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. The Communication Experlepce Approach {CEp) , a . ,
+  modification of the language Experience Approach to teaching .reading, *
- involves the usSe of group activities designed 'tc help functionally |

illiterate persons learn basic communication skills. This paper first

discusses six distinct' Frocesses in the CEA: setting a specific '|

purpose for communicating, expressing cneself by speaking, recording ,

speech, reading what has been spoken, revising what has Leen read,

‘and using the written product in a real situation. The paper notes

that the process of skRill development is 1ntegrated into each of the

six processes., A sample instructional plan is thken prcvided to show

. how the CEA night be used by a grojnp cf students in planning a .
* ‘telephone inquiry about a job advertisement. Finally, '16. exanples of
conmunication situations that lend themselves to the CEA are listed.
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The Communication Experience Approach

~ ' o Learning Basic -Skills-

N . . .
.

N “,_
An_Instructional Plan ' o ‘ .

The Communication Experience Approach (CEA)- is an
instructional plan designed to bring success i Iearning the
basic communication skills to the functionally illiterate o
individual.. .The 1ndiv%dual who cannot read, write, speak, or
listen effectively in‘situatlons common to,everyday living;.

such as reading -a newspaper, responding in writing to'a\ji;/}\ (

.offering, lodging a consumer grievance in person, or under

. ! .
standing_ the.elements of persuasion in a television commercial

may be considered as functibning "below the level of livgracy Lo

1 -

required {or coping in a literate society. ‘ o

The CEA, a modification of the Language Experience Approach

(LEA) to teaching reading (Stauffer, 1970), recognizes that the
' functibnally illiterate aduit is awarey oftEn painfully, of the
" social and enotionﬂl handicips that are likély to result from

inadequate basic communication skills, Unlike the LEA the CEA

\ responds to the individual's social needs as well as to his/her

need for basic communicatlon skills by’incOrporating_personally

important sdcial purposes’ for communication into the imstructional

plan. In such a way,‘felt social needs are 1dentified get hy
the strengtheninv of communication skills, &nd, in turnp proxide
the basis for the literacy program. Like the LEA, by,uﬁ}Iizing

the studentfs own language, instruction in the basic communication

T

skills serves to nhance the learner 8 self-concept is received

AN

more attentively, .and, becomes more effective in accomplishing its

communication objectives.2 . S Sl
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C . The‘CEA involves six distinct processes and a seventﬁ précess
AR 5 Cos
K - which is-integrated into each of’ the other six: -, v it
| ‘,r9 T . ’ . 2 ‘*'i/" .
- i 1. Purpose setting \ T 3‘.3
. . e : <A R
K v _ 2. Spoken 1anguage TP e o
3, Recording of speeth - - gy

. - s

) ' f. ,R’l
) . 4. Reading , C

5. Revision S A ' ’f{},

, . , ’\-,jj"‘
6. Use(of written product ,igﬁg!

gz L f
o 74 - Skill develogpegt” /:“fﬁé
) = "3/, 8 ) ! é” :
It should be emphasfﬁed that in the CEA, the seventh -process,

. L G .
ekill develogpeﬂ§¥fis.not a separate foilgw-up segment tacked on

//,

2%
to the ggmﬁﬁnication experience' the development of social, reading,
wr%tfﬁg, speaking, and 1istening skills occurs through all phases

- ,-

_.of the instructional plan , ;
Students refine their skill in 7iscussing, identifying, and
» expressing a purpose for communicat?ng, in a group e certainf&

an important social competency. fThe process of setting a«specific

mose for communicating becomes~ not only the motivation for ’

_the 4ext process, spoken 1angpage, but also’ the vehﬁcle for ~ur

Tz

developing,social skill, - . . ,
N ;‘-1 M . , '.' e e
¢ T §poken language, in tu c,{éet Only furnishés the basis for <
. 1Y 2’ .

the production of written -atqrial,,but ‘also provides for its
own development that is, lei;ning to’ express oneself in speech -

by speaking, and importa:t1y§ servos ‘as a tdéol for facilitating

social’ ipteraction- S '“ : ' . ‘

- ‘- . ”

-

1

Thefnext process, »ecbrdin of s-eech similarly provides'

7

——
one, ax%asie for 1ater processas in the CEA, such as reading;

-
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. Knowing speech will be wrid&enﬂaown usually engenders greater

. B )
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* two, a vehicle for its oWn development that is writing skill,

including such components 4; style and {frm and spelling (Allen,

1976): and three, aﬂmotivational goal’Tor previous processes.

h

consciﬁusness'gnggﬁi”part of both students and)teacher of what

advantage of the individual's 1anguage facility and usually .
results in reading that is more fluent, more cdmprehensible,
and more reward%ng to the student (Escée, 1977). Reading in

the CEA.proceeds as an initial segment of an attempt to evaluate

It emphasizes the opportunity to read written discourse, a
procedure which may prove- to 3e more succepgsful in remedial'and :
corrective reading instruction than activities in the presently
pdpular isolated skills programs (Allington, 1977). Reinforce-
aent of word recognition and comprehension skills may be a part “
of the reading step of CEA, and gan include d banks and '
. other techniques often used in /LEA programs.(Hall, 1976).
oMotivation for turning to supplementary reading materials, such
. as reference works,hgontent area books, pamphlets, periodicals,
and even novels, may arise from the student group's decision
to refine and strengthen their message. ] *
The process of revision is perhaps one of the most notable

aspects of the CEA Revising Hhat has been read from what has

. been recorded from what haa been spoken to meet an identified

need offers many opportunities f?r skill development. Revision

'produced by a group of students involves refreading, speaking,

; P
’ N ! (
. N .
{

!

what has been written to meet a specific’ communication purpose«"'

| .
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- ' and-récprding as well as the social-skills necessary for group
:decisiOnJﬁakigé. ﬂﬁat'a purposeful wéy to accomplish the 'ﬁ,

. . Vd - .
repetition. that is gften 80, important in reinforcing and developing

fluency in those skills! L F .

. ¥ > ' s + - -
Using the written proddct in a real-situation is the
V. - - . '/’ .

culminating procesé‘of the(CEA; arranging for a job interviewl

based upon ‘a student-cnééted script, for example, wlll complete ‘

B 3

the'éommunication ekberience, and, of ‘course, will have serveéd S,

as a motivating force throughout the instructional.plan.

a " Tt .
< Sample Plan = Ny .

) e

The sample instructional plan offered below pfovides an-

exanple Qf how the CEA may be used:

~ v
k]

" 1. JPurpose setting: A group of five teenage students ; )
agree that a mutual concern is how to conduct a telephone
inquiry for a job adyertisement: They decide to consult
the classified ad section of tht newspaper, and choose a
listing offering a part-time position as a painter's’helper., -

- 2, Spoken language: The students discuss the traits
N they would like to. communicate qver the phone: courtésy,"
' confidence, dependability, willingne%s to learn, and so
on, They talk about how to speak to the ‘'receptionist, ,
how to .bring up the matter of wages, and how to ‘set up. .
an appointment for a persongl interview. They decide to
o ) practice the telephone inquiry. ¢ )

3. Recordi&g*of speech: group-dictated script of ’ £
the proposed telephone call is recorded by the teather on-
- chart paper so all group members can read .the record.’

4, . Reading: The teacher and the students read the
script together, with individual students re~reading -
portions of it.,” (In other groups or in other situations

+ the teacher’'may rqaﬁ‘zhe material first to the students.s

s

1Y

>« Revisiont: Some of-the students dec¢ide the message
sounds too casual to make a good impression,‘ They convince
the others by re~reading aloud parts 6f the script,
Portions are crosseéd out, rewritten, and added to. The
group reads the material once again, A few minor changes
dre suggested.and implemented,, and the scriptiis then read




ie’
i

*in’its entirety again; The words interview, applicant,

and appointment .are selected to' be added to students’ =~ -

wprd banks,” A hint about recognizing words with common
suffixes is presented to the group by the teacher.,

"~ . 6. Use of written product: Using tke script.as a
confidence-bullder Eﬁﬁ guide, a student dials the: number
listed Jo the ad and\requests a personal interview.

?. Skill: development' Through setting a purpose for
the commupication experience, discussing means of achieving
rthat purpose, recording .spoken words, reading the recorded

product, revising it, and using it, communication skills
are developed,and reinforced, . -

.
4 ~-g3
‘

Examples of CEA Situations . .

Below are communication situations which may be suggested

by students or may be presented td{students to provide a

stimulus for their own purpose.setting. Scripts may be.written

for conversations, and letters may be produced for written

communication,. -

kg

Telling a friend that his cigarette smoke is irritating
Returning a package of spoiled meat to the supermarket
Answering a classified ad for a used car N
Participating in a.personal job interview
Taking a driver's rdéad test

Attending.a zoning hearing

Requesting brochures for a technical school S -
Dining out with a friend -
Protesting an overlooked job promotion

Writing to the editor of a newspaper to compent on the AT

schdol budget -

Commending a chef on her pecan pie ‘ : ?’.

Reporting a burglary )
Publicizing a basement sale s

" Lodging a complaint about discourteous service in a.. .
department store

* Organizing a community pride meeting
- Requesting a copy of a birth cértificate
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1A helpful exploration of the'.reading component of functional
literacy may be found in Janet K, Carsetti’s Literacy: -
Problems and solutions. Washington, D. C,: American Bar
AssocLation, 1975 ]

~ .

2The traditional Language Experience Approach (LEA) includes
the following steps: speech, recording, reading, and skills
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