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ABSTRACT .
This paper describes the experience of two children,
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multi-lingual population of children aged 5 to 12 years. The
small-group and individualized instruction, the instructional
materials and facilities, and the close attention of the teachers

~ contribute to a favorable learning atmosphere. Ancther advantage of
the center is the elimination of feelings of inferiority. The older
child, aged 10, spent one year in the center; the other, aged 8,
spent a year and a half there before going into a reqular school
program. The following aspects of their language study are briefly
discussed: (1) the center's method of teaching the English sound
system, grammar and vocabulary; (2} the children's progress in
learning the lanquage; and (3) three tests given to the children to
check their linguistic competence one year after they left the .
center. One conclusion drawn is that the favorable learning
atmosphere at the center and "full immersion" in the environment
contributed to the rapid learning of English by the two children.
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Abstract.

The study descritgs some aspects of the process of acquiring the Fnglish

A PR XTI T .

language, mainly its spoken aspect, by school-aged children who arrive in

England prectically without any knowledge of the languege. Acquiring a new lan<
guage by normal children is usually a very repid process., I% is interesting to
note the stages of the process, as well as investigate the mistakes in the speech
of such chiléren, both from theoretic consiceracions and Trom the practical

aspect of essisting chiléren to eiiminate mistaikes and overcome obstacles in
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their communication with their new environment.

O

As subjects for the study served mainly two children (the author's), a
girl (10) and a boy (8) at the time, as well as some of their friends in ‘he
"lenguage centre" at Abbeydele Middle School, Sheffield. A description of the
teaching methods and facilities at the especially encouraging school atmosphere
is also given.

1. Introduction.

English, being a major communication rieans for numerous cultural and
economical needs in society, is taught in many couniries as cond ianguage for

a se
pupils of varying ages. In Britain the problem of learning English as second
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language exists for many children who come with their femilies, for longer or
shorter periods, rrom forsign countries. For these childrén the neced to learn the
language is not only a preparation for future contacts with the langusge end wish
itz speakers, but 2 real-life and immedigte problem for their present comunics-
tion in the new environmeni. At schogle age they have further difficulty in +he

fact that they have o be able to use ths language at the same level ac t
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school mates (a very much higher level than that of 2 beby's wnen he

English as the mother-tongue). It is weli~Ynown that children ususlly
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languages easily and quickly, znd it

i
-
Merital maturation and lateralisation is not terminated vet (ses [IOJD.
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much depends on the individual's psychological and social backgroun
ties and on his keenness to learn.

v I < o

The two %types of language learning men®ioned shove can be disti
™m

the purposes and method: of each %yps: stuéents of group (a) learn 4h: e
. . . . - . 2 _‘__ : - X
languege while using the prinary mother tongue for gencrzl usage in soclety., Fur E
3 3 * - B B Y ety + TR
them the second languzgs is elmost alweys inferior to the mother-tonsue not onl:
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from the point of view of their achievements but slso from their psychologicel
attitude to the language. Students of group (b) usually belong to a minority
community who want, or have, to integrate in a majority society with a different
langusge to their own. Therefore, for them the second language seems a desired
goal (perheps a little "snobbish" behavior), and they usually do the utmosqto
acquire it well and quickly. This sttitude sometimes leads to neglection or
partial forgetting of the mother tongues. Students of group (a) usually learn
the second lenguage only 2 limited hours per week in school; students of groﬁp

(b) dedicate to the learning process many more hours, even to what is usueily

I IR AN O L T 2 msm.ﬁu A

called "full immersion". Usually in neither case the result is sure bilinguaelisuy;

‘d‘

for one of the two languages is preferred not only in usage but also psychols-

glically.
In Britain, French is usually taught in schools as a second languzge for

group (a) pupils. For group (b) children, there are some "language centres"

which are usually attached to ordinary state-schools (primary and middle school%.

Such a language centre, one of the four in Sheffield, is described here, its
structure, syllabus and advantages. Some features of the language acquisition
by the two subjects (the author's children) who attended this school are also

described.

2. The lLanmuage Centre, its Structure and Work.

The school is a part of Abbeydale Primawy and Middle School, but has its
autonormy within that framework, with its head, siaff and a separate building.
There are three groups of children (classes), usually grouped according to age:
the youngest children are between 5 - 7 years of age; the middle group, where
children between 8 - 10 years of age sit; and the group for the oldest children

2 10 - 12 years. A child usualily begins to learn with his age grougp, out
he does well, he can advsance to a group above his age-level, where the
demand on him is greater and the progress is guicker to a higher level of
znowledge. Thus individual ebility is a very important factor ir ths rate
progress. Zach group has a teacher who takes up most of ths “ezching hou
that she has a good mpraisel of the child's al t7 end achievements. The grou-:g
themselvss are éanfortably small ( up to 1% chi Ter group), so that

guidance is very close. The teachers speak to the children only

e S
A

English, even to those who ars entirely new, so that th: children ars

Pl

from ©z.n;.

irmersed in Imglich five darz z wask.

ne children in the lznguage cenire come from rary countriesz.A: the
the sublects studied there, there e children from Jezpan, ArgeZntina,
Saudia, Paxdstan Iuns-nonb and Israel. Thus only Znglish could serve as
lznguzge for communicziion amongst them.In breaks ther were surrou

English speaxing children, another factor to motiveote them towards
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The whole étﬁosphere at the school is happy, and anything everywhere is de-
lightfully decorated by children's and teachers' works. Besides schéalubooks
there are also many educational games ready for the dilligent children who finish §
their work before break or for play on wet days, when the children cannot go out
on brezks. All these contribute to rouse the children's interest in school znd
gchool-work.

The syllabus at the school combined all the aspects of language structure in
pedagogically arranged language-learning books, which are also usually illustated
by pictures. To encourage work, individual- and group "stars! were given. The
major books for individual excercises wefe: "The Essential Spelling List" by F.J. 8
Schonell, combined wi%ﬁ?"ﬁord Fun 1" and for the higher level "I Know the Answer— }
Essential Read-Spell} "Reading to Some Purpose" served for a different type of
text understanding and le arning prectice. Individual creative work was the wri-
ting of little stories by pictures which the child himself drawsor commenting
about pictures glued to a screp-bask. The children had also time for silent
reading in books from the "ladybird Series", progressing in voczbulary and struc- |
turés from single words to long stories. The teacher checked their progress, by
each child reading to her individually aloud when he finished a book. A more

pPassive aspect of learning was involved in the stories which the teacher read

to the whole group at certain times, thus enriching their vocabulary while ex-
plaining new .words by paraphrases. Children's T.V. programnes,with emphasis on
language learning, were also a regular part of the syllabus. Spoken English had
a special”allotted time in a lesson which was run with the aid of a book called
"Learn to Speek by Speasking", and was excercised by dramatised conversations
besides the usual written work. Calligraphy (printed letters’and handwriting)
was also gracually learnt. In addition, the children had lessons in mathemetics
to the level of the same age in state-schools and in individusl rate of progress,
some science, spOrts and games, music, art and craft and cooking. These subjects
provided different vocabulary domains for the children, besides other pedagogi-
cal benefits.

To sun up this section, we see, that learning

the children with advantegeous framework for the

o Lo : . . . N . . 0 ~1_ K
conditions and atmosphere there - all of which contribute to incirease the child'z §

motivatimmfor learningthe language and possibilities to actually do it.
3 P
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3. Some Feature of the Lapuege Accuisition by A. and 1.

The girl, A., was 10 years old when she sterted her studies al the langua~
ge centre, and I., the boy, was 8 then. The girl had learnt English for 2
year in Israel previously to her coning to Britain, by uhe"éroup(a) method"
if we may cell it like that®, so thet she knew on arrival in Britain the elphe-
beth (which is different from the Hebrew one), and a few basic words and

sentence patterns were not entirely foreign to her, namely simple indicative

sentences, negation and questions, eqguational sentences , possession by the

verb ‘have! zdjective-head word order, personszl pronouns ctc. The boy had not
learnt English at school before, and had only 1ittle English taught at home,
much less than the girl. They started learning in an ordinary state~school

at the beginning of the year, but soon it was felt that the teachers there
could not devote to them sufficient time for leaning the language properly,
and after a term they were referred to the language centre at Abbeydale
School. After oné term there, A. returned to her former school and had no
problems in coping with the everyaay school-work or communication with her
class-mates and teachers. I., being younger than A., was in the first term at
the language centre in the group of ¢hildren of'his age, and in the second
term was 'promoted' the the group of the older {and more advanced) children.
Wher. the next school year started, he had no problem in an ordinery school
with children of his age (in London). Both A. end I. were during the second
year of their stay in England in the +op quarter of.their classes, which mean
that they had overcome their language problems.

From the aspect of everyday cral communication, they were chatting éway
in English even at home since about a month's stay in the language centre,
with an ever-growing vocabulary, and even dreaming in English., With A.,
English has rejected the use of Hebrew almost entirely while she was in
England, and she usually answered in Znglish even if spoken to in Hebrew, or
reverted to English after a few words (not necessarily a full sentence) in
Hebrew. I.'s use of English has been more consciously controlled in compari-
son with A.'s use of the languags, and Hebrew was.used bty him more freely
even in England. This descriptiun demonstrates the effects of "full immer-
sion" plus-the-environment of the:language centie. The adventagg. in the case
of studying the language in a language centre is that the children find them~
selves in a competition for studying the language without inferiority complex- B
es that result of being in a socisly with supmrior imorledge of the languags. .

The period of the basic language acjuisition was actuaily very short,

although it cannot be sazid to have stonped gven now. As this period (of

staying in the language centre) ended, the following linguistic points could

be summariszed:
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a. The Ph&né%ic Svstem.

The phonemes which were acquired most quickly were those that are also :
scquired earliest by English babies1 and also such as are the same or at leas?!
similar tq Hebrew phonemes - namely the consonants /b, &, 7, gy h, k, m, n,
p, t, s, §/. Some phonemes that do not belong to the Hebrew phonetic system
proper, but are known to Hebrew speakers from contact with other languages

did not form any problem for the children; these phonemes were/%, w, &, 572

‘The phonemes /r/and "dark /1/"s which are differently performed in Hebrew

as well as /9,'6 / » which do not exist at allin Modern Colloguial Hebrew,
were mastered last (if at all - in I.'s speedn/?land'dark"/i/‘are still not
well established).

As to the vowel system, the English one has more phonemes than the Hebrew
one, The Hebrew vowels are articulated at farther (and perhaps more distinct) t
points, and the English phonemes are set at closer positions. Becuase of theseg

basic differences, a rather long time passed until the English distinctions

ry

were well pronounced in such pairs as bad/bed, saw/no/tomorrow. Fig. 1 demon-
strates the differences between the Hebrew and English vowel systems. The
schematic Fig. also shows the bigger number of diphthongs in English in compa-}
rison with the Hebrew system. These were not acquired quickly when they were
combined with those vowels that do not exist in Hebrew, e.g., /iéaﬁﬂaeou/.

English vowel quality depends much upon its consonantal environment and
the word's syllabic structure,'e.g., length of vowels is ususlly attached to
differences in articulation points‘.(In Hebrew the system is different, in
this respect tooj In the language centre, similarly written and pronouncéd woray
were learnt in groups to get the children used to these features. Besides
learning the words and their gelling and pronunciations, the children also
have become more conscious of rhiyme in English than in Hebrew.

Word stress and intonation patterns were learmt by imitation, without any
conscious instruction - in a lesson such as "learn to speak by speaking",
the teacher always read the text first and then the children repeateg it as
best as they could, but no other lesson dealt with the szbject explicitly.
Still, inoﬁnatiodwas learnt together with ﬁhe sentence patterns, it would
seem, and even fine distinctions can be found in A.'s speech (feninine-
snobbish, sometimes), Actually, in her speech the Znglish phonetic system
dominated even her Hebrew speech , e.g., in the aspirated nature of the
phonemes /dh, ‘ch, ph/ or the presence of /3 / instead of /o/., and some into=~
nation patterns. I'.s phonetic system has remained mainly Hebrew-oriented,
although his word-stress and intonation patierns and rhythn in English are

1.

standard Englicsh ones.

1. See [31.




b. The Qrammar.

The morphological and syntactic systems were graduslly 30qdired, through
much excercising and unconscious sbsorpiion of the English in the environment.B
Many elements were learnt along with the semantic values of certain (“=ed
expressions, e.3., "good morning", "good boy" demonstrated and facilitated
the learning of the fact that in Eaglish an adjective usually precedes its
headword (in Hebrsw the word order is reverse@). Those elements which &id not
have a parailsl in Hebrcwronned a grezter problem to acquire (quite'as would
be expected). Thus, for instance, the indefinite article (a/an) took rether
a long time to become regularised (even a year after the first learning
period it is still forgotten , sometimes). The definite article (thc) was,
however, gquickly learnt. Pluralizing morphemes were quickly learnt, with the
irregular ones learnt by heart as separate lexical items. (In Hebrew there
_(Z} are two pluralizing morphemes, for masculine and feminine nouns, and sone
irrezularities, too, so that the cor:cept was not entirely new). Persona:
pronouns of the aubject were learnt more gquickly than the accusatiive en
possessive pronouns, perhaps because of the difference between the independer
status of the latter two groups (considered as words) in English and their
dependent status in Hebrew (there they are suffixed to nouns ov verbs). It
may be that differences in feequencies of usage betwecn the three groups of
pronouns contribute also to_the different rates of memorization of the variouag
items, but the above assumption seems not less plausible. The relative pro-- .8

noungwere learnt by excercises, but sme of them had a shorter period of
)

acquisition than others, perhaps for the same reasons as mentioned above in
relation with the pronoun paradigus.
As to the verbzl system, it was first learnt through simple commanis
such as "come hers", "sii dowm". Then the present tense was learnt through

equational sentences , so that the paitern "be + verb+ing" was rather easily

[+
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cquired zfter "be + adjective". This "durative" aspect of the English verbzl
system usually causes many difficulties to the average Israsli pupil, for

Hebrew lscks it, but not in the case of A. and I. The thiri-person
the present sinple tense was not too difficult %o’ remember for the chilirsn,
who ares used Yo more distinctions in Hebrew persénal endings, although <ne
nature of the suffixes is different in either language. The past-tense suf-

fixes and ths irregular forms had to be laboricusly memorised, and thers wers

bound to bz misiskes (falss anzlogiss). The 'nerfzct! forms were somstimes
used without actually using the auxilliary verb, because it is often slurrel
in colloguial spesch. In addition, the grammatical-senantic distinciion

between the perfzct and obther tenses is still not clearly d=fined in t

minds, =2nd +hey tend to over-usze the perfect even when it is not racuirs

ERIC | 7
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-monosyilabic words were excercised before words with two syllables etc.

also more complex from grammaticel and lexdcal aspects, although not sy
t !

R

involved in the patierns of negation and‘interrogation, which use auxill
»

verbs and inversion (in interrogation), for Hebrew does not apply such

means for these functions. Typical mistakes were e.g., "did he found" and E

"I did not found", The passive transformation was studied almost at the end E
the period at the school. Other special syntactic structures, such as

conditional sentences, were not lsarnt gvstematically, however, though

double accusatives were practised. E
From a generalising view-point of 2ll these details it can be deduced,

thrat the actual process of Wearnlnﬂé;he language was made up of two sides:

one that can be cdled "natural, and resembles tha’ of albaby when it

learns its mother-tongue, in that it nixes forms and meanings for certain
situations; and the sscond one is the "artificiall metiiod, by consciously
leerning new moulds and items and using them for "theoretical occasions"

if written excercises can be called so. The types of mistakes the children

did during that period also resembled in meny - ways the infants' "trial and

error" methods, although on the whole, the total period of acquisition was

much shorter than that of a baby's languagé acquisition.

c. The Vocabularv,

The vocabulary is perhaps the most -important part in Mmsuage - it forms
the building blocks Tor communication. The basic words that enable some sort
of communication include a few cldsed groups of pronouns(personal, demonstra
L . o . . X
tive, relative and nua erals) ‘as well as some nouns, verbs, adjectives and
adverbs which denote rather concrete objects, .featurez.and actions. The
learning sctivity in this domain as in others, was directed in the longuage
centre from the easy to the harder. In terms of words it could be seen that

-

The words re*calugws karnt in context - stories, songs, pogems, reading
-\

passagesgetca, to facilitate both basic absorption and memorising, although

P

dictations %on spelling lists weres also used. A very. ilmportant part
making the acquired vocabwlary actively usable was playsd by thdstory-book
ard later the scrap-book, where the child expressed his thoughts about
pictures he drew or cut and glued in his book. It is possible to follow thz
child's progress by his book. In the beginning it is the teacher's hand-
ariting that describes the picture and he copiss the teacher's words. Gradwu
ally the child writes more sentences to describe the pictures, and
"
-iéal v, of course, humber (s,n lar/%lural), nimoers, various preposi
names of colours, names of animals, body members, verbs in different tenses
(meinly in %the present, though), adjsctives and adverbs appear and rsflsc
the domains whish the child can alrsady use, ¥e f£ind in I.'s Dook for exen-

ple the woris:'preiend, belong, drive, bumpy, up-hill, Jusper, fast, =hrau z

n

and'is going to give; sshich ars beyond the elementary level of comaunicat

8
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and sometimes reflecct expressions in'spoken Inglish! The fact that the
children were in en 3nglish-spezking environment (even the T.V. at home
functions in English), that is to says were fully immersed in the languags
wes perhaps the main catalisator in the rgp id learning of a very bilg
vocabulary which they had to zctually use. It has also become clear that
certain expressions were lezarnt as complete "formulas"; e.g., simple one-
werd utterances such as "hellow" or "pardon", and more complex ones such as
"it's playtime", “"don't you dare", "I beg your pardon", "could we help",
"no swimming today", "five fives are twenty five". Thus grammatical struc~
tures combined with semantic items were learnt orally even before systema-
tic formal teaching of those items and categories was done.(See also p. 6 .
atove.)

.. Linguistics Comvetence of the Children a Year after the Langusge

Centre.

For the present peper a few "tests" were given to I. and A. to check
their linguistic competence a year after leaving the language centre -and
integration in an ordinary school. These tests investigated their reactions
and attitudes to Enﬂllsh and to their mother tongues, Hebrew, applying
various methods reported in literature.

The first test checked their verbal reactions to lexical stimuli in
Hebrew and BEnglish., 70 words were saild to each child separately, half of
which in English and half in Hebrew, and the oral rea oulon to these words
was noted in writing. Tnis testshewed differences in the reactions: 1.
tended to use direct t*anslntlon as a reaction to a word (Engllsh or ﬂebrab

while A. tended to a more associative reaction, w1thout so much dependence

on literal translation. Another interesting result was that both children
used more rhyming words as responses to words in English than to words in
Hebrew. This may be due to the training method at the language centre,as
mentioned above (section )—a) Table 1 demonstrated the results.
identical resgonce different linruistic means of responss
' I. and A. nears I. A
| translation from translation 50 16
Hebrew 2 rhyiaing 13,(Enslish) 1¢ (2 Hebrev)
: Py
translatégglizia ) antoryms 5 : 10
English synonyms 2 ssociated b 22
differens 3
Total 11 tota 70 70

3 3 ; 35 words irn Zrniglis
Table 1. Responses of I, and A. to 35 words in Hebrew and 55 words ©

3
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Another test checked the children's free expression of their thoughts.
They were asked to tell any story in English and in Hebrew, without hearing
onie another. I. told in 3nglish a fiction story which he had oncechearad.
His speech was fluent, without hesitations and without grammar mistakes.
A. told in English the story "Red Riding Hood". Her geech elaborated more
English expressions and inbonationbaﬁterns, but she had sme hesitations as
to the choice of words and sentences (related more to planning the stoiy
than to knowledge of the language). She also had some gramnar mistakes, such
as "which" instead of "who". Next I. told the seme story in Hebrew. His
version was fluent, although he,too,had some trouble organising the sequence
of actions. A. told then the same story in Hebrsw with good fluency , for
she reprated her English version in an almost literal translation. Her pho-
netic system was, in contrast with I.'s, very influenced in Hebrew from the

English one (for example: ‘the Hebrew ‘bétent(stomach) was pronounced as .- -

'betn', perhaps in analogy to English words such as "button" or "pattern").

As soon as she finished the story in Hebrew , she switched to English; I.,
too, made a comment in English after his Hebrew story.

The third test checked the response of the children to questions, first
in.HebPewi, then in English and at last in randomly ordered English and
Hebrew gquestions.The questions required partly short answers, and partly
required some reflection-and fuller answers. The reults are tabulated in
Table 2 as follows: :

Questions: Hebrew Znglish ‘ random English and Hebrew
Fal ¢ I . Y
ANSwWers: T v ] . 7 Enalis for Hebrew for Znglish
snswers: |Hebrew GEnglish | Hebrew English Hebrew Fnelish|Hebrey anglish
I. 6 A - 10 3 3 11 3
A. 3 7 - 10 1 3 5 5’2

Table 2. Reaction-languzge to 30 questions in Hebrew and English (I. and A)

. PN s ) -
Short znd insufficient though this test may be, it still shows the same

et

ndency of A.'s to use English more than Heorew, while I. is still more

responsive %o stimuli in Hebrew.

A different kind of tes® was to let the children write dovm within
five minutes all the =«
ir. Hebrew. This was repezied three times. The

e
resuwlts as can be seen in Table 3,

2. Cne znswer to a guestion (enumerate a few flower-names) was sbarted in

— <y PR . . n
English and was continued in Hebrew; this explains the';'"scores

10

. . . s R
ds that came into their minds after a2 stimulus-word

&
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Heb. "Eng.| Heb, @ns. Heb. Eng

T. 8 22 1 37 - 38 |(+8 French)
A 11 19 10 ¢ 287 2 30 (+4 French)
o total hebrem Inglish tota
I. 9 97 106 (+8)
A 23 77 100 (#L4)
- - ] o :
Table 3. Number of Hebrew and Inglish words during three 5-minulies periods !
The resilts of this test show the tendency to use more English and lcss

t 3
Hebrew,growing from the first test%%he

“ast, besides the few French word%

which are not directly related to the present subject.

The dast test checked the children's responses to mixed (random Hebrew
and Engllch) word~stimuli. For 10 Hebrew and 10 English words I. ceme up
with ( wrote down) no Hebrew word, and A. had only one word. The first I

Hebrew words were directly trenslated into English by both children, and

the last L in Hebrew had =ssocisat

was a translation of the Znelish one. (As a matter of fact, it
Hebrew word that was translated into English). However, the

this test may have been influenced by the previous one, which preceded the

ive responses in English. A.'s Hebrew word
followed a

last one without a long period of rest between them.

If we compare the results of all these tests, we can see that A. "liveg

more in English than I. and also has g bei

English than he has. mh; reagson
perhapé age, attitude and even longer learning period: the older of the
two has h

preparatory year in Israel); she has a more serious attitude to studying, -
which can be deduced from her dilligence in school-work also besides
English; she is also a mere pedantic persn in other ways,too, compared -
with I. A1l these factors seem %o have combined %o yield her better perfor.

mence in English, which probably represeni hatter mastery of

than the boy's.

reurologi

"traditional™ elaim “hat

3. In this try her answers used a systematic

some subjects learnt a% school {the

11

stinulus wo

re

1ist in Hebre:y:

rd

stz among others.

the factor that

¥

ter control of both Hebrew and

< that mey be behind this difference are

ad a longer period of learning the language (if we consider the

the

of 'a second language acjuisition interests educators,

s

results of

Theordies that are

language

forms

and Znglish of

a5 "mathenmatics™.)
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the major difference in the achievements of second lan

guage acquisition
»
by children compared with adults. This age factor is linked with she
it matures in time),
‘ed funct

that a few other elemerts contribute to facilitate

changes that tske place in the brain's functioning(as

for it is known thet certain areas in the brain assume iz

::1
b}

It is believed now
the process of acguiring a secona language, by either children or adults:
the attitude~ﬂmotiv or:), the time devoted to
Ses [1 -

actual lesrning, and the

method of learning. 1%] for varicus aspects of research on- this

sup ject.

The advantages of second langusge karning by children or adults in com-

parison with infants who learn their first language can be found in the

fact that the older chiléren (or adults) can-exploit their developed

skills as well as the infants' learning methods for an efficient resu t.

Tmitation of phonemes was less difficult for the children in the "languege

centre" than for an irfant, becuase their speech orgens are already trainel

for this function; grammatical cutegor¢es of <the first language serve as

some basis for comparison aznd contrast,while learning the second language,

and this is more than zn infant has when He sterts learning his first langu-

(el

age.lexical items were learnt much more quickly, then infants would lezrn
them, because ths older children's memory is more trained than the infants'
and they can skip meny perceptive difficulties which an infant camnot.

Besides these advantages, the fact that the children were in an English
speaking society forced them to get used to think creatively in this
lenguage, and not only to listen passiwely to the teacher or learn the
lar guage by mechenical excercises without real motivation.

Further advantage was the fact that the children were in a place where
they had good professional guidance for the learning process as well as
ty of children vho

knovledge of

a socie were in the same pocsition basically (lack of
the langusge), and thus they gained self-confidence very
quickly, and "darsd" use the language even with their mistakes. The
school uses, 2s we hzve seen, ‘both the'atural'teaching methods, as

intuitively used ty pesrents to their infants &1 over the world - i.e.,
by emphasising contextual mcaning and performsznce of tasks more than
small items

gories and details by formalised drilling.

of detzil- znd the conscious acquisition of patteras, cate=-

From the checxing of ihe language competence of the subjects of

present peper it is focsibls fo observe personal differsnces between

and A., in spite of thes g@nilar bacxkground they had. (A
in Israzl may have nzd o do with it, as mentioned 300V°)

ts Yo Lwo groups ascording to age, namely 5 . 10,

[e]
=
[
U
]
P
]
=)
[¢/]
jo7]
oy
[0}
1
2]
e
[{+]
(@]

s

L

. R ] P
and 11 - 15. The present study ngy imply that sven within the you1ber

W

erences of achievements cGue

and perhzps alsc sex differences, which are involved with naturation,
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all of which undoubtedly contribute to the ra?id progress of the children.

exciting social and cultural sxperience, and this is what seems to be most

‘important about language

6. Summary,
The present paper has dealt with the language problems of children vwho

to England (or for vhat matter, %o any community who speaks 2 different
language o their own) frou abroad,and with one of %he quicxest and moct
useful ways of teaching the language. The problems mentioned here were mainly

nically discussed in terms of phonetic, grommatical and lexical &ifficul-

[SINGLR

Ls I s . <
tles during the acguisition of the second language, As.a'case stugy" se»ved
for us the comparison between Hebrew-native-speakers and English ac %he

n s

second lenguage. Differences of competence and performance have been found

ey

between the {wo subjects; these differentces may be attributed to parsonal
differences of character, as well as to age and perhaps also sex, and zctual
duration of the language scguisition stage. These difTerences have been |
found by some "psycho-linguistic" tests.

4

s an evaluation of ths second-lanzuage-teaching-nethod as found at +he

[l

o

"lenguace centre", where the two subjects studied the language with many
otnor children, it .can be sa2id that this kind of school provides a good
framework for thérécquisition of the language. It funciions with the com-
bination of both "Ffull immersion" in the environment (ﬂlich is new to the:
children) and the"formal™ schooleéaching (pedagogicelly arrunbed meterial )r
It also encouraées the children psychologically in many weys, such as rousing

-

heir interest and motivation as well as certain competitions and revards -

t

)

For them, language acquisition turns from a mere school-subject into an--

L. As a matler of fact, a similar approach is spplied in Israel for ad:
linguistic adzptation to Hebrew. Mew-comers who @5 not know the langucze
usuzlly stay for six months in language centres("ulpanﬁd vhers they lzzm

Hebrew practically all day long,
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