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I. HOW CAN THE QUALITY OF DEVELOPMENT ASSESSED?rt

It is clear that the Socioemotional domain of developmtni

,cannot and should not be considered as separatdband distinct fr om

the cognitive' and pprceptual-motor realms, since the organism

functions as a whole and'each sphere influences and is infldenced

by the others. ortunately, time limitations have compelled us

focti on one section of functioning - the Socioemotional domain.

In order to assess the quality df development it must be

decided what types of data will be.pxamined. We have identified

two basic types of data r.e.behaVioral,and data (Areas \I,

III, IV, VII7B,.. VIII B, have a behavioral. focus. .Areas f, v, VI,

A, C, and VII have an at itudiPal focus.) Again these data are

not looked upon as unrel ted. That attitudes are expressed in

behaviors is obvious; although Fishbein (1977) has 'cautioned that

attitudes are pre4ictable'only to specific beliZviors. That behavior

change can influence attitudes is also evident. A child, who,

1:tcause of-`being rewarded for paying attention to the teacher,,

increases his focus on, the lesson may develop a more positive

attitude toward school tasks - because of hiss behavior change,

Yet despite the interconnectedness of these two types of -data, dis-

tinquishing between them,is thought to be useful because it gives

necessary weight to both the clearly observable asp is of socio-:-
ti

.
.

emotiolal deveIbpment as well as to the,equally important but less

easily tapped parts of development Le., feelinds. perceptions and-

attitudes.'

-1- 'J
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Three major iypes of interactions hae'been differentiated as follows.:

0
.

1) Peer' (behalijors:° Areas II, III and VI B and attitudes: I,VA and VIIC).
2) Adult (behaviors,: Areas III,.VB and attitudes: I and V).

3) Task (behaviors: 'Areas IV and attitudes 1B, NA and B).

Quality of.deVelopmen Cannot be conceived of a list of

.
.

. behaviors and attitudes.. Behaviors and attitudes do not operate
.,

in a vacuum; their manifestations are contextually determined.

For example, a child may show certain types of behavior with other

...), ..

children and a completely different\set of responses to adults.

Cpritext is a term usually applied to describe the immediate

setting. We have found it to be conceptually-helpful to distinguish

three, levels contextual variables in the Ourrent,,study. They-
.

ate: 1) geographic and ethnic variables, 2) to whom the behavior

or, attitude is.direceed (p.g.,per, teacher, or other adult), 3) Eat-

.uational antecedents. For example,the_medning of aggressive behavior
r

on the part of the child varies depending on whether it occurs in

responst to extreme pVovocation or,in respond to slight frustrations.

In addition to specification 49,T the various contexts of the .

r.
nature of both behaviors & attitudes, it is necessary to determine

.'Lthe nature of success criteria. Certainly in some areas we cannot

accept the proposition that more of the'positive or the less. of
C

negative behavior or-attitude tiTe'better. For example, as Anderson-

-Messick (1974) point out in relation to Self-esteem, "Here is a
-i

(
.

. : .

case in which the goal is nbt necessarily to develop higher and
.

.
. ,

hjgher%feelings of worth but rather to avoid anY'instandes bf,
, .

.1e*treMely negative -self- deprecation (At adult levels, positive
. .

extremes In self-este,em-grandiogity. may also have pathologic/
7

implications.)" (p. 289). The same point maybe made regarding

A9

9
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behaviors toward peers; for exampleo.some dominance behaviors are
'MA

a good thing bat constant dominance to the exclusion of balancin

, abilities wouldliot'be favorable.

Three apprbaches to these problems'may be distinguishedi

riormative, criterion and theoretical approaches. These approaches

need not be mutually exclusive. Whatever the approaches, however,

they must be developmentally, geographically, ethnically and sex

sensitive in determining the types of bdhaViors and attitudes Which

would be considered to be indications of the quality of development.

Let ps consider each of these approaches separately. The

normative approach is advantageous in its attention

geographical, ethnic and sex yariables, but it does

the present study. If the purpbse of Head Start is

quality of development and to improve behaviors and

1*

to developmenta1,1 ,

not makT see in

to improve the

attitudes, gel?.
.1.

,

the existing nor-Ms for specific populations cannot *wide us with a

standard of success. More absurd, and less appropriatewould by

use of the norms for another population,e.g., high .s.e.s. or middq.V....= = = 4..,-.A..

\

. class. Anderson and MessicX (1974) raise additional questions ..14'
,**t

with regard to a normative approath. Group norms shift over,
'1114

and there are changes in the meaning of scores atdifferent points
0

'on,the measatement scale.. Furthermore, these authors continue, such

anapproach tends "to focus attention only, on those variables with
,. . , 1

owhich they have had a good dea of' txperience r which have-been

extensively Treasured (and that carYmean the variables that have
. .4

been easy a d.inexpensive to measure)," (p. 286j% One should also

mention the dangers of

of scores for purposes

e
.

..--- f

a normative approach in possible abusive use

of stereotyping or labelinvindividuals or
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A theoretical approach is based on theoretical conceptiO's oTyk.
-oc

the nature of normal or Healthy'child dei/elopment and the relatioh-

.

ships of tie child's behaviors and attitudes to the effects of

interactions with his/her environment. As Anderson and Meggick...(1974)
t .

point outluThe appr oach should have the ahvantage not
.

only of identi-

fying important Variables, but also of considering those variables

in hierarchical and indepehdent structures. Mediating and organizing,
processes 'in the human being could then became the organizing
scheme for structuring and implementing the goals" (p. 286). Although

theories maybe helpful in suggesting criterion behaVicirs arid attitudds

to examine, no theory is de'Veloped to the extent of telling us even

broadly how much of what traits p child should have,.or w hata variety'`

of healthy balances of traits, behaviors and attitudes would be.
. .

Theoretical Approaches would be more.sensitive to longitudinal

and,sex-than to geographical and ethnic variables.

A criterion approach promises much for, the present study.

Such an approach would focus on ceiteria for good development at

various ages. Parents, teachers,. Head,Start and-elementary school.

administrators from a variety of geo,graphical, ethnic, background

can be solicited for their views. it would not be a prediction of

success apprtaCh see cogent criticisms' of such an 'approach by
r 4

And erson and Messick, 1974 p. 285)., This precess.could,,provide
o

a bere and now approach - developmentally s sitive to.developmental

stages anth sex variables.
.

Theory can suggest kdhaviOrs ancrattitudes worthy of study.
. .

Approaching teacheis, parents arid administratorsjn different

geographical, ethnic contexts with this information and exploring

,-

41.
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with them definitions of behaviors and attitudes, levels of

behaviors. to be VAlued, at various ages ana fol.boys an girls an

relevant contextual variobles can be profitable. Inputs of teachers,
. ,

parents and administrators can all be considered and a consensus

arrivedt. Or parents can be tapped for their views of healthy

development-7at horn? and teachers and' administrators for their ;views

of gOod.development at school.

These groups might be asked'to provideinformation in the

following 2 ways:

a) By being asked which of a set of behaviors they would value

in the child, as student and as child? in relation to

peers, teadher, outside friends, etc. How would they like

Vo see the childdevelop?

How woufa. they de fine these behaviors and attitudes? Which

are most importantleast important?

b), By requesting these groups to select the best developed

children baadd upon extensive descriptions in a broad pool

of children -not limited ethnically, socioeconomically

or geographically).. Then extract the qualities that these

children possess, .(the types of behaviors and attitudes that

. these children exhibit). This is somewhat similar to Burton

White's approach in the Harvard StIldy of,docial_competence.

Let tit now turn to a delineation of specific attitudes and

behaviors which we feel are the components of good development., ,We

propose these as a basis upon which judgements of others, for example,

-teachers, caribe made. Our choices areito a large extent, based on

the work of Anderson and Messick (1974) but include,also observations

4,

..
,D

,

1 made by the following: Baumrind (1970), White et al (1974)', Weinstein.
....

fc-
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(199), Hoffman (1975), O'Malley (19.77), Shantz (1975), Collins (1977),-

Raizen et al (1974 and Berger' (1977 .. The selections are based '

on theoretical, dictates (see AndeTson and Messick (1974 p. 289) as,
cl -

well as upon behaviors thought to be currentl{valued by teachers

.and society.

I

110
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O
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A. ATTITUDES

1. 'Selk-C ncept

111

1

aA Reasonably 'ositiva nd differentiated self-conept wfiich 7

is reality based. 7The.childl.is Able to differentiate in what .

.

,,
'

s

situations he is best, alrigit, not so good,*etc. and hasa selft.
0 Ar 1

r

'\ identity which is quite pos iti e and is fairly constant across timek

-And situations. Realism rather
\

than)degree of positiveness.is

valued. As Anderson and Messick,(1974) indicatp,"ReaIistic appraisal

.of self and fe'eling Of personal Worth, while important objectives'

in their own right, also. undergird resiliency in the face of fLlUre

or frustration and are reflected in level of aspiration and othe'/
mo'tivationa l"pi'ocesses" (p.' 289). (Areas IA and IV F).*

.

Jai, Child has feelings of power over 'his/her own fate within

./4/ realistic environmental 'constraints. tAreaIC)

/ .

4.
' c) Child has'positive sdnse of racial identity. (Are.* IF)

6

1/ d) Child has reasonably positive feeings about his/her body
,

i A

and physioal attriButes. (Area IE)
/ . ,

(i4 e) Child has reasonably satisfying feelings about him/herself ----

. ' k
.. ,,

-in ftlationships with his/her peers - i.e. as a member of a grotp
,

/

(Area I D)_', .
,.

. .

2. School related attitudes: 4
. .

c o .

4

a) Child has *reasonably gobd feeling about him/herself as

iv

learner and student, (kre4 I B).

!P.

*Please note that Roman Numeral area designations refer to chart -
Addendum IfI-

Ii
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b) Child has reagondbly positive .attitudes toward .his /her

0 \,
teacher, gchdol environlfient'and tasks.1,1Area V A)

c) Child feels schoo4i.s important to111M/her. a V A)"
ar. he or she is 'interested in beihg successful, jin

B. BEHAVIORS

1. With Peers: (Areas II,' III,. and VI B)
- ,

*

a) Role-taking behaviors or-evidence of* ood social cogationl..
. ,..

1

. i.e the ability to'ccutately take the role of the other", to
..... \

conceptualize the thoughts,'emations, intentions' and vieW 'points
# , .

1

's
-of othiers. Tiiis provides a basig for empathy, for.obtaining,satisr..

',,, ,- )
.

.
.

. 0 .0

- faction in nterpersonal relationships, for predicting the impact
,

that various, lines of action or response wip. have on another and
. .

for
,

xibilLty-- including.a large.arid varied repertoire of
.

-

.'

appropriate response's'. 4
4

-.
. .

.' t . k, , -
4 -'--- ,

,
b) Cdmmunication.skills - these involve aCcurate recePtion.

- \ -
--

-(litening, seeing,' ,understanding) ind accardte tridcompetentAy,

,. . . ,. .
.

. expression, verbal aid 41onverbal. ColmmunicatiOn skills have;
p.r

recently h4en fauna to-relate to social- cognition level in what
.

I -,
,

Dehia and Clark (in press)'°call "listen& .adapted communication".'
/

The present keport'.rec 4.zes't .impa ce ofsocial cognition
.)

0
andcoMmunication skfills,but,d not elaborate 'ontlise'areas fot'

. . ,
. ...

,

, A
..

reasons discussed.on p. ,.:.
, 0' . .:.; N,.:

... J
,

. C -- %. ' .
.

cr Child exhibits prflocidl behdvioks7 -.i.e., child is usually
..

..,.

, cooperative, helpful and fair when,the opportunities present them-
. 1. . .f .

selves and when situatiunalry exPected:, As the Aim mat he/'

.. .

, ,

/V '.

increasingly
.

she becomes increasingly so and aware of yle- principles a on

4 4

,

-



which such behavio is based..

d)- Child displays affection to other children, Jboth verbally

nd nimverbaLly.

e) Child for'i relatively stable friendships evidencing

con Inued interest in interacting with particular others;

Child regulates his/her antisocial behavior.

1.. child does not show recurring pattern of disruptiye,

violent, hostile behaviors.

4

2. child is able to,express aggression in socially acceptable

.;

4-77

way (nonviolent and non-violating-of others).

g) Child able to assert verbal social control. Asserts

his/her own ri hts. Shows competi-iite responses. Shows evidence

of dominance beha iors(initiaon of activities and interactions.)
a.

h) Child able to'follow - and- 'to change resppnse,sef

when necessary - and responds with alternative solutions to

interpersonally frustrating dircumstancys,

j) Child able to play alone.
A

.
! . Ak

0 ' k) Child enjoys humor, and fantasy play and adult role play.
,

/ ,

. ,

With Teacher Areas Iel and V41 .,.

4 .k,,.
0 ,

I I .

. a) thild is aware of teachers specific role and behaves
.rtt .

accordingly.

b) Child displays affection toward and interest-in the teacher

(approaches teacher positively). .

' c)' Child,exhibits proscciaIfbehaviors, usually cooperative,
4

helpful, obedient, dependable. 632e f with, Peers

Child regulates his/her antisocial behay.ior (see 1 with Peers'f)

N -0

e) Child evidences abilitlito trust the teacher, to ask for

help when needed.

/ t3
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. .

f) Child shows ability to work independent of teacher's help

IOr positive reiliforpement; though child is responsive to teacher's

4 at ention and positive reinforcement.

3)Task - plated Behaviors (Area IV)

a) Chi d shows ability to follow directions.

b) Child shows ability to complete task's And keep'attentioh
I

focused on task-attending to relevant areas for appropriate lengths
®.

of time and at appiopr,iate level of concentration. Cai work ,indepen=w,

'dently,,goal-oriented.

d) Child shows competence in taking tests; ig-, able to concentrate,
&

wing to cgoperateiin' testing. situation.
.

d) Child Showi behavior which is reflective without becoming

1,- ,

%. compulsive,ie.),, in other words a good balance is struck between
;LI-,

.reflectionand ability.to respohd.

e) Child'evidences creative thinking skills (see Anderson and

Mess.ick 1974, p. 91)and a' positiye disposition toward creative .

....- thinking. ,., i

. ,

'f) Child:able to set realistic goals.for self.
, .

(4) Child knows when tp seek help. He/she is aTopriafely

self-critical and shoNs'frustration tolerance.
_

g) Child seeks to improve As pleased with improvement

or mastery and seeks learning experiences independent of rewards.(

Child evidences curiosity.'
a

, \
.

.

, 1) Child selects odt,relevant learning cues rather than
=.

, .

'attending to incidental cues.

j> Child has a good rang of responses and evidences flexibility
$ ,

under both.frustrating and nonfrustrating circumstances.



II. THE ORGANIZATION OF THE PRESENT STUDY

4

Our organization of'areas ana dimensions has been based
e A

primarily on the Design for a National Evaluation of Social

Competence in Head Start Children by the 1974 Rand Corporation

study. (Raisen :et al).s.For-an outline of the present study see

char-e (Addendum III) on page 126 We have been impressed by the

so

4.

-scope of the work and the careful discussion of areas and dimensions,

in terms of issues andsmethodologieal problems. We, have differed.

from the approach of'these authors both in a few broad issuesand

in. the focus content of specific areas. In the broad istues,We
- =7.

`include a stronger emphasis on a longitudinal approach. Zimiles

(11:01_cgaonlyargliea_for.a

"Ariother,problem, well known to everyone but just as wideflf"

ignored, which bedevils those who seek ,a more relevant and

:.comprehensive evaluation of sckool,programs is the fact that a

good deal of educational intervention is expected to have future

rather than immediate impact. Yet evaluation research is so

. _dominated by, a mechanistic, 'push and pull outlook that we h&ve

learned to pretend that 'whatever findings show up 'immediately

constitute the essential impact of an educational program. Such

a perspective i,nliites a narrow and superficial approach to education."

I"'
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We also stress the quality of child development outside of the

academic setting, and,on,the examination and caftsideration of the

contexts of behavior, and the nature of speCific programsin an effort

to answer the following questions: 1 - How does Head Start,influence

thequality of child development? (what are the varied effects as

in behavior and attitudes? +2 -.How are these varied

effects ...124.ng achieved.? (nature of programs). 3 - With whom
4

''(which children)'is it achieving these variougsults? (specification

is.of numbers of independent variables.) 4 - What is the longitud-

inal nature of these effects in various subpopulations?

We also would suggest a Consensus approach.which implies that

the measures and assessment techniques chosen should probably await

input front parents, teachers and administrators, so that measures

selected will assess aspects-of development of interest, concern

and value to the-population' being 'served and will relate to -1.1e, goals
\,

of progrms.

.
i -. .0% ,

,

More specifically (area by area) we have differed from Raizen
0. 4
'-'

.fit al (1974) in the following ways: Areas)I Self-Concept, V School
1 ,

Attitudes, VI Home and Family: We have expanded and refined attitud-

,inal areas by including additional dimensions.

a) Und r Self-Concept (I) we have enumerated various aspects

of self-concept in additiOn to the More global concept considered
I

by Raizen et as Learner and Stuqene4 LoCus of Control,

Social Self, Body Image and Racial Self Concept. Arguments supporting

such an approach are includedtin the text.



.

.

A ea V (School Attitudes). -We lave disrminated separate
..

aspectk:pf a> child's attitudes toward school: his feelings toward
. ,

teacher,i-etda'ArOmiithe importance the 'child attaches to 'school

. and intellectual, pursUits. , ,

,,

,

C}. VZ. and Family) . We have included the importance'
', A. . .

of school,sucdpths,to parents, parent verbally expressed attitudes
7.

toward
0

. \o the child's:sehool eXPerience, and parent assessment of theI' . -°
, .

child's behavior at home. (and p9ssiW.y observer's ratings of

child'S hoth behavior.)
. .

d);E:,,, Area II
:-

(Peery)... We would emphasize the need for a better
.4- .

,

conceptual framework and rationale for he selection of. particular
. t

instruments measuring:.both sociometric data and peer interaction
-....

' styles. We woilld also like to see use of observation instruments

not limited tostudy, of behavior during free play time, but rather

extended possibly to the examination of several standardized situations.

Also iecommended would be an instrument which could accommodate f,
.

specific ration of anteicedents)eg.) peer aggression, 'peer attempted

control,( peer request for of .

i

,e) Area III (Classroom Behavi rO What Raizen et al (l970
- ' ,,4/ Lr

call Role Behavior toward Teachers aild Their lesponses'is really

. 1.

teacher and observer rating s of classroom.14ehavior andincludes .

,.,----

rating of child-teacher interaction, peer interaction and child-task
. o .

interaction. Obseriration of child-teacher interaction in our opinion.

1.

1.

ould -include a broader context than a single "itart4s, and crafts

peribd" and should allow for specification of antecedent variables

(eig.,,teacher asks for cooperation,' teacher asks question, teacher
,

offers help.) since child response has different meaning- depending

1



. o '. ... 1.

. . . k "; "

on the antecedent conditions. (This will also .yield.2,nformation ..
i

relevant to teacher training),.. , , 'S '

. . 4( 0 '

We have included several categories omitted by these aUthors

such as reflectivity and 'creativity, (ee-Collin,1971)-and have
.

divided others i.nwhat we feel should be amore inforMative manner,

such As substituting Attention Control for'.Diredtion Fdi1d4ng as a

strongly related aspect of Task Completidnj and DirectionrEolloWIng

is consxdered separately since there are measures whichrassess

this specific area. We have included Response Range,as an aspect

of Task Behavior anAhave omitted Aahival Data and scalesof early
, .

adjustment from this section since these data relate to al aspects

of a child's school behavior and adjustment. They appear under

--Area VIII (C)ther). Cf.

We have hdi included Role - Taking` abilities and Communicati

Skills at this point, not ,because. we del;ala$,fthe importance of

ri

these abilities as building blocks upon which the quality and styles

of interpersonal relationships are based)butbecause pre=liminary

examination of these areas suggested ta us that the pre'sent state-
,

of-the-art of measurement of role taking, abilities, particularly in

the age range under study 43-7 years))does not merit its inclusion,

at this point. Hoffman (1976), for example, in arreyiew of the litera-
4'

ture. reports that role- taking abilities are evidenced only as late
as 6 years old in laboratory settings, when clinical evidence would

k

argue for a much earlier development.' The literature in this area

is devtloping rapidly and a different` conclusion might be reached

-
,in as little as a year or two.
of

,1v
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Precisely. because we considfir role-taking abilities as so

basid to the development of communication skills (Shantz., 1975)"

and to personality characteristics which are critical to healthy,

positiNte'developmentjand because testing in these areas can be

easily translated into'rsedial teaching tasks we have included a
1

V.

41'

,1

bibliography of recent studies in the area, (Addenda) in which' we

delineate some of'Ithe of role-taking under considerationin
A--

recent literature. AArther look at the Computer search indicates.
4

that current interest is very strong in thbse areas. Perhaps add:-

itional time on an ongoing basis srhguld be devoted to a thorough

review of the literatute in these areas, in the hope that a basis .

. .---

for devising meaningful ways of assessing role-taking andcommitni=

. -
cation skills can beifound.

eR
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III:: USE: ,OF OBSERVATIONAL TECHNIQUES
,t7

2

It will be noted 'that many,, observational techniques are
. . .

included among' the,Wtruments-listed*. Although observaXional

*-1.1

technlques are generally more expensive and intrusili.e,theirVirtues,
,.

.
v.

in, the.presen:t.:context, far outweigh the disadvantages (particularly

those "'process typ e" instruments which measureAritecedent conditiOns).
-

r

Messick .fa. Barrow, (1972) have pointed out that "...educational

reseakch'and evaluations should focvs not.only upon the outcomes

of edUcation but also upon W,Trocess and context of educationr
thereby.encompassing within its preview several broad areas cit

4
' ^ ,

e .,.

measurement Concern, input, lhtext, process and outcomk-"r(p.262)%
. .

,

,:

Taylor (1976) indicates the wide range of critical data that is loit

.
in, an outcome approach:, 'Tot inAance,'whht aspects of the, teaching

. .
.

procedure or teacher's behavior accounts for any changes that occur ?' '

If.there is a lack of changel.what aspects of the- program m4y aCcount
. '

for it? What are the differences among various progi'amsr! (p.3).

Zimikies (1973) similarly calls lor.a more detailed description of
..

A

,s

the school envirdnment, of ,antecedent v riables, of the independent
.

,.

variables] stating it is "absurd to assess the impact of a program

without considering what actually wenton in the program." (p. 8)

*For a detailed description of observational instruments see
Coller (1972). Bibliography in Taylor (1976),

2 t.)

t
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Examih ation of context, gives information not .only as.to the

sr

0

bases for dhanges and develoPmerft within the child .but
,

ut also an
, . ... ..

mde standing,ofi.the h4tyre of ltildren*responsei to the"

measurement tasks. ('Anderson et al-(1972))-- ObservatiOn,stuItes.
/ .

.

. .

give us more than the "Willis" of change'or lack of it- -they can
I - .,

. : .

give- us the Possibility of guessing 'at approaching betteriunder-
- ,

standihg*of the meaning of a particular behavior' to,a specific
. . .. . ,

child,' ie, hOw salient thatbehavior.ig for'that particul4 child'

and changes in the. configu ion of, personality ando4sociai charact-
_,

eristics for the specific child. , (See Zimiles, 1973) The problems .
,

of salience and'configuration of traits and,' abilities is ignored by-
.

, 4.

more mechanistic measues, and partially handled, by observation
. ..,..i ,

--..- 462

technigineS--which enable a movememt in ,th,e right direptiOn.
*

4
'Context is- also'all important factor in the, inititi selection of

.
behaviom-and attitudes to be examined, an issue which we shall

6
again consider in our description Of criterioebehavyrs. It might

.

be pointed out that iri addi!ipn to the data obtained in descriptions
.

.

Owof antecedent conditions in the observatioA instruments included in

.. this report, a, broader and more intensive look at context might be
.

,

desirable.- Subh an approach is suggdsted by ZimileM1.973) and
. e.

.

Taylor (1976) and is exemplified in recent studies such as Angrist

.

O.

. .. ,
. t.

and Borke (1974), or. Rentfrow (1975), Rayder et ,al (197;)/Kenn&dy

and Ely (1976). See alo techniques described by Cooler (1971),
0

which include context 'of child behavior. ,Praise for observational

techniques.must be tempered by conSideratio ',bf methodological

issues and problems. One of the chief p ems reAtes to observer.

-

4.

A

O
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A

;

reliability,(See'TaylOr,, 1976 and Su.sman etgai.41976) forte

discussions -of this issue and other
0

...

In sum, it might be stated that obseitional scales,,
.

particularly
... *

.procesamMeasures, give additional inforthatIpn not aveilabl,e-
IT

. .

f.1.i'' %*
..

front 'rating scales in the o owing ways: (See Bronson-, 1975) \ .,
4 '';A .

a.,
,

a) information is more objective. . 11- go
*,0 .. .

'sk ,, r .

t

necessarily
r,. .

b) Concrete behavioral, referents are giiken for what !.
..

ft ..
.

' -is-meant. , , .
.0

d) 'Significant antecedent variables can be idengficd, (procesp.

can be described).givihg the possibility-of understandin4 be-
. ,

,C-havior attic de change, 'its' n'atuk'e and-the condftionsfOr suet:

. 4

d) O_ Pportuniti ,for the -relationship of .certain

change.

behavior8 to the whole.

I

s s

.
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' IV. CRITERION BEHAVIORS/ATTITUDES AND CORRESPONDING

TEST. MEASUREMENTS

4

Our Selection of Measures

-
For each 'of the selected dimensions we-have "identified'

existing instruments of measureffient whi may be used to4ssess

the 'development of specified,,behav,:iors and attitudes. We have

endeavored to provide a broad.picture of the available instruments

within each diMension. Seven major sources were used for the,

collection of this information: j'ohnson.(1976);Walter (197?),

I

Railen et al (1974), Guthrie et al (19 71), H ead StartTest Collection

(1973, 1977, 19747), Collins (1977) aid Computer earch of

Documents. Pot each measure,we have included informs )'.on

.enable other members of the project to select and further

those tests and instiuments'which appear most useful"and
119v*

that shduld

ipvestigate

relevallt.

A, broad and inclusive listing of tests with brief descriptions.stiould
.

pcovide the opportunity for selection based upon an understanding
,

of the prOject v a whole and its demands, and alsO based upon

consideration of criteria determiyd by the panel of "experts." 7

A.

.

.1

4
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1. Self-Concept or Attitudes Toward Self

Self-concept.emerges asacentral concept in the noncognitive

outcoMes of education. his is reflected in the increase in the
e

number of studies ons t-concept: in.the early MO's and the

emphasis on the enhSncement of the child's self-concept as a

critical goal of education, pa icularly of thedisadvantaled.

(Shavelson et 'al, 1976). Rayder et al (1975) in their evaluation

c' .

of the Responsive Education Program. ffiead Start and F011 Through
,....-. f

c .11

programs for children ethnically and culturally d ferent from
%

,

white middle?class'children) point to two major/objeceives fbr

the learner ione of which is the development of a healthy self-.-concept.
/ .1 ,

They indicate that "In_ long -range tg-Vils, althy self-Concept

i$ probablythe most important single'objective in .the development .%

of an individual." (p. 5) The relationship between positive 4

'self- attitudes and acadbmic success has 13-tre/1-well established.

(Raizen et al, 1974,p. 229, and Shavelson et al, 1976)..r.,

Self-.concept (esteem) may be defined as follow's: "a persoanl

judgment of worthiness that is expretsed in the attitudes the
a

individual holds toward himself." (Coopersmith, 1967 p 4-5).

Self-concept is usedlin the, literature both as a global (general)

.attriblite and as a more differentiated concept. Shavelson et al

(1976) point out th'at general self-condept and differentiated aspects

of self-concept havqdifferent features. For,example, geTal

self-concept appears, tb be stable/whereas differentiated aspects

lig*Willapp,
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.

. . i, . ..
. ,

of self-cOpcept would be thOught to ipe-more iituAtion specific and
4. .,

hencp more 'variable. For this reason we have chosen to ifnclude both
,. 4 . .

genera measures-and more specitic measures.' The areas we have

included i the (latter Are based both, on f'ce validity sand on
3.

categorization of eisting tests. The f0118Wing 5 specific

dimensions Dave been included, Academic Self-Concept,. Locus of

Control, Body,Image,:Raci'al.Self-Concerit, and Social Self.

Shavelson et AI (1976) caution that the state -of -t1 e2rt of

measurement of self-concept is still problematic, despite the
4

recent surge of interest. Validity. is questionable on the grounds

of imprecision of definitions making it difficult to specify for
.

particular instrument the "population of,subjects for which,,the\
a -c
measurement techniques and interpretations . would be appropriate"

;11" .

(p.408),anetKe lack of clarity'crf congttual dimensions orb

the definitions could be classified. These,authors additionally

.streis that for a given instrument; "data suggest\'that generalization

of construct interpi-etations adross dLfterent pppulatio*of

subjects may be hazardous" (p.,409). We would suggest in attempting
. t

to partially deal with these bro1lems that individual interviews

.

should be conducted with subsarciples(varying cultural and geographic

backgrounds) of subjects.td reveal t'he most meaningful and important

(consistent across groups self-evaluative dimeniions in general

10
self-concept, specifically those wilkich are fairly consistent across

':groups.

sCo
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.
. .

If. should additionally be, ointed out that recent literature has

"kevealed the importance of the effects of raceof experimenter o
4

' *

. .

.- tester on 'the measurement of self-concept and in pailibicular-the
1

.... _
.

.meastriment tef,racial self-iientity (egl Starkey and)Bdyie, 1975).
. 4

N .'

Ars tave.sel5arated self - report measures front what we have called
. . 1

..

-incept'inferred self7concept",ie, the assessthent oself - incept by others
v .

-_,

s. .
.

,
4 P

I)
, -_

_Aaased on overt behavidrs. It should be .noted that the two type of'
6r 0 :

- "scaleg have not been shown to be highly correlated: (Shavelson et

al, 1970_, 0

Another e Which deserTiconsideration"is the question of

differentiation of Sel4cdjeot. It is important for a ahild 44-
r'

.1, 'to havea reasonTe view of himself, hig body., Ilis-abt.lities to

(
.

1
relate to others, etc.;buti-wouldnit'tealistic self-appraisal as

\
.

,
, . , .

.

1,....
compared with globally super-liosi e self- esteem be the goal 8f . '" -", r-,

A 4
____,_.jbod "quality developmelit"?°. To a 11 dxtent the correlation:' ,

I ,- ,
between #spira;4on level/and achteWitent on specific 'tasks isconsidered,

I-.

in Area IV. But_perhapt4Xamintion of self- cbncept in light.of ;. :,' ,

.

,
4

.

1 '' k ..

_,.. .
'data obtained in other eas.(such as Areas I peer interrelations

I
,,, ,

,

sand III classroom beh for etc) might pro re useful informati n. ,le

.
. / .

. dev
. ,

C . .

Y' 4
1 . ,

I

At- Gefferal Self-Esteem
( . ,

"A persondi,judgment of worthin*.s that is exprgssed in the

attitudes the in dividpal -holds toward himself" (Coopersmith, 1967, -,_
. .A -1..

. ,

. 0. pp. 4-5). ,

....

ei q.
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il- *, zi. ) Tests
,. . ,-.Y

0

;from ,:child

(

It

which are based on information obtained directly

.

1. ,Preschodl,Self-Concept Picture Test

%Author: R.B. Woolner

Souroet Johnson (1976) 'pp 768-709.

Variftble: .In4,ongrAence between self and ideal self concept.

Type of M: Nonverbal interview, forced chorie
.

Age: .garly Childhood (approx. 3-7 yrs .)

Comment: different sets available appropriate to black and-

"r.white,,., :boys and girls.

--1'&Wh IDS-Self-Concept Reference Test

, 4
Author: B. Brosn-

Sodrcet Walker (1971)pp,,-231-233.

ble:.
Type,

4 4

"
Self-concept .

_

Self- report, dichotomo\is 'choicd
.

e

pf8sphool to!IC

Comment:,(Norms
e

airaiiable for.varietyof populatiohs

age ranas.. There is a follow through version.

,

I

a

eas,



Pictorial Self-Concept Scales

0 Authors: A.S. Bolea, P.W. Felker and M.D. Barnes

Source: Walker (1973 p. 244)

'Variable: Self-Concept

Type of4M: Nonverbal Self-report inventory, sorting task.

Age: K to 4th grade

Comments: Based on Jersid's (1952) self-concept categories.

Good reliability. Validity for minority groups, has not been'

assessed.

4. Thomas Self-Concept Values Test

Authors: W.L. Thomas

Source: Walker (1973, Pp253-254);,

Variable: Self-Concept .

Type of M: Verbal self-report inventory

Age: 3-9 years

.Comments: Child makes selections assuming perspectives

4

r

of self, mother, teacher, and pears, selficoncepescores for each

these perspectives available as well as a total self-concept

score. Reliabjaity wa s tested using Head,. Start Children,

5. McDdniel-PiesYung Children's Self-Concept Scale ,

Authors: E.D. McDaniel and E.V. Piers

Source: Johns-on4(1976,TP 698-699)

Variable: Self-Concept

Type of M:, Questionnaire'

Age: '6-9 years

Comments: This test is a revision for younger children

..411.11
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of 'Li% Piers -Harris Childreht's Sglf-.Concept Scale. Would

require further rev ision for H.S. purposes. The verbal
-,

nature in the text might prbvide difficulties in this.rgard.

Has 3 part scoreYin additionto total score ie. FgelingSelf,

School Self, and Behaving Self.

6. Ho'w, I See Myself Scale

Author: I.J. Gordon

Source: Shovels= et al (1976; pp427-428),

Variable: Self-Concepts

Type of lit: Self-rating scale 5 point

Age:' .3 -6 and 7-12 (2 forms)

Comments: At presefit, the scale is most often used to measure

changes in certain aspectsof selfl,,concept resulting from

intervention programs.

7. Self - Observation Scales:" Primary
4-

Authors: A._J. Stenner and W. G. Kgtzen Meyer-
45;

Source: Head Start Test Collection.: Tests for Spanish.
r '

Variables: Self-Acceptance, Self-Security

Type of M:

Age's: k - Grade 3

Comments: Measures also Social Ma turity, School Affil tion

.**4- and Achiewkent Motivation (See V 7 B). A Spanish version

is also available.

2)
t
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8. The Columbus Picture Analysis of Growth Toward Maturity
1,

Author: M. J. Langeveld
L--

Source:. Guthrie (1971) .
$

'variable: Cluad's relation to self, to parents, educators,

ti

peers and-.others in situations related to growing matirity
,

and self-reliance

Type offM:::Projective Test

-.Age: 5 to maturity
.4

,Comments: Interviewer` requires a lot of training.

9. Primary'Self-Cdncept Inventory
/ .

See - B

10. Self-Observation Scales: -Primary

A
See V B 2

Includes,following,5 dimensions:: Self-Acceptance, Social

Maturity,_School AffiLia

Motivation. 0

on, Self-SecUrity and.Achievement

11. Children's Self-:Social Constructs Test:: Preschool Form
n ,

Self-Esteem subtest.

Authors: B.H. Long and E.H. Henderson

Source: Walker (1413) pp235-:236j

Variables: How

other children,

and.preference

identification.

child feels about self in comparison with
.

social interest and. dependency, identificaion

for others, realism as to size and minority._ .

Both Head Start and middle class children

tested- Head Start cha dren's scores were significantly
-

.

lower than middle class children's. I n a longitlidinaL,study'r

self-esteem scores increased significantly between K entrance

and end of 1st grade; t



12. Cooperspith'Self-Esteem Inventory
4

Source: Johnon (1976 p 685)

Has been used very widely but age of use is 9 years to adult.

b.'Tests which are based ,on ratings or observations of others,

also called "inferred self concept".

1. Inferred Self-Concept Judgment Scale

Author:

",Source:' Walker (1973 p. 239) E0019 124

l&riabIdi---gerfLconcept

Type of M: Rating Scale,

Preschool. to 3rd grade.

Comments: Test with culturally varied

2. Perception Score Sheet,

'Authors': A.W. Combs and D.A. Soper
0

Source: Walker (19T3 p. 2/0)

O

lowincome children.

Variables: Self generally, self as instrument, .self worth

peers, self with adults, self with teacher, self and the school

curriculum, perceptions of children, Texceptions ocadults, A

1147

perceptions of teachers, perceptions of schools. ,

Type of M: Observational technique, rating scale

ge: K 2nd' grade
' t

Comments: Can separate scores forthe various areas be

reliatly obtained?

.01
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'3. Self-Concept Sub Scale of, Evaluation Scale (SCES)

'Authors: A.L: Butler, M. Church, M. Swayzi

Source: Walker (1973 p. 250

Variable: General,self-concept

Type of Rating scale based on_observations interviews

and project;yes.

Age: Preschool to K.

Cdmments: Need Highly trained raterS; Validity meashres,not

available, includes assessment of self-awareness, feelings about

self, progress toward self-suf_ficie,ncy.,__±ask my

openness to new experiences and ability to relate to others.

Has a broad spectrum of data on which to base judgments.

4. Evaluation Scale of 4 and 5 year old children
I

Authors: A.L. Butler, M. Church, M. Swayzi

Source': holler, (1971,p. 21)

Varaiplei: SElf concept, child relation to other people,
oe.

child in relation 'to his physical enviroriment and the child

invrelation to the world of, idea. (

Type ofM: Observational technique

Age:, Kindergarten

.;

i
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List'of Tests thought. to be of les potential value:
f t

General Self-Concepts

1. Ceildien's.PrOjectiVe Pictures of Self-Concept

Authors:. MCNmara et al see11qalker(1973-p;--2-34)--

No validity reported:

'2. Riley Presohool Developmental Screening Inventory

Author: C. Riley,.wee Walker (1973 P. 247).

PrOjective techhigte whi6h,reguire well trained peisons

to administer and 'score validity and reliability of measure

not`e.vailable.
. .

U Scale Self - Concept Test

Authors: R. J.,Ozehosky & C. T. Clark see Walker (1973 p. 255)

Kinidergdrtet, - Self-concept on this scale was

relatedto achievement and teacher's perCeptions of children's.

self-concepts but results of the U Scale were found to be

AD J .

'-contradictozy to-other self-concept measures.
4 --v

:4., How I Perceive Myself ,/ _

. .

Author: E. -Do Rim see Johnson (1976 pp '692-691)

0 0
Questionable reliability (contains only 10 items). Validity

,-

<3

r,

not,yet.checked.,



b. 'Self- Concept as Learner and Stude4t,

1. Primary Self-Concept I ventory

Author: D. Muller & ,R. Leo tte .

Source: Johnson,-1976c pp 709-710

Variables, Self-concept factors relevant to school success.

'Type of .4: Dichotomous pictor,ial stimuli-self-report.

Age: 4-12'

Comments: It was designed to provide an economical
.

procedure for evaluating several aspects, of self-a:Incept

relevant to school success. Initially constructed for
. . .... , - .

'use`with Spanish/Mexican descent children7but 9hown used
g,

'Successfully with Anglo-Ardericay.and Indian children." Stories

printed ip both Spanish and English. Three;major domains:
.

. .

Pergonal Self, Social Self and dintellectdal Self measured.
.,0 .

I '

T1

2. Faces Scale

Author: J. R. Frymier

Source: Walker'(1973 p. 237)

Variable: self-concept with, regard to tchool

Type of M: Sq,lf-report inventory'

Age: 5 - 10

Comment: Used in Follow-Through pilot studies.

ca

3,4

r-

4
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3. LearnerkSelf-Conept Scale L-SC

Author:- New York State Education Department

Sciurce: Walker (1973 p. 241)

4.

Variable: Self concept as learner in regard t teadhers.,

A t'

°

peers and crassroom material.

Type-of M: Self -repcirsemi-projective'inventory
%

Age: Preschool
e

Comment: Forms available for White and .Nonwhite ,Males

and Females.' Could possibly be applied to old2r children.

4. McDaniel-Piers Young Children's Self-Concept

)(/ Author:' L E. Botts ,

'

.. ,

Sodrce: Johnson (1976 pp 677-679)

-is-Mariable: Arithietic self-concept, academic self-concept.,"

1-
Age: SieMentary

Type of M: Questionnaire with self-ratings.

Comments:' Field study Indicated that children_ spontaneously
4

co:ice alize self in this area inthe followlhg ways.

a) amc nt of accomplishment, b)AZility to perform compet-
.

itively *ith peers,' c) liking for subject. d) .progress as

3 d1 by teacher. 0, how smart .teacher.thinks-child

f) whether child is,lable to complete correctly particular

tasks: TesS, waedeveloped along these lines. The seven
,

,point scale employed ,would need to, be simplified for use

with younger children' and only the'acekfemic.self-Concept

portion would be relevant. .1
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4,

b) Tests,of inferred, self-coocePt as learner 0
i ..,

( Rating Scales )
/

1. Florida Keyes A Scale 'to Infer .Learner pelt-Concept

Authors: W. W. Purkey, B. N. Cage, W. Graves

Source: Johnson (1976, pp 689-691)

Variable: Student self-image as learner,
3

4

.

Type of Measure; Rating Scald -

,'Age: ,Preschool / a

.,

, .
- ..

A ,
. .

'.

.
, .

Comments: Four factors were identified: relating, %..:.-

1(

.

,
./

asserting, inves ing and coping. 4 .
V *,

. ;

2. -Perception ScoreSheet

See I A. B. 2
.

,1 . '
%:7

1
. ,

°Less desireable tests of Self-Concept as learner, and student ..1. k

.6
1. Self-Concept'Interview .: ., ..

,-,

k

* .

r.

,

'Authors: Fitzgibbon and d. pim micht%

see Walker, 1973,4p. 246

t

Comments: reliability not available, valOity mea uret

low, only applies'to kindergar'ten..

Of .0: .

/
C. Locus 'of Control

I

A .child's'efficacy in handling both social and acadm.if situations
.

. .

is in no small measure related to
.

whether or not% he/she feels
& .

able to influence and shape events. Anderson & Messibk' (1974)

13 1) :



* As Dr. Brunner 09quentiy states, ".7.8ut in effec ; insofar

as a subculture represeits a react &on to defeat and insofar as it

id caught by a, sense of powerlessness, It suppresses theTotent* 1

of those who grow up under its sway by discouraging problem solving.

trefer to' this as; "the concept Of 'self as initiating and c ontrglling
a

A .

,agent," which they. define as follows. !'The child tends to initiate

action and direct his own behavior within realistic environmental

straints, he does not feel (italic oars) powerldss or a pawn

0f dfix-ii-rOnmental forceS," p. 289. Minorittes;with-good reason,-:-

frequently felt powerle s and a 1-awn of the environment.hav

Bruner (1975), cites a study by Maxine Schoggen (1969) in which She

measured ETs '(environmental force units), "an act by any social -

agent in the child's envir ent directed toward getting the child to
e -

seek a goal." for lower an
4

middle clah families. Lower class

children wire foun&to be far lower in EFV's per/minute than middle
4

class children, suggesting that tfle'culture of poverty induces a
4'

feeling of helplessness in the adults which is passed on to the children

in terms of under-strdss of goal-directedness.

1

The source of power lessness that such a subcultuke generates, no

matter how moving its by- products;' produces instabilayinthe

society and unfulfilled promise in human beings." To translate

this argument into terms appropriate to our context, we might suggest

that to the extent that a child increas feelings of himself as a

significant determinant in the.direction of his/her own behavior

in his/her school environment, gains in positive attitude toward

school and in *academic functioning would be xpected.

41.
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It is interesting te,note that in a study using the ';Locu

of Control Inventory", achievement and-IQ measures, Follow- .

Through students were found to increase in Locus of Control
- _

.
,

4

scores as compared to controls even more than in achievement

and I,Q ileasUres. Ogohpssn, 1976, p. 6641.
4

1. Stephen Delys Reinforcement Contingency Interview

Authors: Stephens ,# Delys

.... Source: Collins, 1977 p.-256

Variable: Locus of control.'

Type.of M: Self-report inventory, ope choice.

Age: Preschool

ETS: Locus of Control Scale

Author: N. Shipman

Source: Walker (1973, pp. 179-180)

Variable: LocuS of-Control; Internal-External Cause

Type' Jof .14:\ Self-report; forced-choinventory

Age: 5 1/2 to 7-1/2 years.
.

ComTents: Sets of pictures available for Black 4nd White
A

boys and girls. T kg test was adapted from similar-test

developed for FollowThrobgh evaluation. -

a
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A

11,

3. Locus Of*CoAtrol Interview (LCI)

Authors: C. Malasky, M.F. Sh.dVe, N. Milgram

'Source: Johnson (1976, mi. 663-664)

Varidble: -Locus ofcontrO1'

o.

Type-of-MY- cture-d in

4-9 years

4

Comments,: Piaget type exploratory interview designed

r
especially for young children with limitedverbal

°

Used with middle

that discrepancy

increasing age.
,666.

and lower class children. '1.1fOund
.

'
.

between the two cladses incredied with
.

Used with Follow Through children.

t. A

4: Intellectual Achievement Responsibility Scale

Autho Stanford Research Institute

Source: Collins (1977, p. 257)

)

Variable: Locus of,Control, Internal-,External

Type of M: SeU-report inventory, forced choi

Ages: 3rd grade Follow Through.

D. Social Self-Concept

a

Clausation

This area considers /the self in relation to peers, i,e.,

mself/herself as a social bein4, and

1 about him/her.

row, the child feels about h'
100 .

how, he/she thinks others f

2.

de,
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1. Brown'iDS-Self-Concept Referents Test

Refer to_f; A, a, 2. 4.

° I.

Comment: Includes section An haw childrek
.
Leel mothers,

% .

teachers and peers view thei:
....-:

2. Primary Self- Concept Inventory

"

Refer o I, B,

Comment: Includes soc 1 -self ,domain;

''.
to' A

.1

3. _If Observation Scales: Prima _ 1,,
. . ,

Refer to I, A, a, 7.

"- Cement: MeasuresSocial.Ma tuetiyil.
a

.T.

4. Faces Scale ''
Y

A : J.

See I Be a, 2...,
I,

,

Comment: Measures social-rel4pionships
4 1

4 r
i

.,

.
1 r

)4-

....O../

g

5. ,.Perception_Scorm....Sheet_ _

Refer to I, A, b, 1.
A

O

40

4

, 0

0
41 4 I

(also home situations) .

6. Children's Self - Social Constructs Tehl:

1 Esteem. Subtest

Refer to 1, A, a, 11.

0

Preschipol FOrm

,

4

fa,
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- A
D. Body Image

C

r

-This incltides the feelings the child has'toward his

body, his feelings,bf attractiveness, siNngth, health and

size. .

1. Children's Self-social Constructs Test: Preschool' Form'-

Self-Esteem Subtest

Refer to I, A, a, 11.

Comments: Measures 'realism aS to size.

2. Primary Self-Concept Inventory'
44

Refer to I, B, a, 1.
, 7

Comment: Personal Self-dimension includes physical.s,iie

3. Faces Scale

Refer to I, B, ar 2.
,

CoMment:, includes section on, physical development.

t

4. Thomas Self-Concept Valdes Test

.Refer to I, A, A, 4.
. (.. .

Comment; Int+udes a value dimension of size,' health and
i .

-attractilieness,Nstrength, male acceptance,. cleanliness.

1.

V



5. Body Size Concept Test and. Body Image Test

Author: F:A. Mulhadser
P

-iSource: Johnson (1976, pp. 681-682)

Variable: Concept of body size and body image.-
1Type of M: Test

.r

'Age: '4-6 years.

F. Racial Self-Concept-
.

^

*:

Raciai*Self- Concept includes the evaluative feelings of the

child toward members of his/her own race in, comparison with

feelings toward others. It also considers the.tendencyof the
.

child to identify with his/her own race. It,is interesting to

note that in an assessment of.emplrical evidence in suPport of

construct interpretation of Gordon's How I See Myself Scale, it

was reported that the item, "My'skin is'nice looking" loaded on

_ Y -

'Moreland:Picture Interview

Author: 1.1.K., Morland

Source: Johnson (1 6, pp. 1110-1111)

Variable: Racial acceptance, preference; self-

identification and classification, ability.

Type of M: StructUice interviews with pictures.

Age: ,1-19 year

Comment:' Well structured test,-high reliability..
.

,

N

4t28).

1



2. Children's,- Self - Social Constructs Test:

Preschool Form, - Self Esteem Subtest

Refer to I, A, a, 11-.

3. Preschool Racial' Attitude Measure

Author: J. E: Williams

I

Source: Johnson 41976, pp. 1120-11217

.Variable: Evaluative. responses to Euro- and Afro--

a

American persons.

Type of M: Picture -story interview. -

Age: 3-9 years.

4. Social InteractionTest

Author: JI_M. Handler

Source: Johnson (1976, p: 1138)

Variable: Children's verbal attitudes toward black

and white children.

ComMent: Test designedtd be used with kindergarten

children in integrated suburbdn^scfiools to determine
. _

their Nerbal.soclal pprceptiori of white and black

children after pirticular intervening experiences.

yr

5. Tricultural Attitude Scale

Author: P.A.-Zerkel

Source: Johnson (1976, p. 1149)

A

A



Variable: Attitudes ana knowledg.e: Puerto Rican,-

Anglo-American and Black American cultures.

Type of M: Pictorial scale:

Comment: 'Test designed-for evaluation of. programs that

prbpose to enhance ethnic identity or cross-culturat,:undek':-

standing among any one or more,of these three target groups.

-6. Racial AttitlideSek-Role Picture Series'

Authors: J.E. Williams, J.K. Roberson
I

Source: Walker (1973, p. 57)

Variable: Radial attitudps (also view

Type of M: Self-report; semiprojective'i
As

based on Osgood's Seiiintid Differential.

Age: '= Preschool to K.

h sex-roles)
,

ventory,

7. Social Schematic

Author: Educational Testing Service

Source: Walker (1973, p. 61)

Variable: Interpersonal racial attitude17.-''(

Type of M: Self-report:: semikojective.

Age:" 4 1/2 - 9 years.
. .

Comment: Used in second :Years of the ETS Head. Start.

Longitudinal Study,(Shi-pman 1972).
0

4 4

tf

4



8. Color-Meaning Picture Test Revised

, Author: J. E. Williams
4.

Sourcq: Guthrie (1971, p.22.1)

Variable: Racial attitudd:s.

Type of M:' Picture test.

Age:. 3 - 6 years.

'.Comments: Racial attitudes measured by the

evaluative connotations of colors.

;

43

40

I

4

0

4



2. Peers

A. Peer Acceptance:

- 42 -

4

Extremes of peer acceptance or rejection have been found to

be predictive of latdr enialional adjustAKIt. The desire or ack .

.
, . . , ,

? . A./ 4.
of desire of peers to'associate with a particular chipP seems to.

.

.

be rapidly stabilizing in kindergarten and first grade. (Raizen7
'et al,

.

1974, pp. 1-161) (Asher.1976). Socipmetric techniques

have,long been used to assess level-of peer acceptance or. rejection.

. For- Our purpose's the child7n who are social Outcasts and',those4i,
r....-.

* . .40
..

who are the most popular would be appropriate. Such an inStrument
. .

would enable us_to answer questions,such as: Does Head Start,help
.

children at the negative end of the spectrum to develop necessary
...), .- 7, '

social skills to move them- away frbin that end whenth- attend .

40 .

first grade? Do those children at the top of the Head tart list
m'

retain their popularity in first grade? Ethnic pa ame ers of choice,

represeAked by the number tof inter- and intra-,r cial nominations
.

. , .

. .

should be'expiored, particularly in the first ade.con -xt if

.gerieral SES level of the classioom is higher han of ead Start

.children. .The ef kectsf,this socio-ecOnom c backg mind discre'ency

40 -might be reflected in data relatedto scho 1 att tides and self

_attitudes. (Raizen et al, 1974).

An undifferentiated friendship choice wo ld robably be most

' appropkiate to this age range and%woilld' e'information sufficient
S

for identifying the extremes in sociom c choices: This informa7

tion can be elicited through reque,ting`th ee positive and three

=
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r
k-- .

4 '

..
negative soqiemetric lloices

.
as suggested by R4i;en et al., 0.974,,

.,

,p. 161) the method Of administratidn'found iwthe following test
)

can be used.-
'.

1. M4-Inesota Sociometric Status Test ,

Author: S.'G. Moore:- Institute of Child Deye/opment.
A

t
Source: Guthrie (1971) . -

Variable: Sociometric status, social lcceptance.

'Type of M: sociometric.

--Ile::: (but---511-- be used with older thildren).

t'
It might be conidered that the ,same type of information'could

be obtained without the use of separate sociometric measure, simply

as one of the sets of data available from a lassroom Observation
7-

technique (See II #6 e:g. McCandless-Mars ra. Play Interaction

Measure).

B. Peer Interaction Style

Behavior twoard peers is Ulliversally accepted as an important

aspect of child development (l,g Bpumrind, 1970, White, 1974,

Anderson ,& Messick; 1974, etc:). Gottman et al (1975); examined the

__relationship between,social skills, social interactiori,and popUrArity
/

in third an fourth grades in,middle and low income schools and

found that popular and unpopular childr n differed in their knoWledge

of how'to make friends, on'pbservational measures and on the refer--,

-ential communication'task (with significant interaction effect of

income level).

In -other words, popularity, in some sense was related to specific'



I

,

ways of relating to other children and specific skills the child-

has.in dealing with peers. For an understanding of .the effect of

Head Start on the development of social skillsAuse of an observa-

tional, technique is recommended, (gee pp. 17-19). As Soar & Soar

(1972) state, "How better to Measure pupil socialization than to

record the way they respond to each other as.they initiate and puriue

a task which is .real, to them". (p. 256).

Choice of the specific categories of behavior to be observed

' and the criteria for evaluation of the data has been discussed

in the introduction. The major questiOns this section addresses

7;+.

, ,
are: .

. ,. : 4
'

, -

- What changes in behaviors toward peers occurs as a result
P ,

of the:Head Start experience?

- How do these changes relate to specific program, geographic

and ethnic variables?
411

n How do these changes relate to out of 'school'behavior?"

. and to teachers' perceptions of child's peer interactions?

Observation of more than a free play period is recommended,

e.g. semi- structured pay peiod. It would' also be advantageous
1 . .

.
, , , ..

. to use an in'strumen't would allow for identification'of '

_-_,1. ..-

antecedents and nature of situatio4nal variables.;e.g., competitive
, .

,---

i
, .

.

situations, cooperatiVe'situations, aggressive acts from otherls,

affectionate behavior initiated by another, etc. , in order-to-
, . A

see how the child responds in varying situations, and to be able

:63 assess appropriateness of the response to the'context not

only the frequency and relative frequencies of beha'itiors.
)

ti

,
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1. Executive Skill ProEile r

Author: M. B. Bronson - Harvard University, Laboratory ofw

uman Development, Roy E. 'Larsen Hall, Appian Cambridge,

62138'

Source: PS007906

Variables: ;Social Skills.
sr

Age: 3-5, 'recently used with firgt and, second'graders:

Type of M: Observation technique.

Comments: Sodial skills defined by the following'Categ6ries

of observation: time spent in social play, cooperative play,

associative play, parallel play, conversation, fantasy, no

activities, nurpper of incidehts of social, control of peers,

competitive responSes, successful competition, being controlled
.... _.

. A -

by peers, offering social help,,using Cooperative strategies:;,
0.

-t-,

asserting verbal social control, asserting rights, not a'apptin
; .

.

rules, resisting peers, resisting peers' success, hostility,..
, .

____

shOWing positive and negative social affeA.
. ,

, .

.

2. Stevenson Behavior 'Unit Observational Procedure
c"..`

=Author: H. W. Stevenson &'N.-G. Stevenson
.

Source: Walker (1973, p. 299).

Variable: Social behaviors.

Type of M: Systematic observation categories.

Age: Preschool to X.

Comments: Social behaviors are defined and coded as follows:
'

Social Participation', ..Lack of Social PWsiiticipation,



Iteractive, Attentive or.Ndninteractive, Social ebntrol,

- 46

Response to Social Control,...Initiation of,Aggression,

Friendliness, tinfrien'dliness,

Routine or Group Situation.

influence the type or degree

had with other group members.

Contacts with Adults;

A child's race did not

of social Interaction
., , .

It,did not influen the
.

. A .
1

type or degree of social interapfion he.had'with.other

group members. It did influence the'umber°of
,

behaviors. .N\

3. Social Behavior Checklist 1.

Authori: D. Oglevie & B. Shapiro
r.

Source: Walker! (1973,. pp. 268-290)

yariablei' Social competence:

TYP

Ag

f M: Systematic obSerVation categOries.

1-6years.

omments:, Procedure'deyeloped to use in Pre-School ptoject44.

at Harvard (White et,-al),. il3categ-Ories of interaction

14".
With peers are included: Attention of peers, TleSource-

.0.,

instrumentailIlads pd4tivectr,neUtralc Leads negati've,
- .

JM
4

odel, FolowsVe Refusesefuses to follow,

Ithitatiqn of pe

tion, and Competes
0

/*

Af ieCtio Host
.1

or teguippe

lity, COtpetes for atten-'

Raiien et al (1974) ec mmend e° Of the Sbcial Behavior
. a

thecklistApossibly suOplemente4by some of Bronson's categories.
4

It might,be recommende that Ohnic.aspects of peer interaction

might be included (i:e.

in order to relate teese to amlidemic
0,4 .,

iii taitlon

. 7 s"

of.iffterradial contact),

self-concept, ,racial

"
ti
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0 .

self-identity, and school attitudes. A behavioral iindication

of social isolates might also be obtained.

.

4. Peer Interactidn Recording System (PIRS)

Authors: B. Garrett, H. Hops, N.M. Todd, H. M. Walker

Variable: Social interactive behavior in .the classroom

setting.

\\ Type of M: Observation technique.

1

Source: ED 131937 PS 008959, Oregon University, Center

for Research in t Be vioral Education of the Handic pped.

Comments: Primary use for identification of socially deviant

children and observing program effects on the social behavior
0 .

of these children. Rate and frequ-difdyarpositive And negative

interactions and percentage of positive interactions are

Measured. Type of interactio bal, non verbal, phisical

4( and imitation of interaction are-also assessed.

5. Observation of Socialization Behavior (OSB)

AuthOAS: J. Cunningham &
t

:Variable: Peer -group interaction.

Type of M: Observation tecl niqbe.

Source: Johnson (1976, p. 1190)

Age: 3-8 years.

4 `Comments: The strong catagories and ,pumber of interaction

behavioclasses under each are: emotional tone
.

(5),

social behavior (6), nonverbal behavior (5),I physical

behavior (5), nonverbal = play conAxt (5), verbalization

5 1,



".0)'-: 48-

1 a

(15), involvement (12)) peer interaction (2), group interaction

(1), adult interaction (1),-and inferred motivation (14).

-44

4, 2,

s

1,

a 0

52

e.

.
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6. cCandless - Marshall Play Interaction Meads

A "thors: B.R. McCgndless & H.Rrilarshall.

Source: GuthriA (1971)

Variable: Social interactions

.Type of Measure: Obqgxvation Technique

Age: Developed with 3 -.5 year olds, but could be

used with older children,.

Comments: Va iables recorded and scored (in free, play

situations) i cluaer- associative play, friendly approach,,

conversation aid hostile approach. (attention is recorded

but not scored,. Measure of peer acceptance (II, A) is
J.

observable.

7. Nunnery Scare of Ascendant Behavior

. Author: D. V. Mummery

SourCe: Guthrie (1971, p. 19)

Variable: Socially mature and socially unacceptable

behavior141t

Type of M: Obsery

.Age's: 3 -,5 years

4k

tion in contro4ed,plaY situation.

Comment: ,79 categories ofj ascendant,behavior tapppd

and desireability ratings. assigned to-each.' Categories

consist of verbal and physical methods

Materials, of directing companions and

physical responses to these methods.

53 ...

i

of securing play-

of verbal and

ror



,

-4 50 1.

-

Parten Social Participation Measure.
0

:M. B. Parten

: Guthrie (1971, p. 20)'

Author

Source

-

Variable t Degree of,sodialization:in play behavior.
- '

Type of M : Observation in free play.
. .

Ages : Nvir'iery, but could be usdd frith older children.
..

opoomment.' Categofiet include uno cupied\kehavior,

onlooker, Oltary independen play,. par>11e1-

-activity, associative play and cooperative play;

leadershipOindependent pursuing Of own willfdi-
..

recting, f011oWing,-rdciprocally directing, and

.

4 r

iritermediate,pogition)."

C. Response Rang
I

in Relation to InterpersonalAtimUli

' This section, includesmeasures ok-roie-resiii4ncy44 response

to frustrating and non - frustrating interpetsonal,situations.

00

4

4.

There has been much recent concern for whetikr childr n Pay

,,40.0. Ad - - t .
.1 ir ...1 . N

Yearn6d socially responsive b(thavior, in behavoraliteims this
, .

1 , . , .. ,

J

would mdan assessing whether
-

"children have': available' a range:4'

of positive - options in, their Interpersonal problem-solving

;;epertoires." (Raizen dt.al., 1974,-p.219)
.00e1"."?°7

e
'Response Range I- non frust4ting situation

40
1. What Happens Next ?

.

' .Authors Spivak and Shure .

54 . t

fr
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#

,.

:14

21.

Sch.irce : Raizen et.. al.' (1974, pp. 220-221)

Variable : Consequential'reasoning ability.

Type of M :.Story Completion.

Comment's : see.Raizen for discussion of test and

relevant issues.

Response Range - frustrating situation
. - ,

1. Preschool Interpersonal Vroblem-Solving Test (PIPS)
.;

Authors : M.B. Shure and G. Spivack.

Source :rJohnsoe.(1976, pp. 565.-567)

Type of M : StorytothpletiOn.
.

. Variable ^: Interpersonal prohlvm-solving thinking skills'.
:.s .= 11 i : .,,

AAge : 4-=5 yers.
.

. .. x

I' Comments: gee relevant d1sbussIon in. Raizen et al.
_

( 1 9.7 4 , pp. 221 -222)

The most extensive research has been done with 4- ,

yr -old inner city children. t!'Means, standard deviations

and cumulative percentages by'behavior groups are

presented in a manual for 469 -.4 yr old inner-city .

children - overa fouryear period. Consistently,

adjusted youngste's offered a great er number. and a wider

ranae of alternative solutions to real life problems

than did theirmore impulsivl or inhibited classraates.

Purther-validity of the PIPS Test is evidenced:6ir its

relationship to .socioeconomic status (comparing, lower

ti

s.

t.
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SES with middle SES group) and its relationship to
4

specific interpersonal behaviors, 'iesearch findings

alio indicate the PIPS doesn't measure general ,cogni.Eive

400-

'power or IQ and is independent of generil languagq

skill., Subsequent data also show test validltiin 5-

.year-old inner-city kindergarten children with .resp6ct

to behavior adjustment_group, IQ and language skills.

(Johnson, p. 566)

.7. ;7.7.

W`

r

5't

I

1,

I

ti



'
A. Evaluation Based on Teacher's Own Set of Role.Expectations

The following questions can be addressed.-by measures

listed in this section.

a.. :how the teacher Artie later student role qualities

to herself and.how well' she feels the child has perceivL1

and satisfied these expectations;. The measures to be used"

allows for regibnal, ethnic and experience 'differences

among teachers to be expressed and utilized.
.;,

.

(

b. 1i5i.:T congruent are the. student rolp,expectations of

r." 4.0 Start and elementary teachers in the sabre area ?

c. howlcongruent are teacher perceptions with peer

observational data and possibly wkth observer ratings and

home ratings ?

d. how congruent are, constructs and their meanings

with those of parents and administrators conceptions ?
4t:

. .

, ..,

For this purpose the following test is recommended:
1 s. '

.

1. Kelly's /1955) - Role cpnstruct Repertory Test
t

See R4izen/. al., 1974, pp. 170-171 And 174-175 iior

i ,. i
a fine discussion of the use of this test and related .

questions of interpretation and of evaluative constructs.

I.

.x;

4

6--

a

0

r



. B. _Teachers' '(or bbserVers) valuations Based on Standardized

an

Constructs

A choice must be made

observer (poSsibly the

as the rater:

,

betweeh using the 'teacher and/or

same people involved in Area II B)

- Choice of\medsures allowing,for longi dinal assessment .

i.e., how Head Start children are faring compared with controls

with respect to these generally accepted evaluative dimensions.

- These measure's include"assessments,of peer interaction 'i4

and can be related-to the observational data obtained in

section II B.

r.

- Two types'of measures are included:,

a. general inventories, b. those speciq.cally'designed

as "screening-devices" to assess problem behavior'.
/

e.

- Choice of test can be made, partialloy.on the basis of
e.

cloSeness of constructs to a consensus of those chosen by the
. A.

four primary grOups (parents, teachdrs, admihistratbrs, panel

..of researchers). For "a discussion of categories we feel are

impOrtant in dltermining the "quality of development" See pp 8-9.

ehbice of test must consider relative desirability

"



,
- ,

.

.
among disadvantages school beginners. J. School Psychol'.,,

..4* .
1

e .
,-- 1971,19,01-113.

/ _-,-_,

.

also Teachers' judgements of black,,and\white school
V

,

beginners, 'Sociology of Education 1971, 44; i5
I

8-368.
,

.
) '\

t

2. Pupil Behavior,.CheCklist. b ,
,

,,
. .

.

. . .

of ratinwrequiring the teachers to weigh behaviors on a \

quantitative
,
'scalps' and those, where teacher selects the

.

, . . ,. .
..

.

(

behavio \that best describes the child's Usual mode of behavior

- 55 -

in given situations:
41

- Choice of test must consider the clarity of behavioral

definitions.

a. General Inventories

1. Behavior Rating Soales for School Beginners

Authors : B. H. LOng and C. H. Henderson

.So.urce : Johnson (1976, pp. 543-544).

Variable r,Ad5ustmpnt toschbol.

A
Type Rating Scales

commen s' v Items partially derived frpt Medinnus'
. -

Firs Grade. dju tment scale.. See the following articlds

written by Henderson and Song,
11

Persorel and social correlates .of academic success

. . .

fit

Author : F Rhodes ,\

SourCe : Johnson, (1976, pp. 1023-1624)

toward schgolland learning, as indicatedVariable : Attitude

1 5,3
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by class'rooni behaviors.

Type of M : Thurstone checkiist:.

p4e :K - grade Six

3. Nurser SchoOlcBehav-)ior Inventory

Author : R. N. Walker

Source :Johnson (1976, pp. 433-434)

Variable : Teacher judgements of 66 behavior traits,

,
4

O

, ..

summarized in nine temperament variables.

.

. 4t
. P / ,.

Type of 144,: Rating scale.
i

.

. . .

Age : 2-5 years.

Comment : -Format resembles California Behavior
. e. .

Inventory from which many of the items were drawn.

Cluster score; energetic, active, alert, curious,

'agresive, assertive, fearful,. anxious,

rrrendly, Instable-excitable, cooperative-conforming,

,cheer ful; expripssive, sensitive-9asily hurt°. Parents
d

of student s predominantly profetsionals and managers..

.Compare Walk r's.two tests ,in which Arentt rate
.

.

children i.6%, Child Behavior Checklist 111 B =1
1

and Scale for Parents' Rating

4. Evaluation Scale for 4 and Year Old Chijdren

Author : A. L. Butlalle

Source_i_Johnson (197'6, pp. 70-71)

'sv

0

1

41
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1-

e

4

o

Variable : School' behaviorr,

ana ,physical areas, a.. ,self-concept."'

,.'iype'Of M.: Ra ilg.scal -.

ective, cognitive

Age 4-5 years.

Comment A, profile scan be prepared'` n the basis .of

the te.khei's observations of the child. at intervals

to

thrOughout the year. - No reliability or validity

reported

5.* Pre Kindergarten Scale

Author :.T. M. Flynn

Source : Johnson (1976, pp. 112-1141

Variabie : Cognitive skills, self-control, relationship
*

with achievement model, dependency:
/

Age : 3-5'years.

Typ of- M : Rating scale.
,.4. 2 .0 ; vr

.Co ants Uses multiple choice format.- behaviors are-,

4

'defined as unambiguously as,Iposgible. See Author's

article, (with H. Curtis)'Traits Related o Achievement
. ,

Motivation in Migrant.Children. Mitrant Project

Report; Florida State University, Talahassee, 1970.

. .6. Pi-eschool Rating Scale

Authors : W.F. Barker, L. Sandler, A. Bornemann, G. itnight.

Source : Johnson (1976, pp. 114-116)

Variable : Personal-social development. ,

. .
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Type of M : Rating scale (Guttman)

.

. 0

Comments : Ratings in five areas (coordination, verbal

expression, auditory-understanding, orientations,' ©`

and social relations). Items are behaviorally
, .

specific, Scale is described as -being easy tbuse and

gives useful information to researcher.and(day-care

worker - Norms were de eloped from both urband and

jsuburban advantage _and disadvantled males and females;
.

One set of norms was found, on.tbe basis of research,

to be appropriate for all groups.. Experience has

shown this ,instrument t(4 be useftii for scre' gr

program evaluation, to assess effectiveness of day-.

re persOnnek, to teach daycare personnql,,to help
.17-".

day-care workers identify specific areas of'development

that might need remtdiation. sr

N
"k..;. School Adjustment Scale

Author : J. M. Flynn.

Source : Johnson/ (1976;' pp..570-571)

Variable : School adjustment.

Type of M Rating scale, multiple choice.

Age :.6-13 years.

Comments : Defines behavior as unambiguously as possible.

_Does not require teacher to wei h behaviors on

Q.

quantitative scale - instead t acher selects behavior

that best,deScribes child's usual mode of behavior in

)1

r
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the,situ.ition. Could be adapted for use with

younger children.

81 Schbol Records'Cddin Manual and Pu a i1 Rating Form

Author': N. F. Watt'

Sdurce :qohnson.(1976, pp. 57`6 -57.7) -
/41

Variable : Classroom behavior.
A .

TypelOf M :.Coding system and rating scale (see also

./
Atea VIII A)

. Age i Teachers of children 5-18. '6

Comment: Instruments still at the level of pilot research.

Coordinates archival data with assessments of behavior.

Teacher rates /child from_ 1 -15 in 'a variety

teristi

fcharac-___

Preliminary analyses showed 4ryPromising,

validity even longitudinally.

9. High /Scope Pupil Observation-Checklist

Author : Velora et. al.

Source': Collins (1977, p. 270)

Variable : Classroombehavior.

Type Of M : Rating, scale (7 pt.).
,

Age : .

<
d

,
.

Comment : The follOwing'-dimension are ,included;
. i A i ,

sensitive-cooperatiA, shy-sociable, outgoing-withdrawn,
,

,
.

.
,

involved, indifferent, defensive-agreeabfe, actiVe-

pas9ive, gives'up-keeps tryin4b, quiet-talkative,

attentive,- inattentive.

g



4

a

4r.

,
10. Child Behavior Survey Instrument

,
,Author :

Source : E D'd 3 7 2

Variable : Classroom

Type of M. ;,

,Age

.14 Comments : Nine- major categorieb_inclnded; orientation,

3.0, PS 0.0,0 0 8 0 0

,

OP 6
e

1.0

e

.t
.

subjective mood, motibility, motivation, cognitive

behaVical faction,interaction between child*and s
1

satis

teacherm interaction betwedn child and Child and

.- .

verbalization. Each of the§h-categories ils sub4

categoiies with which the child' s b avior can be'
. \

categorized.

11. Project Head Start Behavior Inventory.

Author.: Project Head Start.'

Source Guthrie (1971f,

Variable : Claszroom.behavior.._

.

174

, ,

Type of M : Questignnaire. (50 fonr"pt. rating shales)

Age :

Cqmments :,Nine subscales: sociabiljty, independe
,

curiosity, pesistance, emotionality, self-cOnfidence,

ti

.
jealousy-, achievement, and leadership:Cumulative

0

percentile norms for teach Of the subscales available
a'.

by sex, 14x-ban/non urban,, rade, age and geographia

region.

C.

t0



California Preschool Social Competency Scale (CPSCS)

Authors : S. Levine,.F. F. Elvey, Lgwis

Source,: Guthrie (1971, p. 15)

Variable : Intergersofial behavior and degree of social

responsibility,

Type Alf M Rating scale.

Age : 2-5 years.

Comments : BehaNiiors included-are bituational 1n nature
I

and were selected ,in term§ of common cultural

.pectati6/ns to represent! basic competencies to be

develipped in tlik process of socialization. Each

item contains four descriptive statements in behavioral

-terms representing various degrees, of competency.

4 .0.1"4. Age percent norms by occupational level and total

sample available.* °*ft

.\

See: t4

(. Test Review No. 17.: Califormiarreschool Social
)

Comeetency Scale. Journal of Special Education`,
Ot

.

1974, 8' (4) 391-5.

a.

13. ,:Kohn Social Competence Scale!
. 1

Authors: te. Kohn
-4

Souetce : Johnson (1916, pp.' 1183 -1185)
. .

,
Variable LSocial-emotIonal functioning.

i

-41'

4 - Type of M,, :Rating scale.
.

. . ,

to. Age : 3-6 yearb: '
,

O
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L

Comment:: Designed to asses child's mastery of a

.kindergarten, or preSphool setting. Scalideasures:

two bip90,ar dimensions of children's social emotional

functioning, interest- participation vs. apathy-
.

withdrawal and cooperation-compliance vs. anger

defiance. 'The higher the child on'apathy 7:withdrawal,

the lower the scholastic achievement during. elemen-

tary school .

14.- -Classroom Behavior Inventory : Preschool to prima;y

Authors : E. S. Schaeffer and M. Aaronson.

Source : Head Start Test Collection

Measures of Social Skills (1977, p.4) see

also Walker (1973,'pp.174-176)

Vari les : Classrdom behavior:
4.46

Type of M :.Ratihg scale. ,

4
.4.

Age : Preschool - Grade Three'

Comments : Behaviors classified into 12 categories :s

verbal expressiveness, ,hyperactivity, kittInOss, soCial

withdrawal, perserverance, irritabilitym gregariousnesi,

igi6tractibilitye considerateness,'sif-consciousness,

concentration and resentfulness. 'Ratings according to

how muck of a'sgecifib behavior a child exhibits.

There is a short form,- appropriate for grades K - 12

in which six categories of behavior are'included
lOr

i*
0.

(extraversion, task-oriented behavior, introversion,



. n distradtXbility, ho

See Raizen.et. al.

of this test. Its

:marily on the basis
A

the 'three - 2nd ord

4 -4tH

over and over agai

of teachers' rat
.

children.

stility and' considerateness).

(1974, p. 172) for a discussion

seleCtionwas recommended pri-
e

that It samples the cOnterit of

er factors that have been found.

to emerge froth. factory analysis

s of classroorebehavior of 0

Means and standard deviaiidhs-for each of the three.

'subtestt for the total_fall 1971 Head Start Planned

'-`Variation sample and subsathples (maps,,, females,

black, white,(Mexican American_children,)children
e

with and without previous preschool exPeiience) are
T

igaitable. Used in the
.

Head Start Planned Variation

Study (1973) and in pilot year of Hqme Start Study.

(Hi Scope, 1973.

15.' Teacher Rating Scale

Author : G. Rubenstein and 1...Fisher

Sosurce : Head start Test Collection'

'Social Skills" (1971;1).411)
-

Variable r Classroom behavior. ,/

Type of M : Rating scale,

Comments : The scale inCludes four factors repEesentin
.

i.

the principal dimensions.of observable school be-
.

havior ^ognitive competence,-gsocia compliance,

motivational orientation and social competence.

I

VL



16. Preschool.. Behavior Q Sort

Ailthor' D: Bsumrind.a .

Source.: Head Start Test CollectiOn

Social Skills p..8

..Varite : Interpersonal behavior's.

Type, of Kit Q sort.

.e

6

Q.,II

Age : Preschool.
1

.

.

Comment : Eight constructs included high vs. low -At ess
......

A
. .

. -*-
tolerance, self confident,vs:. fearful, achieveme -0.

4 \ a
e )

oriented vs. withdrawn., autopomoUs vs. suggestible,
't. ,.

re" eliou vs. dependaBle with adults, destr) uctive N.).s.s ,.

.
,. .

-
-

constructive and/alienated vs. trusting..

r -
%,. I

17. Preschool and' Kindergarten Performance Profile

Authors : Dr. Nold, B: P. Kaminsky-1,A: E. Sternfeld.

Source : Head Start Test Colle.cbion .

Social Skills (1971,

Variable': Classroom4ehavior.
4ia

Type of M : Rating scale.
.:--- .

_ ,

Commeht :Social (Interpersonal relataons), Emotional
....,

a fr
Behavior and S fety,'and Intellectual and,plygical ',' .

'Areas-are inclu ed. - ilw. ., 414. ''

.

C

18. -Childhood R'ersonality Scales
ff

b Authors : D. Cohen and E. Dibbld

Sour : filod Star1t Test, Collectioh

Socia1eSki111(1971, p.

Variable : Behavior categories:

63 t .

b
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of
I

-Type of M : Rating scale.

Age '1 - 8 gears
. .6

Comment : Statements are scaled according to the;.

I /

.6-4,1=

:,

0

t

. -, - .

frequency withyhich a given ,child exhibits a
,

.

specifics behavior.
.

Covers 24 behavior categories
...

-4 -;

consisti4g.of-soclally desirable'and undeitable'
--, .

?

-characteristics.' :

, . .. 6
,

1,,
,

.

19. Ring and Peg Teets of Behavior, Development

', -- (guthor i K. M. Banfiaintol ,

Sourde :,Head.Start Test Coilection-

Social`` Skills (1977, p. 9) ,,

.
-

,

,, Veriable,:'Cosjnitive processes, social cooperation,
t"%

p'er'sonal independence, i#iterest, drive and purpbse,

perteptuil-motor and ideaionaI fallP .-
I

4
1 ,L

-.74e :qii::',rth - 6 year§.. .

,,I 6.4
_

,e
,, . ,,

Type :of N : - Rating scale.
.

.

\ 6/--

1,

'Audent-Evaluation.Scale.ISES)

L. "'

,

c '14',. .

:Authors : W. T, Matt .n and S. Martin%c.;:-,*
, ,

.

Source : Head Start Test ddlledtion -

e,, c

...., ,

--,(-
,

Socdel Skills (1977, p._10)
4.. -,:- .. dr % .

6,

. ,Variable :ducational and social-emotional responses
..- ,..

-A,

. . 0.
,,

3

.
4to theschool. 6

Type of M Rating' scale.
.

p.

'2k§e *: Grades
t

.

a

r

a. .

4

C
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arN

a
I :

Comment : Considered be especially useful as

,a pre-, interim, and post-semester rating device.
.

on.

b. Measures used primarily as pereening devices oriented

toward problem behaviors.

Such measures can be used to as'sess how Head Start
. .

is Influencing more difficult children or problem aspects

of deve lopment. However, the problems of labelling/and

misuseof information becomes even moretpronounced with

tests in this category. Fo'rz!. this reason dectiptiOns

of tests Will'be Kept-shorter than fp
other sections with

certain: exceptibns.

J

1.- Behavioryroblems Checklist

Authors - Feldhu-gen and j: R.

Source : Johnsonw(1976', p. 1166).

0 .

7

,Variable : Socially approved arfd aggressiye-discuptive,
'

Thurston yt;

41

1-classroom behavidr.
t

Type of M : Checklist.
Ir.

Age vsErementary - 'High School-
' :-

IA

2. .A-M-L Behavior Rating Scale.,
I' t

.

Autpor : P.P. Van Vleet. . .1,

,
,.

SourCe : Johnson (1976/pp: 541-542)8.
,, : . , -..,

.

Vafiable : Clasroom bphavior and leatninq symptpms.
....

. . f
. .

i t

I

.

7-6 L4

8.
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6 V

Type o f-M 1., Rating scale .

'4

A : Presechool - H. S.

st.

.

3. Scale for Rating, Pupil Development- Kindergarten and

1st Grade-teve,1: (sub)

Author ::J, S. Renzulli°
,*

Source Johnson (197/, pp. 129-130)

43 .14,

Variable : Developmental learning skills; social and

emotional development.

Type of M .: Rating sca6le.

.Age-: 3 - 7 yeart.
1

Comments : Measures traits and levels of performance

that, are-expressed in terms of observable and rel-
e.

atively unambiguousbehaviors'. Scale was designed

for purposes of diagnosis, and evaluation oi,remediation.

Part 11-deals with five,areas.of social and four areas

J -.7bf emotional-development; i.e. obsexvi g, listening,
. . . ,

%

manipulating,, socializing, communicafiing, interaction

. .
,

. .

. with others,. developing favorable nterests and atti:-

tudes toward schtol. (See Aea'1.1, D.)
,

.

`Scale dsed pn research studie in child psychology

that d al with developmental tasks of primary gradA
cb

children.

4

I

4

I°
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. Behavior Checklist
.

Atithor. : E. Rubin.

°Source : Johnson 11976, pp. 542 -543)

Varia'ble : Behavioral adjustment in the clasSroom.

Type of M : Checklists

Age : Elementary..

5.$ Preschool Behavior Questionnaire

AUtd:

SoUllE1

Variable

Type of

: L. Behar and S..Stungfield.
4

Johnson 11976, pp. 563 -565)

: Behavior patterns.

: Rating scale-I.
4,

, \

Age : 3, -0 6Lyears.
. ,

6. Wray BeheVior'Scale

Author : Wray'

V

,

Sotirce r'llead Start Test Collection
o $ .

Mealli of SociaSkiils 6977, p.1.1,ED002096)

Vafiablei.15 behavior ,symptoms.,

Type of M : Rating scale
yam;

ti Age : 3- 8 yeat4.

7. School Behavior Profiia
.. -A.

Authors : B. Bator and A. A.Dubin

Source : Johnson 0 976, pp. 572 -573)

I

Variable : Problem behavior;

Type of M Rating scale.

-Age :'5 - 18 years.

ti

4

personal, adjustment.

2



8. =Pupil Behavior Inventory (FBI)

,a.kly Education Version
r.

Authors :12.'Sarri Ind M. Raclin°

. Source : Johnson (1976,, pp. 567-568)

VafiableA Behavior in clas setting.

t

"Type Of M : Rating scale.

Age : 3 - $ years.

Detroit- Adjustment Inventory - Delta Fork ;

Telling What I Do

Author : M. .J. Baker'

Source : Guthrie' (1971, p..7)

Variables Habitsr

inlareas of self,

-

social; emotional, ethical adjustment'

school, community ands hom.

Type of M Questionnaire -*Rating scale.

Age : 5_7 8

41

10. child Behavior.Ratiiig Scale

Author N tassel

Source : Guthrie (1911;
-

e:

.

. ,..4 .-
,Variablv'Behavioks,.attitudes, attributes, stasis

.11-' Pf
- -k

chilteii *or parents (areas included are self, home,
...

-,=,
'

. .r7,. .,%,
.4.

,. ,. /
.

.social, school physical adjustment and global adjustment):

-.

..., .

Type of-M : Ratin§scale.

Age :1C_ 3rd gxade.,_

4./

I
0

sa.

I
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. .

11. Hurewitz Quie Sco i g 'Behavior Rating Scale 1
..

Author :.P. Hureilfit

-70'

Source :,Johnson (1 76, pp.556-557)

,Var/ablOs : Social habits, relationdhip with adult ,
.

)*

.parents, work habits and achievement etc.

Type of M :ating scale. t

Age%:Pre K. to College.

,
'a

C. Observation Instruments for Assessment of Classroom

Behavior.

a

Obseilidtion Scales gives additional information not ob-
.

tainable from rating cab's. f. Information if more Bb-
.

jective','2.iconcrete referents are given for what is. meant

by trait,descriptions, 3. in some, maps are given for de-

.. t
terMining the responsiyeness in teachers' judgements to -

riations in behavior, 4..also in* some it is,shown how the

s4W

chint's behavior varies in response to teacher's response.**

. 40, (See Bronson, 1975, and Raizen et. al., 474 tor didculsion.)

Inpartrcular,''itreight be noted that problems pf ethnic and 1/

racial biases could be less' pronounced with use of these types

.

of measures. at is the best way-
,0

for assessing the chita-
,

tpacher interaction i.e., relatO.Onship.of child to adult-,

atithority,figdce.
,

t

4,

.

4

es 0
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0

Angle Observation System

Adthoks : N.M. Lambert, C.S. Harkough and B.C. M9ore.

Source :vJOhnson (1976, pi). 1163-1164)

Variable : NoncOgnitive.classroom behavior.

Type of M Observation system.
4,(6.

Age : School-age children.'

Comments : Events in the Apple are sentances describing

the behavior of a child. They focus on what the

child is observed,to do; the antecendent conditions

-,proaucing the observed behavior (italica'ours), the.

-teacher 'response to the'child(if any) and'the

learning context of the observed behavior.

2. 'Emmeridh Claisroom Observation.Rating Scale
.

Author : W. Emmerich

Source : Walker (1973, pp. 177-118)

Variable : Personal-,sedial behaviorg%

Type of M : Observation rating scale

Ache :.Preschool to kinaeigarten.'

Comment :Ratings made on 127 unipolar,and 21 bipolar
.

stales. Rating steps.,'Were based on frequency *of

with 'four steps for vnipolar and seven steps,

forJoipolar scales Examples of bipolar behaviors

I

rated are withdrawn-inAolved,rebellious,compliant,
e 1

active- passive, and solitary - social: This system



ti

/1

was. developed foi use in the ETS Head Start.

Longitudinal Study. Emmerich (1971) concludes

that liersonal-social behaviors of predominantly

black lower *clas6 childr6 can be mapped success-

fully into a three space defined by a circumplez

ordering ether With.thedimension of task vs.

person-ori nthtion. Thii ordering of constructs

suggested a developmental model ofpersonality

change for educationally disadvantaged children.

See Emmerich W. Structure and Change in the
a,

behavior of economically diSadvantaTed preschool

children. Paper presented at the Annual Meeting
. ,

'of the American Education Research Association.

(Washington DC, March 30 - Aril 3, 1975)' )

-'ED 110488 !TM 064761

See also : Observer Ratingsof Children

S
. I

4,

ors : 0. Emmerich 'and G. Wilder

Source : Coller (1971) p. 24

Variables : Described as a measure of

"personal-social constructs,."



r' A

.

. Ogilvie & Shapiro (1972)

1,

See Paizenet et al. (1974, pp/ 176-3.78f for an extensive-

discussion of this system: _

.- 73 -

4. Case Study Mttlx5d

Author : D. A...Prescott

Source : Walker (1973, P.'

Variable i Socioenctional acjustment.

Tyi* Of M Observational technique.

Age Preschcol K. (
Ctourent e Method used in Head Start PlarinediTariation S

(1969-1972) to assess sociderrotionl developrcbnt oft

4

a

I

individual
. a .

'
, ) o

5. 'Stanford Research Instrument
,

Author J. Stallings
.

SOurqe : johnSon (1976, ppV1214-1215).

Varli able : assroam instructional and child behaviors.

Type of M :.Interactive observatkin, checklist,inve4pri.

Age .1.-,3-12 years'.
. .

Comment : A very extensive, tletmia.,ed instrument.

6. Coping Analysis Schedule for PLIticatiottai Se ings (CASES)

Authdr L. Spaulding

S ource : Johnion (1976; pp"... 547-54914

V

6



4

Variable : Classroom behavior

Type of M s Behavior category system.

age PreSchool through ,II. S. '

Comment : " Designed to measure the process of normal person-7

ality development' and socialization occurin; in the school

I

emrironnent. Categories based on behavioralization of ego
.. !

psychological theory. The system was augmented include

references to the values and goalsecf the clas room teacher
0 ,

or the school authority in charge."' 8 ooPling styles iden-

tified aggrOssive-manipulative,, non-conforming-resistant,

withdrawn distractible, ult dependant, socially int.egratile,
,t

self-directed- - task oriented, other, directed - conforming.

7. .Behavior Ratings and. Analysis of CoranuniCation in Education

Authors : G. M. Bowman & R. S. Mayer

Source s' Jo son (1976, pp. 1167-1168

Variable : Adult/Child verbal

.
characteristics educational setcs- of se gs. i .,

, Type of M : Observational,, technique, behavior ratings and.
r ., i

. activity sampling. .

r,

cation and behavior,

Comments Inairgorates , antecedents of behavior end ,patterns

of child/adult dortmdnication. Can be used as a piogram

..;

'evaluation: instrument, 'to measure the impact of a given type

o i,nterv9ntioh !on. the behavior, language and activities Of

dr -Part of the :instrument (ACE) was :developed for-

Bank. Streett Follow Through Program, 1970 and has been re- :

-" *4-

,

V
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0

4nedthrOugh the years. The other part (BORIS) was used

'thrippring Follow Through koontors in a study cdnipcted

for Harvard University,

8. No Name Given

'- Authors ; A. Karlson& S. Stodolsky

Source : 000.28426 TM005611 (Paper presented at the AnnuaI'\

Meetingof the AERat New Orleans, IA liana, Feb. 1973)

Variable : Patternsjpf work endplay.

Type of M Observational technique.

dements : Used to measure program effects private urban $

0

schOol serving racially heterogeneous ... -tion (both Head

Stitt and middle class children were included in the program).

9. Interaction Analysis -4.

-Authors :-'S. Falsey & B. Ramsey ,

Source : ED128090, PS008782

Variable Classroom believior 4

Type of M opbservatiorfal technique

Comments : Used in assessment of the DAPCEE Head Start preschool
145

program.- Information pertaining to task orientation, verbal

content, and use of props Wi thin an ihteaction, modality and
. °

feet of -iniitation and -respondent were, measured..

chi .child - teacher, teacher - child behlkOl'recorded.

- e of =interaction enalysis appearedft9 be "'successful

4. V

in achieVing the .goal, providing systematic assessment of the

*application of epeCific DARCEE.p inciples the classroom. "
j

7 9

0 ,
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r

40.

.

Rw. 10.--/ Observation Schedule and Record
.

Authdrs D Medley & H. .

Scorch : Journal of Educational Psychology (1958, 49, 86-92)
? 4.,

. also Taylor (1975)

Cbraient : technique fox: measuring behavior.

11. W.:atter Practices Obsev-ation Record

See Soar & Sdar (1V2) in Taylor (1975) .

T

12", Discrete tlassroan Behaviors Schedule
. , . t

,

% AlattiC5 i'V A. Co

Source, : COLler (1971),
,

.

-Variable : "Academir-Ally appropriate and itapPropriate abtions.,
...

i'ype'of:-/i4. :.Observatjon technique.

'

U

Age : Not indicated but appearsafteful. for Observing the yOung child. n

Comment :. Categories are : .atten,94-, appropriate Ming with ,

teacher, boncoenbliance, appropriate talk with peer, inapi5ropii,,ate'

taclk with teacher or peer, volunt6ers, imitation; carsAies;

Innapprself-stimulation, physical negative, destr6ctivenss!,

. ,

priate loCale noisy, play.

, .. 1 . . i . .

At a . Ii. G \

13. Schobl and Classrcom Obsexv,ation Categories
. "...-N.,

'..Authois . : J. .
I. Goodlad N. P. Klein, & AsSociates.

l
0 -

C

4

:'Source Coller (1971, p..29) . . ,

, 4--

4et 1.
4.

ET T 1,

.>"
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\

Variable : Classroom behavior

Type -of M : Uses anecdotal records, an observation technique.

Age : K 7 Third grade,.
* ,

Ccaments : Some 'of the categories included at:e : milieu, instruc-

tional activities, subject matter, materials,and equipment,

involvement interaction, inquir, independence, curricultmt

balancer_curri adaptation.

14. Weekly-Ratings

Atithor : National Institute of Mental Health

46,

Variables thionic fear, fear when using eqaprent, frenetic,-

impatience, positive peer interaction,' negative

peer iiterattion, originality, nurturance, femal e teacher &

4
male teacher, indication of inter'vention; interest in obtaining

help, seeking help..
.

Type of. M : Observation technique.

rPreschool;

Comments : Some items on this scale -6-reret----generalizable to ottrar

settings.

15. Reaction to 5try of Teachers .111 .
4 A

. Author,.: National Institute of Mental. Health

Source : Coller (1971, p. 28)

Variables : Child's reactions as teacher enters doorway and attempts

8
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4. Child -Task Interaction Styles

a

A Child ,-Task Interaction Styles refers'to the wa those

aspects of the manner in which the.6ild relates to a task

O

which'hre not directly iden a. wit4 ,bis/her knowledge-of,
4

the material or the intellect 1- cognitive' content bf the r,

task, but do directly Influence perforMance level and co B:-

seguently academic success.

a

0

4

4. Direction Following : The ability to understand land follow

ditettions (Shipman in Raizen et gl. 1974, p. 193)

t

1. Preschool Language Scale
e.

Alit* Title III EF,A. Early Prevention of School 'Failure

Project Staff Peotone, Ill. .

Source : Johnson (1976, pp: 204-2d5)

Variable.:..Scliool readiness of integrated auditory_ and 1
14.-

v sua l perceptual modalities.

Type of Measure : Ix-dlaidual diagnostic test.
. N

.;

Age : 2-9 ye#:s, emphasis .oft 4)1/2-7 .6 ,years.
Vir

I
A

....! i

2f. 'Preschoor hating Scale-
.,

Authors : W. F. Barker, L. Sandlen,'A

Source, Johnson (1976, pp. 1

Botriem-ann 04.
4-115)

c -

/4-;ment.
'

o

<.._ Variable : -Personal-social develo

.., Type of ltbl.ng scale (Guttman)'. mb ,

. . .4.,
-.,.:

Comment : Hassettion -o p indiVidn61 instructions.

,
Kxright

t



. .

8

Pre Kindergarten Scale

Author : T. M. Flynn:,

Source .; Johnson (1976, pp. 112-1i3)

-te

1.7

tf
411k.-

I

C '7.

Variables CognitiVecskills, self coxitrol,, zrerationship, with .,

,-

achievement model, dependency.
,fia

. ."(

'Type of, M Obserever rating scalp.
to- -

Age 3-5- yeari

CoioneTtgA Bas partsbf a section' on ability
, '1 .

4: wood and J-Bitip-uner"

Soukce Raizen et al. (1974; p.

Variable): Ability to master task
r

Test requires adaptatibic (see:itaigen et

t
to follow instructions:

c

19\5)
-

using available self directive

.
B. Task. Completion and Atteht.i6n,Colktidr% .

aF

C to. focus axle's attention` on the task at hand and -to carry
,

. r

cues.

, it out until completion. See _Anierscfn and Me4sick, 1973. "control of,

( 4 -* ,. , .
-

s .°

attention Land l'independ- eat rarnin
0

g,behavior" c(Simoni. & Boyer, 1970. ill
'

3975) and ,Co'..liins (I/ 77) "control of-attention in: focusing on
.,

c9eAltiVe demands f a pi-,ticukr situation" (g: 232)..: ..

f'1;

a

8

eke,.

:

.1

'9
1
. ;

.

1.

i



-110643*-& Brunner (citecriik Bronson, 1973)
7,-,

See sectionsecticn on Direction rollas-irig (IV A-44)

2. Prizary_Auditory Screening, Test

1

.
.

Raizen et_ al. (19,74)

Authors ;_ B. A. Plufarer, Bar-ris*P. Marcus,..7. Rupert.;

Source : Jolmsot& (1976, pp. 928-929)

Variable Auditory Processing '
^ °

'Type of.M,: Tape-reoordertest.
?

1;e. 6-8 Nres..

Conmeat : Has section measuring todentify
phrlie within4a backgrou:1 of two. serventiC distractioThs:

3.. des. an Attlizikt:Observatian Schedule (r.INDS)

r.

,
Author : 13. le Rent...ft-at (1975) '45

V
. . . :.

SOUrCe .: , EDL113870 & 073837 1
N

.

t , , 4

Variable :, Doieloptrt of independent learning style.
'

Type tf 24': Observation s

Age: Preschool - `4gra&--thr=te.

'4ri.' Blockt& Block-Test BcIttery'; (1972). /-
Source :,Ra4.zen et al. (19741.p. 194)

.

Variable Ability to focvs
0

br.> CokS c 1 'ultanapusly, attention
. : ,

storytelling and 6.11c3cs

..4
. .

4

e

Twe of M : task.

a

'

,

7.

4

.

4

I

D.
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5. f Hi SCope:PU143. ObseiVations PC.ne'

stkirde 03113vg (197:7; p. 232)
o

r4
t:. Intensity of vweilt

,
. .

ia Auttlors' : W.
.
L. ,Hociges & B. R. I.SCacbriles's

'

5

e

0 ~t

- pagret of liaik Involvement.

2ype Of. 11, : Fatting scale.

' Age :
. . A Sr

. dialFC4P : 47_0finson (197¢, pp. 342 -343) .

Oft -: even categories of behavior .ranging frcp,unaCted to

' ccuplete irlOatvErcent: 4 1 .,
, --,

,Se

O

=/
CiTest-Taking Bt .aviox and Ability

- z.

t
style cciapch-15.s of :test Ira-lance.

_

..

Scale

- ?:, Autbpr_ : university City School district 14:L do

.-...--

00

1

0
. Solirce- -:- Hp043685 --; ''. -,

.

..,Vaidabazzy :,,Indecendent. poitcentraction, tra4ibilitk, ttitua.e
,

r -- n \. . ,

tion:tcraard. test-taging.
-sys,- 4 _,,,-: ! :' \5 .. e

e 9f 14 ; FtatAig -scale l-(0-4i:

' - t 1 . ic.

-1
-

3 :* 4,..,

-

0

S.

dr,

1 .55.

4

I

.. ,
S3

NIP

*i

' 44

.

e

4

a,



2. Carobs No: 16 Inventory of<Iestt, Taking Behavior

Author Available from-ETS1 1974., ,' ,

Source : Raizen et al. (19741'p. 143 & Et. 169)

Variable : ljegee to whtch chilcleask(for help, reluctance to

exalt-91e, Area I, A, b. 4) . . .

3. Hert.zig-7Birch 'Scoring of'S,t'anfOrd-Binet IQ Testy
A 4 .

,-

,enjoyfrent of content, desire to stop, does not answer,_
,.

question, random resi:onte, care in Weighing alternatives, 'engagesr' .4' 41-

in irrelevancies-. . . , '
....

'Pipe of M : Obserntion andlor rating

.1

Age i Preprimary:

Raitirilgs may ballade seperately for each task, for a,

of tasks or globally for the battery
I le

.. )1

.-:, .=- . . L
t

Other.metilhires/ca child's tisk involyanant way te extractiad from

Massrocca beh'avior observation or ra scales (Area 331 & for

Authors : Hertzig & Birch.
.

,Source (1977,1p; 234)
.

Variable : ,Tes&taking behiv-lor.
. ,

Type "of M :

Aga : Preschool.

.

e

0

'&7

14-

a

e

3

4 $4

6.

o
c7

Ili A
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) : .

R.e

SO i ) "v.b.fleCtivity
',

-
. .

k . ., .
, t

1 %

.. f' the child's tendency to 'stop and think', andj to te the

V

44s

0

le

available info#rati9n and to Ccirisicuir. alternative hypoth`
scl

milking a decision." Collins 'p.. 231) -\

. - 2

Author :f M.

Source aohbsoly,.(1976, pp: 350:.-351)'.
Impulsivity'and reflecti.

..
Type of ti Test. ..

<

4 .
-44p:::

.

-7o
,

4

,.. t. , 1 I
...*:

: See al
5t

Collins (1977, p. 2430 ; 4.

4 . .

r .

:.

prior to

, V

r Ai

`Kansas Reflection -I 1114.ritc;.Scale.for Preschoolers

:," Author : p. Wright.

ce- aeohn.son, (g.97, pp. 316-347)
. fVarlabld,: Refiection-inpulsiyity.".

o

6. .

1.

..
D ....

NI. Type. of Test. ...
1

s

.: .
....-. II 1." , '1 ..f

. . . - cA

0 -.'.
A

tely.,31 yopars.
, ^ 0 ,.., ,

'., ........._ . '..4.-

; (Used to iaepti.fy'ex4erces. Pi-edictive. validity not
:, 4 , I ss .% $ ,

.., established.
. ,

. . .
. 4..

- . ,. .
.

-.

r 7 4

r o

I

j

r

1

rc

SA
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4 14,

,
-E. C.Ileativity . ,

. , ,i. .
s..,

"
_,

J
Child's capacity to genqratelino(rel or original approaches and

. ,. \__ : , ,-,. :. .
-?,, ',to apply these° skiUs -to games, prpblentsa4 a wide -viariety of

. . .,

.1

l'1

.

I

r . k

intellectual Situational. " Collkg 11977, p. 232) . We 14buld add to' . _

this the child's inclination or disposition to gene:tate, 'hovel kpioach4.s,

. .

1. Presoott'DaYCare Enidromental invento

. fir_: -

, .

*.Source j Coll#Lns (1977.) p. 233 .

.

4

s

:tti

-,-

.... .... 'i , I , . ' .- . . --

) ° Iii.:A # 9

,
0 0 i * i 7

0 A

..
.. WWallach i(197Q),, .'..- - :-..

.,
- - ..- ..felo.,-

, b '

ourc,:e ': Collins , (1977, p...233y -See also ilailt'ch & rtoga4 \in
d-

6
. . ,.

Johnson (19/61"pp. 341-114-A7 Fietts..f. ideatioria.1.-illiexicy ' ...
-,--Ar , .

..,.
.-..... .

.
. ...' ; . P ' -

1 '. .

'1?./11161.1 ;might be adapbid for younger'Children.'
. . . . 1....

- .

'. .. . ,-
t

' .

*I

.-

. creative-tResponse.-Platrices Test

on,.
- .4/

Smtee l abhns6P 41976, p. 67.)!
.

, . . jal, S":"i*...4.- 4' ,,,...,.,,,,,
W4riabld i Nonverbat.iiitelli4ence ill" tl. .:

1 -
.

,,, --1*
. Y -J _

,

I

a ,
' -



I

1

. of M : Test.

o

,'

.

Age : 8712- Years.-

z,

Ca rent :. Would need to be adapted for ,younger children.

present forcers adapted fOr use with !'

and test-unsopfisticated children ".

4: Creative 'Attitude Sulvey. ,.

r .

Author :., C,' E. Schaefer .

., . . :
" Source .: Johnson '0.976, p\. 3?%) i, .I I , r

Variable : Attitudinal aspects of creativity.
.

Type
*
of M :-.Questionnai re.

I ,

Age 4 8-32 years.

y deprived

'

I.

car tr : Would need adapted for we with younger c ildren.

Item cons-truction`was based on review, of the literature ,for ,

. ,

characteristics, attittidc-g, beliefs and vafues of highly
*creatille

persons. ;

4.1

5,:1 Classroom CreativityObserVation,gchedule,k, .

A.
.

, , -uthor : D. A. Denny.
A,

et:Johnton (1976, p. 319)x .

- .- -
V 'able Classroom teachenibehairiors fosterin-greativity:.

t
A s'

Age : K - 9' years.. ... .
-, t .'

v. ,,
: Type of M :,,,Obsertation schedule.

-

i. 1 .,

COranent : This mi9:1qt be

,,

1a worthwhile a 'tion to neasurei of child
.

, 4.. ... )
. . . ,. . , . ,

v.,Af-ivity i.e., oppor -ty to' assess relationship of(H.S.
. ,

child cre'gtivity, tO the behaviors the l-classrbom, teacher,.
. v ,... ,

. ..
, it

1

<

1'

,e.

.

0.



L

F. Goal Setting

p) What.is the child's learning goal for self on a particUlat

./

task? b) What is his/her" minimum achievement level and; success

expectancy? c) How does he/she reward se relation to per71

formance. Based on definition offlachievem nt belpvioi" proposed

by Crabdail et al. ..(l962), aridoummarized-tin:Raizew-et aid. (1974),

at follows: 'Achievement. behavior is bepayior directed to attpin

(
0:4 A

d) the approval (disapproval).related to competent (Incompetent),

performance in, situations Where standards vof excellence .are ap-

plicable. So'regard0i, chieiement behavior is related to the ,
- '

.

% .
.

. - ii, . ir '

valu%Ohildren attache to intellectual competence, vivell,asto
. , / ,

I

. '

. success expectancy and .self-evaluatiOn standards. ;This achieve-
r.' , ,

. . ,

ment .behavior is an outcome centrally Involved In a groupof. :

.

'!'''''''
,0

. : / f
-

, -

1,.
:. .

. .constructs, -.all -of which'have been regarded both as.'important tor.
,

,./ / - ,

4) :

schciol.sucde4s and as differentiating higher from awe'- status li

),
. 4 ' , ,

e.

-

.

children."" (p. .96).

1. CrandAll &.Weiner",(1972)
. -

Source. : lien et al 4 11/74 pp..lg71.99)
.... 5. , 1

,-
A*

V
.

; ":

setting% Variables :. Goal setting and self evaluation b haykOrS-.04,

.,
...-a--1..,...1), ,0F

. . ' 0 , .10

Type of M : Child selection of task and self- rturIng.'
., , .,. ,,

predicpions and
.

fuictioning and levei :of f reward
,.

. .

: .

..;
? ___.:

Comment : Rizen et al. suggest adaptatioh,aftfie above ,
-,...

. , , 4
. mentioned behavior tasks. . -

.. t
,

.

5

1

4111- ; 1 , .
. . . , ....

a l'
.

I

-

-4

A



Achi-everrerth Motivation Scalet'

Aikhor :13. Weiner..
. ,

.Source Johnsori(1976, pp. 464 -466)
*-

V4iable ': Achievement motivation.

Type of M : Forced choice questionpaire-i
Age : .6-14 years.

tents : Would need adaptation for younger children. Might provide

useful self report intonation to supplenient the nrire task specific
°

C
©

achievement behavior, tackled in 1 and academic self concept (rtt.).

Heavy verbal kuirements might pose a pr5blemfor opulatiori.-under,

study.

1. er (1972)

Source `,Y: Rai.zen et-,al. (1974,

,

1§8-199)

behavior under donations ofVariable : Attribution, self °reward

eff vs,. lack attributions:
\\ .

. - "cv

.. . ape of 11 ; Test and self rating.

', yr ,.. *.

. . . t'
. ,z." 4,,,: Nicholls", 3:',?' G.":.-

...,
:... N.% . ,- .

, .

ASotrce .: JOUrzial..of'PertOtialitY an-docl Psychology, 19754 31,,

-Y(''* 113), "379-389. ' .....
16 -

f .

Variable : 'Attribution '(ability., luck, effort, task difficulty). .

-
r, ,

Type -of Test and self report. . t
. . 1 eh

:1^ : Comneht : Attributions were rreasured using a device such as a'pie
.....

'-' ...co'
. . t. .

P , . graph which students could adjust to show the relative importancertance.

'. ;it-

<

v 91
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_

of the four possible Causes of 'their sore. Use as a behavioral
,

... ..-. . .
task-specific concornitarft of Locus of Control Self,Cozicept

1 ,

,

Report (X-C). _

$

S

G. Curia#ity and Ccxrpetence Motivation

". The foundation -of exploratory or episteirtic behavioP stimulated

by situations involving combination of the ntirel apd the familieit
0.

and is

thus rela to the desire to. find out scmettling-fbvits cwn noninstrizental
.interest value." Raizen et al. (1974, p. 202) smirar.izing Berl (1960).

f
0'

L' +Pre batesDay Care Erivirorrmhtel Invently

.

Source : Collins (1977, p. 231)

0 I

2.

t

asares patterned after'th iosity.lx)4" used thethe Cincinnati

Auto:warty Test.Battery Banta (1970).' These are discussed in,Raize:n-
et, al. (1974, p. 203) AG

st.tom
,..

f )% , , Comment ; +Cit'Q.3,estionable.'releve..,nce to school. ;'
, J '..... , .



0

'but Mreif , Scale

Authors : W. H Man & E. W. Main

VariableCuriosity.

pipe' of M : Hating scale .

Source : Johnson : (1976, pp. 351.=.352)

Age : Grada-2V-6.

.

0

Ccramnt .Adapt for use as teacher rating scale for younger children
-\

as ed to self rating. gee'.adapiation erecairrencled by Rain .

-.
et al. ' (1974 pp. 203-204)

- 0
. ,

----,' -4. Q3gnitive Orientation Questionnaire -of Curiosity

e S. Kertler & H. Kertlet'7 . .

Source : .7ohirson 4,106 , pp.321-322)

Variable : Cognitive conterits (norms, goals, liefs).confterning
. ,

curiosity and its manifestations, t-

S I

Type of g : Questionnaire.

Age : 478 years.
I

1

T.

1.

).

at .\ 4

t :-Possiblylproductive addition to curiosity measures
,

indicating attitudes, beliefs ,about, self and goals whiCh"would,

orient child towiard zpani.festation of more or .2.e.$) cu4iOus 'baba vicir. .

e 4

-

At

11,%

A,
C.I-

.4

ts_

el
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11. Int.entibnal-Incidental Learning Cu es 'an.a4Reir;forcertient Style

, ' a) The ability of the child to ,intentionaily attend to learning

cues as compared with acquiring, responses incidental to the leaning task
,

b) Relative importance of intrinsic, social and tangible seiii.forcement.S..

a
A

-- 1

Raizen et: al.. (1974) provide a fine 'discussion of and ways of Treasuring

these behaviors (pp. 199-202).

)
An additional test is the

fi
ollowi_.-5

1:\
Is Reinforcement Survey Schedule (CRSS)

: ..7. R. cautela L 14ise.ls
,

: Jolson (1976, pp:. '471-473) (---

"able : Reinforcing i and their relative reinfocerrent

4t

i
values.it

4 t
.

Type of M ,Likert-typescale.

Age: Forms) A&B K - Grade ee, Form _C - Grades 4 - 6.

4r.

iv*

41.

f

, . .

I. Responde Itan.ge 4.

Resouceftess in response to situationalstirruli (resiliency)
v

3n.g in degrees of frustration &n4,in mount of structure.
2, .

., .
. rr--\ . r

----

itt



to_

`-1-, -..

t.

. .., at ..r..

..-

,....,- ... . z ,...,

:a.

. r
4.. 2-...

itent : .Un, st... l ctUred, nonfrustratinfi situations.
7 ..-, ., "..; ' - ... -, r

, ,-. ,
,, ...

. r ,
e \ -4.-

." S:: .13,1ock &" Block (19721 ...ILL -z,,,,,t,.., ,

--,,,.. -L

---',... : Sbi.ce : Raiten dt al: .(19.74;.pp. 218-219)':,

jO'urce Raizen et .al..\(11947 , pi, 216-217)
,

Variable : Abilityliftio switch concepts.

Type of M Sorting task.

, .,.
Striiatured

&B1 1972) Test Bat

ti

rustrating situations

t
Sobrce ?ai.zen et al. (1974, pp. 217,418)

,

Variable AbIli-ty to produce multiple solutions.

.t.

. . .

Type of M Object.slorting parent teaching strategies,

"divergent thinking ".. tasks. %

0

Variable : Barrier behavior. %

..

:Type of ki ;;75tuck drawer"

,t :_,F4u.strat3ng structured task.
9

-

-r
:

1
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Executive- a

Bron.son's, global dimension, of non-social' executive skill

skill choosing .coPing 4skS);encarpaeses the areas

under the area of task behavior, but some

additional valuable dimensions which are frequently considered pat of

pre

mletabogn,itive style (041ins, 1917, pp. 233 #. andPaizen at al. 1.9744
-

p427). Let us aonside,r Bronson's definition of nck-social ,exeputive

skill, " It r
`level of skill

es the ,ability to select rasks altropriate to one's(

/
. to organize task-relevatit materials,- to ,use

t effective taping strategibs, to resist distraction (cf. B), to, notice:

erroi-s.and to cAect,them or to effectl-v-ely surrntin help, to try repeatedly
.., -...,

(persist) when,necessar'y (B) and ultimately to reach a chosen goal successf,ully
,.- ? .. t
.

^ . P.(cf. B)..."

o

1.

II

S

Executive Competence in Preschool Children

Author : M.. B. Bronson

rSource : PS007906, Elba 107373 -

Variable. : Nori-social executive skil.,1..
1

, Type 9f,M ; Cla.5srcorn oizeryationitechnique. .

. , A :
Age : 3-6; with:pilot wrirk done t/i-th f'

,..- .... tr,/-"0" ...t.

..,

Ccxrinent : Non-Soci.ayeicecutive s.. .

, . : 7 ..
r ,.

following behavioal catd

d.

ott

4.,

err

anesec;pnd graders.

1 'is opera ;zonally defined by the
,

s ; copapg strategies, t-Asks [16,d,
d r

notice novelty( and discrlepam, distract4f, 'corrects erqrs, tries'

agairivAries.-again,succ9sspilly, dual'fogust.4vos up,, asks fOr',tielp,"
F

.

, ...- ' ' -,.
..

-y ,.... . t
e . ,

,'.-
,.-

,,. !.(111'.

A
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.

2.: Learning Behavior Guide

Au : D. H Stott:

Variable : Behavior of the child in a learning Situatiori.

Type of .: thecklist.

Age : 5-10 years.

Source Jobfison (1976, pp. 347-348)

Can-Dent : This eaSure is designed to assess what we might call

lack of non-social executive skill. 1t is designed for

-identification of students whO are not making use of their

potential because of inappropriate learning strategies, eg.

fear of catmitting self to an answer.

.1

L. Other

v

a) One other aspect of child task interaction styles worth mentioning
, -

is child responsiveness-to per vs. adult reinforcement and resj onse. b) The

,following is a test which covers many of the above areas :

1. Cincinnati Autonomy 'Testi3attery

.Author : T. J. Banta - Prof. of.72SychOlogy; Um-Versa-Y-6f Cincinnati,

Cincinnati; Ohio 45221-
...

Source : Guthrie (1971) .

Variables : Cur,ios4..y, innovative behaVior, inpulse kntrol, 'reflectivity',

. .
inciden,tal learning, intentional learning, persistance, resistance

4

9' -



tbdistraction, field independence, task coapetenoe,:cumiosity,

verbalization (also includes Social competency, fantasy-e.latea

varbalization' and kindergarten prcgnosis). .

Type of Hi : Test (individual ada-tiniltration).

Age

Corrment : Includes much of that we have.labelled task behavior ;

117B,, C4'0, G and H. Perhaps an' effective way to assess '

,

behavior in these areas.

o-

4

t
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,School Attitudes

-96--

It haVbeen generally accepted tlitat attitude toward school is

a powerful mediator of_school success (Collins, 1974).. This,.

general statement may per be tempered by Anderson and Messick's,1.

4 (1974) obser ation that "Whi e it is not realistic - or perhaps.,

even function 1 -- to expect every child to like all aspects of

education and learning, he should have positivefeelings toward

some aspects and not reject the total process." In accord with

this approach we suggest an attempt be made to measure not only

theachild's feelings toward sChool_ingeneral, but toward more

'specific aspects of school i.e., teacher, school evnironment,

peers .and agkg.
4 :f

0

Fur#1ermora, there is another aspect of the child's attitude H

toward school, beyond his affection for it, which } mediates
.

academic success. The importance the child attaches to,school

and intellectual pursuits will influence his/her degree of =

.
-

,

openness to learning.

-r ,

A. -qhild's""attittde toward-School school

'environment, peers and tasks.

reluding-teacher,

Scale
..

4

1. .i?remary Academic Sentiment

Author : G. R. Thompson.

Source : Walker (1973, p. 147)

t
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Variable : Child's preferred activities, attitudes and behaviors,

and primarily activities and behaviors.

Type- of : Self-report inventory.'
0

Age : 4 - 7 years.

Coirme.nt : Special instructions for eft ucationally disadvantaged\
prOvided. Reliability rated as pair and validity as fair. Raizen/

t

et Al. propose adjustments in test to improve relidbility.

2,

-

Oral Scfildol Attitude Scale .

.Author. °Rivera. ,

Source : Johnson (1976, pp.( 1014-1015)._

Vari6ble : Attitude toward school environment and educational experience:

Age "third grade. .-

Comments : Reliability data obtained by administering test to children

representing varios ethnic and socioeconomic groups. Instructions

provided in English and Spanish. Probably could be rel)isecl,

7-,

f r use with younger children.

v,

i. School Attitude Survey

Author : H. Burks.

Source : Johnson (1976, pp. 1030 -1031)

Varible : Feelings of children about the this they learn',:.

a.'"

teacher, other childrenTand the learnffig'envinonment.,1

t

Type of M : Questionnaire.

Age : Elementary school.

100
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, dr

COmments Probably could be revised for younger children. /terns

were judged by teachers according to the following criteria :

understandibility to elementary school age children, pextinance

1

to school activities, relationship to sane school condition

or situation that bould be Chas .d., nonduplication of items and

absence of po tial to embarrass the child.

4.. School Sentiment Index

: Instructional CbjectiVes Exchange.

Source': Johnson (1976, pp. 1032-1034)

Variable : Attitude toward teacher,' school subjects,

structure and climate, peers and general activity.

Type of M : Self-report inventory.

Age ; 14:- Grade 12.

Comments : Not all sections of equal reliability at Primary ages eg.;

attitude toward peers appears to have for internal consistency

--and stability reliability.

social

Minuchin' s Sentence .Completion

Author : S. Minuchin et al.

Source : Raizen et al. (1974, p. 226)

'yariable School attitudes.

Type of M : Sentence completion test.
v.

-Age :iThird grade -i-

4
Comment : Sentence completions rated on four point scale (negative,'

ambivalent, conforming anc.dentification).

I of.
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6: Children's Atfitudinal Range Indicator

Authors :.V. G. Cicirelli, W. H. Cooper, R. L. Gr'ange

2
Westinghouse learning Corp.

Source : Head Start Test Collection Reports Measures of Social Skills.

Vari4a.es positive' and negative or 'neutral attitudes

.toward peers, ham, school and-socie\y-

Type of 14 Projective non verbal sentence caripetion.

Age : 5 - 9.

tents : Has been particularly useful with young and "disadvantaged"

children. P rovides a basis for contrasting child's attitudes toward

s. .

school with his attitudes toward other aspects of his life i.e.

Is this.:a child who is generally negativistic` or are his/her

feelings particularly negative or posit toward school .?

7. See Also Perception Lore Sheet as deccribed Area I, Dinension A

-.8. Pictorial Measure of -SChOol-Relate&Attitudes

Author : S. B. Khan.
a

Source : Johnson (1976, p. 1016.)

Variable, Attttudes-toward 'sahcol and teacher.
.

(Type of M situations.

.
Age : Eight years and up.

C

Comments : The nature 'of the matei-ialq would lend themselves to use

0

with younger children.' The instrumerit is still in_ he Ciieveloxent

stage.

6
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9. Sechrese's Structuied,Jritervie:: Schedule
s

Author:. L. B. Sechrest A

Source: Walker (1973, p. 58)

Variable: Attitudes toward Glassroomsteacher.

Type of M: .Situational structured - interview (open ended questions).

Age: 'K-3ra grade*

id, High/Scope School Attitude Interview

Author: Lone et:al

Source: Collins (1977, p. 270)

Variable; Child's feelings about

to teacher, howl child view the

being in school, the way child

teachers, feeling about him or herself".

Type of M: Interview,. forced choice.

Age:

B) IMportaniCe of School to Child

Th

Children's Achievement Wishes Test

Authors: V. Crandall et ail

Source: Raizen et- al (1974,, p: 22J)

a.

Variable: Value Child attaches

if

*

i.

to intellectualCompetence.

. Type of Mi Self report inventory - forced.choice.

,Age: 1st grade + ,77

Comments: Tent usedwith children of varyingsocio-economiebackgrounds-
.

11 question use.of forcedchoice.
.;

S

Raizen e

0

' 10,3

.
,4
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2. self. Observation Scales: Primary

Author A. J. Stenner and W. G. Katzenmeyer

Source : Head Start Collection Reports. Nati-0,01 Testing Service.

J.

Test for:Spanish speaking children, p. 7.

Variable : 5.dimensions ofself-concept including achievement motivation

andschool appreciation!

Type of M :

Ages : K -Grade 3

Comment : Spanish version of test available. Includes a variety of

aspects of Selfrconcept -- designed to measure way children perceive

selves and relationships to teachers, and school,

I
,What Face Would You Wear

Authors : G. A.- Farrah, Milchus and W. Reitz

Source : Walker (1973, p. 249)

Variable ; Schciol role expectation. Achievement needs, failure avoidance,

and self adequacy.

Age : Prer-schoOl K; two forms for elementary and H.S..are also available.

Type of'M : Self-report, semiprojective inventory.

o

O

4k

4
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C)..Paiental Assessment of Child's Attitudes Toward School

This measure would provide opportunity for inforbetion regarding the

degree'f congruence between the child's expresserattitudes toward schpol

and parent's perceptign of these attitudes i.e. How in tunels.parent with
,

child's feelings toward school? Howtaucli of his/her perception reflects

the pareftfs own attitudes toward the child's school experience? (see VI D).

.

It would also provide some additional behavioral data regarding the

child's school attitudes which would be used to suppliment,the interview

41
data obtained in,Area V.A.

I

1. As'recomened by Raizen'et al (1974, pp. 0-181) parent summary

estimates.could be obtained on:

a) The child's overall happiness with the school

situation.

b) The child's vfluctance-to leave home for school.

c) Assessment of the importance of the student role

to the child, pdssibly in contrast to other roles.

D) 'Teacher Assessment of Child's Attitude-Toward School

. .

'This uieaslare would provide the opportunity to obtain information
1,

regarding congruence-between the child's expressed attitudes toward school

and teacher's' perception of these attitudes. Congruence on thisdimension,

is important for two reasons:

ti
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1) Itindicates how well the. child's'feelingp are "getting through to
..,

the teacher.'!
<1

2) Teacher's perceptions of child's attitudes-toward, school would be

expected:to 'contribute to the way in which the teacher responds to'the

child. In other words, such information might, ptovide clues into

.,

the nature,of a positive or negative"iricious circle" that might be

s°

functioning regarding child's school attitudes and teacher's perceptions

of these attitudes.

<

1) As recommended by Raizen et al (1974, p. 174) teacher summary.
,

...,

estimates could be obtained which parallefthe parents summary estimates.

However, use of a system ranking children in relation to others in the
,,

.,-.

0 ...
.

class woula nullify comparisons between Hrent and teacher estimates.
a-

Estimates could be obtained on:

.

a) Child's, overall happiness pith the school situation.

b) Assessment of the importance of the student role to the

'2) Student Role Behavior,Scale

Author: . Weinstein

Spurce: Johnson (1976, pp. 577-570

Variable: Teacher's assessments of social and achievement-related

behavior-
. .

Type of M: Rating Scale O

Age: Elementary sChoolbut no reason why it could not be employed

,'with teachers of younger children.

1

.!*
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t
,

Comment: This test gives more than teacher's perception of child's.

.°attitude toward.sehool, t gives teacher's ratings of general'class-
,

i ngs
. .

.
. *.

room behavior. It is interesting to note that-a validity study showed

that this scale corr ted :86 with the sum.of teacher's- ratings of

the c

)
ild on 5 items relating to the extent the child's'schooly,

achievement measured up to his potential fotlearning, the child's
. ..-- 4 S

disruptiveness in class, his feeling's of personal, dis,tres8, his ,

ability to face new or difficult situationssand his relationships

with his classmates.

3) gale for Rating_ Pupil Development - Kindergarten and First-Grade Level

. Author: J. S. Renzulli
i I /

:Source: Johnson (1976, p. 29)
.

. .

1
A .-

Variables: Developmental earning skills; social and emotional,
, .:.-..

development.
. .

,

4Type of M: Rating Scale

Comments: Items in Pa
*4 c

.among other areas, evolopment of favorable interests and attitudes

t II (social-emdtional development deal with
_

. toward school.) T is Is a comprehensive test that includes in Part I
.

7 basic learning kills that children of thiS.age should be able to

master. Part' I , the socioemotional section, Vcludes 9 areas,

among which ar : ObseAving, listening, manipulating, socializing,

comms unicating interacting with 6thers. The comprehensiveness of the

. .

test possibl would make it a positive
.

contribution.to the study.

4 /
.

- ..t,

. .
,

Particularl since'it is based on'experical research studies in child.

. *
psycholog . Its applicability tcoour population must be researched.,

1/4

,
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.

6. 'Home and Parents ..

. .

.

1-- ?Collins (1947) in a supmary of key eurrent assessments points:out
,

'4.

,. 4 a

that parents:are nhe most important AtfIuence.4 the adung child's early
*

edudation and development'.
fi

-

A)' Parents.' Role Expectgtions for Their Child
,

Washington (1975). presents a.useful paradigm to illustrate the 3 ,,

-. k .

subsystems whose value orientations influence the goals and stices.defipaions

s .

0 ,
,

of-Mad Start; these are the donor subsystem, the selvl.ce delivery system
,

..
, .

,
and the redipientsubsystem Comprisedof children and parents who participate

. . .

in Head St rt. According.to Washington; "any attempt to-measure the.impaCt"
K

1

,..

41 of Head Slart-ag a. national program muse.take into accounE0the leaue
\

. .

1 ,

.11"

orientations of memberS of%dll three systems" (p. 83).

This \.0 'paradigm raises the interesting Possibility of ,assessing not only

- . .

parents and teachers, student and child role Acepts bgt.thase'qf officials
:-i,

...- .

4 .'Z' '
A

o .
. u

.in the "donor" su till, ip., adrainistratOr using the, same .test as a

'basis for
...

on-
-.

. -

nobtaining a bosensus.upwhIch.sig ificant dimensions of per- .../-
.

./

. .

T.

%. 6 4

a sonaltty to focus.. ,
.- -

, .'
4, A

. ' i 4 .
e

.:.Investigating parentslchpd role'co pts -4 their assessment of .how

.. _4

)

o

,

411

-,

-
their ehild. As measuring/up tp thesec. .

cdptions is of value:in EIT following 2.

. .

. , .
' , .. .

.._.

0 ways: -1. 8uch.i
, _

nforma4 ion provides nputiwAich will hqlgto ' 1.

A.

I .

evaluate the ef".is bfl-Lead Start.'
am

...

/- - 2. 'Exposes sourcessof possible role conflict' and brrole
, z

, . integration for-the--e-hiTH-ie, givO.insight as tp the .

i V' . A .

pf the childts experiences in beirig ysth Head Startsu ent

and son or daughberin'his/)ef home pvitonmentl-- .

...'

V"

.

YI

2

I.
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3. A comparison of .parent's, teaches and the child's
4

' -own role conceptions would le helpful in this regard.

0- .Also useful might be to note the relationship between

degreef consonance among these role conceptions and the
.

.

various aspects of self-concept of the child cl) and, the '

child's attitude toward%chool (V) will help to evarnate
I

the degree of influence of Head Start on parents exiectaIdonst

. through preand post-measures.
.-.

, e r

4. Enables usto look at the'aegree of similarity,and.
, 1

.

differences between Head Start parents'and teachers'expec-

i

tations based on zegign and ethnic backgrounds ie., to

r.

-1 (
4 identify-areas of greatest potential conflict and'accord

and their effects on the child.

*

Words Of caution in measurement in this area have been issued ty

that
c. 1

many. Collins (1977) observes that "theory and measures development are

still primitive, testing and observations outside the classroom are expensive,

unobtrusive. and sensitive assessment remains more,an art than a science and

child-advocacy- groups are apprehensive in the light of the sorry policy uses,

of evaluation results when decisionmakers read more int the findings than

the data will support. Overcoming these obstacles will not be easy, btitt

the attempt must be made in the long run interest of designing better'programs

. for children." (pp. 272-273)

10)
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aYParenteRole.EXpectations for.Child,as Student
. ..

' 1 -Kelly's (1955) Role Construct Repot:tay, Test
-

Raiz etal (1974, p. 179) recommend adaptation of this test td

generated construct* of the ,competent or well-developed'obtain pare
Aktv

student. By asking the parents to supply item content in their own

terminology, language-culture bias problems of interviewing parents of

low'SES children using standardized:instruments,are attenuated. The

consideration these authors give with respect to problems in the use

0

of evaluative terms is.important. (p. 18Z) Detemining the extent to

wh45n.the characterization have positive or negative connotations for

parents (for teachers) by use of Osgood's Semantic Differential would help to

interpret the evaluative data

4413) Parentltdle Expectations for` their Child in General

In addition to parenesperceptions of the student role; it would

; .

be import-ant to obtain information on general expecatAions and values
. .

ID
... ,

-implicit in parental conceptions of the role of the child and the relation- -.
. ..

.-

ship of these to parental conceptions of the child as student. These

would be thought to be a significant factor in the issue of child level .

.

AD and type of role integration or role conflict. For example, if parent

I
felt positively about noisiness,at home and negatively about this behavior

A .

in school it might present afdiscrimination problem for the child which
, .

. ,.-

results in conflict.

.re



1) Field Guide For the Study of Aspects of Subjective Culture

Authors: H. C. Triardis and R. S. Malpass

Source: 'Department of Psychology,'University of Illinois, Urbania,

4-

IL 61801

Comment: This paper is a field guidepresenting techniques and methods
,.

for the analysis of various as ects of subjective culture. ("a human

groups characteristic way of p rceiving the manmade part of its

environment. It includes the group's-model, attitudes, norms, roles

and values. p. 1).

411

111
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B) °Observer's"Ratings of Cfiild's'iebavior at Home

The ratings of ffie child's behavior at home will give a broader-
t.

perspective 611 the impact of Head Start on the child;., positive results.

in terms of evidence of emotional growth or neg4ive resultsas a

possible result of excessive.role conflict. The specific aspects of

...,the chiles behavior change will also be a significant consideration.

1) Measures should be chosen after the data obtained

from parents' responses to the Kelley Role Construct

Repertory Test are analyzed so that the aspects of

behavior which are measured are those thought to be
C

important by pArents. Perhaps a more observational

.type measure would be useful in lesAening the effects

of biases. Use of parents as observers might be

rec&nsidered if the combination

of the clarification of communication resulting froi

the 01ocess of obtaining the Role Construct'informatAn

4

40

and the selection of a test which Is'in accord with

parents' own conceptions and values might maethis

possible. The following measures have been used to

\C rate childrens behavior in the home:

I) Child Behavior Checklist

Author: 11.. N. Walker

Source- Johnson (1976; p. 408)
.

rt.

,Variables: temparement variables
4

Type of M: Rating scale (in checklist form)

112
g
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go

. . .
Pare

"
o fts of-preschool children comm : Would neld to be adapted

_

,

.

.
. *,

Aor .Use' apd by observers xather than parents and with older
."*"..'"'" ,t

Chticirti:,. s .
..

1

* It is Interesting to note that
e

tests of Validity indicated that,
`44 ,I4

. 6

teach er,s'and parent's views showed little similarity. As

Johnsoil asks,.perhaps this ,is betause children behaved differently'

at home and-at school.

The eight variable's consiidered are as follows: energetic- active,'

curious, thoughtful; agreesive-assertive, fearful-anxious, social-
-

friendly, excitable- tense, cooperative-confirming, cheerful-p essive.

2) Scoring System for, Home. &'Schbol

Authors: E. Bernal & 3, A. North

Source:: Johnson (1976 pp. 1203-1204)

Variable; Behavior in home or school classroom'

-Type of M: Behavioral coding system.

AO: .4 - 10 years
.

,Comments: 4 Major behavior categories are included; compliance-
.

'

non-compliance, annoying, deyiant, and desirable behavioi.

The scoring system includes codes suitable for:identification'

of children who. are low incompliance and high in acting out

behaViors. Importantly it yields information regarding the conse-

quences produced by the child's acceptable and unacceptable bthaviors

. and allows for comparison between the home and school.

3) Scale for Parent's Rating

Author:, R. N. Walker

SOurce: Johnson (1976 pp. 524-525)

Variables: 10 temparement traits it childremas judged by
.

113

1

, t
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Type' of M4 Q-Sort
io

-Age: Parents of schoOl-aged children

Comments: Would need to be revised foruSe w,ith non-parent

0-4

observers. Traits measured are energy, surgency,socialness;

d
11,

d.

S.

°

.

stability, aggressiveness, dominance, competitenca, acti*Ity,and

control scores are also derived. 1

7.40
Honie Behavior Inventory

Author: E. S. Schaefer and M. AarOnson

0
Source: Head Start.Test Collection

Measure's of Social Ski4s, pt; 6

Variables:6 categories of Child behavior at home

Type of M: Inventory
e

Age: Presdhool

t

Comments: Categories are extraversion, task-oriented behavior,'

introversion, hostility, distractibility, and considerateness-.

Frequency of behavior is rated.

5) 'Preprimary Profile: Introduction to My Child

Authors: H. J. Schiff & M. I. Friedman

Source: Guthrie(1971) p.21

Variable: ;lature and interests of children including self-care,

social behayior, skill development, language deVelopment,

previous experienvv.

Parent of Child entering school for first time.

Comment: Instrument is used to assess development of child' after

first period in school through test'- retest.

and

a
a



6) Childhood 'Personality Scales

See III, B, A, 18.

7) Child'q Behavior Traits observer not parent rating)

Author: P. Levenstein etal. Verbal Interaction Projects,

Source: Johnson (1976, p. 41-416)

Variable: Some emotional development

Type of M: Likefi-Ty" Scale

Age: 2 - 12 years r-
Comments: Used with low-income children can be used for teacher

ratings III B.
A

I 113

s
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Parent Expectations for Child's Academic Success

The functionOf self-If filling prophecy in depressing academic
.. .

% .

achievement of tklack anenther minority child has often been considered.
. . ,

:

Sinckparents are'knOWm6lp have much-influence on the academic strivings
',,- . IJ

'''
.

.. ..-
.

. of ,theirii children,,' expecta,tions for child'sacademic success. \
, - . -

would= be expected-to influence the degree of actual success.
.1,

It, might. be recommended that very early in the program pa-rents be asked '
.

.

to estimate their child's academic potential - to haza4d guesses as to

. .

)

future lever of academic success. The relative realism of the parents.,

explectations can be assessed by eziamining actual.school performance the
e a

4

results oT tests in the'Cognitive Domain°, and an assessment'of child-task,

behaviors, and teacher estimates of the child's. potential. Asking parents as

gaizen et al. (1974) propose to estimate their child's academic potential

o 4 .

relative to his/her classmates and comparing these estimates with child's

.

''achievement level might not expose situaons in which parents low
. -

expectdtions are already artificially depressing the child's echieveMtnt

level.. A broader range of indicators Of potential is needed.

,

,
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D) Parent Involvement in School

. -
.

a

tr.

- ,

Collins, (1977) discusses the importance of parerit p"arti.cipationg"AsY. .
.

7

.a mechanism for fostering continuity b,etween the. homeand the sChool4 ",

.

I
0 ;'

(p. 268). %ile quotes Comer &-Poussaint (1975) who point to the
4

presence and interest of the parents is givinga stapp.cif approval

to, the staff .and school work, 'enabling .the child' to identify with
.0

school work and school people., An assessment of parent involvement

.

and. the importance Uhich

.

parents attach to school success will provide

'

1

...

data necessary for ells evaluation of the degree of impact of, parent
.A,:

..,0

involvement on the child and on thaparent, as evidenced forIxample
.,. ::...-

.. . , .-
.

inhcorrelation with "child's attitude and-behavior theasurle. :The
/ = .

relationship between geographical and

involvement would be considered to be

e analyzed. We might mention that'variable which should

ethnic backgrounds and parent

a possibly /mportanlifiediating
.4

(-0
parent involvement might be thought to be an'important mediator

-

influencing congruity.of parent and teacher role perceptifns.

0, e. J
e '

S.
e

1
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(

I

,o
<,,

.. .
4.-.al Archival bata

. 0 ,
'...',\.. 0

.

ThekfolloWing list is based in larmpart on tecohmendations.maae
ip t t ° : ,

.

.

by Raizen et al. (1974,p. 182) gnd.Collins (1977 p. 267). Parent inolve,
. ,. ..ft ft 'V . , ' r' - . . .

. ,

ment can be measured 'by coding
a

the following data.
. , ,

,. i...
.7, -.

.,

1) Rate of PTA afteldance ,, .

2) Frequency of volunteering tope room parent, Bide, ?hauffeur, eec.-
01,

.

or in other parts of the-program.

3) Response to open house or parent teacher conference invitations. , .

4) Involvelment inter inli Eation of program -activities for partls
,

.

,--.. .

themselves. .
, ..,

. ,,, .

. ,

5) .Employment in ,the program. V

6) Participation' in decisipn making roles in the pr 40rr

'b) Importance .of School Success to, Parent

*

.e "*"'

I
mo,

How c ntr'al mild significant is the child's sghool success (as defined

.
,

by the parent) to the parent? /

... .-* .,.

i . .

. -1--P
, a

Parent nvolvement in the program gives one .indication of this dimension.

44,

Anathem ght be pryided,by interview-type Iriiorilation.
4

.

N
t

4

et- 0
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E4 Parent Attitude Toward Ckil 's School Experience

How parents feel about the child's current school experience would'

be thought to influence to child's attitudes 'toward school and

classroom behavior as well. (The reverse is probably also

true).

Parental involvement in schOofand importance attached to schooling

in general (VII, D),should be expected to correlate with thins

dimension.

. i V

.,,

1) Parent Opinion Suxvey v
pi -,

-Apthor:-,: F. RhodesS

0

1

A

Source: Johnson (106;.p. 1015)
4

Variable: Parental attitude toward child's, school exsience.

Type of M: Likett-type rating scale

%.

'4

.16

46.

S\

Age: Parents of elementary school pupils K to Grade 6

Comment: The scale has been used to measure general parent satis-

faction In evaluations of both regular and special education programs.

,

5

4

1 1

4

v'

4,
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7. Child Social Role Perception and Integration

ct

: Hduser (1971) defined h althypsychsocial adjustment as the

"integration of self-images and social -role-images over time in suchla
. .

wariss to allow for the fullest selt
- z

velopment or at least for an'

"adaptive self development" (seejaizen t V., 1974, p. 232). The school.

I

world introduces a new set of roles and require ents; to the child and.

his/her family particularly in the case of the minorities who have'felt

a greater sense of alienations from schools than the majority grou1:1,.. To

the .extent that these roles dre consonant with the norms of the sub -cult re
^

there will be little difficulty in role inte,...gration. Should; at is

. .

probable these new normsbe different and oppgsed in some ways to thos

of the minority sub culture the child and'his/her family must either

e

restructuvp their orientation maintain se ts of sitnationally detennined-J

- .

norms, or employ deviant adjustments to handle the unresolved dissonance..

Since the manner in which the child resolveh these conflict's will, celtiainly

'`and importantly 'influence his/her development, a look at botiothe child's

perceptions of his/her Tole how he/she handles probable role conflicts

arising out of the HeadStdrt experience'is crucikl to understanding the

effects of Head Start on The child's development.
.<

4
p



4) C lid's Perception ollieacher, Peer; Parent Expectations of Him/Her.

. .

r

n other's 9tiorth we have outlined some aspects of theevaluation'
, . \.

.
- of A..

.

I
..,

of he-nature of the role dethands ie., IIA and VIA -.compar?.sons of ',
-

. .
.

I

cher's and parent's student role expectations. In this section we,
, '4.- -

.

ecommend examining the role demands from the chiel dts point of view; Ie.;

the ehild's discriminations of parent, teacher and peer expectationsw
related to his/her roles,ds,studept, child and friend,

The 'following questions would.be answered: .

.How does the child see his/her role of-student in terms of both.//
parent and teacherexpectatAns?

How does -the Child see his/her role as child,intterme of parent

0

expectations?

How does the ,Child view his/her-role as friend, in terms of peer-
.

expectations?

001

How dq these.perceptions dovetail? fiere are the soprces of

conflict and stress from the child!s point of view? t,

.

how do child perceptions relate to parent and teacher per- -.
0

ceptions (VIIA and VIA)? 6

.r f

It would additionally be meaningful to assess the child's'percept1ons
41-

of the rolesOk adults ie parents andateachers. Understanding and accuracy,

of perception of the role of the teacher can be a signikicant mediatoriof

the child's school atitudes, a perception of the role of another plays a'

certain role in child development.

121
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Value
4

1)- Social Value Acquisition Battery'

Author: E. 'Scott

- ,

,

,§0u,r.ce: Walker, (1973; pp. 293-29s4)
.

.. Variable: Chilcipercepions of cultu44ral valde expectations,
,. ? N. : .4

---- conformity with 'these'dxpectitions and internalizationi of 3 -

.4,, 0
.

r

cultural values,' self-reliance,, cooperAtiore apd'compliance.-

",
.,

e .

Type of M..1 Semip jective,IfTlf-report inyentory, parent .ineieacher
.

racing seals.
:-:1, .. -Age: 3 -

;
r.,,years 1

-1- VP.
7,-

Commem: Test was used with- under privileged Afistralian

)

preschool' _

"- (
.

,
:

children. Itiwas found that%these childien had-signif tantly higher

4
1.

0

-

,. . .

perceptions ofthe culture's exPectaiwIns for self-reliande and

.., ° . ,...'I .

. 4
cooperatiop and displayed pifilifitantly te5Jonformiy:with

. ,
I . . .

,
t*eexpectations andgreatet ihtA-fialization of thebe values than

AAA

a control.group(smich did to i t tend nursery).

2) Self- Concept an4 Motivation Iriventory,

l'reschao,1 1-.,Kndergarten Form (also cal,led Fa/,

!- "

_.. ,-,- - , 0

(See I B, (4) '

, -

r

You Wear?)

Measures child's role expectation in ;egd to school.. The sources

, .

examined yielded, few tests in this area, Perhapg examination of the

'

A , --e.

. . 0

socioloaical literature would reveal additional role 'expectation 1

.

assessment techniques?

--..\.
. ;

fa. *0
4 r

O



yr

6...
- .... .

,t0 Role, Integratioq - Role Conflict

. _.
Raizen et al (1974,,p. 234) indicate that "If

.*...

Head Start were effective
'

eia; in helping children avoid pathological solutions to social role

conflicts or, better yet, in facilitating reilient, growth-oriented styles

3

1

pf.41dultiple role integration, its contribution to

,1"

would be inestimable."'1° ,
.

To what extent do these role expectations provide conflict in the

child? To what extent is, the child successfully able to integrate role

expectations?" What are,the ways in which potentially conflicting roes

ong-term social competence

,

.lare,handled by children who-are successful and unsuccessful? How does
. - .

1 ? . a -
. ,

,, -

success orlack of success relate to-the parent's attitudes Area (VI) and the
,

,

. . ? . .

.

corvlitio0 these, to trcher's,attitddes.Area,(VIII)?
. ''/ 0,, . , , .

.

,Parti antwees to, some of.the4e questions can be provided by data
/: ,

, "'
I obtained in\otherlareas.

1

the child is succesg01,

-Nrarious aspects of sO.f-
i

It might be conjectured
Q.

that to the extent -thAt.4
-'

1.n,:tbelresolution of his/her role conflicts,

concept wouldtend to be hgher. (Area I) .

,-;.! ",
'. ,

..

It mighalpo be _hypothesiled_that success in esolution of role
.

1 ' ,/
-would be expressed in mom positive attitudes toward school Area (V)

t

conflict

r



A. Other Measures of Good Sociodmotional Developmeant

A) 'Archival Data. These include all records and reports routinely kept
f

on the children in a school system: -(Raizen et al 1974, p. 190) Walker
/

$ ik ,

,(1973) refers to these data as "unobtrusive measures" because they rely ,
( .

.

-

on procedures that require the researckeronly to examine existingreperts.

The following list is taken from Raizen et al (1974, p. 190) with

the exception of the last item. These authors recommend use of coding

system for giving comparable scores to child outcomet under different

record-keeping methods. .

1. nacement, tracking or "special class" assignment.

2. Attendance and lateness rates.

3. Referrals to school nurse.

'4. School success and failure indices such as non academic grades special

awards and demerits. 4

5. Frequency of beingsen4out of classroom for misbehavior.'

A recent test has included-a manual fol coding some forms of /
.

archival data and 10 worth considering. It is still in the experimental

stage though it looks promising': School Records Coding. Manual and 4
Pupil.Recordi4 Form

Author: N.F., Watt

Source: Johrison (1976, pp. 576-517)

Variable: Classtroom.Behavior
Type of M: Coding System and rating-scale

Comment: "it offers a, highly specific system for coding the ad
lib remarks about,children's claSsfoom behavior, as
recorded in,cumulativeschool records." ,

c

r
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B) Soales'of Early Adjustment

These scales are geared to measuring the effeots of Head Start on

school readiness. According to Walker, (Raizen et al, 197A) .these early
. . 4

gains influences_the relationship that the child establishes with the

teacher and mutual expectOriOns aboutlIthe child's future performaade,

4? Raizen et al give low pridrity to these measures. They recommend that a
.. ,.

specific set of scales based on those used by Stearns (1971)abd Wolff and
.

/

Stein (1967) be adapted for use.

01.

o

O

,
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8,. Other Measures of Good Socidemotional Development

A) Archival Data. These include an. records and reports Iroutiqely kept

on the children in a school system. (RaizeP et al 1974, p.190) Walker

(1973) refers to these data as "unobtrusive measures" because they rely

on procedures that require the researcher only to examine existing reports.

The following list is taken frlm Raizen et al (1974, p. 190) with

the exception of the last item. These authors recommend use of a coding

syitem for giving comparable scores-to child outcomes under different

record- keeping methods.

1: Placement, tracking or "special class" assignment.

2. Attendance:and latenesg rates.
o

3.Referrals to school nurse.

c

0.,

4. School success and failure ipdices such as non academic grades special

. awards and demerits.. 0

5. Frequency of being sent out of; Classroom for misbehavior. A recent

test has included a manual for ceding some forms of archival data and
,6

is worth considering. It is still in the experimental stage though it

,

lOoks promising : SchooA Records Cod 1,na Atanii
,

gl and Pupil Recording
Form

.Author: N,F, Watt
Source 'Johnson (/976, pp0576-577) c)\

Variable: Classroom Behavior
Type of M:,,Coqing System, and rating scale ,

.

.Comment: It offers a tighly specific system for cod inthe ad I lb remarks about childrenls,classrook
behavior, as recorded In *cumulative school record

fl
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ADDENDUM I

Role-Taking Skills -
i

1. General discussions:
_ .

Weinstein (1969)
Shantz (1975)
Hoffman (1976)
O'Connor (1975)

2. Spatial, Perspective

Shlatas & Flavell (1976)
Gottman et. al. (1975)

4

1
Ability to identify, simple.emotions felt by another from
facial cues or knowinethe'situation .

0

SIN

..,

>
.

.

. /

4.

5.

6.

7.

. '

Mos'Sler et. al. (1975)
....-

Shantz (1975)
Urbprg & Doherty (1976)
Borke, Interpersonal Awareness Te,st (Johnson, 1976 p% 393)

Social'oonditional reasoning skills
reasoning from a premise bo its logical conclusion in

reasoning about probably behavior'of others

Greenberg et. al .(1977)

Causal attribution of emotion

Green, (1977) ,

Ability to take the role perspective of another on social tasks

Faffer & Gourpiitch in Oottman,et:-NT;(1975)

Role taking ability and communications skills

Shantz (1975) Brunner (1975)

Delit(?) GOttman.et. al. (1975)

Wood (1977) Asher & Porke (1975)

A
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ADDENDUM II: DEVELOPMENTS AND SELF -HELP

The following is a list of techniques measuring development and self-
help. Time limitations did not permit a more intensive examination of
this area of meas*ement. It is our feeling that use could be made of
selected paYts of 'these scales - for example to self-help skills, but that
other parts duplicate Information obtained through more specific measures,
for example social skills. The problems of the nature of population tested
to arrive at norms can be dealt with by use of a criterion approach as
suggested in the introduction.

140

1) Ch"&klist for Early Recognition of Problems in the Classrooms
(Johnson, 1976 p. 1171)

'2) Social Activities Scale (Johnson, 1976, p. 1210)

3) Developmental Profile (Head Start Test Collection, Social Skills

(1977,'p. 5f
4

4), Yesill Developmental Schedule (Head Start Test ColleCtion, social

skills, 1977 p.5)
-

5) 'Vineland Social Maturity Scale'(Head 'Start Test Collection, Social
Skills: 197 7 p. 11)

1,

6) Lexington Developmental Scale & Lexington Development Scale Screening
Instrumentlansoy 1976, p. 93)

7). Marshalltown Behavibrial Development Profile, (Johnson, 1976 p. 95)

1'

8) Scale tor Rating Pupil Development,(JohnSon, 1976, p. 129)
' . N

,

9). A Study 9f the Developmental BhaviOr of Culturally Disadvantaged .-
Children: A Special StudyReport on'the PAR. March 1968 Duke
.University, N.C.

ED044430 TM000124
.

O

123
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, AREAS . I-SELF CONCEPT II PEERS'

1

DOMAIN: 4 'SOCIO-EMOT1

7 III iv
- Classroom. Behavior *Task BehaVior**

D A.General
I a a)Child report

A. .b)infeefed
E

N -.B.As Learn er

S Student ".

I a)child report
O b)inferr'ed

N-
S C.Locus of Control

D.- Social Self

E. Body Image

F.Racial Self
Contept.

A. Peer
Accepta

B. Peer
Interaction
Style

(observational,

Techniques)

C.Response Range.'

in Relation
to Inter-
personal
Stimuli

0
A.Evaluatiod A.Direction

'Based, upon

Teachers Role
Expectations
(teacher-genera-
ted constructs)

B.Teacher &

Observer.
,

Evaluation-
'Based upon .

Standardized
Constructs'

a)General
instruments

b)Screening
devices

c)Observation
instruments

C.Global
TeAcher
Estimntes

*This area,includes child-teache , child-peer, child-task,

interactions as measured by the teacher using rating scaleS
& gtneral classroom behavior measured by use of observation

scales.

**This area includes child -task behavior as measured by spec±fic

tests'or manipulations.

1 2.D

4

Following

B.Task completj.on
& attention
control

C.Test-taking,
Behavior

6.Rdflectivity

E.Oreativity

,14.Coalsetting

.

G.Curiosity.k
Competence
Motivation

H.Intentdonal

Incidental
Learning Cues 4

Reinforcement
Style

I.Responae Range,-

J ,Non-Sopial

Executive Skilt

(.0ther:



AL

V.

School Attitudes
'VI

Home & Parents 1

14L
Child Social

Role

Perceptions.
.11

A.Child's Attitti-

des.Teward.
Teacher,School-
Environment
Peers & Tasks

'(expressed by

Child)
13,Importance

child Attaches
to School &
'Intellectual
Pursdits(express-
ed by child)

C.Parental
Assessment of
Child's.
Attitude
Toward.
School

D.Teacher
Assessment of
Chlld's
Attitude
Toward School.

G
.

-126-

A.Parental ,

Role Expectat-
ions for Child
a)as student
b)in Ceneral

B.Parental &
Observer's
RatAings of

-Child's Behavior
at Acme.

C.Parental
Expectations
for Childs
Academic
Success

D.Parental
Involvement
in Schoo]
n)Arehival

Data.

b)Importande-
of School
Success to
Parent

E:Parental
Attitudes
Toward
Child's Sdhool

Experience

MIR

130

Perceptions
of Tea her,
Parent, eer
Expecta ons

for His/Her
Role as

4

Seudent,child
& Friend

B.Nole Integra-
tion & Role
Conflict.

0,

A.Archival Data

B.Scales,of
Early.

Adjustment

4'

4

't,
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