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ABSTRACT co U
O Studen4s? abilities im mnipulation and control of
sJitax my be increased throwgh a sequefice of instxuctin fwvelvizg
the use of exqreises termed wion- Sextence Practice," e -
" Nongense~Sentences Ifractice, ' and "syntactic ratterning Prictice."
The final step in the dAnstrictiop segquerice is to nake the syntactic -
‘eXercises pertiment to students' writing by ha ving thewm apply thess -
lessons to their standard expository assigmments. Wo dete Imdine = © -

seévaral iethods nay be used: <lause leng'th,. suboxdination indices,
type of saboxdination and wii+t Jemgth, mnd-indices of o
sent ence~conbining trapsforiations, Nethod™ such as incldence oFf
usage errors and length of sentences are not as walupabl e, The nost
useful index is lemgth of T-0mit (yinimal Texninal Unit) simce it is
easy to comunt, simple to use, objective, and deponstrates a clear

VRether or .not students have aatuxed S0 thelT use of vrittex syntarx,

progression tovard -matarity im syntactical control. (FL)
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- The "'iﬂgiruc;icﬁai aim to be éiséugsed in 'this’ paper is the

&

-

- studenit;s s-y'm:a::, diax:ussicm of this aim will be Eullmied by an

L~

- :e::plaraf:ian nf a num‘ber of métﬁads fr::r dete:miﬁiﬂg Hheéher or: not -

;;v

Béfﬂfe students are pravided with Exereises

to develcfp their syntactieq cmtrﬂl it is advisa‘ble for them to gain

hE

an awareness of Ehe krmwledge (:f syntax :lmplicit in theif use nf o

. - - <
td H !

The teacher then may cgpitaLiSe on a basis linguiszic

skili that is leamed impli::itly as lamguage is learned; if students

&= ¥

gain «:aﬂciausness ef their use of this skill they realize~that -

that cithemise reméms at a less effective, subliminalfleireli

intentional control of syntactic patterning further r’ef:lnes a skill

.'Ihis

;Lnitial Lnstructimal appfﬂach is based on Ghamky s designation

between ,"performance"

and "campetanx:e" in linguistic Ekills

/ - (Chomsky, 1965); specifically, the intfﬂdl_jﬂﬁﬂf}? devices to be

delineated employ students' basic competence levels in order to

S giéﬁd_‘ividuai;g

develop their performance levels.

The discrepancy between an E

. ability to recognize and understand correct syntax

N

and his/her inébili’ty to employ mature syntax can be made useful.

Lot

As students extend conscious control of their competence they are
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written performance.

able tr;;:clevelop increaged facility with syntactic 'patterns in their
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S;udents ﬂgy ac‘hieve ﬁtaﬂ:ed impfmrement in vm:abulary, snd in

:!: Lol S Prasgﬂting S?nt:; in- & &mgesailﬂg Hﬁtﬂer to Hﬁti’i?&te Sgudéﬂ:s S
B o ) . B s
i

argmﬁaziﬁnal aﬁd rhet.arical teﬁmiques, but still empluy only an
N . S elementazy level of syﬂtin:_ A ‘I‘he tmsequ&:g uf this is the impedimglt;
R ' . of fluidity and cam*ple:ity ﬁf studemis expressj.on. . The su’btle ini;ers
,telatianal suharéina(;mn and mdifi;atim of Ldeag nade pﬁssible by -

mature- syntactic pattema are deniea/ to students whe cad H:Leld ﬁnly

Sﬁple'arrangemmﬁs. " Students aften acknowledge this sensg af
limitation in talking sb{mt their writing; the possibility i‘.if' .
Aiﬂ.ereased:facility in the camﬁmicatiﬁn of difficult ideas ;séfves
sa a self-mati\rgtian far s;udents as they begiﬁ to involve. thegi
selves with practice in syntax. |

‘() A presentatjon H‘EA have termed ;’Hé‘xr;éSéntaxse Péracfigg" serves

to glieii; students'’ aﬂsfeneés of implicit syntactic knowledge. When

‘@ES in the fnllc-ﬁing_ 'students note the r_‘rugial inf lhence that syntax
exerts in aréering words into sensible relatimships* ‘Ex, 1) "time
o t:l;rgw and piéc:e_s c_;-c:-vd the all shgied: of wine whistliﬂg up the then
fing bull and keeping bottles into Btgéé daﬁn leather ﬁﬁéhians the,"
It is common for students to attribute "meaning” ai semantic value
- | ) aniy to the lexjicon of a SEDEET[EVE; since they gaﬁ_ivdefine "easily the
words in the‘ séntenge; As students grapple to make sense of a dis-
“ ordered sentende they ré:agﬁ;se that the syntgc:tié order is as
significant to meaning as the "indivi.dual vords, and in fact is !
essential to semantic value. After students have st£empted to féi
/ : order ﬁhe words themselves into a mesii&gfnl order, pr;ﬁidé them the

corrected vergion of the non-sentence: "Keeping up whistling, the

LI - crovd shouted all the time, and‘'threw pieges of bread down into the




Reinfoi;égs ﬁnﬂlm?;ﬁtééﬂzsf Mature Symtax

\

v To ‘reinforce syntaétie_~mderst§nd;ng and to ald the transfer

of iuplyie‘i:‘t knowledge into explicit practice, an exercise termed

"Nonsense-Sentences Practice” is useful. -In this exercise, students
observe the direct inverse of the ptgviaus'é;efcis;e; j;his practice

~ offers sentences with correct sjmtaxi but without recognizable words:
" Ex, 2) "Twas brillig, and the slithy toves/Did gyre and gimble in the
- wabe... The Jabberwock...Came whiffling through the> tulgey wood. |- And

burbled as it came" ("Jabberwocky," Lewis Carroll). The syntactic
Y . .

pattem is Eﬂ:pl;xasized by the gﬁnplﬁymentﬁﬁ:msense words. Students
recognize that they can decipher moxe "meaning”, nore ‘interchange

and relational interaction, from these nonsense wa_ijds than from the
disordered sentence of easily recognizable wcrdé :Ln Ex. 1. The
further advmtage of this exercise is that students can learn grammar,

and practice recognizing parts of speech, more effectively than in

'érdinary sentences. They recagnize the subject and predication, t:he

fying phrases and clauses, the subordination c:f sentence elements,

' by being forced to address crnly the grammatical relationships without

known nouns, verbs‘)_ﬁﬁﬁ. ;‘Etjgg as markers to guide them; thus increased
sensitivity to purely grammatical interchange and syntactic patterning
is reinforced, readying students for actual lpfaetice in syntactic
patterning. ‘ ‘

Transfer of Competence 7iintgiPerijr;magc:g;ir Sﬁynta’;l;iﬁ::?fa;téﬁ;ing'_

D ) /
A brief session of syntactic rearrangement provides the initial

atep into syntacti: patteming. The same ﬁansénseiseﬁtem;e demonistrates

how the synﬁactic; units can be shifted and tearrgﬂged! Ex. 3) [Burbling

4



iE'éSEE,vthé Jabberwock Elﬁévﬁﬁiffliﬂgithtﬁugh'EhEiEHISEY'Eﬁﬂd."'f

(-
Students may e:pe:imgnt with thei: own E@RSEESE‘SE&EEngéa by writing

énd;rgarranging them. Lest akeptical iﬁatruc:a:s Eeel tha; this ex-
erqise is samevhat vhimsieal ar ﬁutlandish it is useful to temeﬂber
that when students Eﬂcuﬂmter ﬂew words in their reading, or attempt

to emplay unfamiliar vacabulsry iathei: writing, hey experience a

» gituation very siﬂilar to this encounter with ggésemse—s%ngeﬂges,
"Syntactic Patterning Efacﬁicé“ is one of the devel&pmentél gis_

. ercises that should be emphasized in instru:tian. AftEf.ﬁeing presented»
word defini;iuns, examples, and reengnizian—pra;tiae of the: four kinds
of sentences (detailed g:plaﬁatiﬂnsvaf phrases and glaugea is essents :

ial ), students will begin.syntactic Eransfpfmatians_v The instfﬁézqr
should first provide an example of, agd ask them to qtite; a kernal
sentence, or sygzéctic unit:

Ex., 4: The storm brewed aﬁiaeusly
Then add a prepositional unit: |

Ex+ 5: fﬁe storm b%ewéd amiﬁgﬁsly!aver the desert.
. Then add modification.

Exa 6: Thraughaut the night/ the storm brewed nminausly/aver the
desert. A

Then add a second independent clause:

Ex. 7: Throughout the ﬁiéht the storm brewed ominously over the
the desert/and EEHEEfﬂEd inhabitiants bégﬂﬂ to evacuate

the area.‘
Then add a subordinate clause:

Ex. B: Throughout the night ‘the storm brewed ominously over the
desert; the concerned {nhabitants began to evacuate the
area when hurricane warnings were broadcast.

. - i B :

3

Students should repgat. this tfahsfarmatianaivgequence beginning with '

a new kernal unit each time until théy)gain facility in adding éyn-ﬁ
' . T .
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tactic ﬁnits, any flexibility in festrsﬁgiﬂg them. - |
‘<§yntactic Embedf Vand Recnmbinigg}in S;udgnts Styli ”velqugp;-“

The final applicatian necessary to make syntactic exercise

per;inent ﬁg students reg&laf writing activities is to have them
f apply these lessons ta their standard expnsitafy gssigﬁme . At thié
Etage they should emplay their own gyntactic patterns. (It may be

adw;sable to provide an exemplary sequence of sentences that can be

‘recombined and embedded. See Sentence Combining, W. Strong, 1973

‘for ﬂﬁmeraﬁs examples.) Students should attémpt to combine and re-

arrange the syntai: units within sentendes for more subtle and fluid

—

ordering of ideas; further, series of shorter, broken sentences should
be embedded and recombined into m@re‘camplex syntactic arrangements.
By employing their own past w}itten-wﬁrk as a basis for syntactic

»Exercises, udent st nsfer their p:evicus practice with syntactic
I B
patterning to thei: own ‘stylie ti; perfefmsn ce, thus ef:eatiﬁg direct

-

development in their aggéing‘ﬁgiting éffagtii o 7
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Indices of Maturity in Written Syntax

The authors feel that this séquence éfiexércises pfeéents a ped-

L ' , A . -
ogically sound method for encouraging maturity of written syntax. Some

instructors may desire to gvaluate changes in their students' syntact-

ic performance; others may desire ‘to explore inférmaticn on the devel-
apmené of written syntax furéhgri This portion of the p per is de- - .
voted to an exploration of meihads_fcr determining~vhether or not

studentéthavg "maﬁpréd"zin their use of written syntax., Methods
. . ) ) : 7 ' 5 . i
" Include thoseé which relate to bringing gramnatical usage under control,

¢




" failure to incorporate new, ﬁpfé mature syntactic

' . 'i
B B E . =

those which reSate to increasing length o¥ syntactic subdivisions,

those ﬁhieh'éxglare extentianditype-é,r rdination, and those based

wu

on. sentence-comb bining transformatioms.

Usage Errors is an Index

Uﬁagefgggﬁrs,ate a traditibnal but invalid method of determining

o

'fsfniacti@ maturity. First, there is a large subjective component on

any determination of what is to be considered acceptable usage (Pool-
ey, 1974), so that classification becomes rather arbitrary. In add-
L : - - M, ’
ition, students developing their writimg ski}'s are constantly-bring-

‘basic syntactic

ing new potentfal sources of flexibility o tiN

structures. It is possibde that a low rate of u erf§f5<§3?§ﬂls .

brategies; a high

rsﬁit in in-

£

rate may accompany new synﬁégtic_égperimEBts vhich will ¢
\ i ———

creases syntaézie control. The total language campeté, in the .
student's repertoire may not be revealed by his performance at any

particular Eiﬁe; many students, when asked to ''reread and edit"' papers

1.

for sentence and/or usage errérs, can and will correct thosq exrors;

the students ‘are not increasing their competence, but their pexformance.

Cléuﬁé,LEDgt§:§s aﬁ Index ° ) ‘ }s}

Enﬂther traditional measure for aséessing increasing complexity
and maturity of language use iz mean ﬁumber of words per clause. Re-
cent research indicates that clause length can be used as a @ieasure

of growth, but that thapleggthening QEEBIS with "glacial slowness" in

the early éfﬂdes (Hunt, 1970, Harrell. 1957). Nevertheless, as sﬁudﬁz _
ents move through the grades they dﬂgﬂfité longer clauses (Hunt, 1965,
1970; 0'Donnell. 1968: 0'Donnell et al, 1967, from their data zémputéd

by Humt).

Extent ;ndftiggfcf Subordination as Indices

¥
Exploring extent and type of subordination as indices for syntact-

5%
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‘ful, suffers form issues both .af défiﬂitian and of application. Re!

-ic maturity is based ono the fat;iangle f.hat: changes occur due to Ehg

ﬂevelapment of ability to think in a diffetenﬁ and more mture manner

abaut the relatians between various concepts being ccnsidereﬂ as. Hell

: !
as due to the’ devespment of abi;ity to cantral syntattic st.ru::ufes.

‘Subordination allmr tha wﬂ.tér to explafe more complex prnpasitiens

with a more ﬂcheteﬁﬂt‘irgmizatim, Hunt (1955*) 'prgpases a fat:ia u:f

extent of subardinatioﬂ. This and ﬁthéf subardinsl;ian counts have °
) | : :

shown distinct inereagea Hlthimlzease in grgée; level :(Dauterman,

1970; ,fragnsrggsaf Harrell, 1957; Ls.Brant 1933; McCarthy, 1946;

also changes over time, vith an increase in number af noun, -adject—
k] - .

Lval,!snd adverblial clauses (Hafréll, 1957; Hunt, 1965; 1970; LaBrant,

1933).} ‘ o L

-

Sentence Length as an Index

-]

Sentence length as an index of matyrity, while apparently use-

. . o L% = : .
searchers h%’ve not always defined sentences by the same "rules"

ECD‘Dannefll, Griffin, & Norrds, 1967). Hunt's definition of "whatever

thé ‘wri-ter puts bétﬁééﬂ a capital i’et;:er and a period o Dthéf terminal
nark" aalves this Eefinitional pru’blem, but leaves apen f.he questian
of how to deal w‘ith diﬁcgurse aj:éuﬂding wiqﬁsentem;e ffagments, such
as that of fourth gfade students who tend to run Eﬂgether wvhat would

otherwise EE caﬁsidered msny sentences withaut pun;tuatian and thén
-
even without an:diﬂatiﬂn. Because of these problems, the tenden;y
. . |
for sentences to lengthen over the grades is obscured; the most im-

¥

nature writers| who fall to recognize and control basic syntactic

" divisions, will receive the highest score on this index of maturity

t

8 * .

.



| Ghwt, 965). T

Sentence-cambining,Tfansfa:mggigns 4s_an Indez

The ratinnale for use of mean number of sentence—gamEining trans~

farmatians is based on :heafigs of t:ansfgrmatianal grammeri B:aunj

 and Klassen (1973) meagured syntactic mgtufitf by a method “eéseﬁtialiy

uf reversing the normal gens:ﬁtion of a aentence...(and 1denzifying)
thg\ffequency and camplexity of trsmsfazmatians employed in prcducing
a sentence...(p. 315). The use of sentenEEﬁtnmbining Eransfﬁrns;ians

does inc’:réase over time, but Hunt | (197@) m:tes t:hat it iE not just the
. -\
inc:easé in ume of sentenze-cumbining canstructiens which characterizes

ﬂld%? writess, it is also the use of a wider variety of such tianse’

formations. .

T-Unit Length as an Index

L

by Hunt as '"one main clause plus any subordinate clause or nanﬂf;iausal

structure thaz h ¥:] attathed to or embedded in it.-.cutﬁing a passage

into T-units will Eggzzz:;ng it into the shar;estzumiEs which it is
gfamma;ically.allawable to punctuate as sentences. In this senée,
it is minimal and terminable" (Hunt, 1970, p. 4). He feels thgﬁ I=!
unit length is better zhaﬁfgiﬂgle indices such as average length of

main clauses or increagse in number of subordinate clauses, because it

"preserves all the sﬁbardiﬁacien achieved by the student, and all his

caqrdi%Fticn be tween wcrds and phrases and subordinate clauses," but
devalues the cuardinétian between clauses which makes fourth grade

writing immature. Hunt also reports that there was coﬁ?iete_agréemfnt
of identification of T-units '"so long as the judges were confronted

with well-formed sencég;es either d%claraﬁive or interrogative." A

large number of studies using T-unit length have verified its

F



ability to shaw evidence of maturation (Braun & Klassen, 1973;" Bryant
1971 Dauterman, 1970 Hunt 1965 o' Daﬂnell et al 1967). We mist con-
clude with 0'Donnell et al that T-unit length is" indeed a "siﬁgl&,’?SIid

¥

indicator of development af-éy}ta:éie control." -
~T SUMMARY

This paper has attempted t§ p;gvidé a sequence of instruction
which may result in increasing studeﬁéé‘ abili;ieé in man%pulai
_gién and :aﬁtral of syntax. itvﬁgg_gégﬁmgg;émgtéa to provide an over- -
viéwAaf methods which qéy enable Ehé'instruetnr to determine the
effects c¢n stgdenz writingéf instruction in synfaetic flexibility.
Evidence from this review implies that a number of measures may pro-
vide clues about the ﬁatufatign in control of written sy::ax clause
length, subordination indices, type .of sUBgrdinatiqnxaﬁd ynit length,
indiaes-ﬁf éentenceiggmﬁining tfénsfarmatiéns; Other methods, V
such as incidence of .usage errors and length efiBEﬂteﬁces, are not as
valﬁabiei Certainly the index presently most useful tc the tesﬂher
assessing change and maturation in written syntax is length of T-unit
gince it is easy to eount, simple to use, objective, and demanstrates

a clear progression toward maturity in syntacticallcﬁn;fel;
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