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. A COMPARATIVE EVALUATION OF THE PREHEADINO
SKILLS PROGRAM AND THE CONVENTIONAL. APPROACH
1O=I1BIiDING READINESS INSTRUCTION Order No. 7801127 ."
BOGGS, Jaunitlaiou, Ph.D. Haver-0V of South Carolina, 1977.

. ,.This studs/ WAS ,designid to compare the effec tiveness of the
* Prerrading Skills Program and the conventional method of

"teach* reading readiness In kindergarten on lublequent kin-
terlsrten reading readiness achievement. Thal:study included -
1.50 children from Tour fuli-day kindergarten classes in two
pablic -elementary schools in Horry,County, South Carolina. ' '
The students were separated by sex and race and randomly
&deigned to classes. Treatnients were randomly assigned to
teathinvi." Plan-toilstrtrmffri.Ce-PIISIEssons were adminis-
tered oa a Mlyiliasts by experiment:41 teachers from October I,
ISIS,- to February 25, 1107.. During this same per* teachers
bt-the eqntrol treatment provided fifteeh to thirty Minutes of
daily-iniftruetioati reading riadinesi. No'reitrietions or dug-
gallons 1pr:content of the conventional readiness activities
mere imposed on'the control teachers. This in astigation sought
to sifilwer the_funtiamentaigreseattch question of whether or nor
ether_variihles differentially effected the relationship betweea

:15he triativisht end the subsequent readhseds achieverrient..Class-
rochifibservations and teachers'- reports were used in data
collection ierlevaig to thin iturstton. Data were gathered per-- '
lathing to the daily classroom activities, student age, sokio-
ecasonde statue of parents, and attendance during the treatment
period. Additionally:factors such as class size and physical
space were also oonfidereci, After thx.five- month treatment,
A pat .:test battery of standardized tests was given to all Stu-

, ;--"clests measuring five dependent variables: visual discrimina-ri. .r sktIlerseditory discrimination skUlskIetter naming, ye-
eabuiary,-and concept devetoprrient. Data pertaining to the
dependent variables and to the classroom factors were stet's-
ticidlaXisalyzed using regressionjriodels for,univariate and
aultivalate-annlysei of varlanco. Result's indicated that the
,Oolventionitapproacttas -significantly more effeetlye than _

-the-PINS Program in factilisiting.the attainment of the following
reading readiness- skills: visual disertmlnation;audttory dis-
crindsation, liter naining.and vocabulary. The Prirreading
dkWs Proglani and the conventional ak:Iroach to readingreacti-
ass peke equally effective to facilitating the uttainnient of _
basic concept development. Significant differences in the pro-
pardon of time teachers devoted to daily eh-Villas, and In the

'suriber of days absent from school during Oil treatment period
:were Mentified.,On the basis of the results of this study, it was
ecnieledialhai the conventional approach 1q reading readiness
histruction was superior lo the Prereading Skills Program in
ftellitating the attainment of reading readine s skills. How-

implication was that success of ay reading provam-
iXdspendent upon many classroom factors, most important of
shieh.are the skills and the enthusiasm of the teacher for the

._ method of instruction employed.

A

READING SPECIALISTS Di oipo: AN ANALYSIS -or_
TEACHING, SUPERVISORY AND ADMINISTRATIVE TASKS

FLICKINGER, Glyie Glidden, Ph.D.
Thepdveraity oakron, 1977_ .

.

The Problem , .

The purpose of the study is to analyze the relationship be-
tween the four categories of reading specialists and the ire.
quency with which they perform tasks, in ,a stratified random,
saropleof school districts, in the public ichals 1:401do. The
results provide a means by which the reacting specialists may
analyze' heir,positions regardless of designated district title.
The categories used are those established by the International
Reid* Association;' special teacher of reading, reading clin-
ician, reading - consultant and reading director. .

-

The Procedure'

A stratified randorin sample of subjects was used for this
.eiudy. The sample included 600 reading specialists selected
ratidomiy from the reading_specialists'. population in the four
school districts: exempted village, county, local and city.
Mailed questionnaires.were employed and,broUght a return of
12 per cent;: - .

_

1 _

_ . -" -

The major hypothesis that gave direction to the 'study was:
There will be a significant difference at the .05 lkvel of the.
frequency with which the special toacher.of -ivrading, the read-
ing reading consultant, or the reading director ..

perceive the frequency with which they perforce certain teach.
int, supervfaory,and administrative tasks. This hypothesis
gparated_94.other hypotheses as each of the-24 tank, were ,
analysled by each category **treading specialist.- _ -

There was a significant difference betvioirrthe four cote. -
gories of reading specialists la the frequeneyidth. which they
performed 23 of the 24-teaching, supervisory. and administra-

live tanks. ,

Conclusions
"I

The nignificanceofsthts study rests with the premise that
it has endeavored to analyze the role of the reading speclalists
and to delitielite some responsibilities and tasks that are char-
acteristic of the reading specialists. 1. Different titles. do; not
always indicate different...duties or responsibilities. Respon
dents listed a tottl Of 94 different titles. .2. Responsibilities
may be. the same for all reading specialists, regardless of
titM. 3. The Ohio reading speeialtst is a product of the @dee:cl-
itoral facilities of the State ofphio, 4. Specialization cr ex-
perience at the, junior and sator high school level appears to
be less than in the elementary school. 5. The informal re-
sponser.written on the questionnaires indicate a Willingness
on the part of the reedit% specialists to become involved in
reading research and may also indicate a need, for the recog.
ninon of the roles and responsibilities of these reading spe7
cialists. . _

- .

Based on the findings of the study the following Idipileationa
are,Inadet Locating. biformation,concernblg reading epei-
cialists'oa statewide basis- from the certifying agency -wins
found to,be an almost impossible task. Therein a need to cat.-
gorize infor_matiorion fielders of reading validations -and'read-

. ing supervisor's certificates within a central agency. -2. There
is a certain percentage of,tline that the reading specialists! are'
Involved in tasks of administration and isupervision. Such In=
volvemtnt iridicates the Redd for prepiration in thescareas

at the present time netther reading validatioi or re.adiAg
. . ._ .

(continued)
. ,
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J. This bibliograLhy-hts been compiled as Rpt of a continUisgperiegulitidt___,. .. ,...r .r... ,e...t.. --
to mike information on Velevant disseratigai evil/eh]; to users of the ERIC.
.system. Monthly isitues'of Disfertation Alistraces DIternatiottal are reviewed
in order to, compile abstracts' of diseettations on related topics, which thus

, become accessible In searches of the ERT.0 data base, Ordering information 6r
0 the diAsertations themselves is inauded at the end of -the bibliography. t
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A COMPARATIVE EVALUATION OF THE PREREADING
SIULLS PROGRAM AND THE CONVENTIONAL APPROACH
TO RBAilING READINESS -INSTRUCTION Order No. 7801127

BOGGS, Jaunita Lou, Ph.D. University of South Carolina, 1977.
188pp

This study was to compare the effectiveness of die
* Prereading Skills Program and Hie conventional method of

'teach* reading readiness in kindergarten on subsequent kin-
dergarten reading readiness achievement. Thestudy included
150 children from four full-dgy kindergarten classes in two
public elementary schools in HertyRounty, South Carolina. '
The students were separated by sex and race and randomly
&dawned to classes. Treatments were randomly assigned to
teathors. Fifteen to-thirty -tnffate.PRff lissom; were adminis-
tered on a alryalasis by experimental teachers from October I,
14176, to lebr'uary 25, 19f7. Durk% this same period teachers
of the control treatment provided fifteen to thirty minutes of
daily instruction ir, reading readiness, No restrictions or sug-
gestions fpr content of the conventional readiness activities
were imposed on'the control leathers. This investigattonsouLtt
to atisWer the fundameat-ceseartch question of whether or not'.
other oargsbles differentially effected the relationship betwee

the treatment and the ithsequent readineds aihievement..Class-
roan: vpservations and leathers' reports were used In elate,
collection relevant to this question. Data were gathered per --
tabling to the &lily classroom activities, student age, socio-
economic stated of parents, and attendance during the trehtment
period. Additionally, factors such as class size and physieal
spittle were also considered. After the-five-month treatment,
a poet -test battery of standardized tests was even to all stu-
dents measuring five dependent variables: visual discrimina-
Hon skillarauditory discrimination skillsoletter naming, vo-

. - caltulary, and concept development. Data pertaining to tlic

- t-

dependent variables and to thc dasaroom factors were statis-
tically Analyzid usiltg regression node's for univariate and
malltvariate analyses of variance. Results indicated that the
,tonventional approach ryas siptificanlly more effettive than
the P1 Program iri facilitating, the attainment of the following
reedits; readiness skills: visual discrimination, audttory dis-
crimination, litter training and vocabulary. The Prereading
Skills Progiam and the conventional approach to reading readi-
nos& were equally efiectite in facilitating thy attainment of
basic concept development. Significant differences in the pro-
portion of time teachers devoted to daily atilvitics, and in the

'wither of days absent from school during th treatment period
were identified. On the basis of the results of this study, was
concluded that the conventional approath to reading readiness
instruction was superior to the Prereading Skills Program in
facilitating the attainment of reading readine a skills. How-
ever, the implication was that success of Any reading program
is dpendent upon many classroom factors, most important of
which are the skills and the enthusiasm of the teacher for the
method of instruction employed.

p

.a
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READING SPECIALISTS 114 OHIO: AN ANALYSIS OF .
TEACHING, SUPERVISORY AND ADMINISTRATIVE TASKS

FLIC,KINGER, Glyie Glidden, Ph.D.
Theliniversity of Akron, 1977

The Problem .

The purpos&of the study is to analyze the relationship be- 4

tween the four categories of reading specialists and the fre-
quency with which they perform tasks, in ,a stratified random.
samplof school districts, in the public schools of Ohio. The
results provide a means by which the reading speciatiste may
anaiyatheipositions regardless of designated district title.
The categories used are those e,stablished by the International
Radial; Association: special teacher of reading, reading clin-
ician, reading consultant and reading director.

The Procedure
A stratified random sample of subjects was used for this

study. The sample included 600 reading specialists selected
randomly from the reading specialists' population in the four
school districts: exempted village, county, local and city.
Mailed questionnaires were employed and brought a return of
82 per cent. \ I

The major hypothetis that gave direction to the study was:'
There will be a significant difference at the .05 rivet of the
frequency with which the special toacher.of reading, the read-
ing clinic,ian, the reading consultant, or the reading director
perceive the frequency with which they perform certain teach-
ing, supervisory, and administrative tasks. This hypothesis
generated 96 other hypotheses as each of the 24 task, were
analyied by each category 'of reading specialist.

There was a significant difference between the four cats- .
gories of reading specialists in the frequency with which they
performed 23 of the 24-teaching, supervisory. and administra-
tive tasks.

Conclusions

The significance of this study rests with the premise that
it has endeavored to analyze the role of the reading specialists
and to delineate some responsibilities and tasks that are char-
acteristic of the reading specialists. 1. Different titles da not
always indicate differeeLituties or responsibilities. Respon-
dents listed a totel of 94 different titles. 2. Responsibilities
may be the same for all reading specialists, regardless of
title. 3. The Ohio reading speCialist is a product of the educes
tiocal facilities of the State of_Ohio. 4. Specialization or ex-
perience at the junior and senior high school level appears to
be less than in the elementary school. S. The informal re-
sponsetnavritten on the questionnaires indicate a willingness
on the part of the readhig specialists to become involved in
reading research and may also indicate a need the recog-
nition of the roles and responsibilities of these reading spe-
cialists.

Based on the findings of the study the following ithplications
are,made: I. Locating information concerning reading Sim-
cia.lists'on a statewide basis from the certifying agency was
found to be an almost impossible task. There is a need to cate-
gorize information on holders of reading validations and read-
ing supervisor's certificates within a central agency. 2. There
is a certain percentage oftime that the reading specialists are"
Involved in tasks d administration and supervision. Such In-
volvemtht indicates the Redd for preparation in these areas, --"t...1
*Since at thc present lime neither reading validation or reading

(continued)
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supervisor's certificallogc
,
require courses in the areas of su-

pervision or administration. 3! Reading specialists may be

-involved in matters concerning the,reading budget, There is
no preparation required'in this area of school management;
professional growth opportunities, need to be provided in this
area, - 4. The reading specialist May be dilleamon'to direct
resdin(programi.as well as tither reading specialists in the'
distriet.. A course in managing ardadlos program would be a
useful adju iciw the-existing reading programs. 5. There,is a
need for the lnternatlbnal Reading Association'as a profes-
sional organization to look toward setting up a systein of pro-
fessional certification on a national basis that would insure
some uniformity in the levels of preparation for'the eadtng
specialists nationwide, Order No. 77-29,597, 190 ;Ages.

I
A DESCRIPTIVE STUDY OF VIE EFFFECTS. OP LANGUAGE
EXPERIENCE BASED LESSON,STRATEG1ES ON THE READ-
ING SELF-CONCEPT AND READING, PERFORMANCE OF
SELECTED FIFTH GRADE STUDENTS Order N. 77324,3

GETZ, George Gordon. Ed.D.' Virginia Polytechnic Institute
ancIptate University. 1977. 118pp. .

t

AUDITORY TRAINING: EFFECT ON AUDITORY DISCRIM-
INATION, LISTEN1110 COMPREHENSION, AND READING
ACHIEVEMENT : /

_ ; ....

Glex, Randa Anil Winging, intaD.
Fordham University, 1977

Mentor:, Carolyn N. Hadley

The purpose of this study was to,determiee the effects of an,
auditory memory training program on auditdl'y discrimination,
listening coolprehension, end reading achievement of primary .
students with inadequate auditorydiperimination.

The subjects were selected from a total population of 111
first-grade children in a public school system located in a 'sub'-
urban community in Bergen County New gersey. 'the popula-
tion was represenlative of English-speaking children from a
middle -class community. The-study population included 6i sub-
sects who were identified as haring inadequnti auditay discrim-
ination and as nut receiving supplemental instruction.

The materials employed in this investigation included :.
(1) the Auditory Discrimination of Phonemes TA,t construe d
by' the investigator to assess each student's auditory discri
inatlon abinti; (2) the Durrell Listening -Readine
miry Level, to asserts exii studenric _listening ability, (3) the
Metropolitan Achievement Test, PriAr, to asse=s each stu-
dent's reading ability, and 14) the Auditory7TraininkProgrem.

The subjects were assigrld to control and experimental ,
groups. Thecontrol groups, which lechisied`21!children,

to

main-
tained their, regularly scheduled academic program. Tikewas the purpose of this study to examine use of

natural language of the five subjects identified as having low. periniental groups, which Included 40 children, received the

reading self-Concept as the basis for reading instruction, and 6 Auditory ,Treining Program consisting of 30 twenty-minute
analyze, nefereand after the treatment lierioti, thq miscues dStir lessons,'

of the subjects to determine if the use of the language expert- Thedata collected according to pretest - posttest design ,
eace-leison strategies .bad any effect on the quality or the quan- Were analyzed by means of a series of analyses.of covariance.

My of the subjects' Miscues. P.irjher, the reading self-con-
cepts of the subjects were analyzed before and after the
treatment period tq determine if there was a change.

The data for this research were obtained by analyzing,the
oral reading miacties of the live subjects tieing the Reading
Miscue inventory (LIMO (Goodman and Burke, 1972). A miscue
is kdeviation between the reader's oral response and the
printeid inaterial, In analyzing a reader's miscues it is pos.
slide to measure the variables surrounding the miscues both
miiiitilatively and qualitatively. . .

- A review of the literature provided background lido the
area of the sett, serf-concept and overall achievement, self-

- concept and reading. language experience approach to reading
andllakReading Miscue Invejlen.

Jon completion of the treatment period and the *navels . isng 12rogrant did not ceatribute eignlfichntly Or achievement in

of the pre- and post-Raft's. it was found that the five subjects . listening comprehension orsreading at the first-grade
had made gains in their ability to utilize the three cueing sys- The present study suggested that children, encountering
teen facilitating an increase in thelltuality of miscues, and dep., difficulty 'of discriminating in the auditory niode, be exposed
creWsing the quantity of miscues. dencomitantly, the data re=, . to systentittic training in auditory memory in order to develop -
flee6f4 an increase in the-v.00de' reading self-concept,

41
tematic training program in auditory memory beyond what is

It was concluded that the study provides an alternative pp- prtielded in conventiout curriculums with the ai,m of increasing,.
preach to reading instruction that utilizes the inherent language rending ability or listening ability.
of the subject and that reading 0-rag-rants for the upperilemen-- Order No. 77-213,079, 233 pages. ;
lattptident with a poor reading self-concept need not be pre-
-twitted as a skill-oriented process alone, but dealt with as a

- rends - based, interactive language and thought.proCess:-The
study also provided evidence that the reading self-qmcept se-
mantle differentiat scale created for this studypietibe utilized
as an effective toot in classrooms to Measure children's read-
ing.self-Concept as a tool in program assessment iron -the if-
fettle* standpoint. .

It-is recommended that this study, using the RMI its a ding - ft
nestle reading inetrativent an4ircreading self-concept semen- ,

:41c-differential scale might bel'extended, using different locale,
l''socilleconornie and Trade -level populations.' It is recommended
;:lhat-the study be carried out to an experimental design.

The findings of this, studyre aniblInws: '1. There !ran a sig-
nificant difference at the AlAl level between the adjusted postT -
test scores of 'control and'experimental groupt onNachievensint
in audittiry discrimination. The results favored thikesPert;
mental group. 2. There was no significant difference between
the adjusted posttest scores of control and expertmenteVeiconpe
on achievement in listening comprehension. 3. There wet AO
significant Ilifferenes between the adjusted posttest scores of
control and experimental groups on achievement In rending,

Withinthe limits-ppsed by the, measuring devices, the derv-
tfon.of the itudy,and the sample, the followhig coneluntons
were reached:. 1. The Auditory Training grogram did- contribute
,srenificantly to achievement in the ability to discriminate an the
auditory mode at the firet-gradelevel. 2, ,The'Auclitery Train-

adequate ?linty In auditory discrimination. It further demon-
, empanel), with respect to reading in thepresenee of and fof strafed that it is not worthwhile to include an intensive, sys-
ethers.'

., 0
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AN-ASSESSMENT OP MIDDLE SCHOOL READING PROGRAM
PRACTICES IN THE STATE OF CONNECTICUT

Order No. 1752170

GIRARD, Blaine Henry, Ed.D. Boston-University School of
Education, 1971. 444pp, Major Professor: Thomas E. Cul-
Hien, Jr.

The Problem -

Thj primary purposes of the studrwere to determine the -
'objectives of middle school reading programs through research
and literature relative to the middle shoot concept, the teeeti-
ing of reading in general, and the middle school program in par.
ticutar. 3econdly, a proposed assessment was sent to experts
in reading at the national level or their revinw and critique.
The permits of this stage of the study +as to refine the Flo-
posed assessmantbased upon the input of nationally recognized
teading specialists. At the same time the researcher was to
detersdni if general agreement could lie attained from reading
specialists at the national level as to what constituted desirafle

'leading program objectives. Next, the writer was to deter-
mine how the level of achievement of middle school reading

°programs in'the State of'Connecticut compared with level of
reeemmeedation by_rqading specialists at the national level.
The final major purpose of the study, as to determine how .
niansige.ment technique at the middle school level compared
with Management By Oblectives practices currently being in- nt.
troductd to fiublic sellool Administration. .

Procedures

FroniAn examination of literature and research, statements
of objectives were tentatively established by the researcher as
&tetra* reading program objectives for middle school read-
ing programs. The teAtative statements were then submitted
to 21 reading specialiatSat the national level for the purpose
of ranking their importance, gathering suggestions, and in gen-
eral to refine the reading program needs assessment instru-
ment. Ninety percent returns were attained from the rendingtspecialists at the national level.

e The assessment was to 73 identifiable Connecticut
middle schools to be comp_ by a reading specialist or con-
Sultant or by a team of such ',trammel where more than one

-;" existed on a given staff. In cases where neither reading spe-
cialist or consultant existed, thelincipal was anted to accom-
plish the asseesinent. -;,Overall, 75% of the middle school hs
sessments were completed and returned.

Conclusions

ConclusionOne. The writer discovered midclie school read-
leg program objectives to be in itarrnony with the middle school
concept which emphasized meeting the needs of students as in-

. dividuale: Additionally, the writer found that a middle school
'needs assessment instrument, receiving overill endorsement by
refitting specialists at the national level, could be developed.

Conetwo Data received from Connecticut middle
led he to conclude that a device, pinpointing

process objectives leading to the attainment of given product
objeckives, could be highly diagnostie relative to the determine-

.

(ion of key weak objective areas. .
Conclusion Three. Nihety percent of the product objectives.,

reetilee=e1Tel of achievement significantly less than level
of recommendation as, revealed thrOuglti the Chi Square tests-
of . significance. This suggested a great deal has yet to be
accomplished to bring about impreveinent to reading program'
at the middle school

.
*a'Ps

A

,

Conclusion Four.
,
The study uncovered a clearly defined'

need for research m. and the subsequent designing of manage-
meet techniques curricula at the universite...geadua)e-seitoolt-
level in departrhents of reading for prep xing reading con-
sultantsidirectersto carryout their leadership responsibilities
witheschool systems. Besides having expertise, within the
area of reading, the consultant/dfeector must have-manage-
ment imowhoylmsed upon systematic study of the area:

Conclusion Fie.. Overall, middle school resporelentshaving
the title of consultant served,in the same capacity as reading
specialist. It is vital to reading program improvement that

. three levels be inperation: program director; consultant,
and specialist each with roles appropriate to position.

ti
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THE EFFECT OF CONTINGENT INSTRUMENTAL MUSIC
INSTRUCTION ON THE LANGUAGE READING BEHAVIOR
AND MUSICAI, P.ERFORMANCE 'AMLITY OF mung,g
SCHOOL STUDENTS - Order No_ 7732025

0
-, GORDQN, Michael VinzentWyettiEd.D. coium rilsee_le

Teachers,College, 1971. elpp.. Sponsor; Prole sor R. Do- itPe
Greer /''' I t - *

This study examined two related emblems: (I) Does,eoptik
gent music instruction act as reinforcement for readingbellav-
'or in thesclaiskiem? (2) What is the effect of contingent 1

musieinstrubtion on music performance achievement levels?
Fifty-four subjects were selected frcfm among all fourtbgr ere ...:1:

l'in two schools in an inner-city ethool district in the north
'easteen part of the tiiiitedStates. They were selected on the
combined basis of the following: (1) music aptitude, (2) Inter
isiin playing a band instrument, (3) parental interest, and
(4) classroom teachers .

One class of 27 stu entk for each of tile two schools was: "II

formed to rePeive mu ic instruction from an 'permit music
teaeher, One Class. as designated as experimental group; th
other as control group: The experimental grbup was deter-

. mined to be at least One iettia delayed in reading by standard's
reading achievement test. The control group was on "grade
level" or more in reading.. the Metropolitanlitan Reading Aeldev4i-
meat Test and the WatkinsFarrenn Music Perfortnancelcali-

. were administered as pre- and posttest.measuree.of reading
aekievemell and music performance adievement, respectively. -

A reversal design was combined with a non-equivalent ex-.
perimenta14.entroi design to observe group reading-ompre-
!tension performance under no reinforcement and contingent

, ,... reinforcement conditions. During the two baseline (no reinforce-
ment) phases, experimental subjects cnnPletedreading com-
preliension. problems based on short reading passages. Their
rate of correct answers during the forty-minute reading period
was computed daily. All subjects received music instruction
daily., non - contingently, during baseline phases. During the
two treatment phases (contingent regiforcement with music
instruction), experimental subjects meeting individual daily
criterion in reading received music Ostruction in he piusle .
room. Control subjects did reading problems under thesame
conditions as the experimental subjects, except that their muete
instruction Pg always received non-contingently

Analyses of te twenty daily reiing achievement measurts
revealed significant differences between the no reinforcement
and contingent reinkircement conditions (p <.01) and between
The experimental and control groups during the contingenkredt
forcemeat phases (p < pi). Analyses of the pretesrposttest
reading achievement dito revealed e significant difference koe-..
tween groups at prhst and no difference at poshest. Analyses
of pretest posttest, tusk performance achievement-revealed

4 no significant differences between-groups. Music instruction
- was found to beAn effective reinforcer for increasing acted

dally reading or/ormanac. Contingent music instructiondid
not Wee' mt>c performance.



A STOW OF THE RELATIONSHIP OF ELEMENT/an' AD
MINISTRATfVE READING TASKS TO ADMINISTRATIVE
BACKGROUNDS , Order No. 7731622

alit/110N, carol Miller, Ph.D. George Peabody Collegu for
i
Teahere; -1977131p/r114-ii. Professor: Willis Furtwengler.

The purpose of this study. was to investigate lite rlation-
! ship betweed the background of elementary administrators and
i the administrative inaction, which relates to elementary read-
' ins prograraikThe administrative functions were defined as

(a) planning, llo) coordinating, (c) communicating, and (d) evai- .
eating. The background of elemental' administrators was de-
fined as: (a) teaching experience at the elementary level,-
(h) administrative experience at the elementary level, and
(c) colppletee college credit hours which relate to reading.

-Anfindtr*eitt. "Elementary Administrator's Reading Task
Survory (HARTS). was developed to measure an administra-
tor' iegree of Invotvemcnt and selpperceived levelof Wee-
tiveness In the four defined administrative function areas, The
HARTS conttaintd.24 items with six items developed for each
of the four categories: planning, coordieeting, communicating.

. and evaliating.
_The hypothesis` was as follows: The administrator's back-

ground will not be significantly related to administrative func-
tions within the elementary reading program.

The results were as follows: 1_ Etetneatary teaching ex-
,. perience of principals was isiersely significantly, related to

the principal's deKiee of 'evolvement in the planning of an ele-
mentary reading program at the .01' level. 2. Length of ele-
mentary teaching experience of principals was inversely sig-
nAicantly related tb the degree of the principal's self-perceived

Irvel of effectiveness in planning the elementary reading pro-
gram at the .05 level. 3. Length ofadministrative experience
was significantly related to the degree of the principal's
volvement In planning the elementary reading program at 'ae
.05 level. 4. Lengthof administrative experience was signifi-
cantly related to the degree of the principal's self-perceived
level of in !Aiming the elementary reading pro-
gram at the .01 level. 5: :Cumber of completed college credit
hour, in reading and readtng related courses was significantly
AI:dee/to the degree of the principal's invo:Ventent in planning
the elementary reading program at the .01 level, G. Number
of coinpleted college credit hours in reading and reading re-
lated courses was significantly related to the degree of the
principal's self-perceived effectiveness In planning the ele-
mental", reading program at th' ,05 leral, 7. Number of corn-
pleted- credit hours in leading and reading related courses
was significantly related to both the principal's degree of in- .
volvement and self-perceived level of effectiveness in coordi-

communicating, and planning the elementary reading
program. as .0 Tel.

The forkylafor the Pearson product-morrient correlation
coefficient, attest scoring and item analysis, and a multiple
regression analysis.were utilized. Alpha scores completed
were as follows; Planning--.7811, Coordinating--.7866, Com-

.rnunicating--.82aluating--.73711. The alpha or the
total instrument was .92V,

-

.

PERFORadANCX OF ELE
G GAINS OF PRIMARY

---....\THE EFFECTS OF TRAINING 0
MEIITARY TUTORS AND READ'
TUTEES ..

LATCC1:, Virginia Kiemkowski, Ed.D.
Memphis-State-University, 197?

Miler Professor: Bonnie B. Roberts

As student tutoring is beingused to supplement classroom
instruction, pseparation of tutors ha 'become a concern in pro-;
gram implementation. The present'study was depigned to com-
pare differential effects offourtypes of tutor training on the ,
performance of tutors and on the reading gains of tutors and
tutees. Theestudy addressed three major questions: (1) To
what extent are skill's emphasized In training applied in the tu-
torial setting? (2) Do types of training differentlally.,affect
sight word gaine achieved? and (3) What tutor behaylors are
most associated with tutee achievement?

First, second, and third graders from two, open-space public
schools were referred to receive assistance in reading. Teach-
ers also recommended foutth, fifth, and sixth graders to serve
as tutors. Seventy-two pairs were randomly selected from
those referred and randomly assigned to one of four training
condi4ons: initructional; interactive, Combined, or Minimal.
Tutors in the first three groups attended. separate series of six,
40-minute training workshops conducted by the researcher,
Workshop treatments used comparable methods and diffezed
only in the types, of skills emphasized. Tutors in the finale
grow received only the minimal.directions given to all tutors
prior to meeting their tutees.

All tutees were individdally pretested ortareading Fry's list
of Instant Wbrds. The first 50 words_nissed by each tutee were
prepared on flashcard,/for tutorial use.''Tutors were pretested
on the wad lists of their tutees. Readieability was assessed
In terms of an absohite (words read correctly) and a proficiency
measure,(words read correctly pee-minute), ,f

Tutoring pairs/worked for five, 20- minute sessions over a
two-week period. 'Each lesson was tape recorded by the tutor.
All students were posttested on their respective word lists.
Five, four-minute time samples were extracted systematically ,
from the tapes of each tutor. Five trained rates scored verbal
beltaviore of tutors by recording frequencies in lll6 -performaece
categories,.

eg*
y.

Gr means lerecompared for 'each dependent measure'
using oneway analysis of variance. The following results were
significant at the .05 level: (1) tutors with Instructional and
Combined training differed from those with Minimal training
in that they used more gaming but required fewer tutee red,
sponses; (2) tutors *Ithinstrucilonal and Combined training'
used more gaming than tutors with interactive training but they
less frequently pronounced words for tutees or used other less
common techniques; (3) tutors with Instructional training scored
htghest I: number of different activities included and use of
tracing o.r.d writing techniques. .

On the follpwing measures, tutors did not diffe7 significantly
as a function,of training; (I') Weise, correcting and re-present-
ing, and encouragement; (2) frequencies of introductory, drill,
and time sampling activities; (5) number of different teaching
techniques; (4) frequencies of phonici, using and defining, and
visuallipelling techniques. Whether progress was evaluated
in absolute or proficiency terms, tutor training had no signifi-
cant effect on reading gains achieved by either tutors or tutees.

Multiple regressionhnalysis was'used to identify significant
predictors of Mee achievement. Five of the six most powerful
predictors of number of words mastered were negatively cor
related with achievement: praise correctIngand re-presenting,
introducing words, drilling, and time sampling.. The single
positive predictor of words mastered was the number of tutee
responses per lesson. Variables found to account for variance
in tutee prOficiency gains included the number of tutee responses,
the use of less typical reading techniques, and gaming as posi-
tive predictors. Phonics, encouragementrand the number of
different lesson activities were negatively related to proficiency

it was concluded that training is ,provided and evaluated had ,

only liMited effectiveness. High productivity of tutors with only
minimal training suggests that formal preparstion may not be
necessary. Order No. 77-28,792, 141 pages.
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THE EFFECTS OF A CREATIVE READIRG'' PROGRAM
Et4PHARZBIG THE RELATIONSHIPS OF LANGUAGE
ANILVAELOBAX10....O.E. STORY...CONTENT --

Order No. 7730407
,

LOFTON, GlendaGaar Ph.D. University of Oeor0, 1977.
f 295pp., Supervisor: DI. Byron Callaway

!
The purpose of this Audit was to deternitne the effects of

e. a creative reading program, which emphasized the relation-
ships of language as a means for elaborating on story content,
on the creattye thinking abilities and reading comprehension
Of selected foitith and fifth grade student's.

'''Seventy -eight fourth and fifth grade students from Tinsley
Elenienti-XyAichool in Bibb County, Georgia; were randomly le-
ftism:11e two treatment groups (or a 10 -week training period.
The Tretnient 1 Grog-participated In the creative reading
grogram, and the TreatmCiit 2 Croup continued their usual in-
struction at outlined in the Houghton Mifflin irlhal series.*

The initial equality of the treatment groups in knolvledge
tt e baste relattOnships of language, the creative thinking abili-
ties of fluency, flexibility, and originality, and literal and in-
Arend:a comprehension was determined by administering the
P/S Langu4elnventoty, the Torrance Tests of Creative Think-

-13.,Verbal'Form A, and the rT)ew eve mental al !leading Test
forintermediate Grades (4, 5, 6)? Form A. , ,

After 16_weeks*of training, Posttests were administered on
the Toesm'ke Tests.of 01.,atlins Thinking, Verbal Fornte,.the
Hew Develoomtal Feadinest for Intermediate Gr. es,

. Form B,'and three ereative reading tasiss designed by the In-
vestigator- -the. Asking Task (aa)ttng 01 stions about whAt, the
story does not tell), the Adding Task (a ding new Ideas to story
content), and the Changing Taft (modif)ingor changing story
content). The originality of the Adding Changing Tasks
was assessed by Torrance's Spquemen a Scoring G JA for
As Evaluation of Originality and itegt.-

A one-way analysis of variana taftsed to deter mine.the
differences between treatment groups. n the dependent rani-

' ables Of creative thinking and reading comprehension. An alpha
level of .05 was required to reject the 10 null hypotheses re-
litecl-to these variables.

Pearson's product moment correlation coefficientswire.'
computed to establith Inter-scorer reliability on the three
creative reading tasks and the originality of the Adding and

:4 Changing Tasks.
fitalistfeal analyses of the data yielded die following results:

1. Students participating in the Creative Reading Training Pro-
gram perfqrmed significantly better on two of the three cre-
ative reacHnit tasksit asking questions about what the.story dews
not tell (Fe17.87, p <.01) and in.tkihg changes or modificition
of story content (F:19.13, p < .01), 2. The true difference be-
tween students participating in the Creative Reading Training
Program and those participating in the Basal Reading Program
on the thirdfrereatite reading task, the addition of ideas to story
content,. could ,ssi be determined be cause of Aloe la iluresof (7
of the basal rhading group and three of the creative reading
group to follow accurately the directions on the task. 3. Stu-
dents participating in ti t. ine Creative Reading Training Progr
seated significantly bet er on the originalityld the Creative
Reading Changing Task (Fe11.99. p <401). 'However, there was
no significant *difference between the creative reading treatment
group (M*2.05) and the basal readmit treatment group (M:2.03)
on the originality of the Creative Reading Asking Task:',4. Mean
differences between students in the creative rending treatment
UMW (h1= '2642, M43.5, 14*56.61)Iinti the basal reading treat-

. meat group (W:106.83, M41.38, M..49.35) on the creative
thinking abilities of fluency, flexibility, and originality respec-
lively were not statistically significant 5. Difterences be-
tween the creative reading treatment group (M40.03, M48.05)
and the basal reading treatment group (M'29.45, 1145.88) for
literal and inferential comprehension respectively-Ire not
statistically significant.

The resuith suggest that aspects of Creative reading, as de-
fined in this study, can be taught.

,

AN INVESTIGATION OF THE RELATIONSHIP BETWE
_50HCEPT OF READING AN D ACHIEVEMENT IN READING

1 Order No. 7732116
- ....,.1r.I.R.A...

MARTIN, Rita Jean, Ph.D. Texas li,ii University, 1971. 114pp.
Chairman:. Dr. Joseph llika

The study addressed the question: Dais a planned program .
designed to facilitate the eyelogkment of pupils' concepts of
reading resuit in imprey d readikachievement? In order to
Investigate the question he following research statements
were expfored: 1. Major research statement: Third.graile' pupils-participating in a planned progrAm designed to facilitate
the development of a functional concept of reading show greater
reading achievement than third grade pupils not participating
.in the program. 2. Ancillary research statement: Teacher
identified lower and middle reading level third grade pupils
partiolpating in a planned program designed to facilitate ttilt,
develofmentof a functional concept of reaaing show greater

treading aalggyement gain.than third grade pupils in teacher
identified higher reading level third grade pupils.
... 4SPecilie research statements that r d the major and
ancillary research statement I as follows:
Third grade pupils participating in a planned program designed
to facilitate tite.development of.a-functional concept of reading
exhibit higher test secret in reading comprehension, reading
vocabulary, reading amine*, reading rate, and concept of 1

reading. --

A.sample of 6 third grade rea ding classes in a metropolitan
school district in the southwestern area of the United States
was randomly assigned to either a Control or an experimental
treatment.. The experimental trieatment was designed to facili-
tate the development of a functional concept of reading and, as
a result, to increase faadirig achievement. The control treat-
ment involved children's literature activities. The instruments
used for measarerg..nt were tit.: fowa Test of Basic ,sicSkills the
Gilmore Oral Reading Teal,and the Concsf fteara_dinWen-
Loa. Pupil gains in readingiwerirassessed In.cemprehenglon,
vocabulary, accuracy, rate, and ,cdneept bf reading. The data
were analyzed using a 2 X $ analysis of covariance.

The analysis of the data revealed no differences for. the
treatment'effect between the emitrol and the experimental
groups as measured by the instruments. However, a p <.071
level.of significance for the treatment effect was found in com-
prehension as measured by the Gilmore Oral Reading Test.
Treatment-by-level Interactions at ps .05 were found for the
Gilmore Oral Reddingiest comprelieniion, accuracy, and rate
tests, and the Iowa Test of Basic Skills vocabulary gabfest.

s.
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A STUDY PF THE EFFECTIVENESS OF SELECTED PRO-
GRAMS Ile PROM INC' STUDENT GAMS. IN ACHIEVEMENT
IN READING '14ND LUNG Order No. 7732132 .

MERDAN; Mary teu-17Td.D. The University of Nebraska-
Lincoln, 1977: 83pp.,AtIvieer: Rosalie W. Fancy

;"4-

Purpose

. The purpose ot.thecinvestigation was to determine the reia-
tive effectivenes,,s-efe, (1) Project INSTRUCT Ateay I, (2) Proj-
ect INSTRISeT Arraty and (3) the Houghton Mifflin, 197i,
fteadig Sa.les in producing student gains in achievement in
the areas of reading and spelling. The dependent variables
were.cading and spelling and the Independent variable ue.s
reading method. The

-
eqvariate was general mental ability.

re:
k Procedures

Seven elementary schoolein the Papillion Public Schools,
Papillion, Nebraska, and seven elemeitary schools in the Lin-
coln Public Schools, Lincoln. Nebraska, were involved in this
study. The student population represented were those students
whohad been enrolled as first and second graders in the se-
.lectAd schools during the 1974-1978 school, term.

Tlie instruments used conethyd of the achievement tests
and tests of geneial mental abili in use in the Mated school
districts. Therefore, Lincoln Pu lie School subjects were ad-
ministered the Metropolitan Achi vement Test for Primary-2,
Ltwel 0, and the Otis Lennon Me tai Ability Test, Elementary
I Level, Form J. The Papiliton utaie School subjects were
administered the Science Researc Associates Achievement
Series, Level 1, Form E, Primary, Edition, and the Science Re-

. search Short Test of Educationalt-Abitity.''Subjacts, from both
school districts were Administered the spelling subtest of the
WidRange/ Achievement Test.

The dal for this study Were an zed using a multivariate
analysis of covariance with general ental ability as tee co-
variate;

I
Findings

,

i. The Pearson product moment cokrektion ceeelicient re-
vealed Oared variance existed between the variables (Reading,
Word Raowledge, and Spelling) and the ofariatc (IQ). 2. The
stepd'own F ratio computed en the data pm both districts

. was significant for Spellingintt not for Reading. 3. The step-

. --- down 'F',ratio was not significant for Word Knowledge when the
data front one district were computed. If. ,The Sehefg Multiple

'Comparison-re-FATS intlie-'ed Array 9,, tudents performed sig-
nificantly higher as Spelling than did Array',! and'Houghton
Mifflin students in the Lincoln Piggic Schools. 5. The mean
scores adjuleted for the covariate revealed Array 1 students
performed significantly higher on *Ming thin did-Array II
students in the Papillion Public Scheele.. %

.
e

Conclusions

1, The shared variance between Reading and IQ was higher
than the shared varlaneo between Spelling and IQsts immured
by the histrumentit aped in this study. 2. There Wes no signifi-
cant difference in student gains in Reading and Word Knowledge
achievement betweett students in Project INSTRUCT Array 1,.
Project INSTRUCT. Array Ii, and Houghton Mifflin, 1971, Reed-
its; Series. 3. There was a significant difference In Spelling'
acglovement between students in Array 1, Array Ii, a d'Houghten
Mifflin, 1971, Reading Series. The findings were Inc nclusive
since the significant difference favored Array f In on district

_ and Array If in the other district.

N

Hecommendatioas

3 is recommended: `11. Existing dissomination'and ir king
materials for the INSTRUCT spelling component Should e re-
vitted andAmphasis should be placed on dissemination of he'
spelling options of the Project INSTRUCT Array I and dray

Consideration should be given to development of creati and
apOlicatiOn writing activities suitable for interest centers ex-
tend and Maintain Student spelling skills.

AN ANALYSIS OF THE Le VELS OF C(...elPleLlIENSION RE-
;74.

QUIRED BY 'QUESTIONS IN TEACHER,S MANUALS OF
SELECTED BASIC HEADING TEXTBOOKS

\NICHOLSON, Janice 1., Ed.D.
Mississippi State University, 1977 .

.
* .

. '
Director: Dr. Aubrey W. Shelton $

le.,
The purpose of this study was to deter "ine the levels of

comprehension requ:red by the discussio questions included
in the teachers' manuals that accompany selected basic reading
series for fourth grade.

Four basic reading texts were cimeen for atudy Ninety
questions from each text were randomly seemzed and classif:ed-
according to the categories Included in the Barrett'Taxonorny
Cognitive and Affective Dimensions of Reading Comprehension.
Questions chosen for classification were rated independently by

.. three eaters. -All three raters had training in classifying ques-
tions according to the Barrett Tixonemy.

Question 1: The first question concerned the levels of think-
ing that shceild be evoked when pupils arc asked to respond lo

. the discussion questions included in the teachers' manuals of
the four basic reading series studied. Category frequencies
of the rings were compiled and percentages of the levels of.
questionk were calculated. Results of this classification imply
teat a majority of the discussion questkins in the teachers' mane
uals studied required;ancxpected response on the Literal level
JO thinking. . .

.
Question 2: The second question was concerned with the ex- .

tent to which the questions in the teachers' manuals emphasize '
the higher levels of comprehension, Results of the classifica-eee'e
tlon were divided into highjevel and low level responses and
percentages were calculated. High level responses included
those questions judged to be in the categories of Reorganization,
Inferential Comprehension, Evaluation, and Appreciation. Lew
level. responses were those questions judged to be in the cate-
gory of.Literal Comprehension: Results of these data indicated
that a majoi-ity of the questions emphasized the lower level
thinking processes. Most of the° higher _level thinking questions
lore judged to be ir, the Inferential Comprehension eatego .

IRelatively tow questivae were classified in the other d d
igher levelcategories of Reorganization, Evaluation and Ap-
rcciation.

Question 3: The third question was designed to determine
If a statistically significant difference in the number of literal
level aad high level questions between basic series existed.
A chi-square analysis was performed to determine if n stalls-
fleetly sieniheant difference existed. Computer program
pliCill was used. The chi-square analysis showed a signifi-
cant difference between one of the series rePr'neetetbarld.all
1

bf the other series studied, Order No. 77-2e,562, 66 pages.

1
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THE -EFFECTS OP SUMMER VACATION ON READING
RETENTION Order No. 7730658

PEREZ, Samuel Arthur, Ed.D, Utah State University, 1977,
129pp. Major Professor; Dr, L. Gail Jahnsea` --

This Stud/ waif designed to assess the effect of the summer
vacation/ period On the overall reading ability and specific ,

readhig'ability of first, 'second "third, and fifth grade
children, as msasured by npim-reference and criterlon-
referered reading teai,s/

Method

;Fjects in the study were 84 first, second, third, fourth,
and fifth grads children enrolled in the Edith Bowen Laboratory
Sthel)1 In Logan, Utah. The subjects were e-adlninistered the
flatus-MaeGinitie Reading Test, Primary A to first graders,
Orlinagy B to second graders, Primary C to third graders,

antSurvey D to fourth and fifth graders. The WiscOnsin Tests
eading Skill DeveloprnentoLevels B, C and D, wer cnin-

rsterect-to the subjects for the level or levels for which they ie"5

rteived readirieinstruction during the school year, Thetest-
was conducted 2 weeks prior to and 2 weeks after the eural

na ze the data.
mer vacation analysis of variance statistical treat-. ,

ment was 'used to a

Coiclusions and Implications 1.

No significant differences were found between the inean/
and variance test scores on the
Tests.
irignificant differences were found between thimean spring
and fall test scores on two of the 34 Wisconsin Tests Of Read-
ing SkillDeveloiment. Significant gains were found on the
measures of short vowels and middle vowels. , .

I After examining the percentage of subjects who were classi-,,

1" . lied as "masters' (achieving a score of 80% correct or higher ,
j -,

. i
on"a specliic.skill test) in the spring compared to the per- '

' -' ceatage olsubjectl classified as "masters" in the, fail, it was i,
Concluded that the differencb was not great enough for teachers
using objective -based reading programs to conduct raassir
retesting of reading 'skills before beginning' reading 14truction
in the fall, Instead, retesting of subjects might be done, on the
basis of teachers' subjective judgement. .

It was also concluded that slate a comparison of the during
and fall mean test scores revealed a change from the mastery
level to the nonmastery level on the vowel . a, a + I, a + w ,
reading skill and the scores on the reading sfilTs oitTontiier

' lions, Consonant Variants, Final Vowels, Accent, and linac-
, ' \tented Schwa were below the mastery level on the spring and

fall jests the C14351'0501 teacher should spend more time rein-

! I

forcing diese readingiskilis during the regular itchool year in
-addition to releaching or reviewing these reading skills in the
fall after the'summer vacation.

A

TEACHING REAIANG 1.lit_BAN_SCJI6431.3! THE. RELA-
TIONSHIP BETWEEN Th.ACHER BEHAVIOR AND PUPIL
ACII1EVEMENT IN HEADING COMPREHENSION

Order No. 713I503
i

PRESTON, Fannie Willey, Pti,D. University of California,
Berkeley, 1917. l95pp. '. '

Research on teaching reading has been explicit in its con-
clusion that the single most important elemen$ is the teacher..
This study was undertaken to determine the relationship be-
tween specific teacher tiejtai,dies and pupil achievement in read-
ing comprehension. What °do teacii s do that makes a differ-
ence In pupil learningi

One hundred and thirty-five third grade teachers in a large,
urban, mufti- cultural school district ere ranked on the; basis
of the ineanisichlevement of their classes the year prior.to the
study. Teachers Whose classes rated at the 50th percentile or
above were labeled "high"; the teachers ranked at the 24th per.
centile were labeled "low." A random sample of twenty.teach-
ers was drawn from within these hen subgroups of the RoPela .
tier

Data was collected over a pert
gory system and a rating system.
each observation seseion,using a
and post test data. was obtained fo
in the study.

The data was analyzed using f

-

of six months using a cate-
An audio tape was made of
ortable microphone.° Pre
the students participating

for analysis and regression
analysis. Specific teacher behavi rs were the independent,
variable, and pupil gain was the pOndent eariable. A signifi
cant relationship (probability legs than .01) was found betwer
the composite variable "Effdctivenessq the variable "Accep- ,
tancc '' and-pupil gain. ,

"Effectiveness" involved the degree to which the.teaeher is
, able to establish an overall rapport with tlie class and plan ap.
propriate and interesting lessons. "Acceptance' is the degree
to whicli theleacher accepts pupils' ideas, feelings and re-
sponses. Teachers.who had positive amounts of lees° behav-
iors had pupils with higher gain scores in reading comprehen-
sion. -.

Patterns, matrixes, of teacher behavior were found to relate
significantly to pupil behavior rater than any single, isolated
behafla. -Behaviors were present,n teachers in varying intent
titles. When all of the variables analyzed in this study were
viewed in combination they were significantly .related to pain
achievement at the .001 level.

The significance of this researeh lies in (J) the degree to
ivhieh delivery systems can he developed is /'translate these
categories of teacher behavior into effective teacher education
curriculum, (2) the development of researcirbased instruments
that contain- dimensions related to pupillear,niegt the use of
these instruments in classroom observation, and (3) deo-poten-
tial for teachers to do congruency testing - within the framework
of the specific dimensions iveludell in such trtstruments.

,

1 I
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ELEMENTARY-PUPILS' PERCEPTIONS OF READING AND
90CSAL STUDIES MATERIALS: DOES THE SEX OF THe
MAIN CHARACTER MASS A D1FFEREI4CE7

40ra:a No. 7800973

SCOTT, Kathrjn Phillips, Ph.D. University of Washington,
'1977. 133pp. Chairperson:" professor James A. Banks

S a
This experimental study examined the impact of increased

. representation of fethales in nonstcreotyped =ilea in textbooks
on the perceptions of female and male elementary pupils,
Slaty-five Wrote and forty -.eve male third and fourth grad-
ers p rticipated by reading eight short elories excerpted from
social studies and reading texts and by answering questions at
the end of each store. All pupils read the same OW stories
One a period of Pout weeks. Each story had to versions:
we with a female main character or stimulus person and one
with 6 mate stimuluserson.

a wetle rand:m.11y assigned to one of three treatment

t

tints., One third of the subjects read a Majority of &tor-
... lei with female stimulus persons, one 'third read a majority

Stories with male stimulus persons, and one third read
stories with an equal 'tinder of fere.le and male stimulus per-
Sees. The first, fifth, and eighth stories read were selected
for Comparison to measure the impact of the stories oser
time. The experiment was a 2(Sex of Subject) X 3(Treatment
Condition) X 3(Story'7'rial) facturial tsign with repeated Erma-
sures on the last factor. .

The pupils' reapensei to the stories were expre --,ed in
nine dependent measures designed to assess their (I) evalua-
tions of the istory overall, (2) evaluations of,the stimulus per-
son, (3) predictions of tlfemseives and other girls and boys in
the activity of the stimulus person, and (4) overall attitudes
toward women end men. Analysis of variance with repeated
Measures or analysis of variance was used in six different
types of analyses to:. eke comparisons among responsee for
each dependent meheere, Individual comparisons were made
for significant interactions.

These were a large number of findings significant at the
.01 level of signileance. Results for the analysis of variance
of the Mx story trials with all female or ale male stimulus per-
sons testi by the majority female or majority rnale treatment

..groves Illustrate the overall findings. it was repeatedly sheen
thpi while there were no differences between female and male
subjects' evaluations of stories with mole main characters,
stories with female main characters were liked signifieantle
more by females than by males (simple main effect, F48.673,
cif1/207, p .0001). Etaluations of the stimulus person also
repeatedly showed that male main characters were Iiked equally
by bath groups, but that female main characters were rated
lower by males than by females (pimple main effect, F.57.48,
iml/207, p <..0001).

The findingb indicated that pupils' predictions of who coald
perform the activity of the stimulus person varied significantly
according to the ilex of the subject and the sex of the stimulus
perlion. Female sumceth were more likely to predict thit the
same 'timber of girls and boys could do the activity than were
Male subjects, who predicted that mbre boys than girls were
able to do the activity (F= 24.110,, diet/400, p < .001). Subjects
who read female stories were -more likely to predict that the
same number of girls and boys could do the)clivity than were
subjects who read male stories (F-15.758, dfe1/400, p < .001).

i Males intheattniin'ere stereotyperresponseTon the Attitude
Toward Women and Men posttest than did females (F=1 I.655,
dial /81, ii < .001). .

TEACHER PERCEPTIONS OF READING PRACTICES IN
OVERACHIEVING AND UNDERACIIIEVLNG ILORMA ELE
MENTARY SCHOOLS Oral. No. 7729610

STOLL, Lynn Jeffe, Ph.D. University of Miami, 1977. 208pp.
Supervisor: ,Dr. Charles Mangrum

Purpose

This was an exploratory Judy di:biped to 14..st the hypoth-
esis that educational practices wuld be identified which were
related to successful and unsuccessful reading programs inde-
pendent of non-school student backgruund characteristics. The
purpose of this study waslo identify memplars primary read-
ing practices and to examine the perceived actual and ideal
frequency of oceurenee of these practices between overachiev-
tag and underachieving -el mentary schools.

Procedures

The population consisted of 114 overachieving or under-
achieving Florida elementary schools stratified i...pur.ionatety
by school district size and matched for non-school background
Characteristics (e.g.. number of third-grade students with.
Silaritsh as a first language, the perceelage of families who
earned under $3,000, the percentage who were college educated.
the percentage who were employed in a white-collar job, and
the percentage of minority students). The copulation included
only those schools In which third-grade students achieved
higher or lower mean communidation skills' subtest scores
on the State Assessment test produbed by the Student Assess-. ment Section of the Florida Department of Education than would
be expected given non-school background factors.

A conceptual model of exemplary primary readtegpracttees
was synthesized from a review of the literature and).research
instrument (Teacher Assessment of Ileading Programs,, TARP)
was consiructed to measure perceived frequency of occurrence
of thesisexemplary practice) in overachieving as opposed to

_ underachieving schools: Teachers who had taught in the se-
Aectell schools for at least one year and who were assigned to

a regular first -. second -, or third-grade classroom were asked
to coemiete the questionnai re (TARP)designe d by the researeher.
Data were collected from 84 percent of the sample (N = 753
teach ins).

To jest the relationship between frequency of occurrence of
exemplary primary reading practices as perceiveti class-
rani) teachers and student under- or overachievement the data
were submitted to a multivariate analysis of variance. The
2 x 3 design classified schools by distriet size and student
under- or overachivement. Thtee data subsets were analyzed
for six program components: discrepancy scores representing
teacher dissatisfaction with the frequency of actual versus Ideal
occurrence of the exemplary practices, "is" scores represent-
ing teacher perception of the actual frequency of occurrence of
they practices, and "should bo" scores representing teacher
perception ci the ideal frequency of occurrence of the selected
practices.

The results clearly indicated that: (I, Male pupils devalued
stories with female Stimulus persons. They were less attractec(
thud female pupils to females main characters engaged hi the
setae behavior as were males. (2) The presentation of female
main characters increased the likelihood of pupils estimating
the same number of girls and tors could perform the main ac-
tivity and reduced the ilkelthood of pupils estimating that mostly
buys or,orily boys could succeed in the activity. This "Nome
was true for both male and female pupils. Implications for
lendhook publishers and future research were discussed.

Conclusions Implications, and Recommendations I

The following conclusions were drawn from the esuits of .

this study: 1, Reading programs in overachievin Is are
perceived to bemere similar to a enAel of an ex ip ary pri-
mary t eading prne,ram than are reading preerani in under-
achieving schools. 2. Teachers in overachieving schools per-
ceive that 'dequate tewanns La been made fur students
with special leal-iiing problems uhereas teat.hers in under-.
achievieg betimes feel that tle.se previsions ate inadea.ate.
3 The exemplar} primary ieathnt, eiactieee from
a re View et expel t mitnion conezise leetabi sinceptual
model of aii-e\eittplary prInlar) i ..kdir4e; lif ogS 2131. 4. Teachers
in different site Stiltiol dibUict. 11.t$ c different perceptions of
and expectations for their seiZiels' teed* ps 'yams.

The conclusions from this etude imply th.it primary reading
program components have beer Acetified a1, i ca
lated administratively and do have a relationship to student,
reading achievement independent of non-school feelers.

Tho 'Whits of this investigation also tentatively suggest
that if education'al decision matters were to adhere to the pro -'

specified by reading experts, student
acMcv neat might be increased in underachieving clementnry
schools.



THE SUITABILI tat_READiNG AND LANGUAGE TEXT-
BOOKS: IN REGARD T-0`sFU1)ENT READING LEVEL

Order No. 7731134

THOMPSON, Parley Dean, Ect.D. Brigham Yqung University,
1977. 137ne. Ceairmart Ni K. Campliell

The purpose of this study was to determine the suitability
of the second, fourth, end sixth grade language and reading text-
books by comparing their level of readability as measured by
the Fry Readability Formula with the Comprehensive Test of
Basic Skills test scores of the corresponding students in the
Sierra Sands Unified School District. The. Fry 'Formula was ap-
plied to the Harper and Row basal reading textbooks and to the
Patterns of Language textbooks by American Book Company.
The fall 1975 (CTBS) reading and language achievement scores
of-the corresponding students were used.. It was concluded that:
(1) the secomigrade reading textbook, Strand 2, was not suitable
for the average second grade students' rending lestruction,
(2) the second graqe,language book should not be used for lan-
guage instruction with the average second grade students, (3)thc
fourth and sixth grade reading and language textbooks arc suit-
able for the students' instruction in their corresponding grades.

. THE EFFECT OVER TIME OF PICTURES ON THE AC-
QUISITION OF SIMILAR AND DISSIMILAR SIGHT WORDS
BY PREREADERS Order. No. 7732393

UDE, Carol Kruger, Phil). Emory University, 1977. 109pp.
Adviser; Dr. Donald A. Gordon

In the present study the effects of picture cues on the learn-
ing of orthographically similar and.dissimliat sight vocabulary
words were investigated with pre reading subjects. The goal
of the study was to eillend the existing findings in this area of
reading reseasch by: (1) examining the impact of time on the
effects of picture cues, (2) further clarifying the role of the
Sex of the subjects, (3) clarifying the dimension of the ortho-
graphic similarity of the words taught through the development
otsuidelinee tor-the selection of the similar and dissimilar
words, and (4) varying the procedures used to present the pic-
ture cues.

Seventy-two children; 36 boys and 36 girls, who were en-
rolled in four different private kindergartens were assigned
to one of three different groups: (I) a Word Alone treatment
in which thegraphic stimulus was presented alone, (2) a Simul-
taneousPicture-Word treatment hi which the graphic stimulus
and an appropriate picture were presented together on' the

same page, and (3) a Consecutive Pletiire-Word treatment in -..
which the picture was presented first on a separate pfrge, fel-
loOsci by presentation of the word alone on the separate page.
Subjects were adralnisiered alternating training and'test trials'
in three consecutive sessions which took place on different
days.

. ApalySis of the results showed that subjects in the Word
Alone group performed significantly better than subjects in
either of the picture groups, and subjects in the two picture-
word groups performed essentially the same. There were no
overallsex differences nor was there any Indication that the

;" interference effects of the picture cues significa0 changed
over time. All Subjects learned significantly more dissimilar
words than similar words, and there was no interaction of
word type with treatment group. Results were discussed in
(Elms of previous findings and Samuels' Plot attention"
theory, and directions for future.research were suggested.

T.HE ROLE OF TEACHER SXPLCTATION ON TUE ACQUI-
. SON OF READING SKILLS AND THE SELF-IMAGE IN

THE PRIMARY GRADES Order No. 7801186 t'

WARLICK, Joan Quarles, Ph.D. University of Souti Carolina,
1977. 87pp

-This investigation tens an attempt to determine whether or - ,

not primary teachers' expectations affect the acAuiring of spe-
cific reading skills or the self-image of their pupils.

The sample consisted of ten teachers and 204 second grade
pupils, designated as slow-learners, from two rural counties
in South Carolina.

The teachers ranked their pupils, at both the beginning and ,
the end of the two and one-half month study on a cpntinuurn on
'two items; 1) expected pupil- performance, and 2) pupil per-
ception of scholastic Success.

Lit each of the ten classrooms, the five highest ratked,stu-
, dents were designated top students in the sealing group, the

five median ranked students were designateA middle students
in the reading group, and the five lowest iaekscl students were
designated low students in thesreading group.'"

The Comprehensive Tests of Basic Skills, CTBS, Level B, ,

Form S, was used to determine reading achievement. Brook -
over's Academic Self-Cone-Opt Questionnaire was used to as-
sess self-image. The pupils hadeaken the CPBS in the spring
pricir to the investigation. Scores for the rerdirsg portion of
the test were taken from the pupil's permanent school records.
All the pupils in the sample were given the Academic Self -
Concept Questionnaire in September, 1976 and again in Novem-
ber; 1976 The reading portion of the CTI315 was administeged
to the Pupils in November, 1976.

* Using ANOVA, the reading scores Of the top students were
compkred to the reading scores of the middle and low students.
Between the top and the low student's in these designated slow-
learning groups, significant ctiffgrence ranging from Fe5.795,
p< 0.004 to Fe5.011, p< 0.008 was obtained on three of the four
eubtests for reading. On Total Reading, an F- 5.056, p< 0.008
was found, No significant difference between groups was found
on pupil self-Image.

Correlational analysis yielded an F.0.68058, p< 0.0001.
between the first and second teacher rank ordering of pupils t
On pupil perception of scholastic success (self- image). Cor-
relational analysis of Fe0.61374, p < 0.001 was found on
teacher ranking of expected pupil performance.

The major conclusion of this study is that teacher expecta- ,
tions do affect the acquisition of reading skills between the top
and the low students in a reading group of slow-learning pupils.
When teachers believe students can achieve. students do
achieve. When teachers believe that students cannot achieve,
this belief influences student performance.

14



A COMPARISON OF TWO ORGANIZATIONAL APPROACHES
TO REA)ING INSTRUCTION-IN THE MIDDLE SCHOOL

WELSCH', Vicki aFreniere, Ph.D.
The University of Florida, 1977

Chatrperson: Rothe lien Crews

The purpose of this study was to determine if significant dif-
ferences in reading gains existed between the reading scores

,obtained from middle school students who participated for twelve
. weeks in a reading center based on the PN. YOnge model and

those scores obtained from the same middle school students
who participated toNthe same 'amount of time in a traditional
classroom approach to reading the following year. pains were
measured by pre and posttest scores rom the follOing sub-
tests of the Stanford Diagnostic Reading Test (SORT), Level
Reading Comprehension, Vocabulary, Syllabication, Sound Dis-
crimination, Blending, and Reading Rate.

- The sample for the study consisted of 704 students (380
mates and 344 females) who worked on their reading skills in
the reading center in a middle school in Gainesville, Florida*
during the 1975-78 school year and 755 students (982 males
and 373 females) from the sainelmiddle school who 'participated
in a traditional classroom approaoh to reading instruction dur-
ing the 1976,777 school year. There were 220 sixth graders,
283 seventh graders, and 201 eighth graders wheparticipated
in the study during the 1975-76 reading center and 257 sixth
graders, 238.seventh graders, and' 255 eighth graders who par-
ticipated in the 19761.-77 traditional classroom approach. Fifty-.
three percent of the student body 'were on either free or reduced
lunch, fifty -nine percent of the students were transported by bus
from Various parts of town, and forty -three percent oLthesin-
dents were Black while itity-seven percent were classified as

The treatment of the reading center group consisted of read...,
ing instruction by means of the,adapted P.K. Yonge model. This
model was depigned to Incorporate counseling techniquts with
reading instruction. Students were.encouraged t ork on spe-
cific skill needs that they identified on the basis , their pretest
scores which they discussed with the teacher during an initial
conference. Besides these specifieneeds, students also worked,
on other skills as were indicated by the reading teacher. In-
struction in the reading cent approach.was scheduled on twelve
week cycles with students coming to the reading center from
their language arts classes on alternate days for a total of
twelve weeks, During this time, students participated in the
following activities: pretesting followed bs, an individual-Zen-
lerence, eight weeks of skill instruction, and posttesting fol-
lowed-by a final individual conferance during which the student
and teacher discussed progress the student had made in reading.

The traditional classroom approach to reading consisted of
reading Instruction on a daily basis throttkhout the year. The
materialsconpisted of a basal series supplemented by materials
used in the reading center the previous year. For both the read-
tog center *roach and the traditional classroom approach
classes ,' were homogenemisly grouped according to reading
achievement.

The (statistical analyses of pro and post test scores were
done using the, statistical analysis system MANOVA procedure.
The ,multivariate statistic used was Pillais Trace. Univariate
ANOVAs wore also computed for nsh of the six subtests to
test for significant differences in ere pre and post test scores.

There were statistically significant differences between the
results of the reading center approach and the traditional class-
room approach to reading instruction on all otthc SOR sub
tests. At all three grade levels the results a the sixth, seventh,
and (eighth grade students favored the readiog center approach.

Order No, 77-29,295, 119 pages.

A STUDY OF THE EFFECTS OF TRAINED VS. UNTRAINED
VOLUNTEER AIDES IN INDTADVALIZED READING IN-
STRUCTION IN GRADE FIVE Order No. 7730877

WHITE. Annadale Rhoads, EdD. University of Northern Colo-
rado, 1977. lllpp.

The purpose of the study-was to investigate the relative
value of the to of trained volunteer aides in individualized
reading instruction comraredwith the use of untrained aides
or no voiunteer aides in fifth-grade reading classes. Training
was defined to include one three-hour session of orientation.
and instruction by the reading teacher and scheduling of each
trained volunteer'slime by the teacher.

The study compared the isnprovemliit-in the reading com-
prehension skills of students in an indivichialized reading pro-
gram taught under three conditions: (1) taught by the clay, -
room teacher alone, (2) taught by the classroom teach.,
seven trained volunteer aides, and (3 taught by this classroom
teacher and seven untrained volunteer aides.

The experiment was conducted at a middle-class pub&
school. Condit Elementary School, in Claremont. California
in the fall of 1975. Each e eighty -one filth-grade students
enrolled in the schoo was, pi cd randomly in one of the-three
subject groups. AI the beginning of tale es-pennienteach-sub-
ject was pre-tested by the Stanford Reading Test lnteritiediate
IT. Test I}Word Meaning) and Test. 11 (Paragraph Meaning)
Form W. After fifty-three hours of i istruction during a six-,
teen week period each subject was post-tested by ,Form X of
UV same tests.

Two null hypotheses *ere tested. The first stated that there
would, be no significant differences-in the gain scores in reading
comprehension of-Word meaning between the three groups. The
second stated that there would be no significant differences ins
the gain scores in reading comprehenston,of paragraph mean-
ing between the three groups. 441

linbjects in the three groups had been selected using strati-
fied random sampling procedures, but to further insure,that the
groups were drawn from the same parent population, the anal-
ysis of covariance was used. The data'were then tested by the

leffe Test for Multiple Comparisons.-The values of F at the
.O&probabillty level of significance were considered the cri-
terion for accepting or rejecting. 4.

Results.

On the basis of the statistical treat:'.1nt, the first null hy-
pothesis Was rejected. The groilpa...:sted by the trained volun
teer aides showed much greater gains in word meaning eompre-
fieesion than either of the other tleo groups. An alternative
hypothesis, that the classroom teacher could effect greater
gains alone than with the help of untrained aides, was notsup-
ported.

The second null, hypothesis was retained. Neither the use
'of trained volunteers nor the use of untrained volunteers made

significant difference in reading, scores in comprehension of
paragraph meaning.

15

. Conclusions

It was concluded that the use of untrained volunteer aides
had no positive effect iMbn the'suececsof riehIng either word
meaning or paragraph meaning. It ifas further concluded that
the use of untrained volunteers did not adversely affect the
teaching of those 'reading skills. Trained volunteers were not
successful in assisting teaching of paragraph meaning, but
they were remarkably e leciive in aiding the class to learn
word meaning.

An important question to which these conelustons led was,
Why were trained volunteers so successini in teaching word

(continued)



meaning aid so unsacces.iful in teaching paragraph meaning?
No positive answer could be given, but certain speculations
were made regarding the appropriateness of the teaching tasks
which were assigned to volunteers and the importance of spa-
cifietty in their training.

,Recommendations

e 'It was recommended that suburbah school districts develop
rcompr-hensive volunteer krainieg programs, that volunteers
be trained for specifte teaching tasks, and that teacher training
include an-awareness of current patterns ir. school - community
communication.

It was further recommended that other studies investigate
the effects of volunteer training in othi9 grade levels and loca-
tions, or6 varying socio - economic levels. In various academic
areas, and including more training hi the teaching of paragraph
'meaning,

THE 'EFFECTS OF TWO METHODS OF AUDITORY LAS-
GEMINATION TRAINING ON READINc READINESS SCORES,
INTELIAGEB.CE, ;ANTS AUDITORY.-- OISCRIMINATION ABIL-
ITIES OF FIRST GRADIPPUPILS

WHITING, Karen Osborne,
Mississippi State- University, 19'M

Director: Dr. Aubrey W, Shelton.

The purpose of this Addy was to determin if there was any
difference in auditory disirimination tween first grade
students taught using the adapted Elkonin method and the be-
havior modification method of auditory discrimination training
Two experimental and a control group were employed to test
the following hypotheses; 1. 'There will be no significant differ-
ince Ili the "...ditory discrimitration ability of subjects Who re-
ceive auditory discrimination 'training underthe adapted Elkonin
method, subject(: receiving training under behavior modification

(conditiges, and subjects receiving no training, as measured by
the Aualtery Discrimination 'Pest (DT) (Wepman, 1958) im-

_ inediately following rreatment or on a delayed posttest. 2. There
will be no significant difference between first grade.vaillhass
scores or intelligence scores for subjects who receive auttitory
discrimination training under the adapted Elkonin method, sub-
ject* receiving training under behavior modification °Orations,
and subjects receiving no training, as ineasurcd by the Metro-
paten Readiness Tests (MRT) (Hildreth, Griffiths & McGauvran,
190 or Otis-Lennon Mental Ability Test (OLMAT) (Olin & Len-
non, 1968TOithce linitindiately following completion of treatment
or oe a delayed posttest.

The subjects in this study consisted of '12 first grade-stud:1MS
Attending Ridgeland Elementary School in Madison County, hits-

gssissippi during the 19'16-72 academic year. These subjects
were randomly assigned to one of tnree groups; the two experi-
mental groups were given auditory discrimination training using'
either the adapted Elkonlik method or behavior modification
method of instruction. The control group was given no.auditory
discrimination training?, The 72 subjects were given pretests; '
posttests, and delayed posttests consisting of the ADT, MRT,
and OLMAT.

The Adapted Elkonin method IS comprised of a series of pic-
tures of ten common objects whose names cover 17 photiemes.
Initially the teacher presented a picture sr a common object on
an overhead projector, Below it was a diagram comprising
three jollied boxes; Once theanie of the object lead been estab-
lished the teacher proceeded to sound out the word, one phonetic
at a time, while laying down a counter in one box at a time, pro.
ceeding from left to right, The children were encouraged to
Imiiste'the teacher and practice 'until they could'condact the
analysis independently.

(0011ti111104)

The behavior modification meod's objective was to teach
auditory discrimination tasks through a program of `discrimina-
lion tasks. The discrimination tasks were presented in order ,

tit intreasing difficulty. ThE initial tasks wore obvious and easy
for the child, while We tasks near the end of the experiment
were considerably more difficult. Subjects receiving` this method
experienced three sequentially ordered phases of discrimination
tasks.

Analysis of the data consisted of a multiple analysis of vari-
ance calculated between the groups using the three criterion
variables: ADT, MRT, and OLMAT scores..This,analysis of
variance procedure produced no significant. F-ratios at either
the ,01 or '.05 level of confidence. The implication is that spe-
cific training, at least in these two hiethodt, does not improve
students' abilities to distriminate between similar sounds more
than auditory discrimination training that is normally encoute:
tered in the regular first grade readiness program.

Order No. 77-28,571, 71 pages..
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THE EFFECTS OF VARIABLE DIRE640148 AND FORMATS
IN READING WORKBOOKS UPON ORAL RESPONSES, VISUAL
CUE USE, AND ERROR SCORES

WILL/NS, Patricia McCalmont, Ph.D.
The University of New Mexico, 1077 "

Investigation of effects of-variable written/06;effions strict..,-
formats in third-grade reading workbooks soirgbasto answer
three questions: (L) Would shorter direCitons improve chil-
dren's understandi9g of directions, and would workbook exer-
cise error scorespe Affected ?; (2) Would changing standardized
workbook formats in exercise portiertjaffect understanding dr
tasks and/er error scores, and (3) children read bold -type
headings?

A 3 x 4 split-plot factorial design was used--Direction 1

Readability Level (3) x Format Variables (4), Materials were 1

from randomly selected third-grade reading workbooks from .1.
three leading publishers.

Three Direction Readability LeveiS were formed by redutinf
the number orwords anisyllablen Group 1--Regular Direc-
tions (publishers''); Groub II-- Moderate Directions; and Group

Directionsu Four formats were presented: Format I
I, the regular publishers' formats; Format 2,a Disguised
Format with the removal of numbers, lines, or pictures; For-
Mai 3; a Concealed Format (from view of subjects while direc-
tions were read orally)' land Format'4, which contained an ex-
Ample. /

Inlorder to test theimaterials, fortr'eight third-graders
and fourth-graders, with reading accuracy and comprehensions
scores of 3:0 Oat leivi or above, were randomly placed in
mild three Directior.eadability Level Groups. ',The mea-
sures were (I) Oral esponse Level (tape recorded and coded)
(2) Visual Cue Use (qi format portions), (3) Direction Errors
(for precise exercise instructions); and (4) Comprehension
Errors (for correetfexercise answers). In addition, an enu- I
meration of subject who read bold-type headings orally deter-
mined a percen of Headhigs Read.

An Analysis of °variance determined significant effects:
(I) as'the result of Direction Readability Level: I

$ I.

Response Lev'el p,.01
Visual Cue Use E.001
forectfon Error e.001.

and (2) as the, result of Format riables:

Ilesponse Level k.001,
Visual Cue use e.001
Directloe Error e<.001
Comprehension Error p02

6
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Significant interactions; 2<001, occurred for oesponse
Level and Visual Cue Use as the result of Direction Readabil-
ily-CtiOel and Format Variables. The Tukey'Test of multiple
comparisons determined the significant effects, v.05 for Di-
rection Error and Comprehension Error, and 2<.01 fdr simple
effects for 'Response Level and Vitual Cue Use.

An enumeration of Headings Read revealed that 10% were
read orally.

As the result of Direction Readability Level, (1) Shorter
directions produced the highest Response Level and bin lo "net
use Of Visual Cues as well as the fewest Direction Erro
(2) La Rs directions produce -the most Direction Errors n
the lowest Response Levels, (3) Ping directions produced the
higheit Visual Cus,Use, regardless of format, and (41 Cor pre-
hension Errors were not affected by changiviLdirection length.

As the result of Format Variables, (1) fbrsuit variations
produced highly significant effects for Response ..evels and
Visual Cue Use within each pirect:on Readability Level,
(2) Formats containing an example provided the highest Re-
sponse Level as well as the highest use of Visual Cues, re-
gardless of direction length, (3) Direction Errors were tho
highest when the format was disguised and unfamiliar, (41 The
Visual Cue Use was the least when the format was disguised,
and (5) Comprehension Errors were highest when the format
was disguised, Order No. 77-27,182, 167 pages.

THE,EFFECT Ol MUSICAL AND NONMUSICAL MEDIA
ONVORD READING Order N. 7801525

WOODERSON, Dawn Claudia, Ph.D. The Florida State Uni.
versity, 1977. 165pp. 'Major Professor: Clifford K. Madsen

The purposkof this experiment:was to Investigate the ef-
fect of musical and nonmusical mediaon word reading skills..

-Specifically, the facilitative effect of musical tonal p3,1teriis to
attract attention resulting in increased word readingNikills,
when compared viith non-musical media was experimentally
tested. Additionally, consequent musical learning in musical
instrument timbre association, and attitude responses to Mt-

. ferential treatments, reading, music, and testing were com-
pared.

Subjects were first-gradi children in five self - contained
classrocnis in each of two elemen'ary schools (N 261). These
schools represented differentiated cross-cultural achievement
levels. Intact groupsuin each sohoul were randomly assigned
to the five conditions: musical contextual clues, non-musicat ,
contextual clues, instrumeercues, kaleidoscope /silence pre-

- sentations, and a no-contact control. Treatments cesIsted of
original slide-tape instructional materials prepared for ad-
ministration to classroom groups. hi each sesSion,'selected

. words were presented aurally and visually, students were
asked to respond. and responses were verbally reinforced.

Within the experimental design, two music and two non-
music treatment groups were, compared with a no- contact
control group. One pair of muse and non-music treatments

4' investigated the facilitative effette of aural-visual cues; s
another eV compared the effects of musical and non-musical
contextual clues on word reading skills.

In the first comparison, the treatment designed to direct
aural and visual attention to thewords through the addition:of
instrumental cues, melodies) and,*tures was contrasted with

' a treatment containing saleidoecopic word ilictures eccom-
panted by siteslce. The second pair of experimental treatments
presented theiaal,word in context. The first treatment was
musical with et.ch *textual clue sung with piano or guitar

-stecompaniment. The comparison treatment contained the
semi aspects without music: that is, the spoken jingle was
aurally presented. closely approximating the rhythm, tempo,
and meter -1 the musical cotintetpart,

.
.

(cotititiutad)
. -.1-

An additional aspect of the study was intended to investi-
gate musical' timbre association learning pOnsibly resulting
from exposure to sight-sound relationships within the inane-
ment cue treatment. Therefore, a non-verbal Timbre Asso-
ciation Test was developed and given to all groups. Also,
subjects' attitude toward the treatments and die Timbre Asso-
ciation Test was cc mpared with attitude toward other music
and reading-related activities.

Results of School A and School B were analyzed difteren-
batty An Ana is or Covariance using the pretest as co-
variate was use to compare the variances of .adjusted posttest

-seores in word- eading Ind timbre association. Word reading
trelipients effected a significant gain over control groups in
both schools, hi School A. the group directel towaripural .
and visual attentiveness via instrument cues was significantly
better than the musical contextual clue, non-musical contextual '
clue and control'groups. The kaleidoscopeisdence group was .

significantly better than the control group but not significantly
different from Mime groups. The four treatment groutSs iii
School B were not significantly different from each other;
however, as in School A, the superior performance c4 subjects
given the instrument cue treatment was observed in School B.

Timbre association skills were not significantly affected r
by the, instrument cue treatments in either school population. .
A lcw ptsitive correlation between the pretest scores in read-

' frig and timbre association was observed.
Attitude measures indicated tharthe experiences associated

with-this experiment were more positive than neutral or nega-
tive, and at least as positive as other comparative school
activitlps.
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