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1970'5, eexlsm has emerge as an issue in American education, Sexism
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sex. The American school, since its beginning, has been given the <.
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. the school has been'reflecting the society that maintains it.
FPeninists argue that. sdho 1ls must now take a more decisive role jn
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SEXISM: NEW ISSUE IN AMERICAN EDUCATION

The past decade has seen a rebirth of American feminism, dor-
mant-since 1920\(vﬁen the Nineteenth Amendment was ratified
and granted women the right to vote. In the wake of this women’s
movement of the 1960s and .*70s, sexism - has emerged as an
issue in American education. : ” ; o
As it was first used, the term sexism meant discrimination
* against one sex, women. Today, the term has been broadened to
describe rigidly prescribed and thereby limiting roles for either .
sex.. . .
* Today’s feminists, like the suffragettes of the njneteenth
century, exhibit a spectrum of attitudes ranging from conserva- .
tives intent on legislative change to improve the statis of women
* "to radicals who hope to revolutionizg..the whole of American_,
'society. ‘But regardless of political persuasion within the women’s
movement, all neofeminists have agreed on one thing: sex-typing
and socialization protésdes that relegate women to the home or
to menial tasks in the fabor force feverely deter the American
woman from becoming a functionally competent and autonomous
human being. Thus, feminists quickly scrutinized the American
school as an important agency of socialization.
The American school, since its beginning, has been charged.
with responsibilify for teaching attitudes and values and for
preparing ‘youngsters for successful personal, occypational,
and social adjustment. Paying lip service to “equal opportunity
“for all,” the school does, in fact, carry out its charge in part by
preparing’ boys and girls for traditional sex roles. Many would
“argue that, in doing this, the school merely reflects the society
" that maintains it. Feminists have countered that schools now must-
take a more decisive role in shaping society in new and"truly
egalitarian directions that will guarantee full persofihood for
. i\{érv child, male or female. . ‘
G

.




rd
e

1S THE SCHOOL ALONE TO BLAME?

o what extent does the school perpetuate rigid sex roles?
s And what should we, as concerned parents or edutators, be doing 1
about it? To answer such, question’s, we must look first at otheg
causal factars, ‘ . !
Whether sex differences in *behavior exist is not questioned.-’
The words “tomboy” and “sissy”. attest to this,” describing whay, .
the American culture perceives as sex-inappropriate, behaviofy' !
“Real boys” act one way, and “real girls” act'another. wie®
Explanatory modgs for such behavioral differences vary, howd”," ’
ever, in ascribing them t6 one of three things: innate psychological,” -
differences, innate physiological or biological differences,™aY .
social processes of socialization and social controls. PN
o ale: . . c 1.
Theosies of innate psychological differences, such as those_pro- .
pounded, by Sigmundsfreud and Erik Erikse&'- actually- are ot - <,
theories but belief systems. Because of their circularity, they can- ~ ™
not be verified. In other words, no solid_evidence.indicates that.
men and women are born with psychological differepces that '
cause them to behave in different ways. t ‘ . “; Y
While the notion of an evolutionary genetic'difference'alsé%’-;”‘;
lacks solid scientific support, some evideénce, largely from studies™ "~ s
of lower .animals, suggests that hormones cause behavioral differ- .
encet. Jerome Kagan also identifigg behavioral differences in | <
v very young male and female humar, such as a slight tendenty
among females to display fear and anxiety more frequentlylind - 3
more intensely than males, and to show a stronger tendency to
withdraw. He hypothesizes that the earliér a behavioral difference
.appears, the more likely biological factors. influénce it, but he
. quphasizes that biological diffeienge; thus'f'ar identified \qo ,’not o
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* greatly affect the kinds of social and yocatno%al roles men and
women should assume in our society.

Meanwhile, other researchers, through studies of false herma-
" phrodites or children whose true sex gender 1s misjudged. at birth,
have provided strong evidenge against the physiological theory as
a total explanation of sex differences. Hotmones should, in
theory, make the true sex known, yet, children think of them-
selves as whatever they were labeled at birth, and this idenuty
controls their behavior. Moreover, afteg_age 3 or 4, it seems to be
impossible to reverse a child’s sex identity without severe psy-
chological repercussions. .

Margaret Mead worked with three South Pacific cultures. the
Arapesh, who cultivate gentle, affectignate, generous dispositions
in all thewr children, the Mundugumor;, who socialize boys and
girls alike to be “competitive, aggressive, and 2independent,
and the Tchambul, who stylize behavior by sex, with women
earning the tribe’s sustenance while the men adorn themselves
and theis sacred objects. These studies lend further support to the
idea that sex-role norms are not solely explained by innate
physiological*differences.

In fact, G. P. Murdock, in an anthropglogical study 8 rhore
than 200 cultures, discovered that the only jobs performed exclu-
sively by men in all cultures were hunting animals and pursuing
sea mammals. Cultural assignment seems to dictate whjch sex
does what task, not the nature of the task or differing bi foglcal
endowments of males and females. -~

v .




ROLE OF PARENTS {

Studies such as these make it clear that social ,processes .play a
part in determining sex-differentiated behavior,within a given
society. But it still is difficult to isolate the role of the school fro
that played by other socializing institutions, such as the family,
the mass media, and models in the culture at large. ;
Much discussion in the past has focuseq on parental responsi-
bility for assumed sex differences of males and ferales in) such
areas’as cognitive style. . ~/
David Lynn, for instance, relates it to the task of the young
child in achieving 4 s%:’-ggle identification. Because t?mother

or some female caretaker is generally .at hand, he lillens ‘the
female’s task to rote l@arning of a lesson, with explordtion and .
goal seeking minimized or omitted. Thus, he hypothesizes, the
female -early develops a cognjtive style that eventually makes
her better than male peers at rote memory; verbal fluency, and
language usage. However, Lynn likens the male task of learning
a masculine role identification to the learning. problem, which
demands exploration and goal seeking bgfore the solution be-
comes-glear, because males have to idewtif with a culturally
defined fole. This role is imposed, for the mg){ part, by mothers
and female teachers through a system of rewards and punish-
ments. Therefore, Lynn suggests, boys get early practice at
ignoring ‘irrelevant cues and isolating significant ones, and, they
develop 4 coghitive style that makes them more apt at prpblem
solving gﬁg""dsing analytig skills. Lynn’s hypothesis,, while intui-
tively reasonable, lacks solid empirical documentation.

" Eleanor Maccoby, on the other hand, has suggested .that
the difference in cognitiye style stems from child-rearing prac-.
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tices that give b}ys earlier and greater independence. Such early
independence has been demonstrated by H. A. Witkin to directly
affect spatial ability In teems of spatial ability, women have been
shown to be more field dependent, which means they are less
_able to ignore the total visual context when performing tasks
such as finding embpddkd figures. Maccoby believes that this
field _degendence indicates that females do not, on the whole,
think, 3 afalytically as males because of the culturally assigned
dependency role given them as youngsters in our society.

. But more regently, Maccoby and Jacklin, after a review of
some 2,000 books and articles, concluded that boys are not en-
couraged towards greatdr independence than girls. They also
found no evidence thay the sexes differ in analytic or rote learn-
ing abilities In fact, they discoyered that only four sex differ-,

* - erices are well established by research. greater agression, visual-
spatial ability, and mfathematical)ability perhaps as a consequence
of more visual-spatial abilityio boys, and g%eate( verbal abil
n gurls In addition, they found surprising' simNarity in ch{ld-
rearing-practices for boys and girls. Both sexes a
treited with equal affection'in the early years, bo ere ef-
couraged to be independent and discouraged from depen ncy,
and_aggression seemed to garner no greater approval from par-
ents of boys than from parents of girls. Maccoby and Jacklin did
find that parens handled and played with boys more roughly,
and gave them more praise and more punishment. This was -
particularly frue of fathers, who actively discouraged their sons’
interests in feminine toys, activities, or apparel.
$ince child:rearing practices seemgo similar for boys and girls,
it appearsthat direct shaping by parents does not account com- .
> pletely for sex-typed behavior in the young. Imitation and rein-
forcement apparently play a role, but so, it seems, do medels
from a yariety of nonparental sources, which the child uses to

construct generalizations about sex-appropriate behavior. .

Parents do seem to have higher expectations for boys than
for girk, and .this probably is-a factor causing proportionally
fewer girls to g3 on to college-and to have careers, a fact well-

" documented by college statistics,

Parental expectations, subtly or overtly communicated, also
may be a factok influencing the way g feel about showing
tflmir intelligence JohmxHollender in 1972 found a negative rela-
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tionship between high grades and social self-esteem scores for
high school females, but riot for males. He suggested that,fe-
" fales feel ‘uncomfortable about academic achievement because
this'is. not society's idea of appropriate sex-role behavios,*

M. C. Shaw and J. T. McCuen, meanwhile, have gat#ered data
showing that gurls wha were underachievers in high school
usually_began to underachieve at‘the onset of puberty. For boys,
underachievement in high sthook usually started earlier. The re-
searchers hypothesized that the achievement drop-off among girls
" as they ,reached matunty was linked to the adult female sex
?; In other words, fot female Amencans it’'s not smart to be

art.
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r society holds stereotypic images”

P fnore often
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Aruitoxt provided by Eic: ~

of the achieving male and the nurturant female. These images axe
purveyed not only by parents, but also by the mass media; as*
Betty Friedan first noted iri 1963., o, :

; Although thé situation has ,in\xproved since 1963, a survey ih
1974 “of 350 television commercials indicated that many sfill
pushed the cliché that the ultimate achievement in womanhood

was providing a clean shirt and a hot meal: Reportipg on the

" “survey, Joan. Levine, president and créatiye director of aslos
Angeles advertising agency, noted’ that women wanted to be
showh having.a choice. Instead, they have beén’ depicted primarily
in two toles: sex object and housewife. c-
_.Commercial manufacturers of childreh’ toys are another case
in point. Janet Léver and Louis Goodman discovered in 1978

~ ¢

for example, that three out|\ of four chemistry sets ‘pictured only’

boys on the boxops; none pictured girls alone. .,
But manufacturers and advertisers, like parents and schools,
_seem merely to reflec?ex roles,accepted by the culture at latge.
. Vigginia.O'Léary, in,a"1974 review of r‘esear)éh on-attjtydinal bar-
) ri?rgs to occupational «aspirations .in women, noted that most
people, regardless of age education, religion, sex, or marital
status.>ascribed competen€y charactéristics to men. These ip-
. clude ‘sich Jquakties as objectivity, decision-making ability, and
businesg skill. Wapen, or}\the other hand, are seen as’ having
traits in a gﬁrmth-xr‘ess' . cluster, including such things -
.~ as social graces and emgtionat suppagi—* e ‘

ails gén vl thought to Be masculine also- aré
cidlly desiralffthan thosat dught to be feminine
. S 2 / —\ .
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has been shown by Inge Broverman and colleagues. In this study,
~ three matched “groups of clinical psychologists, psychiatnsts, artd
social workers, including both males and females, were given
identical lists of bi-polar traits.. ‘One group was asked to choose
traits ~characterizing healthy males, a second group chose traits
characterizing healthy females, and. the third group chose traits.
Qf the healthy adult of unspecified sex. The traits listed for* the
clinically healthy male and healthy adult were identical, and
totally different from those listed for the chnigally healthy female.
-~

.




. DIRE CONSEGUENCES

~

- We generally assume, in this so?iety, that children are better
off if they conform to the prevailing sex-role stereotypes, Yet
* severdl? studies indicate that a high degree of sex-appropriate
behavior does not necessarily enhance aitd may even retard psy-
chological and social adjustment of either males or females.
And, in terms of intellectual performance, boys and girls who are
.less sex typed have been found to have higher overall intelli-
,gence, spattal ability, and creativity.
Knowihg the traits soaety stereotypically ascribes to females,
it should be no surprise to learn that girls, in general, have a
more negative self-concept than boys. Philip Goldberg, for ex-
ample, found that college women had a clear tendency to down-
grade the work of professnonals of their own sex, even when these
professlonals were in traditionally female fields such as home
economics. Given an authoritative article supposedly written by a ~
woman compared to the same article supposedly written by a
man, both men and wonieg.of college age profess more confi-
dence in the article by the :
Females also react dif erelntly than males to success and
failure. Doris Entwisle and Ellen .Greenberger found that ninth-
grade boys considered acadeémic success a result of their own ..
efforts, while they blamed failure on bad luck or other outside
causes. Girls, on the other hand, blame themselves for failure
but attribute success to, outs’ de causes or luck. .
' Matina Horner found a “motive to avoid success’” among col-
lege women when they were faced with achievement in tradi-
Yionally masculine fields. She thinks this may be caused by ex-
pecfatuons of ne&tl’ye consequences, such as social rejection or

’
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feelings of being unfeminine. Although her studies have been
criticized for questionable rehability, this motive to. avoid success
may be verified eventually. If it exists, it certainly would seem to:
be a deterrent to achievement-directed behavior among women.
Grace Baruch, replicating Horner's work with fifth-graders, found
the motve to avoid success existing in girls .of that young age.

Meanwhile, boys seem to have a harder time adjusting to their
role demands as adolescents and young adults, based on evidence
such as rates of referral to child guidance centers, delinquency
rates, and recent studies of educational underachievement in the
gifted showing such underachtevement twice as frequent among
boys as girls.

Ruth Hartley interviewed forty-one males, eight- -and eleven-
year-olds, and discovered that boys thought they were, supposed
to be able to fight, be athletic, run fast, play rough, be smart,
know what girls don’t know, know how to stay out of trouble,
be noisy, get dirty, be naughty,|aid not cry or be softies. To
answer why boys try to fill this’ demanding role, Hartley asked
them how, they viewed girls. She found that girls were seen as
having to° stay close to home, be clean, play quietly, be often
afraid, cry when scared or hurt, spend a lot of time playing with
dolls, and learn to cook, sew, and take care of children.

These same boys saw adult women as indecisive, afraid of
many things, fussing, tired a Tot, needing someone to help. them,
squeamish about blood, not knowing how to handle emergencies,
unable, to do dangerous things, dying more easily than men, net
very intelligent, having to clean up household messes, and being
sad more often than men., What b'oy in his right mind, Hartley
asked, would not give his all to escape this alterative—despite
the toli the difficult “male” role seems to impose?

, Studies of children’s vocational aspirations indicate that chil-
. dren learn quite early what roles society expects of them. Lynne

fglitzin, jn a study of 290 fifth-graders, for instance, found that
. bothj&? and girls demonstrated sex stereotyping in their views

of cdreer and employment patterns, social roles in home and
family, and their own expected lives as adults. Perhaps even more
significant was that children with working mothers—especnally <
girls—had mor€ liberal views on roles of men and womien in
‘society Role models are essential to show young female children
how to combine mayﬁgage and work life satisfactorily, as O’Leary"s

[mc C %14
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review of research on barriers to occupational aSplfatlonS in
women clearly showed. .

From research studies such as these, it seems obvious that
. perpetuann of the status quo in rigsd and traditional sex-role
expectations s repressive for members of both sexes, inhibiting
both boys and girls from achieving full psychological and intel-
lectual capabilities. While society in general seems to espouse
these sex roles, we Stl" _must ask what part the school plays in
perpetuating sexism by forcmg youngsters into such ngldly de-
fined roles

. °
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SEXISM IN CURRICULAR MATERIALS

Loy e

»
F or o‘ne:}ﬁng, as educators we are all guilty of using materials
‘that limit ehildren from attaining their full potential.
" Sexism in children’s books first became a public issue in Octo-
" ber, 1970, when the Feminist Collective on Children’s Media con-
" fronted 160 authors, publishers, and other members of the chil-
dréfi’s book world wit\h some findings. They cited resultsyof'a
six-month study of lasakyeaders from fifteen major series, done
by thirty! New Jersey women, who found that boys turned up in
these readers as energetic, actjve, and resourceful, while girls
were depicted as passive, intellectually limited, and fearful.
*Two later, more limited studies, one by Ramona Frasher and

Annabelle Walker, anothef by Dianne Graebner, produced similar

findings. Male main characters continued to outnumber female
-main_charactérs by sizeable ratios. Men were shown in a wide
variety of adult occupations while women were most often as-
signed the trgditional female role, despite the fact that onesthird
of today’s labor force is composed of women, many of them
mothers of school-aged children."Men_and boys ¢8tnumbered
women’ and girls by wide margins in illustrations. Rarely did
a picture appear of a girl in slacks, a mother driving a car that
also was occupied by an adult male, or a boy crying, swriting, or
*reading. The books contained both subtle sexism, with few or no
biographigs.f~famous women,,for example, amd blatant sexism,
such as the boys’ response to Smart Annabelle in one story: “We

don’t mind sharing our ideas with mankind, but you, after all, .

are a girl.” -~

In my own content analysis of two basal geader?" pixblisH’ed._

for third grade in 1972 and 1973,:1 discovered that little_ had
changed. Males’ continued to gqmum‘rper females both in content
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and in illustrations, and a w;de dispanity sull’ exnsted n adult
occupations depicted For instance, one of these shows men in
thirty-seven different occupatibns, whjle«&onaen are shown in six’

' occupations outside the traditional, including canary.vovce traingr
and queen. Another shows men in thirty-nine 'different. occupa-
| tional roles, while women are given five beyond the traditional.
i ballerina, maid, governess, empless, and queen. At a time when
| 40 percent of marned women are members of the country’s
| labor force, the reality presented“by these rea uestion-
‘ able 1 also found both blatant and subtle se: m in story con-
tent A story about the Olympics, for example menthns women

as participants But when participants are discussed, a|| are re-
K ferred to by the pronoun “he,” and all illustrations are of males.
| Most children’s books continue to reflect this sexism innate in
the Engllsh language. In addition-to puns on Wwords like “man-
r\ kind,” or the use of the masculine-orierfted pronoun to sand

™ ‘for both sexes, cogsnder examples such as these from elementary ,
. science textbooks, culled by Llnda Harrison and Richard Passero.
“When you think of man long ago, you probably think of cave-
’ men. . .. Man is a curious animal. He wants to know all about
nature Using a picture test, with children instructed to circle,
all applicable pictures when given sentences us:ng(masculme-
oriented generic nouns and pronouns or, neutral forms of these
Senténces, Harfison and Passero dlscoverqd that third-graders do”
not readily envision both sexes upon presentation of such generic
terms, theugh they do_so when neutral forms are used instead:
We dé not now at what age youngsters develop an intellectual
understandmg of the gener;? use of words such as “mankind,”

‘man-made,” “chairman,” or/“he,” nor what effect direct teach-
ing strategies might have on leveloping such understanding More
and more frequently these days_feminists are proposing, instead,
that the language be changed to.include new and more. neutral
substitutes. Co

Alleen Pace Nilsen blames the Engl|§h language, in part ~for
the steady decrease of illustrations of gifls .and women in chil= .
dren’s picture bogks smm1950 She studied exghiy wunneyaﬁltr
runners-up, for the Caldecott Award, given annually to the out-
standing plcture book pub{;shed in the United States, and decnde(}
_,that many books, pamcula)'ly ‘those about ar’h?nals, wefe domi.
natpd by males bet;aUse the authog w’.’is forced to &hoose bg}ween
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..the masculine and the fem:nine pronoun Authors choose the .
v, “former, Nilsen says, “because 1t 1s easy and he (or she} hds béen .
taught that masculine can .stand for both men and women, al-
Lgough not the other way around.” - .
She also blamed free-lance artists for slanting books toward
' boys. Of the eighty books she studied, ten had girls as Ieadmg'
characters compared to twerity-four with boys. Twelve individ-
ual authors and artists were involved in production of these ten
.books about girls, and mine of the twelve were women,, The three
men all have daughters, leading Nilsen to suggest that perhaps it
J “takes a specnal acquaintance before a-man feels comfortable in
picturing-girls.” o
» She also, credited the decreased depiction of females in chil-
~dren’s books to S‘putmk in1957. This Russian space triumph gen-
erated great contern over the quality of American education,
resulting in a spate of easy-to-read books, almost none of which’
had female main characters, because most remedial reading prob-
lems occur in boys. The exflusion of females then spread to texts /
and trade bogpks, Nilsen #5serts.
in addition, she pomtid an agcusing fipger at ‘the 1961 Na-®
tional Defense Education Act, which gave federal funds to school
” libraries. for purchasing books about science, ‘a field stereotypi-
cally considered more appropriate for males. Thus, according to
Nilsen, malés won in two directidns. in the nonfiction section of .
libraries because they are tHought to be more able than girls, and
i the beginning-to-read books because they are thought to be
fess able than girls. -
A number of content analyses hi? documenteJ sexn(m in

Yy e

" trade books of all kinds, written for chiffiren of all ages. But math
textbooks are no less stereotyped. Marsha Federbush in 1974
tound in story problems girls were generally cooking, sewing,
orwatching, white mothers engaged in variou$ forms of house-

. wifery. She also found story problems intimating that girls lacked
competencein math (“Jane couldn’t figure out how to do . . .,
so John helpgd her”), and'no inclusion of female mathemati-
cians in historical overviews.

L " lamle Frishof, in a study of five widely used social studies
texts for%fementary schools, found essenttally the same pattern.

According to these texts, boys grow up to do some hundred ‘dif-
ferent jobs, compared to th|rty for §en. .

. .
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' Meanwhile, Marion Meade wrote in the New York Times in
3970 “The only word for the feminine image on children’s tele-

~"yiion is crummy,” with cartoon shows the worst offenders. Jane’

. Bergman's more recent analysis of “Sesame Street” suggested
that educational television certainly was not immune to the same
sex-role stereotyping.

My owr rewew of research on sexism in children’s media in
mid-1975 indicated that publishers and producers were beginning
to respond to feminist pressures. Two leading publ:shers of basal
readers had issued editorial guidelines aimed at prodycing
nonsexist matenals, and a third had solicited assistance .ﬁk
feminist groups in developing content ‘for a revision. In trade
books, too, newer puyblications start to show a modernized con-
cept of male and female roles, -characters are being treated as
* individuals rather than as stereotypes. ’

Yet, publishers who responded to feminist pressures encoun-
tered ather problems. Several reviewers say some new books are
didactic tracts, too burdened with a message to be believable.
Selma Lanes pointed out that books showing women and men
doing what few women or men have done in real life were cam-
mendable, because they opened readers’ eyes to the range of
possibilities, but she viewed these as propaganda, noy literaturé.

Looking at the issue from another angle,.Diane Gersoni-
Stavn argued ;hat\ sexual §tereotypmg in children’s books con-

.

-

stituted propaganda\, regardless of the author’s intent, because |

such depictions were accepted by youngsters as reality. But she
saw p);oblems arising from 'the practices of some feminist critics.

improperly isolating quotes from context; ynthmkmg praise for

books that build up girls at the expe boys, abandoning
aesthetic standgrds in ;ud.gmg books, Jnfa:rly criticizing histori-
cal fiction fof showing life “the way it was,” failing to work- for
the upgrading of traditional female roles in children’s books in
addition to seek¥lg expansion of roles (because riot all house-
wives are dreary, djl, ineffectual people),. and blaming authors
and publishers for “an incredible conspiracy of condmomng

. instead of trying to enlighten and change them. -

E
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Despite thé problems, a trend toward nonseXist literature
for children seems definitely gathering strength. Producers of edu-
* catiorfal television for classroom viewing, such as the Agency for
lnstruct:onal Television, also are sh0wmg awareness of the prob-




lem of sex-role stereotypmg,and are makmg conscious efforts
to avoid it. -

Nonetheless, sexist .materials are .mare available today ' than
those depicting males and females in less prescnbed and inflex-
. ible roles. Sexism, then, continues to permeate the wrmal schopl
“curriculum through the- materials  educators are forced to use,
for want of som_ethmg better.
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.. ut the school itself adds oth&g mechanismsé to 'proyiden sex-
srole remforcément Physital education and playground activities'
frequently are segregated,. Some grade schéols experiment ‘with
all-boy. and all-girl’ classes, #ith activities dufferentlated along , |
_traditional, sex-sterectyped lines. . T .
Even unsegregated 'CIasse?&usually condone and. sometimes
even enccurage, the sex-typed activities and interests children
, bring,to sctiool. Seldefh do teachers question why small boys con-
gregate in the.blotk corner or .around” the jungle gym, while
. little Wirls clyster in the doll corner—-—why mlddle-grade boys race
~ for the sgccer field at recess, while gu'ls ’

o

; "tervene to promote dlversmcattq‘ﬁqnd expdey .
4 " terests for both ‘boys amfglrls R “ ° - N
When teachefs separate boys ana'glrls for sedting or Ilmng up,
,they Il attentlon 1o Sex inctidns and sex roles. Sex -fre-
" ‘Quently determines even tl%as ment of classrgom -helpers ’
- ]ame waters the plants, while lwns the prpjector; Paul carnes
the chairs, while Patsy washes th& desk tops. -,
Too seldom do teachers conscipusly usere rce speaker
parent participants who are also effectwe adul® models of >
stereotyped behavior such as the womaf” doctor or the &
ncer. ﬁ .
The authonty structure of the school ltself Jeinforces -t
tional sex rolés. While 85 pef@ent of all elementary school teach--
ers are women, 79 percent of all elemeéhtary school prmapals are
men. Simply by obserying the relative titles of each sex in the

* school, children fearn’ t}e dlffemnt ‘societal expectations, ior men
> and women, . . .
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By high school, boys are counseled into industrial arts and
girls into home economics. Girls are encouraged to prepare for
careers in nursing, teaching, social werk, library work, or ‘secre-
- tarial work. In vocational interest jnventories, the career choices
channel women's responses into traditional or.suBordinate voca-

tional fields.™;" ‘ - s . -
& Teacher/pupil “interaction is another area touched by tradi-
\tional sex typing. Boys are. taught, long before they enter first
grade, to be independent, assertive, and aggressive. Girls, on the
other hand, generally are trained to be passive, ‘obedient, and

conforming. ) .
Because the school traditionally has been concerned with keep-
ing order, which demns{sﬁobedience and conformity, it is not
surprising that in many sttidies boys .make up the gnajority of
teachers’ behavioral problems. Girls are socialized more easily
. into “geodness” and thus are ignored more easily. -

+ Ironically, the, conflict boys receive from the school’s expec-

- tations actually may ‘turn out to be a positive ‘benefit. A large
number of studies indicate that teachers tend to discipline and
{o-praise boys more than girls. Teachers also spend more ipstruc-
tional time with boys. Judith Barwick speculated that a boy

_' learned.in school that he could get attention from his teacher

. and peers for"nonconforming béhavict. Thus, teacher criticism,
a seemingly ‘negative response, actually may lead -boys toward
greater independence, autonomy, and activity. :

. We do not yet have solid research on how teather discipline
and criticism afféct the cognitive styles gnd self-concep‘ts of boys
and girls. In addition, we need experiments_designed to explore
the effects of different curricular patterns. C
for example, speculated that girls, particularly, did not need

- subject-dominated rote learrfing but should be in classrooms
- strégsing open-ended and s‘earchin‘g processes of thought and em- .
"phasizing the central, active“role of the student and choice in-

learning activities. Other “critics question whéther training _in
docility and obedience is geod for anybody, male or female, if
the school is genuinely concerned with facilitating learning. .
» . While the foregoing only cursorily examines the research now
+. pouring forth on the issue.of sexism, it surely indicates that
‘something is awry in American society and, thus, in the schqols

» . thatreflect that society, WHat can we, as educators, do about iti-
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~ TEACHERS NEED TRAINING FOR CHANGE ,
The pnnCnpaI hope or Jmprovement seems to lie with classroom
teachers. While comnrercial textbooks and other materials slowly
improve, the vast majority of books and materials presently avail-
able and in classroom use ¢ontinue to reflect the traditional sex
foles and thinking of a patriarchal socnety, which is’ :estncuve to
students of both sexes.

Thus, the obvious first step would seem to be a change ‘in

sensitize and raise the consciousness of teachers to, the issue and
- the existence of sex@spthe school. '

« Women’s History. Such courses should inelude the history. of
women in American society, a. history largely obliterated, as
Janice Law Trecker has shown, in mést widely Used high school

. and_college history textbooks. If females need réle models to
tause them to aspire, thess models cannot be eraséd completely
or hidden by masculine- one%age patterns. )

Content Analysis. As a secon s, such courses should help
preservice and inservice teachers analyze the content of the text-
books and other materials now used. As awareness of sexist
content develops, e primary teacher will see the necessity for
pausmg in the middle of a reading group to discuss tﬁe reahty of
““Dan is napping, while Pam makes lunch” in this world- .of work-
ing fathers and mothers, where homemaking responsibilities are
being shared more fully. All teachers will see the:need to give
direct instruction on the generic use of male nouns and pronouns.
The middle-grade teacher will see the value of sexist materials
as teaching tools; children at this age can do their own content
2 alnaiyses, in the process Iearnmg valuable critical reading skills..
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teacher training. preservice and inservice courses desngned to .
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Penn State University tock an important step in this direction®
by requiring a course in ethnig children’s literature, for teacher
cerufication i elemehtary education. In this course, students_
ate first exposed tq blftant stereotypes, subtle distortions, .and
omissions in literary references to ethnic groups. Then they work
with a content analysis form for racism and sexism, developed
as a result of & joint PenrvState/Codncil on Intertacial Books for
Children workshop on_racism and sexism in classroom literature.
Jafle Singh, reporting on' the Penn State project, says that the |
goal 1s promoting among teachers “a conscious awareness of the
problems which exist and an attempt to use them, not- avoid them,
to educate in what is in the réal book world and how o cope with

it.” . - : h

Management Techniques. As a third fgeas, preservice and in-
service cSurses for* teachers should emphasize classroom and
school management techniques to avoid sexism. Betause sex-role
stereotypes are pervasive and generally taken for granted, con-
scnon!knes's-raising actjvities might help teachers gnderstand ways
. they influence and 3press their*students witlﬂxist ideas and
behavior. .. . .

Curriculum Reform Finally, because teachers’ probably are at
their best when they can organize and control the curriculum
within set guidelines, preservice and insgrvice courses should
focus on teacher-directed iculum reform. That is, teachers
should get help in“organizing®hits to use with their own studets,
units they might later, ey out and evaluate, perhaps in the pres-
ence of observers. Together, teachers can learn to fjad, devel’op.,
and share new materials and methods fot obliterafing se:ﬁn n
curriculhmjontentvor, in éven more dnrect’teacl’;mg strategies,
for promoting a conscious "awareness of sexism among thefr
students.

°
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Such a diréct teachmg sﬂ'ategy as been a part of the middle- . '

ggg'e social studies cyrriculum at University Ebememary School .
oomington, lndlana, since 1970, whq@l American women were
* noting the flftaetluanmversary of t mission to, the voting
bogth. Ruml?mr a nine-week interval udy of Women hqs
had as.its_gadl the sensitizing of childréﬁ“to prablers of. sexism
American society in the shope of openmgh‘lhe door to full per-
sonhﬂod for_at least some -of them. Thgw ctives of this unit
.are: to Iexﬁ the | history ,of wo ége, 1o become -

" fan liar with famous women from hlstory to, become aware “of
the role problems of women today in joby, social life, marriage,

an %lly, to become famitiar with current 1s'§ues and’leaders in
thg¥women’s moyvement; and to look at one’s attitudes about sex

roless '

The Umversnsy’%\ool teaching trategyflh\z fallen naturally

mto tvb sectien ays a_hitorical dation by focus-
dg(ﬁm the suffrage \m nt;7and the se}ond examines the’

¢ emporan;y w’gmen,s movement. We used basic teacher-written
- readmgs in fieu”of te bvious reasons. Those dealing
a ment have been taken primarily from
ed¥or Flexner’s co prehenslve history, Cenpury of Struggle, and

, P&tticoat Politics: How

. We have modified or

S 3§’s movement as new

ones have becorq,e available; those présently used draw heavily

- on information on the status Jof women rom Time’s March 20,

72, iss
o %n a dlt(fom to read’ng the- basnc Eagrﬁls, the chlldren l‘e

EMC
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search and identify a number of famous women from a list of
more than fifty, ranging from the gentle Lucretia Mott and that
strong and strident mouthpiece for”her_sex, Sojourner Truth,
to contemparartes. like Indira Gandhi, Sh|r|ey Chisholm, Gloria
Steinem, and Betty Friédan. Difficulty encountered in locating
information: on these women, even those long-deceased, makes
pupils aware of the’ ‘neglect with which women have been treated
in the compiling and editing of encyclopedlas and other resource
- materials..
Each child also tompletes a glossary of terms applicable to the;
> unit, including ltfms such as sexlsm " “feminist,” “stereotype,”
“socialization,” “sex typmg,” and” “nuclear family.” Again, dif-
ficulties encountered in locating definitions lead to discussion of
ways language constantly is shaped and changed by social in-
novations. We find this a good time, too, to look at ways, lan-
guage subtly expresses society’ssview of males and females.
We also &ncourage each pupil to choose and read at least one
. biography or autobiography about a famous woman. Students
who read biographies about the same woman, wyitten by different
authors, are asked to compate factual information ipresented. Be-
. cause d|screpanc1es frequently occur, studénts become aware of .
the authors’ research sources, documentation; and objectuthy—-'
all important critical reading skills.

A child whé goes this far has laid the foundation for further,
mdependent study. Projects deal with a variety of topics, using
the elementary school and the community as classroom resources.

. Often, ‘critical reading skills glay a part in this independent

. study Many youngsters, for example, choose to analyze depic-
. ' *%tion of males and females in the children’s literature they read
g fot' their language arts classes. It would be difficult to count the
‘times a pupil has presented a_novel, carefully marked with a_

0 scrap of paper or' a, folded K'leenex, triumphantly remarkmg,
“P've found another example of sexism in my book.”*When chil-

dren are sensitized to readmg perceptively and critically, books

* - “now decried by women’s organizations become valuable é¢lass-
’ room tools and the ‘need for 'weeding Ilbrary collections di-

minishes. .-

Other pupils may elect to study depiction of men and % women

. in magazine, radio, or, television advertisements. Some ‘may ex-

lamme basal readers used .in Umversny School’s primary grades
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in Lterms of sexist content. Others have analyzed portrayals
of men and women in other media, for example, in children’s
cartooh television shows or family situation comedies, in comic
strips or syndicated cartoon serips, or in’ the lyrics of popular *
songs. . .
Some have developed and presented bibliographies of bodks - a
about women available in the school or county librajes. Others
-have prepared written research reports on aspects of the suffrage
‘movement or done comparative studies of prejudife toward
women and toward blacks. Or they have surveyed attitudes of
University School children at other grade levels toward working .
mothers, preparing charts of their findings. L '
We encourage pupils to interview influential caréer women
in the community, asking questions such as: “How did you be-
come interested in your career? How did your family feel about
your .going into this kind of work? What obstlcilies did you have
to overcome? Do you feel there has been discr minatjon ‘agajnst  *
you in terms of salary, advancément, increasing responsibility?. ~
Are you married? If so, does your work interfere with your
- family lifet Do you recommend fhat other girls follow yout
. foatsteps?” T 5,
—«_- - Other options for independent projects include writing plays’
' or poem¥ based on material from the stady of women, syrvey-

N

ing" girls in first and fourth grades ‘to detect a shift in career
plans or a change in favorite school subjects, finding quotations ,
from famous women and explaining theirmeaning and signifi-
cance, or writing a proposal for a children’s television program or
book that gives a constructive view of women. :
This list does not exhaust the possibilities. Each year our chil-~
_ dren have come up with creative projects. of their own devising.
Once a child whose mother. had told, her, “Blackigwomen don’t
have tinie to be involved in women’s liberation; we haye to get
S the. black race libarated,” decided to find out if other. black k
« - women shared her mother’s views. So she made up a question- ,
naire and mailed it to twenty-two black women—reldtives,
friends, and three _congresswomen;—sending each respondent four
extra- questionnaires to share with .friends. From the fifty-three
questionnaires returned, she made some interesting discoveries:
. Most women in this study thought they had been more discrimi-

B
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o nated against by being black than by being women, but 87 percent
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. »also thought that black women should be”involved 'in -women's
rights. . . R .
Thréé years ago one athletic girl elected to sigh 4ip for the
local Boys’ Club soccer Ieag‘qg’. Her, action. initially drew 'outrage
~from male classroom peers. Later they conceded thit Dian, lone: - .
female jn a‘family of four children, ‘was a good spccer player
d might be a gepuine asset 19 a team. The Boys’ Club, predict- .
did riot agree, and Dian“événtually turned in a report on her
expetience, including her eventual dismissal from the team. S
In heNown words, “Not éetting into Boys’ Club soccet “isn’t .
sthat bad,“e%en though 1 plarr to write & letter to Judge .Randy + - °
Bridges about\it. But | can now understahd how the women felt
when they’ didly't-haye the right to vore, The boys say fo o a "»
Girls’ Club, bus: snave never really got'one” started jn Indi-' ~
ana.”, For Dian, and for her ,classmai’es,;t}mis.was a vivid con-
sciousness-faisig.experience." S PR
Other studénts have -ahalyzed science and math textbooks,
#:created .games based, on ~identjfying famous(women, surveyed
children at different ages regarding the satisfAction they feel being
boys or girls, and made classroom displays of Books .approved by
the: Feministéon Children’s Media Yom the 1977 bibliography,
Little.Miss Muffet Fights Back. . T )
For the past, thrée ‘years, with the tielp of studént teachers,
groups of fifth-graders at University School have been encouraged
to play Psychology’ Today’s simulation role-reversal- game, “Wi o
man/Man.’*One boy, wrgte in his evaluation, of this experience; ~- .
“Now | see what it’s tke't0 be a woman. I think thats wrong e
*A gitl commented, “I'thifik this game has a strong poimt to ..
it."This game shows ail the advantages and unadvantages o’f'th_e:
man and woman both. This game Nas gofttnme so\ frustrated;®
both when | was a-man and woman. It is"a very -educationial«..
game.”- = . N - T

N
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, One way we have mmated the study of 1 women is by h‘a’ngmg
colorful posterboard signs_from the chssroom ceiling, containing
. comrtiorr dichés: Big bdys don’t cry. “They, never ask a girl, what
she wants to be when she gmws up,. A pretty girl is like a metody
Wamen’s worT( is never done. After 29 a womarf is over the Hilk
.~ 1t's @ man’s woild._She’s nothing, but a dumb blondé. There’s
-, Lmore. d:ffen;ence between a male and a female than between a -
‘horse chestnut and a cheStnm horse And so om, gd mﬁnltumf~
. We alsa have hung brightly co!ored female biological signs on
wfncﬁ are pnnted names of famous’ women, past and present, !
When our.stud'y of ‘the suffrage moyement is Gnder ‘way,
some teachers find it iun _to dress.jin appropnare garb to delwer

) suff;agettes. The children guess identities and revel at seeing _
‘their teachers clad in, poke bonne;s, shawls “and &d-fashnoned
.spectacles. 7. e

Often University S?;hool Prmcnpal Qavzd Rowrand a humamst
‘who, peh es’ip genuine freedom for all, has consented 16 par-
tnc:pate in & series of role-playmg vighettes to introduce the
second half.of the study. in this endeavor. he takes the part of the”
personnel .man who asks’ the fefnale Harvard Business . School
_gtaduate, “Cdn you type?” or thﬁewspaper editor who tells
the newlywed Phi Beta Kappa journalism “graduate, “Vll tell
you vzhat~nf you’re not pregnant in a year, come back and we'll
talk business.” Or_the fellow who, during a serious discussion
,about'war at a party, chucks his female companion under the
‘chin with the comment, “ Hey, )'ou re real cute when you get
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. - 'We have fourd many films suitable for use.with a study of
women, .ncluding two Encyclopedia Britdnnica Corpora;;on
‘productions, “Social Change and the Amencan Woman” and -
“Susan B. Anthony.” We also like to take into the classroom un-
previewed films such as ”Mothers What They Do,” angd. let the
students decide whether such films should be purchased for class-
foom use. In the example cited, students voted “no,” because
the only mother shown employéd fulﬁlme outside the home
also was head of the household, and because none of the mothers
in the film were members of minority grofips. .

“ Meanwhile, other materials are brought into the dassroom’
ranging from Marlp Thomas’ “Free To Be . You and Me” and
o&}fer feminist recordings to children’s plcture books expressing
& new view—books such as William Pene du.. Bois’ Wllhams ‘
Doll Eve Merriam’s Mommies at Work, and Jay Wllhams The
Practical Princess and Petronelfa. These generate discussion on
ways the world changes for each of us and on the role of p,m&
ganda in social movements and in llterature ,
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o hat effect does a direct teaching stidtegy like the UniveFsity
School study .of wonien have on attitudes, and aspirations ‘of par-
ticipants? Does it, give girls _the fcqéc{pm to have “doctor” and
“orofessor” in their, matrix of careet’chaices along with “truck /
driver,” “telephione lineperson,” or wv)h_a”t‘i?.:ver else sits their in-
terests and talents? Does it makeé boys comfortable with express-
ing gentleness, grief, delight in small,children, ‘di§lil?e of athletics?”
Are children’gble to be themselves without, fearing’ emascula-
~ tion of'défémi%;éjﬁmfﬁé&at'ons_ggueh‘ce? e -
., .Frankly, we'don’t know. No empifical study of attitude change
.. . has been attempted yet, largely becausesno appropriate measure-
ment instruments exist. Althoygh the study of womeh aims to «

»

. develoggreater androgyny in both males*ind females; ‘at the
_.moment there is no fest, for androgyny among students yoynger -
than. college-age: We aré hoping, however, 19 begin, pretesting
and posttesting next year, both fon;“mdve:meni toward greater
indrogyny-and for_change .in sex‘stereoyped veiws of varioys
Occypationsi> o s e Tasn e
_Intuitively, however, weteachers'who_have directed the study !
. of, women believe that change.does take place. Every year~par- ‘
o £nts—both mothers and fathers—have Some*bick to thank us for
*® differences they, perceive in’ thélr youngsters. Interestingly, most®
_. of these parents have reported changes in girl children, though N
“vone divorced mogher phened, a year after heg son had bg;r} in-_,
T volved in the study, to repart his comment, “The unjt on omen’, ,

&

» changed my whole life.”’ Asked why, he had told hér, “ ysedlo ©
be ‘embarrassed not to have a.dad arourid. After that .unit on .
{Nomen,l realized that women can do the same things men can.” "
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This (particilar boy was different from many who preceded
him. When it began, the study of women was required for all
sixth-graders at University School. In those years, it often seemed
that girls wereschanged, while.boys frequently grew more vo-
cally and rigidly sexist.. Then sixth grade was moved to the
middle school, and changes in teaching staff shifted the study of

’  women to an option in fifth grade. Relatively’ few boys choose it
now; those who do often come from single-parent homes or are
influenced by feminist fathers. . .

" Because of our, .experience, we were not surprised iff Decem-
ber, 1975, when Harvard psyc¢hologist Marcia Guttentag reported
results of a six-week experimental curriculum designed to teach
sexual e‘c.}pality, used with more than 1,000 Boston children in three
age grolps: kindergarten, fifth grade, and ninth grade. Results
+ showed that fifth-grade boys with working mothers and -ninth-
grade boys with working and nonworking mothers became not-
ably mor®ystereotyped in their views of women and ‘more rigid
and outspoken about “woman’s place” after the six-week pro-

*  gram Many of the girls, on the other hand, turned into,fledgling
feminists, with ninth-grade girjs most resporsjve to the teach-
ing strategy and showing the greatest attitude change. We sus-
pect that findings'may be similar at University School. L

Guttentag’s work sfiggests that children pick up what they see
around them far more readily than what adults tell them. They

" see men in power and in a wider variety of occupations; they see
mothers responsible Tor most child cafe. And boys, at least, are
unwilling to give up the familiar for .the abstract advantage of

. mbre flexible personalities. However, Els\do «change, and per-
haps hope of altdring present reality lies hére\. One evaluation
of the ultimate success of direct teaching strategies might bethe
greater proportion of girls who aspire to and attain a work role
in_society. Guttentag’s, work suggests that if reality changes, so
whl ghildren’s attitudes. .o ‘ ‘ ) .
. We do know that, gdmmitted feminist “teachers can, make
chakgés in curriculum content and organtlation in their' own
classrooms; they also can_exert the continuing pressures neces-
sary to bring changes within a school. We 'have seen this happen
‘at University School, where recess games now are integrated by

* . teacher fiat, textbo(k,miesmen are openly confronted by ques?

‘Uons like “Why areNthere nogirls in your first pre-primer?” and
O C -
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the male physical education .teacher offers wrestling as an op-
tion for girls, on grounds that some participation is €ssential even
for informed spectatorship. . )

Our librarian now consults feminisggbooklists like Little Miss
Muffet Fights Back when spending acquisition funds, and she
seeks out good biographies of women to augment the pitiful
resources available on women in stadard reference works. .

No longer do we see plays at University School where boys
are the intrépid explarers and scouts who carry on the dialogue
while girls, the squaws, sit silent at stage-rear. Meanwhile,
there 15 a conscious attempt to bring in resource pérsons who ~
do not reinforce traditional occupatioral sexityping. And, at
faculty meetings, sexist practices frequently are a topic for im-
promptu discussions. | )

The process hasbeen slow, but change definitely is afoot, and
it has been brought about solely through the conscigusness-
raising efforts of a handful of teachers sensitive to the issie.

M
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"ok« CHANGEIS ESSENTIAL

. 1 \ P : s ‘\;» "
: That such charige i$ essential if. we are to edu«.’ate,all children
for effective life in our‘society seems certain. Berfiice Newgapten
has pointed out that the family cycle has quickened since “4890;

youths marry earlier today, and dauples have their last child,

- sooner. As a result, many women have foxty.or more years of
living to do after the last-born child is in first grade. Meanwhile,
90 percent of American women wark outside the home at some =
pointin their lives. ' - ' . SN
" Moreover, federal legislation during the past decadeihas. op=

- ened new vocational doors to women. For example, pajsage of
the Comprehensive Health Manpower Training:Act in 1971 makes .

" sexual -discrimination in admissions illegap for,'s;:hqols of medi-
cine, dentistry, pharmacy, veterinary medicine, and rursing; if . -
they receive federal funds. The Equal Employment ‘Opportunity ! |
Act of 1972 extends the coverage of Title VIl of the Livil.Rights,

" Act of 1964, dnd herfce the jurisdiction of the Equal Employment, ., ..

_ Opportunity Commission, to” public employees, educators, and . 2
. professional "people. Pregnant .employees. nq:,‘.lo_n,ger‘ can be et
orced to quit their jobs, and paid maternity leaves seem likely. - ..

9

Headway«alsc*is apparent regarding equal pay; the average start- . ° .

ing monttiy pay offered to women college graduates now differs .«

only 3 féw dollars:from that of men in many¥ields. .. - v
Arherican schools canriot afford to igiore such changes; as

educators we need to provide better ‘counseling*for women, with.

attenitidrirto timing of family-and work cycles. We must encourage .

women to take “advantage of.the’ increasing freedoms being .

4 proffered. If a young woman realizesithat she is'likely to wark for |

:“w  thirty or more years, shekmgv)‘( decide to prepare for a ch\a[le;;g-, )
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ing -career instead gf settling for a tempOrary or dead-end 1ob
Choices for women m our society are limited ‘today.only by . -
sinterests, talents, mofjvations, and attitudes: and ghe school can
play a part in mfluenqmg@ac? of these.

However, work by Paul Torrarice suggests th&L_education,

hile useful, sets limits for women in a culture in which assump-

tions about their own jinferiority run deep in both their own con-
sciousness and that of men. Torrance, in experiments .with third-,
fourth-, and fifth-graders in 1959, found girls reluctant to mani-
pulate-science toys, on the premise that, as girls, they were not
expected to know a f)ut such things. Torrance asked parental and
teacher cooperatndn in attempting to change these attitudes.
When he reteSted in 1960, he discovered that girls participated

Hwillingly and even with en]oyment They 4lstr performed as well .,
as boys in efforts to manipulate or change the toys. But one thmg:'
had not changed, the boyy” contributions “still were mare highly .
valued, both by other bgys and by the, |rls, regardless of the
fact that both sexes had/scored gqually well. So it seems that be-
havior patterns’are mor, gmenable to change than attitudes,

Children arrive ar School with attitudes alréady estabhshed, :
argely through exposwe to parents and the mass media. As edu:
cators, we can only hope that in our schools dlrect and mdlrect
teachmg strategies aimed at erddicating sexism eventually may
produce a generation of parents whp consciousy will.raise both
male and female children to the kind of #fidrogyny that will permit " -
full expression of each ¢hild’s poth(nal Ifswe can méake children
“today consclously aware of child-rearing practices that have helpqd
them, perhaps’ we can change such chud-rearlng practices in”
the fufure : .

TKjs seems -of prime concern today We, already knaw that
indjvi in Jour soliety benefit psychologlcally, socrally, and
intellectually’ when they are dess sex typed in ‘behavior and at- .
titudes. And many observers have questnoned at a time when
c'ompemen fills"our skies with smOg ands pollGtes oyr lakes and
, streams, hether society itsélf might, be better off if we were all
more feminized in the dlrectnon of concerned cooperation.

Educators have an obligation; most probably_ would, agree,
not,only to reffect bat also to shape society and, with it, human *

. experience. The answers are not all in, but surely we have some ¢
@ reness of the direction in which w we ught to be moving. . ¢
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of educationat literature by reporting your reactions to
this fastback. What is the outstanding strength of this’
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you suggest for future fastbacks? Write to Director of
Publications, PHI DELTA KAPPA, Eighth and Union,
Box 788, Bloomington, IN’?MO} ' L .

A

\
dl eighty-six titles car, be purchased for SZS{O‘ (SZ[CO\for paid-up
embers of £hi Delta Kappa)..

Any six titles $3.00 (only $2.00 for members), twelve titles $5.00 (only
$4.00 for members). ) . .
Discounts for bulk orders of the same title are-allowed at the rate of 10 to
25, 10%, 26 to 99, 20%, 100 to 499, 30%, 500 te 999, 40%; 1000 or'more 50%.
Discounts are based on a unit cost of 50¢ per copy (35¢ for members). i

MONEY MUST ACCOMPANY ALL ORD% FOR LESS-THAN $5.00 OR .
ADD $1.00 FOR_HANDLING. .

o w2

from. PHI‘DELTA KAPPA, Eighth and Union, Box 789, Bloomington,

E l{llc ‘|a 47401.

2 . . .
b 3 CoL.
€ T




o

ERIC

N ° gt

The fastback titles now available are.
1 SCHOOLS WITHOUT PROPERTY TAXES' KOPE O ILLUSION?

by Charles Benson and Thomas A Shannon
2 THE BEST KEPT SECRET OF THE PAST 5000 YEARS .

N ARE READY FOR LEADERSHIP IN'EQUCATION.

by Exzabeth Koontz
1. OPEN EOUCATION: PROMISE ANO mmls by ¥to Perrone
4. PERFORMANCE CONTRACTING. WHO PROFITS MOST?

by Charles Blaschie

. 5 TOO RAXY TEACHERS. FACT 08 flﬂlw by Herold Repet
§. HOW scuoms CAN APPLY SYSTEMS ANALYSIS,
by Jseph €
77 BUSING. A Ioul ISSUE, by Howard Ozoon and Sam Craver

8. DISCIPLIXE OR OISASTER? by Emery Stoops and Jorce King: Sioops 53 TRANSPERSONAL PSYCHOLOGY

9. (EARNING SYSTEMS FOR THE FUTURE. by Ron Barnes
10. WHO SHOULO €O TO COLLEGE? by Paul Woodpng

11, ALTERRATIVE SCHOOLS IN ACTION. by Robert . Riocdan
12. WHAT 00 STUOENTS REALLY WANT? by Oale Baughman
13 WHAT SHOULO THE SCHOOLS TEACHT by Fred Waheims
14, HOW TO ACHIEVE ACCOUNTABILITY IN THE PUBLIC

by Henry Dyer

15 REEDED=A NEW XIXO OF TEACHER. by Ekzabeth C Wison

l& INFORMATION SOURCES"ANO SERVICES IN EOUCATION.
by Lortaine Matiues

17 sysjtuanc mllKIlG AsoUT !OUCAIIM by Atice H Hayden
and Gersld M Torketson -

18 SELECTING CHILOREN'S READING. by.Clave £ Morrs

19, SEX OIFFERENCES IN LEARNING TO READ. by Jo M. Stanchheld

20. 15 CREATIVITY lW? by € Paui Torrance and
1 Pansy Torrance

A. l’w!ls Alo POLITICS. by James W Guthoe lnd
Patroa A

n e IlODl! SCHOOL. WHENCE? WHAT? vmunm
by Maunce McGlasson

23, PUBLISH, DONT PERIEH, by £ Msin McKenney

26 EDUCKTION-FOR A NEW SOCIETY. by Frédenck Mayer

25 THE CaisIS IN EDUCATION IS OUTSIOE THE CLASSROOM,
by James §, Shields. k.

6. THE TEACHER ANO THE ORUG SCENE. by Joh Eddy
27 THE LIVEUEST SERIRAR IN TOWN, by John L Parkes
n EOUCATION FOR A-GLOBAL SOCIETY, by James Becker .

29 can mmmuct BE lwmbylhomﬁ&m
and Donald R

0. HOW 10 IECOGIIIU GOOD SCHOOL, by Nes Postman
and Chacles Wemngartner
1, IN BETWEEN: THE STRUGGLE FOR
INOEPERDENCE. by Jerry
2 ::r:cm Tsta‘fnm G IN THE OESEGREGATEO SCHOOL,

12 THE ART OF FOLLOWERSHIP (AT HAPPEAEO TO
o~ THE INOLANST) by Berke ) Fa
30 LEADERS LIVE WITH CRISES bylheodoveXm

35 MARSHALLING GOIIUIW l!AD!lSHI' T0 SUPPORT THE
PUBLIC_SCHOOLS. by Nola

8. mrm?tﬁwunm AL LEADERS: Wew NGES AND
< NEW PERSPECTIVEY: by P. Heter CHALLENGES An:

37, GENERAL EDUCATION: ms SEARCH FOR A RATIONALE,

. by Harry S. Broudy :

38, TNE HUMARE LEADER, by Edgar Date

35, PASUAMENTARY PROCEDURE: TOOL OF JEADERSHIP. .

by King Broadnek

40. APHORISMS ON EDUCATION, by R:mnn.mg

41 METRICATION, AMERICAN STVLE, by Joho kn

2. OPTIONAL ALTERNATIVE PUBLIC- SCHOOLS, by Yernon Smah,

mel Burke, 20d Robert Barr - *

ATION ANO LEARNING IN SCHOOL, by Jack Frymeer

-

L LEARNING, by Martha King
3 WITHOUT A TEACHER. by Michael Rossman

e back cover for prices.
k% N . g ¢

Q

i& VIOLENCE IN THE SCHOOLS. CAUSES ANO REMEOIES.
b7 Mhchaet Berger

47 THE SCHOOL'S IMISIBIUI’(NI SEX EDUCATION,
by Exzabeth Mooney

48 THREE VIEWS OF COMPETENCY-BASED TEACHER
EOUCATION: | THEORY. by Joed Burdin

4% THREE VIEWS OF COMPETEXCY-8ASEO TEACHER | :ouunou
11 UMYERSITY OF noustol byw Robert Houston
Howard L. Jones

$0. THREE VIEWS OF oommcv BASEO TEACHER EOUCATION
111 UXIVERSITY OP NEBRASKA, by Edgar Kefley
51 A UIMRSI“ fDI,LI'l! WORLD- THE UNITEO NATIONS

PLAX, by Ha
$2. 0IX0S, THE ENVIROKMENT AXO EOUCATION, by George O'earn
IN EOUCATION, by Thomas
Roberts and Frances Clark
S0 SUNULATION GAMES FOR THE CLASSROOM, by Mark Heyman, /]
55 SCHOOL YOLUXTEERS: WHO NEEOS THEM? \ LR
Churiofte Mastors

by
56 EQUITY IN SCHOOL FINANCING: FULL STATE FUNOIXG,
by Charles Benson

-57, EQUITY IN SCHOOL FINANCING. OISTRICT POWER .
EQUALIZING, by James Guthne ©

§8. THE COMPUTER IN THE SCHOOL, by Jushne Baker
59. THE LEGAL RIGKTS OF STUOENTS. by Thomas Fiygare
60, THE WORD GAME. 1MPROVING COMMUNICATIONS. by Edga Oate
61. PLANXNING THE REST2OF YOUR LIFE, by Theodor Schuchat
62 THE PEOPLE ANO THEIR SCHOOLS. COIIUIITY
PARTICIPATION, by Mano Fantie
63 THE MEIL! OF THE BOOKS. KANAWHA COUIN.
Parl

by Fran!

64, THE COMMUNITY AS TEXTBOOK, by Cathanne Witkams

6 NTS TEACH_STUOENTS, by Peggy Lippat

[Tx4 ' PROS ANO CONS OF Alll.lﬂ GROUPING, e

* ‘by Warren Findley and Murias

67 A CONSERVATIVE Au:mnv: SGIOOL THE A* SCHOOL
N CUPERTINO. by Wikam Purselt

63, HOW MUCH ARE OUR YOUNG PEOPLE LEARNING? THE
STORY OF THE NATIONAL ASSESSMENT. by Staniey Ahmaon

69 DIVERSITY IN HIGHER EDUCATION: REFORM IN THE

GES. by Ronaid Gress -

T0. ORAMATICS 1N THE CLASSROOM: MAKING LESSONS COME

ALIVE, by Ekzabeth Kelly ‘-

71. TEACHER CENTERS ANO INSERVICE EOUCATION.
by Harry Belf and John Pesghtel

- T& ALTERNATIVES TO GROWTH: EQUCATION FOR A
STABLE SO0

ETY, by Robert M. Byork and Stewart €. Fraser

- NATION, by Jenmngs L Wagoner, Jr
74.-THREE EARLY CHAMPIONS OF EOUCATION: BENJAMIN
FRAKKUN, BENJAMIN RUSH. AXO NOAH WEBSTER!
Abraham man
75 A nm’on OF COMPULSORY EOUCATION LAWS,
%. m: ﬂ:i'éw TEACHER: 1778-1976. by Johanna Lemlech

TP TRENRIAN scnoot summm:ucv A'CENTURY AXO

AMAE OF C by Larry Cutan

70 PRIVATE scnm ml THE PURITAXS TO THEPRESENT,
by Otto F. Kraushasr

_ 72, THOMAS JEFFERSON ANO THE :ouun:u{or A XEw

79 THE PEOPLE ANO THEIR SCHOOLS. by Henry Stetle Commager
] SCHOOLS OF, THE MSI A IIE‘SUIV OF PHOTOGRAPHS.
Davis

Bl SEXISI XEW ISSUE Il A!!llm EOUCATIO!
by Paukne Gough

B2 COMPUTERS IN THE CURRICULUM, by Justine Baker

83. THE LEGAL RIGHTS OF TEACHERS. by Thomas flygare

84 LEARMING IN TWO LANGUAGES. by Ricardd Ga

“35. GETTING T ALL TOGETHER: CONFLUENT EOUCATION,
by George | Srown, et al.

86. SILENT LANGUAGE IN THE CLASSROOM, by Charles Gatlowsy
- “

' T?\kf.




o ~ DOCUNEKT RESURE 53
) . )
ED 156 938 i : ce 012 527
AUTHOR Gough, Pauline
TITLE ' Sexism: New Issue in Alerzcan Education.
INSTITUTION Phi Celta Kappa Educational Foundaticn, Eloomzngton, .
. Lt Ind.
PUB DATE 76 . .
HOTE 37p.
EDRS PRICE MP-$0.83 HC-$2 06 Plus Postage.
DESCRIPTORS Change Strategies; Changing aAttitudes; *Educatzonal

Change; Bducational Responsibility; *Instructiondl
Materials; Parent Role; *Sex Discrimination; *Sex
A Stereotypes § *¥Socialization; State c¢f the Art
- . Reviews; *Teacher Educaticn; Wcmens Studies

ABSTRACT - . ! - '
In the wake of the uwcmen's movement of the 1960's and
1970's, sexzsn has emerged as an issue in American education. Sexism
refers to rigidly prescribed and therefcre liaiting roles for either
. SseX. The american School, since its beginning, has been given the
responsibility for teaching attitudes and values and for greparing
young people for successful persomal, ¢ccupational, and social

‘adjustment. In preparing girls and boys for traditicnal sex roles,

Peninzsts argue that schools aust now take a more decisive role in
shaping society in new and truly egalitarian directicns that will
guarantee full personhood for every child, sale or female. Ihis
booklet discusses the pervasiveness of sex stereotypes, the roles of
the school and of parents in socialization, sexisa ip curricamlar
materials, sexism in schcol organizaticm, teacher training for
‘change, and a ‘direct teaching strategy focusing on uonen'c °tndies.'
(Anthor)

A ]

ey
¢ v

‘e

[ o
oF

¥

* Reprodnctions supplied by EDRS are the best that can be made *

* from the original document. *
} *tf*##*##t*********#*#***#***##*#*#*#*##*##*#*#######t*t*#*####********

Q . &

»

~ the school has been reflecting the society that aaintains it. .

‘e

A A ok ek ok ok ko ko ok ok ok ok kol ok Ak kk ok ok ok o ek kR ok ok okok ok ok ok R kok ok ok ok ok kK ok

.




4
t

G01252/

~
-

PERMISSION TO REPRODULCE THIS
MATERIAL HAS BEEN GRANTED BY

KCITPON POSLTION OR POLICY
r “

M ]

—E :DUCATloNAL RESOURCES
amahion centek ERIC) AND
i$ OF THE ERIC SYSTEM

US DEPARTMENT OF HEALTH,
. EDUCATION 8 WELFARE
NATIONAL INSTITOATE OF
. EDUCATION

THS DOCUMENT mAS BEEN REPRO.
DUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGAN:ZATION ORIGIN.
ATING T POINTS OF v EW OR OPINIONS
S""ED DO NOT NECESSARILY REPRE-

)FFICIAL NAT,ONAL INSTITUTE OF

<



<

o
AY

PAULINE/GOUGH

Pauline Gough describes herself as a late bloomer .in eduda-
tion, She began her professional life as a journalist, writing fr
the women'’s page of the San Jose Mercury-News and, later, work-
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(Minn.) State College in 1970, and since that time has taught sixth,
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SEXISM: NEW ISSUE IN AMERICAN EDUCATION

The past decade has seen a rebirth of American feminism, dor-

mant since 1920 when the Nineteenth Amendment was ratified

and granted women the right to vote. In the wae of this women’
movement of the 1960s and '70s, sexism has emerged as an
issue in American education. ”

As it was first used, the term sexism meant discrimination
against one sex, women. Today, the term has been broad to
describe rigidly prescribed and thereby limiting roles ‘for ither
sex. .

Today’s feminists, like the suffragettes of .the nineteenth
century, exhibit a spectrum of attitudes ranging from conserva-
tives intent on legislative change to improve the status of women
to radicals who hope to revolutionize the whole sof American
society. But regardless of political persuasion within the women’s
movement, all neofeminists have agreed on one thing: sex-typing
and socialization processes that relegate women to the home or
to menial tasks in the labor force severely deter the American
woman from becoming a functionally competent and autongmous
human being. Thus, feminists quickly scrutinized the American
school asan important agency of socialization.

The American schgol, since its beginning, has been tharged

with responsibility ‘for teaching attitudes and values and for
-preparing - youngsters for succesful personal, occypational,
and social adjustment. Paying lip service to “equal opportunity
for all,” the school does, in fact, carry out its charge in part by
preparing boys and girls for traditional sex roles. Many would
argue that, in doing this, the school merely reflects the society
that maintains it. Feminists have countered that schools now must
take a_more decisive role in shaping society in new and truly
egalitar/i?n\directions that will' guarantee full personhood for
e:lerv child, male or female. . )
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IS THE SCHOOL ALONE TO BLAME? -

To what extent does the school perpetuate rigid sex roles?
And what should we, as concerned parents or educators, be doing
about it? To answer such questions, we must look first at other
causal factars. '

_ Whether sex differences in behavior exist is not questioned.
The words “tomboy” and “sissy” attest to this, describing what
the American culture perceives as sex-inappropriate behavior.
“Real boys” act one way, and “real girls” act another,

Explanatory models for such behavioral differences vary, how-
ever, in ascribing them to one of three things. innate psychological
differences, thnate physiological or biological differences, or
social processes of socialization and social controls.

Theories'of innate psychological differences, such as those pro-
pounded by Sigmund Freud and Erik Erikson, actually are not
theories but belief systems. Because of their circularity, they can-
not be verified. In other words, no solid evidence indicates that
men and women are born with psychological differences, that
cause them to behave in different ways.

While the notion of an evolutionary genetjc difference also
lacks solid scientific support, some evidence, largely from studies
of lower animals, suggests that hormones cause behavioral differ-
ences. Jerome Kagan also identified behavioral differences in
very young male and female humans, such as a slight tendency
among females to display fear and ankiety more frequently and
more intensely than males, and to show a stronger tendency to
withdraw. He hypothesizes that the earlier a behavioral difference
appears, the more likely ‘biological factors -influence it, but he
amphasizes that biological differences thus far identified do not

T g




e T TR S

greatly affect the kinds of social and vocational roles men and
women should assume in our society.

Meanwhile, other researchers, through studies of false herma-
phrodites or children whose true sex gender i1s misjudged at birth,
have provided strong evidence agamst the physiological theory as
a total explanation of sex differences. Hormones should, in
theory, make the true sex known, yet, children think of them-
selves as whatever they were labeled at birth, and this identity
controls their behavior. Moreover, after age 3 or 4, it seems to be
impossible to reverse a child's' sex.identity without severe psy-
chological repercussions.

Margaret Mead worked with three South Pacific cultures. the
Arapesh, who cultivate gentle, affectionate, generous dispositions
in all thewr children, the Mundugumot, who socialize boys and
girls alike to. be competitive, aggressive, gand independent,
and the Tchambuli, who stylize behavior by sex, with women
earning the tnibe’s_sustenance while the men adorn themselves
and their sacred@bjects. These studies lend further support to the
idea that sex-rble norms are not solely explained by innate
physiological differences. =

In fact, G. P. Murdock, in an anthropological study of more
than 200 cultures, discovered that the only jobs performed exclu-
sively by men in,all cultures were hunting animals and pursuing
sea mammals. Cultural assignment seems to dictate which sex
does what task, not the nature of the task or differing biological
endowments of males and females.
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ROLE OF PARENT

N Studies such as these make it clear that social processes. play a
part in determining sex-differentiated behavior within a given
society. But it still is difficult to isolate the role of the school from
that played by other socializing institutions, such as the family,
the mass media, and models in the culture at large. )

Much discussion in the past has focused on parental responsi-
bility for assumed sex differences of males and_females in such
areas as cognitive style. . '/)

David Lynn, for instance, relates it to the task of the young . ,
child in achieving a sex-role identification. Because the mother
) or some female caretaker is generally at hand, he likens the

female’s task to rote learning of a lesson, with exploration and .
goal seeking minimized or omitted. Thus, he hypothesizes, the
female early develops a cognjtive style that eventually makes ,
her better than male peers at_rote.memory, verbal fluency, and .
language usage. However, Lynn likens the male task of learning
a masculine role identification to the learning. problem, which
demands exploration and goal seeking before the solution be- .
comes clear, because males have to identify with a culturally
defined role. This role is imposed, for the most part, by mothers
and female teachers through a system of rewards and punish-
ments. Therefore, Lynn suggests, boys get early practice at
ignoring irrelevant cues and isolating significant ones, and they
develop a cognitive style that makes them more apt at problem
solving and using. analytic skills. Lynn’s hypothesis, while intui-
tively reasonable, lacks solid empirical documentation.

Eleanor Maccoby, on the other hand, has suggested that
the difference in cognitive style stems from child-rearing prac-
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nces that give boys earlier and greater independence. Such early
independence has been demonsttated by H. A. Witk to directly
affect spatial ability In terms of spatial ability, women have been
shown to be more field dependent, which means they are less
able to ignore the total visual context when performing tasks,
. such as finding embedded figures. Maccoby believes that this
‘freld dependence indicates that females do not, on the whole,
» think as analytically as males because of the cultyrally assigned
dependency role given them as youngsters in our society.

But more recently, Maccoby and Jacklin, affer a review of
some 2,000 books and articles, concluded that boys are not en-
couraged towards greater independence than girls. They also
found no evidence that the sexes differ in analytic or rote learn-
ing abilites In fact, they discovered that only four sex differ-

- erices are well established by research. greater “agression, visual-
spatial ability, and mathematical ability perhaps as a consequence
of more wvisual-spatial ability in boys, and greater verbal ability
i girls In addition, they found surprising similasity 1 child-
rearing practices for boys and girls. Both sexes appeared to be
treated with equal affection in the early years, both wete en-
couraged to be indépendent and discouraged from dependency,
and aggression seemed to garner no greater approval from par-
ents of boys than from parents of girls. Maccoby and Jacklin did
find that parents handled and ‘played with boys more roughly,
and gave them more praise and more punishment. This was
particularly true of fathers, who actively discouraged their sons’
interests in feminine toys, activities, or apparel.

Since child-rearing practices seem so similar for boys andgirls,
it appears that direct shaping by parents does not account com-
pletely for sex-typed behavior in the young. Imitation and rein-
forcement apparently play a role, but so, it seems, do medels
from a vartety of nonparental sources, which the child uses to
construct generalizations about sex-appropriate behavior.

Parents do seem to have higher expettations for boys than
for girls, and this probably 1s a factor causing proportionally
fewer girls to go on to college and to have careers, a fact well-
documented by college statistics.

Parental expectations, subtly or overtly communicated, also
may be a factor influencing the way girls ‘feel about showing
C;mw intelligence John Hollender 111 1972 found a negative rela-
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tionship between high grades and social self- esteem scores for
high school females, but not for males. He suggested that_fe-
males feel uncomfortable about academuc achigvement because
this is not society’s idea of appropriate sex-role behavior. .
M. C. Shaw and J..T. McCuen, meanwhile, have gathered data
showing that girls who were underachievers ,in high school
usually began to underachieve at the dnset of puberty. For boys,
underachnevement i high school usually started earlier. The re-
searchers hypothesized that the achiévement drop-off among girls
as they reached matunty was linked. to the adult female sex
role. In other words, for female Americans it's riot smart to be
smart. ) .
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SEX STEREOTYPES ARE PERVASIVE

i There 1s little doubt that our society holds stereotypic iqmages

of the achieving male and the nurturant female. These images are

purveyed not only by parents, but also by the mass media, as |
Betty Friedan first noted in 1963. O \1
, Although the situation has improved since 1963, a survey in \
1974 of 350 television commercials indicated that many still *
pushed the cliché that the Rimate achievement in womanhood
was providing a clean shirt and a hot Teal. Reporting on the
survey, Joan Levine, president and fréative director, of a Lo
Angeles advertising agency, noted that women wanted to’Ke
shown having a choice. Instead, they have been depicted primarily
in two roles: sex object and housewife. / ;

Commerdial manufacturers of chifdren’s toys are another case .

in point. Janet Lever and Louis Goodman discovered in 1972, - /

for example, that three out of four chemistry sets pictured onl
boys on the box tops; none pictured girls alone.

But manufacturers and advertisers, like parents and schools,
seem merely to reflect sex roles accepted by the culture at latge.
Virginia O'Leary, in a 1974 review of research on attitudinal bar--
riers to occupational aspirations in women, noted that most
people, regardless of age, educationgféligion, sex, or marital ,
status ascribed competency characteristics to men. These in-
clude such qualities as objectivity, decision-making ability, and
business S/kli Women, on the other hand, are seen as having
traits in 2 warmth-expressiveness cluster, including such things
as social graces and emotional support. ’

That those traits generally thought to‘be masculine also are
Gm0re often socially desirable than thositiought to be femininé
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: has been shown by Inge Broverman and colleagues. In this study,
three matched groups of clinical psychologists, psychiatnists, and
© socal workers, including both males and females, were given
idenucal lists of bi-polar traits.. One group was asked to choose
“trats characterizing healthy males, a second group chose traits
charactenizing healthy females, and the third group chose trats
of the healthy adult of unspecified sex. The traits isted for the ¢
clinically heaithy male and healthy adult were identical, and
totally different from those listed for the chnically healthy female.
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DIRE CONSEQUENCES '

We generally assume, .in this soa‘ety, that"children are better
off .if they conform to the prevailing tex-role stereotypes. Yet
severdl studies indicate that a high degree of sex-appropriate
behavior does not necessarily enhance and may even retard psy-
chological and social adjustmient of either males or females.
_ And, in terms oi‘.intellectual‘performance, boys and girls who, are_
less sex typed have been found to have higher overall igtelli-

' gence, spatial ability, and creativity.
"Knowing the traits society stereotypically ascribes to females,
it should be no surprise to lean that girls, in general, have a
more negative self-concept than boys. Philip Goldberg, for ex-
ample, found that college women had a clear tendency to down-

<~ grade the work of professionals of their own sex, even when these

- ERIC -
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professionals were, in traditionally female fields such as home
economics. Given an authoritative article supposedly written by a
woman compared to the same article supposedly written by a
man, both men and women of college age profess more confi-
dence in the article by the man. .

‘Females also react differently than males to success and
failure. Doris Entwisle and Ellen Greenberger found that ninth-
grade boys considered academic success a result of their own
efforts, while they blamed failure on bad luck or other outside °
causes. Girls, on the other hand, blame themsélves for failure
bat attribute success to outside causes or luck. .
" Matina Horner found a “motive to avoid success’”among col-
lege women when they were faced with_achievement in tradi-
tionally masculine fields. She thinks this may be caused by ex-
pectations of negative consequences, such as social rejection or

' . ';15’13 .. .
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feelings of being unferminine Although her studies have been
cnticized for questionable rehiability, this motive to avoid success
may be venfied eventually. If it exists, it certainly would seem to
be a deterrent to achievement-directed behavior among women.
Crace Baruch, replicating Horner's work with fifth-graders, found
the mouve to avord success existing in gils of that young age.
Meanwhile, boys‘seem to have a harder time adjusting to their
role demands as adolescents and young aduits, based on evidence
such as rates of referral to child guidance centers, delinquency
rates, and recent studies of educational underachievement in the
gifted showing such underachievement twice as frequent among \
boys as girls. ° .
Ruth Hartley interviewed forty-one males, eight- and eleven-
year-olds, and discovered that boys thought they were supposed
to be able to,fight, be athletic, run fast, play rough, be smart,
know what girls don’t know, know how to stay out of trouble,
be noisy, get dirty, be naughty, and” not cry or be softies. To
answer why boys try to filt this demanding: role, Hartley asked
them how they viewed girls. She found that guls were seen as
having to stay close to' hame. be clean, play quietly, be often
afraid, cry when scared or hurt, spend a lot of ume playing with
dolls, and learn to cook, sew, and take care of children.
These same boys saw adult women as indecisive, afrad of
many things, fussing, ured a lot, needing someone to helg them,
. squeamish about blood, not knowing how to handle emergencies,
unable to do dangeroys things, dying more easily than men, not
very intelligent, having to clean up household messes, and being
sad more. often than men. What boy in his night mind, Hartley |
asked. would not give his all to escape: this alternative—despite
the toli the difficult “male” role seems-to impose?
Studies of children's vocational aspirations indicate that chil-
dren learn quite early what roles society expects of them. Lynne
fglitzin, in a study of 290 fifth-graders, for instance, found that
both boys and girls demonstrated sex stereotyping in their views
of careér and employment patterns, social roles in hame and
family, and their own expected lives as adults. Perhiaps even more .
significant was that children with working mothers—esgecially
girls—had more liberal views on roles of men and women in
society Role models are essential to show young female children
h?w to combine marnage and work hfe satisfactonily, as O’Leary’s
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review of\ research on barriers to *octupational aspirations in
women cleayly showed.

From refearch studies such as these, it seems obvious that’
perpetuatigdn of the status quo n nigid and traditional sex-role
4expectatgns 15 repressive for members of both sexes, inhibiting
both bo{s and girls trom achieving full psychological and intel-
lectual capabihities. While society «in general seems to espouse
these sex roles; we stll must, ask what part the school plays in
perpetuating sexism by forcmg youngsters into such nigidly de-
fined roles. .

.
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. SEXISM IN CURRICULAR MATERIALS

IToxt Provided by ERI

F or one thing, as educators we are all guilty of using materials
that limit c{xildren from attaining their full potengal. ..

. Sexism in children’s books first became a public issue in Octo-
ber, 1970, when the Feminist Collective on Children’s Media con-
fronted 160 authors, publishers, and other members of the chji-
dren’s book world with some findings. They cited results of a
six-month study of basal readers from fifteen major series, ‘done
by thirty New Jersey women, who found that boys turned up in
these readers as_energetic, active, and resourceful, while girls
were depicted as passive, intellectually limited, and fearful.

*Two later, more limited studies, one by Ramona Frasher and
"Annabelle Walker, another by Dianne Graebner, produced similar
findings. Male main characters continued to outnumber female
main characters by sizeable ratios. Men were shown in a wide
variety of adult occupations while women were most often as-
igned the traditional female role, despite the fact that one-third
of today’s labor force is composed of women, many of them
mothers of school-aged children. Men and_ boys outnumbered
yomen and girls by wide margins in illustrations. Rarely did
a picture appear of a girl in slacks, a mother driving a car that

ylso was occupied by an adult male, or a boy crying, writing, or

“reading. The books contained both subtle sexism, with few or no
biographies.qf famous women, for example, and blatant sexism,
such as'the boys’ response to Smart Annabelle in one story. “We
don’t mind sharing our ideas with mankind, but you, after all, -
areagirl.” - ' . ,

In my own copntent analysis of two basal readery’ published
for third grade in 1972 and 1973, I discovered that little had
changed. Males continued to quthumber females both in content
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and N |I|5jstratnons. and a wide dispanity still existed in adult
occupabons depicted. For instance, one of these shows men i
. thirty-sevéff different occupations, while women are shown in six
occupations outside the traditional, including canary voice trainer
and queen Another shows men in thirty-nine different occupa-
tional roles, while women are given ‘five beyond the traditional.
ballerina, maid, governess, empress, and queen. At a time when
40 percent of married women are members of the country’s
labor_force, the reality presented by these readers is question-
able 1 also found both blatant and subtle sexism in story con-
tent A story about the Olympics, for example, mentions women ,
as participants. But when participants are discussed, all are re-
ferred to by the pronoun “he,” and all \lustrations are of males. .
Most children’s books continue to reflect this sexism innate i .
the English language. In addition to puns on words like “man-
kind,” or the use of the masculine-oriented pronoun to stand
for both sexes, consider examples such as these from“elementary
science textbooks, culled by Linda Harrison and Richard Passero.
“When you think of man long ago, you probably think of cave-
men . . Man is a curious animal. He wants to know all about
nature ” Using a picture test, with children instructed to arcle
all applicable pictures when given sentences using masculine-
onented genernic pouns and pronouns or neutral forms of these
Sentences, Harrison and Passero discovered that third-graders do
not readily envision both sexes upon presentation of such generic
terms, though they do so when neutral forms are used instead.
We do not know at what age youngsters ‘develop an mntellectual
\ understanding of the genéric use of words such as “mankind,”
“man-made,” “chairman,” or “he,” nor what effect direct teach- .
ing strategies might have on developing such understanding. More
and more frequently these days feminists are proposing, instead,
that the language be changed to.include new and more neutral
substitutes. . -
Alleen Pace Nilsen blames the English language, in part, for
the steady decrease of illustrations of girls and women ih chil-
dren’s picture books since 1950. She studied eighty winners and -
runners-up for the Caldecott Award, given annually to the out-
standing picture book published in the United States, and decided
that many books, particularly those about animals, were domi-
nated by males because the author was forced to choose between
o _
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. the masculine and the feminine pronoun. Authors choose.the i .
former, Nilsen says, “because 1t is easy and he (or she) hds been
taught that masculine can stand for both men and women al- .
though not the other way around.” - -
- She also blamed free-lance artists for slanting books toward
boys. Of the eighty books she studied, ten had girls as Ieadmg
characters compared to twenty-foar with boys. ?welve individ-
ual authors and artists were involved in productuon of these ten
books about girls, and nine of the twelve were women,.The three
men all have daughters, leading Nilsen to suggest that perhaps it
“takes a specnal acquaintance before a man feels comfortable in
picturing girls.” ‘

M
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- . She also credited the decreased depiction of females in chil- 1

dren’s books to Sputnik in 1957. This Russian space triumph gen-
erated great concern over the quality of American education,
resulting in a spate of easy-to-read books, almost none of which
had female main characters, because most remedial reading prob-
lems occur in boys. The exclusion of females then spread to texts
and trade books, Nilsen asserts. :

In addition, she pointed an accusing finger at ‘the 1961 Na-
tional Defense Education Act, which gave federal funds to school
librarias for purchasing books about science, a field stereotypi-
cally considered more appropnate for males. Thus, according to
Nilsen, males won in two directions. in the nonfiction section of
libraries because they are th%ught to be more able than girls, and

in the beginning-to-read books because they are thought to be »

- less able than girls. -

A number of content analyses have documented sexism in
trade books of all kinds, written for children of all ages. But math
textbooks are no less stereotyped. Marsha Federbush in 1974
tound’in story problems girls were generally cooking, sewing,
or watching, while mothers engaged in varioué forms of house-
wifery. She also found story problems intimating that girls lacked
competence¥n math (“Jane couldn’t figure out how to do . . .,
50 John helped her”), and no indusion of female mathemati-
cians in historical overviews.

-~ Jamie Frishof, in a study of five ‘widely used social studies

texts for elementary schools, found essentially the same pattern.

. According to these texts, boys grow up to do some hundred dif-
T ferentqobs, compared to thirty for §en
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Meanwhile, Marion Meade wrote in the New York Times in
1970, “The only word for the feminine image on children’s tele-
vision is crummy,” with cartoen shows the worst offenders. Jane
Bergman's more recent analysis of “Sesame Street” suggested
that educational television certainly was not immune to the same
sex-role stereotyping.
My own review of research on sexism tn chlldren s media in
mid-1975 indicated that pubhshers and producers were beginning
to respond to feminist pressures. Two leading publishers of basal .
readers had issued editorial guidelines aimed at producing .
snonsexist matenals, and a third had solicited assistance from
feminist groups in developing content for a revision. In trade
books, too, newer publications start to show a modernized con-

ept of male and female roles, characters are being treated as
individuals rather than as stereotypes.

Yet, puBhshers who respownded to feminist pressures encoun-
tered othe problems Several reviewers say some new books are
didactic g: s, too burdgned with a message to be believable.
Selma Lanes pointed out that books showing women and men
doing what few women or men have done in real life were com-

ndable, because they opened readers’ eyes to the range of
possibilities, but she viewed these as propaganda, not literature.

Looking at the issue from another angle,,Diane Gersoni-
Stavn argued that sexual stereotypmg in children’s books con-
stituted propaganda, regardlesé of the author’s intent, because
such depictiops were accepted by youngsters as reality. But she
saw pgoblems arising from the practices of some feminist critics.
improperly isolating quotes from context, unthinking| praise for,
books that build up girls at the expen,s’e“ivéf boys, a andomng
aesthetic standgrds in judging books, Jnfalrly criticizing Ristori-
cal fiction for showing life “the way it was,” failing to work for
the upgrading of traditional female roles in children’s books in
addition to seeking expansion of roles (because not all house-
wives are dreary, duII, ineffectual pegple), and blaming authors
and publishers for “an incredible conspiracy of condmomng
instead of trying to enlighten and change them.

Despite the problems, a trend toward nonsexist literature
for children seems definitely gathering strength. Producers of edu-
cational television for classroom viewing, such as the Agency for
lnstructlonal Television, also are showing awareness of the prob- .

-
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lem of sex-role stereotyping and are making conscigus, efforts
to avoid it. . ’

’
Nonetheless, sexist materials are more available today than
those depicting males and females in less prescnbed and inflex- |
ible roles. Sexi$m, then, continues to permeate the formal school
curriculum through the materials educators are forced to use,
for want of something better. .
?
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SEXISM IN SCHOOY ORGANIZATION

But the school itself adds oth: mechamsms to provnde séx-
role reinforcement. Physical education and playground activities _
frequently are segregated. Some grade schools experimerit with
all-boy and all-girl classes, Jith activities differentiated along,
traditional, sex-stereotyped lines.

Even unsegregated classe&‘usually condone, and sometlmes
even encourage, the sex-typed activities and interests children_
bring to school. Seldom do teachers question why small boys copn-
gregate in the block corner or around the jungle gym, while
little girls cluyster in the dofl"corner—why middle-grade boys race
for the soccer field at recess, while girls play quiet games like
jacks and jump rope. Even less frequently do teachers try to in-
tervene to promote diversification and expansion of SkI"S and in-
%erests for both boys and girls:  * &

When teachers separate boys and glrls for seating or Ilnmg up,
1hey call attention .to-'sex distinctions and sex roles. Sex fre-“'

" ‘quently determines even the assignment of classroom” helpers
Janie waters the plants, while John runs the projector, Paul carries
the chairs, while Patsy washes the desk tops.

Too seldom do teachers consciously use resource speakers or
parent participants who are also effective adult models of non-
stereotyped behavior such as the womaf doctor or’ the male
dancer. . AR

The authority structure of the school itself reinforces tradi-
tional sex rolés. While 85 percent of all elementary school teach-
ers are women, 79 percent of all elementary school principals are
men. Simply by qbserving the relative titles of each sex in the
school, children learn the different societal expéctations for fhen

- and women, - "
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By high school, boys are counseléd into industrial arts and
girls into home economics. Gifls are encouraged to prepare for
careers in nursing, teaching, social work, library work, or secre-
tarial work. In vocational interest §nventonies, the career choices
channel women’s responses into traditional or.subordinate voca-
tional fields.”

Teacher/pupil interaction is another area touched by tradi-
fional sex typing. Boys are taught, long before they enter first

*  grade, to be independent, assertive, and aggressive. Girls, on the
other hand, generally are trained to be passive, obedient, and
conforming, . .

Because the school traditionally has been concerned with keep-
idg order, which demands obedience and conformity, it is not
surprising that in many studies boys make up the majority -of
teachers’ behavioral problems. Girls are socialized mole easily
into “geodness” and thus are ignored more easily. -

Ironically, the conflict boys receive from the school’s expec-
tations actually may turn out to be a positive benefit. A large
number of studies indicate that teachers tend to discipline and
to praise boys more than girls. Teachers also spend more instruc<
tional time with boys. Judith Barwick speculated thay a boy
learned in school that he could get attention from his teacher

- and peers for nonconforming behavior. Thus, teacher criticism,
a seemingly negative response, actually may lead ‘boys toward
greater independence, autonomy, and activity.

We do not yet have solid research on how teather discipline
and criticism affect the cognitive styles and self-concepts of boys
and girls. In addition, we need experiments designed to explore

+ the effects of different curricular patterns. Patricia Minuchin,
for example, speculated that girls, particularly, did not need .
subject-dominated rote learning but should be in classrooms
“stressing open-ended and searching processes of thought and em- .
phasizing the central, active role of the student and choice in
learning activities. Other critics question whether training in
docility and obedience js good for anybody, male or female, if
the school i genuinely cghcerned with facilitating learning.

. While the foregoing only cursorily examines the research now
Pouring forth on the issue of sexism, it surely indicates that
something is awry in American society and, thus, in the schools
that reflect that society. What can we, as educators, do about it?
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TEACHERS NEED TRAINING FOR CHANGE

The principal hope for improvement seems to lie with classroom
teachers. While commercial textbooks'and other materials slowly
improve, the vast majority of bogks and materials presently avail-
able and in classroom use continue to reflect the traditional sex
roles and thinking of a patriarchal society, which is resttictive to
students of both iexes.

Thus, the obvious first step would seem to be a change in
teacher training. preservice and inservice courses designed to
sehsitize and taise the consciousness of teachers to the |ssue and
the existence of sexism in the school.

Women’s History. Such courses should include the history of

«memen in American sdciety, a, histogy largely obliterated, as

Janice Law Trecker has shown, in mdst widely used high school
and. college history textbooks. If females need role models to
tause them to aspire, these models cannot be erased ‘completely
or hidden by masculine-oriented language patterns.

Content Analysis. As a second focusXsuch courses should help
preservice and inservice teachers analyze the content of the text-
books and other materials now used. As awareness of sexist
coitent develops, the primary teacher will see the necessity for
pausing in the middle of a reading group to discuss t,%e reality of
“Dan is napping, while Pam makes lunch” in this world of work-
ing fathers and mothers, where homemaking responsibilities are

being shared more fully. All teachers will see the need to give '

direct instruction on the generic.use of male nouns and pronouns.
The mlddle-grade teacher will see the value of sexist materia
as teaching tools; children at this age can do their own conte
alnalyses, in the process Iearnmg valuable crmcal reading skills.
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Penn State University took an important step 1n this direction
by requining a course in ethnic children’s literature for teacher
cértification 1in elementary education, In this course, students
acg first exposed to blatant sterectypes, subtle distoryons, and
omissions in literary references to ethnic groups. Then they work
with a content analysis form for racism and sexism, developed
as a result of a jpint Penn State/Council on Interracial Books for
Children workshop on racism ard sexism 1n classroom literature.
Jane Singh, reporting on the Penn State project, says that the
goal 1s promoting among teachers,”’d conscious awareness of the
problems which exist and an attempt to use them, not avoid therp,
to educate in what is in the réal book world and how to cope with
i.” : . a

Management Techniques As a third focus, preservice-and in-
service courses for teachers should emphasize classroom_ and
school management techniques to avoid sexism. Because sex-role
stereotypes are pervasive and generally taken for granted, con-
sciousness-raising activities might help teachers understand ways
they nfluence” and oppress their students with sexist 1deas and

behavior. ' L T -

Curnculum Reform Finally, because teachers’ probably are at
their best when they can organize and control the curriculdm -
within set guidelines, preservice and inservice courses shoulg
focus on teacher-directed curriculum reform. That 1s, teachers
should'get help in ogganizihg units to use with their own students,
units they might later try out and evaluate, perhaps in the pres-
ence of observers. Together, feachers can learn to find, develop,
and share new materials and_methods for obliterating sexism in
curnculum cohtent—or, in éven more direct teaching strategies,
for promotind\ a conscious awareness of sexism among _their
students, ‘ N
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, * A DIRECT TEACHING STRATEGY «
Such a djrect teachirrg strategy ftas been a part of the middle-
grade socnal stulbes curnculum at University Elementary School
in Bloomington, Indianagsince 1970, whgq American women were
noting the fiftieth. annivé®ry of th mission to the voting.
booth. Running for a nine-week interval {Mrssstudy of women has
had as its gaal the sensitizing of chnldre%?‘to problems of sexism
in American society in the hope of opening’ he door to full
sonhood for at least some of them. Thgro %&nves of this ﬁ
are. to learn the basic hnstorm"womens age, to.become
familiar with famous®*women from history, to become aware of -
the role problems of women today in jobs, social’ life, marriage,
and family, to become familiar with current |ssues and leaders in
the women’s movement, and to look at one’s attitudes about sex
I'Oles s ®»

The University School teaching strategy has fallen naturally
into two sections. The first lays a historical foundation by focus-
ing on the suffrage movement, and the second examines the’
contemporary womei'’s moyement. We used basic teacher-written
readings in lieu of textbooks, for obvious reasons. Those dealing
with the suffrage movement have been taken primarily from
Eleanor Flexner’s comprehensive history, Century of Struggle, and
from Poris Faber’s book for young adults, Petticoat -Politics. How
American Women Won the Right To Vote. We have modified or
rewritten materials on the current womel’s movement as new
ones hWve become available, those presently used draw heavily
on information on the status of women from, Time’s Mafch 20,
1972,gssue.

1' In addition to readmg the basuc Qagnals, the. chlldren re- ’
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search and identify a number of famous women from a hst of
more than fifty, ranging from the gentle Lucretia Mott and that
strong and strident mouthpiece for her sex, Sojourner Truth,
to contempoararies like Indira Gandhi, Shirley Chisholm, Glona
Steinem, and Betty Friedan. Difficulty ehcountered in locating
information- on these women, even those long-deceased, makes
pupils aware of the neglect with which women have been treated
in the compiling and editing of encyclopedias and other resource *
-~ materials.. . .
’ Each child also completes a glossary of terms applicable to the_
unit, including items such as “sexism,” “feminist,” “stereotype,” _
- “socialization,” “sex typing,” and’“nuclear family.’” Again, dif-
ficulties encountered in locating defimitions lead to digcussion of
ways language constantly is shaped and changed by social in-
novations. We find this a good time, too, to lock at ways lan-
guage subtly expresses society’sview of males and females.

We also encourage each pupil to.choose and read at least one
biography or autobiography about a famous woman. Students
who read biographies about the same woman, written by different
authors, are asked to compate factual information presented. Be-
cause discrepancies frequently occur, students become aware of
the authors’ research *sources, documentation, and objectivity—

. *all important critical reading skills. -
' f child who goes this far has laid the. foundation for further
independent study. Projects deal with a variety of topics, using
* the elementary school and thﬂcommunity as classroom resources.

Often, critical reading skills play a ‘part in this independent.
study. Mahy youngsters, for example, choose to analyze depic-
tion of males and females in the children’s literatyre they fead
for their language arts classes. 1t would be difficult to count the

" times a pupil has presented a novel, carefully _marked with a
scrap of paper or a folded Kleepex, triumphantly remarking,
“I've found an6ther example of sexism in my book”” When chil-
dren are sensitized to reading perceptively and critically, books
now decried by women’s organizations become valuable class-
room tools and the need for weeding library collections di- .
minishes, :

Other pupils may elect to study depiction of men and women
in magazine, radio, or television advertisements. Some may ex-
1amine basal r&ders used.in University School’s primary grades

¢ ’ -
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in . terms of sexst content. Others have analyzed portrayals
of men and women in other ‘media, for example, in children’s
cartoon television shows or family situation comedies, in comic
strips or syndicated cartoon series, qu in the lyrics of popular
sbngs. ,

Some have developed and presented bibliographies of books
about women available in the school or county librarjes. Others

-have prepared written research reports on aspects of-the suffrage

)

movement or done comparative studies of prejudice toward
women and toward blacks. Or they have surveyed attitddes of
University School children at other“grade levels toward working
mothers, preparing charts of their findings. i

We encourage pupils to interview influential career women
in the community, asking questions ;u;bas./"ﬂow did you be- -,
come interested in your career? How did your family feel about
your going into this kind of work? What obstacles did you have
to overcome? Do you feel there has been discrimination against
you in terms of salary, advancement, increasing responsibility? ~
Are you married? If so, does your work interfere with your
family, lifet Do you recéiamend that other girls follow your
footsteps?” )

Other options for independent projects include writing plays
or poems based on material from the study of women, survey-
ing girls in first and fourth grades t6 detect a shift in career
plans or a change in favorite school subjects, finding quotations
from famous women and explaining their meaning and signifi-
cance, or writing a proposal for ildren’s television program or
book that gives a constructive vi f women. '

This list does not exhaust the possibilities. Each year our ~«chil-
dren have come up with creative projects of their own devising.
Once a child whose mother had told her, “Black women don’t
have time to be involved in women’s liberation; we haye to get
the black race liberated,” decided to find out if other black
women shggg! her mother’s views. So she made up a question--
naire and mailed it to .twenty-two black wamen—reldtives,
friends, and three congressyomen—sending each respondent four
extra questionnaires to share with friends. From the fifty-three
questionnaires returned, she made some interesting discoveries:
Most women n this study thought they had been more discrimi-
nated against by being black than by being women, but 87 percent ,
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also thought that black women should be involved in women’s
rights. LT

Three years ago one athletic girl elected to sign up for the
local Boys’ Club soccer league Her action inially drew outrage -
from male dassroom peers. Later they conceded that Dian, lone
female in a family of four children, was a good sbccer player
- and might be a genuine asset 10 a team. The Boys’ Cluk, predict- -
ably, did not agree, and Dian eventually, turned in a report on/her
expenence, including her eventual dismissal from the team.

In ber own words, “Not getting into Boys’ €lub soccer isn't
that bad, even though | plan to write 3 letter io Judge Randy
Bridges about it. But | can now understand how the women felt

ana.” For Dian, and for her classmates, this was 2 vivid con-
sciousness-raising expenence. . , ~
. Other students have analyzed science and, math textbooks,
created games based on”identifying famous women, surveyed*
children at different ages regarding the satisfaction they feel being
boys or girls, and made classroom displays of books approved by
the Feminists ‘on Children’s Media from the 1971 bibliography,
Litle Miss Muffet Fights Back. - .

For the past three years, with the helpr of ‘student teachers,
groups of fifth-graders at University ol have been encouraged
to play Psychology Today’s simulation role-reversal game, “Wo-
man/Man.” One boy wrote in his evaludtion of this experience,
“Now | see what it’s lix€ to be a woman. -1 think that’s wrong.”’
A girl commented, | think this game has a strong point to
it. This game shoéﬂ,&«e‘ad\}amages and ufadvantages of the

man and woman “5Gth. Tlf game has gotten me so frustrated,

both when | was 3 man nd woman. It s a very educationat-

game.” /

/




, ~  GEVING STARTED. - ~
One way we have mitiated the study of women is by hanging
colorful posterboard signs from the classroom cefling, containing
comrtion dichés: Big boys don't cry. They never “ask a girl what
, she wants to be.when she grows up. A pretty gitl Is like a melody.
* Women’s work is never done. After 29 a wormnan is over the hill. o
It's @ man’s world. She’s nothing_but a dumb blonde. There’ s, ,,'
more' difference between a male and a female than between a
horse chestnut and a chestnut horse. And so on, ad infinitums -

_ Wealso have hung brightly colored female biological signs on
which ate printed names of famous women, past and present. '

When our study of the suffrage movement is under ‘way,
some teachers find it fun to dress in appropriate garb to deliver
a series of “Who Am |”” autobiographical sketches on the famous
suffragettes. The children guess identities and revel at seeing
their teachers clad in poke bonnets, shawls, and old-fashioned
- spectacles.

Often University School Pnnapal David Rowland, a humanist
“who believes in genuine freedom for all, has consented to par-
ticipate in a series of role-playing vignettes to introduce the
second half of the study. In this endeavor he takes the part of the
personnel man who asks the female Harvard Business . School

graduate, “Can you type?” or the newspaper e%;g‘who tells

-

the newlywed Phi Beta Kappa journalism grad “rll tell
you qhat—uf you re not pregnant in a year, come back and we'll
talk business.” Or the fellow who, duririg a serious discussion
about war at a party, chucks his female companion under the

chin with the comment, Hey, you 're real cute when you get

mad » N ‘
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We have found many films suitable for use with a study of
women, mcludmg two Encyclopedia Britannica Corpora;:on
preduqtuons “Social Change and the American Woman” and,
“Susan B. Anthony.” We also like to take into the classroom un-
previewed films such as “Mothers. What They Do,” and let the\
students decide whether sach films should be purchased for class- .
room use. In the exargple cited, students voted “no,” because |
the only mother show yed full ime outside the home .
also was head of the household, and because none of the mothers
in the film were members of minority groups. .
Meanwhile, other matenals are brought intd the classroom
. raniging from Marlo Thomas' “free To Be . . . You and Me” and ‘\
" other femmlst recardings to children’s picture books expressing |
o a new view—books such as Willam Pene du Bois’ William's 1‘
|
1

Doll, Eve Merriam’s Mommues at Work, and Jay Williams' The
Practical Princess and Petronella. These generate discussion on

\
ways the world changes for each of us and on the role of propa-
ganda in social movements and in Itterature

s
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~~"DOES DIRECT TEACHING “WORK™? '
L

A\ = Wgat efﬂ:.c-ti does a direct teaching strategy like the University

A

School study of women have on attitudes and aspirations of par-
ticipants? Does it give-girls the freedom to have “doctor” and

“professor” in their matrix of career choices along with “truck ’

driver,” “teleshone“Iineperson,” or whateverelse suits their in-
terests and talents? Does it make boys comfortable with express-

ing gentleness, grief, delight in small children, dislike of athletics?”

Are children’ghle to be themselves without fearing' emascula-
tion or defemi%;\ation as a consequence? .

Frankly, wé'don’t know. No empirical study of attitude change
has been attempted yet, largely becausé no appropriate measure-
ment instruments exist.” Although the study of women aims to
develop greater androgyny in both males and females, at the
_moment there is no test for androgyny among students younger
than college-age. We are hoping, however, to begin. pretesting
and posttesting next year, both for, movement toward greater
androgyny .and for change in sex-stereotyped veiws of various
occupations. . : .

Intuitively, however, we teachers who have directed the study
of women believe that change’ does take place. Every year par-
ents—both mothers and fathers—have come back to thank us for

" differences they perceive in their youngsiers. Interestingly, most

of these parents have reported changes in_girl chifdren, though
one divorced mother_ phoned, a year after her son had been in-
volved in the study, to report his comment, “The unit on women'
changed my whole life.” Asked why, he had told her, “I used fo
be embarrassed, not to have a_dad around. After that unit on

v *
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women, | realized that women can do the same things men can.”
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' This particular boy was different from many who preceded
him. When it began, the study of women was required for all
s sixth-graders at University School. In those years, it often seemed “
that girls were changed, while boys frequently grew more vo-
cally and rigidly, sexist. Then sixth grade was moved to the
middle school, and changes in teaching staff shifted the study of
women to an option in fifth grade. Relatively few boys choose it
now; those who do often come from single-parent homes or are
influenced by feminist fathers. ;
Because of our experience %were not surprised in Decem-
’ ber, 1975, when Harvard psfchologist Marcia Guttentag reported
¢ ' results of a six-week experimental curriculum designed to teach
sexual equality, used with more than 1,000 Boston children in three
age groups: kindergarten, fifth grade, and ninth grade. Results
showed that fifth-grade boys with working mothers and .ninth-
grade boys with working and nonworking mothers became not-
ably more stereotyped in their views of women and more rigid
and ougspoken about *woman’s place” after the six-week pro-
gram Many of the“girls, on the other hand, turned into fledgling
. feminists, with ninth-grade girls most responsjve to the teach-
ing strategy and showing the greatest attitude change. We sus-
pect that findings may be similar at University School.
Guttentag’s work suggests that children pick up what they see
around them far more readily than what adults tell them. They
see men in power and in a wider variety of occupations; they see
mothers responsible for most child care. And boys, at least, are
unwilling to give up the familiar for the abstract advantage of s
more flexible personalities. However, girls do change, and per-
haps hope of altering present reality lies here. One evaluation
of the ultimate success of direct teaching strategies might be the
greater proportion of girls who aspire to\and attain a work role
in society. Guttentag’s work suggests that if reality changes, so
will children’s attitudes. \ .
We do know that committed feminist teachers can. make
changes in curriculum content and organization in their own
classrooms; they also can exert the continuing pressures neces-
sary to bring changes within a school. We have seen this happen
at University School, where recess games now are integrated by .
leacher fiat, textbook salesmen are openly confronted by ques-
tions like “Why are there no girls in y‘ohr first pre-primer?” and
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the male physical education teacher offers wrestling as an op-
tion for girls,.on grounds that some participation is essential even
for informed spectatorship. )

Our librarian now consults feminist booklists like Little Miss
Muffet Fights Back when spending acquisition funds, and She
seeks out good biographies of women to augment the pitiful
resources available on women in standard reference works. )

No longer do we see plays at University School where boys
are the intrepid explarers and. scouts who carry on the dialogue
while girls, the squaws, sit silent. at stage-rear. Meanwhile,
there 15 a conscious attempt to bring in resource persons who
do not renforce traditional occupational sex typing. And, at
faculty meetings, sexist practices frequently are a topic for im-
promptu discussions. _

The process has been slow, but change definitely is afoot, and
it has been brought about solely through the consciousness-
raising efforts of a handful of teachers sensitive to the issue.

-
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. CHANGE IS ESSENTIAL

That such change is essential if we are to educate all children

for effective life in our society seems certain. Bernice Newgapten:

has pointed out that the family cycle has quickened since 459%,

youths marry earlier today, and couples have their last child

sooner. As a result, many women have forty or more years of

living to do after the last-born child is in first gfade. Meanwhile, -
_ 90-percent of American women wark outside.the home at some <

pointin their lives. N . s

Moyeover, federal legislation during the past decade has. op- ¥
ened hew vocational doors to women. For example, passage of+
the Comprehensive Health Manpawer Training Act in 1971 makes

. sexual discrimination®in admissions illegal for schools of medi-
cine, dentistry, pharmacy, veterinary medicine, and nursing, if
they receive federal funds. The Equal Employment Opportunity
Act of 1972 extends the coverage of Title Vil of the Civil Rights
Act of 1964, and hence the jurisdiction of the Equal Employment
Opportunity Commission, to public employees, educators, and )
professional people. Pregnant employees no longer can be -
forced to quit their jobs, and paid maternity leaves seem likely.
Headway also is apparent regarding equal pay; the average start-
ing monthly pay offered to women college graduates now differs
only a few dollars from that of men in many fields. ]

American schools cannot. afford' to ignore such changes; as
educators we need to provide better counseling for women, with
attention to timing of familyand work cycles. We must encourage
women to take advantage of the increasing freedoms being
proffered. If a young woman realizes that she is likely to work for

thirty or more years, she may decide to prepare for a challeng-

L b .
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ing career instead of settling for a temporary or dead-end job.

Choices for women m our society are limited today only by . .

interests, talents, motivations, and attitudes; and the school can

play a part in influencing each of these.

However, work by Paul Torrance suggests that education,
while useful, sets limits for women in a.culturd. i in which assump-
tions about their own inferiority ruMep in both’ their own con-
sciousness and that of men. Torrance, in experiments with third-, :
fourth-, and fifth-graders in 1959, found girls reluctant to mani-.
pulate science toys, on the premnse that, as girls, they were not
expected to know about such things. Torrance asked parental and
teacher cooperation 1n attempting to change these attitudes.

When he retetted in 1960, he discovered that girls participated

willingly and even with enjoyment. They also performed as well .

as boys in efforts to manipulate or change the toys. But one thing

had not changed, the boys’ contributions still were more _highly

valued, both by other boys and by the girls, regardless %of the

fact that both sexes had scored equally well. So it seems that be-

havior patterns’are more amenable to'change than attitudes. *

Children arrive at school with attitudes already established,
largely, through exposure to parents and the mass media. As edu-
cators, we can only hope that in our schools direct and indirect ‘
teaching strategies aimed at eradicating sexism eventually may
produce a generation of parents who consciously will raise both
male and female children to the kind of androgyny that will permit -
full expression of each child's potenﬂal If we can e children
today consciously awarg of child-rearing practices thit have helped

«  them, perhaps’ we can change such child-rearing practices in
the fufure. :

This seems of prime concern today. We already know that
individuals in our society benefit psychologically, socially, and
intellectually when they are less sex typed in behavior ahd at-
titudes. And many observers have questioned, at a time when
competition fills our skies with smog and pollutes our lakes and
streams, whether society itsélf might be better off if we were all
more femipized in the direction of concerned cooperation. |

Educators have an obligation, most probably would <agree, 1
not only to reffect but also to shape society and, with it, human
experience. The answers ate not all in, but surely we have some.

@ reness of the direction in which we ought to be moving.
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This book and others in the series are made available at low
cost through the contribution of the Phi Deha Kappa Educatipnal
Foundation, established in 1966 with a bequest by George H.
Reavis. The Foundation exists to promote a better understanding
of the nature of the educative process and the relation of edu-
cation to human welfare. It operates by subsidizing_ authors to

" write booklets and monographs in nontechnical language so that
beginning teachers and the public generdlfy may gain a better
understanding of educational problems.

The Foundation exists through the generosity of George
Reavis and others who have contributed. To accomplish the goals
envisaged by the founder the Foundation needs to enlarge its
endowment by several million dollars. Contributions to the
endowment should be addressed to The Educational Foundaton, .
~Phi Delta Kappa, 8th and Union, Bloomington, Indiana 47401.
The Ohio State Unwiversity serves as trustee for the Educauonal
Foundauon
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You, the reader, can contribute to the improvement
of educational literature by reporting your reactions to,
this fastback. What is the outstanding strength of this
publication? The glaring’ weakness? What topics do
you suggest for future fastbacks? Wfite to Director of
Publications, PHI DELTA KAPPA, Eighth and Union,
Box 789, Bloomington, IN 47401. -

@

All eighty-six titles can be purchased for $25.00 ($21.00 for paid-up
members of Phi Delta Kappa)..

Any six ttles $3.00 (only $2.00 for members), twelve utles $5.00 (only
$4.00 for membeers),

Discounts for bulk orders of the same title are allowed at the rate of 10 to
25, 10%, 26 to 99, 20%, 100 to 499, 30%, 500 td 999, 40%, 1000 or more 50%.
Discounts are based on a unit cost of 50¢ per copy {35¢ for members).

MONEY MUST ACCOMPANY ALL ORDERS FOR LESS THAN $5.00 OR
ADD $1.00 FOR HANDLING.
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