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A COMPARATIVE EVALUATION OF THE PREREADING
SKILLS PROGRAM AND THE CONVENTIONAL: APPROACH
T0-REABING READINESS TRSTRUCTION Order No. 7801127 .

BOGGS Jaunita 'Lou, Ph.D. Uni\rersity of Soulh Ca.rolina, 191'7
l“m? R
Fl

: "hu study was designe'd lo conipare the eiiecl.iveness of the
= Preruﬂing Skills Program and the conventtcnal method of
" . “teathisg reading readiness in kindergarten on bubsequent kin-
‘dergarten reading readiness achievement. The“study included
150 ckildren from Tour fuli-day }cimierg’arten ciasses in two
?hlic wlementary schools in Horry,County, South Carolina,
'he students were separated by sex and race aid randomly
ﬂm to classes. Treatnients were randomly assigned to
tbath!m gtggn-tﬂhm?“mﬁ—t‘ e PRS [ésson# were admints~
b ilycbasts by experimentil teachers {rom October 1,
‘1 io Febriary 25, 1977, During this same period teachers
otm eqntrol treatment provided fifteeh o thirty minutes of
© dally-tnstruetion iz reading réadiness, No'restrlfiions or sug-
_ gestions fpr. content of {he conventional readinesd activities
mere imposed on’the control teachers, This investigation sought
i -to sfidwer the fundameniat-resear’ch question of whether or not’ -
=~ " othe vlrnbles ditferentiaily effected the relationship between
= W lruime'nt 2nd the nubsequeut readireds achieverhent, Class-
. rogm Bbserutions and leachers reports were used in data
coliction i*elevant o thi tmcstton, Data were gathered per-
taining to the y classroom activilies, student age, solio-
econonite statud of parents, and atlenda.nce during the tréitmant -
. berlod, Additionaliy, factors such 4s class size and physical
. mpwce were also wnsidereq After theflve-month tredtment,
: * & posl-test baltery of standardized tests was given lo all stu-
05 A demte measuring five devendent variables: visual diserimina~
. ¥ )lon ~auditory discrimination skills; letter naming, vo-
- c.lhllqr, and coneept developmenl, Data pertaining to the
. dependent variables and to the tlassrodm factors were statis-
tically a.nalyzed .usiivg regression models for unfvariate and
.- muitivariate-analyses of variance, Hesuolls indicated tivat the
eonndiom& appmacﬁ' Was eipiiim’tly more eﬁeétlye than
_-the PR8 Program in facttilating the attatnment of the following
: readinese skills: visuat dlscrlmlnation auditory dis~
crimimation, [¥tier naiing and. voesbulary, The Prércading
Skills Progrant and the convenllonal appyoach o reading réadi-
_ness were equaliy effectiVe in facililating the attainnient of .
“basie ooncept development. Significant differences in the pro-
__portlon of time teachers devoted to datly adt(viites, and in the
"mimber of days absent from school during the tfeatment period
“were jdentitied, ,On the basly of the results of this study, it was
. contluded that the conventlonal approach 1o reading readiness
instruction was superior ic the Preveading Skills Program in
_{acilitating the sttainment of reading readine s skills, How-
“wvar, the implication was that success of sny reading progsam
ilrdspendent upon many classroom faclors, most important of
_ which are the skills and the enthusiasm of the teacher for the
.. method of Instruction empioyed. -
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_ reading resesrch and may also Indicate a need for the recog-

_performad 23 of the 24 teachlng, supérvisory. and adminintra-

. cialists,

-ing supervisor's certificates within 2 central agency. -2. There

_volvemcnt iridicates the nedd for preparation {n these.areas,
" lru:e at the presant Lme netlher reading validation or readiﬁg g

READING SPECI.ALISTS ] OHIO‘ AN ANALYSIS ‘OF |
TEACHING, SUPERVISORY AND RDMINISTRATI‘VE 'l‘ASKS

.

FLICKINGER, Gayle Glidden, Ph.D, :
The,.ixniversity of Akrorl, 1971, S

.

" The pramem T )

. The purpose of the study is to afalyze the relationship be-
tween the four categories of reading specialists and the fre-
quency with which they perform tasks, in a stratified random-
mample'of schuo] distriets, in the public schools of Ohlo. The
resulls provH a means by which the rgading spec:.a!ista may
analyze'their'positions regardiess of designited district title,
‘The categorles used are those established by the Internationad
Reddipg Association; speclal teacher of reading, reading clin-
ician, reading. consultant and reading director.

Ll Y - o
.- ’ J
a stratifled random sample of suhjects was wzed for thlt
dudy The sample included 600 reading specialists selected
ra;.domiy from the reading specialists’ population in the four
school distrjets: exempted village, county, iocal and city, i
Mailed questionnaires. wgre employed and brought a return of
82 per cent. o
The major' hypotheiis that: ga\re direction to the study wal:
Thers will be a significant difference at the .05 1&vel of the
frequency with which the speclal teacher.of mding, the read- .
ing clinfcian, the  reading consultant, or the reading director
perceive the j’reguency with which they periorm cerfain teachs
ing, supervisory, and administrative taske. This hypothesis
generated 94 other hypotheses as each of the 24 taskp were
analyzed by each category of reading specialist, .
There was z sigrificant difference betwesn-the: four cate~
gories of reading specialists in the frequency with which they

.

e

(s

“tive tasks.

+ Lo

Conclusions 5

The signiiicance"of lhis study rests with the premise that
it has endeavored to analyze the role of the reading specialiats
arid to delifiéate some responsibilities and tasks that are char~
acteristic of the reading specialfsts. 1. Different titles do, not
always indicate different dutles or responsibililes. Respons
dents liatéd 5 total of 94 diiferent titles, 2. Responsibliities
may be the same for all réading speciatists, regardiess of
title. 3. The Chio reading specialtst is a product of the eduypat
Horai facilities of the State of Ohio, 4. Speciatizaiion or ex-
perience at the junior and senter high school level appears to
be less than in the elementary school. 5. The informs:l re-
sponse¥written on the questionnaires indicate & Wwillingness
on the part of lhe readifg specfalists to become involved in

e

nitton of the roles and responsibilities of these reading spc-

Based on the findings of the study the following lrﬁpucatima
are,madet 1. Locating isiformation concerning reading spe-
cialists’on'a statewide basis from the certilying agency was

found to be an almost impassible task, There is a need to cate-" --

gorize information on hiolders of reading validations and read-

ie a certain percentage of time that the reading specfalists are” )
ihvolved In tasks of adminlstratim and supervision, Such ih-

( contimwd) e
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A COMPARATIVE EVALUATION OF THE PREHEADING
SKILLS PROGRAM AND THE CONVENTIONAL APPROACH .
0. READING READINESS TRSTRUCTION Order No. 7801127
- . e

BGGGS, Jaunita Lou, Ph.D. University of .South Carclina, 1977,
188pp. -t ) . :
.‘This study was designed lo compare the effectiveness of the
= Prereadlng Skilis Program and the conventicnal method of
“teachlrig reading readiness in kindergarten on jsubsequent kin-
dergarten reading readincss achievement, The"study included
150 children from four fuli-day kindergarten classes in two
.~ public elementary schools in Hervy,County, South Carolina, *°
e students were separated by sex and race and randomly
- adsigned to classes. Treatnients were randomly zssigned to
tagthérs. Filteen tothirty mfiute PRS [éssons were adminis-
on a dallydasis by experimentil teachers from October 1,
) 1978, to February 25, 1977, During this same period teachers
s ‘of the control tceatment provided fifteen to thirty minutes of
daily instruction i reading réadiness, Mo testrictions or sug-
gestlons fox content of the conventional readiness aclivities
wers imposed on'the control teachers. This investigation sought
-to ahgwer the fundamenad-resear’ch question of whether or not’ .
~ " other varidbles differentiaily effected the relationship betwee
© %the treatmeht and the subsequent readineds achievement, Class-

~: " roomobservations and teachers’ reports were used in data
"+, collection velevant to this question. Data weére gathered per-~ *

tainlng to the daily classroom activilies, sludent age, soélo-
econoniic statud of parents, and attendance during the tredtment
period, Addittonally, factors sinch a5 class size and physieal

* space were also considered. After thedive-month tredtment,

< ' a post-iest battery of siandardized tesis was given lo 2l stu-

\,

dents measuring five dependent variablgs: visual diserimina~

Z+ " ton wiilli ~auditory discriminatlon ski)ls, fetter naming, vo-

L "/cahulanr. and concgpt development. Dala pertaining to the
+ dependent variabies and to the 2lassroom factors were statis-

*  tically analyzed usihg regresslon ywodels for univariate and
multtvariate analyses of varianee. Resulls indicated that (he
Lonventional approach Yas significantly more effective than

. the PRS Program in factiftating the attainment of the following

-, rewding readinese skills: visual discrimination, audttory dis-
criménation , Rtter naiing and vocabulary. The Préreading
Skllls Program and the conveniional approach to reading readi
_ness were equally effective in facilitating the aitainnient of
basic concept development, Significant differences in the pro-
portlon of time teachers devoted io daily a’:%riucs, and in the

“aumber of days abseni from school durlng (he treatment period

o ‘were entified. On the basls of the results of this study, it was

.. concluded that the conventional approach g readlag readiness
- instruction was superior to the Prereading Skills Program in
facilitating the attainment of reading readine s skills. How-
‘ever, the {mplication was that success of dny reading prog.am
is dependent upon many classroom faclors, most Important of
¥hich ate the skills and the enthusiasm of the teacher for the +
method of instruction employed.

oW

.

. elalists. :

¢

READING SPECIALISTS IN t.)HIO: AN ANALYSIS OF.
TEACHING, SUPERYISCRY AND ADMINISTRATIVE TASKS

FLICKINGER, Gayle Glitden, Ph.D.
TheUniversity of Akron, 1977 .

> L]

The Problem . »

The purpose of the study is to afalyze the relationship be-
tween the four categories of reading specialists znd the fre-
quency wiih which they verform tasks, in a stratified random-
sample’of schuol districts, in the public achools of Ohio. The
resglts provi)de a means by which the rgading speciatists may
analyze'their positions regardless of designated gistrict title.
The categories used are those established by the Internationa:
Reddipg Association: speclal teacher of reading, reading clin-
Ician, reading consultant and reagding director.

A |
*»

- . © " ' TheProcedure ]
A stratified random sample of subjects was used for this
study. The sample included 600 reading specialists selscted
rafidomly from the reading specialists’ population in the four

achool distrigts: exemptled village, county, local and city, .

Mailed questionnaires were employed and brought a retury of
82percent.\' . ! . )

The major hypothesis that gave direction to the study was:’
There will be a significant difference at the .05 1zvel of the
frequency with which the special toacher.of reading, the read-
ing clinicjan, the reading cousultant, or the rezding director .
perceive the frequency with which they perform certain teach-
ing, supervisory, and administrative tasks. ‘This hypothesls
generated 96 other hypotheses as each of the 24 tasks were
analy2ed by each category of reading spacialist.

There was a significant difference between the four cate-
gories of reading specialists in the frequency with which they -.
performed 23 of the 24 teaching, supervisory.and adminiatra-
tive tasks. ) ' N .

»
5,

Conclusjons

The significanceof this study rests with the premise that
it has endeavored fo analyze the role of the reading speclalists
and to delinedte some responsibilities and tasks that are ¢hay-
acteristic of the reading specialists. 1, Different titles do not
always indicate differeni_dutigs or responsibilities. Respon-
dents listéd z totel of 94 different titles. 2, Responsibllities
may be the same for all réading specialists, regardiess of
title. 3. The Ohio reading Spetiallst is a product of the edugal
tioraui facilities of the State of Ohlo. 4. Speclaiization or ex-
pericncee at the junlor and senicr high school level appears fo
be less than in the elementary sckool. 5. The informal re~
sponsefiuritten on the questionnaires indicate a willingness
on the part of the readidg specialists to become fnvolved In
veading research and may also indlcate a need for the recog~
nition of the roles and responsibilities of these reading spe-

Based on the findings of the study the following iiplications
arg,made: L. Locating information concerning reading spe-
clallsts'on a statewide basis from the certifylng agency was
found to be an almost impossible task. There is a need to cate="
gorize information on holders of reading validations and read-
ing supervisor’s cerlificates within a central agency, 2. There
is a certaln percentage of time that the raading speclalists are’
hvolved In tasks of adminlstration and supervision, Such fh~
volvement indicates the nedd for preparation in these areas,
since at the present iime nelther reading validation or readifg

] {continued) -

~

i

/,

-

%

s




:
-
.
I
-
el
~
'

-

’. .\ .

.
-

-
-

M .
L L *

* supervisor's certificatiop ‘requlre courses in the areag of su-_

: parvision or administration, 3! Reading speclalists may be
. "+-. ’involvéd in matters concérning llge,readinﬁoﬁdgel, There Js
e no) tion réquired in this avea of.school management;
s proaf:':m gro:vqth cpportunities.need to be provided in this
-7\ are..4. The reading specialist may be cilled vpon'to direct
3.7 " readingprograms as well as dther reading specialists in the’
L4« - Alstrict. A course in managing a réading program would be a
7 useful adfudct to the-existing reading programs. 5. Therels a
T nead for {he International Reading Association’as 2 profes-
y sional organization to look toward setting up a system of pro-

fesgicnal certification on a national basis that would insure

oo some wailformity In the levels of preparation forthe eading
. specialists mationiwide, Order No. 77-29,597, 190 gages.

- -
. -

., . .
,f ) - \/ ' .
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A DESCRIPTIVE STUDY OF THE EFFECTS OF LANGUAGE
EXPERIENCE BASED LESSON STRATEGIES ON THE READ-
ING SELF-CONCEPT AND READING, PERFORMANCE OF

..., GETZ, George Gordon. Ed.D. Virginia Polytechnic Institute

e and State University. 1977. 118pp. .
. 1t was the purpose of {his study to exainine’the use of the

- naterzl language of the five subjects identified as having low.

ez reading sel-toncept s the basis for reading instruction, and

o ““to dnalyze, Wefore and after the treatment ericd, the miscves .

. of the eubjects to determine if the use of the language experi-

o ence.leason strategies had any effect on the quality or the quan-
Y ity of the subjects’ thiscues, -Furgher, the reading self-con-
cepts of the subjects were unalyzed before and after the

treatment pericd tq determine if there was a change.

. GICK, Randa And Wiliging, P:D.. . :

$ELECTED FIFTH GRADE STUDENTS  Order No. 77324‘93 .

.

AUDITORY TRAINING: EFFECT ON AUDITORY DISCRIM-
INATION, LISTENING COMPREHENSION, AND READING
ACHIEVEMENT e

Fordham University, 1977 .t ' .

[

L
Mentor:, Carolyn N. ledley R ' -
i . . 2

The purpose of this study was to determlye the effects of an.
auditory memory {raining program on audit diserimination,
listening coniprehension, nd reading achievement .of primary .
students with inadequate 2uditory’discrimination.

The subjects were gelected from 2 total poputation of I11
first-grade children in 2 public school system iocafed in 2 'sub=
urban community in Bergen County, New Jersey. The populz-
ticn was represen}ative of Engligh-speal:ff:g children from a-
middie-glass community. The study population includéd 81 sub- °
jects who were identified 2g having inadequate auditory discrim-
ination and 2g npt recelving supplemental instruction, - |

The materials employed in thiz investigation {neluded:

{1) the Auditory Digcrimination of Phonemes Tefl, congtrui&d
by the investigator to asess each studenti's auditory diserim™* -

" Ination ability, (2) the Durrell Listening-Reading Serjes, Pri-

mary Level, {o assegs ez.h studentl’s listening ability, {3} the
Metropolitan AchieVemeént Test, Prirfer, to assevs each atu-
deni’'s read!ng ability, and {4) the Auditory“"Tra!ninE:Progm!p-.
The subjgets were assigr‘.sd fo controi and experiméntal ,
groups. The'cuntrol groups, which included 20 children, main-
tained their, regularly scheduled academie program. The ex-
perimental groups, which included 40 chiidren, receivéd the
Auditory Training Program consisting of 30 twenty-minute

= datly lessons. - -

" The’'data coilected according to pretest-posttest design ¥
were analyzed by means of a series of analysésof covarlace,
The findings of thig ﬂudyﬁere as follsws: ‘1. There was & sig-
nificant differeace at the .01 fevel between the adjusted post- -~
tast scores of ‘controi and experimental grougs cn'achleverient

in suditory discrimination, Thi résults favored the expert- ’ ‘;.f sg1
mental group. 2, There was no significant differencs bétwaen o
the adjusted posttast scores of control and expcrimanta\;'g’rouipa .

*T'he data for thig research were obtained by analyzingthe
oral reading miscres of the five subjects uging the Readin
Miscus Inveitory (RMI) (Goodman and Burke, 1972). A miscue

L

==+ 12 n_deviation between the reader’s oral response and the on achiavement in listeding comprahension. 3. There ‘was no

v printéd materlal, In anaiyzing a reader’s miscues it is pos- significant difference between the ddjusted posttest scores of

%+, sible 1o measure the variables surrounding the miscues both control and experimental groups on achlevement In ronding, K
o " quiinditativély and qualitatively, %, _, Within the Iimita-ppsed.by the meéasuring gevlccs, the durae B

"y - ", . A yvevlew of the literature provided backgruad fhto the ton.of the étydy, and the sample, the followitg conclugions :

were reached:. 1. The Auditory Training Program did-contribute .
. sjguificantly to achievement in the abllity to discriminate i the el
auditory mode xt the first-grade-level. 2, The' Auditery Traln~ -

arex of the self, sell-concept and overall achievement, gelf-
= congept and reading, language expetience approach to reading
oo and theReading Miscue Inventory, . .

S Ugon completion 5i the treatment period and the analysis . ing Program did not ccﬁlribute significantly € achievernent {n %
., of the pre- and post-RA)'g, it wag found that the five subjects . lintening comprehensiof or, readlng at the first-grade level,—- -
! / ’ had mude gatns in their ability to utllize thé three cueing syse ‘The present study auggested that children, encountering ' A

difficulty irf discriminatiag in the auditory modo, be exposwd :

. {o gystentatic training {n auditoty m&mory in order to develop - 5

adequate ability in ayditory diserimination. It further demon- o

straded that it fe not worthwhila to inciude an intensive, sys- LT

¥ tematic traleing program in auditory mermory beyond what &5 » T
Prvided In convgnilonal curriculums with the aim of incressing.

reading abllity or listening abllity. . -

Order No, 77-28,079, 2:}3 pages.

{ems facilitating an increase in thequality of migeuos, and de=.
= cregsing the quantity of miscues, Concomdantly, the datz re-
flect*4 an Increase in the subjects’ reading seli-coneept,

. espee{ally with respect to reading in the: presence of and for
dﬁﬂ -1l .7 J - * .
Tt wze concluded that the study provides an alternative ap- -
proack to reading Instruction that utllizes the inherent language
.- of tha subject and that reading programs for the upger-elemen- - ' o~
: favy-etudent with a poor reading self-concopt need not be pre- oy ' o e
N -sented 18 a skill-orlanted process alone, but dealt with asa . ] oo
v. .- medning-based, interactive language and thought.process. ~The . ; )
o7 ehody also provided evidence that the readifg self-concept e~ v/ . o o 5
-y mantic differentiat scale created for this study edn‘be utilized I . S
. as an effecilye tool In classrooms to measute children’s reyd- It . o .
S ing aelf-concept as & tool in program assessment froh.tho 3f- . e o
T-0 0 fective standpoint. . . L - o 3
.+ 3 Ria recommended that this study, using ths RMIas & diag- o - o -
Do nostie reading instrerment ange.reading self~concept Seman~ | . . .
BT _Ale differeniial scple might be'extended, uping different locale, - “ . D
" .. “socfosconomic and frade-level populations.” It is recommended , . ‘ T
T+ 7. hag the sjudy be chrebed out tnan experimental degign. - ‘ W ;
Q .. .
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'~ AN-ASSESSMENT OF MIDDLE S8CHOOL READING PROGRAM
' PRACTICES IN THE 4TATE OF CONNECTIEUT -
< Order No. 1732770

t". . GIRARD, Blaine Henry, Ed.D. Boston-Univarsity Schoot of
.\ Education, 1977. 444pp. Major Professor: Thomas E. Cul~

Titon, Jr. :
C ' .
'l‘hé Problem: - . - ! .
Y - The primary purposes of the study were to determine the

‘objectives of middle school'reading programs through researeh

; and literature relative {o the middle school concept, the te;u:h-

E " ing of reading In general, and the middis schovi program in par-

- tieutar. 3econdly, a proposed assessrqent was gent to experts

=" in reading at the national 1ével for theil revidw and eritique.

3 The purpos2 of this stage of lhe study \yas to refine the pro~  _

_ posed aesessmant based upon the input of nationally recognized

" reading speclalists. At the same time the resaarchor was to
determine if general agreement could e attained from reading
specizlists at the national level as ta what constituted desirzble
“reading prugram objectives. Next, the writer’was to deter-
mine haw the level of achievemest of middle school reading © .
, programs inthe State of Connecticut gompared with level of

<" recGmmendation by reading speclalists at the natlonal level.

-+ " The final major purpoge of thie study was to determina how .
management techniqués at the middle sehool level compared
with Management By Objectives practices currently being in+

- traxfuced fo ublic sclwool ‘administration. '

»

Progedures ’ ‘ - -

L From an examination of literature and researeh, stalements
.-, of objedtives were tentalwoty established by the researcher as
7 degirabje reading prugmm objectives for middie school read-
Ing programs. The tentative statements were then submitted
to 21 reading specialists’at the national level for the purposs
of ranking lheir Importance, gathering ‘suggestiong, and in gen-
- eral to reline the reading program needs assessment instru-
© meut., Ninety percent returns were attained f rom, thé readmg
4 apoc.aliqts at the national level.
: i. The assessment was ©  to 73 ldentifiable Conneeticut
. middle sclioola to bé comp. by 4 reading speclalist or con-
"7t sultant or by a team of such personneé) wherd more than one
" existed on A given staff. In cases where nelther reading spe-
claliat or consultant existed, the‘g:nclpal was asked to aceom-
plisk the 2ssessiment. Overall, 73% of the middle school Bs<
. " sessménts were completed and returned
- *Ji Canclusions *
- Conclusion One. The writer discovered middie school read-
_ing program objectives to be ih harimony with the middle school
couaept which emphaslzed meeting the needs of siudents as in-
dl'ﬂduals. Additionally, the writer found that a middle schoot
gds asgessment instrument, receiving overill endorsement by
d

M

|.‘I,¢

-

CRoy

-

ing speciaiists at the national level, could be developed.
Conclugion Two. Data received from Connectlcut middle
sehoois Ted the writer to conclude that a device, pinpointing
process objectives leading to the attalnment of given product
s cbjectives, eoisld be hlghl¥ diagnosllé relative to the determjna-
tion of key weak cbjective areas.
. Conclusion Thrae. Nihety percent of the product obj ectms
. reee ivod a level of achievement signlﬂc-mtly leas than level”
" of recommendation ns,rovealed through the Chi Square tests-
" ol signifleance, This suggested a great deal has yet to be
actomplished ta bring about impravément to reading programs
at tlw mk!dle schoel levcl

R

‘

.

.
.f,!‘
..
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. Instructlon

Conclugion Four. ‘The study uncovered 2 o T .

need for regearch m. and lhe subsequent des;ﬁ?x?;fdginn?;e-

ment techniques curricula nt the unjversity.graduape school—————]

level in deparirents of reading {or prep-ring reading con-

sultants/direcicrsto carry out Ihejr teadership responsibilities

within"school systems. Besides having expertise, within the *

area of reading, the consultant/dﬂ‘ector must have manage-

mer(‘:t l:m;wh;;}v l;t:secl L‘l)pon :{lstem;:i., study of the area, '
onclusion Five. Qver ml

the title of consultant served,in the I:afrf: ‘.’:ﬁaﬁfgf'ﬁe:::a'ﬁmg

spegialist. It is vital to reading program improvement that d

thyee levels be in dperation: program direetor, consultant,

and specialist each with roles Ippropriate to pb'sltlun.

’ ] -

- v .
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THE EFFECT OF CONTINGENT INSTRUMENTAL MU‘Slc
INSTRUCTION ON THE LANGUAGE READING BEHAVIOR
AND MUSICAL PERFORMAMNCE "ABILITY OF MIDDLE
SCHOOL STUDENT.; - Order No. ?713'2025
conoqm Michael Vinzant Wyatt, £d.D. Colur?jmp
Teacher&College 191‘1 9Tpp« Sponsor; Profefflsor R, Doyg
Greer i . ‘

v
L

A -
Thls study examined two related problems: (1) Does goptin; .
gent music Instruction act as reinforcement for reading behav-
lor Ir: the,classfoem? {2) What Is the effect of contingent |
music’instruction on music performance achlievement levéls?
Flity-four subjects were selected from among all lourthgraders .
. “in two Schools in an !rmer-clty school distriel In the north-
“eastepn part of the United States. They were selected on the
combined basls of the following: (1) music aptitude, {2) Inter
es8in plaglsg a band inslrument, (3) parental interest, and
{4) classroom teachers’, recommendatlon -
One class of 27 student$ for each of the two schools was..
formed to rebelve mugic instruction from an ifinerant music
.teacher. One ¢lass was deslgnuted as experimenlal groug; th
other 45 control group.” The experimental group was detey-
nilned to be at least one yedst delayed In reading by standardizi:
reading achievernent test, The conlrol group was on “grade
level” or more In reading., The Metropolitan Reading Achleve-
"ment Test and the Watkins-Farnum Music Performance Scale:
were admjnistered az pre~ and posttest measures.of reading
aq@eveme‘tl and musi¢ performance achievement, reapectively,
A reversal design was combined with a non-equlvalent ex-
perlmental-control design to observe group reading compre-
henslon performance under no relnforcement and contingent

v. rélnforcement conditions, During the two basellne {no reinforce-
ment) phases, experlmenta: subjects gompleted reading com-

prékiension problems based on short reading passages. Their
rate of correct answors during the forty- minute reading period
was computed dafly, Al subjects received music Inatruction
daily, non-contingently, during baseline phases. Duringthe |
two treatmcnl'}:hases (contlngent rolh!orcement with musfc
instructlon), cxperimental subjocls meeting indlvidual daily
eriterion in reading received musie i,’nstruction in the pesle
room. Control subjects did reading problems under the-same
conditions as the expertmental subjeats, except that thetr muste
always received non~contingently .

Analyses of the twenty dally reding 1chievement mezeur:s
revealed sfgniflcant differences between the no relnforcement
and contingent reinforcemeft conditions {p < .01) and between
*he experimental and conlrol groups during the contingent reff
ftoreement phases {p < p01). Analyses of the pretestposttest
reading achievement ddta revesled 4 significant difference be-
tween groups at prétdst and no difference at posltest. Analyses
of pretest posttest fsic performance nchicve ment revealed
no signifieant il éronées hetween grodps, Musle (nstruction
was fdund lo be An effeclive reinforecr for inercaging achinl
dally reading performance. Contlngent musle Instruction did
not aifect mugle performnnee, .
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A squ OF THE RELATIONSHIP OF ELEMENTARY AD~

MRIBTRATIVE READING TASKS TO ADMINISTRATIVE
BACKGROUNDS . R Order No. 7731622 .

-

HUTSON arol Miller. Ph.D. George Peabody College for
'i‘eachers. 9717 134pp. N Major Professor: WIllIs Furtwengler

‘ "+ The purpose of this study, was to investigate the reiatlon-
ship betweesi the background of elementary administrators and
the adminigtrative fudction, which relates to elementary read-
Ing programg, Tha admintstrative funttions were defined gs
(2} planning,

_ uating. The background of elemenlary adminlstrators was de-

fined as: (a) teaching experience af the elementary level, -
" (b} administrative experience at the elementary level, and
(c) camppleted college credit hours which reknte to reading.
jnat ent, “Elementary Administrator’s Reading Task
_ Survee” (EARTS), was developed to measure an adminisira-
ter! egree of invotvement and self-perceived level of effec-
=, tiveness n the four defined administrative function areas. The

3 EARTS containéd 24 ltems with six items deveioped for each

of the four c'\tegorles. phnmng coordm'.zting. communlc.tttng.

+ and evaluating. .

__The hypothesis' was as Ioflows: The 'uimi lstr'\lor s back-
greund will not be significantly related to admmtstntiv.e func-
tions within the eleimnentary reading program.

- The resuits were as follows: 1. Etetneatary teaching ex-

. perience of principals was inyergely significantiy relatedto .

| — the principal’s deg.t'ee of lnqolvement in the planning of an ele-

mentary reading program at the .OF level, 2. Length of ele-
mentary teaghing experience of prineip2is was inversely sig-

- _tlts‘xcan.‘.ly related to the degree of the principmi’s self-perceived

avel of effectiveness in planning the elementary reading pro-

- - gram at the .05 level.” 3. Lengih of-administrative experience

* was Significantiy related to the degree of the prineipal’s ii‘l- .,
volvement in %hnnlng the elementary reading program at '

~ J051evel. 4 ength-of administrative experience was stgnlf:-

cantiy rehled to the degree of the principal's seif-perceived

[ fevel of'effectiveness in piavning the elementary reading pro-

[ gram at the .0 level. 5.XNunibér of completed college credit

+ » hour3 in reading and readtng relaied courses was significantly
related to the degree of the prineipal’s invol ventent in plarning
the elemenhry reading program at the .01 level. 6. Number
of completed cotiege eredit hours in reading and reading re-
1otad courses was signifieantly related to Ihq degree of the

_ principal’s self-pereaived effectiveness in planning the ele- |

"+ mentary reading program at the .05 leval. 7. Number of com-

- pleted eredit hours in 1eading and reading related courses

" was slgnificantly pelated to both the princlpat’s degree of in-

F,  volvengent and self-perceived level of effectiveness in eoordi~
nating, commiunicating, and pianning the elementary redding
_ program. at the .0l level.

. The t’ot’rqyln for the Pearson product-moment correlation

- coeificlent, attest scorlng and ttem analysis, and a muitiple
_ragresslon analysis.were ublilzed. Alpha scores completed

i werg as follows! Planning--.7811, Coordinating--.7866, Com- 1

L] municating--.azsd. and Svaluating--, . The alpha orthe 1
totni Instrument was 0362, . .

L3 t Tt
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) coordinating, (c) communicating, and (@ eval- .
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. behaviors of futors by rec0rding trequencles in

THE EFFECTS OF TRAINING ON PERFORMANCE OF ELE-
MENTARY TUTORS AND READIYG GAINS OF PRIMARY

TUTEES . . W ' - ' .
‘ ‘ .t
LAYCOCK, Virginia Klemkowski, Ed.D. o -
Memphis-State-Universlty, 1977 Sr e e S
. . " L.
Mafor Professor: Bonnie B. Roberts’ - ¢
As studenc tutoring gs beingused to suppiement ¢lassroom
instruction, paeparation of tutors has™become a concern in pro-*
gram implementation. The present’study was designed io com-
pare differenlial effects of four‘types of tutor training on the s .
peﬂon;nance of tuiors and on the reading galns of tuiors and .

. tutees. Theystudy zddressed three major questiona! (1) To

what axtent are skills émphasized in trzining applied in the tu- | .

torial sefting? ({2} Do types of training differentially affect °

sight word gains achieved? and (3) What jutor behayiors are -

mos{ associated with tutee achlevement? ' .
First, second, and third graders from two, open-space public

schools were referred o receive assisiance in reading. Teach- ' .~

ers also recommended foufth, fifth, and sixth graders to serves ;
as tutors. Seventy-two pairs were randomly gselected from .
those referred and randomiy assigned to one of four {raining L

condifions: Indiructional; interactive, Combined, or Minimal.

Tutors In the first three groups attended.separate series of six,
40-minute training workshops conducted by the researcher.

Workshop treatments used. cpmparable methods and diffe; ed ..
only in the types of skills emphasized. Tutors in the fin L
group received only the minimal .dlrections givén to all tutors -
prior to meeting their tuiees. . :

All tutees were lndividdnlly prelested orgreading Fry's Iist oL
of Instant Words. The first 50 words fnigsed by each tutee were , '
prepared on flasheardg for tutorial use.” Tutors were pretested |
on the word lists of their tutees. Readingability was assesséd -— - >
In terms of an abso az:lite (words read correctly} apd a proﬂqienqy L,
measure.(words read correctly per minute).

Tutoring pairs vorked for five, 20-minute stsions over a N
two~week period. .’{ Each fesson was lape recorded by the tutor.

All students were postlested on their respeetive word liste.
Five, four-minuté time samples were extracied systematically
from lhe tapes of each tutor. Five trained raters scored verbal -
16 performa.ﬁce .

calegories..

Griup means yere compared forsach dcpendent measure-
using oneway analysis of variance. The following results were
significant at the .05 levei: (1) tuiors with Instructional and,

Combined trainjng differed from those with Minlmal tralning s
in that they used more gaming but required fewer tutee re< ,

sponses; (3} tutors with Instrueiional and Combined training v
used more gaming than tufors with Interactive training bat they

iass frequently pronounced words fof tutees or used other lass

common lechniques; (3) tutoks with Instruectlonal iraining scoped

highest iz number of different activities inchided ancl use of

tracing «nd writing technigues.

On the follpwing measures, tutors did not differ signlftcanily
is a function,of tralning; ) pn‘aise. correcting and re-present-
ing, and encouragement; {2) frequencies of introduetory, drlll,
and thine sampling activities; (5) number of different teaching
techniques; {4} frequencles of phonics, usging and defining, and
visual-spelling technlques. Whether progress was evaluated .
in absolute or proficlency terms, tutor training had no signifi- .
cant effect on reading gains achieved by either tutors or tutees.

Multigle repression 2nalysls wag used to identify significant -
predictors of tutee achlevement. Five of the six most powertul
predictors of number of words mastered were negatively cor--
related with achigvement: praise, correcting and re-presenting .
introducing words, drilling, and time sampling.. The single
positive predictor of words mastered was the number of tatee
responses per lesson. Variables found to dceount for variance
in tutee proficiency gains Included the number of tutee responses,

*he use of less lypieal reading techniques, and gaming as posi-
tlve predictors. Phonles, cncouragemant,-and the numbar of
different lesson activities were negatively related ‘o proﬂciency
3.
e it wag concludcd that tralning as provided and evaluated had |
only limited effectiveness. Bigh productivity of tutors with only .
tinimal training suggests that formal prepa:%tlon may not be
necessary. Order No. 77-28,792, 141 papes. *
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THE EFFECTS OF A CREATIVE READING PROGRAM
EMPHASIZING THE RELATIGNSHIPS OF LANGUAGE
A&Q.E_L-AB..OBAIM.QE. STORY..CONTENT.._ .

Crder No 7130487

El{lc “ -___i :_-

. LO]-‘TON, Glenda Gaar. Ph.D. University ot Georgi‘.x 1977.
295pp Supervlsor- DE. Byron Callaway

. The' purpose of this study was to deterntine the ¢ifeels of
# 4 creadive reading program, which einphasized the relation-
- ships of language as 2 méans for elaborating on story eontent,

v on the creative thinking abllities and reading eompréhension

of selected fourth and fifth grade students.

“Sevenly-cight fourth and Qifth grade students {rom Tinsley
ElemenlarySchool in Bibb County , Georgia, were randomly as-
signed tir two ticatment groups for a 10-week tralnfng pericd.,

"Tﬁe ‘rre:gment 1 Group partictpated In the ereative reading
program, and the Treatment 2 Group contlnued thelr usual in.
structlon a$ outlined in the Houghton Mlt{lin brfsal series.’

tt 2 hasic relsﬁonahips of langunge, the creative thinking abili-
ties of fluency, flexibillty, and originaliky, ind lideral and in.
Jerenttal comprekiension was determined by admlinistering the

pfs Iang!_a'g

,  for'Imtermediate Grades 4,5, 6) form A,
0 T After 10 ;eksw ojﬂ trgxlning, sttests were admlnislered on

¢ Torrasfee Tes satlve' Thinking, Verbal Form|B, the

Hew Developmental Reading Test for Iitermediate Gr: s,
Form B,’'and three orcative reading fagks designed by the In-
vesﬂmtor--:he. Asking Task fasking quéstions about whe{ta the
gtéry does not tell), the Adding Task (adding now idéas to story
content}, and the Changing Tadk {modifylinz.or changing story
content}. 1‘:; :y riginality of the Adding Changlng Tasks
Was assess Torrance’s Supplementary Seoring Guide for -
the Evaluation of Originality and Interebt. -

A one-way analysis of variance was/uscd to determine.the
differences boiween treatment groups on the dependent vani.
ables of ereatlve thinking and reading comprehension. An alpha
level of .05 was required to yeject the 10 null hypotheses re-
lated-£6 these yariables,

Pearson’s product moment correlation coeffieicats were :
computed to establt$h inter-seorer reliability on the three
creative reading tasks and the originality of the Adding and
Chaniglng Tasks,

Stalistieal analyses of the data yiclded the {ollowing results:
1, Students particlpating in the Creatlve Reading Tralning Pro-
gram performed signtfleantly better on twe of the three ere-
ative reading tasks§ asking questtons about whiatl thie-story docs
not tell {Fa17.87, p'< .01} and making ehanges or modilicdtion
of story contunt {F--B 13.1p < .01). 2. The true difference be-
tween studenits panicipating in the Creative Reading Tralning

. Peogram aud thoge partictpating in the Basal Reading Program
on the third’ereattve reading task, the addition of ideas to stary

content, could pot be determined because of dhe Iailure.of 17

of the Lasal réading group and three of the ereative reading

. growp to follow accurately the directions on the task. 3, Stu-

| dents participating in tl{e Creauve Reading Trtning rogram

geored significantly betier on the originality ol the Creatlve
Readling Changlng Task (F=11.99. p < 01). "However, Ure was
no significant difference between Wse creative Feadmy treatment
group (M=2.05) and the basal readiog treatmens group (3-2.03)
onh the eriginality of 1he Creative Reading Asking Task! 4. Mean
dliferences between students in the creatlve rewbing treuinent
group (M=126.92, M=33.5, Ma58.61) \unct the basal reuding treat-

ment group (M=106,83, 5M231.38, M=49.35) on the creatlve
thinking abititics of Muency, flextbility, and oripinafity respec
tively were not statlstieaily signif icant 5. Dificrences be-

- tween the creative Feading treatment group (Ma30.03, M«28.09)
and the basal reading treatment group (M=29.45, .\!-2.: 8a) for
literal and inferentlal comprehension respeetlve[v\%{re nok
slatlsticaily signlficant.

The resuit3 suggest that aspects of creative reading, as de~
fined in this stodv, ean be taught.

FullToxt Provided by ERIC.

*

Inventory, the Torrance Tests of Creative Think.
ing, Verbal'Forin &, and the New Developmental Reading Test

+
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The injtial equality of the treatment groups in moWedge of ..
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AN INVESTIGATION OF THE RELATIONSHIP BETWE

4

ONCEPT OF READING AND ACHIEVEMENT TN READING
j ) | - Order No. 7132115
3]

MARTIN, Rita Jc'ln, Ph.D. Texas A&M University, 1977. 'ﬁnpp
Chajrman:’ Dr. Joseph 1lika .

The study addressed.ths question: Do2s 2 pianned program
desligned to facilitate the evelo tnent of puplls’ concepts of
reading result in improvjd readi g achievement? 1n'order to
investlgale the questionfhe followlng research statements
. were cxpfored: 1. Major research statement: Third. grade
' pupils-participating in a planned program designed to facilitate
the developmeént of 4 functional concept of reading show greater
reading achievement than third grade pupiis not participating
in the program. 2. Ancillary research statemient: Teacher
{dentified lower and middle readinglevel third grade pupils
partioipating in 2 planned program designed to facililate the,
develoffment of a functional concept of reaning show greater ‘
. Yreading aghigvement gain.than third grade pupils in teacher ~
Idenzified higher reading level third grade puplils.

- Specific regearch statements that d the major and
ancillary rescarch stateqent i as follows:
Third grade puplls partleipa:lng in a planned program deslgned

to farilitate the development of.afunetional concept of réading |

exhibit higher test seores in reading comprehension, reading
vocabulary, reading accuracy, reading rate, and eoneept of
madmgo

A.sample of 6 third grade readmg classes in a metropolitan
school district In the southwestern arex of the United States
was randomly assigned to either a control or an experimental
treatment. The experlmental treatment was designed to faelll~
tate the development of a {unctl nal concept 8t reading a2nd, as
& result, to lnerease reading ac tievement. The control treat-
ment molved childran’s literature aetivities. The nstruments
used for measurem .nt were ths Towa Test of Basic Skills, the
Gilmore Oral Reading Test, and lhe Concept_of Reading Inven-
tory. Pupil gains in read na were assessed In. egmprehenglon,
vocabulary, accuracy, Fate, 2ad cdneept bf reading. The data
were analyzed uslng 22 X 8 analysis of covariance.

The analysis of the data revedled no differences for. the
treatment effect between the eoptroi and the experlmental
groups as measured by the instruments. However, u p<.071
level.of significance for the tfeatment effect was found in com-
prehension as measured by the Gilmore Oral Reading Test.
Treatment -by-lavel interactions at tr=.05 were found for the

Gllmore Oral Redding Test compreliendlon, dccuracy, and rate
tests, and the Jowa Tdst of Basic Skills vocabutary subtest.
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A STUDY OF THE EFFECTIVENESS OF SELECTED PRO-
. GRAMS IN PRODUGING STUDENT GAINS. IN ACHIEVEMENT
'IN READING AND BRELLING , - Order No, 7732132

. . ' 2
AN ANALYSIS OF THE LEVELS OF COMPRENENSION RE- .
QUIRED py QUESTIONS 1IN TEACHERS MANUALS OF ‘
SELECTED BASIC READING TEXTBOOKS

- Wide Ringe/ Achlevement Test.

- cant differente in studeat gains in Reading and Wo

e o +

L %, Consideration should be given to development of créativ;)and

MERDAN, Mary Lou Lee, Ed.D. The Untversity of Nebraska’
Lincoln, 1977." 83pp. +Adviseér: Rosalie W. Farley
. . e
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* * Purpose P

. The pirposc of..t)lff investigation was to determine the reia- .
live effectiveness-of:: (1) Project INSTRUCT Awyay I, (2) Proj-
ect INSTRUCT ‘Arcay [l agd (3) the Houghton Mitfiin, 1971,
Reading Series in producing student galns in achievement in
the areas of reading and spelling, The dependent variables
were reading and spelling and the Independent variable w.s
r%adlng pethod, The cqvariate was Eeneral mental ability.

.
.

¥ ' °
: ¢ & Procedures .

Seven elementary sclools’in thie Paplllion Publie Schools,
PapHlion, Nebraska, and seven elementary schools In the Lin-
coln Public Schools, Lincoln, Nebraska, were involved in this
study. The student popuiation represented were those students *
whai had been enrolled as first and second graders in the se-
Jectéd schools durlng the 1974-1976 schooi term.
‘%he instruments used condisted of the achievement tests
and tests of General mental ablilty in yse in the seleted school
districts. Therefore, Lincoln Publie School Subjects were ad-
ministered the Mctropolitan Achievement Test for Primary-2,
Level G, and ihe Otis Lennon Mental Ability Test, Elemenfary .
1 Levsel, Form J. The Paplilllon Hublie School subjeets were
admipistered the Science Resezrch Assoclates Achievement
*  Berles, Level 1, Form E, Primary Edition, and the Sclence Re-
., search Short Test of E!ducational‘ﬂbllity‘ “Subjéets, from both
school districts were admlinisteredithe spelling subtest of the

zed using & multivariate
ental abtlity as tae eo-

The dat for this study were an
analysis off covariance with general
variate,

w
!J : Findings

i. The Pearson product moment cotrelation coelticient e~

vealed shared variance existed betweenélthe yariables {Reading,

El

Word Krowledge, and Spelling} and the cotariate (IQ). 2. The
stepdowin F ratio computed ¢n the data from both districts

wag significant for Spelling vut not for Reading, 3. The step-
down ¥ ratio was not significant for Word Knowledge when the
.datz {rom one distriet were computed. j The Scheffe Maltiple
Compaclsorirésulls indic~*ed Arrvay ILctugents performed sig- '
nifteantly highnr on Spelling than did Arrav] and Houhton
MiffYin students in the Lincoln Puplie Schools. 5. The mean
scores adj&ted for the covariate revealed rray 1 students
performed signifleantly highor on Speiling than did- Aeray i
students In the Paplilion Public Schools, s ‘.\

v . Conclusions

* 1, The shared variance between Reading and 1Q wag higher
thaa the shared varlango between Spelling ang 1Q.as measured
by the iustrumen® ug€d bn this study. 2. Thore wWas no slenili-

Knowledge

ach{evement betwoeh students In Project INSTRUCT Array |,

Project INSTRUCT. Array i, and Hougheon MlffHn,\1971, Read-

ing Series. 3. There was a significant differcnce In\Spelitng *

achlovement between students fn Array I, Array I, apd Houghton

Mifflln, 1871, Reading Serles. The lindings were lncdnelusive

fince the sigitlcant differcnce tavored Array ( jn oncdistriel

- znd Avray Il in Elw other district,

Recommengdations

I & is recommended: ‘1. Existing dissemination and triintug

= materials {or the INSTRUCT spelling component Bhould be re-

vised and emphasis shiould be piaced on disseminatlon of the*
spelilng optlons of the Project INSTRUCT Array I and Acray I,

Y Q pilication writing activitles sullable {or Intorest centera i ax-

'-,'--\E mc‘and and malntain student spelllng skills.

- . S

A ruiText provided by Eric Jp— ’ -
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WICUOLSON, Janice L., Ed.D. | : e
" Mississippi State University, 1977 . *

Dicector: Dr. Aubrey W. Shelton ) :
o

The purpose of this study was to deterfine the tevels of
g.omprehension required by the discussiod questions included
in the teacliers' manuals that sccompany(selected basic reading .
series for fourth grade. : ’ . ?
Four basic reading texts were chgsen for atudy. Nlnat;r
Questions {rom each text ware randomiy selecied and clagsifiet
according to the categories ineluded In the Barre ' Taxonomy
Cognitlve and Affeciive Dimensions of Reading Compreksnsion.
Queslians chosen for clagsilication were rated independently by  °
three raters. All three raters had training in classitying ques-
tions according to the Barrett Taxonomy.
Question 1: The first question concerned the levels of think-
ing that should be ¢voked when pupils ase asked to respond lo
- the discussion questions included In the teachers” manuals of *
the lour bagic rewding series studied. Category frequencies
ol the ratings wers compiled and percentages of the levets of
questions were calcuiated. Resuits of this classitication Imply .
tht 2 majority of the discussion questlons in the teachers’ mane '
udls studied required an.expected responsé on the Literal javel
of thinking. L. : * L
~ Question 2: The kecond question was éoncerned with the @X- .
tent to which the qudstions in the teachers’ manuals emphasize '
the higher levels of comprehension., Results of the clagsilica-<2
tlon were divided into high level and low level responses fnd
percentages were calcuiated. Highlevel responses included :
those questicns judged to be in the categories of Reorganization, -
Inferential Comprehension, Evaluatinn, and ‘Apprectation. Low '
level responsed wece those questions judged to be in the eate-
gl?ry of.Literal Comprehensior; Results of these data Indicated ' °
% a miajority of the guestions emphasized the lower level
inking processes. Most of the higher level thinking questions -
were judged to be ir. the inferential Comprehension category,
Relatively fow quesiiviia were classified in the other 4 d
iffhier levelrcategories of Reorganization, Evaluation and Ap-
reciation. N
uestion 3: The third question was designed to dotermlae .
f o statlslically gigniticant dilference in the number of literal
level and high level questions between basic series cxisted.
A chi-squara analysls was performed to determine if n statis-
fically significant differcnce existod. Computer program
, THCHT wat uged. The chi-gquare analysis siowed » slgnifi-
cant difference hotween sne of the series reprosented.aand ail
of the other series studed.  Order No. 75=24,562, 66 pages.
|
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of Reading Skilt Devalopment, Levels B, C and D, wer. T
Tstered to the sutjects for the leval or levels for which t
celved reading instruction durlng the $chool yenr. The test-
was conducted 2 weeks prior lo and 2 weeks after the eum.
mer vacatlon period.\l(An analysis of variance statiéllcal treat-."

n?ent was ‘used to analyze the data.
}

! - \ -
Conclusions and Implications |- ' )

- f

No significant differencea were found between the tnean,”
;lrnd varlance test scores on the Gates-MacGinma Reading

ents.

Signlficant d.i.fl'erences were found between tlie mean spring
and {311 test Seores on two of the 33 Wisconsin Tests of Read-
ing Skill ‘Development. Signlficant gains were found on the
measured of short vowels and middie vowels.

After cxamining the percentage of subjects who weére classl-
fied s “master.t" {achieving a score of 80% corvect br higher

. B - 3 ‘ -‘ b ¥
. I;.’ 'i: t / - ‘d LY ' : . . * *
b . 4 ..
Y s ' l . + 1} N |."\
A} * k] - i 5 . = ‘ A
* ‘ S ‘, r ' . 7 .
., ) N : . ) ,
TEACHING READING_IN URBAN_SCHOOLS: THB RELA-
THE EFFECTS OF SUMMER VACATION ON RE*D“*G TIONSUIP BETWEEN TEACHER BEHAVIOR AND PUPIL
Rzmm'lon Order No. 7730653 ACHIEVEMENT IN READING COMPREWLENSION * .
! : Ord r 7 31503
PEREZ, Samuel Arthur, E4D. Utsh Stafe University, 1677, x er No. 73
129pp. Major Professqr: Dr. L. Gafl Johnson, PRESTON, Fannle wn.ey, Pu.D. umersny of Camorm, ,
T Berkeley, 1977. 195[1[)‘ . N
Tt];ls rstmt,":ur“;u; deshlgned to assess the effect of tha summer ; . e, b
vaca on period on the gverall reading abllity and gpecifie | fesearch on teachiug ruading hag been expl : -
xplicit in its con
reading ability of irst, 'secong, ‘third, fourih and fifth grade . cluslon that the Single most important element is the teacher.
children, 28 mgasured by nof-referenced and critorfon- This study was undertaken to deternitne the relationship be=
“'f“‘}‘“d reading “’3‘,9/ tween spoelfic teacher beflaviors and pupil achievement in read-
. ing comprehension. What do teachiers do that makes 2 differ-.
Method Yoy . ence in pupil learning# ) .
' - ‘ One hundred and thivty-five third-grade teachers in a large,
jects in the study were 84 first, econd, third, fqurth , arban, multi-cultural school district Wwere ranked on the besis
{th grade chiidren anrclled in the Edith Bowen Laboratory +  of the mearachlevement of their clasSes the year priordo the
St:h 1in Logan, Utah. The subjects were adfninistered lhe, study, Teachers whose classes rated at the 50th percentile or
fates-MacGinitie Reading Test, Primary A to first graders, above were Labeled “hig!i"; the teachers ranked at the 24th per-
Frimazy B 10 second graders, Primary C to third graders, . centile were tabeled “low.” A randem sample of twentyteach~
and Survey D lo fourth and fifth graders. <he Wisconsin Tests ers was drawn {rom within lhes twp subgruups of the nopula- )

&, tion,

+ , Data was collected over a period of six months using a cate-
gory system and o vating system, [An audio tape was mszde of
each observation seselon using & fjortable mlerophone. Pre
and past test data. was obtained {o the sludents partleipating
_ 10 the study.

., The data was analyzed uslng f: tor analysis and regression
*analysis, Specific teacher behaviors viere the independent’
variable, and pupil gain was the dependent ¥ariable. A signifi-
cant relationship (probability less than 101) wag found between
the composite variable *Efféctivensgs :ho varlab‘le ‘Accep-
tanee,” and.pupll gain.

“Effectiveness” involved the degree to which the teacher lg
. able to establish an overall rapport with the clags and plan ap-
propriate and Interesting lessons. “Acceplance” is the degree
to which the'teacher accepts pupils’ ideas, feeflngs and re-
gponses. Teachers.who had positive amounts of iiese behav=
fors had puplls witk higher gain scores n rea,dlng comprohcn-*

on'r gpecific skill test) in the spring compared to the per- t ston. -

centage of subjectd clagsified ag “masters” in the, fall, It was  , Pane 5, matrlxes, of téacher behavlor were found to relate
concludeil that the differencs was not great enough Ioi‘ teachers slgmﬂcan to pupi! behavior rather than any single, isolated
using objective-based reading programs to conduct massiv~ behayfor. gehaviors were présent In teachers In varylng qusng

retesting of reading skills before béglnning veading instruetion
in the fall. Instead, retesting of subjects might be dond on the
basis of leachers' subjective judgement.

It was also contluded that sinte a eomparison of th spring
and fall mean test Scores revealed a chiange from the mas ry
level to lhe nonmastery level on lhe vowel +x, a+ L, a + W
reading skill and the scores on the reading skills of ﬁmtnc‘-
tions, Consonant Varldnts, Final Vowels, Accent, and Unae-
cénted Schwa vere below the mastery level on thg spring and \
fait tesla, the classrobn teacher should spend mote time rein-

forcing these reading:skills during the regular dchool year in .1

-addition to releaching or reviewing theso rcading skills in the .

fall alter the summer vac atlon. |

tities. When all of the variables anayzed in this study were
viewed in combination they ware significantly .related to pupﬂ
achievement at the 001 level, S
- The eigyificance of this’ researgh lles in (;,) the degreo to
which delivery syslems ean be developed td transiatc these
cal‘ngries of teacher behavior into effective leachar aducation
curriqulum, (2) tha development of research~based instruments
that tontaln. dimensions related to pupil lcaqning:‘ the wse of

+  these wmstruments In classroom observation, and (3) tho poten-
ttal for teachers to do congruency testingwilhin the framawork
of the specific dimenslons includeg in such instrusents.
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ELZMENTARY PUFILS’ PERCEPTIONS OF READING AND

. + SOCIAL STUDIES MATERIALS: DOES THE SEX OF THe
. MATY CHARACTER MAKE A DIFFERENCE?
-, . ' v Ordzr No. 7800973
- a
. JSCOTT, Kathryn Phillips, Ph.b. University of Washington,
" . " 1977 133pp. Chairperscn Professor James A. Banks
. A

. .- a
. } _Thls experimental study examined the impact of inereased
. repreaentation of feddales in monstereotyped roleg in textbooks
on the perceptions of female and male elementary pupils. L
Sizty-five feinale and forty -live mzle third and fourth grad-
- ers J .rticipated by reading eight short s.ories excerpted from
social studies and readiing texts and by answering queslions at
P the end of each Sloxy. All pupils read che same efght stories
/ over 2 period of fow weeks. Each story had two versions:
oe iwi!h a female main character or stimulus persoen and one
. / »  with s male stimulus person. . .
8 wev'e Tandomly assigned to one of three treaiment
/ ‘ conditions.. Onc third of the subjects read a majority of star-
-+ .« les with female stimulus persons, one third read a majerity
of storles with male stimulus persons, and one third read
atorfes with an equal number of fer >le and male stimulus per-
sons, The first, fiffh, and eighth Blories read were selected
for tomparizon to measure the impael Sf lhe stories over
. tline, The experiment was a 2(Sex of Sibjeel) X HTreatment
«  Condition) X 3{Story Trial) facturial t{eslgn with repeated mea-
*  sures on the last {aclor. . o
. The pupils’ vesponses lo the stories were expre sedin
o nine dependenl measures designed to assess their (1} evalua-
tona of the story overall, (2) evaluations of.the stimulus per-
son, (3) predictions of tiftmselves and otiter girls and boys in
the activily of the stimulus p¥rson, and (4) overall sttitudes
toenrd women anl men, Analysis of varianee with repeated
meagures or analysis of variance was used in six different
typey of analyses to v ake comparisons among responses for
. %ach dependent mehsure, Indlvidual comparisons were wade
» for sigrdficant inleractions. ) )
There were 2 large pumber of findings significant af the
» .01 leval of significance. Results for the analysis of varlance
o of the six story trials with all female or alf male stimulus per-,
sons read by the majorty female or majority male ireatmerl
_&roups \liustrale the overalt findwgs. 1t was repeatedly shuan
U that while there were no difierences between female and male
subjects® evaluations of stories with mjale main characicrs, -
storles with female main characters were liked significantly
- more by females than by males (simple main effect, F=13.673,
df=1/207, p ¢ .8001). Eialualions of the stimulus person ulso
.. Tépeatedly showed ihat male main characters were liked equally
, by both groups, but that femsle main characiers were rated
. fower by males than by females (§inpie main effect, F=57.48,
Ues1/207, p <_.0001). .
T The dndings ihdicated that puplls’ predictions of who coald
perform the activity of the shimulus peison varied sigrilicauly
according to the §ex of the subject and the sex of the stimulus
person. Female subjccts were more Hikely to predict thit the
game nimber of girls and boys covld do the activily than were
male subjects, who predicind that wore boys than giris were
ible to do the activity (F=24.110, Hal/400, p < .001). Subjects
who read female stories were-more iikely to prediet that the
wume pznber of girls and boys could do t oéacllvlty than were
; Bubjects who read male storics (¥=25.758, df=1/400, p < .000).
t+ 7 Males Inm-uamhrae stereotyped responses on the Attilade
- , Toward Women and Men posttest than did femates (F=11.65%,
2 2{.!/31,3 < .001}. . .
|_ . The résults clearly indicated fhat: (¥, Male pupils devalued
atories with female stimulus persons. They were less atlracted
. thd female puplis to femal” main characters engaged In the
.- s34 behavior n8 were males, (2) The presentation of female
. matn characlers intreased the likelihood of pupils estimating
~ the same numher of giris apd boy s could perfornt the main ac-
- tiyily and reduced the ilkelthood of pupils estimating that mostly
s Hoys or only boys could succeed In the activity. This oyteame
R was true for buth male and female pupils. Implications for
Wbookpubllshers and luture research were diacgsscd.
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TEACBER PERCEPTIONS OF READING PRACTICES IN
OVERACHIEVING AND UNDERACHIEVING }LORIDA ELE--
MENTARY SCHOOLS Ordér No. 7729610 °
STOLL, Lynn Jeffe. Ph.D. University of Miami, 1977. 208pp.

. b
Supervisor: Dr. Charlés Mangrim

Purpose :

This was an exploritory study desigied Lo tost the hypoth-
esis that educalional praectices vuuld be identifivd which were
related 10 suceessful and unsuecessful relding programs (nde-
pendent of non-schpol student baekground characteristics. The
purpose of this study was to wdentify excmplary primary read-
Ing practices and to examine the percelved actual and ideal
freguency of cequrvence of lhese practices helween overachiev-
iag and underachieving-efémentary schools. '

The population consisted of 114 overachicving or under -
achleving Florida elementary schools stranfied L. upor.ionately -B
by school distriet size and matched for non-school background :
characteristics (e&.g.. number of third-grade studemts with
Spantsh as a first langunge, the percerjage of families who
earned under $3,000, ihe percentage who were college educated.
the percentage who were employed in 2 white~coliar job, and
the parceniage of minority students). The population included
onty those schools In which third-grade studenis achivved
higher or lower mean communi¢ation skills’ subtest scores
on lhe State Assessment test produced by the Student Aggess-
ment Section of the Fliorida Department of Education than would
be expected given non-school background factors.

A conceptual model of exemplary primary reading practtees
was synthesized from 2 reviow of the i erature and,a regearch
ingtrument (Teacher Assessment of Reading Programs, TARP)
was consiructed to measure percelved {requenny of otcurrence
of theso.exemplary practices in overachieving as opposed to

- underackieving schoois. Teachers who had taughl in Lhe se-
Aected schools for at least one year and who were assigned fo
aregular first~, sccond-, or third-grade cinssroom wer e asked
to colpplete thequestionnzire (TARP}designed by the researther.
Data were collected from 84 percent of the sample (N = 753 .
teachtllrs}. . *

To test the relationship belwech freguency of aceurrence of
exemplary primary reading praclices as perceiveu .y clasa-
room teachers and sludent under- or overachievemenl the data
were sabmitted lo 2 mullivariale analysis of variance. The
2 x 3 design classifled schoois by distrigt size and student
umder- or overachivement. Thfee data subsels were analyzed
for six progrant components: discrepancy scores representing
teacher dissatisfaciion wiih the frequeney of actual versue ldeal
ogcurrence of the exemplary practlees, “15” scores ropresent-
ing teacher perception of the aclual frequency of gecurrence of
these practices, and “should bo” seores representing ieacher
perceptlon cf the ideal frequency of oceurrence of the selected .
practlces. “ o

.

wi

‘Conefusions, Implications, and Recommendalions » .

The followlag conclusions were drawn from the gesuits of |
this study: 2, Reading programs in gverachievin 13 arc
percebied lo bt more similar Lo @ model of an exghyplary ps-
mar} 1cading program than are reading pro,rameg tn under-
achicving schools. 2. Teachers in overachieving schools per-
celve that sdequate pswashuns Lave heen made fur students
with spectal TefrGiang problenis whereas teachers m under-
achieving schuls fuel That s provisitas @ e inadeguate,

3. The exemplary prunary 10ading. paactices sipihesized from
a review Q!\cxpc‘ll Gpimun cotplisnge a leslable.donceplual
madel of an?\emp!_.}r} primary 1ealing progiany. 4, Teaeliers
in different size sihioat distficts have difforent perceptions of
and expeetations for thejr sclwels' 11ading ptiggrams.

* The couclusions from Lhis sludy sRiply tet primary reading
Program components have beer wcnlilied wlingh caqj&hmnnlpu-
lated administrativety and do have a relationship to stiiderd .
reading achievement Independent of non-sehovt faclors., ~

Tho iindings of this invesligation also tentatively suggest
that if edueationil declsion makers were 10 adbere Lo ihe pro--

achicveinent mighi be Inereased in undernehicving clementnry =
schodis, > . -
- , .
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", THE SUITABILI ugg\ianmc; AND LANGUAGE TEXT-
BGOKS: IN REGARD TUDENT READING LEVEL
o * Order No. 7731134

THOMPSON, Partey Dean, Ed.D. Brigham Young Univeraty,
1977. 137op. Crairmar: M K. Campbeli

The purpose of thlg study was to determine the suitability
of the second, fourth, and slxth grade language and reading text-
books by compaying their level of readability as measured by
the Fry Readabllity Formula with the Comprehensive Test of
Basie Skills test scores of the corresponding students in the
Sierra Sands Unified School Distyiet. The, Fry Formula was ap-
plled to the Haypey 2nd Row baszl reading textbooks and to the
Patterns of Language textbooks by American Book Company.

The fall 1975 {CTBS) reading and language achlevement scores -

of-the eorresgonding students were used., It was concluded Lhat:
(1} the secopd.grade reading textbook, Steand 2, was not suitable
for the average second grade students’ rezding icstruetlon

(2) the secoug grade.language book should not be uped for jan-
guage instruction with the average second grade students, (3) the
fourth and sixth grade reading and language textbooks are suit-
zble for the students' instruction in their corresponding grades.
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. THE EFFECT OVER TIME OF PICTURES ON THE AC-
QUISITION OF SIMILAR AKD DISSIMILAR SIGHT WORDS
BY PREREADERS Order, No. 7732393 °

UDE, Carot Kruger, PteD. Emory University, 1977. 10%pp.
Adviger; Dr. Donald A. Gordon

In the present study the effectsi of picture cues on the learn-
ing of orthégraphically simlar and.dissunilat sight vocabulary
words were investigated with prereading subjects. The goal
of the study was to extend the existipg findings in this area of
reading reseavch by: (1) examining the impact of time on the
effects of picture cues, (2) further clarifying the role of the
gax of the subjects, (3) elarifying the dimension of the ortho-
graphic similarity of ihe words taught through the development

 guidetines for the selection of the sipnlar and digsfimilar
wordz, and (4) varying the procedures ssed to present the pic-
ture cues. )

Seventy-two childreny 36 boys and 36 girls, who were en-
rolled in four ditferent private kindergartens were assigned
to one of three dfferent groups: (1) a Word Alone treatment
in, which thegraphic stimulus was presented aione, (2) 2 Simul-
taneous Picture-Word lreatment in which the graphic stimulus
and an appropriate picture were presented together on'the
seme page, and (3} & Consecutive Pictire-Word treatment in
which tte picture was presented first on a separate page, fol-
lowed by presentstion of the word alone on the sepnrftte page.

. Subjects were adralnisiered alternating training and test trials

tn three conSecutive sessions which tock place on different

L 8. !

m&u&ly‘ si9 of the resulls showed Hiat subjects in the Word

Alonc group performed significantly better lhan subjacts in

elther of the picture groups, and subjec:s in the two pletere-

word groups performed essentially the samre. There were no

.~ overall sex differences nor was there any indication that the

7 “interference effects of ibe piclure cues significa changed

* over ttme. All Bubjects learned significantly more digsimilar
words than simliar words, and there was no interaction of

5 word type with freaiment gréup. Results were discussed In
térms of previous findings and Samuels’ i attention”™
theory, and directions for future-reésearch were suggesfed. -
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THE ROLE OF ‘i‘EhCHBR EXPRCTATION ON THE ACQUI-
- SITION OF READING SKILLS AMND THE SELF~IMAGE IN
~THE PRIMARY\GRADES
WARLICK, Joan Quarles, £'h.D. University of South Carolina,
1977, 8%pp '

This investigation wng an attempt to determine whether or -
not primary teachers® cxpectitions aifect the atﬁuifmg of spe-
cific reading skills or the self-image of their pupils.

The sample consisted of ten teachers and 204 second grade
pupils, destgnated as slow-lgarners, from two rural counties
in South Carclina. A ..

The teachers ranked their puplls, at both the beginning and
the efd of the two and ene-half month study on a continuum on
two ltems: 1) exvected pupil-performance, and 2} pupil per~
ception of scholastic success. - !

In each of the ten classrooms, the five highest ranked,stu-

. denfs were desighated top students in the reading group, the
five median ranked students were designated middle students
in the reading group, and the [ive lowest ranked students were
designated low students in the reading group.

The Comprehensive Tests of Basig Skills, CTBS, Level B,

N

Form S, was used L0 determine reading achievement. Bruci-'

over’s Academie Seif-Concépt Questionnaire was ysed to 2s= *
sess gelf-image. The pupils had'taken the CYBS in the spring
prior to the investigation. Scores for the rézding pertion of
the test were taken from the pupil’s permanent school records.
All the pupils in the sample were given the Aeademic Seif-
Qunc%gt guestionnaire In September, 1976 and again in Novem-
T, . ‘The reading portion of thé CTRS was admintstered

to the pupils in November, 1976. -~ .

"~ Using ANOVA, the reading scores of the top students were
compared to the reading scores of the middle and low students.
Between the top and the low student® in these designied slow-

iearning groups, significant difference ranging from F»5.795, -~

p< 0.004 to F«5.011, p< 0.008 was obtained on three of the four
Bnbtests for reading. On Total Reading, an F=5.056, p< 0.003
“wag found, Mo signifieant difference between groups was found
on puptl self-image. .
Correlational analysis yielded an F20.68058, p< 0.0001
between the first and second teacher rank ordeying of pupils
on pupil perception of scholastic success (self -image). Cor-
relational anatysis of F=0.61374, p < 0.001 was found on

. teacher ranking of expected pupll perfornmagce.

The major conclusion of this study is that teacher expecta- .
tions do affect the acquisition of reading skills between the top
and the low students in a reading group of slow-learning pupils.
When teachers believe students can achieve. students do
schieve. When teachers believe thal students cannot achieve,
this belief influences siudent performance. '

C !
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A COMPARISON OF TWO ORGANIZATIONAL APPROACHES
TO REAMING INSTRUCTION.IN THE MIDDLE SCHOOL

WELSCH, Vicki L.aFreniere, Ph.D.
The University of Florida, 1977 .
k-3 v

Chalrperson: Ruthellen Crews\

Thé purpose of this study was to deterrmne if significant dif-
ferences In reading gatns existed between the reading scores
,obtained from middle schoal students who participated for twelve
weeks in a reading center based on the P.K. Yonge model and
those scores obtained from the same middle school students
who partictpated forthe same amount of time in a traditional
classroom approach to reading the {following year. Gains were
mezsured by pre and posttest scores {rom the lollowing sub-
tests of the Stanford Diagnostic Reading Test (SDRT), Level N:
Reading Comprehension, Vocabulary, Syllzbication, Sound Dis-
crimination, Blending, and Reading Rate,

-+ The sampie for the study consisted of 704 students (300
matas and 344 {emales) who worked on their reading skills in
the readipg center In a middle school In Gainesville, Florida'
during the 1975-78 school year #nd 755 students (302 males
and 373 femaics) from the same, middle school who participited
in a traditicnal classroom approaoh to reading instruction dur-
Ing the 1976:-77 school year, There were 220 sixth graders,
203 seventh graders, and 201 elghth graders who participated ,

“in the study during the 1975-76 reading center and 257 sixth
graders, 238.seventh graders, and'255 eighth graders who par-
ticipated Lo the 197677 traditionai classroom approach. Fifty-»
three percent of the student body ‘were on either {ree or reduced
lunch, fifty-nine percent of the stidénts were transported by bus
[rom varlous parts of town, and {oTty-three percent ol the stu-— ——
dents were Black while lifty-seven percert were classifiéd as

" Othar,

The treatment of the reading center group consisted of read-,
ing instruction by means of the adapted P.K. Yonge model. This
model was degigned to incorporate coungeling technigues with
reading instructicn. Students were.encouraged t~ ork on spe-
cific skill needs that they identified on the basis . their pratest
scores which they discussed with the teacher durlng an initial

__conference. Besidés these specific’needs, sludents also worked
. on other skills as were indicated by the reading teacher. ln- '
structign in the reading centff approachsvas scheduled antwalve
week cycles with students coming to the reading center {rom
their Sanguage arts classes on alternate days for a total of
twelve weeks, During this time, students participated in the -
following adtivities: pretesting followed by, an individual Ton-
{erence, eight weeks of skill instruetion, and posttesting fol- :
* lowed by a {inal individual conference during which the student
and teacher discussed progress the student had rpade in reading.

The traditional classroom approach to reading conslasted of
reading Ynstruction on a dafly basis throufhout the year. The
materials-consisted of a basal series suppiemented by materials
used §n the reading ccnter the previous year. For both the regd-
ing center approach and the traditional classroom approach
clagsses were homogenemisly grouped according to reading
achievement.

The statistical analyses of pre and post test scores werc
done using the statistical analysis system MANOVA procedure.
The multlvariate statistlc used was Pillal’s Trace. Unlvariate
ANOVAs were also computed for eagh of the six Subtests to
test for slgniftcant differences In ¥e pre and post test scores.

There were Slatistically significant differences between the
rezults of the reading center approach and the traditiona) class-
room approach to reading instruction on all of'the SDRT sub-
tests. At all three grade levels the results of the sixth, seventh,

> Gpbjects in the three groups had been selected using strati-

Tﬁ Test for Myltiple Comparisons.~ The valuos of F at the \\
K1
)

¥
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A’STUDY OF THE EFFECTS OF TRAWED VS. UNTRAINED
VOLUNTEER AIDES IN INDI,IDBALIZED READING IN-
STRUCTION IN GRADE FIVE Order No. 7730877

WHITE. Annadale Rhoads. EA.D. University of Northern Colo~
rado. 1977, 1llpp. '
Do
The ;mrpose&c‘tl the study-was to investigate the relative
value of the yse of trained volunleer aides in indimdualized -
reading Instruction compared ' with the use of untraiiied aides
or no volunteer aides in fifth-grade reading classes. Training
was defined to include one threc-haur session of orientation .
and instruction by fhe reading teacher and scheduling of each
trainzd volunteer’s‘time by the teacher, ’ .
The study compared the ilnprovemé‘rit‘ln tire reading com- )
prehension skills ol students in an individdalized reading pro-
griam taught under three condifions: (1) iaught by the <lass~
room teacher alone, (2) taught by the classroum teachs= L,a
gseven trained volunteer aldes, and (3) taught by the classroom »
teacher and scven untrained voluntcer aides. . .
The expertment was conducted at a \middte-clﬁss publit
school. Condit Elementary School, in Claremont. California
in the fall of 1975. Each e cighty-onc [ifth-grade students
enrolled in the schcﬁrﬁ‘{:‘[‘amz ed randomly in onc of the'three - -
subject groups. #A! the begiontng of'the expemsment-each-sub- -
ject was pre-tosted by the Slanford Reading Test Intermediate
I, Test | g:-mrd Meaning) and Test 11 {Paragraph Mcaning)
Form W, er lifty-trde hours of Iistrucliion curing a six-
teen week period each subject was post-tested by Form X of - -
thé same tests. T
Two null hypotheses {vere tested. The first stated that there
would be no significant differences-in the gain scores In reading
compreheasion of word meantng between the three groups. The
secund stated that there would be no sigmftcant dilferences in
the gain scores in reading comprehenston of paragraph mean-
Ing between the three groups, 9.

-

fied randem sampling procedures, jut to further irisure that the “
groups were drawn from the saroe parent population, the anal-
ysis of covariance was usdd. ‘The data’were then tested by the

bability level of significince were consi.dered the cri~

tarion for aceepting or rejecting. -

o
Rlesults

On the basis of the statistical treat:2nt, the first nutl hy-
pothesis was rcjected. The group @s--sted by the trained volun~
teer aidas showed much greater gaina In word meaning compre-
Rension than elther of the other tivo groups. An alternative
hypothesis, that the classroom teacher could effect greater
gaing alone than with the help of untrained aides, was not-sup-
ported. .

The second null hypothesis wag retalaed. Neither the use

“of {rained volunteers nor the use of untrained volunteers made
a significant diffcrence In reading scores in comprehenslon of

paragraph mcaning.

+  Centlusions ' -

It was concluded that the use of untrained volunteer aidea
had no positive cffect upbn thesue cfs\o! sachlng either word
meaning or paragraph meaning. *It ¥as furiher concludad ihai
the use of untrained volunteers did not adversely alfcct the
teach{ng of those reading skills. Trained voluntcers were not .-
suctessful n assisting the teaching of paragraph mQaning, but
they were remarkably eflective in aiding fhe class to learn

and pighth grade students favored the readiog center approuch. word meaning. S :
Order No, 17-29,295, 119 pages. An imporlant questlon to which these conciustons led was,
) Why were trained volunteers so successlul in teaching word 2
o . (continusd)
- . . ' L . " w . ,
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meaning aq.ci 50 unsdecesdlul in teacking paragraph meaning?
Mo positive answer could be given, but certaln speculations
were made regarding the appropriateness of the teaching tasks
which were assigned to volunteers and the importance of spe-
cificity in thetr training. .

N .

*
s Reconunendations ~
tecohunentanons .,

r

f twas recommended that sulurbah schaot districts develop
compr-hensive volunteer {rainirg programns, that volunteers
be tratned for speelfi¢ teaching tasks, and that teacher training

Include arrawareness of currenl patterns ir. school-community .

communication. . .

It was further recommended that other studies investigate
the effects of voiunteer training in othur grade leveis amd loca-
tions, oft varylng soctp-etonomic lovels, In various academic

. areas, and incleding more trainmag 4 the teaching of paragraph
meaning. )

THE "EFFECTS OF TWO METHODS OF AUDITORY DIS-
CRIMINATION TRAINING ON READING READINESS SCNRES,
INTELLIGENCE, * ANIS AUDITORL~TISCRIMINATION ABIL~
ITIES OF FIRST GRADE/‘PUPILS :

WHITING, Karen Osborne, Ed.D. | '
Mtssissippl State. Unlversity, BT

h - * ——

Director: Dr. Aubrey W, Shelton-

The Purpose of this stidy was C!,atemlrait there wis any
diffarence in-auditory giscrimination ablity bétween first grade
students taught using the adapted Elkonin method and the be-
havior modification method of auditory discrimination tralning
Two experimentat and & control group were employed to test |
the following hypotlieses: 1. There will be no significant differ-
ence In the ~.ditory diserimidation ability of subjecls Who re-
celve auditory discrimination training under.tue adapted Elkonin
method, subjects receiving tralning under bebavlor modification
conditlaps, ahd subjects receiving no trainlng, as measured by -
the Aullitcry Discrumination Pest (ADT) (Wepman, 1958) i~

. mediately following freatment or on 2 deldyed posttest. 2. There
will be no stgnificant difference between first grade reidiness
scores or intelligence seores for subjecta whe recelve auuitory
discrimination trainlng under the adapted Elkonln method, sub~
je::ls receiving tratning ender behavior modiflcation conditions,
and subjects recciving no tralaing, as ineasurcd by the Matro-
poiltan Readiness Tests (MRT) (Hildreth, Griffiths & McGauvran,
1095) or Otis-Lennon Mental Ability Test (OLMAT) {Oti§ & Len~
non, 1968F either YmmMediate)y followlng completion of treatment
or ou a delayed postiest. '

‘The subjects In this study consisted of 12 first grade-stedents
.attending Ridgeland Elementary Schoel In Madlson County, Mis«
29is8ippi during the 1976~177 academic year. These subjects
were randomly assignad to one of taree groops; the two experi-
mental groups were given auditory disgrimination trairing using- -«
elther the adapted Elkonla mathod or behavior miodification

meihod of Inatruction. Tha control group was given no-audltory

discrimination training., The 72 subjects were given pretesis,” * +*

posltests, and delaved posttests gonsisting of the ADT, MRT,
and OLMAT. . *
The Adapted Elkonin method i3 comprlsed of a series of pic-
tures of ten common objects whose names cover 17 phoflemes.
Inftially the teacher presented s piclure gf & commoy cbject on
an overhuad projector, Below §t was a diagram comprising
three jofhed boxes, Oncc tha.name of the object had been estaby
1ished thie teacher proceeded to sound out the word, one phoneme
at 8 time, while layIng down & counter In one box &t a time, pro.
Ceading from loft to right. The children were encouraged to
.~ imitate’the teacher and practice until they could ‘conduct the
QO _nalysis independentiy. .

. {continued) -
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The behawor modification method’s objective was to teach y
auditory diserimination tasks through a program of 'diserimina- .
-tion tasks. The discrimination tasks were prescnted in order *
?f intreasing difficulty. ThE initia} tasks were obvious and easy
or thg child, whlle tHe tasks near the end of the experfment
were conslderably more difficuit. Subjeets receiying this method
experienced three sequentially ordered phases of diserimination
tasks. a '
Analysis of the data consisted of a multiple analysis of vari-
ance caleulated between the groups using the three ¢riferton
varlables: ADT, MRT, -and OLMAT scores. .This analyais of
variance procedure produced no significant F-ratios at either
the .01 or .05 level of contidence. The implication is that spe- .
cific training, at least in these two inethods; does not improve
students’ abilities to disériminate between similar sounds more ;
than auditory discrimination trasning that is normally encoun~ N
tered in the regular first grade readiness program.
Order No. '17-28,511, 11 péges.
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THE EFFECTS OF VARIABLE DIRECTIONS AND FORMATS
IN READING WORKBOOKSE UPON ORAL RESPONSES, VISUAL
CUE U:E, AND ERROR SCORES hd
WILLINS, Patricia McCalmont, Ph.D.” .
The University of New Mexico, 1017 -
¥ ’ . ' ) e :
Investigation of effects of-variable written dire fions and. o
formaits in third-grade reading woPkbaoks sduﬁh&'ﬁ; answer \ A
three questions: (1) Would shorter dircctions improve ehil- '
dren’s understanding of directions, and would workbook exer=
else erroy scores be affected?; (2) Would ehanging standardized
:;::;(l;hooi;;ormals in exerc;fle portians\atfect understanding df
and/er error scores?, and (3 -
headinga? oL "L)./"-’ children r“d\ bold-type
A 3 x 4 split-plot factorial design was used-~Directlon 1
Readability Level {3) x Format Varlables (4), Materials were ]
from randomly selected third-grade reading workbooks from i
three leading publishers, o A P
Three Dirsction Readabillty Levels were formed by reducing |
the number of words and'syllal;les: Group I--Regular Direc- * [
. tiong (publishers’); Group Il--Moderate Directions; and Group |
‘Al--Sirople Directlons,, Four formats were presenied: Format
1, the regular publishers’ formats; Format 2,.a Disguised |
Format with the removal of numbers, lines, or pletures; For- |
mal 3, & Concealed Fdrmat {from view of subjects while diree- /L
..

+

ol |

o
tions were read orally)y ond Format'4, which contalded an ex-

arople. o

Iniorder to test the maferials, forty<eight third-graders

aad fourth-graders, with read!ng accuracy and comprehension;

scores of 3.0 firade lejel or above, were randomly placed in

onetof three Directioy Readability Level Groups. “The mea-

sures were (1) Oral Response Level (tape recorded and coded)

{2} Visua) Cue Use {of format portions), (3) Direction Errors
{for precise exercisd instructions); and (4) Comprehension
Errors (for correctiexercise answers). In addition, an enu~
meration of subjects who read bold-lype headings oraliy deter!
mined a percentald of Headings Read. f .

- . An Analysis of Covarlance determined significant effects:
{I ag‘the result of Direction Readability Level: | !-

r———
-

Response Level pe01 |
. Visyal Cue Use p<.001
" Direction Error p<.001 4

Response Lavel pe001 |

Visual Cue Use pe.001 , f
« Directlon Error p<.001 fi

Comprehension Error p<.02 .

i
and {2} as the.result of Format ﬁriablas: . ,’

. {continued). * o
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Significant interactions; p<.001, oceurred for Pesponse
Leve]l and Visual Cue Uge as the result of Directivn Readabil-
ity-Level and Format Vatlables. The Tukey'Test of multiple
comparisons determined the significant effects, p<.05 for Di-
rectlon Error and Comprehension Exror, and p<.91 {5r simple

effects for Response Level and Vidual Cue Use,

An enumeration of Headings Read revealed that 10% were
resd orally. "

As the result of Direction Readability Level, (1) Sborter
directions produced the highest Respense Level and thé lovigst
uge 8f Visual Cues as well as the fewest Direction Erro‘g
(2) Lagg directions produced the most Direction Errors®an
the lowest Response Levels, {3} Long directions produced the

higheat Visnal Cu;U;e, regardless of format, and (4} Cor pre-

hension Errors were not affected by changiqg frection length.
As the result of Format Variables, (1) Fbrmat variations
produced highly significant eflects for Response,Levels and
¥isual Cue Use within eaclg.\l)irect;on Readabifity Level,
{2) Formats containing an example provided the highest Re-
sponse Bevel as well as the highest use of Visual Cues, re-
gardless of direction length, (3) Direction Errors were the
highest when the format was disguised and unfamiliar, (4} Thé
¥isual Cue Use was the least when the format was disguised, |
and (§) Comprehension Errors were highest when the format
was disguised, Order No. ¥7-27,182, 167 pages.
. > . ; .
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THAE EFFECT O™ (USICAL AND NON-MUSICAL MEDIA
ON‘WORD READING . Order No. 7801525

WOODERSON, Dawn Clandia, Ph.D. The Florida State Uni-
ge{rslty,_ 1971. 166pp, "Major protes%or: Clifford K. Mndsen
» The pnrposeof this experiment:was to Investigate the ef-
fect of musleal and nan~mysical media on word reading skilis..
~Speclficaily, the Iacilitative effect of mnsical tonal pgtteras to

= attract attention resulting in inereased word reading¥kills,

when compared \v{ith not-musical media was experimentally
tested, Additionally, consequent rusical learning in musical
instrument timbre nssociation, and attitude responsgs o dif-

. lerential trdatmeots, reading, muasic, and testing were com-
pal'ed. . . - .

Subjects were first-grade children n five self-contained
clazsrocius in each of two elemeniary schools (N = 261). These
schools represented differentiated eross-cultural achievement
levels. Intact groups In each schoul were randomly assigned
to the five conditlons: musical contextual clues, non.musical
contextuai clues, Instrument ¢ues, kaleidoscope/silence pre-
-gentitions, and a no-contact control. Treatments cwnsisted of
original shide-tape instrnctiona' materials prepared for nd-  ~
ministrslion to elasscoom gronps. [ each Session, selected

. words were presented anrnlly and visually, sindents were
asked 1o respond. nad responses were verbally reinforced.

Within the experimental desigh, two mnsie and two pon-
mnsic treatment groups were. campared with a no-confnet
control group. One pair of mud“s nnd non-music treatments
Investigated the faciiitative effects of awral-visual cues;
another s compared the effectsa of inngical and non-musical
contextual clues on word reading skills. L

- In the Dirst comparison, the treatment desighed to direct
Aurat and visual attention to the.words through the addition'of
fnatrumenial cues, melodtes) and ,gictures was contrasted with

* 3 treatment containing <aleidoscopic ward fictures accom-
panied by giledee. Tha second pair of experimental treatments
presented theTocal word in context. The first treatment was
musical with s2ch coatextual elue sung with Fiano or guitar
ascompaniment. The comparison treatment contained the

| pame gapects without musici that i8, the spoken jingle was
auraily presented, closely approximating the rhythm, tempo,
and meter f the musiéal codnterpart,

o . .
l (cobtinupd) -

.
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An additional nspect of the study was invended to invasti-
gate musical Limbre nssecintion learning possibly resu Ittng
from exposure to sight-sound pelationships within the instru-
ment cue treatment. Therefore, a non-verbal Tiumbre Asso-
ciation Test was developed and given to all groups. Also,
snbject8’ attitide toward the treatments and the Timbre Asso-
ciption Test was cdmpared with nttitnde toward other music
and reading-related activittes.

Results of School A and School B were anatyzed dilferen-
tially Ao Anatiis of Covarignce using the pretest ag co-
variate was used {0 compare the variances of adjusted posttest

“srares in word-reading And timbre assoeintion, Word reading
treatments elfected o sighiicant gan over econtrol Eroups in
buth schiols. In Schooi Al the group directe ) towardqural .
and visuat 2ttentiveness via instrument eues was sigmficantly

better than the musical contextual clue, non-musical eontextual *

c!ue a_nd control groups, The kalerdoscops/ silence group was
significantly better than the control gronp but not significnntly
different (rom other groups. The fonr treatment Eroups in
School B were not significantly different from each other;
however, a3 in School A, the snperor performance of anbjects
given the inglrument cue treatment was gbserved 1n Sehool B,

Timbre association skills were not significantly affected
by the instrnment cue treatments 1n either sehool population.
A icw positive eorrefation bebtween the pretest seores in read-
ing and timbre association was observed.

v , Attitude measures Indicated thal’ the experlences agsociated

witk-this experiment were more positive than neutral or nega-
tive, and at least as positive as other comparative school
- aclivitggs. *
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