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I. HOW CAN THE QUALITY OF DEVELOPMENT BE ASSESSED? g i
. - %

, It is clear that the Socioemotional domaln of development

»cannot and should not be cons1dere& as separate'and distinct from

the cognitive and perceptua;rmctcr realmsr,since the organism
: functions as a whole and each sphere influences and is infldenced
. by tﬂe others.‘.ghfortunately, time limitations have coqpelled us to
focus on one section of functioning - the Socicemcticnal domain.
"“1In oréer tc assess the qualitf of deveIopmeﬁt it must be
dec1ded what types of data will be examlned. We have identified
two bas1c tyvpes of data f&hqbehaV1oral_and attitydinal data (Areas\EI,
III, 1V, VI,—B, VIII B, have a behav1or31 focus. ‘Areas I, v, VI,
A, C, and VII have an at 1tud1nal focus.) Again these data are F

-

not looked upon as unrelated._ That attitudeg are_ekpressed_in P

N

behaQiors is obvious; although Fishbein (1977) has cautioned that

v b“ )
. attitudes are preéictable‘only to sQecific behaviors., That behavior

change can influence attitudes is alsq ev1dent. A child, who,

Y

b\Cause of'belng rewarded for paylng attentlon to the teacher,

. increases his focus on, the lesson may develop a more p051t1ve

— P [, 2 -

attitude toward school tasks - because of hi's 'behdvior change. - .

[N
A L

. . Yet despite the interconnectedness of these two types of-data, dis-
", r ’ N\ ) BN . .. p
tinquishing between them is thought to be useful because it gives
. i [ v
. necessary weight to both thé clearly observable aspgets of socio-

’

v Al . .

emotio]al develcppent as well as to the,equally important but less \\5‘

o

.

easily tapped parts of developmenti.e.,feelinify/percebtions aqﬁ“f

¢+ attitudes.’

& o~

—-le J
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Three maJor éypes of im:eractions have ‘been differentiated as follows: . |

1) Peer (behaviors:® Areas II, III and VI B and attitudes. I,VA and VILC).
@ . . 2) Adult (behaviors, ﬁreas III,.VB and.attitudes I and V).
3) Task (behaviors: reas IV and attitudes IB, VA and B).

~

IOl ik

Quality 'of_development" cannot be conceived 0525 a list aof
[ . “\ g ( ’ |
o behaviors and attitudes. BehaViors and attitudes do not operate - |

in a vacuum; their manifestations are contextually determlned

.’ L} * - 3
For eXample, a child may show certain types of behavior with other

@ : éhi'];'dren and'-a> completely different \set‘of responses to adults.:‘ 3 ‘
-r , ._ Coritext is a term usually applied to describe the aimmediate‘ . —J
3 setting. We have fou’nd it to be conceptually helpful to distinguish :
@ . three levels of contextual variables in the current study. 'J.jhey_ 1

are: 1) geographic and ethnic variables, 2) to whom the behavior

a -

or. attitude is directied (e. g.,éeér‘fﬂ teacher, or other adult), 3) -sit- -

‘

. ) ,uational anteceden,ts. For example, the_\eaning of aggressmve behavior

on +he part of the child varies depending on whether it occurs in

respons‘le to extreme provocation or in respond to slight frustrations.

, \ - .
. ’ In addition to spec1f1cation of the various contexts of the . ‘

- P

nature of both behaviors & attitudes, it is necessary to determineo
A the nature of succegss criteriaﬁ Certainly in some areas we cannot
accept the propOSition that more of the-positive or the less. of
’ Jegative behaVior or attitude tire” better. For example, a(s Anderson— ‘
. . Messick (1974) pOint out in relation to Self-esteem, "Here is a
¢ ] "/case in which the goal is not necessarJ.ly to develop higher and

» VR

hz.gher feelings of worth but rather to avoid any’ 1nstances of

-

3 ¢‘ s / St
= o 0extrernely negative self=- deprecation (At adult levels, Eosn_tive
. A . R P
: ' extremes 1n seIf—esteem—grandios1ty may also have pathological .
impllcations.)" (p. 2;89) 'I'he same pOint may be made regardz.ng
¥ ’ ‘
“/—,_ s "" ' - o . * e




behav10rs toward peers, for example,some dominance behaviors are
A
a good thlng but constant domlnance to the excluslon of balanc1ng§

A%

abllltles would'not be favorable

k%

Three approaches to these problems’may be distinguished:

s

’ normatlve, crlterlon and theoretlg*l approaches. These approaches

need not be mutually excluslve Whatever the approaches, however,

they nust be developrmentally, geographlcally, ethnically and sex

~

sensitive in determlnlng the types of behaviors and attltudes whlch

2

- . ¥ -

would be considered to be indications of the quality of'developmentl

Let us consider.each of these approaches separately. The

normative approach is advantageous in its attention to developmentald s
' \ . a " *e g

. - - 5, :
geographical, ethnic and sex variables, but it does not makT séﬁke in

\ L
N ! -

the present study. If the purpbse of Head Start is to improve'ghe .
quality of development .and to 1mprove behaviors and ‘attitudes thep
the ex1st1ng norhs for spe01f1q populations cannot pkpvxde us wlth a

standard of success More absurd, and less appropriate- would be i‘

Q

use of the norms for another population, e.qg., hlgh S. e.s. or mlddi%r

B 'w.»‘{ R

.class. Anderson and Mess1ck (1974) raise addltlonal questlons,

with regard to a normative approath. Group norms Shlft over E:me

R

and there are changes in the,meanlng of scores ag_dlfferent polnts

‘on, the measurement scale : Furthermore, theSe authors contlnue, such

an, approach tends "to focus attentlon only on those varlables with

thh they have had a good dea of‘experlence or whlch have ‘been

y .

extenslvely mtasured (and that Ccan pean the varlables that have
4 . R ’

been easy ‘a d 1nexpens1ve to measure), (p. 286) One should also

¢ ittt .

'mentlon the dangers of a normative approach in pos51ble abusive use
¢ v -

of scores for purposes of stereotyplng oxr labellng“lnd1v1duals or

™
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® X theoretical approach is based on theoretical conceptiorfs o‘f'a

the nature of noymal ox healthy *child deVelopment and the relatlon—
shlps of {he child's behav1ors and attitudes to the effects of :

() R %nteractlons w1th his/her ‘environment. As Anderson and Messlck (1974)

-

point out,"The approach should have the advantage not’ only of idengi-

. fying important variables, but also of considering those variables
® . " in hierarchical and 1ndepef1dent structures. - Mediating and organizing .
) ) pnxxsses:u;the}mmmabeux;coukithamhecamathecmxpnlzug
scheme for $tructur1ng and 1mplement1ng the goals (p 286). Although

theorles may - be helpful in suggestlng crlterlon behav1ors and attltudés

.' '_ cto examine, no theory is dev%loped to the extent of telling us even
) broadly how much of what tralts a child should have, . or what a varlety
) ~—/ {

of healthy balances of traits, behav1ors and attitudes would be. .

-

® ' ,: Theoret;cal approaches would be more sens1t1ve to longltudlnal

- . N
< and sexrthan to geographlcal and ethnic variables.

L]

-
.

" A cr1terlon approach promises much for, the&present study.

-

® Such an approach would focus on crlteriayfor good development at
k] , . . .
' various ages. Parents, teachers,. Head. Start and~elementary school »
. ‘ i

.

administrators‘from a varjiety of g%ographical ethnic, background
® can be solicited for their views. It would not be a predlctlon of

. success appréach (see cogent cr1t1c1sms of such an approach by .

'Anderson and MeSSle 1974 p. 285). . Thls prbcess .could prov1de <
, ] a here and now approach - developmentally SiPSltlLe to. developmental
- Stages’andtsex varlables.- “ “. . I g
o Theory can‘suggest.béhavfgrs and’attitudes worthy of study. - X

. ! .
Approaching teachexns, parents afd administrators;in different -

geographical, ethnic contexts with this information and exploring

“ ,

P

4
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. with them definifions of behaviors¥ and attitudeé, levels of

L

behaviors. to be ¥alued, at various ages and fo%t boys an@/éi;ls an

relevanf'contextual vag%gbles can be profitable. Inputs of teachers,

“w

N . 3 o e
parents and administrators can all be considered and a consensus
[4 <

v \

arrivedsat. Or parents can be tapped for their views of healthy

developmenﬁ‘at homg and teachers and’ administrators for thelr Nmews
“ . o«
of good development: at school. ,—" )
These groups. might be asked'to provide information in'the

follow1ng 2 way5° .ot . . cee b -

’

a) By being asked which of a set of behaviors they would value

~ in the child, as student and as child? in relation to
oo peers, teaéhgr,‘outside friends, etc. How would sthey like
i k . . *
to see the child-develop? o -

~

- . How would they define these Behaviors and attitudes? Which
. PR ) 'Y
are most important -'least important?

b) By requesting ‘these grouég to Select the best developed
'chlldren based wpon extensive descriptions in a broad pool
_\?f children - not llélted ethnjically, soc1oeconom1cally.
bflgeograéhically).. ?h%é extﬁéct the qualities thét these

- . "’ ‘
children possess, (the types of behaviors and attitudes that
» ~ b \

these children exhibit). This is somewhat similar to Burton

" White's approach in the Harvard Stydy of social .competence..

Let us now turn to a delineation of specific attitudes and
“ R N N -
behaviors which we feel are the components of good development. _ We

’

proposehthese as a basis upon which judgements of others, for example,

wiE

X

'téachers, can be made. Our choices are, to a large extent, based on

the work of Anderson and Messick (l974b but 1nclude,also observations

made by the ﬁollow1ng: Baumrind (1970), White et al (1974), Welnstein'

v B 4 - /
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(1969), Hoffman (1975), o' Malley (19.77), Shantz (1975), Collins (1977),~ .
® Raizen et al (1974)’ and Berger (1977j) The selectlons are based -

on theoretlcaL dictates '(séee Aqglerson an_@ Messick (1974 p. 289) as .

b L3

- ‘. - LN \ . ~
X well as upon behaviors thought to be currently valued by teachers \
® .and society. o o, . .
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ATTITUDES "

’

s
Q

1. 'self-Concept

a)a Reasonably Sositive and differentiated self-conéept Wthh r

_is ;eallty based /The child, 1s able to dlfferentlate in what

‘situatibns he is best, alright, not sO good etc. and has'a self, *-

Fhan\degree of pos1t1veness is T

valued. As Anderson and Mess1ck (1974) 1nd1cate;"Rea11st1c appralsal

/
.ﬂeldentlty which 1s qulte pos;tldi and is falrly constant across tlme 12

“and 81tuatlons. AReallsm rather

of self and feellng of personal worth, whlle 1mportant ob]ectlves

~

3

1n @helr ‘own rlght, also.underglrd res111ency)1n the face of failure

»

on frustratlon and are reflected in 1evel of asplratlon and other
motlvaﬁlonal“proceSSes (p. 289) (Areas IA and IV F).* . , 4
..V N by, child has feelings of pqwer over hls/he; own fate within
“//fea;is£ic environmental édnstraints.’ (Area IC) ) ’?

[N

v &) Chlld has ‘positive sense of ra01al 1dent1ty. _(Areg IF)

Vo °

d) Ch11d has reasonably positive feelngs dbout hls/her body

/'and physical attrlbutes. (Area IE)

K e) Chlld has reasonably satlsfylng feeilngs about hlm/herself —
) l . o

in relatlonshlps with his/her peers - i.e. as a member of a group

(Area I D)-' ’,‘-" o '\ . :

. 4

2. School related attitudes: o ‘ A L ¢ ‘-
a) Child has Yeasonably gaood fetling about h;myherSelf as
™ ’ : ‘ i
learner and student; (Area I.B)_ . '

. s
- - >

e, K >
*Please note that Roman Numeral area des1gnatlons refer to chart -
Addendum IIT™ o ) . ¢ o

zz? ~’. l | o

R




‘ - . - . . ‘ . '-. \ _‘ e
b) €hild has reasongbly positive attitudes toward .his/her ¢ ‘'~ .°

° ‘teacher‘,‘ éq}}ddi 'environﬁ}er}t"an.d fas}{g. '-.,.(Are\a vV A) . .
{- ) .- €) Child feels schogi‘is important tq.hiﬁ/heg.§\$Q£é; vV B) o
:ﬁ: 'a?d\he-o} ghe'is;intgresped inag?ihg~successfuL inn§cgo§}.' .34
® = BEHAVIORS ’ o a N ‘ L e,
. -')¥° WiEhtPeers: J?reas Ii/ IIi,.ané VI B) ;. . ,J . N
PY } , ' > a)’ Ro'le-i':a.kiné ‘behav.i‘or\s 'o-r"evidenée of?q?od socia]; cogﬁition,,.
: : .%.é,' the ability to®accurately ‘take the }ole-éf the oﬁhef, fé‘. %
‘ ,conceptualizq the thoughts,'eﬁoﬁiong, intentions‘éha\viewég;}ﬁts '
® '-;% o%ferﬁ. ;Tﬁ;s préYides a bgsié-for empéthf, fér.obtain}ngfsatiSr;

. ) . o .. . .
. ' factior in i.kﬁterpersonal relationships, for predicting the impact
o o d : L ) B s i
thatﬂ\har.ious, lines of action or response will have on another and

. . . L. , < . S . ; ' . ~/ - ” ‘gou
Py for &exibili.ty --. including a ’lgrge‘ and varied repertoire of . P
’ ) ) - - ’ > ) o » ' ‘
appropriate responses. . ) K o o
5 ..o .o . ’ v ) - ‘ - .&' © o Y \ -7
., b) Communication.sKills - these invelve -accurate reception.
‘ A N . : L oo-
6. - (listening, seeing,‘,und‘erstanding)mgld accurate énd-cgtppete_nt_ o
N \ ] k3 . . . - .

P .- N

_ . . Y 5 ]
expression, Vverbal as&d nonverbal.  Communication skills have
Ve . - = M .. . .

N t'd . e

. recently been Iound to -relaté £o soc%tal-cognition level in what ./
. N Y .. % s . . :

LY ‘

° Delia and Clark (in press)  call "listenét. adapted cemmunication!.’
. K * 9' - N oot o :. k N (% ‘ - oo
- The present report ‘rec,rﬁqn‘i'zes “the. imparignce of social cognition
T .- . : Lo o
. and ‘communication skills.but ddes' not elaborate 'on,.thdse ‘areas for.
\ - . - Al -
- > B . S - a e . ; ' . . n—~ LY ., - . \I.
o .. reasons discussed.on p. ._ . . . o C oo \ x
" J ! " . . TR T R 4 - - .t o- Y T .
’ cy Child exhibits %901‘?1 behdviors, - i.e., child is usually
7 * e ’ . . ° N 2 ) “ s i .. v . N o
. cooperative, hglpful and fair when,\the opportunities 'pfesent then- - °
. - —~ R ' /\q\ - N )

® . - selves and when situati"o‘nall’y expected. As the c'hil,d maj:’" he/"

v she becomes increasingly so and aware of the principles'upon

) . v , . R c. . - .
~ ‘ . - . L. \
: . . ) .. T, . . \ . .o *
-~ . * -
- - v . o e v -
d v . ’ . .
. 2 e ., - . \ J
e . . ~ T , = . e hd
~ - R l ’ y - [ *
» .
. 6 v ..t * 4 ’ Y
I " .

o “ .



1

o (approaches teacher positively). . . e ‘. .

L)

c)' ChJ.ld eth.bJ.ts prosoc:.ald' behaviors, usually’cooperative,
™~ ‘/ . 4

. . ? .
helpful, obedJ.ent dependable. (see I with Peers C)

d) - Cl;lld regulates his/her antlsocn.al behavlor (see l with ‘Peers’ f)

/ A . z

o

_e) Child evidences abll:.t;@to trust the teacher, to aslg. for
help when eded. )
\ -/ ) nF ’ > * - R

: . ) t . ) 5 . L .. .
[Kc S TUINUERL R % . T
N M “
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M
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. ’ e ‘ . et S ‘\ - )
th.ch such behavn_oﬁs\ls based. R . ,,("‘”
. ’ - ChJ.ld dJ.splays affectJ.on to other children, ,both verbally ‘
o nd nonverbally.. ' ’
S e) Child forx;l—s\ relatively stable friendships evidencj..ng' o '__‘ s
®. ‘cantdnued 1nter‘est in J.nteractlng with partJ.cular others. . :
: ‘ . Child regulates hJ.s/her ant:.soc:.ai behav:.or. | \ .-
) \‘\ l.. child does not show recurring pattern of dJ':sr’up't.l:‘ve, * o
o - ) . violent, hostile behaviors. : : - . f %A
" ’2{ child is able to, express. aggress;.; in soc1ally acceptable
af,“ T way.\s - '(nonviolent and no,n—violating/ of others). )
'. : "g:) Chil\d able tofassert vé)rbal;s‘ocial coﬂntrol.‘ Asserts
' h'is/her‘ own ri hts-. _Shows competi{ive response‘s. Shows evidence .
of;domlnance beha 1ors (1n1t1ation of{ act‘l\;itles and 1nteractlons ) A
'® ‘ o h) Child gble to follow - and to change resppnse set N
'a when necessary - and responds with alternatlve solutlons to’ !
| J.nterpersonally frustrating c1rcumstances. ) ~ 5 - )
9 g j)° Child able 38 play alone. - ® _ |
. T ‘“‘ ‘k) Ch:le ‘enjoys humoxr, and fantasy play and adult role play.:ﬁ
; 2’) With Teacher Areas 141 and V I o i - -
® " ‘l K a) ChJ.ld is. aware of teachers specific role an)d behaves »‘) T
o ‘accordingly. ' ) 2 - . o S B
o lo’b) ChJ.ld displays affection toward and interest:- J.n the teacher
S N PR ol =




C X

- . ¢

£) Chlld shows ablllty to work imdependent of teachers help

or poslt1Ve relﬁfozcement, though child is responslve to teachers

" A ~

-
J

ca entlon and posit;ve reinforcement. i
! . .’ “
) ‘- 3 - . < ' . T

" 3) Task—ﬁklated Behaviors (Area'IV) ‘ . .

a) Ch1 d shows ablllty to follow directions.

b) Chlld shows ablllty to complete tasks and keep’ attentlon

N
z D .

£ocused on task—attendlng to relevant areas forlapproprlate lengths

of tlme "and at appropr;ate level of concentratlon. Can work ;ndepen—w
P 5 ., - "

‘dently,‘goal—orlented ‘ ) ) -

~

a

. —— -

c) Child shows competénce in taklng tests; 13, able to concentrate,
.- -

w“tIEng to cooperate in-testing.situation.

d) €hild shows behav1or wh1ch is reflectlve without becoming

}-g' Y t

N
© -

‘

4

compuls1Ve re.rln other words a cood balance is struck between -

&

reflectlon and ablllty.to respond. = SR

. e) Chlld'ev1dences creatlve thlnklng skills (see Anderson and \

4
& s .

Messick 1974, p. 9l)and a positive disposition toward creatlve .

thlnklng R s L A 2

J -

“£) Chlld able to set reallstlc goals for self.

- [

K g) Chlld knows when to seek help. He/she 1s approprlately

self-crltlcal and shows frustratlon tolerance. -
- "Q‘

g) Child seeks to. improve ‘qkllls, As pleased with 1mprovement

»
>

or mastery and seeks learning experlences independent of rewards. :

- @
. : . . ’

Cchild evidences curiosity.- ’
‘x * - " \ ” o

__\;k\ .‘\_i) child selects out,relevant learning cues rather than

o

4

‘attending to 1nc1denta1 cues.

.,

j) Child has a’' good rang of responses and eV1dences flex1b111ty

under both-frustratlng and nonfrustrating circumstances.

-~ . . M ey -~

N -
15 .

Y2 - . : .
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Il. THE ORGANIZATION OF THE PRESENT STUDY

. . , .
- . ]

Our organization of ‘areas and dimensions has been based

v =

Kl

. priharily on the Design for a National Evaluation of Social
. ;

Competence in Head Start Children by the 1974 Rand Corporation

_study. (Raisen et al). For an outline of the present study see ~

* char¥ (Addendum III) on page 126. We have been impressed by the

® ;‘scope of the work andmthe careful discussion of areae and dimensions{
~in terms of issues and methodological probleés We have dlffered
from the approach ofnthese authors both in a few broad issues and
‘ " in the focus cont nt of SperflC areas. In the %road 1s§ues-§e

1nclude a stronger empha51s on a longrtudlnal approach Zlmlies

- (_'/jl.g.g.e_ntlxjrgues_%or_a_lggguudmar_appmaw ag—£ ollbws:

~

° "Another problem, well known to everyone but just as w1delf“\
‘ 1gnored, whlch bedev1ls those who seek a more relevant and

. “ R 3
;-comprehensive evaluation of school .programs is the fact that a

’. ‘good deal of eddcational intervention is expected to have future
» . -

* rather than immediate impact.

o

Yet evaluation research is so
Le b

_dominated by, a mechanistic,'push andigull outlook that we hive

.
BN

° learned to pretend that ‘whatever findings show up ‘immediately
qonstitnte'thé essential impact of an educational program. Such .
a perspective iﬁvites a'narrow and superficial‘approach to education."”

P / ‘ - v R LIl
. , . :

® - (p. 6)

:
: : ) .
: . e '




We also stress the quallty of Chlld development outslde of the |
'academlc settlng, and, on, the examination and c6h51deratlon of the

contexts of behav1or, and the nature of specific programs "in an effort

b

to answer the followlng questionsi 1l - How does Head Start , influence

A

thelquality of child develOpment° (what are the varied effects as

.

ev1denced in behav1or and attltudes° v 2 - How are these varled ‘ ,
effects.bg;ng ach1eved° (nature of programs) 3 - With whom
*{which chlldren) is 1t ach1ev1ng these various~wésults? (spec1f1catlon

! 2

is. of numbers of 1ndependent varrables.) 4 - What is the longitud-

re

-

inal nature of these effects in various subpopulations?

We also would suggest a Consensus approach.which implies that .

L X

the measures and_assessment techniques chosen should probably await

' * input from parents, teachers and aaministrators, so that measures

- N s . v
N .

selected will assess aspects of deyeélopment of interest, conicern
and value to the-population being served and will relate to #he goals
of s3?c1f1c programs. - ‘ . . X o N

% . LI SO ¢

s
r

More spec1f1cally (area by’ area)'we have dlffered from Raizen

'-. et al (l974) in the follow1ng ways: Areas)I Self—Concept, v School

Attltudes, VI Home and Famlly:ﬂ We have expanded ang refined attltud-

;inal areas| by including additional dimensions. o R
d

a) Under Self-Concept (I) we have enumerated various aspects

of self-concept in addition to the more global concept considered

- R , ' -
_by Raizen et al.,ie., .as Learner and StuQen@k'}dcus of Control,

-

f .

Social Self, Body Image and Racial Self Concept. Arguments supporting
. - ) a -n ~» N
‘such an approach are included:in the text.

7




;. a-a. i R i | .

Y ‘ .b) m‘rea A4 (School Attltudes) ~We hame dlsarlmlnated separate T )
il aspect§ of a'chlld s attltudes toward school; hls feellngs toward

JET teacher %etc:?from,the 1mportance the Chlld attaclies to 'school

YW Y
K - and lntellectual pursuits. , |, . ! '
v ) Ve ., . \"'A ¢ v . - . I3

[ L c)- ‘Areéa, VI °(Home and Family). We .have included .the importance' -

Ky

I 4 .
of school success to parents, parent verbally expressed attltudes

. -

Il

r3

Toysrd the chlld's sohool experlence, and parent assessment of the
chlld's behavior at home. (and po551b;y observer's ratings of' -

* ‘ &
Chlld $ home behavlor )y . :

L3 AN

'@
.

'

, . d)s Area II (Peers) We would emphasize the need for a better ¢
B%* .
, conceptual framework and ratlonale for\the selection of. particular
. . - ] ) s :

instruments measurlngoboth sociometric data and peer interaction -
S styles. We woﬁid also like to see use of observation instruments

o " not limited to’ studyrof behav1or durlng free play time, but ratheyr' .
3 ~"

extended p0551b1y to the examlnateon of several standardlzed situations.
. Q" )
Also rec0mmended wpuld be an 1nstrument which could accommodate ¢

spec1f1#etlon of antecedents eg peer aggression, peer attempted

. controll peex request for affectlonx .o,
. . : -
$

S jej Area III (Classroom Behav1orQ What Raizen et al (1974)

\

call Role Behav1or toward Teachers and Thelr Responses 'is really .
s M""' . 7

"~ teacher and observer ratlngs of classroom. hehavior. and . 1ncludes oy
. / . ‘
mratingﬂgggchgld:teacher interaction, peer intéraction and child-task

o . * . : L ' s B ~

interaction. Observation of child-teacher interaction in our opinion
L. L ‘ N .

\\shouid‘include a broadef context than a single "arkg and crafts

~ [ - - - iy P’
period" and should allow for specification of antecedent varjables

® - . L : ) . - « .
) .. (eg,teacher asks for cooperation, teacher asks question, teacher
' ,

///offers help.) since child response has different meaning depending

~

“ . N
o L Kd = - . - » -

. . .

LN \ N “;,4 . . . .
. . 5 . -

. - EA ) ' . - .

. . . . R . y
# S e
JAFuitext provid: c
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L

- Area VIlI (Other). o - . ) T

: PO .
P i 'a's . )

. v . ‘?ﬁ‘\. s . i

- s N N T AT

on the antecedent conditions. (This will alsp yield' information
: ) A oo
relevant to teacher training). : e L T e
. - > d - ’ ey N :) e, -

e

We have included several categorles omltted by these authors .

such as reflect1v1ty and creat1V1ty, (see” Coll;ns, 1977) and have
e us &
divided others in -what we feel should be a- more 1nfo5mat1ve manner,

such ds substltutlng Attention Control for Q%reCtlon Follomlng as a
4“"-).‘

strongly related aspect of Task Completlon,and D1rectlon~Follow1ng

is consxdered separately since tHere are measures whlchiassess ]

this speclflc area. We have 1ncluded Response Range'as an ‘aspect

of Task Behavior and\have omitted Achival Data and SCalesiof early

of a child’ s school behav1or and adjustment. They appear under

o

. = ,

\e
We have ndt 1ncluded Role—Taxlng abllltles and Communlcatl n.

.

",

SKills at this point, not because we Qevaldejthe importance of-
these abilities as building blocks upon which the quality and styles

of interpersonal relationships are based,but because preliminary
< . bid -
£ \

examination of these areas stiggested to us that the present state-
\ ) i ) v

of;thefart of measurement of role~taking.ab}lities, particularly in

the age range'under study (3-7 years),does not merit its inclusion,
4 @

(SR

e

at.this point. Hoffman (l976),for.example, in a review of the litera-

"J‘
ture.reports that role—taklng abllltles are ev1denced only as 3ate ‘

as 6 years old in laboratory settings, when cllnlcal evidence would

ot

X ° . ¢ - . 3 \
argue for a much earlier developmenti The literature in this area
v . .

a

is developing rapidly and a different'conclusion might be reached

-

.in as little as a year or two. ' ‘ o .

-

. - ‘ w

. ' Y - ~1;}\ ' . ~\..~ . ' K

-
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Prec1sely because we cons1dgr role-taking abilities as so

v .

basic to the ‘development of communlcatlon skills (ShantzJ 1975) -
and to personality characteristics which are critical to healthy,
pos1t1Ve development,and because testlng in these areas can be

eas1ly translated into regedlal teaching tasks, we have 1ncluded a

bibllography of recent studies in the area, (Addenda) in which'we
dellneate some of§the agpects of role-taking under con51derat10n in

"

recent literature. Q/further look at the cOmputer search 1ndlcates
1

that current interest is s_very strong in these areas. Perhaps add-

itional time on an ongoing basis shquld be devoted to a thorough

[N
~

review of the llterature in these areaEL)ln the hope that a ba51s

- 3
for dev1s1ng meanlngful ways of assessing role—taklng and commuini-

‘cation skills can be’ found. | .

’ N
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e III.J USE.OF OBSERVATIONAL TECHNIQUES
sor . . i
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It wili'begnoted”that manyuobservational'techniques are

T ~

i ‘ . .

. 1ncluded among the\lnstruments ‘listed*. Although observational

¥
4 13

ftechnlquEs are generally more expenslve and 1ntru51ve9the1r @1rtues,
rp .

“in. the present “context,

those “process type" 1nstruments Whlch measure

$

. Messlckndhd Barrows (1972) have pointed out that "...educatipnal

far outwelgh the dlsadvantages (particularly:

Jntecedgnt conditions).

!
r 4

*

reseafch and evaluations should focus not. only upon the outcomes

v

_of educatlon but also upon tgesprOCess and context of educatlon

thereby. encompasslng'w1th1n its preview several bread areas d?
g
\ - .
measurement concern, input, qgntext, process and outcomé "' (p. 262)

»

¥ »

'Taylor (1976) indicates the wfge range of crltlcal data tpat is lost
. in an outcome approach: . "For 1nstance, what aspec\s of the teachlng
procedure ox teacher's'behav1or acGounts for any changes that occur’i
If. there'ls a lack of change,what .aspects of the program may account
What are the dlfferences among varlous programs’" (p.3)
Zlmllles (l973) slmllarly calls for. a more detalled descrlptxon of

. the school env1rdnment,

‘l‘

“ .

for 1t7

. AR
ables, of the 1ndependent
1}’ .
arlables,statlng it is "absurd to assess the 1mpact of a program

7~

MW1thout con51der1ng what actually went.on in the program.

of antecedent, vd{l

-

-
’

8)

(p.
{ (' <} * * :} \

’ .
-

*For a detailed’ descrlptlon of observatlonal 1nstruments see
Coller (1972). Blbllography in Taylor (1976) .
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Examlnatlon of COntext glves 1nformat10n not only as-to the
® bases for changes and de\zelopment wlthln the Chlld but also an

undex&standlng of the nature of %Jldren S responSes to the
/ N .
L measurement tasks. (Anderson et al- (1972))-— ObServatlon stugles y
.f give us more than the whys" of change or lack of J.t':——they can
! f‘\\, ¢

* ' give us the g)ssn_blllty of guess1ng at approachlng bet,ter.'.under- '
BN

stand:mg of the meanlng of a partlcular behaV1or' to a spec:LflC ‘
L Chlld ie, how sallent that behavior .is for’ that partlcular child ’
and changes. in the conflguﬁlon ojf,personall;ty and°~soc1a1 charact-
v .j , . .

eristics for the speciflc chiid. (See Zlmlles, 1973,) ,The problems

.‘_ : .,  of sallence and’ confaguratlon of tra1ts and; abllltles is 1gnored by
) more mechan1st1c. measures, and only partla?.ly handled by observatlon ]

' ) technlg,ues——;;hz.ch enablf*e a movemen>t 1n ghe rJ.ght dlrectgon.

‘.; ' ' Context ’isd also” zn important factor ‘in the lnltlu selectloh of

béhav1ors -and attljlii.,cudes to beﬁexamlned an 1ssue whlcg we shall .

- 2 agaln conslder 1n ’our descrlpt'*lon of crrterlon behavi rs. It mlght

e " be ;01nteg out that 1n ad%lgn to the da:a obtalned in descrlptlons

b

~ of antecedent cond"s‘tlons in the observatloﬁ 1nstr%ments included in
o C ’
- g[:hls report, a, broader and more 1ntens1ve look at context mlght b?
. - 1 ' K
) desfirable.- Suth an approach is suggested by Zlmlle5%§.973) and

Taylor (1976) and is exempllfled in recent Stlldles such as Angrlst

———— e e o e — — e - [ —

B and Borke (1974), or. Rentfrow (l975), Rayder et .al (l975), Kennédy 0
e ‘
) and Ely (1976). See also technlques descrlbed by C,olaler (1971),

’

(, " which inclﬁde context ‘of Chlld behaV1or. PraJ,se for observatlonal

‘techniques must be tempered by cons:.derat 2 of methodologlcal

-
*

issues and problems. One of the chief p emms relé,tes to observer .

. 4 ' -
. > N . !

:“;‘,v - .
Y S G o




. .processmmeasures

' In sum, 1’(: mlght be stated that observatlonal scales, partlcularl,y
. \ .

o

g:Lve add tlonal 1nforrhat;,pn not avallable

A A 4 -
o - v Co ‘e . l L o ' . p ) '. t -
L | - o - .; ' o - . .- —_
{ L ‘. relia§b lity, (See Taylor, 1976 and: Susman et al a.(1976) for\'-/ C
. ' dlSC"ClS‘SlOnS of thlS ‘issue and *oth.ers‘. . °’¢- Coe - F . -

2 . ' < ', \c -
® from rating sca],es ‘in the foﬁ Fowi ng ways. (Seé Bronsgon, 1975) o
“: A . » ~3. ,..
’ i ' e LI '3 . PP ‘e T
. * ‘ o . o . ) .« ) -ﬁv ) ' 2 ' ?
.. &) ' Information is more objective. R L :
5 . = % <
\
P bl . Goncrete behavn.ora]) referents are necessarlly ga&en for whaE!
N . ~ - . ¢ s, . . /. v
is. meant . - s . - . . T s .
s ),“ < ¢ , L R
c) Slgnlflcant antecedent varlables can be 1dent,1f1ed (process '
®. can be descrlbed) g1v1ng the possl'blllty of understandlng be- .
. ‘S ~hav1or attltﬁde change, ’1ts nature and* the cond1t10ns~for sue!h @.’
S . ', * P - ) " - 4. n
s change. : N L - N LI ¢ o ’
7 Ed N
° d) Opportunlty .for understand:.ng the relatlonshlp of certaln '
oo s Lo . < s T ﬁ N -
' behav1ors to the whole. f . . o W , -
. 'v "/ . . . 4 - ) ¢ . I,. [
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ﬂthe'devef%pment of specified,behaviors and attitudes.

® M —V 9 = t \
P - ~ h i
. “( N . : ~ i
- [} ’ ~ * ,' . 5 ‘\ - ’
“ IV. CRITERION BEHAVIORS/ATTITUDES AND CORRESPONDING . f
TEST, MEASUREMENTS ’ ) ) ;
13 .‘ ‘ ., ‘.
- . . s Lo ) ) ]
: ,//// ~ Our Selection of Measures . s :

. . ’ , . J
For eaoh-bf the selected dimensions we~have "identified” /

may be used to _assess
e

/

We have

{
i

existing instruments of measurerent QEZEh
. -~ «

»
endeayored to provide a broad. picture of the available instruhents
Seven major sources were used for thé e

» f
johnson (1976)7 Walter (1973),

within each dimension.
collection of this informatlon:
RatZen et ald(3974), Guthrie et al (1971), Head Start' Test qéllection

. . - N i .
(1973, 1977, 1977)4 Collins (1977) arid Computer

%me(

& ¢ N

Documents.' Fot each measure we have included informa }on that should
s . ~

aenable other members of the prOJect to select and further 1nvest1gate

those Cests and anstruments Wthh appeaxr most useful and relevarnt.

. * o -~

-7 A broad and 1nclus1ve llstlng of tests w1th brief descrlptlons.should

pxov1de the ogportunlty for 'selection based upon an understandlng
a ~ re

" of the project as a ‘whole and its demands, and also based upon

consideration of criteria determin;d by the panel of "experts." s
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L J ' "lﬂ. Self-Concept or Attitudes Tow,ard'Self

o

Self-concept.emerges_as a'central concept in the noncognitive
} ' )
outcomes of education. his is reflected in the 1ncrease in the
. M < e ( . )
® number of studies on‘s f—concept in- the early 1970 s and the

+

emphasis on the enhadncement of the chlldjs self—concept as a
e . -

.. © ) - , . . -

critical goal of education, particularly of the disadvantaded.
o (Shavelson et al, 1976))\‘Raydef et al (1975) in their evaluation
of the Respons1ve Educatlon Programdékead Start and Follbq\Through

ﬂ-"i /
programs for chlldren ethnlcally and culturally d}fferent from
3 / “

'_ white mlddle)class chlldren) point to two ‘major, éb;ectlves for

the learner,one of which is: the development oﬁ/e healthy self-concept.
They indicate that "In. long-range tenms, a héalthy self-Concept
® is probably the most important s1ngle ObjeCthe in the development 'T_

. of an,1nd1v1dual.“ (p. 5) The relatlonshlp between pos1t1ve o

. - 2 ,

— > self-attitudes and acadtmic success«has\BEEE-well established.

* (Raizen et al, 1974 p. 229, and Shavelson et al, 1976).
¢ N R , . _0}. i
Self-concept (esteem) may be defined as‘followé: “gmpersoanl

~ - N . . ®, N v
judgment of worthiness that is expressed in the attitudeés the
\ . . ° a . .

A  individual holds fovard himself." (Coopersmith, 1967 p 4-5).
Selt—goncept is used’in the literature both as a global (generel)
,attrihpte and as a more differentiated concept. ShaVelson et al

. (1976) point out that general self—concept and di%fereﬁtiatea'aeoects

" (of self~concept havewdlfferent featuresix Fox examplef general

\ self-concept appears, Eb be stable,whereas dlfferentlated aspects

® ’ .
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. PR : .' . : ) g
of self- cogcept would be thought to be more s;tuatlon spec1f1c and

o hence more ‘variable. For thrs reason we have chosen to fnclude both

‘ .\. .’ -.\ .

genera; measures and more SPElelC measures The areas we have”\
1ncluded rp the latter are based both on fape valldltyaand on

.‘_ . categorlzatlon of existing tests. The follow1ng 5 spec1f1c : 4
- dlmenslons have been included, Academic Self- -Concept,_ Locus of .
9 f N

Control Body Image,~RaCLal Self- Concept, and Soclal Self.

°

—_— . }

@ ) Shavelson et al (1976) cautlon that the state—of the—-}rt of

v

measurement of self-concept 1s Stlll problematlc, desplte the / .
recent surge of interest. Valldlty is questlonable on the grounds ‘ y

s of 1mprec1slon of deflnltlons maxlng it dlfflcult to spec1fy for

«

, , partlcular 1nstrument the "populatlon of .subjects for wh1ch thes -

<

. measurement technlques and 1nterpretatlons would be approprlate

® (p.\408),and the lack of clarlty of contggtual dimensions og whrch‘ v

: L .
s the deflnltlons could be classlfled These ,authors additionally

Kl

.stress that for a given 1nstrument, "data suggest)that generallzatlon

of construct 1nterpretatlons across different populatior® of
subjects may be hazardous" (p. 409). We wonld su?gest in attempting
to partlally deal with these proBlems that 1nd1v1dual interviews
should bhe condacted w1th subsamples (varylng cultural and geographlc

backgrounds) of sub]ects~to reveal the most meanlngful and 1mportant
3

(consistent across groups self—evaluatlve dlmenslons in general

gg o .
. self-concept, specifically those %PLCh are falrly consistent LOSS °

- groups. L e { _ T .




. .0 .l .

It should addltlonally be §élnted out that recent literature hasga

}evealed the 1mportance of the effects of rac 'ef'experlmenter or

A Y S . ~

“tester ‘on the measurement of’ self—concept and in panucular the

,measurgment Uf rac1al ‘self- rﬂentlty (eg Starkey anq}dele, 1975)
. h - & ‘ -

_Ye haVe separated self report measures from what we have called

-

' -

. -"1nferred_self;concept" 1e, the assessment of SelfAﬁbncept by others

a 9. LI ¢ f“ [ é

. . N,

_based on ovért behav1ors. It should be noted that the two type oﬁ'
s .

scaLes have not been shown to be hlghly correlated. (Shavelson et

' a . . . ) w‘u'. ' - . ’

al, 1976).,. )

3
JLfferentlatlon of self%cghcept.i It 15 important for a chlld . 45.

v,

., .
relate to others, etc.,but/wouldn t ﬁeallstlc Self—appralsal as

__L\JQOOd "quallty of developme‘t"7° To a ll gxtent the correlat10n§

in Area Iv. ButMEerhapsﬂgxamlnatlon of self- cbncept 1n llght of -
+ . 4 '

.data ohtalned 1n other eas (such as Areas Iﬁzgpeer 1nterrelat10nsd’

=3

’
~

§ G’V’ " R
Af- Geﬁeral Self Estéem . o

IS

-

' "A personéi)Judgment of worthln%bs that 1s expressed in the

attltudes the 1nd1v1dual holds toward hlmSelf" (Coopersmlth 1967 .

- . ’ . ¥
. )
Another %s§g7 whlch deseruggkcons1deratlon is the questlon of

. " to hayd'a régson ble view of/hlmself hig body" 1s-ab£11t1es to% ’

N ° . ~ . . .
. . . ‘ . °
pPpP. 4—5). R AN . N . } o
-~ “ ' : 'l oA g
T ' RN Lo "
. < v
. . f o o p - :
17 . C . B
- ; Lt b ~
? . - >
/ g © .‘ A}
. /~ . . . s oam ;a
- - - '] B
. ., ‘o
- . . Y -y Lt .
X \' z[‘) . v‘

s \ b BV N
compared w1th globally super—poszggke self esteem be the goal df iE'

1

7

betweﬁn gsplratlon level and achlevement on spedlflc ‘tasks ds cons1dered

. and g;I classréom beh 1or etc) mlght provli;%ﬁhre useful Lnformata n,=:g
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. ﬁi /:a) Tests which are based on 1nformatlon obtalned directly
.‘ - v h . b

By éfrom Chlld = . . . - )
; ’: '%.'QPreschodl Self- Concept Picture Test . o

:,». < - ‘Author’: R. ‘B. Woolner - > o T 2 !
ST Ty - B ~\
o . Souroe* Johnson (1976) pp 708-709. o =) ;
Var:L,able° Inciongru‘ence between self and ideal self concept.
¥ v ~ ‘Type of M: Nonverbal 1nterv1e.w,. forced chorie |
ST Ag.e: -E'a,rly" ¢hildhood (approx. .3—7 yrs.)
Q:\ - Comxhent: d:z.gfereot sets ava*i]:able appropriate to blz'ick~ and‘:
. Whlte{, boys and glrls. - e - ' ‘ ) .
oy * N 2! "\fown IDS SelfHConcept Reference Test " -
;'.‘ Autho:;:‘: 13 Brosn - LT Co-T '
.o ( = Source‘ Walker (1973) PP 231 233. P o P o .
® N - ¢ . o . ‘
. '/: o V{a&table- Self-;concept ) “ ) ' e

¢ Y Type of M’-‘ Self- report dlchotomous cho:Lcé

. 1 AP o S S
v A Age. prés}:hool. to*K ) ‘ T ; AR
< T Comment. (N‘orms avallable for. varlety of populatlohs - -

age rari(s. . There is a follow tfhrough version. .
L 1 . . LY v b
‘\. { Yo . . :
AT U v e =
>‘ »N . . . . ,
’ 1 .' . | \ Y . AT | . s .
, » ~ Ry ’ . *
. < ! . . ., g L
‘ ! [ . : ‘ . - . \
- . ;. o ™ - PR
- [ - ¥ . . i
> ~1 5
. g : ; N . A%
< '9 \ ’ Al *
s A < > e " *
. L M o -~ . B /‘V
- ' L) ’ x ' <
PRy . q_":.' 'Q . X \
- s . ~ - )
‘ . * .
”~ - — 4 ‘
z w5 - .
! 2‘~4 by 1y
v I s
il N . -
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° - .

)
3

- - - . ,

3. Pictorial Self-Concept Scales .
> Authors: A.S. Bolea, P.W. Felker and M.D. Barnes oo
. source: Walker (1973 p. 244) .

-'Variable: Self-Concept

-

.Type of M: Nonverbal Self-report inv&ntory, sorting task.

Age: K to 4th.grade Co ) : ’

-

Comments- Based on Jers1d's (1952) self-concept categorles.

o Good rellablllty. Valldlty for minority groups, has not been *

)

.

assessed.

L]

4, Thomas Self—Qoncebt Values Test e ~ ‘ %

-

Authors: W.L. Thomas . : o -

e

Source: Walker (1973, pp253~254), .
Variablé: Self-Concept
Type of M: Verbal self—repdrt'inveﬁtory ' h

- Ade: 3-9 years ‘ ¢ - . '. ‘ L R

- N .

‘.Comments: Child makes selectxons assuming perspectlves

of self, mother, teacher, and pears, self—concept scores for each
AN oo

qg%these perspectlves avallableh\\s well as a total self—concept

13

- score. Reliability was tested us1ng Head, Start Chl drens i

)
@

5. Mchniel-Piers-Ygung Cﬁildren's SéLf-Concept Scale ,

‘Authors: E.D. McDaniel and E.V. Piers

" Source: Johnson (1976, :pp 698-699) _ .

VariaBle: Self;Concept IR
5 i
Ta

Type of M: Qdestionnaire'

9y
¥

Age: ‘6 9 years

" Comments: This test is a revisioq~for younger ¢hildren - .
v, : ' !

‘e )y ) ‘ <t -
». - 25 .
A - (&) . [ -




of the Piers-Harris Children's SZlf-Concept Scale. Would

a

require further revision for H.S. pdrposes.. The verbal‘

: z

nature 1n the text might provide dlfflcultles in this’ regard
‘ Has 3 part score71n addition’ to total score ie. Feellng Self

School Self, and Behav1ng Self. ) '

“

.
.
. . .
v &
k . ‘ N \
5 M

6. How I See Myself Scale

Author: I.J. Gordon | o o

Source: Shavelson et al (1976, pp427-428), .° . = .

Variable: Self-Concepts

Type of M: Self-rating scale 5 point o

3-6 and 7 12 (2 forms)

-

\ Age::

Comments. At present the scale is most often used to measure

* ]
changes in certain aspects of self*concept resultlng from

v, ne
pig
o~ A - R

.

intervention programs. * .

- 7. Self Observation Scales: Primary .

Authors. A..d. Stenner and W. G. Katzen Meyer™ .
'Sonrde: Head‘étart Test pollectlon-y Tests for Spanisn’ )
Variables:‘ Self—Acpeptance, Self;§ecurity v oo
TypeofM:QC. - ' B T
Ages: k - Grade 3 '_ | o - ., X
éomments} Measures also Social Maturlty, Schooi Affildqtion

L and Achiewefient Motivation (See V - B).

\

“ra

A Spanish version
!

¢ . ’
‘is also "available. . S : Ty
\
L |

t
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8 The Columbus Picture Analysis of Growth Toward Maturlty

e - . PR

. Author.: M.J. Langeveld ) o "/‘f SN ,
- Source: , Guthrie (197k) : o B \*' .
. o . $ :
!' cVariable. Ch}ld s relatlon to self “to parents, educators,
R peers and- others 1n s1tuatlons related to growing matprlty .
5 and self-reliance f ' L . ]
0. \ - - _
Type of'M:ijrojective Test )
.’ : ‘ v . : ‘ o
o -Age: 5 to’matgrity R . .
. . Comments: -'Interviewer: requires a lot of‘t‘%ainin{q. )
o, . , T T
. * 9. Primary Self-Cdncept Inventory ' . ‘ P
. ' ! - 7 . T . oy i L ‘_,/' N
- See I - B ; '
» ’ 10. Sel'f-Observation.-lScales: ,Primarif : R . ST L
e - o x : . - ' ; C o
See VB 2 - = o . C ! .
N ® - éd‘ - < ’;( .
g . . Includes_following‘S 5iménsions-~ Self-Acceptance, Social
Ma;tur*ity;;‘SChogl I:\;Ef.i',bia on, Self- Secu’rlty and . Achlevement
0. ; . R ¢ e . , T
o ' Motivation. -, ) ° S NN
11, Chlldren s Self-Soc1al Constructs Test” Preschool Form =
a ' Self‘-—Esteem subtest. * . ‘ ) l
. I Authors:  B.H. Long and E.H. Henderson
- Source: Walker (1873) pp235-236' - I "

° ‘ Variables- How ghild feels about self in c0mparison with
' . *a N A

N other chlldren, soc1al interest and. dependency, 1dent1f1ca1-ilon

and;: preference for others, realism as to size and mlnorlty._.

.

. 1dent1f1catn.on. Both Head Start and middle class children

o L ; / . ,
S . tested.. Head Start chifdren's scores were significantly '

. X , - .
} ‘ . .« -

. lower than middle cIas's children's. In a longitpdinal, study,

' P . »

-

. self—-esteem scores increased s1gn1f1cantly between K entrance

¢

_ - and end of lst grade. * - 75
"‘." ‘L -

« ",
.
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also called "inferred self concept".

4 . \
12, Coopersmlth Self—Esteem Inventory

~n

Source: Johnson (1976 p 685) 'ﬁ
Has been used very widely but age of use is 9 yesrs fo adult.
. ) .
7N / v

. * . . o - .
b. 'Tests which are based on ratings or observations of others,

- o enme

1. Inferred Self-Concept Judgment Scale e

-

-

Author: o -
'*Source:;_wilker (1973 p: 239) EO0019 124
Variable: "Self-coricept - T L e T -
Type of M: Rating:Scsleh' B o T
Age:’ Preschoo;.go 3ra grade:. »‘ _ . A

Comments: Test with culfurally varied lo&'income_cﬁild%en‘

2. Perception Score Sheet _

¢o

Authors: 'A.W. Combs and D.A. Soper ot . ‘

L)

> perceptlons of teachers, percept;ons of schools.

- Source: Walker (1973 p.‘éQB) ‘ T % . '. —

Variables: Self éenerally, self as instrqmeqt;.self worth

°
.

peers, self w1th adults, self with teache}, self and the school )

currlculum, perceptlons of chlldren, perceptlons of adults,‘

«

- . ~d o

Type of M: Observational technigué, rating scale o '
- N . ‘/ .
Age: K - Qnd grade ) i . . ) s
' d'«
IS /- , \ . . . -
+ Comments: Can separate scores for -thé various areas be .

' reliagiy obpalned? ) o




£

.

*3. Self-Concept.Sub Scale of Evaluation Scale (SCES)

4‘3\

Authors: 'A.L. Butler, M. Church, M. Swayzi \

Source: Walker (1973 p. 250

o

Variable:

General.’self-concept )

Type of M: Rating scale based on.observations interviews

» N N 4

and projectives.’

i4

Age: Preschool to K.

P

Comments: Need Highly trained raters. Validity measﬁreshnof

available, includes assessment of self-awareness, feelings about

}

openness to new experience§ and ability to relate to othe

Has a broad'épéctrum of data on whidh to base judgments.
L - 1 . X ; \ . A R v -

N 3 b K -
e X 3

4. Evaluation Scale of 4

and 5 year old.children

¢ » ' ’ - o
Authors: A.L. Butler, M. Church, M. Swayzi -
N - . 4.

Sogfcé%j Coller, (1971 p.. 21)

Variéﬁlei"smlf concept, child relation to other people,
‘f . 'L'.l v K -

child in relation 'to his physical environment and the chi

in’relation to the world of 'idea. o ' "

Type of 'M: Observational technique ,

Age:, Kindergarten

‘\Y "

wself,-progiess toward sglf—suffiaienqxp“task,involyemeht,”_

rs.

1d

'
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‘ I List- of Tests thought to be’ of less potentlal value: , < . (
‘ . General Self-—Conce‘pts~ & < o , = . | \ .
‘ . ° 1. Chtldfen's .Prbjective Pictures of Self- ~Concept
, : . Authors:. MCNamara et al see‘Walker (1973"p"*2*34) - -

. —_ - - - - [

- ‘ " No valldlty repor’éed.

2. Rlley Preschool Developmenta.l Screen:Lng Inventory

® . Author' C Riley, . wee Walker (1973 p. 247) »
' Projective techiiique whiéh 'require well trained péfsons
"to administer and ‘score - validity and reliability of measure
- . , . , \ i ' -
® - not’ .avallable. o ' ' .
4 . . V‘
_ 3 U - Scale Self - Concept Test IS
’ Autho.rs: R. J..Ozehosky & C. T. Clark see Walker (1973 p. 255)
. Orgly"foi’ Kindergarten, - Self—concept on this scale was
‘ . ¥ - 2 . Ce '
' related' to achn.evement and teacher's perceptlons of children's'.
) s
) - self—concepts but results of the U Scale were found to be ) .
¢ o -~ “contradictory tqg othexr seif-conc_ept measures. - . Sl
& - . \
5 4. How I Perceive Myself 7
i . Auth‘or: E. -Do Rim see ,Johnson (1976 pp '692-693) . Lot
‘ ? s ’ P e
C Questlonable rellablla.ty (contains only 10 1tems) Valid/ity
.o not- yet checked. S 2 ' .
° ! . N t " . ¢ N -
e - < « ’
, ) ’
i A ,’—\‘ L4
Ll ) F‘ -
. ) >
.’b v -
o . 1 - e i ) ¢ > ’
< 4 o1
L4 Qﬂ.’“ A
2

oot
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b. ‘Self-Concept as Learner and Studeﬁt"
. - - - .

1. Primary Self-Concept Inventory °

Author:' D. Muller & .R. Leo tte .

B T USRI . I

Johnson,~ 1976, pp 709-710 . '

b}

Variablec Self-concept factors'relevant to school success.

L4
P

" Type éf.ﬁ: Dichotomous plctorlal stimuli self-treport.
. . . LS

Age: 4-12° . ‘_§§
Comments: It was designed to provide an economical

procedure for ebaluating several aspects, of self-édﬁcebt_

4 L - v

.relevant to school success. ‘Initidlly constructed for

‘usewith Spanish/Mexican descent childreﬁ?but'shpwﬁ'used

.

Successfully with Anglo—Amerlcaprand Indian children. Stories

prlnted in both Spanlsh and Engllsh. Three‘major domains: '

UA

Personal Self, Social Self and.ﬁntellectual Self measured.

2. Faces Scale

Author- J. R. Frymier

.

Source: Walker (1973 p. 237) .

Variable: self-concept with_.regard to échool
N g

Type of M: Sqlf~report 1nventory

Age: 5 - 10

v

Comment: Used in Follow-Through pilot stqﬁies.

.~




I,

3. Learne>~Self—Concept Scale L-SC

Author: New York State Educatlon Department )

_ Sdurce: Walker (1973 p. 241) ’ Dy et _
o Variable: Self—concept as learner in regargyzggtgpchersJ

S -

.

peers and classroom materlal. ' LT " ~

. * ——

. -

- . . - . o
N

Type of M: Selﬁrreport, seml—projective'inventory
. - . m .
Age: Praschool

T e

Comment: Forms available for White and;&onwhite,Males

and Females. ' Could possioly be‘applied to oldgr children. T .

-
. . ‘ . -8
. ’ .

°
<

4. McDaniel—Piers Yoﬂng Children's Self-Concept

-

_///’ Author: - E E. Gotts ( el :,_ ’ f ae

e

Source: .Johhson (1976 pp 677—679) S N

°
‘o

*ﬁVariaBle. Arithmetic self- concept, academlc self—concept.,.

Age:  Elementary - 't..' R

. Type of M: Questlognalre w1th self—ratlngs.
X .

Comments:

4

., ¥
conce allze self in thls area in- the follow1ng ways.

- N ~ &
. .
. e %

.

Field study*fndlcated that chlldren spontaneously

o H
a) amdent of accompllshment, b), aBlllty to perform compet—

itively with peers.' -c) llklng for subject d) . progress as
LY g

c.;;b‘ jzéjgaizy teacher. e). how smart teacher thlnks child lSJ )

f) whether chlld 1seable to complete correctly partlcular

s L]

tasks. Tes@-was developed along these lines. The.seven
point scale employed would need toq be s1mpllf1ed for use
with yOunger ¢hildren and only the acaeemlc self concept

portlon would be relevant. L . © )

a

-

- . . \

>

.

o
Lk &

,
e

o
-
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b) Tests of inferred.self-conceﬁt as leafner PR o
) ( Ratlng Scales ) S : « . _;kV', e "
. Lo : ‘l. Elorlda Key,/'A Scale “to Infer Learner Self-Concept ';
Authors- W. W. Purkey, B N. Cage, W Graves e . .
[ 2 . . Source; Johnson (1976, pp 5894691) ST, i_‘
R Variable: Student self-image as learner. ; . . . )
e . & 0"1,_ . ;a‘
Type of Measure: Rating Scale R
- . o , e S
® Age: .Preschool : oy .77
. ; _ . ‘ S 9. . . ':', . . . :
Comments: Four factors were identified: relating,’ *=. - .
» v~ ¢ . . /./ : LN . .-. / a i . '
asserting, invesying and .coping. “ EEPY U i >
L . ’ s o= . ) '/> LT ' ‘ -
2. -Perveption Score, Sheet o ‘ e d
- T ". \'-7 ” )
. ” See I A Bo 2 - . .; - : k4 . * . N ".l ’ \\ ¢ *
L— - - - \ sy
@ "Less desireable tests of Self-Coﬁcepf as learner, and -
R A l. Self -Concept” Interv1ew - Lot 2
. °°Authors- Fltzglbbon and G;_Ni%michta.' -
@ ™ see Walker, 1973, B 248 o ';
« + Comments: ref%%blllty not’avallable, val;dlty mea ures
; . low, only applies’to klndergarten. ‘—,' ‘ ,z”: , / A
: : & LT . -
L I. - . M e LT /
f ‘. ’ / . I. * * ", . - '
C. Locus of Control ' . o . s
N A 'child's* efflcacy in handling both soc1al and academ&p 51tuatlons
N -
g;‘ is in no small measure reyated tO whether or Qot he/she feels
P v &
) able to influence and shape events. Andersqn & Messibk"(1974)
e k o y . o ,
. . L .
.q I;"
f r\! ’ » ) Y 1 ~a’4.tﬂ:§§:
., J . . N ¢ M
"‘* sty A
1> LA d




had .
> &
3

® - wrefer to‘iihis as; "the concept of self as initiating and E:ontrolling

[ 4

agent," which they.define as follows. "The child tends to initiate

°

Taction and direct his own behavior within realistic environmental /

stra:.nts, he does not feel (1talics ozlrs) powerless or a pawn .
/\
" of en\?il:‘onmental forces." p. 289. Minorities;with good reason;-,—_— S

‘hav frequently felt powerlegs and a pawn of the environment.

® . Bruner (1975), cites a study by Maxine Schoggen (1969) if which she
) measured Ef‘%{'s (environmental force units), "an act by"any social -

" agent in the child's envirgfiment directed toward getting the child to

® ‘7 ‘seek a goal."‘for lower an middle clasé families. Lower class = .\\_,

e
chlldren were found. to be far lower in EFV's per/mJ.nute than middle
\/ T’ -
clas'’s chlldren, suggestlng that the’ culture of poverty induces a
3 .
feeling of helplessness in the adults which is passed on to the children

‘o

. o : . N -~ - s
. in terms of under-stress of goal-directedness.

. - _ ;\s Dr. Brunner elpquently states, ".;.B{n-f in effecX,’ insofar
. as a snbcul‘i?ure represegts a react'kon to defeat and ‘insofar as it‘
Lé%faught by a sense of powerlessness, it suppresses the: potent%//
‘ of those who grow 11:p under its sway by dlscourag;ng problem solv1ng.

<

@ The source of pOWervlessness that such a subculture generates, no .
matter how moving its by—producvtf, produces insta:bll%%z in the ’ '

. so'cietyh and unfulfilled promise in human be'ings'. " ;I‘o translate

;."“ this argument into 1;_erms appropriate to our context, we migh{: suggest )

that to the extent that a child increasgs feelings of himself as a

—

. . s G
significant determinant in the.direction of his/her own behavior

@ in his/her school environment, ‘gains' in positive attitude toward -
school and in ggcademic functioning would be iipected. .

. - W . | ,
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L. ‘ . \
- \ ° ) ) \
o It is interesting to’ note that in a study using the "Locu
of Control Inventory”, achievement and IQ measures, Follow- .
" Through students wete found to increase in Locus of Control
°- " scores as compared’ to controls even more than in achlevement
and IQ ﬁeasures (Johnssn, 1976, p. 6645 -
- wathateduiad . T - e — i . . o
! .. - v
_ - 1. Stephen Delys Reinforcement Contingency Interview ‘
® - ‘ Authors: Stephens § Delys . ) ‘
\;%_n' Source: Collins, 1977 p.-256 .
, Varjable: Locus of control.’
,. .Type.of M: Self-report inventory, ope schoice.
Y |
Age: Preschool T .
o » J Ty e S
° . 2. ETS: Locus of Control Scale ’
g “ Author: N. Shipman |
. Source: Walker (1973, pp. 179-180) ‘/
jf} ‘ Variable: Locus of- Control; Internal- Extérnal Cause L(/*“*' '
Y _ Type of M: Self—report° forced-cholékéﬁnventory '
Age: 5 1/2 to 7 4/2 years - y -
° Comments: Sets of plctures available for Black and Whlte -
boys and\?irls. T i§ test was,adapted from similar  test .
. y Y - . s , ’
developed for~Foliow§ghrough evaluati9n.~ ‘ : N
° a4 .
. ' p
2 i,
LY . i ) ‘
o -
) !
: L. :
- /'\ - 3J
-
> / -
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3. Locus of Cortrol Interview (LCI)

Authors: C. Malasky, M.F. Shé¥e, N. Milgram ' -
. ! <
" Source: Johnson (1976, pf. 663-664)

Varidble: ‘Locus of control’ \ )

Type of M: “Semistryctured in /;qiew /
- . °

~Age:  4-9 yea¥s ) ° e

-

Comments.: Plaget type exploratory 1nterv1ew des1gned
r
especially for young chlldren w1th linited: verbal gbiliky.

Used with middle and lower class chlldren. _‘;udy found

that dlscrepancy between the two classes increased w1th

/ 4 -

1ncreas1ng age. Used w1th Follow Through chlldren.
- .

“ . .
- . 4

4. Intellectual Achievement Responsibility Scale
| Authog: Stanford Research Institute '

Source: Collins (1977, p. 257)

‘ . . ¥
-  Variable: Locus of Control Internalexternal Causation .

\\

e
e Type of M: Self- report 1nventory, forced ch01c§\ \\\

" Ages: 3rd:grede Follow Through.

N

&S

.. »

D. Social Self—Concept / ) C '

Y 4 »
y This area consldersithe self in relatlon to _peers, i e.,

. how the child feels about hj mself/herselﬁ as a social being, and

R o :
* how, he/she thinks others fgel about him/her.

o +
’ 4 . N s

<
P I!M'
+ ’ - < o
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. 3.

- A . N ‘ -
s . . .
° M - gﬁ;— e Py ' ) ( <
- * - . . L

1. Brown“f[DS *Self-Concept Reﬁerents Test ‘ o , l'.-‘

~ . 3 ‘ L.

/ Refer to.1; A, a 2., T . e, " -

4 ' - s

" Comment: Includes section on hegv ch:.ldreﬁ ﬁeel mothers, -

8 . t‘each‘ers’and peers view ther'n. . o : l, _

. T [ AN S

2. Primary Self-Concept Inventory o . Lt
, [— . AR, e
Refer fo I, ‘B, a, I & . ‘
.
Comment: Includes sec' l-self ,d'o;nain; // . -
: : . ro~ ' o 4 .- .o

: s - :
.Self Observa*tio'n Scales:
7 - PA v

Refe¥ to I, A, 'a, 7. - ’ _ s}‘;’. .o

"., Comment:

s ¢ S~ p o
: - " i " -/ V) 2 .a
& oo ‘ e I S . \
. 1 ' * «
F !/ . « ~ -
4. Faces Scaie o © . ) o >
. <l v
N . A > > .

See I, B, a, 2. . : )
N 1" ’ ] il‘ - ~. . ‘o, (\w\ » R < .

Measu.res SOClal Matux‘!‘ty. . e : //;’ o '.

. Comment: Measures social =rel&tioriships (also home" situations) .,
. . » -
* . h { . . r ! e L ' . .
v . R .
. .t : ! r Lo 3 J T
¢ 5. Percept;:.oneScor,eNSheet Y ‘ e =
. 8 ° . ’ *' 3 -
Refer to I, A, b, 1. ‘.. , : ST -
. . i - . ot AP

e 6 Children's Self-Social Consi:'ruets TeXt:

. -
”~ . -

) Esi:eem_Suiatest' J/ ' =T o, e

S -
Refer tO I, A, a, J-l- . . . - %‘
¥ « ’ © ) ¢ RS
. .Y Sxoe
N q ..
\ ( »r
‘ .. . .. »
) ) < /
g f . « 7 e
s &
. . -
3
- - "y o~ - ‘”-
;d
z Y ‘ \‘/
. : [ ) . »:W" ~
é Lol L A, -

L@
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J"f = .'..I. - . AA \/ S . "o , . . T
RN -D. Body Image . .. . ° %%
PN . P — . . ~ . s
P . R s . . . St
B ‘This includes the feelings the child has’ toward his o
@ ﬁ"w body, his feelings& of attractiveness, si:?:hngth, health and
5 RS g " ha ° ) ) h v -
3. . . « ‘“‘% . .
N SlZe.' Al s . ) . .
. % . - R < ‘ ‘ .
. i . R i +
ce T (Y R .
o . : - )
: e 1. children's Self-social Constructs Test: Preschool Form -
" “ . A . . LY - B N st - - .. 'S . R
. Self-Esteem Subtest /79 . - .
. Refer to I, A, a, 1l1. o . .-
. N . ' s . - N , » S S N ) :
, .. " Comments: Measures realism as to size. B (
> . & A - f
e. o . P ) Y
2. Primary Self-Concept Inventolry - -
. - T - B “ﬁgj ' . . :. ’ ‘
- Refer to I, B, a, 1. ° o .
a Comment: Personal Self dimension includes physical, ;.qsfée % -
= -- ——%——— and -emotional—states— - = AN
, —% and ¢ - - pooy y <
) AR B - - 4
. ) , . .
3. Faces Scale B : N
. 1 .
. ' \ 2 ~
Refer to I, B, a, 2. . . p
- ’ . ‘Comment:, includes section on physical development. , . .
' T - ’
. N 2% § . - ~
: . 4. Thomas Self-Concept Valuyes Test - -
V,K‘( . \r
- > .
- - Refer to I, A, a, 4. ., , / = .
- - ) . T . . . o Lt ’
) Comme'nt; IntIudes a value dimension of size,” health and
‘ + . .».;;‘ b2 - . . e o ' .
. .attractiveness,, strength, male acceptance, cleanliness.
* ¢ - . . ~ ) . N . R ”
o N . -
j.- o . . ' % . ,
i EMC ) P ) \41-. i < -: 3 g ) ) _ ) o ; " .
| R T B T e e



L N . . . A 4 MR ]

) N 1
. 5. Body ‘Size Concept Test and Body Image Test i
’ ~ ' C R Sae Cw -
-" »+ Author:, F A. Mthauser : ﬁ;% . : CT
¥ sqqr'ee': Johnson (1976, pp. 681. -682) ’ " ' A \
. '\.’. P B // .
Variable: ancept of body size and body image. .
%, - . , ' ' N 2 :
| \Type of M: Test . ‘ - e
o ’ - ¢ . . ' . ’ e ' . N &
‘ Age:‘ 4-6 yeglii_. : ) : . - ~ ' - < L
N . ’ .
% 1
F. Rac:Lal Self—Concept S A ) © ]
Rac:.al#«Self—Concept 1ncludes the evaluatJ.Ve feel:.ngs of Ehe\
" child ’l:oward members of hJ.s/her own race J.I'L ‘compar ison w1th o .
feelings toWard others. It also cons1ders the tendency of the ;
;‘._ child to J.dentlfy w1th hJ.s/her own race. It.is J.nterestlng to’. ', o
note that-in an assessment of empirical .evidence in suﬁpor‘f: of !
R : - L .
construct J.nterpretatlon of Gordon's How I See Myself Scale, it
‘WW was reported that the item, "My- skJ.n is'nice look:.ng“ loaded on J :
( mthenfggtdﬁizﬁoi_acadaniudeqnbcy,_ﬁmelsnn et _al (1976, p. 428). :
>’ 7 ’ ' vm , i ’ ‘ ' B ’ " ¥ ..
iﬁ}[ . ) ) ' \" . R N , v
A B .Moreland .Picture Interview SR o
. Author: - J.K., Morland ' ) _- . |
*. ™  source: Johnson (1 6, pp. 1110-1111) . _
: ' Varia}})le: Racial acceptance, preference, self- ' :
] . P . . B * Pt .; .’ .‘
- identification and classification ability. :
; ) . A ’ 3 J b .
Type of M: Structure interviews with pictures. ° ‘ '
“‘ - s ’ . . " 7v . \ ' : ' .
® Age:\l .,3@9 years : S ‘ . .
| . " Commeht: Well structured test,” high reliability. . ' ’ -
/ ‘ , . L. ’ . e T . ' ( :
- . . - . \
. ‘-, o fa e .
i< ' :

wll Toxt Provided by ERIC

._..,«l: C_1__~ e e e we o - . . e |
- . E3d N -
e L -
“ R v .
- Y .
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- , |

-,; ' Children's. S‘élff-Social Constructs Test: - ) : o ‘

" ) " Preschool Form, - Self Esteem Subtest - ‘ ‘

Refer to I, A, a, 11. e -
o & | . o . .

T ] 3. ‘ Preschool Racial'Ati;itude ﬂMeasure . R . ) ‘

Author: (J.'JE'. Williams g : | ‘ -

P ' . Source: Jghnsdn {1976, pp.” 1120-1121) ' ,
” ‘ .Variable: ,([Evaluative responses to Euwro- and Afro-- \' ) )
* '1'-A3neric§ri pefsons. | ‘ 2R ‘ & »
'Y ) Type of M: Pic':t‘ure—stor;z int/erviewZ B o
. - . .Ag_e; 3-9 years. .. ) v . EER ‘ . i ‘.
; 4., Social Intérqcﬁion‘Tes’t . ' 3 '
. = | - . (
* . . Author: J._ M. génczlgr ' . | . . - v
g & . Source: 'Johnson (1976, p. 1138) T
A lVé.riable: "Children's verbal attitudes {:dward: black ' .
¢ ‘_ and white childr‘en o > ” Ty ) )
. % _Type of M: qi-ruotured 1nterv1ew m.th_pm}ecta-ve_tes;,_w._
' ’ Comment: Test designed tJ be used ‘with lflndergarten*% )
¢ . . chiidre,n" in integrated subtln:}’.)an ‘s.choo]:s to determine
_their verbal ‘so’c_:‘i.‘:al perception of white ~and black ? .
- , ' children after jof: rticular i(nterven,i.ng ‘e>;perien'ces.
; /7; 5. 'frichiturg;l Aftitude Scale - \ ‘ ] P )
A | Auii_hor:‘ P.A.:>Zerkel VM" : T - ;
e .So_urce: Johnson '(]‘.97‘6_, p. 1149) ° ," o . j
x . . .- . :
" .’ " ) [§
T {-' ST ) :e 43 o L '
e — ) . Ty -
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Variable: - 'Atti’cudes ‘and knowl‘edge: Puerto Rlcan, . ’

Ang“.l.o—Amer:.can and Black American cultures.:

o - . Type of- M: P:Lc\torn_.el scale. , “ . | ) -
C.{‘ - P ‘Comment: ‘Test designed" for evaltié.tibn o;_ p'rograxlns that ' «% .
o propose to enhance etth.c 1dent1ty or cross—cultura]lundef-ﬁ )
. .standlng among any one or more ,of these three target groups.
e " 6. Racial Attitdde-,sex—Roie PJ:.cture Series’ i
- ‘ Z(uthors:l J.E. WJ.llJ.ams, J.K. Roberson \‘ Jo.
- source: ‘Walker (1973, p. 57) }‘ o L
..'A Variable: Rac_:.al attltud,es (also w'riew on se>i—role§)' z
‘ ‘ . \T/ype of M:! ;Self—repbrt;. s'emipgtoject;iv:'-»;\v}enterir, .
.~ -0 .be.s,ed on Osgood's Seménti'c bi}ffAerential. i '
o Age: * Pif:'esch‘ool to!/ K. . , SR .
) \/ : 7. Socie.l Schematic ’ . . . 7
; ) Author: Edueawtional T‘eeting Sc;:yrv"ice‘ ' o
R Source: Walker (1973, p. 61) . -
‘ : Variable: Interp;arso*nel rac:a.al attltudes.'* ( .
. ;ryp:e of M: Self-report: semlpro;lectn;e ) | .
‘AAge:" 4 1/2 - 9 years. 55;." . ' b ‘»
Comment: Used in sedond gjéars of the ETS Héad Start
. S Longitudinal Study . (S:h'z'.'p’mar%.1972)f . - T
. 3 A ‘ S
‘ ] . ’ . ) ' - . N .
o : _— e
5 ~ - e T )
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g.

, Author:

Sburéqf

Color-Meaning Picture Test Revised

J. E. Williams

t

_Guthrie (1971, p.524)

. Y 4 c .
Variable: Racial attitudes.

Type of M:’ Picfure test. .

Age:‘ 3 - 6 years.

evaluat{ve connotations of colors.

.

‘. Comments: Racial attitudes measured by the

.

“
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. . A. Peer Acceptance: : '

. .
’e .

Extremes ,0f peer acceptance or rejection-ha"’ve been found to

be predlctlve of later em\tlonal adjustnhant. The des1re orhja,ck

® of des1re of peers to’ assoc1ate Wlth a partJ.cular ch [d seems to

be rapidly stabilizing in klgdergarten and first grade.' (Raizen "

y .l ] ’ ) s . /
et al, 1974, pp. 160-161) (Asher,.1976). .Sociometric techniques

o have .long been used to asses$ level ‘of peer acceptance or. réjection.

——

- For® our purposes the Chlldr n yho are soc1a1 outcasts and“those
7 e . =

]

who are the most popular would be approprlate. Such an ‘instrument
® - would enable us to answer questlons such as: Does Head Start help

ch:.l/dren at the ne,gatlve end of the spectrum to develop necessary -
>

i o Jof

socn.al skills to move them- a'v;ay from that end when th attend )

€

(Y first grade? Do those children at the top of the Head art list )

z . .o . .
reta1n their popularlty in first grade” Ethnic parYameters of choice,

v ' !

® should be\explored particularly in the fJ.rst
7 . ‘

3

/of; this soc;o—econom c backg ound dlscrepency

v

.children. | The effects

[ J *migh’t be reflected in data related to scho’ 1 attifudes and self

- -

. attitudes. ‘(Raizen et\al i97‘4)

,

for J.dentlfylng the extremes in sociomgtric choices: This informa-



e . “ T ) i N "
“ _ negative sociemetric ?'hoices as suggested by Raizg_zn et al., (1974,
- p. 161) ‘the method of admln;stratlon ‘found 11; the follow:Lng test
~ can be used.- _ R S o oo T
. ' ’ \ - - . ) .
\ 1. Minnesota Sociometric Status Test . - ) ST
\‘ U ’ . - - 3 . T
\ Author: §S.'G. Moorei- Ins;g_ltute of Child Development.
¢ ' Source: Guthrie, (1971), : \. . ) o co0
N ' ] . - - b -
Variable: Soc1ometr1c status, social ﬂcceptanCe. o e
.. 'Type of M- soc1ometr1c. T . ) -
® _ =Kge: 3-5 (but——“'aﬁ"(ié}élsed with older children). o

- . . . . 4
*It might be cons-idered that the same type of information'could

. ¢ be obtalned without the use of separate soc1ome,tr1c measure, s:mely .
L ] as one of the sets of data avallable from aﬁl\assroom Observatlon

. technique (See II% e.q. McCandless—Mars ¥l Play Ilfractlon

Measure). o | < K )

L R N ‘ / : ~ -
.+~ ' B. Peer lnteraction Sty'le ' . - ) ‘ N ) " :
& ,' Behav:.or twoard peers is um.versally accepted‘as an 1mport,ant 2
[ . aspect of Chlld development (e.ré l;aumrlnd, 1970, Whlcte, 1974

-

Anderson & Messick, 1974 etc.). Gottman et al (1975) exam1ned the

S+

' relatlonshlp between .social Skllls, soc1al 1nteractlon and popularlty
. ¢V

‘/ in thlrd and- fourth grades 1n mlddle and low income schools and

«

found that popular and unpopular chlldrwlffered in the:Lr knowledge

of how 'to make fr:Lends, on pbservatlonal measures and on the refer—

o S ffect o

'ent;;al communlcatlon task (w1th slgnlflcant 1nteractlon effect of

income level). ' . . . oo

-
. . )

In other words, popularity, in some sense was rélated to specific-® .. -

. - B ’ ‘ ‘' ¥
rS i - g I

. . e . y S
2, - . - 4y _ .




. ways of relating to other children and specific skills the child-

] » ’ ¢

has. in dealing with' peers., For an uﬁderStanding of .the &ffect of

(39

. ]

Head Start on the development of social skills,use of an observa-
0. tipﬁal téchnihue is recommended, " (§ee Pp. 17-19). As Soar & Soar

(1972) state, "How better to measure pupil socializatfon than to
L]

record the wéy they respond to each other as.they initiate and pursue
® .  a task which is.real to them". (p. 256). . '

o - , ’ 3 .
Choice of the specific categories of behavior to be observed

y s 4 .

* and the criteria for evaluation of the data has been discussed

.

. ” . "

[ in the intféduction. The major questidns this section addresses
are: . e s coe
i . . . ", w ., ¢ R R N . ,
- What changes in behaviors toward peers occurs as a result
- - I3 3
. o .o ¥ o ;e
o . of the.Head Start,experience? . —

’
\

— How do these changes rélate to specific progfam, geographic .
- . LI a . . ~ .

. and ethnic variables? . o .
4 . - N ! , ] ‘
o ’ " - Hgw do these changes relate to out of ‘school’ behavior?’

. [ - - -

. and to teachers' perceptions of child's peef igééracﬁiops?A,
) L Opservati?n:of éote %han a free play period is”recoﬁmeﬁged,
:.' ,\' ﬁle;g,)'serfli—strﬁctured play pgiod. It ;lquq;c'i‘a;so be advanfageous
| $P,hj‘#% uéegén Enééruméqt Qbuia ailow for idehtificaﬁ%?pbgé i
. éhteceaénts\égé nature df‘gifuatioﬁgi viiiables;e.dv cOertitivé

,,/'situatipns, cooperative’ situations, abggessive'acts'from othefsl'

-
4

. : . )

/ affectionate behavior initiated by another, etc. , in order-to '
. (3 . . . . 2 y

1

. see how the child responds in vafying situations, éqd to be able
¥0 assess appropriateﬁess of théfresponée to the context - not

L4 .

*only the freqhency and relative frequencies of beha&iors.‘\

)
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BExecutive Skill Profile

Author:

-

1. o &%
M. B. Bronson - Harvard University, Laboratory of*

Human Development, Roy E. Larseh Hall, Appian ‘}y; Cambridge,

MA 02138 ¢ ) ' K

. A

Source:

Variables:

PS007906

.Social Skills. .

N

©

Age:

3-5,

Type of M:

recently used with first and second graders.

Observation technique.

_asserting verbal

Comments: Soc¢ial skills defined by the following catedbries

of observation: time spent in social play, cooperative play,

associative play, parallel play, conversation, fantasy, no

.

activities, number of incidehtsfof social control of peers,
. & ".” .

compétitive responses, sdbcessful compétition, being controlled
3 -
by peers, offerlng soc1al help,,u51ng cOoperatlve strategle

<R, o +

rules, resisting peers, resisting peers success, hostility, .

showing positive
» * * AR ¢

- T

’ «

. N

N

.
. N .

. ! ’

v

. Stevenson Behavior Unlt Observatlonal Procedure T L

-~

.

/\
’Author.‘H W. Stevenson & N: -G. Stevens0n

soc1al control, assertlng rlghts, not a;\éptin N

and negative social affedt. - . :

Comments:

Source- Walker (1973, p. 299) \
Varlab% < 'Soc1al bghav1or§.
Eype of M: :
Age:- Preschool to K. .

£ Jd

?»
L

.

o

‘

Systematic observation categories.

-

N

e

~
o

Social Bérticipation,.Lack of Social Pggiticipation,

. .
N v
. = . A
Lo T ~ ‘ J . )
. P Y .

L4

]

/

Social'behaviors are défined\and coded as follows:
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: 3 -:l;n "?.‘?p{:. .;.:;.: I S 8 Slic A\"f' B v,‘ < o B * ‘:' i"“ . I . . e . e
i " - 4 6 -, > P vp\;gﬁ‘vﬁﬁl%
T . . . . ) ’ gﬁa 5;3 N - .
. - o, . . L y o,
v * , ’ ‘
}nteractive, Attentive or Noninteractive, Social éontrol,

-

Response to Social Control,fInitiation of‘Aggression,"
1 . Friendliness,ﬁdnfrienaliness, Contacts'witthdults,l‘
- ‘ Routine or Group Situation.t A cﬁiid!s raceﬁdidﬂnot ' . ;. )
f’ ) . influence’the type or degree;of social intéractionz" e .
' had witn othér é’roup members. I{:“ dld not 1nfl‘uen§the . &

type or degree of social 1nteragtlon he had‘w1th.other

group members. It did influence the’ ngmber qf soc1aL
. - ot

behav1ors. - S - —~
TN ¢ . 2 )

L _ .. 8 e
3. Soc;§l Behavior Checklist . ‘5.’ SR e v

-

Authors’: D. Oglevie & B Shaplro i S I

B C . e ST

Tt . . 1
L . e . Coe
. Varlable. Soc1al competence. N ' "

. ‘ /. . : ' " . R N L . . ':‘;;
f M: Systematic ob?ervatlon catéegories.

Typ .
~ K RS ¢ e ) . ' p s . " Y
Ag¢is:  1-6 years. N , . o G L8

omment's:, Procedure'developed to use in.Pre-School pr¥ojecty

« - at Hafvard (White et-al). ‘Léscategories of interaction T m

‘ ~ ‘ e . < A

. « . with peers are included: Attention&of peérs,’ fesource- ‘ :
.’ : ° . %’ - ! T

: instrumentél" Lgads posrtlve or“neutral, Lea&s negatlve,_

o . »

Model, Folows-Ve bal <$oklow§ano erbal Refuses to follow, o

—

Seurce: Walker: (1973, pp. 288-290) R R

N

Imltatlgn of pe Affectxoc 4

tlon, and Competes ]
.

or'bquipmegt.;

Raizen et al (1974) ecénmend Se of the Socxal Behav1or

~ . . . 4 : ) ¢
o f”) S , Checkllst«posslbly suﬁplemented?by some of Bronson s categorles-
L It mlght.be recommende that eﬁhnic aspects of peer 1nterac%10n

: mlght be anluded (ice. un1t1g£10n€ of 1ﬂterrad1al contact), N

* ~ ¢ 0 [ LA

’ /l : in order to relate these to aa@demlc self—concethJfac1al .
LS : » .

.EMC . x v 3 ’ MR ~ s e o - ’ N

L’:‘, S _ :5 LT . N . U ) . _ | . , “‘ . - .

i
Cn

. . B - . .
/ ) . > .




S self~identity, and school attitudes. A behavioral indication

;7 ~of social isolates might also be obtained. ., ° s .
g N . C . - - \ '. . o .
. -4, Peer Interaction Recordlng System (PIRS) Z_c_ i ,
) Authors- B. Garrett, H. Hops, N.M. Todd, H. M~ Walker ~
. e e - : . .
, - Variable: Social interactive behavior in .the classroom ) & ’
v : ’, . . ”
, . : : i -
. setting. .. '/////
* - o ,_ .

. Type of M: Observation technique. .

Source: ED 131937 PS 008959, Oregon Univer;&ty, Center

-

‘. —~ for Research in the\Esyavioral Education of the Handicdpped.

4 '

Comments: Primary use for identification of socially deviant

. children and observing program effe s;ohngé sécial behavior‘

. 4 .
® C", " of these children. Rate and frequency of positive éﬁd“neéq;ive
, 2 . < o . ]
X o interactions and percentage of positive interactions are .
* .
o Jjeasured. Type of'interactiahi_zgfbal, non verbal, physical
» ' - B . ! ’ » o * - " -
® A/ and imitation of interaetion are” also assessed. . )
I /“ . o .
' . : . 8 :
¥ - ‘ ke R . 1 -— P"
. 5. ‘Observation of Socialization Behavior (0SB) ., . 1
t. . . \‘ N ’ I ]
® ‘\'{Auphogsz J. Cunningham & R. \ELﬁmr\

«Variable: Peer-group 1nteract10n.

» ) "Pype of M: Observation technighe. . T
, - . . ] A ; T - — &
o Source: Johnson (1976, p«- 1190) . , .

')h Age: 3-8 years. . . ‘ Co. T

4 v
”

[} . .
* ' Comments: The strong catagories and .number of interaction ..

.
td

" . J 3 ’ . N .
o behav1on\plasses under each are: emotional tone (5),

N

« social behavior (6), nonverbal behav1or (5)4 phys1cal , .

L= ‘ behavior (5), nonverbal - play COHE!Xt (5),‘verballzatlon
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6. ° cCandless"- Marshall Play Interaction Measure
"Aithors: B.R. Mccandless & H. R:—fﬂarshall .

ScurCe: Guthrle, (1971) | .

Variable: , Social interactions

o .Type of Measure: 'Obs_e,rva%ion\ Technique v . :
-/ Age: Deve}cped with 3 - 5 year olds, 'but could be .

° used with older children. .- ' ‘v ”

. " Comments: Vakiables recorded and scored (in free play - 1

- \t;tuat'ions) idcludes- associative play, friendly approach,: Hh

s -

* conversatlon and hostile approach. ) (attention is reco}cded I
but no_t scored‘)'. -Measure o£ peer acceptance (II A) is S
o;.)servable. y . . . ’.~ | # ’

Y J— . . : . . .

® < “ 7. Munimery Sca‘fé"of‘ Ascendant Behavior- .~ - 7 oL R

N Aut{lf)_r:- D. V., Mummery . ,}

, . Sourde: Guthrle (1971, p. 19). :. AN | .

o _Varial:::le: Socially mature and socially ‘unacceptable c

. ‘ be:hav;lorp e - el e _'.__ ) _ . o

T & Type of M Observation in contr'ol’;Led.p-la'y sitnation.o = .

‘ ] .Ages: 3 - 5 years) ‘ LN i | |

‘ Commenﬁ:' 79 caotegorie's o 'ascendaht.be'havior tapppél :

- and des1r'Ea;:>111tJ)}\rat1n‘gs ass1gned to- each.’ _Cateé’ories:j”

¢ ‘ , consist of verbal “and phys:_Lcal methods of securing play. 7~

mai;_e?:ials, of directing companions a‘:qd of verbal 'a‘nd " > v
physical responses to these methods. ) )

e . . .




. RN S - . =
. ‘L . - o _ §0‘ .'/ - 5 ‘
T e P - : ' L R .
;e » 8. Parten :?.ociial Participation MeaSure ) w0 IEA ‘
’ }uth‘or -M. B. P'arien e ' N ,,.‘”*‘ " .
‘sotirce ; Guthrie: (1971, p. 20) ) o - S .
‘. ,Vallciab]:e ¢ Degree of, soe’lallzatlon in play behaV101:.' "h . .
. A - .
Type _of M : Obserx‘zaﬁi:lon in free play. . L 3 . ., t
° Ages Ngr‘éery, but could be uséd ’ltl'k older chlldren.
’ ,Comm,ent ‘ifjiegofles include uno cupled‘l;eh‘aV1or, 0, B
’ . 'onlookeJr . ‘1tary 1ndependen. play,. par lel~ R 'e,. T
o ’ . 1,‘, ,l act1v1ty, ass001at1Qre play ‘and cooperat:l.ve' p]:a;r, ' . ‘ -
N . 'leadersh@ (1ndependent pursulng of own will,. di- ’
;. .xecting, follow1ng, rec1procally dlrectlng, and - "
6— ’ C -:it:ermedlate posxtn.on) . . * ; ] ' ‘ '-. v ) * .
‘ e S . . . . ! * -
» " . . f . LF A ' .
K «C. Response Range”in Relation to Interpersgnal _S,timd;i/' o 'bo f
N O /) L P
o . K e . i s ' .
. ’ Th:Ls seci':ic:n includes measures of rple~res_,?1;11anc.:y.1n response '.
tqwgrzustr’aj._n_.{lg _a_r_l_d_r_lp_n:if»rustr‘at;ng 1nterpefsona]2 s1tuat10ns, c' -
R ) There has beéen much rec\ent concern for wheth‘laf chlldr@ - ; ) .
j.. l’e;a;ned soc?ally responsi‘(ze bahav:.or ; in behav:i.oral ;t‘erms thlS - 4
3 ! ) P s
. would mean. - assessxng whether "chlldren have? ava:.l.able a ~range°&° " |
:':*LW. , .of pos:.t;.vergpt:ﬂ.pns in, their J,aterpersonal problem-solv1ng 7 . yo
. - i J:epert01res. " (Ralzer; é‘t al.—,‘ﬁ];:l:lﬁ, PN—ZEQ)%_' . ; o :’fﬁ AR :w?:“
Le ] - . ﬂ ) ‘
) -, 'Respgrisa 'Rangé - non..frﬁsjzifatigg situation L - / R
o . ’ "1. What ’Happens Next ? e, . & . ‘ >
- . .Authors » Spivak and Shure . M V . A
v a - S R "“}_?:“ , 'f—_/‘/
o . | ) . ) > - "2‘\‘ e .\J l*;_ . %& ,,.:
. - . - 94 - L . S




Scurce : Raizen et. al.- (197’4', PpP. '250-—221) . M S
v§.;iable : Cc;rfs%quentié‘.l "reas'oning ability. ° _ i '" )
‘l‘ypé df M .Storir Compietion. ‘ ' . ) :
; Co;mn‘egtis :"See'Rai:zen for dfi:s;éus‘sion of test and o
. r'élevahts issues. - e E‘
.‘\ e R'esponse Range - fr.ustrat1ng~s::Ltuation s L . . .
“ . 1. Preschool Interpersonal Problem-Solving Test (PIPS) )
- Authors : M. B Shure and G. Spivack, T “ - ‘
° ) ' source :Johnsor. (1976, pp. 565-567) -
Ty ) "'.Type of M : Story Completion. . T
- - b g :

° . Variable s Interpersondl problgin—solvﬂin,é thinking skills.
Co ‘Age 4 -5 yeers.‘ ' / ' - oo

3

. " Comments : See relevant distussion in. Ralzen et al. S
b .0 * ’ —~' . ~ AS )

PRSN "t1974, pp. 221-222) © . -~ S S S B O

< R .- The most extens:Lve researchuhas been done.with 4- - - \

| yr—old 1nner city children. 7 Means,\standard dev1at3.ons - e

' _ "and cumulative percéntagés by behav:Lor groups are’ ) . ;

’v - . pr;esented in a manual for 469 -.4 yr old 1nner—c1ty .- ,
| . " chi'ldren - over.a four. year perlod. ans1stent1¥_, ' ) , 2 -3

‘ ) ) ") aajusted youngsters offeréd a greafér "ﬁumben ax:ld a‘ wideJ;;. .

8 o range of aiternatlve solutl‘ons to real life problems .

. . - .than did their more 1mpu]:51v‘e ox 1nh1b11;ed class;n";l;:es. ’ )

‘ o - Fdrthefga;iidity of the PIPS Test is ev:L&encea by its '

. ' . reiatn.onshlp tc‘> soc:Loeconom:Lc status (comparlng 16wer

N ) ) : D . o ¢ . .
. * . 3.

)
. s ' o . . o ‘
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~  SES with middle SES groups) and its relationship to .-
' . ’ . . . . 3.
N ) ! - ‘ : * : IS : N L] L] " !‘
. specific interpersénal behaviors., 'Research findings
IO . * » ‘, ' B ‘ o ot ' . :
® . ' . - also indicate the PIPS doesn't measure general cognitive j
o : AN S - : . . ~»@&_( . o
$ . 'power' or IQ and is independent of general language
’ 4 ~. . H »
N skill, Subsequent data also show test validity. in 5~
. .
* ‘ ~ ] ' . ) - - R
® .year-old inner-city kindergarten children with respect ,
s Y . T _ . .
to behavior adjustment .group, IQ and language skills." -
. . . 4 . < - .
(Johnson, p. 566) - ) N .
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'.classrodn Behav%er ;_ﬁ - r : _ . o
‘ . . . . i . . e . -
A. ”ﬁnaination Based on Teacher's Own Set of_Roierﬁgﬁectataons

s . . ’ o
The following questions can be aqdresseq;by measures

listed 1n this sectlon.

‘

.

a

i

-

»

S0 a.

t’:

how the teacher artleylates student role qualltles

to herself and how well she feels the Chlld has percelvéd '

. and satlsfled these expectatlons,iThe measurge to be used’

~ among teapﬁers to be expressed and utilized.

__“é -
allows for reglbnal, ethnic and experience ‘differences

-

< . .

how congruent are the, student role expectatlons of

..l‘,.'

b.

ngg Start and elementary teachers in the s\ﬁg area ? 2

~
“ .,

c. howfcongruent are teacher perceptions with peer
. C s -~

observational data and possibly with observer ratings and

N .

-
-

home ratings ?

> -

. . “ /\ - N
: ~ o
how tongruent are constructs and their meanings

r

with those of parents and administratbrs‘cqnceptions ?
. - . .

d.

1.

‘ . ? j
' For this purpose the foilowing test is recommended: . |
Kelly's 11955) - Rgle qpnstruct Repertory Test .‘Xf

_ See Raizen BE. al., 1974, pp. }70- 171 and 174-3,75 for

a fineﬂaiscusslon\of the use of this test and rel?tgg‘ -
gquestions of interpretatien and of evaluative constpucts.

\ - | .‘ i Y .
: T 3 ‘ . ) ’

v
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PR

N ‘.
. : . .
.
R ‘ ‘.. - .

-

i; " . B. _Teachers' f(or obse§§ers) Evaluatiens Based on Standardized
Constructs . ; iy Lo | B -

: . . . ] a N . . ! .
{ = A choice must be made betweeh using the ‘teacher and/or e
. p . .
,.~ an observer (poss1b1y the same people 1nvolved in Area II B) .

as the rater. ) N ,’; R e C , 3

. ) . L . B N . < , . :f‘ %

f. ' - Ch01ce of: mea‘suq:es allow:.ng for longJ. dinal assessment . )

i.e., how Head Start chlldren are farlng compared with controls /
with respect to these generally apcepted evaluative dimensions.’

N
. ’
- . » . - - !

-

- These measures include assessments, of peer interaction 4 .

* ’

and can be related-to the observational data obtained in

L] ? \ M N

Lo section II B. - - ) ‘ . Ces

o om0 : C o ‘ - o .
] . <. . , o . P .
- Two types of measures are included:., ‘ -

-

3

a. general inventories, b. those speci;"ically'desj:gne@

- 40 ~ .

e _ as "screening-devices" to assess problem behavior:.
i . . ¢ ’ K . N a‘. : ' [ N

- Choice of tedt can be made, pa.rt'lalby on the ba31s of e e,
< * . P 's :
L closeness of constz:ucts to a consensus of those chosen by the i : '
l. ‘ four pr:.mary groups (parents, teachers, a@1nls£rators, pa;&el i .

- - ¢ D )

of researchers). For a discussion of categorles we feel_ are

impértant in d?te'rmining the "quabity of development" see pp 8-9.

n ‘ ) . : N (‘ - R . 5, - ] . ) \ \ . .'
. -- Chbice of test must consider relative desirability

oS . - . Y 1

- -




N
L

4of rat:.ngs requiring the teachers to weigh behav:l.ors on a \
ch:.ld's usual mode of behav:l.or
i

quant:x.tat.tve scales and thoset where teacher selects the
4 . i
7,4

behav:.of\that best descr:.bes thew
in g:.ven s:.tuat:,ons. . .
‘| - Choice of test must consider the clarity of behavioral ,
definitions. o ' . H oo
5. e A
a. General Inventories . S '
, ) .o ) 1. Behavior Rating Scales for School Beginners | .o (
S ;\uthors : B H. LOng“and' C. H. I;Ienderson T (
‘N. Sohrce Johnson (19?6, PP. 543—544) ) ' . .
L Var':l.able s Adjustment to. school. ' | " )
L .. Eype M ‘: RatJ.ng\Scales _ - . i
. S z.z»;".- : . Comments'’ 2 Items part'iall:y der‘iiv*ed frofq_ Medinnus' V
.f ' ', . . 'Fir\s 'Gradﬂdjns;tment scale. . See the follow:i:ng artJ.cles
v ‘: written by Henderson and Long, S N T
‘ ' . 1_ Persoxfal and~soc:|.al correlates of sacac‘xemJ.c success '
. - .p. among dlsadvantages school beg:.nners. J. School Psychol.ﬂ,
- R S L A
‘ < e 1971,l9,<f01-113. T T el
A '. R . also Teachers! judgex;nents of black'and\wha.te school o
M S ) beginners1 Soc:.ology of Educat:l.on 1971, 44, 358;368. ‘
. © 2., Pupil Behav:.of 'Checli.st. b . . “
:gs'- L o Ap‘thor : F Rhod\es - : ‘. ) ; .
e Source : Johnsoﬁ (1976 ‘pp. 1023-= 1024) ‘
- Var‘i.able : At;tltude toward schoonand learning, as J.ndJ.cated
" 53 ot . | '

’,
o

o ..
. » .
. X




. P . o LR - g
. . ) - K2
?ée : X - Grade Six L e s

. N . -
Nursery” School< Behavior Inventory

.S A »
by classroem behaviors.

. L ®
Type of M : Thurstone checklist.

Agthor

- Source

R...N.

Walker

-

‘Johnson (1976, pp. 433-434)

4

-

. <«

4.

~

¢

°Variable :

Teacher judgements of 66 behavior traits,

o

-summarized in nine temperament variables. ’

I . 4
/ N
¢ .

. , 9.
Type of M': Rating scale.
2-5 years. " IR . 2

Age :

Format resembles California Behavior

. s
Inventory from which many of the items were drawn.

Conment

~

Cluster score, energetlc, active, alert, curlous, .
ag£j§51ve, assert1Ve, fearful, anx1ous, sgzlal—

friendly, unstable~excitable, cooperative~conforming}
! ‘ ;
echeerful:; exprpssrve, sen51t1ve-ea51ly hurt@ garents

of students redomlnantly professlonals and managersb

Compare Walker's two tests 1n which parents rate
. chlldren i. e., Chlld Behav1er Checkllst VII B-l

and Scale for Parents' Ratlng VII B-3 .

’ , .

- . l N i~ - [ ’ J- h

2 .

Evaluatlon Scale foér 4 and 5 Yean 0ld Chrddren

A. L. But]—d _ .' . . " R T“

Author :

s ¢ -

Source ..;.. Johnson (1976, pp. 70- 71)

-

N N . A
. . ¢




Variable : Schooj behavior
. ‘ A - N

and physical areas, a (self-concept.’

D - S

SN , < Type of M : Ra'iﬁQScal- - e
; o Age ~ 4-5-years.' . \ L. - 7 .

9 ‘ Comment : A profile can be p;eparedion the basis of °* .
B o :.the teéche%:s gbservations of the child at intefﬁals
.'.. > o thréughout t?xe §eer. Né. reliebility or Vvalidity
c - reported® < \ . £ - Lo
[ 28 . ‘ 5.7 bre Kinderqe'rten S_cele ' o .
. 72?—;, a " Anfhor : T, M; Flynn ' _; . C , |
"? I . Sourcge : Johnsont(i976 pp.:112;112> - T . £

’

L \ < J Varlabre : Cogn:Lt:Lve skn.lls, Sé1f- control relationship

T ‘ w1th achlevement ‘model, dependency. i

., .
- ‘\ . .o ; N .
- . ‘ » ¢ ) . o

i Age : 3-5° years. . L
® . ypdopu;mating sgdle. . L, . L ...
N . - .Comhents : Uses‘ fnulsi:iple ‘choice format.- behaviors are - s
) deflned as unamblg:lousiy as, posélble. See A’uther's ‘
“ ”": ‘ ’. artz.cle, (Wlth H. Curt’ls) Traltzs Related o Ac;h:i:evemene
. ) Mot:watlon in M:Lgrant Chlldren. Mfgrant/l;.roject e
~ ’ . I.Zeport; Florida State Upiversitty., Talelqas_gee, 1970.
¢ .. L ) » P "
',, L 6. I%eschool Ratlng Scale - i ‘ 4
| ' Authors : W.F. Barker,. L. Sandler, A. Bornemann, G. ﬁnlght '
o SN o '?ou‘rc’:e :.JohnAson (1976, pp. 114-116): . h ‘,

Variable : Personal-social development.d




~ .« - + )
.8 ~ L ) r . .
S Tvpe o'f_‘ M Rating' scale (Gut'-,tman) .o . o

¥ 7.
°

Comments : Ratlngs in five areas’ (coordln‘atlon, verbal

¢ - ’ T . f

'express:Lon, aud1tory understandlng, orlentatlons ;s e 7 -
® - s

. . Tt

and social relations)' Items are behav:Loraily :

t
-

2y Spec.lflc, Scale is descrlbed as ~be1ng easy to yse and )

~N

. gives useful information to ‘researcher -.an_d ‘day-care
- L4 s

. s % ) ) . .
- ‘ .+ worker - Norms were deyeloped from both urband and ,
., v . ) : ' N . . ,)‘
. . ]s'uburban advantage@® and disadvaétaged males and females: ’
- _ "’ One set of nprms was found, on.the basis of research,
° . . to be appropriate for all groups. Expér:iegge has
‘ - ° ' ® . ~',;~ N :
. : .. . shown this .instrument tq be useful for screer s
N 1 e o NS
[ . ! ’ . : . .« o
program evaluation, to assess effectiveness of day—
. ~,“ . *a 1
.“ : S cg e personnel, to teach day‘-care personnel,, to help )
. ' <7 day-care workers identify spec1f1c areas of development
. * -that might need remediation. |, .' . --;,; .
\ ." .l .‘ ) . . ) ) . N, . .. ~r_ \' B o.: o . -
& . ?.«~ School Adjustment Scale e o er -
o{. ~ N ’ N ~ T ‘. ) - ' N ,!
. L . Author : J. M. Flynn. . T s S
o so,urce' : Johnsonb(1976**pp.-570 571) S .‘ .o o
f‘< I N Nariab]‘.e : School ad3ustmen.t. o, T o
.. oo . ] J /\ 1 ’ .. |
. , . ) P . . L
. Type of M : Rating scale, multiple choice. - ] o a8
’ . :Age :.6-.13 ye\ars. . T L e i
. st . I . ' . ’ ‘
. " Comments : Defipes behavior as unambiguo%sly as possible.
o ‘ .
- Does not requlre teacher to weigh behaviors ong
i . quantitative scale - 1nstead t acher selects behavior
.'I- .5 r"
o that best .describes chlld's usual mode of behav:Lor in
,: “ ') - A ’ ) A‘ . '




. . - . .
. .
. . v . - H 1
.- J . oA
. . L4 ’ - @
* ot . —~ - \ . . B .
-~ . L R . - - . A } .

@ oL . .~ R PN
N - 59 - . ;
- * ¢ ) 1 - N
. N /-/
2 RN A .
s the,situation. Could be adapted for use with R
younger children. - ' v
. ) . - T . . , @ < N
* . ,' - s . § . . L l . ' '
S : 8. School Records 'Cdding Manual and Pupil Rating Form °
® ., .+ 7 Author': N. F. Watt - s o e
< ‘ . ' ‘X' . « ) '1‘ . ‘ Ty,
h : - - Source :-Johnson- (1976, pp. 576-577) - A L o
- \ “1 . ' . h . K 4 , ! A
- +* " Variable : Classroom behavior. 4“ B '
. \~—t . ‘.‘;‘_ s . .« . ) : . .
k ‘ "J.‘ype,‘a of M : Coding system and rating scale (see also
i B . _c' " . . ‘ 35 .
. E Area VIII A) /(( .
- . Age i: Teachers of children 5-18. . e oY .
' : Comment Instruments stlll at the level of pilot research.
‘ / Coordlnates archival data with assessments of behav1or.
- . .. Teacher ra.tesrchild from_ ]:—15 in'a variety Qf charac- = .
® -~ ) e ‘ . |
. . ter:..stl Preliminary analyses showed \7ery promising
:o valldlty even longltudlnally. ‘ .
o . - I ‘
‘ 9. High/Scbpe Pupil Observation -Checklist ' -
° *  author : Delora et. al. ) ) . o § .
. 'Source": Collins (1977, pP- 2705 ( '
® VarJ,able : Classroom behavior. o Y
M - . : : . I
Type df M :- Rating scale (7 pt.). o .
ch ‘ : ’ . Lo
s Age : . . < ; “/‘;'/
TS i T = ' . ' ' \
Q Comments : The ﬂoll'owingi dimensions are included-
« o, l. I A i .
A sen51tive—cooperat1ve, shy-—soc:.able, 'outhJ,ng—WJ,thdrawn, '
. \J.nvolved, 1nd1fferent, defens1ve agreeable, actJ_ve—
.‘ passlve glves ‘up-Keeps trylng”, quiet- talkatlve, l‘“" J
S . attentive-inattentive. v v ) i f’/

R

™ ’
Sin
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l
¢

L 4

' ' categorles with whlch the chlnd's BE?aVlor can be

“ * Author .: Project Head Start.' ///r~ <fal -

¢ t .f/,

\‘ o {-‘ . .
10. “Child Behav1or Survey Instrument [’ . s, . .-
o e ’ J o ¢ v R ‘ -
Author : L. - G.,Katz - o . L. B
] . T : e
‘> , . Source : E D 0 3.7230,P's 00, 0080 0 ~
-~ X \“"/ / /\____._ et s - Q/ . %
Variab; > s Classroom behaviqrﬁ_d “ oo o
wf Coe R C )
TYPE of M o // e . . x . L - . ! \
Age & - o R ‘
, < ' Y

Comments : Nine major categories;inéldded: orientation, .
"2 . ’ : e -.,- N ’ .

. subjective mood, motibility, motivation, cagnitive

I ’ ., ' ' "- .

behaV1of satlsfactlon interactfon between child ahd A ;

‘teacherm 1nteractlon between chlld and chlld ana\\\\

o verbalizatlon. Each of thegé'categorles has sub@

a‘ 0.
-

EX4

categorlzed o Ty ’ 1) o

L&D . .
- . |} . '
.

. . . &
PR . .
&K . > N 4 . L

11. Progect Head Start Behavior Inventory

’

N

v

Y N

Source .: Guthrie (1971, ps 12) -,

'Varlable : Classnoom behav10n.

Type of M : Questhnnalre (50 four pt. ratlng sbales)

v
N Y . .
T - N e

‘ L L=

Age : "' CoL o . C . ,

. N -t
¢ .o .

v. o -~ . ‘. T B Q :
, Cqmments :»Nine subscales: sociability, independe e; -

cur1051ty, peéﬂistance, emotlonallty, self cénfldence,

T ~

Jealousyywachlevement, and leadershlp.‘Cumulatlve ) ° .

i . ~ ey <

percentiﬂe norms for ‘each of the subscales available
. 3 .

by sex, yrban/non urban,, rate, age and geoqggphia .
N . : ¢ o ‘

.
.

region. ' , . o
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. \ ' o
l%' california Preschool Social Competency Scal& (CPSCS)

»

.8

¢ i}

Authors : S. Lev1ne, F. F. Elvey, M. Lew1s e

Source : Guthrie (1971, p. 15)

~ Ta-

Yariable : Interﬁersoﬁal behavior and degree of social

e oo N A

T responsibilit¥, _ \ L . S
) ije ff M : Rating scale. ' ' 4o
Age : 2-5 years.- .l _ . N

Comments : Behaviors included-are situational 4n nature

4' ‘ . R . .
and were selected in terms of common cultural ex-
- . H D . .

. pectitiens to represent basic competericies to be

) - . . .
developed in th® process of socialization. Each >

+ . item contains four descriptive statements in behavioral

S

- terms representing various degregs of qompetency.

= _ .

1S - 3 .

* )
’ ’ﬂf - Age pergept norms by occupational level and_total }
sample auailaple:5 C A ° .
~ . . PR “9\4 - .
ot See;: , | TR r . L

! > ( . )
. Test Review No. 17 California[Preschool Social -

’ &) ' ; .
. * Compgaency Scalg; Journal of Special Educatlon, _
. 1974, 8 (4) 391-5. : :
%?. +Kohn Social Coﬁéefence Scale’ \” . R
. N i ‘.. ) o .
. . Aut'hor e M‘ Kohn ‘ . &‘; . E '
e o ° o - . X

. Sou tee :_ J'ohnson (1976, pp.* 1183-1185) ~ :

'

Varlable ki Soclal—emotional functioning. -
. l . o
.Tyﬁé of M.:.Rating scale. C . _ .
e * o . .. ‘ .2 ° R R
‘4. BAge : 3-6 years: ° - N
e - T St - Co *
‘\. "' , .
L. ~®' Ve Y t ¢ .
- J -

2"
- 4




Comment Deslgned to asses child's mastery of a

*Kindergarten, or presphool settlng. ScalilBeasures:
¢
two blpg}ar dlmenslons of children's social emotlonal

functlonlng, 1nterest—part1C1pat10n VS. apathy—
w1thdrawal and cooperatlon—compllance vs. anger -~

: (-
defiance. ' The higher the ch;ld on’ apathy - withdrawal

_the lower the scholastic achievement during,elemeﬁ-
. ¥ v

tary school . - Ny
A ' ° . . \(J

5@. >

14. ‘\Classroom Behav1or InventoAy : Preschool to Prlmany

S

Authors : E. S. Schaeffer and M. Aaronson.

Source : Héqd Start Test Collection
g T, .

L . N . &

J.% “Measures of Social Skills (1977, p.4) see

also Walker (1973, ‘pp.174-176) - - .

. ™* v
Variables : Classrdom behavior. - s :
Type of M :_Ratfﬁg scaléa v o N
. - A
Age : Preschool - ‘Grade Three® oo, '

Comments : Behav1ors classified into 12 categorles :

o -
. - N
’ . N
. » 6‘!‘\ - -
K .
N .

~

S

~

verbal expressxveness,,hyperact;v1ty, kfhﬁnéss, social
w1thdrawa1, perserverance, 1rr1tab111tym gregarlousness,
d;étractlblllty, con51derateness, salf- consc1ousness,

concentratlon and resentfulneSs. Ratlngs according to

hOW'much of a’ spec1fib behav1or a. Chlld exhibits. Lo

There is a short form - appropriate for grades K - 12

v

in which six'categogé&s of behavior are’included

(extraversion, task-oriented behavior, introversion, ___

.
.
L4 . 3




pIcean
T

v

-t

-

PR N

°

150'

-

- distractibility, ho

‘See Raizen .et. al.

Its

x

of this test.,
:marily on the basis

the three - 2nd ord

“n

over and over agaln

stility and'considerateness).

~

(1974, p. 172ﬁ’for a d1scusslon

\

selectlon ‘was recommended prl-
that, it samples the cdnt%dt of
e factors that have been found.

¢ -~

4
to emerge from factory analysls

"',ézaiiable..

Source : :
— ST

e -

of teadhers' ratings of classroom behavior of -,

~ < * N

chi ldren. -
Means and standard dev1atldhs for each of the three

RN

subtests for the totaL fall 1971 Head Start Planned
&

<
e Variatlon' sample and subsamples (maLesﬁ females, )
black whlte,(yexican American children;ﬁchildren
’ ‘b - . o
with and without previous preschool experlence) are
M) 3

Used in the Head Start Pianned Varlatlon

Studx (1973) ,and in pllot year of Home Start Study L .
J(Hi chpe, 19735 , .
‘Peacher Ratiing Scale , S N .

‘Author : G. Rubenstein and L. Fisher i} S
Head Start Test Collection  ° . f e

. :. ‘Social Skills (1971,°p.,11) -~

- /7 PR -

Variapie

¢ Classroom behavior. ff o
- - .
Ratlng scale.Q ‘ .

V3 i

Type of M :

-~

Comments : The scale 1ncludes four factors representlhb

- .

the pr1nc1pal dimensions.of observable school be-

cognltlvercompetence,ﬂsoc1al compliancg,

L]

_hav1or :

motivational orientation and social competence.-
B J .

67.
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: . PR g
Source : Head Start TQSt Collection . .
. . - £ — .
Social Skills (1971, p. 8) 3 S
: ' L * . & '
Variable : Classroom‘%ehavior. )- .-
v ' /
,Typé‘of“NL: Ra?lng scalf. . P . . R | ‘;
Comment}},Social (Interpersonal rela¥bkons), Emotional N
T ) - W . 0 ‘ .-
. . s 1 .o,
Behavior and Siety, ‘and Intellectual and ’Phyg’ical " .
“Areas ‘are included. T "N " .
.. | T : R
“childhood Rersenality Scales | . .« o < .;‘ ,
Authors : D. Cohen @and E. Dibble™: ., ° : . N
Sour : d Start Test Collectioh i '
Hggd Stark mest, . .
Social’Skilgg'Xl97Le p. 3) .
[y . ] , )

,SourQeu:'Head Start Test Collection

. .
P ' L
. i ‘e
\A -

Preschool-Béhavior Q Sort

~

D, Baumrind.y

Author : .. /

g —

4

~ Social skills p.%8
VaridMe : Interpersonal behaviors.

Type.of M€ Q sort. .
. /ﬁ'

Age :

L

Preschool..

Comment :

‘ .. ‘ ) (3
tolerance, self confident‘vs. fearful, achievement-,
Co iy .

r

-~

Eight constructs includéd high Vs.'ldﬁ'at ;sé
v .y .

Ta %

oriented vs. withdrawn, autonomols vs. suggestible,, —~ & -

. s .
rébelious vs. dependaPle with adults, destructiv

Nt .

-

.t

, , -~ — 2 ’ ] (3
constructive and/alienated vs. trusting.

vose ]
- o »

.

Pefformance Pfo%ile

Preschool a5d~Kindergarten

Authors ¢ Dr. Nold, Bs P.

& - B

.

4

e Vs, -

€

’ °
B ' \ L.

felé. i

Varpable : Bg?avior gategories.
. y ) - 5 .

ERE
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AN - g v - A
/ N ‘J“.’ . , . e
- ” RN : ' . - »
3 . . R
. - 65 - “ . )
-
- L4
’ .
. 1] - -
’ @
L4 : z ¢ s
. . AN . § -

.Type of M : Rating scale.

e . . p - e . .- ,
. Age : '1_-_8 years . e N . . cee
v . @ '- ' . » -t
Comment : Statements are scaled accordlng to the . &O 9
. K - 3 N - ~
o . : . it
frequency w:.th whlch a glven ch:le exhn.lp:uts a
b . _\ . . ‘7 N et ~ C
o specz.f:.c behav::.or.1 Covers 24 behavn.or categor:.es ' . -
i UL, L i . 5 T ~.
consn.sthg, of socially des:Lrable and undes:v.rable D
1. . Y. - .
I ,, A N .
. characteristics.’ . : L oL,
.‘_. s, . : e, L . - . v 4 S T, - z .
. 19. «Ring and Peg Tests of Behaviox, Development X .
. - .‘ , rem 0 A b " ; K 'J:,) . “ - .
" * ‘ - g Y % e s ~: e L <
® .+ ®- (Ruthor : K. M. Banhaim& -- . - v co , zy
e > ’ . " ¢ i . ‘ : ) ‘ ‘ ; ) :
. ‘. . : Source ,Head Start Test Collectn.on~ : . s ot
» ‘. R - l-c...;-.,. - . . Beale
S ' T, N s A S T
> o T \ Soc:bal Sk%lls (1977 p. 9) » T T
. PRI . : o
e , ©T. Vatlable -‘Cogn itive processes, oc:Lal cooperatlon, o, !
\;\\F"‘k " 'r. - 2 - i
- RN pe:.jf;onal 1undependence, :mterest, dr:.ve and purpose y R
. ‘.,(’? « _— ' . . ) ] . r'— -
: RS perf:eptu‘a'l—-motor and 1deat10naI sk:.lls. s s
LN k . N \ " . @ . ' ’ L. . .4‘ ) s
] - e L Age -":B:Lrth - 6 years.. IR ..
. ! N « . * ¢ ¢ ° .
- e ‘ Y . R ; ; s . R > e L [
. - : TYpe of M : '_Rat:Lng ‘scale. - S . )
- .. o . . X " :‘:‘v—;g . " . ‘/'ﬁv' a\_ ) . f~.':2 < 29
. IO . . T . . ' o

w20 s“(:udent Evaluat:.on ,Scale (sEs) - . N 7P
~. ,4.: ) ‘ ‘?1 ‘,4‘ - : K

e s .
RPN . + Authors - r W. T. Maft:{.n and S. Mart:.n { v ~ - o
- | L ¢ s P . 1
. ‘ _ A .
>, e Source : Head Start Tést ColLectJ.on LI S i
. . . C e . ‘\ 2 . ) . e . ;o
: R N o - St e
" ‘ C S Sooa.sal Skllls (1977 p, 10) . ]
e . . . A o . o A
' Varn.able \{‘.BUCatlonal and soclaI—emot:Lonal responses g
: N % 3 vt - - v
] < - . L e f/ . ( ,:,' -~ g .
R o ‘to the.cschool. vt I ; wr .
: ’ L ., * oL ¢ ’ ol . e
Bl S ‘ 'J.’ype ‘of M: Rating° scale. bl . L R
¢ Ty . " ' - < . . . ~ . . ’: . ]
oy e ) :A§e : Grades 1- 12 L ’ - R ] g
\ ‘ ) - “-‘-. A ) Co - e T - - .. . N
I3 . - - LT - . ¢
s . 3 . . : .. . . . s o (‘} ":; , ¢ t _\:\ ;’ \ [} 3
Q W, " - ‘e ~§~" W et ° A - - . * ’.

Coe - A Lo . N 4 ° . . ’ -
O.LRIC R R . Lo -
Coammem . ', s . v ¢ ;o ‘6”\ e . \ - . . y
M . g - % . N J R ‘L' B <\ 4 - ::, 4 - <, .




e o o 3 8 T ~ Py - N - . - ..
o (} . R . . * 15 e
Y - . . v 4
- . . P v
. 0 N . v
. N .

" Comment : Considered @)e especiallj useful as .
. i .a pre-, intlrim, and post-semester rating device.
, . ) - . 4 J - :
) ~ o ¢ - /
) E ' “ ' . S T
. ' . . Y * . - . ’
3 ; ¥ - K R - ¢ Lt -
b. Measures used prlmarlly as gcreenlng dev1ces orlented
- h S v’ - ! <Y K
® ' toward problem behaviors. o ,
. J»'- . ) A EY . /—‘ /
) Such measures can be used to as‘sess how Head Start
_ ] is lnfluenclng more d:Lff:Lcult ch:.ldren or problem aspects
°. " ' )
S of development However, the problems of labellln.g ,and
: § o
m:.suse of :Lnformatlon becomes even more pronounced w:.th
., A . . - . » Y -
REE " teésts in this category For* this reason descrlptlons
o . I .
- > of tests will be kept’ shorter than in other sect:Lons Wlth ’
2 ™~ certa:,n exceptl\ons. ) “« . ~. ¢! ‘e
. T ‘ - . by . )
Lk Y # oo , C— - e - ‘ - ’f
:.. ' * ¢ - ' " . - . L. ’ ‘ ﬂ
- l.- Behavior Problems Checkl:Lst ".,1" . RN L -
:‘; / ) ’ \/ . ‘-
: # .~ Authors : J Feldhusen and J. R Thurston . n, . oo
A . . . . L4
" tor Source : Johnson~(1976, p. 1166).  _ )
\ ; . ( e :
T i ¥Variable : Soc:.ally é.pproved and aggress:.ve-d:.srupt:.ve: ‘ y
N / : - B ’ . - l.' . 0 - *
P \ N classroom behav1or. S | : ‘
(13 ¥, -0 ) .. - Lt <+ ° . .
. . Type of M 5 Checkils’c =~ VR - - Xy A
;.: ' : é 4 o" ’ .8 . . :
Ty % Age '.ﬂElementary -[ngh School bW . : ) ‘j/"
S U s , - LT
- * 2. ;A-M-L Behavior _Rating Scale': : . . - .
ol . 0 C . - . ER o Cw
’: Aiht&hor : P P. Van Vleet. ' R (N ‘ . .
v . e, . £y h s . ’
-~ T «n source : Johnson (1976, pp. 541- 542)3 L o L,
Yo ", 'il'ar‘iable : Classroom b;:hav:.or and leafm.ng symptoms.. ‘<
‘ ‘o , . R v F °) -% “
* * . ; .- ) o3 . .7, « e C
‘ l’ ‘ — ~ hd . - ." ?‘q" L‘ “ - b . -




. Yo .. - .
. : : o
3 RE A : . - -
5 . . Py Ve & < v ) . - ) “
¢ M . .~ Type of"M : Rating scale . C . . : )
T % '~ . ’ .
A Agé : Presechool - H. S. _ i
s \'\5 . B 0 ) .0 ' SN )
o L 3. Scale for katingg Pupil Development- Kihderéarten and
® . L T - ’
S * . 1st Grade Level (SRP’]’)) .
- ,“, ’ ‘ ‘: “ . . [ v :.5'
. Author :-J. S. Remzulli® ' . N ... .
.. . , . 3 -
i., Source : Johnson & (197;( pp." 129-130) - '
Variable : lﬁevelopmental'learnlng skills; social and o
E emotional development. , - e _ 4
Type of M.: Rating scade. ,
o : i .
.Age” s 5-7yea.rs . o, ~ %L
s . Gomments : Measures tra:.ts and 1eveIs of performance
A .
° R * that, are ‘expressed in terms of observable and rel- . o] -
= . *t . & 2 \ ' - .t
atively unambiguous behaviors. Scale was des:.gned’ -
’ > : T ' L _ R
R . . for purposes of diagnosis and evaluation of remediat-ion.,
®. v ' _ Parﬁt II-deals with f:.ve areéas-of social and four areas
@ . = ¢
: J ""qbf emotz.onal development, i. e. observ:l. g, h.ste:ung, .
\ Rl
- . man:.pulat:.ng P soc:.al:.z:.ng P commun:.ca ng, J.nteractz.on .
.~ oL : w:.th others, ‘developing favorable nterests and att:.-
o ‘ ’ tudes toward school. {See Area V% D.) 3
- ‘ Scale /%a’sed on researc"l studie in ch:.ld psychology '
". ‘ that déal with develop*nental tasks of pr:.mary gradeg
o / .t
v . ’ c;h:.lar,en: L P - '
B ~ . < by
/‘. - "’ 's B} T &
Q- . b g -
", . ° . . ’ T
- X . ~ ' b.,‘
-, . : : ; . - ‘ .
z3 N ‘ ’i T
y P} ‘; V l '\ 4 N \q- M
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4. Behavﬁor Checklist . - . L. ; .

author : E, Rubin.. -

* Source : Johnson (1976, PP. 542-543) K

‘"Variéb}e : Behav1oral adjustment in the classroom. A~ 5
“ “ . ¥

Type of M : Checklist. ‘ v

. Age : Elementary.:

‘N,

5.4 Preschool Behavior Questlonnalre

Autﬁ: L. Behar and S.. Stungfleld . ’
. S s
Sour : Johnson (1976 pp. 563~ 565) ' . .

s.. . Variable : Behav1or patterns.

Type'of M : Rating scale s . ‘ - T ) =
. S e

- - % H L
- Age : 3, - 6'years. . . )
NN 2 * K3 . . N
\ -~ . R

6. Wray Behavior ‘Scale : ' L . .

.
Od

~  -Age : 3-8 y%arg. : : . ' .

7. school Behavior profilg . . I B - i

‘Author-: G.:A. Wray L . \ . 2
4 . [T S ’ N . - o .
Sotirce .'Head Start Test Collection . Coa co. -

Mea§§%és of Soc1al Skills (1977, p. 11, ED002096) -

Vaflable .15 behaV1or symptoms",.:‘ ; 4?‘ o I

TypeQOf M : Ratlng sqale . . B

O . - R e

Authors. : B. Balor and R. A Dubin = vt
Sotrce : Johnson (71976, pp. 572-573) = TR

ﬁar%able :'P:obiem behavior, pe}sopai'éajust@ent.

Type of M :. Rating scale. ~ . .o T
L4
A ' ) LA . ) .
*Age :'5 - 18 years. . ce T T
v ’ s [ . o .
. o 40" . : ; o ]
4 P § ) ¢
¥ "y v sz .
~ , N {2 "@" L
. L4 . -




- 69 - C s : . - " T .
. ' 5
~ *- 8. pupil Behavior Inventory (PBE) L S
. T f;a;irly Education Version . : o . : ” . B
| " Authors ‘R. Sarri aind M. Radln: )\"\ < . o y
SOurce : Johnson (197s,, po. 567~ 568) o | o
- Vafiabde Behavior in class se'ttJ.ng. : o : . ‘ :
. - 'Type S M : Rating scale. _ | L R LT
. % Age : 3 - 8 years. . : - o - ) . ‘
Lo @ ) ) . o ;
9. Detrolt Adjustment Imventory - Delta Forin ; ’ ‘ '
i : 'l’elllng What I Do .
vl . -, hd o
-L‘ . .Autho'r : M. J. Bakyer B /\ N .
:” Source : Guthrle (1971, p. 7) - - - .-
. . Variables : Habits, social, emot:.onal, ethical adjustment o
' in areas of self; sghool, comunlty anq, heme. ‘
.Type of 'M : Questionnaire —‘Rai:ing scale.’ o s
e : 'Age ; 5.~ 8 ) A | ' ;. ’_ . 5 | ' N “‘ 0-,~
- .Z- | . ‘ - | . W .. " ‘ . .
10. child Behavior.Rating Scale S - - e
‘ Author o':'R; N ;"Cﬁf’assel _ R ST 7 ‘_ s
= Source : Guthrie (1921, p,‘,wQ)ss ) : n ' e .. o
\-«\ Varlabli ‘ Behava.ors, att:.tudes, a,ttrlbuxes, s;:agas of B L :ﬁ‘
' . ; chlldfen‘ ‘or parents (arears 1ncluded are self home, ; :
. ’ .soc1a'f sdhdol phys1cal adjustmem_ and glob@l adjustment).
b Type of M : Rating: scale. . o ) ‘(\‘ = - .
; | Age : K - 3xd g'rade." S . B R '
T S | o - .: ) .
5 - . . . \ o ~ , -
ce N . ’ . T - » ¢
,, 73




il

, =70 - o -

A ) "R

11. Hurewitz Qui?k Scoﬁing'Behavior Rating Scale ¢ L'Jf4 ' N

N .
4 - ~
i ” ~

. " Author :.P. Hureyit . " .
‘: ~ A ) hd . R - v R /’—' ) ’ . .

* - . o '
éouroe :SUohnson (1976, pp.556-557) ‘ -7 .

.

.

_'Variaplgs : Social habits, relationship with'aQults,
.parents, wotkﬁhabits and achievemeﬂt-etc. o _t

Type of M : \WRating scale.’ -, . - & ;
- Age.: Pre K. to College. . R o . -
¢ - - . © . ’ .
’ L4
. ti . .
) : N
* \ - » ‘ - @ .
’ . i 0 * .
! W
\ ? 6‘ e
~c. Observation Instruments for Assessment of Classroom
- Behavior. 'é . e -
1 o . oL . ) <~

- Observation Scales‘gives additional information not ob-

K2 > ¥ . s
ta1nable from rating scafﬁs. f Information if more ©b-

~ 4

jectlve, Z concrete referents are given for what 1s meant
v ; g

-t -
by trart,descrlptlons, 3. in some, means are given for de~
- s . . N N ..

terminfng the responsiveness in teachers' judgements to .-
riations in behavior, 4, also infsome it i51shOWn how the
chlld‘s behav1or varies in response to teacher s response.‘
<Qb (seé Bronson, 1975 and Ralzenﬂet al.7 1974\£0r dlsculslon.)
In\part&bular, 1tfmight be noted that problems of ethnic and ¢

rac1al b1ases could be less pronounced with use of these types

s, b A

of measures. it is the best way “for assesslng bhe Chlld*
. ,‘h iy

a

tpacher 1nteractlon i.e., relabaonshlp of chlld to adult-,

4 - e

o

adthority,flgdre. - - e ,

. L
¢ -
. - - .




Type of M : Observation system: - ‘ T

. %ge : Preschool to klndergarten.‘

H

!
LI §

'—‘

¥
. Chy

Aop;e Observation §ystem

.

'Authors : N.M. Lambert, C. S. Harkough and B.C. Moore.

Source % Johnson (1976, pp. 1163-1164) N

Yariable : NoncOgnitive.classroom behavior.

Age : School-age children.?. ' ;y“"}!

Comments : Events in the Apple are sentances describing
the behavior of a child. They focus on what the

child is observed. to do, the antecendent conditions

Ed

©

~ producing the observed behavior (italics‘ours), the .

"teacher”response to the'child'(if any) and‘the ’
1earn1ng context of the observed behav1or.

N e * .
K .
3 }

Lo e

v

- Emmerich Classroom Observation,Rating Scalé

Author : W;xEmmerioh’ o : -

8.

Source : Walker (1973, pp. 177-178)

]

Variable : Personal—seclal behav1ors.

Type of M : Observatlon ratlng scale

« T

.

Comment :,Ratlngs ‘made on 127 unipolar, and 21 blpolar

e %

s&ales. Ratlng steps.were based on frequency of

~_:,-../ﬁ'ehavn.or with. four steps for gnlpolar and seven stepsf

-

. forhblpolar scales. Examples of b1polar behaV1ors

rated are w;thdrawn 1n¥91ved, rebelllous~comp11ant,
o ) :

act1ve:pass1ve, and solltary— ///;l; Thls-system
o ‘ ~ T -




[ g

M‘

s

- > P

\Was developed for use in the ETS Head Start

- Longltudlnal Study. Emfetich (1971) concludes

.

that personal-soclal behaV;ors of predomlnantly

»

black\aower ‘class chlldrEn can be mapped success—
fuil§ rnto a three qupé‘defined by“a circumplez
ordériﬁg' ether1Wi§h'the{dimension of task vs.

.person-orientation. ' This ordering of constructs

suggested a developmental’ﬁodél of. personality

- change for educatiohally disadvantaged-children.

‘See ; Emmerich, W. Structure and Change in the

LT

=3
behavmor of economlcally dlSadvantaged‘preschoél

children. . Paper presented at the Annual Meetlng

T

rof the Amerlcan Educatlon Research Assoc1atlon.'
(Washlngton DC, March 30 - A prll 3, 1975))
“ED 110488 TM 064761 R

-

See also : Observer Ratings-ef'éhildreﬁ ..

=y : _ . 1q
5 utHors : W. Emmerich*%nd;G. Wilder oA
. -~ R 14 .
Source ; Coller (1971) p. 24

,

Variables : Described as a measure of

"péersonal-social constructs,”

N 4
- L
.
N N
. e
.

(,
rae
A
- <

4
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‘:., * L ’ s ’ : v ~ .
e S 3. 0g11v1e & Shaplro (1972) : L o SRS

See Ralzenet et al (1974, pp/ 176—178¥ for an extens:.ve' .-

discuss:.on oﬁ this system. -

L

‘ 4. Case Study Methdd, , .

\ . ' | : s o

: ( : . Author : D. A.-Prescott & .

.o v ? . . ~ . . -

Source : Walker (1973, 5.'1647 PR S

Varizble : Sociommotional adjustment. ' . ¢
i : 'Iype of M : Observationél technique. . .
* - . Age: Preschooltox. o ' \
B . .+ Comment :* Method used in Head Start Planned ’Vanauon Se;g%\

: Lot (1969-1972) to assess soc:.oenotton@l developrrient of N
) /0 4 Jnleldual cl'uldren

. h ) ' T = T
5. 'Stanford Research Instnnﬂent o

A

® . \ Author.J. St:al_h.ngs T e ;

IS
-

S . Source Yohnson (1976, pp9'l2l4-1215) S
- ' i Vart.a.ble }Elassroom J.nstr&c’u.ona,l proce.Ss and chlld behavmrs.
g.p _‘. B Type of M : Interacta.ve observatm check].ls{: ;.nver;tory.
' .Age.,3-12years. , ' cLL R
R Corinent. : A very M1ve, detal.led mstrument. IR
, . 6 Coping Analys:l.s Schedule for }Eﬂucatlonal SePfings (CASES)
IR -'-Au;g; : Rt Lo Spauldmg o L ’
_._. o ‘.V‘\ Source Johnson (1976 P>, 547—-549‘) ! . '
o " L ) i 7 , ’:: »
e -, ] . ) -

-~
\ . o~




» A~

Variable : Classroom behavior o o, e
:"'Ij}pe‘of M Behavior-category system. . - ,f

~

Pge Preschoolthrouth S. ‘_

’ ‘ - Comment. : " De51gned to measure the process of no::mal person-

ality develosment and soc:.al:.zatlon ocq:urmg J.n the school
. env:;mment. Categones based on behavmra;Ll tJ.on of ego ._
L. . ‘psychologz.cal theory. The system was aug‘nlllerited to include
- references to the values and goalstof the clas Foom teacher |
or .the schoél authority :Ln cha.rge."‘ 8 oop).ng styles J.den-
t:.f:.ed 3 aggrees;ve-mnlpulatlve, r}on—oonforrmng—res.letant,
| withdrawn , distreéﬁible, ult dependant, somally mtegrat.u’ie,

e
' W self-dn:ectedr- task orn,ented, other dlrected conformmg

: ’ i
. . N ’ e
. . . P
PO

7. .Behavior Ratings and Analysis of Commnication in Education .

Authors G. W. Bowman & R. S. Mayer _ o

-
*

Saurce J_g}'mson (1976 op- 1167-1168)— * . 7' 5 ‘

o

Va.nable Adult/cmld verbal cornrm:!:icatlon and behav:.or, Sl

fJ characterlstlcs of educatlonal set\:mgs. . o

’

Type of M: Obse;&yetlonal techmque, behavior ratmgs and

. act1v1ty sarrpl:.ng. ] ) 5 .
4, '—4 ‘, . LY

Oonments Inoorporates antecedents of behav10r and patterns <

of chlld/addtkmmMucatlon. Can be used as a progzam ‘-
\ evaluatlon J.nstrmnent 'to measure the 1mpact of a g:.ven types -

o‘g :mterventmn on, the behavmr, language and activities of

11dret . Part of the J_nstrument (ACE) was developed for: s

‘ Bank s,treets Follow Through ngram .2970 and has been re- .

’
5 . ~
. [ v \170’. 1 h * )
B . L e v . . 5
S ) B ' . .

%

yos
~

- 74 = . X\ SE




- :_éined ‘through the years. The other part (BORIS) was used

i}'x 'ccmp,ar:.ng Follow Through Sponsors in a study conducted .

for Harvard Uhiversity, - ' e

8. NO Name Given o ' o g

- -

- ‘= Authors ; A. Karls;oné S. Stodolsky N
'Source : ED128426 TM005611 (Paper presentéd at the Armua]t“\
' Meeting of the A ER#, New Orleans, 1o ana, Feb. 1973) I
_ -

Vanable : Patterns j 2 work and play.
Type of M : Observational technigue.
) v

Stirt and middle class children were included in the program).
B . ' * : ’ . ) =

L

9. Interaction Analysis~, . 7 - .
. d — .. A - .

LY

P . i <,
.Authors :/S. Falsey & B. Ramsey , - o L '
Source : ED128090, PS008782 . _ . ‘ © '
Variable :. Clagsroom behavior R "; _ .
’Iype of M :Ybsexrvational technique . ” ' .-

. ~

Comment$ : Used in assessment of %e DARCEE Head Start preschool 7, - -]

’

program. Informatlon perta_lm_ﬁg to task orlentatz.on, verbal - .
content, and use of props within an mteractlon, modallty and *

! -

) fect of. :um.tatlon and reSpondent were, neasured. . Cl;u,].d - S

\ H . ) [

chi ch:.ld - teacher, teacher ch:le or reoo’rded ]
"e e of :mteractlon analys1s appeared ,tg be- successful
)
<. :Ln acfuevn.ng the goal, prow.dlng Zystema" c assessment of the

‘appllcatlon of spec:.fz.c DARCEE principles 4 Eha classroom. "

L R -
H . / . . * .
: ¢ :
. 79 .




i
us

{\

-

GRS CMACREE L Iy
R ’ . a8~ ~ o %
N - L} [3¢ )
)
v o N e . -76-. . - “
. ¢ v » 4 > e 4
.- 4 N ~ .
' . oo - » ~ ;- . < -
. » i j
:
'3
B L}
. - . . .
. .o . . oy,
LA ¢ x %‘ - -
T . & , -
“ . - .
° . ) . © . ’ )
- . o , - S
R » .

%4
o

' 10,/'0bservation Schedule and Recor'd Y

- Buthors : DMedley&H.Mitzg‘l ol e - ‘
Source : Journal of EﬂucatlonaI psychology 1958, 4, 86-92) -
=

also Ta;glor (1975)

-

A

" Qumment : .Atechmqueforneasurmgbehavn.or. \ o R

' < ’ *s* ¢ : = .
Teacher Practices Obsgv'at;n Record . e o
See Soax & Soar/;19,72) in Taylor (1975) | ) c 4
: Dlscrebe Classm B§1aviors Schedule - - .
. puthor #J. A. 09 o N L
Som:c;* Coller (1971} o < - - '
: G-Var-iailtz : Academlcally :/ropr_:;.at,e and inappropriate a;bljj.ons;. “ /
y Type of M 3 Observaig.on techmque. ) S ~

3

) Age Not mdlcated but appearstiseful for observmg the young Chlld v \_,

Cozmént ..C‘atégones are : atten?ﬁx@;, approprlate tg.]]g.ng WJ.th C =
teacher, noncmpllance, ap::roPrJ.ate talk w:.th poer, mappropr:,}ate

ot -~

talk w1th teacher or peer, volmteers, :mu.tatlon, oonplles, * ¢
S <

se]f—-st.wmﬂat:.on, physical negat:.ve, destructlvenoss J.nnappro- T
pnate locale, noisy, p],ay. e oL e : f‘ﬁ @‘

7 ‘ & Y : : ”‘i 7

School and Classroom Obse.rvatlon Categorle\s

Authors s J. . L. Goodlad, M F. Klem, & Assoc:J.atea.‘ L S

b - ﬁ \,i) . s N § . B}

"Source : Coller (1971, p.29). v / - . = »

) i -
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. ) “ e
) "‘7-_7"" - .
\‘ " N » - ~ .

. ’ Y ) ( &
: -\ * ,
g 7 FERY , ( I
» . . .
Varlable Classrocm behamor : . ) .-

Type -of M Uses anecdotal records, an. obsmtlon technlque )

. Age 'ﬂu.rd grade. v » )

/5 Camments Some ‘of the’ categories mcluded are mheu, instruc-
.tjonal ac_tivitia » sibject matter, matenals ;anc} qulpmem;, _
i:nvol'ven:ent\, if;terac;tion, JIXII‘.’IJ;I, independence, curricultm
balance,.curri adaptation. o L N

--) - .

14. We’e'llci.l_.yf;Raiti'_n.gs

_ » Author : National Institute of Mental Health
. “  Variables ; Cﬂ':'renic fear, fear when using egulgrenrt, frenetie«-
J.npu]s;u.ve, ampatlence, positive peer J.nte:actlon,r negatlve

S < 7 peer :!)teractlon, orlgmallty, nurturance, female teacher &.

-~ A male teach.r, :mdlcatlon of mtervent::.o*x, mterest in obl:aa.m.ng
~ . I ®

. .

help, §ee1mg help.. - .

s
t

'.lype of M : Observatlon techmqu o R : g

\Tgfml)reschool s ' .‘%‘ l 7

N\
] - Comments : Some J.tems on thls scale aren‘t»gen‘.rallzable to othdr
- - .‘ - - - )
, e . settmgs. . - .
:: ~ ) ] A ard )
L4 .- 15. , Reaction to Eﬁ'tfy of Teache.rs ~ . @
~ ') S . N ‘
Author. . Natlonal Instltute of Mental Health : .
1 ' . |
_ Source : .Coller (1971, p. 28) o N i
’ - . AN \ L
¢ oo ™ Variables : Child's reactions as teacher enters doorway and attempts ;
; g 81 -~
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R " 4. Child-Task “Interaction Styles . con ’
§. . ) ‘- M > -'(’. N
. « . ,. N < , . -

L)

Child-Task Interaction Styles refers ‘to the way,,'t\his)‘e .
aspects of the manner J.n which. the thila relates to a task

-

® *  which *are not dlrectly 1den ' d- w:.tl; .hJ.s/her knowledge of
o the materlal ox the J.ntellect l—cognltJ.Ve content Bf the .,

: task,. but do d:.rectly ".mfluence performance level and co‘g~
o . : : -~ )

. sequently academic success.
« . ¥

N - ‘ .
L3 &
_ . .o . . :
. B . 4
. - ' N . . .
» .

A. Direction Following : The ability to ‘understand fand follow
[ { * > .

* diYections (Shipman in liaizen et dl. 1974, p. 193)

¢

. . 3 e .
% . \/. © ({A’_"

1. Preschool Language Scale

-

. o Authmr : T.'Ltle III E§EA Early Prevention of School Fa:.lure

-
-

Pro:]ect Staff Peotone, Ill. . ' L T

source : Johnson (1976, ppt 204~ 20'5)"

Variable.:.‘School readiness of J.ntegrated audltory and

- ‘ . v@rceptual 'modalltles. B 5

TR EEARES S EY
' a
ra

-
e

' . ) Type of Measure : Indiwidual diagnostic test. - R
3 - - R N - .
. ° - . ) - . ] B &\ o7 - . - - )
. B Age te .2"‘9 yeq.}’.is, emphaSlS Oﬁ 4 . ‘/2 j—., -6‘ ’yeaIS. [ .:. '. j:..
’ v i - ) \ - g
B ks . s b1 AL . - . ,rv . “w»‘:’? . Q‘;}\
S . AN A . . ) s . N ,/a‘":' - {7’%&_2\:
. ~ : N N . - N “ATY .
. .’ N ‘ - o P .1 - } ;\"/;a‘ ) j: ,
e TS 20 Preschool Ratlng Scale* <Lk L Wf Lo
’ T e——— .. S TN L

Authors : W. F. Barker, L. uandlera, A Bornemann %d»q} Km'.gh't

] S

CN : Source\: Johnson (1976 ‘pp. 114-1 1%) & \5}?
° Q-_N o <_ Var:.able : Personal-—soc:.al develo ment. "“’b .
A e oL e
) CU Type of M-? \Ettg.ng scale (Guttman) oo, . T~
{ Comment : Has sect:.on q,n J.ndlv:.dual J.nstructn.ons. L ’ “
- Q h - S . ) N - . ,
S ' - - i [« A" '




T . ’ o —80— ; ,-1 N N ._ : ‘1.- \' ‘ . “‘
~3. Pré~‘Kindergarten’ Scale e e . L TRy .
S ) ' 4 N - " .. ! "4 LY
A )/ ° . Author : T. M. Flym A - “' [
“"'T_C o YL dource 3 Johnson (1976, pp- 112-13) : A - L ﬂ ‘
o - . ‘ . Varlable : Oogmta.Ve sk:.]_ls 'self com:rol, xelatlonshlp w:.th: - ~'
(V“ _ - achlevanentnodel dependency »' L '{‘\ ',',ﬂ - *’f - i
; ’ S S Typeof M: Obserever ratlng scale. g R L i
’.* , Age ‘_3-5years S . 1 o ‘ .y EEE A
. . S Z;... Conment A,gas part\of a sect:Lon on ab:.la.ty to follow J.nstruct.l.or;&
| < Lo -’J. _‘Lf&'__a.e ?»3 BN N \"
0 R 4 -D..Woodand‘ grrmer'-'_ f T :f 2 "‘-'; S .
x \/ - L Som’ce Raizen &t al.” (1974, p 19§) & T .
o ' /‘, . Va,nable;. Abllltytomster task using amﬂable self—d:.recuvecuas ’
~<:‘;.‘ - : Test requlres aﬁaptatloﬁ (see Raizen e:l: al.).” . g RN s
ooy v, o - ‘ _z_’ , “;; 3_ . o
Yo B, Tas]eCompletJ.on and‘Attentz.on Conj:rol ,'\' e ’ . .
The abllJ.t;r\to focus ane's at’eenﬁ'lon on the tas}f at har‘ﬁ and 1o ca.rrg .,'
1t outtmt::.l complqtlon SeeAndersd(q and M&ssmk, 1973.' "oontrol of ) ]
a’d:entlon" ka.nd ';'l;zdeperx;lmt ar behav:.or" gslnon & Boye.r, 1970 in, : -f
R:ntfrw, 1915) and Oollms (1/577) "corrtrol of attent:.on mfocus:‘}ng on W
'R T . ‘
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1. ,AD. Wood & e & Bnmn..r (clted‘«.m Bronson, 1973)

) See sectmn on Dlrectlon Follm-mg (v a44)

2. Pn.narx Anditory Screemng‘l'est '
- m'chors B. A. le!;nef; S. HarrispP. Marcus,
- Source : Johnsch (1976, pp. 928-929) .

Vanable Aui:.’eory Prooessmg R .\°.

'IypleM Tape—reoordedtst.' -

Memthmabadcgrmmdofmosauantlcdast:actmns. / )

,..- ’ -
< -~

23.. Claséroan Attitzﬂe:Observation Scﬁe&g';é (@os)

.
cew ~r + R
. T .l e - -
. -
.

'4/.‘ Blodc.& Block"l’est Ba,ttezy (1972)

- ".‘- . ey ;§$j~

<

Ralzen et al. (19‘74)

.
- > .
.
. . .
.
J .
- =% . -
. . .
w ’ b
.-
A
'l
) v
‘\ .
.
-,
- —
-~
.7
P~ -
Y
-

- "Author°R.Id"Ra1tfm.; (19?5) R - | .
\ . - Source : EDLIg8T0 & 073837 s o " L8 | -
: ' Variable s Developh;ent of independent learnlng style. o .‘ P
'IYPe‘bf}d Observatlonsca;le ) ‘ oL .
i Presml' grademée SN ) o

e

® ‘, Source +Rajzen et al. (1974 P- 194) } J N ]
L " Variable ¢ Ab:_llty to focus on t'.-p ta.gks s:.ﬂ.;cultanaously, attention ‘
] a storytellmgandchcks T~ ‘ T Voo -

- T ' . ! ~ )
‘ /:/\ 'Iypo of M Imlwldual task K >. .
"."\""' e LW . - . -

. S ~ 3 . . |
a ~ [} . e . X . )

) ) - [ 4 A Ca 1 R / .
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:) SOurce Ooll,ms (1977,p. 232) ) e C ' .

& . . . ’q
\ Y '. . ‘%‘
6 Inmnsa.qofgvﬁvarent ' -
v mithors : W. L..aoags & B, R. lvoCandl&ss A

. -V@able;iﬂegreeoimsklrwolva:art T
Y 4x ineofM mt:mgscale. . 2 . PN . s

- . . . . . »
g

- . . . ‘v, - -

.'-‘.‘,.Smn'cﬁ’*b}n'son(]&?/e pp. 342-343) ; . ‘ ¢ 3

) “ ’ ."
Ct;mnent Sevenca&gonesofbe}mmrrangmgfmmmecc@edto C e
] ii I . ‘ ;l ' ) ‘ ] ) . \.i. ,‘ . . .‘. - “
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A ~ v .
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: 2,  Circus No. 16 1:_Inventory o@est;s Tal_gng Behavior | .

oL Buthor Avallable from ETS; 1974.. "+ w - 1 ERUERI

T - L . . “ ) o b

- Source : Ralzen et al. (1974, P:. 143 & p‘ 189) R .
,‘~ Vanable : Degnee to whlch ch::.ld asks for help, reluctance to - :‘}i —_ -
o ., ,.enJoyment of content, dssire to stop, does not answer,_ T B
- R qtmt:z.orr, ranﬁa‘% response, care in weaghmg altgmauves, Engages £ ,
. . - L3 %, N ' c %
T .t :in:u:relevarmes. SN oV g
.. N ° .t » . _,,. 5 '
‘ ¥ . Type, of M: Obser\ritlon and/or ratmg : : M
...' . Agé : .‘?r@rmmy - - . 0
- \I_%
. Cx:mneﬁt Ratirlgs may)be n:ade seperately for eacn task for a- 5
) ' ‘ fl
- reg%artatye ; of tasks or globally for the battery T
o a | msaisde ey Ly 0
. e o=, - " - RETREANEE - .
'} hd [ 3 a
. 0therm$ums(aduldstaskmvolvementneybeex&actedfmm' oo,
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. ¢ . &’g . &S s .
:. “" exanp,le,AreaI, A, b. 4). : e Sy “ Ot
ﬁ'r > - . " R c ( . w Y } ‘ . - ‘.’; l"l
-~ 3.: Hertz:.g—Ba_mh SOOrmg of 'Stanford-Binet IQ ’I‘esi" Yo, \t‘ i ) ‘.
A . e . . : Lo ’_ e
® Authors Hertz:.g&B:.rcIL R o S
.- " » . ) . . . : - .:. -

T 5‘? Souroe Oollms (1977, p 238} . e . S e
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"'mecl'u.ld'stendencyto'stoparﬂtluzﬂi'and}to uatet'ne

available mfomata.ﬁn and to oons:.deé alternatlve hypoth prior to
. 1 ~

making a decis:.on, v Collins (1977, p..231) , "~ .

. a.tm.h.ar Plgures T&st 3

S Source : ;rohnson--as?s Pb: 350-351)°, w7
. W&.Lable Iup'dlsn.\rlty’and reFlecl::L 1 qj“’ :
Q u .’ ) i \ - .

- ‘4\‘,)/. ’ - R
1 ‘ 70 oo ) 30\ %o.,“‘ :' § " w e -
Cmms'd{: Seeal C Collms (1877, p. 2%* b
A 2 : Lk ‘ . ',, R o . .o
_on A2, . ‘Kansas Reflectmn—-lnpu]ﬁnty\Scale\for Preschoolers '
PR Author T, ¢ Wr:.ght \ S
_f: ?ﬁroe ? .Ichnson (l976l pp. 356—347)
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: Creétii\}e‘AttituﬂeSurvey ~ o
* " . ‘. i . ' .
‘mmr,ctz Schaefer., I ) .
© sayrce : Johnson (1976, p.’ 329) \’ .
« 1. . v AR

* Variable : Attitudinal aspects of creatlv{ty S

] )
'lypeof M: Questloma.u:e. ‘ "

‘Age:‘B—lzyears. SR S L

owr v .

Oatment Would need tm;e adapted for‘ use w:x.th younger
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;[ten oonstructlon was based on rev:Lew of the hterature Sor. , °

tfhe chafactenstlcs, atta.tud.s, belléfs ana vaiues of highly

écreaf:.:sVe petsons. ;. " o L. _' - e

C ey, .8 . - . ‘ . K . DN N
‘} ‘& 4
> Classroom Creatlmty_gbservati‘on\Schedule 4 B

=*Johnon (1976 p. 319, | . \ T

A

T 'able Classroam teaepembeha‘nors‘ fostering\creativity .

'

‘, - . -.‘ . . \ X N ‘-.

('Age K 9years..-' ,,-’} . e

Type of M .,,Obsers}atlon schedule. T

- . . J
) . a, Y .

Author D. X. Denny. - .| i A e .

o Ccnment '.mls mlght: be a wort’ml'n.le ‘addition to meas.ures' of child

.

eat:;.vxty i. e, opporJ ty to assess relationshio pf H s. " -
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‘. F. Goal Settlng .t - . ‘ S
" ) a) What 1s the Chlld's 1earn&ng goal for self cn a partlcular
g task? ‘b) What is hls/her mlnlmum achlevement level and’ success '
,. expectancy” c) How does he/she rewa,;:d self in relatlon to per-— " ‘
formance. Based cn defJ,nltlon’of' ‘"achlevem nt bekia;;or" proposed E
by Crandall et al. ,(1962) and@ummarlzed*in Raj%n -et; al7 (19’74)
\’ i a§ follows: "Achlevement behav:.or 1s behavz.or dl;:ected to ati%aln ‘
i P - Qofd) the approval (dlsapproval) urelated to gompe‘tent (1ncompetent)
. performance in situations: where‘standards of excellence are ap- ‘
’ , \ plicable. So Fegardd achlewement behav:Lor is related to the‘ ,; )
. \} h valu@:hlldren attache to 1ntellectua,l competenc;f W'abwell as} to
. ) success expectancy and self-evaluata.on standards. ' ThlS achz.eve—-
® .‘ 'me&‘&;behavz.or is an outcome centrally jnvolved in a dgroup of o~
constrv.Icts,-' all of Wthh have been regarded bcth as° ':meortanu ﬁor
: ) ’ . scpl'{qol- succe:as and as dlfferentlatlng hlgher from ﬁwer—s,tatus . .‘
‘~( lphlldren._ 2 (0};.'_). \%96)J IR s ' | . ' ‘__"; .‘( ~ ':w
LT e | R U
PR 1. Crandall epal. (1952) & ngner (1972) ‘ N
¢ ) R Sc-uzr.'Ce. : }<a:|.zen et al%%lﬁ?%a pp. 197 ~199) . “‘T_:".'l
f . ) a 'VariaLIes . Goal settlng and self evaluata.on b haviors- \‘
::"5;%}' T ‘z":c Type of M : Ch:.ld selectlon of task“and self- rtu‘{fing‘
;{ pred:l.ct:l.ons and fuxictlonl.ng ’and leve of se £ ;:ena;d '*." '
. | ::;:)L\ ;‘Comment : Ra\uzen et al. suggest adaptatlon oi ‘the above . :5‘
< .o ment:l.oned beha\h.or tasks:.~ PR [ . N .
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Lo 2. Cku.ld:r:en‘s Acluevenent Fot:.vatlon Scale N ' ( o
‘ . P " s, .- , ) ?’ J' . .
DY Eathor : B. Weiner..

o _JSource Johnson (1976, oo 464—466) .o ‘ - £ -
o Vap.able Achlevanent motlvatlon% ‘ -

e*
1]

i 3‘ Type of M ;orced choice questmnpa.u:e R s
‘ ~ . Age 6—14 y . ' b . . o : . R ‘
¢ - Ea . s
P .. Gomments : Would need adaatat:.on for younger cl‘n_ld.ren. Might provide , '
a . - %‘w
uSeful self report 1nfoma{:1.on to supplement th.. more task spec:.f:.c

" _ achJ.evement behavg.or tackled in #1 ard academlc self concept (1;8.).
® * _’ 2 Heavy verbal reqmrements nught pose a pmblem for gopulatlon under '
- . . stndy. A o - Ol R , S ‘
, ‘, ,. £ 0 : -' . " )_ .o . » | v | .
;o ‘j..._ - 8. We.u;er (1972)% ' : °‘ SRR |
o _ ‘3‘ :i Source % Raizen et. al. (1974 ;g( 198—199) e .

. ' Varlable Attrzbut:r.on, self rematd’ behav:.or under contitions of G | .

% ‘ "' ' e eff?i-\k) vs.. luck attr:butlons ) - 2 % T e ’
’ ‘ \ iypeof_M Testandself rBtmg. \ ; ._ R o 4 \ §f
T j_{j Cor "i_e T e RN
RSN N:Lcholls, TG - Lo e T L

o S ' stme' Joerat of Peréoﬁallty and: ‘Socxal Péyctiolegy, 1975, 31 |

2 \ J \(‘3) ’ 379"389 -)' - \( f"’*e_ - { ot ( . - 4/7: . . P
2 ' R - < ) : ' ) ’-" $ ‘ N ! L e E
e AR ' Varlable ~'Attr1but10n (abllrt,y, luck, effort:, task difficulty). . . - r

. s ' N (N .

¢ SFT TypeofM{. Testarﬁselfreport., N N

& -

TR A i . Comment : Att;r_\&;utlons we% rreasured us:.ng a dev:.ce such as a’ p:Le
“oe Sy . 9. . N e
s graph wﬁlch students oould ad;ust o show the relative importance C N
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Lt of the four possible causes of then: scote. Use as a behav:x.oral - i’

task—spec:.fn.c concomltar{t oﬁlocus of Cont.rol Seif;concept

) L |
Report (x-C). LE S o ‘ .
. . : . - .. > |
- L . v . .
e } ! : 3 i
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C\n.’lq,‘ﬂty and chrpetence Mot:.vat:.on CL . . . .
"  The fmmdat:lon of exploratory or eplstemc benamof st:.mulated ° '

G.

by situations involving a corbination of the novel apd the fanu.llér and 1s
K4

to the desire to fmd out scmethmg “for: 1ts own nomnstnmenta.l

Raizen et/k

3
.. . _ .

.
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Preg“cott's Day Care Envrcomemal Inventoyy .

thus rela "
(1974 p 202) surr*ar:.zmg Berlyne (1960). ) -
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interest vaiu .
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: Source : Collins (1977, p. 231) ., . S, oy . .
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J Wiosa.ty bo:;" used {m tha Cincinnati '

2. Measrres patterned afier’ thﬁ

et, al. {1974, p. 203),

"igfgco

X
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) Autonomy Test Battery Ban a (1970).°

'I‘he;e are dlscussed ln.RaJ_zen

7 4
, e

OE\QqestJ.onable releva,nce to school. P >
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; L Z‘_ L'y .i - '. , 3 A { ‘. ) . . . . - /l -
?f. » '.‘ N ,3.~ “Aput? stelf.Scale o ) . * .
S " % . Buthors : W. HMan & E. W Main o ’ . .
® - o Varlable / Curios:.ty g ’ ' ,\' _“} .
. - 8 '
_ 'IypeofM Ratmgscale. L . .
<‘ c( - - :', . . ‘\:._\.:
'.At . . Scurce Jo}mson (1976, pp. 351%352) ’ 1
."“r"& ) ' : . . ; . 3
- — Ade ; Gradé’s“‘&‘-ﬁ.,,_. SRR / ) , .
( catment: _Ajapt for use as teacher rating scale for younger ¢hildren
v, ¢ - t~ ‘\
. ) . as ed to self rating. ee.a adaptatlon &eommended by Ralze.n .
[ IS . -
‘ : et al. (1974, pp.’ 203-204). © .
. ; . s . ’ Q - . v
- — -4, OOgm*t:J.ve Orientation Quast:.onna;re-of Cm:losn.ty e
! “ . 3 . N .
® . Ethogs ,Kertler & H. Kertle_t” . ~ . \
A ‘ y ~ . (R
. " Source :- Johiﬁon £976 , pp.321.-322) . e - \
‘. ’ *‘? Kl
. Variable Cognitive oonterits (norms, goals,skghefs) ooncenung B
. o . - R
o . e curlos:Lty and 1ts mam.festatlong, /1 - . to w o
- Erge) g N bl \'. - R
./ ’ Y 2 - .
/'- _ 'Iype of ﬁ Questlonnaf;lre . -s PSR S
< - . v IR PR tad * :
! Age : 4—8 years. s ’4, $ o NPT e
- i .\ ¢ N j . )
‘ . ' (chm\ent Poss:.bly‘ﬁroductn.ve addltmn to curloslty medsures ,,_' ' A
: ‘o mda.catmg attltudes, beh&s about self and goals wh:.clé \‘:ou]d -
' . or:.emi child towén:d mam.festatlon of. mbre or - 1éss! cu:mus behava.or.. . o
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H. Intent:.onal—Incldental 1.earrung5)..r ‘and mforcement Style -

/
' a) The abJ_l_lty of the chlld to: mt.entz.onally attend to 1earrung

7

cu&s as canpared m.th aoqu:.rmg respo*"s=s mcndental ta the learmng task
4

" b) . Relative mportance of mtrms:.c, sogcial and tang::ble gemforcemants.
» . . {

- - . - [}
. . ; / .

. .
&

tﬁ%e behaviors (pp. 199-202). .4

o ¢2~ :
 BAn additjonal test is the following :

C?nldren's Remforcarent Sur\ay Schedule (CRSS) - .
. ~ - .
Au&qus : J. R Cautela & L rdisels ’ o -

otepe : Johnson (1976, pp '471—473) o~ VA

~ . Vaxiable : Remforcmg 15y and thezr reJat:Lve reinfocement

(.“ / ‘Values. : : . ... .; T ‘:‘
'IypgofM Likert-typs scala. - | o 5 -

Age s Formg A&B K - Grade thxee, Foxmﬁ: Gradﬁs 4 - 6. o R
.“ ul ’}. N ) t; ) - \Q -

- . B . - . -~ } ‘ s ’ “ - ’ ¢

- . ) ' . . . . £
. Y, - . . .

v 4 [ 1} a
. } T . b 0 g
I. Responce Range B - : A 5 v ' ( . Lo

S - . "
~ 3
’\ . : < ,
.
‘ :

° Raizen et al. (1974) provide a fine 'discussion of and ways Of ;rea;suf'fng '
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N S &g#z:mde Labry (1962) . - ' N
. - \ .

. i.\ ' . ~. ’- : S~
fw e L doimee Ralzenetaf\(;gza, b 26-217) . - ~

R Variable : Ab;.lltyﬁto sw:.tch conoe/pt$ PR
P <qypeofM Sort:mgtask ) o -

t : Strudtured nopfrustrating s:.tuatlons.\ X J
& Blods\,(1972) Test Battdry = 9 - NN

_ Sorce + Faizen et al. (1974, pp. 217-218) o
L . Vanable Aﬁhty to produce nmltlple solutlons. S -
a 'Iype of M : Object—s“)rtmg task?parent teachmg strategles, b . R D

T . Yo v

% R i~ 7 , e s e
T . n . - . ‘. s Ty ) 3
e AN M . - 1. e o2

ool W T _ N AR \ . .
® .. I 7 b - CHPE S " :
1 ~ 15 N LAty . . 4_: . - . . M P-5 - N, e e
M . -~ T - . . w5 . . - - : e .
Sl S ’ PP S e ‘

S - Omnent tmst;mctured nonfrustratmga sn:uatlons. A A
. 7 - \ a - . ,,/ iy ¢ . / A B -
- B P

'Q r, ’ B,leck&Block (1972) o T B A T

\.‘i\ |3 ;)— - . s e - e .
LT * L - i ) .
FEPEN \“Sbﬁrce ‘Raizen &t al. (1974, PP- 218—-219) S L
"""'@z, Saer 2 . T LoF T )
T WA R . : ’ :
: " Var:.able 1er v.Lor. . . .- -
'z./".-‘ ) K . L.ty —
. _‘ N = ¢ - 3 -ﬁﬂ. : > ° M - : -
e . 7 Typeof M: ;Stuck drawar" task N e - T
£ 4 : , . . . C 4 s ALY . : .
. . . . - y',, ' . N . R At ) PR ) ’t:' . K 1 : , { Sy .- - v
. ' L . . . ° r - R ! - . . k] s ¢ ::f;". . ,Q; ch '.” . )
: Comment . : -Fxustrating,, structured task. , CoLgn ot - .
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- —————JiNon——Social-Executive-Skill- > . _m - _ e ] ’*"'*\—v‘—‘ S
- - * P . ® T ; a2 .
R . N . B - - - “‘ ' ‘
\ ) Bronson s. (197 gIobal d:urensmn of non—somal execut.we ska.ll Zl e. - ,qge‘
L 2 . skill j choosmg ang coping W’.Lth tasks) enccnpasses scre of the areas ‘
. e
N pre y mcluded under the area of task behavior, but :anorporatel some

. adda.tlonal valuable dmensmns wlnch are frequently conmd._red par,t of

»

.j{ metaoogmtwe style (Go],lms 19'/7, pp. 233 ff. and Raizen at al 1974,\

.. p.(EZ7). Iet us consider Bronson s def:.m.tlon of ncfl-soc:.al e.xegrtwe - fﬁ-"’ g
Bl ) o
' .skill, " It r es the ablhty to select rasks aonroorlate to one' . _
@ - . [ Fu o NP S
.r .. “level of Sklll Ff to orgam.ze tas<~relevant materlals, ‘to Juse T e
: \ e .?:. . B »
{o"' s - effective coping strategles, to- res:.st d_.strac:tlon (cE. B) t.o notlce o .

P -

”’._ errors and to cd?%ect them or to effectuely sunmon haln, to try repeatedly .\ 0

> -:-' K‘
(pers:.st) whenmecessaw (B) and ultama‘_ely to reach a chosen goal successﬁlly

T, (Qf- B).» o K . '9. ] : .
A *- - In ’ : ) S, b 1 E ' °. e I
. : s x R | ‘ : } " S e
® . v C N , . e T

ST 1. Executive Competence in Preschool Children . 4
- NP R .’ ' R R ‘. B . £ ©Lt

L * '. Author : M..B. Bromson , - - . ' St

“" '.? ) N4 o : ? - .\ . L “ "', 1' ' ' ‘_'7
' © . ™ rSource : PSOO7906 ED 107373' R T PR LN

e . . 'Z N ~ “ v N * A ﬁ: N . R . ; -

T .-w  vVariable : Non-socml execut_ve Sklll.‘ SN
' (;. ) \, et i N .g' ‘ j',&:\ . ') A ‘ .

Tl . Type of. M Classroorn observa on/technlque. . ’ 1‘ M a

N - ;‘ ;0' ;’ ‘&\h N . ” ) ’é' T . Y N
Py ‘%’f‘ ‘e Ag 3—6 mth pllot vork c'fo*1=> \i)’ith first: and seq:md gradprs
P t N ,.

- I ¢ /7\ X
- j followmg behanoal cats "l'esd : OO’Omg Stra»egle% tasks Q-:led ce
S ; notlce novelty( anc'l dJ.SCr.‘( parcy, dlstrac:tpd, corrects e_mgfrs, tr:.es '

agam%trleso«agamsuocess;..ully, duai ’fogu:.,ﬁ 9’:{‘1@5 uPr aSkS for help,

r
. a }',,
- L Ye | . ] . s V g e o ! .

L e ’ . . ’ & 3‘

LI A . -
S y . . . ‘ v — N - . ‘
v s . - ’
: . e TN LAYk LTy
we & o X o= ;( ‘s ’9‘ “ A 1 ~

A k ) U ' S o A ‘ |
e v ’ -~ n -
3y b /- . ~ . "'wur L N |




Y . 2. Iearning Behavior Guide . . o, -
. " Authar : D. H Stott. | e |
® o , Variable : Behavior of the child in a learning situatiorf; J
' Type OF M.: Checklist. - «
S . " pge : 5-10 years. Lo -
o ~ source ¢ Johhson (1976' pp. 347-348) -
. mt : 'I'hls measure 1s de51gned to assess what we mn.ght: call
_ lack of non—somal exzecut.lve skill. It is designed for
. : ) " identification of students who are\‘not making use of their
potential because of mapproprn.ate learning strategies, eg. .
. ,fearofocrrtnltt;ngse']_f.toananswer Co =
e’ o = )
¢ ‘a) One other aspect of Chlld task mteract.lon styles worth mentioning °
is child respons:.veness to peer vs. adult ‘reinforcement and resgéonse. b} The
o v ~follow:1ng is a test th.ch covers many of the above areas : A Q
: =
o 1. C.mcumatl Autonomy Test\Batter_y o
. , l.Puthor : T. J. Banta Prof. ofePsychology, Univérsity of Cmcirmi-_l, ’
o Lo ' CJ.nc.Lnnatl, Ohio 45221 . :
. Source : Guthrie [09o7) L L o
. \(a;:iables : Cur;.os1ty, innovative behaVJ.or, :unpulse &ﬁ:rol, ‘re'flect:ivity\,
o Ce nnczldenta(_l lea:cmng, intentional ]éearn.mg, parsistance, ‘resistence )

R . . N -
’ »
e © ' ’ -
. g ! ° . - .
JAFuitext provid: c

- v ’ > -
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X
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ERIC

&/
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2 . - s,

to da.stractmn, field 1ndeperdmoe ' task co:rpatz.ence, .cm:J.os

verballzatmn (also mcludes socz.al oorrpetency, fantasy—rela,ted

-

varbalization and }u.ndergarten prognos:.s) . %
P . 3 , . v -
Type of M : T&st (:.ndlv dual a:'tmmﬁtratlon)

© Age : 36. Lo : :
Comment. : Includes much of what we have labelled task behaviar , -

. . ) 5 "
¥V B, C, U, G and H. Perhaps an‘effective way to assess '

behavior in these areas. ~ g ‘ ,
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peers and task¥.

' Furt.hermore, there is another aspect of the child's attltude

toward school, beyond his affection for it, whlch\medlates

¢

-

.a_cademic .success. “The importance the child attaches to.school

" and intellectual pursuits will influence his/her degree of -

.
A

“ . openness to learning. ‘ .-
.. ¢ " e [4 . N 4 -
' . . . -« . . >
e SA. "Ghlld s attltude toward school \ncludlng»teacher, schoolf
. . e.nv;ronment, peers and tdsks. ) R ' '
] i .
- . N ) . .
g ‘ + 1. -Primary Academic Sentiment Scale
. .-) R Author : G. R. Thompson.
—, Source : Walker (1973, p. 147)
e T . P - \e
N © ?
¢ v
"\. o T S e
. < . }

® . . ~96~- - o
- ' i ) - '
. . . s o/ C -
® "-8: School Attitudes ‘
p . \
. e +
® - \ ) 1
It ha$ ‘been generally accepted that attitude toward school is |
L 2 a- power;ful med:Lator of sczqool suecess (Collins, 1974) ThlSn.
general statemer'at n:_'ay' perhaps b_e/te_mpered by Anderson and 'Meseick"s:_ ,
o (1974)§obser atiox'q that ."Vlj\‘&.e it is not)r'ea]‘.istic - or perhaps *
[ . even functional -- to expect everéy child .to like all aspects oé )
. aeducatio"n and learni'.n'g, he should have positiVe‘feel:‘i.ngs towag:d_ '
/ some aspects and not \rejeci: the& tokal prccess." In accord with
® this approach we sﬁggest an attempt be made to I‘ne\asure not on}.y
', :the~child'e feel’i;lge toward sc'hgol_ig_’_‘general,ﬂbui: toward more
, ’ 5 specif'ic a‘Spects of school i.e., teacher, ‘school evnironment, ~ ‘ .
¢ ' s .. e v ;




nype oL g -

v

‘Variable : Child's preferred activities, attitudes and behaviors,

' e
' .
- "

and prnnara.ly act:.v:.t:.es and behaviors.

~

Self—report J.nventory. . .
o v o S ’
Age : 4 ~ 7 years. _ .

.
- -

Comment. : Spec:.a.l J.nstructlons for eflucationally dlsadvantaged
prov:.ded Rehablilty rated as poor and val:.d:.ty as fa:l.r Raa.zen

et at. prOpose adjustments in test to improve rel:.ablllty. _

Y iand
Oral Schol. Attitude Scale .

Anthor. :' J. Rivera.
Souroe : Johnson (1976 PP+, 1014-1015)

.
N "'
]
/( N i
. .

Varlable : Att.l.tude toward school env:.ronment and educzmonal experience.’.

Age : X'~ tl'u.rdgrade T : ',~_.‘ .

‘Comments Réliabi]_i?é data obtained by administering test to children

Instructions

= - - . . N -
representmg varios ethnic and socioeconomic groups.

provlded in Eﬂgllsh and Spam.sh.

Probably could be revised

for use w1th younger chlldren. . P
. E G
N R S
School Attitude Suxvey e s ’ - .
Authog' : H..F. Burks.. . R ,’:
T ‘ L B - e? . — ‘:." -

Source : Johnson (1976, .pp. 1030-1031) i

Varié.ble : Feel:.ngs of children about the thnﬁ they learn;; then.r
teacher, other chlldrer; and the leamfng envirorment. - ¥ -

'I‘ype of M : Questlonnalre. o ) . BN . '3

Age :Elemer;taryschool... : - N




P .

L . /
: Probably could be revised for younger childreri.

d}:rment;s Items -~
were judged by teachers acocoxéing to the following crltena :
: m'mderstandv.blllty to elerentavy school age children, pertmance
to school actlv:x.ta.es, relatlonshlp ‘o some school condifion
or sitpat‘ion' that tould be chang=d, nonduplication of items and
absence of ,pot%fiial to embarrass the ch.ild. T

L SN . . .
’

4.. School gentiment Index - \ o

Alxglm Inst:cuctlonal Object1V°s Exchange. ) ',
Source Johnson (19;76, rP-. 1032-—1034)_-‘

Variable : Attitude toward teacher,’ school subjects, 7chool social
. structure and clin-ate, peers and general activity.

Type of M : ¥

Age : K - Grade 12

Self-report :uwento*'y.

Corments : Not all sections of ezual réliability at Prima.fy ages eg.,
. ) - “‘ . -
attitude toward peers appears to have low intermal consistency

-.and stability reliability.

5. Minuchin's Sentence Completion oo L

Source : Raizen et al. (1974, p. 226) ) ' o g o
* Variable s School attitudes. ) . ‘
Type of M : Sentence oonpletlo'x test.
- Age : ThJ_rd grade + _ T _ g

Comment : Sentence completions rated on four pomt scale (negatJ.ve,

— Autl'x)r :-S. mnuch.m et t al. A - R : A -

) ¢ «

»

ambivatent, conforming Gertification). . .

10§ S C

A
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6. Children's At{:.l.tud.mal \Range Indicator ) . o :

- N - hd

Authors ..V. G. Cicirelli, W. H. ‘Cooper, R. L. Granger - | oo

> L

Westinghouse I.earm.ng Corp.

¢ ' Source : Head Start Test Collection Reports Measures of Social Skills.
K. . Vana,ples : Cm.ld's positive’ and negata.ve or neutral atta.tudes | o
o towardpeggs hare, schoolandsoc:.eiy. - ' 1
'Iype of M Projective non verbal sentance ca'pet:u:;n.
¥ "“Ag 5..9,- L a . .
® ' Qomments : Has been partJ.cula.rly useful w:.th young and "d:..sadvantagea" '
. chuﬂren. Prov:Ldes a basis for contrastmg child's att:.tud&e toward ’
~ school W:Lth his attitudes toward other aspects of his life ie. -
"‘ . " | 'Ts this. a Chlld who is generally negativ:.stlc or are his/her .’—J Lo
. - feehngs particularly negat.wekor positive toward school 2 . . 7
7. | See atso -'Percept:'ion Score Sheet as described Area I; Dimension A
. - S 4 T .
+8. P:Lctorlal Measure of School—Relatedx»Attltudes . ) N ) ﬁ' -
~ . Author 3 S. B. Khan. - ) ‘ B p ¥
o .. . _ Source : Johnson (1976, 'p..1016.) _ o o « R
g : h R Ve;;iéble,. :. Ai:ti_._tudes'tm-zara sc:pool and teacher. ¢ ]

- b Type of M "Pictorial situations. K | _ )
_. ) / Age : Elght years and up. N ' / - ) |
o " Coments The nature Of the materials would lend themselves to use '

ANt o q; wn.th younger children.” The J.nstnm\ent is still in ﬁe c{e\relOp-nent
Q‘. o e . ., ’ . - ,—.“
| R , ‘ 7 s’ ‘ ‘ ’




. : g —
<A = - .
® " 9, Sechrest's Structured jJaterview Schedule - % .
: » oo ; . , = :
Author:. L. B. Sechrest ’ ’ . \ 7
- '« Source: Walker (1973, p. 58) , ) . . . ‘ o
® h / ‘Variable: Attitudes toward classroom teacher. ‘_ ’ .
A . : - )
Type of M: . Situational structured. interview (open ended questions).'
- ) Age: " K~3rd grade- &
1. High/Scope School Attitude Interview ;
Author: Lone et.al . \ ’ ‘
\ d - \‘ . . - - ~ . H , N
® : Source: Collins (1977, p. 270) . - : . . ] ,
~ . M ) . N ' s . {‘iol
. . Variable: Child's feelings abput being in school, the way child I(espo:&ls
! RN ’ ‘.;:‘" »
. to teacher, hcw‘ child view the teachers” feeling about him or herself, , .
. . ’ i . . : R
® . ) *Type of M: Interview, forced choice. * . . . ,,-;.x,g,'
., .~ ’ . . . \ p ‘ L
: Age: . o N i By ¢ . . X - ‘
<. B) .Importance of School to Child - . E P
. . . . ) . .‘ . 3 s , ‘ . A Behat) .7.‘{7.
il. Children's Achievement Wishes Test ) . . BT
. e . ' M « *
Authors: V. Crandall et 41 ':‘ ' X A
o , Source: Raiien_ et-al (1974, p. 22:7) ) Yo B SR ‘?
’ “\\ . ) . B . ‘ - ‘
\ Variable: Value child attdches to intellectual competence. .
| .' N B ;Ty?e of M; Self reﬁorg.i'nvgntory: - f?rced .choj.ce.‘ ’ \
5~ S . Age: 1st grade + . , C . : o )
o ‘ ,Commenﬁs: Teat used ‘with children of varying 'socio-economie backgrounds.
E 4 . ~ . . ~ .
. ’ . Raizen et~31ll quegtion use of forced choice. ) ‘
d LY ] < ) \ LI ' . - * -
. R — B
¥ . .7 . R a .
' ) PA - . ' -




‘ R . . * - . __erl_ \

_.’ ) 2. Self Observation Scales: Primary ) *
- ) Author A. J. Stemner and . G. Katzermeyer <
., Source : Head Start Collectlon Reports. Natiqnal T&stmg Se.rv:.ce._
o © qest fox: Spanish speaking cha.ldren p. 7. > N
| "' Variable : 5 dimensions of /self—concept including achievement motivation "{,
_ . ) and .school appreci‘at:ion,// . o : . e
o : “'J.‘yp'eof.M: ’ ./ J,'.- - , ~
.. : . Ages :‘K—Grade 3 ) . ; o o i ‘ C,
. ot _— —~ ‘
: ", . . .Coment : Spanish version of test available. Includes a variety of
b | ’ aspects of self-concept —- de;:gned to measure way chn.ldren perceive
) selves and relatlonshlps to peers, teachers, and schoal, - L ’
N . L . " ' . ‘ ’
® e E < ' T . ‘4
. ’ 3. .What Face Would You Wear . i :
" Auttors : G. A. Farrah, N.'J. Milc’nus‘ané W. Reitz -
‘Source : Walker (1973, p. 249) ; o
¢ . Variable : Schobi role expectation. Achiéirenent; needs, failur.e avoid'ance,-
and self adequacy. " S S
"‘ g Age : Pre—school - K, two forms Zor ela'entary ard H.S. are also avalla.ble.
Type of M : Self—regort, setm.pro;ectlve ;nvem.ory. '
" A , . ) - ] Y _ ”
® iy > N .
N P . ‘ / - \
* ( ~ ’

N’C : " ) < SN . ’ 7 . 10»3” ",4\ . o : ‘e
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C)-»PafenQalvAssessment of Child's Attitudes Toward School

'3
-

e~

This measure would provide opportunity for informatign regarding the
S R ‘ '

A ‘
degree “of congruence between the child's expressed’attitudes toward schpol

2

s
°

and parent's perceptibn of these attitgﬁgﬁ,\i.e. How in tune™is parent with
: \ ' ’ .

child's feelings toward school? How,chﬁ of his/her perception reflécts

‘the parents own attitudes toward the child's school eiperignce? (see:VI D).

It would also provide some additional behavioral data regaxding the
child's school attitudes which would be used to suppliment the interview

data obtained in.Area V.A. ' ' ’ N
- . \ . -

» -

1. As'recommened b§ Raizen’et al (1974, PP- éﬁg-i81) pérent summary .
estimgfeq.COuld be obtained on:

a) The child's 6vera1{ happiness with the, school

situation.

b) The child's r2luctance- to leave home for school.
.o c) Assessment of the importance of the student role
. . . 3 ¥ A\ - .

to the child, pdssigly~in contrast to other roles., . ¢

. N ) ‘ '
L. ¢ - \ N
D) ‘Teacher Assessment of Child's Attitude Toward School .

’

‘ This measture would provide the opportunity to obtain information
. * .
- ¢ y ¥ }
regarding congruencé between -the child's expressed attitudes toward school
Y L S . A’ ] -
and teacher's’ perception of these attitudes. Congruence on this dimension

N

is important for two ‘reasons: h

S

- Sl

—

<
- C

L)



-
) ’ . 4
.

P 1) It dndicates how well the child's‘feelingﬁ are "getting throuéh to

the teacher.” o : . e ° . .

< . ' )
2) Teacher's perceptions of child s attitudeSftoward school would be

exPected to'contribute to the way in which the teacher responds to'the

child. ,In other words, such information might, p:ovide clues igto

\ thobnature of a positiVe or negatiue "Yicious circle" that might be’
functioning regarding child’s school attitﬁdes and teacher's perceptions

of these' attitudes.

»

. 1) As recommended by Raizen et al (1974, p. 17&) teacher summary

estimates could be obtained which-parallel the parénts summary estimates.

However, use of a system ranking children in relation to others in the

¥
-

cla'ss would nullify comparisons between pdrent and teacher estimates.
o °

[ od
’ . | »

Estimates could be obtained on: ..
. ) . L™ - -,
- . . a) Child's overall happiness with the school sithation.

’

/ b) Assessment of the importance of the student role to the

-

' <hild. R o . '
"2) Student Role Behavior, Scale -t o .
Author: . Weinstein '. - - - -~
. : g - i :-% -
- Spurce: Johnson (1976 PP- 577- 578) .
) o
Variable: Teacher s assessments of social and achievement-related
- N —— '/
behavior" ‘ . °
Type of M. Rating Scale | " e -
Vs k Age: Elementary school,.but no reason why it could not be employed
~with teachers of.younger children. ; - )

o . . . - \

+ " . P

-

\ 105”7




¢
¥

-

' Comment: Ihis test gives more than teacher's perception of child's-

N | AR > - - . N
N . . » L4

‘attitude‘toward-school, it gives teacher's ratings of general‘class* '
. . . .
room behavior. It is interestlno to note that- a Validlty study showed
. ‘ t -

that this scale corr@Egted +86 with the sumlof teacher.S»ratings of
4 ‘ .
the child on 5 items relating ‘to the extent the child's schooLx -

achievement measured up to his potential fot 1earning, the child'
R . 13 >

disruptiveness in class, h1s feellngs of personal distress, his « -

[y

U ability to face new or difflcult s1tuations~and his relationships

e

Y
with his classmates. . \ ) . -
e . o "

‘ >~

3) Scale for Rating,Pupil Development - Kindergarten and First-~Grade Level

[

Author: J S. Renzulli / . ’ .
.'Sourcer Johnson (1976, p. 129): ’ .
i , \

development.

Xype of M: Rat:ing S,cale/ - . . : '.
ve ® ! 3 . (Y b
Comments: Items in Payt II (soc1al—emotional development deal w1th *

- ., Py

.among_other areas,

» the soc1oemot10nal section, ipcludes 9 areas,

: obs§5v1n llstenlngm manlpulatlng, sociallzlng,

./' ’
comfunicating interactlng with others.‘ The comprehensiveness of the

L . .

/ .
test possibly would make it a positive contribution to the stﬁdy.
r . ~ A e 'V

Particularl sincé it is based on' experical research sgn&ies in-thild'
" : o v :
psycholégy., Its applicability to+cur population must be researched.,

Variables: Developmental Yearning skills; social and emotional, !

.-
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" . 6. 'Home and Parents . "7 , — '

0
. JN k}ollins (1-977) 1n a summary of key eurrent assessments po:u’sts.oub -
NP R » 2 - '
e .. ‘that parents’are the most inportant 1nfluem:e on the,young child's early
’ ' 5 . i LA
.. Y . < - & . 3 ' ' )

education and development. U

! \ !

® - {\) Parents« Role Expectations for T\heir Child . ,// R /'
< ._ - Washington (1975) presents a.useful\ paradigm to illustrate the 3 .
Subs.ystyems whose value orientatlons influence}e goals and sdcceks.deflnltions
® - - of- HEad Start-' :hese are the donor subsyst:em, .the serv;tce delivery system. A '
© - ‘, . and t‘he rec;'ipient(-subsystem'comprised of ch11dr.en and parents who participate
. 111 Head Start, Accordlng .to Washméton, any attempt to ‘measure the’impact"‘:
'@ . . of Head Start ,as a- natlonal progran must\1 take 1nto accountd‘ahe (‘lue - »
orientations of members of *d11l three systems" (p. 83). ’ B . )
s ) ’ / Th1s paracllgm a‘ralse.s .the 1n‘terest1ng poss1b111ty"of- asSess:Lng not only
.. SN parents a:d teachers, student and chiLd role\ c‘ncepts bqt~ tho\se of otflcials
. . coat = D shos o
in the "don.or su (\em',"_lie.', adqtf:xlistrator using th_é-,sa_nfe .test as a
- basis for *obtainin.g -] consensus, upo"n' ‘wh“icb_ s%if icant dimensions of pgr: .O/‘ '
) N o . > e R . .
® SOnalztty to focus.. <0 ,' ’ *:";l 57‘52.-.-:‘ T . "
1 ' T Investigatlng parents!ch'}ld role co.‘ pts g ,'the'ir assc-'?ssgn'ent.of how '
o ) . P . A . .

- N their (:'hlld &.S measurlng/u,p to these ¢

s

- v . . .

e . L ways: '1. Such:{ formaf\lon provides 1nput w)hich Wlll helg to \
- - . ‘ ° 7. evaluate the effjﬁs of Head Start‘ - ) )
.- ‘, a . ) e 4 .. ) - A ’ T
. e T e 2. ‘Exposes sources.of possible‘ role conflict‘ and or' role -

g & ‘ 1ntegratlon fot the chll'd de., glves“ inslght as to the

S b

s TG - .~ .7 . and son or daughter in hls/}}er home env1ronment‘r L

. % ’ . ) M « Y N : . h . .
EMC ',, o . .- ) \ . - . ] Jo . . R . '* - ' -
*

. ‘ ' -
||Mrmuivmc [ * e - ) . . . . LI
et LA . . ot A . [ 4 . . ! 4

céptlons 1s of valu'e #n the followmg

. of thé chl.ld‘s experiences in belno 9o’th Head Start stuffenty |



‘ .’ - K . i N ) ' . . ’ ' .
e ‘ ‘ ‘ i - g
' 3. A comparisor of parent's, teachers and the child's

» . ) B . B P

+ v - -own role conceptions would be helpful in this xegard.

. ST U7k

@®. . _ 4 3
’ ! N LA .Also useful might be to notg the relationship ‘between
. O degreaf consonance among these role conceptions and the -
\ » - . o e
° ., various aspects of self—concept of the ch11d QI) and, the '
: child's attitude toward* school W will help to evafuate ‘ -
e L s . " the degree of influence of Héad Start on parents expecta;t;ions,
oL . . through pre-and post—measure's. :
. hd . t * \’ w k4 r.‘
< . 4. Enables us-te look at the' degree of similarity and \
) - M e R . N 14
¢“ o differences between Head Start parents'and teachers'expec~
. ) e bos . : '
® ¢ .o : . tations based on region and ethni'c back grounds ie., to
v . : ’ A ) .
: identify areas of greatest potential conflict and accord s
. . .- { <
' " ) agd their effects on the child. ’ .
o ’ N ~ \ .. . ' e . -
e ‘ L e | : . S . »
’ ) Woxds of caution in measurement in this area have béen(issued by < .
¢ . . \ : R ’ ~ v -
‘ many. CoIlins (1977) observes that "theory andsmeasures development are
o ~'\ still primiti{re, testing and observations outside the elassroom are expensive, |
So- . - > - i - |
. unobtrusive, and sensitive assessment remains more, an art than a science and |
“child advocacy groups. are apprehensive in the 11ght of the sor“ry po’.:.cy uses 4
- _’
o , - of evaluation results when declsionmakers%iead more 1nt‘o'- the flndlngs than
the data will\support. Overcoming these obstacles will not be easy, bﬁt"
! - the attempt must be made in the long run :Lnterest of des1gn1ng better programs
6 - \,' . .
. . for children." (pp. 272-273) - \
— AN . . . L. ‘l '- & . N |
o " | '
Ld ' . .
N / . h /
. Py R . '
Vel °
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. a)Parents'Role. Expectations for .Child .as Student - - ' K e f‘ .

- ¢ N . - N ’ . ..
* -

. D
“
' -
», - (et » *
IR ‘ ‘ . N Voo

L Kelly's (1955) RéLe Canstiiet Reportoky Test ., xr

‘ ' . - °

R . Raiz th "al (1974, p. 179) recommend adaptation of this test to

@ ' - obtain paremt generated constr-t‘zcts of the competent or wellrdeveloped
[} : * , -.
- . « student. By asking the parents to supply item content in their own

e

,terminology, 1anguage—culture bias problems of interviewing parents of “ a.

Qo - low SES children using standardized instruments‘are attenuated. ‘The . D =
o L, . . . A" 7 .

consideration these authors give with respect to problems in the use

of evaluative terms is important. (p. 182') Deternining the extent to

o ) . whish_the characterizatjon have positive or negative connotations for +
v 7 .. . . .
parents (for teachers) by use of Osgood's Semantic Differential would help to

- 2

el interpret. the evaluative data.

- i »

o )\/ *b) Parent 'Rale Expectations for their Child in General

In addition to parent [} perceptions of the student role, it would . 4

be importa nt to obtain information on general expecatations and Values

® . implicit: in parental conceptions of the role of the chi1d and the re1ation- ‘

ship of these to parenta1 conceptions of the chi1d as student. These
would be thought to be a s‘ignificant factor in the issue of child level .

» and type of role integration or role conflict. For example, if parent ‘

<
Lt felt pos:.tively about noisiness at home and negatively about this behav1or
C * g
- in school it might present a/discrimination problem for the child which
. ' ) \ * . ) . ’:J.'.

. -

res,ults in conflict;. Ce . RS
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1) Field Guide Fo

- =108-""

s

-

. 3
r the Study of Aspects of Subjective

Authors: H, C

. .

Source: ° Depar

.

Culture
\

L]

. Triardis and R, S, Malpass

§ Y.
v

tment of Psychology,'Univefsity of’illinqié, Uppgnia;_

S

>

F

‘l . . )
Comment: This paper is a field guide_presgnting technjques and methods

+

61801 - ' :

2

IL

’
.

for the analysis of various asﬂ;cts of subjective culture. ("a human

group's characteristic way of p rceiving the man-made part of its

&

environment. It includes the group's model, attifhdes, norms, roles -

e

J

and values. p. 1).

v
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B) “Observeér's Ratings of Child's 'iSehavior at Home -

-

*

_ AThe‘qgg}ngs of’ﬁﬁe cﬁildfs behavior at home will give a broader -
,. £ perSpect:j:ve on the impéct ‘o"f‘Head‘”St;rt on the Cl:lild;‘ positive result‘:s\
’ ' in ts_rn'ns of éyi;lence of emotional grov;t;h or‘ nega%i\.re resultés~as a |
\ . possible result of gxces;;ive ‘rolel conflict. The specific aspects of
¢ ‘ *...the c:h'ild',s behavior change‘will also be a signi(..fica,nt coné’ideratior;.
. : : ’ 1) .Measufes should be chosen after thé data obtai;ned
%k . ' from parents’ response; to the Kélley Role Construct |
¢ - Repertory Test are analyzed - so that thé —aspect~s of
. . : #be'havior which are ‘m;:asured ‘are those%hom_xght to be
° ) . important by parents. Perhaps a more observatio;lal .

- ~ - , ‘ - ’
type measure would be useful in lesdening the effects

of biases. Use of pareﬁts as obsérvers might be o

. recodnsidered if the combination
® \ L ' e -
. T of the clarification: of communication resulting from

[

-

K . ) the process of obtaining the Role Construct 'I.nformatign

/ * s - :

. 3 ) . .
. . ‘ and the selection 6f a test which }’s in accord with

‘ . s ( - WS
~ : ] o , . ’
parents' own conceptions and values might maBe'this ‘ g
: 7 possible. The following measures have been used to .
. - . ' ‘ ! .
°® A Y rate childrens behavior in the home: ) I
. ! 3 v . i
1) Child Behavior Checklist o :
E ! . ) . ( . o ¢ .
- " Author: R. N. Walker - . . -~ - -
o ' ' . ‘

Source; Johnson (1976; p. 498)' _ ) 3

M .
.Variables: “~Eight temparement variables . e

* ' lype of M: Rating scale (in checklist form) g )
. Q ) : ) . N . (R
o ‘%_Age:l v 114' : '

o®

[l




*

2)

v

3

-

* g4 s > Pl T
LRy M 4 N 4 .t r .

’3{.“~‘~ . . . . . _\110._

e PN . - -
.
et '
[N .

v
[y

Pa;\hts of preschool chlldren comm: %nt: Would ne?d to be adapted

.
. EY
M v

ior use ‘and by observers rather than parents and w1th older
“"o”’ _.‘
chfldreﬁ.vg ) ' .- - . ) . -y 7
. . . \ . . ) . .

o Ja

* It is 1nterest1ng to note that tests of validity indicated that
X v‘

'feacherfs‘a d parent's views showed little simllarity. -As
. LA ? 2 . .
Johnson asks, perhaps this ‘is- because chlldren behaved dlfferently

-
a ¢

-

at home and*at\scﬁool ) . : .

" The eight vagiables'considered are as follows: energetic-active,

L . a0 - -
curious, thoughtful, agreesive-assertive, ‘fearful~anxious, social-
P t '

-

friendly, excitabfe—tense,mcooperative-confirming, cheerful-& essive.

¢ - o, \\\; .
Scoring System for, Home & Schbol L ~o
" L

Authors: M. E. Bernal & J. A. North

N ,
Source:: Johnson (1976 pp. 1203~1204)

~

Variable: Behav1or in home or school ETassroom'
< » ( \‘ o

~Type of M: Behavioral coding system.

Age: 4 = 10 years ) - -
Abomments: 4 ﬁajor behavior categories are included; compliance~

\
*

'non-compliance,-annoying, deviant, and desirable behavior.

.
« ¢

The scoring system includes codes suitabIe for sdentification

PR L

®

of children who are low gn compliance and high in acting out,

@

behaviors. Imbdntantly it yields 1nformat10n regarding the conse—
. -
quences produced by the child's acceptable and unacceptable_ﬁ%hav1ors i
L . ‘ .

. and allows for comparison‘between the home and school.

. > A »
. . .
. . »
L ‘
? ~

Scale for Parent's Rating

-

.

Author: R. N. Walker

Séurfe' Johnson (1976 pp. 524-525)

\
°

-égwhrlables~‘ 10 temparement traits in children.as Judged by their parents

» ¢ 3

A

-



O

OEM .

Aruitoxt provided by Eic:
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1
Lad ¢

g i . ) .l " NN ¥ .
S \\L s’ a‘ B
R4 : ) ' P T W
Y . . . 4 } . .o,
:‘ ;, . ‘. . . i ’ XQ :; . h-
Type Of’ MQO Q_Sort . \‘. o m-{,"~ ) . J
. . . oYL S
‘Age: Parents of school-aged children S - L e, = )
. - . ’ R e .
¢ N (A ~, .
Comments: Would need to be revised for .use with non-pareng .o
’ ~eoov
L] - v - ° v :

obseryers. Traits measured are energy, surgency,, sqcia%ngsi;‘

stability, aggressiveness, dominance, competitence, abii;ity~and
I3 . . [ ‘(

.
‘ ’ . . \
<

control scores are also derived. . T & "

3
»

. Type of M: Inventory -

Honie Behavior Inventory : ' .

E. S. Schaefer and M. Aaronson
I 4

Author:

Source: Head Stég$~Te§t Collection
. "
A Measures of Social Skills, ps 6 .

Variables:§f6 categories of child behavior at home

1

-~

Age:a é}esdhool . . “ Y

’
\

. Do .
Comments: Categories are extraversion, task-oriented behavior,

introversion, hostility, distractibility, and consider

Frequency of behavior is rated.

B .
.’/ 7 ’
. f
¥ ¢

—

‘Preprimary Profile: Introduction to My Chikd - .

,Aﬁthors: H..J. Schiff & M. I. Friddman

Source: Guthrie (1971) p.21

Variable: Nature and interests of children including

» s

social behayidr,

.

<
previous gxperieﬂte?\

N ) \ ' ‘o -
egg:( Parent of Child entering school for first time

Comment: Instxumentais used tg¢ assess development of

b 7 .

first period in school through test - retest.
: o . ]

. .

.

{

.

ateness-, °

IR ’

self-care,

skill de@elOpment, language development, and -

“ ..

child after

-

oe,

-
Py Ty
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6) Childhooa/ Personality Scales T, »
» | See III, B, A, 18. : ' .
s A . ) L ’ ’ ~
<. . 7) Child's Behavior Traits“(for observer not parent rating) . .
@ » Author: P, Levenstein et al. Verhal Interaction Projects
Source; Johnson (1976, p. 415-416) ) a . _ \
~ Variable: Some emotional ‘development : ‘
o Type of Mi Like¥t ' a '
pe of M: leert«'f)y Scale .- :
Age: 2 - 12 years ' X ) )
. . ——— * * t
Comments; Used with low-income children can be used for teacher
N -] . - v
. . . C Ny
® . ratings III B. s ; Ty
L\ » ‘
=3
V4 &
. B ¢ . * ’
‘ e . 4 b . 4 o
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LT e . .C) Parent Expecta‘tions for Child s Academic Success " .

"y -,
- ’ L 2 R PR .-
« ° 2 s ' B

’/_ . e The functlon of selflfv.?.fulllng prophecy in depressing academic
, - R S

“Te ~

”;:”' - achievement of hlack and ‘other minority Chlld has often been considered.

| ‘ o Since.parents are knowm\t(o have much influence on tjne academic striv.ings: ' .
. ‘ \ . 'Of*r x:heir children; parent expectations for chlld's academic success, " \ .
L ) ‘ . .would' be expec.ted..,'to influence the degree of actual success. - | v

» . b QO .

It might be recommended that very early in the program P rents be asked .

’

-

® ‘ L ‘to estimate'.their child's academic potential - to hazard guesses as to : ‘
. .’ ,futuref ie:ref of academic success. The rei.l.ative. realism of the parents. . . N
o o exge;ctations can be assessed by eiamining _'actual.sch001: performance* the ~ "
. . : , . ' ‘. . . ' A
e . ’ . results of fests in the 'Cogn{tive 'Domain', and an assessment’of child-task, '
] ) : ‘ ; L e ‘
behaviors, and teacher estimates of the chi}d's. potential. Asking parents, as,
: . . Iiaizen.et al. (1974) propose tlo_estimate. their child's academd.c potential ‘
¢ " relative to his/her classmates anid .com;;aring t.flese estimates ;flith child's '
“achievement level might not expose situat:/\ions %in which parents low -
< . .
, expecta'tions ‘are already arutificially depressing ‘the child's gchieverent
." ' . level. A broadﬂer range of indicators of potential is needed. o ' . ;’.'
. . . - .
° ' ‘ o ( I
— . ©
e e p .
) » .- . ) ) - J -
. ’ : ’ | ’ ’ d ]
. o 115 -
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P~a.rent 'Involv‘ement in School-'

T _ Collins (1977) d 1scusses the importance of parent p'arti.ci;ation A
a \ .a :ne\clhanism for fostering continuity between the home and the school"'
, (p. 268).% -He quit.es Comer & Poussaint (1975) w;o point to the
' ) h _ .presence and inter'est of the parénts as giving-a stamp of approval ot
to the staff and school work, enabling the child to ‘idegrify with

school work and school ‘people, An assessment of parent _invol.vement,

e

.

, - and.the importance Which parent’s attach to 's.chool success will provide

' , . 4 -

@
data necessary for the evaluation of the degree of impact of, parent
W o i v » ;vi

" .o involvemen‘i: 'on the child and on the,uparenié as endenced :Eor %xample

[
& X

N . w ' din .correlation wi}h child's attitude and behav:.or measurgs". The ! ’

' . relationship between geographical and ethnic backgrounds and “parent:‘ . y
A . - \ N . . a ; ’\‘
involvement would b considered ro be a possibly ¥mportan ‘Iﬁédiating
o~ TN DR PY L. ol
) varlalﬁe which should e anallzed We m1ght mentJ.on that /
e N QS . . ' H .

parent involvement might be thought to be an‘important mediator
Y . . -

B ’ ' : ‘ el :
influencing congruity.of parent and teacher role percepti?ns.

. -

¥
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. b ' . [P — %y PO ) .
t ' 4 v - - ," B 4
: *  .a) ' Archival Pata « _ ‘L T o L~ )
» . \v . . .u . l t, - , .
. Thex following list 1s based in large part on tecomnendat;[ons \made .
o 7 M | T
' L by Raizen et al. (1974,p 182) and- Collms (1977 p 267) Parent ihyolve- ,
- m . ‘ . N - . . e > . . -.. 4
% . et ° e
gv‘;@ + Dent can be measured by cod1ng the followino data. . . T %
. . . e, . Ny %Q-..
-] b . - . ,e " v, . .
- . - - . v ‘ - T N - - "\
o - - - 1) Rate of PTA aftendance - . ~ £ q,
. . N .. T, . - . « N
. _ . -
P 2) Frequency of voluntéering to 'be room parent, alde, ehauffeur, etc, -
o AW > - a
or in other parts of the«p‘rogfém. SN i )
* ) ¢ ) . . ) T -
® . 3) Response to open house or pdrent teacher-conference invitations -
i . "4) 1Involvement in/Gr invitatiom of prograa activitdes for pamn}{s ol
' N . ’ RN ' N \' - .
* . themselves, - .- . e L - N - ’
’ . - 1) . . . « 2 L 4 S - . "
e 5) .Employment in the proéram. . N A DL
R L, . —~ .e s ,5 . 'g. »
L. . 6) Partlcipatlon in decisigm making roles in the program._ ) N
. é K EAAE NV IV
- N e ! el 3 ‘
* < : > w . %; . )
. - o : S P -
D. f . ‘ A -,r‘ ,;A . . 4 ‘
' , : L7 oy
. b) = Importance.of School Success to Parent » .. : Y .
t N . e . ,- ’ .. Y .
. A .
How céntral apd significant is the child's school stccess (as defined
by the parent) to the parent? . T . ryoc . C
. i T - : J' 7 Yy
fwolvement in the prooram gives one mdlcatlon of this dimension.
¢ ’ ‘j Anather myght be provided. by interv1ew-t)pe Yriformation. T -
. ) N ' - * L ‘l
. , T ) S . ) L D)
. . . 3 . . 8 .
' ° o, . N -
¢ v ) o o ‘o /"J \ - o
, + . . » Lo
25 - o s N “ ‘ - ' L,
a5 v, : et i,
® © - - : o ., e e
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Aruitoxt provided by Eic:

. g LLOUO~= K

‘)

- *
< . s

E)

Parent Attitude Toward Chili(s Schgbl Expérience ) . o g

How parents feel about the ¢hild's current school experience would®
. e ~ ‘

. 'be ¥hought to influence tgg child's attitudeé‘towaré school and -
. L N

) Evposéibly clasproom behavior as well. n(The reverse is prpbably aiso
il ‘ . ’ .
“true). Y e

» . s

Parental involvement in school and importance attached to schooling

* -

)

.in general (VII; D) »should be expected to correldte with th#s
. @ . ;

b - —
~

>

-

dimension. ’ . ;
4 RN e « ) .
‘\\,y : - . L7
1) Parent Opinion Survey - . . .
: . . A - '
Author:: F. Rhodes ¢ - -
- o ] . N
Source: Johnson (1976 p. 1015) ' ) ’ . ,
. : ; J

-
’ .

¢ 3 N '
Vaxiable: Parental attitude toward child's, school e%be:is;;e.

Type of M: Likert-type rating scale

-

%
' rA -
. faction in evaluations of both regular and special education programs.

- .
- . " . - . - .
. hod
Id L)
,c < . ES L 4
. »
O — : . .
. . N .
. s . . -
- o +  * . ;

LY : —~

Aée: Parents of elementary school pupils K to Grade 6
& T N . 0 o
Tl Comment: The scale_has been used to measure general parent satis- - °




"7. Child Social Role Percgp_tiog)s and 'Imtegiation ‘ ) ' ’

\ . o A

” ' . Hauser (1971) defined hgalthy psychc{social adjustment as the . ' .
. ' - ' C ‘ ¥

r. ' “ktegration of self-1mages and soc1a1-role-images over time in such,a ° )

-

way’bs to "allow for the £ullest sel‘f Velopment or at least for an” ¢ ‘J

»

PY ' adaptive self development (se\ Raizen et al 1974, p 232). The schooX

». .

Worlgi introduces a new set of roles and requljents, to the child and

~

his/her family particularly in the case of the minorities who have’ felt

a greater sense of alienation ¥rom $chools than the majority groups. To ]‘
. . . . B Y |

the extent that these roles dre consonant with the norns of the Sub-cult
3 ' T T e

there will be little difficulty in role integration. Should, as ds °
N ' ®

® probable theSe new norms, be diFferent and opposed in some ways to thos -
- | .
of the mlnorlty sub culture the child and’ hls/her family must either “/ .

~

res.tructugg their orientatlons,, maintain sets of s,\%lonally determinedJ

L 3 -norms or employ deviant adjustments to handle the unresolved dlssonance.
' N ° -~

Since the manner in which the child resolveb thesé conflicts will cei)"tiainly

faind importantly 1nf1uence hls/her development, a look at both the child'’s»

- s a

‘@ perceptions of his/her wole how he/she handles probable role confliets .
) T , - 1 sl
arising out of the Head .Stdrt experience is crucial to understanding the

P !

effects of Head Start on the child's development.

R u s 0
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- . L)
. B
. . ~ ¢

% ~. 4) C/ 11d's Perception of'?eacher,‘P‘eer; Parent E}'(p.ectagn}ons :of Him/}ir: -
® - In other '&f’:tioné .-we. have'\ofit.lip;q some aspecﬁs of‘ th.e" ’e\ialuation ‘;\ ‘
' of fhe-nature of thé .l_fole de;xﬁahds ie., IIIA and VIA '—-.cqmpa_r_iééns of' . . . 2N
: ‘ t/" cher's “and parent's st:xdlant_role ex;éct’a ions. 1]'.nl;‘,t:.his.‘sect:ion we S
E/;’ v / ”facom.mend e}éamitxing the .rp.l:-: demands from tl}e_‘cimfild'.;s %gg’.nt of viewl;'ie"i'_ .
. « the ehild's 4discrimin-at§ign§ of pareﬁt, Fleacihe.r and peer ;%xpectat;’r.ons S
. r;lat-:ed to his/he;' .roles‘. és,st-ucll;ant, chiid and j\:'r'_iepd', . . > ’
o . The.'fonllowing QUestiions'wgu]‘.’d,be ans-:w?red,: . o . . -

- N -
- . - . <

. How does the chilci see his/her role 6f.'student:' in terms of both

-l /

parent and teacher ‘expectatidns? - L . .
@ ’ " How does-tlie child see his/her, role as child.in/terms of parent
. LA o . . - )
expectations? N ‘
. . . ' . ’ -
3 \/ - _How does the child view his/her'r,olg as friend.in terms of peer - ]
% e R - ' N - . . o~ ‘, v f
) « €xpectations? K . * . IR
. v . - .
- How dq thesesperceptions dovetail? Where are the sources of’
» { Lt . . .
. s " . . conflict and stress from the child's. point of v;iew? . '
. ’ . " How do child perceptions relate to parent and teacher per- ‘ o
“ e - ‘ - ~ o .
\ ‘ -t o . N
’ et ceptions (VIIA and VIA)? | ‘ . . .
. ¢ ’ ) o ) o . l
o> . . 4 N . L - . - ¥ N -
Py ’ | e It would additionally Be meaningful to assess the child's perceptions
1 N ¢ ‘
‘ . . / . ‘ . , -
N : ‘of the roles”of adufts ie,, parents and ‘teachers. Understanding and accuracy. .
> s+ of ‘perceptiori of the 1:ole of the\teachér ;én be a sdg}xif'icanf mediator' of
< - - ’ b L ) ° .
® the child's school atgétudes,‘}oé/perception of the role of another plays a ‘ :
. ’ - \ . . o . »
" certain role in child development. - a8 - . - ‘
. PR . ty N .
- ’ . » S q, ~
¢ -~ o ’ . —

~e AN . . .
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PR N N
N o . M \7:\: v,
. &
/
5 . e N g . ! * , ’ \ B * 13 .
. 1) Social VaLue Acquisition Batterv' - | \ NN
- ' T . | . o o .". VY B T
P - . Author! E ‘Seott - o . T . . SR -
.. ' . 5 . . i . . - . } B : .
& \_ . JSource: Walker (1973 pp. 293~ 294) : ¥ * .
o, . - ‘ . T F
S s Variable. Child's perceptiions of cultural value expe,ctations, e
:’R/ . ‘ 2 p /-\ \ - é ' .-
. S conformity with t;hese e’Xpectatlons and 1nterpalizat10n of 3 - . If e
- A0 . SRR S
. - . cultural 'values, self—rellance3 c,ooperatlop and - compllance. . : -
. . u L) 27 . . - .
B % Type of M: Seml;;z)jective,ﬁa?lf—report inventory, parent and teacher . ! R
. . .
) rating scal . ,534 . ‘ Y R ,
. . . ' - é‘s ‘ L/ . Lo ‘ > o ‘v '\. ..- ‘
A _ ‘ ~ Age: 3 -5 years Vo, N T -4
T Commen'r: Tes’t'waSYsed with tind?.r/ privileged Atstraldan preschgol . % '
ol . (" ‘ -® WA
Q. o cb11dren. It Was found that these chlld%en had- signlf}t!antly higher :
N . ” . .
/ ». B pemeptions ofrthe culture s expecta_@) ns for self—reliance and - i@
L. . 2
_“_j cooperation and di,spilayedf.lﬁufi&antly %ﬂter gonformit;y with o 3y
o o . . thﬁ’se expectatrons and grea.ter 1hte’rﬁalxzatlon of the%e values than
. ) ~ * v..l .
- a control.group(.which d,i‘a»-uo attend nursery). T é. . L )

+ - '. . . .. &
v « >0 - . . i . N
. . 2) Self—Concept an& Motivation Inventory . ?
.,, . ~ . ‘ / o0
. Preschool ~- KJ.ndergarten Ferm (also ca'liled Wha‘t Fa oulg You Wear?) .7
N & . :
, A—‘ - " .
o~ ) (See 1 B /’) . . . , . "‘ C e
) Measures child'L roie expectatlon in I;eg%d to school.. The sources

;‘ S . exaniinevd yi:eided, few tests in t'hi“;s area, perhaps examination of the : / <

! ¥ ¢ \ v - ’ : ) ¥ . N
L ‘ ? . -~ . N e

- socioloﬁ.cal literature would reveal additional role expectation | : %
> / N e - ‘ &’ . \ _ N 2 ) ) . v'

¢ N assgssment “techniques?

Aruitoxt provided by Eic:
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. . _@' 'Y \ ” v . } R - . -
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e Qr;) . Role, Integratiop ~ Role Conflict
:’-"' ) ) . . . .- "" . " . . , ) ) N W ¢ * -
X °f - Raizen }et al (1974, 'p. 234) indicate that "If Head S_tgrt were effective
I .t w1 . . - « . v,
. .~ eit%er in helping children avoid pathological solutions to social role ] ’
¢ > 1 R e n®

a7 conflicts or, better yet, in facilitating rezilient, grow»‘th'—-oriented styles

. & . . .

———— ofomultiple rqle integration, its contribu.tion tollllg—term social competence e
‘ﬁ V. Would be inestima\ﬂe.r ' 1 ) .. - ' : -
o S , To what extent do these Yole expectations provide confl:Lct in the ) N

N ] :_ | . child? To what exten‘t’::s the child successfully able to 1ntegrate role o |
‘ , ‘ i expectafions?‘ What are. the ways in which potentially confllcting roles -

V oL b ;are. handled I:y\ghildren who- are successful and unsuccessful" How does
! RN o

success or.lack of success relate to. the parent s attitudes Area (VI) and the

: \ .. .
‘.‘ o . cor?xelaticun d{i\these to teacher s 'attltudes Area (VIII)” , ) e
. < oy - Y - ¢
. o Parti%a‘l’anSWers to som% of .these questlons can be prov:.ded by data co.,
; oor - . . -
v obtained in other, areas. It, might be conjectured that to the e‘ctentmthat ’
" . 3,4 Qe -
® ' fhe ch11d is successf).ll in‘o the -resqlutlon of his/her role confllcts, .
s -
0~ N . N -
. L Qvarious aspects of sglf—copcept would tend ta be hj.gher. (Area I) . .
. s It mghti\al;.o be hypothesifed that success in resolut:ion of role confllct
‘. N o ‘would be expressé in more. pos:.tive attltudes toward school Area (V) )
;‘ . ‘. v:s»’ ‘>' .:\‘ ’\ TN v . . JN ' o . P ] B . ( - .
* . . ! he ~ R . . . ot
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8. Other Measures of Good Socioemotional Develepment

d &
4A) 'Archival Data. These include all records and reports routinely kept
, .

P ’ on the children in a school system' (Raizen et al 1974, RE 190) Walker
L N .. P' s

(1973) refers to these data as unobtrusive measures" because they rely
.o ' -

® ’ The following list is taken from Raizen et al (1974, p. 190) with .
‘the exception of the ‘last ‘item. These authors recommend use of coding

system for giving comparable scores to child outcomes under different

S

- I}

® - record-kéeping methods. . . '~

1. Placement,” tracking or "special class" assignment. ,
- i r

- a\;
2. Attendance and lateness rates o v,
'..' . 3. Referrals to school nurse. .

N
1

. N PR B : N - .
‘4. School success and failure indices such as non academic grades special
- awards_and demerits. « -, . ) : -

o . " 5. Frequency of being sent; out of classroom for mi'sbehavior.’
e A recent test has included'a manual fo} coding some forms of < h

. e . .
.

archiva.;%ata and is worth con51der1ng It is still in the'experimenta}

‘ stage though i_t logks prom1s1ng. School Records Coding Manual and 4 .
L Y - I Pupil, Recording Form ~ .
. . aN +

. . Author: N.F. Watt . oo : R o
: s Source: JohnsSon (1976, pp 576-577) ~ ° v ) !
" ¥ = ' Variable: Classroom,Behayior '
” TN ‘} Type of M: Coding System and rating-scale ¢
- ' . Comment. "It offers a highly specific system for coding the ad
v - > 1ib remarks about. children's classtoom behavior, as .

i . recarded in cumulative school records.”" . ° . e

, R v s 4 ' e . ) . L

f B . . ) »

e : L ;
g R . ,




g WA

& A
. N e ' .
B) Scales of Early Adjustment : -

- - \
.

.

C oL "o
These scales are geared to measuring the effects of Head Start on

school readiness. According to Walker (Raizen et al, 197,4) -these early >

gains influences the relationship that the child establishes with the

.

teacher and mutual expectati'ons about ‘the child's future performance,

Raizen et al give low priority to these m‘easures. They recommend that a,
specific set of scales based on those used by Sbearns (1971) and Wolff and
v " . ]

Stein (1967) be ‘adapted for use. ) ’
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‘ 8, Other Measures of Good Socioemotional VDeve-lopment / T
‘. ‘5 A) Arci‘xi\(al Data. These include al?. records and reports ‘i‘_ouéiqely kept :
o on the chnﬂ:dren in a school system. . (Raizen et al 1974, p. 190) Walker
(1973) refers to these data as "unobtr}x,si\{.e' mg‘aéix,res" because they rely
on procedux:es that require the rese;rcher o'nly \to Aéxaminfe existing reports.
¢ . ‘ _ The folllowingvlis_t is taken from Raizen et al (1974, p. ‘190) with
the excei)ti.on of the .last i:tem These aufhors recommend use of a coding .
. system for giving comp'arable‘ sco;‘esf to child outcomes under different
* 7 " | " recprd-keeping methods-;: . | o | o ‘ . ) _ {‘
1. Placement, trackir;g or "sp‘ec'ial class" asgiénment. e
@ ’ '2. Attendanc‘e: and latenesg rates. ) B . ;7
| . 3.4Referrals to school nurse. LR L -
o 4. School §uccess a:nd fajlure ipdices é;mh as non a‘cédemic.‘.grades special .
o N . awards and demerits.. - \ : Tl ' S

5. Frequency of being sent out of‘ c‘}:assroom for m1§behav1or. A recent

]

test has included a manual for ching ‘some forf’ns of archival data and

',. « 1is worth consid‘erir,lg. It is stiLl in the expferimental stage though it

t - "A » . ¢
y

i ) ) 1ooks p'rofnj_sin'gz ¢ Schook Records Cod ing Manual and Pupll Recordinq

N \ 1- A . ; ‘ N

o ’ S Author:’ N.F. Watt : Ao

h ] ‘ __ Sourcer ‘Johnson (1976, pp.576-—577) \ \
) Var'iable: Classroom Behav;or ) )

Typé of M.,,Codlng System. and rati ing scale . B

. Comment: It offers a ‘hlthy SpeCIf'rp sy.stem for codmc
\ the qd l/b remarks about children's. «classroom
° . behqwor, as ‘recorded In cumuiat ive school records,
' . \

Lt




.,5. Causal. attribution of emotion

ADDENDUM I

Role~-Taking Skills - \
. . 1

v

1. General discuséions: L . " -

Weinstein (1969) ‘ .

Shantz (1975) £
Hoffman (1976) . !
0'Connor (1975)

2 ‘§pa£ial-Pe§§pective . .

Shlatas & Flavell (1976)

Gottman et. al. (1975) ) . \ .
A

Ability to identify simple.emotions felt by amother from
facial cues or knowing™the ‘situation ..

0 g . i
5 i -
’

Mossler et. al. (1975) -
Shantz (1975)
Urberg & Doherty (1976) - v
, Borke, Interpersonal Awareness Te§t (Johnson, 1976 p. 393)

~4. Social™tonditional reasoning skills - '
i.e. reasoning from a premise to its logical conclusion in
reasoning about probably behavior-of others

- - v

1 4

Greenberg et. al 11977) . "

Green, (1977) . ) L "3

E - /

. . . -
6. Ability to take the role perspective of another on social tasKs

Feffer & Gourgvitch in thtman,et?‘511(1975) ’

7. Role takingfabilitygand communicdtions skills ' E
. 7
Shantz (1975) . ' ) BFunner (1975) " “o
pelid (?) Gottman-et. al. (1975) .
Wood (1977) - . Asher & Porke (1975) *

4
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ADDENDUM II: DEVELOPMENTS AND SELF-HELP

Co 1
The folloﬁing is a list of techniques measuring development and self-
help. Time limitations did not permit a more intensive examination of
this area of measytement.- It is our feeling that use could be made of_
selected parts of ‘these scales - for example to self-help skills, but that
other parts duplicate Anformation obtained through more specific measures,
for example social skills. The problems of the nature of population tested
to arrive at noxrms can be dealt with by use of a criterion approach as
suggested 4in the introduction. ‘ {
1) Chécklist for ﬁarly Recognition of Problems in the Classrooms
(Johnson, 1976 p. 11713 ‘ | :
*2) Social Activities .Scale (Johnson! 1976, p. 1210)
/3) Devéldopmental Profile (Head Start Test Collectlon Social Skills .
‘ (1977, p. 5Y ' .
4), Yesill Developmental Schedule (Head Start Test Collgéﬁion, social
skills, <1977 p.5) oL ‘ ' o g
) : , '
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. QREAS I-SELF CONCEPT . II PEERS® Classroom-Behavin?Task Belavior##
* . H * Ty N
T s il > e 0 T
s kY . $ » . ﬂ t
L e D A.General A. » Peer A.Evaluation A.Direction
» I o a)Child report Accepthig ' ‘Based upon Following
. M. b)inferred . F ' Teacher's Role .
* E . - B, Peer Expectations B.Task completion~
N ~B.As Learner Interaction °* ° (teacher-genera- & attention
s Students - Style ted constructs) control
. I a)child report . (observational, e . -
0 b)inferred Techniques) B.Teacher & C.Test-taking -
N - a . Observer- Behavior
S _ C.Locus of Control C.Response Range- Evaluation: o )
L in Relation’ 'Based upon D.Reflectivity °
’, D.Social Self ~ to Inter- Standardized
° - personaY Constructs’ E.Creativity
E.Body Image Stimuli a)General ‘
. - ’ - » instruments . F.Goalsetting
“ F.Racial Self ] _ ) b)Screening ol
Conkept. CoL L devices G.Curiosity &
. ¢)Observation Competence
; instrunents Motivation . .
£ . . N
! : . , H.Intentdonal
r ) e C.Global & 5
-~ Tedcher Incidental
“ : L * Estimmtes Learning Cues -
p . Reinforcement
! 1 - ! “ ¢ Qtyle .
- . ) I. ReSponsc Range
“ < 5 \ . ’
. . o - . -
) ' . ‘ . : . J,Non~Social
5 . . g , ‘ J

Executive Skill

interactions as measured by the teacher using rating scaleg  K.Other R
& general classroom behavior measuréd by use of observation b '
scales, :

.0 4 ! . . -l <

) **This area includes chlld-task behavior as measur;d by specific

tests'or manlpulations.
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