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E . When the u.s. gavsrnment set out to: inngeulate the .coun-

for é;ina }lu, thg?iea§sisn seemed both reasonable and non=-
troversial. The digease waé a serious caé;‘BQd national
Redlth officials assured the president that_a,EESS»innggulé—
fAﬁragram cfuld be sgg'ﬁﬁ. Vagcine was rushed into produatlsn. .
+ " and vacciﬁatléﬂ centEFS¥WEIE Qpened Eut a few wveeks 1ntﬁ
the pragrsm a numbsr of those who had been faﬁeinated %Qné
tracted a frightening paralyzing dissése, and the vaeélna!
§1eﬁ program came to an abrupt hait. The government was faced
aawith’bvez fifty million, dQllETE in iaﬁsuits. and most 1ikexvi
will be reluctant to lnitiate any kind af mass inﬂcculatlan

program in the near future:

There 18 a p&rallel between the Ewlne flu 1nﬂ@culat1on
prpgram and.%?;gampetency testing programs that have been
.4 mandated in thlrty-three states.i fhEPe’is the seeming sim-
_ liclty of the probiem.‘ there Ls the assurance by testmakers
f& (mcst of who stand to makg big prgflts by selling tests to
;* states) that guqh testing Ls‘fegslblgs there is the haste in
,éettlng!up the programs, fThere 1s also tﬁé possibllity that

\ such testing will work to the severe disadvantage of some

individuals and groups. 4nd it is vefy-likely that once the
c@mpiexityiani costs of mass testing bgcgme apparent, state

. ’1egls;§tu:es will have second thoughts about continuing these

 prograns. # ) o - {

For now, however, Eheﬁcampetgncj testing bandwagon 1s a
"véry comfortable place for p@llticisné to be. A recent Harris

J,Pcll faﬁ&ﬂ that two-thirds of these polled favored the idea
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 ¢£‘néﬁlaé;iﬁgisﬁsndarﬁg"fgr3h15h school st;de@ts;; Ev¥dence
”Zéucﬁgésxfﬂlégﬁas §f§mpteé:Eépfeéeﬁtaflve Metﬁl'@f Dhié,taig,
;flﬁti@iﬁee‘é'Eilifcajllﬁs f?f the n§ticnwiﬁe tésting/éf béélE
“skiils, :Daégite Suéh‘publié'pfessurg, a panel, ap‘ciﬂtealf’
by the Department ofxﬁeaith_ﬁﬁugatlaﬂ éﬁi Welfare, rejected

the notion of nationwide or even statewide competency. testing:

Any testing of minimal competency staridards

- for awarding the high school diploma ~- however
understandable the public clamor whléh produced
the current movement and expectation -- is
bagically unworkable, exceeds the present mea-
surement arts of the teaching profession, and
will create more si¢1al problens than it can
conceivably solve, '

A statement such as this is bound to be met by skepticism
by legislators and laymen., It must seem iﬂcreﬁible that a
saciety S0 preﬂcaupléd with measurement and evaluation
lacks the te%hn@Logy to test basic skills. Educators are
surely trying to hide thelr failures, or, as an edl torial
in the Pensacola News argued:

One of the best reasons we can think of for re-

quiring the passage of functional tests before

students are granted a high school diplonma.

1s that so many people seem to fe§r them, stu-

dents and school officlals alike,” -

iEﬁucaters, if thelr protests aré to be taken as anything
. more than iefen%iveaess.'must cleérly explain the lnade-
quacy of the tests now being used., . In-this paper I will
focus on the sections of these tests which purpgft to test

writing abilitys

Any discussion of testing requlres an explanation of
some of the jgréen of testing, Orfe key term 1s validfty,

s
%
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:iv‘J , LY - A test has cantent validlty ‘

Lf it truly tests that whlch 1t claims\tc test For example,

-——— g tast which gla;med tc test writ;ng anﬂ anly reqiired stu=-

.e ’ dents to épf la liSt af woyds wculd lEﬂE cﬂntent valldity
tests only nne aspect of wrlting-

‘ Dne af the majgr questigns Gencernimg content validity
18 whether a writing testfﬁan have such valldity if it re-
quires little or narwritlng. The Educational Testing Servicé*
¥ hss long clalmed that an actual wrlting sample 1s/£pf neces-
sary. slthaugh due to pressure fram Engllsh teachers. they will
include a twenty—mlnute writing gamplg in the December, 1978

Eﬂglish Gcmpésitién Test. The ETS. justifies the predominance

h ‘allow the test to sample a wider range af the student 's know-

. ledge, and they mlnimlze the danger that the student might
be severely panalized fcr mls¥%¥erpreting ‘an essay qhest%an
or fo¥ having nathlng:ta say on the assigned topic. The ETS
also cites research that demonsgtrates a high correlation bLe-
tween theémultipie—ch@mce questions they usé:and the.actual

. ngtlng the students do;g -

Critics of this approach to the tést;ng of writing argue

" that 1t rins counter to a basic concept of fairness. If tests
are to measure-writing abllity, ‘they must evaluate the writing
of the étudent; Once we begin to enter the world of cor-
relations, we enter a slippery wafld I'ndeed. ion the New
Jersey Basic Skills Test, for example, theresis 8 substan-
tial section which tests a Sﬁudent‘s‘ability to complete ana-

logles. ' No doubt such items correlate highly with language

. 1
b s
o * Hereafter referred to as the ETS.
' 7 ¥
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“f\i \1§ﬂguggg gbllity, and are gaed predictars of future perfor-

‘efpit can harily be arguei that qﬁipletzng an analogy
sklll. It has 11ttle dlrect zelatianship i;-the ac-
v_!ge activities Etudents must perfqrm; Is it fair to

test baslic skills by test;ng nan—b&si; skills?

o - '

IR Gritics also argue that the ETS tiflgatléﬂ rests hea-
vily Pﬂ the claim of e;pe@iencyq It 1:§§xpedient td constrﬁct
a’ one hour test, most of which can be méghineﬁscofedi Itris
expedlent.té rely on measures that correlate well with writing
ability rather than golng tg the traublg of evaluating a fsir
sample cf the student's wcrk Such a sample aceardlng ta i
"John Mell‘.wauld be BDD-—l 000 words. drawn fraf four or five.
esséys.,can states, Qn the one hand, attempt to make decisions
on the - prafieieney . of lndividual studgﬁtg and on the other
!rely on measéres ‘that bear a largeiy statistical relaticnshlp
to this preficlency? ‘ ‘
A new ‘type of validity has been prapﬂséd in reference to

the competgney movément == lnstrustlnnal validity. A te*r

instructional valldity if the ijectivas tésted corre

wlth the objectives of the lnstructian that the student has:

'received.kinicﬁhe? words, it is unfair to téét students on
material or skiils they have ﬁét been taught. Vﬁer1§ Me-
CJungj attorney f@r thé Génter féf'Laﬁ and Education in:Camé
bridge, has argﬁé@ that the Florida tests lacked this 'kind of
validity, and‘thaé the concept of iﬁﬁtructian&l val%ﬁitr may

. 5 N

be the basls for 1§gal case&asrought by students,

, At first glancecih;s concept of<% ﬁaliiity would seen salf—
i‘ ! L]

evident., But it f@l;@ws that 1if states are to administer




lééﬁiéteméjiﬁests. the ijectives cf the tests must ceineiée

»ﬁith thgveurrieula 1n the sehaals, ,any of which have wldely

different currjcula.% Ccmpetency testing prssuppases a unifcr-‘:

' mity of gbjegtivas that most 1likely does not exlsti "ﬁ,fi;;*
The cancept of 1nstruaticnal validlty alsa 1eaﬂs ta an =

1 ’lﬁgssapable dilemnma. To set objectives that da>natvcaincidé"

Lo B . 1

with the school curricula is to test campetenclés that stu=

dents may nqg

t have been taught, but to test objective gbhat do |

coinclde with school objectives is't@i'in effect, condone the

edﬂcatianal practices that pradu_ d the crlsif“ in the first

( place. Ta tak; w£¥t1ng instrusticnr'- an érsmple, therﬂatiangl .j;

CounciX of Tea'hers of English has cC ;sﬁentiy argued that -
students often|fail to lesrn how to wr¥te because of the pre-

Qecupaticn with grammar and cérréctness in the schools. But 1f

A day of class may be valid enough. Such a declsiom 1s re~

versible; the teacher can modify an lnitial judgmentgrngs

13) _ cisions, ba; ed, on éompetency*tests, about who is and 1is not  .
‘EHJ¥6 grgduafé are far less reverslible, 1n part, vecause legls- i;‘gp

lators” and pgrents seen tc distrust the reversjble inform-
ation tﬁat a teacher mig&% provide. While the student may be
given a second and even a third chance, the judgment of his
é@mgetgncy 18 based on no .more than a few afternoon's work.

x




Given the glgnlficance Dfaihé decision tc gngduats or nat tcA

vgraduate. and glven the 11mited reverslbllity of the declslﬂn,‘

1t wouix>fcllgw that the methad of testing be as valii as

pcsslblei . As Terry TenBriok, a speclalist in educational

. measurenent has stated, " The information needed td nake

th&sé kinds of declsiqns must be as accurate as QQSELble.
jm:s matter whst the cost.*® I

. b - ‘ -

It is the decislon to exclude teachers from the deter-

‘mination of conpetency that reduces. the validlity of compe-
tency tests. Te%ts aloﬂe. so the 1egislatars statg. nust

-
measurement argue that 1mpartant declsions about pupils should

¥

detefmie cﬂmpetenc;y. l’et m@st te:ctboal{s on educstign&al

not-pbe made without confirmatory evidence frég'parénts and
teachers, and the Gppoztgniiies to change such decisions,’
Thé need for ceﬁfirmétéfy evidence 1s particularly acute in
Judging writing abillty, for writing performance can vary
greagiﬁ from tﬂpic tg tapic.a It is extraordinarily difficult

to find a silngle tﬂpic that will ellcit the best wark frcm

all students tested. -

Some Writing Exams: The Trivial

Acaard;ng to Gary ﬂgrt. author of the Cglifarniaifupil
Profictency Bill, one of the purp@seé of his blll was to
restore meaning to the high school diplamé and thus im-
pr@vé theipubile's attitude toward thelr schools? “his
rationale 1s echoed by‘icst prap%;ents of competency testing.
Many of the tests devised, hcwevg¥. are sf%ﬁer so simgle,
or so marginal to the basic skllls of writing, that it is

Uré.ikgly that they would meet Mr. Hart's ijectiv‘e

f )
- O

-



' The ltems devised far the New York State Campetency Tests

seem.ta be so easy that it 1s deubtful that the publlc wculd
be assuréa of the 1iteracy of a student 'earlng above tHe 65%
*aut -off point. One of the sample questians in mechanics ts: .y

Scmebcdy .4 the wlndaw.
: has broke
- bust /.
A has broken
bursted -

oo
questions in thg(septence,wrl?ing'sectian are even easler.

¥

Studen? are asked, for eiamp;é. to use "%ill:eat" in a sen-
tence. Accprding tg.the‘rulés for SGaring, all students hust
do is to fcomplete the sentence with no mechanical errors, so
oly the studants éguld ccrrectiyyrespond with the sen—-

tence-- “I will eat, wll o

One of the prafisiency tests that 1s generally taken as
ba médel was devalgped by the Denver, Colorado school system.
Students have to éqﬁpé ﬁfitiﬂg on these exams, but are given
a “LanguagevPréflcien;y Exan" which asks them to pf§cfréad
50 lines that “"might have been writteﬁ by a student.*lz
Surely “laﬂguégegpraficiency“ eptalls more than prcofrégding,
Another proficlency test, proclaimed by its develépe;s,as a
éuccéss. was developed by the Westlake, Nebraska school system,
fhe writlng exam requires that the student wWrite three re-

lated paragraphs on a toplc agreed on with the teacher and

that the writing contaln no more than flve grammatlcal er-

ors.13 \ ) * ) \

Such attempts atimegsuring wrlting competency are
inadequate, not because the mechanics of writing are unim-
paﬁ%ént. but because fp}@fiélént“ writlné,is more than "cor-

ﬁ" . \
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 '1iécéﬁ;w}itiﬁg};iﬁééiﬁé'Ehe'siﬁéeni nav;gating‘hi§;way thicugh'_
| Eég.fhreé EEQHiré& Eéf:_$aphs géjwestlakg. aware that‘hisiﬁri;- ;
v ; marygtaskris ﬁé'avafé errarsi-_ﬂg_mgy avolid s&ntaatig gfré;3_5'
. by usingshert‘éent;ﬁcgﬁ; he avoids d;fr;cult spaliing words -
by'ﬁsing Simple wardg'ar eircumlacutiqns;'he avaidsfgcn—.
tractiané. and, in geﬁe}alp-he tries 'to be as'tigid'aﬂd safe
88 possible., JIg this a measupe of camﬁetence? Of does 1t
: reinfaree.thé Ehe negative image that many Americang have about

writing? Dcn'Graves;-wha sSurveyed the tesching'af 1sﬁguage arts

in Writing. He Ls simiiap to the person who has
been relnctantly invited to g4 Party of qigtin-
8ul sheg guests, Being a berson of modest gtg-
tion he attends with 8reat discomfort, "He hag

Tests’such*as’thoSE menticnea above have prompted .-
T sdna:édusators tefcampare?the;claims of" the testmaker51tc‘ﬁr
the deceptive "bait ang switch" aivértising tactic%j The

Merchant advertiseg an almost unbelievably good deal (the

bait), but when




!win situation for they must deal with the “q;aucha M;g%
Gemplei. Grcucho Dnce said that he cauld nct respect anﬁ‘
elub that would ﬁave hlm as a member. The @nly way a club

égeuld keep his respect wcu;d~be for it to exclude him, Ir|"
zélﬁast all studénts ?ags cémpéfencv tests, the ﬁubiievwill‘
Vléﬁq%hem as’ too easy, tDQ unselective.f Only if a substant;al
number cf students fail will tesES be percelved as hard

_enough. But such a . falluxe rateAwill oEngate the state to

pr@vlde remedial educatlen at a substantlal cast. And g}l evi-

dence indicates that many of thESe fallures will be mlnority .

£ 4

and pecr‘students whe generally do poorly on standardized .
. ) ; .

‘ tests. As Stephen Bailey, a ‘member of the HEW panel on compe=

tency testtﬁgi stated:

If success on tests =~ for the purroses afﬁgriduatian
or promotion -- 1s achleved by four-fifths of®a subur-
ban schoal system but only one third of » rentral . ‘
city's system, the consequences gould be serious for
domestlc tranguility-as well a5 social equity in a-
world where a high school diploma, regardless .of
“intrinsic meaggng, i1s frequently a tlcket to par-
_ticular jabs. A ,-'

Given this @mlncus possibility, it 1s not difficult té see why

some states and communities h§VE'EEIEGEéd easily-achieved

levels of competence.

Some Writlng Examﬁi The Insufficlent

Most of -the states which are developing c@mpétensy-tésts
have chosen to evaluate writing for more than mechanical cor-
rectness. ilany states, rather than dé?&l@plng th?kx Qéﬂ
writing exercises, have used . exercises déqelcped by the

L:Sé

National Assessment of Educational Prégress? or they have chosen

i , 1 o

* Hereafter referred to as the NAEP )
9 ) -i

11
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tests dsvelapeﬂ by sémmerdlal publishers auch as ﬁhe ETS
~-the Measurement Rese&rgh Cente:.} Tbere appear to be two

_reasans far this dependenee. Fifst ‘many state leg;slaturas

have set deadlines that-da not allbw for the time—cansumlng

process of field testlng and cansultati@ni Seaand* state

;:departments may feel secure in selegting exercises that sup—

pesedly have beig,validated thraugh field tests.

But this dependeﬂce creates ather»prcblems. As noted
earlier. lf campetensy tasts are t@ have 1nstruct1@nal valid-
lty.rschacl currlcul& nust stress the*pbjectlvescf :z; tests.,.

rif states determihe chectives. the testmakers will specify

what types of wrlting will meet the ﬂbjectlves. Iﬁ effeet

. _lndépehdent Qrganiaaticnﬁf Glsarly. the types of exercises

=

that are being passed on to.the states must be carefully | _ -

examined

Any campetency test 1s artificia} to a dégrée. A real
test of competency would take place in a ﬁituatiﬁn where -
the stuient actually had to use a skill to get what he wanted
Here motivation wauld not be a problem, A writing competency
:tegt. artificial at best. can easily become so artificial
as to become an 1nadequaté test of writlng_ ‘To go back to , -
the traditional rhetorical triangle (wrltér—aaudléﬂ33§é |

subject), there 1s an inevitable problem with audience. The -

" student, even If he is told to write for a friend, or teacher,

1s ultimately wfitlng for an unknown examiner. WEat a test

can assure is that the studeht not be asked to write about an

unknown subject, for 1f he must write about a toplc he knows

Ilttle about to Eéﬁfane he knows nothing about, 1t is un-

102



1j;i‘tféiy. to say ghe least, that.he will pr’aauge' his best.

work, ‘ -
Despite th € rread lness of s’tg;tes to use NAEP exercises, tihjé -

_record of the NA EP has not .been partigularly good when ‘irt

cones to stimala tingwriting. John I'Ie;‘llo::m‘, in hts analysis

of the first Zound -results (1969~70), clalmed the NAEP failed

to adsqu’gtgl‘y no tivsté ‘the stuéents to wr’lte; By hand iné éut(

t@plg.sfagd ex gec ting students to do thelr best, work, the NAEP

aé emed to copw the technique that fails so reguiarly i1 the

glassrczcm.l‘7 Helilon I‘Dund the second rourid assegmenﬁ to be li}tile

better, The =wvemge léﬁgth of pleces written by l?—yegr-ﬂglds

[ﬂ‘

¥a 8 only 137 words, the length of an average fpafag;l‘aph_
.Unless & writing sssignment can stimulate (z2nd allow tine for )
the student to do h4s best work, the nmost s ophl =t cated eval-

ua tion technlgues cean tell us little.

Tire linits. Most of the tests which require students o
write put 1imi ts on the time allowed., The EIS huas generally
been the most restrictive, usually allowlng twenty minutes,
The assunmption serem= to be that a good writer writes fast er
thean a puourel yes, smid Lhal anyone wleio loundd the Lige Llm it
uncul y restxle Uvie wookld probably be willlum Luo slowly L
be & elfectlv ¢ wirltoo. Whlle thers ls swue oVl dooe L s,
&egpl that belt ¢ realdel's read faster than pourér reader s, 19,
what does researc h have Lo say about the witlng behavl w
of good apd poar Wl lerat

Charles S51a) lar d compared the wi lUdues Deliay 10s ol u

group of good it h g 1ade wrlters with Lhat Gf 4 gioap oo

1l

©
[—
¥
[
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tn the "gooq'® &roup wrote nore words® oma the AVerage (356 words
; , , /

conpared to 30), they took tonsiderah] y lormger to complete

' %heir work (45 mirutes compared to 23 minutes), Ip other
ﬂah’rds. the better MClters wrote consi dexably Slower than the
Landoil y sedecteq Writers ( 8,7 words,/ mingt e compared to

L35 words/minute) 20 \—

-8\ by Sara Sanders apnd John Littlefiéldigl

The tX leripentersg Pretested 25 students 1 n WO ways . They
here given an Lmpromptu essay 4na they wers 4 iloyed Lo chuose
and Tesearch a topic and then write o) that topi ¢.” In each

case studepts Were glven tyo Cluss peri ofs Lo wrdte, After

pre-wri tirg . wri ting, revi Slrzg ~- Lpe Students were glven a

=
Simllar dygq) bostl-test, ypy) e there wer . £I0 sYariltricant

dAf fererace s e tveen the pre- and Post-instructy ‘M inprompty

©ISEAYS, lhe resesrched Paders done a ftgp thie course were Slg-

nlfl\;anLJ,)' belbor L hayg Lhose gy, be £, ¢ Lhyw Cu Bl e

Sancler-y arrd ) LLJ;I‘J::JQ qQUestlouis L, Lo Al lGnag | oo L,

lh & ijrgmpLg Canay Lor Lhge svaluatlony o WELl Clrag . They ng-

due that tg réquice such an €ssuy 15 t, bul the stugent in an

artificlal situmyy ur, and the lupronp ty ¢ssay does not ryt the

type of Lastruction ty,at erphaslz es the VOl e process:

Ufifcrl,‘t.un&até%ly, the MLALdly con tro] led es5say test
Surely representg the ultinate 1p ap ar-tl fictal
Vrlting situaty ONi 48 such 1t pag Peen shupped
in nAny mod ern Composity on CoOursey khile the
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7 test. essay is‘pféciselyttimed, in many courses
i ' the student ig €ncouraged to think, re semrch,
: ’ . ' wrlte, rewrite, perhaps solicit the adVvlice and
RPN . Teéaction of others, and rewrite .agay and jagain.
' ) v The studeht has no chance to go thrGSEPFEi;s
o .~ Process in writing an Impremptu essay, In ad-
3 dition, the timed 31 tuation, which places a
Premlum on verba] fluency and the speed of cop-
position, may particularly work to the di sad-
vantage of the slower student who needg more time
©  to demonstrate what he hag learned,22-
‘ Other résearghers.‘while riot rejecting the yse of im-~
"7w§rémptu €Ssays, urge generous tine limits, fThe nost. res-

- ;Pééteﬁhgu%dé for the conduct of wgiting research 1s the

NCTE monograpn , fesearch in Written Composition. 1he authors

:claim_ﬁqat "20=30 mlnutes seemns Fldlculpuslyrbrief for a
high school -or college student to write anything t houghtful ,»23
They Suggest that junior high students pe Blven 50-70 minutes
and high school students pe glven 70-~40 MY nutes
Don Murray, who has made an exhaustive study of the
. Wrlting hablts or published Wwriters, argues Lhat delay 14
an essential partl or the wWrltlug process, WellelS lheed o
rperiod of what Wordsworth calhed "wlse Passiveness wero,-e
Legluuliyg to Wille. Mursay is cenlenptuous or tpe Fractlce
wl lﬁ\,faluaLlllg 2ludenls un Lhe bacla ol oho ViEL vy Ly
Ehnay.,,
T P S i IR T A e N TN I il . 4 LT S G S
When our "0ad"” students ne=itate st re o t t. he
window, dawdle over bla,ik Paper, ulve Up and say,
"I can'y write ™ while the ‘good " student, snugly
bass thelr papers in before the end of the neridy
wWh er; puL’,LJ;;hlne_gl Wl lers visit Such leassy cvug,
however, they are astonl shed at Sltudents who can
write on command, elaculating correct little es5say s
Without thought, ftor writers have to write befur e
writing.

The we LEr's were Lhe sabude, Ly whic, dawy deag
star:d ocut the Windows, and, nore llkely than ..

o i
4
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. ‘ “lixe to admit, dida’t do well in English -~ or ¢

- | KEE school. ; A S o
Even§ybung chlldren need a pericd of time to rehgarse what
.thegisre.g-l ng t® write, Graves, 1n his study of the con-
posing process :of %é -year=-olds, noted that many had to

draw and talk aloud before they could write., This actlvity
25

(Z
M

s indlspensable preparatlion for such students.

s

what then are we to hake of the claims for the val=
1dity of writing tests, The EIS, for example, clalm
1n thelr manual for the Baslc Sk1lls Assessment bLhat:

dhlile no process can be sald to guarantee
tgé existence of content validity, the steps
rried out in developing the specifications
P » for the BSA certainly resulted in a hizh
{  probabllity of peagur=ss with content validity.
s+« 8 comprehenSlve review of research, other
relevant materials from testing programs, and
information from local school districts and
professional organlizatiohs provided the pro-
.. &ram wlth a large data base on the assessment
- of baslc skills whilch could 'g used to
develop test speciflcations.”

To ¢lalm, as the EI'S does, that a larxe Ludy of 1 eseatoh
suggests that thelr measures are valld 1s Lo lgnore the
fact that another body of research and 1nrormed oplnlon
relecbts the valldlity of the Z20-mliute willlig scueple as
4 measure ol wrlllng proflclency. Critloes of the BEMS woeouis
Hf@”ﬁ thatl sducalurs who claln Lo wssess Lie wrl Llng ablllo,
of 1ndividual students have @u ctuleal obllatllon LO allow

the student Lo wrlle under thie besl pussille conditl) wris,
o Bl

lncluding time Lo plan, wille, and 18vlss. TR B & vy

§ not like a bloud sample, 1L cahinol e -allfBCled 1l

(e

plLe

~a few mlnutes.

14
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A ‘Creative w _gltL, . The first round NAEP exerclses were crit-

[ = - ) )
B v lecized for thelr narrow fcgus. I Acinative or ?CTEEti?Eﬁﬁiﬂ
* wWriting was not aaligd for, Subseguent exerclises illustfa;%ﬁ%%
. | «

general confuslon about creative writing As with many

'TI

ovement towari creative
o0, in this case
exclusively analytic and

=
changes in English Educatio
+ﬁedﬁﬂm&ﬂfhvdé §¥’mf

ing, was a reaction ggaiﬂstﬂt

.‘ﬂ\

P mE,. ET

E
—~
-
ﬁ

« schuols. hose who

oo

functional wpproach to writing in many U.
1n the 1960"s reacted against thls dominance, Ken Macrorie,

James norfett, bLor Murray, and others, argued for the lmportance

vl the ‘eplloenys, expsrlences, and voloee of the 1dividuad

i

I
b
3
(2]
C

student, the lwpuilance of the "L" thal was so of len prohlbl ted
Ly filgf’l schivul temchers.

These L ebiels d1d 2l advoecal® [1oblotiel wil ldile wlewai o alld
Lrees are "lealy"” aud all bLrooks "babble . ™ o 114 vhicy

adVucate Lhe sha pel eds L?‘k,ﬂ:i ol Willlne wheire Stuldenls we:e

4" rFew Lihed Ut

T
8

Lo el L whies L ity |
Leadllve wailllo,” Lceiuse (hoe Uocw luplles thatl o uw

H;.‘L-Ju% (x;g«agslAg’ L1, L1 n,.;) Jo rcall o wid tties -‘lel,.% [ PR I

fron [lellen) 1o cgsui cally. Pul 1o aw-ny 8 laoar e L 8ebl ..
L T L T e L S T YU S O S whooa [ o

dea i PR okl i i i PR OO TR = O T S N O O LR O | !

Losus -l i t vhesw 1 s i ! : o Lo i 0

v b 1L L [ SO T T A N O A S TOR - .
D L S L TR I { t . [ Upd

Ll i 1. i
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'%g ‘" cise, according to the ohio maﬂual; 1s for the studéntlta PR
. . i

+

" \
ERIC

e 4

e

“demonstrate ablliity in writing to reveal personal feelings

and ideas tbrau}hffrﬁe expressioni"™- . . .

éametlmégrpagplé write just for the fun of it.
ihis 1s a chance for you to have fun writing.

Pretend that you are a palr of tennls shoes, You've
done all kinds of things with your owner in all kinds

of weather’ Now you are being plcked up again by your'
owner. Tell what you, a= the tennis shnes, think

about what is galgg to happen to you. Tell how you feel
about your owner,“"-

L1

Surely thelr are better ways to assess tlie abl lity of fhe stu?f

dent to express personal feellngs than to ask him to imagine himself

]
pog
i
M
w

a pair of tennils

Ariother tople developed by the NabkPl Y llustiales Lhe Same

darnger | Students are shiown a plelture of [1ve chilldien playlag
on arn oveturrned dory. The dory 1s i a douck which reaches in-

Ly & sumld lnlet where sSallbuals are wooled. lhwse laklng -Lhe

7,

test were Zlven the fDl%pwlng instructions:

Lovk carefully at the ploture.

ihese hlds are havling UM Juwmpl te o Lhin wover Lu g
boat. Lmagine you are one of the .hlidre. in the
plcture, Or 1if you wilsh, 1mazine you are someone
standing nearby watching the chlldren. lell what
is going on as he or she would tell 1t. Write as
1f you are ltelllng this to a gvod friend, in a way
that expresses struns F§§élﬂ&5; Help youu:, filend
fee]l the experience touo.

=t wloee vl lales Lhe muwst Lamole 5.0 wo s o sl d

T S T

ik asczlgament. 1o the flrst place, th chlliten 1. Lhe

pleture seéem to Le atoulb 8 years wld, a0l f[ew 13 aid 1/

year old students (wWhu were glven Lhe assicum nbl) would e
motlvated Lov write about children so wuch ytunker than ithey
Are, Although I distTust the gautumatlc crltlcel sm ol soelu-

éconoemlce Plas, 1t does sscu llkely that thie aelll.g would Lo

16
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1.lakesldé_

e :
ﬁﬂ}EElliaF to sﬁuéeﬂts who have~Spent no

‘1t Seemé\%a lavite a highly saphisticat@

i

forces the student into falseness. The' fo

Z£lven a top rating by NAEP Judzes on thi
piece according the the. NAEP, domonstrs
entry into experience:"
Jumping and running on the boa
Up we. Jump and down we float,

/ sall the boat around the world
alr blows through ny ngstrils,

d DthiﬂESS It
llawln: Plece was

5 assienment., Thig

tes ah "lnaginative

t's very enjoyable,

I feel as 17 I could
and back The salty
My bady s engulfed

UL sly Lhls 18 a skldled writer DEPfGI‘D’ll'g

In this salty concoction. ‘lhe wlnd bgsts against
my cheeks,

The white glls teninﬁ enamil undersifie of the boat
feels like Wilk(?) to the touch, The trees are
alive, pulsating, watching our childlsh games.
Cepl of

I feel 1ike I could play forever, No cor

or
no stresses EHCQUFSgE my

time, exub-=rance.,
My body has separated from py spirit. 1 am no
longer enicaged in a rrison bones ar,d skiqi
There are no barriers now. I can %U whstéve@
I want, whenever I want, (age 17)7° ‘

an awkward taash .

has been pushed 1nto a difficult, and I belleve

é Lt,!}s,lu

il;ﬁ. vl Ler

dishunest, slagn,e try bha L v e Liagd aoh L [ pew
Surna l léﬁilu% aiud v Lhe wlhog Las s Ul ol bl aw [ a0 L,
Fhloeh he [eels a0, Vil ly Lbiwut .

Julie ollcy exerclscs wilve .. i L8 T T
difricult to 2S5 huw Lhe wiltl,x _bLulda;te e van Us ev  la Usg
Washlnglon state Uses Lhie I:uliuﬁ;ué GACLvl Be wia L la sl atilt,
ETade wrlitling tests

Huslic dues Jlfferentl o, Loimes L., \J,\iil L

Ferhapg 1t makes You have one (eellna or %ﬂ@tﬁ?!_
Perhaps it reminds Yeu of some place or somethlng

happening

17 1
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/;@w listen to this plpc? of music’ and write: abaut
what things thl; riece of music dees to you, Start
writing anytime you wlsh.3~

3

3 = x ‘b
While such an exercise may bp a paad QHE farkfrpefwli%lng;'=
* ¥

it seems unllkely thst i1t is Specific Eﬂuuﬁh to glve the stu-

dent an 1ldea of what 1s expected. (

Adriting and information., Writing must be about something. It

5

is not some set of skills that can be assessed apart from the

ct. 'The greatest and most

ﬂﬂ‘

act of, communication about a subj

[

-5

‘ Z’

thelr

Dy

consistent weakness of the NA@P writing EKE?717'§

fallure to ask students to write on sub jects they know some-

thing about.  They move the student into areas where hls know-

'1Edge 1s severely limited. He often finds himself 1in some

>
nypothetical territoury where he must be "creative,®™ or he 1s

pushed into wnat Lon Graves has called "extended terrltory’
ﬁatiéﬁal and lnterrintlonal everits arnd personallitlies, When
the student must write about thl extended terrltoery, he often

writes with limited inf maﬁiOﬂ An example:

ﬂVEnyHE knows of somethlng that 1s worth Lalklng
- about. raybe you know something about a famous -
building like the Emplre State Bullding in New
York Clty or something like the Golden Gate Bridge
1n San Francisco. Or you misht know a lot about the
Mormon labernacle 1n 5alt Lake City or the new
sports stadiums 1o Atlanta or st. Louls. or you
may be familiar with somethlng from nature like
Niagara Falls, a slgantic wheat fleld, a zrove or
orange trees, or a part of a wide muddy river
like the Misslssippl. Choose something you Knuw
about. It may be something you have seep while
travelling, or something you have studled in
school, Think about 1t for a while and then
write a description of what 1t dooks like so thalL
1% could be recognlzed by someone who read your
description.3?

wnile ostensibly thls 1s an open assivumentl, the 1m-

pJflcatlon 1s that the student should wrlile about sometlhnl ax

P
o0

N

v:“'_‘

5



& o “1mpartan§_§ Samething famaus, and nat gamething as Lnﬂiz—
, ;. . .

nificanb gs ﬁhe studea£ S hcme or aahaal or favaflte paTk.

7
fffﬂka. ;ihe writlﬁg samﬁigs Eha% such FXEfClS?SDFLiCit 1ﬂvariab1y

dmal thh extended terrltary End 1llustrate. thé difficulty

students have with such asslenments. The following plece’

U

was written for a& similar NAEP Essignyéﬂt where students
.awere asked to write about a pETéan they admired, As usual,

the possibllities suggested were all national figures, Meckey

Mantle,Winston. Churchill Martin Luther Hlng. Jr. This plece
was rated ln the 87th #1le of the work done by 17-year-olds:

) Dr. Christain Bernard: 1 believe he 1s a person

~_ worth looking up to. fte has tried to make our
life Jonger for us through research about opera-
tions on heart transplants., His determination
to help mankind 1s recognized even though public
opinion 1s very much agailnst the praotice of trans-
ferring one person's heart to another person.
This determinatian shows how a true doctor or any
kind of sclentist would work for the betterment or
of mankind, both for a longer 11¥Me and easler world
to live in. Dr., Bernard shows the dedication
of a true doctor, to help man when he 1s sick or
dying, as are many of the people on whom he op-
erates. His determination makes him try to
show the world that the heart 15 not a sacred or-
gan of the body, and 1s Just 1like any other part
of the body when it needs to be repaired. His
determination to find a better method, new drugs
to help after surgery, 1s to be 5dm%§éd‘ This
1s one of the reasons | admlre him, -

I (loa tnls writing dlsmal, what hen Pflacrorle has callea

‘Eugilﬁh," Lire student lacks anylhlnk speclfilc to Say @bl
Ur, Bernard and must regort to abstractlons and platitudes.
Even Some of the more practical types of writing
create problems. Une exerclse requlres students tou write

‘a report about the moon: .
In the box below are some facts aboul the moun

which you can use for your report, You may add
other facts that you can remember about the moorn

C

\ (o | 19 2
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i

from your reading and classwork, from tele~ . .
vislon, or from listentng to people,

N
;0

the factg in an‘ordey . - T

- R | S
,;;#gﬁguré,ta renor

that wi1li make Sende to your classmaths, e S A

" Facts avut the Moon

Made of rock :
Mauntgin@us, contains cragters
Covered vwith dust
. No air or water 34
g « No plant op aninal life;

. L N
Unless the student has sone knowledge of the moon (and

f ) i . , :
those Whot received the highest marks seeped to) the exer-

" clse nust have been puzzling, with the exception of showing

a ‘causal Telationship between the fourth and ryrtn fact,

the facts are clear 1n themselves. sSuch ap assignment ywould

[yl

4
also seem to be 4 questlonable test of Teport writing, d%gying

1t does the POssibility of ¢onducting research,

I
i

Lhe problem of lnadequate information ig also evident

1n the letter writing €Xerclses. OUne ofr the NAEP €xerclses

Shows a notice of & sUmmer Job Orernlng in o ¢lothing store.

the student 1s asked to do the following:
Chris Jones l;vesrat J600 larch dlreet 1n Ney
York, New York 10004, Chrig has finished the
Junior year at hlgh schiool and has been looking
for a sumper Job. Chrig sSpotted the advertisemest
In the New York limes andg decided to apply for the
Job. gg{;a Chris' letter of application to Mr,
Frieq.~--

the student s 8galn put 1n g curious position, He 1s to

write Chris? letter although he krnows nothing about Chris

eXcept his or her address and year ip school. 1The criterja -

cludedq references, a statement of qualichatlans. and a way

to be contacted, “hile these are valid criteria for such



a letter, the 1ﬂstructicns do not make ‘clear the necessity

of the stydent inventing such inforgation.

&

mf }i_ o . » .
/  Conclusions and Discussion
.
q T $ )

1. While the multiple-choice test of writing 1s cheaper
and more convenient to administer than a test which
requires extensive writing, the multiple choice test .
lacks content validity. Any claim for the validity
of such tests rests on the correlatign between them
and actual measures of writing performance.

" 2. Competency tests ralse the issue of lnstructional

valldity, the correspondence between the objectives
measured and the instruction the student has recelved,
A legal argument can be made that it 1is unfair tp test
students on material they have not been taught. Yet

to focus on the objectivestaucht in the schools is
both difficult, due to the lack of uniformity from
school to school, and profoundly conservative, in a
sense endorsing the practices that led to the cur-
rent dlssatisfaction.

3. 'the acceptable level of validity of a test depends on
the type of decision that 1s to be made, the more im-
portant the decision the higher the level of validity
requlred. -If a test is to determine promotion or grad-
yation, 1t must be as valid as possible, no matter
what the cost,

4. Many states rather than developing thelr own writing
exerclses are adopting those of the National Assessment
of Educational frogress, the Educational Testing Service,
or other natlional testmakers., :

5. cuvme o Lthuse exerclses thal have Leerl developed by slules
and local communitles are elther so slinple that they
do not ensure even marginal Ilteracy, or they focus ex.-
clusively on mechanical skills, <Llhe cmphasls on mechanica
reinforces the myth that "proficilent" writing is "correct”
wrliting, '

o. rany of the tests provided Ly natiovnal oreanizations,
‘particularly the kducational LYesting Service, may well
fall to give students adequate time to demonstrate
thelr writing ability. Lhere is evidence to suggest
that better writers may be slower writers and that the
impromptu essay may not be an adegquate guage of writing
abllity.

7. While 1t 15§ extremgly dlfricult to devise wrltllng as-

slonments that are stimulating for all students, thosec
used on competency tests exhiblt some glaring weaknesses,
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the most sérious being the fendency to require students
' to wrlte on topilcs about which they héve little informa-

»7?;1on. _ —

a Much of the demand for writing competency tssts and

other tests-of languase arts has been caused by repeated
- claims that a large percentage of high school graduates,

ndeed a large percentage of adults, are "functionally

P
m

lliterate." 1Illiteracy is proclaimed a natlonal disease.

-

The New York Times reported the results of a Canadian Etudy

which found 37% of Canadian adults to be Tunctiuvnally
lillﬁéfatéij7 Newspapers also reported a Swedlsh study
which found 15% of Swedlsh lith graders Lo bLe functlornally

LL I 3 .
llliterate. Do we have an International liteiacy crisis

url wul’ hatdas?
Cluser exawlnatlon of Lhese studles reveal s Lhal some

are lnadeguate and some are Just S1lly. 1lhe s1lliest is

iif

the Canadlan siudy. The researchers defiried "funclilonal

1lliterate"” as anyone 15 yeaAr's of age or older with less
than than elxht ytsél,f;:i of I,"ul‘m'&il educatlon. Uslux thls
standald they found Lhatl Among vanadlans wver 09 Lhe ool
O "lllltcracy” was very Llrh, OL%. Apparculiy v altempl
was made Lo determlue whelher thuse classifled as “functl Goel
1l1l1terates”™ could read or write.

The Swedish study did Abltempl Lo deloimlue Lhs resdlug
abllity of their saﬁpig! ihe researchers found that 15% of
gwedlsh l2th graders were reading at the 6th grade level.

Newspapers interpreted thls to mean that 154 were fuunctionally

?- ‘ 24




iﬁg 18 irresponsible because no

u._.I\

S illiterate. Such label
.attempt was made to determing whEthar)the=studenté reading

o
. [A——

at the 6th grade level can functiﬂﬁ/' .
. 7 - =

]

Studies such as thls one also i1llustrate a common mis-
conception about grade levels. If ,a headline would read --
"Fifty Percent of U.S. Students Read Below Grade Level" -=

ot [

some politiclan 1s sure to proclaim a literacy cri%is_ But

1t is inevitable that the headline is true. The mythical

average 12th grader reads on grade level, 50% read above this
level and 50% read below it. Grade levels are statistical
averages, not minimum acceptable levels. ILaymen should also
learn to be skeptical about some of the‘extremely low scores
reported. A standardized test déES not measure well deviant
student achlevement; it 1s pegged to the level to be tested.
Therefore, the best students will find 1t too easy and the
weakest students will find 1t too hard tou be an adequate test.
[ have also found that students for whom & test 1ls very
difflcult may becovme s0 frustrated that they glve up, and
é@ares of functlonal (but beluw average) readers do not dir -
fer sienlilcantly from thuse of oo Leadois.

The Texus study s wne of Lhe Few Lhal manoo wo el crng
Lo deflne the compeltancles needed by an adult and then Lo
test these cémpéténzlesg But Merle McClurng has clalimed ULl
the tests developed by the Texas researchers are cultlurally
b;aSéd?? Ihe examples he presents ralse questlons not so much

about the cultural blas of the tests, but about the concept

2

of adult competence/to begin with. One of the questlons

on the "Government and Law" section asks the student to




‘"discuss the concept of party politics including why {he

two-party system has.been successful.” It is ironic that
such a tdsk was developed by researchers at-the university - '

ln a state that has not had a Republican governor in this

century.
Une would hope that there might be a mafatcrium éﬁ the
use of the term "functional illiterate," since no one is
quite sure what skills such a person would lack. Paper 5ﬁ§
pencll tests of functional Llllterséy, whlle claiming to -

test survival skillls, do so in an artificlal

o

ontext, Flaced

iy

in & situation where survival were at sEake.ESGme of those

who might do poorly on paper and pencil tests might do con-=
slderably better. 1 was always amaced, when I taught 1n an
lnner clty Bostun school, how many of the students "resdlng

at the secound gpade level™ could pass thelr driver's test,

Une would/ also hope that that states, before comnitting

t

o

lve

L2
e

hems

A&

costly testing prowrams that will create new

paucracy, wlll make thelr own atlewpts to deter -

-
m
\.—J‘
o

Ve uf bur

mine the extent of Lhe llteracy crisls. lhey should not
be mgulded Ly rap%rlé vl mass llllleiacy and lsolated lexal
sulls,

As wllh many educallonald laie.allooas . o6 puisl Lod mdual -
mal competencles 1s not new. Arthurs Applzstee, 1n hils history
Df the teaching of Ensllsh 1n the United States, shows how
a concern for competencles grew out of the p:é:résslvg nove =

ment of the 30's and 40's. At 1lts must Creative Lhe pPro-=

- gresslive movement saw democracy as evolving, and it saw

z2h

1]
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o education as'a(iitsl foﬁcé,lﬂ*tge”fecénstructien-cf;éoéietyi4_;_r§
’But near the .end cf the ﬁrogreésive‘maveﬁent— many educatcrs
were lawering their sights and were stressing "life adjustment.“

- What had once been challenging and 1ndividualistic became -
medlagre and canfnrmist Applebee, in his evaluatian of the

ah.o e pragressive yéars. views this shift as Elearly a negatlve

one: E .

In their coricern for géneral educatian fcr the
general student, they adopted a condescending pcsltian
_ that removed virtually all "striving" and challenge

* from the activities suggested, especially for non="
college-bound students. They allowed their em-
piricism and pragmatism to narrow their definitions
of ﬁ&ﬁdﬁtg the point where they were trivial and-
dull, .

iany of those who favor minimal competency testing f
?;laim that these minimal standards should not undﬁly in-
\fluence the curriculum. .Proponents usualiy follow such A

claims-with the argument that one of the virtues of com=
»peteney“testing 1é that 1t will hold tedchersand schools
accountable, If school and teacher pé;formance is to be
‘judged by student performance on minimal competency tests
it is nalve to assume that these competencies will not. be=~ -
come the focus of insgruction; And, as happened before,
S the curriculum for the general student ma% be reduced to the
trivial and the dull. As Gordon Caweltirshas put 1t," ...there
18 a real likelihood of further triviélizing secondary !

/ ‘
education with a curr}culum that 1s already regarded as

irrelevant by many students."*1
Such minimallsm, according to British eritic R.L.

élackmir. 1s itself a form of illiteracy. Writing in éhe

early 50's Blackmur's criticism seems rélevant today:

25
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This c#dsis of our culture rises from the false ¢
- belief that.our soclety requires only enough mind to" -
create ‘and tend the:machines together -with enough of
.the new-1lliteracy for other machines -- those of '
. T ey the mass media ~- to exploit. 'This 1s perhaps the
9i. ¢ - i . ¢ the ferm of soclety most expensive and wastﬁgul
‘ ofqguman talent mankind ﬁ?s yet thrgwn aff. B
) gﬁrzs_,h.\,:,aﬂ A
A final 1rcny in -the campetency testingAmovement is the -

“”timing ~One af the gresfést educatiahal advaﬁces 1in rEQéﬁt yearé -

has been the use of the 1nfarmal rpading inventcry 1n the

teaghlng of reading. Frank Guszak wh@ has wcrked extenﬁ 1 x j;_'
 51ve1y with readlng £EEGhers, has clalmed that " the mast | :1;
pqwerful meags gf.getermining'indivldual achievement levels B
:arévinfarmal testsi”43 Such testsihavé the virtue Df flex=-
ibillty; théj'caﬂ be used‘cg differeﬁtfdays with éifféfent'readigg
materiai. As the name indicates they are gif?n:iﬁformally -
énd agald the éutharltafianAatmcspbere-af the standardized

i‘est}; They are eésily scored. And if dcne‘well, they can
pravldéfa great deal- of dlagncstig,ihfcrmation-
As usual, advances in wrltlng instructian are slower.

Eut arganizatlans like the Bay Area Writing Prcject have helped

teachers 1n diagnosing student. writing problems and in alding stu-

- . dents in revising, In England, where all students must pass’
exaﬁs to receive certificates of educétiani a_ggéd deal of *-
work is done with the continual Essessméﬁt of writing. Ratﬁer.

i than basing an evaluatjxn on a singié product produced undsr

test conditlons, students are evaluated throughout ‘their
5th year (age 16). Theilr final evaluation is then based on
on thelr 10 best pileces of work.
- Procedures like these are pschometrically messy: they lack
the rigid time and toplc controls that have been a tradition
i ' *

i




FinAﬁriting &ssessment.w But their overwhelming. vlrtue 1s. that

{3 f D théy involve the classrcom teacher. Those’ who seek to 1m-
., prove 11teracy in this way wark with the téaaher. As Sey=-
E;,':,'}Zimaur Sarasgn. whe studied the precess of change ln sahani:gs
S e
A? ; _1  has noted, thase whagfeel that they can leglslate chaﬂgg ~§

orten fail “to rea®se that they are asking teache?s to' learn *

-, ! ) o .
' agd unlearﬂ.44 ' !

Z“i“speﬁt énélﬂcrniﬁg“gélhg=thfaugh the NAEP ﬁfitingz
- exerclses and the elaborate means davelaped for assesslng
wrlting Ihe more I read, the_more depressed I became, not
*  because all the exercises ﬁere‘bad'(alﬁhgugh'sémé were very
bad), but,because'ﬁhere seeméd-téubé sémething ilmlﬁlng in o ,g;”
setting any taék; then devlsing a set of criteria that would
égply to all thevwrfting prcduégd, ‘I'began to feel like I
was 1ln an alrless room.

I ‘ﬂd wander to the kltcheh to fix coffee aﬂé listen
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she would increase volume .and smile, delighted with the
‘sounds she made. I came back to my study, to minimal
competencies and primary trait scoring, reiuctantlyi I bewan
to read some of ﬁhe student work and came to one that seemed
to dispell the giaom, It was written in respansé to probably
the most interesting NAEP toptec: “>

Imagine you are taking care of a ﬁeighbor s

ch#¥ldren for an afternoon. You send one of the

children to the corner store to buy some
peaches for a snack.

27
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- The.store- ewner Chp. Janee. -whom yau “have
. known and liked for several years, apparently :
took edvanteee of the child. The peaches are rotten.
You want to send the child back with the peaches " 1
‘end a note to clear up the eituetlen. .
c-. Wrlite -a.note -to the ereeer ‘that expreeeee yeur
. displeasure and- prepeeeﬁ whet Mr., Jenee eheuld
.do ‘about the’ eituetlen.; _

Aftee exereieee reguirlng;the writing of phone meeeegee and

~ letters of request, here we finally had something -- mele-
drema. The. fellewing pleee eleeri} beffled the evaluators
who eleeelfled it “generally feetuel" and “net personally
abusive." I 1like to think of the writer as someone who, ~
ee an infant, delighted in making "b" sounds.

| | Deer Mr, ;DHES;

I am writing you in regard to the peaches that
were purchased by a child I was keeping., I
wanted some peaches for a snack but as I bit
into one I found to my horror and: disgust that.
. they were rotten. ‘Fortunately, I kept cool.
I tried so hard to forgive and forzet, but the
child I was keeping abviously eouldn'th After
- eating 12 of your rotten peaches she regurglitated all
§¥§§§S§§§ over the carpet but I tried to endure 1t because
- 4 I had a brainstorm. I could feed the remain®hg
i’ peaches to the dog. But as luck would have it
upon eating the peaches the dog's halr fell. out.
However, Mr. Jones even though these terrible things
happened to me I am not mad, I am merely writing
to tell you I realized eemethinz about you and
extend you all my sympathy., Because after this
event I naw reallze why you have no teeth or hair,
‘because you've eaten your own rotten peaches,

—_— : Your friend- 7(

- Lee Smithyé
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