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T o . . Systematically inmcorporated inta ¢lassroom. »
instructiol 'ia word analysis, word sorts provide a .sensible’
alternative tnﬁ\: :

with the reandng-basmed direction o%téglay'g basal mead

‘msRICT

word sort is an activity in vhich
on catdf dnto growps, This- technique ! , ),
to lelp chilirem drav conclusions about ‘how vords are relatéd. The
Disic activity consists of sorting a deck -Qf word cards and grouping
Eher on the basis of similarities, There are two- types of word sorts:

open-enied apd closed-ended, In the latter the common property ' of the

~words to Ye growped is stated in advance. These sorts help children
devel op conparison and cofivergent reasoning.- The coamon property.of
the vords is pot stated dn- am open-ended sorts; the learner discerns”
relationships imong the words while sorting then. In this vay, the
‘Leaxner forms tentative rules for including words in that group, and.
redefines t!:e ii nensioms of the group. by adding and removing words,
Pewr other

echini ques for vord study arfe so flexjble, retain students'

onics Or vhole-word approaches and. aiei congruent . .
ng programs; A -

e learner arranges _i@;\aé printed =

‘can be ‘aanipulated in_ many ways ° -

interest so long, or emgage then in such high-level thinking as word

sorts. (PL) . v CL
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DEVELOPING WORD @mEIﬁEDUGH WORD SORTS
S . . 3.§trangé 1nggnsisten¢y has be3n ghawing up in basal
rEﬁﬂiﬁg pragrama 1ately. The cﬂﬂtent of the rea&lng baaks}

E ;u‘haa grswn more meaning—rich. with preé;ctablg language, mare
;gﬁAVz _1nteresting stories and ungantrnlleé vaeabulary The teacher's
nmnuals have been strgngthenei g%Eh sxciting suggestions. for
}hglpiﬂg ghiléren aigpuss, quéstian and intezpret what they read.
A;tempting to grsviaé means for greater in&iviéualizatian in
“ <. 1instruction, most current basal pragrams feature acgompanying
;~f%kills managemeﬂt systems which are primarily almed at aevel—
f ap1ng word recognition skills.\ Hawever, the skills systens
fréqueatly fall into theisams meaningless laékastep %;éﬁence
‘of fragmented language aperatisns ffam wﬁigh the réaéing baaks
seem ta havz freed themselvesi Aﬁd gyérein liés the inconsis-
tency. For implicit in the skills 5ystems is the assumptign
that cﬁildren who are 1nitially taught rules for lsclated faa—
tures of wcras can somehow combiné these bits into an integrated
ability tﬁirEEﬁQHJEEXWEde,,EGmEtim3§ before they can recognize
any whole wafas at 111- ﬂ

! - *
’ The inconsistency between. the thrust of the- ‘basal readers

and the skills managemént sy tems is partly expla;ned by the’
aepa:tmeﬁtalized nature of textbook development, where one

team of authers writes the books and another team the management
‘system. But more impcrtantly, it suggests that we are still

—  locked into the Great Debate. that is, that the alternative to
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anather. Thera is nﬁthing new about this apprnaéh* it is the =

W CRRTE o o : 5 - ot
\ \;\\\\F . \ e o T : Wara | Sorts:

téaéhing sggnentiaﬁ ﬁhﬂﬁiés skills far Eezagn;Sing Wﬂras—{g

Lmemnrizing ﬁh@l@ words, which is_ no alte:native at all. C

Eut thete ils an alternmative to teaehing children pre-set.
1Ettgf—seunﬂ Earfespﬂnaenée rules which ve hage they can apply
to wﬁﬁle vords. Anﬂ this is tﬁ encdurage Ehil&:en to aevéla /
wara knowledge the natural way; to lead children to eampare and
ccntrast whole war&s, anﬂ to discern for themaélves the. featurea
that words ha?a in common and that distlnguish one wcrd from
v
basis of canéept Ea:maticn ané:ﬂiseavery Learning %ﬁ -general.
Children can often figu:e out far themselves ways/éa solve a praba/
1em, such as hﬂw to aiseziminata amﬂng several Hprés, far more
quickly than we can come up with language to G?EGTLEE these dif-
ferences to them: It is just this kiné of e;énamy that :g:@mmenas
a congept formation agpfaadﬁ‘ta word stuay‘éve:'£%e phonics al-
ternative. : o ;

Qne ‘'such eeneept formation approach utllizes Wﬁrd sarts.! A
word sart\is an aétigity, or the prototype af many diffe:ent‘
activities, in which the learner physicall¥ arranges words printed
on small cards into groups. The inclusion of a word in a graup
is bagéd on a relaticnsh;p the' child perceives among the words -
in the group. This simple éynamic can be man;pulated in many

Sorts can be done individually or 1n classroem. graups. All
the student or grgup needs is a deek of word cards and room to
lay them out. The basic activ1ty canglsts of scrtihg through ‘the

cards and grauping them on. bases of shared 51mila:itles. The

, &
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iways to help children draw cgnclus;cns abgut how wnrds are related.
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' common pragerty rglatiﬂg the wuras in a graup can be a graphic,

: x =
phﬂnel@giéal— struct ural, grammatical or SEEEBth feature, or

\ =

- a eeﬂbinat;an of . these. -

There are two gene:al types af waﬁd sarts, cpen—enaed
‘and elaseé—endea_ In closed wa;d sorts, the eategcry:ar common
property of the words to be included in the' group is state& in
~ advance of sarting. This statemant. by the teacher or the ehila
provides tie basis for inclusion or exclusian of any word in"

,up of wn:és.x with the criterian for inclusion

forming the ;
_ stated in aévanee. closed word sgfts help chila:en davelcp comn—
" parison and convergent feasaning. The sarting cr;terian might

= bé; for examgle, "warés with vawel Eaunds like in train and rap, "

tail,” or "words with more than one syllable."” A;l wc:ﬂs iny the
, 622i are examined for the presence of the feature selected, and
_unused ca:ds are put aside. |

| ‘ Fa: example, let's look at some sorts young readers. m;ght
’fﬁanst:uct.i A simple, closed, sound-based sort is to sort waras
with long vowel sounds and-?ith short vowel sounds for purposes

of comparison. Two groups like these might result:

: . train ‘ trap
— mailed " gad
. Wa’!{ black
¢ - " sale  ° hand
: baby . - flag
_cake N a )

n
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Wbrés which the stuaent ‘ecide éan t f;t the ?attern are set

ile can be incluaed as weli-

V

. aside, ana a “nct sure"
| E#amiﬂing the Iangsvewel grsup above, wé can see that sev-
e:al familiar spelling patterns represent these vcwel saund;.

The vowel digraph -ai-, the open syllable in baby, and the
vewelgcansanantasilent e pattern. After the children éan do
sound sorts with ease, some, basic speiling patterns can be stualea

:¥ by showing them words which}represent the patterns and having

‘them find éthéfs'with fit thg'sPeiiing patéerns;" HEIE;:fﬁf'ing
: si:uce, are g;:ampla war‘whic:h represent two common lang mePJ. /

sgéllings. Underneath are pla:ed wcrés the children might find

L
_ which fit the patterns:
hair . yﬁf ~ - made )
rain . skate .
_ fail - . brave "
braid ‘ _ same '
In the same way, many s 11 ing patte:nélgan be selected,

Hrstudied and campared and children can begin® to ﬂ:aw ganeraliza—
tions ‘about general catégcries of words anﬁ Efg common ways theg
are .spelled. 1In canjuncticn glth'ffequent*ﬁﬁjtlng experlenges,
1spelliﬁgiwill develgp in sccpe as well ag fléxlblllty when it is

‘gappraachéd ln thls dlsﬁcverya d=general;zatlan framework.
. Sorts based Qn stru:tura; cr;;erla mlght 'include, for ex-

ample, exp;ar§;ian Df aff;xes. j,chlld might construct a sort

based on ! enélngs“ containing thése waras-

st
o
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o f;ﬁb}d_Sartsé

Further ;amparisen anﬂ*discussioﬂ waulauprabably result in the

hreaking dswn,gf this.g:aup intﬂ three sub-categories:

cheating - turnips ' ]
Supposed . Dumbérs ., —

Pointed ', James - -
searé§ ¢

- We have seen Earts l;ke this besepe the basis ®or the
1earner's first 1ndepenﬂent generaljzations about verbs and
vefb endings. Plural nouns, . ‘and mﬂdlfiers. These greups;ggulé‘
‘expand, ﬁhen break down’ again into aﬂditigﬁal Spelling and gram_.
matical farm graups. yielaing far the. learner powerful insi
1ntc tha regular;ties of syntastie forms. ) 37 i

' Beyond the 1evels of letter patterns( letter sounds, spelling
‘and syntax lie the Meaning relatiang Shmong words. Sorts based on
meaning relatians help children discover the richnéss and pre-

‘cision of our language_ Meaning sorts can be of the simplest

gafies_af things in the enviranmeht. 1iké foods, vehicles, and !
1ivingﬁthings, Just as they classify pictures .in most readiness
Programs. These sorts can Progress to grnug; of words bound by
relgti@nshlps of great suBbtlety and c@mplexity-, A;SD; méanlﬂg j
sorts can help students perceive :élatiéngh;ps that are refléctéd

N g } S



v B _ ‘».5 ?h:d sprts
in English spell;ng but are nat apparent in prénunciation_ Fe?
_ example, a child sgrtiﬂg by vowel saunds would place sign an
sigggl,in differg§t groups. In anatheretyge of sort,:these. ?
"wérds could be grouped together, as both aEfivea from the sémé’
source. Students sartiﬂ% these tagether have d;sccyeged their’

underlying lexical relatignship- They cculd then qa on to finé

more words to adﬂ ‘to the group, su:h as sigget and signature.

=Dis¢ussiﬂn of the Latin base si;fﬁm and the relationship to be

This is vacabulary éeve%&;ment" that
lives, thatvcrackles with the stuéenﬁ‘s excitament"ani that serves
as a‘ﬁaturél springboard for study éf etymology and word éhangcs
across history. Even spelling is helped, again; a young ertEf
who assgciates sign ana signal as variants of the same word is more
likely to remember that troublesome silent g in gigé*than the one
who, with only léﬂger saunds to go on,_ avergeneralizes sign to
SINE. A student who has learned to associate words felatea by

meaning has reached a powerful level of insight about how words work.

Open-Ended Sorts
, )
2An open word sort dlffers from a claseﬁ sort in that the

criteria for a wa:d's inclusion %n a grcug are not stated in /

advance of sorting. The learner discgrns relationships, whether

graphemic, phonolajical, stfuctural syntactic or semantic, ameng

(6



the words as the éé;k’is éértea-‘ Examining' the words éna'finéing
that some go together, the leérne:,férms’téht&tivsrruies‘faf'in—
, élﬁéing,suhsequent’wardsiin‘that group, . and reéefiﬂes the dimen-
si@ns vathe gr@ug by adding and Eémsving words. All words in -
the deck are examined though not all are clasgifiai and usually’
y numerous groups are fgrmeﬁ. These sorts tend to be fluid be-
| eause wards frequently "surface" from the deck that call for

\ reelassifisatian of other wards_ Usually, reclassiflcatisn

- :tenéa to make the. graupa more specific and mutually exelusive.
Hnltiple relationships can be examired and discussed result~
ing in the Earmatiﬂn of sets and subsets of words within a class.

- For example, an open meaning sort might result in these two
general groups: ' . /

“HOUSEHOLD WORDS" - "PEOPLE WORDS"

gas - queen

dust ' themselves

dessert giril

cut aunt

! upstairs : he

cleaned us

cake i officer -

chopped . SN
stuéying the first group, a further* grauplng could suggest it-
self to the sorter: . "cooking words": gas (for the stove), cake,
dessert, cut and chopped: and "cleaﬁing words": cleaned, dust,
‘and upstairs. "People words" would almost sort themselves into
sgecifie nouns ana;pr@néunsf and send the sarter hunting again
for other pronouns and from there into PDSSESSLVES- t




” 'Word Sorts

s

Open aarta have two 1mpartant advantages for inatructian.
First, ﬁaw wara patterns emerge which students perceive hut which
":tha taa:ha: may not hava consciously noted. Secondf stu&anta can
‘,werk on apen aerta on savaral differant lavala of word ralaticn— .
- ships aimultana@uslyi-gAnd atadaﬂta vith different levels of
fiuency in wara-aﬁhéy:ean productively warkzﬁagathar on open sorts.
vWaraften use apanksarta in a game setting, where gfauga af'
chiié:ah examine each other's word groups, try takinfar the éam§A'
moh property the waraa aha;a,”ahi#aad to ananmaaffy each other's
groups. This is an exciting activity tﬁat-challangaa students'
| inductive and deductive thinking as well as aiding tham in stu&g%
ing words for as many distinctive features as afa availah1a.' The
basic aspects of this activity have-also been inaarparé%ad into
‘simple t%aehar—maﬂa béard games anaAaafd games for classroom use.

Words for Sorts s
Words used in sorts must be sight words, bégauaa‘Wﬁrd aﬁuéy
. like this which is based on generalization and campariaanimuaﬁ
Pracaad from what is known. Any instruction which is based on
too much *"unknown", including sorts using words which muft be
puzzled over to. 1dantlfy, fesults in frustration which blocks the
"development of new knowledge. ’ -

Wa are sometimes asked how wc:d sorts help children ﬂevelgp
word racggnitlgn abilities if only known words are used in tha
sorts. All learning proceeds from a base of the familiari New
knowledge much be reldted to that wﬁich is previously known. f

The goal of word sorts is to help children produce and test

ERIC -
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Agenerallzatlaﬂs sbggt the ways wcrds are related. vTﬁE products

.:af a systemat;e wgra stgdy effort based an wcfﬂ sgrts are lh—

kcreased ward unﬂerstanding and greater ab;l;ty to bring these

-

*éﬁireé, they 'should be integratgd inté the stgre af wards availé

able’far‘sarts.i it’is'imﬁartant that the stgréscf ava;lable

'Waras refleﬂt the current state of the student's sight vocab-

ulary development.
* .

the richest source

In beg1n£1ng§reaéiﬁg, the child's dictated stcriesyprgvide

of sighit Wﬁfﬂs. as well 35'si§ht ,words from'

basal stories ‘and c:ther sources. Children whc; have no wuras ?t

sight are unrea&y far word stuéy - But, of caurse, when this is

i the case they are also unready far Pthlcs instruction and other

Tethods which require them to . fccus on such abstract concepts as

ter sgunds and*vard parts. . y

When child:en have developed ward recagnltlan strateg;es

based on thlS mult1=leveleé word knowledge fastered t§raugh

category building,

they afteq grow raplﬂly in s;ght vacabulary,

ﬁérsatile word reeagnitlgn strategies anﬂ ab;l;ty to read con-

nected text for mean;ng. - And wmrd knowledge of this klné*ﬁas

powerful effécts on the growth of spelllng, ertiﬂ% fluency

and vacabulary

unde:stand;ngs to ﬁear-gn new wardsi As new sight wgrds a:e ac-

As teachlng techniques, word sorts are highly individuélizéd;

yet %PEY allow the teacher to bring children together in the

classroom for group

instruction which is focused and ‘'substalttive,
&
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Wgré ss::rt:s qusess almst. u.n].!.miteﬁ pgssibilities far va;-ia—

tian, as they can :eflect any of the alm.stll:.m;tless ways ’

: E.Eglj.sh wa:ds tan be related 'to eac:h a&e: * In their bas;e

form, they require no mate:ials athe: than vord cards bea::mg

Vsight ﬁasda, whlv;h Stutients can ‘easily make up thermsel

addj,tiqnal game EEth:Lties aéapted from the 'Sorts are qud.ckly
*and easily made up with pdster paper. As stuaents grc:w in
word facility, as well aa in aga, the sorts are perfeétly |
ilg to a.ll levels' af mrd. knawleage frcm the rn::st pri-
ma;-y to adult fluaney. her;ause what changes is nc:t the g\:tivity

- but the features or n:an.'m:n Eraparties being e;:aminea s::rt;:ng

' __agtivities can be used with individual students, g:t:ups or

: 1whﬂ;e :lasses, conducted inﬁependantly or during éirect in-

e

" $truction. .,

. Feict‘hef techniqixes for substantive word stuay are so-

- flexible, retain st;tiuia-its~ lcmggtem inta:est QI‘ engage

students in real reflection and higha-le\rel t.—hj.likzing.< /Prc:bably
most 1@ftant word study of this type is baseﬁ upe\g \the pr:.n—

ciple that students can ecnnamca;ly ée:iVE far themsalves the :

features that distingu;.s’i one word from ﬁt’hersr.. Systematiéall}{

im:arpgzated into clasarcam instmatian in word ané;lyé-isg -word

. A - -
sarts provide a E'?ail;le alternative to phonics or whole-word

app:qaehes which is congruent with the meaning-based direction

of today's basal systems, g



