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PREFACE

TITLE I, SEA, EDUCATIONAL PROGRAMS THAT WORK was, prepared largely by
stlis of e various projects described in the following pages. Without
th r full a willing cooperation, these' descriptions could never have
b en generated. However, the reader is cautioned tha.t%somq errors may
ave crept into ithe text due to the limited time available for checking
the various entries.

'f.

This source book provides brief descriptions of exemplary Title I, ESEA,
programs that haye been appkved for dissemination as of .November 1977 by
the Joint Disseminatien,Review Panel (JDRP) within the Education Division
of the Department of.idealth, Education, and ;4elfare.

Projects achieving this status have successfully passed a rigorous review' .

process. Hav,,ing'estib-Mhed general criteria for identification of exemplary
programs, the.DiviSion of Education for the Disadvantaged within the Office Alk

of Education invit s Statk Educational Agencies (SEAS) to submit nominations
of additional Ti e I projects they consider to be exemplary for review by
the,JDRP,#Thp roject descriptions, following a specified format, must
dmOnstrate t at the project meets the Division's suggested criteria as well
as/ .the general criteria set forth by the JDRP. Division staff review the

''submitted desdriptions, contActing the EA dnd the Local Educational Agency
(Ira\ f clarification when nece9sary.1 Prdjects receiving a tentative
uno", 'e contacted for further informatiod. Those receiving a tentative

,*;',,Ye are then visited by Division staff who review the project to assure
t it is in compliance and that it demonstrates high program quality.

rojects meeting all these criteria are then submitted to the NIE/OE JDRP
which meets monthly to consider projects that have been sub6itted. Those
prpjeets passing the rigorous scrutiny of the panel are then designated as
exemplary and are approved for nationalidissemination.

Since scarce national resources Take
,very

iympossibltfor the U.S. Office of
,

EduCation to provide support to ,very v lidated project that proves its
effectiveness, some of these.projects may not he able to offer training

.

for users of their programs or to carry out demonstrWons. The project
descriptions indicate which projects ha.e been funded for dissemination'
activities.

Richard L. Fairley
Director, Division of
'Education for the Disadvantage
Bureau of Elementary

& Secondary Education

0
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PROJECT '

TITLE I ESEA PRESCHOOL

descriptors Ea sly Childhood Education
. Pavrental. Participation

Oiagnottic Teaching

target audience Kindergarten students.

descr.tp.tion An early childhood diagnostic /prescriptive program thqt provides individualized instruction
for each Chitd.

This,,:program providdt an open classroom design for, kindergarten activities. Measuring and Weighing activities,
number concept activities, natureobservation, book viewing, musical activities, home lifeiiimulation, water
activities, and flannel board sharing occur in learning centers in each classroom. Intellectual development
is stressed. Instruction is divided into the following units: home and school, health and safety; community
helpers, the farm, the city, pets, woodland animals, holidays, seasons, 'five senses, foods, and our bodies.
In addition, children are taught over 100 specific concepts in language, math, and science.

) .

4

assimances/claims ,
The Test of Basic ExperienCes (TOBE) Language,Test, Form K wage and mathe-
matics),was administered'pre/post. Significant progress was shown?. Teacher-made

checklists and continuous teacher evaluation are also used. Financial and evaluation data were tpecteein
1974-75.

, .

implementation requirements No special facilities orieguipment required Each class or20 .
children require% one teacher and at,least one aide. In'struciional

units are independeneof each other; some or all may be implemented.

a

'financial requirements Teacher-made materials and curriculum guide developed over a period of
10- years. Parent participation manual and curriculum guide are out-of-

print; no plans currently to reprint.

/

services available No special network funding supports this project's dissemination'efforts.

No awareness materials are available. Visitors are Welcome by appointMent. No training is conducted at the
project site. No training is conducted'o -of-state. Project staff can attend out-of-state conferences.
(expensesmust be paid).

)

contact
1

Bonnie Nicholson; Bessemer City Schools; 412 N. 17th St.; P.O.'Box 868; Bessemer, AL 35020.
(205) 424-9570.

A

Oev'elopmental Funding:, 4bSOE ESEA Title I

Compqed Winter 1977

O

USOE J0RP ho. 26 Approved; I 4/4-5/3
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PROJECT
BAPTIST HILL KINDER TEN

descriptors Early Childhood Education

target audience Kindergarten Students. r

description A school readiness project fi* five-year-old children who are educationdti'disadvantaged.

Experiences are prOvided't0 hilp Children increase their vocabulary, learn to speak' in sentences, communicate
more effectively, grow in independence and initiative, understand and deal with the world around them, and

develop problem-solving skiltls. Learning centers mr, set up'in each classroom. Daily programs emphasize the .'

development of psycho-motor skills. Children experierice success daily, interact with peers and adults, and

learn to respect the rights of others. Student needs are assessed and continuous evaluations made to ensure
program effectiveness. Each teacher has a trained aidb. The program is monitored by a parent involvement
component.

One way this kindergarten differs from others is that it is housed in a.separate building. In addition to

the 10 kindergarten classes, there is a:large indoor play area, a room for musical or rhythmic activities, and

a Cafeteria. The interior is unusually attractive with appropriate colorful furnishings, open shelving, and
'displays of students' art.

It also differs from many other kindergartens in the multiplicity of materials and equipment available. The

abundance and variety of trys material enables teachers to vary their approaches to meet the individual learning,
styles and needs of,these five-year-olds.

assurances/claims The Test of Basic Experiedces (IOBE) was employed to.measure student achievement.
The mean pretest.stanine was three, the mean posttest stanine was six.

implementation reiuirements Any system with a teacher certified id early childhood education
and an aide trained through inservice can purchase the necessary

materials (see materials list) and begin a class similar to this project. Most systems which have adapted this

project have visited one or more times.

financial requirements In addition to a teacher and aide who have had inservice training together
and appropriate_furniture for five-year-olds, $2,500 would be adequate to

begin onckunit like this project. However, the more materials and equipment which can be purchased, tbe more

successful the project will be.

. services available No Special network funding supports this project's dissemination efforts.

Awareness materials are available. Visitors are welcome at the project site September through May, five days a

week, f om 8:00 .S.>,to,noon.

contact Marjorje 2. Maddox; Butler County Board of Education; P.O. Box 160L Greenville, AL 36037.

(205) U2-2$44.%

Developmental funding: WOE ISO Title I

Compiled mar Illt
.

2

USOE JORP'No. 74-102 Apfroved; 101/12/74



PROJECT IMPROVEMENT OF BASIC READING SKILLS

descriptors Remedial Reading
Aidiagnostic Teaching
'APParent Participatipn

tart audience Pupils ig grades 1-8 with an I.Q. of 80 or above who are reading six months or more
below grade level. Selection of these pupils is based on standardized test results

(belo 50th percentile), diagnostic tests; cumulative record cards, teacher opinions, posttest scores of pre-
vious title I students, and learning disabilities.

. .. .......
description Heading centers providing an individualized approach to remedial reading for educationally

$ .

deprived children.
- \ t

# Reading centers established in participating schools are staffed by a reading teacher and an aide who work with
10-12 children per period every day for the regular school term. Diagnostic tests are administered to deter-
mine speci needs of the children. A "Need Sheet" is prepared for each child providing a written pre-
scription o help master basic reading skills and reinforce classroom learning. A "Weekly Plan" sheet is
maintained for each class listing plans for each child. Teacher aides and parents are assigned to work with
children needing additional help over and above help received in the classroom and reading center. Parent
participation, through volunteer work,and workshops, is a very significant aspect of the project. Individualized
attention showi the pupil that he/she is important and can excel in some way, reinforcing the primary goal of the
project to meet individual needs of each student and help hjm/her achieve his /her potential.

Materials used include the Hoffman Reading Program supplemented by numerous other commercially-available and
teacher-made materials. , .

(This project has been described in a Project Information,Package4

,t

assurances/claims Evaluation by Gates-MacGinitie Reading Test. Data compiled annually following
Alabama/US Title I guidelines. The weighted mean NCE Gain in grades 1-7,for

1976-77 was 13.1 for nine months. Also, participating pupils have made Improvement in subject area grades,
school attendance, attitudes and health habits.

, ,implementation requirements At least one well-equipped available space per school 'for a reading
center, with one teacher and aide per center. Training.sessions

are available. Detailed information upon request. A Project Information Package has been developed on this
project and will be available for ekamination and for sale to adopters. The PIP materials include orientation
materials, management calendar, management directory, teacher's manual, staff development manual, and

-.evaluator's manual.

financial requments IA the original site, a total of $331.77 per pupil, including adminis-
trative and instructional personnel, materials and equipment, and

continuing inservice training. This figure is a continuing cost based on 467 students. Specific Start -up
costs are available upon''request.

.0

services available An NON-funded Developer /Demonstrator project.

Awareness materials are available free of charge upon request. Visitors are welcome by appointment. Training
may be conducted at the project site or when necessary and feasible, at the adopter site. Project staff will
be able to attend out-of-state conferences and awareness sessions.

contact Edward M. Dodd; Improvement of Basic Reading Skills; Sylacauga City Schools; P.O. rawer B;
Sylacauga, AL 35150. (205) 245-5345 or 249-0393.

Developmental,Funding USOE ESEA Title I

Compiled winter 1977

3

USOE ARP No 74-109 Approved: 10/18/74
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PROJECT
FLAGSTAFF REMEDIAL READING PROJECt (Title I) [formerly Remedial Reading (Title q)]

'descriptors, 4 Remedial/Reading
Diagnostic Teachtng

". Individualized Instruction

target audience Target schools established by Title I low-incomeguidelines. Student eli4ibility*
based on low achievement (stanines three and below) on selthed language-related

SAT subtests. Supplementary reading, grades 2-9.

description A child - centered daily %011-out program using ail eclectic approach to .tnstruction based on
individual diagnosis of reading problems.. 4 ,

The project viliPs reading as a highly individualized process: there is no single best way to acquire reading

competencies. Further,, the project is founded on the belief that students and teachers need to (a) experience
success, (2) self-pace their work and (3) make choices from a variety of,options. Accordingly, wide latitude

occurs in instructional and organizational methods as teachers utilize personal teaching sty/es and favorite
materials to meet, individual student needs and provide for student success.

Small groups of 6-10 students receive individualized instruction according to a teacher-designed_remedial plan
as indicated by results of d dignostic test battery. Class duration ranges,from 30-55.minutes daily, depending

on grade lEvel. Classroom and reading teachers zoqperatively plan daily. pull -out schedule foCeligible studerits
grades 2-6; jun'ior high students are scheduled into a remedial reading class period.

The daily remedial period for each elementary student is supplemental to instruction provided at the appropriate
basal reader level by the classroom teacher. For junior high students, remedial reading class is ixtEp instruc-
tion beyond that included in their Oegular English courses.

A typical instructional 'period includes a brief time foi- student'S' to read for pleasure in self-chosen books,
personalized skill instruction according to skill weaknesses, and a small group activity such as a reading

game or project. With teacher guidance, children become more proficient in theSe basic skill areas. decoding,

vocabulary development, comprehension, study skills and for older children, reading ratt.

(This project has been described in a Project Information Package.)

assurances/claims _ In 1975-76 over 85% of participating studentl,achieved one month or more grade-
placement-gesa4ler month of remediation In 1976 -77, evaluated by Title 1 Model

A-1 (norm-referenced) design: all students, grades 2-9, showed mean gain'of 4.33 NCEs on Gates-MacGinitie .

Reading Test. Corresponding mean percentiles: pretest, 16.0 percentile; posttest 21.5 percentile.
. ,

implementation requirements Instructional staff:. reading specialists-or other teachers '

committed to ongoing-training in remedial reading instruction;
one teacher per 50-60 students for instruction in-groups of 6-10 students. Support staff: district and/or

project staff to cover overall administration. Space: one reading room for each teacher of 5040 students,
halt-classroom size workable. Materials: variety of teacher-selected materials for each reading room.
Commitment of building principals and classroom teachers, specifically with regard to pull-out scheduling.
Adoptable by single building or district.

financial requirements Cltinuation cost in established program is approximately $300 per pupil
(7 800 - children). Teacher salaries and benefiet (95% of budget) repre-

sent new cost to district; administrative cost may'be absorbed by existing personnel. ,Each participating
school has one reading room per 50-60 students, furnished with a wide variety of commercial instructional
materials aid equipment. Continuing cost for materials and tests, approximately $10 per pupil.

services auailtible ,- An NDN-funded Developer/Demonstrator prpject. e

,
.

Descriptive brochure available (freer. Project staff available to make presentations at out -of- state- confer-

ences'(expenses covered). Visitors welcome by- appointor . For.adopting LEAs, training and follow-up
available both on project site and on adopter stE st arrangements negotiable): Project Information
Package (PIP) includes eroject Orientation Mater'ial ,-koject Director's Management Calendar, Project
Management Directoi-y, Reading Supervisor/Staff Oevel\oper Manual, Teacher's Manual and Evaluator's Manual
(cohtact project). . \____,)

x

contact Lorraing_Curry, Director of Elementary Curriculum; Flagstaff eublic Schools; ,

701 N. Kendrick; Flagstaff, AZ 86001. (60Z) 774-8781, ext. 75.

Developmental Funding: USOE ESEA Title I

Compiled Winter 1977

4

USOE JDRP No. 31 Approved: 4/4=5/73



PROJECT
.CATCH UP - KEEP UP

descriptors, Remedial Reading
Diagnostic Teaching.
Inservice,Teacher Education

target aufience Students in mdes X-12 (validated for' grades 5:8) who are reading two or more years
. below grade level. The population in 'the communtty is in the middle 6 lower-middle

income range and is highly mobile. Classroom teachers who have students with low readihg levels are offered
inservid training by reading specialiWA 0

description A remedial reading prcgrav and inservice teacher training, grades K-12. ,

The goal of this projec t is to raise the reading level of children who'readbelow their grade level -- one month
growth for each month in the proOm. Children who seOre two or more years below grade level on the'Gates-
MacGinitiereading test rece1te instruction in small groOps from reading specialists, either in the'rtading lab
and/or in their classroom. Reading specialists spend at least 50% of their instructional time working in the
special reading lab. Approximately 50% of their time is spent working with children in the regular classrooms ,

in concert with the classroom teacher to provide inservice teacher training! When the training °con in the
classroom, the regular teachers and aides are able to learn new techniques and strategies'for teadhing reading --
ibis profits not only the target student but all the students in the class. Students meet with the reading
specialist for 20-50 minutes four days each week, 'and remaio in the program for At least one semester.,'

The instruction in reading is individualized for each student based on the Flowing Wells,Reading Support System,
which carefully diagnoses a student's reading deficits, provides prescriptive activities and includes an evalue-
6ion procedure to determine the student's progress. The reading labs serve as a location foi- specialized in-
struction, as well as a reading-materials resource center for teachers. The reading specialists offer demon-
Arations, workshilps, and seminars for teachers, and provide creative reading materials such as board games,
posters, audiotapes, and self-paced exercises for loan to students, teachers, and parents, The read n labs
are decorated in liiely and interesting fashion with unique-niches,and private retreats to enhance the' a al

of reading. Students are evaluated on an ongoing basis using the Flowing Wells Reading-Support System. I

this manner of continuous monitoring, a current record of student growth in reading skills is readily at hand
for the reading specialist and classroom teacher. Gates-MacGinitie standardized reading tests are administered
three times per year as a means,of determining normative growth.

(This project ha s been described in a Project Information Package.)

assurances/claims In 1975 Gates-MacGinitie reading scores were witted to JDRP. These'data were
collected during 1974-75 from students in 'grades 5-8 who were enrolled in Title I

funded schools. Data analysis indicated-that students mho remained in the program for at least three months
made significant gains in their reading level. From the beginning of the program, students have met or ex-
ceeded the llrogram goal -- that,et least 75% of the students gain one month in reading level for each month.

, , ,
implementation requirements This program involves the entire school system. It would be

difficult for one teacher to adopt only a portion of it. The
following implementation requirements are basic. (1) one highly qualified and motivated reading specialist
for each 225 students; (2) a separate comfortable work area for small reading groups; (3) a reading management
system; (4) active support from top -level administrators, (5) initially, at least some teachers willing to

.release children to attend labs and willing to work with reading specialists; (6) inservice training for admin-
istrators and reading specialists; (7) administration of evaluation forms before and after the program./".-

financial requirements
salaries for reading specialists.
and should be adilable early in
mentary reading materials.

4

Costs budg4ted for the 1975-76 school year based on 225 students in the
program were approximately $370 per student. Most of the cost involves

The Flowing Wells Reading Support System is being packaged for distribution
1978. Other materials include assessment forms for each student, and supple-

,services available An NDtizfunded Developer/Demonstrator project. '

Awareness materials are available. Visitors are welcome by appointment. Training may be conducted at the
"project 'lite (adopting site must cover all trainer costs 'as well as covering own costs). Training may be
conducted out-of-state (exemplary project staff costs must.be paid for). Project staff can attend out-of*state
conferences (expenses must be partially subsidized).

6 4

contact Jan Harrell, Coordinator, Reading Dissemination; Project Catch Up - Keep Up; Flowing Wells
Schools; 144% W. Prince Rd.; Tucson, AZ 85705. (602) 887-1100, ext.p232.

Developmental FUnding:. IUSOE ESEA Title I

Compilird winter 1977

USOE JDRP No. 74-120 Approved: ,12/16/74
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PROJECT
MIGRANT STUDENT RECORD TRANSFER SYSTEM (MSRTS)

descriptors
0

Basic Skills
Eanly,Childhood Education
Migrant Child Education

target audience progr;m1Wdesioned for migrantchildren, preschool through secondary, and

for teacher usage -- especially for teachers,"teacher aides, nus05, counselors,

and administrators.

4

description An educational and heatlh system for ml3rakehil21. :....72.

'

This computerized system pas 1.59 teletype' terminals located in 44 states which serve all 50 states, Puerto

,..K

Rico, Guam, and America Samoa. Terminals submit student daea on migrant childr K-secondary on a da)ly _

basis. Cdrrtculum being taught to migrApt children is,estiblished by each state ough an applixation sub:

mitted to the United Slates Office of Education. The curriculum varies according he.established needs 'of

migrant children at their various levels. Through the MSRTS, teachers have at their disposal special program,

test, special interest, health, criterion,1 and other data. This allows teachers to formUlate ideas on what

the student has mastered and what level program should be de6loped. No single approach is -used, however,,

many programs"have been:develpped around the tutorial. t., ' .9 .
,

. C
.

Presently the computer is being programmed to provide skill-based information sin all hildren in the areal of

reading, math, org 'language, and early childhood skills. This 'information will then become part of. the total

history of every ild inthe development'of his or her profile.

1

Ira

; ... '
.

.
. . .

ssuranCes/clitims .

Evaluations are conducted by each state in-order to fulfill their requirements
to, the United States Office of Education. Criteria used in making evaluations are

solelx dependent upon the states. We he e ound that significant gains have been reported by some states. The

most importaRt achievement has been the uation of a large numbell,ofmigrantchildren nationwide
. I

. 1 ,_ , - _ . l
. F

. 1.

mentation: requirements I terested adopters, who have migrant childreW10 their school
Ian or LEA, simply need to write their state director of

rarlt education. in theWeespective state, making them aware of the migrant children theyx partiCular

school. Materials and impOementat requirements can also be requested from the stale director in each

state. All materials thencan be pro ided etch indi/Idual state without any cost.

.4 . \!
I ..." . i .' l

,.../ 0.

financial requirements -

,

In fista ar 1977, the MSRTS costs were approximately $3.26 per child to
. . N .

maintain 1 school and health records on a migrant 'child in'the U.S. as

he-or she. moved about with his or her parents in search of agric turarKork. ,LEA's ascume other costs relative

to the empl6yment of personnel in their pahicular district. , - .

services availlib6 4ilo'special network fund'ing supports:Ws

,

Awareness material's ipavailablef. VisitOrs are welcome (Monday through F a.ni:,through 4:30 p.m ).

Training is conducted at theopreject site (adopting site pays onlrtheirown costs . Training-is conducted

. ----:----
out-of-state Iexe plary project staff pAys their own costs). ,Project staff,can attend out-of-state

(expenses are covered). ' .- .. , ,

. .

. 1

roject's dissemination efforts.

I.

,

contact

Developmental

. ,

'Winford "Joe, Miller, Migre Student lacotil -Transfer System, Arch For'd Education

Building; Little Rock, AR 7 01. ( 01) 3/1-2719."'
.

. . -,

.

- .
, % 1 ,..0

Funding. USOE E,SEA Title I (Migr nt) \ "USOE JDRP No . 19 Approved. t 4/4-5/73
-. 4{

Compiled Winter 197

A
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PROJECT: .National Migrant Interstate Project'

. 4

Demonstration e-no longer fn operation; infoilnation inquiries handled
as time permits.,

(

National'Migrant Interstate Project
Little Rock, Arkansas
USOE JDRP Approval: 4/9/73
JDRP Number: 24

Limited inquiries can be handled:, contact:

Louis Counts .

SOervisor Migrant Education
Department of Educatipn

National Migrant. Interstate Project
Arch Ford Education Building
Little Rock, Arkansas 72201
(501) 271-1853

7
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. PROJECT
PROJECT CATCH-UP

'descriptors .

Reading
Mathematics
Diagnostic Teaching

1
target' audience The originating site serves students in the lowest quartile in reading or math,

grades K-8. ,Adopting sites successfully have extended the laboratory to serve
students at other achievement levels and in grades K-9.

description A diagnostic/proscriptive laboratory program .in reading and/or math.

Project Catch-Up ii.a laboratory program designed to provide remedial instruction to improve the gchievement
in reading and/or math skills of children who test in the lowest quartile in these areas.

Classroom and teachers work closely to (1,) identify program participants, and (2) formulate a
laboratory schedule that does not cause any child to miss reading or math, in the regular classroes.

Laboratory teachers identify individual needs by means of diagnostic testing. They then select materials and
methods to meet the child's needs from a wide variety of high-interest resources available in the laboratory.
Children spend 3n average of one-half hour per day in the laboratory, in groups of one to three working with
the teacher on skill deficiencies. The program is designed in such a way that each child experiences 'success,
and moves toward the acquisition of more difficult skills armed with increased confidence,

A wide variety of easily-available instructional materials and equipment, selected'by project teachers, is
available in the laboratory. Results cin be achieved with limited resources if a,diagnostic-prescriptive
method is used in a-success-oriented environment. Staff have identified materials according to priority.

With a few well-developed techniques, teachers have made participating children feel that the lab is "their..
lab" -- to such a degree that it has become necessary to have guest days to satisfy the desire of other
children to particippte even in a smell way in the laboratory. Project Catch-Up's special events for parents
consistently draw Mire parents than any other school function.

(This project has been described in a Project Information Package.)

assurances/claims The project utilizes pre- and posttesting (CTBS reading and math). Foi the past- -

five years, the median student has consistently gained 11/4' months irrreading and

math skills for each month in the program (data validated by RMC). Originating-site students are low achievers

in a low-income urban comiunity. Similar gaint by kdopters, in rural and middle-income schools have been

validated. (Annual evaluation data available.)

implementation requirements A school district interested it adopting or adapting Project
Catch-Up should be able to: (1) proyide a laboratory of any size

(we started in a closet, but at present have a classroom); (2) administer diagnostic tests to participating
children; (3) provide professional instruction to meet diagnosed needs; (4) use high- interest'materials insofar

as they are available. The project can be adapted folic grade level or a school. It can offer reading

instruction, math, or both.

financial requirements Tests and Instructional Materials: $4.50-$20 per child, depending on
funds available. The project itself sells no materials; all are coin

mercially available and thoroughly tested; many are already found in most schools. Equipment: three high-
iriterest instructional machines, maximum cost $250 per laboratory; most schools already have, at least one such
machine. Staff: staff needs may be met with a reassignment of personnel in any school with Title I funding.

.A

services available An NON-funded Developer/Demonstrator project.

Visitors welcome by appointment. Awareness materials, other sample materials, and technical assistance in
securing funding are available at no charge. Staff are-available for out-of-state awareness conferences (costs

to be arranged). Inservice available at project site and out-of-state (costs to be arranged). A PIP (a

complete three-ring binder prepared through the United States Office of Education) is available for school
districts that wane a step-by-step guide to adaptation. .

contact . Fay Harbison; Newport-Mesa Unified School District;, 1601 Sixteenth St.; Newport Beach,
CA 92660. (714) 556-3300.

Developmental Funding:

Compiled Winter 1977

USOE ESEA Title I USOE JDRP No. 34
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PROJECT r,,>,, Pupils Advancing in Learning

descriptors Remedial Reading

Parent Participation
Self Concept

target audience PAL is a supplementary program for studentS in grades 1-12 who are deficient in

itl)

ding skills and have poor attitudes 'or low self-concept. Present emphasis is4p9
students in grades 1-3 in the ttom quartile in reading. The program also provides management techniques for
administrators and includes s rong parent involvement.

description A supp',ementary program using individuplyzed instruction to improve reading skills.

The PAL project, a Title I program, has reading improvement,as its primary objective. This is accomplished
through individualized instruction utilizing many motivational techniques.. The secondary objective, to improve
attitudes toward school and self, involves use of diverse image-building activities. Management strategies
provide a sound structure for the program. Techniques to gain parent involvement have been successful. A staff
development plan and materials are al'o part of PAL.

PAL uses a wide variety of materials, equipment,, methods, and activities. Every child is encouraged to advance
'at his/her own rate.

Because of a special demonstration contract with the National Institute of Education, PAL will focus on students
in the bottom quartile in readingin grades 1-3 during the school year 1977-78, as it did in 1976-77. The
program in the other grades will be operating with district funds.

1

)

assurances/claims For each school year in'the progrande average PAL student gains more than one'
year in reading skills (1.1 in comprehension and 1.4 in vocabulary) according to

the Comprehensive Test of Basic Skills (CTBS). District-developed surveys indicate substantial improvement
in attitude and self-concept.

- implementation requirements There are four sections to the PAL program, with a manual avail-
able for each: (1) Instructional Program; (2) Staff Development;

(3) Program Management, (4) Parent Involvement. Each section may bt adopted separately. Adopters should do
their own needs assessment to determine (through reading of the manuals and discussion with project staff) if
PAL will best meet their needs. A timeline for implementation can then be set up for whatever section(s) will
be adopted.

financial requirements A wide variety of commercially available materials and equipment alre;dy
found in most classrooms is used. Special reading teachers are desirable.

The cost of the parent involvemek pOrtion of the program ranges from zero! to $2,500. A set of four manuals
proyides a decription of the project; cost is $10 a set.

services available iNo special network funding supports this project's dissemination efforts.

Four comprehensive manuals 'are available for Purchase ($10 a set) which will provide training information.
Visitation to the Developer/Demonstrator site or to the adopting site is on a extremely .limited basis with
advance planning mandated. Anyone considering the adoption of PAL should contact the project before grants
are. written up for adoption funding, etc.

contact Carolyn Tennant, Special Programs Consultant; Adams County School District No. 12; 10290 North
Huron St.; Denver, CO 80221. (303) 451-8889.

Developmental Funding:,

Compiled Winter 1977

USOE ESEA Title I USOE JDRP No. 33 Approved: 4/4-5/73
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PROJECT
PERSONALIZED INSTRUCTION: A Classroom Tpam Approach (formerly ilassroom TearrCApproach

Project)

descriptors Reading Skills
Cross Age Teaching.
Regular Class Placement

target audience

description

Pupils in grades 1-6 scoring in lawest quartile in-reading achievement.

A classroom team pp preach.

The Personalized Instruction/Class Tepm App ach program is designed to provide an instructional model that

will be successful in helping pup s improve t eir ldnguage-arts skills. The program includes reading and com-

munication skills, language development, cre ive writing, and recreational reading.

Specialists, working in a team relationsh with cooperating classroom teachers and aides, devise nd implement

instructional activities that relate the upils' characteristids and learning styles to the classr om teachers'

existing curriculum. Pupils selected f r the program are in the lowest guar le in reading achiev ment, and

are cross-age grouped in regular clas ooms with 21Mitle I pupils sere d in:each 60-80 minute lan uage-arts

period. Each classroom is divided i o three or four sub- groups of six to right pupils; during th period,

each sub-group receives 20,minutes dd regular reading instruction front he,participating classroom teacher.

20 minutes of supplementary instru ion from the Title I teacher, and 0 minutes of reinfgrcement ctivities,

from the aide. (In the case of an 80-minute'period, the.class regrou for 20 minutes of instructs n in

written communications.) In addition to the regular classroom progra , a resource Classroom may be provided,

offering supervised activities/in recreational reading and creative ION. These activities are cheduled

during the afternoon, when cl sroom regroupings are not feasible.

The program presently serve 566 pupils in seven elementar thools, grades 1-6. The Title I Staff ,22.59 fie)

consists of 10 specialists, nine teacher's al s, one /part -time substitute teacher, one part-time

parent-contact aide, one p rt-time library aide, one secret ry, and one coordinator.

a

assurances/claims The Metropolitan Reading Achievement
1

Tests, administered to all t'tudent. in

grades 1-6 in September 1976 and May 1977, show that 70% of all WOO acing
students made one month's gain for every month of instruction. Another 6% either came close to meeting this
objective, or made adequate gains, 93% riet the quality of performance in writing appropriate to their age and

grade level. I

implementation requirements
and organizing the model is recommended. The

are required. Sirfce cross-age teaching takes

implemented.

financial requirements
materials and equipment may

services mailable

$,.

The average staff'requirement Apr each school 4s:one language-arts
teacher and one instructional aide. Staff Veining' in setting up -

program is conducted in the regular classroom; no special facilities
place, a unit of two grade-levels is\the smallest that can be

A

'Per-pupil cost for the total program is $418 for 1977-78. A basic. program

requires salaries for one teacher-and one instructional aide; additional
be employed to reinforce or enhance the'basic program.

ti

No special network funding suppor4 this projes dissemination effortS.

Awareness materials are available at no charge. Visitors are welcome by appointment. Project staff'may be able'

to attend out-of-state awareness conferences (costs to be negotiated). Training can be conducted at the project

site; no training is conducted out of state.
4

contact Lillian Cannon, Director, or Sally Jo Case, Coordinator; 4476 W. 68th Ave.; Westminster,

CO 80030. (303) 428-3511.

Developmental Funding:, USOE ESEA Title I

compiled winter 1977 '

US06JDRP No. 74-122' Approved:
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PROJECT
IRIT; Intensive Reading Instructional Terms

descriptors Individualized Instruction
Diagnostic Teaching
Team Teaching

'target audience Pupils in'grades 3-4 who are deficient in the basic skills of reading and language.
Pupils receive this intensive instruction three houfs daily for one 10-week cycle.

IRIT Was. originally,approved by JDPR as a grade 3-4 program. However, the program has been used with grades 5-6
with excellent success.

description A laboratory project for third- and fourth-grade students with difficuity in reading.

IRIT features a carefully individualized diagnostic approach made possible by low student-teacher ratios and thease,of a wide variety o$ materials and equipment. The unique features of IRIT are high-intensity and team. 1 teaching directed toward reading disabilities.
Forty-five students per team of teachers are selected for each-of-the three 10-week cycles. The teachers have classes of approximately 15 pupils path and all pupils see eachteacher daily. The program design includes three areas of concentration; (1) decodingl (2) individualized

4 reading, and (3) vocabulary and comprehenSion. Students move from one area to the next at,approximately'one-
hour intervals and spend the entire morning in these language arts areas. Pupils return to their sending
schbals'in the afternoon for instruction in other basic subjects. A balanced approach to reading is provided
through the three areas of instruction. The instructional design provides this content: (1) the individualized
reading area provides a wide variety of reading

materials and offers assignments to enrich the student's back-
ground, promote written and oral language skills, and instill pleasure in read ng; (2) the vocabulary and com-prehenslon area puts emphasis on the various sub-skills'of

comprehension (mean ngful experiences are provided
in order to promote concept development); (3) decoding, the core subject, uses an individualized approach to
assist the student in his/her ability to attack new words. The specific skills-needs in phonics are taught so
as to develop independent, methods of word analysis.

The three areas are coordinated and reinforce and supple-
ment each other, providing,a balanced reading program.

The IRIT teachers work with students for
the entire morning and then spend the afternoons; (1) preparing the

individualized lessons, collaborating on the skills of each student, and'updating the records for each of the
45 students; (2) developing new instructions materials based.on student needs; (3) meeting with teachers and
parents from the sending schools; (4) participating in

professional development and training sessions; and (5)
providing inseryice sessions for other classfoom teachers. This program design prepares teachers who are very
skilled in reading instruction. In addition, each IRIT Center has a team leader 4ho is a certified reading
specialist.

(This project has beeh described in 0 Project Information Package.)

-assurances/claims The California Achievement Test (pre- and posttest) and the Botel Phonics
Inventory'are some of the tests used for evaluation. These tests are admin 'is-

tered at the beginning and at the end of each cycle. Mean total reading scores for 1974-75 were raised from
2.6 to 3.7,,a gain of one year and one month in 10 weeks. Additional test results from other years are
available.

implementation requirements One reading specialist, the team leader, and two other teachers
who have' strengths in the teaching of reading. One IRIT Center

requires threeseparate classrooms and office space for a part-time secretary and a part-time project director.
Staff will need trainingin diagnosis and in the evaluation of test results. A school system might want to
begin voth one center, but a project director can easily superyise an additional center.

financial requirements, Budget for,pne IRIT team is $59,072, serving 135 pupils in one year
(approximately $400 per pupil). Start-Up costs averageaQ,additional

$25$50 per pupil, depending on the specific equipment ordered. ,

services available An NON - funded' Developer /Demonstrator project.

41'

Awareness materials are available. c)Visitors are welcome b' appointment. Training may be conducted on-site and
out-of-state at no cost to the adopter, paid for by the Dissemination/Diffusion Grant. Project staff is avail-able on a limited basis to assist with training at the adopter site, also at no cost.

(
contact

0

M. Beatrice Wood, Coordinator of Reading and Communication Arts; 249 High St.;
Hartford, CT 06103. (203) 566-6036.

Developmental Funding; USOE ESEA Title I

'CompAled winter 1977

USOE JITIP No. '74-11 Approved: 2/20/74



PROJECT
LORIDA MIGRATORY CHILD COMPENSATORiyPROGRAM

descripto s Migrant Child Education
Language Arts
Occupational Choice

large audience

escription A ciL.'crsLfz,:1;r.,,r-n

Migrant and nonmigrant students
years of age.

, -

ginning at age 2.9, and Migrant students 14-17

n 't.

,

t

,

In addition to its Language Arts program, this proje. offers an Early Childhood Learning 'program, incorporating

learning laboratories that provide a rich variety of materials and ectuipmeht designed to meet the needs and

interests of each child. The program emphasizes p sical and dental examinations, nutrition, language develop-

ment, social and personal devel-opment, and phySica development.

Another program, Learn and Earn, is designed to yelp migrant styd ts who are potential dropouts to develop

skills for Job placement. The program has thre stages: (1) exposure to'a,variety of occupational experiences;
(2) on-the-job training, and (3) Job placement Training,experiences also help students to develop positive
attitudes toward themselves, their peers, scho 1,:yfork, and the world at

7

assurances/claims

t
4 t

Migrant students averaging three years in preshcool averaged 48 on the MRR. Non-

migrant students with one yeac of public kindergarten averaged 46 on the MRR.
Migrant students in the tutorial .rogram demonstrated a-mean gain of one and one-half months for every 20 hours

of instruction in overall reading aFhieVement

plementation requirements' ,Implementation is by district. Training is required in varying

degrees (Summer workshops are available.) Some special

facilities may be necessary (fo nstance, mobile homes converted into classrooms). .,1

t.

financial requirement Early Childhood -- $879 per student. Learn and Earn, $67t per student.
Tutoria (supplemental -- $1,200 per full-time4tudent and an additional

$236 per student for'migrant ed cation A wile variety aterials is used, including audiovisual equipment.

services available his project is participating in the NDN with Migrant funding.

Awareness materials are availd le. Visitors are welcome by appointment. Training is conducted at the project

site (adopting site usually ne d pay only own costs). Training is conducted out-of-state for state or district

migrant programs (exemplary project staff costs must be partially subsidized.) Project staff can attend out-
of-state conferences (expenses are covered) A booklet listing objectives and skills for three-, four-, and
five-year-old migrant students is free to migrant program?1,--therwise: $1,98.

contact James A. Moore Migrant Education Program. Florida Department of Education, Knott Building;
Ta3tahassee, FE 32304. (940) 488-5470 .

/
Developmental Funding:

compiXwInter 1977

USOE[ SEA Title 1 (Migrant) U50E JDRP No. 21 Approved: 4/9/73
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PROJECT
TITLE I READING CENTER PROGRAM

descriptors Diagnostic Teaching
Diagnostic Tests
Remedial Reading

target audience Students of all abilities, grades 1-6.

description ' An maividualized diagnostic- prescriptive remedial reading program.

The project identifies pupils with reading disabilities in grades 1-6, and provides an individualized
diagnostic-prescriptive remedial reading program

Project.goals are: to remediate disabled readers through an individualized prescriptive approach,' based upon
the results of each student's diagnosis; to provide training,in setting up and managing a remedial reading
laboratory; to train teachers in specialized diagnostic and remedial techniques.

(Cited by the National Right to Read Effdrt as one of 12 exemplary reading programs.)

fJ

assurances /claims Extensive evaluation has been conducted since 1967-68. Numerous studies have,
validated the success of the program wit b Title I children from low- and middle -

income urban communities Various standardized tests, such as the CTBI, the Gates-MacGinitie Reading Tests,
and the MetropoliCan Achievement Test have been used to measure reading achievement.

implementation requirements (1) Pui.Chase materials and set up Reading Lab to accommodate
pull-out program. (2) Designate one or two teachers and one

aide per Reading Lab. (3) Purcligise Title I Reading Center Inservice Training Manual and Title I Reading
Center Audio- Filmftrip Program ('entitled Center Program--Overview"). ,4 Schedule on-site inservice
training.

,
, ,financial. requirements Staffing:, ova teachers, one aide. Materials (total cost $234.62):

Diagnostic Teaching, $19.80; student tests and prescriptions, $17.24;
workbooks (from 10 publishers), $158.08, training'manual, $3.50; filmstrips and audio, $36.

seruices auailable An NDN-funded Developer/Demonstrator project.

Awareness materials and sample pages Prom the Teachers' ..idebooks are available upon request at no cost.
,Project sta,ff are available to attend out-of-state awareness conferences (costs to be arranged). Visitations
to the Reading Center are welcome from September through May, 8:00 a.m. through 4:00,p.m. On-site inservice
training.is available (costs to be arranged).

. f

If

contact Louise Sears; Title I Reading Center; 701 Northwest 31 Ave.; Fort Lauderdale, FL 33311.
(305) 581-6410.

Developmental Funding:,

compl.ied Winter 1977

USOE ESEA Title I

ti

USOE JDRP No. 74-89 Approved: 8/21/74
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PROJECT
READING/fNGLISH ROTATION PROJECT

'destriptors- Remedial Reading

4
' 'Basic SkillS

Communication Skills

target audience Grades 6-9.

4,

description A rotating classroom approach to teaching reading skills to students, grades 6-9.

To fake ipto account the characteristics of the students 'and to meetthe variqus individual needs identified,
an organffitional pattern was designed, Students are divided 1-it small, fle,ible groups of six to ten, which

move from station to station. Different materials and activities at each station are specifically planned to

build a success pattern for the individual child. A rotation group consists of 60 children. Each group.of 20

moves to three different classrooms during a two-period time block of one hour and 50 minutes. One classroom

a is equipped as a reading laboratory where basic reading skills are emphasized. A second classroom reinforces

reading skills through various reading activities selected to provide sequential development of skills. In the

third classroom, the English teacher again reinforces the'reading skills through various English/reading skill
exercises and through the language-experience approach to reading.

assurances /claims
.

The mean gain- for the 104 participants during FY 1972 was 1.3-years.' The average
achievement prior to tie project was 2.65 years in six years of,schooling. Over

a period of seven years participants have averaged one month's growth in reading psy month of instruction as

measured by standardilect achievement tests.

implementation requirentents Two state-paid teachers,oel dreading teacher (Title I):'four

paraprofessionals (Title I his staffing equals one rotation

and/or 60 students, which would equal three classrooms.

financial requirements student, exdilling personnel.

services available
1'

An NDN-funded Developer/Demonstrator project.

Awareness materials are available. Visitors are welcome (October-April),by
scheduled training programs are conducted at project site. Limited trainin

Staff can attend out-of-state conferences.

v.)

pointment. Three regularly
is conducted out-of-state.

:`

contact Marcelyn Hobbs, Program DirectOr; Reading/English Rotation Project; Words School; McDuffie

County,Schools; Thomson, GA 30824. .(404) 595-3527.

Developmental Funding:. USOE ESEA Title I

compiled'Winter 1977

USOE JDRP No.: 35

'2G

Approved: 4/4-5/73



PROJECT READING LABOKATORIES

A

descriptors Individualized Instruction
Cost-Effectiveness
Reading Splls

. target audience Children ,gel 6-18,
.

c,

description A project designed to proOlde continuous diag of student needs and daily prescriptions
for learning improvement, .

The laboratories have, been developed for high concentration on the improvemeI nt Of basic reading skills. A
reading laboratory staffed by one special reading teacher and a paraprofessional accommodates 80-120' students
daily for the entire school year. Each student's daily prescription inc,ludes two or more activities designed
to meet is needs% Students' prescriptions include programmedeand self-instructional materials purchased from
a variety of vendors, or developed by both consonants and project teathers. t o .

Emphesi-s Ns placed upon inservice education, focusing 'on Cognitili reading skills and on the management and,
use of individualized instruction in the classroom. Inservice education is provided through workshops, con-
sultant classroom visits, and local supervisory services chnd support. .

ti

=

or

assurances/claims Data collected for 1976-77 showed the following average gains over en eight-month

111

period. Slosson Oral Reading Test, 1.2 years average gain; Gray Oral Test, 1.28
years verage gain, California Reading AchieveeTenp* 1.17 years erage gain. The individualized laboratory
approah also appeared to minimize student negA4iv havior throug individual and positive reinforcement

implementation requirements An extra reading teacher and paraprofessional are rewired to
serve up to 120 stoat's. A classroom facility for use as a

laboratory is needed. Normal furnishings.(tables and chairs that can be arranged in a flexible manner) are
suitalAe A filing cabinet for student record folders-is needed. It is desirable to have an audio-active
card ruder and three to four casette player-recorders. Start-up training JO-ices eight hours; continuing
training takes two hours per month at a minimum (preferably six to eight hours).

=

financial requirements Reading expenditures'Everaged appro4imAtely $221 per student. This in-
cludes all administrative and backup support services. (Project staff

noted that pas't experiehce\ and thrust in the reading area provided for easier organization and utilization of
previous projects' materials, equipment, And staff.)

seruices available No special network funding supports this project's dissemination efforts.
3

Awareness materials are.available.- Visitors are welcome by appointl'nt. Training is conducted at the project
site (adopting site must cover all trainer costs as as own costs). Training is conducted out-of-staie
(exemplary,project staff costs must be,paid). ProjeSgstaff can attend out-of-state conferenceg (coverage of
expenses wi?llidepend on situation).

NA

J

Contact Virginia rgari; Aeading Laboratories; Dougherty County School System; P.O. Box 1470;
Albany, GA 31702. (912) 436-6544. ,

Developmental Funding.:

Complied Wrnter 1977

USOE ESEA Title I USOE JDRP No. 74-107 Approved

/I/
15'
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PROJECT READING PROJECT I

descriptors
--------

Reading
Parent Participation
Motivation Techniques

target audieriet

description

Students, grades 3-6

A reading program using a well-deoeloped approach ic clasercam inamBement throue 'systematic

. bohmiorel rrimprownontt

The project employs systematic behavioral reinforcement; academic and non - academic accomplishments are rein-
forced through peer recognition, adult apprdval, and primary reinforters linked with a toked reward-feedback Igto.
system. Points and smile stickers are earned f r attendance and good work. Small prizes can. be obtained by
reading books. }Membership in special "clubs' open to pupil who reach specific achiejeAent criteria, and
children with a'designated amount of earned poi is are inviteWto participate in high-strenth activities such
as popcorn parties. Parental invotyement is a strong component of the program. . ..,

. > 4

I

assurances/claims .The program met; surpassed, and almost doubled'te objective criterion of 0. 1

while participating in the project.
grade-ley-J*1 gain per montb in'reading skills. The children more than doubled

their baseline learning rates
,

implementation requirements Contact projeti directly for infAgii on.

0

financial requirements Cost per pupi will vary aCiMing to:personnel costs.
. .

-

Among the materials most commonly used for
..,a

instruction were reading tests from Science Research Associates,

Conquests in Reading, and various teacherLmade resppbse materials. , -

services auailahle No special network funding supports this project's dissemination efforts.

.

No awareness materials are available. Visitors are welcome by pppointment.' No training is conducted at the

project site. Training may be conducted out-of-state (exemplary project staff costs mtist be paid). Project

staff may be able to attend out-of-state conferences (expenses -must be paid).

4

21.

4

rY

contact i'

.

E and Forsythe. Principal; Readihg Project; IZeaukAka School; 240 Clesha Ave.; Hilo, HA 96720.

( 8) 935-19S9. '
,

0
e

,r,

Developmental Funding: USOE [SEA title I

Compiled winter 101, ;-
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PROJECT CHILD- PARENT CENTERS ACTIVITY (CPC)

descriptors Intervention
Pa ent Participation
Lan uage Arts

target audience

I

Educationally deprived pupils from low-income families preschool and kindergarten.
Parents are also Included in program. The activity is easily adapted/adopted for

any atIllience. I original validation of the CPC activity included,Levels 1, 2, and 3. These three levels
are currently not included in the activity.

description
4

An early intervention trogram stressing language development and reading readiness for
three-, Burt, and five -year -old children.

Located in 24 specially designed facilities, the Chil ,1 - Parent Centers provide an individualized, locally
designed, ftghly structuked half-day instruction program for kindergarten and preschool children. Supple-
mentary and supportive services are provided by school nurses, licensed.vactical.nurses, social workers,
speech therapists, counselors; and curriculum specialists.

This activity heavily emphasizes parent involvement, recognizing that the parent is the child's first teacher
and that home environment and parental attitude toward school influence a child's academic success. A parent-
resource teacher is proyided to work splely with parents. Parents are trained to instruct their children at

A home and are also involed in the school program. Potential adopting school districts'may be interested in

4.111`
adopting the parent component in conjunction with their existing early childhood programs.

1.,'

(Cited by the National Right to Read Effort as one of 12 exemplary'reading prbgrams.)

a

assurances/claims

rN

Data obtained from the Metropolita nq Readiness Test adminsistered at the
end of kindergarten indicated that f e children were ready to read as

compared with 69% of the average population. Currently data are co cted from the CTBS Level A Test.

implementation requirements Smallest unit is a presehool-kindergagen classroom enrolling 40
children and a parent 'room. Parent r5bm should incl4de stove or

hotplate, refrigerator, sewing inSchinse work area, and study area. Staffing, two teachers. The parent-resource
teacher may be part7time if only one classroom is used. the parent program may be adapted/adopted in conjunc-
tion with the adopting district's existing programs.

financial requirements Instructional materials, $100/child; materials for parent component,
approximately $2,300.

services available 1 "Thibigroiect is a Title IV-C-funded diffusion project in the Illinois Diffusion
MAIM. No other special network funding supports this project's dissemination .

efforts.

Services available through this funding will be given on request. Awareness materials are available. Visitors
are welcome by appointment. Training is.available at the project site. Traitg is conducted out-of-state
exemplary project staff costs must be Paid). Project staff may' e able to a end out-of-state conferences
expenses must be paid).

contact
.

Velma T, Director or Dorothy Kellberg, Administrator; Child-Parent Centers; Choicago'Aioard '
of Education; Room 1150; 228 N. LaSalle St.; Chicago, IL 60601. (312) 641-4585'or 4590. '

Developmental Funding: US ESEA Title I-<

Compiled Winter,q977

F

q0& JDRP No. '74:31 Approved: . 4/29/74
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PROJKT
PROJECT CONQUESTS

descriptors Individualized Instruction
Diagnostic Teaching
Reading Clinics

target audience
but potentially able.

Originally_approved as a reading program for grades 1-6, this program now operates as
a first .grade (repeaters) through ninth gr4de program for students-ized(4 grade level

description A highly indivitheetied dtarnati; and pr;sCriptivd reading program.

Project COUquest, a clinical but fldxible approach to reading, diagnoses the child's reading problems through a
17-step diagnostic procedure and priscribes an individualized, structured learning program to be followed by the

child throughout the year, Th6 WOW reCtilfes eXtensive training in remediation, testing, and related areas.

Pupils work principally alone in individual carrels while being supervised by clinicians and aides. Clinicians

work individually with six students for approximately 45 minutes, 41/2 dajs a week. Friday is game day, and only

group activities areceduled. ',earning sks are selected by teacher and/or student.

(This propct has been descrilltd in a P ect Information Package.)

7

4

assurances /claims Cduquest students and comparison groups were pretested and posttested in fall and
sprigg on the Gates-MacGinitie (grade 1 repeaters only through grade 3) and CAT

41,
(grades 4-6). The test results indicated that Conquest students scored higher on these tests than comparison

groups. Financial and evaluation data were collected in 1973-76.

.

implementation requirements Materials used: Programmed-materials, phonovisual charts and words,

books, kits, .audiovisyal materials, games, supplemental nonpro-

grammed materials, teaching machines (commercial), commercial materials and teacher-made materials, including

Conquest Instructional Survival Kit (CISK). . t .

financial requirements Total estimated costs are $450 per pupil after start-up. Initial cost for

equipping one reading-room/clinic is approximately $6,000.

services available ,.An NDN-funded Developer/Demonstrator project.

Awareness materials are available. ' Visitors are welcome (October through April). Training is conducted at the

project site.(adupting site must cover all trainer costs as well as covering own costs). Training may be con-

ducted out-of-state Project staff can attend out-of-state conferences (expenses must be paid) -.

contact Bettye P. Spann, Director; Project Conquest; Board of Education; 1005 State St.; fast

IL 62201. (618) 87543800,ext. 149 or 166. . ,

Developmental Funding: ' USOE ESEA Title I

Compiled winter 1977

USOE JDRP No. 74-12 Approye 2/20/74

18 24
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PROJECT EARCHILDREN)LY PREVENTION OF SCHOOL FAILURE MIGRANT .PROGRAM (FOR SPANISH AND ENGLISH - SPEAKING--

descriptors ,Early Childhood Education
Migrant Education
Intervention

target audience Screening and curriculuo planning program appropriate for migrant children in
regular or short term ftgrams. Teacher and parent training program included.

11104;

description A program designi to prevent school failure -- red for migrant child n -- through early
identification an remodiation of dovvloprot$0 'mild advorsely

affect later school performance.

The Early Prevention of School Failure Migrant' Program is a nationally val/idated program adapted for migrant
' children which provides the necessary screening assessment to determine the child's strengths and needs is
developmental skill competencies. A follow -up education program is provided for Leathers and parents to help,
those children' identified with developmedtal lags to achieve the necessary developmental skills to prepare for
formal reading and writing. The Early Prevention of School Failure Migrant Program was adapted for migrant
children during the summer of 1974 by 10 migrant sites in the states of Illinois, Ohio, and Michigan, and 18

/in Minnesota. . --

The directors of the summer migrant program selected the Early Prevention of School Failure nationally
validated program during the spring of 1974 to assess the developmental level of children, ages four` and five,
entering the summer migrant program. The highly demanding work of learning to read and write requires the ,

development of many prior skills before a child can undertake the complex neurological ,task of understanding
written and oral language. The migrant child often is introduced to many formal aspects of reading and writing
at the age of six which may be csiderably out of harmony with the child's development timetable.

The Early Prevention of School failure Migrant Program provides instructional actitities in gr s and fine motor,
visual and auditory perception, and receptive and expressive language. Work in these areas pr vides valuable
training for subsequent reading and writing experiences.

Literacy for America's Spanish-Speaking Children, written by Dr. Eleanor Thonis, and The Young Child Who Speaks
Spanish, written by Dr. Doris Ching, provide ies stressing the importance of children developing many,/

41-
skills prior to successfully learning to rea write. The authors cite studies that support the program
goals of the Early Prevention of School Failu igrant Program. The sequence of developing the pre-academic

/'skills befeit undertaking formal reading holds true for all children in all cultures.
,

. /

assurances/claims The achievement gains (for Spanish 4pminant, Engli4bodominant, fnd bilingual ',
students ages 4-6) as mea'ured by three standardized instruments were statisti--

tally significant at or beyond the .05 level of significance using a one-tailed test of significance. Teacher.
and parent attitudes concerning the program were assessed and found extremely positive. , ,

.4
implementation requirements Training and folio -up,services include an initial two-day train-

ing workshop and a one-day follow-up consultant service. Local
adop r district commitment includes a team composed of a princi al, a classroom teacher, an aide and/or

)P
vol

il

Leer, and a special service staff member. No special facilities are required.
,..

financial requirements , Staff training, $10 per child; Consumable materials, $10 per child;
Subsequent, costs: consumable materials' $5 per child.

a
lok

services auailable An NDN-funded Developer/Demonstrator project. ,
11':

Awareness materials are available. Visitors are welcome (visits are scheduled monthly). Awareness ses ions
will be conducted. Training conducted at Illinois site or adopter site. Follo4-up services 'available:

contdct Lucei]le Werner, Project Director; Peotone School Distrit 207-U; 114 N. Second St.; Peotone',
IL 607(68. (312) 258-3478.

4
Developmental Funding:

'Compiled Winter 1977

USOE ESA Title 1 (Migrant) . USOE JONP No. 77.116 Approved:

9
25
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PROJECT
PREOICr-I: 'Pre-kindergarted Education for the Disadvantaged Child -- Title I

,
,

.1 . , ,

descriptors Communication Skills
Diagnostic Teaching 1".
Early Childhood Educatfon 4 ,

k,''
% target audience Four-year-old children who live in Title I target school 'attendance areas.

;
description A progrcA designed to provide individually-prescribed educitional activities for disadvaAtaged

- children, age four.. .

1

. The_basic pdrpose of this project is to dilinoie the needs of each child and,provide Individually-prescribed

aftivities to meet those needs. The major thrust of the program is "the instructional coniponent, supported by

parental inyolveMent and health education.
4

. -
.-'

.

i
.

Upon each child's admission to the Early Childhood Program, records of test results are analyzed to provide data

concerning the area of auditory and visual reception, gross and fine mqtor skills, visual motor integration, and

expressive and receptive communication. s'Using this profile of strengths and weaknesses, the teacher ettablishe

instructional objectives for each child.

---.- Teac .s keep indivtual logs that detail progress through the sequence of o bjectives developed for each child,

as 11 as activities designed to accomplish those objectives. Children with suspected deficienciq in speech

an ngudge beyond the scope of planned classrOom experiences are referredto the Early Childhood peech

F.athologist for intensive therapy. . 9
. 1

.. .
.

. TOtal-groop'experiences, such as c Oking, storytime, and field trips :provide oPportunities fgr.development of

,..

f.,

'0111,activities, conducted in a wa , accepting envrronment, are directed toward t development of the whole child --
socialization skills ag0 expansio f each child's understanding of the world in which sheiheykOes:' Daily

.
Ther/his mental, social.'phyS al, an growth. .A1 .. 1. , ., , i

3

assurances/claims. PRtDICT-I ch showedfistatistically (.05) significant growth in the following

areas hen ,c re wfth a control group! (1) cognitive ability as measured by the

Slosson Intelligence Test for Chil en and dults; (2) concept,formation.as measured by the Boehm Test of Basic' -

.A. f, Concepts; (3).anguage usage a m uredEYfiTiTdrammatic Closdre Subtest the e ITM. , .

A :., . .

,'

imphiinentatild routrements . 'Different adopter plans are possible, but the program's evaluation

, - would be base on t se components of the program actually imple-

tred. Minimum-time requirements r adoption would inC1 o -day Project-site-orientation session, one-day

adopter -site follow-up iqiservice,and e-day adopter-site ram luation. Project staff expenses will be

-,p id for by the project. Adopters wou schedule the ti lace, and participants r- teachercs), deis).

special resource persons. Special arra gements might.bemade to inservice units as.small as I sin le centers
e

financial re irements Start-up cost for instructional supplies and equipment: $1,000/center

(32 pupils). Maintenance cost for instructional supplies'and equipment;,

O

ND

Q

S300/center.

C-

9

services available An NDN-funded Develbper/Demon/trator project.

Awareness materials are available. Visits to the centers can be scheduled for any Thursday. "Orientattio

sessions will be conducted at.the project site December 9 and February 17. Follqw-up training sessions at OA

adopter sites can be schefluled (exemplary project staff expensewill be paidlydthe project).

,contact Marion Hazelton,,- Cedar Rapids Community Schools; 346 Second Ave. SW; Cedar Rapids, IA 52404.

(319) 398-2111/2417.

Developmental Funding:

complJed WIntes 1977

USOEESEA)Title I " USOE JDRP No. 76-101 Approved:
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PROJECT TITLE ONE CORRECTIVE READING PROGRAO(TOCR)

.

descriptors Diagnostic Teaching
Parent Participation

Individualized Instruction

44

Referrals by classroom: target audience teachers from grades 2-6; eligibility based on attendance in
Title I target schools and educational need (below 50% rank on Metropolitan Achieve-

ment Test or 30% rank on Iowa Tests of Basic Skills).
...

description

-
A referral corrective reading program for grades 2-6.

Wicbita's Corrective Reading Program is a large -scale remedkal program operating in 30 Title target elementarypublic schools and in seven parochial schools. Instructipn is diagnostic, individualized wit n ad hoc small
groups of four to eight-pupils, and correlated with. the dfassroom reading program. This corre tion is achieved
through use, of the Wichita Management S/stem for Reading (includihg behavioral objectives and criterion tests).C "

j 11 goals pf the program are improvements of reading instructional level,
vocabulary, comprehension, and pupilse f-image. The six phases of'the program are Identification, screening, scheduling, diagnosis, instruction,

and evaluation, as delineated in the handbook Team Approach to Reading Success. (The handbook for the program,
as well as-lhe Project Performance Objectives, are integral parts

of the program; they describe the roles of the
different team members and suggest timetables for testing, remediation, and retesting.) Eighteen schools use an
eclectic approach with multi-level multi-media materials. Twelve schools use a systems approach employing
i.i-steri Look and Learn (Educational Development Laboratories),

Hoffman, Psychotechnics or Random House High
Intensity Learning.

' Instructorsare specialized teachers certified for reading, who have the dual responsibility of instruction and
service o the,,building staff as resource persohs. Teachers are-provided with instructional aides when case-

1

t, oacis elreed 50 pupils.

arents are used as sides in the program to tutor students individually-or in small groups. This is done
through'a Title I Pirent Education Aide Program. The reading teacher's are involved in parent workshops on read-ing skills and games.'-

/ ,

/ , -

,. a
4, ..

aslOrances/claims The program has been evaluated annually for the 10 years of its existence by the
e Research evision of the Wichita Public schools, using a comparison of pre- and" eattt t scores on the California Achievement Test. The goal is a gain of 1.0 in grade equivalent for dTER"

year's instruction. The mean gain for the year 1976-77 was 1.4.

r
\

,.- '
..

-implementation requirements 'Adopters may implement the program either in a school or at the
, district, level. The key to a sbcCetsful adoption is the employ-

. ,, ment of certified reading teachers who have the training and expertise necessary both to teach corrective read-
-4- #ingd tiagnottically and to serve as resource persons for a building staff. A small classroom will serve as a

sN. readihg laboratory. It needs to be large enough for ttie storing of materials'and the instruction of small
groups offour7to eight students. The choice of materials will be dictated.by the needs of pupils and should be
left to the discretion of the reading teacher.

.

?
----N---

financial requirements Start-up costs' run approximately 4400 per pupil based on a caseload of 50
. pupils. This includes the cost of hiring one special reading teacher and
purchase of a wiae-vaeiety of commercially- available materialsand equipment. Material- and equipment.

. .
maintenance costs in 1976-77 averaged $7,50 Per pupil.

sluices available No special network funding supports this project's dissemination efforts.

Awareness materials are avAilafle at no charge. Visitors are welcome by appointment. Project staff are
available to atte#a out-of-state awareness conferences (costs to be arranged). The demonstrator site provides
Orientation training to adopter administrators and special reading teachers; workshops can be4arranged either in
Wichita or at the adoption site (costs to be'arranged).
,

E.

r-

contact James G. Howell Director of Reading; 1847 N. Chautauqua; Wichita Public Schools USD 259;
Wichita, KS 67214. (316) 268-7871.

DerelopmenealOrunding: USOE ESEA Title I

Compiled tantr 1977
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USOE JORPNo. 28 Approved:. 4/4 -5p73



A

WECT PROJECT UNDERSTAND: Arlington's Title I Program (formerTy Arlington's title I Program)

descriptors 'Reading

Language
Mathematics

target audience
academic. needs.

X-6 students scoring at, or,below, the fortieth percentile in readidg, language
arts, or math, for whom a supplementary learning experience best meets their

description A program to help strengthen reading, languagg.; and math skills in children grades 1<-6

who need a supplementary learning experience.

A fundamental aim of this program is to help strengthen reading, language, and math skill development in
K-6 grade children scoring below the fortieth percentile in the Comprehensive Test of Basic Skills (CTBS)

whose needs require a supplementary learning experience beyond that which regular school prograMs provide.

Participating students come to a center for 150 minutes of instruction per week. Students are seen on a one-

to-one basis if their needs require, but the majority of students are seen in small groups (up to flub) to

encourage collaborative learning and interaction.

Although the evaluation design for the project is tightlx structured, the staff is humanistic in its approach,
working from the students.' strengths rather than their weaknesses. Centers appear informal and are run on a

workshop basis whereby irfdividual progress and small-group activity can flourish simultaneously, Staff are

allowed the greatest latitude in the decision - making process, not only in writing the project, but also in

ordering instructional materials according to the individualized needs of their students and respective

schools. A two-week Manning and brain-storming session precedes' each regular school-year program. Regular

staff meetings (where staff exchange instructional strategies) and inservice sessions are held two afternoons

per month, when all students are released early.

This program works to isErease parental involvement, nip fostering collaboration and understanding. between

school and home life. The district-wide Parent Advisory Council has received training inorgapizational-
development and communications skills which resulted in the development of an Action Plan for the implementation

of Parent Advisory Councils at each school.. These local Parent Advisory Councils now meet on a monthly basis

with the Title I staff and are actively involved in their childrens' learning process. A strong parent-

involvement foundation has been laid and built.upon by a part-time parent coordinator.

assurances /claims The Comprehepsive Test of Basic Skills in Redding, Language Arts and Math is

used as a screening instrument to identify eligible students. The CTBS is

also used on a pre/post basisand indicated in 1976-77 that Title I students in Reading and Language Arts

showed an average gain rate of 1.4 months for eath.month of instruction.

implementation requirements Additional Staff to supplement the regular'classroom teacher
would be needed. Because of the heavy involvement of this

staff with parents, inservice training, planning and implementing the project, meeying'with each Title I

student for supplementary service of 150 minutes per week, and activ participation in the decision-making

process, a reasonable teacher-pupil ratio for full-time teachers is 9:29, and fat/Part-time teachers, 1:14.

The amount-of $500-$1,000 for inservice training in group'dynamics for both par is and staff would also be

desirable.

. -1-
financial requirements Costs for salAry would vary according to local salary schedules and

be dependent upon the number of students-to be servicelb ;Provision

/*should alsci be made for-an administrator to coordinate total efforts and for a part-time pareft.coordinator,

as well as a secretary. Commercially available material.s already found in most classrooms are used, but a

wide variety of teacher-made materials is also utilized.

services ,available No special network funding supports this project's dissemination efforts.

Visitors are welcome by appointment, but awareness materials generaliy.are not available. Project staff can,

attend out-of-state conferences if expenses are fully subsidized:

contact Don Torres, Title I Director; Crosby School; 34 Winter St.; Arlington, MA 02174.

(617) 646-1000, ext. 182.

Developmental Funding:

Compiled Winter 1977

USOE ESEA Title I.
USOE *HAP No. 74-121' Approved: 12/16/74
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PROJECT A CHANCE FOR EVERY CHILD

descriptors' Diagnostic Teaching
Regular Class Placement
Staff Improvement

target audience

Olt

description

Originally approved by JDRP for low-achieving students and their teachers in grades
1-6; program is also effective with students of, veaverage or above-arage abilities.

A diagnostic/prescriptive program for law-achievers ()envied out within the regular classroom,
monitored by consultants. .

Project A Chance For Every Child involves a team approach to solving the problems of low-achieving students with-
in the confines of the regular classroom. Reading specialists work with cldssroom teachers and principles in
the selection and development of a sequential program for selected students.

The project's unique success cycle is due to the following eight factors:. (1) classroom teacher retains
instructional responsibility; (2) classroom teacher-consultant dialogue is continual; (3) teacher skills,
managerial and instructional, are upgraded; (4) student is provided with instruction at his/her individual
level; (5) high - interest materials and otudent recognition

are effective motivators; 16) teacher and student
attitudes change gradually; (7) high morale is maintained for teachers and students; and (8) achievement,
self-confidence, and motivation continue to grow.

assurances/claims Student population is low-achieving, low-income, and'urban fringe. Alternate
forms of the Gates-MacGinite Reading Test used for pre- and posttesting. During

the last three years, 52% of students made gains of 1.64pr greater;.76% made at'least one year's gain.

implementation requirements _Key personnel' visit the demonstration site. Formal approvdl for
7 adoption and statement of assistance signed by the superintendent

and Board of Education. Potential anopten.provides numerical evidence that need for Ofoject exists, evidence
of human resources capable of carrying out project,

and evidenceof financial ability to implement the project
and continue it for a minimum of two year's. Smallest unit possible is one school. It is essential to have
one reading consultant for each ten to twelve teachers, who will monitor approximately eighty students.

financial requirements Initial costs for materials and equipment vary'from $2,000 to $3,000 per
building. Pre- and posttesting average approximately 6Q per child. Thelargest single item in4the budget is personnel. Minimal cost per building for project materials would be $150.

- -

notices available A Michigan Department of Education Demonstration Project. No other special
network funding supports this project's dissemination efforts.

Awareness materials available at no charge. Visitors welcome by appointment. Awareness sessions providedby project at no cost in Michigan. Outside Michigan, costs are responsibility of host group. Training
sessions at demonstration site and/or adoption site, management manuals and consultant manuals, and follow-up
cqnsultant service available (costs to be arranged).

contact Kathryne D. Sowinski, Director, :ride I; Van Dyke Public Schools; 22100 Federal;
Warren, MI 48089. (313) 757-34,8. or 757 -66p0 ext. 316.

Developmental Funding: USOE ESEA Title I

Compiled Winter 1977

USOE JDRP No. 76-89 Approved:.
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PROJECT
DISCOVERY THROUGH READING

descriptors Basic Skills
Beginning Reading
Diagnostic Teaching

ts.

target audience . Low-achieving students in reading, grades 2-3. Originally aOhroved by'the JDRP for

grades 2-3. (Limited grade sparr,was dut to available funding.). This program now

operates as a 1-6 program at another site. .

description A remedial-reading program for under-achievers in elementary.gritdes utilizing a modified

tutorial, highly-structured approach.

Discovery Through Reading is an instriictiOnal program in reading that stresses rapid skill development for

second- and third-grade students who are having (or have had) difficulties in their regular classrooms. Its

goals are the improvement of students' ability to recognize words and improvement of their reading compre-

bension. In the Discovery project, teachers work with two students at a time in 45-minute sessions scheduled

twice a week at a location other than the regular classroom. Each full-time Discovery teachers' case load is

no more than 30 students.f A key organizational feature of instruction is the "task sheet" which lists six

specific activities to be completed by a student during each session. The task sheet acts as an agenda for

each session's work and helps to structure teachers as they decide what tasks are within the capabilities of

students. An important aspect of the project is the way in which teachers interact with students, emphasizing

a style that provides students with a non-threatening environment. First, a 'student competes only with

himself/herself. Second., performance and achievement are reinforced with concrete rewards. All activities are

charted-and graphed immediately, showing teacher and student that progress is being made and goals achieved.

(This project has been described in &Project Information Package.)

assurances/claim% Students have been pre- and pdsttested with the Botel Word Inventory and the

:Stanford Reading Test (appropriate levels) each year since 1970. Evaluation

results indicate 85-95% of stlitts make a year's gain (or better) annually in the program. Target schools are

identified on the basis' of low- come. Students selected must be reading at least one year below grade level.

implementation requirements Several alternatives are available for adoption by LEAs (local

education agencies): (1) PIP (Project Information Package) alone;

(2) training at adopter-site by Project Director, with /without PIP; (3) training of a trainer at demonstration

site with PIP. Program can be adopted by a single school 2-6, a single grade level within a school, or all

elementary schools withth district (selected grade levels).

financial reqiiirements Pro ram Materilli: A wide variety of commercially-available materials is

used. MeWea7Tcally require the use of five prindipal ones. Cost of

these consumables is $20 per student spread over the year. Staffin : Certified teachers with no previous

special training in reading arenuted at the original site.
Paraprofessionals have been trained to conduct the

progrim at other sites.

services available An /ION-funded Developer/Demonstrator project. This project is also a funded

Demonstration Center for the Michigan Adoption Program.

Awareness materials are available at no charge. Visitors are welcome by appointment. Project staff carl, attend'

out -of -state awareness conferences (costs to be arranged). Irbil-Ann is conducted at project or adopter site.

This project has a PIP package that is available to be used for adoptions; implementation may be with PIP alone' .4

or with Project Directory training staff personally.

contact Dorothy Neff, Project Director; Clarkston Community Schools; 6590 Middle Lake Rd:;

Clarkston, MI 48016. (313) 625-3330:

Developmental Funding: USOE ESEA Title I

Compiled Minter 1977
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USOE JDRP No. 74-112 Approved: 10/23/74
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PROJECT HIT: High Intensity Tutoring

descriptors Cross Age Teaching

Remedial Instruction
Motivation Techniques

target audience Grades 6-8. Teachers recruit tutors from grades 7 and 8 to work with sixth rade
tutees. Teachers assign tutor-tutee

years ahead of a tutee in reading and math skills.

description

pairs so that the tutor is approximately two

An individualized instruction program for sixth, seventh, and eighth grade students
identified as deficient in basic grade -level reading and/or mathematics skills.

The High Intens4ty Tutoring (HIT) Centers provide
an individualized instruction prograM designed (in the -

reading center) to develop vocabulary and comprehension skills and (in the math center) to increase computa-
tional abilities, problem-solving abilities, and understandingsf mathematical concepts., Sixth, seventh, and
eighth grade students identified as deficientin reading and/or

mathematics, are selected'for HIT participation
on the batis of performance at least one Year below grade level on standard tests and by observations of the
classroom teacher The HIT method actively involves tutors, tutees, a certified teacher, and two paraprofes-
sional aides. Tutoring focuses on peer-teaching and reinforcement techniques developed primarily from
principles of programmed instruction. "Tutors" from grades-7 and 8 assist sixth grade "tutees" in developing
grade-level skills and reinforce correct performance. This interaction also helps the,"tutors" up-grade their
own skills.

Tutees in the program during sixth grade are given priority selection as tutors in seventh and eighth grade
when skill deficiencies in those tutees still exist. This highlights the importance of reciprocity in the
teaching-learning relationship, despite the small differences in ability between tutors and tutees. The two
basic HIT Center components are the instructional system and the motivational system. The primary features
of the instructional program are: (1) daily calculation of the percentage of correct responses for each ,

tutee and (2) use of_instriictional materials that carefully control intrpduction of new concepts and incorporate
frequent review. The motivational system is crucial to optimal studentArogress. Tutees receive points for
correct responses which accumulate in a "bank book" and are redeemed-for tangible rewards. Tutors receive
points and rewards on the basj of attendance.

(This project has been described in a Project Information Package.)

assurances /claims Evaluation data show that gains in math and reading exceeded expected gains for
nonparticipants, and moved participants closer to national norm. Gains ranged

from 1.2 to 3.7 months per each month in theprogram for both tutees and tutors on the WRAT (Wide Range
Achievement Test).

implementation requirements Staffing: Each center is staffed by one certified teacher and
two paraprofessionals. Two of the best-respected-teachers

already in each school are chosen by the principal and project director. Aides should be high-potential
people because they do work similar to that of teachers.

Tutors must be two grade-equivalent years ahead of
tutees- Facilities/Installation: Center classrooms should be located near where students attend regular
classes. Approximately 10 pairs of student desks are needed. The room should have areas for display
materials. Bookcases, material shelves, teacher's desk, and file cabinets are needed.

.financial requiteinents Yearly.operating budget for a reading center is approximately, 28,000, or
$200 per pupil considering tutees only. If tutors are als6 considered

(they benefit from program), per pupil-costs are cut approximately in half. Yearly budget for/operating math
centers is approximately $25,000,,or $175 per pupil for tutees. Operational costs are approximately 85%
personnel- related. Start-up costs are Approximately $5,000 per center.

services available An NON-funded Deveoperfbemonstrator project.

Awareness materials are available. Visitors are welcome (October 15 through May 1). Training is conducted
IL- at the project site (adopting site must partially subsidize trainer costs as well as covering own costs),

Training is conducted out-of-state (exemplary project staff'costs must be paid). Project staff can attend
out-of-state conferences (expenses must be paid).

Mable Kenyon, Diiector; School aoard of Highland Park; 20 Bartlett; Highland Park,contact
:MI 48023. (313) 956-0160.

Developmental Funding:

complied winter 1977

USOE ESEA Title I USOE JDRP No. 74-9 Approved:
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PROJECT
,NOMAD: Needs and Dbjectivesfor Migrant Advancement and Development

deicriptors Diagnostic Teaching
Migrant Child Education

Career Choice ,

target audience School Year Program:. Studen

Students ages 2.5-17; young a

school diploma. Family Unit: Total family, all ages, all 1 les.

(7

description

sties in grades K-12. Summer Program:.
age 21 if they hate not received a high.

)

A School yeah Tutorial Program, a Summer E ation Program, and a Family Unit Tftgram

designed to meet the special needs f,mig w students through individualized instruction.

The'tutorial program operates in conjunction with the county school tr cts. Certified teachers provide

daily intensive instruction in 'reading, math, and language usage to each student at his or her development

level. Enrichment activities in appreciation of culture and the arts and self-concept development are an

integral ,part of the curriculum. The teacher's role also includef counseling students in the following areas:

social behavior; adjusting to new school situations and teachers; attendance; completion of school; and

advantages of education. Teachers also serve as a liaison between the home and( school.ischool

The summer program is 6-8 weeks of experiences plannedto compensate for the migrant child's interrupted

education. Curriculum includes nutrition and health care, cultural enrichment, career awareness, prevocational

opportunities, and reading, math, language arts, science, and social studies. Students 10 and older participate

in three of the following prevocational programs on a half-day basis: secretarial/clerical,'power mechanics,

building trades, and agricultural science. Students are pretested; identified needs dictate behavioral

objectives for each child. The curriculum includes a preschool program designed to prepare migrant children

for entering school. Children are assessed individually and assigned developmental skills. Emphasis is on

social, motor, and oral language development:
Classrooms are staffed with a teacher and an aide, one of whom

is bilingual; preschool and kindergarten classes have additional aides. A mobile unit provides support

services to migrant families at the camps.
Activities are planned based on needs of participants. These

include basic education, recreational program, and human resource assistance. Parental involvement is en-

couraged through recruiters, evening open houses, and a Sunday Fiesta Celebration.

The Family Unit component is an evening program to encourage total,family!involvement. Its curriculum

includes instruction in biSic skills, home economics, and training parents in preschool education. Instruction

is held in a' van located at the migrant camps:

assurances/claims All migrant students are pre-land posttested individually using Gates-MacGiniti
Reading Tests and Metropolitah Achievement Test, math section. The latest test

1
data (1976-77) show that students gained an.avertige of 1.6 months per month of instruction in reading and 1.8

months per month of instruction in math. '

... ,,,

implementation requirements Elementary and secondary teachers are needed who are genuinely

concerned with educating a disadvantagednand culturally different

group. Dthers needed are aides, recruiters who are representative of the gr p to be served, administrators,

and curriculum and evaluation personnel who will'accept the challenge. Furt r requirements include sensitivity

training on needs of migrant students and trainimj in diagnosing needs and p scribing activities: Space is .

needed for individual or small-group instruction.

financial requirements A wide variety of commercially available materials and equipment already

,
found in most classrooms is used. Cost for staff depends on the local

school district's salary. schedule. The number of staff needed depends on the number of, eligible students.

,

seruices auailable This project is participating ts.,kLle NDN with Migrant funding.

Awareness materials are available. Visitors welcome by appointment. Training is conducted at the project

site (adopting site must cover all trainer costs as well as covering own costs). Training is conducted

'
out-of-stare (exemplary project staff costs must be paid). Project staff can attend out-of-state conference

(expenses must be paid).,

contact John H. Dominguez, Jr., Director; Van len Intermediate School District;,701- S. Paw Paw St.;

Lawrence, MI 49064. (616) 674-8091, ext. 214.

0
T Developmental Funding:. USOE ESEA Title I (Migrant)

Compiled Winter 1977 ,
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USOE JDRP No. 21a Approved:. 4/9/73
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PROJECT BASIC SKILLS IN READING (BASKi

S

descriptors Ba,sic Ski Is

PerfOrman e Based Education
Diagnost Teacbing

°

-- target audience
Readers scoring below the fortieth percentile

on Gates-MacGinitie Survey, grades 1-6.

description Airesemplall, project intended to provide special instruction iv the basic skills necessaryfor readin success.

BASK is an adoptable/adaptable
program that can be used irr several ways to upgrade reading skills throughoutthe elementary/middle school years. Target pupils are remedial, butAhe

format can be applied to all levels(revised objectives are available).
Its principles and many of its materials and techniques can also be usedto advantage for under-par junior and senior highloupils. It is a pull-out project, using a criterion-referenced format and including individualized

diagnosis, prescription, and instruction. The BASK curriculumis targeted to basic reading skills
-- readiness, phonics, structural analysis, comprehension, and udr-reference skills. Each child in the program receivesj50

minutes of instruction weekly (30 minu daily),,working ion small groups or on a one-to-one
basis.' The -heart of the project is the individualize small-groupinstruction given daily in the child's familiar

classroom setting. Frequent diagnosis and flexible pre- -scriptive teaching insure pupils' experiertce of success. Pupils evidencing possible learning disabilities are.referred for testing and programming, if needed. Computerized information retrieval is used for diagnosis,prescription, and record keeping; the computer also processes progress reports for parents and school staff.The project is designed also for manual record keeping and data processing.

assurances /claims " F qr fiscal year 1974, the program anticipated that 65% of students served would
make gains of pne month per month; 84% actually did so. In 1975 and 1976, 80.6%t and 80.7% (respectively) reached that goal.

P6'

mplementation requirements
'-f(

i
) Adopter district' firm commitment to the mse of BASK.

( (2) Assurance that the necessary training will be provided andsupportive staff assigned to concentrate on the project.

financial requirements
Approximately 65% of materials used can lie made from materials available
at the BASK0Resource Center.

Commercially available materials make upthe remainder. Projected cost per pupil in 1978, J401.20.
.

41

services auailable
No special network fundiog supports this project's dissemination efforts.

Awareness materials are available. Visitors are welcome by appointment. Training (a workshop of from threeto five days' durgion) ii conducted at the project
site (adopter must cover all costs). Training is conducted

out-of-state (eAempT8ry project staff costs must be paid).' Project staff can attend out-of-state awarenessconferences (expenses must be paid). Adaption.assistance, follow-up visits, and telephone consultation'services
are availably.

contact Marjorie H. Benz, Title I Coordinator; Manchester Public Schools;, 48 Lowell St., Manchester,
NH 031Q4. (603) 668-8882.

Develoopmental Funding: USOE ESEA Title I

Compiled winter 1977

2 7
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USOE JDRP No. 75-68 Approved: '9/11/75



PROJECT
CRITERION READING INSTRUCTION PROJECT (DRIP)

I

descriptors Language Development
Reading
Individualized instruction

target audience

J

Grades pre-K through 3.

ilescription An individualized language arts readiness program.

Specific program performance objectives have been set 4 in nine broad skill areas, and all teat ing is based

upon needs assessment. Areas of assessment include large and small motor skills, handwriting sk Is, listening-

4 Comprehension skills, auditory discrimination skills, oral vocabulary, visual comprehension, and isual dis-

crimination skills.
14

Children go to a specially equipped room where instruction is geared to their demonstrated needs. Activities

are arranged around learning centers in an open-classroom fashion, and the children work in ,small-groups or

independently.

Pre-kindergarten and kindergarten children in the public schools meet for 211 hours in either a morning or

afternoon session, five days per week. Children in the kindergarten program in the parochial schools And

first, second, and third grade students in all schools are scheduled for a minimum of one half-hour per day,

five days per week. Teacher aides are helpful for duplicating materials, maintaining the classroom inventory

of equipment and instructional
AO
supplies, and recording test scores.

.ems f I

assurances /claiws Students pre-kindergarten through grade three assessed for levels of functioning

in cognitive, affecti4, and psychomotoirdomains, All grade levels met cognitive

and psychomotor performance objectives (ff(any scores approximating national norms). On the affective measure,

all grades met the criterion except for grade three.

implementation requirements Inservice training is helpful; however, naisPecial traini is

available to districts through the project. Teac ar provided

with the criterion skill lists, and the Title I project staff is currently coding the materials to specific .

?kills for easy reference.

financial requirements

,11

. 1
,

For 1975,6, the per-student cost was approxiMately $763, including funds

for supplies, equipment, and staff'salaries.

seruices available An NON-funded Developer/Demonstrator project.

Awareness materials are avajlable. Visitors are welcome.

sec

contact
-s

Anita M. Schmidt, Director; Elementary Education and Title I; School 44innex; Dill Avenue;

Linden, NJ 07036. (201) 486-2530. Cr

Developmental Funding:

Compiled winter 1977

USOE ESEA Title I

23

USOE JDRP No. 32
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Approved: 4/9/73
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PROTECT TITLE I CHILDREN'S PROGRAM:
LEARNING TO READ 11H60114, THE ARTS, Division of,eolimunity School--District Affairs, New York City Board of Education-\

descriptors Reading

Aesthetic Education
Interdisciplinary Approach

target audience

description
4

A

Grades 4-6. Children who are reading at least one year below grade level who are
Title 1 eligible (some seventh, graders accepted as apprentices),

er

An intensive, individualised, remedial redding program presented through the arts.

Over two 16-week perriO0s, reading teachers, specially trained
professional artists, and art teachers work with

120 Title t children at each of three sites. A total of 720 children are serviced. The program is associated
with major cultural institutions in New York City: the Solomon R. Guggenheim Museum, the StatenIsland
Children's Museum, and the Queens Museum. The program focuses On improving reading skills-tfirougb motivationand interest in the arts, and diagnosis and correction of reading weaknesses in reading works-Wept. -Each,
participating child will meet with the r ding teachers in small groups or individually an average of 31/2 hours
of the total 12 workshop hours per wlEit foT the 16 Weeks of each program.; There are 10 readiiii-oriented art
workshops at each site, such as dance, music, theatre, crafts, sculpture, paintings, bookbinding-calligraphy,
film, photography and printmaking, as well as parent workshops. The resojirces of the Sol own R. Guggenheim
Museum, the Staten Island Children's Museum, and the Queens $useum are maTe use of, and filld trips and special
-events are regularly scheduled. Pieservice and inservice training areavilable.

(Cited by the National Bight to Read Effort as one of 12 exemplary reading programs.)

assurances/claims In the past 10 programs (over a period of 511 years) the children. have impro(ed an
average of 1-2 months in reading for each month they participated'in the program.

Financial and evaluation data collected 1976-77.

,
.implementation requirements Reading teachers and professional artists are trained in Learning

-
to Read Through the Arts methodology. Teacher-made pupil-orientedI terials, instructional devices, film strips, records, tape recordersffiedia libraries, books on the arts, andt and audio-visual suppliers are used.

.

.i.

financial requirements Approximately 42 pem student per workshop.

O

A

J

services auailable No special network funding supports this project's dissemination efforts.

Awarenelk materials are available.' Visitors are welcome by appointment only. Training is conducted at project
sites (adopting site must cover all training costs as welt as all other costs). Training is conducted outrof-
state (exemplary staff costs must be paid for). ' Project staff 4an attend out-of-state conferences (expenses
must be ped).

\\

contact
' A

Bernadette C. O'Brien, Citywide Coordinafor;-Title I Children's Program; DCSDA, New York City
Board of Education; 110 Livingston.St., Room 601A; Brooklyn, NY 11201. (212) 596 -5545.

Developmental Funding: USE £SEA Title I

Compiled Minter 1977 lb.

A 29

Ilk JdRP No. 74 -18
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Approved: 3/25/74
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PROJECT PROJEGi CHILD:, Comprehensive Help Ibr Individual Learning Differences

Ap

descriptors ,Educational Disadvantagement
Community Involvemeht '

Performance Based Education
4

(forget audience Infants through-adults of all abilities, English-speaking, French-speaking, or

Spanish-speaking.

descriptions A comprehensive program utilizing all isoeeitle community and other resources to help meet

physical, emotiomal,,educational, and social needs of migrant farmworker and rural families,

infants through adults, days, evenings, and weekends.

A child's education cannot take place in-a vacuum --
isolated from'family and conmiunity or ignoring personal and

family needs that may be handicaps to learning.
CHILD incorporates individuals, agencies, and community '

resqurces, daytime, evening, and weekends. The project serve Black,'AllOnquin Indian, Mexican-American, Puei-to-

Rican, and white rural/migrant families. A 12-hour day-program (Children's Demopstration School, Child Develop-

ment Center) is complemented by an evening educational component (In-Camp Learning Program) in homes:gime'

camps for parents and older siblings;a Weekend Recreational Program for entire families; dental And he81th

services; training and employment of parents and older siblingss clasSroom aides (Aide Training Program); and

pre- and inservice education for teachers and staff. Students' needs are assessed, objectives behaviorally

stated, related resources and high-interest learning experiences (rather than textboeks) _identified, and

4
evaluative devices determined.

Academic instruction emphasizes reading skills for all age levels. Career

educatiph- is an integral part of all programs.
Staff development prior to and during the program improves

teachifig skills and sensitivity;
. 444 4

Since its validation, Project CHILD has been expanded to include the following year-round, components;

Tutorial Program for school-aged children; an
Adolescent Outreach Program for in-school and out-of-school

youth; a Parent Education Program; a post-secondary opportunities program; and a tita-acy Volunteers of

America trainin program. A multi'- media multi-ethnic Migrant Heritage Studies Kit has' been developed to

teach communiti s and students of all ages about migrant farmworkers and is available or( a .limited loan bas'

upPn request.

14e

assurances/claims Evaluation is'specified for each objective. Teache Iles learner to other

learning experiences if objective is not met. WRA po4 ests indicate students

gain three months in reading and math skills over five-week period. (New state ndates have eliminated the

WRAT. Criterion-Rpference, Depver Developmental, Ond
CaliforniS Achtevement-Tests are utilized for school-aged

children, preschoblers, and adults, respectively.)

implementation requirements An adopter[adapter,should visit the program sitelo better deter-

mine which ProjeCt CHILD component(s) to adopt/adapt. Depending

upon the adopter /a %apter site needs, Project CHILD program components are replitable at individual' local dis-

trict or regional levels. Staffing, training, and facilities,W'ill depend upon components selected.

41'

3tt ,

financial requirements Several handbooks and, inservice.training
manuals-a;e available at a range

of $2-$6. Primarily, teacher-made and student-made materials, created

at a m4imal colt, are utilized. When used, commercial materials are generally adapted for use in the various

program components. Staffing for each component of Project CHILD includes a program coordinator, teachers

and/or tutors, and trained tar et group. paraprofessionals and volunteers.

1011116

.
.

services available This project is participatiMONn the NON with Mi ant funding.

Awareness materials 'are available. Visitors are welcome by appointment. Training is conducted at the project

site (adopting site must cover all trainer costs as well as'Covering owy costs). Training is conducted out-of-

. state (exemplary project staff costs must be paid): Project'staff can attend out-of-statecconfereirces (expenses

must be paid). . /
, .

e V

contact Gloria Mattera, Director; Geneseo Migrant Center;
State University College; Geneseo, NY 14454.

(716) 245-5681.;

Developmental Funding:

Compiled winter 1977

USOE ESEA Title I (Migrant) 40XJDRP No. 23 ApProveth 4/9/73
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PROJECT PROJECT READING IMPROVEMENT

deicriptors Reading Skills
Diagnostic Teaching
Individual Instruction

#

target audience Tutorial Prog ad: 170 children in grade 1, who score in the lowest percentiles
achievement tests. Lporatory Program: 750 childrenfin grades 2-8 who need r edialreading instruction, indicated by low scores bn standard tests.

description .A project atta4ing the problem of reading deficiencies of children in grudge 2-8.

One-to-one instruction is provided by 10 tutors for first graders who are having the most difficulty. Readiimprovement laboratory experiences are provided for eligible children, grades 2-8. The 13 reading laboratdriesare each staffed with a specially trained reading teacher and a paraprofessional assistant. Eleven arecertified as reading teachers and two
are working toward reading certification In addition to their elementarygrades certificatibn. Only children whose standardized readrn9 test scores are well below norms establishedfor their age levels are selected as participants. Children are drawn from the regular classroom for 45

minutes of laboratory instruction each day.
The laboratory periods are scheduled so that they do not conflictwith the child's reading instruction in the regular classroom. Each lab consists of small groups of 10 orless scrthat much individual instruction may be given. The standard reading lab is divided into three parts:the first is usually small-group work

in word analysis; the second is for reading specific material listed ona student's folder; the third is all individual work deslined to meet individual needs. Children's readingskills are diagnosed in 277 separate areas and prescriptiVe instruction is provided to correct deficienciesfound. Standardized diagnostic tests and infordial
reading inventories are administered to each child atintervals during the var. Primary emphasis is on comprehension, but vocabulary, speed, and accuracy arealso stressed.

j/-

Efforts are made to provide instructional techniques
that are different from those used in conventional

classrooms, so as to capture and maintain interest of participants and to increase motivation. Projectstaff has,learned that a principal cause of reading problems is lack of desire to learn to read. A varietyof learning activities are provided to correct lack of interest problems.

(This project has been described in a Project Information Package.)

assurances claims Laboratory participants are pretested in September and posttested in April.
The project objective is 1.5 years grade-equivalent gain for' all participants .during the seven months. The actual' mean gain was'1.61 years or 2.3 months per month of instruction. Standardscores were also used for evaluition. Fqr each grade level (2-8), gains exceeded one-third of a standarddeviation mean gain for all participants.

implementation requirements .

Project requires a trained reading teacher and paraprofessional
. .

assistant for each 50 students. Laboratories used both teacher-
_

made and commercial materials.
Appropriate AV materials are weed as well. A cross-index system of,materials

designed to develop particular skills is maintained. Much utilization of high-interest, low-difficulty
materials occurs. Instructionil games and materials are used to stimulate genuine interest and provide for
total involvement. Project suitable for Title I adoption.

financial requirements Set-up cost for equipment will be approximately $2,000, le the value
of appropriate AV equipment already on hand.' Set-up co for materialswill total approximately $2,000 per 50 students. Upkeep material costs will average approximately $200 peryear for each Lab (50)tudents).

services available An NDN-funded Developer / Demonstrator project,

Awareness materials available. Additional training materiels available to potential adopters. Visitor'swelcome by appointment. Training-available to adopter at developer site 'and adopter sites. Developer costs
funded with NON Developer/Demonstrator funds (including follow-up activities). Project staff may attend
limited number of awareness conferences.

contact M. C. Blackmore, ESEA Title I Director, or Velma 04ines, Dissemination Coordinator;
P.O. Box 1239; Burgaw, NC 28425. (919) 269- 187.

Deve ntal Funding: 'USOE ESEA Title I

Compi ed Winter 107

USOE JDRP No. 74-103 Approved: ' 10/18/74
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'PROJECT
EARLY CHILDHOOD EDUCATION -- ALL DAY KINDERGARTEN

descriptors Early Childhood Eduation

target, audience Kindergarten children.

description A program aimed at strengthening the child's perceptual and auditory skills, improving his

or her language developmeht, and developing the potential of the prrily to motivate the

child's learning.

Teachers complete,skills observation checellts 0110%ch child. This data along with Boehm tests results are

used"to group students for work with,the Sullivan Reading Readiness materials on language and concept develop-

ment." Six to eight headphone units and one central console in each classroom facilitate individual or small-

group work. Perceptual skills are sharpened through use of manipulative materials. InserviCe for teathers and

aides is continuous, approximately one-half day per month.

(Cited by the National Right to Read Effort as one of 12 exemplary reading programs.)

ti

.assurances /claims Two main comparisons were made: with national norms and with half-day

kindergartens. The Boehm Test of Basic Concepts and the litan Reading

Readiness lest were used. Gains from September to February showed an average incr e from the 23rd to the

61st Normal Curve Equivalency (NCE) which is equivalent to a 60 percentile point g in (from 10 to 70).

fik

implementgtion requirements Some method of screening is required to determine which children

have the greatest educational need for a_full-day experience. Use

of standardized tests will facilitate the
collection of achievement da6., Care should be given in the selection

oftteachers and aides. Administrative support and continual inservice are essential. The project may operate

in a single classroom Or selected number of schools.

klinancial iequirements Current pupil program costs based on 400 participants during (976 -77 were

$1,500 per child, with approximately $800 from Title I and an additional

$700.from local funds. Essential materials used add approximate cost: Sullivan Reading Readiness, $290;

Lippincott, Readiness r Learnin Clinic, $32; Frostig, Move/Grow/Learn, $10. A wide varAfty. of teacher-

developed and commerc aea able materials art also used.

services available No special network funding supports this project's dissemination efforts.

Awareness materials are available. Visitors are welcome by appointment. Training is conducted at the project

site (adopting site must coverall trainer costs as well as covering own costs). Training may be. conducted

out-Of-state (exemplary project staff costs must be paid). Project staff can attend out-of-state conferences

(expenses must be paid).

contact Jane F. Pope, Project Coordinator; Early
Childhood Education -- All'Day Kindergarten; Cincinnati

Public Schools; 230 . Ninth St., Cincinnati, OH 4520. (513) 369-4720.

Developmental Funding: USOE ESEA Title I

Compiled Winter 1977

3238

USOE J RP No, 74-16 Approved: 2/26/74
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APINVIX1r
UPSTAIRS SCHOOL

7

-descriptOrs Remedial Reading

Individualized Instruction
Motivation Techniqiftss

target ,audience HiWschool students reading two or more years below grade level.

description A prop-on intended t,/'improve the reading abril of educationally disadvantaged students.

The Upstai s SchoolAbiesigned to ake the student "from where he is" to gradeSlevel. Our objective has beento demonst ate growth in reading comprehension and vocabulary with a minimum improvement expectation of .8 year'sgrowth in ading ability for .each year of instruction.
Improving studentsself-concept and self-confidence isanother i rtant goal. The philosophy of the prograM is that students would read if they could, and if teacherswere will to commit themselves to providing the necessary structure and love. Incoming ninth-grade classes at, Roosevelt High School have consistently been among the 'bottom" two or three in reading skills in the Portland

School District. Over one-third of the student body is two or more years below its chronological grade level.
classroom divided i o five teaching stations

students in the program use this classroom
ceive sound training in spelling, penmanship,

for better comprehension, and readin aloud.

Classroom teaching for this special program includes an open
plus a central lounge area for individualized-interest read
for one 50-minute period each day. During that period, st
creative writing, dictation, vocabulary expansion, timed rea
Students enter/leave/return depending upon individual need. They-ere then programmed into either regular or

s_t

special classes as needed for the rest of the day. 41 ation:tere of work, trust, concern, and loving-care foreach students unique to the program. All ttudentelare ing. Since the inception of the program, remedial
meth, a remedial English Skills Lab, and remedial social studies have been added. These additions have created
a highlyL,tructured school within a school, and -the- "Upstairs School" is now an alternative school in everysense 31r the term. (Inservice classa for the teaching staff are held for the,entire nine-month period.)

assurances /claims
by program.

The California Test of Basic Skills is given each spring to all program partici-
pants. Gains in both reading and language arts have been greater than goals set

implementation requirements Mastery Teaching method is successfully used with a variety of
reading materials, including linguistic materials, basic Ttadingseries, magazines, and newspapel1/2. All textbooks are phonetio-oriented. Special-interest books are low -vocabulary. In addition, many teacher-developed materials an used. No special staffing or facilitiesrequired. Training is required. A single teacher or an entire district may adopt.

financial requirements

aP ,

Funding averages $250 per student, with the distlrict providing the usual
support services. ll

services available No special network funding supports this projeit's-disseminattaefforts.

Awareness materials are available. ,Visitors are welcome by appointment. Training may be conducted at-the pro-
ject site (adopting site must cover all trainer costs as well as own costs). Training may be conducted out-bf-
state (exemplary project staff costs must be paid). Project staff can attend out-of.:Itate conferences (expenses
must be paid). Ikp

V

)

contact Joel W. Sappenfield, Project Director;' 6941 N. Central; Portland, OR 97203. (503) 286-5781.

Developmental Funding; USE ESEA Title I

Comp1101 winter 1977

33
3D,

USOE JDRP No, 30 Approved:
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132JECT
READING INSTRUCTION AND PUPIL PERSONNEL SERVICES (RIPPS).

,---1V.

xriptork Remedial Reading
Counseling
Parent Participatien

4
G

-444. r
4,-

. , target audience . K-10 pupils reading below grade level. Concentratiap of services is on K-4 level.

description A team-approach prdgram .W improve reading achievement and it'elf-concept!_of readingdiimbted

atudente. >'

The RIPPS.project is a team approach involving classroom teachers, reading'specjilists, guidance personnel,

-Special services, and parents to improve reading achievement and self-concept of disadvantaged students.

The thrust of the:ft0gram is to identify the child in ne d of service, to diagnose' the child's problems, to

an individualized educational program to allevii he prdblems, and tolkontinually evaluate the child

and the program. The project's main component is a readi ervices, program which includes direct services

to students through individual and small -group remedial insti'ucti9Iand indirect services to students through a

consultant servile to their classroom teachers apd parents.

/program participant is epluatedby i guidance/social worker team with output to remedial-reading andr

classroom teachers. In cases where ini 1 eval on,by the guidance/social worker team finds that-an in-

. depth evaluationrti-neeessary, service f a consult g psychojogtcal/psychiotripeteam are ted. It has

AOL been found that a student's inability to read maype usal in that-Oe readid'g-defici y affects 4the child's

total progress in school, or it may be symptomatic of t r prdblemm (social, tion ,physical, etc.) wh*

are ad'ersely affecting the child's developmental progr . Through A team effo e "total" child is made

to function more
1, .

.. . .

Another important component is total parent45volyement including regularly , scheduledsaarent/teacher coat--

ences, formalized 10-week parent-study-Aroups anrparent couns4ling. The ptbject attempts to identify educa-

tionally disadvantaged students'as early as possible by providing, together with tht school department, an

early identification program which involves health and developantat.screening of-prerten *students,
parent information sessions, and a special readiness Kogramiilice the child in need enters kindergarten. The

highly-tucc sful secondary program emphasizes the teaching of reading through the content areas, with the

reading s ialist providing for the post part consultant services to the teachers of identified students.

./ ...,

4
1 J i' A

assurances/claims Outside evalqationOt cted yearly. Cognitive,evaluation: The CTBS, CAT, and

Silvaroli Wormal R a g Inventory used. Obj6ctives have been met consistently.

Affective evaluation: Instruments were deOloped locally. Objectives,met in positive attitudinal changes with

respect to school; peers, and selves!' '.

o
. -

',.

fib

---,,.

implementation,requ nts Many of the components of RIPPS are found~ in most lehool.depart-

ments. The program can be readily adopted through reonization -

of staff and commitment to the team approach for meeting learner needs. grhe reading and pupil personnel

specialists must be willing to train and totally involve parents in the process. As successful adoption'

depends on people, the more interaction the better. Site visitations and/or telephone conferences are

essential. Training programs are available and are tailored to meet adoption needs. The smallest Opt

unit would be an entire school.

financial requirements
materials and purchas s required.

Total cost of program koroximately $938 per student (1977-78).
Estimated start-up.costs $1000-$1500, per teacher depending upon

le
,- 4. .

..-
,

services available No special network funding' supports this project's dissemination efforts.

Awareness materials are available (additional awareness materials in production). Visitors are welcome

(during school year) by appointment. Training is conducted at proj site (adopting site must cover all

trainer costs as well as covering own costs). Training may be cond ted 1ut-of-state (exemplary project staff

costs must be paid), Project staff can,fittend out-of-state conferences, if expenses.are paid.

a.

contact Michael iiss'Nello, Director of Grant Programs; Office of Grant Programs; Por

Departmen0 Portsmouth, RI ,02871. (401) §83-1450.

Developmental Funding:,

Compiled winter 1977

4$0t ESEA Title I illpittlIW No. 74 -124 1pproved:-
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PROJECT SEAPORT: Student Ogation Assuring Positive Organized Reading Techniques (formerly
Remedial Reading and Home/School Liaison Program)

desCriptors Remedial Reading

Diagnostic Teaching
Home Instruction

target audience SEAPORT is divided into two separate target components: Remedial Reading, for
pre-K through grade 9 students most in'need and at lest one year below appropriate

grade level, and Home/School, for Title I students and their pre-kindergarten Oblings. (Originally developedand validated for grades 1-6, this project now operates pre-K through 9.),

description A program using both a school-rased and a home/school liaison approach to remedial reading
problems.

-

-
The Remedial Reading Program, which is school-based, will assist pupils who need extensive supplementary
remedial instruction in the aree of reading. This program, at the upper elementary and,secondary levels,
servesstudents who are most in need and are at least.a year below grade level. The Home/School Liaison Program
serves as a direct communication link between the Title i

Remedial Reading Program and the parents to insure
better understanding and cooperation. Through home visits to these Title I parents, pre-kindergarten childrenwith high risks for learning difficulties are identified. Assistance and materials are given to parents for
readiness activities to aid these children. Three-year-old youngsters and their parents participate in a programthat assists them to develop learning ability prior topre-kindergarten or kindergarten. -

(This project has been described in a Project Information Package.)

et,

assurances/claims. Attainment of program objectives was assessed- through a comprehensive, outside
evaluation design. Its primary focus concentrated on product outcomes as re-

lating to total project impact.' A secondary focus dealt with perceptions and concomitant inter)itions of
various groups which also reflected instructional goals.

implement a ts For implementation K-9, the SEAPORT project required 18 teachers
trained as reading specialists and two certified. early childhood

teachers for the pre-kindergarten and kindergaken levels. One full-time director and one full-time secretary
can coordinate the program. A resource room for use ,as a reading lab is necessary.

03

financial requirements Start-up equipment costs an average of $15 per pupil with curriculum
materials averaging $18 per pupil. After year one, ongoing curriculipm

materials cost an average of S12 per pupil.

services available

4'

T

An NDN-funded Developer/Demonstrator prOject.

Aweieness materials are available. Visitors are welcome any time. Tr4aining may be conducted at the project site
(adopting site must cover all trainer costs as well as covering own costs).

contact( Mary C. Macioci, Coordinator of Grant Programs; Grant Programs Office; EdWard St.; Newport,
RI 02840. (401) 846-4700. ,

Developmental Funding:

Compiled Winter 1977
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PROJECT ,

PROGRAMMED TUTORIAL READING

descriptors Programmed Tutoring
Motivation TechnieuesA,1
Supplementary Reading Matdrols

target audience first graders in the bottom quartile who need help learning to read are tutored on

a one-to-one basis. Originally approved by-the JDRP as a first grade program, this

program now operates as a first and second grade program.

,s\ descriptioir An individualized tutoring program for first graders havint difficulty learning to read.

Programmed Tutorial ReadingJOTR) supplements, rather than supplants, conventional classroom teaching. The

teaching strategy employs'maty elements of.programmed instruction: frequent and immediate feedback, specified

format,,and individualized pke. However, whereas programed instruction has often sought errorless or near-

errorless learning With many cues at first, followed by a fading of cues, the tutorial program proceeds in

the opposite manner with minimal cueing at first, followed by increased prompting until the child can eventually

make the correct responses. The 15-minute tutoring sessions are highly structured. During their sessions,,

children read from their regular classroom basal readers while the tutor follows exactly one of 11 tutoring

programs presented in the tutoring kits. The programs in the kit specify in detail what and how to.teach. They

are designed so that any decision made by a tutor about a child's reading is limited to judging the correctness

or appropriateness of answers.. Reinforcement and praise for success are essential parts of the instructional

strategy.

(This project has been described in a Project Information Package.)

assurances/claims The original evaluation of prograiPimpact was a comparison of matched pairs of

students, using the Gates-MacGinitie Reading Test, Primary A, form 1. Tutored .

children scored of 1.9 grade equivalent at the end of first grade, while non-tutored children scored at 1.5.

Later evaluations, using the same test, have produced similar results using a treatment-control group,design

instead of matched pairs. The area in which the program is being used is middle-income suburban.

implementation requirements Implementation of the project requires a staff consisting of a'

part-time director, tutorial supervisors, tutors, and secretarial

help. Facility requirements are limited to a quiet place and a side-by-side seating arrangement at,a desk or

table for the tutor and the child. Basal reading materials, a tutoring kit for each tutor, supplementary

reading materials, and miscellaneous materials are also retuired. Training requirements include extensive

training of tutorial supervisors and approximately 15 hours of training for tutors.

financial requirements The annual er-pupil cost ranges from $150-$25D, depending upon rates of

pay of tutor and supervisors. Personnel costs, which include all

administrative and clerical assistance, account for pproximately 98% of total budget.

services available An NDN-fuhdeeDeveloper/Demonstrator project.'

Initial and secondary awareness materials as well as a Project IRformation Package (PIP) are available. Project

staff is availahletto conduct awareness and pre adoption sessions out -of- state. Visitors to the project site

are welcome by appointments, Implementation
-phase training is available to a limited number of adopters.

contact Edwin R. Cammack, Project Dire&toilillograinned Tutorial , Reading;?avis School District;

' 45 East State St.; Farmington, UT 25. (8D1) 867-2291.

Developmental Funding:, USOE ESEA Title I 70
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PROJECT IMPROVINBACHIEVEMENT (READING) THROUGH USE OF TEACHERS AND TEACHER AIDES

descriptors Reading
Basic Skills

Diagnostic Teaching

target audience Students reading two or more yeas below grade level with low or tailing grades in
'English classes; grades 10-.12. Can be adapted to grades 7-9.

description A personalized and concentrated reading improvement program for secondary students.

This-project treats thproblem of reading deficiency in secondary.students through personalized and concen-trated interaction: personalized in that the adult-student ratio is most often one-to-one; concentrated:in
that instruction occurs daily, one period, per day. Each individual's reading skills are thoroughly analyzedduring(the first few weeks. Instruction and rebuilding of attitude begin on a personalized basis at the pointof identified deficiency (itimany cases at point zero in the reading process).

'Iddividual records are kept ofareas of weakness and patterns of improvement.
The importance of personals jpterest and positive reinforcementon the part of the adult aide cannot beover-emphasized.

Reading instruction develops within the gpntext ofthe total language arts curriculum. Project teacher plus team of eight aides supplement regular taacher'sinstruction.
A

assurances /claims Project evaluation was based on sucdessfuT'accomplishment of stated behavioral ,. objectives; pre- and posttesting. The Gates-MacGinitie Reading Test was used;
grade equivalent scores were reduced to average monthly gains. A high percentage (85%) of participating rural,
low-to-middle-income students measured an average monthly gain of 1.1 months or more per month.

implementation requirements
All instructional, manageAent materials used are commercially
available. No particular products or systems are stressed. An

eclectic approach is used to prescribe materials as needed.
,

financial requirements Start-up costs will run $200-$225 per student (based on 180 students at
1975 prices). This includes the cost of hiring one project teacher and

eight adult aides, as well as of materials, equipment, and inservice. These per-student yearly costs will
remain relatively cohsistent allowing for inflationary increases..

IIII.

.

serdices available No special network funding supports this project's dissemination efforts.

Awareness materials are available. Visitors are welcome by appointment. No training is conducted at'theproject site. Training may be conducted out-of-state (ixemplary project staff costs must be paid). P ject
staff can attend out-of-state conferences (expenses must be paid).

contact Leon West, Director; Sky View High School Project; Cache County School District; 2063 North
12th East; Logan, UT 84321. (801) 752-3925.

Developmental Funding:. USOE ESEA Title I

Compiled winter 1977
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' PROJECT TRAINING MIGRANT PARAPROFESSIONALS

4.N

descriptors Paraprofessional School Personnel

Bilingual Education
Individualized Instruction

target audience Training is directed at
adult paraprofessiOnals with a high school

N - education or the near equivalent{ who will be,teaching small groups of children.

Oral language component serves preschool age, through first grade. Reading and math"component Age four through

third grade. Academic preschool component age 3-5.

description ,TraintNa system to prepare bilingual adults to
teach reading, math, and oral Spanish

,

Englisa to preschool-axe through third-grade children. .

Although this developer program is
oriented toward migrants, it can be used with any bilingual population if

bilingual paraprofessionals do the actual teaching., The training and monitoring system relates only to the

teaching skills used in the structured, Mostly programed component curriculum materials. Components (listed

below) can be adopted separately.
-

There are two series of training instruments: one to train trainers (professional staff) in how to use the

other series which they then use to train paraprofessional teachers. Both series use observation forms to

record actual training/teaching behaviors with criterioq,performance levels.
The monitoring system includes

observation forms used to check maintenance of teaching behaviors, and measures adequacy of children's progresi

through curriculum mastery . tests.

Language Component: In English,/uses SRA DISTAR Language I and II (Science Research Associates, Inc.). Level I

was translated into Spanish for the project by Bilingual Minikhools, which is now making the Spanish edition

available (at cost) for dissemination to other sites.

Breading Com onent: In English, uses Phonics Primer (Student Behavior Lab) followed by Sullivan Programed

Reading series McGraw-Hill). In SpaiiMT,7ses project- developed primer Cqmenzando a Leer to prepare children

to work in Aprendiendo a Lger (Behavior'Research Labs).

Math Component: Uses Singer Sets and Numbers (Random House) with project adaptation.

Academic Preschool Component: Uses project-developed pre-DISTAR language (Spanish and English), pre-math

Manish and English), and cultural activities, the Univ. of Kansas Follow Through handwriting levels; and

reading primers and English and Spanish DISTAR identified above.

assuronces/ciaimf Oct, 1977 evaluation: After 200 days, project children showed significant

superiority to a project norm group of the same age in Spanish and English

vocabulary, math, English, reading, preschool concepts, handwriting, and cultural knowltdge. Tests: PPVT,

WRAT, Preschool Inventory, BMHS Test of Cultural Concepts.

implementation requirements Adop
,.. .

ter,site must purchase curriculum materials for component it

wishes to adopt, and must assign a staff person as a trainer.

This person mu4s have adequate time daway from other responsibilities. System also requires a paraprofessional

tester to give mastery tests. The trainer must participate in training
provided by the developer site in the

use of the training intruments and monitoring system. (No charge for training.) Developer offers follow-up

site visits and evaluation services to adopter on optional basis, adopter to pay costs. .

finapciai requirements Spanish DISTAR I (Bilingual Mini-Schools Pub!), $115 per set. Comenzando

a Leer, $25; training instruments approx. $10 per paraprofessional, per

subject area. For other prices, request Project price list.
Paraprofessionals teach six children per group;

can teach multiple groups during day depending on number of subject,-adopted. Trainer can supervise 6-10

paraprofessionals.

seruices An NDN-funded Developer/Demonstrator project.

Developer site plans one-week workshops in Feb. 1978 to train adopter-site personnel in use of training and

monitoring system for language component. (One to be held at Moses Lake, Wash.; another at Grulla, Tex.) At

each site during March 1978, one-day awareness
sessions will be held for projects consideri g adoption of math,

reading, or academic preschool components.
(Developer charges only for'materials in traini g-workshops.)

Language component ready for immediate adoption. Other workshops or awareness sessions to e based on demand.

contact Beverly McConnell, Dissemination Coordinator;
Training Migrant Paraprofessional's; N.E. 425'

Maple; Pullman, WA '99163. (509) 332-5439. IP
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PROJECT
HOSTS: Help One Student To Succeed

descriptors Reading

Diagnostic Teaching
Community Involvement

target audience Students, kindergarten through high school, who are in need of remedial readinginstruction.

description A diagnostic /prescriptive /tutorial,
approach to basic reading skills.

The HOSTS program operates from a learning resource center,staffed by
a reading specialist and an aide. Studentsin the HOSTS program are first evaluated; then individual prescriptions
are developed, matchiAg coded instruc-tional materials to identified reading deficiencies. Iliformal reading-inventories are used to screen andidentify students. Each student in the project is then given a number of criterion-referenced tests to pin-point individual reading deficiencies.

From these tests a reading profile is developed by the specialist,recording the student's ability,levels in the various skills areas.
Individual lessons are developed from ,this profile. 'The HOSTS Cross

Referencing Manuals are used by the instructional staff to plan prescriptiveprogramming tailored to individualized needs. In addition, specific directions for tutor implementation ofthe prescribed program lessons are included in the student profiles.
Daily student prbgress is recorded bythe tutors and incorporated into the profile as well. Teaching procedures in the HOSTS prograrare designedto enable teachers to discover the abilities of each student and then allow the student to advance at his/her,individual learning rate. The instructional climate is humane and reflects concern for each student's worth.Community volunteers work as tutors on a one-to-one basis with students, following

prescriptions developedfoeach tudent by the reading specialitt.

i)

s

_ assurances/claims Program evaluation consists of normative (Gates-MacGinitie, CTBS) and criterion-
referenced tests. Student-achievement scores tndicaae that, on the average,students doubled their learning rat, while in HOSTS. Specific gains by grade levels are available dn adetailed report. (Financial and evaluation data collected 1973-76.)

implementation requireMents Selection of school districts desiring HOSTS will be based on the
following criteria! (1) needs assessment, (2) district's resources(commitment), (3) evaluation plan, (4) willingness to serve es a model for others. Districts that are potentialadopters will be Aired to send key personnel to visit the developer project. Upon completion of the visitationperiod, those districts that remain interested may apply to become HOSTS sites.

A

financial requirements HOSTS has a start-up cost ranging from $30 to $115 per pupil and a con-
. tinuation cost ranging from 50C to'$12 per pupil per year, depending uponexisting resources. (Figures based on 2,000 target pupils.)

Jer44111 available An NON-funded Developer/Demonstrator project.
.

1

s

Awareness materials available free. Instructional materials have been correlated to a skill continuum. HOOCross $ eferencing Manuals, ranging from readiness through junior high, are available At $14 per set. A to orFiging manual is 510 per copy. Visitors welcome. Project staff available for out-of-state awareness con-ferences (costs to be arranged). The HOSTS Corporation provides training
experiences at project or adopter site

for certified and,non-certified staff (five days). Expenses must be partially subsidized.

maw Sill Gibbons, Exec. Director; HOSTS CorpOration;
5802 MacArthur Blvd.; Vancouver, WA 98661.(161) 04.1701. 0314775.

Developm441 Fftlinit Y10t WA Titles I and III
. USOE JOAP No, 75-6 Approved:, 1/15/74
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PROJECT
SECONDARY CREDIT EXCHANGE PROGRAM

descriptors Learning
Dropout Prevention
Migrant Education

target audience Migrant high school students who are u able to attend school due to the need to

work with their families during school hours.

description, A continuation school for secondary grade mig t etudente who have been attending schigli

---- in another area fetate or district within etatel) and are not able to continue school;

because of:the need to work.
.

.

The students transfer into the credit exchdnge alternative school d are enrolled in the same schedule of

classes they were taking at their home-base school. They are g 9 individualizedand small group instruction

and complete their course of study in the receiving school. Upon completion of the term their credits are

transferred to the home school on an official high school transcript.

Classes meet at a time when the students can attend, usually late afternoon or early evening. Certificated

staff are employed and the content of the work is the very sameas the student was taking at his or her home

school. Students can attend a. combination of their home school and the credit exchange schools for all four

years of high school and ghaduate on target with their classmates who do not migrate.

Provisions are also made for non-English speaking students and students who have dropped out but wish to

return to school or pursue a GED.

.

Al , .
.

assurances/claims Significant gains in enrollment are evident in ndmerical comparisons before and

after implementation of a Secondary Credit Exchange Program. Gains can also be

seen in terms of credits needed compared with credits earned, as well as in.cumulative number of graduates.

implementation requirements Adopter must have suffidient staff to provide a teacher-student

8 ratio no greater than 1:10. Identification and recruitment staff

are other requirements, as well, as some kind of classroom facility. The program can begin with as few as three

or four students in a tutoring situation, but the most practical size is 30-40 students. PrOject lite visita-

tion is recommended. Project director can provide inservice at adopter site.

. financial' requirements Per pupil cost varies from $100-$150 per student depending on the dis-

trict. Costs are primarily for staff salaries. A wide variety of

'materials already found in most classrooms is used. 4

services auailable This project is participating in the National Diffusion Network with Migrant.

funding.

Dissemination of awareness materials. Viiitors welcome. Project staff can attend out-of-state workshops and

conferences and participate in inservice training. Expenses must be partially subsidized.

. .

contact Niavid W. Randall, State Coordinator; Secondary Credit Exchange Program; P.O. Box 829;

Connell, 99326. (509) 234-2021.

Developmental Funding:
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PROJECT READING IMPROVEMENT PROGRAM -- SECONDARY SCHOOLS READING LABORATORY

descriptors Educational Disadvantagement
Diagnostic Teaching
Reading Skills

target audience Junior and senior high schools;
students reading one year or more below grade level.

I
description In individualized reading skills program.

Through preservice training, the readiiig
consultant and the'WOod County reading supervisor provide modelsand suggtstions for thesprganization and management of Reading Laboratories. Each lab is staffed with ateacher and an aide, who work with 60

students daily in groups of 12 for 50-minute sessions. Each student'sreading deficiency is diagnosed, and a reading skill-improvement
program is developed for remediation of thedeficiency. The management system devised fpr t 'he operation of each laboratory gives

theAstudeqs, independenceand responsibility. Approximately 90% of each student's
laboratory experience is used for individualizedinstruction.

The Reading Improvement Program currently
serves economically and educationally disadvantaged

secondarystudents in five eligible Wood County junior high schools, two eligible Wood County senior high schools, and?"one parochial junior- enior high school.

'

4!

assiuncesIc !aims Individualized prescriptions were wri en, and weekly evaluations conducted.
Continuous progress assessments

were made to assure that all students experiencedsuccess. Standardized test evaluation (Stanford Reading/Achievement
Test) indicated that participating studentsshowed statistically significant gains between pre-and/posttesting period.

implementation requirements No special facilities or staff are, required. It is anticipated
that ongoing maintenance will consist primarily of instructionalsalaries, with a minimal amount expended for Purchases of equipment:materials, and contractual service forequipment maintenance. f

financial requiriments When the Reading Improvement Progrim was initiated three year ago, the
materials purchased focused 611 five basic areas of reading: auditoryand visual perception, vocabplary,

word-attack skills. comprehension, and motivational materials. Tapes,films, filmstrips, records, and many high-interest, low - vocabulary' books were utilized. 'TO initial cost,averaged $373.87 per pupil.

services alfiliii11114! No special network funding supports this project's dissemination efforts.

Awareness materials are available. Visitors a welcome anytime. Training is conducted at the project site
'(exemplary

site must cover all trainer costs as well as own costs). Training is also conducted out-of-state
Iexemplary Project staff costs must be paid). Project staff can attend out-of-state conferences (expensesmust be Rertially subsidized).

14
k

, '

contact Darel K. Custen, Director; Title I; Wood County Schools; 1210 Thtrteenth St.; Parkersburg,1 WV 26101. (304) 422-8411.

Developmental Fundirig:. USOE ESEA Title I USOE JDRP No. 76-84 Approved: 7/1176
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