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This study invesfigated.the contributions of schooY classification (regulars,,. :

v
.

EMR) and sex and ethnic status to domain scores from the Public School Version

. . .

3, of the AAﬁp Adeptive Behavior Scale. For this investigation data were available

Lot .

h-‘ from a sample of over 1609 reguler and EMR subjects approiimately equally dis~
. - y .

o tributed between the sexes among white, black and Spanish-batkground subjects

from ages 7 to 13. The results replicated earlier findings that domdin scores

- . -

. were valid for differentiating.amqng‘chiidren of different adaptive behavior :

levels as inferred from school classification status. Ethnic status was not a
« unigue contributor to Part One domain scores wqen the effects of classification

were accounted for. On the Part Two domains, ethnic status was a significant’

. r
contributor to some domain scores, but not at all age levels. Similarly, sex
made few uniqﬁe contributions to domain scores on Part One of the Scale, but was
a significant factor on some aomains of Part Two at some age lgvels.

We cdncluded that the Scale was valid for differentiating-among purils assigned to
»

regular and EMR classes from ages 7 to 12. The failure of sex and ethnic"status

¢ %

to make contributions to Part One domain scores suggests that there are common

L] « .
expectancies for personal independence and responsibility among boys and girls

from different ethnif groups.

~—

From our analysis of the contributions of sex and ethnic. status to the .Part Two

domains we inferred that difference in environmental tolerance for affective or

»

- : .
- / emotional wresponses to the school or community environment was 'a more reasonable

N

explanation thdn the inference that girls and boys or children from different

cultural backgroupnds were inherently different with respect to these behaviors.
L R > .

The Public.School Version of the AAMD Adaptive Behavior Scale is valid for °

-

assessing adaptiwe behavior of children in public school and relatively in- .

dependent of effects attributable to sex or ethnic status.

.
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The study reported here was part ‘of a‘program of research in Special £ -
Education by Nadine M. Lambert. . , ! (
. N

The study was carried out during the academlc year 1976-1977 under the

auspices of the Spectdl Educatlon Research Program, suppoted by Grant No.

T76-62- G'between the State Department of Eﬁucatlon and Nadine M. Lambert

This substudy of the 'grant is reproduced here in th1s form for d1str1but10n 1

as a technlcal report, under the grant, and in"order to make complete flndlngs

3

avallable for others engaged in this research erea. Results of this study , -

.

are the sole responsibility of the investigators, Offlclal endorsement of 4

the California State Department of Education’is not implied. - o
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Contributions of School Classification, Sex and Ethnic Status
. * ¢ b

-

> v to Adaptive Behavior Assessment

Background N 7 .

. 4 .
)
The assessment of adaptiVe'behawior soon will become a regdlar part of -

evaluation of mental retardation in public school children. The assessment
of social functioning is now mandatory for such evaluation, and its impor- |

.tance is highlighted by landmark court cases which have challenged the use
. . .
. ~. 'of individual intelligence tests"as the scle criterion for the assessment of

' * . T4

;mental retardation (Charies S. v. Boa}d of Education, San Franéisco, 97 Cal.

,: Rptr. L22 (1971); Larry P. v. Wilson Rlles, 343 F. Supp. 1306 (1972); Diana

f v. Cal. State Board of Education, consent decree USDC San Franc¥sco (1973)).
) The‘public school standardization of the American Ass;ciation on Mental Defi-

*

ciency Adaptive Behavior Scale was a response to this need for complementary

assessment procedures.

Assessment of social functioning requires observer Judgemeﬁt of a child's
social skills. While methods of assessment which require children to report

on their own social competency are feasible, such methods have not yet been ,
. )
developed for the measurement of adaptive behavior. Parents and teachers,

v [}

both of whom have long term exposure to the child and opportunities to observe

the child-in a wide variety ofgyroles, can be called upon to make judgements of
f) ‘ 2. .

Sy
the adaptive behavior of school age children. In the_standardizatidn-of {he

)

regular version of the Adapt1ve Behav1or Scale, .the person responsible for

A r

the individual in the community or res1dent1al program was 19 the best position

to provide assessments of adaptive behavior; for school children, teachers or

parents can provide reliable obser&ktions and assessment of ahaptive behavior

. . . 1 * 1Y ‘
13 ' . »
functioning. N N . N f{\

r N ’
3

[§ . 4 ' .
For the public school version of Ewgdéptive Behavior Scale, norms are

N




. . ) L
b based on teacher judgements of children's social functioning. Our decision to

gselect teachers as the observers and raters of adaptive behavior was supported
RS , ' »
both by tge'importance of activating teachers in the assessment process and

by our recognition of teachers' general knowledge of children's functioning

end their implicit criteria for evaluating éhildren's béhavior in school. Not :

'

only is it important to determine the validity of the scale for diffgrent}-

N

ating among handicapped and noramlly functioding chiidren,.but another major
. set of'questidns arises with respect to the exteft to which differences in
children's functioning as measured by the Adaptive Behavior Scale can be

attributable to sex or ethnic status.

Objectives
The goals of the investigations reported here.are to subject each domain

¥ -
- to an analysis.of the possitle contribution of.classification, sex or ethnic

®. gtatus to domain scores. If the contribution of sex or ethnic status to

’ _domain scores 1is significant when the effects of classification are controlled,
) [

there would be Justification for examining possible differential impacts of

‘Eﬁvironmentai demands on males and females or on children of white, black or

Spangéhfspeaking backgrounds. On the other hand, if the differences attribut-

ﬁ

~able to gex-and ethnic status are not significant, one would have Justification

for contluding that the standards for socialization of children are comparable

regardless of sex a&nd ethnic status.

. . : Method

RN ~

Instrumentation -

4 The measure for which these results'are reported is the pubiic school
; ! ~——

version (Lambert, Windmiller and Cole, 1975) of the 197k Revision of~tle AAMD

.

.

. ' .
Adaptive Behavior Scaley (Nihira, Leland, 1974). The Scale is %?mppsed of two

parts. Part One of the Scale is organized along developmental l%nes, and is

-

~
- o




~ ~

. . f . )

:

designed to‘*evaluste an”indiviiusxl's sKjll~s and habits in ten behavior' domains’
considered. important to the demelgpment cl' rersonal independence ir daily living

v (66 items). Part Two cf the Scale provides measures of ‘maladaptive behavior

related to personality and tehavior disorders’ (L4 items). The public school ver-

sion differs from the rTegular version in that only those items which could ‘bé

which mef the test of apﬁropriateness for

£,

rated in a public school sefting an

administration by classroom teachers were retained. This resulted in the dele~ -,
\ .
tion of the Domestit Activity domain

o -

Trom ®art "ne and retention o tne 9 re-

-
~ o
h

maining domains. On Fart L L the Cnhae ke domains Of’ Zelf Abusive Behavior '

.

and Sexually Aberrant behasior webe deleted. Lit the rergining 12 iomains were

Judged to be appropriate < r _ze n . oro. . schoal setting. This msiifi-ation
in scale content res:l -08F 6F 1) items from Part One and the deletion -

'. . . ‘ 2 ’- ~
N of 5 items from Part Tw-. vTRLL Ster2s weere zomputed cn the hasgis o the
. - - 3
retained items and each zit'=.tel =2 ap anal/sis of the contribution uf slassi~

~_ Y3
- .

ficatibn, sex and ethni- ctatus. Computaton of interva) consisten?y reliabilities
of domain sfores trr ap. -nn ~laszification :%cup: chowed that the range of

Part One reliabiiities vari=da from .75 *. 07 witr a mean of .68 while the

range of reliabilities from Jurt Iwo varied “rom . 0 £o .92 with 2 mean nf’ .87.

Item validities of “he public 3¢hool vexs.on. The Manual ( Lambert. ,

~

Windmiller, Cole & Fipuc* 4, 19

-3

5) of the public school version of the Scale
(p. b1-42) presents the irl.ngs c1, t-s item validities for predicting school
classification statuc ~.~‘r-liing for zey ‘nid ehtnic statis. We compared item

rs [l v

scores for regular snd MME {edicab].- #entully retarded) jmpi.s since differenti-

ation of these subj- s wac -~cnzidered a mors definivive test « 7 item validity

3 ’

than comparing the scores »¢ remaiar and TS (trainable mentally retarded) sub-

o~

Jects or the scores 8 EMF nd | ME fuials., In penera: those analyses showed

» . 4 \\ <’L e ’

Q . ' L} . , o




that 80 to 90 percent of the Part One items were significantly related

.

(p < .01) to classification status from ages T through 12, and that 25 to

»

95 percent of the 1tems on Bart'Two weré’equélly as valid. In generai, the

A

number of valid items increased with age on Part Two, suggest1ng a greater

. .
.
N

extent of behaVior disorders as EMR children grow older.

The results of the item analyses assessing the validity of the Scale led
“ 4 ‘ g ’ - X

us to, conclude that' although Part One eddbtive behavior item measures for

.
.
Y

regular and EMR pupils became less different with increasing age, the reverse

.

appeared to be true for the behaviors assessed by the Part Two items. The

Part Two item analyses suggested that d1ff1cl;ties in meet1ng the social

expectanc1es of school might occur with similar frequency in regular and EMR

children vhen they were 7 ¥ 8 years of age, but that by age 11 d1fferenges

’” -«

. between the social behavior of regular and EMR pup1ls are marked and that

the EMR child's behavier becomes significantly more unacceptable.

Contribution of sex and ethnic status to item scores. The Manual (p.u3-L6)

v

also reports the outgomes of the preliminary analyses of the part1al correla—

N

tions of sex with item score controll1ng for claSS1f1cat1on and ethnic status

and the partial correlation of ethnic status with item scores controlling for
]

sex and classification. . '

Sex contributed significantly (p < .01) te\Part One item scores in 52

’

Y ot
out of 396 instances (6 age levels x 66 items). Of these 52 significant’effects

attributable to sex, 27 were for items in the Domestic Activity Domain, an

)

area of functioning which had been Judged by the school district review teams

as well as by teachers as difficult to rate because of inadequate opportunity

to observe these behaviors. Ethnic status was a significant ‘contributor only

§ -

"to 19 of 396 item analyses. . .

L]

]
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»

- ’ h ) 5 '0
’ The Part Two item’aﬁalyse; resulted in 47 out of 29k’ (LL itemd x 6 age
A
* groups) Bignlflcant effects attributable to sex and 38 analyses in whlch signi-

~4 -
fic&nt vari!lce vas attributable to ethnic group membershlp

gy,

R : : -

v ~

Contrlbutlons of Soc1o -economic Status and Pqpplatxon Den51§x,to Item

Scores. ' We continued the item studies with an analysis of the contribution of

Y
.

\ . J * v . . * l '
population density and sqocio-economic status to item scores. When population

density, percent of unemployment and average level of education were each
# . > . .

i

correia;éd'with the scores, controlling for the effects' of clags placement,
sex, and ethnic status there were, in a practical sense, no significant results.

The number of significant correlations did not warrant concern with the contri-

butions of these demographic variables after the effects of classification,.

'

.sex and ethnic status were considered.

We concluded from the ier studies that the Scale had potential validity
. ]
for differentiating EMR pupils from chi}dren assigned to regular classes and

that sex and ethnic status should be explored further as uﬁique contributors

fow

N . . . \
to ‘variance. in domain scores.
Subjects . . ‘ i ,

~

The elementary school population was defined on the basis of 6 school

and demograph;c varlables. These were: 1) class placement (regular, educable

.

mentally re§arded and tralnable mentally retarded) 2) age (chTdren enrolled
in 2nd through 6th grade), 3) sex, L) population density of residence, 5)

socio-economtic status (census tract data on both-pergentage of unemployment

. . .
and avérage education level, 6) and ethnic status (black, white, Asian and .

Spanish—speaking backgrouﬂd). The proportion of pupils with the above charac-

- .

teristics in each school district in the state were evaluated using statewide

P

school census information and schools representative of the state's popu;aﬁion
characteristics were identified. .
K »

D .

o/

S

.
-
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A population of 2,200 children vas selected with the objective of

+

'sampling approximate Yy equal numbers of. regular and EMR subJects,/?nd a smaller

.

reprexentative sample of TMR pupils We also sampled,equal numbers of males

and.females and an equivalent distribution of subjects in the major ethnic
4

N

‘ groups. The ob}ective of the sampling procedures was to prodﬁce representa-

tive groups of male and female chilhren of different ethnic backgrounds in
the selected age range in the three clasSification groups rather than to
/’// identify a representative school population in which children in the special

. 9' 5,
. education categories were selected in the propoftion of the total ‘school ° *.

s .
.

population which these classifications represent. Table 1 presents the oﬁerali%

distribution of the population on which this report is based with respect to .

y

-age, sex, classification, and ethnic status.

.

The data ,for the public school standardization were obtained in 1972, .

-5

several years after the Diana v. Celifornia State Board of Education consent

.

decree required school distrigt reports of the ethnic representation in spe-

cial programs and a'year after the State Législature required a reevaluation
. .

of'all‘pupils in programs\for the EMR. Tnese procedures supported our con-
f}dence~in the appropriateness’of the placements of ally of the EMR subjects.
To affirm additionally the status of the. EMR subjects, we analyzed the IQ
distributions of these pupils at the conclusion of the data collection.

> These distributions showed that onlj L, 3,'and 3 percent respectively of the
wnite, black, and Spanish background subjects had an IQ score higher than

- 2 standard deviations below the mean including the standard error of mea-

-

surement. i . . » . L.

Data Analysis ' .

>

" We determined the unique and joint contributions of classification, sex,

L
¥

- [y
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Sampling Distribution ‘of Public School Régular and EMR Subjects
,Age ' Ethnic Status Cldssification .
- , Total
‘Regular R, -
. _ Male Female Male Femaje
’ N .- ~£ .
, g White © a2 5 /Qj .17 60
12 - 13 Blatk 8 *.6 2 21 e 1
Spanish 10 3. 26 18 . 5T. .
.t e  Wnite w8 3, 134",
11 - 12 Black . 25 25+ a2
Spanish 35 2k, * 113
oo ' White L9 43 ' 160
710 =711 Black 2k 1 87
Spanish 31 - 26 . 104
White 36 30 28 21 115
©9-10 Black 20 30 .. 29 17 96
‘ ‘ + Spanish 32 , 26 21 17 96
N4 VM * ° .
, / White ‘32 25 29 21 107 4
8 ~ Black 29 308 18 22 99
. Spanish 29 2h ™\ 22 .8 83
— : ~ -
- : White 26 2L 17 6 NE!
7T-8 Black v 19 22 12 10 63
Spanish - 17 10 1L R 6 47
‘ '/ , . -
/ - . —
Total - Fud 482 398 46k 329 . 2673
. “.i\’,*’:z; — . 4 b ‘e
A Y -
q -
~ 4 .
- N b1 B . B
‘, . - ‘o o
‘ » ' L B . -
v ' - - ™ _ﬁ'
. - ~ “
¢
4
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and etnnie status to Womain scores using multipie regression solutions follow- 4~

s ~1ng the Esglc pf Cohen (1968) -and Darllngton l§g8)

,'b

)

[T

L]

These ?roeedures make
gnces regardlng the 81gn1f1cance of variance attrlbutaﬁle to a

e effects of other JLrlables of interest are accounted for.

'/,m;g e o e

by'subtracting the variance attributable to <lassification (squared correlation

L]

* of classification with domain score) from,the variance accounted for by class-

. . . 5 «

-

ification and sex\(sguared multiple*correlation of classification’and sex) and
then entering these values into a formula for computing the value of F. Using

y

F tables for approprlate degrees of freedom one can then determine whether the
% ,

increment- in variance attributable to sex is slgnlffgﬁht. if 1t is, ‘one in-

fers that sex makes a contribution to domdin score which is independent of

'
the subgectﬂs classification status. ¢

We analyzed (1) the unigue variance ‘attributable to classification status
(c) when the variance,attributablecgé sex and ethnic status were accounted

for (Sdlution C); (2) the unique-vaFiance attributable to sex (8) accounting

for the variance attributable to ethnic status (E} and classification (C)

(SclutionS); (3) the uhique variance attributable to ethnic status (E) ac-

-

counting for the variance attributable to classification (C) and Sex (S)

(Solution E) and; (L) the unique variance attributable to sex (S) and ethnic

status (E) when the effects of classification were controlled (Solution F).

»

Table 2 presents a sample summary of the procedures which were employed for

9 domains of Part One and 11 domains of Part Two for all age groups in the

‘ .

sample, : Voo 4

b

4
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L TABLE 2

Sample Display of,Multiplg Correlations, Proportion of Variances and Incremerits

- Pt

-

./ Associated with Ciaqsification Status,'Sex and Ethnic Status for Independent Functioning

4

o

Domain Scores for Subjects of Ages 10-3 to 11-2
. K

-, Increment Ai .
Solution R R“ over :
- ’ T, | Control ‘F ar D
C. Classification Stafus (c) N ! .378  -.1L3
1. Classification Status + Sex (S) .392 '.154 Cover s = .1k2 34.63 1,208 <.01
2. Classification Status + ‘Ethnic Status (E) .b13 .170 C over = ,138 ‘3&.55 . 1,207 . <.01
3. Classification Status (C) + Sex (S) + Ethnic Status (E) .427 '.182 ©C over S+E = .137 35.21 1,20p <.10°
. . . , N : .
S. Sex (S) . .108 .012 . .
1.= Sex (S) # Classification Status (C) ‘ .392° .15k + S over C = .011 2.66 1,208 NS -
2. Sex (8) + Ethnic Status (E) ~ 212 .0k5 S over E = .013 " 2.80 1,207 <.10
E. Ethnic Sfatus (E) rr . . 179 .032 .
1. Ethnic Status (E) + Classification Status (c) L1413 . .170 E over C- = .027 3.43 2,207 - <.05
2. Ethnic ‘Status (E) + Sex (S) - .22 .05 E over 8 = .033 3.61 . 2,207 <.05
F. Ethnic Status (E) + Sex (s) . ; 212 *.0L5 .
1. Ethnic Status (E) + Sex (8) + Classification Status (C) -.b27 1182 &+E over C = .039 3.36 3,208 .05
- ’ v ~
»
)
P— ‘ '
v 12 . ‘ .
+
- - ) N
, » 4 \Ve) ~
N 1C-




. . 4
" o . Results . K .

Tables 3 and h~summafize over 1,000 F tests which, were required to report -

the relationship of c%%ssification, sex and ethnic status to domain’scores.l -
> In these tables we have indicated ohly the F tests- which were significant at

the p < .0l .level because of our large sample sizes. and the desire td report w o
;only those results for which we could bé reasonably sure that the findings ’
v . o N ‘ ‘ ) - ; .

were attributable to real differencés rather than to chance or sampling errors.,

¢ Val1d1ty of the DomaLn Scores : /’ ' .

The ﬁlgnlflcant contributions of’class1f1cat1on to doma1n scores were

"-’

~ numerous and, in nearly all iQ§tances, independent of sex and ethnic status.

.

In Par* One of the Scale the only age level whére classification was not

3

_} . significantly related to doma‘F score was for the 127 and 13 age group.

- B!

‘ﬁiinqthe had no information'about the’length of time the EMR subjects had .

I -

- “been assigned to\these special educa;§on programs, wé cannot be sure whether

’j/ the non-significant results reflect the effects of the special programs
-~
. * or whether we shoyld question the validity of the Scale for subjects of]

older ages. The behaviors included in the Adaptive Behavior Scale aré those SR

.

. i} .
- * which ultimately can be achieved by nea*ly all children. Therefore,/the

non-significant results may reflect the fact that at+the age of 12/ EMR pupils

the reader should keep in mind that these domains assess the
- ‘ —y : - . .o
the-measured behaviors are incompatible With school attendange. The fact that
) ;
‘ ., o C e . /
all of the subjects 1in this investigation were regularly aftending school must '

/
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be considered in the interpretation of the findings. The 'results showed that
2 . .
cldssificationAmade a significant contribution to domzAn scores on at least b
¥ \' . »
of the 6.age levels on all domains except ‘for Hyperactive Tendencies and 0dd

. Mannerisms. Regular and EMR pupils over the age of 12 could not bte differentiated
on domains of an-Conforming Behavior, Withdrawn Behavior, 0Odd Mannerisms,

Hyperactivé Tendencies and Use of Medication. Domain scores of subjectg younger

,

. than 8 who were in EMR and regular classes were not associated with classifi;
cation status,on the domains of Anti-Social Behavior, Untrustworthy Behavior, ~
- !

+ » 1
Hyperactive Tendgficies, Psychological Disturbances and Use of Medication.
Differences between the mean scores for EMR and regular class subjects increase

slightly (indicating more serious problems for EMR pupils) with increasing

. . -
age. Althougn the differences were not significant for 5 out of 12 domzins

for older subjects, the differences between the means of the regular and ER

. .
2y

subjects support &he conclusion that as children get older the behavioral Trob-

’

~" lems of the E/R subjects are more marked in‘“contrast with their regular class
— N

peers. -

In general the findings presented in Tables 3 and L support the conclusion
that scores on the domains of the public school version are valid for differ-
entiating regular class pupils from those acsigned to EMR programs? :

Contrivutions of Sex to Domain Scores ' h '

K* ., Table 3 summarizes the results analyzing the contriﬁugion of sex to Part
One domain scores over that contribhted by.classification, and the contribu~'
tion 6} sex over that contributed by ethnic status. Sex made no significanf.
contribution§‘at any ages on the Physical Development, Econonic Activity and
Language;Development domai;s. On the domains of‘IndependeA; Functioning,‘

¢ Numbers and Time, Vocational Activity, Self,DirectioQ\and Socializaticon, sex

"contributed significantly at one age level;only either for ages 8-9 or‘9-10."_

~
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. those of boys.

When its contribution was compared to either classification or ethnit status,

’ »

there was'no effect attributable to sex on the other 5 age groups on these

»
.

- 3
domains. [There were notable sex difference: on ths Responsibiliﬁ% domgin only

for pupils from ages £ through 11. The differences on the Resronsibility s

v v

domain can readily te accounted for as differences in "sex role' derands made

. . e s : .
on boys and gjirls. The two items op-the Responsibility domain describe de-

pendability in caring for perscral belongings and conscientiousness in assum-
< ’ -

ing responsiblity - both btehavidérs which characterize role§ of girls more than

o ¥

* .
There was evidence that sex was of greater influence in determining scores

»

on the Part Two domains. 3Sex added significant variance to domain scores after

accounting for variance contributed by classification at three age levels for
£ ;

the Destructive Behavior and Non-Conforming Behavior Lomains. Reference to

1)

the mean scores for boys and girls for ?ﬁese domains shcw that boys always
had higher (more problem) scores than girls. Girls were less hyperactive
than boys regardliess of their classification at years 8-9 and 10-11. "The con-

tribution of sex to domain score contrclling for classification occurred at

“

only one or no age ievels for the remainder of the Part Two domains. The
= ) ’

v

presence of a greater number of significant relsationships of sex to domain

’

score (although there were only 1L out of T2 analyses which were sigrificant)

seemed to justify the preparation of additional sets of norms for males and

females for Part Two of *he public school version. . One cannot generalize from
these findings, however, to state that there is & genperal-‘sex bias on the, Scale.
The domains on which there were differences attributable to sex reflect beha-

-

viors which boys and girls acqhire differentially 86 a result of different

-stendards for socialization; therefore, the results reflect the behavioral ‘ex-

pectancies of femilies and the communiiy. The pPovision of norms for the:
, - - .
total group and norms for males and females at each age leviel should providg

» '

h 20 .
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the needed protection against misinterpreting the results of the.§cale in

e

.

—

L4 .
the public school setting.

-
.

’

Contributions of Ethnic Status to Domain Scores ¢

- '

£

The increment of variance attributablé to ethnic status in Part One
domain scores was significant in only one of 5ki analyses. The inference .

follows that ethnic status does not contribute to domain scores when-the .

eff§c£s of classificatfon are accounted for on Part One of the Scale.

.

Table h_displa&s‘bhe results of the analyses of the contribution of

- '3

. o ‘ .
ethnic status to the Part Two domain scores. The variance associated with
ethnic status was a’significant contributor at four age levels for the Anti-

, social Behavior ,domain, three age levels for R%pellious Behavior, and two age

’
.

levels for Untruétworthy Behavior. The effeats of ethpic status over classi-
fication were not significant for any of the other Part Tds domains with the

exceptfon of & significant finding at one age level each on Eccentric Habits

.
-and %éggractive Tendencies.

Different cultural demands can be réflected in mgledaprive interper-

sonal behavior, which in turn influences, ratings assigned.to the items of the

&

*

" 'lious behavior manifest in response to authorityg diligence in following in-

The items on these domains

\

verbal interactiaon considera-

stwor

) [
“include respect for other's property, style of

_Antisocial and Untru thy Behavior domains.

. -~

14

tion for others, teasing, goséiping and bossing others around.

-

They are be-

haviors which are expected to be more common_for boys und also miy be regarded

~ -

with differential‘}oleraﬂce by different cultural groups. Similarly, rebel-

)
4 5

stchtions, and punctuality, is associated not only with the pupil's classi=- -
)

fication status, but also with the ethnic grggp

-

to which he belongs.

‘f,

‘Ever though the contribution of ethnic SthFES to Part Two -domain scores

~ ~

L]

‘
N

}
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_ ferent cultural groups and for-boys and girls.

t 18
<3

was signifieaﬁt for only three of 12 domains, (or ih 9 of 18 analyses for 3
o . N

démains) we considered the resultéwimportant enough to prepare additional nornms

’ ®
by ethnic status for the public school version. These morms along with the \

norms forwthe total sample and those by sex provide the uzer with reference

groups sufficient for adequate and fair interpretaticn of the results.

.
-~

Disclission <
\

*  On the basis of the findings reported here and in the Manual for the
e e —_—

s

‘public school version of the Adaptive Behavior Scale, we concluded that the

Y .
Scale was valid for differentiating among pupils assi%ned to regular and ‘o

EMR classes fré\ ages T thrqugh 12. Even though we have provided data to

show that the Scale is valid, we do not mean to imply that all children with

scores in a critigal r%hge necessarily should be classified as retarded. The

vl - A - 3 3 1
obpafhed scores must be compared wifh other information, rcontrasted with re-
- :

ports from parents and other teachers, and integrated und evaluated as part of
a comprehensive case study of the child.
Our findings demonstrated that the Part One domains reflect behaviors which

are acquired by both boys and girls similar{g across the tnree major California
ethnic groups wnich were represented in this %tudy. These behaviors reflects

'

S ’ v.#
personal ipdependencé and werc designed to be ;éasures of adaptive behavior,

o

the definition of which is: "i) the degree to which the individual is able to

fundtion and maintain himself independently, and 2) the degree to which he

meets satisfactorily the culturally imposed demands of personal and social

responsibility." (Heber, 1961 p. 61, Grossman, 1973). The Part-One domains,

o«

L »

whicp‘wére developed from.a careful analysis of behaviors refleéting this

. J - . .
definition, validly predicted independent ratings of adaptive behavior.  The
resuits presented here lead us to infer that there are common standatds for

the development of adaptive behavior and resﬁonsibility for children of dif-

r
ot
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The items and doma.ns for Part Two of the Scale came from a collgction of
critieal incidents 8epicting} probtems manifest in children who could not .suc-

.
.

ceed in the school, resfagntial or community programs. High scores on these

domains reflect emotional reactiorns to the environment which are a function
.

of both environmental and individual: characteristics. Where significant re-

'’
.

sults attributable to either sex or ethnjc status occurreé, they can be ex-,
plained as differences in emotional reactions of children to their environ-

ments which are, in part, a result of the degree of tolerance for behavioral

deviations in the environmental system. For example, boys evidence more de-

-

structive behavier than girls. We can postulate that boys are basically more
* ¥
destructive than girls or that the cultural expectancies for boys differ in

tole{ifiqg, to a greater extent, acting-out destructive behavior. The same
kind of argument can be offefsp.to explain effects of éthnic st%}us on domzin
sifre; different ethnic groups have‘dijferen: standards fqp some types of
éﬁotiongl Sehavior which are, ip turn, reflected in thé degree to‘which parti-

« & b

cular types of interpersonal, affective, c¢r behavioral responses to autnority, ,
. 3

-

peers and family are tolerated or supported. . l«

-

= Other investigators have also. report&d ethric status difference$ in af-

t

fective or emotional behavior as observed in school. " Miller (1972), Swift

and Spivak (1968), and Datta, Schaefer and Davis (1968) analyzed the contribu-

-~ .

tion of ethnic status to the measures of social and efotional adjustiment. While

) - -~
black children in these studies Were often rated as being less‘able to meet

- ,
H

classroom demands, these differences in ratings did not persist w‘ne.ddi-

tional variables were introducédgin the analysis. For .example, a recent study
# / * .

“by Lambert and Nicoll (in press) analyzed ihe unique and joint contribution of"

socioeconomic status and ethnic status to first and second grade reading

e
v

/,/ achievement. Thef found that when socio-ecohomic status was controlled, ethnic
- .

status did not significantly contribute to reading achievement scores.™

.
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As one considers ;he'regults.of:the findings reported here it is impor—
///rtant to recall that the Adapt1ve Behav1or Scale vas developed from systematic

review of hundreds of behav1oxal statements reflect1ns aspects of 1ndepen-
dent functidning; personal and social responsibility, and personality fac;
tors associated with lodependent appraisal of adaptive behavior level. 'In
the item deleopment phase (Nihira, et:al.; 1974) no attempt was made to

v

eliminate items on which males and females, or individuals of dirferent

ethnic groups performed differently. The fagt that the results reported

- .

-

here fail to show consi&tent ethnic status or .sex contributions to domain

score makes it pose}h%e to infer tﬁat'differences in adaptive behavior es-

,sessme;ts on this scale for pupils assigqed to regular and EMR classes re-

flect real differenoeg'fn_Fdaptive be%avior functioning that are relatively
* . N

independent of.sex e;d ethnic status.

. b

A logicél next question is whether scores on the Adaptive Behavior Scale
are simply proxies foi?intelligence. A post hoc examination of the zorrela-
. &
tion between IQ scores and domain scores for regular and EMR subjects as-a

.single group showed that on Part One domains over the age range.of subjects
the magnitude of the relationship ranges from about .10 (Vocationdl Activity,

Self-direct1on end Responsibility) to about .60 (Number and Time, Economic
e o Y -

e

Activity, Language Development). The correlation between 1Q and Part Two

.

domein scores ranged from -.01 (Destructive, Non-conforming) to -.20 (With-

drawal, Stereotyped Behavior). The magnitude of the correlations ipformé us’

v

that this beasure of. adartive behavior and measured intelligence share

2

*

variance attributable to a common factor which can be inferred to be level

h v

of general development. 3

-

~
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. 'ConclusiBh

Hayving demonstrated that the scale was valid fof.differentiating adap-
.o . :
-~ : .
tive behavior levels, (as inferred from classification status), we.were in-

t

terested in determining whether one must conceptualize d;ﬁ}iLent standards for

8 . ’ ‘
8 . X - L

adaptive behavior for boys apd girls and for children from dikferent ethnic

groups. &he results frogla lafge sample of regular and E4R pupils\in Calif-
N < .

ornia schools varying with respect to rggion, socio-economic status,)popula-
tion density and district size suggests that there are commen expectancies for

indepehdencé and personal and social responsibility. The adaptive behavior

functioning of boys and girls apd of children of different ethnic groups as

)

reflected in scores for age gﬁﬁﬁps on the Part Cne domains is similar. The
eéceptién to this generalization was a significait contribution of sex to

%

scores on the ‘Responsibility domain, a score based on only 2 out of 56 items .

*® .
on the Public School Version. We inferred that this result reflected differ-~

ent social demands on girls than on boys, rather than different capabilities -

- = .
]

to develop a particular-skill. ; '

When we analyzed the differences in Part Two domain scores att{ibutable\

«

to sex and ethnic s%atus and found that sex or ethnic stetus was a signifi-~

’
cant contributor to sspe but not all domain scores, we inferred that differ-
. 4

ences in environmental tolerance for affective or emotional responses to the
school or community environment was a more-reasonable explanation than the in-

ference that girls and boys or children from different cultural backgrounds

were inherently diffetent with respect to these emotional responses or.be-

havior deviations. . ‘ ’
We conclude that the acquisition of adaptive behaviors Treflected in

teacher ratings on the Adaptive Behavior Scale progresses similarly for boys

and girls and for children from differeﬂt culturals groups. The domain scores

- " B ‘

u
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derived from tehcher;gdministration of the public school.version of the

s

-
.

1t

v 4

.

Adaptive. Behavior Scale are valid™fof differentiating regular from EMR

pupils.

~

7

4

Where differences in domair! scores might be considered te be re-

~

.
lated to sex or ethnic status, the Manual provides norms for these reference

groups .to make appropriate interpretation of "the results of Part T™vo of the

Scale J
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