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A. Overview . . . C
-~ This is the £inal report of "The Evaliacion of Exist-
Federal Interagency Day Care Raquirements » Day Care for

the School-Age Child” to tha DEEW policy cammi:tee s:udying the
| appropriatedess df the. 1968 Federal In:e:agency Day Care

Requirements (FIDCR). . . .

This paper is concarred with the exiscing federal S
regulations and propcses wodifications.as they relate :o a:ter-

school programs ‘for the schcol-age child, five to fourteen years ‘

of age, in groun or- fami.y day| care settings. The purpose of
this paper is to address copics including: ‘51 B |
==The Apprag;iateness oﬁ cha Current Federal *k;\,
/

Interagency Day Care Requiremants for Prog*zms
%or Schcol-Age Children.‘

--The Pcpula:ion of School-ige Children -
Their Neeads and the Potential P~colems kaich

They Face. K

--Recommendad V*difiaacioa of "the rederal )
Intaragency Day Care.Requirements for Prog‘ams -
for School-Age Childzea.

--Recommended Types of Techmical Assistance Which
the Federal Governmment Could Provide to State

and Local Agencies.
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The report represents thc efforts of a diverse group
‘. of individuals from the di.sciplines of health, education, and
' social services and rcflec:s the cont:ibuticns of members.of'
) ccmmuni:y organizations and consumer grouns. THe roles and
contributions of" thé resource people have varied. Most were _
. involved on ;.n individual basis and shared their insights ’
rcgarding che current Feﬁcral Interagency Day Care Requirements
and thcir suggesticns for modifications 'Several organization§ -~
and individuals were ccmm%fsicned to write research or position
papers which related to some of the needs and interests of
school-age children, and spcctfic components and various aspects
of after-school'programs for school-age children. These papers
) were mcdificd and edlted after they were reviewed by a panel of
project consultants. - Thc contributions apd the papers which -
' weré written include: L L ‘ ':a . .
' A." "Obesity and School-Age Children"’ ‘ o
. Rath Palombo, R,D., H.5. R

L o ) . Assistant Director for Patient Services

Frances Stern Nutzrition Cl
) . New Eﬁglaﬁd Medigal Centex o ‘,p

Bcséou, Massachusetts /. - - ° . .

.




- "The Parent Involvement Comnonent of ‘the
‘Federal Interagency Day Care Requiremen:s
Guidelines and- Mhdifications" | - E
Mickey Selﬁzer - Coordinator . .

RRddime dects
Buman Relationg ~¢Youth Re:ources Commission
Brookline Massachusetts '

, "Legal Consideracions for Day Care Admin.strator§
| Liability. Insurance and Informed Consent Forms"
. William Aikman Esq - Director

* Massachusetts Center for Public Integest Law

Bos:on, Massachusetts o ) .

— ) -

. \v /'\\ ’ R
See‘Appendix A for a comple:e list of project consul- '

:tants and resource people In an efforc.:o aggment our owh -
. knowledge base, leadidg experti were consul:ed in disciplines
such as nutritism, ‘medicina, parencal involvemen: and Law- >
'Additionally Attempts were made to _involve’ members of many
professional organizations such as National Association of
Education of Young Children Messachusects Children S Lobby,
.Day Care and Child Development.Council of America and other
.groups as ldentified in Appendix B. In.qrder to do chis
repteséntatives of: national educacional, social: services,
health, and recreational orvanizations were Sent a form letter
which ﬁxusedonJche issues being addressed in this paper.,. |
Information was«solicited regarding C ‘
'--che school-age child s need for day care;

X
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. .
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—-the'potential problems for school-ageachildren-

\ --the standards to be met by programs fo: school-age
. childzen; . ) .
--the services which shculd be provided by after-
school programs; and . N %

e;the Dames and addresses of sqme-after-school pro; _

"% grams currently in existenca. o S
See Appendix B for a list of'the organizalions- which were con- ,
tacted and Appendix C for a copy of the . form letter which was
. sent to each organization. AL ' ‘
. Directors,.teachers, or pavent board members of after-
.school programs were asked to cpmplete a questionnaire pertain-
'ing to program operatiods and the Tange of services provided

. This questionnaire«was also used as a basis for discussion with
:'-.cther educators,.community representatives, and consumers i}n
collecting ‘data regarding after-school programs several
observations of specific after-school nrograms were done “and

other visits wera scheduled to discuss specific issues with

. staff parents and others See Anpendix D for a copy of the

cover letter and Appendix E for a copy of the questiomnaire

" which 'was sent to after-school program representatives ‘and tised
as a basis of discussion on site )

‘ A lite ature’review was conducted on: school-age
children, co?ering such areas as a general description of the
population /developmental needs, and some of the major *isks.

which scbool-age children exoerience Also the lizerature ca
T




" documents and journal articles published £rom 1966 to 1976

age children

L]

~after-senool programs- -and school-age children research panerﬁ
project deseripcions, and, afrer-school programming and curricu-

<lnm guides wers assessed The information gachered from this .

review is in:egra:ed throughout the paper. 0 cL
After a search of the Dissertation Abstracts for® the . .

years 1968 to 1976 inclusive,.the|advisab£lity of paying for an

* ERIC EOmpucer search'beeame’evidenr ‘The assistance df Ms. Aan- > R

+

Johnson Reference Librarian Gutman Library, Harvard Unirer-
sity, Cambridge, Mass., was enlisted. A seareh of educacional
inclusive was performed See’ Appendix F for & list of the ’
descripcors used and a cop; of the. comnucer princout These

references were reviewed and information obtained is integrated-

-

:hroughout che ‘Teport. - oo ’/ _ .

© . After. visiting and obs g aq~eeveral afrez-school
programs, approximacely ten pro::Z;;{/the decksion was md!e not
to include observational records of each of these visits as a
-,eparaoe seecion of the project. Instead of presencing obser-' ‘ -
vational daca as part of a’sec:ion originally entitled "The -
Existing Programs - Raalici%s;" the”informagion oocaided/

through on-site visits has been integrated in tﬁeureport. : 4
. o - .. L. .

4

B. Limitations of the Study v e
Due to the time frame, cosc limits, and general dif £Fis
cul:y in securing decailed mater ials on after-school programsg .

ic has been difficult to explore all issues relating to school-
o
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¢ - .. The prOeess of involving a group or consultants in’
writing in svidual papers has its strengths and weaknesses.
The input hd expertise that the comsultants were able to give

to the projeet were invaluable and allowed for the dgvelopment

of a oomprehensive paper. The paper thus inoorporates input

\

[

: the report in outting and editing the papers every effort had

from individuals who represent a numbe? -of disoiplines- On the
other hand, some‘hontributions were not easily integrated inteo -

‘to be made not to distgrt the information. ' , -

AN .*‘; " Some téoies and areas are discussed in greatet detail
| than others For example, the information reported-in Chapter
II -- The Appropriateness of-the Current Federal Interagenoy

Day Care Requirements for Programs for Schoql-Age Children --'

"t

‘ represents an effoct.to synthesize attitudinal injormation

from the letters, personal visits, and various discussions con~ ,

- ducted. From all.of these informal contacts\the authors con-

" eluded that~§hile program operators<have problems wirh some of

' the specific FIDCR regulztions, they all agree-that sdme fed-',
ﬁeral, state. and loeal *equirements for school -age day care pro-

4;\ grams are bo;h necessary and desirable. In evaluating the

: -information’ presented in Chapter IT the authors .comcluded that
.some standards are necessa;y'and‘desirable However, the infor-
mation reported in Chapter II identifies varigus problem areas
associated.with the FIDCR Which affect the meaningful applica-

.tion of standards for . day ca*e programs at the present time

— s -

io. .
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We wish to. thank all of the various people wbo read :
an earlier draft of this paper or who provided us wi:h speci-
‘fie- informecion. Special recogni:ian and appreciation are
e:tended to Micky Seltzer who ‘Tead ‘the final-copyﬁand helped
* to further‘ l:ltrify the- issués/discussed Dr. J’ane Gol‘d '
dssisted us in the refinement of ;he paper and we' are most. ‘Ti"
. grateful to ‘her for this. With :he editorial work of ﬁiane
Badén the document became more easily readable

c. Definition of Terms {
Center-Based'After-School Care - A place other chan an
occunied residence which receives children ages five to ‘ourteen‘
Loz care before and after schocl Children~cpuld receive.carg
‘ frcm two to eight hours 2 day. L ’ A .
' Family-Based After-School Care - A home in which the:
S person regnlarly pre?ides care’ oe‘ore and after school for
childien five to fdurteen yeats of age There are children %&om
more. than one family These’ children are in addition :o the

éaregivers s oW children Childien could receive care from’ cwo

. eight hours a dey . - .

£

V4 [ 4 ©
. . .
N -y .
. . — . < . A
. .- »
. .. (N . R R »
M - . ‘ . 0
. . .
. N . . e,

1Adapted from definitions included in Departmenc of Health

~ Education- and Welfare, Federal Da¥ Care Reauiremen:s
© June 19 1972, Drait p.. 3. - ) :
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TEE APPRDPRIAIEN'SS OF IﬁE CURRENT “EDERAL INTERAGENCY
DAY CARE R_QUIREMENIS FOR SCHOOL~AGE CHIIDREN ‘

®, 2

Examdnatian of’the cnrrent 'Federal Interafeney Day
- Care Requirements and commnnieation via letters and personal
discussions with oommunity representatives, sooial workers,
program administrators educators, oonsumers, and members of
-the. medioal and health professions yielded reactions whioh
csuld be categorized into the broad areas disoussed below
Generally it was agreed that th; FIDCR represented an
honest ‘dnd most helpfuI at t to provide standards fox chil-
dren in day care programs and aften-senool programs . In some
states- the FIDCR were pJoeived as a model to assist states '
o ' elop their state lioensing codes. In,other states the FIDCR
t treated as m.inimnn li%'e'{:xsing regulations the mini,mum .. 4
' o requirements at whioh the day care program could" operate It
; is evident that people sup and/or,belieVe that the. FIDCi:
-are the minimum standards f operating a program and other .
' groups believe ‘that the FIDCR ensure maximum quality standards
for children and their families There was a strong sense\of
agrqement ‘thag - in writing the FIDCR a diversity of groups had\ :
to. be respeoﬁed and every effort was ‘made to servica’ ohildren .
and ‘their fimilies ‘and 65 ensure quality Standards fop, them b
-The infbrmation gfesenéed in this sec;ion is an attembt
to report andfanalyze the data-oelleoted This seotioh wzll
highlighp the major themes wn!'hlwere fdentified by the aLtho.su

*in disoussiohs and personal correqnondenoes|eondueted for‘this '

Y

K5l [

. paper. The .nformation is‘atti udinalJand the'erpressed
Qo ) :
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opinions of a small segment of the day care population. It.is‘

unrepresentative of ‘the total group “of day-care population, the ’

., opinions represented here are fron individuals wno work and -
/ ar:\involved in after-sehool programs such as  pazents, Tdcrea-
tion staffk teaehe:s, Principals of schools; directors “of
cﬁild ‘care centers. directors of after-school programs and
others. Reaetions to the FIDCR inolude .
A. The current rTequirements are diffieult standards
'/) - for after-school programs receivzng federal funds.
% B, The curzent requirements reflect a lack of defini-

. tion of purpose and are,unenforceable gtwen their .

overall prganizationalffbrﬁat and designm.

(@

C.  The. gurreat requirements present some probleus and.

. cam be unenforceable due to»their vague word.ng
N and the laek of definition of tfjms

/
. D. e current requirements are* di ficule to enforce

-

in that they presume that the administering a i

v oo which is the;primary funding source WTll also
gyide supervision to the operating agency. The
P reqﬂirements do not identify clearly the ultimate
) ,“? souree af - authority and responsibility for fiscal\_
N ' o matters, daily operations .and do not address

issues relating to accountability

Y

E. The - current requirements do not address adequately

family day care service for school -age. children




‘after-school s
.. in terms of: th

A. 'The Current FIDCR Standards are Diffieult to_ Intev'oret

‘ —)When questioned -about the appropr{ateness of the l?ed- Noov

eral Interageney Day Care Reqnirements approximately thirty-
five individuals indicated their belief that the current stan-
dards for .after-school programs are difficylc to understand and
interpret ‘for the sohool,age child. Since the present stan-'
dards are difficult to interpret these standards ea:n.hinder tne'
operatlons of existing progrems and prevent.the expansion of

‘ ces. The 'standards are viewed as unrealistic .

cost of services, the consultants and commmity

: resou:r’ees vhieh are av\ailable the role'of and ‘extent to.which .

<
parents (;hould be involved i"n making program decisions, a.nd the

scope of the services to be prmrided for sehool-age ehildren.

' Many individuals stated that it is :meossibie to meet -

.the FIDCR:given the reimbursement rates which have bedn estab-

lished by the.rate ’setting com‘mission in nfeny areas. TFor, exam;

~'ple, ctitics of the current staff eh:l,ld ratios, suoh as direc-

' tors of proprietary day eare programs, 'claim that costs of ser-

. viees are prohibitively Iugh when programs. comply with the

. are not available to ﬁsist :Ln “the’ eenters

FIDCK Aoeording to many day oare operators especially those

in rural areas, staffz.ng costs are e:ecessive sinee volunteers

The cost, of providing efter-school ser'vioes *varies- w

‘V‘ A

from program to program and is largely a funo‘ion of the starf-.

-child ratios maz.ntained~ comprehensive services provided

A N s

(health nutrition ‘and’ sdeil serviees), transportation ser- '
o

’ vices for.after-school programs has bee?x reported to vary from .¥ -

. ° Lt

A

P -
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- $.80 to $2 00 per child per hour. This information was gathr
ered -from perscnal conversations and written responses to the
questionnaire wnieh is included as Appendix E. o
" A sizeable pércentage of after-school programs

reported that pazents are charged according to a slidikg fee

scale. - Most programs reported that Title XX reimbursements do

not snffieiently meet the progrmm costs per child. In addition
to Iitle XX funds, some of the funding sources available for
;:«after-school Programs include. the state as a funding source (as
| in California), ‘parent faes, private, chnreh and commmity ,
donations, fnnd-raising projeets membership fees, and in-kind
“contributions.t Both administra;ors and teachers of programs

. for sehool-age children stressed the need for in-service

“training sinee there are no Progranms speeifieally preparing 2

people to teaeh i after-school programs. Also, most adminis~
trators of programs for - sehool-age ehildren are eommitted to .

hiring individuals with diverse baekgrounds, experiences and
skills Individnals involved with both profit and .non+profit
programs claimed, however, that programs do not have the
resourees oé funds available for in-service training programs
It was reeommended that in-serviee training be.provided for by

| the administering ageney.. Further, the eurrent FIDCR staff 3

. training component was declared umrealistic since opportunities
for "career progression" within mosSt cgaters are said to be lim-

- ited - A ’ '.. ‘ R "//

<L 114, pp. 4-5.
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.tions

" ' parents cannot be expected to’ participate.

vidual partie-pat on as a requirement is- desxrable

Many individuals, ‘especially those living in rural

areas and those affiliated with prcpeietary programs, reportee
"that their eemmnnities lack consultants and community resources-

necessary to eemply with the- rezulations This ctiticism was
focused especially at the health and nutrition requirements.

‘ It was. frequently stated that\qualified physieiana are tmavail- -

able to superviseé the health and nutrition components of pro-
grams for school-age children Individuals affiliated with

" such programs also stated that there is no need to provide

health and dental eare for most school-age children. In mOSt
cases this group belidved many of the families will assume the

7responaibilities for seeing that their child’ s ‘health and dental

needs are met, Additionally in many sehéols children s health
needa are often screened by the health program at the school in
which they ‘are ,earolled. ' \ S ® ‘

' There has been much discussifn of, the extent to which .
parents should be involved in making decisions regardingfafter-
school programs Many people, ineluding those administering '
private non-urefit programs, believed that.the parent invelve-'

ment requirements of the existing FIDCR are unrealistie as par-

. ents ‘requently do not have this dfsire, time and the expertisew
Tnecessary’ to make decisions regaréing program poli ey and opera-

Decisions tannot‘always be made by cogaittees and all
: ‘ Many'individuals
currently affiliated withi‘isgraes.with different involvement
components stated that pdrent representat.on rather than indi-
Many/gr

. - l
" 16 -

-
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"/ ’these people s:ressed the need to maintain\communication with

rather :hzn the necessi:y of invelving parihts in ongoing pro-

gram operaticns and policy decisions. Howcver, is important
Iro.g"ran;, areas

affecoing the'child's/sécial and emctional‘deyelopmen;, espec-

to tmderstahd the need for parent invalvement in

1a1ly regarding issues such as drug abuse?andisexualiby. The .

.zights and role of the family must be considered; strengthening {

the relationshio of. the family "and the canrer will benefic :he

-

child and the ProgTam. e ; e

. The social services and egucational services compon-
ents of the*FIDCR were. also described as unrgalistic and inap-
propzriate by pany social gservice representatives and state '
licensihg staff mempers. Many indi{ 1s agreed that part of .
their‘respcnsibilicy as. adniniscra:?i:?ateache*s, and providers
" is to act as advocates for children and their-families., Wichin
this advocacy framewor&, it was seen as appropriate that admin
[Lstrators, teachers3 and providers communicace.effectivelz
with parents regarding cheir children. In order‘to.further '
support families, mechanisms should be designed for cooperating
with other organizacions and referring families to agencies

which offer supportive services. . v

t .
The term "socizl service,” however, implies that ‘coun-

seling and, in some cases,,crisis intervention serVices muscsbe

" provided to families. The current FIDCR state :ha: non-pro:es-

‘sionals (should)‘“"be used in produc: ve roles to provide soc1a’

. . .
+
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services" and that these individuals should b "undez, the
supervision of a staff*member ttained or experienced in the
field," (FIDCR 1968 _Section IV, p. 10} -#s 1 and 2). ,Many
people stated that it is wmrealistic to expedt untrained indd-

viduals to deliver ‘social 'services and that this requirement

" *' reflects a lack of commitment to the welfaré of the child's

. family: Also, the ultimate responsihility fot providing social )

B services is not delegated to elther the administering or oper-
ating agency. Hany of ‘those consulted’believed that, given the
~’relationship between the administering and operating agencies, |

" the responsibility for providing social services should be more
clearly delegated. '

In responding to the educational services component of

the FIDCR, most individuals c:iticized the term "eduoational
. services” father than the content of . the guidelines. ' Some
groups, including .teachers and directors, exprEssed ‘their be-

lief that the term "educational" is inappropriate since'ic

4"5 ‘implies that day care should have an "academic" f£decus. They

: felt that school and arter-school experience should be comple-
mentary, the focus of after-school programs should not be
purely academic. In.light of this some people have advised that

A titles such as “developmental services" or "services which
ensure optimal growth and development" ‘be substituted for the-
term "educational services ..Some individuals have suggested
that all of those regulations currently listed under educational

social, health, and nutrition services should be classiiied

together. - CoLN

#

\?

-

f
N




-

. A major criticism was that the requirdgents| are unen-
foroeahle given their poorly organized format. Gen

was believed\to resnlt from a lack of definition 2 purpose and

the Failure o categorize requirements 50 ¢
retrievahle. ‘ . . ' <

In their current ﬁprm. the FIDCR reflect an uncertain-
tz(as to what material should be included It is unclear wheth-
ex the FIDCR are written to: provide parents with inrormation/
“regarding types of programs in which, to place their children"

" (i.e., family day-care homes group day care homes, or day care

' centers); assist program operators in developing or restructur-

ing their programs cutline winimal regulation to be. achieved
and services to be provided by .day care programs; or outline
optimal stardards to he achieved and services to be provided By
day care programs. . 3 ',_ ﬁte .

éﬁother'problem with tne current FIDCR is the way

present requirEments are grouped. Requirements for pTogrim

-"operators need to be separated from those oertaining to admin-

. istrative agencies. Requirements ﬁor staff health and educa-\

tion need to be separated from those relating to .theY serv*ces-

£o "be provided to, the children When at.all’ possible zinforma-

'tion regarding evidence-of compliance shotld be included

directly after corresponding requirements have been outlined

and- inrormation directed at°the operating or adm-nistering

-~

agencies should be labelled according ‘to function-s"standards”"

v .
v , R M -
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br‘"tecnmmkndations "
Oniy when
gorieé\ire well de
'tvidence of compl%ance is inclnded will these requirements be
.>measurable, enforoeable, and effective guidelines for programs. .
to follow. ’ S S R
C. . Vague Wbrding angd: 1ack of Definition of Terms
Ancther major criticism’ﬁoiced by many program direc-

i d

' tors was that gge.current FIDCR are unenforceable due to their )

-~

e FIDQR are clearly focused, when cate-

ed, and cdncrate information regarding

_ vague wording and a lack of definition of teims, Words such
as appropriate, "normally," and 'adequate," although generar

gh to take regional differences into account, are too vagne
te b eniorceable and measurable ' Definitions for "appropriatz"
or adequate" should be included

) The current standards also lack a working definition
of school-age children " This is a critical issue to program
operators. They b§lieve the: definition should include children
| from five pears of age to foyrteen years of age.. .." - _ /;) .
The informatiord :om staff ratios is not clearly pre-‘- '

sented The ‘members of the center staff to be included in cal-
culating the ratio (e.g., administrators. teachers volunteers,
janitors, and coocks) and the extent to which ratios mnst ‘be

maintained thronghout the day aXe not ¢learly identified

D. . The,Lack of Defined. Résvonsibilites for “anagement
~
\-Procedures. - L : , C0 R

- /' The FIDCR do mot define who is responsible for the - -

management of the programs The FIDCR presume that the




adminiatering agency will ilso provide supervisiou to the
opcrating ageney in order to’ ensure‘compliances with the: FIDCR
Citing this as a "Eeadstart Madel,* manf’individuais elaimed
that except wten they reeeive reiﬁbursement for serviees.
there ia little eontact between the adninistering and

operating agencies Thus the administering agenqies may
not realistically be in a pqs&tion to .ensure accountability
"+ &ad the -operating agenéy s complianoe wisp regulations.. Given
the assumption that. the administering -and gpérating aggggy
model is a reality, it is unelear which agency is ultimately )
. responsible for daily program,operations Many individuals ‘
stressed that this responsibility musg be clearly delegated in

4
.

- order to ensure accountaéility .and ;%mplianee _ ‘
E. Do Not Address Au/e@acely_aamilz Care Services
" for Sehool-Age Cﬁildreddf//g -
Standards for family*day care sexrvices for sehoql-

' age.children are not outlined‘in the ' FIpCR. ' Teachers,

¢

directors, wparentg, and representatives of the legal profession

were cqncerned that specific information,such as gﬁidelines and
procedures to follow perta%ning to Eheg%sed for liability
insuranee be’ available to family day caze providers and to -
coordinators of family day*care‘g?stems Some beliJve that the
states could be resuonsible for establishino goal stapdards

They also stated that the FIDCR mustqaddress the differenccsqe )
between eenter-based a‘ter-school proéiams and after-sehooi

servioes provided in lamily day care

EA ~

QFomes.ﬁnd'systEms.
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Generally. approximately thi.ty representatives of
both profit and non-profit prbgrams for schoolx-agae ohildren
e:pressed theix frustration and’ dissat!,sfaotion with the

|

sa.id to oonsiderably inereasepthe eost of provid:mg services, ’

enrrent FIDCR. Complidnoe with the cnrrent sta.ndards ‘was

R . and the discrepancy between. the ¢ost’ of servioes and the -

. fede:al reimbursement reeei.ved was of oon‘oern to most o '

“state and federaklevals I.aok of suffidient funds severely
i limits the: -ability. of ‘programs for sohool-age children to

.

administrators. The appropriateness -of the rates which have

been established in . each. state (and which soqetimes var\y/
within states) is an {ssue which must- be add;essed at the

™

eomply with licensing or funding- standards and’ regulations.
A number of’ program adminis eors expressedkhe:.r

hesitancy té apply for federalu £un s due stb the -affort

involved in actually providing theo oomprehensive >servioes

. which must.be provided and .the proportionately low reimburse-

ment rate. Gathering approoriate mfomation,»completing
forms a;nd other such respdhsibilities were alss’ viewed as 2.
time consuming responsi‘oility -




" I77. .SCHOOL-AGE CHTLDREN o )
| A.‘ General Dcscrigtion of Ponulation of School-Age Chil-
. dren S . . s
1t is proposcd that for mé\of clarity the an

ol

will have to.develop 2 definition oﬁ the term "school-age’ chil-

'ken." In ‘the draft copy of the Federal Day Care Requirements ,’._

" June 18, l972 the term "school-age child" is ;dentified as “a -

' child aged seven through fourtsen years, - 0T 2 ycunger chil{ who .

%as entered first grade. ol However, it is difficult to discnss

the population of school-age children without considering the ]

" five- 4nd six- year-old chilgd who attends k.ndergarten for.

several hours a day and attends an after-sehool program for. ¥

another portion of the day, up to four, ‘five oz 'six houzs‘a’ 4y .

In discussions with, child development specialists, deVelopmentel .
. psychologists and after-school staff a consensus definition

of the term school-age children" could not Be reaéhed ’rhere
] was extensive discnssion regarding children 3ges five and siz

‘years who are in kindergarten. Some people strongly believed

‘that the term "school- age children" should réfer to, children
“ages £ive to fourteen whol are enrolled ‘in a school program for _
at least 2!5 honrs per day. Some individuals stated that vthe
. term should not include children five andgsix years ofea#

since thei;; develqpmental needs ara different £rom tﬁose, of o
children seven years and older l't seems that we have pronosed '

a problem without coming forth w:.th a soluti;é ...
R . /./\ N .

4
L Department of Health. Edweation’ and Welfare, :ederal Day Care
Reguirements June 19, 1872, Draft P. 4, - . )

]




) ;ﬁmarily sarve children ages five to fourteen years of age

A extended day prqgram for the other portion of the day

- - . ) .
N * \ v - . -~ .
VY, e . . N . .
.
- . - ® ':" .
. . .

~ [

Programs in Brookline, Massachusetts, and fHe
Childr!n s Center Progra&s in Santa Monica, California
with most children £alling in ‘the five to nine year age range a
Aceording to Docia Zaritkovsky, Di:eq;or of.the Santa Monica
Children s Center, a majority of the eﬁildren enroll@éd in
afte:-school or ¥xtendad”day prosrams ate children who are Y
five and six years of age, that is, children who attend ‘kinder- I
garten for a half day and then. attend the after-school or |
l

If, in faet, extended day~programs do inolnde ehil-
dren ages five to fourteed, and if the needs of five- and six-
year-olds do differ from those of ehildren Seven to fourteen.
then, a defin_tion of sohool-age chigﬁren in &’ arﬁer-school
context shopld take into aecouniihoth factors. Sneh a defini-A

tion should include the entire populﬁtion ‘of five- to fourteen-

Y

\¢
' year-oyds represented in. after-school programs. St#ndards for

these progr;ms, however, whiIE%?ncluding tﬁe five— and “sixz-

" year olds, shoé.ld reflect the d{rfering needs “of . cuis group by ‘
' deVeloping program ébmponhnts reievant ti'those needs '

- . Due’ to the’non-standard definition of the’ term .
school-age cﬁild" it is difficulc to report numerieal data -
relating to the. population of ; §choql~ege children Most

A |
> t

..... . .9-.--!.
Y, i, .

Y h % v = 3
1 Personal. Conversation, Joan. Bergstrom arid Docia Zari:kovsky ) .

on October 12 1976. ° 2 - : A
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- _stat':isties-‘do not address themselves to the seven-'to fourtéen-'

.o, five- to>fourteendyeer—old popuiations but to the popﬁlat;on‘

of six- to fourteen-year-old ehildren‘ Despite this problmn, "
the data presented. below doeument,the faet that many "school-
age ehildren «ere/left unsupervised for at, least several ‘hours
each ‘day. ' The following figures can provide a _ggz fough esti-.
.mate of the number’ of sehool-age children, the number ‘of School-

age children who ‘have working mnthers, and the number of school- -

*age children being served by berore- or’ after-school programn
Total population " " _ . .7
) Thei;’are 29 million ehlldren between the ages of six

and fourteen currently living in the oontinentgl "

United States.1 ' - - -

. e

< . N

School-age, children wich working mbthers »
7 "Nearly 18 miIlion childzren -from six to fourteen
years.old have mothers in the labor force at least

this .many children need some form of supervision after

school hours."? 3

-
v . [

School-age children in before~ or after-school programs

(l) 1.6 million children are currently enrelIéd in
. /

» . .
1 i3 o ~

1 Seatistical Highlights from the National Child Care Consumer -
StuB% (Washington, D.C.: U.S. Departmenc of Health, Educacion . |

elfare, 1976), P. 5.

2 National Council of Organizations for Children and Youth—
America's Children 1976 (Washingtom, D.C. National ,Council of
Urganizations Tor Children and Youth l976) p 74

S

“~

-~

1]
t

M




1

bcfore- ozr aft.er*-schocl prog-am; 'l‘his figure T

L3

S - . sent:s approximately 5 percen: of all school-age \
.%4.’ - " &remn.. \-,\_- s ‘ _
, . ’ o (2) & total of 9 millionm h,o,urs per week is spent by A
oL ' -all school-age childreﬁ iz before- ot a.ft:er-school

o " sy ° c;:‘.Z- “ .o S i R
L ‘(3.) Szvéty-nine percent: of\ thé school-age children e

,e:i:ofled. in before- or a.ft:er-sch&ol progrdms attend )
'~ the | pr?grams ‘less thhn ‘ted hoajs a week 3 e .\] "

" D

(€] ?resen:ly, before- and @-schooln prog:a:ms

L4

i Yz BT are’ virtually non-txist:ent: for Indian mig"a.it: rural -
‘ o . e
S © and handi&'p_i ed chtlldren."‘ P / -

$ " _ ;ffﬁrt'g ‘must be Wade - td j;félop programs te accommo~ -

-
—date the many ‘school-age children are now unsupervised .
after schéol’ The needs of s@ol-aoe childr‘en must be co:r— o

¢sidered and before- and aft:er-schoal programs unrst: ‘beéasigned 5

e T speciﬁsally oto meet: their needs .. P T '*e/ - ' ' Q;-‘ o
» ) 8. . The School- Aga Child's Develomnental Needs i S ¢yt
2 ' . * P’Q =° "
o . The Five-. and Six-Year-Old Child ‘ N " b, .
//r” T / '

‘As mencianed preﬁduslz, many five--to six—year-gld

. ; e
. \
.
" .2 .
- ' . . . . . R y e
. - i . - ¥

: hd Fo—— P —

: 'l gearistical High;izhcs' from the National Child Gare Consumes
. .. Stu (Washington, D Cf LFS ,Dega;r:menc 3: health, sducatlon -
X —ﬁe : ;

lfare, 1976), . SR v ! e
: . o ,\ .: . ° . ) .
1\\ ‘ 2 Ibiio, p- llo 'u' , ' S oo * - RN " i \.. ‘. ' \
: - R S . -~ - . - . ‘ . o0~ , . . “ ) '
| a 3 S 3 : c e : o : . K .
P - rbi.d. » Pe 19':9’ g ;7'f . ’ i " - i v e

4 Diffe:;d‘a.l, op. eit., p. 2. 1 ,°
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"T%{““ . cbild:;n, aften referzed to as "preschool ehila:an," are, in
L fact, em:olled in extanded day, or befere~ or after-school p:o-
B g:ms»for schoel-age chi*l\dren. Some. ofﬂg'he following charac-
: . ceristics and special neecis of t:he five- to six-year-old popu—
. . lat:ion ‘have been ident:ified. : e ' i
L ‘!he actions and behavior of five- a:xd six-year-old
C - . c?ild:en axe influenced largely by chei: desize to initiate -‘.;/
" ac:ivi:ies and to be autonomious. Duzing :his developmen:a.l T
' '*stage "when the,,*&evelopment of the sensae of initiative domi- LT
\\_ . nages life, it seems more impo:tant; to get chings started tha.n
o ‘& finish them. Pl&ﬂhing undertaking explaining, pushing ouc,
o  and 4ttacking arecaly of the essence of this period. nl 1,. ‘

1

| - : The child's desires to be autonomous and to- displa.y

*

~ ini:ia.:ive a;e accomanired by feelings of ambivalence and a- - - -

a .,

\/ v .securif:y and by the child's desire for acten:ion. Child:en .
o “need to be reirgorced supported and, when necessary, resmcced

' ' by adults who care fér and aze involved witfh them. It is imnor"- '

. t'ent at this a.ge that children learn that their demands and - ceoe

- * ' . desires must be camgromi_.sed in light of’ "the demands of the.outside s,
;. world. -Cons:'f.d;rable development of cha.faé&er takes place der‘{hg :

'f.‘ “". . the preschool years, when the child inereases in ‘knowledge of

' rules; in His ability to judge right from wrong and in his will

t6 do’ right‘."z One of -the areas inm which five- and six-year-

J old éhildren need’ gu.:frdance a.nd restriction is in develop_.ng

L 1 Mollie S. Smart and Russell C. Smart Ch:.ld*en Develoomene aand
Relatiounshins (New York: The "!acmilla.n Company, 1%967), p. L/38.

2 :éii , . 298
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hutritious eating hahits

G:Lven the limited: food :Lntake capa-

eity of thildren this age, ‘children ‘fust learn' about the‘impor-

' "tznee of eating nutritious foods instead of "ijmk."

iaeking inmitrients . R, 5

o, -8% .
' _ THe five- to six-year-old child“’s thought, language
and :Lmagination proeesses are _'."53?: . i

. +s+démdnated by the perce_ﬁtual experiengo
% “the moment. Thought is centered, sinces %he
preschool child find.s it. extremely difficut . -
to cousider how an¥y si tion looks to amother .
persocn. He feels no neey.to justify his
) to anyone else. As e moves through
the pmchool years, his becomes -
increasingly flexible, less centered and less
dominated by perdeptiom. Concepts are at W
first embedded in concrete experience, becom- . -
ing more and more abstxract'as the child has-
experiences in grouping objects, dealing with
© — time, space and numbers, experimenting with
. processes, The prdcess of abstraction is
) \_aided by the abstractions:offered by language.
Both, language -and concepts are learned )
ugh interactions with people, where- ,;he
1d checks and rechgcks his accuracy, 3
eventua.lly achieving socialized thought. .

The Six- to melveoYear-Old C.hild
l Psychologists have terme

« 3

e

A N

——_

. the yeakrs, sjx to twelve as
"the lakency period," "the school ge period " or "the gang

‘age period." Duxring this maturational pe::!.od the school-age

eh:l,ld expends la.zge amounts of energy and’ learns problem solv- -

ing and socia.l interaction’ skills
"gang"," is most important to him at this time and he spends as

mich time as, possible wi.th his peers.. As summarized by Smarc

.-

Ibid., p. 239.

1

7043 which

14
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The child’s peer group, the'
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" and Smace, some of the school-age child's-physical character-
. . - - R

» ° 'isties and skills can be described in the follewing ways:

* . *, +...The ‘school-age child now works -to devel-
- op and perfect many gotor coordinations, .
. enjoying the sense ‘of adequacy whizh grows NG
N from successful performance.. His concept -
" o  + of Kimself and his body reflacts the inter-
' ?‘ - actions of his bédy with the world and
; also reflect his perceptioms of peoples .
- -'Teactions to him\,.. - ‘o

- E . F ....More kinds of vigorohs“motor play, wsuch .
oo Y as ball games; rumning, chasing and jumping S Q
= ’ are-almost. universal.... S o

}t/ o ....Sometimes the child jumps, "skates or
- . bo s by himself, apparently thoroughly
® en?gging the process of developing motor '
T, skills,.:. . Cooe T
-...Little girls struggle to embroider tiny . .-
mirzors onto shirts and bags. The aim is . '
h "7 ... excellence in the wvocational pursuits.-of -
iy ~, weaving, ivory inlaying and mirror embroid-
“ . , ' 61'7.... « \ ) LI

By ) “—  ....American parents tend to want their

’ ’ childzen to be moderately competent in many .

aréas§ often turning to experts for instruc-
N tion for their children. School-age’chil-

’ o . dren build upon the basic motor skills
S learned in pte-school years, practicing _ , .
diligently and_achievin§ a variety of com- N
petences and:interests.l . ‘ : :

. ® <

-

- . Intellectual devslopment'is summarized by Smart
.and, Smart as follows: . o .

.+ 3w.The.school-age child feels a' necessity to
develop intellectual skills as part of a whole

) . network of competencies which contribuce to

! ‘his sense of industxzy. His thinking increases N
"« in. both flexibility and control. - He can delay ‘
" his response to the experience of the moment, ..
taking account of several aspects of the situ-
ation, weighing them, bringing in past exper-
" lence and even considering -the future. The

]

_ . lmid., pp. 309, 328, 329, 340, - I
e PR S 0g . -
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. points of view of other people are realities
\ * which enter into his deliberations and influ-
ence his actions. 1ile considering which-
response td make, the child can think and act o
and think it undone, thus trying out variocus h"'.
courses ‘of action mentally. He also learns '
that there ‘are certain kinds of processes or
operations of thought and of nature which
can be done and undone, or reversed.
The child thinks about experiences and
symbols in systematic ways. He is not likely
. .to think about pure abstractions, however.
In his «classifying, he can understand rela-
tions between '‘classes and subclasses and
between parts and‘'wholes. -He relates objects
to each other, otdering them in terms of size,
age, sound or som® other criterion. Number
concepts are built from the combined opera~ -

' “ tions of glassifying and ordering. Duxring ‘'

. ' this pericd of cognitive development, the |\ )
child becomes convinced of certain constancies
in the .environment. .Hé comes to realize that

_substance, weight, length, area, volume' and
"numbers remain the same (are conserved) even

*.” when changes are made arrangements and .

- positions. The notion of copservation, like .
other cognitive achievemengs, is built through

. interaction with the environment. . v

' Cognitive style refers to the ways in '

> which an igdividual characteristically’ per- ,

: ceives, organizes his perceptions and seeks - i

,sclutiops to problems... : ) .
ge develops 'in intimate relation-

:‘ ’ ship with thought and with social interac- ]

. .tion.....langiage development and concept
- formation contribute to one’ another. Concepts,
i and the words attached to them, emerge grad-
uvally, as the words begome differentiated fr
\ the context in which they appear. As the child
i ‘matures, he shows increasing understanding of

» 3 Jhe sentence as a stable 'grammatical structure.

., Imagination continues to be uséd in prob-
- lem'solving. and self-expression although -there
is some indication that the school-age child .
uses imagination les$ than does the preschool
child. ‘A large part of the imaginative expTos-
sion of middle childhood is through language
and humor, which create the .distinctive’culture
- of childhood. - Language play taKes the form of
- magic-making f£drmulas, verses and chants which
arg handed down from one generation of children
- to another. Jokes and riddles,refleft the * ,
. child's preotcupation with adequacy.l - L

- e . ‘

r

Q . T J ] |
'EM..‘PP. 365-366. ‘ -*’ o - 30 ' - -
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learner and a doer, and in summary:. ot
¢ ) The child now feels 2 need to learn the rules
of the game, as they pertain to many aspects
- . . of 1ife, as he looks forward to taking.his
. ' place as a producing member of society. His
approaches to’ learning skills, rules and

T o tions and out of the social and cultural set-.
tings in which he grows up. o
- A wide choice of activities assures each

ciziid a good: chance for success in one or more

| : ' * areas of competency. >While academic excel-:
- : .~ .lence is out of reach for most children with
| /~ "limited background experience, motor skills
| and glay adtivities offer them chancés to
| . excel. Reading, the key, to success in school,
: ‘ _ is influenced by a multitude of physical, -
e : emotional a:;d}perimental factors. Writing,
- a psychomotor skill, serves the purpose of
. communication and self-expression. Mathe-
B N - matics, an area in which many children have

' experienced inferiority, can be taught ob a
- L broad base of experiences with manipulatidg,
- . grouping, .arranging and ordering.’ ‘
- : : + " The sense of industry grows upon success

. | as a worker at home, as wel%ras a?\school ard .

T "+« in the community: Since meaningful| jobs are
N . not always easy to find, group leaders -and
| . recreation workers often supplement/the home
i in this important area: T
|
i

‘ The learping of society's rule is.a long
‘ R . process which begins by being able to state
. : what people are supposed to do and which-
) progresses by grasping more and more of the
abstractions involved and by understanding

. Moral judgment, involving evaluation of
SETEEE actions, matures: along with cognitive and
R social growth. Moral béhavior depends upon
: v e will and control, in conjunction with moral
' o knowledge and judgment. Religicus and . ,
. Jphilo‘sophiagl concepts also develop through
a cognitive ‘and social growth, .guided by the

Success in development of the sense of
industry is strongly influenced by. the child's
desire for achiévement and recognition. »-

. \Applying standards. of -excellence to himself,
! . ~ - he and others judge his performance. A feel-
T \ ing tome results Irom that judgment,\a happy

-y :i'hé school-age child alse Qeveloﬁs 'competence“ as a

various competencies grows out of his motiva-

the complicated ‘interweawing of social roles.. .

type of concepzs €o which the child is exposéd..
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o feeling from approval, or an unnleasant - \ .
feeling from' disapproval Both the need . . Co

.t for achievement and achievement behavior
. Show some consistency over time across
B sit\’ations and in sex differences.l -
Sta.ff working with children six to twelve years -of
" _ age must recognize that~these children will have an increased |
appetite and a great deal of energy for- rigorous motor play.-
Schoolege children also need opportunfties to develop intel- '
lectual skills and experienda a sense of industry language a
- commication, reading, nathematica’l, scientific cognitive
skills and other competEncies are developing as the:ghild
" matures, During this pexriod school-age children begin to
. recognize some of the "rules of séoiety," their moxal judgme:it
mtures, and religious and philos&phical concepts are guided .
by the i:ndividuals wvith whom the child identifies and the sitn--
ations to which the.child is exposed 'l'he school-age child . |
+ gains héreat ‘deal frem his interactions with peers the valles o
i learned in the. family are scmewhat modified by the child's peer’. —
g relationshi.ps. Game playing is & favpritce activity of children :
this age and clubs become 2 way for children JSwith special inter-

L]

13 . ‘ .

_ests to come togetherr ST : . 9 .
X The melve- to Fourteen&ear-Old Child .' e - - L )
'lvelve- to fourteen-year-old children experience : . .
r - . : _— -
psycbological ahanges ; - w S L - ‘

During early adolescence, a period of’ rapid physi cal

P .

. T

1. M'»,P'Pl 391-393, ) L -

e
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. peerfinvolvement is a time for experimentation with drugs and
. aleohol. o T L '.)‘

1

‘logical'an& aﬁstract thinkingn éneativity and selfgeipression

. . N —
- . N ‘ k! ‘
growth,’the:child éxperiences sexual\gesires and is more sex-
ually‘actiyg. .
.Physical and psychological grpwth are .-
- inter-related in-many ways. Physical pheno- -
Do mena interact with social, intellee¢tual and
perscnality development. Physical appearance
and adequacy area of great concern to the adol-
escent since he is involved in building a
sense of identity., Early maturers differ
from late maturers in persomality character-
istics, as rated by others and as repondted by

.boys and girls themselves. The former are
more likely to have favdrable selgvgonceptsﬂl

“The young.adolescent cpn&%gues to seek ;ndeééqdene?;
and wants more érivileges and*hmore ftegdcm.froﬁ adults supervi-
a@an“;nd‘geSt;aiﬁt so that he can follow the ﬁic;ates\of the |
peer group. The yotng.adélbscéut is primarily concé%ged about .
"his status with-hi#*imﬁediate peers; he strives tb be as mu;ﬁ
like the b;ﬁegslas,ﬁos$iblél For. scme children this stage of -

-

" Toung AQolesdeqts become increas ngly ;kill%ul at

arve prevalent at this time, and children are developing the
ability to think reflectively, to think about their own .
thoughts.? . ' a S O

» - - ’ (

Those who are involved and working with twelve- to
fou:teenfyear-qld children must determine wafs to promote their

creative and productive thought. Methods must be developed for

e °

Ibid., p. 471.° . -

2 mbid., p. 493, . . .-
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providing children (both early adolescent and youngeg children)
' with.relevant information pertaining to sex, drugs nutrition
. and overall health. - L

k4
. ' % -
#: - )

¢. ' Potential Problems for School-Age Children .

; ‘.
There are severhl areas which may be identified as

: areas of petential risk or problems for school-age children.
After-school programs -have a definite role to play in helping
avoid or resolve some of these’ situations Children five to
fourteen face some’ of the following problems: alcoholism, drug -

. tuse and addiction, juvenile runing away, ‘obesity, juvenile

. -’l ;delinquency, aaolescent pregnancy, and the decreasing numbers
.of adults at home with school-age children before and after

"school. ; . '

Drinking can be a serious problem among preteens

-Authorities believe that the use of aleohol is now spreading

‘down to school children é? the lower grades A speciai study

~eondueted by the National Institute on Alcohol Abuse and Alco- f

holisn on drinking by ,adolescents estimates that over. a million
boys and girls between the ages-of twelve and seventeen way,
"have serious prcblems related to drinking "Even among chile
fdren from nine to eleven years ‘of age, drinking problems are
becoming more. visible nZ - . Ia New York The National Coungil on
Alcoholism reported inc eased reguests from junior high PTA's

2

P. ‘104, - . T

2 Carol Kimmel,l"PIA Page,ﬁ Pargg%f; p. 57.° T

Q ‘ - . ) . an ."’.' N '

"1 David Behrens, "Teenage Drinking," Newsdaz, December_ll,’l973;
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for speakers on-the danger of drinking.. A director of*a given
youth agency‘ reported, "A lot more ds seem to “be'getting
drunk more often and at'a younger ge, even at«lZ nlo
Drug use and misuse has spread T :.dly in & downwa%d.
fashion in our spciety from ‘adults to coll ge and s condary
school-age students to elementary 'school children Research
1as reported that it is no longer possible for adults to deny- '
he existence of drug problems on the elementary school level
\ttempts to determine the exact age of the onset of dzug use
\.n elementary school . children have been limited However, the
Jrange County (Cali.fornia) Department of\ Education has round
.hg,t the average age of the initial recreational drug ose was .
xetween nine and eleven years It&&ao has been reported that

‘hen fourth fifth,. and six graders in one school system wer I

sked what drugs were available for pﬁk@a{at their scho
anjga, amphetamines’, barbiturate\s and heroin were cited

ost quently and cited in that order. 2 - N

’ Another alaming phenomenon faeing school age chil-

ren is that of juvenile mnaway: It ‘has been reported that ',

ore than half of all rgnaways are girﬁs The dverage age for i
Izeeing youths is declining stéadily, and in New York-City,
3 percent o?' retent nmaways were found to be in the eleven

> ‘fourte'en'age bracket. According to FBI satistiss_ in?,easing \.'

W

"The Latest Teen Drug: Alecohol, " Newsweeg March 1973 P. 68

ktuart J. C&xen Ed.D., "Drug Use, Mis'use and" Abuse - Incir .
;ncs Among Elementary Scho ol Children " Journal Drug Education.
1. 6(3), 1976, PP. 247~ 251.
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Jumbers of eleven- an twelvg-'year-olds have - brought _the aver-

age age down to thirtegn or fourteen.t \ o Q Lo .l )
* . ‘ -, 3 > : 0. . :
Overéxposufe to ”tele,vision is a’ oommon problem which : .
school-age children experience Ms. ?’Margaret B Cline, the‘ ( ' v

Jrevious director of an after-sehoo‘l program (Plowsha.res - New= - T
Ma.ssachusetts) _Feports that one of the prima.ry rea.sons

. :ha.t paren“ts identified for wantin)g to send\their children to _—

an a.fter-school .program was, to prevent children from remain-

' ing at home and watohing televnsion every day, all afternoon : .

| ¥s. Cline and others believe- that television watching lea.ds to

\ z décrease in’physioa.l activities and is mot intellectually

stimlating if watch for severa.l ﬁ’ours daily 2 Dﬁ! Robert
yoholdgy at the State Ung.versity of \

Liebert + Professor of
New York, noted that "ohildren in the primary grades were found

to watch between fileeen and twenty ﬁye hours a week, older '

children about twenty-five hours and h.igh school students \
matched over an hour 'more each day than t}xose in senior high." _ . :
By the' time a child finishes high séhool He has spent about ‘ ' o
'15 000 hours in fr ont of the set and lZ 000 hours In the class- |

¥ -
room. t anoth T way, by. the time a young person reaehes age’ | T ;
18 she has spent two full years .Jf hez life watching televi- - \ 6
sion.™ -
AR . A /
- Z - -~ .
B Mg:fy s ott Welch "~'rhe New R,uneways » McCalls, November 1974 T .
.p M . . . 'q‘ - . . ‘

7 -
A

Bl

2 Per?onel Conv’e'fsation Joan Be**gst”ro%' gnd Mersaret .B./ Cj.lne'
oh Decembe- 12,.1976. - ’

oL o

3 R.obert M. tLie'bert John M. Neale, Em.ﬂ‘y €. Davidson, The" *
Eazl z Window (\zew York: Pe*:gamon Press I.no , 1973) p.: 9
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Another primary concern is how children are affected

. by tne prepqnderance of violence in television programs In his
study of "Television in the Afternoon Hours," Dr Barcus found
that six eut of -ten stories in the programs he monitored con-

tained some obsexrvable act of violence, and three in ten were
"satnretffzm::th it. 1 Violence perpetrated with weapons was )
the most
other humans, especially in- eartoon éomedies. .This raises ser-‘ \

. ious questions about how children react to what ‘they see.

" Dr. George Gerbrner and Dr. Larry Gross of the ﬁniversity of
Pennsylvania s Annenberg School have conducted annhual "Violence
Profiles" which measures "trends in network television drama

- and viewer conceptions of reality." They found that

o ....heavy .viewers significantly overestimated

T Thets heignoencs peney a4 danger in the world.

/ ~ manifested in their typically more apprehensive ’

-~ “.responses tbo questions about their own persgnal

" safety, about crime and law enforcement and
about trust in other ﬁeople.z .

.. LA further concern that arises when-considering the
amount of time a- child spehds watching televisiod 1s that all
too often this occnrs at the expense of other forms of activity

"4 child who watches 25- 30 hours a weel forms 4 passive partner-

.7 ship with the tube that often prtcludes his doing.more produc- .
‘tive. things Such as reading, writing, listening ‘to music, ox ¢ .‘

interacting with other,children and’ adulta\\-de TV may provzde

1 Ibid., Pp. 19-20. ) : O
;qg;e Gerbner, Larry Gross Violence Profile No. 7: Trends
in X

etwork Television Drama and Viewer Conceotions oFf Social .
Eea§§t2 ZEEZ Zgzo Z?EiIaEelpHia Annenberg School of Communica-
_ tions, University.of Pennsylvania, 1976) P.c 9 . .

- .,

ERIC. . .0\ - ‘4"37.

-

n type, and was most frequently dirécted against .




* For a more detajleq TEPOrt on Overexposure to Tele- -
o -vision refer to Appedd@x G. \‘2, /i;?

gnvironmentai: which contribute‘to Obesity in school:age’chil- A\

'social eating habits, £imily eating habits, infane feeding prac-

kY

ticeg, pefsbnal eamiﬁg Habits, perspnility characﬁg;is;ics,

-Oserious proBleg in: the school-age :ld, after‘schobl'p:ograms

should address this 1ssue. Programs should be planned to

positive pqs;i;ntefaction Is encouraged ang Rurtured. For g

more detailed Teport-sn Obesity- and School Age Children refer
~ to_Appendix B, S T B

+ food availability, *




receiving'increasing recogoition. If the preoeot trends con-
tinue, ome out of every e youngsters wrll.appear before a
: juvenile court before the age of eighteen The fumber of youths
‘ arrested for murder. robbery ‘rape and essaqlt wﬁile still
‘-snall in absolute - nnmbers has leaped 254 percent since 1960 L
In a study done by Glueek and Giueck (1956 1968) it wes reported
‘that delinquency in boys begins at a younger_dge thanuperhaps . ";,
many people realize. Delinquent_m;sbehayior was first noted at

..an averagefige of eight years - (See Table 1) and the average age

for the boy's first court conviction was 12.5 years;g. L. ‘\\
3 LT
Table 1 > > \
Age at bnsat of Misbehavior of 500 Juvenile Delinquents*
‘ . - Delinquents
- * . . R
AGE . "»,  NUMBER . BERCENT .
Under 5 years' ' 20 .. 4.0
5-7 years . . 222 S VA0 A
8-10 years . 196 - .+ 39.2
N 11-13 years ) .53 ~10.6-°
14-16 years o .0 - 1.8, L
- TOTAL - © . s00°. . -7100.0

! , ’

M. = 8,35 years .
' S.D.;-= + 2,39 years

*Reprinted by permission of the Harvard University Press
, Lt ' x

‘
[t 13

Y

l'Vaugth and’ Brazelton, op. cit , P. 24, .
2 Hershel Thornburg, Preadolescent Develooment (Tucson, Arizona '
University of Arizona Press, , P-
3mid.,po230.. 0 e /
) . ’
35)}
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'I'hese figu:es give no indication of ‘he types of L

<

' behavior which are classified as de'l:.nquent’ The ternf "delin- ,

'ble or. beyond céptrol of ﬁarents aguardims or teachers, smoke .

quent" is used to refer to ol':.ildren who viola.te any law or ordi.-
nance, . a.re habitually truant from school arp absent without P K

'consent from their homes oz places of residence, are :anor:igi-

eiga:ettes use drugs or into:dlcating lfquots, or, are d...sotdetly

and act in.ways- wﬁich may be hamful Q%c}. themSelves qpr otbers.l )
‘rhe relativ e:iousness of ea.;]g of t:hese behawlors 15 subJ:Et\’ B
N\

to interpretation and the frequency and pers:f:stence /of the

child's 'behavior must be taken into account. - . ,
T Evi.denee tegarding the factors contributing to the % .
: LJ

school-age child's deiinquenoy are inoonclusive.. M -

{
There seems to be Qnear:::ly as meny "ecauses"
-0fj juvenile ‘delingiency.as there are -
viduals who have studied the problem.

I . Delinquency has been attributed to bad J&’ ' ) o

ompenione#adolescent instability, mén- g
tal confligts, e éF:reme social’ ;ugges?; Lo s
bility, early s erience, love o e F.
: * adventute, motion- pictur s, school prob= D SN
F : . lems, poor,recreation, excessive street ™ . :
life, sudden impulses, bad habits, poor
physical structute. ill health, or: e- ..
mature puberty.>” Yet most ehild::.en
experienced one gp more of these causes . - '
. and. haye never become official delin- ) . ;
'qumt'z .‘ ! : . ' .

.. 'Given the range of Behaviors®ke whith the term ¢ - )

"dslinquenb" may refer and the, eonflicting infomtion regard-

ing the etiology “of delinquency,."answers" to the" p:oblem are

- '
L Clyde B. Vedder,,Juvenile Of enders (Sprmgfield Ill:.no*s
Chatlts C; 'rhomas Puol:.sn:mg Co., 1U98¥; p 6./ .

- . ! o . s . .. . .
#, i . ' .'i N
e — .
‘s ‘ .
.

2 Ibid., p. 9. ’ g’ ) T L. e >’“'

¥
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difficult to produce
in sehool-age dhildren is an issue which warrants attention, it

¥ is difficult to prescribe a. given program which will serve a -

preventive or rehabilitative function. A range of different :

.types of programs must be developeQ%where the center personnel
take a great responsibility as models ior the children as well
as for the attitudes whieh they express and which the ehildren
will adopt-as their own L ' 5
‘ ' Adolescent pregnancy can be identified as another

possible problem area for the school-age child. The extent of

A

' the problem can be summarized as follows: . S

) a . «="1'The only’increase in birth rates in 1975.

| . ... was for girls aged 10 through-14, who -
o , - accounted for lZ 642 births - only .4 per-
. - ¢ent of "all births that year. An estimated
n Co 87 percent of those births were irlegitimaf’
: ~  "a’center spokesman said."2

rd

" =<One ‘out’ of every ten adolescent girls will
give Birth to a baby before the.age of
- elghteen. Although approximately 60 per- )
cent of the girls are,married by the time
. SR © the babies ‘are born, many of the children
T : . were coneeived out of wedlock, 3

£ ) . .
1 A . - . “ . "

| .. ¥ Judith Bender and others, The Hours Between: Community o
N ~ Response to School Age'Child Care (Ba timore, rylana: o
' ﬁEE%IadE 4=C Committee, inc., 19 31, R -

/5) ‘P

2’“"Reeord 14, Zzoof U. Sa births wer illegitimate\in 1975". The'—

Boston ‘Globe, January 1, 1973, p. \: e e

3 Dorothy Huntington, "Learning from Infants and Families,"
Journal for -the Assoclation of the Care of Children in Hospi=

tals., p. /.

' ‘ A . *
Although. it is evident that delinquency °
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‘ . --Eac ‘year adolescent mothersagave birth to
//’“ L * more than 600,000 babies.l T

~

. ==The only group of women for whom the Rirch
rate is r131ng is the ‘group of adolescenE-
women frcm ten “to fourteen years of age.

-

--The birth rate per thousand is higher for C.
C;; . % irls fifteen to nineteen years of age than o -
. . ’ - or :

wcmen thirty to thirty-four years of
age. . L

‘. g : Although all of these §tatistics do” i:kspecifically ‘
relate to the school-age child as i&entified in the study, they
do ¢learly indicate that scme girls beecme mothers at an early
age. Research &tudies haye indicated that there are’ education-

al, health and _social risks for girls who become mothers at’ an
early age. Also« the infants of adolescent parents are mgre

o likely to be premature and of lcw birch weight. -There is a

oy .

“grif_?r risk that low birth weight~infants will be either S
physically handicanped or mentelly retarded.4 . . f

As more mothers go- to

% ‘ o

work the number of adults in the home who can care for the
'children decreases The American family has been undergoing '

L . . R

N L Dorothy  Bimtington, "Learning from Infants and Families,“ o
Journal for .the AssociatiOn of the Care of Children in Hospi- o

| . , o —
| . ta so, po - L. . , N N . ' '
; ‘ 2 - ' *

. : National Council of the Orgqnizations for Children arid Youtn,
L America's Children 1976, Weshington D.C., p. 7.

- . - N . I : « - - )
% . \2 th‘ntington » Q. - Cit-' F] p . 7 . : “ i n * -
4 R .

Marion Howard, Onl
(New York: The Seao"
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" some of the risks associated with drinking, drug abuse and e

rapid and radical change Mbre specifically, a familiar trand

* is that once a child is old enough to go td school his mother
A
Enters the labor force. As of March 1874, (51 percent of married

women with children from six to sevenfeen were engaged, in or

' seeking work.l Also there is a growing number of single-perent '

families and these mothers are likely'to -be in the labor force,

approzimately 67 percent ‘of single parznt working mothers have.

2

) school-age children. T

> Some potential problems faced by school-ege children

“have been described'briefly above.’ Many of these situations

end problems can be eliminated "and or. supported if children

ages five to fourteen have appropriate recreational facilities . ;
'with caring and understanding supervisory personnel. Such '

facilities can also be reessuring to perents who often‘cannot'
be at home early in the morning and late in the afternoon
Obviously, when children are left unattended it is more likely

that they will experience such difficulties as those identified.

' Alsp programs can be planned to consider scme of these poten-

tial prohlems and if'appropriate plens-are‘made with the fami-

_lies, school-age children and their parents can be provided

with information whtch could assist them in understanding

xnisuse, overuting ‘watching television for long hours a.nd TV

other areas. Te -

. . .
. s &4 -

- LS

1 ‘Victor C; Vaughan, and T. Berry Brazelton (eds ), The Family
== Can It Be Saved? (Chicago: Yeax Book Medical Publ'sﬁers,

c. s P

2 1pid., p: 5.
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IV. - SERVICES TO BE DELIVERED AND STANDARDS ro BE ﬁrr BY '

PROGRAMS SERVING SCHOOL-AGE CHILDREN ¢ - N

Federal Interageney Day Care Requirements cover a

‘broad range 6f programs of varying sizes and locations serving
. populations with differing needs ,In order for fhose require--
ments to be applied in a_censtructive and n;eaningful way,
standards must be measurable and a.ttainable '

Because current standards are considered by some to
be too striet as ‘'well as too vague, an alternative ‘rmework
for presenting -equirements might be appropriate. Ba.seline
or minimun; program regulations could be estdblished below

. which no progre:n eonld'operate and "feceive federal funds. At .,
the same time, optitnal goal standards could be identified in '
ocrder to ‘give direction and to provide an’ in,centive for
moving beyond the minimum- regulations -

This paper will add.ess issues which need £0 be : ' e

.
o aer v emaed an e .

addressed in establishing program regulations and gqal. stan- ‘ _
dards. In addressing a nu:nber of issues we have md&some o <k
) recomendations and they will need to be refined " We realize B
ths: a’ £fidal stat:ement on federal requirements would have to - -
involve more appropriate representatives. . .

. K Issues whieh will be #ddressed include: . - | -

- 'A.. Day Care Fdcilities S5 . ’
. B. Staffing R : R .
' C. - Educational Services ' , v -
D. ’'Health Services : . T - .
. E.  Social Services v N : \
, F. HNutritional, Services T e - L
' " G. Parent Involvement L
‘ H. Legal Liability of Day Carg Providers C

P4 . : -
.

. l
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.Day Care Fatilitdes
Recommendations ' The FIDCR should mandate that'pro-.
grams- ior school-age children comply with local and- -

state
health; ﬁire safety, Zoning, and licensing requirements

in most States zoning and licensing standards for after school
programs are based on preschool and d;z care standards atten- .
~ tiom must be given to developing flexible zoning and building

° Stapdards for after school programs without sacrificin
‘3 ' and appropriate space

g safety 1
A minimum space requiremcnt which- takes ‘
8 need for space in which to Play, iater-
and have privacy\mnst be established Special requirements\

into account the child'

act,

- might be established for Programs which serv
tO 114

e as d place simply
touch base before going to other activities Suggestions

regarding the variety of physical’ settings which may house pro-

grams for school-age children and guidelines regarding the

" program’s location with.n the qommunity and the organiza on of
indoor and outdoor'space should be included

.
Given. the documented number of school-

children who need care before or after school (see
entitled

age -

the section

"Population -of School-Age Children™), it is essential -

. that programs be housed in a variety of physical settings, all
) of which are in compliance with State and local health, fire

_safety, zoning, and licensing requirements StudieS'mus; be

- done regarding minimm space requirements and those factors

ich may affect the minimum amount.o£ space to be

“sed (e g ,
—
the organiza'tion of space, staff. training availability of .
indoor/outdoor space,

and the nature of the program) In some.

AT TR Ry T PR T T e TR R AT TR R T A AR TR T A T R R A R T e T T S AR g T R A T TN
ittt h of
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communities where school-age programs® are locafed in publie
buildings they do not have to comply with the state déy'gare'lu.
zqniﬁg.and licensing standards. Therefore the utilization of

ﬁuﬂiic,échool facilities often has sigif;icaht advantages

. ' ’ \]
. cbsexrved for example in Brookline, Massachusetts. Program facil-

ities .can-be located in: day care Eénters, family day care
homes, public schools, T™CA's or YWCA's, Boys'.CIUbs, urches;

-community centers, adapted storefronts, and local recreational

X { / . R
facilities on public transportation lines, s¢ that,the‘g;ogram
;a not isclated frcm'the ccggug;ty and éhildren can make ‘use -

of libraries and commmity activities and can interact with or -

o

observe adults édingatyeir daily work.

* ¥ ‘Transportation turned out to be a very important
dimension of cape-for school age children.
.Where it was provided regularly its provision
became a large part of the-operating budget, a
80 e of continued headaches, .and an <opportun-
.4ty to provide considerable variety and enrich-

ment.- Where it was not offered, children were 7

often confined to the same physical location ™. e
week after week and sometimes year after year. .
Many of the experiences which we take for o
. granted for school .age children were -automati- -

.cally Tuled out in centers whichpad found no
.way to getltheir children out into the broager

commmity.+ . ' .

"1f at all possiﬁle, édviro&mgnté for.schooihage:children~shcul& L

incIude both indoor and outdoor ireas, Afte;-scﬁool‘progﬁam
’ . U c . ’ A
staff should organize the phys%pal space so that there are

‘areas foffhoth.individua;“an£\§§3ﬁpvac§§vitigs. . After identi- K

fying-some of the needs and interests of the groﬁp} ireas shoﬁld

.l'Elizabgﬁh Pfes:ott and C&nthia Milich, Sdhool‘s,Out>\Gtoup Davy

~ Care Fer The School Age Child (Pasadena,. Calirornia: racizic
Oaks Fggss, 1574y, P 17. P .

e s
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be desiéned‘whicﬁifaéilitate thelr involvement. ;Thg outdoor
- s.fae; might be dqsig:;ed»-and ‘used by the children as an, "Adven-.
ture Playgrbgnd."11$1ndoor areas should'include'wofk’suffacéé
and- storage and dfkplaj”?acilities. ‘Most.materiais sé&uld»be
readily éccessible to the_child:eﬁ—sé that they may work inde-
. petndently and iniciaLe their own actiwvities. 1In addition,
{pfivate areds _éould‘;lso be prcvided-so‘qhat\ghﬁgg chigﬂgiﬁ*N'
_Who want to can be alome, rést ‘and relax Yhen atgénding.gye
., before® or ﬁft;;-ééhool preéémq. 'Acco:diné to.Prescott and
Milich, R K

. Good space provides for indoor - outdoor,
- accessibility, so that choices are avail- .
able and children can" decide whether to be #
{fiside or out. Good space includes soft- -
. +ness for comfort, insulated areas to pro- - ‘
« .tect from intrusion, and storage, so.that ‘
' there are places to keep unusual equipment -
and plenty of supplies, Furthermore, a
good program, even whem it involves the
most skilled agults,- does not occur ia—4
;;cuuq& It is grounded and held gether | N
00d space where activities cap occur,
+ ' and . by-cbjects - the supplies an equipa
. . ment which are essential to the ac . -
These objects need a place, called storage..
. Tasks with a purpose grow out of these
« "~ 7 " kinds of spaces and learning to order and _ -
" "..control the space to keep the tasls going-
. becomes another ‘dimension of complexity, _ .
» " that of maintaining, .in cooperat%cn with f,
'others, a workable living space.¢ ,

F .
z 1

-~

‘ qy -

atorw, y P .

M 3

2 ?résco;t and Milich, op. eit., p. 32, - ‘ ’ o

' - '-' 5 - X )
; Educationall Facilities Laboraeery, Found Spaces, and Eguipments
for Childret's Centers (New York: Educational Fac;Izcies IEogr-

»
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B Staffing’ . - S . : :
Recommendations -- The -FIDGR should mandate mini

" mum sta.f.f-child ratios. Some that were reoomendedlby people
_we spoke to in the field established. one adult for every

nine. to eleven children a.ges five to six one adult for every

ten to fourtden children ages six tp nine; and one adult for
every fifteen to. twenty child.en ages nina /to fourteen.
\'l'hese recommendations are not based on research data but .
instead; !epresent ratios that were observed to. be.feasible.
- However the developmental é;eds of eaoh age group were ° «
reviewed it was generally agreed that adequaté staff is
.needed’ to st¥ucture and pl”an activities, and to allow school- '
age children ‘the “freedom to explore ‘and experiment in a.nd ‘
within the:.r environment. Child development and early i
childhood educators weé eager for us to propose a relatively |
lower_Stwatio‘ 'Some directors of programs. especially ot
those of privatel’y owned, centers have‘*reported that a lower
staff-ohifd ratio would not be practical Whatever ratios a.re
established they ahould be consistently maintained throughout

« ot the day when ‘he child.en are prese{t and, volunteers should

T

-/

<
\
AN

k4

N, not be oounted ia the. tabulation of dtaff~child ratios We
have obserée} that counting volunteerrin the staff-ohild

. ratios to be a problem. espeoially manyLvolunteers ‘are not. . ',,‘

. able to work on a. steady basis.. T&’FIDCR should provide day

care operators and providere with/( devioe for oomput:.ng the
nﬁmber of staff necessary at any given time, given the
' . L e

Lt A .. - Vo e e e .. o o e

‘%‘i‘.v' Tte r
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. children's m;Lxe,d ages, " . N » L
In family dﬁy care homes no more than"six children. .

'eges frve td\ignrteen, should be cared fbr at any time (this J
figure inclndee th!Jércvider s own children) | _" ) .
T In order to provide sehool-qge children vith,divarse .
‘recrenticnal cregﬁﬁve and interactional experiences ‘ male’ gnd /d
female program staff members shduld have a variety of experien-
tial and edncaticnal backgrounds and interests ) Center-based
dfter-school progran staff should include at least ome .
- individeal trained in cne of the follcwing,diseiplines of“
education: child study, human development, -child ‘pealch oz
..other related disciplines. Other staff members miéﬁﬁ inelude
‘teachers, pa:ents, day care aides, special advisors, eo’llege

»

students, neighhorhood youth corps workers and reereational
"aides. Individnals with specific skills or interests such as
crafts, music, or dancing or creative writing and storytelfing

L)

are also‘%aluﬁble rescurces in programs for scheol-age
ehildren ' '

, Whenever no§:ibl; ‘the ;dults who work wgth school-'
‘age children shonld demcnstrate < S
1, °.The ability to provide leadership and to set limits,
in ways which help children to understand how social systegs.
work and give them exper ence witﬁ‘nuthoritative but non-
punitive models. T L
2: The ability to set up an environment where children

cén learn skills which can Be developed later into both

'vocetional'interesté and profitable leisure time sctivities.

@ ._‘A. P 49




3j As paré‘ of the. abovi, th bility %o, generate a
[- climate where children can’ develop v(lues* and serious
comit:ments roL S p L
. m. order then, to :nix;, individuals o deal compe-
tently and reacnrcefully, training programs for staff coordiy '
) nated by the admln”fstering agency might: be provided to larger .'

grm:ps‘ of sta.ff' Mubers 'eﬁzployed by several efter-'school

A

pgcgrams‘ possibly working - in fe:ent program models
Familz day care provide:s vho are also in need of training
might: ‘attend su.ch sessions a.nd could pqovide a different h
perspecéive m’helpL%g staff members of center base programs
in understanding the needs and interests 3 schocl-age ,
children. Staff with their diverse backgrcnmds must be &

st:ppo:ted and educated about the. special néeds of school-a.ge’\)
children given their developmental levels |
. 'l'he %ssue of family grouping or m.xed age groupin?
. cf children also influences staffing it was observed ‘t:hat -
when chil‘gren of N}us ages are together. the older child:en
. to care and ‘assuie re§ponsibility for the
) . . & m:%an be of.great suppcrt to the staff
| and children. This. a}.zo has implicatiogs for- staffing and
daily prog:&ing in ghe afte:-school program For. exampie -
at times it: is nc op:ia.te for a given group of five-
and six-yeer-cld chi ﬂ\,to be with 2 group of nine- ‘ang te\n-
year-old children a.nd at other tz.mes it is more appropriar:e
o L i '
1 Préscott and wifich; % . cit , PP~ 9;-100
-I.
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for children to remain With»their own age group. ’ *

_ Programs need support in- implementing aporopriate'
curziculum agtivities for school age child:en etivities.
that might be ezplained include scme of the ollowing
expeziences arohaeological digs; basket weaving, bead craft-
ing; aquarium --~creation and maintenance, active games -~
baseball football and baﬂminton, ant farms -- creation of *
them; art activities -- using basic paints challc and crayons,

‘special art activities -- batik, Paper mache and. tie-dye,'
babysitting school pets _backyard camping; bicycle riding,
- birdfeeding-bird ‘watching; block building «-"tmit and large
construction, book w*iting and binding; eandle making, ecard
, .games, _carpentry -~ wood censtruction; ceramics and fabric
"design. 1 : h ! &/

D] -
Y

1

1 Jndith Bender et. al., The*Hours Betweén: Communit Resoonse
~ £o School Age Child Care. PﬁEIication No. UIZ (Ba Itzmore, Ma.,
. Ma¥yland Z:é Committee, Ino .1975), pp. 18-22
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iﬁproérams for school-age children: 1

rBulletin, Vol. 6, No 35, (October 16, 19769,

A C. . Educational éervices
) Recommendation -=* The FIDCR should mandate that

provide, but net be limited’to activi-

ties which en compass guidance, drug and I
sex education, personal bygiene, educa-
tional counseling, development of social
relations with peexs ahd adults, cultural
awareness, tutorial supervision, use of v

) community resourcei and general ‘Tecrea-
tional activities, //

)

-

L‘

'children the oppdrtunities 8 interact with their peers and.

with adults have experiences which foster positive self-con-
cepts. and socia awareness; bave opportunities to master skills,
Create with a variety of media, and explore the environment .

" and have»opportunities to initiate and complete a task, worging

with other- éhildren or alone, ﬁith the help of teachers or

k independently Each of these experiences promotes the child'
-'growth and learning, and they- also promote his sociab emotion-;
] al physical _and language development As: such the focus of

day care experieacec-might be entitled "developmental _services"

or services which ensure the child s optimal grovth .and devel- -
opment " As stated by D. Bruce Gardner, pre-adolescent chil- ‘
dren need much more than mere supervision They need cha%lente,i

stimulation resource material ideas people around Eheﬁ'who .

+ know how. to listen, ‘and adults with whom to identify They .

havevtalents and skills o develop, energy to’ put to use, and
(
A <

L Harrisburg, Pennsylvania, Department of Pu;li-.f
Regulations on Day Care Services for Children, Pe

-:After-school programs Sus: allow and arrange for ,
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" 1+ pal investigator, mimeo

nngeléfservo irs of creativity which need tapping wl S v
In most prggranms for school-age children, activities
. are planned to- coincide with the. children's interests and abil-
ities, past experiences’ (both at school and in the program),
' -.and present experi!hces (at school and at home). Opportunities
for interactibn,are an important part of before- and after-
‘School programs, as are opportunities for_refleotion and pri- '
. vacy.  Elizabetl Prescott and Cynthia Milich observed'nnnerogs‘
. progzams .for school-age'children and have identified those ;
activities in which the children whom they observed were

involved. During the majority of the children's time (65%) the R

children were involved in "Full Range" activities (see Table ' o

2). Of this 65 percent, only-l percent. of the time was spent A

in studying as opposed to pldying sports and games, doing arts 5,7 -

) . "’/f-., st

and _crafts, or ‘dancing ‘and singing.

~

VLo
o
=
JW

b § When observational data collectbc while visitingﬂpro-ﬁ 'ely”

Yo grams for 'school- age children were analyzed,- Prescott and{Mil-
_ich's £indings were confirmed. Over periods of. time in several
centers, ehildren ranging om approximately six to ten years
of _&ge were obsefied participating in activities such as con-
structing and playing in fores, creating with unstructuredlart

materials, cooking nutritious snacks, playing games such as

»

Q ‘ ‘l

1 D. Bruce Gardner, *Day Care for School—Age Children.- A =

Linka e." Partiak financial support for this project was pro-
vided‘by the 0ffice of-Child Development (0. C.D.) and the
O0ffice of Econcmic Opportunity- (0.E.0.) Grant No. H-9@07 ,
through Research for ‘Bétter Schools, Ronald K. Parker, princi-
érapher paper, p. ii, 1970. {5




.. Monopoly and Sc:abbl,e',. and spending time outdoors engaged-in

- dreh~~were encouraged b_y- the staff to

-
G

o . . .
¥ - ‘ . . '
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+ 0
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large muscle dctivities. 'In :éviéwing the daily schedules dc

each of these centers it was evident that little or Bo, time was )

devoted specifically r:o &du cat:ional mﬁtimx, owg}dr, chil-
do

ir homewoxk g.nd were

pd ‘ . .
L5 <. AL LA N
» . l ‘. ) . .' ' . . . .
f - » ° Q A
..' . * 54 . Q . ‘K :
R e .. . v / .

o

. 'supported in this taske— . : T
- R - Table 2! L Joe
. -'1 : ‘ :")
. . e 1267) . 0 .
Out: of Activit? = 23%°) Limited Range =127 Full Range = 65%
Out of Activity ' *{imired Range - : Full Range' °
In transition 8 0% Tonversation  7.0% . Sports - 18.’02:
. Horsing around 4.6% Reading 2.0% Arts & Crafes 11.0
. Self-care “4:0%  Eating ., 1.0%  Games- 10.0
.Watching =~ 2.0% . Listening - 1.0% ‘Dramitic Play. 9.0%
Restriction ‘  2.0% ' Watching TV _1.0% - Exploring, 7.0%°
Other - '~ - 3.0% * " 7°12.0%° Doing Work * 5.0%
\ 23, 07./ ' Comstruction- 4.0%.
. -Music, dance £1.0%
S Academic, L
- s Hémework . _1.0% = :
S « ) L L . 65.0%
o eemms Bo . 3 . . R ‘v . . " ':%,; . . .t
- . . ~ ¢ }“ '+ . .
. /-
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-grams Boy and Girl Scouts, and boys and girls clubs.

wmtil tﬁe activity session is over.-

. . N .. ' . ‘
d - ."_ ‘~ . ¢ 51

\

‘programs "have been” desxgned as an integ“al part of the after-

$chool program The Thinking Skills Program, \;>repor*ed by
Sunley, is specifically suited to the needs of the individual.

"children 'serwed.; l Cﬁilaren_;lay games and particigate in acti-

vities wbicb are sequenced according to their difficulty and

' which are designed based on their needs and abilities. Through_

opportunities to apply the cognitive motor, and commnnication
skills which they have learmed, children experience success andﬂ
are involved in group experiences The Thinking Skills Program
was conducted two days a week in conjunction with an afterb
school program for kindergarten, firSt—, second- and third-
grade. cbildren. Other programs for school-age children:have
similar program components.. ' . '
Comprehensive after-school programs tan be developed
by coordinating services and programs for-children such as
recreation programs arts and crafts programs athletic pro-‘

2

. Some programs for school-age children-also provide )

.~
'opportunities to use recreational facilities sjph ‘as swzmming

pools, basketball courts, baseball fields and gymnastic facili-
ties, and commmity resources such as libraries ot media cen- /
ters. In'some cases children check in with one of the after-
school §taff members, then leave to go to their&activity ses-

sion. At.other programs, children do not come to the center

R d

« e

3
- . L

Ig. Sunley, “Thinking Skills ss a Goal in ‘an After-School Pro-

gram," Children, YOl 18, No. 5 (May-June, l97l), pp 90~ 94

\

2 Gardner, 0D, eit., p. 4. i ' R

s
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‘ / The practice ‘of "checking in" is an‘i’ssue which merits
consideration. While program flexibil:.:y is. mportant and may

. promote’ the ghildren's growth and learn-ing, programs for school
agc ldren st cansider issucj such as’'liability insurance,

\
t\:he e cf the child‘:en and. the individuals who have primary
respous‘i‘bi],ity for them.- . o

-~

N b e | g o v .

.
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5. Health Services
, " ‘Recommendation --'The FIDCR shauld “mandate that
all programs for .school age children require health examinations
for ‘children before. enrollment in the proérmm Each prcgram
must have written plans regarding steps o be taken in case Of‘,nr'_
health emergencies. Personal health es, kept at the progran
site, should be maintained on each child and each should include -
emergency or medieal release ‘forms whieh have been signed by )
each child's parent(e) or guardian(s) "At least one member of .
the day care staff should be famrliar with how to.deal with ...
injuries that require first aid. A standard iirst aiglset-up >
“should be available."t & . e

-

= In addition, the F. FIDCR should mandate that'&aeh
day care progrmm have an. up-to-date list of available ccmmunity

medical resources. This resouree list should be used. by staff

—~

-

, 'p”‘pmembers in helping parents to locate and obtain appropriate
- - health-services. "Where treatment for- signifieant health and
dental problems is indieated the administering ageney" ﬁnst
offer ?...specifie assistance in obtaining such serviee, df

parents desire,: but are unable to secure such serviees far

thenselres."z

In order to promote and enhanee‘the school-age
- child's optimal grEEtH and devéippm&nt, .day eare providers must *

be aware of the range and. types of. health Problems which may be

1 ponald J. Cohen, M.D. ec., al., Eds., Serving School Age Chil- '
“dren, DHEW Publication No.. (OCD) "72-34 (Washingten, D.C.: U.S.

Government Printing Of‘iee, 1972), p 35. . T
' 2 Depertment of Health, -Education and Welfare, Federal Day Care

3 Q
: Requirements, June 19, 1972 Draft 39 . .
- ERIC | = CBe P « —
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B present(or to which school-age children may be susceptible: ‘1

See Appendix J for a list of health.problems experienced by .. _ RS
school-age chi’dren. It is important, however, Qghat educators
. social service workers, and government representatives do not

' respond to this need‘by mandating or attempting tq deliver

health services .as part of the after-school program It is . )

v

: f—»‘ extremely difficult to provide comprehensive services ing : \ A
. ' such a model. Generally, resulting services are fragm ted
' .impersonal ahd crisis oriented. "The delays, gaps d plica ~‘\\ >

"tions, and d:rjsed Tesponsibilities which characterize frag-‘

mented care expensive, inefficient and sometimes hazard-

ous.ﬂl. ] . o " a :‘ . ’ ’ k ~ s ‘
L - - Instead _Schoolsage childreneneed_toebeznrovrdedeieh——r-“—ﬁ==

I

' ' . comprehensive and coordinated caze. ' The child must receive ,
/
< ongoing health care in which screening has not been "splintered

from diagnosis, diagnosis from treatment and screening diag-
nosis and treatment from the continuity of 2 medical home” ' (our
emphasis) -The term'"medical home" has been used by Dr. James
- R. Hughes and his colleagues to refer to the primary health
:! care provider who is ultimately responsible for the child's
physical well-being. e . . N
Aftez’ realizing the importance of coordinated rather
‘ than fragmented services it becomes obvious that after-s.hool ‘

¢

L James R. Hughes, M. D Robert Grayson M.D., and Frank C.
..» Styles, M.D., "Fragmentation of Care and The Medical Home, "

introduction (unpublished paper cag be obtained froem Dr. James
*R. Hughes, 27 Mechanic St., Norwich, .Vt. , 05055, ). p. 1. 4




progzrams cannot provide comprehensive health care and so should
not become involved in provid g services. The role of the day
care staff members is, however, ‘essential in ensuring the child'

‘health Program staff members are principle advocates for the

child's health rather than providers of ‘health care. Teachers

and, other day care staff members are in the position to provide
insightful information regarding the child's overall health and
nutrition. Without realizing it, they may be aware of health

problems or.behaviors which/maz\?€i§§ﬁptomatic of health prob-
% .

‘lems.' Teachers should make efforts to be aware of the person-
alitdes and behavior patterns of ‘each of the children. They

should note - -changes in the indfvidual child’s behavior,. energy

flevei"Bé"ééiéEiEE”'§Ehe§;m£;£Eé£E;Z£s and observations should

be sharedvirith the child's parents, classroom teacher, and

-physician . . ‘

Also ds part of ‘their advocacy role, programs should
continue to require that children have health examinations

‘ (including both medicai and dental examznationé? prior to the

beginning.oﬁ%each’year in the program. "Dental caries are the
most common medical problem for children and youth from low
income families, esnecialiy in communities where;the water“is
not fluvoridated. nl I1f such a rute is strictly enforced, mOSt
parents- will take’ responsibility for making health care arrange-

ments. Other parents may require informatien regarding comrmumn -

‘iey resonrces_as well as. encouragement to obtain services. It

——

l\cohen,:oo, celt., p. 34, S, K y '

/
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: g
Reprinted 1972), p. 47.

. 2
is important that parents continue to have primary responsibil-

ity for seeing that theix childfefi's health' needs are met, ' .

Written plans must be developed whith outline the
proeednres in providing children with' care while they are- attend-
ing the after-school program. The staff in each program should
be assisted by a health care consultant‘or through technical
assistance provided by the Federal government ‘to develop a for-
mat to follow in times of health emerzenev

” Progrems for school-age children should have health

-+ forms and emerveney release forms which have been completed and

signed by the child's parent(s) | or guardian(s) on file for each

" child 4n eonjunction with ‘the- family pﬁysician ot primary health
.. eare provider Such forms shoﬁld ‘only request znformation

which is needed to better understand the child’in the after-
school program: See Appendix H for a sample health form devel-

“oped by Dr. Gerald Hass for the Shady Hill School in Cambridge,

MassaehuSetts This semple form should be evaluated as it 'is " .

'possible that more detailed information regarding the child's

heelth and.dental background and needs should be encouraged
’
It has been suggested that’ the FIDCR ontline a set of stan-

_ldardized medical forms that could be used by programs for . o
' school-age ohiIdren as a system for collecting health informa- *

tion. A form similar to the "Cupulative Child Health Record"!
could be developed ‘or this‘rorm could be adapted so it is more

jdappropriate for school-age children. v e /

-~

- A

1 A. Frederick North, Jr., M.D., Health Services: A Cuide for
Project Directors and Health Personnél DHEW Puplication no. !/
.C.: U.S. vernment‘Printing Office,
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It .could also be recommended that programs for

[} . . ’
. school-age children address health care, hygiene, and nutrir»

/tional issbes with the children. .

When health education touches on areas!
. like sex and drugs, it is important that 72
. , there be completé agreement between par-
® .| . ents, the commkity, and the day care
program. .The day care program must be °
séensitive to the principles and ptrdctices
. of -the community and families and the
- curriculum of. the schools.

This program component could represent the joint efforts of

program staff members, parents representatives of the schools

" in which the children are enrolled, and commmity mqnbers

Many of the potential problems identified in seotion \

III C can be the basis for ‘informational- programs developed by }

* the parents, commumities, and after-school programs The fed-
eral government might assist in this area by proviﬂing assist-

ance in the form of printed materials containing information
" for use by professionals and parents in designrng programs

dealing with ‘the problems identified.

° . . . i s

-

l‘Cohen; op. cit., p. 36. ' ' , - '
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E. Social Services: ‘- o .
) " Recommendation -~ The FIDCR should state that:
the responsibilit? of providing social serviees to sehool-age
(children and their\families ‘be shared by members of the pro-
gram staff iné the administering agency. Program staff

members are responsible for maintaining ongoing ccmmunication .

" with parents and for referring parents to commmity Tesources

in the event that additional services are necessary The
eﬁministering agency is responsible for providing to program
stafi members a listing of commmity support and social:
servife agencies and-aroviding or sponsoring an in-servzee

training program. for program staf* eoneern.ng their social .

I - - T T T T T -

,service function. .
' ”he primary advocacy responsibility and role

H

of program staff members is to eommunieate with parents cn an .

-

a

ongoing basis. ' By listening to parents copeerns and by
providing them with information regarding their children's %Q"
behavior and interests, staff members may_prcmnte the parents
understanding.of their ehild This process may begin during

* the intake procedure. At this time, "the program.Staff learns

- how to contact the parents, what the parents style of

commmication {s, and. sbout what sorts, of things the parents
want to be kept informed. ! h

Ongoing commmication between staff members and the

i chiid's classroam teaehers is essential When information is

shared, all concerned individuals work together to ensure the

child's ontimal growth., - v
Leohen, op.  cit., p. 33. ‘!5) ) .
o t 62 ‘ U




Of course the issue of confidentiality cannot be-
overlooked“ In order for the child s classroom teacners
and the after-school. staff to engage in. such discussions
. the written consent of the parents must be obtained. In the
.after-school programs in Brookline, Massachusetts<it;3§d;
reported that a system has been devised for. securing
‘parental‘consent in spécific cases. ‘A sécure system must
be established so that no chiidren are tracked inappropriately
and unwarranted prejudices allowed-to develoo.

In crisis situationms, untrained\and inexperienced

staff members should not-be expected to prqzide intervention.

accessnto,resource"listings<ore-~~~b -
should consult with an individual dt the administering agency
who has been identified as a social services consultant

—Social services available through the schools should not be (

forgotten i Lo ' N

S Given the lack of sociél service training or
_erperience of many ‘ter-school program staff members,
training sessions for program stafi should'be held and problem

areas, communicative techniaues, and available resources ’

U 'should be reviewed Funding for these training sessions is

':an issue which must be addressed since, given the reimburswr

'ment rates,,staff membEis of many programs may be unable to

5

participate if fees must be paid




1 4

L . F. Nutritional Services
- Reoommendation'-- The FIDCR should mandate that
programs for school-age children plan for and provide nutri- .
tionally adequgte meals and appropriately scheduled snacks “to
all children in care. Eaeh progran should plan its nutrition'
program to complementaand supplement the dhild s die: %t home :

- and in school; the daily nutritﬁpnal needs of the children

should be ‘met and ‘not exceeded. Whenever possible, nutrition-
ists, physicians (3 health practitioners should'be con.ulted
in developing the program s institutional plans:

2\
age who are enrolled in extended day o;,biibre- orﬂarter-school

Children from five to’ fourteen yeers of

programs may be eating at home, in school,  and at the day care

' program. Unless efforts are,made by program staff members to

determine the child's total food intake, children in this popu-
lation are at risk of malnutrition or overnutrition due to the

number of potemtial sourcds of food Parents and school per-

sonnel should be contacted regarding the child s daily diet and: .

'food-preference.; Nutritional prog*ams should be planhed to

’

please the eaters' eultural and personal 'tastes. -

. With supervision the ehildren and gbuthtmay be’

’,

- * 7
_involved in pr%ggring some of their own meals and snacks.
« Teaching about food. preparation can be integrated into .the

autritional plan. l
l.Cohén,/oo. cit., p. 37. A . . 4
&, S ] . - .

+ . » N . z ~




- of how long he is in the facility for day_care

. 'lmake use of réference materials and services available tm'ough i ”

‘to each child ih care for five hours or more and two nutri- . .

some s-%k is offered between breakfast and’ lunch and between
ﬂltmch and dinner” 1If a child is in the facility when a meal .

" Program operators should be encouraged to research the avail-

ER For additiona.l :.nfor:nation regarding ‘the School .

. 61 .,
T o . > ’ . ‘ | ' ?\ | )
It is imoortant in- planning putritious snmacks and ¢, Tk

meals for scHool-age.children to consider the numbe:.’ of hours

that‘ t:he ohild:r/en are care, the c.h:.ld s daily food intake

at home and in school and the child's overall nutritional

A

needs Generally, ,at l&ast one nutritious meal is.offered .

tiousmeals to- -each: ch#ld in care nink hours or mc}re. A whole- v o .

r snack is served, the child is offered the meal irresoective
1 ’

Progra:ns for school-age children should consider and

the School Lunch Program, the School Breakfast Programy the
Special Food Service Program for Children, and the SpeciapM.lk
Program. @Surplus or con:modity foods are available to the pro-

gran that apply to &e Department of Agriculture The autri-
{

Ty g e

-/
“tional conmonent of some DrOgITams for school-ade chi{dren will
include hrea af and aftern\:on sﬁackz in other prograns the

nutritional 'sezvice w;.ll provide lunch and afternoon snack

» e ) ' .

ahility,,,of funds through such programs L . . P

.Lunch Prbgram, School Breagcfast Program, the Special f‘ood Ser-
vice Program for Children, snd the Special Milk Program, '

refer to Aggendi&l ' L. . Tl b
X : LT .

¥

H

~ ) .
1 Departmen.. £ Healt th and Welfare, Federal Dav Care : o
Reouirements, Jxme 19, ‘1972, Draft, Pp- . . .

.
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G. Parent “Involvement

/

Rg?ommendation -- Blans and requirements for
parent involvement in after-scho 1 programs. have&\be deter- ,
mined. This is a component area in which the FIDCR could .
develop some minirum regulations and goal standards for t‘ﬁe
development o’f:/s.&ndards and their implementation Barent
involvement is acknowledged b rlcenters, educators, an‘d\ state
and faderal administrations to Ye an imoortant aSpeot of the
after-school pngra:n However, it is also true that in many
discussions of the role of pa.rents in the operation of their
‘children s centers, that there is often a disorepanoy between ‘
the theory that it is desirable ‘to have maximum’ ‘perent imvolve-
ment and the ability to implement this g05

~7 '
With such an imoortant oomponenﬁ £he FIDCR should -

o

consider developing plans to work with individual states an?L\
to provide the appropriate state people with resouroes and -

information oonoerning the roles and rightg of parents States.

could then work with individual agenoies*and .programsf to deter- .

mine a p‘lan for the involvement of parents. Loca‘]r. programs
N could be helped to meet minimum regulation and-vgoal standards

through ‘teéchnical assistance efforts perhaps from state - _uil' ]

organizations - ’ ‘
) " Whether it be at the federal or rstate level a proper
‘ goal of"protecting and enoouraging the rights of_lparents in

aftef-school program.policy is necessary.’




N

-

-

_‘chusetts

gran. \iée , .
' . Sinde the ‘area of parent involvement f? one about

In the process of visxtinp various afters

school programs,,staff and parents reported that they believed

. that parental involvement is an important aspect of the pro- |
They also stated that théy thought that federal guide-

A number

gram.
lines could be developed which could assist states.
of options had to be available within each state so that given
programs could develop innovative ‘ways for supporting and

! involving parents and community grouns In the programs that

for a minimm of five tosiz ‘hours a day Obviously this ’

influenced tbe time and energy these?parents mighr be able to
contribute tos an after-school program. T
a plan for parent involvement in a: center-baaed program would

probably not be‘an'ﬁpgropriate plan for a family day care pro-

?
‘

—

-

hhich various individuals have strong feelings and beliefs, a:°
paper has been written- which takes into account this issue.

<It also addresses the ,realities. of involvzng parehts ig after--

schogl programs .The resource paper written by Mickey Seltzer,

add.essss .the follgwing issues Models of Parent Involvement
‘for After- School‘Programs Purposes of Parent Involvament

Sbggested Areas of- Parent Involvement the Possxble Role of the
¢

~

-

It was also argued that ﬁ’

State in Involving Parents, and Mbniuoring and Contract Compli-

—

I'd

Prepared by Mickey S!ltzer 4-Committee Human RelationsAYouth\\

Resources: Commissron, 276 Washington Street,
o N - .

Brookline, Massa-
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' The question.arises as to what actually constit&te €

@ Vi
good parent involvement., Does it mean that’ parents are to be‘li'

-
‘E in the classroom on a regular basis-to obsef%e and to help
‘with the childrem? Or should parents have, the power to make
“decisiens on staffing and program design, or policies which )
affect staff and parents? - Should parents be asked to take or o,
ﬁare the responsibility of proposal writing, budget prepara-';, ‘
stion, and dealings with state licensing requirements’ Some AP
center administratots, simultaneously prepar.ng glowing sec~ ’
tions on parent involvement in their proposals for federal .
funds, maintain that parents should not be given the gccess to
the immer workings of the .genter their thildren attend, that
-(Jh the day-to-day decision-making- p ocesses of the center are .
| best left to those who know the intricacies of the(/ystem. o .; .
If there exists any objective standard for determining the ‘A *
\\-extent of parent involvement in federally funded day care cen-
s for the school-age 14, it is’ easy to come by in theory, .
-

‘* but hard to find in practice. , 7 @ . . l. ,

‘\ .o ‘ . RN

Models of-Parent Imvolvémemt for After-schooléfb}ogram% ey

-

.o ~Different models of after-school day care: programs\\ .“ s

/@nently exist, ead& with its own emphasis on parent involve-
' - -ment. - Perents as Administrators and Parents as Adviso S.

The extent of parent involvenent in each model is examined i L

¢

briefly in this Paper and warrants more detailed s*ﬁdy
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/ Parents as Administrators Perhaps the most intense
“~ .

degree of parent involvement dn- after-school programs is
experienced in centers that are generated and designed by the -
parents who will use the service. Paients negotiate the use
of space, hize staff keep records of financial affairs, _
" initiate contractual ag*eemﬁhts with the State Social Services

Department“and are totally responsible for administrative ,:

4 procedures This modgE fugetions best in a commnnity where
‘some of .the parents are eiﬁher self-employed or have part-
time employment i@\order that some of their time mdy be
devoted ’ to the time-consumingetask‘Sf running the program.
In many programs of this, type, however, parents are working
full- time in addition to running the program. = [ 3 .
. Although many parents feel sure that their involve-
; ment helps to create and to maintain ‘a high level of. quality _
'™ in the program, problems cf over-c tment and constant
concern about the program -are realiti _The relative non-
involvement ‘of some parents in a program of this type poses'a
problem for the moTe active parints Transitipnal periods
are .difficult, new parents must be recruited in order ‘or the
program “to survive The new- parents, tmlike the original '
incorporators of the program, may not have been as active or as
Enowledgeable as this first.group. This necessitates careful‘7
transmiSsion of information fram the outgoing group to its
. Successor. ' ' ) ‘ -

Although parents in this type of after-school program
’ N - £~ N

4
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are acutely aware .that.their very need for good child oare has

Ipropelled them into another job khaQt of rtmning a. progré.m the

same parents e;press discomfort with -the ;lternative of an.

a.dministration of the program which might be removed from their

?ﬂﬂml-' ~ ‘ c—‘ o ;
* Parents 'as A&vis‘o’rs A second model is-that progra:m

which is-gsexvice originated and admini/stered by’ an operating . .
.and/or admin:.stering agency. .The agﬁncy is responsible for ‘
s - .all operating procednres 'and policies -0f the progran " At the
" time of entry- of a family gto the center service,” program
goals and procednres. nave been determ.ined. Presmably, parents g
| _ choose one'_progr'a:n over another bec#lise they are in agreement,
_" with the philosop_hi and style of the partimlér'programp
; f/ Hewever, many pa.rents‘ may'hav-e li!.ttle; '1f any choice, due to

-, "the lack of avallable dlterhatives in their commmity. CLb
K M ' VT Parents in a center which is dizrected from the '

*

< edministratn.ve —}:evel .ace therefore in a position to react to.

ooor !

. rather than to create, pol:.cy and goals. Progbs of this
. type constitut®the majority of after- school day care in / -
S Massachusetts and possibly on-a national ,'oasis- Problems that : /
. - have come to the-: attenticn: of child care advocates and state " -
. / officials ¢enter around 1. the di/ssemination of information .*=
) " to pa‘rents regardnng‘policy and procedure of the center; and L
2 the resolution ‘of problems in the center. Elements of

thesex problems include: informing parents of a problem, e:.ther .

! progrmatic or éx&ernal, taking’ senous:l\z the parents L . “4




suggestions to Tesolve problems; and the willingness.of the-.

administration to participate ia a democratic process of -
. i @ )

problem solving . y .

" Puarpose of Parent ‘Involvement As has been

the surrogate home for their children for a large percentage
of the day. For parent-ru.r;. centers, the. involvement cf the
maj ority of the parents using the service is crucial’to the
program's existence. In centers where poéts serve in an
'advisory capacity consideration must be g:.ven to the |
parents awareness that they serve i'n)ja non-decision making
eapacity, if they serve at all. Parents who use day care
sexvices in order to work may feel some guilt at leaving’ a’
child all day. After-school programs, in .which the time a.
- child spends' away from home is extended, magnify the parents
. ooncern in some instances It is beneficial. ‘that a center
. 'establish a workable plan for yarent involvement which |
refle{:ts the real:.ty of the parents .daily lives; but it is
also important that the center itself realize the contribu~
" tion which parents can make to- the quality of. the service,

-

¢

" b1l ty and opportunity to pa?ticipete iy staff hiring. 1In
adEl n there should befa written plad spelling out 2 griev-
ance procedure for parents who feel the need “to discuss prob-r

[

" believe adversely affeot child Regular omferen..es with

¢

)

previous]*oted parents ate a valuable resource to a center,_

. . Staff Selection. Parents might have the responsi-

* lems regard:.ng class&:r a ist*'ative matters which they‘




, scaff conld oe arranged in accordanqe vitn‘the schedules of‘a
staff and parents ..

urriculum Desigg The'cnltural diversity of the
center families should be respected parents -special back-
grounds and interests should be tapped and reflected in the
proﬁram -~Many-parents who feel intimidated dnring educational :
discuss ons which they.may feel-are beyond their areas of
competence' ne%e/theless have special exper%ise in certain to.
activity areas, especially valuable to the school-age child. '
, _ Parentsécan and should be involved in any area of
the center's operation if they themselves indicate’ idterest o 9
and willingness to be involved Realistically, it.must be '
'acknowledged that not all oarents are interested in or have
'time for participation, beyond the enrollment of the child in

the after-school progrmm. Until parents” employers recognize -

that employdes aze parents with cﬂildren and have special 7
fdeeds -- l.e. wtime off to observe in gheir child's day ca.e~‘"
. eenter, increased sick-time to be.home with a sick child etc.”’
-< pareants will ngr feel free to participate to the extent |
they may wish. i) / ", ' . | s- | ' -

Federal requirements s&ould most effeCtively ‘be
guidelines‘for the‘state and centers to use, in’ develooing good -
parent involvement policies Centérs aoolying for federal
funds alread) must demonstrate.plans for paient involvement.
~ To ensure that® tnesa plans wozk, monitoring must be in place

Vo

and funct‘oning at a high level. The center itseli, in
~ ) . S -




submitting an evaluation plan to the state agency, must ekpect\?
that there will be careful scrutiny of its evaluatioms. Moni-
toring of the center's parent involvement plans and implementa-‘
tioh thereof mnst be as effective as is the monitoring effort
. in arus of budget and licensing issues.. The staff on. the state
- § »level whe axe responsihle for monitoring must be responsive to !
' . garents’ complaints ahd should, be held accountable for’ investi-
gating problem situations. Degiciencies in compliance should
elicit immediate response.from the state agency; future con-’
' tractual agreements between the progr and‘the'feaeral)fuhd-
ing source must hejexaluated if these deficiencies are not
corrected within‘a cex speci‘ied amount of tige. Programs
| should he helped to meet set standards through technical assist-
" ance efforts by the state-and qommunity advocacy groups who
- . have assembled expertise in the atter-schoolvprogram field.
e | . , There will #ways be centers which strive to involve
' parents because parent involvement is an organic part <of the
program's philosophy Other centers which do not share that
philoso hy Willvnever fully be comfortaole with federal guide- ‘
lines on this subject Ultimately, it may be parents who will N

forceff cente. to chahge its fhcus. Finally, it is incumbent

o

. upon the state agencies to develop pnpper response mechanisms
2 .. ‘toward the goal of protecting and encograging the rights of b

[

paretits in after-school prog am policy.

t
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LT ‘H."Legal Lijéility of Day Care'Providers* e
Recommendation -- The FIDCR should mandate that
‘the ihdividuals who care for school-age children Shqul '
‘ insured and thus be protected againse liability suits, - The
insurance must be obtained by the agency, organi.ation, or .
. individual who is the provider of care. All staff members of |
’ center-based programs including directors teachers  aides,
;‘bus drivers, cooks and~janitors oyst ‘Pe insured against‘lia-

—”Eility suits.
{

_ In addressing and explaining this issue, | '
Mz, William Aikman, Esq., Execugive Dizectors of the } Kassachue \\“<
setts Center for Public Interest Lay, Boston, Mass., has*pre=
sented the following information. B :
B Although.the current Federal Interaeency Day Care

-~

Requirements devote séverai pages to matters relating.to the

“-administration 'of day care programs, they do not even mention

a concern which should be central to’ ény well-administered

-

'program ,R0 matter how Iarge or small: the question of what
J types of legal liabi ity the program - and its individual ope.a-

'l‘:l tors - aze subject to and the mammer and extent to which they

should protect against this liabili}y This omission is espec

°iaIly odd sinece in the course of protecting themselves from the \

~ conseﬁgences of liability (which almost ways inwolgg fingp-
cial loss) the operaters are also providin an .mpjrtant pro-
" teetion for th@ children in the ‘program. )

* Prepared by Mr. Williem Alkman, Esq., Exeeutive Direror of -
' the Massachusetts Center for Public Law Boston, Mase. )
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Operators of day care Programs subject them;e;vqs 0 -
an enormous‘%ange of poteﬁt%al legal liabiliries any one of’
" which could have 3 devastating impaet on Program and on the
.personal finances.of those who operate iti\\gﬁcludgd wi:hin
this zange are the'followﬁg types of liabiliry, a11 of which
are.applicigle Lo every operator of 3 day care programk‘
K ’1.' Liahility fo% self-caused injury to 2 cﬁild where
the injury occurs inmithe facility, For example,’
infﬁry a ch;ld'suscains from f#lling on a siippery e
f)oor; - }\ ]
.2. Liabili;y for self-cau;gg injury to a Ehild where ™
the injury gccﬁré o; the grounds outside the fé:ilicy. .
"7 For éxample, -inj : —e-~ r:ains~ f:o.m falli.ng_on'
' =icy.s:eps.or.sidgbalk. :

-

4

»
S

3. Liability for injury - cidentall-,cauged by .
another person withif the facility,  For example, 1}
« . ipjury resulting from a scags member accidén:ally .

, dspilling boiling water on a child who ventures inzg
-8 : " the kitcheui . )
: 4, ‘Li;biliqy for.injury accidentally caused by

’ another pgr§gp on the grounds outside the facility,
;; o For exampla, injury which ogéurs"when a staff member
acéidentally drops a child while ﬁlaying QAR a swing,.

5.t Liébiliéy for.injury deiiberately caused by
fano;hg; personm, eithéé within or Outside .the facili-
ty. For example, injury fesulting whén a staff. meq-~

ber br another child hits or slaps a child.,

N
-.\I
.an
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6. Liability for injury oceurring.while being trans-

~2

Eggggd to or from the facility in a vehicle operated
by a staff member or on o:Ealf of the facility
7. liabilirty.for loss of life or loss of property
or for injury rasulting from fire.
~,8. Liability for loes of property resulting from. N
thbfe,
. 9. Liability Eor the consequences of misuse of funds

-~
v provided by a government agency.
/ " 10. Liability for failute -to comply with tederal and '
?3\. state laws. For ezample,'IRS penalties, state tax ‘

penalties unemployment compensation assessments,

social security contributions, etc.
In each of the above-descriﬁed situations there
ezists the prospect of a verz\substantial financial liabilicy

)
~

being legally imposed upon the operator of the day. care progzam.

~ o~

These - liabilities are appl.caole both to operators of large day

:care centers and to very small-family dayycare°homes. In fact,-'

2,

they are potentially of much greatEr damage to family day cars .‘“
providers ‘than to operators og'centers since most centers are
incorporated. and a?ereby achieve a certain amount of protection
from'many sources of ;iabil simply by virtue of being cor-
‘ porations S . N -~ . b

s . There is no special connectipn between the imposition
of these liabilities and the provision of day care servicig;\

~ . These liabilities are created by the eeneral legal rules go ’
erning "torts" (defined as injuries to the body‘b“ property of

» .
N
il v - .
s . “/‘H
<
-~ » : . .
. . ( .

. : A . ’ .
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© a person : are caused by the acty of anotner
_person) as well as hy the general legal rules gov-
erning the financial aspects of employmen relation-
ships. However, the applioability to day care situP.
ations is often not realized ¥y day care ptoviders
and thezefore it might be very/useful 1f mca made
some mention of chis areaf— ) '
" The prinecipal mechanism for protecting ‘against.
.:the finanoial/éénsequenoes of these various souzces
of legal liability is through insurance -Insuranoe
is available to procect against virtually every type
of risk ifoluding all the most _common risks .confront-
ing providers of ddy care servioes whether in i‘
’family day care si tion, a group home situation,
.'.Jl!. QF "a day caxe centZii;\b C S K '
The insurance must be obtained by the agenoy,
organizatfon, or individual who is the provider, it oannot
under most oircumstanoes, be obtained independently by indi-
vidua; stafr members. The propesiprooedure for the provider
" ‘would be 'tg obtain insurante oovering<all staff ‘members inqud-
ing not éuly teaohers and aides but also personne 1, suchvas
cooks’ and ‘jani rs;‘ The failure o reoognize_the need for
insuranoe is oEZ;-i the major administ'ative weaknesses'of
day ' oare movement and is one‘;hioh oharao*erizes all forms
' day care servioes ' *

" There seems to be two major *easons why day care pro-

-viders do not oarry insuranoe aga-nst the liabilities noted
. l;

’

t
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" above: first, lack of awareness that the potential liabilities
exist and can, in many situat.ons be assessed against ind_vid-
ual operators personally and, second, desire: to avoid the cbst :
of insyrance. /The prevalence of lack of awareness "I never
thought of it') as the operative reasonfﬁs stzikung and illus-
frates how indertion of 4 recomm dation in CR might‘ ata -
minimm, serve as an issue-raising item. Concern over cost is
often ill-informed, short-sighted or both Many providers are
su:prised to find that the rates for some types of coyerage
aren't as exorbitant as they imagined; even where the rates are
considered high, .tne‘danger which'lack\\ﬁ insurance poses to
the welfare of the childn/n and ‘to the finances of the operator
should outweign cost considerations in every situation except
perhaps, the one where the insurance cost 1iterally cannot be'
borne. ﬁnd in that case, the provider should reconsider
whether undexrtaking day care is a semsible activity.

: There is a widespread notion.that an effective alterw
K" _native to insurance in scme situacions is to utilize "conéent_
forms." Typically, a comsent form is a preprinted note in
which,the parent.states that the care provider has permzsszon
to do-. something, . such as take the child on a "field trip"

. drive the child~home or administer medicine, without incurrigg
any Iiability. The notﬂqn is that this form, when signed, .
relieves the px ovider of any legal liability if someth ihg goes
wrong.in.thé course of whﬁthver actiVity the form permits.

Under’ the law of many states, the ﬁormlwould have no such’

¢

~ . 1, .
effect. Spage does not, pgrmit an aﬁalysis of the various, issues -




§£feceing the validity of “"consent forms," but it is glg,a;
that'teliance on them for effective.‘ﬁrotect':f.on against liabil-
ity for accident or injury is very much misplaced. (This is
not to imply, however, that use of cogsetxt forms should
abandcned but ouly that thei: very limited| role should e
understoad Certainly, it would ‘ even worse if a.ccid_ .
injury ocm:n{ed as a result of a.n musua.l activity to which )
the parent had not qonse;nted ) s
‘Since the current FIDCR document is silent on the
genetal issue of ‘legal liability and protection aga.inst liabil-
ity /a.nd since many providers are operating under tRe mistaken

'noti:on that consent forms afford an adequate protection, the

lack of any recommendation in FIDCR regarding insurance)must
be viewed as.a serious o'%.s.sioﬁ. ot e I

-
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V. RECQM@TDAI’IONS FOR TY‘”"S OI" CHNICAI. ASSISTANCE WHICH :
Y THEE FEDERAL GovERMeENT cotrp PROVIQE 10 RsczouA; s%%zs |
AND LOCAL AGENCIES ) ‘ r .
N Given the diversity of the programs serving schoo\l—-\ ) .
age 9ild:;n there ara some specific Program componencs which P -
Shculd not ne::essa.rily be" mandated but which should be pro- '
mot:ed by r:ecbnical assistance’ from the Federal Govermment.
. Issues that wa:ra.n: fu:.-ther .consideratién include:
A. Serving Childre.n with Special Needs in Programs
for Sclx_oolnge Children

AN B. Collection of Information on. Commmit:y Resou.rces
' -/

9 c. Informé.ti“onal Materials and Packetzs whicb. Idenr:* i
- - £y Same of the I’or:an.t::z.a.‘!.~ Problems for Schocl-Age

v f'@uag.-{“'_ v RN
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y A, Serving Children with Spectal Needs iy Programs

2' . S for §chocl-Age. Children . '. .

R ) ‘ Recémend;tions P Diffendal. Teports that "day care . \

) fé:; the o;du; ‘handicappe child is vﬁ-tually Ron-existent,
even in cﬁ;fami;.y day cars homa ett:'.‘ng.';l Actually, however,
genéer-o: home-baséq. pgbgrgms for QcﬁoL:l%age \cﬁildren are a
Ratural place Integrate children With special needs. -4

Program wh:l:ch e,sv.-zppl/exn s the o ',‘l‘s é.aily edﬁ'ca.tional

-

Y1, by nal -problems, physical di3abilicies.

PR ) Ve - . .~ .
. B_ecauq_e it is recognized\that children 1 [ from li,’ving.~§lay~

Angf, and 'imitacing one angther, ban c‘appe;i children. a.z"e Placed
wigh non-fg.andicapp;d 94’1&:@5 1Y order eo help/ them to Téspony
“to events \as qt:h;&*-ﬁchild;:en theiz\ age, Handieappeqd children

Y are not iﬁélat:ed iz{ a prograzn\ wherée a limie ‘norm of*behavioy

is expected, . leisure? tJ';me sgtting§ 1n Sweden, 'Bergsc:'og_- - .
observed handif%pp'ed and non-ha.ndicappe_d children pia.ying dom=<_ '
inces, _checkers, educational, games, ta.ble-‘t:eﬁnis,'creatin Y.
tﬁfee;dimezisional ob}ects, collecting Stamps and' ;iesi'gning .
.textiles. The design of tie indoor ang outdoor facilitieg S




»

#iloved childzen in whielchairs to gove about freely,l
% In order for ‘handicapped ang Ron-handicapped sghc;q'l-» B

2ge children to be enzolled in the same progi-a.m:".:he overall
- s .‘ . . 5 2 . .
model program facilit:[.e;,, In Sweden.}iuch blueprines are

with special needs and enviromments for handicapped children, ‘. ~
‘the administering a.,gxrﬁg OF state or fadera] gover@iane could : #

. give ,/:Lnformatioé regarding research Projects and referesnca,

A 9
2y

‘materia:ls. For exampla, stepi'x P, Kexinedy, Jr. Fov.mdat';’.ori 1‘3‘ :
conéerned with the development of playgrot,mds, sgecifically I
. 3 \

for reta.rded chilc%reg. In:fomaiion an gdi}etimtr -91;y§ro‘imds TW\
+for th/ﬁéhhicaﬁpei may be gbta:i'EEd from the Secreta;'y Handi- ] /S
capped Adventure Playground A::§d." 4tion; London, W 31, ‘ [ K
Planmning for Play ‘uy Lady Allen of Hurtwood has 3 chap:ter ’

) Joan Bei'gstrom, Retort of Obs"er.vations oé\VisitS' £o_Swedish-

Leisure-Time Centers, L97T and 1975, \ " S
( i ) . .' ' . T
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B. Collection of Information on Commmity Resources. e e -
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. . . Lt . . o . )
Recommendations -- Staff members of center-basedgpro- o
! I . . .

grams as well as family day éa}re providers would benefit from’
“information regarding community rasouxces qﬁge@:&timl R ‘ . )
ch g"hr: be of intér- - R

' faetlicies and leisure time activicies 3
o “est to school-age childzen. - Inﬁivi . .prog:rams could bemefit
.ﬁ' from 3§;idel£p§§. as to how to cqllect,.organize, and dissedinate
fnfodtim = \\g\'wé < | . ,’.‘. | ‘ | .- tL |

S Al:?ough many‘?fog:gmgifor s?hoql-a;e_ &0 ' :
. children couid-bgnéfit from .k'n,‘ow?ég\géout community resouzces

' ‘and :eueatimqu;ciﬁtigt, :uch‘inférmatigg( is erirical to

.:he home-fasggi brog:;am, D.:L’Efendcl reports ghat” .- EO ‘ SR

. . - "
- ., . .t . »
. ;

-

~ . M .
- Even if commmity recreatiom fagilities and .-
. activities are available, the prowider may be.
. unaware of their existence and-may not have - - i
. - adequate tr g herself to provide specisl =~ . - T
B .+ " or "developfientdl" activities fot the children’ :
: " . 1in hexr care. 1Lack‘of‘information about avail-
& _ '+ able resourcas is a frequent conSequence of -
N the isolation of most family day care provid- ]
: v ers from other providers or from any supportive oo g
! services. The potential for family day car (P , .
. homes ‘as a flexible, adequate an&;‘inkmany,i v .
- instances, preferred source of caxe.for school
' age childzen has not been réalized. Very e
recently attempts have béen made to link fam- Ce e
o ily .day- care homes into systems for school age . . , A
R ldren which share toys, coordinate provider =~ v .
. Lleava time, provide training, purghase’supplies L
. Sf%on a group basis, etc. Even such minor "system". - o
. linkages as-a central.referral point or a clear-
ing house for day cdre placements, which also
d sg;ves as an information qenteid;e'groviders‘on —_—
. ’ other community resousces, wou be an additien L g
<7 ’~ which gould irprove the capabilit¥ of day caze h -'l-
. . homes to deliver 'school:age care. © n
e . - - L% . o ' .
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Racommenda:ion - Informas_an could be available on

scme of the areas which have been identifiéd as po:encial prob-
lems fox. school-age chilaren. Facts, fzgures fcrmats for

edncaxinnal programs for sdﬁooI‘age-eQ%ldran and possiBle glans .

to consider ﬁor the prevea:icn of such proolems could be
extremely useful fir both prdfessionals and parencs; Scme
‘ tapics for which informational packets could be eveloped ara:
--Alcoholism

o c-Drug Use and Addieqion e I ‘
‘,r > <y
fl --Juvenile Running Away ,
R T %‘W' . <7
‘x-\-'reenage Pregnancy 5 N % c s
[ A e

, --Overexposu*e to Television %pd Its Effecti on the
School-Age Child's Soeial, ,..:notiqnal, arfd’ Cogriitive
Develoﬁgept " e ; ~.' . )
-;-Nutri.tional Needs a.nd'.:.a.g.ino Hab:.t:s .

Cyo . Since the key to solvzng many. of these, ‘ssues and ;
problems lies in education it is important that ‘up- to- -dats '
materials be available to professiOnals and paren;s dealiﬂg
cwith chese issues Such infor'" g.iop would be of eso‘ec‘ally
great value 1f used as part of a ser1ous prevenzive ezfort
After-schoal prog*ams can play an imno’tant role in belpxng
\chi_ldrenr'est:ablg.gh congt"uch':ive and c*ea ive Dattems of t;ehav-
;iér. ..ofesszonals as will as parents can ben f;oq‘
increased unde*scandxng of cHe causes and nature of th e pr obiems
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o . Effects oh School-Age Children.

3 . Appendix'H -- Obesity ‘and Sthool-Age Children.
. @ N s
. J - -
‘ - . (- 7

-
X f ) .
5 & '
/. d . ¢ N . J
\ Nl /
L] \F N »
N . .
) " '
» . .
~ - §‘
' .
. f ,C” .'
. 7 .
; ) )
. H
hed ‘ £
{ b o
\
» A . ‘
’
, , a e ‘
-0 } )
rs
o [V
t R . )
Y . . M R N
‘ P . - .

“-

’

acing a grcwing numbe. of today's school age children
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"APPENDIX A, Consul:ants and .Resource Peoole

~ Action for Children s Television (ACT)
" 46 Austin Street
Newtonville, . Q2160

‘William Aikman, Esq. - oo ’ A
Director e
Massachusetts ‘Center for Public Interasst Law e
4 Park Street .

Boston, Mass. . . '\ A
‘Dr. Jerry Haas, M.D. . o~

‘Madical Di:ector ‘

South End’ Community Health Center

1560 Washington Street
Bostom, Mass. -

Pat Kearney

Dietetic. Intern .-

Frances, Stern Nutz?iticn Clinic
- New Eng 1and MedicaL\Center Hosp;tal
Boﬁﬁon, Mass. ! o -

»

&

Nancy Kin .
Parent-C uﬁZr = Sl .
" Brockline Children's Cente: After-School Program .°
~ Brookline, Mass. ‘' ° , ) :
~\ég:sistant Professor. , »
elock College . '
Boston, Mass.) .

Harriet Malick |
Associate Professor of Education 7
‘Wheelock College ‘ \ "
".Bostonm, Mass. _ . ©

-
<
1

Fera Marx

Commumity Represencative

, Newton-Wellesley-Weston Ccuncil for Children
" Office for Children. : .

.. Newton, Mass. . - : ¢

égéh Fhlambo R.D., M.S.
Assistant Director for Patient Service§”
Frances Stern Nut¥ition Clinie

¥ew England Medical Cente Hospical
qucon, Mass ’

»

Jackie Scott Principal’ ,
pridge Montessori Se oo;
161 Garden Street ) ?
awbridge, Mass. R
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I_APPENDI'X B List of Orgadizations or IadiViduals Qﬁntéctea ‘
.~ .- Regarding the Needs of and Af ter-School Programs
: for School-Age Children . ‘ )

. \ ¥
Chﬂ:dmelfare Laague of Americar

87 Irving Place .
' Bew York,: New"‘fori; 10010

Amerfcan Academy of Pediattics -
1801 linman Avenue o~
. . Evapston, Illinois 60204 SR 8

American Association of Elementary Kinde:garten a.nd
- Nursery Education "

NEA Center

1201 Sixteenth Street, N‘W

Washingtom,. D.C. 20036

Amnrican Campin g A.ss»ociatd.qn
Bradford Woods”
Martinsville, Indiaga 46151

erican Home Economics Associaci'on
1600 Twentieth Street, N w.
Wa.shingtgy D.C. | ST

‘Association for Childhood Educg.tion Internacional
3615 Wisconsin Avenue, N.W. :
Washington, D. C 20016 o s L

Bank St*'eet College Publications
. 69 Bank Street . - . .
New York, New York 10014 -
. Cihé;.;lt Siztgdg Assoctation T :
r treet ° T e lin
ew ‘Zorx, Na York 10010 ° . :

¢ Nt

. Day Care and Child Development Cov.mcii of America .
,1420 B et N.W. N ’ .
Washington, D.C. 20005 S

Family Sezvige Associacion of ﬁmerica
- 44 East.23cd Street . . o .
“New York, New York 10010 .. e

National Ass?ociation forx. the :.ducation of Young Children

1834 Counecticut Avenue, 'N.W. . P . - N
Washington, D.C: 20009 S o S ce
National Federation of Sﬂt:«.,lement:s a.nd “Iemhﬁo*‘h‘d‘od Ce'zt:r-*'s
232 Madison Avenue ‘ PR

New York{ New York 100L5 P P




13.

14,

1s.

17/

13,

19"

21.

22,
23.

25,

' Girl Scouts of America Lo

: New York, New York

" Bureau of Publication§
. Teachers College . - .

" -

S

Qffice of Child Development , '
U.S. Department of Health, Education and Welfare

" Washington, D.C. 20201

Office of Economic Oprortunity
1200 19th Styeet, N.W,
Washington, D.C. 20036

Plaf?thdéls Association, Inec.

120 W. 57th Street,
New York, New York 10019 ,

Public Affairs‘Commi;tsé, Inec.

361 .Park Avenue South

New York, New York 10016

Boy Scouts of America , ‘
New Brunswick, New Jersey 08902 ) C.

Boys Clubs of America
771 lst Avenye .
New York, New York 10017

830 3rd Avenue . .
New York, New York 10022 o -
Y.M.C.A.

- Grand Central Branch

224 E. 47th Street ‘
New York, New York 10017

Y.W.C.A. - A
600 Lexington Avenue .

e

Commumity School Programs v ,

National Center for Commmity Education . -
1017 Avon Street: .

Flint, Michigan 48503

Marilyn Smith, Executive Director e

National Association for the Education of Young Children

1834 Connecticut Avenue, N.W. i

Washington, D.C. 20009 xS
. e,

- d—

Columbia University .
New York, New:York .. .

National Reéreation Associatfon
315 South Avenue
New Ybrk, New_York

o
3
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28.
27.

28,
29.

30.
31..
32.

33.

34,

P

New York Committee on Mental Eygiene
105 East 22nd Street
New York, New York o,

Science Research Associates, Inec. ’ ;
57 W. Grand Avenue . _
Chicago, Illinois

Dr. Hershel D. . ‘
Department of Educational Psychology
College of Education ‘
University of Arizoma - , ,
Tucson, Arizona 85721 .

Naticnal Alliance Concézné¢ with School‘Aged Parents
) - -

(NACSAP)

" Bethesda Air Rights Building

S Wisconsin Avenue - Suite 2I1W

_ Washingtom, D.C. 20014

Edythe Newbauéer, Director .

Day Care Services for Children, Ine.
3030 W. Highland Blvd. ’ : .
Milwaukee, Wisconmsin 53212

Eleanor M. Hosley . . -
Executive Director - ) )

‘Day Nursery Association of Cleveland

2084 Cormell Road
Cleveland, Ohio 44106

Miriam Ralmans, Director ’ o
Neighborhood Centers - Day Care .Association
9 Chelsea Place ' ’

: Houston, Texas.77006-

Mrs, Docia C. Zavitkovsky, Director

Santa,Monica Children's Center ,
1532 California .

Santa Monica, California 90403

. . \ !
Mr. Williazm Van der Does, Dirdctor L :
Women's League, Ine. Day Care Qenter , .
1695 Main Street
Haxrtford, Comn. 06120

942
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‘Fhrm Letter Sent to Each 95

<

firganization Li;;edfin Appendix 8*

L

Nheel ck Colleae has aqreed tn study the Federal Interagency Day Care
Requirements, presently mandated by the lnited States Nepartdent of Health,
Educition and Helfare, as they anply to after-school programs for school-age
children. The currest Federal Interaaency lay Care Requirements, nublished
in September 1968, apply to proorams receivina funds from the Nepartment of
Health, €ducation and Welfare and the Denartments of Labor, Housing and
lirban Development and the Community.Services Administration. An evaluation
of the appronriateness of the FINCR has heen mandated hy Title XX of the
Social Security Act, passed in January 1975, !

In researching and assessing the-apnropriateness and feasibility of
the current requirements, we are reviewina a-ranae of materials which
relate to after-school proqrams and the tooic of schaol-age children. To
be more specific, information concerninq the follaewing broad categories is
needed: : . i

2

—The scbool -age child’s need for day care -- centersbasad and fam11y

day care programs.

-=The major risxs uhich six to fourtecn year old children face, such
as: obesity, child abuse, alecoholism, drua use and addiction,
suicide, running avay, juvenile deTfncuenCJ, pregnancy and the
disornanization or disinte«ration of the nuclear family.

v
--3tandards which shcqu he met by proqrams for-school-aae chtTdrnn'

*~day care facilities .

-environmental standards ,

-parent {nvolvement oo P s

-staff training -

-administration and coordination

-eva1uation

-=Services vhich.should be provided hy after-school pronrans for
_children s1x to fourteen vearg.of age:
-educational services

-social services
-health and nutrition services,

&

200 The Riverway. Boston, Massachusatts 02215, (617) 734-5200

99
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Could you recommend: any relevant books, pamphlets ‘or filmstrips to
e reviewed or any innovative after-school proqrams to be investiaated?
f you have any experiences or written materials which you would Tike
0 share, we will he certain to aive you proper recoanitien. Alsa, if
ou prefer to talk with us on the telephore reaarding prnarams or

eferences, pleadn send us 2 note and we will afrange to talk with you
t your convenienco. L

‘4é sincerel Y ‘appreciate your dedication ta younq children and tl';ex'r .

amiTies. T\!%nk you for sharing your knowledge with us and infétming us
bout existing references and programs. : .
' _+Sincerely, - ' <~
Donaa of Desher
Donna L. Dreher
Research Associate
. A\ -
\' ;m./ 1. Vdﬁﬁ;—m-‘
- Joan M. Rergstrem, Ed.n. . *
; . Project Coordinatar
) ‘ Chairperson, :
:‘7 farly Childhood Educatio
55 ) Department .
I:ns : '
v
',
{,
- MY ]
-~ 'a °
L] ,x :
*

96 ¢
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Cover Lstter Sent o ftar- - g7

N Appendix O
N - School Program Pspresantalives
e “
< ’ . - . . ?
i ]
' ~

September 29, 1576

‘e

£

Hheelock College has agreed to study the Federal Interagency Day Care .
Requirements, presently mandatad by the United States Department of Health, .
Education and Helfare, as they 2pply to after-school pragrams for school- ,
age children. The current Fedsral Interagency Day Care Requirements, pub-
1ished {n September 1968,.apply to programs receiving funds frem the Depart-
ment of Health, Education and Yelfare and the Departments of Labor, Housing
and Urban Jevelopment and the Community Services Administration. An
evaluation of the appropriateness of the FINCR has been mandated by Title XX

t the Social Security Act, passed in Jgnuary 1975;

-

In researching and assessing the appropriateness and feasibility of
the current requirements, we are reviewing a range of materials which Felat
" to after-sc:001 programs and the topic of school-age children. He are ;
seeking Information about existing programs serving schooi-age children
and their families, The collected data will give us an indication of the'
range of services and the components of programs currently in qperation‘i;/

forya to Donna Oreher, Research Associate, 45 Piigrim:Road, Boston, Mass. 0221
Please include any other appropriate “information.as it pertains to the .

- Ne would appreciate 1t if you would complete and return théfeﬁo-’foééd :
program with which you are affiliated. Thank you very much. - é\

o e e

] ) oan M.*8ergstrem, Ed.D. .
J - ) Project Coordinator '
o ' ' Chairperson, | —
o ) Early Childhood Educzation, ce
. . o7 " Departmant ..

4

L, " » ‘ . s
‘E l{lx C 200 The Riverway, Boston, Massachusetts 02215, (617) 734-5200
B (G117
e . . / 101 ‘ ,
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APPENDIX E = Questiomnaire Sent to After-School Program L.

Representatives and Used as a Basis for
Discussion on Site ) :

,e
AR

Program ’ "
Address ’ . e
Talephone Number Contact Person

A ’ :
. ‘ . . - \
Affiliations with agencies, school systems or other programs -

1

Hours of operation
Mbnth§ in operation each year
Physical se::ing.;f-ghe Rrogram
A?ailabiliCy of transpér:a;ion.

, Popul§cion ﬁeing,served by progtam | -
‘ L Numbexr of childreﬁ‘enrolled C

“ Ages.of children. enrolled )
Seﬁgiacion of ;hildren acgording tobgge group

Number of children in each age groﬁp

"

'Requirements for enrollment of children in
addition to age R .

. .
-

[4

Information on cost and fee structure of program

>

- Cost of program to parents of enrolied ehildren

~

.4 4 .
Ayzilabilit? of sliding fee scale or finaneial
“aldc v . N ) -

»
. - . ’
Range of services avdilable-
‘ LN . & L. ) oL N
T " " Edueational . - - , , S

L 100 -
- - N <. ) ~ - °
A . - P -
" N ©

\ .




¢

Health and Nurzition .

-

x
.

-

& .
Extent to which parents are involved in-t.:he\p&'o
, L e,
Extent to which staff members have contact with the elemen:ary
'school(sb in which the chich.en are ‘enrolled -.

.o N

- -

- \

- ’ * 0y ) .\‘ «
Relevant information as it relates to staffing
Staff-child ratio
BaXic qualifications of staff membeks

-

~ ! - .
. . . . . L
.

Involvement of volunteers .

¥ 13

|'. . . ’ N

Suppo:’t:s and train:.ng availa.ole for staif and
\volunt:eers B .

4 Additional iaformatiomw




' ERIC Compu;e:'Search: Pro-
gTams and Services for |
dzren,

used., THa first section o ‘ the fol-
. desc;ipcogs: ' : : : |

T After School Activities
Aft T

After 'School Programs ' . -
After School Educariog , ) "

' - Additional'references wera obtained\by chécking the 1istingg
in two additional distinee areas. Whea the catego;ies'of_.

. ] Child Care Centdrs
.3 Day Care Centers o ©
- Day Tare Services .

were combined with - ' ’ ) c - R L

After School Activitieg
After Scheol Centers N,
After School Progréms . .
After School Education .

‘II of thig appen#ix.

T .‘finally,’addisionai féferences.were ébtained by using séme

. of the descriptors listed above as well ag deseriptoxg Pertaining
' to another distinet Category. When the items : S
- . ( N .

Educationa] Facilities
Recreational Facilities . - - i‘ . . o
Creational Programg
Teational Activiti%p '

- .

% 2o ey Faculty Offices ~ Riverway and Pilgrim Road
b a5 Pilarim Rrad Qe -

ERIC S 1p4

e




wére edmbined with

& After School Activiries
ter School Centers :

After. School PZograms

After School Educarion

3 total of 13 refegences were found
these catefories, All of these rafe

- III of this Appendix,

the computer Printout whieh follows is 3
comprehensive list of the 166 3

e ad

{ ucational Ranuscripts and are
relate to the topic of

or. school age children
0 1976 inclusive,

. day ‘care £
These artiglas were written frog 1966 ¢

-
[

-

\}:‘

et
(&)
() |

—- et e -

N .
which Telate to both of -
Tences are listed in section

iéles

101 S
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R?PENEIX,G _ 6verexposufe to Television* , . 1
Over the past 30. years, television has.unquestionaSIy.'
bedomefcng\qffthe most pervasive infl?ences in Americaﬁ life.
Few youﬂg adults cansremember 2 time when there waﬁn'; 2 TV sec -
in t@eir hamg;‘ Today, over 97.pé2cent of all Aﬁefécan“hguse:\
- bolds Have at least one set, mote homes, In fact, than have
access to indoor piumbiné.~ The im;ac; of such a force on dur

lives warrants examination. : Coe

N, r "

**. *Prepared by Action fot Childrens Television, Newtonville, Mass.

3
-

Action for Children's Television (AC)
has been taking a closer “look at -
- — the television industry for the lasg = -
% Seven years. The national cdnsumer
?}organizat;on 1s working to improve - L
" " . ’'broadeast Practices related ko children . )
{through education, research, and legal
‘actiont ACT was begun by parents, .
. teachers, PAysicians, .and television
N _ professionals who were brought together
- by a common concern for children and -
«. ~ how they are affected by what they .
) see on television., The gToup, concerneds -
"' . aBout the excessi¥e viglence on chil. ~
dren's television, discussed how to T
make children's Programming a constryc- s T
: tive force, and how to change the climate S
v - of deeision making which had resulted - K
. in so0 muchk brutality and sg licele
.diversity in Programs .for children,

-




" which yonng children wa;ch television.

'other except sleep.

- Recent SCatistics clearly point out. the degree to
For exampie, Dr., Rob-
ert Liebert Professor of Psychology at the State University
of New York, noted that "children in the primary, gradeﬁ were

* lfound to wateh between 15 and 25 hours a weék, older childreh

.about 23 bours, and junior high school students watched .over’
an hour more each day than those in senior high nl Preschool-
ers now spend ahout one-third of‘their waking hours watc;i}

v, ‘a2 activity which consumes more of a child's time thau any
By the time a child finishes high school,
he has’ s?ent about 15,000 hours~in front ofﬁkhe set- %ad 12, 000
hours in the,classrqmn Pac another way ‘by the time a young
person reaches age 18, she has spent two full years of her lile
watghing television.

~

A fairly common misconception is that the vast major-

ity of a child's weekly television consumption on Saturday

mornings. Recent study has found that less than lo,percent or

;the 25 hours the average child spends in,gagnt of the set per

week takes plaqe on Saturday, the time period categorized as
"prime/time children's television." Howevar, the Saturday . /i

morning menu is clearly geared towards. youngsters who realts-

R tically, are the only major audience cifat advertisers can cap-’

ture in that time period.’ And sa, the networks schedule haur.

aftexr’ hour of animat/d and live'action programs designed éxelu- .

e

sively gor this ‘constituency. , -
L 4 .
\ , *

) .- L

. [

<€

L Robert M. Liebert, John M. Neale, Emily S.. Davidson, The
Pergamon Press Inc. ,a1973).,,.

,Early Window '(New York'

5

?

K

J
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. . The bulk of & ch-ld s -emainlng viewing hours :akes

Dlace afcer school Cn :he networks and independent s:ac*onsh
A¢his 3 p»m co 8 p m. slot is usually occupied by so P operas
game shows talk shows, eruns of edulc Sr:uacion comedies

On Public Broadcasting Scations ﬁowever the of Serings are -
subs;antiafly becrer. Freed from commercial pressure the cime;n
is filled by progrfms far’ Qore appropriate co the child audi-ﬂ
ence, Here there are "age specifie” shows for different age
' . gxoups. which are designed o promote: learning incerpe*-sonal '
— 'understand_ng and creative encerrainmenr : . T
\ - Aftersschool Programs s"ed on the independsnt, or
’UHF stations are seldom agproorlace for young viewers, ' )
Dr, F, Earle Barcus of éoscoufhn.versity s Scnool 9f Public LN

o acions conducced an ACT-sponsored nacionwlde study of
::ozxgg and adverti;ing oq’#hildren -on mdependentwscac" ons -
. ' ' c‘%pproximac y 68 percenc or che . Programs aired

. on the ou:lets during the' 2ee : relabelfed" for
" children That is they were reruns of ad
..not originally designed“for cﬁildren Yec- e found chat on

c _ Prime-tine shows

the average dearly two. -thirds of che audience for these pro-'

"”’grams are childr///hetween che ages of cwo afd -e12 .
" There are, ‘of - course nofable excepcions Both\;he )

ABC "AfcerschooI’Specials" and NBC s "Special Treac are exim-

oles of nec%ork commicmen:s to efheduie qual}cy prog*ammlng for ’i;g

.

-

7oung people in_ the afternoon hours. Whacabecomes appa

’.hough is chac oroadcai;ers\see chf!ﬁ!en ROC so much- as n

1udience co program for but-as a "markeo" zo sell to. »fu is

P




in thi3s context tb.at the. industry puts its'"creat energies ,.'
to mazimum use. : . .

. Progress is being made in terms of reducing the aum-
ber of ads shovn on children’'s TV, but there is still much to
be done in the equally important areas of content and presenta-
tion. Childrén ave the objects of 4 400 million dollar & year

)

advertising assanlt. They are\inundated by ads for toys, cer-
eals, candy, record. offers, movies, amusements, and fast food
' chains. It is obvious that advertisers have not made this kind
of investment to attract the 25 or 50 cents from a child's
allowance. In reality, the parents are the purchasers and
the dhildren play the zole of surrogate salesmen, the adver-
tisers’ personal representatives in the home. " ’
Although most ads are constructed to appeal to adult
patterns of logic, current research suggests that children do
not develop ‘ull cognit ve understanding of television.adver-‘
tising Pntil as late as age-eleven. Both parents and child
professionals have begun to question whether children should be
the objects‘Ef advertising messages at all. The reasons are
varied that cgildren are psychologically unable to assess the
value or product differences, that they lack the maturity of
judgment and sophistication to evaluate manufacturer s claims
that they ara not the actual purdhasers of the product, that
they are mide to want expensive toys despite theix limited
knqyledge of their family's economic situation;'and further,
that the constant bombardment of commercidls to acouire things

induces materialism, frustration, and family friction.
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TV commereials cause eonsiderable confusion in the 1
minds of ehildren too young to comprehend the often subtle dif-
fezences becween programs and advertisements, Wheveas adults
may be inclined to leave the room during commercial breaks to
do something else;°ohildren are apt té stay and watch, per-
celving the ads as a further extension of the "entertainment."

Where are potential dangers inherent in television /
viewing" that azre magnified esoecially for childzen who suffer _
from overexibsure to the medium. ' A major problem that arisas \.i
‘vith too much exposure to .television is a confusion of reality J
on the part of the viewing ch&ld TV helps to form an\image
of the world in the mind of the child that may be terribly . ~
'distorted Refleoted in that image is a world where good al- f
ways trinmphs over evil, where to own a cer;ain.toy gives you {

g instant status and acceptance‘ where the fe women, blacks; or
minorities portrayed never do anything of siggifieance, where'
the consumption of candies and ‘super-sweet cereals leads to (

. health and happiness, and where violense is the law of the ,
land. ’ | |

'Advertisers dofi' ¢ market moderation: They don't

suggest that a particular toy may’be too expensive for the

family budget They don t warn that too much candy can lead

to cavities ox weight pro%lems They don't volunteer the
¢information that sweet cereals do not con%ribute to a balanced,

i nutritious g;%t. Broadcasters all too rarely show children an

accurate picture of the world they live in. Male cnaracters .

predominate in leadgrship roles. In cartoons, animals are-more

. vy
.¢
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apt to have speaking parts than blacks. Tﬁe vast majority of
events take place in the United States. What kind of picture
of society does a child davelop with this kind of consfant in-
put? - -

Another primary concern is how children ?:é.aff;cted

by the prepondgrance of violence in television programs. In’

his study,of "Télev;sion iﬁ the Afternoonm Hours," Dr. Barcus
found that six ou;‘d% ten stories in the programs he monitored

contained some oﬁservable act of violence, and three in ten .-

1

were "saturated" with it.” Violence perpetrated with weapons

' was the most common type, and was most frequently directe&

aymxo&ahmmmew&&nyhcammcman& This

ralses serious questions about how children react to what they -
.se2. Dr. George Gerbner and -Dr. Larry Gross of the University
‘of Pennsylgpnia's Annenberg School have conducted amnual "Vio-

lence Profiles" which measures "trends in network television

\ r - >
drama and viewer conceptions of reality." They found that:-

% ++.heavy viewers significantly overestimated
the extent of violence and danger in the -
world. Their heightened sense of fear and

" ‘mistrust is manifested in their typically
more apprehensive responses to*questions
about their 'own personal safety, about .crime

w and law enforcement, and about trust in other
people.2 : .-

e

A further concern that arises when considering the

amount of time a child spends watching television is that all
N 3 . * . . I .

'L mid., pp. 19-20.

2 George Gerbner, Larzry Gross, Violence Profile No. 7: Trends.
in Network Television Drama and Viewer Conceocions or: Social
eality lYo/- > llddelpnia: Annenverg-Scaool or Communi- .
cations, University of Pennsylvania, -1978), P. /. :

P § 5
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too often tnis.ocsnrs at the,expense of other forms of activity. .
A child who watches 25 to 30 hours a week forms a'passiye.partf
nership with the tube that ofpég/;;eclndegfhissdﬁi@g more pro--
ductive things such as reading, writing, listening to music; or
interacting with other“children and adults. The TV may provide'
instant entertaimment but what does it do:over the long raﬁge '
in terms of a child's sense of creatiyity and initiative? S
Historically. American Society has provided special

protection for ﬁsﬁ children. We have made provisionms, among

others, for child labor laws, restrictions of the legal drink-

'ing age, and laws governing the ability of minors to enter into

contracts. But in the area of televisidn. where the scope and

-impact of the medium is so profound, we have allowed lax and

dlmost non-existent standards to govern .The reSponsibility

for higher quality and more rigid regulation is a joint one,

to be shared by broadcasters and parents alike. _ Television is'

not: a passing fancy, it is here to stay. We have a duty to

,ourselves and to the future to insure that it is-developed 'to.

its full potential and not merely allowed to perpetuate the

status quo.

.J‘“

The extent 'to which television influences children

o

of all ages in oux society mandates the involvement oF ALl
citizens in establishing quality controls. Parents and teachers
should watch what their,children watch. They should talk about
vision wnth their children and discover more about what |
they are learning. They shgild lobby for quality in o’ogram-

ming and advertising. A realistic appraisal of celevision s

[4 -
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- influence in the lives of this country's young people requires *
thoug’htful.but unyialding action by ACT and other adult advo-

., ‘cates. As caretakers of the next gemeration, all concerned

citizens TSt pose some of the questions that the broadcasting

B industry is releecant to ask What are children learning

about themselves from their constant exposure to the images
revealed over the public airwaves? In its failure to prov:r.de -
a rainhow of fhoices for young people, does the medium rein-
force étereot;'ped roles? Why do industry regulations permit
more advertising to children than to adult viewers? How are
young people being’ affected by their exposure to commercials .
that promote prcducts which are potentially dangerous to then;/

- from heavily sugared foods and unsafe toys to w%r-the-comter
drugs and housekold cleaning products with child wamirlgs on

the label? These are some of the questiens that ACT has been P,

raising for sevem years.
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APPENDIX B Obesicy and School-age Children*

Obesity or overnutrition is a risk whichtschool-age chil- .
dren face. In qnnsidering the scope of the p;oblém, the fgllaw-

-

<«

ing topics must be addressed: )
--Prevalence of obesity; L )
~--Nutritional needs and'deficiencies-of obese children;

v

--Reasons for the decurrence of obési;y - childhﬁod

v

habits and patterms;

- -=Some problems related to obesity ia éhildxen.

-t "\‘,‘TT,.‘
.+ .- *Prepared by: Ruth Palombo, R.D., .S, ¢

Assistant Diredtor fcr Patient Services -
Frances Sterr Nutrition Center

Tufts New England Medical Center

,Boston, Mass.

and: Pat Rearney
Dietic Intern
Frances Stern Nutrition Center
Tufts New England Medical Center
Boston, Mass. :

)
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) o B “Epe case of" tes. or may. include an exzassive

‘ amownt of bo¢§%fac. 42 index of obesiry should

n;aflec: only body fatnes{. It shoulgd Bot include
héighg{ muscularity, o i%gie:al mass.l .

b alcue, or during spures, growth inc:ea{éj and
fat decrease:2 ;h éeneral, bbesify,is usuﬁily g

. regardgd/ag beiné-ZO«percent above the ideal
weigﬂE.’Kfinée this Standard for evaluatiog is

’ ver éague"duéiék‘tﬁe changeabie childhood ang

- . S ; adoleﬁcent Jears, the uge of‘anthropSEeEri;. ‘

.
L]
- - ° . -
Stm, —

///” L George Mann, "The-Ianuence of Qbesity on Health (girst of
. Two Paresy » New England Journal of Medicine, July 2 » 1974,
Vol, 291; W0, 4, p. 137, e o .

»

in Health

R “, \\\ . L
23 s. Goodhare and . ¢ hils, Modemn Nurrsiion
a\ L Te Lger, I ,

and Disease. Seh ag. (Phiiadelphiazq
P. 613, N N

£
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.ﬁ _‘éf‘ , } .S measurass such as skianfold thickness measu.ements
< gives a good indidation of both subcutanecus -
(50 percent of total fat) and total body fat; -
v ff\, Rasults from various studias are: ‘
| _a. qgcg;eideé and Roberuck (1960), Study of
2 ‘ ) Io@a schgol,cﬁihi en: boys - 1l percent
- - obese, girls - 1 percent obese.l . .
: b. Study in Newton-Brookline Mass. ‘public
schools (1952-1953), 10 percent children
d obese. 4.later Survey in the late six- .
* 'ties showed an increased prevalence in
obesi:y by over 20 percent. In general
L - ‘ T more children were stocky than. slender,
and more girls fell: into the stocky.
rhnge thag boys.2 ' S
c. Study of 12 000 schoélchildrep. 30 per-
cent of the children were more :han 20 “iﬂ
' percent overweight. 4 .
d. Study of ?doléscents= boys - 9.5 percent
. -overweight; .girls - 12 ] percent over-
weigh: 3 .

1 M. McWilliags, Nu:rition f the Growing Years (New: Yora ‘ -
-John Wiley and Sons I937$, g. 163, ; ; "

" 2R.S.. Goodhare ang M. E Shils, op. eic,, p. eza . .

Fad

3 H. A. Guthrie, Int*oductory Nutrition (St Louis: C.' ¥, Mose~,
ly Co. 1975), p. 436, .

4 o)
M: McWilliam® op. c;t., p. 161.
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Ihe etiology. of obesity i‘ comnlex When an individual is -‘1 o
obese, normal body weight is not regulated Qbesity is due to
ovcreating reduced detivity or a coqbination of both facfors.
Rarely is obesity dne to mntaholic disgurbinces. o

2.

Nut:itional Neeads and Deficiencies of Qbese Children

8. Vitamin A - This,- vitamin is usually low, although

it appears to be more adequate in the autumt and.
after an, adequate umser camp, dtet with childzen
tested ‘ '
b. .Vitamin C is usually low ‘ 50 percent/of the
' children studied were found to be low. o
<. Vitag;nVD was the nutrient most lacking in the '
Boves study. Low levels iz thHe blood sezum
, peaked in boys-at. age féu:teen and ‘in girls at
age clevenil _ ’ L
d. Caleium deficiencies were’ prevalent. Calcium
' for bone growth and good’ SEEth is needed and.it
is particularly lmportant, for EEmales in cases .
, of early pregnancy An adequate replacement may‘,
:I takn six months to overcome the deficiehcy.
‘During the teen years emotional stress may cause
caleium to be\stored inefficiently.

e. Protein/fs needed.ewpecially in times of -apid
8

= Xy, 1]

growtd. - , Y o I t

4

1 Johanna T. Dwyer and Jean Mayer "Overfeeding and Obesity in

2

. Infants and Children," Yutrition Dietician No. 18, p. 142.
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e - "1, Food Availabilfcﬁ
o ‘ « Food ig.abundanr‘in‘ﬁmericaa;Societx._ It is
Lo ‘ readily available at home, at school, the-
E ~ cormer store, recrearional arifs; restzur-R
ants, and most public ‘buildings, ''Snacking”

; R .“ +is a major'paatiﬁe among;the youth. :Shack

L . . S foods such as cﬁips, tonic and caﬁdy bars

. ‘ a:e high in calories and low in nurrients

\\ Vending machines, snack bars, and corner

Z%Q:es offer these quick, convenienr "trears"

- for those on the g oz those who need some- ’

e

[

I where to go. Advartisements pe*suade one,
.= . especially a child to buy certain foods 4‘ <

— . ©t PO -

L]

3

_ :ii. éocial Aspects -, T 1' '

A - . Food and drink. are associated wich socialia-
| ing and hospitality in our society, Eating
- favorite foads with friend§ glves one a sense

1 of group identity aﬁg Belonging When we .
. entartain people,’usually soqe. food or bevar-

- _age 15 served we often socialize wi:h

e B . ' frignds around a méal or snack .Meeting

T . -‘ ; . wich the gang after school frequently centers

around ﬁood The goods consumed at these '
! times are ofCen high calorie, such as tonic,

french fries, candies, ice cream and’ pizza.

g ., Boredom may ulso contribute to obesity. - Many
' . . .(. B : ”'h \




s,

. . t, v
children and adolescents eat or g0 £0 smack *
bars of stoxes for lack of amything better’ .
‘éaawi:&chgiz:m., ,

id
-

N iii; /Fzmily Patterns

-

. Studdes gave shown that ovetweight~children.;
| " more often have overweight pareats ﬁhan do
nozrmal Qeighé ch;ldren.l T&i; dé?’be‘
e;plained by heradity and/of the fact that
family food patﬁerns are learmed aﬁ& adopted
" by children. Apprcximaﬁely,se_to 90 percent
of bve;weighf_ghildrén ﬁecqme overweight } o
_ édglts.% .Prﬁper'éi; :y'cho;ces\dbn't hap-
" pen by'cﬁahcé or common segse'-— they must
be Iea;n;d.‘ Food.patterns are élbsely\t
linked\ta-ggneral behavior éaﬁ:ezns and-

'.emotians.3

Cultural attitudes concerning
weight and cglld féé¥ipg practices may also
contribute to cﬁildhoéd.obesi:y.o'Parents
often use sﬁee:s as reward foods. As a
resuit; ettpty calorie foods rather tﬁ!ni
fryits or’vegetables.bgpome the coveted foods.

| . .
| -~

Johanna T. Dwyer, and Jean Mayer, "Overfeeding and Obesicy
in Infants and Children," Nutrition Dietician No. 18, p. 129.

‘ .
'z.GeorgF V. Mannm,- "The. Influence.of Obesicfion Health' (Second
- of two parts), New England Journal of Medicine, Aug. -1, 1976
Vol. 291, No. P. 229. . . '
3. ' Jj R . ‘
Ibid.r'p. 228.7 - 7 -

.
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" ‘future obesity. Excess weighf gain during
" early infancy has béen aééqciéced‘wit@ an ?ff““
' iﬁé:gésed incidenge ‘of obesity during the ‘
"later years of childhood. Likewise obesity

‘calc;ZE foods arze available at home and

.- parent- projecting his/her self-image on the 5,'

Infant Feeding

-

116

M

‘e

Overweigﬁt child:eu'arejof:en'chastized.for 1 ,. \j
being fat.by family and frisnds. Often high- B

ofﬁhred by parants oz friends: this sabotages
the child’'s dieting efforts. '
N ’ . Y 2

ther common occurzence is the overweight -

child by using the' mutually inclusive pro- "
noun "“we, " -
7 . \\

\

Infant feeding practices set thgnstage-for\

in later childlﬁ.a tends to persist and.

’approximatcly éq percent of. all obese chil-

“dren beccme ‘abese a@plts r;& bas also been oo,

sugges:ed that fatﬁ"ﬁl ntmbemfbggomes fized ‘
M ‘;-';,‘ J»)_,

during infancy and‘childhbod w”ﬂhﬁs it is

impoztan: to. contrdl obesity during these

eritical perilods of developmenc and prevent ~

. the proliferation of\e;ceqs fat cells. which®

L

will dispose the individual to obesity for
life. According 50§Filde Bruch . a ohild may L

grow up unable to difle*enciace leelings of




L2

ﬁquer and;saé%ety Lf he/she 1s overfed as®an
"ipf;nt,'ife.,\if‘the iﬂfﬁnt 1s fad whenever - ,("..

distressed, Mothérs oftéq‘wish o quiat 3 -{,’

child momnnfarily rather than discover whatr

is really :Sa problem:or\offer as mors appro-
Prlate kind of attention than food, such as
.pl&ying.withoinfang or holding'iﬁfhnt. o

. "Food Habits ang Patterng

» eating ou:,f;
des;érts, cholce of food, portion size. k. ~
Cblldren skip breakfase for the follmwing -
Teasonsd:; dbn't'liké iz, too ;;ch tigukle,

. t N NN .
DOt encugh time, Th#g is‘significant in the
late s%rning when fatigéevseéq in: the child
'is'not zentzlly and Physically aldee and the -

School pexformance decreaégs,'




- _— ) . . . & ’ <
o T e
. ‘Problem rather than overeat.ng Ma.ny chiJ.- . o
ﬁf;n,spend ‘more time eating than in Vigorous= I
' - physicalwactivi:y "ac:ors contributing to '

dec:uscd activity are: matarnal/paégmal
Mfuing and bus rides' talavi{ion waggh.':' N
ing; telephone; lack df available sports Co 8

e

‘\ facili:ies' Sa.fety--outside play has decz:eased

) Rusouﬁ given by adolescents f\ T dec;eag‘e”a ' / Y
o ’ {.aeﬁ-v.ities are~l T ; ) '.'_f Sl ’\

N -~ (40, Percent) ng cium o _.,2_ ‘ ’

//\[ _ .=emo facilities A LAY Y

>
.'o

\-no enj oympac

o2

"’ - "feel akaard’p a

-

r:odoif:with_': R

‘= Dr. :I'ean Mayer found :har: the obese exercised.

with less enthusiasméha.n the ~non-obese :hus/ .
- resulting in less

,..hgiazmtimeperod

131 exerc”ise for 2 3
4

/Obese children spent,
approximate{y one-cthird 4s- much time engaged
v /in exercise as thei. non-obese‘peers.

T'QEih Y
weighr: also caused t:henm:o be.more awkwarcr

less skilled .and less ap?: % participate in & -
. ~ = . .

c282. ‘
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‘3\“; vii Persouality charaoteristios ~
. i

: ' ‘ , ‘. 0bese children may exhibir personality char-
‘ acteristios suoh as: self-blage, withdrawal,
pasoivity, inferior faelings Sensitivity
1. D about one's status, distorted body image,
Preocccupation with ﬁeight} tendency to blame -
. all feilures and disappointements on weight)\
lack of family support and increased ten-

b

© oA ' sion.1

;' '_ viii Mbtivatioo ﬁ
oo Two confiiotihg fore *may result in théa '/ ;
L ' = adoi%soent's rejectian of sound nutritional\;
:)ﬁ_ T . :advioe- desire for slimmess of physique and
! R independenoe.z The adolescent is prey to fad~".
s | diets and bizarre eaqing regimes.' Obesity
fi T may trigger an attitude of defeatism This

. . has a oyclio fund%ion and the child may

Ihe child may be motivated to lose weight to
RPN preveut name-oalling and/or to alleviate

H.A. Gtthrie oD. cit,, p. 439.

- P McHillians, gp. cit., p. 162, L L




Physical disccmfort. The obege child may be
. WOTe sluggish ang lethargic vhich may affece
attentivenass and.performance“iq school,
4. Problems Raliteq ig Obesity iz Chilgren
2. Emotiona] .

'ceitain Case study 4 sixteen-year-g1g female
gained 175 pounds, in‘one year fbliowing her
~ father's heart attack,l 1€ 1s oftdn yseq as

s 2 Protection againg: Tore serious menta]
/~ 1llness.? ‘ ' »
i1, Securicy” R \\ ‘
\ ) " Obesity‘oft protgéts'the child from tension .

‘" and emotiongl Problems, if'tpe Qéight‘
"shield" ig taken away before the child
" Teaches ma 'it} and emotional Security, ig

! Johanna 1. Dvyer, Felix P/ Heald, Felix . F. Larocea ang
Jamesg Sidbury,-"When a Child is Too Fag," Parental Cara,
Vol. VIII, 6. (avon 15, 1974), 5. 132 =

. )
Hilde-Brushy "Emotiona] Aspecfs of Obesity in Children,"
' Pediatrie Annals, May 197 » Vol. 4, No.‘S,'p.'95.
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iv.

. may be damaging:

However, it is important
to differentiats thig sitnation from the .
cne in which tha: weight is the cause of tha

problem.l

Family Conflicts

(4]

. A child might become obesé as a reaction to.’

family conflicts One sign of the ~child

having an emotional disturbance is if he/she

is the_only overweight person in the family,

Peer Attitude

Nt

Ihe obese are made fum of’by other children .

They won't associate with them and they call
the fat children names. This leads to a :}
further reduction in activity and anti-
socialization. Organized prog‘ams for
weight reduction are frowned upon by peers.
The obese are reluctant to join. In addi-
tion the obese experienca embarrassment

over dieting or being 'different." Obese

:children are semsitive to the attitudes of

society that-lock ar the conditions as a
social license reflective of inferior
morals,

ficial/personality

~

L Johanna T,
~ - VIII, #s6,

P:

Duwyer, Felix
James Sidbury, "When A Child is Toq Fat
(Mazch 15, 1974), 162,

P, Heald Felix E.F. Larocca and
Parent Care, Vol.
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no ‘wzll power,” and a comic, supexr-




.. ode oT more aspects of their body.

¢ 3 ’

Self Image - PO
Most obese children a:e.discont:gnﬁe;l with
’ Thef:‘
r;gu'd themselves as larger, not -just fat-
L The factual repérting of weight was
more accurate 'in studies among adolescent

boys than gi.rls. This 1s an indication of °

texr

. the realization of true body image.

Sexual Adjustment

.. Weight 1s often used as a defense for

av;qid:ing' contact with the opposits sex.

"School-Related Pzoblems N v

i.

ii.

The lack of breakfast may ‘have an {mpact on
'performance in scl:xool. ﬂ
;rhé chi],ci may be overconscious c.>f his/her
weight and spend more time fixing 'clothin.g
and adjusting posiéion than paying atten-
tion to‘ teacher. This leads to decreased
performance. .

An obese chi]:d or adolescent oftén feels .,
inadc.equat:e, different from other children,
and has pobr self-esteem. This already

existing bad feeling about oneself, couple
wit:h a need to be indenendent from the '

¢

a




. 3
family may often .lead the otese cnild ineo
unacceptable actions and,delinquent behav-
lors. A gifted child may be intellectually
. gifted or talentad, but very few fulfill
the promises of their early achievement.‘

The obese child may slip into a shell and
the weignt may become his/her security.
Drugs'or.alcohol~may seem to offer a tem-

' porary escape from this shell.

. Conclusion
Table 1, Genetic and nnvironmental\Factors Con-

'tributing to Obesity," is" an illustration of problems

and factors which both contribute to Snd are related
£

to childhood obesity The frequenov the occur-
Tence of obesity and its influence om the child s
physical, social, emotional and cognitive development

. mandate that greventive wmeasures be taken and that

»

programs be plammed for -school age'cnildren,.both
ocbese and non-obese. ‘ .
Programs'for school-age children may have an
.'impact on the obesity-cycle as they provide children
“with opportunities to engage in a range of activities
and to interact.with their peers. Given the reported
datt”_increased physical aétivity and the absence of
juak food could be,- themselves, efiective measures
preventing and t eating obesity in children as well 4‘
:as means to teach lifelong good health and nut'itional

practices <.
1 <
~ 4




TABLE Y )
Genetie and Environmental Factopa

Contributing to Obesity

& <a

[ Food uaEIf' ' o " [ Trauma -
- Family Background Need to'
- _Social R . U Relieve Tension

Overweight . ‘Btfiv;‘

" ) “for
Welght 1s Protecting . : Inde-
Foos Intake Increasee _ of Peers & Elders; pend-

Lack of family support §{ ‘ence

i l ' ‘T;‘ ; ‘ | Jﬁ ReJeat
Delinquency 1. : ‘ ‘ - ' Advice
‘Drugs ] Social Isolation; . Loss of Self Eateem

Alcohol Rejection- o ) Loss of Confidence

~

Preoccupatioﬁ‘with
weight-distorsed | Inferioy feelinga,
body image . ' : ) Passivity

Chart done by: . ,

Pat Kearney -- - Decreased ) ecrease
 Dietetic Intern . Opportunity . * School
Frances Stein for - Performance
nutrition Exercise
Cliniec N T o
~Ffufts New England Medical Center .
Boston, Mass . ]
™~
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| APPENDIX I Background Infornation on The schdbl Lumen

.will provide lumch and afternoon snack. ?rogram operators

j\, ] . 7

(. [, B

- I

Program, School.3reakfast Program, 'Special
Food Service Program, Milk Program, and
4 Commodity Food Program.
Nutri Services -- In planming the uutritioual
components fo school -age programs each program must develoo '

a plan that e lements and supplements the child's diet at

"home and in scho 1. When possible, nutritionists, physicians,"
or health practitioners should Hf consultad in developing

these plans. ‘Nutritional programs must consider the servicss.
available from the School Lunch Program, the.School Breakfast /’
Program the Spec.aIfFood Servite Program for Childre% and

the Special Hilk Program Surpﬁﬂs or commodity foods are
.available o the programs that. aopIy to the Department of

Agrioulture, The nutritional component of some programs for

. school-age children will include breakfast and afte
- snatk; in other progrzms tha nutritional service will provide K
_breakfest and.lunoh and in others the untritional serji

" sBould be en encouraged to research the availability of funds

through such prograqs, They must also realize the imnortance

of good nutrition and balanced X ts, given the incidenoe of

obesity in school-age children.

School Lunch Program -- The National Schdi Lunch .

_‘Program became permanent in 1946 with\the passage of the

lTiis information was preoared by Ruth P lombo, R.D., M.S.
Assistant Director for Patient Services, Frances Stern
Nutrition Clinic, New England Medical Center Hospital,
Baston, Massachusetts Novembe-, 1976.

»
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. _Natiaual School Lunch Act\ In 1assachﬁsetts, in 1948 i:

. 'beeame a permznent bureau of the Department of Education wich

. the enactmcnc of Chapter 548, the, Special School Limch Act

' .Lunech at schnol has beccme fi:mfy establiened as pert ‘

" the educaticnal prccecs Its beneﬁits are both immediatevand .
far-reaching The lunch program.helps to build strang bodies
and alert, minds for today and teeches good £ood habics for :. . Ny

-

. thg f’umeo .- .’ “ . ’ . ) :
R " . The School Lunch Progrzam is a cdcpereciveneffor% of the

< federal, etate, and local governments. At che federal level,

| it is administered by the Hnited States Department of ‘ -
Agriculture. Food and Nutritfon Service " At the .state levelr
it is the responsibility of the State Department of‘EducaticQ;

4 we

through the Bureau of Nutzrition nducation and School Food ‘j«m‘ -
Services._ Federal and state funds are used to reimburse the ,
;"r schools for part of the cost of the food. These funds can - ¥

also be used in many instances to Setmburse programs for

. snacks., - e
’\ * The lunch Progzam must be a.vailable in all publie
cv; . schools in*Massachusetts ‘Local and,regicnal "schaol

,.commiﬁtees agree to: : :. SR . B _ ._:

-Operate che lunch program. on a non-orofit basis for
» all children regardless of race, color, or natiomal
) orig.n, : o ] |
-Provide lunches free or at a reduced price CO children
who are unable to pay tle full price. (In Massachusetts
last year, 34 million free: lunches and 2 million reduced
price lunches were served to children.) The anonymity ‘ ,
- of children receiving free or reduced: price lunches
@ wmust be protected. Most schools sell tickets for lunches
© with codes for full price, reduced price and free lunches.

' ~
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- -Serve nutritious lunches that meet - the requirement !
‘for Type A lunched as established by the Secretary - .,
of Agriculture. - . . , C o

The Type A.lunch {3 designed to meet at least one-third .
of the daily dietary allowances recommended by the National
Research Council- for tem ‘to twelve year-old boys and girls. -
The Type A pattern. includés as a’ minimum: < o,

AN N \c . . . . . - -
... 1. One-Half pint of milk as.a beverage - can be whole,
skim or flavored milk. e . .
Two ounces (edible\portion as served) of lean peat,
poultzry, or fish; “ounces of cheese; or one
egg; or one~half cup of cooked' dry beans.or peas; or
four tiblespoons of peanut butter; or- am equivalent
g:zg:it:y of any-combination' of the ‘above listed
o

. To Be counted in meeting this:requirement,d®
these foods must be served in 2 main dish, or in a

. .. main dish and one other item. . ’ i
) . ¢~ \

.. A three-fourths cupi serving comsisting of two or -
more vegetables or fruits, or both. Full-strength

;:s.::zirn e RS LIRS
One slice of who.l‘e.-»grainib‘i- ‘enriched bread; or 2
sexving of conrbread, biscuits, rolls, muffins, ete.
made of‘who]:e-grain or ,enrighegi meal or flour. .
Full-price lugc‘hes‘usualloy cost. between 25 and 45 ée‘:ts\.
Thé goyernm;-.n't 'givés- a ca.sh rei;nbtn'seﬁez;: of \;9 cents- to the
schodl for eVery;full price Type A lunch. The séhopl also
geg& donated foor:}s which help to reduce the price of 'tb:e -
lunch. N - .
School Breakfast Program -:-’ Tpé"\School Breakfast Program
‘1§ a'lot like the National $chool Lunch Program. © Partici-
pating scﬂcols‘ serve a nutritious-br,eakfast’/évéry 'sch(o_r;al d’a};.
Pupig.s canj,ﬁy this break.:fa'st at a' 'rgasonable price. If
children do not have the money :F;oz; ‘breakfast, the school must
give them breakfast free or at;., a reddced price. .’

. Rt
In 1976, an amendment to the National School Lunch
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Progras - Child Nutritibn Act expanded the sehool breakfast
program by making it a permanent federal program eligible -
to receive yearly federal approoriat:io;s and oo'modit:ieﬂs‘ 3
The School Brea.kfast: Progzam is- avai.la.hle t:o all publie

and privace non—profit: schools that want: to pa:t:icipat:e and
,ma.ka applica.t:ion. To be in the progz‘am a school must agree

' :ha.: any meney ob:ained from running the breakfast: program Lo
bo used for the program. 'Schools ®mUsSt serve the pupils )
nutz'itlous breakfasts according to the requirements of the /
U.S. Department of Agricultuve. In Massachusetts any public

- school with 50 pe:;eenc or more needy ohildre“:l must have a
breakffst: program, .

- d School breakfasts and planned to give child.ren a good

start toward theiz~daily foqd needs. They must include a -
half pint: of xnilk (whole, skim or flavored), a half cup of
fruit or vege:able juice or fruir, and one serving of
-bredd, biscuits or umffins or 3/43eup (or one ounoe) of
cereal. The Department: of Ag'-iculty:ae urges schools to .
include such prot:ein-rich foods as egg. meat, fish, poultry, 4.
cheese; and peanut but:t:er whenever ic is possible Othey
~ foods may ‘be served wit:h breakfasts as desired BN
i The brea.kfast: program is not .in:ended t:o be an all- -free
progra.m 'I.'hose who can pay for thei.r breakfast:s are expected
to pay. By 147, any child from a ffamily with an inoome below
the national pove:;y guidelings must be orfered a breakfasc '
, elt;tze‘r free or at a reduced prio;/in schools t:akinﬁ* -part in

the Sbhool-Breakfasp Progzam. P ioioating schools must -

-\

publicly announce the standards they will use‘ to_determine
| \‘ ” 133 . ! ' 7 .
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cligibility for freenor reduced price meaig. Full price

breakfast is 25 to 35 cents; raduced pricegbreakfasts are

&~

10 cents.

N

A
h Y

. I8 their school.is in the School Breakfast ‘Program, all

ehildren ean take part in the breakfast program. Schools in

the program cannot deny breakfast to any child because of his .,
' “race. ‘eolor, or national origin.

' no' child »ay be made to sis away from the others, or .be served

When breakfast is served,

in a different line or at a'dififerent time, beeause of his -

race, color, or natiomal origin’ A school must offer the

same kind of brenﬁfast to all children.
\ > \

Sa

The Special Food Sexvice Program for Children is a

.érngrzmjauthorized by a 1968 amendment to the ket;nnal School
Lunch Act. It is a cencentrated*effoft to assist in improving

the nutritional status of both pre-school and school age .

children. Its stated goal is "to safeguard tﬁe health and

well-being of the'Nation's children."

T

"61 ', The Special Food Serivce Program for Children is a

)

cooperative erfort by the federal state, and loeal

_authorities. K/’the fedaral level, it is administered by tha

United States Department of Agriculture" s Food and Nutrition
Services In Massachusetts, it is the responsibility of the

State Department of Education through the Bureau of Nutrition

ndueatian and 'School Food Service Program for Children

-

'Participating agencies enter into agreemi?ts with the State

Department of Education.

L]

-

Federal funds are used to reimburse participating - |

[}
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agencies for part of the food they purchase. = '

All public and nomn-profit private inst:itttf.ons such as
. o day care centers, settlement houses, and recreation centars-
that p‘:ovide day cars for child:en' from: low income areas ,:, or
from areas with many mzking mothers, may apply for pa:t:l.:ci-‘
paticn in the progzram. . Su:mner day camps and simﬁa.r . |
racreational programs’ maf alsQ@yr‘*‘In-residence ’ ,
ins/t}cuti,ansra;e'ﬁor.:-e}igib_le:' order .to be e,l'igible,;‘
agencies must agree to:
)

1. -Operate cn-l;rovfit food service for all childreh
rega:ﬁe':;nof race, color, or matiomal origin.; -

. 2." Serve meals which meet Pnimum requiéements as’
‘est’ablishec_l by- the Secretary of Agriculture.s |

. . . 1
3. Supply free or reduced price meals to children
wable to pay the full price, without identifying
, or otherwise discriminating-against’ such children. °
) ’ 4., Comply with the rules and regulations established

by the State Board of Educatiom. . -
One, all, or amy cmbinétion -5 thé’.tfollowing meals
| 'may be served. W portions of basic food graups,
" acedrding 5o ages of children,, must be serveci. |

," ' Br'ea.kfa.st - Milk, fruitior. juice; and a serving of -
‘ : enriched bread or-the equivalent of a cereal.

Lunch or Supper - Milk, meat or other protein-righ food;

. ) - two or more vegetables or fruits, a serving of
S .enricled bread or the equivalent and a serving
~~ of bButter or margarine. ‘ ) v
. LY

Supplemental Food - Milk, fruft, or vegetable juicé:“)and
a serving of enriched bread or the equivalent
between meals, ‘ 7

Special Milk Program -- The primary aim of the Special
: =~

Milk Program i§ to create good milksdPinking habits améng

2 oo children and to improve their nutritional well-being. -

w
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é%sg«‘ . . :
/ Inoreased const.nption of miJ.k is encouraged by reda;oing the

prieo that children must pay, or serv’ing it f'ee to those
v.nable to pzy : . A

‘ The Special Milk Progrm@ a cooperat.!.ve effort by the
federal state, and local authori}z{ . At the federzl level,
'it is administ'ered by th ed States Department of
Asricultm:- s Food and Nutzi 4 on: Ser*h‘.oe In ‘!assachusetts& '
it s the’ responsibility of ghe Sta.t./ Dgzrtment of Edu‘ca.tion
through che\nmau of Nutriticn’ E’duoa:ion an:ﬂ ‘School Food |
Services ’ .

.+ -Cash «reimbt:tsements aze made té school Aand chd.lﬁ-care
/\i/nstitutions so .that a milk servite can ‘be sta.rted ?r the
cnrrent servlte ca.n be expanded by offering milk at reduced

prices. - ! : - e ) S /
' All public and nonprofit priirate schools of high: srﬁool
- grade and under are el’f’ible j: take part A wide variety of

[

nonprofit child care institutions are alsso eligible to. éﬁce
- part in the Special’ \ﬁ.lk Progra.m;s‘ Sot):e ‘aze nonprofit
institutions that serve presc’hool children or, childger who
are umable to attend regular schools Oth insti tutions,
such as neighborhood houses or Summer camps which serve . .
. children of “school age when schools age not in session °
‘ .AllTs’éhools ‘and child-care institutions taking part must
agree to, operate .the program for all children without regard

g ";
to race, coldr or national origin. -

: ‘& LY
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APPENDIX J Health Problems of School-Age-Children¥*

mn ordar Co~oe aﬁ:;o of thedsezo;&-age child's ove:all..
need;, day care pr;;ide:S»mnat be ao;;e of the :anée‘and types -
of health problems which may be presen: or to which school-age
children may be suéceptible. School—age children may have.
"unresolved problems" such as: developmental delay;_ congenital
delay; congenital ahnormali:ies orthopedic problems neuro-
logic impaimmt. and men:a; re:a:dation ’

Categorically, other major types of health problems which
nay. exist or occur include: vision and hearing pioblems den-
'g;l problenms; :hroat and ear infections; stomach and intestinal
+ disorders; upper respi:atory and respir oy proolems end g
infections (e.g., aLiergies, asthma, colds, pnéumonia);sigin
problems; emdtional problems; obesity; and .injuries. . =_...

Hgalth care for-each child should include periodic screen-
ing “3nd, wnen necessary, diagnosis and treatment. The school-
.agé€ child's physical mental, social, and emotional*development
must be considered Only with a complete understanding of the
child's needs, abilities, problens and coping patterns can day
care programs be designed to promo:e each child's optimal

L

growth and development.

.‘. &

. Information obtained through personal conversations with

Dr. Gerald Hass, M.D., Medigal Director of South End Community
Health Center, Boston, Mass., Also referred to Your Child From
One to Twelve Rye, N.Y.. Health Care “ublications 1973,




SHAEY HILL SCHOOL /.

178 COQUBGE HiLL
CAMBRIDGE, MA 02138
(617) 8e8-1260 ’

HEALTH INFORMA TiON SHE‘“’T

19 —19

FOR PEDIATRICIAN TO COMPLETE

Pleass Cjrcle .

HAS THIS STUPENT HAD A co%ausré HEALTH ASSESSMENT THIS
YEAR INCLUDING MEDICAL HISTORY, PHYSICAL EXAMINATION,
BLOOD PRESSURE, URINALYSIS, T.B. TEST, VISION AND HEARING

AND BLOOD TESTS IF APPROPRIATE? ,
HEIG{-IT : waem' " DATE OF axm )

h

" 2 IS THIS STUDENT ABLE TO PARTIC!PATE IN ALL PHYSICAL :DUCATION

ACTIVITIES WITHOUT LIMITATIONS? L .
* . - -

i 3 HAS THIS STUDENT RECEIVEET A!.L IMMUNIZATIONS APPROPR!ATE TO.

HlS oR HER AGE? (LASTT‘"TANUS BOOSTER . )

4 DOES THIS STUDENT HAVE SIGNIFICANT HEALTH, EMOTIONAL OR
. DEVELOPMENTAL PROBLEMS THAT THE SCHOOL SHQULD KNCW
ABOUT? — : .

“ IF-YES, PLEASE INDICATE:

-
»r * . .
Fy .
7. . - ™
. N .
‘_4

N
5 ARETHERE ANY SPECIAL ALLERGIES? MEDICATI%N"
IF YES, PLEASE lNDlCATE

lv
¢ .A

-

IF THERE ARE PROBLEMS TH&@&N BEST BE mscusssn av TELEPHONE,
PLEAS:IND!CA:E. . , . | o,

YES

138 SIGNED:

TN A e,







