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PREFACE

4 , N
U ]

. . TITLE I, ESEA, EDUCATIONAL PROGRAMS THAT WORK was, prepared largely by
: sta?fs of KQe various projects described in the following pages. Without
o r full ahd willing cooperation, these descriptions could never have .

been generated. However, the reader is cautioned that’.somg errors may

P ave crept into&he text due to the timited time ava11ab1e for check1ng
" . the var1ous entrigs. :

, This Source book provides br}ef descrfpt1ons of exemp]ary Title I, ESEA

J/ programs that have been approved for dissemination as of November 1977 by )
/{ the Joint Disseminatien Réview Panel (JDRP) within the Education Division
/. of the Department of Hea]th Education, and Welfare. , N
y, e Projects achieving this status have successfully passed a r1gorous review’
4/ .. process. Hav1ng ‘estdblished general criteria for identification of exemplary
/X{ ~ """ programs, the Division of Education for the Disadvantaged within the O0ffice
YA of Education invites Statg Educational Agencies (SEAs) to submit nominations ‘§>
[ Jof addvt1ona1 Tit¥e 1 projects th8y consider to be exemplary for review by
.{ “-the JDRP, The project descriptions, following a specified format, must

dﬁmonstrate that the project meets the Division's suggested criterta as well
' aé-the geﬁe al criteria set forth by the JDRP. Division staff review the
ya .~ submitted Mescriptions, contacting the §EA and the Local Educational Agency
- ' (LEA) fo# clarification when necessary. i Projects rece1v1ng a tentative

” fnp"‘ e contacted for further 1nformat1od Those receiving a tentative
S ,>}ye are then visited by Division staff who review the project to assure

#7 . thdt it is in compliance and that it demonstrates high program quality.
< P rojects meeting all these criteria are then submitted to the NIE/OE JDRP
s ;o which meets month]y to consider projegts that have been submitted. Those \V

perects passing the rigorous scrutinmy of the panel are then des1gnated as
exemplary and are approved for nat1ona1‘d1ssem1nat1on . o

Since scarce nat1ona1 resources make 1tl1mposs1blé for the U.S. Office of
Edutation to provide support to éyery validated prOJect that proves its

, effectiveness, some of these.projects may not be able to offer training
for users of their programs or to carry out demonstrations. .The project

, descr1pt1ons indicate wh1ch projects haqe been funded for d1ssem1nat1on

: \ act1v1t1es .

\
! 1
~

s s Richard L Fairley . J p
(a ' ) « +  Director, Division of
. Lt "Education for the D1sadvantaged )
' Buréau of Elementary J s
- . & Secondary Education o
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PROJECT - Time 1 esea PRESCHOOL | .

r

7/ : ) - —~—

descn‘ﬁtors ‘ E:{‘y Childhood Education .

ental. Participation : .
. Diagnodtic Teaching R
. 'y . . . . . . 2 > .
- .target HUd'encg Kindergarten students. T < ' .
. Y A . ¥ -
. 5 : '_ ' .
descrfp-"on }" e‘”"ii ?Z’f%gh“d diagnostie/preseriptive program tht provides individuafized‘ins.truction ‘
~ or ea enitd. -

IinanCia’ reqlﬁrements Teacher-made materials and curriculum guide devgloped over a period of

N
A

This_program provid® an open classroom design for kindergarten activities. Measuring and weighing activities,
number concept activities, nature:observation, book viewing, musical activities, home 11fefsimulation, water
activities, and flannel,board sharing occur n learning centers in each classroom. Intellectual development
{s stressed.—Instruction is divided into the following units: home and school, health and safefys community
helpers, the farm, the city, pets, woodland animals, holidays, seasons, five senses, foods, and bur bodtes.

In addition, children are taught over 100 specific concepts in language, math, and science.

. R - \
+ PS . -~ L .

. - . L]
assura"CCS/C’alms The Test of Basic Experiences (TOBE) Language- Test, Fonn(K‘ﬂ;‘;;g&a& and mathe-
. matics) was admimistered™pre/post. Significant progress was shown . Feacher-made
checklists and continuous teacher evaluation are also used. Financial and evaluation data were qO}lected in

1974-75. . R -+ O
¢ ’ ‘&fﬁ 'Q. . ' -~

implementation feqUifementS " o spécral facilities or*’equiptne;\t requ.n*ed.‘ Each clavss_of'zq .

children requireg one teacher and at least one aide. Instructional
units are independent’ of each other; some or all may be implemented. . )

« -

’
1 N '

\

10_years. Parent participation manual and curriculum guide are out-of-
print; no plans currently to reprint. ,,

. - ¢

L - A ‘

seroices (wal’ab’e No special network funding supporfs this project's dissemination efforts. 7
N;) awareness materials are avai'lable. Visitors are vié]come by appointm’ent. No training is conducted at the
project site. No training is conducted out-of-state. Project staff can attend out-of-state conferences

enses—must be paid). ~

f -

a
. .

. . } < -
- ~
n .
‘

)

»

s
i kY
€0 Bonnie Nicholson; Bessemer City Schools; 412 N. 17th St.; P.0.'Box 868; Bessemer, AL 35020.
Cmta“ (205) 424-9570. :

A A

? Developmental Funding: “WSOE ESEA Title 1 USQE JDRP ﬂo._ 26 Approved: ' 4/4-5/3-

ERI

Aruitoxt provided by Eic:

‘

2.'0mpx led winter 1977 .

C‘ ' . ' 1. "'.»' s - ‘
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mo;ECT BAPTIST HILL KINDER&?TEN\’

d”‘riptOf‘ Early Childhood Education

">

targ“ dudicncc : Kindergarten Students.

N - .

’ descf lptlon A school readiness pProject f&r five-year-old children who are educationdﬂ'y .disadvantaged.
Experiences are provided t0 R€lp children increase their vocabulary, learn to speak in sentences, commnicate
more effectively, grow in independence and nttiative, understand and deal with the world around them, and

develop problem-solving skills. Learning centers ar® set up “in each classroom. Daily programs emphasize the '

development of psycho-motor skills. Children experierice success daily, interact with peers and adults, and °

fearn to respect the rights of others. Student needs.are assessed and continuous evaluations made to ensure

program effectiveness. Each teacher has a tramed mdb _The program is monitored by a parent involvement
component.

£

» '

One way this kindergarten differs from others 1s that 1t is housed in a’separate building. In addition to
the 10 kindergarten classes, there is a:large indoor play area, a room for musical or rhythmc activities, and

a cafeteria. The 1nter1or is unusuaHy attractive with appropriate colorful furnishings, opep shelving, and
displays of students' art.

It also differs from many other kindergartens in the multiplicity of materials and equipment available. The
abundance and variety of this material enables teachers to vary their approaches to meet the 1ndividual learning,
styles and needs of,these five-year-olds. . o, '

. assucanCCS/C’alms ~  The Test of Basic Experierces (;OBE) was employed to.measure student achievement.
The mean pretest stanine was three, the mean posttest stanine was six.

— )

v

Imp’ementatlon requ‘rements Any system with a teacher certified int early childhood education
and an aide trained through inservice can purchase the necessary

materials (see materials 1ist) and begln a class—similar to this® project. Most systems whlch have adapted this
project have visited one or more times.

-

. » . -~ -
'lnunf'a, reqmremﬂlts M addition to a teacher and aide who have had inservice training together

and appropriateéurniture for five-year-olds, $2,500 would be adequate to
begin onédunit like this project. However, the more mdterials and equipment.which can be purchased, the more
successful the project will be.

. seroices aUﬂi’ab’e No special network funding supports this project's dissemination efforts.

Awareness materials are available. Visitors are welcome at the pro_ject site September through May, five days a

week,s?m §:00 a’.m/to.noon. B

. b
0

.

co,,tact ?;ac);rh E“!‘h‘dd‘ox Butlor County Board of Education; P.0. Box 160; Greenvﬂle. AL 36037.
W S—— ——

) v y o
Developmental Funding: USOE ESEA Title | USOE JDRP No. 74-102 Approved: 10/18/74

Compiled Winser 1977 )
»
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IMPROVEMENT OF BASIC READING SKILLS —
pRO’fCT ‘o NT READING SK

—
v
. s

dOSCﬁpfOl‘S Remedial Reading _— _ “ L.

!

Y . . rs ' v
. assuranCCS/da'ms Evaluation by Gates-MacGinitie Reading Test. Data compiled annually following .

[
'

-,

v

~— . . R .
dOSCﬂptlon Reading senters providing an individualized appreach to remedial reading for educationally

”‘}Diagnosnc Teaching ’ .o
“®Parent Participatipn .- L . .

.
»

. ¢

target HUdlence Pupids in grades 1-8 with an 1.Q. of 80 or above who are reading six months or more

below grade lgvel. Selection of these pupils is based on standardized test results
(below 50th percentile), diagnostic tests’, cumulative record cards, teacher opinions, posttest scores of pre- .
vious $itle 1 students, and learning disabilities. . &

‘. . -
-

deprived children. \ ¢
Reading centens established in participating schopls are staffed by a reading teacher and an aide who work with *
10-12 children per period every day for the regular school term. Diagnostic tests are administered to deter-

. mine spec1r needs of the children. A "Need Sheet" is prepared for each ch11d providing a written pre-
0

scraption help master basic reading skills and reinforce classroom learning. A "Weeklsy Plan" sheet is . f
maintained’ for each class 11sting plans_ for each child. Teacher aides and parents are assigned to work with

children needing additional help over and above help received in the classroom and réading center. Parent b
participation, through volunteer work and workshops, is a very significant aspect of the project. Individualized

attention shows the pupil that he/she is important and can excel in some May, reinforcing the primary goal of the

project  to meet individual needs of each student and ,help him/her achieve his/her potential.

Materials used include the Hoffman Reading Program supplemented by numerous other E:onmercmlly-avaﬂable and
teacher-made materials. - . .

{This project has been described 1n a Project Information Package.¢

4

4 )
* .
. .
* * - - . N /
. . .

©

- ~

’

Alabama/US Title I guidelines. The weighted mean NCE Gain in grades 1-7. far .
1976-77 was 13.1 for nine months. RAlso, participating pupils have made improvement n subject area grades,
school attendance, attitudes.and health habits. . . .
. 7 .
b

'mp’ementat"’ﬂ requnemgnts At least one well-equipped available space per school for a reading
. center, with one teacher and aide per center. Training.sessians
are available. Detailed information upon request. A Project Information Package hasw been developed on this
project and w111 be available for ekamination and for sale to adopters. The PIP materials include orientation ' ,
materials, management calendar, management directory, teacher's manual, staff development manual, and ’
revaluator's manua?d. ‘ * ' .

' »
. . Ve

"nanua’ requ&ments In the original sites a total of $331.77 per pupl, ncluding adminis- - ’ .
. trative and instructional personnel, materials and equipment, and . "

continuing inservice training. This figure 1s a contimiing cost.based on 467 students. Specific start-up RN s

costs are available upon* request. . . . .

N
- H

+

serl"ces aua"ab’e An NON-funded Developer/pemonstrator project. . P /
Awareness materials are available free of charge u'pon request. Visitors ate welcome by appointment. Training
may be conducted at the project site or when necessary and feasible, at the adopter site. Project staff will -

be able to attend out-of-state conference§ and awareness sessions.

- ' : l

N
hl Ld

. - -
contact’ Edward M. Dodd; Improvement of Basic Reading Skills; Sylacauga City Schools;'P.O. grawer 8;

ERIC .-

Aruitoxt provided by Eic:

Sylacauga, AL 35150. (205) 245-5345 or 249-0393. .
Pevelopmental Funding® USOE ESEA‘.Title 1 * USOE JDRP No. 74-109 Approved: 10/18/74
Compiled winter 1977 . > - . . . . c .
- 3 o .
J
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PRO‘EC’ FLAGSTAFF REMEDIAL READING PROJE(ﬁ' {Title 1) [formerly Remedial Reading (Title 1}]
Y - i ¢ - . L
] v . A . » R
- , / g ‘ /' , N
. i . RemedialMReading 7/ | . ‘ : .. R
descr‘,p,tors . Diagnostic Teaching ' . ) . , . .

. SN % Individualized Instruction - :

)

t
9,

Target schools established by Title I low-income guidelines. Student ei1§ib1hty°

E

Q

Aruitoxt provided by Eic:

>

RIC

-

.

target audience -

SAT subtests.

X
description

.

based on low achievemen

Supplementary reading, grades 2-9.

t (stanines three and below) on selefted language-related

¥

[

.

..

.

.

A child-centered datly %ull-out program using dn eclectin approach to iustruction based on
individual diagnosia of reading problems.,

N

The project vil:s reading as a highly individualized process:

there 15 no single best way to acquire reading\

competencies. € K and
success, (2) self-pac@ their work and (3) make choices from a variety of ,options.

Accordingly, wide latitude

occuts in instructional and organfzational methods as teachers utilize personal teaching styles and favorite

Further, the project 1s founded on the belief that students and teachers nced to (1) experience

materials to meet,kindividual student needs and proyide for student success. .
~N

Small groups of 6-10 students receive 1ndividualized instruction according to a teacher-designed.remedial plan

as indicated by results of & diagnostic test battery. Class duration ranges from 30-55.mnutes daily, depending -
on grade Tevel. Classroom and reading teachers cogperatively plan daily.pull-out schedule fag eligible students .
grades 2-6; Junior high students are scheduled i1nto a remedial reading class period.

.

The daily reme8tal period for each elementary student 1s supplemental to instruction provided at the appropriate
basal reader level by the c¢lassroom teacher. For jumor high students, rémedial reading class 1s gxtr@ nstruc-
tion beyond that ncluded 1n their #egular English courses. )
A typical instructional ‘period includes a brief time fot student/s to read for pleasure in self-chosen books,
personalized ski11 1nstruction according to ski11 weaknesses, and a small group activity such as a reading
game or project. With teacher guidance, children become more proficient in theése basic skill areas. decoding,
vocabulary development, comprehension, study skills and, for older chi_ldren, reading rate. -

{TRis project has been described 1n a Project Information Package.)
1

Y . -\

L4
. * )
‘ . - r

ﬂSSUfﬂnceS/C,alms ~ 1n 1975-76 over 85% of participating students achieved one month or more grade-
placement-gesa.per month of remediation. In“1976-77, evaluated by Title I Model
A-1 (norm-referenced) design. all students, grades 2-9, showed mean gain‘of 4.33 NCEs on Gates-MacGimitie -
Reading Test. Corresponding mean percentiles: pretest, 16.0 percentile; posttest 21.5 percentile. ¢ -
R . .
. . . \ ¢ -
* imp'ementat,on requ‘rements Instructional staff: reading specialists*or other teachers ~ '
committed to ongoing «4raining in remedial reading instruction;
in-groups of 6-10 students. Support staff: district and/or
project staff to cover overall admimistration. Space: one reading room for each teacher of 50-60 students, t -
half-classroom size workable. Matervals: variety of teacher-selected materials for each reading room.
Commitment of building principals and classroom teachers, specifically with regard to pull-out scheduling.
Adoptable by single building or district. . . :

one teacher per 50-60 students)for instruction

~ . - . .
B

ﬂnﬂnﬂa, reql"rements Cojtinuation cost in established program is approximately $300 per pupil
. 800 children). Teacher salaries and benefit® (95% of budget) repre-
sent new cost to district; administrative'cost may* be absorbed by existing personnel. . Each participating ,
school has one xeading room per 50-60 students, furnished with a wide variety of commercial instructionatl
materials amd equipmept. Continuing cost for materfals and tests, approximately $10 per pupil. .

. . \
serlﬁces ﬂﬂﬂ"ﬁb,e o An NDN-funded Developer/Demonstrator prpject. ) - < .

' Descriptive brochure available (freej. Project staff available to make presentations at out-of-state confer-
ences’ (expanses covered) . \gsnors welcome by~appointment. For.adopting LEAs, training and follow-up '
available both on project site and on adopter si gsgéﬁrrangeme\nts negotiable). Project Information
Package (PIP) includes Project Orientation Materialg,~Rroject Director's Management Calendar, Projett
Management Directoty, Reading Supervisor/Staff Oeve opewnual, Teacher's Manual and Evaluator's Manual
(cottact project). . . .

. = .

. . N

N
- 2

contact

Lorraing Curry, Director of Elementary Curriculum; Flagstaff Public Schools; . ¢ .
701 N. Kendrick; Flagstaff, AZ 86001.  (602) 774-8781‘, ext. 75. L 4

.

Developmental Funding: USOE ESEA Tatle | USOE JDRP No. 31 Approved: 4/445/73 * |

Comp1iled winter 1977 f
w
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mentary reading materials. <
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g”"’kes (wa"able _An NON>funded Deve]opér/Demonstrator project -

man'cr " 4CATCH UP - KEEP UP

*
Remedia] Reading
g”c".p‘ors' Diagnostic Teaghings
. . Inservice, Teacher Education
‘afge‘ a‘*ence ' Students in grades X-12 (vahdated for grades 5-8) who are read1ng two_or m&*e years
« below grade level. The population in ‘the connun(ty is in the midd1é o lower-middle
income range and is highly mobife. Classroom teachers who have students with low reading levels are offered .
inservicé t[aining by reading specialigts.e . .

descr'punn <A remedml readmg prograg and mservwe teacher training, grades K-12. ',

The goal of this projecf is to rafse the reading level of children who read below their grade level -- one month
growth for gach month in the program. Children who $edre two or more years be]oy grade level on the’ Gates-
MacGinitievreading test receiVe instruction in small groops from reading specialists, eitMer in the reading lab
and/or in their classroom. Reading specialists spend at least 50% of their instructional time working in the
special reading lab. Approximately 50% of their time is spent working with children in the regular classrooms

in concert with the classroom teacher to prov1de inservice teacfier training. " When the training occgrs in the ~
classroom, the regular teachers and aides are able to learn new techniques and strategies sfor teac¢hing reading --
this profits not only the target student but all the students in the class. Students meet with the reading
specialist for 20-50 minutes four days eaco week, ‘and remaip in the program for &t least one semester.,

The fnstruction in reading is individualized for each student based on the Flowing He]]s Reading Support System.
which carefully diagnoses a student's read1ng defichts, provides prescriptive activities and includes an evalya-
tion procedure to determine the student's progress. The reading labs serve as a location for specialized in-
structton, as well as a reading-materials resource center for teachers. The reading specialists offer demon-
strations, worksh¥s, and seminars for teachers, and provide cfeative rbading materials such as boa;d games,
posters, audiotapes, and self-paced exercises for loan to students, teachers, and parents, The rea labs

are decorated in lively and interesting fashion with unique niches and private retréats _to, enhance t%ggzbaﬁal

of reading. Students are evaluated on an ongoing basis using the FWowing Wells Reading Support System, I

this manner of continuous momitoring, a current record of student growth in reading skills is readily at hand

for the reading specfalist and classroom teacher. Gates-MacGinitie standardized reading tests are administered
three times per year a5 a means.of determining normative growth.

It ” .
.

(This project nas been described in a Praject Information Package.) B 7

.
0

, .

.

assurance5/dﬂlm$ in 1975 Gates-MacGimitie reading scores were sE&itted to JORP. These data we?e
collected during 1974-75 from students in Yrades 5-8 who were enrolled in Title I
funded schools Data analysis indicated-that students who remained in the program for at least three months
made, significant gains in their reading level. From the beginning of the program, students have met or ex-
ceeded the_arogram goal -- that at least 75% of the students gain one month in read1ng level for each month.

' ‘

'mp,ementﬂtion requ#ements This program involves the entire school system. It would be,

difficult for one teacher to adopt only a portion of it. Th
following 1mp1ementat1on réquirements are basic: (1) one highly qualified and motivated reading specfalist -~

for each 225 students: (2) a separate comfortable work area for small reading groups; (3) a reading management
system; (4) active support from top-level administrators, (5) initially, at least some teachers willing to
.reiease children to attend labs and wilitng to work with reading specialists; (6) inservice trainipg for admin-"
istrators and reading svec1al1sts, (N admimistration of evajuation forms before and after the progra

«
. M .

ﬂnanﬂa, requ,rements Costs budggted for the ]975 76 school year based on 225 students in the

program were approximately $370 per student. Most of the cost involves
safaries for reading specialists. The Flpwing Wells Reading Support System is being packaged for distribution
and should be addilaple early in 1978. Other materials include assessment forms for each student, and supple-

.
.

Awareness materials are available. Visitors are welcome by appointment. Training may be conducted at the
project Site (adopting site must cover all trainer costs ‘as well as covering own costs). Training may be
conducted out-of-staté (exemplary project staff costs must .be paid for). Project staff can attend out-of-state
conferences (expenses must be partiaily subsidized). . -

- -

I S

».,
Contﬂct Jan Harrell, Coordinator, Readmg Dissemination; Project Catch Up - Keep Up; Flowing Wells
. Schools; 1444 W. Prince Rd.; Jucson, AZ 85705. (602) 887 1100, ext.,232.
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pRO’fCT . MIGRANT STUDENT RECORD TRANSFER SYSTEM (MSRTS)

’
)

: A
’ N ¢

- descriptors  sasic skins
- £ tary Childhood Education -

. Migrant Child Education

Pl

v
Al .
B

- target OUd'eHC_e = s progra-msdes\gned for migrant, children, preschool through secondary, and

for teacher usage -- especially for teachers,“teacher aides, nurses, counselors, .

and admintstrators. * - : . !

N » e
r . . ] o i * .
N . 1]

dCSCHpUOﬂ An e(.iucagional and heallh system for mjra’Ic, ehildron a-10, ° .
This computerized system has 159 teletype terminals located in 44 states which serve all 50 states, Puerto ',
Rico, Guam, and America Samoa. Terminals subqﬁt student data on migrant childrgp K-secondary on a darly .
basis. Cdrri‘culum being taught to migrapt children 15.established by each stat%gh an application sub~
mtted to the United States Office of Education. The cupriculum varies according he. established needs of
migrant children at their various levels. Through the MSRTS, teachers have at their disposal special program,
fest, special interest, hedlth, criterion} and other data. u]’his allows teachers to formilate 1deas on what
the student has mastered and what Jevel program shquld be developed. No singie approach 1S used, however,
many programs- have been’develgped around the tutorial. . e . .

»
A »

. L . o
Presently the computer 1s being programmed to provide ski111-based information an all kildren 1n the areay of
reading, math, or 1 danguage, and early childhood skills. This ‘informatior will then become part of, the total
history of gver‘ 11d 1n the development «of his or her profile.

4 N . * L . ) - . .
» . - -
SsumnceS/C’Glms Evaluations are conducted by each state in order to fulfill their requiremerfts
' to, the Uited States Office of Education. Criteria used in making evaluations are
solely dependent upon the stafes. We hayeggound that significant gains have been reported by some states. The
most 1mportafit achievement has been the) yation of a lgrge numke%qf.mlgrant,Chl]dren nationwide, ¢
‘P - ‘ . > \

iy . . * R -

. . - o ~ .

mentqtmﬂ: rguir'emen‘s o‘g]\terestéd\adopters: who have migrant ch\]drer;‘ W their school

. artt or LEA, simply need to write their sta®e director of
miyrafdt education. 1n their respective sta%e. making them aware of the migrant children, in thejr partidular ,
school. Matgrials and mpiementatidy requirements can also he requestéd from the state director n each
state. Al materials then:can be proyded dach 1ndividual state without any cost. . '

- ¢ . .‘ M L4 -

Ny =/ .

-
- O Ne

[ . . / ) », -
- , M . . - .
- ﬂnanc‘a’ feqmﬁements In fiS‘d;?ar 1977, the MSRTS costs were agproximately $3.26 per child to

maintain ¥11 school and hefith records on a migrant Thild th@ U.S. as
he- or she,moved about with his or hér parents in search of agricfturaT™work. LEA's assume other costs relativg
to the empléyment of personnel 1n their pafticylar distmict. ’ - \

[y
Ed

-4 - , . -

' serl’ices avai’ﬁ\bé . );lo, special network fu:\d.mg Sl{Ppor’t.S:thfS

« Twaining s conduc the ;project site (adopting site pays only“their own costs). Training™)s conducted
out-of-state (exenfplary project staff pays theiwr own\costs). WProject swaff.can attend oyt—of-state' copferences

Awareness materia:‘;[%)rsavailahl,e’. Visitors are wetcome (Monday through F a.m._through 4:30 p.m ).
at

(expenses are covered). * . o , . . .

£
~ s
. . . . . .

. -

.

b * i B . B K ) g
cofitacl - vinford "Joe* Miller, Direcgor, MigrAnt Student !covp Transfer System, Arch Ford Cducation
Buﬂd‘lng; Little Rock, AR 7&01/\? 01) 371-2N89. i . o

“ .

c . 3 \ ).
Developmental Funding.* USOE ESEA Title I.(Miggg;) \ *USOE JORP No . 19 Approved. - 4/4.5/73
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. ‘ PROJECT: National Migrant Inférstaté Project” '

. v @ ’ ) .
- . Demonstration site-no longer in operation; information inquities handled
. as time permits.
National Migrant Interstate Project \
Little Rock, Arkansas
USOE JDRP Approval: 4/9/73 ;> I .
JDRP Number: 24 N

}1m1;ed inquipies can be handled; contact: .
Louis Counts L e
Supervisor Migrant Education _ ,/’)
Department of Educatipn ‘
National Migrant.Interstate Project
Arch Ford Education Building
Little Rock, Arkansas 72201 :
(501) 271-1853 ' »

< -

v
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. PRO,ECT, PROJECT CATEH-UP N .. }

descriptors  reasing

P L . ¢ s
! l
. .

Mathematics s
D{agnostic Teaching

¢

¢ ) .
. :‘taryt. audience The originating site serves students in the lowest quartile in reading or math,

grades K-8. ,Adopting sites successfully have extended the laboratory to serve

¢ 3
_ students at other achievement levels and in grades K-9. . - ' '

description A diagnostio/presoriptive laboratory program-in reading and/or math. '

I"ro,)‘ect Catch-Up is.a laboratory program designed to provide remedidl instruction to improve ¢he jchievement
in reading and/or math skills of children whg test in the lowest quartile in these areas.

Classroom and laboratory teachers work closely to (1) ident#fy program participants, and (2) formulate a
laboratory schedule that does mot cause any child to miss reading or math in the regular classrose.

Laboratory teachers identify individual needs by means of diagnostic testing. They then select materials and
methods to meet the child's needs from a wide variety of high-interest resources available in the laboratory.
thy1dren spend an average of one-half hour per day in the laboratory, in groups of one to three working with
the teacher on ski11 deficiencies. The program is designed in such a way that each child experiences success,
and moves toward the acquisition of mare difficult skills armed with increased confidence. ¢

A wide variety of easﬂy-avaﬂa'ble instructional materials and equipment, se]ected’by project teachers, is

available in the laboratory. Results can be achieved with 1imited resources 1f a-diagnostic-prescriptive

method is used 1n a-success-oriented environment. Staff have identified materials according to priority.
. 13

With a few well-developed ticﬁniques, teachers have made participating children feel that the lab is "their. s .

lab" -- to such a degree that it has become necessary to have guest days to satisfy the desire of other - ‘\

children to participate even in a small way in the laboratory. Project Catch-Up's special events for parents
consistently draw flore parents than any at er school function.

(This project has been described in a Project Information Package.) '

k]
<

.. e . -

assummes/dalms The project utilizes pre- and posttesting (CTBS reading and math). For the past™

five years, the median student has consistently gained 1% months ir reading and
math skilis for each month in the program (datz validated by RMC). Originating-site students are low achievers
10 a low-income urban community. Similar gain§ by adopters in rural and middle-income schools have been
validated. (Annual evaluation data available.)

» . . . ¢

lmp’ementatmﬂ requ‘remeﬂts A school district interested in adopting or adapting Project
Catch-Up should be able to: (1) provide a laboratory of any size

(we started in a closet, but at present have a classroom); (2) administer diagnostic tests to participating

children; (3) provide professional instruction to meét diagnosed needs; (4) use high-interest'materials insofar

as they are available. The project cah be addpted foaa grade level or a school. It can offer reading g

instruction, math, or both. !

< .
» . 3 N -
"nanﬂa’ requ,remeﬂt‘ Tegﬁs and Instructional Materials: $4.50-$20 per child, depending on .
unds available. The project itself sells no materials; all are com-
mercially available and thoroughly tested; many are already found in most schools. Equipment: three high-
interest instructignal machines, maximum cost $250 per laboratory; most schools already have at least one such
machine. Staff: staff needs may be met with a reassignment of personnel in any school with Title I funding.

*

- - .
seruices (wal’abh " An NDN-funded Developer/Demonstrator project. -
-+

Visitors welcome by appointment. Awareness materials, Other sample materials, and technical assistance in

securing funding are available at no charge. Staff are-available for out-of-state awareness conferences (costs

to be arranged). Inservice available at project site and out-of-state (costs to be arranged). A PIP (a 4
complete three-ring binder prepared through the United States Office of Education) is available for school
districts that want a step-by-step guide to adaptation. .

' s

. fFay Harbison’; Néwport-Mesa Unified School District; 1601 Sixteenth St.; Newport Beach,
‘COHtaCt CA 92660. (U4) 556-3300.

—

A}

Developmenty) Funding:  USOE ESEA Title I . USOE JDRP No. 34 Approved: 4/4-5/73
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PROIECT PAb Pupils Advancing in Learning . —~ iE

Remedial Reading . :
Parent Participation

Self Concepf
target ‘UUd'ence PAL 1s a supplementary program for students in grades 1-12 who are deficient n
r:ggIng sk111s and have poor attitudes ‘or low self-concept. Present emphasi’s 1508

students in grades 1-3 in the Jottom quartile in reading. The program also provilles management techniques for
administrators and includes strong parent involvement. -

description

The PAL project, a Title 1 program, has reading improvemeﬁt\as its primary objectivé. This 1s accomplished
through individualized instruction utilizing many motivational techniques., The secondary objective, to mprove
attitudes toward school and self, involves use of diverse mage-building activities. Management strategies

provide a sound structure for the program. Techniques to gain parent involvement have been successful. A staff
development plan and materials are al-o part of PAL.
¢ L

descriptors

A supplementary projram using individualized instruction to improve reading skille.

PAL uses a wide variety of materials, equipment, methods, and activities.

—
' Every child is encouraged to advance
*at his/her own rate.

Because of a special demonstration contract with the National Institute of Education, PAL will focus on students
~1in the bottom quartile in reading in grades 1-3 during the school year 1977-78, as it did in 1976-77. The
program 1n the other grades will be operating with district funds.

~ .

3
- ) -~

assuranCCS/d(”ms For each school year in"the program,\tr'le average PAL student gains more than one’
year in reading skills (1.1 in comprehension and 1.4 in vocabularyy according to
the Comprehensive Test of Basic Skills (CTBS?.

1n attitude and self-concept.

implementation requirements

(3) Program Management, (4) Parent Involvement.

District-dovelopgd surveys indicate substantial improvement

There are four sections to the PAL program, with a manual avail-
able for each: (1) Instructional Program; (2) Staff Development;
Each section may bk adopted separately. Adopters should do

their own needs assessment to determine (through reading of the manuals and discussion with project staff) 1f

PAL will best meet their neéds. A twmeline for implementation can then be set up for whatever section(s) will
_be adopted. ® ) ) . i -

”

f"’unﬂa’ requ‘rements . A wide variety of commercially available materials and equipment already

' found in most classrooms is used. Special reading teachers are desirable.
The cost of the parent 1nvolvemeiit portion of the program ranges from zero to $2,500. A set of four manuals
proyides a deécription of the project; cost is $10 a set.

- -

services available

Four comprehensive manuals are available for purchase ($10 a set) which will provide triining information.
Visitation to the Developer/Demonstrator site or to the adopting site is on a extremely Jimited basis with

adyance planning mandated. Anyone considering the adoption of PAL should contact the project before grants
are.written up for adoption funding, etc. .

{No special network funding supports this project's dissemination efforts.

’

'
N

X

Carolyn Tennant, Special Programs Con§u1tant; Adams County School District No. 12; 10290 Northﬁ\
Huron St.; Denver, CO 80221. (303) 451-8889. . A

contact

USOE ESEA Title i USOE JORP No. 33
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PRO‘EC’ PERSONALIZED INSTRUCTION: A Classroom T;am Apprsach (fonherly €1assroom Te,am'Approagh
Project) S .
! ’ ) - , .
N - -
. 3 ~q
. : j Reading Skills * S 7 ,
d“cnptors Cross Age Teaching, L ‘ . g ;
. . Regular Class Placement L @ }
», . »‘, ’ o
target aud,ence Pupils in grades 1-6 scoring in lowest quartile inweading achievement.
- , 1 .
. AN o -
‘ .
- ‘ ) 4
K ¥ description A classroom team gpproach. . o
R ! ot L
) ® The Personalized Instruction/Class Team Apppoach prog;am is designed to provide an instructional model that ' .
y will be successful in helping pupfls improve tieir language-arts skills. The program includes reading and com- o

munication skills, language development, cregfive writing, and recreational reading.

Specialists, working in a'team relationshjp with coopefating classroom teachers and ardes, devjse and implement S
instructional activities that relate theupils' characteristi¢s and learning styles to the classrgom tedchers' v 0
existifng curriculum. Pupils selected fgr the program are i1n the lowest quartile in reading achievement, and .
are cross-age grouped in regular clasgfooms with 28Zitle I pupils served 1nieach 60-80 minute lanjuage-arts LT P

h period. Each classroom is divideéd igko three or four sub-groups of six/to gight pupils; during the period,

hd each sub-group receives 20.minutes regular reading nstruction from fhe.participating classroom|teacher,
20 minutes of supplementary instrufftion from the Title I teacher, and £0 minutes of reinfgrcement
from the aide. (In the case of af 80-minute' period, the class regroups for 20 minutes of nstructibn in éz.
written communications.) In addition to the regular classroom program, a resource ¢{lassroom mdy be|provided, K

, offering supervised activities in recreational reading and creative writing. These dctivities are gcheduled f F F
during the afternoon, when clgssroom regroupings are not feasible. .

2 " .
The program presently serve 566 pupils 1n seven elementar’?}choolsl \grayes 1-6. The Tit]é I staff (22.59 fte) - 7
1

consists of 10 language-arté specialists, nine teacher's aides, one part-time substitute teacher, onk part-time :
, parent-contact aide, one pArt-time library aide, one secretary, andjoné coordinator. | KOS

i 1

‘L
. . ' ’ ‘ | \ # ‘
assuranCCS/dﬂlms The Metropolitan Reading Achievement! Tests, administered to all s\tudentt n ’ .

, grades 1-6 in September 1976 and May 1977, show that 70% of all partiti ating ‘s
students made one month's gain for every month of instruction. Another 6% either came close to mekting this' °

objective, or made adequate gains, 93% met the quality of performance in writing appropriate to their age and
grade level. \ : '

‘
W
S
.
R,
< -
-

o R <

. -~ o,

¥ lmp’ementatmn requ‘rements The average staff ‘requirement ®r each school §s -one language-arts : i‘
‘ . teacher and one instructional atde. Staff training in setting up - e
/ * and organizing the model 1s recommended. / The program is conducted in the regular classroom; no special facilities
are required. Sifce cross-age teaching takes place, a unit of two grade-levels isithe smallest that can be
imp lemented. N . ! . " 4

a

"
® »
’ . .
\ - , b

v v

f'nanf'a, req."remfnts Per-pupil cost for the total program is $418 for }977-78. A basic. program :
requires salaries for one teacherand one instructional atde; additioral
\ materials and equipment may be employed to reinforce or enhance the'basic program. .

\ . . AN '
. . -

~

.

seruices aua,'abh No special network funding supports this project's dissemination efforts. ”
Awareness materials are available at no chérge. Visitors are we]come by appo{ntment. Progect staff may be able* - .
to attend out-of-state awareness conferences (costs to be megotiated). Trainipg can be conducted at the project '
site; no training {s conducted out of state. 4 .

. n vl .

Y

v

Lillian Cannon, Director, or Sally Jo Case, Coordinator; 4476 W. 68th Ave.; Westminster, ' , .
contact o sooze. (303) 428-3511. . : ~

Developmental Funding:  USOE ESEA Title I i USOE JORP No. 74-122° Approved:  12/16/74 :
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PROIECT IRIT: ‘"‘,:nsive Reading Instructional Terms

> . : 3 i L
L - . v 1 / ]
" - - !
- o e .
: dgscnptors Individualized Instruction -
o ? . Diagnostic Teaching

Team Teachjng

-
.. oa s *

Jw "target audiencc ’ Pupils in‘grades 3-4 who are deficient in the basic skills of reading and language.
» Pupils receive this intensive instruction three houfs daily for one 10-week cycle.

IRIT wgs.origiﬁally,approved by JDPR-ds a grade 3-4 program. However, the program has been used with grades 5-6
J .~ with excellent success. “ '

- - : - F
= . ’ descn.pﬂ.dn A laboratory project for third- and fourth-grade students with ‘dif‘ficulty in reading.

N

v

IRIT features a carefully individualized diagnostic approach made possible by low student-teacher ratios and the
use.of a wide variety of matepials and equipment. The unique features of IRIT are high-intensity and team
teaching directed toward reading disabilities. Forty-five students per team of teachers are selected for each-
of-the three 10-week cycles. The teachers have classes of approximately 15 pupils each and all pupils see each
téacher daily. The program design includes three areas of concentration: (1) deco ingy (2) individualized
reading, and (3) vocabulary dnd comprehensSion. Students move from one area to the next at approximately one-
hour 1ntervals and-spend the ertire morning in these language arts areas. Pupils return to their sending
*  schvolsin the afternoon for instruction 1n other basic subjects. A balanced*approach to reading is provided

through the three areas of instruction. The anstructional design provides this content: (1) the individualized
reading area provides a wide variety of reading materials and offers assignments to enrich the student's back-
ground, promote written and oral language skills, and instill pleasure in reading; (2) the vocabulary and com-
. prehension area puts emphasis on the various sub-skills 'of comprehension (meanfngful experiences are provided

" In order to promote concept development); (3) decoding, the core subject, uses|{an individualized approach to

ass1st the student 1n his/het ability to attack new words. The specific skills-needs in phonics are taught so
as to ae[elqp ndependent, methods of word analysis. The three areas aré coordinated and reinforce and supple-
ment each other, providing, a balanced reading program. .

.
.
"

-

The IRIT teachers work with students for the entire morning and then spend the afternoons: (1) preparing the

. 45 students; (2) developing new instructions materials based.on student needs; (3) meeting with teachers and
parents from the sending schools; (4) participating in professional development and training sessions; and (5)
» providing inseryice sessi0ns for other classroom teachers. This program design prepares teachers who are very
skilled in reading instruction. In addition, each IRIT Center has a team ledder Who is a certified reading
speciakist. :
(This prpject has been described in # Project Information Package.) °
s PR

y . k. i }
ﬂssurances/da,ms The California Achievement Test (pre- and posttest) and the Botel Phonics
Inventory  are some of the tests used for evaluation. These tests are adminis-
tered at the beginning and at the end of each cycle. Mean total reading scores for 1974-75 were raised from

- : 2.6 to 3.7,a gain of one year and one month in 10 weeks. Additional test results from other years are
e available. : . .

{

IMPlementatlon requirements  one reading specialist, the team leader, and two other teachers
‘ who have strengths in the teaching of reading. One IRIT Genter
requires three .separate classrooms and office space for a part-time secretary and a part-time project director.
Staff will need training in dragnosis and in the evaluation of test results. A school system might want to -
begin with one center, but a project director can easily superyise an additional center.

-~
- L
N

r \

’inanCia, requ,.rements‘ Budget foré)ne IRIT team is $59,072, serving 135 pupils in one year
e

. (approximately $400 per pupil). Start-Up costs averqge—angdditjonal
. $25-%50 per pupil, depending on the specific equipment ordered. , (
4 v

. . > @ Lo
‘ services available NDN~-funded: Developer/Demonstrator proj:c‘t. ;

Awareness materials are availab]e.p>¥1sitors are welcome by appointment. Training may be conducted on-site and
out-of-state at no cost to the adopter, paid for by the Dissemination/Diffusion Grant. Project staff is avail-
able on a limited basis to assist with training at the adopter site, also at no cost.

-
. N . v e
. ~ s

-

individualized lessons, collaborating on the skills of each student, and updating the records for each of the °

P

A M. Beatrice Wood, Coordinator of Reading and Communication Arts;.249 High St.; ’
contac‘ Hartford, CT 06103. (203) 566-6036.
Developmental Funding:  USOE ESEA Title I USOE JORP No. 74-11  Approved: " 2/20/74 o
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. LORIDA MIGRATORY CHILD COMPENSATORY' PROGRAM 2 o - .
1 PROJECT - LD, CONPENSATOR PROC / o : 1.
. L. "‘.‘% L ,a . N ]
L , - v { N . *
. / descnpto {1 Migrant Ch1ld Education ‘ N - . - ..
. Language Arts . \ B . . -«
, Occupational Choice \¥ . .-
. . , <4 T “ -

’
~ N 5, ,

egm_mng' at age 2.9, and migrant students 14-17

L o ¢ o
; . .
. v ‘ 4 . .
Tk ° Joo PR .

escr'pt'on A dreersifiel proyram Sovora raton ] ot wlente, . . .
In addition to 1ts Language Arts program, this projeg offers an garly Childhood Learning ‘program, incorporating
learning laboratories that provide a rich variety of/materials and equ!pmé’ht designed to meet the needs and
nterests of each child. The program emphasizes physical and dental examinations, putrition, language develop-
ment, social and personal development, and phy$ica ° :

development. ; - € .
Another program, Learn and Earn, 15 designed to ,t(elp'mxgrant studgnts who are*pctential dropouts to develop !

skills for job placement. The program hgs thr7 stages: (1) exposure to'a variety of occupational experiences;

years of age. -

’targe audien[e Migrant and nonmigrant studebts

. )

T

(2) on-the-job traiming, and (3) Job placementy “raining,experiences aiso help students to devélop positive

. attitudes toward themselves, their peers, schopl,idork, and the world at large. .j
' . . VR C
7
\\ / ;:’ ’v , N
- ' ,
. D
N / ¢
: {. » -
t * N
. "I’ ’ R —
‘ é oo 3 <
“ . . -
‘\ % ! 5 .\; -
« | ¥ " .
\Y ‘,’ <
i
. . ! . ! .

assuranCCS/C’alms Migrant students averaging three years in preshcool averaged 48 on the MRR. Non-
. migrant s'tudents with one yeax of public kindergarten averaged 46 on the MRR.

C Migrant students 1n the tutorial grogram demonstrated a-mean gain of one and one-half months for every 20 hours
of 1nstruction in overall reading achievement

A
}-J N ‘

! »
ments Implementation 1s by district. Training 1s required n varying
' - degrees  (Summer workshops are available.) Some special
nstance, mobile homes converted .into classrooms). ~i

.

implementation requir

facilities may be necessary (fo

K

A

ﬂnanc,a’ requ‘rement; Early Childhood -- $879 per student. Learn and Earn .-- $67§ per student.
. Tutoria] (supplemental}f-- $1,200 per full-time:gtudent and an additional

$236 per student for'mlgrant education A'wt varilety aterials 15 used, l.ncluding audiovisual equipment.

4
4 3 2 ’
. \

°
.

.
-

Scwlces aua"ab’e This project is participating 1n the NDN with Migrant funding.

Awareness materials are availaple. Visitors are welcome by appointment. Training 15 conducted at the project -

_/ . site (adopting site ysually neéd pay only own costs). Training is conducted out-of-state for state or district
migrant programs (exemplary préject staff costs must be partially subsidized.) Project staff can attend out-
of-state conferences (expensesiare vqvered) A booklet listing objectives and skills for three-, four-, and
five-year-old migrant students|is free to migrant programegtherwise, $1.98. . -

e . , ! .

T

contact  James A. Moore;| Migrant Education Program, Florida Department of Education, Knott Building;
i TaMahassee » F‘L 32304.  (940) 488-5470 + . *

. . { |
Developn:ental Funding: USOE|ESEA Title 1 (Migrant) ug0e JDRP No. .21 Approved. 4/9/73
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) Ve PRO]EC]’ " TITLE 1 READING CENTER PROGRAM -~ , A

A . - -

/ . ) L

R dgggnptors Diagnostic Teaching : -

i d -~ Diagnostic Tests -
Remedial Reading )

tﬂrget HUdienCC Students of all abilities. grades 1-6.

description " An inatvidualized diagnostic-preseriptive remedial reading program.

N »

» and provides an individualized

The project identifies pup1ls with reading disabilities 1n grades 1-6
diagnostic-prescriptive remedial reading programe

Project .goals are: to remediate disabted readers through an individualized prescriptive approach,” based upon
the results of each student's diagnosis; to provide trainingsin setting up and managing a remedial reading
laboratory; to train teachers in specialized diagnostic and remedral - techniques.

{Cited by the National Right to Read Effort as one of 12 exemplary reading programs.)

. -

- * .

» » ! . »

assurances/claims Extensive evaluation has been conducted since 1967268. Numerous studies have,

validated the success of the program with Title | children from low- and middl&-
income urban communities Various standardized tests, such as the CTBS, the Gates-MacGinitie Reading Terts,
and the Metropolitan Achievement Test have been used to measure reading achievement. i

+ 1)

" -

iMP’ementation requ#ements (1) Pu'r:c.hase materials and set up Reading Lab to accommodate

pull-out program. (2) Designate one or _two teachers and one
aide per Reading Lab. (3) Purc?se Title 1 Reading Center Inservice Training Manual and Title I Reading
Center Audio-F1Im§trip Program (entitled " Center Program--Qverview"]. "[4) Schedule on-site inservice
training. - N

Dfe—e

W
» .
N

{

a 3

~ &
iHUHCia’ re Uirem nts Staffing: wwo teacﬁef's, one aide. Materials (total cost $234.62):
' f . q c DYagnostic Teaching, $19.80; student tests and prescriptions, $17.24;

worki:ooks (from 10 publishers), $158.08, training manual, $3.50; filmstrips and audio, $36.

L]

' LY - 4 ) '
seroices ﬂUﬂl’ﬂb’C An NDN-funded Developer/Demonstrator project.
£l . ~ M -~
p Awareness materials dnd sample pages from the Teachers' ~idebooks are available upon request at no cost.

,»Project staff are available to attend out-of-state awarefess conferences {costs to be arranged). Visitations
to the Reading Center are wélcome from September through May, 8:00 a.m. through 4:00 .p.m. On-site inservice
training-is available {costs to be arranged). \ : .

¢

. “ . . ,

—

«
Louise Sears; Title I Reading Center; 701 Northwest 31 Ave.; Fort Lauderdale, FL 33311.
Contqct (305) 581-6410. 3 ’ -

¢ -
st Develoqment;ﬂ Funding: USQOE ESEA Title I USOE JORP No. 74-89  Approved: 8/21/74
A Compijed Winter 1977 . oL cor .t .
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> PRO’ECT . nmmﬁ/guhusu ROTATION PROJECT

2 -

-
»

- 'descnptor‘ : Reme}c?ial Reading
- ‘ Basic Skills
LT « Communication Skills

“target audienge  crades 5.

o

~./'
. .. 4

s “ g v

B -

* ,~ -
descn tlon A rotating classroom approach to teaching reading skills to students, grades 6-3.
14

To take f to account the characteristics of the students ‘and to meet.the varisus individua1"ﬁ§gds {identified, *
an organidational pattern was designed, Students are divided rqte small, flexible groups of six to ten, which
mave Frfom station to station. Different materials and activities at each station are specifically planned to
build a success pattern for the ipdividual child. A rotation group consists of 60 children. Each group of 20
moves to three different classrooms during a two-period time block of one haur and 50 minutes. One classroom
is equipped as a reading laboratory where basic reading skills are emphasized. A second classroom reinforces
reading skills through various reading activities selected to provide sequential development of skills. “In the

. third classroom, the English teacher again reinforces the reading skills through various English/reading skill
exercises and through the language-experience approach to reading.

~

ﬂSSUfﬂﬂ[BS/C’ﬂim‘ The mean gain for the 104 pagticipants during FY 1972 was 1.3 ‘years.” The average.
achievement prior to the project was 2.65 years in six years of” schooling. Over

a period of seven years participants have averaged one month's.growth in reading pgp-month of instruction as
measured by standardiZzed achievement tests. /
. {7 ‘ . g
R
: . 4 * T

lmp’emtntﬂtlon f’qu‘r'mcnt‘h Two state-paid teachers, ope leAd reading teacher (Title 1), foyr
*  paraprofessionals (Title I? his staffing gquals one rotatwn\
and/or 60 students, wh/ich would equal three classrooms. . y

’ .

4

i
! .

J

ﬂnﬂn‘iﬂ’ ’feq("'rements $4-35 ;;r student, excmding personnel.

\ -

, . .
I

’er(’ices auai’ab’e An NDN-funded De;/eléoper/t)emonstrator project: ey

Awareness materials are available. Visitors ‘are welcome (October-April) by appointment. Three regularly
scheduled training programs are conducted at project site. Limited trainl:;];s conducted out-of-state.

Staff can attend out-of-state conferences. .

M b
'

-t

- ’

L .

.

*

contact Marcelyn Hobbs, Program Director; Reading/English Rotation Project; r{orris School; McDuff%e
; County,Schools; Thomson, GA 30824. .(404? 595-3527. .

A ~"

\

Developme'ntal funding:  USOE ESEA Title I ' . USOE JDRP No.: 35 Appjrgved:- 4/4-5/73
N . .
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I PRO”C’ ,READING LABOKATORIES

. \ . . : ; K: il
des,fﬂptors‘ Individuatized Instruction Tt s - ' g - ‘

Cost-Effectiveness . ' o

description

Reading Spints . C e o-

target audience

’
A project designed to pronde continuous diagr\%

of student needs and daily prescriptions

-

-

Children égeﬂ 6-18,

-

. for le\aming {mprovement.

»

- 3 ' .
The laboratories have, been developed for high concentration on the improvement of basi¢ reading skills. A
_reading laboratory staffed by one special reading teacher and a paraprofessional accommodates 80-120 students

darly for the entire school year,
to meet s needs.

’
Emphasts §s placed upon inservice edgcatipn.
* use of 1ndividualized instruction in the clas
sultant classroom yisits, and local su

Each student’s daily prescription includes two or mbre activities designed

Students' prescriptions include programmedeand self-instructional materials purchased from
a variety of vendors, or developed by both consultants and project teathers.

»

I . »

sroom.

v

t

. A

focusing 'on 'cogniti* reading skills and on the management and

Inservice education is provided through workshops, con-
pervisory services ‘and support.

b

) assuranCCS/Cla,ms +  Data collected for 1976-77 showed the following average gains over gn eight-month
’ period. Slosson Oral Reading Test, 1

years

verage gain, California Reading Achievemen

approalh also appeared to minimize student negagiv

suitabYe

financial requirements

noted that past experience and thrust
- previous Projects’ materials, equipment, gnd staff.

services available

Awareness materials are available.- Visitors are welcome b

M - X
implementation requirements

hwmmw1smwd.

»
EY

Testg 1.17 years
havior throug

/

<

years average gain; Gray Oral Test,

erage gain.

.28

The individualized laboratory
ndividual and positive rewnforcement

7

Anbextra reading teacher and paraprofessional are reguired to

serve up to 120 studels.

site (adopting site must cover all trainer costs as
(exemplary project staff costs*must be paid).

Proje

Start-up training

as own costs).

cs staff can attend out-of-statg conference$ (coverage

N

-0

«

) A classroom facility for use as a
Normal furnishings’ (tables and chairs that can be arranged in a flexible manner) are
A filing cabinet for student record folders-1s needed.

card reader and three to four casette player-recorders.

training takes two hours per month at a mimmum (preferably six to eight hdurs).

It is desirable to have an audio-active
s eight hours; continuing

(Project staff
g area provided for easier organization and utilization of

No special network £uﬁdipg supports this project’s dissemination efforts.

3 ..
y appointﬁg;t. Training is conducted at the project

Training is conducted out-of-state

4

. -
Reading expendwtures‘%veraged approximately $221 per student., This in-
. cludes all administrative and backup support services.
in the readin

an

of

expenses wi;l'l‘jiepend on situation). . DR
-5 ’ . .
. . Sy ’
. - ,‘ 2 v
contact Virgisia Mprgan, Reading Laboratories, Dougherty County School System; P.0. Box 1470; )
- Albany, 62931702. 09]2? 436-6544, . B ‘ 4
’ Developmental Funding: USOE ESEA Tiéle I USOE JDRP No. 74-107 Approved: 10/18/74

Compiled Wrnter 1977

\ﬁ‘

‘9.21

’

F

«

~)




-

| fROjEC]’ READING PROJECT

descriptors  reading
Y . Parent Participation ;
Motivation Techniques .

target UUdien}\e Students, grades 3-6
LI B

o

)

destﬂptlon " oa reading program ;Bing a well-developed approach 'tq clagdroom ma;lcfgement throu%h systematic
. beheviorel reinforoenentSy . '

» bl ’ ‘
The project employs systematic behavioral reinforcement; academic and non<academic accomplishments are rein-
forced through peer ;eCngition, adult apprdval, and primary reinforcers linked with a sokeri reward~feedback
system. Points and smile stickers are earned fpr attendance and good work. Small prizes,can. be obtained by
reading books. JMembership in special “clubs* \€ open to Wp;%? who reach specific acmesfgent criteria, and
children with a’designated amount of earned poidts are invited8“to participate n hjgh-strenth qgtivities such
as popcorn parties. Parental invoMvement 1s a strong component of the program. ~
P * ' > - 3
&

v

L)

f& co. & . | e

IS
. v

-

. "‘ .- N ‘- . ° . °
assurUHCCS/C’a'ms - .The program met ;. surpassed, and almost doubled’ the objective criterion of 0.1

grade-leyq) gain per month in’'reading skills. The children more than doubled
their baseline learning ratet while pgrticipatmg in the project. .

.
a

. imp,emehtation r‘eql".rgments ’ Contact pro;eti directlylfor infma(eion.

’

¢ 5
h) v . 7 ﬁe

.

%

N , .
‘ﬁnﬂn‘ia’ feqUirements Cost per'pupi[ willJ vary a::?of-ding to,bers'onri!e1

Among the materials most commonly used fo?instruc‘cmﬁ weré reading tes
Conquests in Reading, and various teacher-made respghse materials.

costs.
7 -
ts from Sciente Research Associdtes,

-
2 ’

services available

No awareness materials are available. -Visitors are welcomg by appointment.- No traaining is conducted at the
projeet site. Training may be conducted out-of-state (exemplary project staff costs must be paid). Project
staff may be able to attend out-of-state conferences texpenses-must be pa\i.d). )
- . F) R e :“.

. 5
* * ’

’
.

. . . - —~
No special network funding supports this project's disseminationefforts. =

i

contact E@d Forsythd, Prtnéipll; Readdng Project; keaukgka S.chool', 240 Desha Ave.; Hilo, HA 96720.
(808) 935-1989. ' . A

i

_Developmental Funding:  UsQE ESEA Title | . USOE JORP No. 74-108 Approved: .  10/18/74
Compiled Winter 1Y . .
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PkOIfC‘T . CHILD-PARENT CENTERS ACTIVITY (CPC)

~

descnptors In erventi.:orni
. Panent Participation
) 7 Lanjuage Arts

L]

target UUd,ence Educationally deprived pupils from low-income families,.preschool and kindergarten.

. Parents are also included in program. The activity 1s easily adapted/adopted for
any aujjience. JHR original validatign of the CPC activity included,Levels 1, 2, and 3. ~These three levels

are currently notincluded in the activity. '

. -
«

. ] * .
descnptlo An early intorvemtion | rogram streseing language development and reading readiness for
© three-, ]‘Qurl, and frve-year-old children. .

Located 1n 24 specially designed facilities, the Child-Parent Centers provide an individualized, locally
designed, Htghly structug:d haif-day instruction program for kindergarten and preschool .children. Supple-
mentary and supportive services are provided by school nurses, licensed .practical nurses, social workers,
speech therapists, gounselors, and curriculum specialists. . N
This activity heavily emphasizes parent involvement, recognizing that the parent is the child's first teacher
and that home environment and parental attitude toward school wnfluence a child's academic success. A parent-
resource teacher is proyided to work splely with parents. Parents are trained to instruct their children at
home and are also involVed in the school program. PRotential adopting school districts'may be interested in
adopting the parent component In conjunction with their existing early childhood programs. . ‘

(Cited by the National R1aht to Read Effort as one of 12 exemplary'reading prdgrams.)

i

-

‘i'\ !

ﬂssurﬂnCCS/C'ﬂims Data obtained from the Metropoht%ﬁeadiness Test administered at the
f

end of kindergarten indicated that” e children were ready to read as
compared with 69% of the average population. Current}y data are colfected from the‘CT§§ Level A Test.

S . .

®

Implementatmn feql"remeﬂts Smallest umit is a preschool-kindergagten classroom enrolling 40

. ' chyldren and a parent vpom. Parent réom should inclyde stove or
hotplate, refrigerator, sewing machine work area, and study area. Staffing, two teachers. The parent-resource
teacher may be part-time 1f only one classroom is used. Fhe parent program may be adapted/adopted in conjunc-
tion with the adopting district's existing programs. . : v

Y

> 7 oL

. K]
. J,

ﬂnantm’ reqUirements instructional materials, $10(5/child; materials for parent éomponent,
. approximately $2,300. .
P

, R v

! .
services available frhwmecz 1s a Title 1V-C-funded diffusion broject in the 1114nois Diffusion
< Ne

k. No other special network funding supports this project's dissemination .

efforts. p—— - . ’ i .

Services available through this funding w11l be given on request. Awareness materials are available. Visitors
are welcome by appointment. Training 1s,available at the project site. Traixg is conducted out-of-state
§exemplary project staff costs must be paid). Project staff may be able to aftend out-of-state conferences
expeises must be paid). D

.
1 3 :

b d .

conta“ Velma Th. b\'rector or Dorothy Kellberg, Admimistrator, Child-Parent Centers; Cg'icago°&)ard "
of Education; Room 1150; 228 N. LaSalle St.; Chicago, IL 60601. (312) 641-4585 ‘or 4590. R

L

! . . R . N
. Developmental Funding: US?E ESEA Title |- ’ Py US‘OE. JDRP No. 7431 Approved: - . 4/29/74
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- PRO’E\CJ’ PROJECT CONQUESTs |
/

N
rd o +* ) -
. LY
dOSCﬁptOl’S Individualized Instruction . - ;
Dragnostic Teaching “ ' . -~
Reading Clinics -

N

. - I .
target UUd,ence Originally approved as a reading program for grades 1-6, this program now operates as

a firgt .grade (repeaters) through ninth grade program for students -belok grade level ”
but potentially able. . . v . ‘

.. —

-

« de;scription 4 highly tndividualiwed dagrontis and p»éaér«_tptivf reading program.

Project Conquest, a clinical but fldxible approach to reading, diagnoses th’e‘child's reading problems through a
17-step diagnostic procedure and prescribes an individudlized, structured learning program to be followed by the

_ child throughout the year. Thé teacher receives extensive training in remediation, testing, and related areas.
A R4 0

-

Pupils work principally alone in individual carrels while being supervised by clinicians and aides. Clinicians
work infividually with six students for approximately 45 minutes, 4% days a week. * Friday is game day, and only
group acyivities are.scheduled. Learnir:;gusks are selected by teacher and/or student. 7

(This project has been descmbgd 1 a Prifject Information Package.)

N R
1) . . -
- - ~
. _ -
i .
¢ \
4 ' *
-
\
P
e — . . ) . . .
« N : ’ T
@ assurances/dalms Conquest students and comparison groups were pretested and posttested in fall and
- : spring on the Gates-MacGinitie (grade 1 repeaters only through grade 3) and CAT
- (grades 4-6). The test results indicated that Conquest students scored higher on these tests than comparison
groups. Financial and evaluation data were collected in 1973-76. »
— - - =
" ' . $ [y
lmplementatlon requ,rements Materials used: Programmed-materials, phonovisual charts and words,

, books, kits, audiovisyal materials, games, supplemental nonpro-

grammed materials, teaching rr;achines (commercial), commercial materials and teacher-made materials, including
- Conquest Instructional Survival Kit (CISK). . *

-~ .
N -

equipping one reading-room/clinic is approximately $6,000.

- o

% flnandd' requ,rement’ Total estimated costs are $450 perepupil after start-up. Initial cost for

“

¥ r

serices ﬂUﬂ"ﬂb,C An NON-funded Developer/Demonstrator. projoci. )

.Awareness materials are available.” Visitors are .'welcome {October through Apri(”l). Training is conducted at the °
project site.(adopting site must cover all traimer costs as well as covering own costs). Training may be con-
gucted out-of-state. Project staff can attend out-of-state conferences (expenses must be paid)-.

p i

‘ ~
- . N .
?

.

. 4 - ,

cdntact Bettye P. Spann, Director; Project Conquest; Board of Education; 1005 State St.; fast ISt ouis,‘
IL 62201. (618) 875-8800,-ext. 149 or 166.

53 N . R T . . = —Q‘»_v
Developmental Funding: * USOE ESEA Title N USOE JDRP No. 74-12 Kpproved: ', 2/20/74 , f
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PROIE‘T EARLY PREVENTION OF SCHOOL FAILURE MIGRANT PROGRAM (FOR SPARISH AND ENGLISH-SPEAKING
s 8% L —EHILDREN) . . ‘

descriptors  ar1y chitdhood Faucation
' Migrant Education .
Intervention ‘

«

\

. ’ ' ‘“,
taryet au‘hence Screening and curriculup planning program appropriate for migrant children in
| . regular or short term grams. Teacher andp(parent training program included.
. - t

. . , : ' ‘ . 2

. —
v

dCSCﬂPﬂOn A program designig to prevent school failure ~- ted for migrant childfen -- through early _°
- identification aml remediation of developmeiel M«m  pould adversely
affect later school performance. \

. . . . N V-
The Early Prevention of School Failure Migrant’ Program is a nationdlly va,lidated program adapted for migrant
children which provides the necessary screening assessment to determine the child's strengths and needs 1%
developmental skill competencies. A follow-up education program- is provided for teathers and parents to help,
those children” identified with developmertal lags to achieve the necessary, developmental skills to.prepare for
formal reading and writing. <The Early Prevention of School Failure Migrant Program was adapted for migrant
children during the summer of 1974 by 10 migrant sites in the states %of I1inois, Ohio, and Michigan, and 18
n Minnesota. . : : -

The directors of the summer 3\1grant program selected the Early Prevention of School Failure nationally

validated program during the spring of 1974 to assess the developmental level of children, ages four and five,
entering the summer migrant program. The highly demanding work of learning to read and write requires the .
development of many prior skills before a child can undertake the complex neurological ;task of understanding
written and oral language. The migrant child often is introduced to many formal aspects of reading and writing
at the age of six which may be c{ffsiderably out of harmony with the child's development timetablag.

The Early Prevention of School Failure Migrant Program provides instructional actiyities in grgss and fine motor,
visual and auditory perception, and receptive and expressive language. Work im these areas prfivides valuable
trginfng for subsequent reading and writing experiences. . )

.
[N

Literacy for America’s Spanish-Speaking Children, written by Dr. Eleanor Thonis, and The Young Child Who Speaks
Spanish, written by Dr. Doris Ching, provide%i‘es stressing the importance of children developing many
sEi 15

S prior to successfully learning to rea write, The authors cite studies that support the program
goals of the Early Prevention of School Failu igrant Program. The sequence of developing the pre-academic
'skills befode undertaking formal reading holds true for all children in all cultures. '

. - . 4 7 N

ﬂssumnCCS/dﬂlms The achievement gains (for Spanish d.ominant, Engl tels@ominant , and bilingual
students ages 4-6) as mealured by three standardized instrument$ were statisti--

cally sigmficant at or beyond the .05 level of significance usin_g a one-tajled test of significance. Teacher

and parent attitudes concerning the program were assessed and found extremely positive. _ - s

o . . .
. .

imp’emqntation reql"'rements Training and fo]'log-upu services include an initial two-day train-

ing workshop and ajone-day follow-up consultant service. Local
adopter district conmtment includes a team composed of a principal, a classroom teacher, an aide and/or
volupteer, and a special service staff member. [io special facilities are required. ‘

‘ P ﬁ
.

"nanﬂa, requ,rements »  Staff training, $10 per child; Consumable materials, $10 per Ehﬂd;

Subsequent, costs: consumable materia]s‘ss per child.

. T
R .

s

. f S
Sifylcts (wﬂl’ﬂb,e An NON-funded Developer/Demonstrator project. . . !

Awareness materials are available., Visitors are welcome (visits are scheduled 1y). Awareness sespions
will be conducted. Training conducted at I11inois site or adopter site. Follok-up services ‘available:

- T 7

contdct Luceille Werner, Project Director; Peotone School Distri“?'t 207-U; 114 N. Second St.; Peotone’,
. IL 60%68. (312) 258-3_478. \ 1

e e, »l

Deveh)pmental Funding:  ySOE ESEA Title I (Migrant) . . USOE JORP No. 77.116 Approvad:  4/19/77

»
‘Compiled Ninter 1977 25 \

19
ERIC




-
-

. - - — :
PRO‘ECT\ PREDICT-1: ‘Pre-kindergartef Education for the Disadvantaged Child -~ Title I

v - .
.

- .
¢ <

N
. i

. -3

[ *, \ . .

D 'descﬂptor; Communication’ Skills R .
. Diagnostic Teaching

Early Childhood Educatton

\ '

-
. 1

N

S

r targft HUdtence Four-year-old children who live 1n Title I target school a?i

|< .‘
endance areas. T
- . ’ '

» . - '
, W
,
- .
L]

. o3 —
4 descnp/uon A progrdh designed to provide individually-presoribed educqtional activities for disadvattaged
. . « children, age four. - .

v

. * M .
. . .

.

[N % .
. The_basic purpose of this project is to didgnose the needs of each child and provide tndiyidually-prescribed
! a€tivities to meét those needs. The major thrust of the program is “the instr;uctiona] component, supported by

. parental inyolveent and health education. . .. L
© s . © ' I T .
- s Upon each child’s admission to .the Early Childhood Program, records of test results are analyzed to provide data
) R concerning the area of auditory and visual reception, gross and fine
a

mator skills, visual motor integration, and
expressive and receptive communication. Using this profile of strengths and weaknesses, the teacher éttablishes
instrugtional objectives for each child. : : .

Teackgrs keep 1ndiv?¢:a1 logs that detail progress thraugh the sequence of objectives developed for each child,'
as wéll as activities designed to accompTish those objectivés. Children with suspected deficiencies in speech .

¢ an nguage beyond the scope of pldnned classroom experiences are referred "to the Early Childhood Jpeech '
. \Pgtho1og1st for intensive thevapy. €

)

’

2

. <t
Tota?l-group/experignces, such as [cfoking, storytime, and field trips,‘ provide

soctalization sk11¥s agd expansioh Qf eath child's understanding of the worldgn which she{hegl‘Wes.‘ Daily

< '.actwines. conducted In a warm, accepting envrronment, are directed toward the devalopment of the whole chiid -- -
W her/mis mentel, social, physital, and/educationaI ;rowth. “ - . ~
4 3 “

opportunities for-development of

3 - -

. M - .‘.} <
o , ‘ * "4 .
- s ‘e £ . / ~ \ 1 . 4‘\. Q.

. . , ~ % . °
. . N . R ! : ' & B ‘ N \\'
. assurances/clalmg PREDICT-1 cmho edqstatisticany {.05) significant growth in the following

3 . re

areas when ¢ h a contrél group? (1) cognitive ability as measured by the * .
. Slosson Intelligence Test for Children and Adultsi (2) concept formation.as measured by the Boehm Test of Basic -
A& Concepts; (3).tanguage usaje a$ medsured by the Grammatic Clos = ”

Jre Subtest of the ITPA. .

& 2 .‘,-1 ;-" ‘ ’ " C R :
© lmpl!f"eﬂtatlon W"Cments . Different adopter plans are possible, but the program's evaluation
1

- ) . - would be basedson those components of the program agtually imple-
. ted. Minimum-time requirements f@r adoption would iné]&o -day project-site-orieAtation session, one-day
Lo afmter-site follow-up #nservice,and epe-day adopter-site ram luation. Project staff expenses will be
-pdid for by the project. Adopters woul schedule the timesplace, &nd participants -- teacher(s). pde(s),
> - ‘special resource persons. Special arrahgements m[ght, besmadé\ to inservice units as-small as a sinfle centery, ~
- . o« £ ‘ N . .

. v
. ¢ ‘

v LY .

P s ‘ v e
- , !lnanﬂa," rmnement’ %tart‘up ct))st for instructional supplies and equipment: $1,000/center
’ . ® ) (32 pupils).

. Maintenance cost for instructional supplies” and equipment: iR
$300/center. \ ., ) )
N ¢ M . . - Y - S
- - - 4 : { . A ve Y g °
. . . _ . P C
- sefvlces ﬂ”‘"’ab’e An NDN-funded Develdper/Demonstrator project. b . .
» - . .—v ¢ . N
Av:arenes;s materials are available. Visits to the centers can be scheduled for any Thursday. ‘Orientation , ,/(
sessions will be conducted at.the project site December 9 and February 17. FoH! -up training sessionms at the®
adopter sites can be scheguled (exemplary project staff expensesowill be paid bydthe project). - v .
. { - . ! vy -
e Y T, i -~ . .
L] Y , -
,contﬂct Marion Hazelton, Cedar Rapids Community Schools; 346 Second Ave. SW; Cedar Rapids, IA 52404.
(319) 398-2111/2417. , 4 . . o
' s L 2k . .
. T T ~ > v . .
» Development 31 Funding:  USOE ESEA, Title | . "* usoE JORP No. 76-101 Approved: 10/18/76 .
- A l ’ » . . . ? . ’
o ¢ Gomprled Wintes 1977 . ® - Lt
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i PRO”L:T TITLE ONE CORRECTIVE READING PROGRAMYTOCR) - . -

- L g

descriptors

- ®

Diagnostic Teaching
Parent Participation
Individualized Instruction

. : Y -« .
ta’get UUdlenCC Referrals by classroom teachers from grades 2-6; eligibility based on attendance in
. Title I target schools and educational need (below 50% rank on Metropolitan Achieve-
ment Test or 30% rank on lowa Tests of Basic Skills). -, ~

K

=" description

Wichita's Corrective

. public schools and i

groups of four to ei

throuqh use, of the W
-l i~

¢ Th goa@s of the pro

self-image. The six

\ - ’

N

A referral corrective reading program for grades 2-6.

v

i

Reading Program is a large-scale regedial program operating in 30 Title target elementary
n seven parochial schools. Instructipn is diagnostic, individudlized within ad hoc small
ght. pupils, and correlated with. the dtassroom reading program. This correlation is achieved
ichita Management System for Reading (including behavioral objectives and criterion tests).

gram are improvements of reading nstructional level, vocabulary, comprehénsion, and pupil
phases of “the program are identification, screening, scheduling, diagnosis, instruction,

and evalyation, as delineated in the handbook Team Approach to Reading Success. (The handbook for the’ program,

as well as”the Proje

ct Performance Objectives, are integral parts of the, program; they describe the roles of the

different team membe
eclectic approach wi

f
’

: Iﬁstruc§2r5‘are spec
e

ity Learning.

service o the,build
N, loqqg exceed 50 pupi

rs and suggest timetables for testing, remediation, and retesting.) Eighteen schools yse an
th multi-level multi-media materials. Twelve schools use a systems approach employing

#isten Look and Learn (Educational Development Laboratories), Hoffman, Psychotechnics or Random House High
ntens

ialized teachers certified for reading, who have the dual responsibility of instruction and

Tng staff as resource persofs. Teachers are-provided with instructional aides when case-
1s. N

arenté are used as §1des in the program to tutor students individually or in small groups. This is done
athrouEh'a Title I Parent Education Aide Program. The reading teachers are involveg in parent workshops on read-

\ ing ; ills and game$

’

2 ’

" \_ b mqralue’/(h"m, The program has been evaluated annually for the 10 years of its existence by the
\ h

AN
,

.

.~ <
year's jnstryction.

s ‘
[N

Research Dfvision of the Wichita Public schools, using a comparison of pre- and

~ postt 1 §cores"on’the Lalifornia Achievement Test. The goal is a gain of 1.0 in grade equivalént for eSch™~

The mean gain for the year 1976-77 was 1.4.

’

. ’ 4 B .
LI . - h ~

.

- L\‘ " e . M . o - .
"mpkmentatlon requ,rements ‘Adopters may implement the program efther in a school or at the

district level. The kéy to a suctessful adoption is the employ-

’ S
. wmenv of cértified reading teachers whe ‘have the training and expertise necessany both to teach corrective read-
- in

readihg laboratory.’

gwdaagnostically and to serve as resource persons for a bsi)ding staff. A small classroom will serve as a

It needs to be large enough for thé storing of materials and the instruction of small

groups of>four to eight students. The choice of materials will be dictated. by the needs of pupils and should be

left to the di§cretion of the reading teacher.

. o ?

.

- » - . " . , . » .
L -y ﬂ'nantla’ r’qu‘rement’ Start-up costs’ run approximately $400 per pupfl based on a caseload of 50

+

-

ﬁbrch&se of a wide-variety of compercially-available materials -and equipment. 'Mater1a1- 2nd équipment-

maintenance costs in
!

services availa

* "« Awareness materials a

pupils. This includes the cost of hiring one special reading teacher and
1976-77 averaged $7.20 per pupil.
-~ .
. .

"

.

"’e No special network funding supports this pFoject's dissbmination efforts.

re availale at no charge. Visitors are welcome by appoiniﬁent. Project staff are

¢ available to attepﬁ out-of-state awareness conferences (costs to be arranged). The demonstrator sfte provides

« orientation training
Wichita or at the ado

l ", ‘" J ‘_f

to adopter administrators and special reading teachers; workshops can be,arranged either in
ption site (costs to be'arranged). - [ . .
2 . ~ ~ ‘ , .

Wichit

Y
. tﬂ!lﬂl“~ James

G. Howell,.Director of Reading; 1847 N. Chautauqua; Wichita Public Schools USD 259;
a, KS 672W4. (316) 268-7871. ' s /

Dovgl opmental’Funding:

‘compiled Winter 1977
p
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o,fcr PROJECT UNDERSTAND: Arlington's Trritle I Program (formerTy Arlington's Yitle I Program)
. ~ * “ - ‘
" d”“lptﬂfs ‘Reading .
. Language
Mathematics .
.a > N = /
, tdrgct UUd,ence . K-6 students scoring at, or.below, the fartieth percentile in readiny, language
arts, or math, for whom a supplemgntary learning experience best meets their
academic needs. . ",
. »
¢ dBSCﬂPﬂOﬂ A program to help strengthen reading, languag¥, and math skills in children grades X-6 "

who need a supplementary learning experience. s
. L]
A fundamen;al aim of this program is to help strengthen reading, language, and math skill development in
k-6 grade ¢hildren scoring below the fortieth percentile in the Comprehensive Test of Basic Skills (CTBS)
whose needs require a supplementary learning experience beyond that which regular school prograhs provide.
Participating students come td a center for 150 minutes of instruction per week. Students are Seen On a one-
o to-one basis if their needs require, but the majority of students are seen in small groups (up to five) to
encourage collaborative learning and interaction. ~ t

. Alfhough the evaluation design for the project 1s tightly structured, the staff is humanistic in its approach,
working from the students' strengths rather than their weaknesses. Centers appear informal and are run on a
workshop basis whereby iffdividual progress and small-group activity can flourish simultaneously, Staff are
allowed the greatest latitude in the ,ecision-making process, not only n writing the project, but also in

. ordering instructional materials accgrding to the individualized needs of their students and respective
schools. A two-week Slanning and brain-storming session precedes each regular school-year program. Regular
staff meetwngs (where staff exchange instructional strategies) and 1nservite sessions are héld two afternoons

‘«

- ) per month, when all students are released early. .

~ This program works to igfrease parental involvement, thys fostering collaboration and understanding, between
. school and home life. The district-wide Parent Advisory Counci) has received training in.orgamizational-
' development and communications skills which resulted n the development of an Action Plan for the implementation
. of Parent Advisory Councils at each schoo¥. These local Parent Advisory Councils now meet on a monthly basis
with the Title I staff and are actively involved 1n their childrens' learning process. A strong parent-

L]

involvement foundation has been laid and built,upon by a part-time parent coordinator.

»

: . - . ’

‘

USSUfﬂnCCS/Clmms The Comprehensive Test of Basic Skills in Rea’gjing, Language Arts and Math is ‘
. used as a screening instrument to identify eligible students. The CTBS is
. also used on a pre/post basis®and indicated in 1976-77 that Title 1 students in Reading and Language Arts
showed an average gain rate of 1.4 months for eath.month of instruction. .

L
- implemen_tation requnements Additional staff to supplement the regular classroom teacher

would be needed. Because of the heavy involvement of this
. staff with parents, inservice training, planning and implementing ¢he project, meeting with each Title I
Wy, student for supplementary service of 150 minutes per week, and active participation in the decision-making
process, a reasonable teacher-pupil ratio for full-time teachers is €:29, and f art-time teachers, 1:14,
The amount -of $500-$1,000 for inservice training in group'dynamics for both parefits and staff would also be
desirable. te

\

. : . . L) /~ -~ " .
{ ﬂnanﬂa' requ,rements Costs for salary would vary-according to local salary schedules and '
P . - be dependent upon the number of students-to be serviced, ;Provision
should also be made for-an administrator to coordinate total efforts and for a part-time pare oordinator,
as well as a secrefary. Commercially available materials already found in most classrooms are used, but 2
wide variety of teacher-made materials is also utilized.

’ - seruices ,aum'ﬂb,e No special network funding supports this project's dissemination efforts.

Visitors are welcome by appointment, but awareness materials generaldy.are not available. Project staff cang

o ; attend out-of-state conferences if expenses are fully subsidized: -
- : - d . *
. ] s ’ M
contact Don Torres, Title | Director; Crosby School; 34 Winter St.; Arlington, MA 02174.
. (617) 646-1000, ext. 182. N
Developmentai Funding: USOE ESEA Title 1, P USOE JDRP No. 74-121. Approved: 12/16/74 |

Compiled Winter 1977
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/
PRO]EC’ A CHANCE FOR EVERY CHILD . A
. . : w - .
- . ¢ ¢
. J o .,
dCSCﬂpfOfS Diagnostic Teaching :
Regular Class Placement te
Staff Improvement . N o~ )
. . g b4 ° >
farget 'audunce Originally approved by JORP for low-achieving students and theim teachers in grades
1-65 program is also effective with students oﬁ average or above-average abilities.
P : i‘ N [y ; v *
d”‘"puon A diagnostic/presoriptive program for law-dohievers oarvied out within the regular elaasroom,
. monitored by consultants. . sy
Project A Chance For Every Child fnvolves a team approach to éolving the\problems of low-achieving students with-
in the confines of the regular classroom. Reading specialiéts work with cldssroom teachers and principles in
the selection and development of a sequential program for selected students. .
The project’s unique success cycle is due to the following eight factors: (1) classroom teacher retains
instruct_ilt‘)nal responsibility; (2) classroom teacher-consultant dialogue is continual; (3) teacher skills,
. P managerial and instructional, are upgraded; {4) student is provided with instructiorr at his/her individual

. level; (5) high-interest materials and gtudent recognition are effective motivators; "(6) teacher and student

attitudes change gradually; (7) high morale is maintained for teachers and students; and (8) achievement,
self-confidence, and motivation continue to grow.

L

’ —~ . - T, 5 .
) - " Y . ‘\)’ %?,\
. o :
ﬂssuranCCS/dalms Student population is low-achieving, low-income, and-urban fringe. Alternate
- ' . .. forms of the Gates-MacGinite Reading Test used for pre- and posttesting. During
the last three years, 52% of students made gains of 1.6 pr greater;.76% made at’ least one year's gain.

imp’emeﬂtation requiremenli% .Key personneY visit the demonstration site. Formal approval for

" adoption and statement of assistance signed by the superinténdent
and Board of Education. Potential adoptem;provides numerical evidence that need for project éxists, evidence
of human resources capable of carrying out project, and evidenceof financial ability to implement the project
and continue it for a minimum of two years. Smallest unit possible is one school. 1t is essential to have
one reading consultant for each ten to twelve teachers, who will monitor approximately eighty students.

e K N
' ﬁnandb’ requ,'rements Initial costs for materials and equipment varyfrom $2,000 to $3,000 per
building. Pre- and posttesting average approximately 6Q¢ per child. The

largest single item inathe budget is personnel. Minimal cost per building for project materials would be $150.

v
.

~

N <

v *
\
g

LR ’
. 3&”&‘,35 available - » Michigan Department of Education Demonstration Project. No other special
- v . network Funding supports this project's dissemination efforts.

Awareness materials available at no charge. Visitors welcome by appointment. Awareness sessions provided

by project at no cost in Michigan. Outside Michigan, costs are responsibility of host group. Training
sessions at demonstration site and/or adoption site, management manuals and consultant manuals, and follow-up
consultant service available (costs to be arranged). '

»
3 -

e ! contact Kathryne D. Sowinski, Directo;', Title I; Yan Dyke Public Schools; 22100 Federal;
Warren, Ml 48089. (313) 757-3438 or 757-6600 ext. 316.
Developmental Funding:  USOE ESEA Title I USOE JDRP No. 76-89 Approved: 7/1/16
Compiled winter 1977 \ -
o . 23 2 : S
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PROJECT  ovscovery Tumpeﬁ READING . \ * .

N .e ot B . § \
dmnptors Basic Skills . ) . .

Beginning Reading
N Diagnostic Teaching

- a

-

target audience - Low-achieving students in reading, grades 2-3. Originally agbroved by‘the JORP for
. . grades 2-3, (Limited grade span .was dug to available funding.) . This program now . .
operates as a 1-6 program at another site. , e g

.
v

de‘cr lpﬂon 4 remedial-reading program for under-achievers in elementary-grades utilizing a modified
tutorial, }'lighly-atmc‘tured approach. . ’ N

Disgovery Through Reading is an instructivnal program in reading that stresses rapid skill development for Pl
second- and third-grade students who are having (or have had) difficulties in their regular classrooms. Its
goals are the improvement of students’ ability to recognize words and 1mprovement of their reading compre-
bension. In the Discovery project, teachers work with two students at a time in 45-minute sessions Scheduled
twice a week at a location other than the regular ¢lassroom, Each full-time Discovery teachers' case load is
no more than 30 students.? A key organizational feature of instruction is the "task sheet" which 1ists six

- specific activities to be completed by a student during each session. The task sheet acts as an agenda for
each session's work and helps to structure teachers as they decide what tasks are within the capabilities of
students. An important aspect of the project is the way in which teachers interact with students, emphasizing
a style that provides stlidents with a non-threatening environment. First, a 'student competes only with
himself/herself. Second, performance and achievement are reinforced with concrete rewards, All activities are
charted-and graphed immediately, showing teacher and student that progress is being made and goals achieved.

(This project has been described in a.Project Information Package.)

v . -

r . ' B

S ? .

-»

v

a‘surgnCCS/C’Ulm‘ Students have been pre- and posttested with the Botel Word Inventory and the A
" Stanford Reading Test (appropriate levels) each year since 1970, Evaluation

results indicate 85-95% of students make a year's gain (or bétter) annually in the program. Target schools are

identified on the basis of lowsincome. Students selected must be reading at least one year below grade level.

. ) P . .
'mpkmﬂltutloﬂ fCQUlremcnts Severa] alternatives are available for adoption by LEAs (local -

- education agencies): il PIP (Project Information Package) alone;
(2) training at adopter-site by Project Director, with/without PIP; (3) training of a trainer at demonstration >
site with PIP. Program ‘can be adopted by a single school 2-6, a single grade Jevel within a school, or all ot
elementary schools withtn district (selected grade levels). _

’

. . By
ﬂnanﬂu, reqmrement‘ Program Materiald: A wide variety of commercially-available materials is
used. We specifically require the use of five prinéipal ones. Cost of
. these consumables is $20 per student spread over the year. Staffing: Certified teachers with no previous )
special training in reading arefused at the original site. Farapm?essionals have been trained to conduct the .
program at other sites. . R ~\/

»

serujces UUUI’Ub’C An NON-funded Developer/Demonstrator project. This project is also a funded
L Demonstration Center for the Michigan Adoption Program.
- Awareness materials are available at no éharge'. Visitors are welcome by appointment. Project staff can, attend”
~ out-of-state awareness gonferences (costs to be arranged). Training is condycted at project or adopter site. )
This project has a PIP package that is available to be used for adoptions; implementation may be with PP alone .4

. or with Project Dfrector training staff personally. .
contact g?;t:‘:g{o:?f;i :gg{gct l();r]'gt):tggé-g;;&ston Community Sch(lgls; .6590 Mi‘ddle Lake Rd.; >
Developmental Funding:  USOE ESEA Title I USOE JDRP No. 74-112 Approved: 10/23/74 ) ’

Compiled Winter i"‘977 -
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PRO][CT HIT: High Intensity Tutoring . , ——

. 3 ) <
d”‘"ptors Cross Age Teaching . . ’ ‘
Remedial Instruction ; R

Motivation Techniques . N

target GUd'ence ‘ Grades 6-8.: Teachers recruit tutors from grades 7 and 8 to work.with sixth rade)

tutees. Teachers assign tutor-tutee pairs so that the tutor is approximately two
years ahead of a tutee in reading and math skills. z
) -

. AR L
dCSCﬂptlon An imgil_fidualized instruction program for sixth, seventh, and eighth grade students
identified as deficient in basic grade-level reading and/or mathematics skills.

. " The High Intensity Tutoring (HIT) Centers provide an individualized instruction program designed (in the -
P reading center) to develop vocabulary and comprehension skills and (in the math ceqtei‘) to increase computa-
tional abilities, problem-solving abilities, and understanding .of mathematical concepts. Sixth, seventh, and

eighth grade students identified as deficient in reading and/or mathematics, are selected’ for HIT participation

on the basis of performnce at least one year below grade level on standard tests and by observatjons of the
classroom teach®r. The HIT method actively involves tutors, ‘tutees, a certified teacher, and two paraprofes-
sfonal aides. Tutoring focuses on peer-teaching and reinforcement techniques developed primarily from

principles of programmed instruction. “Tutors" from grades-7 and 8 assist sixth grade “tutees” in developing

+ « grade-level skills and reinforce correct performance, This interaction al)so helps the, “"tutors" up-grade their 4

own skills. ,

Tutees in the program during sixth grade are given priority selection as tutors in seventh and eighth grade
wheg skill deficiencies 1n those tutees still exist. This highlights the importance of reciprocity 1n the
teaching-learning relationship, despite the small differences in ability between tutors and tutees. The two
basic HIT Center components are the dnstructional system and the motivational system. The primary features -
of the instructional program are: (1) daily calculation of the percentage of correct responses for each

tutee and (2) use of_instructional materials that carefully control in{zduction of new concepts and incorporate

frequent review. The motivational ‘system 1s crucial to optimal studentdprogress. Tutees receive points for "
correct responses which accumulate in a "bank book" and are redeemed for tangible rewards. Tutors receive
points and rewards on the basis of attendance.

. (This project has been described n a Project Information Package.) -

. B

Y ussurances/C’("ms Evaluation data show that gains in math and reading exceeded expected gains for
nonparticipants, and moved participants closer to national norm. Gains ranged

from 1.2 to 3.7 months per each month in the-program for both tutees and tutors on the WRAT (Wwide Range
Achievement Test).

imp’emenmtion requ#ements Staffing: Each center is staffed by one certifiedgteacher and

two paraprafessionals. Two of the best-respected- teachers )

. already in each school are chosen by the principal and project director. Afdes should be high-potential
people because they do work similar to that of teachers. Tutors must be two grade-equivalent years ahead of
tutees. Facilities/Installation: Center classrooms should be located near where students attend regular
classes. Approximately 10 pairs of student desks are needed. The room should have areas for display
materfals. Bookcases, material shelves, teacher's desk, and file cabinets are needed.

~

. ' . ‘ .

. » » - . . '
ﬂnanﬂa’ rcquﬂ'ements Yearly. operating budget for a reading center is approximate y, $26,000, or

N $200 per pupil considering tutees only. If tutors are alsG considered :
(they benefit from program), per pupil costs are cut approximately in half. Yearly budget for/operating math
» centers is approximately $25,000,-or $175 per pupil for tutees. Operational costs are approximately 85%
personnel-related. Start-up costs are approximately $5,000 per center. .

» » \
’e"”‘es (wm’ab’e ' An NDN-funded Developer/Demonstrator project.

Awareness materials are available. Visitors are welcome (October 15 through May 1). Training is conducted

+ ¢ at the project site (adopting site must partially subsidize trainer costs as well as covering own costs):
Training is conducted out-of-state (exemplary project staff costs must be paid). Project staff can attend
out-of-state conferences (expenses must be paid).

N N
]
i

r
- »

contact Mable xenyon, Director; School Board of Highland Park; 20 Bartlett; Highland Park,
“MI 48023, (313) 956-0160. ‘

Developmental funding: USOE ESEA Title I USOE JDRP No. 74-9 Approve?l:- 1/8/74'(

Compiled winter 1977 . ) . v
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‘»L Developmental Funding:  ySOE ESEA Title [ (Migrant)

- . N . ‘ ' -

T

ROJECT NOMAD: Needs and DbSéctives- for Mig‘rant Advancement and Development

o . \ - )
Diagnostic Teaching . S
Migrant Child Education
Gareer Choice .

descriptors

. /
‘arqe‘ dudlﬂlct School Year Program: Studenys of all abjlities in grades K-12. Summer Program:.

Students ages 2.5-17; young adwlts up td age 21 if they have not received a high,
school diploma. Famly Unit: Total family, all ages, 2)1 dbil)ifies.

dCSCﬂpﬂOﬂ A School Yean Tutorial Program, a\Swmer Edugation Program, and a Family Unit Progrqm -

. designed to meet the special needs\of 'migrandtgtudents through individualized instruction.
The 4utorial program operates in conjunction with the county < school™districts. Certified teachers provide
daily intensive instruction in‘reading, math, and language usage to each student at his or her development
level. Enrichment activities in appreciation of culture and the arts and self-concépt development aré an
integral part of the curriculum. The teacher's role also included counseling students in the following areas:
social béhavior; adjusting to new school situations and teachers; attendance; completion of school; and
advantages of education. Teachers also serve as a liaison between the home and‘school.
The summer program is 6-8 weeks of experiences planneJ to compensate for the migrant child's interrupted
education. Curriculum includes nutrition and health care, cultural enrichment, career awareness, prevocafional .
opportunities, and reading, math, language arts, science, and social studies. Students 10 and older participate
in three of the following prevocational programs on a half-day basis: secretarial/clerical,’ power mechanics,
building trades, and agricultural science. Students are pretested; identified needs dictate behavioral
objectives for each child. The curriculum includes a preschool program desighed to prepare migrant children

/ “for entering school. Children are assessed individually and assigned developmental skills. Emphasis is on

social, motor, and oral language development. Classrooms are staffed with a teacher and an aide, one of whom

is bilingual; preschool and kindergarten classes have additional aides. A mobile unit provides support

services to migrant families at the camps. Activities are planned based on needs of participants. These

include basic education, recreational program, and human resource assistance. Parental involvement is en-

couraged through recruiters, evening open houses, and a Sunday Fiesta Celebration. .

The Family Unit component is an evenihg program to encourage total- family-involvement. Its curriculum
includes instruction in bdsic skills, home economics, and training parents in preschool education. Instruction
is held in a van located at the migrant camps. ’ .

~ @

!

pssumnces/dalms A1) migrant students are pre-jand posttested individually using Gates-MacGinitie

" Reading Tests and Metropolitan Achievement Test, math section. The latest test

; data (1976-77) show that students gained an average of 1.6 months per month of instruction in reading and 1.8
months per @onth of instruction in math. .

«

- ! - . \
lmplcmentaﬂon rcqu‘rcmen“ Elementary and secondary teachers are negded who are genuinely
concerned with educating a disadvantagedsand culturally different
group. Dthers needed are aides, recruiters who are representative of the group to be served, administrators,
and curriculum and eyaluation personnel who will-accept the challenge. FurtHer requirements include sensitivity
training gn needs of migrant students and training in diagnosing needs and prescribing activitdes. Space is
needed for individual or small-group instruction. . |

-

A wide variety of commercially available materials and equipment already
found in most classrooms is used. Cost for staff depends on the local
The number of staff needed depends on the number of.eligible students.

financial requirements

school district's salary schedule.

<. . 2

sc"’ucs aua',ab,c ’ Ihis project is participating ht\he NON with Migrant funding.

Awareness materials are available. Visitors welcome by appointment. Training s conducted at the project
site (adopting site must cover all trainer costs as well as covering own costs). Training is conducted

¢ out-of-state ?exemplar project staff costs must be paid). Project staff can attend out-of-state conferencé®
(expenses must be paid{.l . R

contact  John H. Dominguez, Jr., Director; Van Bzren Intermediate School District; 701 S. Paw Paw St.;

, Lawrence, MI 49064. (616) 674-8091, ext. 214.

USOE JDRP No. Approved:

21a 4/9/73
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* | PROJECT  sasic skitLs In rerdInG (gasky \ c g
- - dc“l’iptors Basic Ski ls: - , . )' >4 , /

Perfdrmande Based Education
* Diagnost

.~ target audience

B -
- -«

. ~ ‘

Teaching

. ¢ ]

Readgrs scoring below the fortieth percentile on Gates-MacGinitie Survey, grades 1-6.
e

.- description

.

rd

An* exemp

project intended to provide special instruction iw the basic skills necéssary
for readi .

sucecess.
BASK is an adoptable/adaptable program that can be ysed in several ways to upgrade reading skills throughout

the elementary/middle schoo) years. Tapget pupils are remedial, but.the format can be applied to all levels
(revised objectives are available). Its principles and many of its materials and techniques can also be used

to advantage for under-par junior and senior high pupils. It is a pull-out project, using a criterion-
referenced format and including individualiz diagnosis, prescription, and instruction. The BASK curriculum ;o

is targeted to basic reading skills -- readiness, phonics, structural analy$is, comprehension, and udy*
) reference skills. Each child/in the program receives 150 minutes of instruction weekly (30 minu daily), .
working ¥n small groups or on a One-to-one basis.” The heart of the project is the individualize small-group

instruction given daily in the child's fampiliar classroom setting.
scriptive teaching insure puprls’ experience of success.
.referred for testing and programming, if needed. Computerized information retrieval is used for diagnosis,
prescription, and record keeping; the computer also processes progress reports for parents and school staff.
The project s designed also for manual record keeping and data processing. :

Frequent diagnosis and flexible pre- -

Pupils evidencing possible learning disabilities are

. v

)

.

- "

»
]

program anticipated that 65% of students served would ’
r month; 84% actually did so. In 1975 and 1976, 80.6%

assurances/claims > ¢4 isca year 1975, the

make gains of gne month pe
and 80.7% (respectively) reached that goal. .

b . !

- = -

!

. .. " 0
implementation requirements ) wopeer aisrict
¢! ' (2) Assurance that t
supportive staff assigned to concentrate on Qhe project.

-

N N
" firm commitment to the pse of BASK.
he necessary training will be provided and

¢

used can be made from materials available
Commercially available materials make up

»

Approximately 65% of matarials

-financial requirements
. at the BASK ‘Resource Center._

the remainder. Projected cost pér pupil in 1978, 3401.20.

, 7 ‘ L I

&
B

P
»

services available

~ .
No special network funding supports this project's dissemination efforts.

Awareness materials are available.
to five days' duration) is conducted

Visitors are welcome by appointment. Training (a workshop of from three
at the project site (adopter must cover all costs). Training is conducted -

out-of-state (egempl2ry project staff
conferences (expenses must be paid).
are available. .. N

costs must be paid).c Project staff can attend out-of-state awareness
Adaption assistance, follow-up visits, and telephone consultation'services

»

- «

- Pt
Title 1 oordinator; Manchester Public Schools; 88 Lowell St., Manchester,

(603) 668-8882. ( ]
. k23 .
USOE ESEA Title I USOE JORP No. 75-68 Approved: “9/11/75

Marjorie H. Benz,

coqtact T M 0314.

Devedopmental funding:
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mo,fcr . CRITERION READING INSTRUCTION ,PROJECT (dRIP) ’ ' .
» s } -

o = T -
1

-

. . S i y ,
o d”crlptors Language Development {' — ; ,
[ Reading

r
. Individualized Tnstruction [ : .

-

] tal’gct audience Grades pre-K thr;ou;;h 3. 1

~ *

h”ﬂ'ipllon An individualized language arts readiness program.

Specific program performance objectives have been set up in nine broad skill areas, and all teaching is based
upon needs assessment. Areas of assessment include large and small motor skills, handwriting skN1s, listening-

A 4 comprehension skills, auditory discrimination skills, oral vocabylary, visual comprehension, and visual dis-
crimination skills. \- :

- : Children go to a specially equipped room where instfuction is geared to their demonstrated needs. Activities
are arranged around learning centers in an open-classroom fashion, and the children work in small~groups or
independently. B "

Pre-kindergarten and kindergarten children 1n the public schools meet for 2% hours in either a morning or
afternoon session, five days per week. Children in the kindergarten program in the parochial schools and

first, second, and third grade students 1n all s¢hools are scheduled for a minimum of one half-hour per day,
five days per week. Teacher aides are helpful for duplicating materials, maintaining the classroom inventory
of equipment and 1nstructional‘supphes, and recording test scores.

Py

.

S Sy

* . ¢ .
. assuranCCS/C'alms Students pre-kindergarten through grade three assessed for levels of functioning
M n cognmtive, affectivé, and psychomotoq'domains., A1l grade levels met cognitive

and psychomotér performance objectives (niany scores approximating national norms). On the affective measure,
all grades met the ctiterion except for grade three. .

. ‘ & . N

. N

‘ i lmplementutlon requ‘rements Inservice training is helpful; howev'er, nosteciaw 1S
. available to districts ‘through the project. Teac are provided
with the Criterion skill lists, and the Tatle I project staff is currently coding the materials to specific
3kills for easy reference. " . "
-» ) ‘ * 2
4 ’ : .
‘ "naﬂua’ requnements For 1975®6, the per-student cost was approxi?nately $763, ncluding funds
. : for supplies, equipment, and staff ‘salaries. .
.: \ . ~
. < - . \\.‘
. - 3 3
Sewlces ~aua',ab’e An NDN-funded Developer/Demonstrator project. _

Awareness materials are avajlable. Visitors are welcome.

. ! £

: . | | | g . | \\\\\._,a/
. ~A—

2
~

A R . , XK : .
contact Anita’ M. Schmidt, Director; Elementary Education and Title I; School #4 ,8nnex; Di11 Avenue;
Ty

. ' Linden, N 07036. (201) 486-2'530.
. . - A
Developmental Funding:  USOE ESEA Title I ' usGE JORP No. 32 Approved: 4/9/73
. Compiled winter 1977 . . . . “
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mo‘fcr TITLE 1 CHILOREN'S PROGRAM: LEARNING TO READ THROUG% THE ARTS, Division of"Camnunity School -
g Oistrict Affairs, New York City Board of Educatiop- ’

P

~ ] . . .
. A &
descriptors  reusing : .
,Aesthetic Education .
Interdisciplinary Approach ~ - . . ¢
targct UUdunce Grades 4-6. Children who are reading at least one year below grade level who are
. Title | eligible (some seventh graders agcepted as apprenticesg,.
/‘-' - ’ y -

description

Over two 16-week peHOQS. reading teachers, specially trained professional artists, and art teachers work with
120 Title I children at each of three sites. A total of 720 children are serviced. The program is associated
with major cultural institutions in New York City: the SoTomon R. Guggenheim Museum, the Staten. Island
Children's Museum, and the Queens Myseum. The program focuses 6n improving reading skills.through motivation
and interest in the arts, and diagnosis and correction of reading weaknesses in reading worksheps, - Each
participating child will meet with the r ding teachers in small groups or individually an average of 3% hours
of the total 12 workshop hours per wﬂ?‘?&* the 16 weeks of each program.. There are 10 reading-oriented art
workshops at each site, such as dance, music, theatre, crafts, sculpture, paintings, bookbinding-calligraphy,
film, photography and printmaking, as well as parent workshops. The resoyrces of the Solomgn R. Guggenheim
Museum, the Staten Island Children's Myseum, and the Queens Museum are ma% use of, and fifd trips and special
-events are regularly scheduled. Preservice and inservice training are'avgi'lab'le. ’

An intensive, indigidualiced, remedial redding program presented through the arts,

(Cited by the National Right to Read Effort as one of 12 exemplary reading programs.)

- v -

assurances/daims In the past 10 programs (over a period of 5% years) the children. have improyed an

average of 1-2 months in reading for each month they participated’in the program.
Financial and evaluation data collected 1976-77. . ., :
1 ]

¢

N ——
)

; imp”m_cntation reql".rcmcnts Reading teachers and professional artists are tr;ined in Learning

to Read Through the Arts methodplogy. Teacher-made pupil-oriented
N terials, instructional devices, film strips, records, tape recorders, media 1ibraries, books on the arts, and
t and audio-visual suppliers are ysed.

2 .

. 4

ﬁnun‘ia’ "ql".rements Approximately $342 per. student per workshop.

. .
———
. .

\

- 3
. '
& -

. . ' ) P
.. . . ) . .
services "available No special network funding supports this project's dissemination efforts.
- . Awarene& materials are available.” Visitors are welcome by appointment only.

sites sadopting site must cover all training costs as wel¥ as all other costs). Training is conducted out-of-

.ot state (exemplary staff costs must be paid for). * Project staff &an attend out-of-state conferences (expenses
must be paid). . :

Training is conducted at project

.
N )
A
- “
g T

- . >
. ’ Bernaydette C. 0'Brien, Citywide Coordinafor; Title I thildren's Program; DCSDA, New York City
P contact Board of Education; 110 Livingston.St., Room 601A; Brooklyn, NY 11201. (212) .';96-_5545.
E=]

Deve'lopngnﬂta'l Funding:  uSOE £SEA Title 1 . : l\% JORP No. 74-18 Approved:  3/25/74

Compiled Winter 1977 % , .
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PROJfCT _PROJEQT CHILD:, Comprehensive Help Tor Individual Learning D €ferences
N - —— —
. - . 1 N
descrlptors gEducational Disadvantagement * - )
. Community InvolvemeAt ° . -~
o Performance Based Education
dn i - ’ ) Y R ’ b
Met— au 'ence Infants through.adults of_,all abilities, English-speaking, French-speaking, or ,
.y, Spanish-speaking. \ » ¢ .
. . b - ’
. . " - L3 - \‘. . ) -
dCSCﬂptIOB/ A comprehensive program utilizing all 'poeeiﬁe commmity and other resources to help meet AN
- N physical, emotional, educational, and social needs of migrant farmoopker and rural families,
infants through adults, days, evenings, and weekends. .

A child's education cannot take place in-a vacuum -- isolated fromfamily and comunity or ignoring personal and
family needs that may be handicaps to learning. CHILD incorporates individuals, agencies, and community _
resqurces, daytime, evening, and weekends. The project servés Black, 'Algonquin Indian, Mexican-American, Puetto
Rican, and white rural/migrant families. A 12-hour day-program (Children's Demopstration School, Child Bevelop-
ment Center) is complemented by: an evening educational component (In-Camp Learning Program) 1n homes.

- camps for parents and older siblings;-a Weekend Recreational Program for entire families; dental and h 1th
services; training and employment of parents and older siblings.ps classroom aides (Aide Training Program); and
pre- and 1nservice education for teachers and staff. Students' needs are assessed, objectives behaviorally
stated, related resources and high-interest learning experiences (rather than textboks) Jdentified, and

4 evaluative devices determined. Academic nstruction emphasizes reading skills for all age levels. Career
edycati1ph is an integral part of all programs. Staff development prior to and during the program improves

Qe teach1g skills and seasitivity; s N . +

“

- - .
Since its validation, Project CHILD has been expanded to include the following year-round, components: >
Tutorial Program for school-aged children; an Adolescent Outreach Program for in-school and out-of-school
youth; a Parentad Education Program; a post-secondary opportunities program; and a Litetacy Volunteers of
America training program. A multi-medid multi-ethnic Migrant Heritage Studies Kit has been developed to -
teach communitips and students of all ages about migrant farmworkers and is available on a Jimited loan basj
, uppn request. ) ) A .
% - .

- ~ € . >

. . . e * .

< < . . W R - .
T \\, ’ ' “ 1 ‘ - ’
. , . . ’*

@

assurﬂnCCS/Ckllms Evaluation is ‘specified for each objectdve. Teache cles learner to other
- Tearning experiences if objective is not met. WRAL posttests indicate students
gain three months in reading and math skills over five-week period. (New state mandates have eliminated the
WRAT. Criterion-Reference, Depver Developmental, pnd Californid Achtevement Tests are utilized for school-aged
children, preschodlers, and adults, respectively.}’ - - ) ‘
f s
. . e

iMPlementaﬁon requnements An adopter/adapter/shouvld visit th% grogram site.to ;etter deter-
. tis

mine which Project CHILD componen to adopt/adapt.- Depending
upon the adopter/a¥apter site needs, Broject CHILD program components are replitable at individua® local dis-
trict or regional levels. Staffing, training, and facilitvies,will debend upon components selected.
2, A s ' , \ ) v {
. ’ . : . .

-
-

G * f ¢

= . . . -
ﬂnanﬂa, requ‘rement“ Sevgral handbooks and. {nservice training manuals “are available at a range
. of

, 2-$6. Primarily, teacher-made and Studert-made materials, created
at a mwimal cost, are utilized. When used, commercial materials are generally adapted for use {n the various
program Gomponents. Staffing for each component of Project CAILD includes a program coordinator, teachers
and/or tutors, and trained tarlet group. paraprofessionals and volunteers. T LN

seruvices avallable/ This project is participatif@¥in the NON with Miyét-;unding. .
, J

. . Awareness materials are available. Visitors are welcome by appointment. Training is conducted at the project
, . site (adopting site must cover all trainer costs as well as’ covering own costs). Training is conducted out-of-
. state (exemplary project staff costs must be pa1d)." Project-staff can attend out-of-state ‘conferences (expenses
must be paid). . . . - , ‘ '

. o
- LAY Vs

. . . B 4
B . *
w »

. e ,
contact  Gloria Mattera, Director; Gereseo Migrant Center; State University College; Geneseo, NY 14454,
(76) 245-5681.; - -

[y

. Compiled Winter 1977
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mwfcr PROJECT READING IMPROVEMENT ' . . s

. o . . . i ’

i Lt : . T ) .

" descriptors  eading scins . :
, ) Diagnostic Teaching + =

Individual Instruction
‘4

’ N " .
target g"d,ence Tutorial Prog%am':- 170 children in grade 1, who score in the lowést percentile;?//

achievement tests. Lpboratory Program: 750 children dn grades 2-8 who need r edial
reading instruction, indicated by low sceres on sftandard tests. )

’
.

.

Il LK} . Pl -

de’cr,pﬂon -A project attacking the problem of reading deficiencies of childpen in grades 1-8,
¢ ' . . '

One-to-one instruction is provided by 10 gutors for first graders who are having the most difficulty. Readi v

improvement laboratory experiences are provided for eligible children, grades 2-8. The 13 reading laboratdries
are each staffed with a specially trained reading teacher and a paraprofessional assistant. Eleven are Lo
certified as reading teachers and two are working toward reading certification 4n addition to their elementary
grades certification. Only children whose standardized reading test scores are well below norms established
for their age levels are selected as participants. Children are drawn from the regular classroom for 45
minutes of laboratory instruttion each day. The laboratewy periods are scheduled so that they do not conflict
with the child's reading instruction in the regular classroom. Each lab consists of small groups of 10 or
less so~that much individual instruction may be given. The stapdard reading lab is divided into three parts:
the first is usually small-group work 1n word analysis; the second 1s for reading specific material listed on
a student's folder; the third is all individual work designed to meet individual needs. Children's reading
skills are diagnosed in 277 separate areas and p escripti€2 instruction is provided to correct deficiencies
found. Standardized diagnostic tests and infonﬁgl reading inventories are administered to each child at

intervals during the ¥Far. Primary emphasis 1s on comprehension,

but vocabulary, speed, and accuracy are
also stressed, )

. e

Efforts are made to provide instructional techniques that are different from those used in conventional - .
glassrooms, so as to capture and maintain interest of participants and to increase motivation. Project

taff has, learned that a principal cause of reading problems 1s lack of desire to learn to read. A variety
of learning activities are provided to correct lack of interest problems.

o

(This project has been described in a Project Information Package.)

-
. ‘. . 7

-
assurancesila,ms Laboratory participants are pretested in September and posttested in April,
The project objective is 1.5 years grade-equivalent gain for' all participants .
™~ during the seven months. The actual mean gain was *1.61 years or 2.3 months per month of instruction. $tandard

scores were also used for evaluftion. FQr each grade level (2-8), gains excéeded one-third of a standard
deviation mean gain for all participants,

'mp’emeﬂtaﬂon requ‘rements ‘ Project requires a trained reading teacher and paraprofessional

L. . s assistant for each 50 students. Laboratories used both teacher-

made and commercial materials. Appropriate AV materials are used as well. A cross-index system of materials
designed to develop particular skills is maintained. Much utilization of high-interest, Tow-difficulty

materials occurs. Instructiondl games and materials are used to stimulate genuine interest and provide for T
total involvement. Project suitable for Title I adoption.

-
N~ ¥ ’

ﬁnancial requ‘irements ' Set-/up cost for equipment will be approximately $2.000, lesa’ the value l ) i

of appropriate AV equipment already on hand.. Set-up co for materials
students. Upkeep material costs will average approximately $200 per .

.

whll total approximately $2,000 per 50
year for each Lab (Sglgtudents).

services aua,’ab’e An NDN-funded Developer/Demonst:ator project,

Awareness materials available. Additional training materiaTs available to potential adopters. Visitors
welcome by appointment. Training-availablé to adopter at developéf site ‘and_adopter sites. Developer costs
funded with NDN Developer/Demonstrator funds (including follow-up activities). Project, staff may attend
limited number of awareness conferences.

~ g

A3

. r
F{ W. C. Blackmore, ESEA Title I Director, or Thelma O~Yines, Dissemination Coordinator; -
co'n aCt P.0. Box 1239; Burgaw, NC 28425. (919) 2592]87. \

Deve{w!ntal Funding:  *USOE ESEA Title I USOE JDRP No. 74-103 Approved: *  10/18/74
Compiled Winter 1977
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_mo ECT EARLY CHILDHOOD ED(;CATION - ALL DAY KINDERGAR-TEN : /e l .
‘. - ‘ . . - ¥ ~ \ /

— - - o

.

dcscrlptors Early Childhood Education M .

2 . ’ . , v . T -

targ’t, UUdienCe Kindergarten children.

-
.

o de‘tﬂptlon A program aimed at strengthening the child's perceptual and auditory skills, improving his
or her language developmeht, and developing the potential of the family to motivate the
child's learning. ¢ .
- Teachers complete,skills observation check'}'éts “ch child. This data along with Boehm tests results are -

used "to group students for work with the Sullivan Reading Readiness materials on language and concept develop-
ment. - Six to eight, headphone units and one central console in each classroom facilitate individual or small--
group work. Perceptual skills are sharpened through use of manipulative materials, Inservice for teathers and
.aides is continuous, approximately one-half day per month. - :

- {Cited by the National Right to Read Effort as one of 12 exemplary reading programs.) /
- t 3
* \ - I3 .
. . ¢
- -
- f
- - & ;
.dssumnces/ddlms Two main comparisons were made: with national noems and with hnf-d;y e
kigdergartens. The Boehm Tgs_t of Basic Concepts and the 1itan Reading | ,
Readiness Test were used. Gains from September to February showed an average increase from the 23rd to the
61st Normal Curve Equivalency {NCE) which is equivalent to a 60 percentile point gain {from 10 to 70). ’
S . ;; v L4 K . “ﬁ g™

implementation requirements  sme nethod of screening is reuired to determine which childrey
‘ have the greatest educational need for a full-day experience. Use
B . of standardized tests will facilitate the collection of achievement data. Care should be given in the seTection
of: teachers and aides. Administrative support and continual inservice are essential. - The project may operate
, in a single classroom or selected number of schools. -

. o —
v . i ~
é et

-

\‘ . e - ' <
Ilnanmll ‘eqmrements Current pupil program costs based on 400 participants diring 7976-77 were T
$1,500 per child, with approximately $800 from Title I and an additional
$700. from local funds. Essential materials used asd approximate cost: Sullivan Reading Readiness, $290;

« Lippincott, Readiness fpr Learning Clinjc, $32; Frostig, Move/Grow/Learn, $10. A wide var&ty. of teacher-
developed and comnerc&ﬁ availablesmaterials art also used.

s services aua"ﬂb,e No special network funding supports this project’'s dissemination efforts.

Avareness materials are avditable. Visitors are welcome by appbintment. Training is conducted dt the project
site (adopting site must cover-all trainer costs as well as covering own costs). Training may be conducted
out-of -staté ?exemmar project staff costs must be paid). Project staff can attend out-of-state conferences
{expenses must be paid{.

 § ~ .
. ¥
contact Jane F. Pope, Project Coordinator; Early Childhood Education -- A11°Day Kindergarten; Cincinnati
f ] Public Schools; 230 F Ninth St., Cincinnati, OH 4520?. (513) 369-4720.
- Developmental Funding: . USOE ESEA Title [ _USOE J\bRP No., 74-16  Approved: 2/26/14  ©
Compiled winter 1977 . . - “ . -
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PRO”CT UPSTAIRS SCHOOL — . .

13

. s L . ‘

-d“‘"pton Remedial Reading | .
Individualized Instruction . , \? L.
Motivation Techniqu®s®

, R o ~

tafgct MUdlCnCC Higlf school students reading two or more years below grade level.

3

LIPS »

“ v
d"‘"pt,on 4 program intended £y improve the reading abil of educationally disadvantaged students.
r

The Upstaiys Schoohwesign'ed to take the student "from where he is" to gradedevel. Our objective has been
to demonstrate growth in reading comprehension and vocabulary with a minimum improvement expectation of .8 year's
growth in reading ability for each year of instruction. Improving student self-concept and self-confidence is -
\ another imgortant goal. The philosophy of the program is that students would read if they could, and 1f teachers
were willipg to commit themselves to providing the necessary structure and love. Incoming ninth-grade classes at
Roosevelt High School have consistently been among the gbottom" two or three in reading skills in the Portland
School District. Over ome-third of the student body is two or more years below its chronological grade level.
Classroom teaching for this special program includes an open classroom divided ipto five teachidg stations
Plus a central lounge area for individualized-interest read students in the“program use this classroom
B for one 50-minute period each day. QOuring that period, st ceive sound training in spelling, penmanship,
. creative writing, dictation, vocabulary expansion, timed readh for better comprehension, and reading aloud.
Students enter/leave/return depending upon individual need. They-ex® then programmed into efther regular or
special classes as needed for the rest of the day. “An atmosphere of work, trust, concern, and loving care for
each student 3js unique to the program. A1l 3tudent e ing. Since the inception of the program, remedial
math, a remedial English Skills Lab, and remedial social studies have been added. These additions Nave createl
3 highly-structured school within a sghool, and-the "Upstairs School” {s now an alternative school in every
sense the term. (Inservice classéd for the teaching staff are held for the entire nine-month period.)

r ° . ' ’

a“urante‘/dalm‘ The California Test of Basic Skills is given each spring to all program partici- °
pants. Gains in both reading and language arts have been greater than goals set
. . . é .

by program.

s

lmﬁkmﬂltatlon requ‘rcmﬂ'ts Mastery Teaching method fis successfully used with a variety of

: reading materdals, including linguistic materials, basic fading
series, magazines, and newspaper\. A1l textbooks are phonetigs-oriented. Special-interest books are low-
vocabglary. In addition, many teacher-developed materials are ysed. No special staffing or facilitfes
required. Training is required. A single teacher or an entire district may adopt.

. . iz &

’l"ﬂnﬂa’ rcquu'cmﬂ't’ Funding averages $250 per student, with the district providing the usual

support services.

. ~
¢ -~

services aua”abh No special network funding supports this project's-disseminatig efforts.

Awareness materials are available. Yisitors are welcame by appointment. Training may be conducted at “the pro-
Ject site (adopting site must cover all trainer costs as well as own costs). Training may be conducted out-bf-
state (exemplary project staff costs must be paid). Project staff can attend out-of<State conferences (expenses
must be paid). Sy 3

.

‘ e
. B ')
' .

v

‘ontact Joel W. Sappenfield, Project Director; 6941 N. Central; Portland, OR 97203. (503) 286-5781.

g

DevelSpmental Funding:  USGE ESEA Title | ’ USOE JORP No, 30  Approved: \4/}46/73
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) w,fc"' READING INSTRUCTION AND PUPIL PERSONNEL SERVICES (RIPPS). ( e

¢

Remedial Reading )
Counseling

[

g=descriptors

S

Parent Participatien
- .

3

@

”f*ﬁ’f @
e

. target HUdlenC' . K-10 pupils readiﬁng below grade level. Concentrathy of services is on K-4 level.

¢

L4

)

7 .

[

-
. q

N

. . “description

A team-approagh program tq improve reading achievement and ;elf-concept'/ of reading “divated
students. - .

The RIPPS_project is a team approach involving classroom teachers,

Special s@rvices, and parents to improve reading achievement and self-concept of disadvantaged students.

readiag'specja’lists. gﬁidance personnel,

, to diagnose the child's problems, to -

. develop an individualized educational program to allevia

e problems, and togontinually evaluate the child

The thrust of the program is to identify the child in need of serv
1@

and the program. The project's main component is a read

ervices program which includes direct services

to students through indiwidual and small-group remedial 1nstr‘w‘and indirect services to students through a

consultant service to their classroom teachers a!\d parents.

Each program participant is eﬁluated‘by 3 guidance/soctal wprker team with output to remedhl”reading and

classroom teachers. In cases where ini
. depth evaluationtIs necessary, service

1 eval

been found that a student's inability to read may,be
total progress 4in school, or it may be s
‘ are adversely affecting the child's develo \

to function more effettively,

pmental progr

parent couns€ling.

1 on.by the guidance/social worker team finds that an in-
f a consultdqg psychejogical/psychiptrig team are
usal in t

tomatic of §ther préblems (soc1a1.§§210n
. Through/a team effo

oyed. It has
y affects the child's
,+Physical, etc.) whilhh
e "total" child is made

the reading—defici

-
. .

J . N s L. ) .
Another important component is total parent Mhvolyement including re§u1ar1y";cheduLedJarent/teacher confér-
ences, formalized 10-week parent-study-groups an

The pidject attempts to identify educa-

tionally disadvantaged students‘as early as possible by providing, together with tim school department, an

early identification program which involves health and develo
parent+information sessions, and a special readiness program‘once the child in need enters kindergarten.
eaching of reading Xhroygh the content areas, with the

highty—succ
reading s

falist providing for the post
' A "\‘ - .
[ N = r
q 4 i . .
. assurances/claims  outside eval
Silvaroli

Affective evaluation: Instruments were de
respect to sc\hool . peers, aM selves/

-

sful secondary program emphasizes the t

ntalscreening of -pre=kindergarten Students,
The

part consultant services to the teachers of identified students.

gation& g

cted yearly.
ormal Read¥ng Inventory used.

v

‘j -~
1 - ~

¢

~

. ' .
Cognitivgezvaluation: The CTBS, CAT, and
0bJ

loped locally. Objectiveswmet in positive attitudinal changes with

®

.

$ ~.

tives have' been met consistently.

* . D A
- imp’mentaﬁonmﬂts Many of the components of RIPPS are found in most sthoo}. depart-

B ments. The program can be readily -adopted through reo nization - o
of staff and commitment to the team approach for meeting learner needs. %he reading and pupil personnel :
specialists must be willing to train and totally involve parents in the process. As successful adoptiofi™ Y
depends on people, the more interaction the better. Site visitations and/or telephone conferences are TD!L/ .
essential. Training programs are available and are tailored to meet adoption needs. The smallest Qg@t

unit would be an entire school. - i

Total ‘cost of program #gproximately $938 per student (1977-78).

financial requirements -

Estimated -start-up,costs $1000-$1500, per .teacher depending upon

materials and purchasks required. . ” ~

- . ‘

V.,

seruices auallabh No special network funding ‘supports this project's dissemination efforts.

. Awareness materials are available (additional awareness materials in production).
(during school year) by appointment. Training is conducted at proj site (adopt
trainer costs as well as covering own COsis).

Visitors are welcome »
ing site must cover al]

Trafning may be condufted dut-of-state (exemplary project staff

. costs must be paid). Project staff can/ttend out-of-state conferences, if expensés-are paid.
! k4 - -‘ (- - v, - ’
) 4 ../
N A

T

(401

po contact 83.1450, )

Department: Portsmouth, RI 02871.

Michael W¢ Mello, Director of Grant Pro?rams; Office of Grant Programs; Port?outhgﬁoﬂ

Developmental Funding: l;SOt ESEA Title I

»
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'PROJECT

SEAPORT: Student gu‘éation Assuring Positive Organized Reading Techniques (formerly
Remedial Reading and Home/School Liaison Prggram?

A Y

. - descriptors

!
~

Q

Aruitoxt provided by Eic:

»

»

ERIC

tﬂrgct UUd'enfe SEAPORT is divided into two separate target components: Remedial Reading, for

grade level, and Home/School, for Title ! students and their pre-kindergarten
and validated for grades 1-6, this project now operates pre-K through 9.), - T

description

The Remedial Reading Program, which is school-based, will adssist pupi1;*whb need extensive supplementary

remedial instruction in the aree of reading. This, program, at the upper elementary and-secondary levels,

serves .students who are most in need and are at least a year below grade level. The Home/School Liaison Program
serves as a direct communication lin en the Title I Remedial Reading Program and the parents to inssre
better understanding and cooperation. Through home visits to these Title I parents, pre-kindergarten children
with high risks for learning d1fficulties are.identified. Assistance and materials are given to parents for .
readiness activities to aid these children. Three-year-01d youngsters and theix parents participate in a program

that assists them to develop learning ability prior to pré-kindergarten or kindergarten. .- <
(This project has been described 1n a Project Information Fackage. ) N >
4 .
‘ . hd '
i » v - x
3 - -
] . . -
B -
0 RN
o~ *

assuranCCS/C’ﬂlms, Attainment of program objectives was assessed~through a comprehensive, outside

lating to total project impact.~ A secondary focus dealt with perceptions and concomitant intera‘tions of
various groups which also reflected instructional goals. " ,

-

. implementatioﬂ:requirements For implementation X-9, the SEAPORT project réquired 18 teachers

teachers «for the pre-kindergarten and kindergarten levels. One full-time director and one full-time secretary N
can coordinate the program. A resource room for useeas a reading lab is necessary. "

4

ﬁnﬂnﬂia‘ reqUirements _ Start-up equipment costs an average of $15 per‘ pupil with curriculum

materials cost an average of $12 per pupil.

- serl’i‘es _lwailable An NON-funded Developer/Demonstrator"prgject. .

Awireness materials are available. Visitors are welcomeé any time. Tr‘\aining may be conducted at the project site
{adopting site must cover all trainer costs as well as covering own costs). '

—~

v

] o <
.

Remedial Reading - . . ’ . >
Diagnostic Teaching . .
Home Instruction :

‘

pre-K through grade 9 students most in‘need ahd ats}%}st one year below appropriate
lings. (Owiginally developed

‘v

.

&

A program using both a school-based and a home/school liaison approack to remedial reading - 4

problems. - . ' .
AN -

evaluation design. Its primary focus concentrated on product outcomes as re- |

trained as reading specialists and two certifieq early childhood

materials averaging $18 per pupil. After year one, ongoing curriculgm
« ‘ ‘ L ' N ¢ -
v » . -
N Pl .
¥

3
[}

- > »

- -

contact.

Mary C. Macioc1, Coordinator of Grant Programs; Grant Programs Office; Edward St.; Newport,
RI 02840. (401) 846-4700. ~ s o

Developmental Funding:  USOE ESEA Mitle I

. USOE JORP No. »29\ Approved: - 4/9/73

. . ¥ -~
Compiled Winter 1977 . R /‘—‘\ . ‘
1 .
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Pkwfﬂ' PROGRAMMED TUTORIAL READING .
-~

’

“ . ' u .
d”(ﬂptors Programmed Tutoring
Motivation Techniquesss. *
k . Supplementary Reading Mau,ﬁls
- h . ~ i N » o '
- - target audience First graders in the bottom quartile who need help Tearning to read are tutored on

. . a one-to-cne basis. Orig¥nally approved by the JORP as a first grade program, this
program now operates as a first and second grade program. .

e e . / .
. ‘ K dcs‘ﬂp"on An individualized tutoring program for, first graders havin} difficulty learning to read.

. . N F
Programmed Tutorial Reading:(PTR) supplements, rather than suoplants, conventional classroom teaching. The
teaching strategy employs™mamy elements of jprogrammed instruction: frequent and immediate feedback, specified

~ format,. and individualized pace. However, whereas programmed instruction has often sought errorless or near-
errorless learning with many cues at first, followed by a fading of cues, the tutorial program proceeds in

- the opposite manner With minimal cueing at first, followed by increased prompting until the child can eventually ~
make the correct responses. The 15-minute tutoring sessions are highly structured. During their sessions,,
children read from their regular classroom basal readers while the tutor follows exactly one of 11 tutoring
, programs presented in the tutoring kits. The programs in the kit specify in detail what and how to.teach. They

g are designed so that any decision made by a tutor about a child's reading is limited to judging the correctness
or appropriateness of answers.. Reinforcement and praise for success are essential parts of the instructional
strategy. - | ‘ o,

{Ths project has been describéd in a Project Information Package.)

»

» >

. assurantes/(,alms The original evaluation of progral impact was a comparison of matched pairs of
students, using the Gates-MacGinitie Reading Test, Primary A, form 1. Tutored
children scored at 1.9 grade equivalent at the end of first grade, while non-tutored children scored at 1.5.
Y Later evaluations, using the same test, have produced similar results using a treatment-control group-design
instead of matched pairs. The area in which the program is being used is middle-income suburban.
M . .

lmp,ementa"on requuements Implementation of the project requires a staff consisting of a* R

part-time director, tutorial supervisors, tutors, and secretarial

help. Facility requirements are limited to 2 quiet place and a side-by-sige seafing arrangement at.a desk or "

- table for the tutor and the child. Basal reading materials, a tutoring kit for each tutor, supplementary
reading materials, and miscellaneous materials are also refuired. Training requirements include extensive
training of tutorial supervisors and approximately 15 hours of training for tutors.

¢ \

-

. ﬁnanﬂ.a, requirements The annual der-pupil cost ranges from $150-$25D, depending upon rates of
* pay of tutors and supervisors. Personnel costs, which include all
administrative and clerical assistance, account fortapproximately 98% of total budget. '

e

.

. services available - an xox-funded Developer/Demonstrator project.’

4
Initial and secondary awareness materials as well as a'Project Information Package (PIP} are available. Project
staff is available to conduct awareness and preradoption sessions out-of-state. Visitors to the project site
: are welcome by appointment: Implementation-phase training is avatlable to a limited number of adopters.

. - 1

*

- ‘ . -

* o - ; - r

COﬂtaCt Edwin R. Cammack, Project Direéto*ogqamed Tutoria’I?R‘eading; ,&vis School District: 2 N
' P2 45 East State St.; Farmington, UT WW025. ~ (8D1) 867-2291. . . EASREN

. Developmental Funding: USOE ESEA Title T gy " USOE JDRP No..784-17  Approved: 3/18/74 .
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mo,fcr . IMPROVING ACHIEVEMENT (READING) THROUGH USE OF TEACHERS AND TEACHER AIDES L

descriptors  seasiny

.. staff can attend out-of-state conferences (expenses must be paid). .
' . o
4

Basic Skills
Diagnostic Teaching

~

target audlence Students reading two or more yeal‘?below grade level with low or faﬂing grades in

'Engli§h classes; grades 10<12. \Can be adapted to grades 7-9.,

-
¢ ! .

e

d”ﬂ' lpﬂOn A p;ramalixed a:_nd concentrated reading improvement program for gecondary students.

This_project treats thé*problem of readi g deficiency in secondary.students through personalized and congen-
trated interaction: personalized in tha% the adult-student ratio is most often one-to-one; concentrated. in
that instruction occurs’daily, one period per day. Each individual's reading skills are thoroughly analyzed
during«the first few weeks. _ Instruction and rebuilding of attitude begin on a personalized basis at the point
of identified deficiency (imany cases at point zero in the reading process). “Individual records are kept of
areas of weakness and patterns of improvement. The importance of personal, interest and positive reinforcement
on the part of the adult aide cannot beover-emphasized. Reading instruction develops within the gontext of
the total language arts curriculum. Project teacher Plus team of eight aides supplement regular téacher's
' ]

instruction. .
~N

-

a’suranCCS/C,a,ms Project evaluation was based on suééessfuT/accompHshment of stated behavioral

. . objectives; pre- and posttesting. The Gates-MacGinitie Reading Test was used;
grade equivalent scores were reduced to average monthly gains. A high percentage (85%) of participating rural,
low-to-middle~income students measured an average monthly gain of 1.1 months or more per month. .

~

-

impkmentdtion requ#ements A1l instructional, managefient materials used are commercially

R available. No particular products or systems are stressed.  Aw
eclectic approach is used to prescribe materfals as needed. . ' T

s LA .
+

°

14

’,nan”a, l’eqlm'ements Start-up costs will run $200-$225 per student (based 'on 180 students at

1975 prices). This includes the cost of hiring one project teacher and
efght adult aides, as well as of materials, equipment, and inservice. These per-student yearly costs will
remain relatively cohsistent allowing for inflationary increases. . . .

¢ Sﬂ'ﬂ'lu! aumlabh No special networ;k funding supports this project's dissemination efforts.
{

Awareness mat:erials are available. Visitors are welcome by appointment. No training is conducted at’ the
project site. Training may be conducted out-of-state (dxemplary)project staff costs must be paid). Project

contact Leon West, Director; Sky View High School Project; Cache County School District; 2063 North
. 12th East; Logan, UT 84321. (801) 752-3925. .

N

Developmental Funding: USOE ESEA Title I

A

)
4J§E JORP No. 74-110 Approved: 2/25/75
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? PRO]EC]’ . TRAINING MIGRANT PARAPROFESSIONALS \

]

. Ed
dcscnptors paraprofessional School Pers:%\el ‘ :
Bilingual Education .
Individualized Instruction
- , . L.

tal‘gct UUd'ence Training is diregted at bi]ingn%l adult paraprofessionals with a high school

. M ¥ . education or the near equivalent who will be. teaching small groups of children.
Oral language component serves preschool age through first grade. Reading and math-component age four through
third grade. Academic preschool component age 3-5. - -

e . P o ' ‘ . : - -~
descnptlon , Traimyy system to prepare bilindual adults to teach reading, math, and oral Spanish and*- -
E‘nglis%ito preschool-age through third-grade children. LN ,

Although this developer program is oriented toward migrants, it can be used with any bilingual population if
bilingual paraprofessionals do_the actual teaching.' The training and monitoring system relates only to the
teaching sk111s used in the structured, mostly programmed component curricudum materials. €omponents (listed
below) can be adopted separately. -
There are two series of training instruments: one to train trainers {professional staff) in how to use the
other series which they then use to trdin paraprofessional teachers. Both series use observation forms to
record actual training/teaching behaviors with criterion_performance levels. The monitoring system includes |
observation forms used to check maintenance of teaching behaviors, and measures adequacy of children's progress '
- through curriculum mastery.tests. . - '

- ) \
Language Component: In Engl1ish, ‘uses SRA DISTAR Language I and 11 {Science Research Associates, Inc.). levell
, wa< translated into Spanish for the project by Bi|lnguai MTn1 Schools. which is now making the spanish edition

available (at cost) for dissemination to other sites. '

- ?
cading Component: In English, uses Phonics Primer (Student Behavior Lab) followed by Sullivan Programmed
%Sad1ng series (McGraw-Hill). In Spanish, uses project-developed primer Comenzando a Leer to prepare children
to work 1n Aprendiendo a Leer (Behawior” Research Labs). ’ ’

¢

Math Component: Uses Singer Sets antl Numbers (Random House) with project adaptation.
-~

: Academic Preschool Component: Uses project-developed pre-DISTAR language (Spanish and English), pre-math
TSpanish and Eoglish), and cultural activities, the Univ. of Kansas Follow Through handwriting levels; and
reading primers and English and Spanish DISTAR identified above. .

)

-~

ﬂssumnces/dalms Oct. 1977 evaluation: After 200 days, project children showed significant )
superiority to a project norm group of the same age in Spamish and English
vocabylary, math, English, reading, preschool concepts, handwriting, and cultural knowledge. Tests: PPVT,
WRAT, Preschool Inventory, BMHS Test of Cultural Concepts.’ ’

~™
,mpjementat'o-n requ"ements Adopter,site must purchase curriculum materials for component 1t
wishes to adopt, and must assign a staff person as & trainer.
This person muét have adequate time pway from other responsibilities. System also requires a paraprofessional
tester to give mastery tests. The trainer must participate in training provided by the developer site 1n the
use of the training intruments and monitoring system, (No charge for training.) Developér offers follow-up
’ site visits and evq]uation services to adopter on optional basis, adopter to pay costs. .

- ~,

~

ﬂn‘wﬂﬂ, requirements  spanish OISTAR 1 (Bilingual Mini-Schools pubT)’ $115 per set. Comenzando

a Leer, %725; training instruments approx. $10 per paraprofessionai, per
subject area. For other prices, request project price list. paraprofessionals teach six children per group;
can teach multiple groups during day depending on number of subjecty-adopted. Trainer can supervise 6-10
-paraprofessionals. : ’ .

seruices (wal,db,e“ An NDN-funded Developer/Demonstrator project.

3 -

Developer site plans one-week workshops in Feb. 1978 to train adopter-site personnel in use of training and
monitoring system for language component. (One to be held at Moses Lake, Wash.; another at Grulla, Tex.) At
each site during March 1978, one-day awareness sessions will be held for projects considering adoption of math,
reading, or academic preschool components. (Developer charges bnly for°materials in trainipg.workshops.} °

tanguage component ready for immediate adoption. QOther workshops or awareness sessions to be based on demand.

D

-

contact  severly McConne]]Z‘Disseminatién Coordinator; Training Migrant Paraprofessionals; N.E. 425
Maples Puliman, WA \99163. (509) 332-5439. , .

Deve]opmental\gund1ng; USOE ESEA Titles I and VII, and 0CD USOE JORP No. 48 Approved: 4/9/73

v

Compiled winter 1977 *
0 ~——

. N 38 . -

. 44

b




’

e

ROIECT HO,STS: Help One Student To Succeed BN

.

Diagnostic Teaching ’ ' -
Community Involvement o

descriptors  reacing

instruction.

» ) C \
tafget UUdunCC Students, kindergarten through high school

» who are in need of remedial reading

. - Ny

I s

* ’

» * = 13
d”‘ﬂpﬂﬂﬂ A diagnostic/prescmlptive/tutom:aZ, approach to bagic reading skills.

The HOSTS progrem operates from a learning resource cent
in the HOSTS program are first evaluated; then individua
tional materials to identified reading deficiencies. Informal reading inventories are used to screen and
identify students. Each student in the projectAis then given a number of criterion-referenced tests to pin-
point individual reading déficiencies. From these tests a reading profile is developed by the specialist,
recording the student's ability levels in the various skills areas. Individual lessons are developed from
this profile. ‘The HOSTS Cross Referencing Manuals are used by the instructional staff to plan prescriptive
programming tailored to individualized needs. In addition, specific directions for tutor implementation of *
the prescribed program lessons are included in the student profiles. Daily student progress is recorded b
the tutors and incorporated into the profile as well. Teaching procedures in the HOSTS program:are des1gﬁgd
to enable teachers to discover the abilities of each student and then allow the studept to advance at his/her
individual learning rate. The instructional climate 1s humane and reflects concern for each student's worth.
Community volunteers work as tutors on a one-to-one basis with students, following prescriptions developed
for-each gtudent by the reading specialist. ,

1 prescriptions are developed, matchifng coded instruc-

'&

” -

. / v ‘ )
_ a’surante‘/t’a’ms Progr‘amfevaluation consists of normative (Gates-MacGinitie, CTBS) and criterion-

v >

e

1~
v

~

Q

LRIC

-

. . referenced tests. Student-achievement scores indicade that, on the average,
students doubled their learning ras~ while in HOSTS. Specific gains by grade levels are available 4n a
detailed report. (Financial and evaluation data collected 1973-76.)

. e

N - -

. -

iiﬂp’tmcnmtion rcq‘”rements Selection of school d1str1ic

ts desiring HOSTS will be based on the

* (commitment), (3) evaluation plan, (4) willingness to serve as 2 model for others. Districts that are potentral
adopters will be a%ked to send key personnel to visit the developer project. Upon completion of the visitation
period, those districts that remdin 1nterested may apply to become HOSTS sites.

B

* .

ﬁnun‘ia’ reql"‘_rements HOSTS has a start-up cost ranging from $30 to $115 per pupil and a con-

. tinuation cost ranging from 50¢ to §12 per pupil per year, depending upon
existing resources. (Figures based on 2,000 target pupils.? v

N
N

. ’ . ' /'.
. Scmlt” aua"ab” An NDN-funded Déveloper/Demonstrator project, . -t

,
Awareness materials available free. [hstructibnal materials have been correlated to a skill continuum. H_O?
Cross Referencing Manuals, ranging from readiness through junior high, are available at $125 per set. A tutor
tralning manual is per copy. Visitors welcome. Project staff available for out-of-state awareness con-
ferences (costs to be arranged). The HOSTS Corporation provides training experiences at project or adopter site
for certified and Jon-certified staff (five days). Expenses must be partially subsidized.

. . 0 *
-

s

-

contact  8i11 Gidbons, Exec. Director; HOSTS Corporation; 5802 MacArthur Bvd.; Vancouver, WA 98661.
(208) 6991708, ¢93.1775. . .

1

Developmental Fnétng:  VSOE KSEA Titles I and 111 . USOE JORP No. 75-6
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er staffed by a reading specialist and an aide. Students

following criteria (1) needs assessment, (2) district's resqurces
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PRO’E cT SECONDARY CREDIT EXCHANGE PROGRAM

- ?

deicrlptors Learning .

. : Dropout Prevention
, Migrant Education . ;-

target UUdlenCC Migrant high sthool students who are ubable to attend school dug to the need to
: _work with their familles during school}hours.

t i

“e . - - » ‘ : e

dCSCﬂpﬂon . A comtinuation school for secondary grade migrant students who have been attending sc}p”‘

' I in another area (state or district within state) and are not able to continue achool s

because of ‘the need to work. ’
2 ’ e -
The students transfer into the credit exchdnge alternative school d are enrolled in the same schedule of
classes they were taking at their home-base school. " They are giy/fn individualized and small group instruction
and complete their course of study in the receiving school. Upon Gompletion of the term their credits are
transferred to the home school on an official high school tramsgript. :
s . N ! .

Classes meet at a time when the students.can attend, usually late afterncon or early evening. Certificated
staff are employed and the content of the work is the very same:as the student was taking at his or her home
school. Students can attend a, combination of their home school and the credit exchange schools for all four
years of high school and graduate on target with their classmates who do not migrate.

Provisions are also made for non-English speaking students and students who have dropped out but wish to
return to school or pursue a GED, . ' , .

N ’

3

-

S * . “* . N
assufanCOS/dalms Significant gains in enrollment are evident in ndmerical comparisons before and
: after implementation of a Secondary Credit Exchange Program. Gains can also be
seen in terms of credits needed compared with credits earned, as well as in.cumulative number of graduates.

¢ s

‘ (9
-

lmplementgtlon ‘mu,rements Adopter must have sufficient staff to provide a teacher-student

. ratio no greater than 1:10. Identification and recruitment staff
are other reguirements, as well,as some kind of classroom facility. The program can begin with as few as three
or four students in a tutoring situation, but the most practical size is 30-40 students. Project gite visita-
tion is recommended. Project diractor can provide inservice at adopter site.

* . .

.. ﬂnﬂnﬂa, requu’ements Per pupil cost varies from $100-$150 per student depending on the dis-

trict. Costs are primarily for staff salaries. A wide variety of
‘materals already found in most classrooms is used. .
. . ?

Fa

services (wal’ab,e This project is particfpating in the National Diffusion Network with Migrant
funding.

Dissemination of awareness materials. Visitors welcome. Project staff can attend out-of-state workshops and '

conferences and participate in inservice trainin_g. Expenses must be partially subsidized. o

Is

y . wgavid W. Randall, State Coordinator; Secondary Credit Exchange Program; P.0. Box 829; '
contact Corgnen,‘v 99326. (509) 234-2021. '

Devel‘opmental Funding: USOE ESEA Title 1 (Miqrant) . USOE JORP No. 77-113 Approved: 4/18777
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mo,[cr READING IMPROVEMENT PROGRAM -- SECONDARY SCHOOLS READING LABORATORY

\

-

~Ty/

d”‘ﬁptor’ i Educationa] Disadvantagement

Diagnostic Teaching
Reading Skills . s
. . .

'argn GUd'tntc Junior and senior high schools; students reading one year or more below grade level.

>
¥ .

Q

. . e \ hd
d!’tﬂplwn An tndividualized reading skills program. . .
Through preservice tratning, the readiﬁg consultant and the »woo)a,'COunty reading supérvisor provide models
and suggéstions for thegorganization and management of Reading Laboratories. Each lab is staffed with a
teacher and an aide, who work with 60 students daily in groups of 12 ¥or 50-minute sessions. Each student's
<! . reading deficiency is diagnosed, and a reading skill-improvement program is developed for remediation of the
deficiency. The management system devised fpr the operation of each laboratory gives the student independence

s and responsibility. Approximately 90% of each student's laboratory experience is used for individualized
instruction. . -

\

The Reading Improvement Program currently serves economically and educationally disadvantaged secondary °
students in five eligible Wood County junior high schools, two eligible Wood County seniar high schools, and m
one parochial juni}{enior high school.

. i i
- '
, - 4 .
1 ' . . B “

’ . o
. / ‘
v ~ . ’ — ) .

/ %
f . 4
assur nCCS/dalms Individualized prescriptions were writfen, and weekly evaluations conducted.
Continuous progress assessments were made to assure that all students experienced
Q, success. Standardized test evaluation (Stanford Readin Achievement Test) indicated that participating students
showed statistically significant gains between pre- and posttesting period.

S
-

imp’cmcnldlivh rcql".rcmcn” Nc; special facilities or staff are required. It is anticipated

. that ongoing maintenance will consist primarily of fnstructional
salarfes, with a minimal amount expended for purchases of equipment, ‘materfals, and contractual serviee for
equipment maintenance. 7 . . .

N i

. . - - .

ﬂnanﬂa’ f!qu,rémcnfs When the Reading Improvement Program was initidted three years ago, the
materials purchased focused dn five basic areas of reading: auditory
and visual perception, vocabulary, word-attack skil1s, comprehension, and motivational materials. Tapes,

films, filmstrips, records, and many high-interest, Tow-vocabulary books wete utilized. *Thé initial cost
° , averaged $373.87 per pupil. . N . .

’

séruices aua"abh No special n}tﬁi’t funding supports this project's dissemination efforts. \

Awareness materials are available, Visitors e welcome anytime, Training is conducted at the project sfte
‘,{adopting site must cover all trainer costs as well as own costs). Training fs also conducted out-of-state

exemplary project staff costs must be paid). Project staff can attend out-of-state conferences (expenses
must be partially subsidized). T % .
R . ' ~ x »

’

s .

‘on‘aq Darel K. Custen, Director; T\i.ﬂe I; Wood County S:chools; 1210 Thirteenth St.; Parkersburg,
) WY 26101. (304) 422-8411. " ‘ ) .

s
2 g

O -
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