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I have titled my remargs: "A View from the Back ¥f the Bueé"' I don't .
* » » / ey
know\hhﬁther I should conside$ myself flaftered. by being given Ehe opportunity

-

to have the last word or whether I should be protesting about being again placed
' s

at the end of the line. Nevertheless, there are some advantages to befhg the

last'speaker--at least those who Jisaoree‘wfth me won't have a chance for.

. rebuttal. The disadvantage is that as I 5it listening, I hear many of the

4

points I want to disquss being discussed by those who proceed\ge. What Iw ll

miss are the benefits of their discussions inffnenced by my reflections. .i
) z

-
-

. A
iy

. Y

b -

‘ever, you may bemefit in that I may make my remarks Z;mewhat more brief.”

I have been asked to do two things One is to fpresent a general reaction
[ 3

‘to the Several papers and Hiscussions we have heard, and the other i%{ 0 briefly

s 7 '
discuss two additional reading program, both of which have been de?ﬁloped cut

Y ’

The material

of a culgn:e soeci:ic;context. I will ndt get to that second tas&i
upon whi;h that discussion should have been based reached e at.tﬁ last minute.

1 waded‘thro;gh it, but ‘I don't really feel I.can give it justice/ifter such :
.brief attention/ Vevertheless let me simply indig&te that both of these pro- .

grams%_oeg developed hy George Cureton and the other by Georgeignd Patricia Sims,"' >
rki;é withffreston Wdilcox, proceed from the assamption that there are contenti

and tylisticpcharacteristics peculiar to the black commnnity which, when

ap ropriat;ly represanted in the reading naterials and ading instructional ’

®
i

ractices to which black children are exposed, result’in nore active involvement :

in the learning task by thesa children, and ultimately in more effective learn- ~

ing. I don t yet have access to the e:aluation data on those ro ams and can
g y i\ P

onlyoreport that the data have been rather enthusiastieally, received in soce of

f
>

{ .
, the black communities. o .
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. A report on -one of the programs, the Cureton program, did reach the news-
Y h P »
a t
- papers two or three years ago when George Cureton and Kenneth Clark (the latter

2 - ' .
: being a strong Supporqir of Cureton s work) were called to task for some alleged
. ] . . 3
valuat n orocedure. ~Cureton argues that it Was a

H
political move; I think’ Clark,supports him on that claim. What seems, to have

irregularities in the

. . e , . . . -
. been in dispute was whether the supplementary strategies utilized in donnection
. « .y / . . »,’\
with the instructioaet’procedures were 80 Specific to the evaluation measures .

as to have influenced the evaluation outcomes. Available data indicated signi-
T . . o
ficant gains in reading achievement associated with the use of the Cureton

materials and procedures. Ih both of these sets of materials, the authors stress

- . ¥

motivation active rather than passive participation, directive structure in the

~
N v

P v

learning experience, and treinforcement of appropriate involvement and’ responses

on the part of the pupil.-‘ :
' /‘ s
It is my Judgment that the assunptions under lying the development of the

a

materials aré‘probably too simplistic to address the broad problems in reading

),-
achievement among black children. However, I do not at all doubt that these
‘materials can be effectively utilized in the facilitation of reading for some

. . 1
children. The' assugptions seen sound The materials and procedures/are well
.congeived. The content o; the material ig culture sensitive. They are a wel-

\7 L]
. come addgition to the instructional resource pool.

Let me turn to my other agsignment. Therivare a numbercof problems tha

. have been :aised‘by the several interesting papers we have heard., I should *

‘ . identify a few and 'shire some of myzbiases. There are/}hilp{oblems thaf relate
. % -
to the search of a theory, theories of reading, theories of ' instruct on, theories

4 ] <

- . of reading dysfunotion, and theories of reading in;truotional.dys netior.
: ; / '

'

’
, . . - -
]
» .
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There are proélems &hich relate to the understanding of reading as a deve10p5

mental process, there are'problemﬁ‘related to the social context of reading (L

& LY

“and reading instruc%ion, and there are problems that relate to the character- - .
sistics of the persons who are learnirg to read, - o )/L
. \ ) ’

-

“Zn our search for theories,‘it is inteviiting that almost all of us has

each a conception of what reading is, or what\makes for reading. dysfunction,

or how one should go about teadhiné’reading. This may be a feflection of the ’
/ s ¥ .

complex nature of the process itself and the conblexities of tne circumstances

which'influeuce it: This makeg.it possible for each Qf‘us to lo;k at a piece e
' . - v B

of the process, or to look at the whole process from a particular perspective,

and to come up with a slant that makes sense under certain conditions .,

Gertainly a sear for nultiple theories makes nore sense, given the present (-

.our knowledge qtin-looking for a single. theory. We remember, of.

ourse, that theories are not necessarily facts; they are constructs which enable
us to work more effectively on a problem.v It is in t&e very nature of the/;zes {

that they be tested and discarded, or tested and reformulated, or that they :
should become the ba§is for organizing the experience, the information or

practice, until they are disconfirmed. . ) O

$

I found the stage theory advanced.by Chall quite intqreéting and particu-
'larly useful in understanding one of the p : ems to which I devoted a good bit

of my work. _ Her identification of the decoding stage, as diffe*ent from the

confirmation and fluency stage, and her iteration of the characteristics of the

4

confirmation stage, perait us and he- to explain a possible source of difficulty
b »
ggb low status children as they learn to read. It may bg that the social con-

i
ditions and characteristics of life for low status peopleé in our society do not




» .

permit the richness of literacy experiences thch are,eséential to,the
confirmation of decoding skills.and the development of fluencyfin their use$_"
.The attentigq to process in Fgederiksen's_paper is novel fot trying to
: Lhdegsgaqd-chg'funggzsbai tasks of reading, but his t0p-do;n, or;down-top,
', . sch??e. p;dbab}y i;\nép presénted in a sufficiently diakfccical form. ﬁhat !
geems t;;be missing is aggencion to the dynamic-~even protean--natﬁré of the ‘
.process. The E?nctional demands and situational charactéristics of ;k% -

.

. lmmediate task, or even sub-task, have their }nfldences on the proqgés. The

. characteristics of one aspect of .the process can influence--even determine--the

I'd

direction of other aspects of the process. Reading, as any other g¢omplex pro-
. »

‘cess, is likely to be dialectical and interactive rather than unidiréctional

— and non-variant. s . g . ) .

Simil;rly, Venezky and Massaro's concept of orthographic regularity and

hd ~

< 1ts critical function at several stages of reading provides a useful reference
J ' - .

poing‘as we try to jederstand ieading dysfunction in a variety of learnmers.
H ) -\ . A A
In addition, as they point out, the concept provides additional rationale for

"t

phonics inscrucc}on; it is not only essential to learning to decode, but, in

concert with habit formation, is a central feature of anticipation.and pre=
2 2

-

diction in rapid.word recognition. - .
Additional contributions to theory appéar in other papers which I ‘shall

not cite. . The‘érdblem is that none of these theories is complete. Some address
reading as a process, some address instruction, and'some address dysfunctions
in both. Not odly do we need to continue this theoretical work to fill in the

gaés, but we also very greatly need more synefgist{c formulations, building

upbn cqmpLementaEitiqs between the postulates. I.think it was Fisher who

Pl

. .
N . , ) / »
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spoke of the gynthesis of models as an alternative to the development of

additional competing models. It may be beyond my own capacities to do so, but
one of the outcomes of this series of conééfeoces oight wel} be that of .""Y
generating more cvomplete micro ano macro theoretical sys?ems from the many
contribuciohs to theory produced Py our collective efforts.

'{ﬁ Several of the papérs incroduce,<sugge9(, or at least imply rea¥ing as a
developmental pr cess? Chall describes the stages through which che process
passeg\_/Zégggzgf;od Pertetti, Sticht, and Frede;iksen are among those who _
.discuss discrete-processes or process sequences inynlved in the_developgenc
of'reading préficioncf. A1l of'sh%s 1s useful work. However, ghoquglecced
problem as I see it has to do with the relationship of skill to competence.

-What is the role of skill acquisition‘in the development of competence? What

is the relationship of skill training to the facilitation of'competence? And,

~— i
maybe of even more importance, what is the relation of skill development to the °

AY ) l

functional and. satisfying expression of competence?
Now, I think Beck “and Block approached that issue, but they did no® fully

engage it. It appea;s that the Goodmans also vere speaking co this issue. In

their paper which beagtiful.y reflects the humanistic traditions of education,
they sgc forth an approach to teaching which, when it works, should result in
J . . - ) ) < RN
learning as'a joyful experience, and in ‘my logical schemé, shvdld result iﬁ-‘

. *

enﬁhusiascic'expression and utilization of what is learned. Even more important,

_the approach from the beginning seems to be cqncerned‘hith making what is learned

. ) P b o

an extension of one's self and a reflection of that which is natural to_human

societies. They see chemselvss Eacilitating‘linguiscic\competenos without

k3

neces¥arily -stressing skill mastery. Goodman's,questionlto Holland was, I

. B »

£

L)
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believe, "Is there something about language which makes the behaviordal approach
partiéulerly appropriate?" This seemed to me a rhetoricallquegtion. It* was -not
asimply an expression of Gobdman's im%icience with behav rists, but was alsq§
an expression of concern that'cée way in which skills are developed and the ‘
excess (arrd even sometimes destructive baggage whi_.ch‘accomp,anies that) may get
in the way of the deyeIOpment and satisfying expression of competence.

.

All of us no, doubt agree that we have to learn how to do things before we

¢

-

develop faciliry for doing them, and certainly before we derive joy from the

expression of them. Yet, in our approach to this developmental problem, we

Seem to be giving very little attentio; to the possibility that.efficient

masceryifraining may be counterproductive to ‘satisfying competence expression.

We may be dealing with a contradictory paradox. Let me return to Goodman for

3 moment. It is my view that the approach to the facilitation bf Iéarning that

¢ he discusses will probably be effegtive for maay children who come to school
.prepared and ready for academic,reinforcemenc of the academic socialization
process which has begun at home:, Now, I\ZShﬂt mean to demean his wofk,‘bqt
many of these children cannot help but learn as .long as the efforts of the school
are positive or at leasr benign. Nevertheless, we are worried about reading in
bart because there are too many children who are noc adequately taught to read.
-They come disproportionately from low status families which, with a high degree

of regularity, send them to school poorly prepared and lacking in reéadiness for

*

traditional approaches to academic reinforcement. They need academic habili-
tation if mainstream academic and social competence is to be our goal for them.
Now, as we try to facilitate, develop, or train for skill mastery in these

) @ g

‘children, what do we know about the relaciqpship of such skill mastery and the

\-— S/
.
’ B
. VY .

4

'
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way it is developed to their ultimate achievement of compet;nce'ana the
L 4

gatisfying expression of that competence? 1If wehrecognize reading fo be %
developmental process, then we must worry more about the dialectical relation-

ship of skill mastery at one stage to the development and expression of compe-
T -3
tence at the next stage.

Another problem relating to reading as a developmental process involves

the development of automaticity as an expression of skill or as .the foundaéion

]

for eompetence. "Several of the authors have referred to it. It is generally

{
treated as 'if it were a naturally occurriang phenomenocii.  We have not yet
4 . .

. & - .
determined how automaticity is developed, of what it is composed, and the fate

> ~

of these compénent elements. I suggest that this {s an importantﬁunsq}ggd

problem, not so much for those Eho develop aucoma;ic readiqé\éséaviors, buc‘for .
understandigg those who .dpo not. e certainly cannot look at automatic behavior.
and determine how it deéelopé or what remedial steps should gé taken'qo

facilitate it. Tt ' .-

I often recall an experience that Stella Chess, a child psy&hiacrigc who

-’

supervised my training in psychotherapy, recounted sbout a little girl whom she’

was treating who had a number of phobias associated Qith some phzsiéal handi-

caps she had. The little girl had cerebral palsy and had some ;esidual‘weak-

ness in her left arm. Stella was including among her evidence ;f phobib .

" behavior the yéﬁhgster's gfeac difficulty apd unwillingness to Esgsg‘fo go a
éim%;e task thathchildren do~=to bounce a ball.and throw one's right‘fqot over

it. For some time Stella simply thought that this was another expression of

this young girl's general anxieties until one day when she was on a playground

watching some younger children playing, sie noted. that some of them were learning




how to do this task.. She noted that to learn it you hold on with your left’

hand beforebstarting.to effect mastery with your right hand and right foot. .

Once’ the behavior was mastered in the youngster, that suppQrt was no longer

’

nécessaryi What Stella realized was that in the&nrocess of learning this task,
her patient, whose failure.to master the task she had attributed to’phobic

ireac:ions, was actually unable. to master it because of the real physical
, .

‘handicap on her left side. ’ ’
> [ . l

1f one looked only at the terminal behavior, one missed the sub-behaviors

that are apart of the developmental process. I ask, then, with respect to

i v
reading, what are the developmental micro components of a macro process we

recognize as automaticity? And, what is the relﬁtienlnip of mastery or failure
to master those micro components to the spontaneous or.directed development of .

automaticity?

There are problems related to the social context of reading and reading d

N

instruction. Except for the paper by Sﬁuy in dhich differential language

systems are discussed in their relgtion to reading instruction and’ the Freder-

L3N

ikSen paper where reference is made to possible sources of inference inter-

.

ference, we have given little attention te the social context of reading. As

important as are our more technical analyses of the reading process, I simply

- -

must mention inlpassing that reading instruction, learning to read, and tead#ng

behavior all occur in situations which support, iriterfere, or are neutral with

-—

respect to the phenomenon. I don't Have tHe hard datato support the observa-

tions, but as I move around the country looking at school programs, children do

.

seem to learn to read in institutions where it is clear that they ‘are expected

to learn and where there is support to the behaviors vhich underlie reading

. ~
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' i ”. ‘ ’ . '
competence. In some schools reading is the thing to do; in other schools you
s - Y B '

dare not be caught dead reading.’ I think these situational differences are
: - |

1

’

' important.
One of my students, studying reading in mildly retarded subjeécts, has

generated tha which show refhtizglg low relationships between intelligence

» . T ) .

test scores as well as scores o? the Bender Gestalt Test and scorges on tests
. R . \ +

of reading achievement. His data show, on the other hand, a consiéerably higher
: (W . & '
relationship between the degree of support in the home for reading and reading

achievement. In other words, the test :scores did not predict reading achieve-
ment while the home environment ratings did so quite well., | :
When Birch studied all of the ten-year-old children in Aberdeen, écotland,

he found a better correspdndence between reading achievemént and support for

reading in the home than between neurologic and health conditions and reading
achievenent. Yeurologic Qﬁpairmenc and poor health were weaker correlates of

i ¢
reading dysfunction than was absence of support for schooling in the home.

Ogbu, an anthropologist’ out on the West Coast, ;epo;ts low level involve=
ment and achievement in reading and other academic subjects agong pupiis vho |
‘view the post-school opportunity structure as stacked against cheq*, Children
who perceive little reward oppbrtuniéy associated wi;h‘mastery of the task,
showed low level involvement-and }imited npastery.

W&lkerson reports inéig?nous decoding skilis demonstrated in natural
settings which are superior to decoding skiils 32mons€rated in school among
v black youth iﬁ‘éarlem and Bedford Styvesant. Wifliam; reports black,children

performing superior to white children when che\decoding,tagk‘involves‘a symbol

.

system specific to the black community. ¢




I use, the reference'to Anthony Wallace so often that I am really embarrassed’
: PN . § D
« to use it again. However, it is relevant here, so let me 'simply mention 1t.
¥ ; ! T *

Wallace talks about the relationship between ‘the purpose of schooling and what %
actually happens in schooling in different phases of societal deve10pment.

He' sees the purposes of schoolingyas involving the development of intellect, .

@

the devélopment of morality, and the deVelopment of skill. He has describe&\
y three developmental stages through which sobieties pass: the revolutionary

phase, the conservation phase, and the reactionary phase; Priority with respect
. i . . . e - s ;
to educational purpose is assigned in relation to which phase isdominant in

- ‘\ )
the society. In .the revolutionary phase, highest priorifty is given to morality,

with intellect and skill following thereafter. In the conservation phase, skill ’

]

N 1s most emphasized., followed by morality, and intellectual development 1ig;last.

\

Wallace suggests that in societies inh the reattionary phase; moral development,
”

’

which by that time has become primarily concerned with the maimtenance of law
T
and order, is at the too of the list. There is some attention given to skill

and relatively no attention given to intellect. Whet Wallace does not’ talk about,

; though is that in any soci%ty different segments of thdt society are in different
]
phases of their development so that you may have some segments of the population

Al

which are in the revolutionary phase, some in the conservasion phase, and some
- N / .
in the reactionary phase. If yhu have a person in your school system now whose

phase of development is diffe?ent from the phase of society, and therefore the
purposesufor which they use the school are different from the purposes to which

the society maintains the school, youAave the kind of disjuncture which inter-

feres with the nat'ur§ of the involvement of the youngster in the educative
Ve N

- process. There may be a misfit between instititutiordl and persomal purpose

R -

\

’
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“ - phonetic decoding processes Alan mentioned and, at the same time, use the kind of
. 4 J - -
process Ken Goodman descrifed, often withln the same period of time and seemingly

G ‘ withoot apparent harm to the child. ) , g o o

-

o ,

- Wy *
s . b 2, » .

- . < .

.« Unlike Shirla MeClain, I

'

Nt . . -

; : .
to‘ get applications for p actice. I am ¢located in the kind of educational

:’3 ‘ laboratory that does 1it asic research, but .that does. a 1lpot more
AN ) 5 ' ‘ & 3 .t .
__~"-+ instructional * enginegring to app téntative solutions in real settings.” On the’

v

* ~

I ' ~ o - ) . S . [y
basis of reading your memos and stracts, I rel; that there would not be nearly

as many applicable ideas as I have found here.

. - M Q N T
\ A . \

¢ . Z, N

I am pleased to know that it is happening. I have been to a few conferénces

¢

] ) comoliment Lauren and Phyllis on the‘selection of the presenters. ‘ Evidently,

- . ~»

. that has a lot to do with the success. ' .

. ’ " 3

.}y ‘ ’ Now. I would like to talk about some’ of the things that I think I could put

on a big chart on the wall and ~say, "Applicable," but wait a ltttle while; wait

N
for the outcomes of the data to see if the synthesis, that is obviously needed

,

. will be forthcoming. Thus, we ' can learn, pass it-on to matgrial ;election

)
'

'committees, and yse a better way of selecting reading o}ograms
kinds of learners. ’ : , o

. v [ 4
B ° !
8
hd .

seventn grade,; who do what they’ have always been succassful in doing. No matter

;_a' how many repetitions they decide children need, that's whéé’they do for children._-'

B °

.

- i ’ \'

; because of what i ‘measured in terms of the cognitive orocess: called ]

Ll o - | ‘s : :
h comprehension is the ability to answer some questions abcut a papagraph. That is

k4 . - 7 - .

. N
‘” ’ . ‘ . ' 20‘
. » -
P s he L.

ERIC %™ a0 B

me here a lot more skeptical. She came expecting-
n p

. : &
that have research applications as a goal, and it didn't;occur. (So I’d like tq(

They have not moved from that point. 'And they have ‘been rewarded in that,_

A~

Teachers ard_success ‘oriented. _ There’ are teachers ’now, .right through

L)




,wk'

ror

_treatment interaction. I completely agree with her that we prema;urely wroge a

-

. - o . 880‘ S

b . » . ' . N T o

relate to schools and teachers, come back to New York with me -ahd obiqus the-
4

>

N

struggle there. o - : N

- a

. Let me move on to the problens related to the characterist‘ics @f those

.
-

who are learning to read. The papeys by Bateman, Béck and Block by fisher, by
- ! . A 4

Frederiksen, and by Shuy are particularly relevant to the issues here. Although
) ) 8 o
we must be careful to avoid the political problems involved as we éfoup children

who are, handicapped by naturally occurring conditions, such -as physical aﬁd_ g

) ,
mental defects, and those that are Qandicapped by deprived conditions that is,
social disadvantagement .oT opportunity denied, noheth!’ess, the problems are

those which are associated with the characteristics and the gonditions of

children who are trying to learn,to read. I must,exgiess‘my appreciation to -

-~

Barbara, Baterman for introduc'in"int‘o this discussion a cqnc_ern for dttribute

off that concept and that it is deserfding of additipnal attention and recon- 0

ceptualization. I must also call attention to Fisher's efforts at introducing

idfosyncratic response tendencies i o the discussidn=-I vish he had discussed

N

it more--and to Holland for his discussion of behavioral analysis, particularly

if he is willing to include behavior settings as phenomena of equal iﬁportance‘

-

to behavior itself and equally in need of analysis. These authors are strikiné

il |

at what I consider to be the heart of the problems of learning dysfunction.
There is no question but that learners var\“albng a broad continuum and in a

variety of ways. Some of the variance exceeds the limits of what:f;call normal

Whether normal or abnormal the relevant variance in the characteristics of
- [}

schooling seems to be too narrow to accOmnodate the varfance in our pupils. It

is in the acHievemént,of a higher degree of complementarity betWesn’learners'

14
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of scholars vho dere crying to drav inferences from the massiwe review that

‘s
LN

, optimists) and then e will go on to another, iSSue. I refer you.to Jerry Brunner :

heavy emﬁﬁasis on data and validation limits our worlkk. Quantification and
. validatton, at some stages. of the zeneration of nowiedge and understanding, may

be dysfunctional. I had the experience not,so long ago of sittiag with a group

" among other things, that the problems we were confronted with vere e comp lex

funetionai characteriscics and the reSOurces supporcive of learning and avail-
L~ & -

»

able in schools that I place ny hopes for making schoqling more effeqtive.

I- vant to réfer to the vorl of some of our (I call them psychoeducational

-

R

who asserts that almost anything cén be taught co almost anyone if the learning

(

experience is a repriate‘y desigged. refer to JacP Carroll .and to the
pb P!

elabotation of his concept by.Ben Qloom who assert that aptitude is a function
of time spent in a set of behaviors or encounters appropriate to the task to
- - ’ .t

1

be learned. I.refer, of'course, to Joe Hunt who as'serts that.the problem of

>

% .
pedagoay is che problem of the appropriate match betueen the characteriscics of
's

3

the learnet and the characteristics of the learning experience. There are otheriu

of course, but let us move on. ‘—\\ < ' T ! ) . N
I don't realiy n}np to apologiz¢ for speaking from 20 data, but I should

s

admit that what I say frioh heye on is completely baded on .sngulation._ Most
; ‘ A s -
of the papers presented at this conference have-¥een data based. According to

our tradition, that males them more respectable. However, it may be that this

-

" a

£

f;,,

¢

Sheldon White did of the research and eyaluacion studies of early intervention

A

in the development of children. Afcer about three days of work, we concluded,

-

to depend upon available quantitative deta to inform public policy. We agreed

reluctantly that the honest.judgment of wise peoﬁle nay be a better basis. Ve




\o

. oo ’ : hpd ! i ’ . 'b"n

. also agreed thac too heavy a dependence on quagcification may’ blind us to the ‘
g;eat value of qgé;\se of: clinical analysis of sone or'a few cases and the analytic

. e " I b . g

- and synergistic use of the humanbrain as reSearch tools. Wichouc decailing our

»

arguhenf, 1 simply want to sugééi; chat in/oﬁr/cprrent stage-of developmenc, a

-t

-~

careful application of selecced .aspect of tha; knowledge to individual cases i

o .
- of develOping readerbfagd che“ton x; in which their reading develops and their
reading %nsrrqction occurs, prove productive of promising hypothebes wé%ch
. * can then be subje&ted to aIidation. ‘ ) 3 o '

I believe that tie wariance ve 'find in learners, i;/creatments, and in

situations s so great as to make ipdividual and small scale clinical work

o
>,

¢ + essential., Furtéer,'l believe thdt the existinlg and traditional ways of group-
N

ing learners for study are dysfunctional. Ve are

uped by race, by sex, by

social class, by age, by 1IQ, et cecera' all these st us'indicators vhich are !

symbBIttLég?some functional ' processes which we assuge to be peculiar to chese d

groups. If we must‘group,'why no€ group by:the fund¢ional characteristics

[}

' — S . .
determined to.exist and thou%bt te be, importamnt? ° ‘ - o, ¥

& ‘ Now, among these are things that we have talked about: cognitive style,
rate of information processihg, rate of habituaéion, nature of mocivation,

" Y
- direction and screngch of\interest and aspiration, either presence or absence

~ »

. < .

of funccional 0peration§ rela&ed to reading or whatever is to be caught, or by

someching,l call affectiye response tendencies. Birch, Thomas, and Chess oalled

~ ” .. ¢ - }
them aspects of/cenperément--all things like activity level, approdch withdrawal,

N

adaptabiliuy, incensioy of reaction, and s forth. I am simply nencioning that

l

these functional aspescs of behavior may be more informacive with respect to

design of educacional experience ﬁhanrthe status variablﬁs that we have used to

]
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-t i

. »
- "

group youngsters. Such grouping, or more important, the treatments vhich are

. .8 \
applied, require not an-gssessment of tke status, but an assessment of the-
. . . ,\. s .‘ , -
function or the process, and this function or process data should have greater

-

“'capacity for ifforming instruction than do the uSual‘status data. o

; .\ Uhen we talk about the analjsis of process, this cannot’ be adequately done

. withoéut the ejng%rsent anafysis of the context--that

“

s, the situatidﬁ of which

the behavioral process is a part In this analysis what,the teacher dpes,

N [ 4

. what the class *equires, vhat the 31tuation permits vhat the conditfons aupport

',what the climate exgects, are important‘parcs of the analysis of the way in
‘which tnf‘innividual ;slfnnctioning. 1gnen a learning experience kS prescribea
on the basis ofgthis bind‘of analysis, a contradictien between'what Ken Goddman
is’ talking about’and what :;ae of the rest‘of you have been expresaing Subsides,

— isinoﬂ’some énild-en 's data will indicate that Goodman's approach to their

<

education is appropriate. I hope that.he would be willing to actept that some(:

other children nay nee&.other approaches based upon analyzed and degonstrated
qeed, ’ ' A . . - ‘
. b

, .
- ¢ —

IThis conference is supported by monies allocated for a Eajor study of

_conbensatory education. 1le have not talked a great deal about that topic.

géather, we have tried to begin an examination of what we know about readirdg and
¢ o, ‘ i - * h .
reading insfructign. Some of us have maturally focused on ‘the children who have
) 3 ~ - M .

3 . * - -
+ ,been served less yell, but it is the problem of reading, reading dysfunction,.

reqding instruction, and teading instructional dysfunction that we must under-

stand _before wé turn to the application of that knowledge to comﬁensatery

: . a . .
educatdion. - . . # o &
: N . 5(

" Hovever, this‘concern that those problems related to the characteristics

L]

<




o

¥ >

Provided

;kntka social justice.

v
I believe th

is a prob ém which involves the durturance of diverszty and’ the achievement of
social fustice. "We may be failing to educate large numbers of low statusﬂéxi]ﬁren

because “we have not sufficiently achieved the "match" that Joe Hunt talks about,

. A
14 «

between the functional characteristics and needs of tnese youngsters and the

-

educational treatments available to theq. The task imposed on nurturance by .

the diversity oé hunan characteristics--in this instance, g%ucation--is gpe

diversification ef treatments. We may not yet know completely how to do that.

-

Yet, I see the raw materials wibh,nhich to work in the diversity of concegtions :

~

and strategies reflected in the excellent papers and discussions of this con=

.

feréﬁce. I1f ,each of us no ﬁonger has to prove that he of she has the universal '

-~
4

or gemeric treatment but that in our collectivity. vwe realize that ve have a
diversified armormentarium which now needs to be specified to the. needs and

cha{écteristics of Specific,tyﬁés”of,learﬁers and:éo specific situatibns, we -
’ , , N i . 'Y
may have begun to move closer to the improvement of reading and to the develop-

,
g .
i i . .

AN . N . "
» .
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 COMMENTS BY HARRIET yILLIS

e

" RESNICK: I ‘know Harriet Willis has been saving up some comments fbr s, g0-1

would 1like to call on her.’ s :

- .
. 4

L . f
gHILLIS' Unfortunately, every one of my remarks is likely to be redundaﬁt, given

the excellent job the dlscussants have done, but I think I can con&ribute by

H .

adding to what has been said from the perspejtive of a practitioner.

:,‘ ' I have’ been in 30 school distriets in the last three’ years--not 3d schools,'
tut 30 school districts--doing different kinds of things. As a preamble to the
comments I am going to make, I would llke to use the Ausageiian concépt of an
advance organizer. I am not sure that it got into the discussion at all that
there arf a numbar of classroqm° out there that naye 32 to 37 kids in them witn
one .teacher and one set, of re:dﬁhg curr1culum mater1als: That's the organizes

for my comments. The applicatiorns of the things discussed here didn't Seem to be

for that kind ofvclassroomi . . t

For example, Lillian Harrison's presentation of what goes on in her schooln
~ .

y ' .
is not related to that kind of classroom; the kind I have seea a lot oﬁ&
recently. When we talk about the role of .the teacher/ particularly in the
f A B
crowdeh elassroom, we need\ to be a lot more specific concerning the "human®

charactqgistics that Ken Goodman gave us. Some of .us who ‘work in teacher

training would llke to know a little bit more about how to do that with teachers.

.. . . & , -
- +_ ,Back to something that Jay said earlier. Fortunate%y, teachers are,/ not »

. . . /
nearly as dichotomous in the way they practice as are researchers and theorists.
L I “.t .

It seems as though the teachers who 1 will describe as effective; the teachers

- -

who 'produce measureable effects, based. on the inadequate measures, use the

[ *, %

v 0 ' - N
¢ .

:_EKC."';" | - 18
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13

PI - phonetic decoding processes Alan mentioned and, at the same time, use the_ kind of
..7, -

:process Ken Goodmap descrifed, often within the same period of time and seemingly

h ‘ without apparent harm to the child. ) : N

s %’g&% . T ®
+ Unlike Shirla McClain, I me here a lot more skeptical. She came expecting
M . ! " - v .
to get applications for practice. I am ¢}ocated in the kind of educational

’
Yo

e

asic research, but that does a 1lot more
& :
téntative solutions in real settings.’ On the:

\ laboratory that does 1lit

S

__~"-+ instructional 'ensineering to appW

£
F [N

" - A N ) [ °
basis of reading your memos and abstracts, I felt that there would not be nearly

as many applicable ideas as I have found here.

\ - ' .
T,
4 . .

-

-
I am pleased to know that it.is ‘happening. I have been to a few conferénces

. ) &
that have research applications as a goal, and it didn't occur. (So I'd like to(
. o o ~

’ comq;dment Lauren and Phyllis on the selection of the presenters.( Evidently,
’ . that has a lot to do with the success. L
. ) B \ ‘ . .
.jw < Now, I would like to talk about Some'of the things that I think I could put

on a bik chart on the wall and say, "Aﬁplicable," but wait a libttle w;ile; wait
\
for the outcomes of the data to see 1f the synthesis, that is obviously needed

. will be forthcoming. Thus, we can learn, pass it-on to material ;election

]

'committees, a;dh%Fe a better way of selecting reading orograms ifferent

kinds‘of learner$. ) R
Al ’
A%

T . .y R
Teachers ar;\success ‘oriented. . There are teachers 'now, . right through

h Y ’ v -
Seventh grade—*wh% do what they have always been succ&ssful in doing. No matter

how many repetitions they decide children need, that's whaéfthey do for children
& ¢

N They have not moved from that point. And they have ‘been rewarded in that,
because of what is ‘measured in terms of the cognitive process' caLled
T . . . . ’
comprehension is the ability to answer some questions abcut a paragraph. That is
. v . L - .

:{ERJf:‘ ' \ o . o~ C '

L]



April tH--A.M. K ' : 887
v v ”

the thrust of gost tests. . . s ) ///

I am not Bure hoy many people here also dgo teacher' training, but that group

N

probably ‘needs to be represented, because the teacher training instituﬁions,ﬁeed

] »

té—get'some of the messages, even ab%yt the tentative 1ist of outcomes that can
'be applied. \ ;o

We can probably also do a 1lot’ more with promoting Iistenfng Aﬁghavior,
éspecially for these children who are not being successful. We can ,include mdre

1istening,activ}ties for those children who are not being successful with reading
activities, at the same time ‘that theylare attemﬁting to acquire the set of
) #
" subskills in reading.

e
.* Finally, I would like to say something that, \I guess, ré;gforees, or ag
least agrees with, a ndumber of Edmund Goqdcn's concerns. Some politicél opF .
\ socio-political action certaiqu is necessary to, see that-the changes %ake plaée;

Many prﬁetices you described here are not nearly as far along in the field as
yopr reseafch indicates. . ! ) .
i ) ) 1,

-

) : . , - ~, o
‘ You have mofed from looking at decoding to whatever comes between that and,
I k] - -
1 s . ¢
flyent reading, .but sixth-grade‘teachers,.and I take that as a kind of a place

7
2

N whepe we' ought to see that happen, have not done it nearly as much.

%
¥

4 _ ) : .
| and finally, somebody needs to train the decision makers in the system, the

. ‘ adminigtrat rs, the , teacher trainers, the curriculum specialists, all of those
- ¢ ' '

pedple. Pqrhaps having Shirla here helps with *that process, at least she
s . ‘

rebreéen’p that~group. - L

- K
3 ¥

3
4 .

.. N ' - o . d
HOLLAND: My comment is prompted in part by Samue;s{ remarks. I would predict

that if you do a Breakdown, you won't f%nd those 33% evehly distributed
. ~—

1 , . .
. ‘ 21 ’ v . i -

3 .
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.throughout the school system. They will be clustered within certain schools.
Numerous s¢holars, haV& raised an issue in thls regard that is critical to the

objective of these conferences; but it is a perspective that has dﬁt been’

% ) CL -
ineluded }here. Many claim simply that the schools’are doing exactly what the
. I > . - -

g

* schools are supppsed to do. .The schools are preparing people for their niches in

- - LI
’

a stratified soci.e\t'y.

¥
1

The role of school system in rural Mississippi is not necessarily to get its
studedts to rise to a nigher socio-econonmic strata. It's designed to give them

the impression that they have the &hance to go up the ladder, so that when they

don't, they will settle in normally to their sharecropping or similar task. The

schools play a role in maintaining stratification within soeiety. Schools
’ ' ”

"succeed" very well in doing that . They ard not failing in meeting the Estual

objectivé. The goals of a lot of kids, within those school districts, are quite

different frem the goals those gchool districts set. If we realiyﬁare serious -

4
.

about doidg something about gettiné everybody to read, that's the pqﬁﬁlf? we hqve'

e %

to deal with.
S : ‘ . .
Samuels pointed out that we aleady can teach kids to read;,’we already have

td - » ’

the tools to do it, and we are nof doing it.» I think the reason is that the

"o Y

primar?'objectiye of the schools is not literacy; the objective is to maintain

social stratification.
e . 5

s

People who-should have been invited to the conference to deal with that

*
©

problem are Michael Katz (a historian) Carney (a historian), Paul”Lanter, and .
B

Samuel Bowles (an economist). 'Theg haveyall written extensively on this problem.
Goodman should be invited back, I//ﬁ{nk he is addressini‘this problem also. I
would also include Norman Balbanijzl an'cdubational technologist, who spent time

in Cuba and thereby knowledgeab.

about hpw a poor underdeveloped country could
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quickly end illiteracy after a socialist revolution.

.

SAMUELS: When I began ny talkf.l said there was one group that I. thought\ might
p
‘have been invited to this @bn?érence people in organizational change, They

would be able to- help us br*ng about the kinds of changes in schools that I have

been referring to. They are not reading people, but they are the kinds of people
L] . } & .
who know something about how to get successful programs in reading transferréd
from one'location into another:

BATEMAN: I don*t know whether this is true or not, but possibly if we turned the
matter over to the courts, then the question of why the schools aren' t teaching
children to read would no longer mattér The question then would be "What is the

most efficient way to enable the: schools to do wha* the courts have mandated they

must do?"

»

. J
So I go back and forth between being very curious about why we refuse to

teach kids to read, when, in facg, Wwe do know how, and being ver&.impatient with

myself for being so academic about it. I tell myself, "Get on with suing the

, .
schools."

) , : . B ’

HOLLAND: Speaker requested that his comments be deleted. , ) (.

! [3

HARRISON: The first day I asked Dr. Chall whether we were really interested in
Ithis reading problem, and she gave-me a long dissertation about why we are here.
;Abought some of it, bdt non‘I, too, am wondering qhy we’are reeily here, bLecause
we already have the solutions. I wonder if we just really need.to get to the

business of implementing them.

-
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’ . r
When I heard the first speaker, I felt very comfortable with my “siides and

April 18--A.M.

everything else. I-have avYlot of work to do,there. I.feel that I can take a lot
./

back with me from what Dr,. Beck anh others have said. She gave us & 1lot K

things that can really be used in a classroom.

With Chall, I wonder if we need all of that decoding. I think we need s me/(

. School. But I am more inclined to agree with br. Goodﬁan on his functional’
aspect. I thinﬁ « the childreq'néed to be taught from that angle. But I

somewhat with him, because I think we‘can't control the environment, so

say let's not do anything about it. I think we neeh\f?me of wha§‘7

- talking about,
' : ) \ "¢ . ¢ /
I think that we need a littlé help .as practitioners in two very Specilal

coupled with what Ken ib talking about. /
~ . \ " -

1

. o
areas. But first I think you need to get Dr. Goodman and some others’ to give us
< hd /

some modelsAfor observing, monitoping, and doing the kinds of things %e believes
. i - f

! ‘

in, coupled with what Jearmne said abdut the néed for decoding./ We need the

skills, but we also need a set of guidglines a practitioﬁer can us@ to decide
. / .

Y

- ¢
when to do this or that or how to put it together. I don't think we addressed

ourselves to this at this coﬁférgnce. I think we talked about the decoding on

.one side and the functional readigg on the other side, but we never did reéliy

/put them together. And this is what we need to do in the classroon.

I think {t's a utopia that you are talking about, Ken, and I would" 1ike to.

: "regch that utopia. . ¢ , : .
: T
’ . | & . :
T also see some other .factors that Dr. .Gordon brought out, home . factors.

<

‘ Jay, I think you “brought some of thq;e/gut too. We hav§ parents who say that

_because they don't see a lot of decoding in the classroom, in the ghetto, maybe

4
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their :kids are not éetting what other kids have. They're thinking, "Maybe this

is what we need, because we want to functi®n like them." -

. »

other hand, we are saying that we need what Ken is talking about, so
. I _
two of them operating almost at the Same time. But we néed some
o _

e

On the

we need

models, s:;e that will have _been tested.

.

I thiink that Venezky might have something that can help us in this, as he

deve;ops Qings in his area.

e y

I have gotten a lot out of this conference. I came.here with the idea that
what was happening wasn't good. I was going to try something, because.l knew
decoding, by itself, wasn't the answer and just functional reading wasn't it

éitheﬁ, so.I tried to put it together in my own way. - . : ’.

N a
.

I‘am going back now, because I dop't likQFZLe baﬁgl method, and I don;t like
éll of what Ken is .proposing, so I am going to try to come up ﬁith something that
is furfctional and workable in my situation and, maybe, this can be a model for

¢

other areas, .

5
»

Because I think we need to take a look at proérams that are ’really getting
(lthings‘ over to boys and girls and dré@ from those .programs thingﬁ that are good.

I missed that a%little bit here, and I don"t know if it was by design or what.

RESNICK: Qéll, let me comment on that. There wére many possiblé\ things to
include. I thought it would, probably not  be useful to disduss problems eof
organizational dynamics--I don't know what else to call it-~at the séme time as
we tried to discuss the details of what peoﬁle dofwhen they read and éhe fine

grain of the pedagogy of our work.

| 2

Ln




<

- doing that, but, at least, we will not go aw
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' gut ;t)£2;>with.reluctance that Phyllis and I left out éome}'of' the things

you are talking about.

+
——

HARRISON: What. is tﬁ%ﬁ%pplicatlon, thought? What we say can stay in this room,

' "" i s J -
fé‘ . *
le somehow t t of h . ’
185, e get fooqup of hege, . .

‘

-

- - . .f,t_ . - 8 *
REENICK: There is some thought about‘'the fact that it would be nice ' to address

T \\: \ .
the issue‘of institutional organization, so that we don't have what»I would call
_;gggtgngl llzteracy, which I think we have in the same Wway that " we haye

structural unemployment in this society. For that, we would have to get the

appropriate groups of people together, and I hope it's something we can do later.* F

.o

It was a conscious decision not to make it part, in a scholarly way, of this set

of meetings. I am glad it has come zﬁp though, and I hope it comes up over and

over ‘again, so that in the record that we leave behind, we make it clear that we .

do understand that those aspects are important. We won't solve the problem by .

-

. ‘ i,
believing that just by having made

our pronouncements, we are golpg to changg the world. o K b

L3

HARRISON: I wish that you and othérs could really come into a situation and work

“on the scene and develop some of your ideas. I get a feeling that when you work

‘ /
in your laboratory, you are really getting your own stuff together, going around

and arouhd in the same circle. Maybe if you could See things from a different

0

aﬁgle, you would come up with something that is really good. e

-
g -

”

P .

'

BLOCK I want to address two points of concern. The first one is a difficult .

problem that I haven't really thought through, yet, so I will just sort oé throw /'

*

it out. It has to do with the nature of suppOrting evidence to be used for
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makigg ddvelopers' ‘decisions when you de81gn a reading program or when you are

-t

/\ a2
designing a condition of learning for* reading. We do have a knowledge,base from

basic and semi-applied kinds of researop in the'Ed. .Psych. journals and some of

s ‘ ~ . 4

the reading publtications, but we are'nevég quite sure the current‘knowléage base

‘

is 'relevant, or to what degree it is relevant, to our development problem. That

suggests:the need for some decision-oriented research, forgulated directly in‘the»

°

contént. of the kinds of decisions that teachers and program developers need to

make. . - . .
. .

)

I haven't done®any kind of survey wh}re I could extract instructional

. | .
prescriptions that might come from the mere ba81c'research and compare them to
the decision points in actual 1nstructional practice, but it seems to me that's a

kind of gap that needs to be bridged. ’ ) ’ ¥

»
. -
* ‘ +
a .

The second point of concern is im relation to Jay's comments regarding eLe
‘fact ety fprocesses charge as a function of task conditions. I think that I
would like to see us becoming able to move beyond that”at the present time -tq a
point qher@ you can saf that you can have ‘ene set of task conditions in whicn you
hrave these kinds of piocesSes and \another set in which- the processes\ are
qualitatively' différent. I think the questions that need to be looked at are:

-~

Hhich set are optimal ’pr which condit#ons, and how do you get the child to adapt

2

this processing, how do you get him to make the decision as to how he should
process something So that the outcome is appropriate to the task demands? That¥

where I would like to sort of see that notion moving, and perhaps it is doing

1 Yy

that to some extent in Chuck's research with the contrasting analyses.-

, “
. ’
*
- . .

’ f o

-

SAMUELS: Can you give me an example? ’

I
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¢

Well, I can only cite sbellingﬂ For, gxazuple, you ask a child %o qu}l a

BLOCK:

she gan directly recall that word

word. Now, the child has to krow whether he or

Qrom his or her memory, or whether the  task requirés going thrdugh a more

conscious kind “of crial and error procedurg, where the ‘child urltes the ‘word a

couple of times and then tries to recogrize it. Now, how do we deVelop that

- S :
- consciousness, and that
- ﬁ‘. .
simple example;

abiiity to make Uhose decisions? I have noted a very

get more complex when you ~gonsider ‘ahaptation of
r

uou*d like to see cot only Wwhat the nrocesses

things

comprenension processes. But I

are, but when certain sets need to be dcne, and hcw the kid is able to &axe those

- SaT,

wy “
@ %

“ .

decisions correctly.

A\

RESNICK: Lillian, I-feel cbl;ged to set th° reco”d straight by saying that the

last 1laboratcry,. in a pure ‘sense, that I vas in &Fs a tenth grade chemlsury
¢

laboratory, and we didn't gzet along well then.

~

I do spend a lot of time. - s

v

GORDON: Karen, that was. one of the prcblems a grcup of us were trying to address

when we looked at .Shep's wWork.

methodolcgy may be futile.y I think this is probably a point where human judgment

comes where one 1coks.ét a variety of piecés of data, and begins to try'to

in,

aggregate the inferences Irom -those various detapools to arrive at a conclusion.
¢

* ot L n
RESNICK: Well, I would like to declare this first “session of“bhe confergnce
<~ ’ . . - ’ ‘
officially closed. SR TN

4 . -
[} .
- . . hd . *

" CONFERENCE CONCLUDED

"894 .

So class"ooms are the places that

I think the search for a definitive research

Q - N
. - R .
. .
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