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BCTION AND VALIDATION OF THE MOTFION- EMOTION L - e
' v .. : The purpese of this study was to |

e 8 N

PRIMARY VOCABULARY ' - .. . The purpose vestigale the effectiveness
C o, e . . - . of the Specific Comprebenaion Stragsgy (SC5) in teaching sta-

- AURAND, Donna Mae, Ed.D, @ 7. - dents how to jdentify important idefs and supporting.details in
Northern Arizona University, 1977 recall and locate situations As counties participating in this
S - 7 study were inte¥ested.in krowing f the SCS assisted students

" Adviser: John F. Rambeau o N in the recognitfon of main ideas, this investigation was also de-

: K B f signed to examine the effectiveness of this strategy in helping
The problem of this study was three-fold: to propose cri- ' students accurately identify main ideas. Data obtained from
teria for the development of a primary reading vocibulary to . the Diagnostic Reading Scales test were used to evaluate the
develop suchalist based upon words veFified by prlmary children ° effectiveness of the strategy. ‘ o \
—". a8 being = purt of thelr Yistening vocabwlary, and Lo create 3 Analyses were made to determine whether instruction with
primary word list using s its core, the Motion-Bmotion Pri: = - the 5CS significantly affected sfudents’ recall and locate par-
. mary Vosabulary, . ) formance on the Diagnostic Reading Scales test, Additionally,

* . Words for the proposed word list were selected {rom high -analysis of main ideas {dentified by students in both expéFiman-
- ipterest-controlled vocabulary books, primaty trade books, and tal and contrel groups was done in order to determine if insiruc-

oget's Thesaurus in accordance with the following criteria: tion with SCS enhanced the students” ability tb identifly main

1. The word list shall be limited to thbse words which are as- ideas. :

#umed to be within the realm of x primary child’s listening ) One hundred thirty-three third-grallers comprised the sam-
vocabulary, but it shall hof Thiciude words pfevipusly named on . ple population, Of thiz total, 67 werc oys and 68 were girls,
the Gates Reading Vocabulary for Primary Grades (the first They were selected from the third-grade classrooms of 17
1500 words), Dol¢h’s Basic Word List of 220 Words, or Stone's teachers in Monfgomery County and Howard County, Maryland,

" Revision of the Dale' List of 769 Easy Words. 2. Selected for ' Once selected, students were randomly assigned to experi men-
the list shall be only those words which are expressions of de- tal and control groups.» : .

- seriptions of emotions and/or feelings of children, adults, or ) . In each of the schools, the activities of the groups ook place
Animals, and those words which are descriptions of actionsor during the school diy at a time when the third-grade classes .

movements of children, agdults, or animgls, ’ ., were working in the area of reading and languuge arts. Thirty-
In order to determine if the resulting 455 wordigeare Known ininute periods of instruction were orovided for each student,

- by primary children, a validating instrument was o - Students met with thé reading teschers lor a total of niné les--
using pictures to determine word understanding. Each word to = sons. Each lesson lastéd for 30-minutes. Instructign was com-
be tested waz(llustrated by three simple black line drawings. ' Ppleted within a two-week period. -
of similar ‘size. Thesge drawings represented the correct con- Reading teachers, who participated in"the study, were given
,cept of the word and two distractors, The words and their . two one-hour training sessions. The purpose of these sessions
drawings were divided into six tests by random selection, . was to acquaint reading teachers with'a consiatent plan for
A sample of four classes.{ he first ti teaching both the experimental and control groups, =,

All students were selected on the basis of their faw scores

o
i

; from each of the first thrée grades
was chosen Irom four different schools.(three school districts) : -
- within a fifty mile radius of Flagstaff, Arizona, Each class in on the Botel Ward Opposites Test. Students who obtained-raw
the sample was tested on all six parts of the Motion- Emotion scores falling within the 21 to 59 point range were considered
Primary Vocatulary. Test, . - eligible for the study. : . .
" Through the validation procedure, it wag determined that: ’ Data were collected at the conclusion of the stud¥ using the
1. A highly significant (.01) number of the motion- emotion words ) Diagnostic Reading Scales test. Raw Ydbres from the Diagnostic
were known by the primary children tested; therefore, it is Redding Scales test were obtained for every student for the
Feasonable to believe that the cholce of criteria was realistie number of questions answered by recall and the number of
~And soynd. 2. There were véry few'sex differences in'the un- " questions answered by.locate. Student responses to the ques-
derstanding of the witds on the vocabulary 1ist, and of those tion *What do you think is the main idea of this story?” were
*- 73% of the differences were in favor of the boys. 3. It was p:::& also recorded. Responses were judged to be correct if they
sible to develop a graded vocabulary 1ist selected upon the ‘eri- matched the responses of a panel of six judges. Raw scores
terion of motion—emotion and consisting of words uﬁdersl@aﬂby - were obtained, for both groups; of the total number of correct
. ’ and incorréct main idea responses. . .
The conclusions supported by this investigation are as fol- .

primary children,’
. For the purpose of greater utility to teachers, writers, and - ; . i
publishers, a Motion-Emotion Word List was creatéd by adding  * lows: 1. There was no significant. differeiice in recall compre-
to the Motion-Emotion Primary Vocabulary, a Shggested Basic hension scdres, on the Diagnostic Reading Scales test, between
Word List (a list of words found.to be commen tq_several re- = : third-grade students who received 5CS and those who did not.
cently published word lists) and an Ancillary Word List (a list- 2. There was.no significant differenge, on the Diagnostic Read-
of motion-emotion words which were not a part of the validation ing Scales test; in percent success locale Eamprehgrﬁm ECores
Procedure because they were found on the Dblch, Stone, and/or between third-grade students Who reveived SCS and th¥se wha
Gates lists), ) T, o ) L did not. 3, The number of main ideas correctly named by the:
The findings of this study suggest that the Motion-Emotion » . experimental group was slgnificantly higher than the expected
Primary Vocabulary would be an appropriate source of words value at six of the eleven levels of the Diagnostic Heading
for teacher or student- made materials, basal-reader revisions. Scales test. "In the six levels which vere signiflicint, the ex-
. high interest - controlled vocabulary books, primary trade ’ perimenta] group-€orrectly identified more than the expected
books, commercial workbooks, materials for machine use, as number of main ideas. o
well an for children's magazines and newabapers, The results of this study suggest the following implicditions:
Order No. 71~ 18,704, 224 pages. c
For Teaching
N Findings indicate that there appear to be no advantages or
. dis:,fvantages involved in using the Specific Comprehension
’ Strategy (5C3) for developing skills of recall and locate as

THE EFFECTIVENESS OF A 3?2(:1;{{: EoﬂEHENSIDN\ there were no significant differences In recall 4nd locate per-
AS AN

STRATEGY (SCS) TO TEACH MAIN DE BUPPORT Y formance between groups. As students who received SCS did
ING DETAILS ag well as those stadents who did not, teachers can consider
this technique as an appropriate alternative to developing read-

ing comprehension,

¥

BARNYES, Murcia Mathias, Ph.D;
» University of Maryland, 1978

B

Q rvisor: Dr. Robert M. Wilson : : ’ 8
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noutic Reading Scales test.) In the six levels which were signifi-
cant, the experimental groud identified more thin the expected
mumber of main ideas. These findings indicate that teachers
' imlerested in pRovi njmuthamhflgﬁmﬁng
mmain jdess wmmrﬂlmﬂm
~Order No. 77-16,371, 129 pages.
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THE' TEACHING OF READING READINESS AND READING
N THE PUBLIC SCHDDL KINDERGARTENS -OF WISCONSIN

BATES, Sue Amn, Ph.D. ’ \
The Umver;lty of Wisconsin-Madison, 1976

Sﬂgrﬂsmi Pﬁafézsaar Thomas C. Barrett

purposeg of ﬂzisﬁnvestigauan were: (1) todescribe
the Teading readiness and reading programs in the public
schoo] unﬂgrgirtem d Wllmmln, and (2) to compare kinder-
gmries t s, (2 sd by asleciad varishics, om sslecied
lipEEEl iof the reidding programs they provided their students.
To this end a llilﬂ}‘-ltem questionnaire deaigned to elicit infor-
mation about tefcher characteristics and instructional pro-
‘flhls in read readiness and reading was seit to 1,857 kin-
detgarten § eachers employed by 390 of the 421 public schml
districts §o Wisconsin. Sixty-one percent er 1,001 question-
L €3 were returned, Data related to purpose one were dealt
) ﬁr descriptively; whereas, the chi square statistic was uti-
ilzed toitest the hypotheses generated by purpose two. Among
the results produced by the Investigation were: 1. Ninety-eight
percent of the kindergarten teachers surveyed included reading
readiness in the curriculum while 38 percent included reading,
2. It was primarily the kindergarten teacher yho made cur-
rieular. decisiens regarding reading readiness and reading.
3. Teacher cbservation was the most frequently reported
sburce ‘of diagnostic and evaluative information for pupil’s
status of progress in.readiness and reading. 4. The kindergar-
ten téacher was the primary persifiwho taught reading readi-
ness and reaﬂmg 5. Most reading readiness programs pro-
vided Instruction for ail pupils, began early in the school year,
were cdrried on daily for 20-30 minutes and included a varfety
of nfaterjals and aetivities to develop a variety of skills. 6.The
majority, of the reading programs began before February
and were carried on daily for 20-30 minutes. Over half of the
kindergarten teathers who taught reading provided formal
reading Instruction for Individuals who were deemed ready.
7. There were significant differences (p<,01) between the ex-
peeted and observed frequencies among kindergarten teachers
citegorized aceording to years of kindergarten teaching experi-
enee, number ef reading courses taken and year of last reading
eh;rn and their us& of particular diagnostic procedures, eval-
uition procedures, materials, activities, language skllls, con-
eeplual skills, visual skills, auditory skills, and kinetlc skills
in their reading programs. An inspection of the data suggested
that the diflgrences occurred because kindergarten teachera
who had twd to five years of experience, two or more reading
courses, taken their 1ast reading course between 1971-1975
were more inclined to Incorporate certain instructional as-

pects into their reading programs than were their counterparts,

On the basis of the lindings, at least two conclusions
ssemed warranted. First, there appeared to be a need for the
Wisiconsin State Department of Publie Instruction to provide
achool districts, administrators and teachers with increasing
piidance regarding the nature and nurture of reading readi-
missé and reading instruction in the kindergarteh. Second,
many public schoel kindergarten teachers in Wisconsin would
benefit from exposure to current informatidn about teaching

"remding through i mproved preservice and inservice teacher
sducation programs. Order No. 77-8070, 162 pages.
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THE srr:érs OF THREE APPROACHES TO THE TEACH-
ING OF READING ON ACHIEVEMENT, ATTITUDE, AND
ATTENDANCE AMONG EDUCATIONALLY DISADVANTAGED
FOURTH GRADERS )

BAYHE Ella Carter, Ed,D.
The Ameﬂt;iﬂ Unlve:glty, 1977
' The purpose af thig study was to analyze and to interpret
the effects of three approaches tg teaching reading: a manage-

ment system, a modified management system, and a basal
reader approach. The questions for study were as {ollows:

1. What will be the effect of each approach on student reading
schievement? 2. What will be the effect of ‘each approach on
student attitude towards reading? 3, What will be the effect of
each approach on student attendance? 4. What will be the effect
of teacher attitude towards a specified reading approach on stu-
dent achievement in reading?

FParticipants in the study {from September 1975 to June 1976
were clyssroom teachers and their fourth grade pupils identified
for Title 1 funding for educationally didadvantaged students at
three selected schools from one administrative area in Mont-
gomery County, NMiEyland. The instrucumal maﬂagemern [ 57 &
tem used in this 8 y
Reading, developed |
8yracuse, New York, ad
porated,

To measure growth in

o S Alan E-'Qhen of Yeshiva University,
ponsored by Randam Houss, Incor-

ding achievement, pretes{’s and
posttests were given using Stanford Achievement Test. A=
titude towards reading was Wetermined by the “Inventory of Stu-
dent Reading Attitude” adapted from the Functional Readin .
Euidg prepared by the Maryland State Department of Education.
Atiendance data were gathered from gtudent permanent records.
A questionnaire was devised by the researcher to determine
teacher attitude towards the specified reading approaches.

Data collected on student achievement, attitude towards read-

" Ing, student attendance, and teazcher attitude were compiled and,

subjected to an analysis of variance In order to test the sigml’l-
cance of differences among the means of the three groups from
the three gchools with each school using one of the specified
approaches. No significant differences armong the groups were
found at the .05 level for any of the dependent variables.

The results of this study indicated the following concluslons:
1. No single-approach was more effectivéthan the other two ap-
proaches to teaching reading. Achievement gains, pupil attitude,
and attendance did not differ significantly among the three .
groups. 2, Teachers"did not differ significantly in attftudes
towards their own reading approach, They were generally posi-
tive regarding their respective approaches. 3. The differences
among 5coreé within each group were greater than the differ-
ences among the three groups. While the group means were
not gignificantly different, the range in scores within each group
wag wider by comparison,

The following recommendations were given as a result ol
this study: 1. It was recommended that educators do not seek
to purchase expensive management systems in order to increase
reading effecliveness, 2, It was recommended that educators
congider the merits and uniqueness of each approach to reading
used in this study with the realization that research continues -
to show no one approach in itself to be the single most effective |,
way to teach reading. 3. It was recommended that educators
study other variables than reading approach which account for '
effectiveness in a reading program. 4, It was recommended
that the research which is being conducted in these significant
other variables be used as a foundation for change in implement-
ing more effective reading programs where student achievement
g&ins reach their potential level for each student. 5. It was
recommended that further research be conducted in schools
using expensive management systems in reading fo determine
thve eﬂectlvemn of the program.

_ Order No. 77-16,812, 87 pages,
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‘Detversity o Oregon, 1977

- :bﬂlty high, average, and lov.
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m or mmn m AND
A COMPUTER-MAMAGENENT .ON THE READING
'ACRIEVEMENT OF ELEMENTARY SCHOOL CHILDREN

T

'BMENERT, Neil Winston, Pa.D. -

Adviser: Dr. Mae L. Jickson

PURP@E
The purpose” of this shudy was m dgtgrmlne the effects of an
. ATberta government- funded reading program (Educational Op-
portusities Fund No, 31) that employed the use of :rltsﬁnn* A
selerencéd tests and a coplputer- managed systems af

" om the reading achievement of 2 selected population of cTien- >

tary school chiidren in Calgary, Alberta,

PROCEDURE

[ &

ﬂﬂﬂ:mnﬁﬂ!ﬂ}@rﬁﬂ!ﬂtﬂnﬂh&ﬂdﬂli‘

(EDE) criterion-referenced level 6 and 7 tea
wetre: (1) experimental students who received two yea.rs of
treatment using criterion- referenced tests and a compyter-
managed sysiems approach in reading, and (2) a control graup

" who received two years of reading instruction usipg a regular
reading approach. One-way analysis of varlance design, signifi-,

cant at the .05 level, was used to determine whether there were
any difference s between the groups at three levels of reading

P

MAJOR FINDINGS

-t- . | ii"f? *. =

- The statistical results cbtained from tésting twelve null
hypotheses and the students' reading skills while receiving
treatment indi cate that the experimental students who were

,using criterion-referenced lests and a computer-managed sys-

temis approach in reading prodaced higher raw scores on the
CTBE vocabulury and reading comprehension tests ‘during the
first ({ifth grade) and secord (sixth grade) years of the pro-
gram. However, the'higher achievement levels were not main-
tained by the experimental students after completing one year
of a regular reading program at the junior high school level,

# . .

RECOMMENDATIONS

Primary recommeéndations —_ -
In view of these findings further studies are recommended:
to determine the grade level at which students should begin
using the program, the grade and achievement level receiving
the mosat benel it from the program, and the number of years
students ifeach achievement level should use the program; to
determine the instructional ipproach that is the most effective
with the prescriptive materials; lo assess the effectiveness of
the different kinds of instructional materials (basal, supple-
mentary, audio, and" visual) used in the reading prograry; and
to assess m:teﬂfﬂs designed to diagnose reading deficidn
at the kindergarien through grade elght levels. -
In addition, innovative elementary reading programs sup-
ported by government grants should be funded for at least five
yets. Thizs wvould allow time (0 begin & program with yx
childres, to train teachers, and to develop and evaluate the pro-
pram, Algo needed is m reliable test to measure reading -
improvement of firet and pecond [rade students in the program-
as well an an adeuate mimber of computer terminals and an
\ncreased apnowunt of compater time avallable to the school.

Aruitoxt provided by Eic:
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The study compared the raw scores obtained by two groupa
L S

B

" follow-up notes and phone calls from the researcher,

. mm-mﬁmumm;:b
involved in making relavant' plans and decisions, Only teachers
who are committed to the use of criterion-referenced tosts,
student prescription sheets, individualized instruction, and a
computer-managed support system should be asked to use the

progragl In-service classes should be conducted regularly
‘in order to inform new students’ families about_the program,

provide “refresher” courses for parents and temchers, and ex- -

plain the statua of the program. Administrative assistants
should be allotted more time to pmmnte And initiate in-servite
activities and to confér with teacherg about thelr problems. -
A study should be performed to determine studémt, jeacher,
and parent attitudes toward the innovative rggﬂ rogram.
Furthermore, a replication of the present study ls needuld
determlne whether the sutcens obtiined by the low achie
Rperiméntd] group was attributable to treatment or to the in-
tion obtained irom the two forre:ﬁvn;eaﬂmg teachers.

Admtﬁlstr;tlve :e@mmendannna /‘\ . ]

A study shnuld bé performed to dgtei‘mlné the per-papil
. gost of the innovative reullﬁé program in comparison to a e~
ditional reading program. ‘Faclors of importance in this study
would include: (1) cost of conducting in-service programs,
(2) softwar# and hardware required to sipport the program, -
(3) additional personnel required to operate the program, and
(4) additional time required by the insiructional and ﬂmhﬂr
tﬂthre staif to iua:umuy implement the program.
Grdar No. 'ﬁ- 19,329, 223 pages..
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1THE DIGH JIMPLEMENTATION AND EVALUATIQII or
A PROGRAM FOR INVOLVING PARENTS:OF SECOND
AND THIRD GRADE 'STUDENTS IN THE TEACHING OF
READING

- BURNETT, Nancy Chiles, Ed.D.

The Cathalle Unlverslty of America, 1977

The purpose of'this study was to design, implement and

‘evaluate a program for involving parents in the teaching of

remding. Three degrees of parental involvement were em-
plojed tg determine which was the most effective in enhadeing
the r g.performance of second and third grade students.

Tl umple gonsisted of one hundred second and third
graders’in a Fairfax County, Virginia public school, They*
represented a wide socioéconomic range, the majority of them
were Caucasian. Subjects were'randomly placed into three
groups and were pretested and posttested by the researcher,
The SRA Diagnosis Test and the Metropolitan Achievernint
Test (MAT) Total Score, Word Knowledge and Comprehension
were the measures used. Parents received their children’s
pretest scores., In addition, tws groups of pargnts recelved
materials that dould be used in the home to assist them in
helping their children with reading. Parents in the first group
were invited to the school for meatings, Also, they recelved
Thé
second group of parents received the same materials bui no
follow-up activities, The third group of parents received no
materials. -~

The effectiveness of each procedure was datermlﬁed by the
comparison of prétest (March) and posttest ;Jung) BcoTes,
Also, all parents were asked to regpond to a questionnmaire and
tlmle parents who recelved materials were asked to evaluate
them.' -

It was hypothesized that children whose parents ree,e,ud
materials would perform better than the children in the con-
trol group on the BRA Diagnosis, the MAT Total Score, the

. MAT Word Knowledge sectlon and the MAT Caﬁpﬁbjn-lm ’



. saction when the postiést scores were'used as criterion vari-
oes wore tested in the null form by use of a three way analy--

" sisof covariance, Treatment, sex and grade were.used as
factors, Descriptive statistics were compiled from the parent
questionnaires and a one way analysis of variance 5;8 em- .
ployed to xompare the group means: < Y Ky

© Mo significant group differences were found on any Pl_
four meimires. Some apparent grade equivalent differences

. betwesn groups were noted, On the SRA Diagnosis, the
grade x sex and the treatment x grade interactions were
signlficant. Females in second grade seemed to have benefited
most from the trestment. Seeond graders in the two groups in
which parents received materials showed greatest grawth on
the BRA Diagnosis. The treatment x sex_interaction was¥ilso

- signifitant on the MAT Word Knowledge, Males in Group Two,

. showed marked improvement over other males while ferrmales
In Group Two showed less improvement than females In other
gloups, - J o . .

Although no significant difffrences were found on the ques-
tlonnaire, generally parental attitudes toward the project were
positive_ .The parents indicated that their understanding of how
réading is taught had improved and that they were more fami)-
lar with their children's reading problems. Most, prents in-
%:.lad that they thought their child’s reading had improved.
The parents who received materials found them to be appropri-

" -ute and rather easy to use, They-thought their ehildren seemed
bo #njoy the exercises and seemed to benefit from them. Group
Two parents showed more variability in response indicating
that an explanation of the materials and follow-up assistance
may be necessary. Selected comments seemed to indicate that
rcises requiring little or no material preparation were used
most often by the parents, . -

B was recommended that a study simHar to this one be con-
ducted over a longer period of time, that a parent involvement
program be established for kindergarten and first grade par-
ents, u}d that a kit, containing all materials needed to-conduct
a reading program at home, be provided to the parents, -

) Order No. 77- 13,833, 85 pages.
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THE EFFECTS OF DIAGNOSTIC PRESCRIPTIVE TEACHING
ON THE READING ACHIEVEMENT AND SELF=CONCEPT
OF FIRST GRADE LEARNING DISABLED PUPILS N
CHAMBLEE, Eebecea_Meredith. Ph.D.

‘Univer—sity of South Carolina, 1976

PURPCBE: The purpose of this study was to determine i
diagnostic prescriptive teaching was effective in improving -
the reading achievement and self concept of pupils diagnosed
as having a specific learning disability. Test of correlation,

t tests and analyses of covariance were used to test the follow-
' fng hypotheses. (1) Learning disabled pupils receiving diag-~
nostic prescriptive teaching will have significantly higher read-
"-ing achievement scores at the completion of the instructional
period than learning disabled pupils receiving traditional clags-
room instruction. (2) Learning disabled pupils receiving diag-
nostic prescriptive teaching will have significantly higher self
concepis at the completion of the Instructional period than
learning disabled upils receiving traditional classreom in-
stroction us measured on both the self appraisal and teacher
reference scale. (3) Learning disabled females will have slg-
nificantly higher reading achievement scoreg than learaing
disabled males regardjsm#®of treatment group. (4) Learning
disabled fervales Wil bave significantly higher self concept
scores than learning disabled males regardless ol treatment
group. (3} Lemining disabled jp pils with high reading achieve-

. o
ERIC | |
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7ill have significastly higher aelf concept acores -
disabled pupils who have low reading achseyeinéiy
Learning disabled pupils wiil obtain significently
toncept Scores on the teacher inference Sppratsa)l
! individual self-repoyt apprajsal.
SAMPLE: Sixty-nine first grade pupils of average intelll-
wence participated in the study. They were identified na pavipg
a spacific ledrning disability as assessed by the fliinolg Tagt
sycholingulstic Apilities. The pupils were Tandomly an-
#d, thirty-five to the control group ang thirty-four to the
treatment group, : _ S
PROCEDURES: All pupils participating In thy study ware
administeped pre~ and post tests on the following: Macmillan
Reading Readiness Test Gates MacGinitie Reading Test Floe-
1da Key: A Scale to Infer Learner Self Concept IFeel. ., My
Feel Self Concept Appraisal Scale.
* The control group received traditiona) classroom ingtyuc-
Aion from the regular first grade classroom teachey. Specific -
treatment for the remediation of diagnosed disabilities was not
included in their academic program. ‘The experimental group,
in addition to traditional classroom instruction receiveq diag~

- hostic prescriptive instruétion administered by 2 certifieq,

learning disahbilities teacher. Both groups réceived a tota) of
62 hours of classroom instruction daily. Diagnostic preserip~
tive instruction consisted of 30 minites per day ox 2§p hours per
Week for 16 weeks of Instruction designeq to remediate the _
pbupil’s diagnosed learning ditficulty. o )
FINDINGS:' Hypothests one was accepted for the first mep~

sure, the Gates-MacGinitie Reading Test and rejected for, the

second measure, the Macmillan Reading Readiness Test, The
remaining hypothesés were rejected. This study diq not dem-
onstrate any statistically significant differences betyeen Eroups r
43 a result of the treatment. . .
RECOMMENDATION FOR FUTURE RESEARCH, The re.-
Sults of this study indicate that diagnostic preacriptive teach-
Ing produces Limited changé on the reading achlevemeont and
self eoncept of learning disabled pupils. The study further Bug-
gests that the sex of pupils bas no direct relationskip to regd-
ing achievement and self concept.. The conclugions of the gtudy
glve rise to the following recomméndations for future inktrue-
tion and research. 1. Development of teacher-made curtieylum
materials better suited to ifdividual PupHs’ disabilitiea. 2. Con-
sideration should be given to the value of the selfl containgd ag
opposed to the resource room concept for the teaching of Mgrn~
ing disabled pupils. 3. Measures of academic achievem#t
other than reading should be correlated with pupil’s self eop~
cept scores in order to determine if the same relationabip
exists. 4. A replication of the study using puplls at the thirg )
or fourth grade level is recommended. 5, An exploration al.
lowing a greater length of time for treatment. Sixteen weeks
may have not been sulficient time to realize significant changn
In the self concept and reading achievement learning dig=
abled pupils. Order No. 77-13,881, 121 puges.
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 DIFFERENTIAL EFFECTIVENESS OF AN EXPECTANCY

UNIT FOR CHILDREN READING AT TWO DIFFERENT

LEVELS .

CULLEN, Ruth Enck, Ph.D.
Fordham University, 1977 )

Mentor: Carolyn N, Hedley '
?‘7! 5 _
“The purpose of this study was to develop 2 éysterg of in- 7
struction which would enable second-.and fourth-grade children

" to utilize the relundancy of 1anguage in order to anticipate subp~

sequent information in their reading, o
The present investigator developed 2 unit of instryction

which was divided ipto-three levels of syntactic complexity.

The 0.0-Count.level contsined basic sentence structureg. The

= . e
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d with more complex ad

At each level of syntactic complexity,

‘the santence structureg,

the child was helped to bulld an assoclative network of appro- .

- priate words within sentences. Each of the instructional pro-

grans consisted of 30 one-half hour lessons; 25 lessons pre-

semted new material and 5 lessons were review.

" A pretest and posttest cloze comprehension passage was
prepared {oF each level of instruction, The complexity of the
santences within each cloz¢ passage was evaluated using
the Syntactic Complexity Formula by Botel, Dawkins, and

-he gubjects in the study consisted of secondy
grade boys and girls in one suburban public sek®®] In New
York State. The children in the study were, selected on the
basis of thelr Bcores on a standardized rgé"élmg test, The total
population of 107 bays and girls in the study consisted of 65
second-grade students and 42 fourth- grade students. The

. second-grade children who were selected as subjects were

#

those who were reading on grade level or'two years above -

" grade Jevel, The fourth-grade children were reading on grade
level or two years lower than grade level. The boys and girls
were placed in the various levels of the program In accordance
with their performance on the €loze passage pretests,

. At the end of the six-week instructional program, each
child was given the posttest cloze passage whieh was appropri-
ate for his level of instruetion, -

The results of the study indicated that gains were made
equally at the 0.0-Count ard the 2,5-Count levels by children
whether they were in second grade or fourth grade, and
whether they were reading at second-grade or fourth-grade

At the 5.0-Count Ievel of instruction, no group mad®a -
change. There was a significant difference of the F ratio for
reading level two versus reading level four, byt the difference
was & function of the inftial 1ével of competency with which the
two groups came into the program. The method was net sub-
jected to 2 full test because the best readers were not provided
with. ihatruction beyond the ceiling level of the unit; U they had
been tested to the point of failure and provided with an instrue-
tional program at a level of syntactie copplexity which was
eommensurate with their ability, there is reason to believe .
that these readers would have advanced as well,

‘Among the major conclusions were: 1, Young children who
are reading on or above grade level have the ability to utilize
language instruction a8 described in the three levels of the
program of syntactic structures. 2, Second-grade children
reading on grade level and fourth- grade children reading below
grade level benefit from Instruction-in less complex sentences

, such as those used in the {irat two-levels-of the program,

3, Fourth-grade children reading on grade level and second-
grade children reading above grade level are able to work)
with eomplex sentence structures, containing gp;:agitivesfmme
paratives, paired conjunctions, adjective clauses, and nominal
clauses. 4. The first two levels of the program when taught in
addition to the regular reading program produce better reading
comprehension lor those students involved, )
Order No. 77-14,B62, 672 pages

THE RELATIONSHIP BETWEEN TEACHER EiPEcTANCIES

OF STUDENT ACHIEVEMENT IN READING GROUPS AND

FORMALITY OF TEACHER SPEECH ;
FREEDMAN, Glenn Barry, Ph.D.

* The University of North Carolira at Chapel Hill, 1976 *
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The purpose of this study was to determine if teacher expec-

" tancy of student achievement in reading affected teacher formal-
ity of speech. Specifically, three hypotheses were tested, First,

the lower the modal expectancy reading level of a‘group, the
more formal is the teacher speéch. Second, thers is no differ-
ence in formality of teacher speech across grades with eorre-
sponding modal expectancy reading groups. Third, there {8 no
difference in formality of teacher Bpeech across teachers for

ﬂie‘same level modal expectancy groups. The study examined
teacher phonology in twelve elementary school classrooma:
four gecond grade, four fourth grade, and four sixth grade,

Five phonolpgicil segment variables were chosen for obserya-

tion to develop patterns of formality of speech, Threg trainad
) {agers analyzed,transcripts of audio tapes of teacher's work ,
° With readjﬂggr—mp’a. Analysis of varidnce technigues were used
to test the liypotheses. All three were strongly supported,

Whereas grade and teacher differences did not affect teacher

speech formality, expectancy grouping did. More formal speeph
ulterances were observed with lower expectancy groups; and
more informal uiterances were observed with higher expectancy
groups, - .

Order No, 77-17,429, 95 pages.

EGIES ON THE READING COMPREHENSION OF MIDDLE
$CHOOL LANGUAGE ARTS STUDENTS .

'GREEN, Ggrald Wéakley, Ed.D, P
The University of Florida, 1976 -

"

Chuirman: Elroy J. Boldue, Jr,

The purposes of this study were (1) to investigate the effects
of three teaching strategy variables upon the ability of middle-
schuol students to answer comprehension questions about read-
ini selections and (2) to determine if this ability wus affected
by the intervening variables of grade and sex. Y .

Tikee teaching strategy treatments were randomly assigned
to the population of tha six middle-school language atrts classes
which had previously been ability-grouped at the school®s third

quartile in reading achievement. A separate treatment was as-

signed to each of the selected classrooms. Each classroom
contained a mixture of gixth, seventh, and eighth grade students.
The elassroum teachers administered the treatments. A total
of 76 students completed the five-week progran.

The treatments consisted of different literature questigning

techniques following the reat ing of short stories. Ten questions
were developed for each of five shbrt stories. For every set
of questions, at least one question was developed at each of the
five taxonomic levels in T. C. Barrett's Cognitive and Affective
Dimensions of Reading Comprehension. One complete treatment
was administered eacti week. Alternate forms of Level 2 of the
Comprehensive Tests of Basic Skills Reading Comprehension
test were used to measure pretest to posttest gain scores,
"The three major {actors considered in the study and their
sublevels were: Factor A: Teaching Strategy A;: Discussion
of stories read A;: Writing about stories read A;: Merely
reading the stories without answéring any questions Factor B:
Grade Levels B;: All students in grade six Bs: All students
in grade seven Bj: All students in grade eight Factor C: Sex
of the Student C,: All male students C:: All female students.
Seven hypotheses considered significant gain seore differ-
ences within factors, in addition to significant gain score Inter-
actions geross the different levels of each factor (A X B, AXC,
BXC, and AXBXC). Analysis of variance ona3X3X 2
factorial design showed no significant differences within factors-
and no significant interactions across the different levels of
each factor. .

THE EFFECTS OF THREE DIFFERENT TEACHING STRAT-

 {
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R wan recemmended that for futere ressarch with a similar
dusign and comparable variables: 1/The treatment period be
inerefsed to at least 10 weeks, 2.

3. Bubjects be randomly selected and then allowed to choosea a
tréatment group based on their preferred mode of learning. .
4. A laboratory environment be substituted for the public-school
setting. 5, A pre-study sex preference survey with representa-
tive non-treatment S5 be performed for the treatrient short .
stories. € Treatment teachers be rotated through all treatment
i ’ B Order No, 77-17,016, 105 pages,
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THE EFFECT OF THE PERFORMANCE READING
STRATEGY ON SELECTED ELEMENTARY PUPILS

HAYES, Dale Thomas, Ed.D.

. Arizona State University, 1977

This research was conducted to demonstrate the effective-
peas of 2 high' motivational low anxiety ‘reading program based.
on the use of currently popular music stressing both affective
and cognitive involvement of the puplls being taught, ‘The re-

- ssarch analyzed the reading performance of fourth, fifth, and

sixth grade pupils who had been expased to the reading strat-
Ky, Eerfarmagga Reading, ovér & full school year as mea-
sured by a standardized reading test administered by the pub-
‘Me sehoal district, . ' ‘

The experimental group éonsiated of 116 pupils from fourth,

" fifth, and sixth grade classrooms in a publie achool setting In

a northern New England urban area, The control group con-
,sidted of 122 pupils from fourth, fifth, and sixth grade class-

- ronological-age or number- - - -
- - of-y#ars=in-school be substituted for the Grade-Level variable,

rooms from the same school setting, The experimental group - .

was chosen by gelecting classrooms where the Performancs
Reading strategy was used regularly over a full schoal year.
In those classrooms, Performance Reading was sh add on ac-
tivily In connection with the norrmial classroom reading pro-
gram. . All materials and specific teaching units were devel-
oped by the clagsroom teachers after jttending a one day
workslhiop on the rationale and technigues of the Performance '
Reading strategy. Other than occasional encouragement by
the principal, the provision by the school of overhead profec-

. tors, record players, and blank transparencies, the teachers

were fully on their own. The Post Exposure Design was
chosen to guard against the occurrence of Hawthorne effect
and the teachers were not aware, at any time, of planned re-
sqarch or analysis beyond the normally administered district
standardized reading test, which is the Sequential Tests of .
Educational Progress, Series I—Reading Test at the consid-
ered grade levels. : '

The data confirmed the efféctivensas of the Performance
Rending strategy as an assist to the normally used reading
program. The experimental group perfarmed significantly
better at the 0.10 level of significance on the Sequential Tests
of Educatiora] Progress, Serles II- Reading Test than did the
control group, . :

The conclusions derived &rom the research are that the
Performance Reading stralegy is a useful approach to the
teaching of reading that will provide a specific enrichment to
the normal classroom reading program and that the Perfor-
mance Reading stralegy has significant promise for use as an
effective teaching technique to improve both the cognitive and
affective dimensions of learning to read, It is further con-
Sluded that because of the minimal cost of the materials, the
brief training required te use the approach, and the continual
support for the program from the out of school environment
that the program has signix‘ir:%;at_ential as a vehicle for
integrating reading in moat of the subjecta in the elementary
classroom, Order No..77-14,539, 147 pages.
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THE EFFECTS OF HOME READING EXPERIENCES ON

ACADEMIC READINESS FOR KINDERGARTEN CHILDREN

'HOBKINS, Keith Frederick, Ed.D,

University of Missouri —Columbia, 1976

, ém’ﬁiéw:, Dr. James L. Craigmile

4§ S~ !

Purpose A -

The major purpose of this.investigation was to provide em-
pirical evidence concerning the relationship between parent -
resding to preschoo] children prior to@ntrance into kindergarten
and student readiness achievement measured by the Stanford
Early School Achievement Test administered at the beginaing -
of the school year for the kindergarten subjects, A second pur-
pose was ta-determine the relationship between the home read-
ing environment and readiness skill achievement 28 measured
by the SESAT.

Method of Bgséa;glj .

Thé pppulation for this investigation consisted of 129 pre-
acheol children and }héh‘ parents representing six public school

_ districts in Siowx County, lowa. The subjects represented rargl,

white, middle-class homes and were to be enrolled in Kinder-
garten classes during the 1975-76 school year. - :

-A spring meeting was held with all the parents In the county
whose children would enter kindergarten in the fall, and from
the group, 120 subjacts volunteered for participation inthe study,

- A subsequent meeting was held with the parents of sixty-five

children who represented the two experimental groups, Guide-
lines and inatructiens for the three month summer reading pro-
gram were given. Parents were to read aloud to their children

-for at least sixty minutes per week.  The sixty-four subjectgrep- -

resenting the control groups were contacted by mail concarning
their involvement in thestudy. Data reflectingthe home reading
eavironment whs collected through the use of a questionnaire
which sought information ¢oncerning timespent reading to ehil-
dren,books inthe home, library usage and parent reading behavior,

A 2X2 factorial design was utilized to test the hypotheses of
the investigation,  The four cells were determined ‘according to
two variables, th& Hiome-reading environment and participation
in the summer reading program. The Stanford Early Schoo}
Achlevement Test was administered to all subjects during the
trat weeks of school to determine readiness skill achievement:
in the areas of general environment, mathematics, letters and
sounds, and aural comprehension. An analysis of variance pro-
cedure utilizing a one-tailed test of significince was employed
for analyzing the data. -

Summary .
1. Subjecta in the experimental groups, who were participants
in the Aummer reading program, scored significantly higher at
the .05 level of significance, than subjects in the control groups
on readiness skill achievement as measured by the SESAT.
2. Subjects who had rich home-reading environments score
-significantly higher at the .05 level of significance, than sub-
jects who had meager home-reading environments on readiness
skdll achievement, 3. Subjects who came from rich home-read-
ing environmentg and who participated in the summer reading
program scored significantly higher than the other subjects in
the investigation. -

Conclusions
1. Parents who read aloud to their preschool childgen in a
systematic or regular pattern enhance their preachoolers nea-
demic readiness for the kindergarten experience. 2. Children
who come from homes where there is a rich home-reading en-
vironment appear to have an educational advantage over their
peers who come from homes that refiect a meager heme-read-
ing environment. Ordar No, 77-15,521, 99 pages.
4 .
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- - ‘nd either perceptions of nesd for knowledge of r meLg 3¢ per- .-

' ceptions of hindrances to effective reading instructién. Mowe - |

. ever, the relationships wére generally negative;- and there was .
more relationship for graduate hours than for undergradaate -
hours. 6. Knowledge. of reading did not generally.increans with *
Semester hours in réading. - 7. There was little qverall relation- °

. ship between perceptions of need for knowledge In specific areas
- ©f reading and knowledge in those same areas, : -

RELATIONSHIPS AMONG - -
KNOWLEDGE AND HIN~-

| ELEMENTARY 8CHOOK, READING:
TEACHER BACKGROUND, NEEDS,

;' DBANCES O EFFECTIVE INSTRUCFION ,

JONES, Linda Lee, Ph.D, e
The Upiversity of North Carolinat¥ghapel Hjll, 1976 -

Supervisor: Dr.-Annie Lee Jones ’ : : T
- Tlie major putpose of this study was to determjne the rela- . . 7 - '
S ttonships among the following variables pertaining to elemen- < ) . o S
= tary school reading instruction; (1) selected characteristics . ) ‘ :
- of teacher’s’ professional baékground in reading, (2) teachers* ) I . - .
perceptions of their need for knowledge of reading, (3) teach- , e : L
ers’ perceptions of their hindrances to effective r hding ingtrue- ' ’ S : Sy '

tion and (4) teachers’ knowledge of reading, g ) . ) . - =
. To achieve the aboye purpose, the following hypothesés were. - . AR INVESTIGATION OF CHANGE.IN READING ACHIEVE-

tested: 1, Primary and intermediate teachers differ on: (a) per-- ' MENT AND IN ATTITUDE PERCEPTION OF SELECTED

: ceplions of nieed for knowledge of reading, (b) perceptions of ELEMENTARY SCHOOL CHILDREN A$ A RESULT OF A -
hindrances to effective reading instruction and (c)_knowledge of TRAINING PROGRAM IN HUMANISTIC EDUCATION

reading. %Tﬁere is a negative relationship between years of - . N

teaching experience and (a) perceptions of need and (b) percep-: .

tions of hindrances. 3. There is s positive relationship between

_ LEE,,Mildred K., Ed.D, o . ]
. Fordham University, 1977 . g TN

b Syemrs of teaching experience and kndwledge of reading. 4. There

lsa negative relationship between semester hours of college

-+~ preparation In reading and (a) perceptions of need and (b) per-

€eptions of hirfdrances. 5. There is 2 pasitive'rglatinrigé be-
, tween semester hours in reading and knowledge of reading. - -
1 8 There ia 2 negative relationship between perceptions of need
i- for knowledge of reading and knowledge of reading. .~

In the above statements, the term “differ” refers toa statis-
teally significant difference between mieans (p<.05). The term- -

“refationship™ refers to a correlation'that is statistically sig- ~

nificant (p<,05). . '

The sample for the study consisted of eighty-seven ¥Sgula.t
classroom teachers (grades K—6) in Raleigh, North Carolina,
for whom the teaching of reading was a part of their daily in-
structional responsibilities, Data weré collected from eighty-
8ix of those teachers. ’ Y - . )

Two listruments were used in ihe data collection: rl) the
Inventory of Teacher Knpwledge of Reading (Artley and Hardin,
1971) and (2) a Teacher Questionnaire developed for the study.
The Inventory was used to measure teachers’ knowledze in seven
areas of reading. The Teacher Questionnaire was used to mea-
#ure teachers’ perceptions of their need for knowledge in eight
areas of reading and their perceptions of the degree to which
five sets of factors are hindrances to effective reading inatruc-
tion. The principal methods of data analysis were t-tests, mul-
tiple discriminant analysis with step-wise entry of the varjables,
Pearson produci-moment correlation, and multigle correlational
analysis with step-wiagrentry of the variables.

Amoang the chief Iinsings of the study were that: 1. Primary
and intermediate teachers do not differ on their perceptions of
need for knowledge of reading but do differ on their perceptions
of hindrances to effective reading instruction and their knowl-
edge of reading.  The intermediate teachers perceived a signifi-
cantly greater degree of hindrance than the primary teachers
on such conditions as the size and heterogeneity of classes, the
Availability of instructipnal and planning time, and the avail-

. ability of teacher aides. The inter mediate teachers exhibited
greater overall knowledge of reading than did the primary
teacherg and greater knowledge of word perception skills; com-

- prehepBion and critical reading; evaluation, diagnosis and cor-
rectiqn; and the goals of reading instruction. 2. Generally need
for kriewledge of reading decreased as teaching experience in-
creased, and need for knowledge of reading readiness can ae- i
count for the signilicant proportion of the relationship between
years of experience and need for kndwledge of reading. 3. Little
overall relationstip was found between years of teaching ex-
Perience and perceptions of hindrances; however, the relation-
ship was gensrally negative. - 4. Knowledge of reading did not
gemerally Increass with teaching éxperience. 5. There was
little overall relitionship between semester hours in reading

Mentor: Jay Saxter ' . N

This Study was begun for the purpose of determining whether .’
& program in humanistic education could significantly inerease -
reading ecores, mprove oral communjcation, enhance sell- -
concept; improve sense of control, and increase cohesion of
pupils exposed to such training when compared to pupils not
reoelving such training. . o=

It was hypothesized that no significant differences at the

-05 level of confidence would exist between classes irr thy con-
trol group and those clagses receiviagshumanistic education

tradning for varying time periods with regard to reading _
achlevement, oral communication skills, self- concept percep-
tioh, feelings of coheslon, and feelings of power arid control,
The Human Development Program (HDP) was selectsd for
this investigation because its humanistic education curriculum
relates personal growth to social relationships and (s based on
the prraonalify development theory of Karen Horney, The in-
struments used to measurs the effects of the HDP' on reading
achievement and attitude perception were as follaws: 1) Metro-

-politan Achievement Tast (MAT) in reading: 2) Verbal Lan-

guage Development Scale (VLDS)- 3) Plers-Harris Children's
Belf Concept Scale (PHCSCS); 4) Goodenough-Harris Drawing
Test (GHDT); and 5) Interpersonal Effectiveness Diagnosis
(IED). . : | - t

The elementary school chosen for the stiudy was located In
a multiethnic community with families from diverse socio-
economic levels. The target population consisted of §70 pupils
in grades two through six. _ . o

Pre-test data gathered on the control group and the experi-
mental group were compared through two-tailed t tests for
independent means. When it was determined that the meay,
scores of the classes in beth groups were not significantly dif-
ferent at the .05 level of confidence, two-tailed t tests for in-
dependent samples were performed for each instrument Teapec-
tively at the conclusion of the study,

Major findings for this investigation were as follows: 1.No
significant differences were found when the pre-test mean
scores of the control group classes were compared to those of
the experimental group classes on the MAT reading, VLDS,
PHCSCS, GHDT, and IED respectively, 2. After cluspes had
received humanistic education training for the first haif of the
school year, no significant diﬂerenceg were observed whep
their post-test mean scores were compared with those not re-
ceiving such training. 3. Following humanistic education train- .
ing for the second half of the school year, no significant differ~
ences were noted.when -the post-test mean scores of the ’
experimental group and the control group were compared on
the MAT reading," PHCBCS, GHDT, and IED respectively,
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Slpilﬂr;im diﬂe:rgm:e was cxbserved betwweers the mezn s cores
on the VLDS, 4 Afler classes had rec elved hu marsisti c eduica- |,
tiom training for a full school vear, significant differenc s g-
istesd when the post-lest mean scores of the expesrimentzl
group and the contr ol group were compared 0n the, MAT read-
Ing, VL.DS, PHCSCS, and GHDT respeclively, No Elgﬁﬂlc‘;;m
difference wag found on the [ED, :

Baserd on the ma jor findings of this i ivestigation, it wag Zon-
elyded that: 1. Subjects exposed i the -HDF curriculumrs for a
full schodl yeal made significarstgains inthFee Mspecls mea -
sured by the MAT inreadimg - wordknowledge, cornprehen-
sion, and total readihg. 2 Wher subject s re Mmairsed in the HDP
for & fullschoal year, sigmficant gaing were ole&d 1nscores
represenling improvements in atiitude perceplion: i zel-
concept, comimunication skills, feelings of cetlesion

The conclusions derived Irurn the resulis of Uhis live alig.
tion appeiredto justily the folle wing Ma Jur recornmetda tions:
1, Research should be condu cled 1o gxamraine e lfect of human
istic education traning on curriculuf aregs Othe ¢ than - eady ng
2. Purther research usingthe HOp for prerioXds Y onger (han =
full achod year cwld provide tnfor; palican yes the stability of
changes in reading achievemeut and attitwge Perc £pti on rrdtea
by'this 1nvestigation Order Ko 777 14872 122 pages
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Aruitoxt provided by Eic:

of the nulThypoth eses stated,

_analysi s of (ovarianee was applied to test each
The objective findings of the

A one-—¥a

sEudy inditated: 1 There were no signiflicdnt differences
armongthe thr ee groups of pupils in the area of word-attack
siillg . 2. There vwere no significant differences among the

th ree groups c

of pupils in the Aarea of comprehension skills,

3. There were no sigreilicant differences among the [hree grt:vups
of pupils inthe area f student-at titude tawards schoal.

cant difference [pF tut ors
ardd studenrt at Eitude,
o rdi rigs
were in T

The Exper imental in-service plan did not produce a signifi-
in word-attack skills, comprehension
How ever, amaly 5is of indiyidual tape re-
ow ed that Severnly- five percent of 1] interactions
5k Flelated Behavior pallerns which were consid-

ered bythe W’fllt‘l’ 1o e of most 1xnpﬁ’rtanfﬁ in conducting a

D o helu Sl s ol 4 suab)e 2lives Nyt
andtutees dsplayeda highde gllees of 1
th & SlLde
alFeviale s pp eshenston o he pure of the tutlor

g needeed o be e

8

fUfLh g rades Wloirs,

le S50

4
In addi et L thie sbjec tve g 2 of the study the {ollow-
= were observed: 1. Tutars
poonsibility thy cughour

es
I Inserviaeteaning for the tulor yppesred to

3 lesson plan
id ucted by an adull leader 4 Feedback
os ilive reirfor cemient opportunities for

e Ssiong pfovided -
Orader Nu-77-15 217, 104 pages
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the Estes Scale to Meagtire Attitudes Toward Eeadmg The
mean gain acore of Experirmental Group [ (Edwards) was SI1g-
pificantly greater than that of Experirmental Group Il (Deightan)
on all three variabl es, = {

In light of the findings, and given a similar population and
circumistances, It is concluded that the Edwards approach to
voecabulary instruction proviles greater student gain as an in-
struct | prazeedure for teaching sixth grade [Ud{:ﬂlh a mean-
ing vocabulary and thus increasing f(zmpré*f
ings on the Estes Scile wauld make it e
the Edwerds appruach pruvides {or 3 more- p{l%ll‘l\!
concepl 1N leqrming vocabulary .

RECOMMENDAT IUNS

The vautenoe pesented and the conuluslosa toay Lod UL Uiis
study warranted sume recominiendations for ad Gl 1 e-
search, 1 This sludy sheuld by corducted i othe pradelocet.
aad with diverse pupulations W delermnne i sunlae o sults
will be obtained with dilfe renl ape gloups and ditler ool popula
ti

oas 2. A duoilar study shosld Le conducted over s b, shiger

g
ﬂm

Flod of lln,L Lo determniie 1 studeals conbinate b Lo fast,,
Sl ng the Edwardsapproach. 3. A simila

cted with teachers unfir) lar with elther thie Edwmids o1 the
hton apprusch to teaching v. abulary to determine if s1m1
Bt results will be aPtained 4 8ind Sludies shuuld be
duffucted with cuitral of the valables; instrao nal time
novivation, ard raulta B8 TY Lhm .,

study shouald be con

tr,

teacher- mupil ipter

Dol prosedure s P Aeten e U stintlar resulis will be ok
Lulned Quder Neo 17T 17 8745 104 prags .
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and this acale vae'sdinbolater vd L hose sladent, e Aa o h
197y Dhiternis diate student s all o les towas d Ehe Lusal
Frog wis were glas grieasuae Iby an aitivade coal which wa
adinlidate, =d 1 March, 19759 leacher s atticodes sezc jaea -

stLun® Laken Lovn d fesponse LavEitory adit
tslered U, Lew Che i March 1975

The moarea sbitame d Troen the Goie 10 0 ol o0 4. s Ls

suied by two gu

tEspUHEE INYe LG FY Wl ueeu Jus sleilal) ful ateny sl belchs
and studeat s seoreswer v caloginlisrd as high, ionddles, and
low. The frequency of student's s s aad teacher's Scoreal

ach caleyory wasdetenmined. Differvnces in frequency A
belween teachers and Students in sach calegory fur each basal
Feader program were tested for significance Using a chi squar.
h xt

LI
. N \

The hypothesis tested stated? There will be no difference
between student's and teacher’s attitudes toward seven basal
reader programs. The level of significance for accepting or
rejecting the hypothesis was established at the .05 level, The
hypothesis was retained for teact and students in the fourth
grade, and rejected for all other groups and for all | reader
Progranms, ’

Ht%ull

1. Students and teachers dlff(rt*d in
Rv.y_h};g: 360 an :

reicer pxmﬁx a
cantly less fuve
than were the st Uludes of Lhé
3. Teacher s
ward the

nf sludtulﬁ 4 th:uhr:! 5 ,:Llllludr:a lu\nud the t ldﬁd_l [EddE!‘
programs tond Ge e ellect the altitudes of fourth grade s tudents
belter than any e sludent group 5 ‘11—4.;11:.”; athludes to
ward tie busal ¢ eader pr wpfams tend to reflect the athitudes of
studeats i the Slow Reading Group less aceurately than any
other group, 6 Teacher's attitudes toward the basal reader
programs tend o reflect the attitudes of h(lf% and girls equally
well | 7. Tedoher s atiludes toward the basal regde r prygrariis
tend w reflect the attitudes of primary students and students

in the Average Reading Group better than they tend vy reflect
the satidbade s ol THIUE wrnd aiath giade studoats and st Bits
Qrder No 77 20 110 125 pages
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COMPARATIVE GROWTH OF KIWNDERGARTEN CH'I’L.DREE
USING A CRITERION-RE FE RENCED READING PROGRAM
-OSTERBERG, Richard Frederick, Bd.D.

University of Southern California, 19777
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Aruitoxt provided by Eic:

‘hroughout the hislory of education, many meth-
xls have been devised to measuTte Student competency. The
“Traditional experience of providing iorm-referenced measure-
ments is simply not sufficient in light of recent developments
in iﬁdiv!dual&ze«j instryction and instructional léchnalagyé The
teacher of today needs tools to measure the progress of the
learner. The criterion-referenced test is one tool used to as-
séss a student’s progresy. "One program in which the students’
skills and progress are assessied by criterion- referenced tests
is the Ransom ling Program ¢ The purpose of this study
was to detérmine if a groupol kindergarten children who weie
exposed to the Ransomn plamned sequence of learning experi-

in reading with accompanying criterion-referenced tests
vading skills than another group

vy

ences
would show grealer gaips inr
which was not ia the program
Procedures. Seven experinedal groups (h=150) and six
control groups (N=123) in the kindergartens of Fresno Unified
School District comorised the population. The groups were
a representative sampling of the population in the Fresno Uni
fied Schuol Distriet. Each of the schools represented vne of
the principal ethnic groups identified inthe school distriet’s
* Ethme Race Report,” mdinely, Nepgre, White and Spanish su
All students were glven the Stanford 11y Schuul

Test (o October, 1974, and again in May, 1975
GT ernitned wn e basis of nivan Edlil BUl B Fe
celved wn acvtion 3 Letlers sind Seounids | wrel section 4 Au- .
Enpuriinenial students were placed 1 the

Conprehtusion,
skills resulted in placing childien o either enrtchineat activ-
ities or remfoncing activifies. Teathers were provided mate
rials to age to teach the tdentifiod w vakne ss Posttesting was
done o determtne 1f sRL miastery wuas acconopliahed deeording

o Ranszoan Reading Fiogrdin slungsidas Hanaon Groasy Pro

file Charts were used to plan daily acttntles and wogtve a
Countiol students folloa. o

quit K appratsal of student progres.
Instruciional materials

the regular school district program
weie collected and used as the leachisr saw need and =lgnifi
calice, [

Findings All the eaperimental ZTomps wers superlorl Lo Ues
gontrol grodps al the 001 level of stgniflicane Lo the [ullbwng
interactions: Prograan x Mean Gamm Pre Pusl eul s 0res;
School™-mean Gain Fre Post Lust scures In Laotler s and Sounds
and ngfai Comprehensinig Tne degree of achievenient of the
éxﬁerlliiéﬁlsj EToups was aleuve thal ol the conlicl grougs in

all the schoola.

Ihe lldlugs aagge st (1) 1he soandavse
lng Program was reanrned. The findings
emonstrated tha. the experimentar group in all

he attaifed grealer achigvernent than the conuol gre
(2) Overall tnstructional needs of children wel e easily

thus the leach
gram for each child, The listed goal 5 gave teachers a broad
spectrum of directions for teaching. (3) Reading skill=related
to areas of need were clearly indicated. (4) Use of the coding
system in the Ransom Reading E‘Eggf;arg Lmproved the organiza

tion of the teachers instructtonal malerals. (5) The carefully
planned sequence would be an asset Lo new leachers, gj\d a re-

view far experienced tedchers.
Reconmendatio 18 Two lines ol scgeasch aie suggeated,
{1) A udy for all primary grades shouid be made

m .

to evaluate the total Ransom Reading Progr: (2) Teaching
techniques and dgvelap,, ental sequence of skills shuuld beevi.
uated continually, (3) Application and use of efficient record
keeping need to be continued .

Q

dgaess el
could develop a comprehensive work- silidy pro
o

-
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THE_E_FFECT OF FORMAL PRESCHOOL EXPERIENCES
AND SUPPORTIVE READING BEHAYIOR IN THE HOME
ON FIRST GRADE READING READINESS

PAUL, Mary Crosby, Ph.D.
Unlversity of South Caolina, 1976

A sub-population was randomly selected from the entire
1975-76 enrollment in Schoal District #5in Anderson, South
- Carolina,

This sub-population was in four different schools in the
district. The four different campuses housed 325 first grad-
ers. Through the use ofa table of random numbers. 166 chil-
dren were selected as subjects for the experiment.

A 13-itemn questionnaire vas constructed frfhm a review of
Iiterature related to the topic, supportive reading behavior in
the home. The guestionnaire wus administered to the mothers
of the 166 randomly selected children A 70 per cent return
to the questionnaire was usedtoguantify the scale

A factor matrix of the test revealed thit two iten
not providing desired information. It was decided to delete
these twoiterns from the test in computational procedures 1o
determine high support or low support ' ,

The two split halves revealed that thes e was o co; elation
ol 72 The Spearman brown Pryphesy Formulas was used tg

Therefure the 1 eliability estinate

correct the correlation
was B3 !
Alutal tsiean sewte i 34 3Y was sblaised w thig yuéstion-

e A raw score of 35 01 tinere was determined ay high

BUPPUst A daw auoee Of 34 08 less was therefure determined
as luw sopport .

Two miakn ot 1y i lcsea wes « bgesled in the study. The
data Lo test the hyputheses wer. aiislyged the wagh the |:l,;‘§ of
the SAS cuinputer progran:  The five per cent le el o signifi .
CANCE wus used Ly detelnine whelier the ull hypotheses were
rejected.

The flast ol hypullieala was rojesled #The dala ;. =aled
teat children with, four I p?%;g;gh au riences did score sig -
niflcantly higher than children W no formal preschool €x-
periences un first grade reading re adiness

The rejection of the tirst pull hy purthessia cdicied fusther |
svidence to support the thesis that for mal preschoul experi
7 niake a difference on seading readiness scores at the
first grade 1evel.

The second uull Ly pullieals alau was s DEN 1 |
« Mffes ence 1n the . eading readiiess scores of Eh. ehilds #n
have and did not have supportive reading behavior in
the hourue favaring those naviig high supp ortive feaﬂ,ihg e
havior ’

The . jlia,
pacents who proveded a reading atn osphere i the home had
childrei whe scored sy nificantly betler on the firat grade
reading Peadiness lest

In audition, the Intes ot cla ol bolvte s et annld pei e
ding Lihavier in the

liic: e was

e cosnnd ol s gl sle deadls aie.s Lhims

achiool experiences and suppoitive
home wus not significarnt This nowsignifican finding 1ndit ...
that the differences in the firat grade reading readiness scores
was atliibuted ty either the furinal preschool 2speriences orF
When each
variable was analy.ed as o separate entily, the dilferences in
the reading (zadiness scures w ! However, whe,
analyzed collectively wonsignificar findings we. e indicated.
Order No 77 13,911, 93 pages

the high suppaitive reading behaviee 1 the home

: s igrdficant
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AN ANALYSIS OF CONDITIONS THAT ' ENCOURAGE

SCHOOL CHILDREN TO CHOOSE TO READ .
SCOTT, John Whiitier, Jr., Ph.D, ) )
University of Kansas, 1976

Two conditibna that allowed kindergarten children to chuose
between reading or playing (choice) were compared {o baseline
conditions that required them to read, Reading was measured
ag the number of pages completed in a programmed text, The
choice conditions differed as to the number of pages that had
to be completed before the children had aecess to special re-
wards, The children were divided into two groups and alter-
nated between a three session bleck under a choice condition
and a three session block under a baseline condition, The base-
line conditions were :jjn‘érént lor E;u:h gmuﬁ The réEul[E show

completed, they chose to play ag l’réquénuy és read and cam-
pleted only about one-half the number of pages completed dur-
| A I hoi and werg re-

in ;:h::msing o rEad pages completed for one grm::p byt a
large increase in cholsing t}: read and pagesa completed fog the
i other group,; The results suggest that one initial step In teach-
ing children Iridependent reading is to allow themn to determine
when to read and when to play, and support reading wlth dif-
ferential posftive consequences,

Ordes No 77 16,298, 25 pages
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THE RELATIUNSHIP BEIWEEH nEALIHG EXTDUUK b
LECTION PROCEDURES ARND STUDENT READING ACHIEVE
MENT IN SELECTEDR CALIFORNA 5CHOOD DISTRICTS

SHROYER [hsmald Nelaon, E4 D
Brighaun Y.ang Unteeraity 1977

Chalinsas: Honsnan FooHyatt

The oot o oh foawdatid the . . . .Y

wet Py Cedur pr Dad un ULl iie oo soade & sdera Lo ding

achievemnent  Filty wne Caltisini, schi ol distirdts with ten
or more 5%, grade teachier s gioosped cnlo eloven lazatficg
toos accordiigg Lo the ummber of sikth grade teachars e the

district were included in the scudy
It was found that student aohieve e wae asl o Looes Foy
the pelection provedure used by Uhe scho ] dislFict 1L was
ommended thal educalors cease to b o ained aboat vhe 1g,
pact «of the textbook selectivn pricevcddur v used by the wohngd

d\stfn:r upon student achievemeat,
Ordes No 1 1ataa 119 Pag.
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