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9
INTRODUCTION 9\

PURPOSE OF THE GUIDELINES: a
1 The,sebperati nal guidelines are provided to local college/district personnel to assist therri in comply-
ing witli regulatiOns relative\to the education of the handicapped,, and;

2. To provide for a niform approach to tie administration diptigrams and serve es for stu&nts with
handicaps (hereafter tudents) at the California Community Colleges (hereafter colleges), and;

3 To provide a tool to ssist locat administrators and special resource personnel in developing and/or
improving upon a deliv ry system of supportive services 'and programs for students and;

4. To ProVide college/district specialists with an easy reference guide for daily use.

\krBACKGROUND:
An initial incentive to the colges to undertake the education of the handicapped came from the Voca-
tional Education Act of 1968, as \priended (PL90-516). The act provides that 10% of all part B entitle-
ment funds received by the colleges be used in support of education for the handicapped. However, a
1969 -70 study disclOs'ed that rriany,caleges were returning these funds, unused , to the state, and that in

-fact only several colleges had implemeItted formal programs for the .handicapped..

Subsequently a program of inservice training for college personnel was funded under the Education
Professions Developinent Act (EPDA). Statewide conferences and workshops were conducted for three
cbnsecutive years beginning with the 1971-72 school year. Participating college personnel became aw
of the-needs of the handicapped and were training to improve upon those skills necessary to meet t ose
needs. Additionally, during the first project year, a resource manual was developed to assist ollege
.personnel.

Additional financial incentives were later realized. Through ,the efforts of the Chancello6 Office,
special education apportionment funds were made available to the colleges. These funds werea help
although they were limited to use for persons under 21 years of age; Since the average college student age
is more nearly 25-26 years, this was a severe limitation. Then AB1246 (1974) was enacted to provide
financral support for students 21 years of age and over. These were excess cost hinds and limited in use
to the physically handicapped.

o Th working ie Department of Rehabilitation began early workng wth the colleges, assisting in the statewide
inservice training projects, providing funds for barrier removal, coordinating the educational needs of
their clients with the colleges, artd providing student financial 'support.

While these major funding .sources, along with other sources, were of great value to students, it be-
came a complex maze of funding ources'and criteria that still lacked the viability necessary, to enable the
colleges to t`truly provide comprehensive erviCes and programs for the handicapped. In 1976 AB77
(Lanterman) was enacted (statutes of 19 Chapter 275June) to bring together one major funding
source to meet the needs of all students wit hysical, communication, and learning handicaps. Regula-
tions to implement act were adopted or February 25, 1977. It is based upon the special needs of the
handicapped and those governing regulatio s for which these guidelines were prepared.

PURPOSE OF SERVICES AND PROGRAMS FOR THE HANDICAPPED:
It is out purpose and the intent of applicable regulations to make our colleges accessible; to provide sup-
port services for those students who cannot succeed in the regular classroom without those services; to

,.provide special programs for students not ready for integration into the regular classrooms; to make
local and campus communities aware of our services and programs and services available to the regular
student community; to provide extraordinary services as justified, and, to provide for equal educational
opportunities for the handicapped. Our goal is to integrate the; student into the maiastream of the col-
lege community and/or the 'economic and social, arenas of the community.

N



DISCLAIMER: , .

Thisfmanual is intended as a referencei.only, the purpose being to serve as a guide yi tool for the user It

does: nor intend to, nor should it be construed that, it in any way subrogates or supercedes any or all per
tinent federal, state or local regulations.
P

USE OF THE MANUAL: _
This manual is provided for your use, and for as long as that se is relevant to your needs. It has been
assigned to you as an individual. If such time arises that you hay no further use of it, please return it to-

Chancellor's Office
California Community Colleges
1238 S. Street

44SacrainentO, California 95814
Attention; Specialist, -Supportive Services
and Programs for the Handicapped.

If you should transfer this manual to another person who has need'of it, please also advise the Chan-
cellor's Office of the name, title, agency and address of the:individual.

Every-effort will be made to keep this manual current Therefore, the individual to whom it is assigned
will from time to time receive re 'slops All such revisions will be accompanied by a letter of transmittal
Please promptly, act upon such mailings. It is also recommended that the letters.of transmittal be filed in
the back of the manual. This- will provide a ready reference on all manual revisions.

DEFINITIONS:
You will have, already noticed that we w 1 take ceresiin standard phrasses and shorten them, such as Cali-

fornia Community Colleges k Colleges) d students, with handicaps (students). We also recognize the
concern that exists with labeling-. Are'btudents handicapped, disabled, exceptional or inconvenienced?
We have decided to use the word handicapped in this manual, as this will maintain continUity-with gov-
erning legislation and Title. 5 administrative regu,lations,

SECTION 56000 SCOPE OF CHAPTER. Thu chapter appltL to Jpecial education serf 1CCJ and pno-
grams for handicapped rtudents .

All reference to regulations, unless otherwise noted, shalllefer t(a. the California Community College
Administrative Code, Division 7, Part VI, of Tide 5 regUlationsadopted February 25, 197'7. All such
regulations will be typed in italics to assist 4,he reader in ,identifying regulations from narrative

. '
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THE CALIFORNIA GOVERNOR'S COMMITTEE
FOR EMPLOYMENT OF THE HANDICAPPED

Final Regulations to Implement Section 504.
of the Rehabilitation Act of 1973.
(Nondiscrimination on the 'Basis of handicap)

Effective,Date June 3, 19.77
As part of the Rehabilitation Act of 1973, Congresg enacted Section 504 which provides that:

"no otherwise,handicappedindividual in the United States, as defined in Section 7(6), shall solely by reason of his
ehandicap, be xcluded f roil, the participation in, be denied the benefits of, or be subjected to discrimination under

any program or activity receiving Federal financial assistance."
, -

On May 17, 1976, DHEW published a Notice of Intent to Issue Proposed Rules seeking public comment on fifteen critical is-
sues. The Proposed Rules were published in 'the Federal Rpgister, Vol. 41, No. 138. Friday, July 16, 1c)I6, pp. 29548-29567
and twenty-two public meetings were held throughout the country to obtain comments,on the regulations. Finally, on Wednesday,
May 4, 1977, DHEW published the final regulations to implement Section 504 in the Federal Register, Vol. 42. No. 86, pp. 22677-,
22685. The pages preceding and following the'iegulations contain background information and an analysis of the regulations,
The regulations are reprinted here in their entirety.

,

The questionsand answers preceding the regulatiOns weie prepared by the edirs from the comments and analysis provided
by DHEW in the Federal RegIste. The questions and answers do not cover every aspect of the regulations, but are provided
.only to alert administrators to general areas covered by the -.-gulations. It is suggested that before institutional policies are
formulated, the responsible administrator read the entire regula ions and analysis published in the Federal Register.

QUESTIONS AND ANSWERS

O. Who must comply with these regulations"-
A. Every recipient of Federal financial assistance.

O. If an institution Is required to comply with Title IX, are
they also required to comply with these regulations?

A'. Yes. In fact, the,wording of these regulations and the
actiOns required on the part of schools and colleges closely
parallels that of the Title IX regulations.

O. How is a handicapped persOn defined? _

A. Section 84.3(1) defines a handicapped person as one wile,
(1) ha%_a physical or mental impairment which substantially
limitsThe or more.major life activities, (2) hes a record of
such impairment, or (3) Is regarded as having such
pail-moot. The terms used in this definition are further
tined in the regulaticins.

0, Would persons disadvantaged by environment, culture or
economics be classified as handicapped?

A. No. The definition only includes physical or mental ini-
pairments. Individuals not covered under jhe regulations in-
clude those who have prison records,or who are homosexual,
and other nonphylical or nonmental handicaps. Of course, if
a homosexual also had a physical or mental impairment, then
he/she would be covered under the regulations.

a

O. Are d rug addicts and alcoholics considered as handi-
capped persons?

A. Yes.

0. Since drug addicts and alyoholics are handicapped per-
sans, may disciplinary action be taken against them if they
violate rules pertaining to the us'b or possession of drugs
and alcohol/

A. Neither rules prohibiting the use or possession ol.drugs
and alcohol nor their application to drug addicts or alcolio:-
les is prohibited by the regulations, provided the ruleS are
enforced evenly with respect to all students.

O. Do the regulations require institutions to take any,spe-
\cific actions?

A. Yes. First, each school or college must conduct a self-
evaluation similar to that conducted udder Title IX except
that reasonable efforts must be made to include handicapped
persons in the group making the self evaluation. Second,
each school or.collegemilst designate an individual to co-
ordinate efforts to overcome disciumnation on the basis of
handicap and adopt a grievance procedure to hear alleged
complaints. Third, every school or college which is a recip-
ient must take '"'appropriate initial and cod,Unuin,g" stets to
notify participants and other interested parties that it dues
not discriminatd.

This special report is issued as a supplement to the April, 1977 issue of The'School Student and The C rts, and the June, 191 7 issue nI The
College Student and The Courts, published by College Administration Publications, Inc., P.O. ox .92Ash,..mlo, NC 18804. Telep'ione
(704) 152-0883.. a

(916) 445-0676 .

800 Capitol Mall - Sacramento, California 95814 0



O Do, the regulations cover employees as well as students'
A Y,

O How can hand cappekpersons be employed to perform
normal taSks3

A. Th'rn regulations,riiguiro that SL hoots aiiii colleges make
"rea7oriable acconitmlations\ to the known physical or
mental limitations of handicapped applicants or employees
mile the iecipieut can demonstrate that the hccommoda-,
lions w,iutb impose an undue hardship on lice opdration of
its program.

O What does "reasonable accommodations" mean?

A. Making facilities imed by employees readily accessible
I') and usable by handicapped persons and lob restructuring,
part limp or in 'di bed work schedules,. acquisition or modifil'
,ati ,1 f equialwid 1,1 (1u.it.ec, the provision pf readers or
interpreters., and slimier actions.

Q. Must all programs of an institution be accessible to
handicapped students/
T. Yes. "witen viewed in its entirety" 'all programs oper-
ated by, a recipient must be accessible to handicapped
persons.

' 0 What does it meamto say when viewed in its entirety"?
A. Because many exisfuig facilities are_r_lot now accessible
to handicapped persons. \clastes and services may be re-
schediiied or moved to accessible buildings. However,
priority roust be given to providing programs and services in
tho ini)st integrated setting. -61e emphasis of the regulations
throughsit is to "mainstream " 'handicapped persons. -

O I-Ow soon must program accessibility be9achreved?
A. Program accessibilty ripst be achieved withrn sixty days
unless structural chari.ges to existing facilities are' neces-
sary. It snuctliral changes are required. they must be made
within three years, bdt expeditinuly as possible.

O What about the accessibility of new bulldits?
'A. All buildings which are constriicted\alter Ite effective
date of these regulations- must he readily accessible to
handicapped persons. Standards for making buildings acces-
sible can be obtained from the.AMor an National Standards
Institute. Inc.. and all new conspu ion roust conform to
these guidelines.

Q. What about alterations to existing facilities/
A. Alterations that affect, the usability of the facility shall
to the maximum extent feasible, he altered sg that the al-
tered portion is readily accessible and usable. by handi-
capped persons.

O Are there separate requirements for preschool, elemen-
tary and ,secondary schools'
A, Yes. Subpart D contains specific regulations for pre- --,

schools, eierientary and secondary schools and includes
sections pertaining to Free Appropriate Public Education,
Educational Setting, Evallialion and Placement, Nonaca-
emic Services, Procedural Safeguards, Preschool and Adult

Education Programs and Private Education Programs.

0. po the regulations recognize programs developed In ac-
cordance with the Education of the Handicapped Act?

A. Yes. such programs are a means (4 meeting the standards
established under the "Appropriate Education" -section ap-
plicable to public elementary and secondary schools.

\

at

0 Are there also separate sections pertaining to higher
education?

A. Yes. Subpart E applies ,vec ifleally to post Secondary
education and covers Admissions and Recruiting, Treatment
of Students, Academic Adpistments, Housing, Financial Aid
a rid Employment Assistance, and Nonacademic Services,
These sections read much like Title IX regulations.

0, What sorts of academic adjustments do tKe regulations,
require?

A. The regulations do riot intend any weakening of ;cadmic
standards but would iequile, for instance, that a bin student
be able to substitute a music appreciation course for an art
appreciation course or visa versa for a deaf student.

\l'sj0oWould University hospitals or,other Un ersIty-operated
he4Ith facilities be covered under the regtila ons?

A. Yes. Subpart F applies to recipients that operate health,
welfare and social service programs.

Additional Information may be obtained from.
Mr'. John Wodatch, Director
OTfice of New Programs
Office for Civil Flights
Department o Health, Education and Welfare
Washington, ¢ .C., 20201

SUM RY OF/SPECIFIC ACTIONS
RE UIRED OF INSTITUTIONS

AN DATES FOR COMPLETION

/

Required /Action Deadline Dates

1. Programs m
bletotandi
(Section 84

St be access'.
apped students
22(d)).

2. Makean i itial notice that
the instil lion does not dis"-
criminal: on the basis of
handica . (Section 84.8(a)).

3.Have de _eloped a "tratiii.
lion pla outlining,struc-
tural c nges necessary to
achiev program accessi-
bility. l(Section84.22(d)).

4. CoriTpl ite a 'self-evaluation
simll r to Title IX

5. Corn lete structural
char g e s necessary to

vu prngrain acc.es ,l-
(Section 84.22(d)).

achi
bilit

Within 60 days of the effec-
tive date unless structural
changes are required. (Au-
gust 2, 1977).

Within 90 days of the effec-
tive date. (September 1,
1977)

Within six months of the ef-
fective date (December 3,
1977).

Within one year of the effec-
!rye date (June 3, 1978).

Withirthree years of the of -.
fective \dale (June 3, 1980)
but as expeditiously as
possible,

Recor s of the self-evaluation must be maintain for a pe-
riod f three years from the date of completion of re study.
Thes records must be opc.Q1 to public inspectiop au made
available 19 the Director of OCR upon request iSectio 84.6
(c)(0).



GENERAL

SECTION I /

-ft

1.0 STATEVVID ADMINIS TION
The program for the handicapped ,i,statew ide, program uxirdinated by the College Chancellor's Office6:4

56048. (1) STATE SIFECIALIST. One or more State Speciallsti be employed 1).) ahe Chancellor'
Office to (-flea !talc:tilde coorclinatnoi and facilitate icri /4. andprogrami for the students uith excep-
tional needs.

i.01 The speeialist4 are available tot serve as a resours.e and to pros ide assistance to the colleges. They
are the primary contact in the Chancellor's Office vd can prov.ide information.and intrepretations
regarding relevant regulations They w ill collect and disseminate information, review requests for
program approvals and provide general information relative to the needs of the handicapped

56008. 'REGIONAL. STATE AND FEDERAL COORDINATION. llieult) and 'tall from thediitricti
u ith compete:m.1(23 0, area, oral be 1Lqueited b;'the Chancellor', Office to aunt in management
and or/wain/it) talks, /rich/drug /floc. i+trtr appropriate data required for reportr.

(a) Data jor regional. state 4in.t/..lcral
wit

11..46 all.liment relourc'E. ep pertaining, to dlreut
Icrti.e.r arid pro,L;rain rezme from tarioat cedlegei and chit ricti, and i/allbe prodded

/9 then- re3pective admiwimitort

(b) ,-1.1 a ilicani of enhanemg ,letuw,k c'ommunicationi and coordination, the Chancellor and the
IkDirector 01 Re:1).11)111411nm ihall olet clop Inch talk force al the) joint!) deem n6cetiar) to implement
the pro/ Li /OW Of Mir chapter .

(c) The colt of act!: itiel ipLLIArt to this lection ma) he 4. barged to Program Del elopmental Se'
ai do jmed in. Section. 56026 (J./

1.0.2 Personnel from the districts may be requested ,by a speualfst or other personnel in th
eellor's Office t ) .assist in regional, state and federal coordination The must typical kind of assistat e

-.-
requested vtiutxfd be one of iiiroc iding, data necessary to statewide programtvaluation and coordina-
tion. Such requests might also include, the parneipation of district per.sonnel in special task forces,
study groups, insery lee training, program de. elopmentind speual projects When data is requested,
it is imperative thaAhe colleges and distokts provide that data in a timely manner to facilitate both
statewide and local program administration.

t. %...

t 1.0.3 A task `force developed by the-Chancellor and the Director, of Rehabti tion has already met
and determine at 5;7 of the dit'eet excess Lost made A ailable by AB77 shal be used fur program
developmental services for the school year 19'7 -'8 This is nut a permanent percentage, but will be
establishea for each subsequent' schodl- ye4r

1.0:4 Section 56008 states that the cost of the aetties speeified in that section may be haiged to
program developmental services. The refert nee to leetion 56026 If) defines pr-ogram developthental
services as expenditures fur college, regional and statewide activities for staff and program devUip:
ment which are approved by the Chancellor's Office arid designed to implement these regulations
Colleges may budget a percentage of their total budget to be used for program developmental sere lees,
using guidelines as esubished by the Chancellor's Office.

, The purpose of the program developmental services category is to provide. a means by which the
colleges mayibe reimbursed for their Lusts as incurred when complying with the provisions of 56008.

56040. ALLOCATION. Alloc.atin 11 the total amount az allable in a Pica/ )ear for all Communit) Col
lege Districts and the State in accordance u ith the formula Jpecified nt Section 17303.6 (b) of the Edit
cation Code.

tJ
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1.0.5 The '.Chancellor's Office w ill .adv Ise the colleges Prior to each school year regarding the total
amount available for allocation' during that coming school year

--.
X56088. APPLICATIONS. EXCEEDING STATE ALLOCITIONS. In the et ent that applications for

napportioninent exceeds UAe fund' statutorily az ailablo the Chancellor shall veortron the itatutord).
az adable fund). among Communto College chitin-Ls a linit; for 'rah funds in aecordanee with guide-t

e Governors.
lineNiblished lij the Chancellor and the Director of .)abilitation, and approied Board q

1.0.6 In the event that the allocation' available under Education axle Section I 7iO3 6 kb) is less than
the total amount claimed by the colleges, the Chamellor will apportion those funds available in accor-
dance with established guidelines These gOelines may provide that each college gets the same pro-
rata share of funds available On the other IThrid, more complex- 'guidelines may be developed based
upon statewide needs assessments regarding students Final advisement regarding the availability of
funds w ill be received by the colleges from the Chancellor's Office, each year, immediately following
the analysis of statewide student census data

1.1 LOCAL ADMINISTRATION
Each college, district must develop a plan for the administration of their program.for the handicapped.
Responsible administrators and specialists should be designated and other resource personnel identified

ty
J

56048. (a) DISTRICT COORDINATOR. (2) One yr more coordinators shall be designated I)) the
dlitrici to coordinate at:tit :tic! in handicapped program'. 0) College\Seecialist. Each participating
Community College shall designate oic ur more certificated employees as\College Spectaltms to plan,
deielop, and coordinate; and ii 130 ma) also alt./MI/M(0' sort ices and progrderis for students. A College
Specialist may be designated as a bistro .Coordinator.

1.1.1 One or more persons shall be designated by each district as the district coordinator. Note that a
college specialist may be designated as a district coordinator Essentially, the college specialist is that
special resource person t=redentialed) on campus who enables sery ices and programs for the handi-
capped. It is recommended that position descriptions be developed for-both the district coordinathr
and college specialist positions. These.maybe incorporated in the annual comprehensive plan. Note
that any person designated .t.s a college specialist shall be a certificated employee of that college.

56048 (b) Depending upon the ;aw, of 'mice's and progprib needed by a Conimmuty College or a

Commrnt) Collt-gc' District, ..the follou tog positrons ma) he established, (1) btltructional Specialists.
Each participating Community College or Communto College D11177,1 Ina) devgnate one or more
In firma' Specialist U 1)0 hall be credei wk./ instructors, and in the ipc,rft, driabdit) area for

hIst.h sect Ices arc pion hied (2) Other' Stipp
District ma) employ other Support Ltoff, u hi,
peer coumelon, anion a.; iritalat 1, tnitructun
'Tspeelially assigned aistrtant3".

Supportizt Staff shall function in,acCordal
the supers rsion of pcnons certificated, !reels

4 Staff. Each Com11170110 College or Commumt)
include', but need not be limited to, parapiofeiitonalt...
and nun instructional aides. interpreters. and ()the,

unh cmstnig profcssionai standardt and shall be undo
or ,,redcntralcd m the area for u hlt.h sent ices are prot rded,

1.1.2 Based upon the complexities of th programs developed by the individual colleges, these regu-
lations provide for the employment of i tructional specialists and other support staff as needed to
provide services and programs for the dicapped It is recommended that position descriptions.,be
developed for instructional specialists and of er support staff. These may be incorporated in the annual
compreheftsive plan

1.1.3 The first paragraph of Section 56018 st. tes "each prolessional faculty of staff member shall
be required to have a v alid community college dential which is appropriate f6r the services being
provided. The Chancellor's Office is responsible o develop standards for professional personnel
prpv iding services and programs fccit the handicappe When those standards, are developed they shall

1.2
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be disse ted to the various colleges \X'here no standaratexists, requirements will be merin accor-
.

ance with pplicable regulations, education code, and district policies and procedures..
-.: I

56036. COOPERATIVE AGREEMENTS. Coleratn e -Igrc7ements are agreements among Com-
munity Colleges or districts and other agencies or organization., for sharing equipment, facilities, staff

cc"

and other resources in order to protide comerthLnin . support strtu.t.s and program for i tudents uith
.-exceptional needs. , - s

.

tli -
1.1. -i Services.and programs for the handicapped are often more Lost than those sere ices and 'pro-
gram*provided to other students It is for this reason that ditect exces cost funds are made available.
tothe colleges to help offset these costs It is imperative.that colleges work with other agencies or
organizations to share resources, to help' ameliorate the costs in providing such seryices and prograrrts.
Maintain examples of agreements, t(i be provided,' in the appendix.

56008: REGIONALSTATE AND FEDERAL COORDINATI Y. Faculty and staff from theilutricts
uith competencio- in specific area) may be requested b; Chancellor's Office to ass:yin mai:ago-mint
and

.......ana accountability tasks. Including, processing appropria data for required reports.

,1.1.5 Request for assistance will nor ally' be directed to the district coordinaigirs andjor college -.
specialists However, there may be:other personnel in the district with.smific competencies which .

make them more appropriate to respond to those requests. It is reasonable io expgct that the district
coordinator will be responsible to smthat these requests for assistance afire responded iti a timely man-
ner and with the assistance of those personnel within the district mftppropriate. Where such
requests cause the college/district to incur Lusts, those costs may be reirntlitEsed upon approxal of she
Chancellor's-Office }inder prbgram developmental, services. "

.
.* ..

56038: ADVOCACY. Adz ()cal- 1.1 actitity directed toicardi establishing equal educational 'opportunity
for students with exceptional needs. ., - ....,

1.1.6 One of the most import, functions of atiy. professional engaged. in prov,iding services and
-: '..

()grams for the handicapped is that of adNoLag Webster's Neu Collegiate .Dictionary defines 'to`
vocate' as .. one that pleads the cause of another, . . . one that defends or maintains,a,cause or

proposal.'` Thy dictionary adds "to plead in favor of." Providing equal educational opportunities for
the handicapped is a Cause The primary' need for advocacy' is to promote, an undtrstandiniregarding
theineeds of the handiL pped and to make available the resources necessary io meet those needs.. ,

56056. ADVISORY CO ITTEE. Each collqe or district chic/ provides service; or prograps for'
uhick the district receit 0 di a excess Lost funds thall esiabhsh an advisory committee. The advitor51
ommitteL shall b,, composed o)" rt.p.nsontatnLJ of appropfiate agencies, consumer groups, stuclenird

any-other appropriate organizations or inditidpals as determined_ by program needs.

1.1.7 The establishment of an advisoiy committee is not unique to th4ulleges. Vocational Educa-
tion, as an example, bass used advisory Lommittees,extensively. District `coordinators would do well
to discuss the concept, establishment, and purpose ocadvisory committes with an appropriate Voca-
tional Education administrator. -

,

N. (.,
The purpose of the advisory committee is to provide counsel to the district regarding the needs of

the handicapped. Individual members may' tni?Nets., be a N aluable resource in conduCting needs assess-
ment, in plantilpg and develppment of services and programs, and in some eases will have resources
available to share with the college ok district to meet the needs of students. .

Advisory committee members sh'Quld receive a complete orientation of all applicable regulations
,

regarding those services and programs now...4Nailable to students. They should have an opportunicy
to meet those personnel working with the handkapp'ed and to view the facilities and other resources
availableto those students. . , -.

.
' I -

The configurationconfiguration (size and make-up) should Ix in accordance with the nature (;f -services and
prograrhs being pros hied to students. V 'e reLommend an active committee with a size that is manage-

,

1 -)

co.
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able, The e committee should represent appropriate agencies, consumer griiups, students, and any other
appropriate organizations or individuals as determined by program needs. If one were going into an
important new area, then Q n e or more advisory committee members with expertise in that area is ,

desirable. Client (student) participation is most desirable.

Advisory committees should be established annually' in accordance With district policy. the com-
prehensive plan would help accomplish thi,s certification. ,

56958. PLANNING. The Community College District Master Plan, a rot'ided for in Section 55402
of this Part, shall include planning for supportive services and pro o -students with exceptional
needs. Space and capital outlay needs for supportize serz ices shall ipcorporated into the plan for caps-.

tal construction proziided for in the Education Code, Section 20066,

1.1.8 Based upon the Education Code requirements, each district is required to submit a five year plan
annually. The district coordinator should be a participant in the development of the five year plan, to.
the extent that the coordinator ensures that planning for supportive services and programs for stu-
dents with exceptional needs is included. 41so, the coordinator should ensure that space and capital
outlay needs for supportive services shall be rtcotporated into the plan for capital construction.

:. 1.2 REGULATIONS ..,r ,$, . -*-
The following list is intended to provide a summary of the major regulations affecting postsecondary
education for the handicapped. The list is not all inclusive, and professionals working in the field of post-
secondary education for the handicapped should be continually aware of legislation and regulations that

...

have an ,irripaci upon their activities.
,

1.2.1 The Lanterman Bill (AB77), 'chapter 275 of the statutes of 1976. , ,}
This bill was approved by the Governor on June 25th, 1976. It amended education Code Sections

17303.6,17402, and 17407 It added to Sections 18151, and 25502.1 to 25506.2. It -repealed' the old
section 18151. The following quotation from the act expresses, in part, intent. The legislature finds
and declares that Community Colleges provide a valuable educational and training resource for many
individuals with exceptionhl needs, and that the existing funding structure of state suPpOrt for these
persons needs rev ision: . , ., This act is intended to enhance opportunities within Community Colleges
for handicapped students, brut not to limit such students as to the type of postsecondary institution, if
any, they attend. It is the further intent of the legislature, that individuals with exceptional needs be
laced in regular education programs when special educational services re no longer requited. .

1"4.2 The' california Community College Administrative Code Title 5, Chapter I. (Divisions 7, Part
VI, regulations as adopted by the California Community Colleges Board of Governors on February
25th, 1977). .

These Title 5 regulations are the primary basis upon which this manual has been developed. Col-
leges must be in compliance with Title 5 regulations. The following compliance check list is provided
to assist you in this regard. You may also wish to refer to this check list Aen developing your college
comprehensive plan.

3

a, Section 16002. &Ippon se ic. and 'programs shall not be provided if or when they are not
facilitating measurable proll. s.

b. Section' 56001 Al activities nd services available to the regular college community shall be
available to studetIt3' sabilities commensurate with their specific needs.

c. Sec' tion,56002. The college, in concert with the student, shall determine that suport services
in regular classes are riot adequate to meet the particular student's needs.

d. Sectibn 56004. Participation by a student in_any supportive services or programs shall not pre-
clude participation in any other service or program which may be offered by the college.

4
e. Section 56004. Participation in any aspect of the supportive services and programs shall be

voluntary.
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f. Section 56004. Each Community College district shall emplby reasonable means of inforMing
the general college population as to the availability of supportive services and "programs.

g. Section 56004. The student shall not continue participation in services or programs beyond the
time when such services and programs are required to meet the educational needs of the in-
diVidual.

h. Section 56006. No program or course shall be denied astudent without due consideration of the
student's potential and abilities and the additional assistance provided by adaptive or sensory
aides or other supportive services or programs.

i. Section 56010. Direct excess clist funds for special classes or program's shall be approved only
after regular average daily attendance (ADA) generated in these special classes has been com-
pletely utilized.

). Section 56019. A professionally verified physical, communication or learning disability shall
. me-an a handicapping condition as documented by a certified or licensed physician, psychologist,

-audiologist, speech pathologist or other appropriate professional. The documentation must
identify the disability, describe the degree and progressiofial 'factor, and describe the limiting
effects of the disability. The records must be available to the appropriate community college
upon request but .need not 4e maintained at such college.

Ark

k. Section 56048." -

1) Assessment of the student's educational competency and needs shall be made by the specialist
, which is appropriate for the services being provided.

2) The following positions shall be established. District Coordinator; College Specialist.
3) If Instructional Specialist(s) are employed they shall be credentialed instructors.
4) If support staff are employed, they shall be undev the supervision of persons certificated.

0

1. Section 56064. Each college shall develop a plan for relevant and effective inservice training.

m. Section 56056. Each college or district shall establish an advisog committee. .

n. Section 5-608. The Community College District Master Plan shall include planning for sup-
portive services an programs for handicapped students. -1

0
4

o. Section 56060. i

- 1) Assessment of the student's educational competency and needs shall ke made by the special
instructor(s).- ' , a

2) If requested by the student, all prescriptive, individualized plans shall be reviewed and
,. - amended as needed each semester or quarter.

i . 3) Each individual educational plan should specifically include:
. a) Assessment tools. ..i. s

b) Description of the courses, programs or activities in which the stud& will be engaged.
C) Recomriiendations for instructional materials and equipment.
d) Description of monitoring devices or procedures which assess competency. .

e) Evidence of measurable improvement at. the conclusion of each semester.
.1., 46"-

o
,

p. Section
-
56062. Each college shall submitto the Chancellor's Office, on forms'to be provided,'en.

rollment data, projected expenditures, income, for supportive services and programs (CCC-SS-1,
;May and October).

ion 56064. A college comprehensive plan shall be submitted on or before May 1st of each
year.

Section 5
1) Each college shall submit an evaluation of its total program for the fiscal year to the Chan-

cellor's 'Office and to the Director of Rehabilitation..
2) Each Community college district utilizing direct excess cost, funds shall participate in a state-

wide evaluation.
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s. Section 56084. Districts must certify that reasonable efforts have been made to secure federal or
local funds.

1.2.3 The rehabilitation Act of 1973, PL93-112, Section 504. No otherwise qualified handicapped
individual in the United States, as defined in Section 7 (6), shall, solely by reason of his handicap, be
excluded from the participation in, be denied the benefits of, or be subjected to discrimination under
ally program or activity receiving Federal financial assistance.

1.2.4 Ask.mbly Concurrent Resolution #201. This ACR was filed with the Secretary of State, Sep-
tember 13th, 1976. It states, in part. "Resolved by the Assembly of theState of California, the Senate
thereof concurring, that the Board of Governors of the California Community Colleges are hereby
requested to prepare a plan that will provide for addressing and overcoming, by 1980, the under-
repr&entation of'handicapped students in the makeup of the student bodiesand to submit such
plan to the California Postsecondary Education Committee on or before July 1st, 1977.':

1.2.5 The. Fair Empldyment Practice Act Chapter 121, Part 4.5, Division 2, Labor Code. Section 1411
states, "It is hereby declared as the public policy pf this state that it is necessary to protect and safe-
guard the right and opportunity of all persons to seek, obtain, and hold emplqyment without dis-
crimination or abridgement on account of race, religious creed, color, national origin, ancestry, physi-
calcal handicap, medical condition, or sex."

1.2.6 Architectual Barriers A new part E was added to Title VII of the.Higher Education Amend-
ments of 1976. Tart E authorizes'grants and loans to institutions of higher education to:

(1) Economize on use of energy, ,_____ .

k2) Bring facilities into conformance with the .A.chit&tural wafflers Act of 1968 making facili-
ties accessible to the handicapped), ,

k3) ring facilities into conformance with health, safety, and environmental, protection require-
ents mandated by Federal, State and local law. HEW (Health, Education and Welfare) Sec-1

retary Joseph Califano signed the 504 regulations which mandate the .removal of ArChitec-1
. rural barriers on all college and university campuses receiving federal funds. The directive

states that the removal of these barriers is to be accomplished within three years.
,

U

%.
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2.0 STUDENT RIGHTS
The Title 5 regulations, Section 504 of t e Rehabilitation Act of 1973, and other applkable regulations-
afford to handicapped students certain ghts. There is a need. to btvware of these rights, and there is a
need to facilitate these rights being 'ealized by the student.

,

56004. PARTICIPATION. Particip tion b) a student in any suppattite services or programs shall not
preclude participation in any other service or program which mIy be offered by the college.

Participation in an) aspect of t e 'supportne senices and programs shag be voluntaty. Each Com-
munitywont) iottege'district shdll empl ) reasonable means of informing the general co11.4e population as to

STUDENT PARTICIPATION

CTION II

the aVailabdity of supportive services and programs.

The student shall note continue participation in sere ices or programs beyond the time when such
servicer and programs are required to meet the educational needs of the individual.

2.0.1 It is impor,t4int to ensure that a student's participation in special services and programs does'not
preclude his participation in all regular services and programs made available to the general college
community. If a specialist is helping a student to find employment,,this does not lessen the respobs-
ibility of the placement office to do the same. If a student is receiving advisement by a specialist, this

, does not mean that student cannot also avail himself or herself of the services of a college counselor It
-is the spirit and the intent of these regulations that all students participate in regular services and
programs insofar as possible It is only where the individual need is not being met, that special ser-
vices and programs should be provided This is important not only from a cost standpoint, but also
from a developmental standpoint.

2.0.2 It is important to note that a student's participation in special services and programs is, at all
times, voluntary A student may not be "required" to participate in special supportive services and
programs, and he or she must be made aware of this right. Later in this manual there is a need to
document the student's voluntary participation in special supportive services and 'programs.

2.03 You must facilitate an awareness of supportive sen/ices, programs among the generaLcollege
community Just having them al, ailableis.of little use unless this awareness is created. A few suggested
means of facilitating this awareness are as follows:

a.. Newsletters. The college specialist may send, periodically, newsletters to coil* staff and to tar-
get populations.

b. The campus newspaper is a good vehicle for informing the population of ongoing prUgranis,
and especially lends itself to announcing new supportive services and programs4,

c. Brochures may be developed describing the full range of supportive services and programs
available to students. These brochures may tie distributed widely to interested individuals, agen-
des, client organizations, and to the general, student population.

d. College specialists and other personnel might want to attend division staff meetings as a
means of, informing the faculty regarding supportive servites and programs..

e. Similarly, the 'counseling staff should. be, at all times, aware of the supportive services and
programs available for students

1

f. Press releases May be sent out to community newspapers. The use /of press releases should be
coordinated with the appropriate district administrator. Many di tricts have public igforrna-'
tion officers who would be of assistance in this regard.

g.
. ,

The advisory committee should beliEpt abreast of all suppOrn e services and programs. They
could be given materials that will assist in the disemination ( information regarding svvices
and prograins. (
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h. Inservice training of (acuity and classified scaff as well as administrators is an excellent means of
making the college community aware of -these services and programs.

i. Many colleges begin each year with an orientation session for all certificated personnel, at tithes
classified personneLare also included. The district coordinator and/or college specialist might
check with the appropriate college administrator to have made available to them a few minutes
tb describe the supportive services and programs for the handicapped at this orientation session.

j. 'An important aspect of program coordination is articulation. The need for artit'ulation is both
external duff campus) and internal don campus). Internally, we communicate with all segments of
the college to make them aware of our sere ices and programs. We involve them in our planning.
We coordinate our efforts with them, and provide both-resource and support to them in the
delivery (of supportive services and programs. Externally, the same need exists for us to work
with community organizations, agencies (both public 'and private), client organizations, and
other individuals and agencies who need to have an awareness of our services and programs for
the handicapped.

2.0.4. Section 56004 specifically states that students shall not continue participation in services and
programs beyond the time w lien such sere ices and programs are required to meet the educational
needs of the individual. This is in keeping with Assembly Bill 77 (Chapter 275 of 1976) which states
It is .the further intent of the legislature that individuals with exceptional needs shall be placed in

regular education programs av allable to the handicapped It is only those students who cannot benefit
from the regular classes, activities and services due to the physical, communication or learning dis-
ability, that Alai' be provided special supportive sere ices and programs." The spirit of the legislation
is that students w ill be integrated into the regular classes and programs of the college when those
regular services and programs are sufficient to meet the ed cational needs of the 'individual.

56006. STUDENT RIGHTS. Studs-nti aided under this chapter ale guaranteed freedom of choice. equal

accesi to all act:tato and coursed offered by the colleges, the right to privacy, the right to review per-
sonal information and records. and all other rights available to the general college population.

No program or (.(4urit ihall be denied a student without due consideration of the students potential
and abilities .and the additional cknilderation of the adaptive or sensory aides or other supporthe' ser-
vices or programs.

2.0.5 There are many "rights- expressed in the above two paragraphs.

a. Students are guaranteed freedom of choice. In order to have freedom of choice one 'Must know
the alternatives available. Therefore, 'we have an obligation to provide each student with adNiise-.
ment regarding the alternatives available, and the student is free to choose that alternative
which best meets an'indiv 'dual need. This is also another way of expressing the fact that these
students paiticipation is voluntary.

b. The student is guaranteed equal access to all activities and courses offered by the colleges This
simply means that anything that is available to any other student shall Lbe accessible to the
liandicapped. Accessibility covers a broad spectrum. Some things may, be accessible but not
"equally" so. Therefore, we eliminate architectural barriers. We develop positive attitudes
among college personnel. We provide supportive services when necessary to make activities and
courses accessible

c. Students are guaranteed the right to privacy', and this right is guaranteed all students in the Cali-
fornia Community colleges. Coordinators and specialists should be dwate of student's rights,
they can obtain this information from appropriate district/college administrators Since much

. of the information that tpay be maintained on a handi5apped student is very personal and could
be sensitive, extraordina?y, care must be exercised regarding his/hyr rights to privacy

d. The student is guaranteed the right to review personal information and records. Coordinators,
specialists, instructional specialists and ocher personnel who maintain personal information,
records and files on handicapped students; must make this information and these files available
to the handicapped student uptin his/her request.
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e. The first paragraph of Section 56006 states that students.are guaranteed all other rights avail-,

able to the general college population. This again, is in keeping with the intent and spirit of
legislation which states the right-of the student to equal access to all 'college services and pro-

-
grams. . .

.
. . 1

f. No program or course should be denied' a student without due consideration . :.. Students are
guaranteed the right of participation. Therefore, the student cannot be told he may not partici-
pate until all possible means of enabling that participation have been considered. Wnust pro-
vide for equal accessibility. We must recognize that the student has the same right to attempt
any course that any other student has, and that in fact, all students have the right to fail.

h
2.1 STUDENT ELIGIBILITY
The handicapped student has the same rights as all students to participate in classes, activities and other
college programs. However, the right to participate in the supportive services and programs provided
for handicapped students, under this chapter, is dependent upon certain eligibility criteria being met.

56016. HANDICAPPED STUDENTS. Handicapped students are persons with ex4eptional needs
enrolled at a Community College tcho, becak#e of a professional t ertfied physical, communication or
learning dliability. cannot ben,la from the regular education classes, activities and sertices provided by
the Community College icithout specific additional support services and progrgms. Hozcettr, in this

apter the term "students' Juth reftrence shall be deemed to mean handicapped students.

2.1.1 Our rnaior purpose is tointegrate these students into the mainstream of college activity. Stu-
dents shocild participate in the regular classes, activities and services unless they cannot succeed with-
,
out specific additional support services and pro _tams. If they participate in special support services
and programs for the handicapped, they use meet certain eligibility reqUirements to enable the col-
lege to cid* direct excess cost under these regulations.

56018. SEVERELY DISABLED STUDENT A JE:tereix disabled student is a handicapped student
tcho. beca.use of extensit c or multiple disability, cannot achlete full academic, vocational. or social
pkiential ulthout the uie of Jubilant:alb highercost special classes, programs, or supportite Jeri ices.

2.1.2 U.p, to 5785.00 per sttidenter'ved is allowable for reimbursement to a district for direct excess
cost fuiVik.handicapped,student. Amounts up to 51,570.00 may be claimed for the severly disabled
student. However, to clain; the higher amount requires the recommendation of the Director of the
State of California Department of Rehabilitation (See Section 56082 Paragraph c), It is recommended
that before planning to use the amounts available fur severely disabled studentsYou first consult with
a specialist at the Chancellor's Office.

56019. PROFESSIONALLY VERIFIED DISABILITY. A professionally vertfied 'Apical, communi-
cation or learning disability means a handicapping, condition as documented by a certified or licensed
physician. psychologist, audiologiit, speech pathologist or other appropriate professional. The docum-
entation milt identify the ditabihty, destribe the degree and progressional factor, and describe the limit
mg affects of the disabiliti. The mewls must be at unable to the appropriate Community College upon
request 'bug peed not bJ maintained at sue college.

2.1.3 Students served under these regulate Qs must have a prpfessiOnally verified disability to enable
the college to claim direct excess cost funds 'for the supportive services and programs provided that
student. The professional verification (certification) must include: .

a. Identification of disability. The disability must be identified as a physical, commt4nication or
learning disability as defined. j

.

/
b. It must describe the deg ee and progressional factor. To what extent does a physical, communi-

cation or learning dita slily exist. How limiting is the disability and is it worsenink, iinproving
or stabilized?

We need to,know the extent 'to which the disability is limiting to enable us to properly prescribe
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supportive services and programs which will enhance the student's probability of educational achieve=
mem.

2.1.4 There must exist a cer
students served under this cl
be maintained by the college.
560191 Generally, the professi
them to properly prescribe a
that certification is_ available
regarding certification of dis

:ification of the disability for a college to claim direct excess cost for
apter. That certification must be available to the college but need not
The certification must include that information as described in Section
nals serving the student will want this information available to enable

recommended course of action. However, it is not required as long as
the college upon request. The following factors should be considered

bility.

a. There m4 be kpropriate personnel on campus, properly certified and /or licensed as physi-
cians, physchologists, audiologist, speech pathologists or other appropriate personnel to
develop the certification. If not, and considering the high costs of these professional servicvs,
other alternatives are available.

b There are many instances where the information has already been fully developed and is avail-
able. Where a student comes from the secondary school System, check with that former seZ8n-
dary school to see if information on the disability is in the school's file and may be made avail-
able. Similarly, students who are agency clients, such as the Department of Rehabilitation or the
Regionl Center fur the Developmentally Disabled, may also have information regarding that

disability on file that is available. We must recognize that many students have already been
"diagnosed to death'', and chat continuing to repeat the process of certification is not only costly
but also could be demoralizing to the individual. Check to see if the information is already there
and available. Of course, information received may not be sufficient, and additional information
will be required.

There do exist agencies within the community who may provide the information necessary to
ify a professionally N erified disability A student may already be a client of such an agency

1.04 that information may be requested,If-the_student is not a client of the appropriate agency,
legs .he student to that agency' to achieve client status. The agency more than likely will do the
necessary' diagnostic work in order to confirm client status. This would then provide the infor-

. matio'n needed_for certification. Thih would include such agencies assthe Department of Reha-
bilitation and Regional Center. It mightalso includVee public health clinics and mental health
agencies Consider also the individual's private physician. The physician might be able to pro-
side 41 the information needed. We must remember (o work with these agencies in order to
conserve resources and to promote the cui,,Teration needed among all persons serving the
handicapped.

d. Where it is apparent that professional verification of a disability is available, college specialists
may, have the student sign a release, authorizing the individual or agency to release information
that is psychological, psychiatric, medical or educational in ,nature. If there is no need to have
that information^on file, at least have on file a signed release br other means of assuring that the
information will be made available uponequest. Remember, a professionally yerified disability
is necessary to enable a claim for direct excess cost on a student being served. This informaticin
need not be maintained at the college, but must. be available to tlie college ,upon request.

2.1:5 There are three handicapping conditions covered by the re:gulatio ns. They are physical dis-
ability, communication disability, and learning disability. A studentieligible for special sfipportive
services and programs, and the College is eligible for direct excess cost reimbursement, if the disabling
condition falls within one of these three disability areas, as defined.

56026.' PHYSICAL DISABILITY. Physical dirahility means a disability attributedto ision,
orthopedic or other health impairments. ,

-(a) VISUAL LIMITATION means blindness or partially sighted to the degree that it:
(1) Impedes. the learning process and
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(2) NecclAitiiles .procurement of supportite services or programs as enumerated in Sections

,,
., 5600 and. 56032' of this chapter.;

(b) MOBILIT,I7AND ORTHOPEDIC LIMITATION means a serious limitation in locomotion or
niotor funalo' ns,which indicate a need for one or more of theiervices or programs as described
in feitioi4.1 Q"and 56032 df this chapter.,. ..., f -

4 ,
f c) 071H ER Hr TH LIMITATION means a serious dysfunction of a body part or proce.4 which

. :... . necessitates the use of one or more of the supportit e sertices or programs described in Section
.56);130 and 56032 of this chapter.

56022:- COMMUNICATION .DISABILITY. Communication disability means a- limitation in the
processes of_ speech, language or hearing.

. .

5, .(a) HEARING LIMITAT7ONMeans a loss of hearing function which:
(I) Impedes the : learning process or acquisition of speech and layguage and;
(2) Which necessitates procurement of support:te services or programs as enumerated in''Sec-

tions 56030 and 56032 of this chapter.
(b) Speech and language limitation refers to une or more speech-language disorders oi hearing. iota,

articulation. rhythm,'and/ur the' receptite and expre'ssive processes of language to the degree
that it:
11) Interferes with communication.. education. and social 9iteractions; and
(2) Necessitates procurement of supfkrtive services or p' °grams as enumerated 'in Sections

56030 and 56032 of this chapter.

56024. LEARNING DISABILITY. Laming disability refers tcl students with exceptional learning
needs tehu hate neurological. biochemical ur detelopmental limitations. These limitatigns result from :
,utypitalpereeptiuti, eugmt:un ur response' to en t irunme ntal stimuli, manifested by inadequate ability
to manipulate educational symbols in an expected manner. Typical limitations include inadequate alNlity
to listen. speak. read, ante. 43e11, concentrate, remember, or do computation. These students demon-
strate a significant discrepancy Leen their ach:et enietit and potential let els because of one o'r more
of the folloiling:

la) Neurolog`cal limitation referyo t c xceptionallearnin needs ofoa student with aterdgeijca.
demic p tential. Their learning nee'cl.r. re a result of gen tic abe'rrations, disease, birth compli-
cations, t aumat:c brain insult, t,r pour t utritTbn. These conditions may range from mild to set ere
and are ssoclated with deviat:op of the,, tinction of the Central nervous system.

(b) Biocbemi al limitation refers to the exceptional learning needs of a, student average academic
potential Their learning needs are a result of excesses or depletions of hormonal, neurochemical
ur metab lie substances associated uith diminished motoric, perceptual or cognitiie capabilities.

(c) Developn ental limitations refers to: \
(1) Exce,tiona1 learning needs of a student with average academic potential. Their learning

nee, area resulrof delayed educational development, incurred through maturational delay
and, or ,iiny combination, of limitations described in sub sections- (a) and (b) above.

(2) Exc,,tional learning needs of a student who has limited learning potential, with substantial
and or severe functional limitations and whose limitations can be expected to continue
ind i

;--,11;. -7
2,1.6 Mmel ber Wit t:apportive services and programs for the handicapped, in Order to be eligible
for direct e ss cost reimbursement, will be provided only for those students who cannot succeed
in regul4r e,stic.ation classes, activities and services without such supportive services and programs.
Also, that all students to be so eligible must have a professionally verified'clisability. This professional
verifiCation, including those, factors itemized in 56019, gives the certification needed Co claim direct
excess cost funds. Direct excess cost funds may not be claimed for students who do not meet the
eligibility requirgnents as defined in Sections 56016, 56018, 56019, 56020, 56022, 560;4, and 56044.

de'
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56044. HANDICAPPED STUDENT ENROLLED. r:1 handicappedstudent enrolled is a hal vdicapped
student who is enrolled in three or more contact hours per ueek or three or mote units of approved
coordinated instruction systems (CIS) clasres or programs.

2.2 SUPPORTIVE SERVICES

560.40. SUPPORTIVE SERVICES. Sttfjportite rert.ices are those services available to the students
t with physical, communication or learning limitation) uhich are ig addition to the reguAr J nicer pro-

Vided to students. Such J rt ice., enable the .1 tthit.12t5 (o partncipate in the regular activities, programs
and chines offered by the college. They may include. but neetiNot be limited to, specific purpose coun-
seling; special registration a sistance; college orientation; Jpeelific auessment for acidetnic, career or
vocational planning and pla ement, Jpecial facikiei; Jpieffic educ.a tion materials, mobility, housing or
transportation airistan,,e, d veloping and maintaining attendant, reader and interpretor roi tars, on-

. campus .side), equipment lo t and. repair, and other seriiees Nppropriate to the student's particular
- needs as described in Secti ns )6020 through 56024 of this chapter:

.

upFtirtive services; are described As those setteces that are in addition to the regular services
d all students The pirpose of supportive services is to enable the student to participate in

11 gular activities, progthris Sand classes offered hy the 4ollege.

2.2.2 Essentially, the delivery' of ilipportke service% is dependent upon our ability to determine the
individualized needs of 'each student. /6Iany students will have no need for supportive services and
are able (afid prefer) to participate in the regular college classes and programs with no special assis-
tance. However, where the needs exists, we must identify the support services needed by individual
students to permit their integration into the regular mainstream of college activity. There are many
ways to make such a determtion. Thy' foll(Aihg is but a limited list of some of the primary means

S

1

available. -..
-

04 A.
'a. Reqtreiti for Jeri:c.c.,. One means is to make known to the college community that supportive

services are available. A procedure may be establith4 whereby students in need 9f supportive
.... services may contact the proper person to have those services delivered. There iS a need, when

t' services are requested, to verify that they are jn fact required by the student.

b. Wen:enc. Interview students to make a determination regarding th8'need for s portive serv-
ices. If there is a large and relatively unknown student population this.may no be a practical
approach. A combination of other techniquicits available may be used.

c. General sun ey. Many colleges use a survey form listing the supportive services ,that are avail-
able LLYtheir students The survey forms may 'be dude available to,students who`viant to request
such services. .. , .

d. Rcfcrral. Students will often be referred by community agencies. These agencies can provide
very valuable.information as to the nature of supporeive services required for the student to suc-
cessfully compete in'the college program Also, if a proper job has been done in coordinatin the
pi-ogram with the college staff, members of that staff will often refer students in.need ref sp cific
supportive services.

....
e., The information received for certification purpo (professional disability verification) should

provide information regarding the naturefrpf. uportive services recyairecl for that student.
,. .

f. Trial and error. Since our primary eur,ose is integration into the mainstream of college activity,,
there may be occasions where the best fhitig to do is have the stud&it try. Where a student can-
not make it on his or her own, this expterienue should provide infrmation regardiArthe specific

\supportive services needed to succeed. -,
.

23 .

4,Obsertation. We often 14in a great deal about people and their abilities to manage just l3yr
-.,- observing them in their daily activities. Be sensitive to the needs of ,the individual, and the

observational technique will help make required Aipportive services known./
2.6
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,2.2.3 We have a need to forecast and plan to nieet the needs of otrr students. based upon our.past
experiences, observations and the advise of cognipot personnel, we should be able to make a reason-
ably good forecast regarding the kinds of supportive services that 4(ill be required Essentially there
se two types of forecasting techniquk available r6 us.

.4
a. Historical Forecasting. This is where we determine futdre needs based upon past experiences. If

.)2Q students required special registration assistance the past school year and a 10% growth i
student poputation is expected, we can for ast historically that 22 students may need pr
registration assistance this coming school ear.

b. barometrical Forecasting. We use barometrical fo casting when we 'have no past experiace
upon which we can forecast. This type of forecasting obviously is more difficult, as it requires as
to make an eddtaied gueA regarding future need with no'past experience upon which to base
that guess. One wag of dealing with this is to disciiss the possibility of these needs with people
who ara.aware'of,the needs of the handicapped. Anoter way is to collect empirical data from
other community colleges and to forecast needs based upon their past experiences. In baro-
metrical forecasting we get a feel for the current situation and mate a guesstimate regarding the
future.

Once--v.e have completed.our forecast regardingluture needs for supportive services, we must
plan f6r the delis er j those services. Delivery centers must be established and the activities of
those delivery centers coordinated with your program. Delivery centers mg be on-campus but
may also be off-campus. When a student is referred to a delivery center, weshould initiate a fol-
low-up program to determine whether or not those services have been delivered to thestudent,
and whether or not the student's needs for supportive kyices ha4e been met.

in2.2:.Our major purpose is to enable' the students partiCipation n regular college activities. Pro-
iding supportive serices"w ill generally entall`makicg resources available and coordinating the use

of those' resources. We must not only plan to -have those resources available when needed, but
we must also implerrient a delivery systri and make sure that delivery,system is maintained and
meeting student needs.;

2.2.5 "Wl& must alw ays remembers Thai: participation is voluntary. If we prescrilj certain supportive
sfersietrs'and Programs for the student, the student must agree to so participate. The student has
the right to participate without oti`r assistance, and this should be one of our objectives for all stu-
dents. The professional wtio is 100ct effective and successful in providing supportive services for
the handicapped student may be the person who will have worked himself or herself out of a job.

56002. SUPPORTIVE SERVICES AND PROGRAMS. Sup ort Serlices and programs for students
teill

.

focus on integrating them into the fegular college programs or placement in economic or social
areas in the cbmmunio. Sikh ,serf ice( programs,shall not ho provided if or when they are not facili-
tating. measurable progre'ls. These serf ices' and *grams may-include; btu need not be limited to.. asses
merit of basic skills and potential, prescript:re planning and instruction, impport personnel and equip-.
merit, specific purpose counseling on roup or individual.basis. work preparation or.trainisig and job
placement. In addition to support sert ices and programs to meet the dxceptional needs° of students, all
actitities and serales available to the regular college community shall be available to students with di,-
abilities commensurate with their specific n ds. Before a student is Asigned to special classes or pro-

!grams, a college, in concert with the stu mnt, shell determine that support services and regular classes
are not adequate to m e e parti a ar student's-needs.,

2.2.6 Section 56002' states "such services or programs shall not be provided if or when they are not
facilitating ,measurable progress." We mist have a means of objectively evaluating each student's'

i participation in order to_clemontrate the extent to which progres& occurring. The term "measur-
able progress" at first glance seems rather difficult with which to cope. Howevef, it is not as coyrrplex
as it appears. If the student is prOgressing to the extent that that progress can be measuredrthen the
interit of this chapter has beeir-fnet. Essentially, the reason that we need to demonstrate measurable
progress is that we are in the business of education. Wemust be able to demonstrate, objectively, that

2.7
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learning is occurini..,. Where a student does not, demonstrate Measurable progress from one es aluation
-period to another, tlmt stuvient's participation in the special supportise sersiCes and programs fur the

--
handicapped must -be reassessed.

A

0 I

2.2.7 Perhaps one of the more important statements in Section 5600.2 is that which saws -all activities
and 'secs ices a,ailable to the regular college community shall be as ailable to students *ith disabilities
commensurate with their specific needs This litetilly means that\any activity and,,sers ice available
to the, general student population must also be available to the handicapped student population. Spc-
&idly, if that skhich is pros idol to the regular student population is not sufficient to meet the needs
of the handicapped student, then those sers ices and auk, ities shall be reasonably expanded upo so
that those needs shall be met. Obsiously, the concep(of -reasonability" ente?s into this and reme ber
that one of the

,

major purposes of these regulation5 is to proside colleges with reimbursemen for
,

their direct excess costs incurred fur pros 'ding yupportise sers ices and.programs for the handicapped.
We literally hose in effect an affirmatise action program for the handicapped where we may be re-
quired to go abo'se and beyond oucselsesin those actisities and services made available to the regular
college community.

( o

2.2.8 Finally, we are reminded again that our first objectise is to integrate the student into the regular
college actin Ines and programs Before a student is assigned to special classes or programs it shall
first be determined that support sers ices in regular classes are nut adequate to meet the particular
student's needs '

2.3 INSTRUCTIONAL SERVICES
Program emphasis is to Integrate students into the regr4lar class offering. One of the primary duties of a
college specialist is to enable students to soTarti ipate This is, essentially, the purpose of supportive
services. -There w ill be students not yet ready fu such integration, and whose expti9nalities require
the establishment of 'special classes' to meet their education needs. Like supportive services and pro-
grams, the special class should focus on preparing the student for integration into the regular college
program or placernent in economic.or social areas of the community. 4..

0 . . ......
Section,56002 of the regulations state ':Before a student is assigned.to special classeS or programs,

the college, in concert with the student, shall determine that support services in regular classes are not
adequate to meet the particular student's needs ,

-..,

.1
-

\
56032. SPECIAL,CLASSES OR PROGRAMS. .5p(aaal Clau,i1 or Pro ranti meani preicribed ipecial
Inaruction for i tudent 3 ulth 1 pe,Ific cducaponal itccdi. Such clan CJ and rogranti may alio be deiigned.

(al for reverely disabled wedelns who cannot initially attend regular chines.

Ib). To proildc prcparatiO9 or iupportne initructionie enable itudent; to participate m dall'Itlef
proilded for the general college population.

).3.I The carefuliyadekw ill note that this section states special classes and programs are for students
with specific educatiortal needs and fp,y, alsp be designed for those students dOscribed in paragraphs
'(a) and (b)

Our business is education, and e regulations allow us to be responsive to the needs of individuals
with exceptional needs. The gulations promilie integration but permit exceptions based upon
indisidual need We cannot/conclude that all communicatisely disabled or all developmentally dis-
abled are best sersed in special classes and programs. We must conclude what the needs of the indi-
vidual. are and prescribe/he best (educational) course of action

3
56034. PRESCRIPTIVE PLANNING AND INSTRUCTION. Preicriptne Planzing and mitruetZ:
Isan Inuit rdual cducational plan IL: clop,d u ith the _student a bra) details those special clai C I and pro-
grant) requcited l > >3 the itud:nt.; and u huh n I de I /pied to meet the ipecific needr of the audent. The
debt ery of iupPortne icttrcei ,done does not require developing a prescriptive plan.

C



2.3.2 Before a student is assigned 'into' as special class Or program, we:

a. Develop an individual plan
b.*With the student

e: Which details thospecial classes and programs
d. And design it to meet the specific oieeds of the student.

" This is prescrip"tive planning and instruction. It is not required for supportive services alone. Pre-
scriptive, planning is individualized educational planning (I.E.D.). The regulations clearly mandate
the manner in which each I.D. will be developed. 4;

r .

56060. PROGRAM PLACEMENT.AND INDIVIDUALIZED EDUCATIONAL PLANNING.
(a) Assessment of the student's educational competency and needs shall be made by the approprjAttely

certified, licensed or credentraled special instructor(s) in conjuncetion with the student, other
appropriate college staff, and professional persons from the community or other agencies that

rare working with the student.

If requested by the student, all presc-riptit e, individualized plans shall Aarevieued and anzended
,

an needed each semester or quarter 10 Asignated specialists, certified, licensed or credentialed in
the areas of physical, communication and learning disability, and after consultation will, all
appropriate professional persons working with the student. .

(b) ;Each individual educational plan should s-pecifically include:

(1) the, academic and career assessment tools, if any, utilized t4p identify the competency level
of the -student upon enrollment.

(2) A clear description of the courses. programs or activities the student will now engage in to
improve academic or career competency.

Functional recommendations for the use -of appropriate instructional materials and equip-
men!.

(4) A clear description of monitoring devices or proceilure; which" assess improvement:of com-
petency based on the education program design being implemented.,

(5) Evidenee of measurable improtement at the conclusion of each semester in which the stu-
dent is enrolled.

(c) Acaderilic and career asiesiment is not a prerequisite to the delivery of supportive services such
as parking, equiprgent loan; transportation or mobility assistance.

2.3.3 To develop an LLD. reqUires at least an adequate knowledge of student competency. This pro-
vides the basis for all subsequent planning. An assessment of student competency may include one
or more of the .ollowing.

a. A review cif past educational experiences.

b. A review of the professional disability verification_

c. Academic assessment tools.
1) Standardized tests

2) Non-standardized iests

3) Other .

d. career, assessment tools

e. Observation.

f. Consultation with other professionals (case conference) who are knowledgeable of the student.

g. Interviewing parents and/or former teachers.

h. Conssetkation with the student

1
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2.3.5 The trE,D,Lwill include a recommendation on matetials and equipme nt that the student will
need' based upon the students functional requirements. Students may n d p er and pencil, but doe
to an exceptiOhality, some students may need, to meet course,'program es, a tape recorder, or
portable brailler, or walker or other out. of the ordfhary materials an. ent.

.
2.3.6 Section 540 of the regulations state, ". the student shall not cont rticipation in sew -
ices or programs beyond, the time when such services and prograrps are requir meet the educa-
tional needs of the individual." Additionally, Section 56060 (f) (5) requires "evi ce of measurable
improvement . . . ." Paragraph (4) state that the I.E.D. will describe how this assessment of compee.
tency will be accomplished.

The same gleans by which we established competency initially are available to us tointerim (in-
process) assessment as well as terminal (at conclusion) assessments.

Remember that a student's participation is voluntary.oWhen working with an I.E.D., remember
also to review regulations Section 56006 (student rights) and 56002 (supportive service and pro-

, grams).

SOP. STUDENT/INSTRUCTOR R ATIO. By July 1.1977, the Chancellor's Office, after consultation
ith colt4e J tat/. and students, sh:(11 establish student initructor ratios for special classes addressing the

7N spegfic needs of students. Dttiations from tdieit prescribed ratios shall require prior uritten approzal
frotn- tee-Cha- ncellor's Office.

2.3.7, Ratios are important to the quality of instruction and to program costs. It is well to consider
specifying ratios to be used in the college comprehensive plan. It is an important planning component
and this would facilitate having exceptions to ratio standards approved. . r,

Ratio standa'rds will be,incorporaiectin this manual as they become availabtie

2.4 COURSE APPROVALS.
Course descriptions are to be inclUded in the College Comprehensive Plan for -approval consideration.
This does not negate the responsibility to follow other relevant approval procedures. One example is the
Regional Adult and Vocational Eduction Cotincil 'IIRAVEC). This council, which every college partici-
pates on, establishes procedures foithe aiViov al of all Adult Education and Vocational Edukation courses.
These councils were created by Assembly' Bill ,1821.(1975)1Districts also Lye approvalkprocedures and
t ere are other state requirements. The Dean of Instruction is the best source of information on apprfkal
pr 'edures. ,

4
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IDENTIFICATION-

SECTION III

3.0 PHILOSOPHY
x

. . 1
,,

The initial and most kasic steps towares Providing supportive services and programssfor students is to
appropriately and efficiently locate &, diagnose, and assess the handicapped students needs. An assess-
ment of the disabilities an the potential of all students in the community served by the college is vital
to sound planning Identif tion involves a systematic process of identifying handicappecktudents, it---t---
involves making a determination regarding those students in need of supportive services and pro-
grams. It includes the utilization of officialihealth and education records, the utilization of both stand-
ardized and non-standaraized'assessmenf tools, the utilization of instructor classified staff, -medical
nd psy ological practitioner recommendations and evaluations, the utilization of recommendations

by 0 unity...county. and state service.agenciesr-frIV, the utilization of data to determine strengths
and needs of students Identification is directly related to the fullo*ing definition taken from Section

,e-A 56016 of the regulations. , ,. r
-, .

flandi ca udents are.peksos tciih exceptional needs enrolled at a community college.who, be-
cause of 4 rofessionally ter:fled, physical, communication or learning disability, cannot ife9efit from
the regular education classes, aotitities and Jen ices pratided by the community college without spe-
cific additional support' services and programs.

4 1
,.

%---- .,
3.1 PURPOSE OF IDENTIFICATION

. When engaging in the identification process, we must remember :'

3.1.1 There are students who cannot succeed in the regular college programs without
supportive services and 'prokrams, who need dio e identified.

C

.
3.1.2 There are students in heed of sup ive services and programs but who prefer not to partic-
ipate in them

3.1.3 There are students who are qu4lified to participate without the benefit,of supportive services
and programs, and some of them are adamant about not wishing to be identified.

Therefore, it is our responsibility to identify those students who are itlf need of supportive services and
programs, and to provide tlian with the opportunity to so pa5ticipaz,

3.2 RESPONSIBILITY, .

Specialists and facilitators of programs and serN ices for students are not required to engage in specific
diagnostic or assessment activities. Their responsibilities be in establishing, systematically, pro-
cedures for identification of students in need'of.a.pi t5orriveiservices and programs, and, in.maiihaling
assessment resources and luordiriation of all such services for students when requested by *lose students.

3.3 IDENTIFICATION TECHNIQUES
When we speak of identification, our first concerti is that of identifying students or potential students
who are in need of supportive services and programs. There ate two major techniques availahl he_.
firsts that of self-identification. This .ik where we establish, systematically, a means by whieh those
persons in need of supporti-ve servzices and programs will identify themselves. The second is where we
establish a process to 4stematieally locate and identify the person in need of such services. The fol-

*lowing is a discussion of methods available to facilitate one or both of these processes.

3.3.1 Community Awareness. We are charged with 'the responsibility of Making' the comtauniv
aware of our programs for the handicapped. This was briefly disclisged in an earlier 'sectios4this
manual. Where the community of students and potential students are aware of the suppor tive serv-
ices and program's available to them, the likelihood of their identifying themselves is greatly im-
groved upon. Community aw#reness is facilitated, 4 such means as news releasesradio and tg?!."
vision spots, published brochures, through she advisory committee, through communications with
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community agencres setWEing,or cognizant of the handicapped population, the campus newspaper,
bulletins, co munications with college staff, inservice training and communication with student
groups and kssociations.

3.3.2 Referrals. &referral system needs be established both on-campus and off-campus. On-
,campus, all college personnel need to be aware of the program. However, awareness is no always
sufficient in itself. There also is a need to.establish a means by which referrals are to be ade by
college staff. The same is true off-campus where community agencies, organizations andi ivid:
uals, aware of the program, are also made. aware of _how referrals are to `be made.

3.3.3 Resource identification. There is a need to systematically identify those agencies, orga za-
dons and individuals in the community with whom an articulation program needs to be es b-
fished. This ,would include government agencies such as the Department of Rehabilitation, The
Regional Center for The Developmentally Disabled, the Employment Development Drpartreent,
The Social Security Administration,. The Veterans Administration, and the local Committee on
Employment of the Handicapped. There are many community organizations representing persons
with phystal, cbmmunications and learning disabilities. these would include such organizations as
the local chapter for the California Association for the Physical Handicapped, organizations for the
deaf and blind, associations for retarded citizens and local associations of the California Association
of &eurOlogically Handicapped Children. It would include such organizations as United Cerebral
Palsy, Easter Seals, Gobdw ill industries, the secondary school system and Regional Occupational
Programs. All of these agencies are potential resources. They have a keen awareness regarding
spectfic needs of the handicapped. They will refer students in need of supportive services and pro-
grams. They can assist in needs assessment, resource identification and program planning. They'
ate 'often in, a position to share resources.

z Ara intensive effort is necessary to identify the community agencies, organizations and indivicl-;
uals to have an effective, qUality' Program to meet the needs of students.

3.3,4 Accessibility.,,One aspect of accessibility is that appropriate staff must be accessible to th
t> handicapped population. Remember also that the regulations state that the regular college acti

ities, cliSsrooms and programs shall be Made accessible to the handicapped. This does not mean
accessible between 8 a.m. and S, p.m. each day. This means that our concern for evening students
should not and pnnot be any less than it is for day students. Also, the regulations do not state that
a student must be, enrollell for credit. Among the eligibilisty requirements is Section 56044 which
states, iii part, -a handicapped student enrolled is a handicapped student who is enrolled in three or
more contact hours per week.... This means that our concern for students who are non-credit but
otherwise eligible should be no less than it is for credit students. We must IN accessible to all eli-
gible students who seek equal educational opportunities. This inckides day, students, evening stu-

- -denis, summer term students, credit students, non-credit students, and students enrolled in 3 or
more units of approved coordinatedinstruction systems, (Section 56044.)

3.4 NEEDS ASSESSMENT..
Another primary aspect of identification is the needs assessment. We have a need to identify the indi-
vidual needs of the student, as well as those unmet needs within the comihunity.

3.4.1 Individual student needs assessment. Assessing the needs of 'each individual.studenr was
_Jpreviously, discussed in Section 2.2 (Sdpportive Services.) Our responsibility is to enable the stu-

derit to participate, in community college programs. The student may be able to do so with little or
no assistance. Where the student is unable to participate without special assistance, the students

vieeds must be assessed ki that proper supportive services can be delivered to enable successful par-
ticipation. Other students will not be able to participate in the regular college programs even with
supportive ,services. Their individual needs must be determined to permit successful placement in
an appropriate existing program or to provide data on needs not being met. Among the more im-
portant means available to you in conducting individual student needsassessment are the personal
interview, referral source information,-disability verification data, testing and records on previous
educational experiences.

2 3.2



3.4.2 ComiThnity needs assessment. We need also to conduct an assessment to determine the
community of need. That is, we must be aware of groups of individuals both within the community
and on the college campus who have specific edUcatiotial needs that are not being met. Some of
these unmet netcls will be identified during the individual student needs assessment process dis-
cussed in Section 3.4.1. The following are suggested means available to you for conducting a com-

,[nullity neeas assessment:-
a. Involwthe advisory committee in any community needs assessment. They, in effect, repre-

sent the iommuwty:ofta-ndicapped persons. A sub-ccimmittee may be established in specific
disability arealintreditssessment purposes. Each sub-committee could be chaired by an
advisory committee,fli_em_3erapd.include other personnel both cognizant and interested in
the area whiclitirynljelf-nvestigation.

b. One impOrtant aspect of community needs assessment is to work with community agencies
and organizations. Most often they azaware of the needs that exist and are 'not being met
and can also furnish excellent data regarding those needs essential forthe planning process.
The secondary school system, for example, can give detailed information regarding those stu-
dents likely to come to the college. Public agencies such as the Department of Rehabilitation
are well aware of educational needs and can provide very comprehensive.data. Similarly, com-
munity organizations can be of great assistance and particularly those community organiza-
tions which serve specific disability groups. For instance, work with the local Association for
Retarded Citizens. More than likely they can provide very definitive information on that dis-

. abled group in the community. They are aware of the needs of retarded citizens, their educa-
tional experierces, the numbers of persons with specific needs, their levels of functionability,

\their past educational experiences and the numbers of persons, that might be expected to
participate in a given program. Such organiiations also are generally quite willing. to assist in
the planning process,'and may also help in the sharing of resources to facilitate new program
implementation.

c. Students enrolled at the college are also a very valuable source of infor By visiting
with therri in groups or by utilizing survey procedures one can discover nee enrolled stu-
dents that are unmet. They.will also have an awareness of other persons in the community
with unmet netts. Surveys conducted of secondary students, in cooperation with secondary
educatibn personnel, will provide valuable information regarding future enrollments of stu-
dents and their needs. '

d. Another method of community needs assessment is to seek out and interview cognizant per-
sons. That is, individuals who work with and /or may be aware of the deeds of persons with
handicaps. On campus this may include such personnel as instructors, support services personnel,
counselors, student body representattives, learning center and library personnel. In the com-

,munity it may include the mayor, personnel of Parks and Recreation Department, university
personnel, secondary personnel, and other individuals representing community agencies and
organizations. -4""

3.4.3 When a community needs assessment is conducted, essentially we are looking at a potential
problem area. The purpose is to collect data which will permit reasonable assessment of the prob-
lem area and come to some conclusions regarding need. The essential ingredient is data. There are
systematic assessment techniques which may prove of value. The following is a methodology one
May employ.

a. Identify the problem. Certain needs may be suspected. First collect some preliminary data,
sufficient to at least confirm those suspicions. Then give the problem definition. We cannot
be expected to conduct a survey regarding all the needs of all the handicapped. Therefore, we
must be definitive regarding the problem to limit our area of investigation to a reasonable
depth and scope.

b. Goal netting. The investigation.must be given direction at the onset. Therefore, we establish
a goal to ascertain thdewhich we expect to accomplish. This giVes us a focal point and estab-
lishes the needed dire tit
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c. Data needs. Based upon the problem we have identified and the goal which we have set, we
can identify the data that will need to be collected.

d. Data source. Knowing our data needs we identify those sources mailable to us where that
data can most likely be acquired.

e.. Collection methodology. Being awa re of ou r(data' needs and the sou714's of datawe then de-
velop our data collection techniques. An important aspect of data collection is to test collection
techniques to make sure that they work. If a written instrumeniTs used, test it out on several
people to make sure that the written instrument is understood and gives the data sought.
Also ensure that the data collected will be usable once received. If someone says that 10% of
their students (secondary) 'intend to go to community college, this is of no value if the size of
their total student population is not known. Make sure to get specific, usable data.

f. Collection. Implement your data collection techniques. Be sure to have established a follocr
up procedure in support of these techniques to get all required data.

g. Data syntkesis. A definition of data synthesis could simply be theboiling down of informa-
tion into usable form. After we have collected the data, we put it into a workable format. This
could include tabulations, computations, etc.

h. Data analysis. We realize our goal by analyzing the data collected on specific needs. If the
data confirms the original suspicion of problem, it permits one to draft a statement of need
which is the first step in the planning process.

11
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4.0 PHILOSOPHY
All good educational piano ng be s with the needs assessment. Thissis the input needed to effect a plan
for change. Given an adequ to n eds assessment, good, planning begins with the establishment of desired
outcomes. Desired outco means 'simply "hoped for accomplishment". When we are aware of the
problem, (needs a.ssesstne t) and of the hoped for accomplishment, we can then plan to cause our de-
sired outcomes to becoin ,

Planning programs fo students at the community college also involves locating, organizing and
marshaling numerous res urces (both on and off campus) and translating them into a proposed Sequence
of action. The college a d the community, provide many different and unique resources, populations,
attitudes, personalities, tresigths and weaknesses. Pecause of this diversity and the very nature of the
community college, problems concerning planning must be approached and resolved differently on
each campus.

Additionally, the planner must work within the limits of available resources and personal skills and
competencies. Given the uniqueness and indiv iduality of each college and community, there are skills aod
techniques which are helpful in planning any program. This section deals with the process of planning
and provides basic informal' h may be applied to college programs. r

LANNING

SECTION IV

4.1 PLANNING SPECI I\ONS -
A simple way to yievrplanning is to consider it as a process of determining certain specifications. A
complete plan contains reiblloWing specifications. °

4.1.1 Whya statement of interest; need, tendency or rationale. .

4.1.2 Whit a statement of which specifies what you will be doing, also known as an objective. ,

4.1.3 Whoa statement which specifies who should be doing what and to whom.

4.1.4 Whena statement which specifies the time parameters within which the "what". is to be.
accomplished.

4.1.5 WhereA statement which specifies the location of the activities.

4.1.6 Hou statement which proposes a strategy, scheme, outline or flow of events which will ,
accomplish the what ( objective).,

4.2 SYSTEMATIC APPROACH
A systematic approach to planning will contain at

\ a total planning process is on page 4.2.

4.2.1. Statement of need. The statement of need has been previously- discussed in Section III. It is
that statement which results from the needs assessment activity.

.

1,

1.2.2. Desire4 outcome. The desired outcome is the hoped for result or achievement. Making the
initial determination as to what our planning outcomes should be strengthens the planning process.
A desired outcome statement will include. who will be affected, how that spetific group of students
will be affected; and, what results are ,expected.

4.2.3. Solution concept. Here we examine the various means available to us (alternatives) and
determine that one which would best both meet the need and help us obtain the desired outcome.

4.2.4. Planned activities. We do a simple task analysis, based upon our solution concept, to deter-
mine how we arc guingio get from our need to our desired outcome. We identify all the necessary
activities that we will have to engage in and place them in their proper sequence. It is best to write
activities in action terms such as develop, design, appoint, submit, draft, and etc.

.

least the following elements. A flow chart depicting

4,1
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4.2.5. Goals and objectives. There are a number of reasons why we must include goals and objec-
tives. The first is that they communicate most effectively in the field of education the direction we
intend to follow and that which we hope to accomplish. Second, objectives are the basis for evalua-
tion. Third, they become the basis for curriculum and program planning. '
4.2.6. Budget. Each plats must contain a budget to show the resources that will be necAsary for
implementation and identify 'Where those resources are to be obtained.

4.2.7. Evaluation. Every education plan must include an evaluation component. The evaluation
component will Include your objectives and an identification of the data that will need to be collected
for evaluation, as well as the means of data collection.,

Section 4.9 pruN ides information on goal and objectives. Separate sections in this manual cover the areas
of budget and evaluation.

56064. 'COLLEGE COMPREHENSIVE PLAN.
la) Comprehensne annual plans shall be prepared separately by each college to be submitted by

its clutrict to the Chancellor and Director of Rehabilitation. Such plans shall bwubmitted on
or before May 1st of each year, or at such other time during the fiscal year as desisnaied by
the Chancellor.

(b) Each plan shall include, but need not be limited to, the following components:
(4J Statement of philosophy and needs.
(2) Population to be served.
O Proposed services and programs.
(4) Program goals and objectives.

45) Proposed activities to meet those objectives.
(6) A plan for coordination of college resources.

ks, (7) A plan for inservice training.'
(8) A statement of :the evaluation plan.
T9) A plan for interagency coordination .of resources.(10) Budget summary.'

'4.2
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4.3 PLANNING SPONSIBILITY
The regulations req ire planning on the part of college personnel responsible for programs for the
handicapped. The us of sound planning principles can make the planning tasks easier for those invol-
ved. Nearly all Calif brnia Community Colleges submitted a college comprehensive plan for the handi-
capped for the 1977 8 school year. These plaits will provide a significant resource to,the State Specialist
for use in developi g standardized guidelines and formats for use in the development of subsequent.
comprehensive pla . ,

56056. ADVISOR COMMITThE. Each college or district which provides sertife4. or programs for
which the district eceiiies direct excess' cost funds shall establish an advisory committee. The advisory
'committee shall b composed of representatives of appropriate agencies, consumer groups, students,
and any other ap ropriate organizations or individtOis as determined by program needs.

4.4 THE ADVIS RY COMMITTEE.
The advisory com 'nee should serve as a valuable resource in planning prograins for the handicapped.

. Their input regarding needs, program planning and resources shOuld be significant.

56054. INSERVI TRAINING. Each college shall develop a plan for relevant and effective inservice
training for all college personnel involved in meeting the special needs of students.

4.5 INSERVICE TRAINING. ,

One of the required components for your comprehensive plan is a plan for in ervice training. Many
personnel at the c alleges will becomefinvolved for the first time in_providing su portive services, pro-
grams, and instrui ion for the handicapped. This indicates a need for inservice t aining, to develop the

scompetencies atno g those personnel that they will require to be successful in their efforts to serve these
students. Many col -ges already have regular annual.insery ice training sessions. The first step, would be
to contact the adm nistrator responsible for college inset-vice and establish the,need for inset-vice for

J -those personnel w o work with the handicapped. Planning for inservice training in this area might.
include the following elements: ,

11
i

.
. 4.5.1 A survey o instructors and other appropriate staff to assess how many are desirous of inservice

training regarding the handicapped, and, to solicit from them their ideas regarding their needs in this
area.

4.5.2 Identify and establish a list of priority projects for inservice.

4.5.3. Review staff apabilitor budget required to provide such training. Inset-vice costs may be
charged to Program Developmentalm Services.

4.5.4 Designed rose ice training sessions and establish time lineS.

4.5.5 Implement inse ice and evaluate.

4.6 LOCATING RESO RCES.
For meaningful planning "c, occur, it is necessary to be aware of as many resources as possible both on
and off campus. There is no single way to locate all available resources, and it is most likely that this will
be accomplished over time. It is a continual process of being alert to the potential worth' and value of a
particular material, human or agency resource which might be helpful in the future.

Although there are numerous directories which offer listings of various organiz,Vons' and agencies,
it is important to become persrally familiar with them! All that is published regarding a particUlar
resource may not be completely accurate nor descriptive of the potential that resource holds fora pro-
gram. There is no substitute for direct personal contact in determining the real value of a_pa icular
resource.

Interviewing the personnel and visitation to the facilities are beneficial and well worth The time and
energy expended. Not only will this give one the opportunity to see first hand what is availablebut it
will afkird the opportunity to develdp meaningful articulation with, and better understanding of, the
resource.

AS4
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This section *III offer some bask starting points in thorm of brief descriptions of some resources
lotted both on and off campus. It is in no way intended to be definitive. Rather, it should be Considered
as a Workrbook to modify as it applies to a particular situation.

As one locates and becomes familiar with each resource, it may be helpful tb enter the name of the
resource and any other pertinent information about it on a 3 x.5 card io be used ip a resource file. This
information should include the location, telephone number, contact person, potential.use and a brief
description of the,resource. Having this information at one's fingertips will help locate informatiod in
an efficient and organized way when needed.

4.7 ON-CAMPUS RESOURCES.

4.7.1 Counselors. Each college has an easily accessible and readily available resource in its own coun-
seling department. Become aware of the w ealth of potential and the capabilities of the counseling staff.
If possible, attend department meetings and identify, by name, those counselors who have a particular
interest, experience, concern, skill or expertise in working with the handicapped.

Many counseling departmenv acte currently emphasizing career planning and counseling. Feel out
their receptiveness to work with the handicapped. It may be necessary' to sensitize some of these coun-
selors to the unique problems of employment for the handicapped. One may find those with the ex-
perience and expertise sought; or find a .counselyr who is interested in learning more and accepting
the challenges of counseling the handicapped.

It should be emphasized that this cannot be done effectively from an office. Try to make personal
contact on the counselor's homy turf" and establish a good relationship with someone, not some
place. Since the primary goal is to facilitate integration this is an important concern. The student
should be able to select the counselor of his'ihoice. A well informed counselor can help achieve this
goal and allow the student to it-clinelisidependent ankiSblated from the mainstream.

4.7.2 Instructions. An ,often overlooked resource on the campus is_the faculty. Locate instil ctors
with special skills in working with the handicapped. Chances are that you will be pleasantly surprised
to learn that the regular fault has some potential for becoming real advocates and supporters. Locat-
ing receptive and enthusiastic faculty members is also the first step in assisting the students in pro-
gramming their class schedules.

In addition, there may be some excellent resources for carrying-out those "special projects", such
as. designing a program evaluation instrument, inservice training, audiovisual presentation, scholar-
ship funding, job counseling and tutoring. Furthermore, it is beneficial to locate receptive faculty mem-
bers in order to get them directly involved on advisory committees. Once a supporter from within the
teaching ranks has been found, he, she will influence in a positive direction other instructors in his/her
department. .

4.7.3 Paraprofessionals. A paraprofessional is a person with some degree of training and skill in a
specific area. The location of paraprofessionals in any program depends on the specific needs of the
student population and the channels of communication developed. Once the need has been deter-
mined, the following paraprofessionals may be sought:

a. Interpreters for the deaf. Interpreters may be available with varying degrees of skills and ex-,
perience which may call for varying pay schedules. Locating interpreters for the Deaf, local
Deaf Clubs, placing job announcements in the college newspaper or simply asking faculty mem-
IDrs to inquire in their Classes.

Caution should be used in hiring interpreters. There are many self-proclaimed "experts" in
the field. The so-called experts should be throughly screened and evaluated by a recognized
expert.

.
Often time the interpreter has skills which limit the s6tting in which he/she can perform

accurately and. with confidence. For example, an interpreter may be quite capable of working
in an English class, but may find it impossible to work effectively in Mathematics.

4.4
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b. Braille trans ,ribers. A braille transcriber is a petson trained and skilled in the use of braille, one
who is capa/61eof transcribing pririted material-to braille and is competent in the use of various
special pieces of equipment. Transcribers may be located through organizations such as the
National Association of University Women, Lions Club, Braille Institute of America, blind
students,/etc.

'c. Attendants. Attendants are persons skilled and trained to handle and care for the physical\
needs of the severely disabled. Attendants are hired and trained by the disabled individual.
Location of attendants may be facilitated through the college by preparing job announcements
for the job placement office or placing- ads in the college newspaper.

d. _Mobility aides. Mobility aides are pFrsons.tr ined in handling the severely handicapped and
assisting in transporting them from place to p ace: A mobility aide may help negotiate inclines
and in traveling long distances around campuS. obility aide for the blind shouldbe skilled
and trained in various methods of mobility and tech 'clues in orientation training for, the blind.
Mobility aides can be easily located through the on- ampus resources previously identified.

Readers for the blind. Persons with good oral reading skills. Readers should also be able to de-
scribe charts, graphs, illustrations, tables, etc., in such a way that the blind person can develop a
mental image of the materials The reader serves as the eyes for the blind and should not be
expected to tutor or interprer printed information, rather they should be skilled in transmittirfg
printed information to the blind. These students should select their own reader. .

f. Classroom/ Laboratory aides. Persons skilled in carrying on specific instructions and directions
directly from the student.

The classroom or laboratory aide is one who perforins tasks which the handicapped cannot
perform themselves as a direct result of an impairment. These aides must be trained to cayry
out tasks upon speCific direction and be sensitized not to perform tasks 'which the student is
capable of doing for himself/herself.

e.

4.7.4 Administrators. Each campus may have a unique .administrative or organizational structure.
It is important to ide1nify those administrators and their -assigned duties and responsibilities who
will be making decisions affecting the program. These are the personnel who have the ability to act.

iThat is, they can facili to or thwart the progress of the program. It pays to know Who's who in your
campus administration; cluded among those key administrators are people with the following
responsibilities:

a. College President. The direct line to the Board of Trustees, theCollege Piesidencis probably
the most significant and influential administrator affecting the college philosophy and policy

sr regarding the handicapped.

b. Administrator for Instruction. This person is usually a direct line to the faculty. This admini-
strator_can influence, by encouraging and supporting the concept of the handicapped students
program, the instructional process. This is the person to see regarding new curriculum or the
modification of xisting curriculum. This pe'rson can also help you establish realistic goals and
objectives concerning the instructional process, curriculum development and the hiring of new
staff. '

c. Administrator for Vocational Education. This person can be a great help in locating employ-
ment resources in the community, designing adaptiVe equipment and scheduling classes. This
person is usually veryi practiced and realistic in assessing ,the job market. -

d. Administrator for &eking School. This person may be helpful in locating receptive part-time
facility and facilitating the identification of handicapped students attending evening classes.

e. Administrator for Buildik and Grounds. This individual'is among the most knowledgeable
for identifying architectural problems and the most resourceful in removing these problems
with a minimum of red tape and paperwork.

-3e
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f. Board of TodCr. The governing body of the college, the Board has the power and authority
to make or break the program. As individuals most trustees are active civic leaders and can
provide excellent input for the development of the program.

g. Business Manager. This individill can often save a great'deal of time, money and aggravation.
In locating available equipment, this is the one to contact.

h. Registrar/Dean of Admissions. This peisori is a primary resource for the identification of new
students, budget plant' registration and attendance records.

i. Administrator., Financia d/E.O.P.S. This pay be-one or more persons with whom contact
is essential. Studies show any students cannot succeed for financial reasons. This may be their
most valuable resource.

4.7.5 Clasiifie0ersonnel. An integral part of any program. It is helpful to identify those who have
the potential to provide some service to the program. This may lude:

..,
a. Secretaries. Some colleges are almost operatedby the secretaries. W en we realize the screening

function of the secretary, we begin to appreciate how useful they are. There is no better way to
meet the 'person in charge" than to first know the secretary\ Frequently, it is the secretary...who.

,prepares repiRrts and makes the first introduction to the person in charge.
..

e b. campui ,Security. When planning parking arrangements, issuing special parking permits, plan-
ning special events or activities, it is most beneficial to consult with the campus security office.

,..oin addition, the campus security office is probably the first place to call in case of emergency.

c. Buildings and Maintenance Personnel. When trying to get that little extra help/in proctiring .--`
things like wastepaper baskets, chair's, tables, paper towels, etc., it's helpful to know the buildidg

.. custodian. A few rounds with maintenance personnel an give insight on hciw to solve "nuts and
bolts" types of problems. Removal, of architectural barriers, modificatiOn of toilet facilities, and
other such concerns, can be remedied quickly and effectively if there is a good relationship with
these personnel. .

. -
:

-or
4.7.6 Material Resources. \,)"6

a. Equipment. In planning programs it is necessary to locate the NIT-Ain) ent-that s i11 be_neede0
when the program is implemented. There is equipment which is standard and readily available
throu4 regular school programs an equi ment which. is -considered special in order to meet
the needs of the student..

b. Support Equipment. Special equipment for students)is highly specialized and is often custom
made for the individual. However, hutnerous items are commercially available and can serve
large numbers of students with similar disabilities. The following list is intended to give the
reader some idea of, a few of the more widely used pieces of equipment. It should also be pointed
out that what may be considered to be standard equipment (an electric,typewrirter, for ex-.

..rwiple), could also be consideiled as special equipment if it is to be used by someone with upper
extremity involvement who could not4ise.a manual typewriter. Therefore, equipment is con-
sidered to be special when it serves to alleviate some problem, directly related to the disability
and the coso nstraints imposed by that disability.

Perkint*Brailler a machine that ,produces braille symbols and used by the blind.
2) Magnifying Lenses-used by persons with partial vision. There are numerous sizes of vary:

inxquality. Care should be taken to obtain lenses which reduce distortion to a minimum.
3) Visualtek or Appolo (closed circuit t.t.) - a televiSion system ich uses a magnifying lens

and allows for reversal of field. (white prig on 'a black backg ound). Used by partially-
sighted students.

4) Lilectrici Automatic Page'' Turner a device Which allows a quadraplegic or amputee to turn
'the pages of a book by the use of a microswitch which can be operated by a mouth control
switch or foot control pedal.'

t.'";
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5) TTY or MCM-(teletypew iter) etelephone communications system used by the deaf to
communicate via standar telephone lines.

6) Large Print Typen riter - used by ithe partially sighted. It -produces print of primary size.
7) Variable Speed Tape Recorders - a reel to reel tape recorder which has a variable speed con

trol to allow for,compression cof listening time. It is frequently used e.y the blind.
8) Speech Compresidr a machine which electronically compresses speech by removing (fil-

tering) extraneous sounds. There is 'a minimal soun&distotlion and a high level of tom-
rehension.
videotape Recording and Playback Equipment an instructional aide which has great 'value

in instruction of the deaf. It permits repetition and eliminates fatigue. It allows for ciption=
ing of instructional presentations. ..

10). One-Handed Type' writer - a specially adapted typewriter,keyboard which allows the
amputee or the hemiplegic to type at a rate of up to 66 words per minute.

11) Talking Calculator a calculator that actually speaks to you. Frequently it is used by the
blind and is a technological teplacementof.theabacus.

12) Typeuriter Shield:- a device which is attached to a standard IBM typeWriter and prevents
the user from striking mw than one key at a time. It is particularly useful for spastics,
athetoids and others with fine motor or gross, motor dysfunction.

. . .
13) Thermoform MaLhine A vacuum seal machine used to make duplicate copies of braille

materials. It is also useful in pr cing instructional materialsfOr the ecid.
The above list is by no means,complete. It ay be modified io meet the needs of.siudents being
ervecl. Maintain a complete' list in the ap nal. ".\ .

- .,
4.7.7 TransportationLocating existing equip ent for transportation maybe difficult since special-
ized equipment is essential for transporting tmany disabi groups. Where accessible public trans-
portation is not available, a.% ehicle with a ramp or automatic t may be required. Rehabilitation and
other agencies can provide _client assistance for transportatio

Another piece LA equipment which should be located, if possible, is a golf cart type of vehicle with
a ramp or lift for wheelchairs. Concei%ably, it would be used as a mobility vehicle where distance is
prohibitive for wheelchair bound students or students with low exertion tolerance. *- ';

4.7.8 Programs. Most campuses have many programs already in existence which be used as
resources for disabled students 'These programs may be either instructionaetn °n re or provide
support services.

::i .04. dt
...

, 4
4.7.9 Veterans Program. T,Iie Veterans Administration provides financial support to veterans who
qualify. They also have a Department of Relablbititation which provides counseling as well as financial
support for disabled veterans. They Pare a resource fa' equipment.

i
'''''-1.7.10 Tutoring Program. Some campuses have organized a tutoring program (

s the
services of diagnosing tutoriakneeds and _assigning tutors who have been screened for wo ci is
areas. This service need not be an expense incurred by the handicapOd students program. Rather,
it prOvides an opportunity for integration into an existing program. $,. ,

r

4.8 OFF-CAMPUS RESOURCES. Many resources are available off-campus in the form of educational
programs, community organizatitins, government,i1 agencies and public and private organizations. It is
important to locate these resources and betome familiar with what they may htte to offer. If duplication
of effort can be avoided, this is the placeto find out how, and to establish a meaningful referral system.

4.8.1 Colleges and Uni% ersifies. There are now 'many community colleges and numerous colleges
and universities offering programs of special services. These are invaluable resources in program
planning. Locate some of these colleges in order to gain knowledge and insights from others in dif-
ferent settings. If these campuses are close geographically, it might be well to locate resources on them

2
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which could be shared. Locating resources available at nearby institutions will also help students with
the.transition frog college tai university when necessary. Mai ain a list of these colleges and univer-
sities inyour appendix.

4.8.2 Regional Occupational Programs. These are special public educational units established to
assist students who require special or technical training or skills in preparing for categories of
employment.

4.8.3 Rehabilitation Programs. The Department of Rehabilitation provides some financial support
and counseling for students who qualify under Department guidelines. The Rehabilitation Counselor,
client kstudent) and specialist agree on an educational goal Then the counselor recommends the best
way to achieve it and duly prOvide the services and support-to help the client select the most apprO-
priate training.

4.8.4 Adult. Education Programs. These programs provide classes for students'18 years and older
who have or have not received their high school diplomas, depending on district policy and agree-.
ments with local unified districts.

1.8.5 Elementary and Secondary Programs. Elementary and secondary schools which feed into a
college may have existing programs which provide special services or special educational programs
to students v, ith handicaps. Locating these programs is the first step in establishing a valuable liaison
and essential to planning.

t.8.6 Private Schools. Many private schools in an area may have special education progra
may also feed into the college. Recruitment activities could be conducted at such schools and wi assist
in locating students in need of special services.

4.8.7 California Community College Chancellor's Office.. The Chancellor's Office employs one or
more fual-time specialists in Supportive Services and programs for ihse handicapped. The specialist
is your representative to all major state and federal agencies and support divisions within the Chan-
cellor's Office.

4.8.8 Community Organizations. Community organizations can be valuable resources for recruiting
people into a program as well as for providing additional funds and establishing good public relations
and planning support. The outreach phase of program planning will depend, in part, on the success
in locating community organizations. These organizations may differ in each community. However,
there are many groups like Lions, Ktwanis, Rotary, etc., who are ready, willing and anxious to help.
A simple call to the local Chamber of Commerce can help locate these organizations.

4.8.9 Governmental Organizations and Agencies. The following sectiop lists several agencies and
organizations which may provide some information or service. It may be worthwhile .to seek out
additional data regarding these agencies. Following up with direct contact with a representative of
the organization is recommended.

a. Federal.
1) President's Committee on Employment of the Handicapped.
2) Social Security Administration/

. 3) Equal Enployment Opportunity Commission.
4) Department of Health, Education and Welfare.

b. $tate Agencies.
1) Employment Development Departmeht.
2) Governor's Committee on Employment of tlles4andicapped.-
3) State Department of Rehabilitation.
4) Fair Employment Practices Commission.
5) Manpower Administration.

ti
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c. County or Regional. .

1) Manpower Administration, orates a variety of training programs whose ultfmate
re-entry into employment. Priorities are generally given to the unemployed or under-
einployed, disadvantaged and heads of households.

2) Public Social Services Agency.
3) -Equal Employment Opportunity Committee.
4) County Personnel Department.

d. State Organizations. The following list barely scratches the surface of the many organizations
with a particular interest or concern for disability groups. Further iikvestigation into similar
groups is highly recommended inorder to develop awarepess and knowledge of their potential
use in the program.
1) California Association of the Physically 'Handicapped. .
2). California Association of Neurologically. Impaired Children.
3) California Association of the Deaf.
4) Council for Exceptional Children.
5) California Association for the Retarded.
6) National Federation of the Blind,
7) California Association of Post-Secondary Educators of the Disabled.
8) Disabled Students Coalition.
9) California ,Speech and Hearing Association.

4.9 EVALUATION' OF RES URGES.
Eath resource slpuld be evalu $tted in terms of:

4.9.1 Availability. Is the resource available when needed. If it is a human resource, is he or she avail-
able and willing or able?

4.9.2 Accessibility. Is the resource in a place that is accessible to students? If WI, can it be moved,
if it is a material resource? If it is 1)1,11:n4n resource, can arrangements be made to make this source
accessible?

4.9.3 Applicability. Is the use of rhis resource applicable to the program at any given time? For
example, funding sources for Learning Disabilities may not be applicable if planning a program for
students with orthopedic disabilities Rules and regulations of outside agencies may not be directly
applicable to a program,' but may be applicable to some students. knowledge of this is important in
the Counseling process.

4.10 GOALS AND OBJECTIVES.
"Would you tell me; please, which way I ought to walk from here? "That depends a good deal on where
you want to get to', 'cl the cat. 'I don't much care where', said Alice. 'Then it doesn't matter which way_
you walk', said the at. . so long as I get somewhere'. Alice added as an explanation. 'Oh, you're sure to
do that , stid the cat. If you only walk long enough!'" (From Lewis Carroll's Alife.in Wonderland)

Any program w ch lasts long enough will get somewhere. The question is, do you care how long it
takes and where u are going? In this day of accountability, there are few of us who have the luxury of
saying we don't care where we are going. In fact, more and more we must sow our administration and
tht. public where we are going, how we will get there and what we will ficcomplish when we arrive.
Silice the u ay we go depends on where we are going, one of the most important aspects of organizing a
program is to set goals and measurable objectives. These goals and objectives then become the guidelines
for the program and the means of measuring progress anct-SUCCEss.

4.10.1 Goals. A GOAL IS A STATEMENT OF BROAD DIRECTION OR INTENT THAT IS
GENERAL AND TIMELESS AND IS NOT CONCERNED WITH A PARTICULAR ACHIEVE-
MENT WITHIN A SPECIFIED TIME PERIOD. .

*.

If
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Example. To ensure equal access to postsecondary educational opportunities for all handicapped
students."

I *_

4.10.2.43bjectives. A DESIRED ACCOMPLISHMENT T)iAT CAN BE MEASURED WITHIN A
GIVEN PERIOD OF TIME AND UNDER A SPECIFIABLE PERIOD OF TIME AND UNDER
SPECIFIABLE CONDITIONS. THE AftAINMENT OF AN OBJECTIVE ADVANCES THE
SYSTEM TOWARD A CORRESPONDING GOAL

Example: By June 10, 1978, 757i of all identified barriers will be eliminated and/or corrected on
campus.

4.10.3 Objectives are written to describe the results which are strived for through the performance
of a particular activity or group of activities. Objectives are stated to specify

Who is to perform the activity

b. What is to be done
c. When it willgbe accomplished

d. Under what conditions it will be accomplished

e. How much .will be accomplished

f. I-low the completion of the objective will be mealured.

If all activities of a program are guided by formal goals, objectives are in effect a restatement, clarifi-
cation, quantification and further definition of the goal statements. By specifying a time frame, an
objective becomes a check point in the progress toward a goal.

Depending on the immediate need17s of a program, we may want to set short range and long range
objectives. These will be,dttermined by the priorities set and the times for accOmplishment specified
within the arjecti;e. A short range goal may be to make a specific building accessible to 'wheelchair
bound studenis.

4.11 PRIORITIZATION.
n t

Once we have established goals and objectives for the program, they may have to be prioiltized (rank
in order of importance) in some manner to make achievenTent feasible. This allows us to accomplish
them in an organized and realistic manner. It also perniits us tb work on those objectives which are
most important as *terinined by a systematic prioritization process. There are several methods of
prioritization which may:* employed.

4.11.1 The Delphi System This is a group approach to priority non. The group is divided into two
or more sub-groups. Each sub-group brainstorms the goals an objectives or needs of the program
and writes down the results of the exercise. 'Each group then moves to the place where the next
group's written results are and proceeds to rate those needs, objectives or goals in the following
manner. A = very important, B = important, C = somewhat important, D = indifferent, E = contro-
versial. The group then moves on to rate another group's list. The activities proceed in this manner
until they return to the original listrE'Schctating is given a value, and the totals are added to provide a
prioritization score. A = 3, B =.2, C = 1,. D = 0, E = 1

This method has the advantage of input from a large and varied group 9f participants The re-
sulting prioritization represents a concensus suppiirted by a score. It involves those people who
may be called upon to implement the objectives. .

a. On a matrix, list the criteria (or those things) that will must influence your planning. (verti-
cal axis)

b. On the same matrix, list the alternatives S:or objeces) (horizontal axis)
c. Each criteria Should be given a' weight in terms of percent of importance in relation to other

criteria. They should total 100%.

r- 4.10
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d. Rate each alternative (or objectiye)' on \a scale of 1-4 with 1 bcqng r and 4 being good.
Then multiply this number by the perce
area.

t, of weight. The result is a number value in each

e. Add each column and, the results provid a priority list.

f. Even after you e completed the process you must realize that this is only a tool to help
you make a decision; it doanot make the decision for you.

Example: Objective. ----;To get to Reno' by 8:30
A.M. on Tuesday.

ALTERNATIVES

. .,

4 = r.x. (s1 -"c.1°'- L14 , w 14.1
.

1 3 4 ? 2 .

-Time 30%' r
... 30 90 120 60 k0 / 60 ,

4 3 ' 2 3 4 2 ..4
- Cost 3091' _.

120 90 90 120 60 4

..1 1 1 4 e2 1 3 , / ,.
.

......- 4..
Prefer. 10% ..4'.9-..... 4

1 0 ^ 10 -40' ' 20 '10 30

1 3 3 3 1 3 4,, .

Schedule 2091
`20 60 60 60 20 60

/ 3 3,
. .

-' Baggage 1091 ..,
..._

,10 30 30 30 10 30
,,

Totals: 100% 190 20i'V' 310 , 25-0 190 240 ,
/ 1

c.

s----RATING: BAD 1. .. 2 . . . 3. . . .4 GOOD

4.11.3 Card System Prioritization.If you do nochave access to group input that is necessary for the
preceding methods of prioritization, you may want to list each goal and objective on a 3 x 5 card.
These cards can then be laia out in front of you,and given the resources available, you pick up each
card in the order that you feel she gU'al ur objective can be accomplished. The cards may then be num-

....)kred, thus/giving you' i('prioritization, 1. . .

4.12 TIME LINES AND TIME-TABLES,.
Once you have organized your goals and objectives and determined the activities .n which you musts
engme, those activities may be transferred to a timeline which will help you organize the time sequence
needed for achieving each activity. The time lines may be set up on a weekly, monthly or yearly basis,
depending on needs. Included. on a weekly time line may be the actions necessary to attain short range
objectives while yearly time lines will serve as a reminder for deadlines fron)-variety of areas: One
way to set up a time line, is to make a list of all activities ne,cessary to accutnPlis 3 successfully imple-
mented program. This list should respon'd to program goals and objectives and all steps (in seque4e)
necessary to achieve those goals and obefives. It may include, for example.:

fl
11.!
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4.12.1 Budget preparation.
.,

4.12.2 Course proposals to the Curriculum Committee.

4.12.3 Entries into the new year's catalog.
s.

)

4.12.4 Entries into the schedule of classes.

4.12.5 Dates for filing claim forms.

4.12.6 Pre-registration dates.
4.12.7 Workshops and conferences. , .-:-

4.12.8 'Year-end reports.

4.12.9 Hiring When all entries have been compiled they can be transferred to a yearly
time line. Some items must be accomplished before'others can be started, while some can take
place simultaneously. A time line makes it possible to see how things are going andcaows :
judgment regarding success. It is another way to judge progress in attaining goals andMjec-
fives as well as a tool to proyide impetus to complete the tasks at hand.

TINTELINECI-IART

ACTIVITY JAN. FEB. MAR. A'R. MAY JUNE

. #1.

#2. i
#3.

..

l- ...

.

. .
.

, .
,

#5.
...

''''''' < az ;F:.
<

#6.

.

, 7 .

6

.`

AlAi

J
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ACTIVITY TIME LINES
1

FIRST QUARTER SECOND QUARTER THIRD QUARTER FOURTH QUARTER
ACT/IITY 25 26 272:293III i233iii5i 0i8i 41 41 42414445 4 7

I SELECT COLLEGES

2 DEVELOP INTERVIEW GUIDES

i. PRE-TEST INTERVIEW GUIDES ,

4. SELECT DATA NEEDS SAMPLES

5 DETERMINE DATA EEDS

6 SURVEY EXISTING DATA
. 1 .--

1 IIIIMMO=
7 VALIDATE MODEL

''-1;
.

.8 SELECT VALfDATION SAMPLE

9. VALIDATE MODEL .

10 SELECT RANDOM SAMPLE =---
EMIII ACQUIRE EXISTING DATA ,
---

12 DEVELOP MAILED QUESTIONNAIRE

mom EN

iiiiim=====agaimm&MWa

II-.-
I i PRE-TEST QUESTIONNAIRE

II SURVEY, STUDENTS
II"ammR1....====.

III11' .

.

.

.

IN
15 FOLLOW-UP NON-RESPONDENTS . . =I= lim
6 ANALYZE DATA

1;7 DEVELOP PROFILE

-

..
s

.

II
III

111

,

. EN
.

1 ElnE
wommlimm

=mm--
wom---gmimi

11

N

18 REVISE MODEL momiga
9. ORGANIZE DATA

mINIMINIm

1
!0. DISTRIBUTE MODEL mm
!I DESIGN EVALUATION PROGRAM

42
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IOBJECTIVE. The Enabler will submit a proposal for new plant facilities c.

for Handicapped Services to the institute Dean for approval
by the end of the second (2nd) semester.
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Activity '' "' 1st Semester
6 ...

N

' .. 2nd Semester ' .
.. _

SS n

,

Plant Design , .) - 10 12 14' 16 18 20 22 24 26
q:
28 30 32 34 36 38 40 42 44 46 48

Needs Assessment 0 °

.. Present Problem , 1
.

Assemble Team 0 ,

Develop Model 0 ' .

0
Acquire Blueprints .0
Produce Design . - .

Distribute Design, . 0 ti

Make Recommendations
.

Present Design
For Approval .

. .

..

. g̀

,...
v
./"

,

.
'Courtesy of Billie Williams

Bakersfield College .
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4.13' MARSHALING RESOURCES.
After locating the various resources available and organizing them through the process of establishing
goals ancftbjectives, prioritization, organization and planning, marshall those resources in preparation .
for program implementation. In this area, more than any other, the overlap betweep planning and _

implementation is evident. As has been stated previously, some phases of marshaling mdst be completed
before others can be undertaken, but many of the phases of program planning will be taking place cab
currently with ,other phases of the overall program. _

4.13.1 Commitment of Personnel. Obtaining a commitment from administrators, faculty and clas-
sified personnel is an important key to the success of the gram. The time takento interview or,
confer with these people will certainly be worthwhile eir committed support is gained.

When the first students show up the commitment o, many resouices must have already I;een
obtained or time and energy backtracking and waiting for approvals before proceeding will be requir

Depending on progrfn needs, commitments- must be obtained from:

a. Campus Security for parking permits. 4 2

b. Dean of Instruction . for special classes or relocating classes.

e. Registrar for dealing with special problems and student programming.

e. Maintenance for a variety of important things including wheelchaii- repair, room prepara-
Tion, and building or room maintenance.

f. Board of Trustees for budget approval, personnel approval, district policy philosophical
agreement and encouragement.

4.13.2 Advisory Committee Once human resources have been located both on and off campus, obtain
a commitment from some of those resources to serve as members of the Advisory Committee. The
Advisory Committee is important, not only beCause it is required, but because it gives the opportunity
to receive input from a variety of suites, all of which have an interest. The Committee can do as much
or as little as structured to do. Keeps g an active and involved committee, however, provides necessary
feedback on program progress.

There are many functions ,that an advisory committee can accomplish toward assisting with the
program, planting and implementation of objectives induding:

a. Collecting data. .

b. Conducting public relations.

c. Communicating with the Board of Trustees.

d. -Recruiting new. students.

e. Conducting needs assessment.

f. Evaluation. (programs and regulations)

g. Aiding in grant writing.
h. influencing legislators.

i. Assisting in the writing of program objectives.

j. Locating resources.

k. Planning.

4.13.3Marshaling Physical Resources. There are certain resources to acquire prior to the beginning
df the year., Some colleges automatically provide new personnel with office space and furniture, others
do not. There may be the need to set up an office, including ordering desks, chairs, typewriters, sup-
plies, etc. Be prepared with price quotes and an inventory of those items which can be obtained from
college inventory. Consider the many physical and logistical needs and be prepared with alternatives.

A rl
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. .4.13.4 Special Classes. In planning to offer special classes for students, it is necessary to propOse the

course to the school Curriculum Committee through established procedures. Some special classes are
presented in colleges for students with specific functional limitations. It is important to plan the
classes early enough to meet the deadlines for approval and listing in the catalog, catalog supplement
and schedule of classes. Check with the Dean of Instruction for those deadlines and for the proper
procedures.

These special classes may require the teaching skills of specially qualified or specially credentialed
instructors. It may be desirable to admit non-handicapped students into.some of these classes.,This
could permit a great opportunity for the- interaction across, the artificial barriers between th? "dis-
abled" and the -able-bodied- populations. It may further serve to alleviate any fears or sterotype con-
ceptions of the handicapped population.

4.13.5 Examples of special classes are:

a. Adaptive Physical Education

b. Survey of Physical Defects.,

C. Psychological Aspects of .Disability.

d. Homemaking for the Functionally Limited.

e. Independent Living Skills.

f. Job and Employment Opportunities.

g. Marriage and Family Relations

h. Personal Assessment.

i. Speech Therapy.

4.13.6 Position Descriptions: It is generally necessary to establish a position description for each
position, classified or credentialed. The description can be most helpful in the future for personnel
evaluation. The .jOb,desfription should include:

a. The duties to be performed on the job.

b. Educational requirements.

Credenlial requirements.

d. Preferred experience.

,e. Time period for the job (e.g., 10 month, 12 month, etc.)*

Be sure to check on the requirement, policy and procedure to be follow4prior togimplementing a
hire action or ',making any commitment.

4.16



SECTION V

IM'PLEMtNTATION STRATEGIES

5.0 INTRODUCTION , .

Earlier in this manual, we reviewed identification and plahning. Now, we will review the means by which
we put into action those activities necessary for the accomplishment of our objectixes. This is the imple-
mentation phase, and ii involves selecting from the various alternatives available to us those which will
best accomplish our purposes. It involves the coordination of resources, the monitoring of activities and
an on-going evaluation of in-process results. Evaluation-will be covered in Section VIII. This section in-
tends to present strategies for effective implementation.

.5.1 ADVISORY COMMITTEE.
Advisory Committees are the very heart of the educational process. It is essential that those whom we
intend to serve be systematically involved in sharing their desires, identifying their needs and establish-
ing resultant educational goals. We believe that people will involve themselves when they feel their
involvement will have real meaning. The advisory committee, when so involved, should prove to be a
valuable resource.

Be cautioned that there is' no established model upon which to devekv a committee. Ultimately, com-
mittee configurations shall depend upon those to be served, their special needs, and identification of
those persons who can best represent a specific population.

5.1.1 Authority , ./
.

a. Check on district policy relative to the establishment of advisory committees.

h Advise the appropriate administrator, and secure authority to proceed in the development
proposal in conformance with district policy.'

5.1.2 Membership

a. Identify consumer groups representative of the special needs .to be served.

b. Identify agencies, public and private, in the community, with whom program articulation is
needed.

c. Identify students (clients) who can best provide resource information to the committee as
members.

d. Identify, speci lly, those agencies from whith referrals would be expected and to whom one
would ex refer. .o

5.1.3 Organization

a. Develop a specific plan for the advisory committee, to include:
1) Purpose.
2) Objectives.°
3) Membership/size.
4) Operational guidelines.
5) Functions.

a) Fact finding.'
b) Placing.
c) Coordination and communications.
dt) Activation of resources.
e) Evaluation.

5.1.4 Approval
1.. Submit recommendations to the proval process.

48
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GO,

5.1.5 Selection

a A

1. Contact those persons identified as potential members.
2. Share the advisory committee plin with them.
3. Obtain their commitment or the commitment of alternative choices.

,Iniplementation

a. Call for an organizational meeting.

b. Get publicity on campus end in the community.

c. Provide orientation to inchide:
1) Regulations. :
2) Programs.
3) Plans.
4) Staff.
5) Facilities. °

5.2 ORGANIZATION.
Theslelive of programs and services to`students requires a team effort. There is a need to identify teamI
members a d mobilize them' into an effe'ctive delivery system. Two distinct types of activities are in-
volved. There is a need to create an teamttto effect necessary articulation: Thereis also a need
for ati off-campis team to provide-for necessary community articulations; including interagency coordi-
nation. I

, ..,P. . .

There is the opportunity and responsibility to influence the organization the delivery system. The
components of each system will be determined by each college. This section pr poses the guidelines to
assist in making such determinations. s.f

5.2.1 Organizational Articulation. On the College campus, student needs fix' services and activities
are identified and priAvided. The delivery system_is based on capabilities of a normal student popula-
tion to participate. StUdents with exceptional needs may be unable to participate unless the delivery
system is ,modified to respond to ,their unique needs.

The Berson responsible for enabling the delivery of services and activities f& "opening up the cam-
pus.' must become Aware of unique needs and recommend modifications. This is best accomplished
thrbugh organizational articulation.

a. A; Organizational Model"
1) Establish an ad hoc committee to collaborate in identifying the services and activities available

on campus. .('
2) Relevant to those Servicei and activities, determine the unique needs of exceptional students

which effect delivery capabilities.
3) Design a matrix (see illustration following) listing the needs on thiVertical axis and services

and activities on the horizontal akis,
4) The services and needs listed above are intended only as examples.
5) Where the need and the service or activity interest is (see example), enter the name of

the significant person(s) responsible for....&..lelivery.
6) Then those persons who need to be part of the organization responsible for the Alivery of

services and activities will haveeen identified.

br Articulation
1) Meet with eAch identified significant person individually. Reveal special needs and develop

delivery means.
2) Develop a time line for implementation of delivery plans. ."

3) Submit a report to the administrator detailing the implementation plan.

5.2



Needs
Food-

Service Medical
Student

Activities
'

Library .

Place-
4) ment

.

1. Tray Assistance
. .

Special
2. Medication

,

. . .

,

3. Student Club'
:,

0
X

.

4. B'ook Stacks . . . IC .

-5; Part-Time Work
--------r-

/ ,...

<

X

6._ Health Emergency ,. X
\ .

ti

7. Study Carrels
.

X

8. Job Referral
. .

X

9. Intramural Sports .
_

X
. ,

Busing
10. Dishes i

. .

X

.
,

,

.
,

c. De'bvery
1) Implement each plan component on a controlled (pilot-test). basis.
2) Evaluate the results and modify as necessary.
3) Implement the total -plan.

,
d. Monitoring

1) Design a method fOr Edriodically assessing the deliver); process.
2) Maintain articulation activities with those significant persons involved.
3) Bring together periodically an ad mittee.to update the assessment of needs.

5.2.3 Community Artictqation. There
capped. These interestscepresent both

be similar, and, in fact, there will'

a vast community of inte,resi in the needs of the handl-
pertise and resource's. Often their goals and objectives will

xist a need for articulation.

An effort at orgagizirigfor a culatii5n With this communityOf interest will benefit everyone in-,
volved. Where a mutuall'inte si is'cliscovered, and articulation affecteiresonrce utilization can be-
come much more e anc,filhe delivery system greatly improved upon.

a. Organizingjor Action
1) The AdvisoryaCommittee, being aware of services, and pr9grams, may be th .'best resource
' in planning for off - campus articulation. Some Of'them, irt fact, will represe tt the very agen-

ties with which contact is needed.
2) Identify the school districts, publis, and, private agencies, which need to e included.
3) Develop an objective s),, to provide direction in'planning for articulation.
4) Develop a 'statem egarding the benefits that can be realized, through articulation.
5) Dvielop- a list of proposed activities to meet articulation objectives.
6) Draft a plan for off-campus articulation for advisory committee input and adminstrative

,approval
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b. Structure
. 1) Establish a sub - committee to the advisory committee so be responsible for each component

of the articulation plan.
a) Sub-committee on school relations.
b) Sub-committee on 'physically, disabled agency relations.
c) Sub-committee on, 'communicaiion disabled' agency relations.

d) Sub-committee 'on 'learning disabled' agency relations.

c. Cooperative Agreements
-1) Substantial benefits will. be realized-for students as a result of agency cooperation.

. 2) Cooperative agreements may also be realized. These must be processed through the appro-

. priate channels for approval.

5.3 SUPPORTIVE SERVICES.
Perhaps there was a time when a wheelchair-bound person could not make it up an incline to get into a
classroom. Seeing'the person's predicament, someone,pushed, and the incline was negotiated. This may
have been the beginning of supportive services. The claSs was there and opentO the student; but only
with assistance.

Our prirAary.goal is that all students, regardless of eZceptionalities, can benefit from'regular college
dasses, Programs and activities. A handicapped person is one Oho cannot so benefit without support
services. The purpose of this section is to aid in the establishment' of a support services program.

5.3.1 Philosophy. Students with exceptional needs should benefit fAm regular college p grams.
We know that for this to happen, someone must accept the responsibility to facilitate the rocess.

pne of the major responsibilities of the specialist on program* for the handicapped is to do t than.

Perhaps for the majority of students no better service can be rendered. .

a. Identificatio;i
1)` Be aware of the support service needs of the students. This requires the identification of stu-'

r..
dents with special needs. Refer to Identification (Section III) for identification techniques.

2) There is a need to advise students that these services are available. That is a major part of
any identification process. (See Section III.)

b. Planning .
.

1) Develop a plan for the delivery of support services. The needs assessment matrix recom-
mended in this Section wilt be of value.

2) See Section IV (Planning).
\

c. ,Evaluation It
1) Before an educational program is undertaken, the means of gathering data to permit an

assessment should be established.
2 ) Develop an evaluation plan prior to implementation. Refer to Section VIII (Evaluation).

3) The evaluation plan should incorporate a feedback system providing for input from those
students utilizing the services.

d. Delivery System. The following are some of the major aspects of delivery that should be con-

sidered.
1) Coordination. There should be a designated person or persons: responsible.

2) Resources. There is a need to identify resource ricdds and to plan for their,acquisitiun.
3) Articulation. It is important to involve in the planning stage, those people who willectually

be a part of the delivery system. ,

a. On-campus and 'Off-campus articulation planning will be helpful.
4) Documentation Maintain records on support services provided. These records will be sup-

portive in justifying g both services being provided and resources required./ 1
5.4 alb
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57)'Inservice training..There may be a need for both orientation and training of those persons
with dflivery 'responsibilities, to include:
a) The nature of Ipecific disabilities.
b) Support service needs'.
c) Methods '"of support.
d) Record keeping requirements.
e) Emergency procedures.
f) Campus orientation_
g) The acquisition, use and care of support services equipment.

5.4 BEING.
persons closely aligned with society's standards for "NORMAL" hive .the best chance of achieving accep-
tance and integration. Providing the chance for students with functional limitations to maintain personal
behaviors and characteristics which are as culturally

that
possible is imperative to their main-

streaming. We must avoid practices and methods that reinforce a person's viewing oneself as deviant. In
exploring normalization priiiciples, and how they apply to college enabler programs, we must investigate
the following two areas. (1) Identification and labeling of students, (2) systems by which we deliver
services. The purpose of this section is to assist one to become sensitive to the problem of labeling, and
to gain support in implementing the delivery of services without the stigma onabels.

5.4.1 Legal Reference. California Master Plan for Special Education, 50etpter 3

"For legal purposes, pupils with special education nee& should be designated as individuals with ex-
ceptional needs."

5.4.2 Philosophy. The definition used in the California Master Plan starts with the word "itidi du-
o als." Our.intefest is in serving people, not handic s. A student is first a pean, and therein es the

. the strength. If we focus only on the handicap are fociising on weakness. Many people, esent be-
' ing called handicapped and most resent 1 ling.

5.4.3 Guidelines. Labeling is a dehu nizing process and should be kept to a minimum. Tradition-
ally, special education has used disability category labels to identify students. These labelsserve no real
purpose. Our role is to help students overcome their limitations, build upon strengths and to function
on a corr1rpetitive level. To do this, we need to know about function and ability, and in what ways it has
ben ected. Labels that tell us this are useful. The inability to read a textbook can be "cured" by a

er, a aped textbook and sometimes a mechanical page turner. "Visually impaired", "learning dis-
abled", and "orthopedically handicapped", are labels that traditionally would be used for someone who
is unabiltrito read a textbook. Disability category labels, such as these, are useless in serving the student.
They only serve to tell us we need to find out if the students can read'a textbook. The more specific
functional labels are useful jp serving the students. If a label like BLIND is assigned, immediately a
student is burdened with stigmatizing stereotypes. Society does not know how his/her functioning is
effected so they 'assume". The student, also, is presented with a set of "pat" answers to his/her capa-
bilities. Exploration is not necessary. Functional labels, also, may be uncomfortable, but they are label-
ing real functional limitations that must be ,dealt with for the student to compete. ,

5.4.4 Service Delivery Systems. Society perceives that if individual's must be provided special serv-
ices then obviously they are different. We are going to prbvide services So we have to design delivery
systems. It is important that while developing systems we keep in mind that accepting services makes
students more readily identifiable as "Handicapped". We often designs ystegii that reinforce irk stu-
dents and society that the handicapped need to-be 'taken care of'. It often- is much more convenient to
design systems that 'do it to students'rather than allowing the student maximum control. We may
furnish transportation in special busses marked 'Handicapped', provide parkhig in spaces marked
'Handicapped' and serve from offices marked 'Handicapped'. These labels again are, not functional
labels. It would serve a purpose to label service components by the sestiaitndered rather than who is
served. It, is less stigmatizing to be identified as in need of mobility assistance than as handicapped.
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Secondly, it serves to let the students know what services are available. If delivery systems are to let
students take responsibility for their needs rather than 'doing it to the students', then students needu(
be knowledgeable about existing services.

5.4.5 Ability Counts. The lives of students coping with limitations traditionally are centered around
those limitations. Their e is invested in coping with the limitations, treating the limitations and
the feelings surrounding hem ar ill the students relate to about themselves. It is imperative we cen-
ter our approaches to s is around ABILITIES. We must investigate abilities and interests. For
students to excel in abilities, they must be able to identify them and focus.energy on them. It is impor-
tant chat our delivery systems be sensitive to the student's involvementin activities other than those
to overcome, limitations.

5.5 ASSESSMENT OF FUNCTIONING REQUIREMENTS.
Successful functioning in a college demands and/or anticipates certain kinds of abilities. For us to best
meet the needs of students it is imperative that we are aware not only of the, way student's 'functioning is
affected but, also, of all functioning requirements that are imposed by the institution. This knowledge is
a'critical aspect of implementation.

5.5.1 Community. For the student to function in the community college he/she has first to cope
with the surrounding community. Using public transportation requires certain functioning. How
much speed is required to be able to get on and off? How much speech is required? Is transportation
adaptable to a person using a wheelchair?

5.5.2 Architecture/Terrain. The way a campus is designed iwposes numerous functioniiig require-
, ,ments. Buildings set far apart require the ability to negotiate distances. Steps require the ability to

climb. Doors- require strength to push Or pull a certain number of pounds. Explore the campus thor-
oughly. Ask students for their help in investigating functioning requirements. They will be aware of
ftmctioning required by steep slopes, heavy or narrow doors, steps, poorlylocated ranips, hard to neg-

etiate thresholds as well, as many other obstacles.

5.5.3 Schoo'l Regulations. Each communiticollege has regulations and operating procedures; com-
plying with these, demands certain functioning levels. Examples would be regulations requiring stu-
dents to participate in walk-in registration, designing a maximum number of class absences allowed;
and setting drop, deadlines. The majority of Such regulations are listed' in the school catalog. Students
are a good source of information about the most troublesome regulations.

5.5.4 Curriculum/Classroom. Performing in classes requires coping with two types of functioning,
that imposed by. the classroom (e.g., height of counters, type o£ chairs) and that imposed by curricu-
lum .(e.g., remembering fiveliumbers in sequence, copying notes from the blackboard). Student's
needs can best be met by developing tools such as check lists for thoroughly assessing the functioning
requirements of commonly taken classes! Information codld be most thoroughly collected by observ- ,
ing a class. f 4

5.5.5 Recommendations. Currently we become aware of functional requirements as students en-.
counter them and fall behind or drop out. By, becoming more aware of the campus in functional terms
and developing better ways of analyzing functioning requirements before they become a problem, we
will be better able to implement programsto assist students.

4

We will not be aware of all problems in advance. We must remain responsive to individuals and
,
problems as they develop. But if we are aware of functioning in detail, we will be better ready to devel-

4.., . op various solutions to the seen, and unforeseen problems as they arise. A thorough investigation
through task and other systems, that may have application to our need to know about specific ..

functioning is proposed. We need to develop systems and expertise, that are geared lo give us a lc ,
detailed understanding of the functioning required of students. i

-

.
5.6 INSERVICE TRAINING . -.- , .1

Wherever change is in process inservice training is potentially an important component. It iovides for
....-- change to happen more quickly and 'Ecimforeabry with better quality.

5.6



o
The pro of special services forisrudents on campus is changing the type of students teachers are

serving, combination of technology, medical advancement, aryl social acceptand constantly expands,
our ability to serve students. Schools are meaningfully serving more and more students that were previ-.
busty excluded.

a
We need you to consider' inservice as a valuable tool to implementation. This section deals with de-

scribing,those who might benefit most by inservice, as well as suggesting inservice delivery techniques.
% -

°. .' .. .

16054. INSERVICE TRAINING. Each college shall develop a plgn for relevant and effective in' service
training for all college Personnel involved in meeting the special needs of students. . .

:. f.
5.6.1 Philosophy.,, There is a natural tendency'fo people to resist change. If an impending dAmge
is difficult to understandtoo complythey shy away from it. Where they can value the change as
an improvement, it is easier to accept0A major,point to acceptance is clarity. Inservice is a way of
achies ing clarity and dealing with a fear of the unkrItwn, e'

Administrators. 44inistrators will want to know of needs of the districts students andpos- .
sible solutions, as well a legal and financial constraints. Presentations toadministrators may be on a

. one-to-one batilor in:meetings such as administrative meetings or-board meetings. (Be prepared to
answer questio0 Wrong answers can sec, progress back.)

5.6a Faculty. Enabler RI-Warns ark presentin faculty with srudents that were previoUsly excluded
_ .from their classes. Faculty feel sortie students cbuld be handl better with special training (or by

_,someone else). It i important t faculty feel supported, kno ut services and wfiere to ge ques-
tions

solve stir t poblerns. Students working directly to help instructors understand their sr tiott
tions answer . M h of the i ervice for this group will be don on a one-to-one btsis while Iping

will be the most effective change agents. - .
% .

5.6.4 Staff/Paraprofessionals. Meeting the needs of students with limitations means using vari
016

combinations of srudeides, paraprofessionals and professionals. Both one-to-one and group dist 1,

cession of problems, solutions and ethics will be klpful in the presentation of quality. services. .
5.6.5 Gigs' ified Staff. COm'4'iMunity Services staff, job detelope,rs, Campus Security,u:as well as Many
other classified tstaff are Critical resources fot students. Sensitivity of clasgfied staff to problems .d

1 awareness of solutiops, is imprative,. It is appropriate to include them in plans for group inservice
k , sessions as well as Providing-informarion on an as-needed basis. .

%

''...5.6* C§mmunity. The success of studen/s with limitations is often dependent on ditcooperation
of s;veial cErnmunity agencies. It is important tat agencies such as the Department of Reliabilita-
den, local rehabilitation hospitals, transit systems, Adult Education, aniigh sthool counselors, have
a good understanding of 'what the enabler progrn and the college can do. Agencies may welcome a
presentation at a weekly staff meeti . Written handouts are also helpful.

11 5,6.7 dcianization, An agenda cei be a helpful tool in making an organized presentation.ihis is, an -
agenda for a 15-rninute presentation. to an administrative meeting on the need for mobility assistancer , ,

. .

,<,;le'L-------'!.
i

.. ,

AGEND

SUBJECT: NEED FOR MOBILITY ASSISTANCE SERVICES

I. Who needs the seriices?
A. Students with what kinds of fimitatiOns?1

B. Number of students?
",

II. Kinds of services needed?
5 41.

I

uv
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Costs' Involved.

A. Amount?

B. Who pays?
IV. Legal

A: Liabilities

B. CoVerage

V. Questions?

586.8 Delivery.
a. The maximum integration of students with functiOnal limitations into out- educational setting

is dependent on the commitment, expertise and cooperation of all of the groups of people
listed. Some in'service training is likely to be presented in planned groups. Caiefully developed,
this is a very effective way' to Present information and facilitate sensitivity and cooperation.

For an inservice training session et% be successful there are three primary considerations:
1) The session must be designed to fit a specific steed.
2) The cooperation of teachers, administrators, aides., and agencies is critical.
3) The design needs ,to provide for extended learning Opportunities.

b.. In order to determine whether a presentation will fit the needs of a specific group consider their
interests, education, levet of involvement, responsibilities, and future goals.

Some specific considerations are;
1) Begin by ascertaining needs and establishing priorities.
2) Whenever, possible have trainees provide suggestions to assist in the program planning.
3) Identify a single need for each session and fill it. (Save information meeting other needs for

another -session.)
'4) Use behavioral objecti
5) Provide adequate ba

available as a resour
demonstrations so that they may be used over again' by participants.)

6) Make the presentation interesting. Provide for changes in tempb and a variety of learning
styles.

7) Evaluate each session.
8) Evaluate results of training as exhibited by subsequent actions of participants.,,(Has behav-

ioral change really occured?) ,

9) Utilize evaluation information in preparing future training sessions; (if possible, video-
tape sessions and rerun).

10) Bring in knowledgeable speakers with practical experience. (Don't be fooled bran- cy titles*.
They don't guarantee a speaker who has superior skills, or knowledge, or one who can -filate
to the need or to the audience.)

es to accomplish goals.
p for carrying out new ideas or skills that have been learned. (Be

e. Provide written suggestions. Involve administrators. Video tape vital

.t, rf l
c. Cooperation betvfeen enabler, program, faculty, and administrator ,acts not only to insure the

successful presentation of a training package, but also, carryover of information into -the
programs for which the training was designed. Those who attend sessions will develop new
ideas and methods which often require change. Ther'efore, all those *hi) are in a position to
effect that change should be aware and involved.

d. By virtue (4 their leadership roles, administrators must be Considered key personnel in insti-
tuting change. Supervisors, coordinators, and facilitators are the most valuable resources for
evaluation feedback as to the viability and contributions of inservice training on an overall pro-
gram b sis, while the trainees provide personal evaluatigrl of needs and effectiveness from their
one to-cone involveinents and perspectives.

.
r-
k.)

:
+
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e.. A progkam which provides fOr continuous and extended training is of the most value. Factors
which are indicative of ,the .need for on-going training are:
1) Obsolete Information. Students populations and ways of 'approaching problems are con-

stantly changing. If teachers are to be kept abreast with the current growth,,the education
and training process must be constantly rea4d.

2) Ineffective Training. Ideally, all 4inservice programs are effective, realistically, sessions
\ sometimes fail. If one session has not fulfilled the perceived need, then a new approach and

a second attempt to impart tile necessary knowledge and /or skill must be undertaken (after
a thorough evaluation as to why it failed the first time).

3) Continual Turnover of Personnel. In today's society, people do not always remain in the
same job placement. The use of large numbers of student aides to provide support services
means everchanging staff. Continual training is vital to maintain quality services and
efficiency levels.

5.7 COMMUNICATIONS.
Previously, we read that we "don't do it to people." We do things with people. When we do things with
People, they are permitted to participate in the process. When we do thingywith people, we plan to im-
plement a bilateral process of communications.

5.7.1 CampusAdvisement.
a. There is a need to identify those programs and services which the campus community should be

advised of.

b. There is a seed to investigate the alternatives available for effecting such advisement.

c. There is a need to coordinate this effort with existing communication mechanisms. K-
d. There is a need to devel a method by which one can get input from the campus comma inity

regarding their "need to now".

5.7.2 Student Advisement.

1,
5.7.3, Alternatives. The alternative means available to establishing good coma on communications
are covered in detail- in Section II, Identification.

5.8 IMPLEMENTATION METHODOLOGY.
Following our planning activities comes the implementation process. The following activitiesare impor-

!tant.,considerat ns in effective implementation..

5.8.1 Develop trategies. C4nsider the alternatives available, the resources required, the resources
available, kg personnel, time lines; district policy, and regulations; and, communication needs.

a. Students participate in special classes, programs and services because they elect to do so. There-
fore, any plan.developed regarding that student's educational Program, needs to be shared with
that ,student.

. a
b. This involves the use of a communications system that effects an understandin4of and an

agreement with. the educational program designed.

5.8.2 -Cooklination. Communkate the implementation process to key personnel, establish time
lines, mobilize resources, obtain approvals and authotity, advise potential participants, train staff;
establiTh evaluation guidelines.

5.8.3 Monitor. Once implementation is effe d, monitoring is a responsIbilityt Is the process going
as designed, are all components operative, is valuation data being collected, are time lines being met,
are communication systems working, are, r source expenditures in line, and are needs being met?

7

5.8.4 Evaluatioly. 'Evaluation is an on-go g process, not a yearlrpetivity. We constantly collect and
analyze data to see, if we are ac_complish. g what we set out to do, to see if changes are needed, or if
objectives are realistic.
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BUDGET

SECTION VI

6.0 INTRODUCTION ,

The colleges must, prepare and,submit, by May 1St of each year, a college comprehensive plan. One re-
quired plan compiment is the budget summary. This section on budget is intended to help facilitate this
process'. It will include information on budget developm,ent,accbunting for other funding sources and the
concept of preliminary and final budgeting. The approval process will be covered, along with budget
parameters and eligibility for direct excess cost reimbursement.

56026. DIRECT EXCESS COSTS. Direct ,excess costs are categorical expenditures by`Community Col-
lege districts as defined in subsections (a) through (f) below, Which are expenses incurred as a result of
meeting exceptional needs of students.

(a) Special facilities costs are expenditures for space, equipment or furniture acquired or modified*
the district and. used by the student.

(b) Special educational material costs are expenditures for material specifically developed or pur-
chased to assist the student in the learning process.

(c) Educational assistance costs are expenditures for specific persons employed and support re- ,-

.sources used to assist students.

(d) Mobility assistance costs are expenditures for persons' or equipment provided to assist handi-
capped students to move about the educational setting.

(e) Transportation costs are expenditures for persons or equipment modificatiOns or related costs for
transporting students for education purposes.

(f) Prograni developmental services costs are expenditures for college, regional and statewide activi-
ties for staff and program development which are approved by the Chancellor's Office and de-
signed to implenaethe provisions of this chapter.

ti

6.1 -APi"ORTIONMENT
The regulations provide for an apportionment to assist the colleges to realver their excess costs incurred
for services to the handicapped. Those expenditures must have been made in support of students with
exceptional needs in one or more of the categories listed in (a) through (f) above. The expenses incurred
may be for supportive services and programs required to permit students to participate in regular college
classes, activities and programs. They may also have been incurred for approved special clis'ses and
program.

56032. SPECIAL CLASSES OR PROGRAMS. Special Classes or Programs means prescribed special
instruction for students with specific educational needs. Such classes and programs 74ay also be designed.

(a) for severely disabled students who cannot initially attend 'regular classes.

(b) to provide preparatory or supportive instruction to enable studels to participate in activities.
provided for the general college population.

6.2 CtCULATIONS OF COSTS. . .

You nay calculate costs for the categories listed in 56026 for the following expenditure items.

1000. Gertificated personnel (contract and hourly)

2000. Classified personnel (contract and hourly)

3000. Employee benefits 4;
4000. Books, supplies, and equipment replacement

57
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5000. Other operating expenses

6000. Capital outlay

6.3 DEFINITION.OF EXPENDITURE ITEMS.
1

1000., All persons employed in positions, reciuiri% state licensing or valid credentials in order to hold
that position. (Examples: Administrator, Counselor , Instructor , Psychologist and Nurse.)

2000. All persons employed in positions that do not require licensing& credentials in order to hold
that position. (Examples: Secretary, clerk, tutor, aides, reader 'and notetakers.)

,
3000. Payroll costs to cover the cost of employee benefits. (ExaMples: Workman's Compensation,

Retirement, Insurance and Social Security.)
Itt.

4000. the software necessary for the office, for instructional backup for instructors or direct instruc-
tional assistance for the student. (Examples: Office supply, tapes, film, test materials, page
turners, mouth sticks, brailled materials, and equipment replacement.)

dit
5000. Additional necessary and reasonable Costs of operation. (Exa les. Consu ants, travel, rental

contracted services, repair, printing and 'utilities.)

6000. Necessary and reasonable costs for the purchase of non-expendable ite such as equipment,
eq4ment modification and barrier removal. (Examples: Visualtek, to recorders, braillers,
special typewriters, office equipment, battery chargers and barrier re oval.)

These expenditure codes (1000-6000) are part of the uniform accounting procedure used in educatio.n.
See the business manage.; for extracting definitions and advice. Be sure to include inflation facters in
budgeting, particularly in sa&ries and benefits.''

6.4 BUDGE ,FORMAT
The categori funding areas [56026 (a)(f)] and expenditure object codes are found on the forms pro-
vided by the Chancellor's Office. See samples of these forms provided at the end of this section. Note the
matrix arrangement with the categorical funding areas listed on the left (vertical axis) and the expendi!
ture object codes -across, th5_.top (horizontal axis . . .

Generally it is best to calculate cos by expenditure object code. Compute certificated salaries (1000).
Enter these costs on the matrix following the categorical funding item which will reflect the reason why
costs will be incurred. Do this for each object code. Then enter the totals in the total expenditures
column.

- Indirect costs will not be entered on the budget matrix. For example, if excess costs are forecast for a
special class, determine what expenditure item(s) will make the cost an excess of class income (Section
6.5). Perhaps an aide is being used in the class. The indirect cost amount would be included in the cost of
the aide. The amount would be entered under object Code 2000 (Classified salary). If it is an instructional
aide, the amount would be entered on the "special education assistance" line in the 3000 column..

. If there is an excess cost because of leasing specjal classroom facilities, the excess costs due tothe lease
cost, including indirect costs, would be entered under 5000 (other operating expense) and on the special
facilities line.

6.5 MAXIMUM COSTS ALLOWABLE.
There is a maximum,amount of apportionment that car; he claimed by each college. Claim only direct
excess, costs' and an amount not to exceed the allowable maximums,

56 010. REGULAR AVERAGE DAILY ATTEND ANCE (ADA) FUNDS. Student services and pro-
grams shall not be entitled td funds tri excess of those needed to deliver such services and programs. The
state allocation provided by la -zzi for direa excess costs is intended.to only provide the districts reimbU rse
ment for such costs up to 3785.00 for each student served, withite exception of.LI2,ose students identified
as "severely disabled" as defined by Section 56018 of this chapter.

I
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Direct excess cost funds for special classes or programs shall be approved, only alir regular average
daily attendance (ADA) generated in these special classes has been completely utilized.

The average daily attendance (ADA) generated by students in a special class,or program must be ex-
. pended for that class or'proeam to help pay for the 'rect costs incurred for lowered instructor-student

ratios or other support services. , ,
. ,

6.5.1 Note that the malcimum amouni, cl cannot exceed the number of s9adents served times
$785.00 annually. Care must be taken to :d any duplicated counts. Students may participate in dif-
ferent program, areas (i.e., credit nd on redit) or be receiving supportive,services and also be in a
special class. Each student can on ted once. There is an exception to the $785.00 (Section 6.6).

6.5.2 Note also that all income (i.e., total ADA) generated-by a special class or program must be ac-
counted for before excess costs are claimed. If a class costs $15,400 and is generating an income of
$15,200, there is only an excess cost of $200.00 and only that amount may be claimed. Enter the $200,00
using the expenditure object code which obviously accounts far the excess costs'and on the appropriate
categorical fund line.

6,6 LIMIT EXCEPTION'. . rl
Section 56082 (c) of the regulations denote an exception to the $'785.00 limit per student served. This
provides .for up to $1,570.00 per student served for severely disabled students.

,
' ,...,..,

6.7 t'ROGRAM DEVELOPMENTAL SERVICES. [See-Section 56008 c.)]

Earlier it was discussed that 5% was the amount established this year to be used for program develop-
inent services. This amount will be established eacci year and the colleges advised., If a college does not
expect to use the full percentage allowable, it is important that a state specialist be notified. This will re-
lease funds for use by those colleges with a greater need for funds to support workshops, research, special
project anc# the like. It is important to giie this advisement for any budgeted funding which will go un-
used at the earliest possible date. . .. ,

."" .17it'
.

"56084. QTHER SUPPORT" FUNDS. Districts applying for direct excess cosaunds must certify on a
form supplied by the Chancellor that reasonable efforts have been made to secure federal or local funds
otheethan short-lerm grants for handicapped programs. ,

6.8 LOCAL. INCOME.
The resources kSpecial Apportionment) made available by these regulations are limited. TherefOre, it is
imperative thai we Identify other resources available to support local progTam needs. Colleges mus:,
certify that this is being clone. The excess cost reporting fohns (see examples) have art item listed, la -\\
beled as local Funds'. Enter the total of suchsither funds made available as that item. The local income
item is not there to indicate ADA (Average Daily Attendance). ADA is 'used to,calculate special classes
and _programs excess costs only.

6.9 FEll0ERAL FUNDS.
The fo4n also has an item entitled 'Federal Funds'. Here enter any funds from federal sources which,
like local funds, have the effect of., reducing your gross totahof excess costs.. The most common federal
fund applicable is the Vocation Education Act (VEA) Part B EntitlementFund, designated for use in the
support of handicapped students. See a VocatiOnal Education Administrator regarding these funds.

6.10 BUDGET TIME LINES.

6.10.1 Colleges are required to submit their first budget as part of their'comprehensil;e plan by May
1st each year. This is at preliminary budget- It advises the Chancellor's Office of your budget forecast,.
or intent. They, analyze this data alorrtski4i the total amount available statewide.

6.10.2 Subsequent to the collegel May 1st input, the colleges will,be advised in a timely manner by
the Chancellbr's Office as to the total of funds available to support programs for the handicapped.

6.3
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6.10.3 The college's final budget for direct excess costs is due.lp.,,tlie Chancellor's Office by October
15th each year. The enrollment census (see Section VII Reports) is also due at this time. Based upon
this October input, final decisions regarding the apportionment of funds will be made and colleges
advised.

6.11 BUDGET IMPLEMENTATION.
Each district, having .received advisement regarding apportionment available, must make individual de-
cisions on budget implementation. If less than 100% of budgeted 4irect excess, costs are going to be
reimbursed, the district must consider such options as: . ,t,

i
6.11.1. Reduced budget to lessen district costs.

6.11.2 The extent of district commitment of resources to cover non-reimbursable costs.

6.11.3 ethods of deferring non 'reimbursable' costs.

6.11. Other funding sources.

6/11.5 Alternate methods of meeting program objectives.

6.11.6 New program objectives.

It i conceivable that the state might set expenditure limits by funding categories. PDS is limited to 5%
fo 1977-78. The colleges may be advised, (fur example.only) that transportation expense will be limited
to %. The same decisions as were made above, will have to be made following this kind of advisement.

6.12 BUDGET REVISIONS.
If a college finds it necessary to increase their budget, they must get prior approval. Colleges that realize
they will not use the whole of their budget should advise die Chancellor's Office at once. These funds, if
released, might greatly benefit another college, Remember that funds that go unused under This cha er
-for a given year, revert to the general fund and are lost for ouf purposes in serving thehandicappe

6.13 FILING BUDGETS.
Time lines for budget filing are reviewed in Section VII,' Reports. ps

,6.14 PLANNING THE BUDGET. $

Budgeting is the process of estimating proposed expenditures for planned activities within a given time
period and proposing the means of financing those act ies. It is the activity t t exacts the shareof re-
sources from the district, the state, and other sources, to it the delivery programs, classes, services
and activities to students with htndicaps..It is a logical part. of the planni process. The following steps
will be of assistance in direct excess cost budget development.

.

.

.14.1
Xl

1,14
:
1 Analyze Plan. Do an analysis of each component of your flan, such as supportive services,

ogratib' and special classes. 'A separate budget for each plan component is needed.
. , 0

6.14.2 Identify, Resource Requirements. For each plan component, make two lists.

a. A list of those resources for which no expenditures will be req' Uired. This may include facilities
and equipment, or resources being trade available from another source. (i.C., volunteered, loaged
or donated.equipment, etc.) This list will be, needed later to coordinate these resources but ill
not be used further in`budgeting.

CostIktermination. Secure cost information on all expenditure items. Check with personnel
on salaries and with payroll or accounting on payroll costs (benefits). Make sure to provide these
resource personnel with your tinie lines so they can include any inflationary factors. Purchasing can
supply cost figures on all items to be purchased or leased. Facilities can supply costs for construction
activities. Most items can be costed out by these district personnel.

6.14.4 Total Expenditures. Total up your costs for each object code item, for each plan component.
These totals are then combined, by object codes, for.the budget, with one exception (See 6.14.5).

6.4
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6.14.5 Special Classes ands Programs. (See Section 65010)

Having computed the total costs for each special class, one more ca
dass.before incorporating these costs in the/direct excess cost budge

Account for all anticipated income to be generated by av,erage daily attendance (ADA). The busi-
ness-manager can be of assistance in computing ADA incomes as it will very by district. First forecast
(it 'should be in the plan) the number of students intended to be served in that class, and the average
hours daThy attendance anticipated. Remember to allow for absences.* Based upon the attendance fore-
cast, you will be'advised on how to calculate ADA income..

Some classes receive ADA on a positive attendance basis, and absences will have a high impact on
income. Check on this with your business manager (i.e.., Adult Education).

6.14.6 Draft Budget. If one is responsible'for less than the total program budget, submit budget data
for each component to the District Coordinator (or other appropriate administrator). The total of the
components are incorporated into one district budget for direct excess costs. The budgbt then goes
into the proper channels for approvals prior to being suboititted to the state.

J
410 is necessary on each

6.15 CLAIMS.
Claims for reimbursement may be made only kw those direct excess costs actually expended or encum-
bered .(district has legal obligation to pay) by the district. Before the final (annual) direct excess costs
claim is made, actual costs. must 'be computed.

When we budget for special classes and programs we do so based upon a forecast of expenditures and
income.. When claiming final reimbursement, we will da so based only upon actual costs and income.
(See _Sections VII, Reports, for claim 'time lines.)

0

6.16 AUDIT TRAIL.
It is important that you haVe documentation to back -up all claims. Ask your business manager /bout
audit trails and get help in establishing procpdures for documentation.

e

6.17 FINANCIAL REFERENCES. e
.,e"

6.17.1 State Allocations:. Total state allocation for Direct Excess Coit activities is given in ECS
170303.6 (b):

Twelve dollars and nineteen cents ($12.19) multiplied by the average daily attendance during the
preceding school year crediotdfor purposes of state apportionments to all community colleges dis-
tricts for the purpose of 'Article 12 (conynencing with Section 18151) of this Chapter.

6.17.2 District' Apportionment. Disbursement of the gross state amou9t available as provided in
the above formula is described in ECS 18151 (a), '18151 (e) and 25506..5: 4

18151 (a). The Chancellor of the Catifornia Community Colleges shall apportion to each Commun-
ity College District for the facilities, special educational material, educational assistance, mobility as-
sistance, transportation, and program developmental services for handicapped students enrolled at a
Community College as defined in Section 25506.5. For those who have demonstrated a need for such
services, an amount not exceeding seyen hundred eighty-five dollars ($785) in each fiscal year will be
allocated for each such handicapped student.

(e) Notwithstanding subdivision (a), the Chancellor may, upon recommendation of the Director of
Rehabilitation, allocate amounts up to twice the amount authorized in subdivision (c) of Section
25506.5, provided, however, that any allocations made pursuant to this subdivision (e) shall not re-
sult in an increase in the total amount of funds allocated pursuant to this section. Allocations in excess
of seven hundred eighty-five dollars ($785) per student shall be provided only to programs identified
by the Chancellor and the Director of Rehabilitation in accordance with rules and regulations adopted
pursuant to subdivision (b). Q

61
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_ 25506.5 (b) A used in this s tion, "Handicapped Students" are persons enrolled at a community
college who climb benefit froiSi the regular educational program provided by the Community College
at which such students are enrolled, without special services and programs, because of a physical; cbm=
munication, or learning disability as defined by the Director of Rehabilitation in cooperation with the
Chancellor of the California Community Colleges, following public hearings. Such a disability shall be
defined in a manner consistent with the definitions given in this subdivision.

hI
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College:

(Adviiement

Submitted For: 1. May 19 (Projection)
2. Oct. 19 (Actual Census Count)

3. Feb.19 (Enrollment and Budget
Update) ,

COLLEGE ANNUAL ENROLLMENT AND FUNDING:SURVEY
HANDICAPPED. STUDENTS '

SuVeY Pursuant to California Administrative Code,,Title 5, Section 56062)

I. UNDUPLICATED HEAD COUNT OF ENROLLED DISABLED
STUDENTS RECEIVING SERVICES

A. Total, tligibM7Students -Re-Ce-iving--Services-

B. Total Eligible SeVerly Disabled Students
(got included in "A" above: Prior approval

required from Department of Rehabilitation.)

II. PROJECTED EXCESS DISTRICT COSTS FOR FISCAL YEAR 19 -19

(Do Not Include Expenditures Met By ADA Funds)

EXPENDITURE OBJECT CODES - Budget and Accounting...Manual %TOTAL 1
EXPENDITURES

1000 * 2000 * 3000 * 4000 4f 5000 * 6000 *

SPECIAL
FACILITIES '

, \ .

SPECIAL
EMMA I 1 o NAL

MANR I AL
1

.
.

N, _

r .

sTECT AL
EDucAT 10 MA L
AutsTANCE

MOBIL ITY
ASSISTANCE

TRANSPORTATION

--.
.7.2-)

$ -

r, A
4gpie__,_

P

,

,

-gmqg
OEM
pOPME

NIA
SERVICES

.

r-
..

a
1 o .:,._Jk 1

TOTALEXGESS DIRECT COSTS
-4-

S

-III. OTHER FUNDS RECEIVED

A. Local Gifts.& Grants

(Not ADA)
B. VEA'Funds (Only if VEA, _ $

ExpendituFes-Included Above)

C. Total Other Funds

(...%/4LN

(Prepared By)

(Title)

*1000 - Certificated Salaries
*2000 - Classified,Salaries
*3000 - Staff Benefits .

FORM CCC-SS-I (Revised 10/77)

D. Totaa Excesrect $

Coati Less VEA FuAds

(Date)- -

( )
(Telephone Number)

*4000 - Books, Supplies and Equipment Replacement

*5000_- Contracted Services and Othr Expenses

*6006-- Capital Out*
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VI

F-

'College

Submitted FCft 1. May 19

Qct.19
3.. 'Feh

I. Physical Disability

A. Vision DefiCit

,B. Mobility /Orthopedic Deficit

C. Other Health Deficits

II. Communication Disability

A. Hearing Deficit

B. Speech Deficit

III., Learning Disabilify *

A. Neurological-Deficit

B. Biochemical Deficit

C. Developmental Deficit

TOTAL

UnduPlicated,
Head Count
Identified By

Disability
Column 1I /

-

Signature of staff qhalified to identify

, -
and develop prescriptive educational
plan for Leafning Disability students 4°

Please Estimate
Number of Students
UtilizingTach
Category (Duplicated
Count Allowable)

Categorical
Funding Areas

Special Facilities

Special Educational
Materiil

Special Educational
Ass istaace

Kobility AssistAnCe

/

LA Transportation

-2-

Tito. Students In
-Col. 1 Who Are
Clients of the
AeRt..,:bf Rehakt_

Column 2

orv

a

a
No. St dents In
Col. Who_ Are

Enrol dIn Doc.
Ed. Courses.
ColuMn3

Official title

( )
Telephone itunlie

Please return this fotm to:
Mt',

Academic Affairs Unit
California Community Colleges
1238 S Street
SacramentTo, CA 95814

(916) 445-1163

A



CALIFORNIA COMMUNiTY COLLEGES
HANDICAPPED STUDENTS

DIRECT EXCESS COST REIMBURSEMENT

I.. ADUPLICATED HEAD COUNT OF ENROLLED ;

'HANDICAPPED STUDENTS RECEIVING SERVICES

A. Handicapped Students

Eligible Severely Disabled Students'

(Not included in Item.A above. Prior

'program approval required.)

it. EXCESS DISTRICT COSTS ROUND TO NEAREST DOLLAR)

SPECIAL
FACILITIES
SPEC.A.L '

iEDUcw4-MATEEIAL
O NAL

SPECIAL
ECUCATIONAL
ASS I STANCE

M081i.ITY ..
ASSISTANCE .

EXPENDITURE.OBJEC) CODES

1000 2000, 3000 4000 5000 , 6000

TOTAL
EXPENDITURES

-A

TRANSPORTATION

11-71 GRAM
DEVELOPMENTAL
SERVICES

1

4

Ili. OTWER,FUNDS RECEIVED (ROUND TO NEAREST DOLLAR)

A. Local Funds $

B. Federal-Funds $
"".

OTWEXCE.iS DIRECT COSTS, $

.

TOTAL $ 1 .:..,

1,theDierebcerti.hat the information provided on this form is in
.

}I(
accordance with Education Code Section 84850 and Calif rnia AdtinistrativpCode, Title 5. Prior

approval has been r ived from the Chancellor's Off' e, Academic Affairsiiection, for services

-ilanitprogrami" for st dents reported in Section I.B, a copy the approval is attached., and cpy o All

,federal and local funds available for programs for handicapped
students are being utilized and

are reported 1n Section III.
- 7PROVEES. -

_ ..
TOR SUPPLEMENTAL INFORMATION CONTACT:

" A

5r3.01,1X-11- 711
.

1 ''

DAIS ,

District Employee _

Phone

'period: "ist/Znd/Annual 19 _-_

v, 326 ''(Rev.,'9/77, rm) I )
Code No. INK

DLstrlet

County



. INSTRUCTIONS

1- Each district incurring direct excess costs dike to programs and services for
handicapped students shall Submit an original and one'copy of this form to tplat__
ChancellorYs Office,-.1Services Section, on or before the following dates:

(
d A

First Period - January 15

--Second Period -- April-30
o

Annual Report- - JUly

Indivlduel college reports are not required. Submit a district composite only.

Forward an informattonal copy to the appropriate county superintendent of_schools.,

2- Enra111ent data shall be reported as an unduplicated head count of.enrolled
handicapped students receiving services. A student enr ed during one or

more terms shall be counted only once per resorting period each fiscal year as

follows: a) first period report shall include any student enrolled between
July 1 and December 31; b) second period re rt shall incl de any student

enrolled between July 1 and April 15;- and ,c annual report shall include any
student enrolled be.tweeffJuly 1 and June 30. ,

3- Programs and services for students reported in Section I. must have prior

approval by the Chancellor's Office. A copy of the approiral must be attached

to this form or the claim will be returned or disallOVed.--

4--.'liCo5tAtata shall be reported by expenditure.object codes as defined in the
r011ifornia Community College Budget and Accounting Manual. For the first

period report budgeted or estimated expenditures are to be reported. Actual

-expenditures shall be reported on the second period and annual reports.

5- Local''funds reportedin Section III are contritUtiens received from local.
organizations specifically earmarked fOr programs for the handicapped, not
local tax revenue.

6- State apportionments shall 19e made only to districts which certify that all

federal and local fundr available for program for.handicapped students are
being utilized and are reported in Section III.

wn
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SECTION VII

7.0 ODUCTION.
s inert nded to provide information and regulations regarding the colleges reporting respon-

si ncluded will be the dates by which the reports specified in the regulations are due. A checklist
regarding' these due dates will be found at the end of this section. You will find in theregulations that in -0
acklition_to_these specifk due dates, there will be other times when information will be required of the
colleges. Thprefore, the references made in this section are not to the exclusion of any other reporting
requirem ents which may be made by the Chancellor's Office. -

----- 7:1 BUDGET REVISIONS. _
_

The colleges are advised to notify the Chancellor's Office immediately if any budget revisions are to be
made. There is no ,specified due date for such notification. If a budget is to be revised upward, approval of
that revision must 'be obtained before any additional funds are expended. If a budget is to be revised
downward, it is imperative that the Chancellor'S Office be notified imsnediitely. There may be other
colleges in great need of those funds to support their program for the handicapped.

c. REPORTS

56064. COLLEGE COMPREHENSIVE PLAN.

(a) Contp-rehen.she annual plans shall be prepared separately by,eaU) college to be submitted by
district to the Chancellor and Director df sqehabilitation. Such plath shall be submitted on or beN
fore May 1st of each year, or al such. other tone during the fiscal year as designated -by the Chancellor.

(b) Each plan shall include, but need _not be limited to, the follorong components:

(1) `Statement of philosophy and needs

(2) Population to be served

(-3-)-Noposed-services- and-p_rograms__

(4) P;ogrant gals and -objectives

(5) Proposed tivites mee objectives

(6) A plg for coordination of_ college -resources

(7) A' plan for in.rey ice training
(8) A statement of -the evaluation plan -

(9) A plan for interagency coordinatign of resources

(10) Budget Summary

7.2 COLLEGE CDMPREHENSIVE PLAN.
Collegei who desire to use the direct excess costfunds made available by these regulations must file a col-

., lege comprehensive plan each year by May 1st. The plan is to be submitted as approved bithe,i.ollege
district. In multi-college districts, however, each college plan is to be separate. An analysis of the regula-
tions glIllereveals a number of mandates which must incorporated into each comprehensive plan by the
colleges, to insurejleir compliancy with the re ations; This list of compliance be found
in Section I (1.2.2) of this manual. One required coiCnponent of the college comprehensive plan is a bud-
ges summary. This 'is the preliminary'budget referred.to in the budget section.

i
56062. ENROLLMENT AND BUDGET SURVEYS. The administrator responsible for comprehen-
sire planning for each college shall, upon request, submit, to the Chancellor's Office, on forms to be pro-

,

vided, enrollment,data, projected expenditur s, income for supportive services and programs, and suekh
other pertinent data as reo. iired. Suchnfo mation shall be used to determine the state's direePexcess
cost balance, and to inform districts of suc balance so that they may plan for a potential allocation deficit.

6'7 7 it



7.3 ENROLLMENT AND UDGET REPORTS. , .

,, .

Thepreliminary budget is d with the college comprehensive plan by May 1st of each year. This budget .,

information is critical, because it based upon this data from all the colleges that' the qancellor's Office
will make an analysis regarding the allocations which will be available to the colleges. fo2 that school year:
The lint survey of enrollment is likewise due along with the preliminary buddt information by May 1st.
This survey of enrollment data, like iftreliminary budget, is just a ft/recast of proposed enrollments

,-;-
and direct excess 'costs. .

.
The ChancelfOr's Office will provide the "colleges with advisement regarding the total allocations that

will be available a,s-soon as possible after receipt of all preliminary budgets. A final survey pf enrollment
and budget is due from the colleges by October 15th of each year. Oroval and/or adviserrient regarding
the final budget will be given to the 'colleges shortly thereaft . - ..

The survey of nollipent data is very important for several reaso irst, it requires identificationtf
those students who are in need of,and eligible for, supportive services, programs and specie classes..
Second, it is imperative that the colleges provide information on enrollment that is free from any duplil
cated count. That is, a student in the district receiving services under programs for the handicapped .
should not be counted more than once. This enrollment information also makes possible an analysis at
both the locaLand state level ,regarding the amount of funds available that are being expended on a per

aft
capita basis. Enrollment and budget data are B,rbvided the Chancellor's Office on their forms, as provided.

.The form currently in use can be found at the back, of the budget section (Section VI). .,
We earlier discussed the need (in the Budget Section to establish an audit trail. You may be required I'.

in an audit to identify those students that were reported in your survey* of eniollruents. Therefore, during
your sufvI eyk information should be obtained on those students and brnaintained so as to be available as
needed. , A ..

The survey to identify those eligible students to be served under the program for the handicapped
should be conducted during the regular census week(s) of the college. This will provide the oppottunity
to identify each semester, quarter or term, in which those eligible students are participating in the pro-
gram. Remember that the total of such students provides one of the parameters regarding the maximum
of_fun.cts_that_cao_begranted_ to each college. (See Budget, SeCtion VI.) .. -...r

7.4 VALUATIO14.1, .

..

Section 50666 of the regulations covers evaluation. It states t t on or before July 15th, or as advisecla'be%
the Chancellor's Office, each college shall submit an evaTuatio I its total program on forms to be pro- .,
vided. Therefore, one of the reporting requirements that eall college has is to provide this Evaluation
data as advised by. the Chancellor's Office.

56082. APPLICATION FOR-DIRECT EXCESS4COST FUNDS.

(a) Application by: districts for Direct Excess Cost Funds shall be on the forms designated by the 0
Chancellor, reported eg the same time as regular average daily attenance (ADA) apportionment 'a
reports after census week. Reimbursement will be made to tie district in the same manner as
regular apportionment.4, >,

.

.:

(b) Up to $785 per student sere; is allowable for reimbursement to a district for direct excess costs,
'4,..

as authorized by .eictioti' . 26 of this chapter. ..

(c) Exception. Zan high cost services and articular programs for thp revel-11y disabled, upon recom
,. mendation of the Director of 'Rehabilitation, on forms to be provided, the Chancellor may allo-

cate,cate, as available, amounts up to $1,570.00per student served per fiscal year to provid,eloyirect
excess costs for such services and programs. Allocations in excess of seven hundred eighty-five
dollar? ($785) per student served shall be provided only to programs.identifiedAy the Chancellor
and Director .of RehabiliOtion after consideration of at least tbe following factors:

(1) Projected fiscal costs of the comprehensive It*

(2) The number of students served according to eir category. .of

6 Q.
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et-

(3) The number of severely disabled student's as included in the count in (2).

(4) The student instructor ratio.

(5) Identification of the specific high cost expenditures relating to the severely disabled students.

7.5 APPLIFATION FOR FUNDS'. : \ v

The form currently beinwused to make application for funds can be found at, the end of the 'Budget Sec-
tion, Section VI. These applications are due by January, .30th, April 30th, and July 15th cikach year.

* . , . NI . c\
56084. OTHER SUPPORT FUNDS. Districts applying for dfrect excess cost funds must certify a
form supplied by the Chancellor that reasonable efforts have been made to. secure federal or local nds
other than short-term grants for handicapped programs. 4-

7.6 OTHER SUPPORT FUNDS.
Currently it is recommended that certification regardincolleges' effOrts towards securing other support
funds be included in your college comprehensive plan. Thlregulations, however, clearly state that forms
may be provided for this purpose by the Chancellor's Office. These forms are not currently available and
no due date is specified for this certification other than the recommendation that it he included in the
College comprehensive plan.

7.7 ASSEMBLY 'CONCURRENT RESOLUTION 201. .

The.C:alifornia Postsecondary Education Commission (CPEC) ha? s mandated that California Postsecond-
a'ry Institutions Provide information regarding handicapped studetts being. served. The Chancellor's
Office will have1 the responsibility' of collecting data from the colleges to provide CPEC with this

, information. .

56058. PLANNING. The Community College District Master Plan, as provided for in Section 55402
of this Part, shall'include planning for supporthe services and programs for studeVks with exceptional .

needs. Space and capital outlay needs for supportive services shall be incorporated into the plan for cap-
, ital construction provided for in the Education Code, Section-20066.

7.8 ADMINISTRATIVE RESPONSIBILITY.
The colleges are,required to submit annually' their Community College District master elan. The admin-
istrator responsible for the colleges program for the handicapped must be aware of Section 56058 of the
regulations and be responsible to 'facilitate its intent.

7.9 CHECKLIST.
The following check list is intended to summarize thcise reports and due dates as specified in the regula-
tions or subsequently established by the,Chancellor's Office. Reports and information that may be re-
quired 14 the Chancellor's Office, where no due date is yet established, will not be included in this summary.

7.9.1 Budget.

a. Prelimirfary budget due May 1st.

k. Final budget due with fall census report`.

PO" 7.9.2. Enrollment data.

a. A forecast of korollment data due May 1st.
b. Actual enrollment data due with fall .census

7.9.3 College Comprehensive Plan.
a. Due May 1st. -

b., Revisions due with fall census report.

report.

,
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7.9.4 Evaluation.
a. Due July 15th, or,'as aciised.

7.975 Application for Funds.
a. First apportionment appli ationsdue January 30th.

b. iSecond apportionment applications due-April 30th.

c. Final annual apportionment applic,ptiohs due July 15th.

-
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SECTION VIII

EVALUATION

tht

8.0 PURPOSE OF EVALUATION. , A

,
Earlier in this manual the statement was made that every education plan must include an evaluation
component. There are many reasons for this, but among the most essential would. be:

8.0.1 We need to determine if our assessment' regarding the needs of students was accurate.

g.0.2. We need to examine our educational planning to determine if it was adequate to meet identified
needs.

8.0.3 We need to monitot.the delivery sys em to determine that the means by which we are at-temp-.
ting to meet students needs are being efficiently. managed. ,

.
8.0.4 Most importantly we need to determine if student needs are being met.

. . ..' $

8.0.5 We need the input that evaluation provides us to enable improvements of programs and services.

8.0.6 Vle enabling regulaticins for programs for the handicapped mandate bothlocal and statewide
evalua tion.

Another major reason for incorporating an evaluation section to this manuarit.the survey of enabler
needs taken several years ago. That survey revealed that a majority of the college specialists (9inablers)

4 Were seelcilig assjstance in developing 'and. applying an effective ptogram. of evaluation. f .

8,1 INTRODUCTION.
Professionals in the field of education realize that evaluation is one of their essential responsibilities. The
uninitiated sometimes find evaluation. an overhwelming task. It does not, ho,wever, nesd to be this way.
Evaluation is simply a process for collecting the kinds of data which will permit our assessment of what
is being or has been accomplished. We want to know where we were at the beginning,*hat we did about
it, how we got where we are.and our results. We want to be able to measure any changespshat took place,
haNe an understanding regarding what brought about those changes, and we want to knpwirwe accomp-
lished that which we set out to do. This section will review those aspects of the regulations most relevant.
to evaluation, and attempt to provide guidelines to effective evaluation programs. Much of the colleges
evaliiatiian activity will be in response to evajiation instrumentation provided by the Chancellor's Office.

. 'Wise instruments will become part of this [-Manual, as developed, and will provide the basis for additional
evaluation planning activities.

8.2 DELIVERY SYSTEM EVALUATION:
Thew are three discrete phases to the edit- cational delive'ry systein that require evaluation. These are.

.
8.2.1 Preparation. This is that phase in wlh we prepare and plan for the delivery of educational
serviees.and programs. We. have the need to know. were our goals properly conceptualized; were Our
objectives reasonable and valid, were. we familiar with applicable regulations and district policy,_were
resourcelOmade available adequate to delivery needs,, such as staff, facilities and equipment, were com-

-k .
mut-mations effective., were necessary articulation needsmet and coordinated, and, were the means of
delivery properly provided for ?,

8.2.2 P4,9 cess. The process is the tneans by which we deliver educational services and programs.
This is an implementation activity and requires anon-going evaluation (monitoring) to assess the ef-
fectiveness of the delivery system. By maintaining an in-process evaluation system, we can immedi-
ately make necessary, revisipns in the delivery system to improve upon the systems and programs being
participated in by our students. -

4
8.2.3 duct. The, Ptdduct is the outcome or result of our activities. We need. to know the results
of.o paratioh and process activities. Often, evaluators will focus in on,the `product alone and for,'

.
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- get the preparation arid process phases. We want to )(now the results, but we also want the kind of
assessment which will _permit us to evaluate why those particular results were realized.

8.3 DATA BASE. 0
,

mandatory'to effective evaluation that the evaluator have an adequate data base. If we are to effec-
tively evaluate the product (result) of our services and programs, we must be able to equate the results
to some measurable starting point. Wemight say that during the 1977-78 school year 63 students bene-
fitted by our pre-registration program. This is meaningless unless we have something to measure that
result against. There'are two primary data base methods available to us.

0

8.3.1 Baseline Data. 'Baseline data simply means having available to us that information needed .to
describe circumstances prior to implementing a new program. If we previously had pre-registration
programs, a data base would be the knowledge that during the 1976-77 year only 13 students benefit-
ted ty pre-registration procedures. Here, by using baseline data, *evaluator can show an increase of
50 students. Another example of data base would be the information contained in our needs assess-
ment. Prior to implementing a program for pre-registration, we will have determined that a need
exists for it, Our needs assessment might have indicated that 300 students needed the supportive serv-
ice,of pre-registration. In this instance, having had 63 students benefit from the pre-registration pro-
gram gives us a different evaluation, result. Another.exainple of _the use Orbaseline data would be
where it is our objective to increase enrollment of students by 100%. We need to know how many stu-
,dents were enrolled prior to the implementationof our new program to be able to properly assess the
results.

8.3.2 Measurable Objectives. The use of measurable objectives is quite standard in education. Here,
the educator, (planner) pre-determines during the planning process what An acceptable result will be.
Given well written measurable objectives; the evaluator needs the kind of data io determine if.rthose
pre-determined results were in fact realized. As previously stated, however, a total evaluation system
will not only give the evaluator a measurement of result but also will provide information regarding
the reasons why that result was realized.

L.

The evaluator will want to consider the need for baseline data ancr/or Measurable objectives when
developing an evAluatIon program.

8.4 EVALUATION 'CHECKLIST.
The following questions may be of assistance in developing' an evaluation program.

7
8.4.1 ', Does the evaluation

.-\
plan specify a, strategy forgonGInci;ng the eValuation study?.

Q t
implement

4K .

8.4.2 Has the seled to 'conduct/ implement the program evaluation been identified?
. .

8.4.3 Have intended program outcomes (goals') been i ntifiecl?
.

t , ,

8.4.4 Are the objectives -clear stated_in performance objective terms?

8.4.5 Are the activities necessar to meet oge t:stucleos educational needs thoroughly identified?i
A...,

r

8.6-- Have the assessment instru ems been dev' eloped/selected prior -to or concurrently with the
. 7

program plan? '---.
_. ..

.:::.
, . .

8.4.7 Piave specific criteria (standards). been defir*and described prior to the evaluation?
. .

8.4.8 Are there explicit, items explaining who, how, and when the program activities will be monitored?
,, 4 . '' 6,

8.4.9 Does the plan include the data collecting iprocedures for all areas of the evaluation study?

8.4.10 Does the plan .erovide for a, time, schedule of activities for each, evaluation task?
4

44.11 Have the legal requirements of the evaluation been identified and the necessary resources
utilized?

"
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1



8.4.12 Does the plan include prov on for getting feedback frorri all sources about the areas of pro-
.gram needing improvement and po la' solutions for improving the program?

8.4.13 Has the format, for the final report been designed for clear, and effective reporting?
tr .

8.5 EVALUATION FUNCTIONS.
There are five primary functions (components) to any evaluation procedure.

8.5.1 Goal, arid objectives. The planning section of this manual provided information on the devel-
opment of goali and objectives. The evaluator must dearly define the goals. There are two tests that
all goals must meet. The first is that the goal must advance the system towards corresponding .(insti-

. tutional) goali. The second is that a goal must fully communicate to a reasonable person.

'he objective(s) must be'stated in performance terms. A well written measurable objective
chide at least:

' a. h behavioral statement. What behavior will be affected?' (i.e., ty=ping);

b.!' A criterion statement. What standard or level of achievement is expeCted?

A measurable objective may also include a conditional statement. Conditional statem , or 'givens',
.specify any necessary conditions under which the demonstration of beha .3iior will be measu d (i.e., on
an electric typewriter; du4ing a- 5-minute test).

.8.5.2 Criteria. The evaluator will clearly identify the criteria against which performance is to be
measured. lith,is criteria is derived from the objective, (the 'criterion statement).

8,5.3 Instrument. The evaluator will develop the 'necessary instruments arid/or procedures by which
data can be collected that will be relevant to criteria measurement.

8.5.4 Data. The data collection instruments and procedures a used .to collect and analyse the nec-
essary data.

8.5.5 Application. The data is interpreted to provide a program evaluation. PerionS involved in
evalyation must consider evaluation as a closed loop: That is, it is not a one time end result activity.
Eath time an evaluation is concluded, the results become input to be used to improve upon the educa-
tional services and programs being provided. to students.

8.6 EVALUATION 'TASKS.
The follOWing tasks or procedutalizedstePs were developed at tlittStummer Enabler,Instjtute to assist
education personnel in the evaluation process.

8.6.1 Describe Program Goals. In this task, there is the need to state the goals, or intended pro-
gram outcomes, for the program. Remember, these goals should be derived from State, District, and

*cal goals, and should reflect the needs of the student.
°6.2 Formulate Eniabling Objective(s). The primary objectives are developed and written irr per;

Yormance objective terminology The well written objective will answer the following questions. Who
d s what, when, and under what conditions? How much will be done and how will it be measured?

8.6.3 Specify Activities. There is "a need to ,specify those activities that will be used to meet stated
objectives. This task requires the identification of those actual activities' that need toibe implemented
to achieve each stated objective. T.tie activities will identify procedures, available /resources, and the
means of implementing programs to accomplish objectives.

1

8.6.4 Develop Assessment Instruments. There are two essential steps to this task. First, there is a
need Co determine what data is necesikry, to permit program assessment. Second, there is a need to
develop the inst mentation and procedures necessary to collect that data .(Be sure to pi'ot- test.)

8.6.5 Determine performance Criteria. There is a need to identify quantitatively those program
outcomes to be achieved. The progAn objectives will provide you with the requited information to
identify the standards of levels of achievement that are expected. This is .necessary. to permit an kssess-
ment as. to the effectiveness of theiprogram.

o
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8.6.6 Develop a Monitoring System. Determine what program activities eed to be monitored and
who will do that monitoring. Establish a procedure and a time line for moni oring activities, and iden-
tify the data that needs to be collected and a method of collecting, recording and reporting that data

8.6.7 Specify Collection Procedures. Here data collection resources aN:dentified, a datacollection
schedule is devised, ancrprocedures are developed for -the total data collection process.

8:6.8 Developed Evaluation Time Lines. The entire program evaluation plan needs to be organized
to assize completion of each major task at the appropriate time. The best methodology to assist in
this process is a time line, or a time table for the evaluation, program.

8.6.9 'Determine Required Resources and Obtain Approvals.. In this task it is necessary to deter-
mine those resources which will be necessary to program evaluation. The resources will include per-

---sbnnel, materials, equipment; time and.space Approvals wiebe obtained to perm. it this evaluation
process and to permit the use of necessary resouroes.

8.6.10 Develop Report Format. Since agreat deal of data may be collected, it is essential to develop
a format for the use of that data. The format should permit eclear communication of evaluation
procedures, a presentation of the data, and conclusions and re mmendations.

56066. EVALUATION.

(a) District and College Evaluation. On or before July 15th, or as otherwise directed by the Chancel-
lor, each college shall submit an evaluation of its 'total program for the fiscal year' to the Chan-
cellor's Office and to the Director of RehAbilitation. Forms for the evaluations shall be developed
and provided by the Chancellor's Office. The components of this evaluation shall include, but
need not be limited to:
(1) A description of each program or service provided.

(2) The ?minter of students benefitting from each service or program.

(3) Information and supporting data Indicating the extent to which each specific program objec:
live, as set forth in the comprehensive, plan, was achieved. 4.

(4) Explanations of discrepancies between objectives and athievement.i.

(5) Total, expenditures of each program .ar services provided. '\,

(6) Characteristics of the population served, including age, sex, minority status, and an uitdupli-
cat.ed count of disability conditions.

-
8.7 REQUIRED EVALUATION.
An valuation as provided for in Section 56066 has not yet been called for by the Chancellor's Office. The
eval ation procedures are currently beilig developed. When complete, the instrumentation to be used for
eva ation purposes will be distributed for inclusion as part of this manual section.

8.8 DATA REQUIREMENTS.
The college compreheriSive plan specifies proposed services and programs. Section 56066 states that
part of theevaluation will require a description of those services and prograrris that were actually pro-
vided. Good records will need to be maintained to permit the reporting of the number of students that
benefitted from each individual service or program. The college comprehensive,plan waso have in-
cluded an objective(s) for each specific service or program. Information and supporting data will be re-
quired to specify the extent to which each objective was met. Where objectives were not met, an explana-
tion will be required as to why the achievement was different from the stated objective. Information
regarding the total cost (expenditures) for each specific program or service will be provided, along with
informatiorl_regarding the characteristics of the handicapped student served.

'8.9 ESTABLISHING PERFORMANCE CRITERIA,
One difficulty that an evaluator may encounter is' that the original objectives were not stated in perform-

-, ante terms. If this is the case, there is no criteria against-which achievement may be measured. This indi-

i
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cates a weakness in the original comprehensive plan which should be corrected in subsequent years, but
does not help the evaluator at the moment. There are two basic techniques available when this circum-
stance occurs to give the 'evaluator acceptable criteria to permit a measurement,,of achievemert.They are.

8.9.1 Establish Criteria Empirically. If the plan was not written with performance (or measurable)
objectives, contact a significant number of colleges whose ieneral community and college characteris-
tics woWd approximate your own. Determine what their stated program objectives were. A review of
this data will provide you with parameters within which you can establish, retroactively, pplormance
objective's for your own program; #' th,
8.9.2 Cognizint Persons. A second method of retroactively establishing evaluatioh criteria is by
using the advice of cognizant persons. CI a meeting of persons with acknowledged expertise in pro-
grams for the handicapped. This could include College Administrators, your Advisory Cominittee and
,other staff members. It ['night also include persons with nee4ed expertise who are not a part of your
college community. This group of cognizant persons can review the original objectives as written, and
restate them in measurable terms. Then, the evaluator will use those restated.objectives for evaluation
purposes;

8.10 STUDENT PROGRESS. )

Section 5$004 of the regulations states in 'part_"thp student shall not continue participation in services ur
programs beyond the time when such services Anil programs are required to meet the educational needs
of the individual." This speaks to the need to cunnually motror,ie student's participation in suppo?-

, tive services, programs, or special classes, and to evaluate the results of such participation to*cletermine.
if such support should continue.

c-, A ..,..... _... J.,

8.10.1 Where students are receiving supportive services there needs is a continuous asses'sment to'
determine whether continu*on of those services are necessary.

8.10.2 Student icipating in special classes andprograms should have their progress assesteld at
,...

reasonable intervals not only to determine that'the individuals needs are being met, but that there is a (
need to continue the student -in that special class or program.° .
8e10.3 Based upon the assessment of student progress a periodic review of the student's individual
needs is indicated.

8. pittiTCrKen evalliat.ion data indicate hat the student no longer has a need for supportive services,
speeiaVses and programs, the student's participation in supportAre services and programs for the ,
handicapped will be discontinued.

8.11 PROGRAM PLACEMENT.
Section 56060 of the regulations in paragraph (b) (4) states "a clear description of monitoring devices or
protedures with assessed improvement of competency based on the education program designed being
implemented ". The regulations are clear that-the colleges 1Q11 be responsible to monitor and assess the
progress of students Participating in this program. Our basic purpose is tO integrate students into the
regular college activities and programs. Therefore, to continue to allow the particiiiitioneof a swdent in
special supportive services and programs when this is not necessary is both a disservice to the student'
and clearly contrary to regulations.

8.12" COMPREHENSIVE PLAN.
§ection 54064 states. "(b) each plan should include ...(4) program goals and objectives7. The regulatios
clearly, provide forjoals and objectives to be in each comprehensive plan, and they are essential for Oval-
uation purposes.

8.13 _EVALUATION COMPONENT.,
,Section 56064 further states that "(b)eaCh plan shall include . rf(8) a saternekit of the evaluation plan.'
When a plan for the delivery of educational services and programs is developed, along with that plan is
developed the evaluation. component,

7r-7
83.5

...
A , ,

r

-4



I

'8.14 RANDOM SAMPLING. -
A valuable technicr for collecting data is the use of random sampling techniques. If there is a need to
collect data on IQ students, there is the small task of contacting those 10 students. However, if there is a
need to collect data from 1,000 students the problem is one of much greatewnagnitude. Random samp-
ling techniques permit data to be collected from a relatiirely small number,'" those 1,000`students, and

, yet the results can represent the total population of 1,000. When the Los Angeles Times predicts the
outcome of a presidential election, they do not contact every registered voter. Rather, they contact a very
small number of registered voters using random sampling techniques. When properly done, random
sampling permits you to make valid generalizations regarding a very large population, while collecting
data from .only a small segment of that population.

This manual is not the place to go into a long explanation of random sampling techniques:Molt
psychologists, however, or any researcher or statistician on your campus, can assist you in developig
random sampling techniques to be used in program evaluation.

Its
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Colleges' Supportive Services and Programs
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The enclosed materials are basic data relevant to supportive services
and programs fg'r.- students with handicapping conditions.
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The pity Colleges hayeemergid as postsecondary education institu-
tions providing full access to,free public education to all who can
profit from instruction. Specifically, the Education Code, Section
25502.1, states:

" N

A Every Community

services, classe
color, na

pulati

district sball provide access to its
d programs without regard to racereligioU'S
al origin, ancestry, handicap or sex.

The unique . of handicapped adult students is the focus of
servicesand S ms in Community#Colleges.

/3 The Majority of 'haljd icapped students iri,CortiMunity Colleges;.end the.
graduates of K-I2 special education prograMs are not in .t.e same popu-
lation, nor,do they present the same educational and/or training problemS.
Over 79 percent of all handicapped Californians suffer onset of disabislity
after 181 Medianage of onset is 37, and over 32 percent of these
disabNies are muscular- skeletal. The majority of handicapped Californians
experience disability in civ14 accidents or sivntaneous illness after
adulthood; 69% after age 25. They frequently have dependents, creating

. a greater_'economic dependency cost than the congenital-or childh9od
handicapped student who is commonly in a parental home. Because of
education and work experience acquired prior to onset of disability,
Community College students an _§e -returhed to the work force at an,
income level commensurate with their increased economic needs.

,I-listory of AB 1600 and AB 77

In 1975 Assemblyman Frank Lanterman introduced A8 1600, which provided
for elimination of the e qualifications and studentS' personal finan-
cial needs stateme' S requirements for use of funds ,for. students with
handicaps. The bill also combined all funding sources under one funding
formula so that funds 'Could be equitably used with a reduction'in the
accounting involved. Previously, under then-existing legislation and
-regulations, only one-thira of the available funds for such programs ha 4111
been used because the fubdswere not applicable to Community College 4
popujations. AB'160D moved through the Legislature without a single
dissenting vote but was vetoed birovernor Brown upon the advice ol the

_ Department of Finance.

FolloWirN the veto, Mr. Lanterman reintroduced the same con cepts in AB
77 with the added provision that cooperation between the Department of
Rehabilitation and the,ChanCelloris Office in the, writing of guidelines
was made mandatory. 77 was,_signed info law in Jine of 1976 after
.numerous conferences e Governor's Office, the Depao4-ment of
Finance, and the Depar men of Rehabilitation. Over 4,000 letters and
telegrami from students and advocates were received in'the Capitol in
fhe interestsof securing-this legislation. Moreover, meetings with the
advocacy.groups, professional educators dealiig with programs for,students
with disabilities, and Community College perAnnel were held throughout
-1-heastate inr,the development andrevision of the bill that emerged.

N
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ABSTRACT .

- REGARDING REGULATIONS' OF SUPPORTIVE. SERVICES'

3 FOR HANDICAPPED STUDENTS

.1n accordance with the requirements of Assembly Bill 77, regulations have
been, /developed based on guidelines approved by the Chancellor's Office and
the Department of Rehabilitation. These Regulations incorporate sugges-
tions made over a period of approximately 18 months by a broad spectrum of
interested agencies, organizations, Community College personnel and indivia-

. ual citizens.' The regulations, as adopted;' fill the void created by the
signing of AB.77 into law in July 1976;

. ,

Ttit regulations define all students to be served, clarify the scope and
type of services and programs to be funded out of direct excess cost funds,
require a 'comprehensive plan of services and progrsips, give details for
funding, and require participation in, evaluation.

AB 77 requires that a report,be made to the Legislature on or before
February 20, 1978. Districts and colleges are requesting guidance for
operating services and programs under this law, and these regdlations
will meet these requeses. It is possible through the planning and evE04
tion process that, additional recommendations can 130 made regarding. funding
as required.

Attached is the background, history and provisions of the regulations. This

material was presented tp the Board of Governors for their consideration at
, their meeting of Februdiy 25,,1977, when they adopted th- egulations as

presented. These rdgulations and the legislation are enclosed with this
background'information. fi

1
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The e actment,of AB 77 is intended to enhan e educational' opportunitie4'

wit!) n the Community Colleges for those students with physical, communi-
capon arid learning disabilities. Funds for support services are provided
so that ttudents*hith disabilities are able to compete equally with non-
_handicapped students, enabling them to profit from instruction. It is
the further intent of the legislation that individuals with needs caused
by these disabilities, shall be accommoddted in regular"educatien.programs.

AB 77 focuses on_this adult population with the central idea of .providing
for funding services and programs to mainstream these potentially capable .

adult$ into education programs at the college level. The provisions of -

the legislation incorporate all program and budget parameters for Handicapped
Community College students into one comprehensive and efficient legislative
treatment. The bill also removes Community College programs from K-12
legislative-control and authorizes the Chancellor's Office to establish
guidelines and to review and agerove all handicapped programs. It woul,
make possible the maximum application of Community College resources

*toward educating adult handicapped-persons.

1

Provisioni:of AB 7

AB 77 represents an
application of th
educationa

4

attempt to coordinate resources and maximize the
e resources on Community College campuses' in providing

services and programs for adult students with speoifi
due to handicapping_ conditions. Its -provisions listed as fol ows:

1. AB 77 establishes a fixed sat
the following formula: $12.1

College AD4rduring-the preced
state apportionment to all Comity y Colleges.

multipli
g sch

ch fiscal year by
otal Community

year to be credited' for

. For 1976-77 the amount under this formifla is $9.373 million.

2. AB 77 provides that the funds be apportioned to each,college dis-
trict for purposes of funding excess direct district cost of pro-

-( .vidtng special facilities, special educational material, educational
assistance,. mobility assistance, transportation and program-develop-
ment services in aft amount not to exceed $785 for each handicapped
s dent enrolled.

Except' . the amount may be doubled for students designated as
"severely bandicapped" as defined by the Director of the Department
of Rehabilitation.

s
3. 'AB 77 provides that the Board of Governors adopt rules and regula-

tions for determining proram%and service components and appropria-
tion of resources to,Community College districts under Section
25506.5 and that these regulations shall be based on guidelines
developed and.apftoved jointly by the Chancellor and the Director
of Rehabilitation after, public hearings.

a
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A 4. AB 77 provides that each Community College district shall report to
the Chancellor expenditures and 1incomes related to handicapped
students for whom these apportionments are made.

a,

5. And'further, AB 77 pedvides that thirZfiancellor and'the Department
. .

.

. of Rehabiliatiton-shall review programs-or handicapped students . .

funded under this legislation and shall report jointly and separately ,

their findings and recommendations to the Legislature no "'titer than
February 15,,197p. The report shall include recommendatiolk relative
to appropriate level of funding and improvements in funding protedinzes.

A

, .

AB 77 was an urgencytmeasure and became effectie retroactively to July
1, 1975. At Oesent there,aremo regulations governing prOgrams operating

° under this legislation. The proposed'regelations are needed to %fill
'this void.

Regulations for (implementing AB 77

Historically, the development of regulations io implement AB 1600 and
its successor, AB 77, began on May 25, 1975, when an entire morning of
the California Association of Postsecondary Educators of the\Disabled
(CAPED) Conference was devoted to an initial developmental task. Approxi-
mately 270 members in attendance,at the Conference consisting of Enablers,

y4 business Managers coordinators of programs for disabled,students,,Staff
from the Department of Rehabilitation, and several California State
University and Colleges faculty members, ihvolved with programs foe
'handicapped- students, developed basic data for the consideration of a

selected task force named at that conference.
4,

'7
In July 1975 a task force of 42 people, including Community ColTeg

.,cs

,

,0, A.

personnel, Department of Rehabilitation representatives, represen ativeS
from California Association of the Physically Handicapped (CAPH), the
National Federation of the Blind; aid selecfed handicapped students and
other advocacy groups spent two and ore -half days developing basic (
material for guidelines and regulations. These materials were sUpplemented,
by several wrift6n documents relating to the development of contentof-
Ap 77. Following the veto of AB 1600, the
guidelines were'agan discussed in prese
in April 1975 and CAPH in March 197.

elaping regeations and
ations at conferenceOrf CAPER

In a one-month ,summer institute, sponsored under Higher Education Act
Title I grant, the materials and content of the guidelines were vseeas,
a°basit for discussion with 42 participants and staff of'the
and a pane) of state agency personnel an consumers.'" Following
ihStitide,mblic hearings, held,in twoldbationsand involving aparoxi-
mately4400 peoplikrepresenting Community Colleges,,DepartmentOT Rehabili-
tation; advocadYnroups, -professional organi ions, governmental age**
and concerned individualsvere hel in coMp lance with the. stat
the law. f , 0

.

p,

Staff from the Chancellor's Offi'e and Department of ehabilitation, sup-
plemented by selected district personne1,4-spent t' ee weeks analyzing
and incorpqrating all*cotributions into the fr ework df-the regulations.
The regulations presented are the result of. this'broad spectrum of
contributiOnsl critique, and co' ent.

1
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Regulations Implementing AB 77'

The charge to develop regulations for implementing provisions of AB 77.
is given in Section 18151(b) as follows:/ ,

"The Board of Governors of the California.Commudity Colleges shall
adopt rules and regulations for determining program and service
components indtappropriation oT resources to community college
districts pufsuant to Sectim25506.5. Such rules and regulations
shall be based upon guidelines, developed and approved by both-the.
Chancellor and the Director of Rehabili on after public hearings,
and shall be appropriate to the educat onal needs of.handicapped
'students enrolled at a community college.

"The Ctincellor'and the Director of Rehabilitation shall incorporate.
,suggestiont'fom other interested persons and organizations in. the'
guidelines wheee feasible and appropriate._

"If the Chancellor and the Director of Rehabilitation 'C'd unable to
agree upon any portion or portions of the guidelines, each may
submit guidelines to the Board,Of Governors, which may b)se the
rules and regulations which it adopts on any combination of guidelines
submitted."

a

The proposed regulations developed in oompliance with the above section .

clarify the following:_ support services and programs to be funded;
specific provision for,regignal,'-state and federal coordination since
funds from all levels may be used'in the thrust for educational services
to disabled students; and conditions which must be met\before applying
,for direct excess cost funds. Further, Article II deffnes seven tub-
categories within the three major groups of ,students to be served, and
the items to be charged as direct excess cost.

4

The regulatiOns require' that .8 comprehensive planbe developed in each
- district; define personnel related to 'services and programs:and clarify
roles of committees to be used in determirfing andpro7iding services and
programs.

A comprehensive plan of services and programs is"required annually of
each College. The plan will include ,at least the following: ,statement
of ph\losophy and needs,'population to be served, proposed services-and
programs, program goals and objectives, 'proposed activities'to meet
those.objective,4,-a Plan for coordination of resourceS, a plan for in .

seeVice traiWg,aa statement ofthe eva1luation plan, interagency coor-
dination and budget summary. The plan will be submitted tothe Chancellor f'
and to the Director of Rehabilitation.

In order to provide data for future recommendations, colleges will,
,-

ti

participate in district and college evaluations oeservices and programs.-
_7

as well as.'a statewide evaluation of fhe effectSt4iesk of services and
(

programs. Each college is expected,toevaluate its services and
programs,annually.and submit a report of its evaluation to the Chancellor on

*Or before July,15of each year. Plans fdr the statewjde-evalilatiOn are to
Be'developed by the Chancellor's OffiCe:'

4
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The details of funding services and programs are specified in Artic4,IV
of the regulations'with nditions under which apportionments may be
withheld and actions to b taken if appilicatia% exceed'state allocations-
All Colleges will submit enrollment and budget data in order that the
Chancellor's Office may advise districtsto prevent spending beyona-t4
state allocations. Forms for the colleges to record these data will be
developed and distributed by the Chancellor's Office.

The regulations should be considered bY the Board in light of two factors:
there are no'regulallens ih force to implementAB 77'under which services
and *grams are presently being providel for students, and there is a
legislative requirement that a report be made to the Legislature on
before'February 20, 1978, imwhich farther recommendations on fundin
and funding procedufes must be"made. Data collect;d during the interim
period will. be the basis on which suCV5ecommen ions will be made.

At,
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Board. of Governors Act ion No. 770206

4,
BOARD QF GOVERNORS OF THE

CALIFORNIA COMMONIT,COL LEGES
,

.
HAND1CAPRED PROGRAM REGULAirCOS

4

r

Members of the BOard -Present ladopted unan imou.gly t checl regulations s'

yin Programs for Handicapped Students.

, -
:

e

a ,

CeitifieiJ Adopted: February 25, 1977
,

" -
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-,Idle it raflved by the Board ofGovernors of the California Community
Colleges, acting ,under the authority of ,Sections 193, ip151 and 25506,5,
of:the EdUcation'Code, in order to implement, interpret or make spepi-
fic SectionsI8151 and 25506,5 of the Education Code, and pursuant

-tile AdminiStrative Procedures Act, that regulations i n Title 5 o f t b"
'Caiifornra ACiminTrative Code are added, amended or repealed as follows:

, . I

.4
,

4 .

Firstc-Cha ter.1_ (commencing with Section of bivision 7, Part.VI' '

a,°- 23,-Ti le--5.is'repealed.
...

.

.
.

..,

I

,ftt, 4 . , t

second.-= New hapter I Cc Mmencing- with Section. 56060)sof Divisioh,7,
Fart VI, of.Tjtle 5 ls added as follows:

, ---\ , .

, .

, . .

CHAPTER HANDrCAPPEO PROGRAMS Alp S'iRVICES

rf l Article I General

,
k56000. % SColbe'of Chapter. This chapter applies to special education

serviices and.programs fOr handicapped student which
'al;lowances May be Made to Community College districts; pur- S

suant to Educailbn-Code -Sections 18151 and 25506.5..

56002.\

56004:

'tipporl'ServicWalh Programs. , Sport.-services and programs
for sludents-wil).ietus on' integrating theM into the J. ular
college prograrra placement(in ecohomic.,or social ar as in

%.the community. Such services pr"programs shall not b Provided
or, when'- -they are not fkiiitatimg measurable prog ess:

These.services and pl'ogrqms-may include, but need,n t be
to: ssesgMent of basic skills andpotent'al, pre-

scriptive pla eing and instruction, support personnel and
equipment, specific purpose counseling on group or individua4
basis, worn preparation or t=raining- and job placement: In

addition tio,ampport services and prOgrams to meet the excep-
tional neddllVstudents, all activities and serk>ices avail-
ab to ft:e\regularcorlege,community sh'all be ayailebile to
si-usierits with disabilities Commensurate with. specific '

needs. Befere a student is assigned to,speclal classes or.

programs, the college, in concert with the student, shall
determine thi,support Services in regular/ classes are not

' adequate to meet the particular student'sineeds.
' '

Partici ion, Participation by a student in any suppO'rtive
services or programs-shall not preclud' participation iaany

. other service or program which:may be/Of
. ,

A. Participation 4i any asp,e6- of the suppOr
programs's allibe voluntary.' Each Cdmmuni
shall y'reasonable means Of informing fihe general.college
popu.rati as to*,the availabilifyof supportive services andl

' ,c.

,programs.... -
. , 4

. . .

The studentValt not ccntinue,partjcipation .in servjcesor
programs beyod the time when,such services and programs are
requireihto meet the edycational needs of individual.

e '

ered bythe'colj.ege:

ife services and
Cpllege district'

ANIL
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56006. Student Rights. Student*
anteed freedom 6f choice,
courses offered by the co
right to, review personal

other rights ova-L.144944 to

4

aided Under Jis chapter are guar-
equal access to all activities and
Ilees, the right,to privacy, the
information and records, and all
the.general college population.

),No. program or course shall be denied a student without due
. consideration of the stOent's potential and abilities and the

iadditional assistanth provided by adaptive or sensor" aids or
O other supportive services or programs.

56008. Regionelt,State and Federal Coordination

Faculty and staff from theRlist
-Specific areas may be requested

icts with competencies in
y the Chanc llor's Offjce to .

assjst'in fianagement and accountabilityltbs s, including'
proCessing approprjate data for required reports.

z(a) Data for. regiona l, state and federal needs asselents'
and-reSource surveys pertaiding to direct excess cost services
anal programs shall. be requested from various colleges and u

districts, and shall be provided by their respective admini-
gtrators.

(b) As a means
dlnation,'thd Ch
.develop such tas
implement the pro

f enhancing network communicon and coor-
ncellorand Director-of Rehabilitation shall
forces es they jointly deem necessary to (%

IsioA t4 this chapter.

k c) The cost' of actiyitieS1DOcified in this section mqy be
...,

charged to Progra6DeVelopmenTel Services as defined in 'Section 1
u

56026(f).
* .

. .

Regular Average Daily.Attenadce (ADWFunds. indent services
and programs shall not be entitled to funds j-rr excels of those°
needed to deliver such service Aand progjarr1 The state ..

allocation,prov-ded by law for d$rect,excess costs it illtende0
to only provide the districts reijrhdrsement for such costs,
up' to' $785.00 for each student)erved, with the axception of
those students Wentified as -' "q&/..erel.y bi.sable,dPI as defined :
bySction 56018 of,,this,6apter. '

Direct excess cost 41.Jpds for special classes,or progamsistiall
be approved onf after- regular :average daily attendance-(AbA)
generated r{these, special 'Classes nas,peen'complefely

:Theeverage dailrattendance (ADA)
a, special class or program must .be

alipNhelp paN/ for the'direct
in rucTortlidept ratios or other

4.

generated by students id
expended forAhat class'or
costs incur'red torlowerea
support servicft.

:
t
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Article 2. Definitipns

56016. Handicapped Students. -HandicOped studefits are _persons with
exceptional fleets enrolled at a Community Coyege who, because
'of a professionalPi verified physical, communication or leard4ng.

*' cannot benefit from the, regular education classes,
activities .nd services provided by the CommunIty College with-
out specific ditional support services and prOgrams. Where-_

ver in this chapter the term "students" ts used, such reference
deem to mean handicapped students. .

.
86018 . Severely Disabled Student. A severely disabled student a

-' handicapped student who, because of extensive or multiple
disability, cynnot achieve full academic,' vocational, or
sbcial potenVrial without the use of subsnantially higher-cost'
special claS'ses, programs, or support services. oZn 4?
, .

' 56019. Professionally Verified Disability. A professionally ,veri-
fjed'physical, commugication or learning disability means.a
handicapping condition as documented by acertifed or licensed
physician, psychoIogist, audiologist, speech patholbgist or
other appropriate professional. Thd,Opcumentation mast identiff

thedisability, describe the degrpe and progressional'factor,
and desCribe the limiting effects of the disability. The records

must be available to the appropriate community.colLege upbn
request bu4need not be maintained at such college.

;.- 56020. Physical Disability. Physical disability means a disabililty

attributable to visiO,cmobility, orthopedic or other h
igpairments. n(
(a), VisuallLimitatiori means blindness, or partially sighted

to the degree that it:
f

,\. ;
x' > i ,)

(_ (I )Y Imnefts
---

the leer-cling-process, and
, , ..

. .
, ..

(2) Necessitates procuremen't of.sUppohive services
or programsas enumerated in Sections 56030 and

.../I , ,,t

56932 of thIS chapter" ,
,

t

.4 ,J ( ,,, . .4

(b) Mobility and Orthopedic Limitation'm6ansa seniouS 1 imita/
.

.

. tibn in ocbmotion or mofor tiinottons whih'indicate a
need for- onepr,more of the services or programs as
describedfin Sections 56030 an 56032'othiS-chapter.

.
.

I . v J. r.'i-. . .

. 'k), .'Other i-lealth(LimitAtiOn meart.f.a serious Os-function of a.

body part or;process.rwhich necessitates-tke use of one or
more of the supportive services or 'programs described,16'
Sections 56030 and 56032. of this chapter.- .., -.. (i,.. . , ,

. .
, . .

' W)22. Co municafion Disability. Commu nication dis blITty' means a-'
irri,tation, the procets of speech, langu ge or hear,ig.

1

V :

e'

(,L, 4"'
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X'a) .Hearing Limitation means a los,(of hearing function-
Which: 4 ° ,

(t) 'Impedes the leaking pr6cess or acquisition of
speech and language; and,

(2) WhiA -necessitates procurement of,supportiqe ser-
vices Or programs as,,enumerated in Sections 56030 and
56032"of this chaptTr.

(b) Speech and Language Limitation refers to. one or more
speech-IA)guage disorders of hearing, voice, articulation,.
rhythmLand/or the receptive and e4:ressive processes of-
languate to the agree that it:

o
lhterferes with communication, education, and
social interaction;, and

4.
r

(2) Necessitates procurement of supportive- services
or programs as enumerated Sections 56030 and
56032 of this chapter.

4

fD

56024. Learning Disabrility. Learning Disability refers to students
. ,..

with exceptional learning needs who have neurological, bio-,

41-.cheMical Cdr developmental limitations. These limitations
result from atypical4perceptiOn, Cognition or,rtsponse to
environmental stimuli, manifested by inadequate ability to'

. tmanipulate'educational symbols in an expected manner. Typical
-c limitations include inadequate ability to )isten, speak, read; .

write, spell, concentrate,trememberopr.do computation. These -.
.

students demonstrate a significant disctepancy between their .,) i

. achievement .and Pbtential levels betause of one..or more of ,the
o

. - /. .. followi-4 ,

o. .

.

.

,

. 1)..

.

. .

,Neurological Limitation, refers to the exceptional learning
`ems of a student with average acadettic"potentiai. 'Their
"learning,needl areq result" of genetic aberrations, disease,
birth complications, traumatic brain, insult, or poor nutrition.
These conditions may rangeefromlnild to severe, and, are?asso-

, 4 ,ciated with eviationeOf..the functipn'of the centrallkervous
systera.

).s. ..
,

..

. .
( Bichemical Limitati-on refers to the exceptional learning
needs of a student nth averagp academic potential. Their.
learning peeds.are a result of excesses or depletions of hormonal,
neurlochemical or, metabolic Substances associated with diminished 1

1 motoric, perceptual or toghi:tive capabilities,

... 1 I ,

4
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(c)' Developmental Limitation refers to

(I) The exceptional learning needs of~ a students with

average academic potential. Their learning needs
are a result of delayed educational development,
incurred through maturational delays and/or y

combination of Irmitationsdescribeein sub ctions
(a)'or (b)sabove.

(2) Exceptional, learning needs of a student who has ,

limited learning potential, yifth,substantial an&
or severe functional limitations and whose.. limita-
tions can be expected to\contimue indefinitely.

56026. irect Excess Costs., Direct excess costs are categorical ex-
penditures "by Community College districts as defined' in subsections
(a) through (f) below, which are expenses incurred as a result
of meeting the exception needs ofstudents.

. ,

(a) Special facilities costs are expenditures for 'space,

equipment or furniture acquired or modified by the district
and used by the student.

(b) _Special educational material costs are expenditures for
material specifically develoRed.orpurchased to assist the
student in the learming process:

)

\N i
. *

.6030. ,1 Supportive Services:\ Supportive services are those ser ices
available to Students with physical, communication oc.I rning

' limitations which' are in addition . o -the regular services pro-,

vided to all studdits. ',Such services enable students to ,,

) participate in, the regu"la activitjes,,programs and classes
-offered by the college. They may include, but need not be
llimited to, specific 'pycpoSe counseling;,special registration :

--atsittance; college cirientationi specific assessment for ..,

. academic, career or4vccational planning and placement; special

4 //
. . J

', , ' / .

aal

*
.

.

(c) Educational assi'stance costs are expenditures for specific
persons employed and support-resources used'to assist Students.

, .

) Mobility assistance costs are expenditu es for persons'or .-
quipmdnt proviAedtoassist handicapped stu ents to move .'

about the educktional setting.
...

,.
t

-,

(e) Transportation costs are expenditures,for person" Equipment,.,
modifications or related costs fdr,transportiilg students for
educational purposes. '''',, ---i"-N,

..t .1

(f,) Program developmental services costs are expenditures for
college, regibnal and statewide activities for steff.4404,
'program development which are approved by:the Chancellor4T:

. Office and designed to implementthe provisions of this chapter.
S -.

-5-,



facilities; specific educational material; mobility, housing
or transportation assistance; developing and maintaining
attendant, reader and interpreter rosters;,ien=campus aides;
equipment loan and repair; and other seryices appropriate to
the student's particular needs as describtd in Sections 56020
through 56024 of this chapter.

5603? Classes orPrograms: Special Classes or Programs means_
prescribed specialdpistruction for students with specific:educa-
tional needs. Such classes and programs may also be designed:

te_

)6034..

t
56036. Cooperai-ive,Agreements. Cooperative Agreements are agreements
.

among Community Colleges or districts and other aOncies qr or-
ganizations for sharing equipment, facilities, staff and bother

. resources in order to provide comprehensive support services
and programs for students with exceptional.needs.

56038. Advocacy, Advocacy is actNitY directed toward establishing
equal educational opportunity for students with ex'ceptional
neits, .=

P

.

(a) for severely disabled Students, who cannot initibl-ly attend

regular Classes.

_ f '

(b) to provide preparatory or supportiye instruction to'enable
students to participate in activities provided for fhe,general
.college'population.

tir

Prescriptive Planning and Instruction. Prescriptive Vlanning
and 111st-ruction is an individual educational plan developed with
the'student which details those special classes and programs re-
quested by the student, and.which is designed td meet the speci-
fic needs of the student.' The delivery of supportive services,
91one does not' require developing a prescf-iptive plfn.

.

c

. .

. 56040. Allocation. Allocation's the to-01 amount available in a c.

4 fiscal year for all Community College districts in the State

. in' accordance, with the formula specified in Selection 17303.b).

of the Educatioin Code. . .
\

56042. Apportionment. An Aiortionmerit is funds paid to a district pur-

suant to Section 18151 of the Education Code, to reimburse monies
spent or encumbered on approved services dr programs.
0

56044. Handicapped Student Enrolled. A Handicapped StudpritEnrolled is 4

a 'handicapped student who is enrolled in three amore contact f

hours per week or t.N0-e or more un -its of approved Coordinated
. Instruction Systems'(C1S+ classes or programs.

.

56046. Comprehensive Plan. Comprehensive Plan. means tpepoposed struc-,
ture of services anq programs for each. college submitted by the

-district for approval to the C ancellor's Office pur=tuant to
Section 56064 of this chapter. 44

I

a
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, ,Article 3. Administrati .on

56048. Personnel, Each professional faculty or staff member shall ,

be required to have a valid Community Co
/1

lege credential whirl

is appropriate for the cervices being provided.

(d) The f011lowing positions shall he established oh a state-.

wide basis for.the accountability and manageMent of services
and programs: -

(I) 'State-Specialist. One 9 more State SpeellaliS9-s

Shall be employed by the Chang e or's Office to effect'
statewide coordination and faCii-itdte service4 and pro-

,

,grams for students with exceptional needs.

e .

(2) District Coordinator. ,toe or mor.e-cobrdinators
shall be designated by the district to coordinate acti-
vities in handicapped programs. .

(3) College Specialist. Each participating,Community
College shall., designate one or more certificated'employ-
ees as College Specialists to plan, develop', and coordi-
nate;

.'

and who,zp,u,q, al so- admftrister services and programs

for studenf7 A College Specialist may be desibnated as-
t

a District Coordinator.
.

° (6.) Depending uponthe ridture''of services and programs needed

by a,Community College or Community college District, tNe
following position$ may be established:

(I) ,instructional Specialist. Each participating Cem-
muslity College or. Community College district may desig-
nate/One or more Instructional Specidlists who shall be
credentialed instructors,land, when the'specific disability
areas of vision, hearing, speech or learning are.involved,'
shall also be certified or licensed in the specific
disability area fcsr which services are provided.

'46

(21 Other Support-Staff. 'Each Community College or.Commu-
niiy College District may employ Other Support Staff, Which
inclUdes, but need not.be limLted to,araprofeTtionals,
peer counselors{, student assistants, insfnuctioAal and non-
instructional aides, interpreters and other_ftSpecially'
assigned assistants." " "

SuppoC-tive staff shall function in accordance with existing,
professional standards and shall be under the supervision
of persOns certificated, licensed or credentialed in the
area for, which services are provided.

2
-7-
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.56052.- Student/Instructor Ratio. By July I, 1977, 6 Chancellor's
....

Office, after consultation with college staff and students, ',

...

shall establish student - ,instructor ratios for special classes
- addressing the specific needs of students. Deviations from

the.se'prescribed ratios shall require prior written approval
,

6 from the Chancellor's Office.

_ 56054. In4ervice Training. Each college shall dev op a plan for
relevant and effective In-serytce.training fordp( 1 college

personnel. involved in meeting the special needs of-students.

56056. Adv sor Committee. lach,college or illisrilct which provides

ser ices or programs for which the distr ,it receives direct
exc ss cos+ funds)shalf establish an ad4isory committee. The

advisory committee loall be composed of representatives of ,

propriate agencies, consumer groups, students, and any other

; propriate organizations or individuals as determined...by
...program needs.

,

. 0
56058. 'PlaMMirfq. The Community College

.

DistricMaster Plan, as .

provided for in Section 55402 of this Part, shall :include
planning for supportive services and programs_for_students__
with exceptional needs. Space'and capital outlay needs 'for

supportie services shall be incorporated Into the plan for
capital construction provided for in the Education Code,
Section 20066.

56060.. i7togram Placementarcd Individualized Educational Planning.
.

.

(a) Asse?5,ent of the student educat ional competency and.

needs shall be made by the appropriately certified, licen-
sed)pr credentialed'special instructor(s) in conjunction

0
with the student, otber'appropriate-college ,staff, and

.

%professIonal'persons from'the community or other agencies
that are working with -Nib student.

\ .

If requested by the student, all prescriptive, indivi-
dualized plans* shall be reviewed and amended as needpd
each semester orquarter.by.designated sPecIalists, cer-
tified, licensed or c'redentialed in 'the area'tif'physical,

,..

communication and 'learning disability,'and after consul-,
tation with al I appropriate professipnal persons working
with the student. '

4'

9

6) Each indkyldual educational plan should speoifLdally include:
e

.

If Ay, utilized
udent upon

4

(I) The academic and career assessment'too
to identify .the competency level of

-8-

or

.t

I
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(2). A clear description of the courses, programs or activities
the student will now engage in to improve academic 'or

career comiei-ency.

(3) Functfional recommendations for the use of appropriate
jnstruclional materials and,equkpment.

(4) A c)ear description of monitoring devices or procedures
which assess improvement of competency-based on the
aducatio6program,design being iMplemented.

(5) Evidence of measurable improvement at the conglusion of
. each Semester in which the student is.enf-olled.

(c) Academic and carer assessment is not a prerequisite to t e
delivery of supportive services such as parking, equepmen
loan, transportation or mobilitysassistance. 4'

56062. Enrollment and Budget Surveys. The' administrator" responsible
for comprehensive planning for each_ college shall, upon request,
submit to the Chancellor's Office, on forms to be provided,

--enrollment-data, projected expenditures, tncome- or -supportive
.serVices and programs, and such other pertinent ata as required.

Such Information shall be used to determine the'states direct
excess cost balnce, and to-Tnform districts of Such balance
'so that they, may-plan for--a potential aNLocation Oefjcit.

.

..., .
.,

q1.064. College Comprehensive_ Plan..

.
. .

(a) CodPrehehsive annuar:plans-hall be prepared separately
by eacnIcollege-to be submitted by it's district to the

%
.

Chancellors and Director bf Rehabilitation. Such plans
shall be'submitted on orbeibre May 1st ofieach year, or

.-
at such other time during the fiscal year as designated
by the Chancellor. y . .

Eac plan shall include, but neednot be limited to, the
,fo lowing components: ivy A

needs.Z1) Statement of philosophy and,
(2) Population to be served

( (3) Proposed services and programs
0) Program goals and objectives

'P 't5) Proposed activities to meet those objectives,
(6) A- lan'for coordination.of coll ge resources
(7) A Ian for in-service training
(8) A tatehent of the evaluation plan
(9) A.p an interagency coordination of resources
op) Budget summary

.1



56666 Evaluation.

1

(a) District and College Evaluation. Qn or befo e July f5th,
, oras otherwise.directed by,the Chancellor, e h college
shall submit an'e\ialuation of jts total program r the
fiscal year to the Chancellor's Office and to.the oirectior
of Rehabilitation. ,Forms for the evaluation shall se
developed and provided by the Chancellor's Office j, he
componeirft of this evaluation shall include, bu d'Aot
be limited to:

(I) &description of each program or servi4 provided..
- . ' N

.

.`- (2) The number of students benefiting frorn, each service orprograrn---,...

,(3) In formation and supporting data indrcating the extent
to which each specific prograM Objective, as set forth

' rn the comprehensive plan, we's achieved.

(4)- Explanations of discrepancies,between objectives and
achie'ements.

.

(5) Total'expenditures for each, program or service
provided. -

,, (6) ,Characteristics of the population served, including
.* age'-,4.sex, minority status, and an duplicated,qpunt
\s) of disability conditions.,

(b) Statewidealuation. Each Community College district or
college utllizing direct excess cost funds 'shall partipate

,A
in a statewide evalaation of the effectiveneS"sof services
and programs authorizei, by thischapter.

Article 4. Funding

56080. .-, Scope. The provisions of this article apply to .the budget,
requirements for approval of Comprehensive college plans and
for eXpenditurermade on the basis of planS approved for direct
excess cost pursuant to Section 18151 o.the Education Code.

* 56082. .Application for Direct Excess Co Funds.

A

.
.(a) Application by districts for ireet Excess Cost Funds shall .

4 ;. ,-,be in, the :forms designated by the. Chancellor, reported 61-
the same (rime as regular average aaily attendance'(ADA) 0

,apportionMent reports affer census week. Reimbursement
k

will be made to the district in the manner.as regu ar i

...

1

lapportionment.
.---:

...-.
,

. 0

,'-', Aigi .7,, !
0 ''' ' .4

\ er .(,4/ ?it 'f* :9t
, *

s'.. e-

A ( ' '4 ,;_

A * .

.4

...-/

\
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.

(b) Up to $785 per student served is allowable for reimburseinent
t to .4 distric for dkrect excess costs

cb
as authorized by I, ,:'

Section 5602eof thils chapter.
0. .

-'v
.

% 4

(c) Exception. For high cost servi.ces andparticUlar programs
for-tpb Seve ly disabled, upon" recommendation' of the DiTector

441
of Re14-atir ion, on forms to-Jae'proNii-ded;-.the ChaRcell r-

-may alloca,e, as available; amounts.,up to $1;570.00 per
.

student served per fiscal year to provide for direct
excess Costs for such.services-and'programs.' Allocations
in.'excess of seven hundred eiglity five ($785') per student

4

sewed shall be,provided,only4to prograips- iden ified by the
Chancellor andDir-ettOr of Rehabilitation afigr considerd- _,....

tion of at least the following factOrq:
.

(I) _Projected fiscal costs of the comprehensive-pan

f
. .

(2) The humber-of students served according to'their;
Category of disabiliti;

: (3) The numb4,14f severely disabled, students as included
we .

.4

ob
in the count in (2). .

,,

(4) The sfudent.instructor'ratio
4 , 40 .

(5) identrficafion of the speciefiOhigh'cost expenditures'
relating to the severely.disabled students. ,

56084.* Other Support Finds estricts applying for dire& excess
Cost funds, must ceotify on a forp supplied by.thechancellor
that ceasonable efforts, have made to sdcure'federal or

/Jocal-funds other then short-tern grants for hanOicapped
programs. .i.

c<..

56088. ARpiie tions Exceeding State Allocations. lh the event, that
,.-.

4 ,L-,- 15 '

-apPli tLons for Apportionment exceed state funds statutorify
. i

,

aVailable, the Chancerlor shall apPorti n the statutorily , u

y , available funds atIlon'g Community College districts applying
---\ ' ., for such funds'in accordance wi.fh guide ines W ablisheA by I

the Chancellor and rector of'Reha ilitation, and approJ ''
.

by the Board.of-GoVer
,

Third--These regulatjonS mandate 110 cost to local gOverwept mithin the..,.
meaning of Revenue anetaxatjOn Code Se&iion 2231.

A

Att
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Assembly Bill No. 77 /

CHAPTER 215

:Art act to amend Secbons 17303.6, ,17402, and 17407 of, to add
'Sections 18151, 25502.1, and 25506.5 to, and to repeal Section 18151 of,
the Education Code, relating to community colleges, and declaring

"the urgency thereof, to take ,effect immediately

[Approved 1)% Go% ernor rune 2.5 1976 hieo with
Secretary of State June 26. 19761

LEGISLATIVE CO I_ \SKI 'S DIGEST

AB 77.; Lanterman Community colleges handicapped students.
(1) The law currently prov ides for transfer to the community

college Portion of the State School Fund of specified amounts per
a.d'a for the education of physically handicapped, mentally re-
tarded, and educationally handicapped students, and for the trans-
portation to special classes of certain handicapped students, and for
the transportation of students generally .

This bill would pros ide, instead, for the, same gross amount per
a d a tobe transferred to the community college portion of the State
School Fund for the combined purpose of funding the cost of provid-
ing arious specified services to handicapped_ students enrolled in
community colleges and would specify &limit upon such amount. For
this purpose, handicapped students arc defined as'students haying
exceptional needs due to a physical, communi.ation, or learning
disability

(2) The law 'cirrently pros ides for a special apportionment to
community college districts in a de'signated amount for each physi-
cally handicapped student, as defined, enrolled.

This bill would, instead, provide for apportionments, to be includ-
ed,in the first and second regular principal apportionments to com-
munity college districts, of an amount uplo'a designated maximum
for each handicapped snide t, as defined, enrolled This bill would
allow the prescribed amount per student to be doubled under cer-
tain conditions, so long as th total authorized apportionment was
not exceeded.

This bill yv ould also prqscribe the extent to w Inch it supersedes
provisions it.fthe Budget ACt of 1975 kv ith respect to the derivation
and distribution of Section B of the State School Fund, -

It also would specify that it does not supersede designated portions
of the Budget Act of 1976

This bill vv ould take effect immediately as an urgency statute

The peoplt of the State of (/alum;,, riu enact its follolls

SECTIO \ 1 The Leghlature finds and declares that state

97
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programs of support for community college students with
exceptional needs have developed over time in response to specific
needs of identifiable groups. Consequently, there are at least seven
separate state programs providing support to enable these
individuals to attend community colleges These programs were
established independently and require separate accounting,
auditing, and reportingprocedures both at the institutional level and
within the office of the Chancellor of the California Community
Colleges One effect of these duplicative accounting and reporting
procedures is that much of the state support currently allocated by
law for these students is not being effectively utilized.

The Legislature finds and .declares that community colleges
provide a valuable educational and training resource for many
individuals with exceptional needs, and that the existing funding
structure of state support for these persons needs revision in order
to provide them with appropriate educational opportunities within
existing statutory support limitations.

.This act is intended to enhance opportunities community
colleges for handicapped students, but not to limit such students as
to the type of,Rostsecondary institution, if any, they attend.

It is the furtber intent of the Legislature that individuals with
exceptional needs shall be placed in regular, education programs
when special educational services are no longer required.

SEC. 2 Section 17303.6, of the Education Code is amended to
,

read:
17303.6 The amount transferred to Section B of the State School

Fund pursuant to subdivisions (b) and (c) of Section 17301 1 shall he
.expended in accordance with the following schedule:

(a) Two hundred eighty-nine d011ars and seventy cents, ($289.70)
multiplied by the total average daily attendance credited to
community college districts during the preceding fiscal year for basic
aid and equalization aid to be apportioned to community college
districts on account of average daily attendance.

(b) Twelve dollars and nineteen cents ($12.19) multiplied by the
average daily attendance during the preceding school y ear credited
for purposes of state apportionments to all community college
districts for the purpose, of Article 12 4..commencing with Section
18151) of this chapter.

SEC. 3. Section 17402 of the Education Code is amended to read
17402. The Superintendqnt of Public Instruction shall on or

before February 20th of each year apportion to each elementary'
school district,. high 'school dis"trict, community college district,
county school service fund, and county school tuition fund the' total
amounts allowed to them under Sections 6426, 17751. 17801. 178-51,
17901, 17902, 17904, 17951, 17952, 1060, 18062. 18102. 18102 2, 18102 4.
18102 6, 18102 9, 18151, 18352, 18355, 18358, 18401, and Sections 18451
to 18456,-inclustve, whichever are in effect. This apportionment shall
be called the first principal apportionment.
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SEC .4 L....Section 17407 4 the education Code is aniended to red:
17407 The Superintendent of Public _Instruction shall. on or_

beforeYune 25th of each year apportion to eacCAelernentary schoo
district, high w/etool district, community college district, county
sctnool service fund, and county school tuition fund the total amount
alloue.cl to diem under Sector 6426, 1775, 17801, 178.51, 901,
17902, 179.04, 17951, 17952., 180E0, 18062; 12102, 18102.2, IM2.4,
181028) 48102.9, 18151, 111351, 19355, 13358, 18-4o4, anci5,ections 18451
to 18456, inclusive, whichever are in effect T hig-apportIon men t sh al 1
be called the Second principal apportionment

SEC 5 . Section 18151 of the 11,d0cglon Code is repea4i.
SEC 6 Section 18151 is added to the Education Cdde,Ao read

p,e-1118151 (a) The Chan or, of the California Community
-, Colleges shall apportio o each community college district for the

purpose of funding ,pf. excess direct district cost of pros iding special
facilities, special educational material, educational assistance,
mobility assistance; transportation, ar\d program developmental
services for handicapped students enrolled at a community\college
as defined in Section 25506.5, who have qemunstrated a rifed for such
services, an amount not exteeding seven hundred eighty-five dollars
($785) in each fiscal year for each such handicapped student.'

(b) The Board of Governors of the California Community
Colle.ggs shall adopt rules and re gulations,for determining priogram
and service components and appropriation- of resourEes to
community college districts pursuant to Section 25506.5. Such rules
and regulafions shall be based upon guidelines, des eloped and
approsed by both the chancellor and the Director of Rehabilitation
after public hearings, and shall he appropriate to the educational

N needs of handicapped students enrollee at a community collegq.' The charicell'or and till. Director of Rehabilitation shall incorporate
sliggestions from other interested persons and organizations in the
guidelines where feasible and appropriate

If the chancellor and the DireCtOr of Rehabilitation are unable to
agree upon any portion or portions of the guidelines, each may,
submit guidelines to the board of gosernors, which may base the
rules and regulations which it -adopts on any combination pf
guidelines-submitted

(c) Each community college district receising an allow ance
under this section shall report to the chancellor on forms and at such
times as he shall pros ide, all expenditures arid incomes related to
handicapped students'for si hom such allow ances are made If the/ chancellorancellor determines that the current e\pt-nse of educating such
student's does not equal or exceed the suni, of, basic state aid and stke
equali7ation aid provided la the regale community gollege
foundati'on program per unit -,e average daily attendance. the
allowance provided under this section' and any amount ref local ta \
funds contributed to the foundation' program it each such
handicapped student in -average dai ly attendance in the dist ri, ( t hen

v,.

"I. 2:`

I

'
the amount of such deFicierrsi shall be withheld from state.
apportionments to the 4 isCric,t- lit- -6,,ie succeedirscal year in
accordance with the procedure prescribed in Sechon` 7444.

CO TheclnyNcetlor and t Directrrcf Rehabilitation all review
`programs for ilandicappes3 dents funded pursuant to is section
and shall report, jointly or separately, their findings and
recommendation; to the Legislature not later than FebvuarY 15,
1978. The report' sliall include .recomm'endabons reiativ,e to
appropriate, levels of support for programs and servicet) for
handicapped students and further improvements in funding'
procedures ,

(e) N&withstanding subdivision (a)1 the chancellor may, upon
recommendation cfIrhe Director of Rehabilitation, allocate amounts
up to twice the amount 'authorized in subdivision (a) to provide for
excess costs of educational services for severely disabled students as
defined 'pursuant to subdivision (c) of Section 25506.5; provided,

showever, that any allocatk:ins made pursuant to this subdivision (e)
shall not result in an increase in the total amount of funds allocated
pursuant to 'this section. Allocations in excess of seven hundred

. eighty-five dollars ($785) per student shall be provided only to
programs identified by the chancellor and the Director,, of
Rehabilitation in accordance with rules and regulations adopted
pursuant to subdivision (1?). -, ..

(f) In the,event that requests for apportionments exceed the
amount of state funds statutorily available, the chancellor shall
apportion the statutorily' available funds among community college
districts applying for such funds in accordance with guidelines
established and a roved by the chancellor and the Director of
,Rehabilitation pu uant to this section. State apportionments shall be
made only to tricts which certify that all appropriate federal and
local funds ailable for programs for handicapped students are
being utili ed.

(g) The chircellor's officeand the Department of Rehabilitation
shall jointly develop guidelines gOverning expenditures relating to
handicapped students to prevent duplication in state expenditures
for such students.

SEC. 7. Section 25502.1 is added to the Education Code, to read:
25502.1 Every community college d4trict shall pros ide access to

its services, classes, and programs without regard t4 race, religious
creed, color, national origin, ancestry, handicap, or sex.

SEC. 8. Section 25506.5 is added to the Education Codc, to read.
25506.5. (a) The Board of Governors of the California

Community ' Colleges shall adopt rules and regulations for
determining program and service components and appropriation of
resources to inch% iclual college districts for the education of
handicapped studentSSuch rules and regulatiow shall be basea
upon guidelines des eloped and appros ed by both t chancellor and
the Director of Rehabilitation and shall be appropriate to the needs

1
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5 Ch. 275

. for education of handicapped stud4nts enrolled at a community
college:A

(b) As Vsed in this section, "handicapped students"' are persons
enrolled a0a communit!, c011ege w ho cannot benefit from the regular
educational program provided by the community college'at which
such students are enrolled, without special services and programs,
'because of a physical, cominunicatftn, or learning disability as
defined by the Director of Rehabilitation in cooperation with the
Chancellor of the California Community Colleges, follovingtpublic.
hearings. Such a disability shall be defined in a manner consistent
with the definitions given. in this subdivision, .

' "Physical disability" means a disability attributable tb ,a vision,
mobility, Orthopedic, or other health impairment-Communication
disability" means a disability attributable to 'a speech or hearing
impairment. "Learning disability" means a disability attributable to
a neurological, biochemical, or developmental impairment.

(c) The Director of Rehabilitation shall also, after public hearings,
and consultation with the chancellor, define "severely disablerAu-
dents" for purposes of funding the excess costs of such students as
authorized by subdivision (e) ,of Section 18151.

SEC. 8.5. If rules and regulations have not been adopted and
become effective pursuant tb Section 18151 of the Education Code ,
(as enacted by Section 6 of this act) by ;'me 25, 1976, the Chancellor
of the California Community Colleges shall apportion from the funds
available purinant to subdivision (b) of Section 17303.6 of the Educa.
tion Code in fiscal year 1975-76, amounts necessary to fund the excess
direct costs of providing the facilities, material, assistance, and serv-
ices referred to in Section 18151.

SEC. 9. In lieu of the schedule of expenditures set forth in para-
graphs (2), (3), (4), and (5) of subdivision (b) of Item 350.1 of the
Budget Act of 1975 (Chapter 176 of the Statutes of 1975),,,the sched-
ule of expenditures prescribed by subdivision(b) of Section 17303.6,,
as amended by this act, shall prevail, and shall govern the expendi-
ture of funds from Section B of the State School Fund.

This act .is not intended and shall not beconstrued to supersede
any portion of Item 350.1 of the Budget 'A.ct of 1975, except for
paragraphs (2), (3), (4), and (5) of subdivision (b) thereof.

Paragraph (1) of subdivision (b) of Item 350.1 of the Budget Act
of 1975 shall supersede subdivision (a) of Section 17303.6 of the Edu-
cation Code, as amended by this act, for the remainder of the 1975-76
fiscal year.

SEC. 9.5. In lieu of the schedule of expenditures set forth in
paragraphs (.2), ( 3), (4), and (5) of subdivision (b) of Hein 366 of the..
Budget Act of 1976, the schedule of expenditures prescribed by sub-
division (b) of Section 17303 6, as,amended by this act; shall prevail,
and shall govern the expenditure of funds from Section B of the State
School Fund.

This act is not intended, and shall not be construed, to supersede
101
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any portion, of Item of the Budget Act of 1976, except for para-
graphs (2), (3), (4)..Eind (5) of subdivision 1b)-thereOf. . -

Paragraph (1) of subdivision (b.) of Item 366 of the Sudget Act of
1976 shall supersede subdi% ision tai of Section 17303.6,of the Educa-
non Code, as amended by this act, for the 1976-77 fiscal year.'

SEC. 10. This acX is an urgency statute necessary for the immedi-
ate ,preservation of the public peace, health or safety- within the
meaning of Article IV of the Constitution and shtall go into Immediate'

o effect. The facts constituting such necessity are:
In order that funds appropriated for handicapped students attend- ,

ing community college'may be more effectively titilized for the 1975-
76 schOol year, whiet commenced July 1, 1975, it is essential thA this
act go into effect immediately.

I
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Assembly Coneuerenr Resolution No. 201

RESOLUTION tILIPTEll 158

Assembly Concurrent Resolution 201Relative to public high-
er education . -2

[Filed A ith Set, r tars of State SPocr nbef 13. 1976

1.PGISIA 1 I% E C01,' \ SEL S DIGEST

'ACH 201, Egeland. Public higher education.
An existing resolution requests the gus e rning authorities of s, arious

institutions of public 'higher education to prepare a plan proiding
fur addressing and os erconung, by 19S ethnic, sexual, and economic
underrepresentation in the'makeup of the student Wks of mstitu-
tiCais of public lugher educatiOn, and to submit such plat) to the
California Postsecondary EduCarion Commission by'July 1, 1;973, and
requests similar reports annually thereafter

This resolution ould request such goerning authorities to pre-
pare a similar .plan for handicapped, students, as defined, and to
submit such plan to the California Postsecondary Education Com-
mission 1)5 July. I, 1977

It v4uuld 'also %equest the California Postsecondary Education,:
Commission to integrate and transmit such plans to the Legislature
by the first legislat' e day of 1978

Res. Ch. 138 2
'mobility, orthopedic, or other h' alth impairment.

(b). ''Communication disability" mearis_a_disability attributable to ;
a speech or hearing Onpairment.

neurological, biochemical, or developmental linpairme ; the
(c) "Learning disability" means e disability attributabje/o a

learning irnpairmont shall be of a degree that is. measurably
responsive to specific educational services or programs. and

WHEREAS, It is the intent of the Legislature that institutions of
public higher education shall consider the following methods for
fulfilling this policy:

(a) Affirmative efforts to search out and contact qualified
handicapped students.

ai) Experimentation to discover alternate means of e% aluating
I the student potential of handicapped students."

(c) Augmented handicapped student financial assistance
programs.

(d) Improved for handicapped students, now,
therefore, be it

Resolved by the Assembly of the Stair of California, the Semite
thereof concurring, That the Regents of the University of California,
the Trustees of the California,Siate University ,and College,s, and the
Board of Governors of the California Community Colleges are

'hereby requested to prepare a plan that will provide for addressing
and o% ercoming, by 1980, the underrepresentation of handicapped
students in the makeup of the student bodi.es of institutions of public
higher education as compared to the general proportion of such
students in recent California high school graduation classes; and to

\\ HERE AS, The Legislature recognired in enacting Resolution
chapter 209 of the Statutes of 1974 that certain groups. is
eharacterized b\ sex. e.tbnic, or economic background. are
underrepresented in our nistitutions'of public' higher tlqucation, and

\VI I1' Rh. AS, The Legislature recognwes that handicapped per,sons
.ire also underre presented in our institutions of pidilic higher
edut anon and 'should be treated in the same manner as other.
'underrepresented groups, and

WII ERE AS. It is the intent 1,f the Legisrature that_ such
underrepresentation be addressed and oercume b% 1980, and

WHEREAS, It is the intent of the Legislature that this
underrepresentation be elirhinated by prod 'ding necessary auxiliary
sen fccs and procedures to ensure entt ance and retention rathir
than by rejecting ans qualified student and

WHEREAS. It is the intent of the Legislature to eon unit the
resource< to implement tins policA and .

\S. 1s used in ne.asure handicapped students;' shall
erSons enrolled in a postsecondary program who cannot

benefit from the regular educational program provided without
special services or programs,' because of a physical cornMun tcation,
or learning disability. such disabilities shall be defined'asfollows:

°(a) "Physibal disability" means n disability attributable.th a vtition.

4 2(i1.2u Is

submit stil:th plan to the California . Postsecondary Education
. Commission on. or' before July 1, 1977. The California Postsecondary

Education Commission is-reoquested to integrate and. transrnit the,
plans to the Ogislature with its comments by the first legislive day
of 1978; and be it further

Resole ed, That the Chief Clerk of the Assembly transmit copies of
this resolutiongto the Regents of the University of California, the
Trustees of the (.;ilifornia State University and Colleges, the Board
of Cos er-nors or .the California Community Colleges, and the
California Postsecondary 'Education Commission.

0
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. Assembly Joint Resolution No. 53

,REWLC T1ON CHAPTER 120

Assembly Joint Resolution No 53 Relative to tht' elimination of
barriers to the physically- handicapped at. postsecondary educational
institutions.

I_ 0

(Flied with Secretary of State- August 30. 1976 I

LEGISLATIVE C0UNSEL'S DICES1

AJR 53, Egeland Barriers to physically handicapped
This measure would memorialize the President and Congress of

the United States to take legislative action td appropriate the neces-
sary fund to aid California's public postsecondary cawptises to
remove the architectural barriers that obstruct the mobility and
functioning of disabled persons attempting to utilize existing public
postsecondary educational building's and campuses

WHEREAS, Section 504 of the Rehabilitation Act of 1973

guarantees equal rights to the handicapp&I and provides that
. , no otherwise qualified handicapped individual in the United6 6

States . shall solely by reason of the individual's handicap' be
excltided from the participation in, be denied the benefi's of. or be
subjected to the discrimination under any program or activity
receiving Federal financial assistance",and

WHEREAS, That same act reaffirmed the essential responsibility
and Wnction of v artous state agencies of %ocational rehabilitation to
"increase sericesto the severely 4sabled"; and

WHEREAS, The Elementary and Secondary Education Act of 1974
-declares "it to be the policy of the thiited States of America that
every citizen is entitled to meet his or her full potential without
financial barriers "; and

WHEREAS, It has been determined in a recent sun ey (hat in
excess of 525,000,000, prorated over a period of three ) ears, will be
necessary in order to make California piiblic postsecondary
campuses free of architectural barriers that impede the moN ement
of physically handicapped persons, and

WHEREAS,. The California Department of Rehabilitation, the
primary' state agency charged with returning disabled citizens to
employment, and the California commutht) colleges, representing
100 campuses throughout California, that offer educatibnal and
training, programs' and services to oN of 30,000 ph) sicall),
educational!), and mentally handicapped students, jointly desire w
cooperat for the benefit of remoN in barriers to disabled citizens of
California arits postsecondary educational institutions. and

WHEREAS, Presently , marl) vital educational and training
programs are incapable of bbing attended by severely disabled

5 53 2.5 104
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persons strictly by irtue of the fpct that they are unable to reach the
classrooms or negotiate the terrain of the campuses, and

WHEREAS, v,This situation discriminates against otherwise
qualified handicapped individuals solely by reason of their handicap
by excluding disabled persons from participation in and benefiting
from educational and training-programs and activities now recehing
federal financial assistance, and -

WHEREAS, iarriers at postsecondary educational institutions
deny the equal rights of the handicapped, now guaranteed by the
VodationarRehabilitation AO and

WHEREAS, The cost .or providing training and education to
disabled citizens and thereby increasing their economic
independence will be far less than the cost of continued public
dependency; now, thereTore, be it

.

Resolved by the Assembly and Senate of the State of 'California,
jointly, That the Legislature of the State of California respectfully
memorializes the President and Congress of the United States to take
legislative action to appropriate the necessary funds to aid
California's public postsecondary campuses to remove ...the
architectural barriers that obstruct the mobility and functioning of
disabled. person's attempting to utilize existing public postsecondary*
educational buildings and 'campuses; and be it further

Resolved, That the Chief Clerk of,the Assembly transmit copies of
this resolution to the Pr6sident and Vice V4esident of the United
States, to the Speaker of the House of Represent/tives, and to each
Senator and Representative from California in t e Congress of the
United States.

d.

4
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Art

ar EXC FROM
PUBLI LAW 93-112

"REHABILITATION ACT OF 1973"

.

ENttt Wit tfisIbide ft DUAL coNintAcrg 1'4
Sac 503 (a) Any contract in exc. f $2.6110 entered into by any

Federal department or agency for the I ocurement of personal prop -
erty am) tionmrsanal ser6res 1 including c.oustruct ion) for Ore (Jolted
States shall contain a provision requiring that. jn empl'oing persons
to cam nut such 'contract the part contracting with the United
Pates shall take affirmative action to employ and advance in emplpy- ,

p, 361 meat qualified handicapped inilividuala as defined in section. 7(6).
Tliti pro% isions of this stitn2 slid] apply to any subcontract in eifess-
of $2.500 entered into by a prime contractor in carrying out any con-

._..tract for the procurement of personal property and nonpersonal SOW-
ies (including construction) for the Unite States. The President

shall implement the'provisions of this sectjon by promulgating regu-
lations ithin ninety days after the date a enactment of this section.

(b) If any handicapped individualthelieves any contractor has
filled or refuses to comply with the provisions of his contract witlythe
United States, relating ,to employment of handicapped
Such undo ulu,rl Ina! tile a complaint a nth the

such
of "Labor.

The Depai Intent shrill promptly investigale.such complaint and shall
take such action thereon as the factS and circumstances Nrarrait, con.
.intent with the terms of such contract and the laws thul regulation!.
applicable thereto. -

(c) The requiremtnits of this section may be waived. lit atone or in Alvi*
part, by the Pi esnlent ith respect to a particular contract or sub- .aathortty.
contract, in accordance a ith guidelines set forth in regulations which
he shall presaribe, when he determines that special circumstances in
the national interest so rekiire and states in writing his reasons for
such determination.

t

NosotrAmiti4not1 L1MbER vspestEs. G44 MIS

Sur. ..)04. No otherwise qualified handicapped individual in the
'lilted Stitte, as definedlit section 7(6). shall, solely by reason of hi Arab p

handicap. be ex 'laded fnom the participation in, be denied the benefits
of, or be subjeVted to discrimination under any program or activity
receivit2g7ederal financial assistance. ,

Approved 'September. 26,, 1973.

EXCERPT FROM
SE TE BILL NO. 1641

5746.1. The
cpllege district sh

/the chancellor's
establish specia
handicapped adult

. standards of attenda
established' by, the ch
Colleges and shall b
receiving Alortionmen

verning board of any comounity
11 have the power, with the, approvalpf
ffice of the Community Colleges, to
sses to serve the educational needs of

Such classes shall conform to the
rriculum, and administration

cellor's office of the Community
included for the purposes of
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, Submitted For: _1. `)May 19 . (Prdjection)

.

0At. 19 CensusCdunt)
3. Feb.19' nrolliaent and Budget

update)
COLLEGE ANNUAL ENROLLMENT.AND FUNDING SURVEY

HANDICAPPED STUDENTS.'
' (Advisement Survey Pursuant to Galifognia Administrative Code, Title 5, Section 56062)

I. UNDUPLICATED HEAD COUNT OF ENROLLED DISABLED
STUDENTS RECEIVING SERVICES

A. Total Eligible Students Receiving Services

B. Total Eligible Severly Disabled Students
(Net included in "A" gbov: Prior approval
required from Department of Rehabilitation.)

I.I. PROJECTED EXCESS DISTRICT COSTS NIIIFISD., YEAR 19 -19 -

(Do Not Include Expenditures My ADA Funds)
2

EXPENDITURE OBJECT"CODES - Budget end Accounting_Mankal ;

2000 * Imo*. 4000* 5000,*` 6000*
SPECIAL
FACILITIES
MIAL -, 7 -4
EINGAT I ONAL
sMpAFTEcTAIAL .
EDUCATIONAL'
ASSISTANCE

MOBILITY
ASSISTANCE

PROGRAM
OEVELOPMFNTAL
SERVICES'

ty

III. OTHER FUNDS'RECEIVED

TOTAL EXCESS DIRECT:COSTS'
.

.

A. Local Gifts .c, Grants
.

,

(Not ADA)
-

"B. YEA Funds (Only if VEA A $- 1

Expenditures Included Above) 4 .

C. Total Other Funds . $

(tepared By)

V

(Title) '

2 ._

*1'000 - Certificated Salaries

*2000 - CLassified.Salgries
*30po,- Staff Benefits

FORM CCC:,.,SS-1 (Revised 10/77)

\

'

-a,

TOTAL
EXPENDITURES.

, ,

4

, --
. .

, ..

'. .

rs.

..,
.

. , .1
1

$ . ' _

'D. Totalfxcess'Difect
Costa lege VEA,Viinds%

(Date) ,

(
(Telepj ne Number)

*4000 - Books; Supplies and Equipment RePlaceMent

*5000 - Contracted Seryides and Other Expenses

*6b00 - Capital: 0414y 4

108
cts 't



e

Cdlkege

Submitted For: I. May 19

7, Oct. 3.9

3. Feh 19

I Physical Disability

A. Vision Deficit

B. ,Mobility/Orthopedic Deficit,

C. Other Health-Deficits

II. CommUnication Disability

A. Hearing Deficit

B. Speech Deficit

III.. Learning-Disability *

A. Neurological Deficit

B. 'Biochemical Deficit

C. Developmental Deficit

Unduplicated
Head Count
Identified By

Disability
Column 1

v/),

No. Students in
Col. 1. Who Are

Clients of the
Dept, of Rehab_.

Column 2

, .

TOTAL"

Signature of staff qualified to identify
and develop prescriptiv6educational

-plan for Learning DiSability students

Pleasc'Estimaie
Number of Students
Utilizing Each
Category (Duplicated
Count Allowable)

'

Categorical
Funding Areas

%

. .
I

.

.

Special Facilities

.
.

.

Special ucational
Material

.

.

.

, .

.

-Special Educational

. Assistance

-

_

.....

. Mobility Assistance

,

.

.

T ransportation
. .

.

-2-
4r

No. students
Col. )1'Who,flte,

Enrolled, n Voc.'
Ede -COUrsee

Column S

Officitl title

( If)
Telephone number

Please return,, this .form to:

-Academic Affairs Unit
~,,,California Community Coirges

1238 S_Street
Sacamenta, CA 95814

(916) 445-1163



I.

CALIFORNIA COMMUN TY COLLEGES

HANDICAPPED STUDENTS
DIRECT EXCESS COST EIMBURSEMENT.

UNDUPLICATED HEAD COUNT OF ENROLLED
HANDICAPPED STUDENTS RECEIVING SERVICES

'A. Eligible Handicapped Students

B. Eligible Severely Disabled Student
'(Not included in Item A above. Prier
program approval required.)

f

' II. EXCESS DISTRICT COSTS'(ROUND TO NEARES DOLLAR)

1000

clAl

ii ITIfa

. AI

AI

0 11 TONAL
A ir:INNCF

IL IT)

ACS I S IANCE

1,(A4V,PORIAT ION

EXPENDITURE 0 JECT CODES

.2000 3000 4000 5000. , 6000

TOTAL
EXPENDITURES

;

OP

11"

NTAm
viLOPMENTAL

qfriv 1 CES

TOTAL. EXCESS DIRECT COSTS

OTHER FUNDS ,RECEIVED (ROUND TO NEAREST DOLLAR)

- A. Lbcal Funds

B. Federal Funds'

TOTAL

.

(

.

$

STATE USE ONLY

NET APPORTIONMENT
TO DISTRICT

the information provided on this form is in accordance with Education Code Section
11;1'cm/a Administrative Code; Title 5. Prior approval has been received from the

fiire, Academic Affairs Section, for services ana programs for stuaerits rofTbra in
I.L, dn.: a copy of the apprdval fb attached. All federal and lOcal,tunds, avall-ible for

:'7'rfrT17-7757hnnilicapped students are being utilized-and are reported in Section III.

' APPROVED:
bisfrict Superintendent

period: lsti2nd/Annual /19 -

;.--CAF-..326 (New 10/76, rm)

1

'1,10

FOR SUPPLEMENTAL.INFORMATION CONTACT:

tIstrict Employee

Phone

District'

Colinty

Pewit% Nn MT?



INSTRUCTIONS I)

Each district incurring direct excess costs due o programs and services for
handicapped students shall submit an original one copy of this form to the
Chanpellor's Qffice, Fiscal Services Sections on or *before the following dates:

First Period January 15

Second Period - April 30

Annual Report - July 15

Individual collP e re orts are not rewired. Submit a district com site onli.
Forward an informational, copy to e appropriate county superintendent of schools.

'Enrollment data shall be reported as an unduplicated head count of enrolled
handicapped students receivin: services. Astudent enrolled .during one or
more terms shall be counted y once per reporting period each fiscal year as
follows: a) first eriod r rt shall include any student enrolled between
July 1 and December 31; b second period report shall include any .student

4 enrolled between July 1 'd April 15; and c) annual report shall include any
sttudent enroll betwee July 1 and June 30.

3- Programs and services or'students reported in Section IcB must have prior
approval by the Chan ellor's Office. A copy. of the approval must We attached
to this form or the claim will be returned or ditallowed.

4- Cost data shall reported by expenditure object codes s defined in the
California Comm, ity College Budget and Accounting Mang. For the first
period report udgeted or-estimated expenditures are to be reported. *Actual
expenditures shall be reported on the second -period and annual reports.

5- State ap ionments shall be made only to districts which cer if; that all
federal nd local fUnds available for programs for handicapped students are .

being ilized and are reported in Secti III. -

-ONIVERSITY OF CALIF.

,LOS ANGELES

AUG 1 111978

CLEARINGHOUSE FOR
JUNIOR COLLEGES

1
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