- FE— [RERP

PR SR N . P
Voo . T = . - N .

; , A :m:uggir assn: P 4
;n 153 315, R \ L cszonaus Ll )
. urmx Do _Siall. Rabe:—t:: fﬂr. i o o
»PITLE. © - . The Compleat Lit@rmtmre Tea‘ehérz,'ia Gene:ausi .
._ o . rish. N - T - T
. PUB DATZ . __ MNar 78 - T o Pt
NOTE 1&p..; Rapex p:eséntad at -ths ;nnual ueeting af the Ty )
Cor Conference on English Education: (161:,11, ginaeapali:s. s
» - Hinnﬁs:\ti sarch 16-19, 1978 - . T
FDRS PRICE . NE~$ 0,83 6C-$1.67 Plas Postage: . a -
DESCRIPTORS . - Educatdomal philoso. phY; *English Inst:ucti.on- -
8. sGuideldimes;” Higher Educitiong *1literature v .
\ , , Ap‘p:gciﬂien: Secondary School Teachers; *Teacher B
A e - Characteristits;- *T <a chigr- Eﬂusat;ﬁa:ﬁ‘ -*Teacher g
) e Qualifdcations. , '
IDENTIPAERS { !Ht:iaﬂa:l (:ntlnr:i]. ai {l‘egche:s e‘f Emglis.h o
v : . v | o -
AESTRLCI ' ' ' ’ - )
‘ A sﬁidi of curzent t.'u:tri.clﬂm guiﬂa& inéicates that -
the ms-ﬁ ingcz—tant purposes generilly agreed ol for sStudying L.
literature ares related to enfJoyrent amd imsight for the student.
. Teacher ‘pt:ep-afatiamf on the other hand, has- consisted sainly in -
pﬁoa 5 mg;Ligh madors vho emphasdzed hi storical pericds, famous ." -,
mthg::s.r- Literary critéciom, In 1968, the Fational Coyncil of "

rewchers 6M I gl ish producedl & statepent oftguidelines for teacher

‘ préparation in literature which eaphasized kngvledge and skills,'In

1976, a nev statement vas prepated which eaphs sized the teacher as
hglgeﬁ, qgunide, and facilitator. The pev statement esphasizes English

1s - something people do. and use.xather than something people kmow and
studys The statement has mach hore epphasis than -earlier ones én -
teacher gual it es fapirtant td effectivé int eraction. Since- persomnal
qual ities are as important ag scholmrly ones, current teacher
education strategies are not vexy effect ive. Part of the difficulty-
is that it is mecessary to do mnore that identify teachers who have °
‘the preferred qualities; 4hey must be “prod uced. Unfortunately, it may’
1ot, be possidble 40 create a teacher polel which depends on personal
characteri st ics rather than o1 acaderit skills amd such a model pay
be autdated by fﬂtﬂre changes of edwcational phiiascphy. (T3)
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The Compleat Literature Teacher:

10 THE EDUCQTIGNAL RES{PUFHZES

: NFDEMATIDN CENTER (ERI(?) AND

1

'ﬁ\.

elem ,antary and se:gﬂdary schcals have been mu:h deﬁgged, especialiy in the

=

»1ast Eifty years or so.

of cﬁurSé, ng£ alWaYS'bEéﬂ_SEEﬂ as impartant mattér for study; ‘and certain "

-4
P

T USERS.OF THE‘EHIGEVEI\EM ST

‘ : RQbEFt C.
The purpases far “the teach1ng aﬂd studying af watks gf literature in-

’"A G'nernus Fish"

Lo LIETV s, DEPARTMENT ORHALTH, .
SS® LD ... SDUCATIONAWELFARE. . ...
. L - HATIONAL INSTITUTBOF
.- .. EDUCATION.. -

" THIS DOCUMENT. HAS BEEN. REFROD
JBUCTED EXACTLY A5 RECEIVED FROM

+ THE PERSONOR ORGANIZAT ION ORIGIN-

T ATING |IT POINTS OF VIEW OR QFINIONS

N ., 7 STATED DO NOT NECESSARILY REPRE-

* .. .7 - - "SENTOFFICIAL NATIONAL INSTITUNE OF -

EDUCATION POMTION OR POLICY

“n

‘Small- Jr-

ﬁégpectability gnlyvrelatively retéﬂelg.

ri . "

i\

['A review of material en thé-tea‘ g -

vveals what is cbviaus to anyone warking in the

Ii teratuze in the . studants native 1angu, has,

., forms of liferature -- rdotably the novel —- havefgaiﬁed intellectual /fs_

E =
eld" there hss been a Qﬂnsid‘-

efable shift in emphas;s in the reasans put foI:i ED justlfy the ﬁﬁgdfﬁ(ﬁgiarks'

Qf 1itEfatufe. But, Df caurse, mEfEly because authqrg af artlzl’s an( books on

teachlng and studying is actually going on, although that g,aﬂge may nDt, in

—_—

. fact, have .been as complete or as cons

{

5 Q§§g;ot chaﬂge,'ﬁ

stent as din ‘the prfESSlanal liﬁerature

. Teachers' VlEWS on the Purposes’of Litetstufe_f;

Curriculum guides prcduqéd by schoa%§,and schecl systems,—s as cnntrasced

2wz

£
s

K
£

use by séﬁggls -< reflect as_glasglﬁ as

- of teégpéfsqab@ut vhat shauld’bé taught
k3 L ¢ LI

to tbﬂse prepared by state departﬁents;uf Educatiaﬂ or on college campuses for

anyﬁhing in writing the actual thinking

and why.’

Based on this premlse, a
&

study was' receritly made of the goals, purposes; .and objectives which were

stated or abviéﬁsly_imp;ied in a sample of current curriculum guides,

LY

/
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The re-

sults revealed a veiyﬁsizeable ag‘eaméﬁt among such guides as to why literature

1
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"?vfkshau;d\be Eéught_and studied and what such study is supposed tn,da for. studehtsi

L

' e

o It was clear ffﬂm this examinatiaﬂ, hcwewer, Ehaﬁ same “of these purpﬂses Jwere °

Tt actually ends in themselves, ﬁheréas athers,waré ones that were impcrtaﬂtﬁ'

B

“because they made possible mara complete success in'*’é ihg the fcrmer kind.

D =

. Thé éuidgs‘ﬁévéfjmad' EhlE distinction and, in fa;t, consist gntiy mixad‘the B

“two types. Despite Ehis confusion, however, there was a great deal of agree-
L) R ) . . - f,- M - - =
ment from guidé to guide. The following list headed "Most Important Purposes”

‘contains those goals on which tlere was most agreemgntg-giVEn in order of impor-
.t . W -

',:, o taﬁge;_ Itashauld be ﬂEtEd hawgvet, that the various guides wafded the ggalsyh

&

. ..\ .somewhat di ff ﬂEly, mixed Elémeﬁts of more than one in- a-single statement, .

R
= 5,

" Epphasized ghem,éifférently_tuvégme dégfgéj-and fgéquéﬂily implied rather

v s S

than stated which were most imparcantl Their ranking here is, therefore, a -

e faifly subjactlve Judgmenﬁ mage by the examiner. The first Ehree or four are,

hovever,. pretty obviously that‘f the gaals the guldes agreed most fully justified

“ . the teaching and studying of 11terat§rei )
I . . . ’;ia o F .
- _ MOST IHPDRTANT PURPQSES FOR LITERATURE "STUDY .

1. -Te prgduce students wha enjoy 11terature,

i

2. TG give' scudénts the. insights inta themselves, a&%ers, and life in
.o ggnéral that only literature cag give;

3.- To prov ﬂé sﬁudants with enjayment;
4, To Pfgducé students who feel that ﬁht readlnE Df llteratufe is
-.persénérly‘impaftant fa; them- aside from enjoyment ;

5. To produce studénis who'will be lifEtima,vcluntaryireadefs{

* 6. To expose studentg to, a varlaty of literature beyond what they akréadyv

. { .. know; ’ : : . Lo b
a f-7! T@.iméfévé sﬁuéeﬁﬁs' raéding‘ék;Lls; .
R 8."Téfimp§@vé sﬁudanésjifﬁigkiﬁg abilities; and~ ' . |
Q;i-ia=impf3ve Sfdégﬁcé’ Iést% ié'fitefétL%é, ’
o ot s Yy SRR
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pu:pasé nf llterature Etudy was the Ereatiﬁn af scudents whé enj oy literazure. f :

\ !ﬁ
3 /

Pleasure as\an Enﬂ in i;self ar as a meaﬁs cf luring students to read for: in—’//'

\ £ *

3s;gh£s wasvtleafly at the care‘af'tﬁe thinking of the Eeazhers wha prepated /

C o : /
1 the ggiﬂési In fact, most af the nine on ﬁhat tap 1is§ migpt be boiled dnwg
) . . ?
“to thnse tvo -— Eﬂjayment and lnsights ~= both of which, it is impﬂrcant tg :
: _ . = A
ﬂﬂtE, are highly persanal mattersg . . S /
LT Dtth purpases wera also frequently ment;aﬂed, of course; but they were -
" ¥ N N
R hedged abﬁut by qualif;cat;gns, EfEaEEd as extras, mentioned as matEEfg ta be .

" slipped in ;f possible and wi&h@ut hindering ihe accomplishment of the main

Dbje;tiVESQ Consequently, mere Efequfncy of llsting was not engugh algne to

= il

give them "best seller' status. ~The 1list below headed "Dther Pufpc es vcaniains

those mentioned rather often.
.. - W ,t\' . Mg .
OTHER -PURPOSES OFTEN MENTIONED BUT OF LESSER IMPORTANCE

. 1. To produce students familiar with mgjat authors,
2. To produce students familiar with major works,

3. To produc ce students who uqdefstandgzhe historical development of literature,

= P

4. To produce students who understand the influence of an historical period
on the literatute of. that time,

5. To produce students\wha understand literary techniques and terminology,

6. To produce students who appreciate the great classics,
7. To produce students who like the graat classics,
. . .

8. “To prpdug& students who can perform crlticsl analygls 1n writing, and

"9, To improve students' vgcabularLes,




L
= & ;. 3\ . .
i = . . y t—,‘a
— “an effarg té;present tﬁe ggalsrin

1aced .on Each bywthe authnrs af the guides,

\arder of the EgmbinEd meartaﬂge

v t ot .=
L since the ggnerally cautiﬂus or ﬁeak sgppart glvgp them dagpiﬁe their frequent
N . ] R =
M! . mention, made ;aﬁking them diff;cult. Nanecheless, as'a ggcbp, they were clearly
Yy 7"7 S o
: ‘of less i mportance to the authﬁrs of the guides than Ehase on the first list. .
P : = / bl = ;

R fn faﬁtv as’ many of thase on the second lisE were stated EhEy represented a

i
N .. o .
5

\} . klnd of stubbafﬁ but nat very stfang or ccnulnc;ng bEllEf thaﬁ knnwledge abcuz
llﬁerature wlll pradgca greatet enjﬁyment Qf 1t .and greater understandiﬂg of
\

E%e 1nglght5 1t has fo offér. Indeed, the verg”fact that mQE;:Qf‘EhESE second

Yo . = “

. levei putp@ses were expféssed generally as fagilitativé aneg-fér Ehe‘main’

ﬁ\ _putpDSES Gf enjoyment and 1n51ghts reinfar;esathe primacy of thasa on “the fir st

ilis;i Nothing on either 1ist is hew, of ceqrse; But if it is true Ehat teachers

‘have accepted the idea that«fﬁe'insighzs;ténjaymenti’aﬁd-rgspcﬁses produced by

literature -in the student reader should be the most impoftant goals of the
program, Qﬁan the thinkers and the doers,. the professors of Engligb_EﬂqcaEicm
“and the teachers of English are in surprising' agreement.

s The Pteﬁéfatién,pfthg)giigrggﬁrégiea;b;r

"It has, @f course, lnhg baen a cliche of the English tEaﬂhiﬂg pfafessian

. that the typical Engllsh tEaLth has actually besen prepared to bE a literature

teacher . The reasoning behind this cliché is that English teachers have usually

o

.. majored in Englis@ in callegé and tﬁég the typiéal college Eﬁglish major- consistss,

dlmost entirely of courses in literature. ~That most college EnglisH majors !
. M 2 i .

f

- are overwhelmingly literature based is as true today as it was twenty-five or

K more years ago. Students majcrlﬂg in English, then and now, take a random

collection of courses #n Chaucer, Shakéspeafea the Romantic Poets, the
s ) L 7 R A _ ¢ )
'. '"‘Victorian Novel, and so foMh, A few "contehporary" coutrses like "Black Literature"

ERIC © " e e
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af'rﬁéiéﬁce Fictinn" may f:

(s

majaf takes fgw Af EﬂY& i

! K = R éj“""’:»’ .
teacher cartlficgtian,feq rements may
S e el B

7.areastaﬁd a bi E‘mété.ﬂfréégh is prébab )y

Y

But da we really mean 1E when we that such a pragram:pgepares liter-

neg
H

ézure Eeachefs, not English teachers? Surely not. The usual English major

-

b ', P - ) s 3 s bl i
".'does not’ preparérzéachers of ‘any kind, certainly not literature teachers-
equipped to meet “the goals given thE/mﬂst,supp@rz in the curriculum guides

examined earlier. What English}méjdf by that alone is prepared to bring others
N - T . . = :
to enjoy literature, to read it fngpure pleasure, and to gain from i;,insightg

into life. Eﬁglis’hémajafsglly are not about such matters at all. What the
typical program does prepare is Ehét wonderful creatufe, the owner af_é BA in

. o ) I ) o ,
English; and, despife efforts to show that such a person has a yealth of opfor

tunities for which!heris prepared by Qwﬁérship of that degree, it is hard to

know just what he is. Perhaps a literary scholar; although few with only an -

'undergradﬁate English majar qualify for the title Schular

!! Putting 351de the Pi{plexlng quastlan of what the owner of a BA_ in Engllsh

L

actuall i however, we can be p ty sure that, if he 15 prepared to be a
y ? P%f y P

teachef of litaraiturei in the sense of that term required by the curriculum -
i;guidészmentioned ear¥ier, it is not che degree that has done it. Indeed, the
) E! T

L
%

’ paraphernalia of litera%y criticism mayv well have fEﬂdEfEd s?ch teiﬁhing impos-

. —_— -
sible. .
The 1968 Statement . ,
What a teacher of literature should be has ﬁﬁ?% examined several times in

. . T . % )

the Twentieth Century, usually as a part’gf.an'éffcgc to deal, witly the larger
. | N ¥

) -

\..i ] =
. . ’J \
i . - =
' U . L



‘4, Knowing literary works appropriate to studentsg

The 1976 Statement

ques ; n qf ,e éséhez of English in géneral and how he.should be prePared._

* N i =

In 1968, the NCTE nammrttee appointed to study this matter iSSUEd its repnrt,

’ an it was a mnderate éng, cnmbinlng emphas;s on bath the disc1pline of English

and the nee&s aﬂd natgre of tha studentsi One sectinn'nf that repnft dedls entirely

v : - .
. s

ﬁiﬁh guidelings Eng?preparétinn in literature. It‘gmphasizés Ehat the English’

teacher should h%fe "an understanding and appreciaiinn of a w;de bndy of lite

ature" and speclfiés the fallﬁwing as Essential for Ehétstéaﬁhéfi A
L. :

1. Reading for enjoymert, to gain insights, and to understand - and appraciaﬁa
how vrltéfs order experignce; T . -

2. HaVLng studied literature sy matically, including the
genres, etc.;

3. Possessing and having'used critical and scholarly tools;

leveﬁs; and
5. Be;ng able to use a variety of Etrategles fnr teachlng llterature,
especially in order-to LT :

a) fnszer a tasta for literature,
b) demGnSCratE the process of literary analysis,
c) teach skillful and perceptive read1n§ of literature, and
d) wuse oral and dramatic presentations. .
¥

Other sections nf ﬁhaﬂ 1968 statement give atﬁencinn to

1. the type of person an English teather should be: mature, creative,
Educaced '

2. the knnwledge the teacher should have ‘of child and adolescent psychclcgy,

and

3: the type of study of methodology the teacher should have had.; )

£

£ . .
In 1976, a new statement on this subject appeared from NCFE. In the
introduction to this report, after a reférence pijtné scholarly discipl¥ne

g O . :
approach which predominated in educational circles 4t the time of the éarliefz¥

L



#

La

¢«  on the affective vajies of- English —- particularly ) =

— . . O _
7 h , ’ -
_gta;e‘ﬁaent; the fﬁumingc éémentn;ppearszﬁ '
. T . o o i
;3 Today ... our subjegt 15 viewgd not nnly as a bady of - ) PR

"knowledge and as a.set of skills and attitudes but also as.
_a procédss, an activity vae s Inm the mid-sixties, English
- was viewved as an academic¢ discipline, whose mastery was a
sign of one's. intellectual development.

3

The intradugtiaﬁ then goes on to c,laim- thaﬁz : u-i-idg

\"
¥

Tuday, maﬁy teacbers agfee that using English {s also a ' -
means by which students gw emotionally; they respond to -
their experiences and learm about their worlds,. their )
feeMings, their attitudes, and themse%zes by using
language abaut these subge&ts. w :

Spgci'icalfy concerning literatUEeg the report-states:

, . L N L
- One- result of this'conviction has been the insistence ' .
.literature. Today many teachers #nvite students to say - P
how they ag individuals respond to a work of literature —- v '
 what it says tosthem ahd about their lives, 'about other -
“human beiigs, and .other human -life in_ general, ' v o

: /
This report, rgflectlng its philasaph;cal pDSlE;Gﬂ “about tea:hing English

is not organized 1nté_sgctions dealing Wlthrliﬁétatufé, language,~and

“composition, a&s was the earlier report, but rather discusses tle "knowledge,"

"abilities," and "attitudes" the teacher of English should possess to be

successful. *The emphasis is héavily on the teacher as helper and guide

- s -

-Tather than as a source of knowledge and ékill;fand the statement makes

cleaf Ehat the English Eeacher should be helping-studeﬂts'ta respénd, grow J[
as humaﬁ beings develﬂp thEJ_r own Special qualities, aﬂd so fox:th. The ° *
- %

teachet.is not -expected to be particulariyjéanﬁgrnéﬁ with tr?ing‘ta céﬁ%e! , -
students to éeeame séﬁﬁlaré of literature, al%%%ugh there is, of course, some
ménti@ﬁ!@f the tegahar paséeési;g the Efaditicnal,ghawléégé of literature and -i e
literary cri;iﬁisps_ SUEh matters, aGWéVEf, playqé;smailer paIE‘in this néwest

. -

statement, The specific item on literature under 'Knowledge," for example, calls

for familiarity with an extensive b@dy Gf literature; but it specifies, that

' ’ s ) :(:hi = LS =
\ \ir (W) . ‘ . - E
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= . = L) L s
. £ . = s -

: . .
N T

. that_knawledgé'shcgid include literature “fof children and adQ;éscéntsg:populaf

literature; oral iitefa;uré, ncﬁ;westgfﬁ‘Iif%fEtﬁféf;éﬁﬂ“litérétuf§45?“ﬁﬁméﬁf“éiﬁ*fkf
. and minority g£c§p$;r The stateq e@phasié, then, is on types af‘iiééfatﬁgé
;' L magt,awahich’havg not béen well fecpgﬁgzed hy the traéitignal discipline of
EﬁglishZA The DEbéf'pgiﬂtji@,gﬁis;igém céi;s fﬁr a kﬂcwladgé b;%zge;teagth

“of wvaried ways cf’EESpﬂnding5tg,ldiscussiﬂg; and understanding works of Iit-

&
=

L 4
e:at%re in many media f@r@éf . . T 7

l EEE*fepgrt iﬁdiéét%s that it is téking an sppraéch to énglish as more
- . something peép;e do _and use and less scmething they know and study about; = . A E

) — and is}daes, indeed, do that. In fact, an informal content analysis of the

. N [ . . ) . b . N . - z‘\\ -
§§f§ﬁ uﬁits related to the teacher possessing-a characteristics important to
= = ~ - . B R]
. f??effgctive interaction with students than units related to the teacher as a .
a 7,12 . )

cholar GftEnglish.i A similar analysis of the 1968 report has revealed that

1976 report has shown that this statement contains several times as many ’ 2

*
1y

it contains a4larger number of "teacher as scholar" items than "teacher as -

facilitator" items. L T

;fff

- , L ‘ ] : 7
Problems for Effective Tedcher Preparation

This shift, then, ir the official view of what English teachers should

be and be able to do is in keeging with the emphasis in tegcﬁarsp%epéfed
curriculum guides on the purposes those teachers should be seeking to accom-

piish with their students. While one may endorse this shift, it clearly L

5 i

, presents problems/for anyone engaged in preparing teachers, for the overall 1

emphasis.in this new statement, even more heavily than in the 1968 one, is

Ed
on the personal qualities of the English teacher, not his scholarly ones. .

o

The curriculum guides described earlier, by the nature of the goals they
set for the teacher' of English, also require a teacher whose pgrsonal qualities

Ty ‘ _ !

1




atéras-impaftént as,jsr more im?qrtan;;tgggi hisAstﬁélérly;anes, What “is .

> N

- \ébili;y ‘to work well with people/ espdcially:

&

Eéingi&éllé&ffarﬁiﬁéh,ijﬁféééﬁ"iéka géiééﬁfﬁﬁé possesigi'warmth;tﬁe

immature,people} a:generasity

_ afasﬁititgvanﬁszﬁé ability to stimulate and draw forth ffénk'reéﬁgnses.

N * .

L

- However, before Qcmmittihg aurselé?gﬁta that view,>2t seems important.

' to ‘ask ourselves, "How do we prepire literature teachers who posséss the
o g \ ’ < ) 3

;J- _qualitzes required so that their studeﬁts will achieve the purposes agreed

o S a2 , . o ) , :
on?" And that we know a good deal less about than we shouJd. More Milton

N . . i - ) L. ot . .
and Chaucer courses do not seem to be the answer, -although our "Compleat =
Literature Teacher' may want to take such courses. At the same time; lit-

erature courses built arogﬂa the, types specified in the 1976 statement --

adolescent literature, non-western literature, and so forth -- turn up on

the transcripts of as many didactic and unrésponsive teachers as open and

?’ )

a

¢

facilitaciv§ ones. Addit%énal 1iterétur§;2§utses'of whatever kind do nbt
seem to be the answer. z e T . !
While it would be agreeable to be able to say that study and practice ¢
in methods courses and téaching internships wil; résult i;.teachgrs devel=
‘_vcpi%g the desired qualities,‘they do not éf themselves do so. How does a

person become warm,-open,"at ease, comfortable, generous, and successful in »
%@ . s i - .

‘Hl-

his relations with other people? How does one become what, taking a phrise
. from Isaac Waltpn's Angler, might be called a "generous fish;?- %he Compleat
] o :
Literature T%gcher must be ?cfej:éf'écurse. But the other matters like
knowledge ;f 1i£efatufe and familiarity w%ch»téacﬁing strategies can be

taught 'in mere or less conventional classes: English major classes clearly

™
=

do give -- or could give if redesigned along I'ines already knqwﬁ -- the

i : , i . , * , - , ]
prospective literature teacher all he needs to khow of the literature itself,
- . B . .

s ( )

10

o

e
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N

Iﬂternship teachimg experiences can

-

and do give the pfgspéctive 11teratgré tethEf a chance to practicecall

. i sgf s eum
"t that. But if the gene:aus fisq is not: there alréﬁdy, how do we detecﬁ

o

~- -Ehat;fact “and, Dﬁéé detectéd,‘whaz do we' do about it? Whatj iu other words,

goa =

~do ve do about the English major who wants to teach in order to save the

=4 - . . \ =

e

heathen and bring culture to the gruaéi The shy and 1ntravgrged English

= . major, who, haaVEn helg h;m, seeks ‘the security of the classfném where' he-

.r

f:an l;ve in: the warld Df boaks? Thété§ragant the egﬂtistical'*tﬁe iﬁdiffer;

ent, who go through our. English cnurses and metheds courses and cope DUE as

ungenerous as when they entered. - . : i,_ﬁ3‘

Ftankly, no oné really sgemi#ya know.*® There have been- Experlmegxs in.
which early and intensive contact W1th students has been tried in arder to

b s . P .
reshape.zhg prospective teaéhar s.persqnality. While the results of such

- S _ . ’ r.o-
* contact are generally beneficial, it seems to serve as much as a screening

ant a reinfgrﬁiﬁgﬁdévicé as an actual change mechanism. "People who go in
: . \
-

};dislikingiatggf”pecple,-espacially the yaﬁng,véoﬁe out as often as not
confixmed iﬁ that cpiﬁian. Then ;here have been programs Whlﬂh used N
something approaching psychoanalysis to help FhéapféépEéfive ;ether under=
stand and modify his personality. Whila fepér%edly effectivé{ such g;égfams

are probably too expensive, time consuming, and sele;tive_tosbe generally -

- ugeful. i

For the time being, then, employers of and teachers of teachers of

,

( . ! / .
English, if they SF%EEOmmitEEd to the goals and skills they seem to be em-
E phésiging; must seek to throw back the ungenerous fish as soon as it is

¢ caught and find the lure to catch the generous fish they want. Psychological
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tésés af attitudé, in;ern hips practizums, prgbatiaﬂary petigds, carafﬂi
supervisign,rstudent evaluatians ‘ the means are pfnbably therg . But WE"a
néed to- find out wbetﬁer catchiﬂg one Wheﬁ it happéns ED swim by is all thaﬁ

is pén tqgfs or whether we can develop successful hatcher;es of - ;ge generngs
- T |
fish. An ofganlzed efforﬁ is needed to explore the prcblem af praduclng

that geﬂeraus,fish ca ll d fgr in the 1atest NCTE statement on ‘the preparatian

rF3

df teachers. ; . ,

We may fiﬁd; however, if ﬁETE and CEE and others fund such a studi, that

no educational program can do-so; -that you can't make a silk purse out of &
o . y : P - * .

p

- ;sgw"s ear, orj staying with the finny metaphor, a trout out of a blbwEish.

-

Teacher pteparatlon 1nst1tutlon§ are not, after 51;, as simple as fish

£ # =

hatcheries. If that is the case, careful szréeni§g1will be our only.

 answer), distasteful as that may be to our egalltar;an souls —-- scr ennng,

L]
#

that is, or a retreat from this liberal pasitiaﬂ on the teaching of English
. E . . . o - ) £ i ) .
to a more-traditional one whiéh is Aess dependent on the personal character-
_ S 2t . 58, | »

istics of the teacher. ‘It is not helpful, ;after all to establish a model of
Engilsh and the Engllsh teacher for which it is impassibla to prepare teachers
with any degree of reliabilitya Yet a model that places §@ch a great reliance

. P .

on the personal characteristics of the teacher may well be one that we are

helpless to implement.

A Change of Seasrls o
- . TﬁEﬂ,‘tﬂﬂ,.tthé is a danger that the generous fish may not aluays be

wanted in the classroom despite current cur¥iculum guides and statements on
the preparation of teachers. Walton commegted of his generous fish that

. g :
"it is observed, thit he comes in and goes out of season with the stag and

the buck." 1Im 1968, he seems to have been less in season; in 1976, more.

< Y : S

- . .
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Forces cause the seasons to change whether we wish them to or not. Account=
o ’ TOF . .
ability, qDﬁpéEEﬁC¥Ht§Stiﬂg; atid, back to the basics may well have the power:
N , y B 5 _ A

i

to roll the season on to one-where our generous ‘fish will find hibernation

“

the safest course; and a differént breed of fish, more fierce, more dedicated

to proclaiming its discipline, will again have its season. OUr perhaps the

, ] species literature Eeachér, generous or Dﬁhgfwisé: will almost disappear,
as have some species of whales and Latin- and Greek teachers, to: be replaced
by the more marketable species, composition teacher. In fact this decline

. : } *

; of }hé species %ay already be underway, as immédiatély identifiable and

entirely practical benefits of education come to _be all the public will

pay for. NCTE may finally have to appoint a new commissigun to draw up its

Kl i

-

own annual endangered species list.
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