holbrook among others. I tried to adapt some of their
talk occurred considerably`less often and was highly dependent approaches to my classed only to find.the real different from
on teacher talk. Teachers initiated more exchanges than pupils the ideal in classroom practice, Gradually, however, I began

/and more exchanges tended to be teacher elicitation. Gener- to see three limitations to these.aproaches. First, many ot .
ally the teachers refrained from giving very 'many directives.

Teacher Elicits were often not prefaced by any type of act
that would help the pupils process the question. Pupil Inform
exchanges consisted of very brief, frequently less than clause
length utterances, which were met with little or no comment
tram the teacher. Papa Elicit exchanges dealt with immediate
and topically relevantinatters and were structurally simple.

By calCulating the probabilities of the occurrence of cer.
tain combinations of exchanges, four types of "transactions"
were derived. The most probable sequence was the interac-
live, where teachers elicited information. The next most likely
sequence of exdbange wag informative where the teacher pre-
sented multiple part content. The juncture transactions were
patterns where the teacher mixed elicit and inform exchafges
as boundaries within lessons. Directive sequences were sets 4

of. exchangeg where the teacher either had students desist from
an activity or the teacher structured an activity.

The fre,quenel of the major categories of discourse, the ex
changcswas apparently unrelated to either the ability or the
verbal frequency of the teachers. More experienced teachers
were more likely to mark the start of the opening moves of
Teacher Inform exchanges, to use prt-head in that exchange,
and to use an inform post -head. This suggested a tendency on
the part of the more experienced teachers to ',frame" their in-
formation, a technique characteristic of much oral inforMation
transmission,

The more experienced teachers were more likely to precede
the head of the opening move of a Teacher Elicit exchange with
an inform as well as following the head with an inform act. The
preceding of the head with an inform or direct act to call at-
tention to the information that the teacher was seeking was
probably a useful procedure while following tbc head with

1, another act suggested that the more experienced teachers were
less willing to wait and were offering "hints." ft was encourag-
ing to note that the morc experienced teachers werc more will-
ing to use an act in the head of the follow-up move although this
often only consisted of repetition of the student's remarks.

There were no particular differences noted in the struc-
tures of the Teacher Direct exchaage.

Except for an inverse retationship between Student Fluency .

and Teacher inform exchanges, no results were found in the
relationship between pupil Varfabtes and discourse categories.

This study has shown that it was possible to successfully
describe segmentable semfential units, of classroom interad-
Hon in a reliable fashion and to draw useful conclusions from
thee* results If has shown that it wag possible to describe
different teaching ostytesw in reasonably precise fashion. White
the study has shown that many discourse features of experi-
enced teachers were helpful to the student, it also suggested
the features that may be maladaptive.

these approaches wcre in areas outside of English. Second,
all of these approaches were done on the elementary and secon-

dary level. And third, none of these approaches provided more
than superficial accounts of how to enact these approaches in
real classroom situations. They werc, in short, more inspire-

.tional than operational.
The present study is an attempt tormake operational a con -

sistent model of teaching known as the Personal Sources Model,
fhp underlying thrust being to make teaching a conscious

activity. In order to accomplish thts, there must first be an
examination of my teaching histhry prior to the 1975 Fail se-
mester, the tirniperiod of this study; to highlight what were
my general assumptions about thc teaching of English and the
change these assumptions underwent. One Insight gathered in
thts process was that I did not teach with any consistent phllos-
ophy of education or a consistent view on the nature of the human
coadltion. That philosophy whichmost appealed to my own
Raabe of the nature of man is existerdialistn. The structuring
of a consistent philosophy, the second part of tide study, led to
a niakr problem: existentialists had littlelo say about efltica-
Hon. Existentialism had a great deal to say, however, to psy-
chologists like Carl Rogers, AbrahaniMaslow, Glasser and
Schutz who are part of a branch of humanistic psychology known
as Third Force psychology. Third Force psychology has spe-
cific Implications for teaching and these implications have been
detailed by Bruce Joyce and Marsha Welt in Models bf Teaching
under the title Personal Sources Model. The existential chdr-
aeteristics of Third Force psychology and the specific struc-
tures of the four approaches of the Personal Sources model are
the substance of the third part of the present study. However,
as detailed asAyce and Well are as to the syntax of fhOoe four
approaches, two things needed to be done before a consistent
approaCh to teaching could be establtshed. First, the four Per-
Bonet Sources approaches needed to be synthesized in ohs work-
ing Model. And second, this one model needed to be adapted to
the college English classrdom. The fourth chapter of this study
deals specifically with the detalting of the Personal Sources
Engltsh Claes.

The heart of this dissertation, however, is to describe and
analyze the enactmeet of a consistent approach toteachilift, thee
daily struggle of making the ideal real. Centering on specific
days, problems, and classrobm experiences, the bulk of this
study presents, in narrative form, a living picture of my attempt
to reatize the iPerschal Sources English Class.

Sind the emphaits of this study, has been to make teacbinga
conscious activity, the Insight?* have gained from this one se-
mester's Worth of leaching is the substance of the`eonchiding
chapter.
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While educators. have always been aware bf the.nee0 for
articulation between and within school systems, they seldom
.are able to Plan effectualalearentent from high school to the
community college. 1,13e-problem of high schooticommunity
college articulation Is compounded by the newness of the com-
munity colleger, and the overwhelming problems of high school
administration. The fragmented English curriculum is in spe- ,
eisd need of coordination. The lack of articulation between high
schools and community colleges is especially wasteful In states
like Florida where Most college-bound high school sealers go

to +community colrige, but oQCoM dinathig proscams were.
found to exist between the school systems. Where articulation
programs are in effect. they are so pi-eductive that they inspire
additional and continuing articulation.

To help protede information that would promote a smooth
and-successful transfer from high school English to community

', college English, this study surveyedlive Broward County,
Florida, high school English faculties, and both of the Broward
Community College (North and Central Campuses) English_
faculties. A survey instrufiteot was designed to yield informa-
tion which could be used to plan a model curriculum and specify
those educational objectives which need articulating. The sur-
vey instrument listed fifty-three traditional instructional. ob-
jectives of the high school English curriculum and asked the
respondents tf they perceived these objectives as being over,-
emphasized, adequately emphasized or in need of greater em-
Oasis in a high school English program for the community
college -bound student. The objectives whicb the'community
college perceived as needing greater emphasis were the basis
for a model curriculum emphasizing the basic skills of corn-
position, with-partic War emphasis on expository writing. Also,
the high school.and community college teachers' perceptions
were compared. As a result, it was ffecommeatied that high
school and community college English teachers meet to assign
priorlties regarding. literature, speech, the research paper,
vocabulary, and grammar, because there was much disparity
concerning thirse skills. It was further recommended that high
school English teachers be made aware of the fact thar.while
they believe they are doing an adequate job of teaching (ama-
tory writing spelling, sentence construction, pronoua usage,
pronoun/antecedent agreement, and apostrophe usage, the com-
=oily college teachers wasti,these skills to be einphasized
even more. As a substantial amount of time is already allotted
to these skate; the study suggests a shift to teaching which in-
corporates criterion- referenced testing, alternate teaching
methods, and individualization; in other words, diagnostic
prescriptive teaching. Order No. 77- 28,781, 191 pages.
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EDUCATING\ TOWARD LIFE; NEW WAYS TO TEACH
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CREATIVE WRITING AND LITERATURE'Order No. 1800770
'
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A

The book (s.basically for teachers of literature, creative
writiplg, andcomposition, at the college level. .Topical, told
With'humor, it combines personal teaching experiences,ota-
tions from a wide variety of sources, and tamp) classes, using
a collage forritat which is intended to strike the mind alive
as the eye, and allow the reader to feel the impact of event
much as the author lived them, The last third elite book is
"'Tools for I.ade* (a dozen sample'classes).

The foreward (including 'Chromosome Damage amidst
Neanderthals' and 'Under the Wire') tells why the book was
written and what kind of students and teachers can benefit.
Next,.'Autogyro* combines Personal ezieeriences with quoted
material in an attempt to capture the cultural 'feel' of the
times and lend perspective to the emergingstary.

The author recounts her first experience, a rather 'mixed" '
success, teaching creative writing at the University of Hartford
("Jane Austen? Isn't that the brand of cupcakes they sell at
tha A & P ?'). She "scribes her attempts to link' theory'with
practice, and includes a student critique of the course ("Star
Pupil Flunksleac her'). Moving to Loretto Heights College -
in Colomd6--perhaps the ideal teaching situation for expert-
mentatton--she gpeaks of the aim ei education becoming the
means for making Vtoal growth possible for student and teacher,
She speaks of helping students to write as effortlessly as a tree
makes leaves, and includes a 'haiku cycle' (group imagist
Poem).

Next, hi rShe's Funny, sh e's hip, but she's WHITE% she
describes teaching an all -black six-credit daily course in Lit-
erature and Composition. She chsegsses tie Good Student '
QM*, teat teaching, grading, clue resistance and attePlciOn
and overco ing it, grafitti, teaching nuts and bolts such as
grammar. ("Hiding Maputo in the tree, John watched the squir-
reel).

`Setting up the .Devil's Workshop A Sampling of m-dtiss
Events' is the last third of the book, and includes a variety of
sample classes, suggested exercises, and student responses.
Classes aemonstrate experiential ways to teach literature and
ereative welting, focusing on relaxation, communication through
lived experience, sensory openness, making it new. Techniques
include guided fantasy to music, waking-dream states (yielding
a 'peak' experience from which words freely flow), and free-
writing.; Experiments with literature include classes designed
around such texts as the poem by Yeats, 'Leda and Hie Swan'.
The author retitinds us that the point of these classes is to
sttmuiate the reader to think of things to do ip his own classes,
using his own favorite materials and finding ways to make them ,
truly comealive.

N
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alliTtEE OF TEN. AND ITS CONFERENCE ON. ENdCiSH
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11177. 242pp Director: Wallace W. Douglas

. In this study, the backgrouncrof the first national curriculu m
report in the United States, the RiPort of the Committee on
Secondary School Studies of the National Association
(1102), commonly !mown as the Report of the Committee of Tin,
and the 'Report" of its Conference on English, is investigated
within an interpretive framework offered in Max Weber's writ-
logs, especially those on the "rationalization" of education and
training in bureaucracy. Since Weber regarded nineteenth-
century educational conflicts as a struggle between the "culti-
vated man" and the "specialist type of man," the study begins
*AA a review of the Yale Faculty 'Report" of 1828,.written to
defend ithe classical-humanist curriculum against critics who
vointed the study of Latin and Greek made optional. The Yale
curriculum, designed for ,the liberal education of boys destined
to become leading citizens, was the traditional'esocial condition
for membership" in a ruling stratum, but suffered loss of pres-
tige when men without a college degree, after studying modern

' subjects in academies or high4schools, began to achieve success
in business and economic and political influence in their corn-
(flunkies.

Alter the aril War, Charles William Eliot, president of
Harvard from 1869 to 1909 and a spokesman for the American
University Idea, argued that college education ought to prepare
boys for performing specialized tasks in ki.xicty wheie corn-
plexpublic issues are decidedby professionals, since common
rams were Incapable of making responsible decisions. Eliot
propolied to maintain the leadership of educated classes by of-
fering specialist training in the college elective systml and in

profeesional schools. 4°
To insure adequtte lower-school preparation for college

'imecializations. Eliot proposed to increase entrance reauirr.-
meats in classical subjects and to broaden requirements to
cluthrmodern subjects, including English composition and lit -
erature, Subsequently, Eliot encowagedeaders among Imier
schoolmen to niake themselves intoprofessionals by setting
'standards of achievement in selmol subjects, and he Challenged ,

. the colleges to set uniform entrance.exaniinattons. He wasap-.
pointed chairman of the Committee of Ten, which set up sub-
comnlittees of experts In eafh-of the subjects entering into high
school programand into collbge entrance requirenieMs. 'These
subconunitteeneer Conferences, made recommendations for

`teaching and testing subject matter in the schools. Their rec-
onimintdations were summarized and presented in schedules in
the Committee Report.

f
The Conference on English described a high school course

to introduce pupils to the literary and lingUistic studies In-
cluded in thernodern university subject and to teaoh them to
write acceptable compositions. The Coherence recommended
that "no pupil, should be admitted to college who is very
deficient in ability to write good English," and similarly, at

e a pupil's standing in the lower grades should depend "in 0 ts
on his use of..eclear and correct" English. The teaching o
dear and correct" English, a non- specialist matter but C t-
ical for promotion or failure, was assigned to elementary school

' teachers, whose presumed lack of culture required that educated'
men write textbooks to establish models and standards for chit- ,
dren and teachers. Agieenients and conflictsbout'what con- :.

Vo MHO** educated usage and methods of teaching it are 'tracer/
In the Conference 'Report," in professional reports and artl-
des, and In school textbooks. Sources of textbook models and
nlethods of teaching are identified. It is concluded that the

--
need for establtshing stxxlardrifor the silting and soiling pro-
eines of public schools caused professional scholars and
leachers teddivise recommendations that werc Inconsistent ` c
with specialist (scholarship In English, yet functional in the se-
Iodise mechanisms of schools,

. . '
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