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N INTRODUCTION * ' ,
W PURPOSE OF\THE GUIDELINES: S
: 1 These operatidpal guide '{e(s are pravided to local college,/district personnel to assist themi in comply-
ing with regulatiops relative™to the education of the handicapped,, and, i \
. ) oo R »

1]

- fact only several colleges had implem

» handicapped and those governing regulati

2. Ta provide for a yniform approach to che administration dﬁp}}grams and serviges for stud®nts with
handicaps (hereafterstudents) at the California Community Colleges (hereaftericolleges), and; /
3 To provi’de a ool to'gssist local administrators and special respurce personpel in developing and/or
improving upon a delivery system of supportive scrvices/'and progsams for students and;

/

[ ”“ . Y
. 4. To provide college/disttict specfalists with an easy reference guide for daily use.’

BACKGROUND: . X . T~ )

An initial incentive to the col;éges to undertake the education of the handicapped came from the Voca- +

tional Education Act of 1968, asamended (PL90-516). The act provides that 109% of all part B enutle-

ment funds received by the colleges be used in support of education for the handicapped. However, a

1969-70 study disclosed chat rriany‘c&{f{g;;were returning these funds, unused , to the state, and that in -
€

d formal programs for the handicapped. . .

Subsequently a program of inservice training for college personnel was fugded under the Education
Professions Developfment Act (EPDA). Statewide conferences and workshops were conducted for three
gonsecutive years beginning with the 1971-72 school year. Participating college personnel became aw
of the-needs of the handicapped and were training to improve upon those skills necessary to meet gf0se
needs. Additionally, during the first project year, a resource manual was developed to assist £bllege
personnel. ' ' ) ’ -

Additional financial incentives were later realized. Through the efforts of the Chancellor’s Office,
special education apportionment funds were made available to the coleges. These funds were-of help
although they were limited to use for persons under 21 years of age, Sincé the average college student age
is more nearly 25-26 years, this was a severe limitation. Then AB1246 (1974) was enacted to prqvide

financtal support for students 21 years of age and over. These were excess cost funds and limited in use
to the physically handicapped. - )

R -Th;e Department of Rehabilitation began early working with the colleges, assisting in the statewide

" inservice traiming projects, providing funds for barrier removal, coordinating the educational needs of
7

their clients with the colleges, atd providing student financial support.

While these major funding.sources, alorig with other sources, were of great value to students, it be-
came a complex maze of funding sources’and criteria that still lacked the viability necessary to enable the
colleges totruly provide cgmprehensive ‘services and programs for the handicapped. In 1976 AB77
(Lanterman) was enacted (statutes of 19%\, Chapter 275—]June) to bring together one major funding
source to meet the needs of all students with physical, communication, and learning handicaps. Regula-
tions to implement this act were adopted on, February 25, 1977. It is based upon the special needs of the

0\1\5 for which these guidelines were prepared.
¥ R
PURPOSE OF SERVICES AND PROGRAMS FOR THE HANDICAPPED:
It is our purpose and the intent of applicable regulations to make our colleges accessible; to provide sup-

port services for those students who cannot succeed in the regular classroom without those services; to
-provide speeial programs for students not ready for integration into the regular classrooms; o make

local and campus communities aware of our services and programs and services available to the regular
student community; to pravide extraordinary services as justified, and, to provide for equal educational
opportunities for the handicapped. Our goal is to integtate the student into the mainstream of the col-

- lege community and/or the ‘economic and social. arenas of the community.

AN
\

4
. .

AN




DISCLAIMER: .o . ‘

Thisgmanual is intended as a reference’,only, the purpose being to serve as a guide gy tool for the user It
does not intend to, nor should it be construed thay, it in any way subrogates or supetcedes any or all per-
tinent federal, state or local regulations. . s

2
-

USE OF THE MANUAL: . )
This mdnual 1s provided for your use, and for as long as that yse is relevant o your needs. It has been
assigned to you as an individual. If such time arises that you havg no further use of it, please return it tor

] Chancellor's Office
e California Community Colleges
1238 S. Street
QSacrar‘nento’, California 95814
Attention; Specialist, Supportive Services
and Programs for the Handicapped.

.

If you should transfer this manual to another person who has need of it, please also advise the Chan-
cellor's Office of the name, title, agency and address of the:individual.

Every effgrt will be made to keep this manual current Therefore, the individual to whom it 1s assigned

will from time to tme receive revisions All such revistons will be accompanied by a letter of transmittal

- Please promptly, act upon such mailings. It is alsu recommended that che letters,of transmittal be filed in
the back of the manual. This-will provide a ready reference on all manual revisions.

DEFINITIONS: : ~ o~

You will have already noticed that we wqll take certgin standard phrases and shorten them, such as Cali-
fornta Community Colleges (Colleges) dad students with handicaps (students). We also recognize the
concern that exists with “labeling”. Arejtudents handicapped, disabled, exceptiGnal or inconvenienced?
We have decided to use the word handicapped in this manua, as this will maintain continuity with gov-
erning legislation and Title- 5 administrative regulations,

SECTION 56000 SCOP):" OF CHAPTER. Thus c/mpt‘ur applies to spectal education services and pro-
gm)m.r for handicapped students .- . . . ) .'

o

All reference to regulations, unless otherwise noted, shall ¥efer t'q the California Community College
Admunsstrative Code, Diviston 7, Part VI, of Title 5 régulations-adopted February, 25, 1977 All such
regulations will be typed in italics to assist ghe reader in identifying regulations from narrative

‘e a 1)
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THE CALIFORNFA GOVERNOR'S COMMITTEE ‘
FOR EMPLOYMENT OF THE HANDICAPPED  ° =

‘ . A
. b sty , - - @ A ‘
f R . : - ! v .
" Final Regulations to Implement Section 504
. . . N

of -the Rehabilitation Actof 1973. , ~ :
(Nondzscrmunalwn on the ‘Basis of Hundwap) '
Effectwe Date June 3, 1977 . ' '

. e .
© As partof the Rehabulualmn Act of 1973, COngreS§ enacted Section 504 which provides that: i .
‘'no otherwise Ilandlcapped individual 1n the United States, as defined in Section 7(b), shall solely by reason of his
handucap. be excluded froh the participation in, be denied lhe benefits of, or be subjected to discrimination under
any program or activity receiving Federal financial assistance,’ ¢
On May 17, 1976, D}:IEW published a Notice of Intent to Issue Proposed Rules seeking public (fOuunenl on tifteen critical 1s-
sues. The Proposed Rules were published in*the Federal Register, Vol. 41, No. 138, Friday, July 16, 15/6, pp. 29548-29567
and twenty-two public meetings were held throughout the cuuntry to obtain comments, on the requlations. anally on Wednesday.
May 4, 1977, DHEW published the final regulations to impiement Section 504 in the Federal Register, vol. 42. No. 8u, pp. 22677
22685. The pages preceding and following the'iegulations contain background information and an analysis of the regulaluOns
The regulaltOns are repnmed here 1n their entirety. | . 5 . . .
.The quesl»Ons ‘and answers preceding fhe regulations weie prepafed by the echjum from the comments and anakysis provided .
by DHEW in the Federal Register. The questions and answersdo not cover every aspect uf the regulations, but are provided
only to alert administraturs 10 general areas cuvered by the 12gulations. It s suggested that before institutional policies are
formulated, the responsible adininisirator read the entire regula tons and analysis published in the Federal Register,
O o QUESTIONS AND ANSWERS - . . - y
Q. Who must comply with these regulations” Q. Are drug addicts and alcoahollcs constdered as handi-
. A. Every reciptent of Federal financial assistance. . capped persons? . Y
) A. Yes. ‘

Q. It an institution Is required to comply with Titje IX, are ' &~ .

they alsorequired to comply with these regulations? Q. Since drug addlc!s and alcoholics are handicapped per- .
. y sons, may diSciplinary action be taken against them if they

A, Yes. In fact, thecwording of these regulations and the violate rules pertaining to the use or podsesslon of drugs
actiéns required on the part of schools and colleges closely ' and alcohol®
paraHels that of the Title IX regulations. . S .

R . ’ , - - A. Netther rules prohibiting the use or possession ol.drugs B
Q. How is a hapdicapped persén defined? / and alcohol nor their apptication to drug addicts er alcoho!-
A. Section 84.3()) defines a handicapped person as one who, 1ICS IS Zrohlpm'led blyh the reglu:allcilns. ;Lrovllded- the rules e.are

. (1) haga physical or mental impairment which substantially enforced evenly with respect to all students.

. limits ‘Ohe or more’ major fite activities, (2) has a record of <=
such impairment, or (3) Is regarded as having such Do the reguiations requlre institutions to take any spe- |,
pairment. The terins used in this definitton are further \culc actions? , it
fined in the regulatigns. A. Yves. First,each school or college must conduct a seli-

, ‘ evaluation similar to that condncted under Title 1X except B
Q. Would persons disadvantaged by environment, cuiture or that reasonable efforts must be made to include handicapped
econontics be classified as handicapped? persons in the group making the self-evaluation. Second, '
each school or.college must designate an individual to co- .
A. No. The_dehmhon only includes phy'sical or inental in- ordinate efforts to vvercome discrimination on the l;asns of .
pairments. Individuals not covered under jthe regulations in- handicap and adopl a grievance prdcedure to hear alleged
.clude those who have prison records,or who are homosexual, complamts. Third, every school or college which is a recip-
. and other nonphysical or nonmental handicaps. Of course, If ient must take **appropriate initial and conUnunng" steus to

a homosexual also had a physical or mental impairment, then notify participants and other interested partie$ that it dues

he/she would be covered under the regulations. not discriminaté. . - ’

” . o © -,
. } ‘ ) .

This speciol report 1s 1ssued as o supplement 1o the April, 1977 1ssue of The'School Student and The Courts, and the June, 1977 1ssue MThe

College Student ond The Courts, published by College Administration Publicofions, Inc P.0. Box 8‘92.,Ashav-ollc NC 28804 Telep'ione

(704) 252-0883. . .

n . (916) 445-0676 . § . S , -

ERIC 800 Capitol Mall - Sacramento, California 95814 . &. o
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. Q Do the requiations cover employees as well as students?
\d Y .

ALY - 3 .

.

/ Q How can hanﬁ%:apped ‘persons be employed to perform

normal ta'sks? s 5

~ .

A Thc- requlations_roqurie }hal schaots and collcges make

“*realpnable acmmunodalmns‘ WU the known physical or
mentat Limitatrons of handicapped apphcants ot employees <
unles the tecipiest can demonstrate that the hcconminoda-,
tions woutd impose an undue hardship on the operation of
1ts prograin, .o

Q What does '‘reasonable accommodations'' mean?

A. Making facilities used by employees readily accessible

1 and usable by handicapped persons and job resquctunng .
part time or modihed watk schedules,. acquisition or modifis'
cat i ot eqnprient o deyvices, the provision pi rehders or
interpreters, and shimlar actions.

.

. » . .
Q. Must ali programs of an jnstitution be accessible to s’
handicapped students? ‘

A, Yes, “‘when viewed in its entirely’” ‘all programs oper-
ated by, a recipient \ust be dccessible to handicapped
persons, *

RN

; Q What does 1t mean.lo say ‘‘when viewed in its entirety'*?
N .

A. Because many exishing facilities are/no! now accessible
to handrcapped persons, (claskes and services may be re-
schediled nr moved to gccessible buildings. However,
priority must be given to providing programs and services In
the most 1ntegrated setting. The emphasis of the regutations
throughgyit 1s to “‘mainstream’’ ‘handicapped persons.

Q Hdw sodn must p.rogram accessibility befachieved?

A. Progiam accessibility must be achieved withm sixty days
unless structiral chauqes to existing facihities are neces-
sary. !t structural changes are required. they must be made
within three years, bt ag expeditioudly as possibie.

Q What about the accessibllity of new buildings?

"A. All buildings which are constricted\alter e effective
date of these regulations must be readily aceessibje to
handicapped persons. Standards for making bunldnng§ acces-

sible can be obtaned from the.American Ndtional Standards
Institute, Inc.. and all new construslion must conform to

lhe”‘ qindelines.

Q What about alterations to existing !ac:lmes” \
A Alterations that affect the u';abmly of the tacility shalt \
to the maximum extent teaeuble be aitered so that the al-
tered portion 1s readity accessible and usabl¢ by handi-
capped persons.

Q Are there separate requirements for preschool, elemen-

tary and secondary srhools"

. A; Yes. Subpart D contains specific regutations for pre-
, schuols, elementary and secondary schools and includes
/sections pertaining to Free Approprniate Public Education,
Educational Setting, Evatuabion and Placement, Nounaca-
oniic Setvices, Procedural Safeguards, Preschool and Adult

, Education Prugrams and Private Educatinn Programs.

Y

L3

Q. Do the regulations recognize programs developed in ac-
cordance with the Educalion of the Handicapped Act?

A. Yes, suich programs are a nieans ot meeting the standards
established under the ‘*Appropriate Education’ -section ap-

plicable to publig elementary and secondary schools.
]
. ." e r
N
ba |
. . Y
Q . o e
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Q Are there also separale sections pertaining to hlgher
education? *

A. Yes. Subpart € xlpplle<. specifically to post secondary
education and covers Admissions and Recruiting, Treatiment
of Students, Acadenuc Adjustments, Housing., Financial Aid
and Employment Assistance, and Nunacademic Services,
‘These secuonq read much hke Title IX regulations.

. .

Q. What sorts of academic adjustments do lge regulatlons
require? . ’

A. The regulations do not intend any weakening of gcademic
standards but would requiie, for instaince, that a hll’fei student
.be able to substitule a music appreciation course for an art
apprectation course or visa versa for a deaf stident.

Q. Would University hospjtals or other Ur}}erslly-operaled
health facilities be covered under the regilatfons?

A. Yes. Subpa'n F applies to recipients that operate healths
welfare and social service programs.

Addrtional information may be optained from.

. Mr. John Weodatch, Director
Office of New Programs I
. Otice for Civii Rights ’ o/ ’
Deparlmenl of Health, Education and Welfare
Washington, §.C., 20201 .
SUMMARY OF"SPECIFIC ACTIONS .
N REQUIRED OF INSTITUTIONS A
) ANO DATES FOR COMPLETION
-RequiredAction Deadline Dates

1. Programs myst be accessi-  Within 60 days of the effec-
ble tohandi¢apped students llve date unless structural
(Section 84/22(d)). chanqe's are requued (Au-

! . gust 2, 1977).

2. Make-an ipitial notice that W than 90 days of the effec-
the institytiondoes notdis~ tive date. (September -1,
criminatg on the basis of 1977) .
handicap. (Section 84.8(a)). )

3.-Have developed a *“transi-  Within six months of the ef.
tion plan’* outlining struc-  fective date (December 3,
tural changes necessary to  1977).

N aclnew} program accessi-

N bility. {Section84.22(d)).

Within one year of the affec-
tive date (Junu 3, 1978).

.

thn\lhree years of the ef-.

Yechve\fime (June 3, 1980)
but asy expeditiously as
possible,

fora pe-
e study.

(c)(?)) .
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1.0 sIArEWIDé ADMINIS
The program for thc)wndu Jppe
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56048 (1) STATE S¥ECIALIST One or more State Specralrsts shall be cnployed by the Chuncellor’y
Offre to ffect statercide coordinatin and faclitate servrces and [)mx.mu for tbe students with execp-
tondl needs. . .

%.01 The spedialists are avatlable ® serve as a resouree and to provide assistance to the Lullcges The)

. are the primary contact 10 the Chuncellor's Office wpd wn provide informations and intrepretations

' regarding relevant regulations They will wllect und disseminate information; review requests for
program .lppruuls and provide general information relative to the needs of the hdndlcapped

.

56008, 'REGION(IL. STATE AND FEDERAL COORDINATION, Faculry u;zd staff from the Jntmz( .
with compatenaey mPeaftc wreas may be requested hythe Chancellor's Office to assist o managenient
and accountability tavks, nu/m!mu procesiing appropriate data required for reporty. —

“tar Datu fon region. i vtate and federal neads avicvonenty )IJ resonrie Urteys pertaining to direot
cort vertieey and pmu iy shall be reyue r;ﬁ/mm z‘umm colleges und ditricts, und shall be procided
by therr ru;pecme admpnstrator

. thy Ay a theans of enbancong network Comimioneationy and wmd{mztum the C/Jd))u.//()r and the
Docctor of Rebabihtgtion shall deiclop such task fories ai they /umt/) JUL m nécessary to omplement
the provisions of this chapter ) .

The cost of actriatics speaafi@ i thiy section mu; he L/Jer'LuJI(l Program Detvelopmental Scppees
T ch/med i, Sectron 56020 (f) . 7

1.0.2 Personnel from the districts may be requested by a specl.llfét or uther persunnel in thz’ﬁ?\n{r—
cellor’s Offucu?J assist 1 regional, stute and federal coordination: The most typical kind of assistarie
requested would be one of providing datu necessufy to statewide program evaluation and coordina-
tion. Such requests might also indude, the partiaipation of district pessonnel in special task forces,
study groups, inservice training, program des clopment, and speaial projects When data is requested,
it 15 imperative that the colleges and distices provide that data 1n a umely manner to facilitate both
" statewide and local program admunistration.

' 1.0.3 A task force dueloped by the’Chancellor and the Dlrectur'of Reh:bd{g}(‘m has already met
and determine at 577 of the ditect excess wst made av ailable by A shall be used fot program
developmental services for the schoul year 1977-78 This is not a permanent percentage, but will be
esrabhshe& for each subsequent” schodt year { :

4 Section 56008 states that the cost of the nu"ties specified in that section may be charged to
prubram developmental services. The referencé to Section 56026 (f) defines program developrmental
serwices as expenditures for college, regional and statemde activitigs for staff and program develop-
ment which are approved by the Chancellor’s Office and designed to xmplement these re;,ulmuns
. Golleges may budget u percentage of their tutal budget to be used for program developmental services,
using gundelmes as estgblished by the Chancellor’s Office. . —~

, The purpuse of the program developmental services wtegory is to provide,a means by whuh the
Loll(;ges may be reimbursed for their costs as incurred when complying with the provisions of 56008.

56040. AL'LOCATION. /i//mutl(\m 15 the total amount aralehle m a frscal year for all Community Col

lege Dastricts and the State 1 aceordance with the formula speafied ne Scetzon 17303.6 (b) of the Ldy

cation Code. '
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1.0.5 The ‘Chancellor’s Office will .advise the colleges prior to each school year regarding the total
¥ amount available for allocation’during that coming schoal year ' ‘ :

N

“56088. APPLICATIONS. EXCEEDING STATE ALLOCATIONS. In the cient that applications for
.upporttméucnt exceeds stute funds statuwtonly wvalables the Chancellor shall gthortion the sratutord)
atatlable fundsumong Community College districts aphply g for vuch funds or‘accordance with gude-

- '/ine‘JW[)lined by the Chancellor und the Dircctor of habilitation, and approted by the Board of

© & Gorvernors. oo c. . i ’

(N

1.0.6 In the eveng that the allocation available under Education Code Section 17303 6 (b) 1s less than
the total amount caimed by the colleges, the Chuncellor will upportion those funds available 181 accor-
dance with established guidelines These guidelines may provide that gach college gets the same pro-
rata share of funds available On the uthcr\hm'd, more complex guidelines may be Jevéloped based
N upon statewide needs assessments regarding students Final udvisement rcg:xr'dmg, the availabiyty of

funds will be received by the colleges from the Chancellor’s Office, each year, immediately following

the_analysis of statewide seudent census data )

' - .t -

1.1 LOCAL ADMINISTRATION . .
Each college, districe must develop o plan for the sdmimnistration of their program=for the handicapped.
’ . Respounsible udministrators and specialists should be designated and other resource personnel identified

. Y ' -

- 56048. (a) DISTRICT COORDINATOR. (2) Onc or more um;‘Jz)ZMuA shall be deggnated by the
distriad b0 coordmate activatics m handicapped programs. (3) College \Specidlist. Lueh pu‘rmz[;utmg
Commumty College shall devignate oyge o1 more centtficated employees as,College Specalists to plan,
detelop, and coordimate: and who may alio admmaster services and progrdms for students. A College

S Y Speaalinst may be designated @y Ditrict Coordinator. ¢ .

¥
L]

,
LI 1.1.1 One or more persons shyll be designated by each district us the district coordinator. Note that a
wllege spectalist may be designated as a4 distrwct coordinator Esseatially, the ollege spectalist 1s that

special resource person (credentialed) on campus who enables services and programs for the handi-

. wpped. It is recommended that positon descriptions b developed for both the district wordinatdr
and wllege specialist positions These.muy+be 1ncorporated in the annual wmprehensive plan. Note
that any person dcsngmtc:i s a wllege spedialist shall be a certificated employee of that wllege.

- v

. .
56048 (b) Dependmyg upon the nature of services and proggamts needed by a Commmnty College or o
Community College Dutrit, the followomyg positions may be established. (1) Instructional Specialists.

. Each participating Communty College or Community College Dutrict may designate one or more

Tistructional Specralit who hall he credentaled mstructors, and ' the speafe disability area for

whith sertaces are provided  (2) Other Suppogt Staff. Each Community College or Community College

. Dustrict may employ other Support Staffe whic meludes, but need not be limted to, paraprofes sionals,
peer counselors, student apsistanty, onstructiongd and non-mstractional arder. imterpreters. and other

“spedally assigned assistants” : . ' !

' [
Supportive Staff shall function maccordanfe with existing professiona standards and shall be under
the supertision of persons centifieated. iconsdd or credentialed m the area for wbich sertices are provided.
. o

1.1.2 Based upon th& complexities of theiprograms develuped by the individual colleges, these regu-

lations providé for the employment of injtructional speaalists and other support staff as needed to
provide services and programs for the hagdicapped It 1s recommended that position desctiptions be
- developed for instructional spedialists and otRer support staff. These may be incorporated 10 the annual

com preheffgive plan . .

1.1.3 The first paragraph of Section 56018 si\tes “each professional faculty ot staff member shall
be required to have a valid compunity wllege (xdential which 1s appropriate for the services being
provided.” The Chancellor’s Office is responsibleNo develop standards for professional perspnnel
providing services and programs (8 the handicapped\When thuse standards are develuped they shall
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be disse ted t the various wlleges Where nu standar:i:exlsts, requirements will be met.in agcor-
ance with pplicable regulations education code, and district polices and procedures

- r

4
56036 COOPERATIVE 'AGREEMENTS. Cmf[)e ratsve Agréements are agreements among Com-
munsty Colleges or districts and other agencies or orgamszatsons for sharing equipment. facslitses, staff
,und other resources in order tu pmude LU"lpfélJt.ﬂJll « dupport S¢rises and programs /urstudent! with
~except:ona/ needs. R . ) . . . ~

1.1.4 Services.and programs for the handicapped are often more ws% rh.m thuse. services and j pro-
gram“provided to other students It is for this reasun that diggct excess cost funds are made available.
to. the colléges to help offset these costs It is imperative. that colleges work with other agencies or
organizations to share resources, to help’ameliorate the custs in providing such seryices and prugram‘s

. * Maintain examples of agreements to be provided, in the appendix.

]

56008 REGIONAL, STATE AND FEDERAL COORDINA Tlm Faculty und staff /rom the dstricts
with Lumpet:.m.ur in spectfic areas may be requested by Chancellor’s Offrce to assist n managenent
and dttountability wé; mc/udmg processing appropriat® data for requred report: : -

L.1.5 Request fur assistance will norrhally’ be directed to the district coordinatqgs and/or college  ~
specialists However, ther¢ may belother persunnel in the districe with.spegific competencies which
‘make them more appropriate to respond to those requests. It is reasanable 1o expect that the district -

wordinator will be. responsxblc to see that these requests for assistance are responded in a timely man- %

ner and with the assistance of thuse persynnel within the districe m propriate. Where such
requests cause the Lullege ‘districe to tncur wsts, those costs may be renmbUnSed upun approval of she
Chancellor’ 5. Office ,under program developmenta] services. R

] . - N .

56038" ADVOCACY. Ad uucy 1 mmt} directed tow ards utdb/ubmg equal eduuttwm/ opportumt}

" for students wsth exceptional needs, . U .

~

v

" 1.1.6 One of the most lmportg functions of agy, prufessmnal engaged. in pruvndmg services and
vgrams for the handicapped is that of advocacy Webster's Ney Collegrate Dtct:onm} defines ‘to®
vocate as “ .. one that pleads the cafise of anorler, . . . one that defends or maintains a.cause or

pmpos.ﬂ Th(; dlcuunary adds “to plead in” favor of.” Pruwdmg equal educational opportunities for

the handicapped is a cause The primary need for advocagy is to promote, an undkrstandmg regarding
theyneeds of the handiapped and to make available the resources necessary to meﬁt those needs

56056 ADVISORY CO ITTEE. Lm.b Lulle‘ge or district which provides Jertlcej or progm,m: for:
which the district recertes dituct excess cost funds whall establish an advisory commitiee. The advisory
commattee shall be compused of refresontatitey of d[)[)f()[)?'ldte agencies. consumer groups, studenty,and
any-other appropriate vrganizations or individuals a5 determmed, by program needs. ?

’

1.1.7 The establishment of an®advisury committee is not unique to thé ;;ulleges Vocational Educa- ,
\ tiun, as an example, has used advisory committees,extensively. District'coordinators would do well
to discuss the concept, establishment, and purpuse uf, .ldwsury committes with an appropriagg Voca-

tional Education administrator. . : ] :

The purpuse of the advisory wmmittee is to provide counsel to the dlstrm regardmg the needs of
the handuapped Individual members may prco\e t be a valuable resource in conductmg needs assess-
‘ment, n planalpg and develu.pment of services and programs, and in sume Cases will have resources _
available to share with_the college o district to meet the needs of students.

Y

Advisory wmmittee members should réceive a complete vrientation of all apphcable regulations

. regarding thuse services and programs now qvailable tu students. They should have an opportunity

to meet thuse personnel working with the handleapped and to view the faulmes and uther resources
available«to those_students. . -

The Lonfnguratlun (stze and make- up) shuuld be n accuydance with the natyre of ‘services and
programs bemg provided to students. \&.c recommend an active committee with a size that is manage-

v ' S o T b :
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able. The commitcee should represent appropnate agencnes consumer groups students and any other
appropnate organizations ot 1nd1v1duals as determined by program needs. If one were going into an
important new area, then Qne or more advisory committee mémbers with experuse in that area is .
desirable. Client (student) participation is most desirable. :

Advisory committees should be established annually’in accordance w1th dnstrnct policy. The com-
prehensive plan would help accomphsh this cerufncauon nﬂ

of this Part, shall include planning for supportive services and progfams for-students with exrepttonal
needs. Space und capstal outlay needs for supportive seriices shall gnorpomted into the plan forpapt

56058 PLANNING Tbe Community College District Master Ij}z/ o’uded for in Section 55402
tal constryction provided for in’ the Education Colle, Section 20066,

1.1.8 Based upon the Education Code requirements, eagh dnsmct is requnred to submit a five year plan
" " annually. The district coordinator should be 4 parucxpam in the development of the five year plan, to.
the extent that the coordinator ensures that plafning for supportive services and programs for stu-
dents with exceptional needs is included. Alsg, the coordinator should ensure that space and capntal
outlay needs for supportive services shall be .conporated into the plan for capital construcnon .,

. N
° B »

-+ 1.2 REGULATIONS ol &y ‘s

The following list 1s intended tv prov ide a summary of the major regiilations affectmg pustsecondary
education fog the handicapped. The list is not all inclusive, and professionals working in the field of post-
secondary gducatipn for the handicapped should be continually awate of legislation and regulations that
have an impact upan their activities.

1.2.1 The Lanterman Bill (AB77), chapter 275 of the statutes of 1976 )

This bill was approved by the Governor on june 25th, 1976. It amended education Code Sections
17303.6,,17402, and 17407 It added to Sections 18151, and 25502.1 to 25506.2. It repealed the ald
section 18151. The following quotation from the act expresses, in part, intent. “The legislature finds
and declares that Community Colleges provide a valuable educational agd training resouece for many
individuals with exceptivgal needs, and that the existing funding structure of state support for these
persons needs revision . . .. This act is intended to enhance opportunities within Community Colleges
for handicapped students Bt not to limit such students as to the type of postsecondary institution, if
any, they attend. 1t is the further intent of the legislature that mdnvnd%s with exceptional needs be
placed in regular education programs when special educational servicesfire no longer requited.”.

_1‘? 2 The' Qalnfornna Community College Administrative Code Title 5, Chapter I. (Divisions 7, Part
VI, regul.mons as adopted by the Cal;_forma Commumty Colleges Board of Governors on February
25th, 1977).

These Title 5 regulations are the primary basis upon which this manual has been developed. Col- *

* leges must be in complnance with Title 5 regulations. The following compliance check list is provided
to assist you in this regard. You may also w:sh to refer tu this check list When developmg your college
cotprehensive plan. . =

4 -

3

a, Section 96002 SJpport sefvicds and 'programs shall not be provided if or when they are nbt
facnhtatmg measurable pr .

¥

 available to studem\mL sabilities commensurate with their specnﬁc needs.

c. Section.56002. The college, in concert with the student, shall detetmine that suport servnces
in regular classes are not adequate to meet the parucular student’s néeds.

d. Sectibn 56004. Parucnpauon by a student in.any supportive services or programs shall not pre
clude participation in any other servng& or_program whlch may be offered by the college.

e. Section 56004. Parucnpauun in any aspeCt of the Supporuve services and programs shall be
~voluntary.
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. Section 56004. Each Commuynity College district shall employ reasonable means of lnformmg
" the general college population as to the availability of supportive services and programs.

. Section 56004. The student shali not continue participation in services or programs beyond the
time when such services and programs are required to meet the educational needs of the in-
* dividual. . ’

. Section 56006. No program or course e shall be denled a'student without due consideration of the
student’s potential and abilities and the additional assistance provrded by adaptive or sensory

aides or other supportive services or programs. o

i. Section 56010. Direct excess cést funds for special classes or programs shall be approved only
after regular average dally attendance (ADA) generated in these speclal classes has been com-
pletely utilized . N : .

. Section 56019. A professnonally yerlfled physlcal communication or learning disability shall
mean a handicapping condition as documented by a certified or licensed physician, psycholegist,
-audiplogist, speech pathologist or other appropriate professlonal The documentation must
identify the disability, describe the degree and progressiohal factor, and describe the limiting
effects of the disability. The records must be available to the appropriate communlty college
upof request but need not he maintained at-such college

. Section 56048." . - .
1) Assessment of the student’s educatlonal competency and needs shall be made by the specrallst
which is appropriate for the services being provided. .
2) The following posltlons shall be established. District Coordinator; College Specialist.
3) If Instructional Specialist(s) are employed they shall be credentialed instructors.
4) If support staff are employed they shall be under the supervision of persons eertificated.

"I Section 56064. Each college shall develop a plan for relevant and effective inservice training.
.Section 56056. Each college or district shall establish art advisqgy commlttee

. Section 56058. The Commupity College District Master Plan shall mclude planning for sup
portive services and programs for handicapped students. -

- Section 56060. :
1) Assessment of the student’s educational competency and needs shallbe made by the special
instructor(s).~ .
2) If requested by the student, all prescriptive, mdnvndualnzed plans shall be revne»Ved and *
amended as needed each semester or quarter. K

Each individual® educational plan should speclflcally include:

- a) Assessment tools. 7. . \

b) Deseription of the courses, programs or actlvntnes in whnch the studhe wnll be engaged. "
¢) Recomrendations for instructional materlals and equnpment

d) Descrlptlon “of monitoring devices or procedures whichassess competency
e) Evndence of measurable lm_provement at the conclusion of each semestEr

p. Section 56062. Each college shall submlt to the Chancellor's Office, on forms’to be provided, en-
rollment data, projected expendltures income for supportlve services and programs (CCC-SS-1,
May and October). f R - L

Ragas S
ion 56064. A college comprehensive plan shall be submitted on or before Ma_y 1st of each
year.

| b

Section 5 )
‘1) Each college shall submit an evaluarnoh of its total program for the fiscal year to the Chan-
cellors *Office and to the Director of Rehabllltatnon' e

2) Each Community College district utilizing direct excess cost funds shall participate in a state-
wxde evaluation.

/
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s. Section 56084. Districts must certify that reasonable efforts have been made to secure federal or
local funds

1.2.3 The rehabilitation Act of 1973, PL93- 112, Section 504. No otherwise qualified handicapped
individual in the United States, as defined in Section 7 (G), shall, sulely by redson of his handicap, be
excluded from the paruupauun in, be denied the benefits of, ur be subjected to discrimination under
aly program or activity receiving Federal financial assistance.

1.2.4 Assembly Concurrent Resolution #201. This ACR was filed with the Secretary of State, Sep- .
tember 13th, 1976. It states, in part. "Resolved by the Assembly of the’State of California, the Senate
thereof concurring, that — the Board of Governors of the California Community Colleges are hereby
requested to prepare a plan that will provide for addressing and overcoming, by 1980, the under-
reprdsentation of* handuapped students in the makeup of the student bodies—and to submit such
plan to the California Postsecondary Education Committee on or before July Ist, 1977."

» 1.2.5 The Fair Emplgyment Practice Act Chapter 121, Part 4.5, Division 2, Labor Code. Section 1411
states, "It is hereby declared as the public policy of this state that it is necessary to protect and safe-
guard the right and opportunity of all persons tu seek, obtain, and hold emplqyment without dis-
crimination or abridgement un account uf race, rellglous creed, color, national origin, ancestry, physn-
cal handicap, medical condition, or sex.’

1.2.6 Architectual Barriérs A new part E was added to Title VII of the.Higher Education Amend
. ments of 1976. Part E authorizesgrants and loans to institutions of hxgher education to:”
(1) Economize on use of energy, .
(2 Brmg facilities into conformance with the A{Chuéctural Bafriers Au of 1968 (makmg facily-
ties accessible to the handicapped), o
(3) Bring facilities into confurmunce with health, safety, and environmental protection require-
' ents mandated by Federal, State and lgcal law. HEW (Health, Education and Welfare) Sec-
retary Josegh Califano signed the 504 regulations which mandate the removal of Architec- |
. tural barriers on all cullege and umversnt) campuses receiving federal funds. The directive
states that che remo»al of these barriers is to be accomphshed within three years.

»
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2.0 STUDENT RIGHTS

The Title 5 regulations, Section 504 of the Rehabnlntauon Act of 1973, and other applncable regulations
affqrd to handicapped students certain gights. There is a needt to be\aware of thesg rights, and there is a
need to facilitate these rights being realized by the student. ) s o
56004. PARTICIPATION. Participdtion by a4 Jtmlc nt an any mppoﬂue services or programs shall not
preclude particspation in uny otherf service or program which migy be offered by the college.

Part:aput:on in umy aspect of the supportiie services and programs shall be vo/mztary Each Com-
mmnt] College dastrict shdll employ reasonable means of mfu%ng the general college population as to
the availability of supportive services and programs.

The student shall ﬂ()l\ COntinue Participation mm services or programs beyond the time when JZICb
services und programs e required to meet the eduazt:onal needs of tbe indrvidual. -

2.0.¥ Itis 1mpou,mt to ensure that a student’s parucrpatlon in special services and programs does*nog
preclude his participation in all regular services and programs made available to the general college
community. If a specialist is helping a student to find employment,‘thns does not lessen the respons-
ibility of the placement office to do the same. If 4 student is receiving advisement by a specnallst this
. does not mean that student cannot also avil himself or hersef of the services of a college dounselor It
‘is the spirit and the intent of these regulations that all students parucnpate in regular services and
programs insofar as possible It is only where the individual need is not being met, that special ser-
vices and programs should be provided This is important not only from a cost standpoint, but also
. from a developmental standpoint,

" 2.0.2 It is important to note that a student’s participation in special services and programs is, at all
times, voluntary A student may not be “required” t participate in special supportive services and
programs, and he or she must be made aware of this right. Later_in this manual there is a need to
document the student's wluntary participation in special supportive servnces and ‘programs.

2.0.3 You must facilitate an awareness of supportive sery}‘lces programs among the general.college .
commumt) Just having them available'is.of little use unless'this awareness is créated. A few suggestecl
means of facilitating this awareness are as follows: - B e

\

a.. Newsletters. The college specialist may send, pernodlcally, newsletters to college staff and to tar-
* get populations. .

. The campus newspaper is a good vehicle for informing the populauon of ongomg programs .
and especially lends itself to announcing new supportive services and programsg‘., )

Brochures may be developed describing the full range of supportive segvices and pgograms
available to students. These brochures may be distributed widely to mterested individuals, agen-
cies, client organizations, and to the general student population. e o

: College specialists and other personnel might want to attend division staff meetings as a
means of informing the faculty regarding supportive servites and programs.,

. Similarly, the ‘counseling scaff should be, at all times, aware of the/Supporuve services and
programs available for students \

Press releases may be sent out to community newspapers. The use /of press releases should be
coordinated with the appropriate district adminijstrator. Many districts have public informa-*
tion officers who would be of assistance in this regard.

. The advnsory committee should bélkept abreast of all supportiye serwces .md programs. They
could be given materials that will assist in the dnssemmanon ¢ mformauon regarding sgvnces
and programs

Aruitoxt provided by Eic:
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“‘rices or programs.

‘ i
h. Inservice training of faculty and dassified saff as well as administrators is an excellent means of
making the eollege commiunity aware of -these services and programs,
3 1!

i. Many colleges begin each year with an orientation session for all ceruficated personnel, at times
classified personnel are also induded. The district coordinator and, or college specialist mighs
check with the appropriate college administrator to have made available to them a few minutes

« tb describe the suppurtive seryices and programs for the handicapped at this vrientation session.

). An important aspect of program coordination is articulation. The need for artitulation is both
external (off campus) and internal (n campus). Internally, we communicate with all segments of
the wllege to make them aware of our services and programs. We involve them in our planning.
We coordinate our efforts with them, and provide both-resource and support to them in the
delivery ,of supportive services and programs. Externally, the same need exists for us to work
with community organizations, agencies (buth public 'and private), client organizations, and
other individuals and agencies who need to have an awareness of vur services and programs for

the handicapped.

2,0.4 Section 5600 specifically states that students shall not continue participation in services and

" programs beyond the time when such services and programs are required to meet the educational
needs of the individual. This 1s in keeping with Assembly Bill 77 (Chapter 275 of 1976) which states
"It 1s.the further intent of the legislature that individuals with exceptional needs shall be placed in
regular education programs available to the handicapped It is only those students who cannot benefit
from the regular classes, activities and services due to the physical, communication or learning dis-
ability, that shall be provided special supportive services and programs.” The spirit of the legislation
15 that students will be integrated int the regular classes and programs of the college when those
regular services and programs are sufficient to meet the ej}cational needs of the tdividual.

e

56006. STUDENT RIGHTS, Students arded under this chapter ate guaranteed f:re‘edom of chosce. equal
access to all actit tties and courses uffered by the colleges, the right to privacy, the right to review per-
sonal nformation and records. und all other rghts available to the general college population.

No program or wursc shall be densed u student without due consideration of the stydents potential
and abilitres and the additional consideration of the adaptive or sensory aides or other supportive ser-

“

2.0.5 There are many "riglﬁs" expressed in the above two paragraphs. ,

a. Students are gdarmteed freedom of choice. In order to have freedom of choice one ﬁ;ust know
- the alternatives available. Therefore, we have an obligation to provide each student with advise-
.ment regarding the alternatives available, and the student is free to choose that alternative
which best meets an’individyal need. This is also another way of expressing the fact that these
students participation is voluntary.

b. The student 1s guaranteed equal access to all activities and courses offered by the colleges This
. . . - . . N\ . 3 .
simply means that anything that is available to any other student shall be accessible to the
handicapped. Accessibility covers a broad spectrum. Some things may. be accessible but not
. "equally” so. Therefore, we eliminate architectural barriers. We develop positive attitudes
among college persunnel. We provide supportive services when necessary to make activities and
courses accessibeéy ~ . .

) ¢. Students are gua(ax\i@ed the right to privacy; and this right is guaranteed all students in the Cali-

forma Community olleges. Coordinators and specialists should be_aware of student’s rights,
they can obtain this information from appropriate district/college administrators Since much
.of the information that may be maintained on a handigapped student is very personal and could
be sensitive, extraordin:&( care must be exercised regarding his/hgr rights to privacy

. d. The student is guaranteed the right to review personal information and records. Coordinators,
specialists, instructional specialists and other personnel who maintain personal infarmation,
* records and files on handicapped students) must make this information and these files available

to the handicapped student upon his/her request. ’
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) . e. The first paragraph of Secfnm 56006 states that students .are guarantegd all othér r:ghts avanl— X :
able to the general college population. This ‘agaih, is in keeping with the intent and spirit pf
legislation which states the right of the student to equal access (o all *college seryices and prp

grams. o , S

/ f. No program or course should be denied a student without due consideration . Stydents .ulre
guaranteed the right of participation. Therefore, the student €annot be told he may not parucl-
pate until all possible means of enabling that participation have been considered. Wegnust pro—
vide for equal accessibility. We must reognize that the student has the same right ta atcempt”
any course that any other student has, and thac in fact, all students have the right to fail.

C - - & :
2.1 STUDENT ELIGIBILITY ‘ L N
The handicapped student has the same rights as all students’ to parucxpate in classes, activities and other
college programs. However, the right to participate in the supportive services and programs provided
for handicapped students, under this chapter, is dependent upon certain eligibility criteria being met.

]
A

56016 HANDICAPPED ST UDENTS. Hundicapped Students are persons with exaeptwnu/ needs
enrolled at u Communit) Co//ege who. becanse of a professional verified physical. communication or
learning disability. cannot benefir from the regylar cducation classes. activities and sertices provided by
the Community CU//cge without speafic addittonal support services and programs. However, m this
ther the term “students” 1 lticd such reference shall be deemed to mean handicapped students. .

2.1.1 Our major purpose, is to mteg,rate these students into the mainstream of college activity. Stu-
dents should participate in the rebular classes, activities and services unless they cannot succeed with-
out specific addstional support services .ﬁwams If they participate irr special support services
and programs for the handicapped, they must meet certain eligibility requirements to enable the col-
lege to cIf® direct excess cost under these regulauons

4

I _ 56018. SEVERELY DISABLED STUDENT. A setcrely dicabled student is /mnd:capped student
who. becanse of extensite or multiple disability. cannot achweve full academic. vocational. or social
. p&tent&u/ u 11/90ut the use of substantully hrgher—cost qu,m/ clusses. programs. or Juppomw sertices.

"21.2 Up to $785.00 per studentserved is allm\ able for reimbursément to a district for direct excess
cost for *d«handicapped, student. Amounts up 10 $1,570.00 may be claimed for the severly disabled
student. However, to daim the higher amount requires the recommendation of the Director of the
State of California Depdrtr‘nent of Rehabilitation (See Section 56082 Paragraph ¢). It is recommended
thatfbefure planning tu use the amounts av ailable for severely disabled students,,you first consule with
a specmhsr at the Chancellor's Office. .

» 56019. PROFESSIONALLY VERIFIED DISABILITY A profeu:onu//} versfied physical, communt-
cation or learning disability means a handicapping condition as documented by a certified or licensed
physician. psychologist. andiologist. speceh pathologist or other appropriate professional. T/?e docum-
entation must wdentify the digabilty. deseribe the degree and pmgnuwnulﬂutor and describe the limit
ing affects of the disability. The records must be available to the appropriate Commzm:t} Ca//ege upon
request but need not bd maintaimed at sucry college. 8 |

o W

2.1 ’a Students served undar these regulati Qfs must have a professi(mally verified disabilit‘y to enable .
the college to claim direct excess cost funds for the supportive services and programs prov:ded that .
student. The professional verification (certification) must include: P

) a. Idenuf:cauun of disability. The disability must be xdenufxed as a physical, commumcauon or
learning disability as defined. . . |

!

b. It must describe the degyee and progressional factor. To what extent does a physxca.l commum—
cation or learning dxw?thy exist. How limiting is the disability and is it worsenmg |mprovm5
. . -

- 1‘

We need to know the exfent tu which the disability is limiting to enable us to properly prescr_ibe

or stabilized? /

I 2
ol
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supportive services and prugr;uns which will enhance the student’s prubabmty of eduuuunal achieve-
ment.

-

2, 1 t There must exist a certification of the disability for a college to claim direct excess cost for
students served under this chapter. That certification must be available to the college but need not
be maintained by the college.| The certification must include that information as described in Section
56019. Generally, the professipnals serving the student will want chis informatidn available to enable
them to properly prescribe ajrecommended course of action. However, it is not required as long as
that certification is available to the college upun request. The following factors should be cons,udered
regarding certification of disdbilicy. ,

a. There may be appropriate personnel on campus, properly certified and,or l|censed as physi-
cians, physchologists, audiologist, speech pathologists or other appropriate personnel o
-develop the certification. 'If not, and considering the high costs of these professional servicgs
other alterngtives are available,

t

’

b There are many 'instances where the information has already been fully developed and is avail-
able. Where a student comes from the secondary school system, check with that former se®n- -
dary school to see if information on the disability is in the school's file and may be made avajl-
able. Similarly, students who are agency clients, such as the Department of Rehabilitation or the
Regiungl Center for the Developmentally Disabled, may also have Ainformation regarding that

IO dlSdbl]l[) on file that is available. We must recogmze that many students have already been
\' . . "diagnused to death”, and that continuing to repeat the process of certification is not only costly
v ‘but also could be demurahzmg to the individual. Check to see if the information is already there
and available. Of course, information received may not be sufficient, and additional information
will be required. .

There do exist agencies within the community who may provide the information necessary to
" certify a professionally verified disability A student may already be a client of duch an agency
n\nd\that information may be requested. ILth&i@Qm is not a client of the appropriate agency,
";f_:‘\TefEr ghe student to that agency to achneve client status. The agency more than likely will du the
, necessary diagnostic work in order to confirm client status. This would then provide the infor-
. mation needed for certification. Thl% would include su¢h agencies asithe Department of Reha-
. + hilitatiun and Regional Center. It might also mclugy;ee public health clinics and menta] healch
agencies Consider also the individual's private physician. The physician m|ght be able to pro-
vide all the information needed. We must remember ¢ work with these agencies in order to
conserve respurces and to _promote the cogperation needed among all persons serving the
handicapped. .

d. Where 1t s apparent that professional vernflcauun of a disability is available, college specialists
may, have the student sign a release, authorizing the individual or agency to release information
thac is psychulogical, psthlamc medical or educational in nature. If there is no fieed to have
that information“on file, at least have on file a signed release or other means of assuring that the
information will be made available upon request. Remember a professionally verified disability
is necessary tu enable a claim for direct excess cost on a student being served. This information
need not be maintained at the collegé, but must._be avadable to the college upon request.

" 2.1:5 There age three handicapping conditions covered by the reg.xlauons They a/re physical dis-

abnhty, communication disability, and learning disability. A student |s}ehg|'ble for special snpportive
services and programs, and the cullege is eligible for direct excess cost reimbursement, if the disabling
. 'cor,xd?uon falls within one of these three dnsabnhty areas, as defined.
= . R “'e . .
' 56020." PHYSICAL DISABILITY. P/?]JICJI d:ubzl:t} meum d duabllzt} attr:bzzted 10" 1 15i0m, mobzln}
ortbopedlc or otber health impairments. .
a) VISUAL LIMITATION means blindness or parlml/y sighted to the degree that 1.
s (1) Inpedes the learning process and
: - B ' 24
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I"“ C o (2) Nece{,wgtes procurement of supportire Sertices or progmms us enumemted in Sections
[ 56030 and 55032 of this chapter. .
: (b} MOBILITY"AND ORTHOPEDIC LIMITATION meuns a serious linutation in /ocomotzd‘n or
motor fzmc!;om which indicate a need for one or more of the y ervices or programs as described
. n ;ectt(m{‘“.i “and 56032 Of this chapter. )
{c) OTIHER I-IF= fH LIMITATION means a serious d):fmzctton of a body part or process u hich
- . mecessitates the use of one or mure of the supportive services or programs described in Section
5@50 and 56032 of t/m chapter. :
j6022 COMMUNICATION DISABILITY. Comnmmcatton disability means & /mztmtton in the
eprogesses of speech, language or hearing. | .
— _l.». (a) HEARING LIMITATION means a loss of hearing fmzctton which: . *
K ’ (1) Inpedes the learning process or acquisition of speech and layguage and;
. (2) Which necessitates procurement of supportite services or programs as enumerated in Sec-
" tions 56030 and 56032 of this c/mpter .
- tb) Speech und language limitation refers to vnte or more speéch-language disorders o}'/yearmg vosce,
A . articulation. rhythm, and, 'vr the receplive and expressive processes of lungnage to the degree
o that it .
(1) Interferes with ‘communication.. education. and soctal t/ztemctwm, and .
(2) Necesmatej pracurement uf mpp\ortne Jeruces or programs as emmzemted n Sections
56030 and 56032 of this chapter. ) . ‘
N t
56024, LEARNING DISABILITY Learning disability refers td students with exceptional learning
needs u/yu hate neuro/ugtul biochemical ur developmental /mu/attom These limitatigns result from f
waty pical perception, cogmtion or response to entironmental stimuli, manifested by inadequate abiity
to manipulate educatsonal symbols 1n an expected manner. Typical limitations include adeqaate ability
a to listen. speak. read. urite. spell. concentrate, remember, or do compytation. These students, demon-
“strate a significant discrépancybatycen thetr ackhierement and potential levels because of une or more
of the following: T = \
. - . -' N N' v
taj Neurologjcal limitation rcfers to the~sxceptional learning needs of% student with averdge gca-
demic pdtential. Therr /(:d?‘ﬂﬁlg need.f_ re @ result of genetic uberrations, disease, birth compli-
cations, thaumatic brain insult, or pour's umtlrtm These conditsons may range from mild do serere
and are yssociated with deviatiop of the_flinction of the central nervous system. ‘
(b) Biochemital limitation refers to the exceptional learning needs of g student average ucademtc
potential] Their learming needs are u result of excesses or dep/etwm of hormonadl, neumcbemtw/
or metabplic substunces assocrated with diminished motoric, perceptual or cognitive capabt/tttes
2o _ (¢) Developmental limitations refers to g ' .\
"‘; ) 1y Exce tzom/ /edrnmg needs of d student with average academic potential. Tbetr /edmmg

Py
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and, r4ny conzb;nanon of limitations described in wb sections (a) and (b) above.
. (2) Exc t:onul /earnmg needs of d smdent who /ms /zmzted learning potential, with mbstantm/

in regulqr e ucation classes, actmtles and services without such supportive services and programs.

Also, that all students to be so eligible must have a prufessnonally verified'disability. Thls professional -

verification, incduding those factors itemized in 56019, gives the certification needed to claim direct

éicesg cost_funds. Direct excess cust funds may not be claimed for students who do not meet the

_Eligibility requirenents as defined in Sections 56016, 56018, 56019, 56020, 56022, 56024, and 56044.
/
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T 56044, HANDICAPPED STUDENT ENROLLED. A /ﬂmdtuppezi student enrolled is u /mmf capped
" student who is enrolled ip three ur more contact hours per week or three oy mote units of approved
goordinated instruction systems (CIS) classes or progmm; ’

.

o ' - . L3
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56030 SUPPORTIVE SERVICES. Sﬂpporm ¢ Services are ,laoxe Jerwcex ataslable to the students

with pb}mal commaunication or learning limitations which are i addition to the regular services pro-
tided to all students. Such services enable the students fo partscipate in the regular activities, programs
" and classes offered by the wollege. They may include. but necd ot be limited to, quaf:c purpose coun-
seling, special registration assistance, college vrientation) spedific assessment for ucademic, career or
vocattond planmng und pludement, s pecal facilities; s p#ific education masterials, mobilsty, housing or
transportation assistance, dgreloping and maintaining attendant, reader and interpretor rosters, on-

. . camps aides, equipment lolin and_repair. and other sériices uppropriate to the stident's pumculur
. - needs as descrided in Sectigns 56020 t/aroug/a 56024 of tb]‘& chapter: .

upportive services are described as those seﬂnces that are in addition to the regular services
bd all students The purpuse of Supportive services is to enable the student to partlupate in
egular activities, progpams ‘and classes offered by the gollege.

' // 2.2 SUPPORTIVE SERVICES WS . - 2

. 2.2.2 Essentially, the delivery of sﬁpporme serviced is dependent upon our ability to determme the
. mdmduahzed needs of each student. Mlany students will have no need for supportive Services and
) are able (ahd prefer) to participate in the regular college classes and programs with no special assis-
tance. However, where the needs exists, we must identify the support servxces needed by individual
students tu permit their integration into the regular mainstream of college acuvxty There are many
ways to make such a determingtion. Thé following is but a limited list of some of the primary means
available. . “\ '

"a. Reguests for sertsces. One means )lg to make known o the college 'community that supportive

. services are available. A procedure may be establn&hdwhereby students in need of supportive
. services may wntact the proper person to have those services delivered. There i$'a need, when
- ° * services are requested, to verify that they are jn fact required by the student.

; ices. If there 1s a large and relatively unknown student population this may n be a ptactical

. . b. Ipterisew. Interview students to make a determination regarding thé* need for sgpporuve serv-
approach. A combination of other techmq%s available may be used. -

. ¢ General surtey. Many collegés use a survey form listing the supportive services that are avail-
able wrtheir students The survey forms may be n‘mde av a;lable to_students who want to request

- such services. L. , .

. d. Referral. Students will often be refer(ed by commuagity agencies. These agencies can provide

. ) very valuable.information as to the nature of supportive services required for the student to suc-
cessfully compete in the_college program Also, if a proper job has been done in coordinating the

. .o prqgram with the wllege staff, members of that staff will often refer studénts in_need df sp?cnfnc

supportlve services, : N . > B

K

e. The information received for certification purpo (professmnal disability verification) shopld :

~ pruvnde information regarding the aature, 'of ppuruve Services recpnred for that student.
. f. Triwl und crror. Since our primary Purpuse is integration into the mainstrem of college activity,
there may be uccasions where the best fhnﬁg to do is have the stud&nt try. Where a student can-
not make it on his or her own, this ex;irjenoe should provide mformauon regarduxgthe specific
. : supportive services needed' to succee .
., - @
. x{; Obserration. We often Ifatn a great deal"about pcople and their abllmes o manage just by
. m observing them in their daily activities. Be sensitive to the needs of the individual, and the
. : observanOnal technique will help miake required §’upportwe services known. .
-/
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_22 3 We have a need to forecast and plan tp rﬂeet the needs of our students. Based upon our, past

v experiences, observations and the advise of cognizagt personnel we should be able to make a reason-
ably good forecast regarding thie kinds of supportive services that ynll be required, Essentnally there
age tWO types. of forecasting tethmqugé available € us. ,

a. Historical Faru.utmg This is where we determine futt{re needs based upon past experiences. If

20 sepdents requlred special registration assistance the past school year and a 10% growth i
student popu?atnon is expected, we can for ast hlstoncally that 22 ‘scudents may need pre-

. registration assistance this coming school _ & :

o b. Barometm.zl Foreummg We use barometrical foyéa/ sting when we have no past experx&ce
" " - upon which W€ can forecast. This type of forecastirig obvxously is more difficult, as it requires as
to make an educated gues regarding future nee with no past experience upon which to base
that guess. One way of dealing with this is td disclss the pUSSlbl]lty of these needs with people
who are aware of the needs of the handicapped. Another way is to collect empirical data from
other community colleges and o forecast needs based uppn their past experlences In baro-
' metrical fqrecastmg we get a feel for the current situation and make a guesstimate fegardmg the

future , .
« . : ¥

Oncé we have completed our forecast regarding future needs for supportive services, we must
plan fot the delivery gf those services. Delivery centers must be established and the acuvities of
. thuse delivery centers coordinated with your program. Delivery centers mé?be on-campus but
\ may also be off-campus. When a student 1s referred toa dehvery center, wesshould initiate a fol-
low-up program to determine whether or not those services have been delivered to the student,
I and whether or ti6t the student’s needs for supportive s\{vices hade been met.

‘ . 2, 7'&Our ma;or putpose is to enab]e the students participation in regular college activities. Pro-

viding supportive serices'will generally entail'making resources available and coordinating the use *

of thosé* resources. We must not only plan to ‘have those resources available when needed, but

‘ we must also implement a delivery sysi@ and make sure that delivérysystem is mamtamed and
- / meeting student needs.; ° :

? - . Y
2.2.5 We must alw ays remembes that parucnpduon is voluntary. If we prescn certain supportive
sgrviees and programs for the student the student must agree to so participate. The student has

the right to participate witkout our assistance, and this should be orie of our objectives for all stu-

‘ ' dents. The professional wHo 15 10077 effective and successful in providing supportive services for
.. the handicapped student may be the person who will have worked himself or herself out of a job.
o ’

‘ 56002. SUPPORTIVE SERVICES AND PROGRAMS Sup[fo/rt\ Services and programs for students
wil] /ocm on mregrating them ity the gegular college programs or placement it economic or social

‘ areas in the community. Such sert ices ‘o7 programsshall not be provided if or when they are not facili-

tating. measurable progress. These sert 1ces and programs may-include, byt need not be limsted 1o: assess-

’ . ment of busic skills and porentidl, prescripnie pl.mnmg and instruction, support personnel and equip-.
ment, spectfic purpose conns elmg on group or individual bam work preparation or. trainipg and job
placement. In, .zddmon 1o suppost sertie’ and programs to meet the exceptional needs of students, dll

s actitities und seriices available to the regular college communty shall be available to students with dis-
abslties commensurate with their specific ngeds. Before u student is Ssigned 10 special classes or pro-
,gmmj a college, in concert with the JZM shdll determine that support services and regular classes

~ are not adequate to 77W particilar student'’s. needr . . ®
P .
" 2.2.6 Section 56002 states “such serwces or programs shall not be provided if or when they are not
facnhtatmg measurable progress.” We must have a means of ob]ectwely evaluating each students
* participation m order to.demonstrate the extent to which progress is occurring. The term “measur-
. able progress” at first glance seems rather difficult with which to cope. However, it is not as coppléx
as it appears. If the student is prdgressing, to the extént that that progress can be measured«d'gn the
intenit of this chapter has beenMmet. Essentually, the reason that we need to demonstrate measurable

progress is that we are in the business of education. We must be able to démonstrate, objectively, that

»

A , ] - . B o " \
ric - “ _ 2 -
EMC . . e ’ “X \ b
A irTox:provided by e | ‘ . , . - % ’ f

[ 4

e

p

-

3




. " .
. )
[ 4 N ,
A} ‘ - -

~ . . . -
learning 15 occuring. Where 4 student dues nut demonstrate measurable progress from une evaludtion
“period to another, thag student’s participation in the speatal supportive services and programs for the
handicapped must -be reassessed. ‘ . ' © . .

2.2.7 Perhaps one of the more important statements in Section 56002 is that which says “all activities .
und Services available to the regular college community shall be available to students Lnth disabilities
commensurate with: their speafic needs ™ Thus lit€tally means thagany activity and service available

to the general student pupulation must also be avatlable to the har:}udppcd student population. Sgc-

dndly, if that Which 1s provided to the regular student population 1s not sufficient to meet the needs

/.' of the handicapped student, then thuse servites and activities shall be reasunably expanded upog sv

that thuse needs shall be met. Obviously, the concept’of “reasonabiliy” entefs into this and remenjber

y , that one of the 'major purpuses of these rcgu‘imuns is to provide culleges with reimbursemend for

therr direct excess costs incurred for providing supportive servicés and.programs for the handicapped.

We literally have in effect an affirmative action program for the handicapped where we may be re-

L quired to go above and beyond vurselves in those activites and services made available to the regular

K )

- ollege community. . ,
- »

. . a .
- o

. 2.2.8 Finally, we are reminded again that our first objective is to integrate the student into the regular
collége activities and programs Before a student is assigned to spedial classes or programs it shali

first be determined that support services in regular dasses are not adequatg to meet the particular ¢ '
Ly student’s needs - e ’ .-
‘ ’ * . -
. " 2.3 INSTRUCTIONAL SERVICES
* Program emphasis 1s to integrate students intu the regular dass offering. One of the primary duties of a
wllege speuialist is to enable students to bo_p.lrtrip.lte This 1s, essentially, the purpose of suppurtive .
services.. There will be students not yet ready fof such integration, and whose exée‘ptigmliéeg require

the estiblishment of ‘speutal dusses’ to meet their education needs. Like supportive services and pro-

grams, the spedial dass should focus on preparigg the student for integration into the regular college
~ ", . . . , -

program or placement 1 ecoriomic.or social areas of the community. <

. . gl .
Sectione 56002 of the regulations state "Before u student is assigned to special classes or programs, r_
. the wllege, m concert with the student, shall determine that support sepvices in regutar chisses are not
. adequate to meet ‘the particular student’s needs ™ . ’ :
‘ - . : - ~ < Coe
. v 7 . .. .
;éi. 56032, SPECIAL.CLASSES OR PROGRAMS. Spectal Classes or Programs means preseribed specal -

. mstruction for students with spectfec educatronal needs. Such elasses and programs may also be designed.*
\

(@) for serverely dmabled students who cannot vutially attend regular classes.

’

! thi " To prog tde preparatory or supportite mutruction to enable students to purtiipate m activities
Y provided for the general vollege population. )

2.3.1 The careful peadel will note that this section states special dasses and programs are for students
with speufic educatioral needs and r‘n}y alsp be designed for thuse students dgscribed in paragraphs
. : ‘a) and (b) K '

/

Our business is education, and the regulations allow us to be responsive to the needs of individuals
with exceptional needs. The regulations promige integration but permit exceptions basgd upon
individual need We cannot condude that all communicatively disabled or all developmentally dis-
abled are best served in special dasses and programs. We must conclude what the needs of the indi-
vidual- are and prescribe the best (educational) course of action " .

1

- ey,
oy

. 3 \ /
56034. PRESCRIPTIVE PLdLYNING AND INSTRUCTION. Preseriptite P/‘m;ng Ond mstruetion
15 an ouditidnal edueattonal plat detloped with the student wbieh details those spécial casses and pro-
gramy requested by the studint: and which 1y designed to mect the specifie needs of the student. The
‘deltrery of supportiie servaes alone does not require developing a prescriptive plan.

T i
. ' - i '
o - Cu. 9 o
!
i

.ERIC SRR -

Aruitoxt provided by Eic:

-

7




. 'y
X
]
,
L [,
. .
Ly
.
. M ’
'
.
<
.
-
~
\
\ -
.
L
.
”
3
4
-
5
P
{
v
¢
.
)
>
Q

ERIC

Aruitoxt provided by Eic:

2.3.2 Before a student is assigned ‘into’ a_special class or program, we:
a. Devel'op an individual plan . .
b.*With the student ~ . ‘. S
¢, Which details those special classes and programs '

> d. And design it to meet the specific ;eeds of the student. ' n ’

" This is prescnpnve planmng and instruction. It is not required for supportive services alone. Pre-
scriptive, plannmg is individualized educational planning (I. ED) The regulauons clearly mandate
the manner in which each IED. will be developed. ) -

i

x .

. ;.

56060 PROGRAM PLACEMENT AND INDI VIDUALIZED EDUCATIONAL PLANNING. *

(a) Assessment of the student's educational cumpetency and negds shall be made by the approprisrely
centified, licensed or credenttaled special instructor(s) in conjuncetion with the student, othdr .
appropriate college Itdff and pro/ewond/ pe rsons from the commumt} or other,agencies that

*  are working with the student.

If requested by the student, all prenﬂptn e, indit Idlld/l...(,d plans shall ba review ed and amended
48 needed each semester or quarter by destgnated specialists, certified, licensed or credentialed in
the areas of physical. communication and learning disabilsty, and after consultation with all
appropriate pro/emonal persons working uztb the student

(b) Each individual educational plan should Jpeaﬁmlly mc/ude *
. (1) The. academic and carcer assessment tools, 1/ any, uttlized 2 wdentify the compétenq level
of the ‘student upon enrollment. . . ) v

(2) A dear description of the courses, progn(m; or dc'tllltleI the student u;// now erzgage in to
improve, acadeinic or career competency.! Ny

{3 Functional recommendations for the use of dpproprmt’e m;tmawnd/ materials and equip- .
ment. - 2

(4) A dear description of monitormmg devices or prmedure; which assess improvement:of com-
- petency based on the education program- deﬂgn being implemented. .
(5) Evidence of measurable impro ement at the conclzmon of each semester in which the ‘rtu

dent is enrolled. . . & .

(¢) Acadermnic and career assessment 15 not & prerequisite to tbe delivery of supportive servives such
as parking, equipient /oa;z transportation or mobility assistance.

2.3.3 To develop an LE.D. requires at least an adequate knowledge of student competeny. This pro-
vides the basis fyr all subsequent planning. An assessment of student Lompetency may indude one
or more of the }0110wmg ] .

a. A review of past educational experiences. ( ' .

b. ‘A review of the professionalwdisability verification._

¢. Academic assessment tools. .

. 1) Standardized tests ) . L7 ,

2) Non-standardized tests L. . : s )
3) OtHer . - . .

d. Career. assessment tools ' .

e. Observation. - , . ’ S

f. Consultation with other professionals (case conference) who are knowledgeable of the studént,

g Interviewing parents and/or former teachers. * .

h. Cons‘ulz\afﬁion with the student , - v - -

~
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2.3.5 The ‘I"EDgwill include a recommendation on matetials and equipmgne that the student will

need* based upon the students functional requirements. Students may need p\per and pendil, But due

. to an exceptionality, sume students may need, to meet course, program objects es, a tape recorder ur
- portable brailler, or walker or other out of the ordf’nary materials an equr ent.

2.3.6 Section 569Q4 of the regulations state, ".  the student shall not cont

rticipation in sery-

\ ) ices or programs beyund the time when such services and programs are requnr meet the educa-

tional needs of the mdmdual Additionally, Section 56060 (f) (5) requires “evidefice of measurable

« improvement . . .." Paragraph (4) state that the LED. will descrlbe how this assesgment of éompe

/ A tency will be accomplrshed s

. The same means by which we established competency initially are available to us to mterlm (in-
process) assessment as well as terminal (at conclusion) assessments. . ‘ .

- Remember that a student’s participation is voluntary. ,When working with an LE.D., remember
afso to review regulauons Section 56006 (student rrghts) and 56002 (supporuve service and pr0~ o

* grams)

I

5)6052 ST UbENT/INST RUCTOR RATIO. By July 1. 1977, the Chancellor's Office, after comult;tton
with collége staff-and students, shall establish student instructor ratios for s pecial classes addressing the

~~ Jpeuf:c needs of students. Devsations from these prescribed ratios shall requsre prior written approval
: from’ the-Chancellor's Office. -

2,3.7 Ratios are important to the quality of instructién and to program costs. It is well to consider
specifying ratius to be used in the cpllege comprehensive plan. It is an important planning component
and this would facilitate having exceptions to ratio standards approved. ', ‘

Rauo standards will be,incorporated jn this manual as they become avarlabl'ﬁv ' «——/
2.4 COURSE APPROVALS

Course descriptions are to be inclided in the College Comprehensive Plan for .approval consideration.

. This does not negate the responsibility to follow uther relevant approval procedures. One example is the

X Regional Adult and Vocational Eduction Cotingil SRAVEC). This council, which every college partici-
) pates un, establishes procedures for @le apﬁrov al of all Adult Education and Voc/gtxonal Edugation courses.
These councils were created by Assembly Bill 18217 (1975)§ Districts also hayé approval\prc)cedures and

; ere are other state requiremengs. The Dean of Instruction is the best sourc(e of information on appri®al

edures .
1] , \\\
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SECTION Il _ o

3.0 PHILOSOPHY . L At

The initial and most hasic steps towards providing supportive seryices and programs Jor stadents is 0 .
appropriatelg and efficiendly logate &, diagnose, and assess the handicapped students needs. An assess-
ment of the disabiltties anclishe potentjal of all students in the community served by the college is vital

IDENTIFICATION-

to sound planning Identififation involves a systematic process of identifying handicapped-students, it
involves making a determination regarding those students in need of supportive services and pro-
grams. It includes the utilization of officf:l/wealth and education records, the utilization of both stand-
.ardized and non-standardized “assessment’ touls, the utilization of instructor classified staff, medical

nd psychological practitioner recommendations and evaluatiuns, the ufilization of recommendations
. . by romshunity, county and state service.agencies,-afid, the utitization of data to determine saengths
" and needs of students Identification is directly relatéd to the following definition taken from Section
d 56016 of the regulation':;. . v ST g

L4

Handscapy udents are pespns with excéptional needs enrolled at a communsty college. who, be-
_ cayse of dyprofessionally rersfred, physical, commaunication or learning disability, cannot Benefst from
the regular education classes, astsities and services prosided by the community college without spe-
csfic additional support services and programs. ‘ e ' -

—_

-
.,

3.1 PURPOSE OF IDENTIFICATION - : . - T
v « When engaging in the identification process, we must remember:’

« e - . & L
3.1.1 There are students who cannot succeed in the gegular college programs without
supportive services and 'programs, who need &t_)(g:: idéntified. ~ :

R .
4 . ' N
3.1.2 There are students in need of suppiftive services and programs but who prefer not to partic-
ipate in them . » o . ' )

= ° .. . . » .
3.1.3 There are students who are quglified to participate without the benefit.of supportive services
and programs, and some of them are adamant about not wishing to be identified.

, Y , .
. Therefore, it is vur responsibility to identify those students who are # need of supportive services and
programs, and to provide thén with the opportunity to so participage,
3.2 RESPONSIBILITY, . g ‘ ‘ S
Specialists and facilitatots of programs and services for students are not required to engage in specific .
diagnostic ur assessment activities. Their responsibilities ghall be in establishing, systematically, pro-
cedures for identification of students in need of supgortive services and programs, and, in marshaling
assessment resources and coordination of all such services for students when requested by #hose students.
3.3 IDENTIFICATION TECHNIQUES ~ - - I '
When we speak of identification, our first concerfi is that of identifying students or potential studeais
+ who are in need of supportive services and programs. There are two major techniques an;lgngqgghe,.
first9s chat of self-identification. This 4§ where we establish, systematically, 2 means by which chose
persons in need of supportive se:}kes and programs will identify themselves. The second is where we
establish a process to systematically locate and identify the person in need of such services. The fol-
*lowing is a discussion of methods available to facilitate one or both of these processes.

’

-~ .
3.3.1 Community Awareness. We are charged with the responsibility of making the community

" aware of our programs for the handicapped. This was briefly discussed in an earlier sectiopgf this
manual. Where'the commugity of students and potential students are awate of the supportive serv-
icés and programs available to them, the likelihood of their identifying themselves is greatly im-
Proved upon. Community awgreness is facilitated, by such ‘means as news releases, radio and. réle
vision spots, published brochures, through ghe advisory committee, through cor_nmunic‘:ltigns with

30




community ageficies seEicmg or cogmzant of the handuapped population, the campus newspaper,
bulletins, communications wnth college staff, inservice training and communication ‘with student
groups and ssocnatlons

-

3.3.2. Referrals. keferral SYStem needs to be established both on-campus an(?l off-campus On-
.campus, all college personnel need to be aware of the program. However, awarenéss is no always
- sufficient in itself. There also is a need tosestablish a means by which referrals are to be

college staff. The same is trye off-campus where community agencies, organizations andi

uals, aware of the program are also, made. aware of_how referrals are to'be made.

ﬂshed This would include government agencies such as the Department of Rehabilitation, The
Regionat Center for The Developmengally Disabled, the Employment Devglopment Dgpartment,
." The Social Security Administration,. The Veterans Admlmstratlon and the local Committee on
Employme,nt of the Handicapped. There are many community organizations representmg persons
with physital, communications and learning disabilities. These would incjude such organizations as
the local chapter for the California Association for the Physical Handlcapped organizations for the
deaf and blind, associations for retarded citizens and local assocjations of the California Association
“of Neurologically Handicapped Children. It would include such organizations as United Cerebral
Palsy, Easter Seals, Goodwill industries, the secondary school system and Regional Occupational
Programs. All of these agencies are potential resources. They have a keen awareness regarding
specific needs of the handlcapped They will refer students in need of supportive services and pro-
grams. They can asslst in needs assessment, resource identification and program planning. They’

= afe ‘often in, a position to share fesources. . :
- l
- Ad intensive effort is necessary to identify the commumty agencies, organizations and lndlv1d~,

:uals to have an effective, quality’ program to meet the needs of students. ,

334 Accessibility.«One aspect of accessibility is that appropriate staff must be accessible to tl:% .
handxcapped population. Remember also that the regulations state that the regular college activ-
ities, classrooms and programs shall be made accessible to the handicapped. This does fiot rhea
accessible between 8 am. and 5-p.m. each day. ThlS means that our concern for evening students
should not and €annot be any [ess than it is for day ‘students. Also, the regulatlons do not state that

" a student must 'be enrolled for credit. Among the éligibility requirements is Section 56044 which
states, in part, “a handicapped student enrolled is a handlcapped student who is énrolled in three or
more eontact hours per week....” This means that our concern for students who are non-credit but
otherwise eligible should be no less than it is for credit students. We must be accessible to all eli-
gible students who seek equal educational opportunities. This inclpdes day, students, evémng stu-
-dents, summer term students, credit Students, non-credit students, and students enrolled in 3 or
more units of approved coordinatedinstruction’ systems, (Section 56044.) *

s

34 NEEDS ASSESSMENT.. .
" Another primary aspect of identification is the needs assessment. We have a need to identify the indi-
vidual needs of the student, ‘as well as those unmet needs within the community.

’

3.4.1 Individual student needs assessment. Assessing the needs of each individual.student was
fprewously discussed in Section 2.2 (Supportive Services.) Our responsibility is to enable the stu-
dent to participate.in community col,lege programs. The student may be able to do so with lictle or
. no assistanee. Where the student is unable to participate without special assistance, the student’s
\needs must be assessed 30 that proper supportive services can be delivered to enable successful par-
t»clpatlon Other students will not be able to participate in the regular college programs even with
supportive services. Their individual needs must be determined to permit successful placement in
_ an appropriate existing Srogram or to provide data on needs not being met. Among the more im- S
portant means available to you in cunducting individual student needs assessment are the personal
interview, referral source mformatlon,.ddsablllty verlflcatlon data, testing and records on previous
educational experiences. .
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3.42 Com'rhunity needs assessment. We need also to conduct an assessment to determine the
community of need. That is, we must be aware of groups of individuals both within the community
and on the college campus who have specific educatiorial needs that are not being met. Some of
these uimet nogds will be identified during the individual student needs assessment process dis-
cussed in SCCthn 34.1. The following are suggested means available to you for conducting a com-
mumty rieeds assessment.. ) E—

N :
. a Involgg the advnsory committee in any commumty needs assessment. They, in effect, repre-
sent the commu %nf trandicapped persons. A sub-committee may be established in specific’
disability areas‘Totfm%ed?"assessment purposes. Each sub-committee could be chaired by an

' advxsory committeg, miembeg and.include other personnel both cognizant and mterested in
the area whnclf‘zsﬁ"ﬁg‘ee to Thvestigation.

b. One important aspect of community needs assessment is to work with communlty agencies
and organizations. Most often they ace aware of the needs that exist and are not being met
and can also furnish excellent data regarding those needs essential for,the planning process.
The secondary school system, for example, can give detailed information regarding those stu-
dents likely to come to the college. Public agencies such as the Department of Rehabilitation
ire well aware of educational needs and can provide very comprehensive.data. Similarly, com-
munlty organizations can be of great assistance and particularly those community organiza-

tions which serve specific disability groups. For instance, work with the local Association for

Retarded Citizens. More than likely they can provide very definitive information on that dis-
. abled group in the community. They are aware of the needs of retarded citizens, their educa-
tional experiences, the numbers of persons with specific needs, their levels of funcuonablllty,
their past educational experiences and the numbers of persons, that might be expected to
participate in a given program. Such organlzatlons also are generally quite wnllmg to assist in

. the planning process, and may also help in the sharing of resources to facilitate new program

implementation. -

c. Students enrolled at the college are also a very valuable source of mfornQ\By visiting
with them in groups or by utilizing survey procedures one can discover nee enrolled stu-
dents that are unmet. They.will also have an awareness of other persons in the community
with unmet neegs. Surveys conducted of secondary students, in cooperation with secondary
education personnel, w1ll provide valuable mformanon regardlng future earollments of stu-
dents and their needs. '’ : ‘

d. Anothér method of community needs assessment is to seek outand i mtervnew cognizant per-

sons. That is, individuals who work with and/or may be aware of the needs of persons with

_ handicaps. On campus this may incliade such persennel as instructors, support services personnel,

" counselors, student body representagives, learning center and library personnel. In the com-

munity it may include the mayor, personnel of Parks.and Recreation Department university

personnel secondary personnel, and other mdmduals representing communlty agencies and
organizations. #.,,,, . > .

‘

343 When a community needs assessment ‘is conducted, essentlally we are lookipg at a potentlal
problem area. The purpose is to collect data which will permit reasonable assessment of the prob-
lem area and come to some conclusions regardlng need. The essential lngredlent is data. There are
systematic assessment techniques which may prove of value. The following is a methodology one

a. Identify the problem Certain needs may be suspected. First collect some preliminary data,
sufficient to at least confirm those suspicions. Then give the problem definition. We cannot
be expected to conduct a survey regarding all the needs of dll the handicapped. Therefore, we
must be definitive regardlng the problem to limit our area of investigation to a reasonable

depth and scope. - - - - . .

b. Goal Jettmg The i investigation.must be given direction at the onset. Therefore, we establish-

a goal to ascertain thatwhich we expect to accomplish. This gives us a focal pomt and estab-
lishes the needed dlrecngn o

- i
S
. -
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¢. Data needs. Based upon the problem we have identified and the goal which we have se, we
can identify the data that will need to be collected.

d._ Data source. Knowing our data needs we identify those sources &vailable to us where that
data can most*likely be acquired. . -,

e.” Collection methodology. Bemg aware of our data needs and the sour®s of data, we then de-
velop our data collection techniques. An important aspect of data collection is to test collection
techniques to make sure that they work. If a written instrument s used, test it out on several

. people to make sure that the written instrument is understood and gives the data sought. <
Also ensure that the data collected will be usable once received. If someone says that 10% of
their students (secondary) intend to go to community college, this is of no value if the size of

. their total student population is not known. Make sure to get specific, usable daca.

£ Collection. Implement your data collection techniéues Be sure to have established a followy-
up procedure in support of these techniques to get all reqynred data. - -

g Duta syntbesis. A definition of data synthesis could simply be 3h€T)011mg down of informa-

tion into usable form. After we have collected the data, we put it into a workable format. This

N could include tabulations, computations, etc. o

h. Duta analysis. We realize our goal by analyzing the data collected on specific needs. If the

, data confirms the original suspicion of problem, it permits one to draft a statement of need
; which is the first step in the planning process.

‘ LI € . ) »
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Co s a PLANNING -~
SECTION IV '~ 7
40 PHILOSOPHY ~ [~ =l —. 11 |
All good educauonal planaing begifis with the needs assessment. This'is the i input needed to effect a plan
for change. Given ari adequate ng feds assessment, goud planning begins with the establishment of desired
outcomes. Desired outcome means simply “hoped for accomplishment™. When we are aware of the

problem, (needs assessment) and of the hoped for accomplishment, we can then plan to causg our de-
sired outcomes to becom reality.

Planning programs for students at the commumty college also involves locatmg, organizing and
marshaling numeroys respurces (both un and off campus) and translating them into a proposed $equence
*of action. The college and the community, provide many different and unique resougces, populations,
attitudés, personalities, trengths and weaknesses. Because of this diversity arid the very nature of the
community college, problems concerning planning must be approached and resolved differently on
each campus

By
~

} Addxtror)ally, the planner must work within the limits of available resources and ‘personal skills and
competencies. Given the umqueness and individuality 9f each cullege and community, there are skills agd
techmques which are helpful in planning any program. Thrs section deals with the process of plannmg

"and provndes basic mform;g:_m\"h may be applied to college programs. s
4.1 PLANNING SPECI [ONS - . ‘ o

A simple way to yiew‘planning is to consider it as a process of determining certain specifications. A

5

~complete plan contains llowing specifications. ; ) -
- 411 Why—a statement of interest, need, tendency or ranonale S
4.1.2 What—a statement of which specifies what you will be domg, also known as an ob]ectrve
\ R 4.1.3 Who—a statemem which specifies who should be doing what and to whom. |

4.1.4 When—a statement which specifies the time Jparameters within which the ’ ‘'what". is to be‘
y \ accomplished.

\ 4.1.5 Wbere—a, statement which specrfles the location “of the activities.

accomphsh the what (ob]egnve) ' :

[

4.2 SYSTEMATIC APPROACH ‘
. A systematic approach to planmng will contain at least the followmg e]ements A flow chart deplctmg
\ a toral planmng process is on page 4.2.

.

4.2.1. Statement of need. The statement of need has been previously discussed in Sectron 1L I is
that statement which results from the needs assessment activity.

_4.2.2. Desire outcome. The desired outcome is the hoped for result or achievement. Making the
" initial determirtation as to what our planning outcomes should be strengthens the planning process.’

\ wrll be affected; and, what resylts are expected.

4, 2 3. Solution ¢oncept. Here we examine the various means available to us (alternanves) and
\ determine that vrte which would best both meet the need and help us obtain the desired outcome.

.2.4. Planned actrvmes We do a simple task analysrs based upon our solution concept, w deter-

mine how we are going to get frum wur need to vur desired outcome. We identify all the necessary

- activities that we will have to engage in and place them in their proper sequence. It is best to write
activities in action terms such as develop, design, appoint, submir, draft, and etc.

-
‘w

) - _" - Lo " "4ql
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4.1.6 How—a statement which proposes a strategy, scheme, outlme or flow of events Wthh will ,

\ A desired outcome statement will include. who will be affected; how that spécific group of students
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4.2.5. Goals and ob)ectl\/es There are a number of reasons why we must - include goals and objec-
tives. The first is that they communicate most effectively in the field of education the direction we
intend to follow and that which we hope to accomphsh Second, objectives are the basis for evalu@-
tion. Third, they become the basis for curriculum and program planning. "

>

4.2.6. Budget. Each plarr must contain a budget to show the resources that will be necegsary for
implementation and identify Where those resources are to be obtained.

[
4.2.7. Evaluation. Every education plan must include an evaluation component. The evaluation
component will mclude your objectives and an identification of the data that will need to be collected
for evaluation, as well as the means of data collection.,

Section 4.9 provides information on goal and ob;ectlves Separate sections in this manual cover the areas
of ‘budget and evaluation.

56064 ‘COLLEGE COMPREHENSIVE PLAN. - S /// '

(a) Comprebenssve annual plans shall be prepared separately b} each college to be submitted by
its district to the Chancellor and Director of Rebabilitation. Such plans shall besubmitted on
or before May Ist of each year, or at such other time during the fiscal year as desggnated by
the: Chancellor. ; . '

(b) Each p/an shall include, but need not be limited to, the fo//owmg componentr

(]J Statement of pbt/o;opby and needs. , .
(2) Population to be served, ' : \
(3) Proposed services and programs '
(4) Program goals and objectives.
J5) Proposed activities to meet those objectives.
(6) A p/an for coordination of col/eg’e resources.
S\ (7) A p/an for inservice trammg
(8) A statement of the evaluation plan. .
19) A plan for interagency coordination -of resources.
(10) Budget summary.

. 1
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for use in developl g Standardlzed guidelines and formats for use in the development of subsequent_

comprehenswe pla . .

56056. ADVISOR COMMIITEE Eacb college or district which provides Jeruce{ or pragrams for

. which the district feceives, direct excess cost funds shall establish an advisory commttﬁee The advisory

‘committee shall b¢ composed of representatives of appropriate agencies, consumer groups, students,
. and any other apftropriate organizations or individugls as determined by program needs.

.44 THE ADVISORY COMMITTEE.
The advisory comfuittee should serve as a valuable resource in planning programs for the handicapped.
. Their mput regarfling needs, program planning and resources should be s;gmflcant

‘

56054. INSERVICE TRAINING. Each college shall dev elop a plan for relevant and effective inservice
training for all cdllege persomnel involved in meeting the special needs of students.

4.5 INSERVICE [TRAINING.

One of the requir¢gd components for your comprehensive plan is a plan for inservice training. Many
personnel at the ¢ lleges will becomefinvolved for the first time in provxdmg Supportive services, pro-
grams, and instruction for the handicapped. This inditates a néed for idservice training, to develop the
competencies amo, g those personnel that they will requlre to be successful in the!r efforts to serve these
students. Many colleges already have regular annual.inservice training sessions. The first step, would be
to contact the admjnistrator résponsible for college inservice and establish the, need for inservice for

those personnel who work with the handicapped. Planning for inservice training in this area might

include the fO”QWl g elements: . ‘ ! LI

P

. 4 S 1 A survey of| instructors and other appropriate staff to assess how many are desirous of inservice

training regarding the handicapped, and, to solicit from them their ideas regarding their needs in this
area.

4.5.2 dentify and\establish a list of priority projects for inservice.

4.5.3. Review staff capability and ‘or budget required to provxde such trammg Inservice costs may be
charged to Program\ Developmental Services. .

-

4.5.4 Designed inseryice training sessions and establish time lines.
. . l

' 4.5.5 Implement inselvice and evaluate.

4.6 LOCATING RESOURCES. .

For meaningful planning"t. ouccur, it 1$ necessary to be aware of as many resources as possible both un
and off campus. There is no single way to locate all available gesources, and it is most hkely that this will
be accomplished over time. It is a continual prucess of being alert to the potential worth'and value of a
particular material, human dr agency resource which might be helpful m the future.

-

Although there are numerugs directories which offer listings of various orgamzdyons and agenaes
it is important to become perspnally familiar wicth them: All that is published regarding a particular

resource may not be completely accurate nor descriptive of the pofential that resource holds for a pro- -

resource. \

Interviewing the personnel and visitation to the facilities are beneficial and well worth the time and
energy expended. Not only will this give one the opportunity to see first hand what is available, but it

gram. There is no substitute for direct personal contact in demrmxnmg the real value o?icular

will afford the opportunity to develdp meaningful articulation with, and better understanding of, the l
, - resourcé. . et

(Vad o




: This section will uffer sume basic starting poings in théform of brief descriptions of some resources
- » . . . . .. . . .
locted both on and off campus. It is in no way intended to be definitive. Rather, it should be considered
as a work.book to modify as it applies to a particular situation. . ‘ g

As one locates and becumes familiar with each resource, it may be helpful to enter the name of the
. . resource and any qther pertifient information about it ona 3 x.5 card to be used in a resource file. This
« . information should include the lucation, telephone number, contact person, potential.use and a brief
description of the resource. Having this information at une’s fingertips will help locate mformanon in

an effxcxent and organized way when needed. ' .

~.

s

4.7 ON-CAMPUS RESOURGES. - Y .

4.7.1 Counselors. Each cullege has an easily accessible and readily avaxlable resource in its own coun-
seling department. Becume aware uf the w ealth of potential and the Lapabxlmes of the counseling staff.
If possible, attend department meetings and ldenufy by name, those counselors who have a particular

. interest, experience, concern, skill or expertise in working with the handicapped.

Many counselmg departmengs age aurrently emphasizing career plannmg and counseling. Feel out
their recepmeness to work with the handicapped. It may be necessary to sensitize some of these coun-
selors to the unique problems of émploy ment for the hand:capped One may find those with the ex-
perience and expertise sought, ur find a.counselyr who is interested in learning more and accepting
the challenges of counseling the handicapped. l

It should be emphasized that this cannot be done effectively f from ‘an office. Try to ‘make personal
contact on the counselor's home turf’ and establish a good relauonsh:p with someone, not some
place. Since the primary goal is to facilitate integration this is' an important concern. The student
should be able to select the counselor uf his¢hoice. A well informéd counselor can help achieve this
goal and allow the student to B’%cbme [éss” dependent and..xsolated from the mainstream. -

4.7.2 Instructions. An often uverluoked resource on the campus is.the faculty, Locate ms‘-uctors
with special skills «n wurkmg with the handicapped. Chances are that you will be pleasantly surprised
to learn that the regular faculty has sume potentlal for beuommg real advuocates and supporters. Locat-
ing reuepme and enthusiastic faculty members is also the first step in assisting the students in pro-
gramming their class schedules. )

-

In addition, there may be sumé excellent resources for carrying'out those “special projects".such
as. designing a program evaluation instrument, inservice training, audiovisual presentatjon, scholar-
ship fundmg, jub counseling and [utormg Furthermore, it is beneficial tu locate receptive faculty mem-
bers 1n urder to get them directly invulved on advisory committees. Once a supporter from within the
teaching ranks has been found, he, she will influence in a positive direction uther instructors in his, her

department. ‘
’ &

473 Paraprofesswnals A paraprufessxunal is a persun with some degree of training and ‘skill in a
¢ * speaific area. The lucation of paraprofessionals in any program depends on the specific needs of the

student population and the channels of communication developed. Once the need has been deter-

mined, the followmg paraprofessmnals may be sought: - _ .

a. Interpreters for the deuf. Interpreters may be available with varying degrees of sk:lls and ex-
perience which may call for varying pay schedules. Locating interpreters for the Deaf, local
Deaf Clubs, placmg jub announcements in the college newspaper or simply askmg faculty mem-
bers to intquire in their classes.

Caution should be used in hiring interpreters. There are many self- -proclaimed “experts” in
the field. The su-called experts should be throughly screened and evaluated by a recognized
expert. N

Often time the interpreter has Skl”S which limit the séttmg in which he/she can perform
accurately and. with cunfidence. Fur example, an interpreter may be quite capable of wurking
in an English class, but may find it impossible to work effectively in Mathematics.
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o b. Braille tram‘e/rtberr A braille transcrlber is a petson trained and skilled in the use of brallle one

‘ who is capable’ of transcrrbmg printed materral to braille and is competent in the use of various
special piegés of equipment. Transcribers may be located through orgamizations such as the

«. National Association of Umversrty Women ‘Lions Club, Braille Instltute of America, blind
students, /etc . . »

c Attendamr Attendants are persons skilled and trained to handle and cire for the physical:
needs of the severely disabled. Attendants are hired and trained by the disabled individual.
Location of attendants may be facilitated through the college by preparing job announcements
for the job placemefit office or placing-ads in the college newspaper. *

[~ , d ,Mobxhty asdes. Mobrlrty aides are persons.trained in handling the severely handrcapped and
‘ assisting in transporting them from place to place. A mobility aide may help negotiate inclines
and in traveling long distances around campus. obility aide for the blind shauld be skilled
and trained in various methods of mobility and techgiques in orientation training for. the blind.
Mobility aides can be easily located through the on-dampus resources previously identified.

e. Readers for the blind. Persons with good oral reading skills. Readers should also be able to de-
scribe charts, graphs, illustrations, tables, etc., in such a way #hat the blind person can develop a
mental image of the materials The reader serves as the eyes for the blind and should not be
expected to tutor or interpret printed information, rather they should Be skilled in transmittirfg
printed information to the blind. These students shauld select their own reader. .

f. Classroom, Laboratory aides. Persons skilled in carrying on specific instructions and directions
- * directly from the student.

The classroom or laboratory aide is one who performs tasks which the handicapped cannot
perform themselves as a direct eesult of an impairment. These aides must be trained to carry
out tasks upon specific direction and be sensitized not to perform tasks which the student is
capable of doing for - hlmself/herself

4

4 +

4.7.4 Administrators. Each campus may have a unique administrative or ogganizational structure.
It is impgrtant to idehtify those administrators and their assigned duties and responsrbllmes who
will be makmg decisions affecting the program. These are the personnel who have thé ablllty to act.
That is, they can facilitage or thwart the progress of the program. It pays to know who's who in your
lcampus admmlstratlomuded among thdse key admmlstrators are people with the following
. responsibilities: . -

a. College President. The direct line to the Board of Trustees the, College Piesident’is probably
the most significant and influential administrator affecting the college philosophy and policy
« regarding the handicapped. :

b. Administrator for Instruction. This person is usually a direct line to the faculty. This admini-
strator can influence, by encouraging and supporting the concept of the handicapped students
- program, the instructional process. This is the person to see regarding new curriculum or the
modificationof éxnstmg aurriculum. This person can also help you establish realistic goals and
objectives cancerning the instructional process, curriculum development and the hiring of new
- staff. -4

c. Administrator for Vocational Education. This person can be a great help in locating employ-
ment resources in the community, designing adaptrve equlpment and scheduling classes. This
person is usually very, practiced and realistic in assessing the job market.

d. Administrator for Evening School. This person may be helpful in locating'receptive part-time
faculty and facilitating the identificition of handicapped students attending evening classes.

e. Administrator for Busldipgs und Grounds. This individual is among the most.knowledgeable
. for identifying architectural problems and the most resourceful in removing these problems
with a mifimum of red tape and paperwork. 5 . ' .

»
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f. Board of .Tnlgg?. The governing body of the-ollege, the Board has th\e_power an'au{hority

. to make or break the program. As individuals most trustees are active civic leaders and can
provide excellent input for the development of the program.

g. Business Manager. This individul can often save a great deal of time, money and aggravation.
‘ J In locating available equipment, this is the one to contact.

h. Registrar, Dean of Admissions. This person'is a primary resource for the identificatjon of new

studénts,\budget plann%egistration and art¢ndance records.

i. Administrator, FinanciaXWd, 'E.O.P.S. This qnay be.one or more pessons with whom contact
is essential. Studies show®nany students cannot succ@ed for financial reasons. This may be their
most valuable resource. o : ' ) c

. 4.7.5 Claséified'l?emonnel. An integral par’t of ady prograrh. It is helpful to identify those who have

the potential to provide some service to the 'p\'ogrgm. This may ifglude:

a. Secretaries. Some colleges are almost operated by the secretaries. When we realize the screening
function of the secretary, we begin to appreciate how useful they are. There is no better way to
meet the "person in charge” than to first know the secretary) Frequently, it is the secretary who

. .prepares repgrts and makes the first introduction to the person in charge. ‘

b. Gumpus Secursty. When pl;mning parking arrangements, issuing special parking permits, plan-
ning special events or agtivities, it is most beneficial to consult with the campus security office.

*In addition, the campus security office is probably the first place to call in case of emergency.

c. Builgmgs und Maintenance Personnel. When trying to get that little extra help,in prociring +

things like wastepaper baskets, chairs, tables, paper towels, etc., it’s helpful to know the building
» custodian. A few rounds with maintenance personnel Gan give insjight'on how to solve "nuts and
boles™ types of problems. Removal of architectural barriers, modification of toilet facilities, and
other such congerns, can be remedied quickly and effectively if there is a good relationship with

. these personnél. . o ro 3 w
» : o
.- 4.7.6 Material Resources. T ¥
PR ., 1 \f} -~
PR a. Equpment. In planning programs it is necessary to locate the eaﬁne/r}ﬁhas will be_needed
m‘ - when the program 1s implemented. There is equipment which is standard and readily available
L through regular schoul programs ang’equipment which'is -considered special in order to meet
gy reg : ’ , pec 4

the needs of the student.. —

b. Suppourt Equspment. Speciai equipment for studentsj is highly specialized and is oft%'n custom
"Made for the individual. However, nulnerous items are commercially available and tan serve
* large numbers of students with similar disabilities. The following list is intended to give the
reader sume 1dea of a few of the more widely used pieces of equipment. It should also be pointed
out that what may be considered to be standard equipment (an electric_typewritter, for ex-
' vag.lple), could alsu be considered as special equipmertt if it is to be used by someone with upper
« “extremity involvement who could not gise .a manual typewriter. Therefore, equipment is con-
sidered to be special when it serves to alleviate some problem directly related to the disability
. and the constraints imposed by that disabilicy.

§) PerémgBmz//er - a machine that .prodgcés b;aille symbols and uséd by the bliad.

2) Magnsfymg Lenses-used by persons with partial vision. There are numerous sizes of vary-
ing quality. Care should be taken to obtain lenses which reduce distortion to a minimum.

3) Visualtek or Appolo (closed circuit t.1.) - a television system which uses a magnifying lens
and allows for reversal of field (white prig¥ on a black backg ound). Used by partially-
sighted students. - . :

4) Electric, Automatsc Page Turner - a device which allows a quadraplegic or amputee to turn
"the pages.of a book by the use of a microswitch which can be operated by a mouth control
switch or foot control pedal. - .

Q " 35 ) «
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communicate via standar

5) TTY or MCM- (teletypewfuer) - a“telephone commuanications system used by the deaf 10

telephone lines. . o
6) Large Print Typet riter - 'used by #he partially sighced. It produces print of primary size.

7) Variable Speed Tupe Recorders - areel to reel tape recorder which has a variable speed con-,

"trol to allow for.compression “of listening time. It is frequé/ntly used gy the blind.

8) Speech Cumpressor - a machine which electronically compresses speech by removing (fil-
tering) extraneous sounds. There is ‘@ minimal soundsdlstorgon and a high level of com-

rehension. .

9) ijdeutupc Recordmg and Playback Lqmprm nt - an instructional aide which has great value
in instruction of the deaf. It permits repetition and eliminates faugue It allows for cgption®
ing of instructional presefitations. - -

10). One-Hunded Typewriter - a specially adapted typewrlter keyboard which allows the
amputee or the hemiplegic to type at a rate of up to words per minute.

1) Tulking Calculator - a calculator that acrually speaks to you. *Frequently it is used by the .

. blind and is a technological replacemen?.)f"the abacus.

12) Typeuriter Shield'- a device which is attached to a standard IBl\igBewruer and p,revents
the user from striking m?;;e than one key at a time. It is particularly useful for spastics,
athetoids and others with' fine motor or gross motor dysfuncuon

13) Thermoform Machine - A vacuum seal machine used to rhake duplicate copies of brallle
materials. It is also useful in producing mstrucuonal materials’ for the hgd

The above list is by no medans complete It thay be modified to meet the needs of Students being
served. Maintain a complete’ list in the appendix. .

477 Transportanon.-&utmg existing equlp ent_for transpi)rta[ibn may be difficult since special-
ized equipment is essential for transporting many disabitisy groups. Where accessible public trans-
portation is not available, a vehicle with a4 ramp or au[oma[%y be required. Rehabilitation and
other agencnes can provnde chent assnstance for transportatio ’

Another piece of, equnpment which should be located, if possible, is a golf cart type of vehicle with
. a ramp ur lift for wheelchairs. Conceivably, it would be used as a moblhty vehicle where dlStaﬂCC is
prohibitive for wheelchair bound students or students with low exeruon tolerance. -

. £.7.8 Programs. Most campuses have many programs already in existence Wthh be used as
resources for disabled students These programs may be either mstrucnpna,i in ngture or provide

support serwces B : e A ’
s

47.9 Vetetans Program. The Veterans Administration provides financial support to veterans who
qualify. They also have a Department of Relgbilitation which provides counseling as well as fmancml
support for disabled veterans. They are a resource fof equipment. .

¢

4.7.10 Tutoring Program. Sume Lampuses have organized a tutoring program( ik s the
services of 8lagnosmg tutoriak needs and assigning gutors who have been screened for wo fic
areas. This service need not be an expense incurred. by the handlcapﬁéd students program. R,ather
it provides an opportunity for integration into an exnstmg program L

-

2
‘e

4.8 OFF-CAMPUS RESOURCES. Maﬁ) resources are available off- -campus in the form of educatjonal

programs, community organizatidns, governmentil agencies and public and private organizations. It is
important to locate these resources and be¢ome famllmr with what they may hgte to offer. If duplication
of effort can be avuided, this is the plaLe t find dut how, and tp establish a meanmgful referral system.

18.1 Colleges and Unnersnt)es There are now “many community colleges and numerous colleges
and universities offering programs Jf speual services, These are invaluable resources in program
planning. Locate some of these colleges in urder tw gain knowledge and insights from others in dif-
ferent settmgs If these campuses are cluse gevgraphically, it mlght be :well to locate resources on them

& 4z
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" sities in-your appendix.

/

which could be shared. Lucating resvugces available at nearby institutions will also help students with
the transition frorh college to university when necessary. Maigftain a list of these colleges and univer-

~—
{

8.2 Reglonal Occupational Programs. These are special public educational units established to
assist students who require special or technical training or skills in preparing for categories of
employment.

1.8.3 Rehabilitation Programs. The Department of Rehabilitation provides some financial support
and counseling for students who qualify under Department guidelines. The Rehabilitation Counselor,
client (student) and specialist agree on an educativnal goal Then the counselor recommends the best
way (o achieve it and duly provide the services and support-to help the client select the most appro-
priate trammg o .

4.8.4 Adult. Educatlon Programs. These programs provide classes for students'18 years and older

who have or have not received their high school diplomas, depending on’ district policy and agree-.

ments with local unified districts. ~

.8.5 Elementary and Secondary Programs. Elementary and secondary schools which feed into a
college may have existing programs which provide special services or special educational programs
to students with handicaps. Lécating these prugrams is the first step in establishing a valuable liaison
and essential to planning.

-

%.8.6 Private Schools. Many private schools in 4n area may have specml educanon progra d
mdy also feed into the college. Recruitment activities could be conducted at such schools and will assist

"in locating students in need of speual services.

1.8.7 California Community College Chancellor's Office. The Chancellor's Office employs one or
more full-ume spedialists in Suppurme Services and programs for the handicapped. The specialist
is your representative to all major state and federal agencies and support divisions thhm the Chan-
cellor’s Office.

1.8.8 Community Organizations. Community vrganizations can be valuable resources fur recruiting
people intu a prugraim as well as for providing additional funds and establishing good public relations
and planning support. The vutreach phase of program planning will depend, in part, on the success

-

in locating community organizations. These vrganizations may differ in each community. However, *

there are many groups like Lions, Kiwanis, Rotary, etc,, who are ready, willing and anxious to help.
A simple call to the local Chamber of Commerce can help locate these organizations.

L4
.89 Gowemmental Organizations and A‘ encies. The followmg sectiv lnsts several agencies and
orgamzations which may provide some mformdtnon or service. It may ﬁe wuorthwhile .to seek out
addivonal daca regardm;, these agenues Following up with direct contact with a representative of
the organization is recommended. ™ / ‘

a. Federal.
1) President's Commuttee on Employment of the Handxcapped.
2) Social Security Administration/ .

3) Equal En}ploymem Opportunity Commission.
4) Depar;g]em of Health, Education and Welfare.

- 3 ~ —
b. State Age}zcies. & ™
1) Employment Development Departmerit.

-

2) Governor's Committee on Employment of the hndicapped.“ )
3) State Department of Rehabilication. . . .
4) Fair Employment Practices Commission.
5) Manpower Administration. . ' >
| ')“' . 48
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saying we don't’care where we are going. In fact, more and more we must s

N ! :
“c. County or Regional. . \\

- ¥
!

) Manpovfér Admimistration, op&rates a variety of training programs whose ultimate goal.is
re-entry into employment Priorities are generally given to the unemployed or under-
. employed, dlsadvantaged and heads of households

2) Public Social Services Agency.
¢ 3) Equal Employment Opportunity Committee.
4) County Personnel Department. -
d. State Organizations. The following list barély scratches the surface of the many organizations
with_a particular interest or concern for disability groups. Further idvestigation into similar

groups is highly recommended 1norder to develop awareness and knowledge of their potenual
use in the*program.

1) California Association of the Physically ’{landicapped

2) California Association of Neurologically Impalred Children. .

3) California Assocxauon of the Deaf.
4) Council for Excepuonal Children. , ..
5) California Association for the Retarded. ‘
6) National Federation of the Blinds .

7) California Association of Post-Secondary Educators of the Disabled.
8) Disabled Students Coalition. ) . .
9) California ‘épeech and Hearing Association,

)

" 49 EVALUATION OF RESQURGES.

Each resource should be evalug\’ted in terms of:

4.9.1 Availability. Is the respurce available when needed. If itis a human resource, is he or she avall .

-

able and willing or able? -

4.9.2 Accessibility. Is the resource in a place that is accessible to students? If nof, can it be moved,
if it is a material resource? If it is a/buman resource, can arrangéments be made to make this source
accessible?- -

4.9.3 Applicability. Is the use ofFhis resource applicable to the program at any given time? For
example, funding sources for Learning Disabilities may not be applicable if planning a program for
students with urthupedic disabilities Rules and regulations of outside agencies may not be dlrecdy
applncable to a program, but may be applicable tv some students. Knowledge of this is 1mp9rtant in
the counseling process. ~

@

4.10 GOALS AND OB]ECTIVES ' ¢

"Would you tell me; please, which way I ought to walk from here? "That depends a good deal on where.
the cat. Tdon't much care where, said Alice. "Then it doesn’t matter which way.

you want to get ', said
you walk’, said thef:{ .50 long as I get somewhere’. Allce added as an explanation. 'Oh, you're sure to
do that’, said thelcat. ‘If you only walk long enough!” (From Lew.ls Carroll's Alzfe,.m Wonderland)

Any program which lasts long enough will get somewhere. The question is, do you care how long it
takes and wh,ere/;& are going? In this day of accountability, there are few of us who have the luxury of

w our administration and
thg public where we are going, how we will get there and what we will 4ccomplish when we arrive.
Since the uaj we go depends on where we are guing, one of the most important aspects of organizing a
program is to set goals and measurable ubjectives. These goals and objectives then become the guidelines

for the program and the means of measuring progress and™success.

'4.10.1 Goals. A GOAL IS A STATEMENT OF BROAD DIRECTION OR INTENT THAT IS
GENERAL AND TIMELESS AND IS NOT CONCERNED WITH A PARTICULAR ACHIEVE-
’ MENT WITHIN A SPECIFIED TIME PERIOD. .

7/
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Example. "To ensure equal access o postsecundary educational vpportunities for all h:mdicapped
students.” .

4.10. lveb]ectlves A DESIRED ACCOMPLISHMENT THAT CAN BE MEASURED WITHIN A
GIVEN PERIOD OF TIME AND UNDER A SPECIFIABLE PERIOD OF TIME AND UNDER
SPECIFIABLE CONDITIONS. THE ATTAINMENT OF AN OB]ECTIVE ADVANCES THE
SYSTEM TOWARD A CORRESPONDING GOAL. _ .

Example: "By Jurie 10, 1978, 75% of all identified barriers will be efiminated and/or corrected on

" , o . -\
campus. . % 7

4.10.3 Objectives are written to describe the results which are strived for through the performance
of a particular activity or group of activities. Objectives are stated to specif;fi/

ar Who is to perform the activity
b. What is to be done

¢. When it will'be accomplished
d

e

‘

. Under what conditions it will be accomplished
. How much .will be accomplished
f. How the completion of the objective will be measured. ‘ -

If all activities of a program are guided by formal goals, objectives are in effect a restatement, clarifi-
cation, quantification and further definition of the goal statements. By specifying a time frame, an
objective becomes a check point in the progress toward a goal. ) -

Depending vn the immediate needs of a program, we may want to set short range and lung range
vbjectives. These will be. détermined by the priurities set and the times for accomplishment’ specified
within the objectiye. A short range gual may be to make a speaflc building accessible to wheelchair
bound students. .

-

4.11 PRIORITIZATION

. Once we have established goals and objectives for the program, they may have to be pnormzed (rank
in urder of 1mportame) in some manner tv make achieverffent feasible. This allows us tv accomplish
them 1n an vrganized and realistic manner. It also permits us t work on those ob)ectw(zs which are
most important as detergnined by a systematic pr|ur|t|zat|on process. There are several' methods of
prioritization which maybe employed.

4.11.1 The Delphi System This is a group approach to priorit%Xti:)n. The group is divided into two
or more sub-groups. Each sub-group brainstorms the goals ard objectives ur needs of the program
and writes down the results of the exercise.'Each group then moves to the placg where the next
group's written resulfs are and pruceeds to rate those needs, objectives or goals in the follomm>
manner. A = very important, B = important, C = somewhat important, D = indifferent, E = contro-
versial. The grouprthen moves on to rate another group’s list. The activities proceed in this manner
unil they return to the original lise"E3chtating is given a value and the totals are added to provide a |
prioritization score. A =3, B =2, C=1,D=0,E =

This method has the advantage of input from a large and varied group of participants The re-
sulupg privritization represents a concensus supported by a score. It mvolves those people who
may be called upon to lmplement the objectives. . ;

' - . . . - - - . i + . -
4. On a matrix, list the criteria (ur those things) that will most influence your planning. (verti-
cal axis) ~

. On the same matrix, list the alternatives {or objectives) (horizontal axis) .

: Each criteria sh}uld be given a'weight in terms of percent of importance in relauun to other
Critéria. They ould\ptal 100%. ,

S




: d. Rate each alternative (or objective) on\a scale of 1-4 with 1 bétng va.g)r and 4 being good.
Then multiply this number by the perceNt of weight. The result is a number value in each
area. ) . o

. Vg o
e. Add each column and, the resulss pro‘vid a priority list. , '
f. Even after you have completed the process you must realize that this is only a tool to helpy Y o
you make a decmon it d ot make the deasmn for you. .- Y \oou
anmple Ob)ecmfe —=.To get to Reno by 8 30 _— ‘ -
o ) - A M on Tuesday o ..
. e , _ s v
ALTERNATIVES ' ) o ",
— PO .- R PR
ol £ £ g RS : YA
[ ,.0.0&' Y s&\ v é "\lé/f ! R ‘“j&’é .. i ‘-
SR TS I R -, o | g e )
v . ,§~ T | < &2 @ /gﬂé = Q. i3] m’~-—u‘% .
! 3 4 |2 f1 2 . R
Time | 309+ d D
- ~ 30 90 120 60 301760
4 3002 3 4 2 : -l -
. Cost | 309 / . -1 : e,
) ’ 120 Q0| 6~ 9% 120 60 | . . . .o |
b A ’ \
§ ~ | - ! 4 52 ! 3 Co t ‘
E‘_“_ *  Prefer. woe |7 . ] PR s C ‘
= ' 10 10] -401% 20| _ 10 30 ! ) /
© . ! 3 3 3 ! 3 e
Schedule | 209 ‘ N L '
' 20 60 60 60 20 60 N
, . : ! 3 3 3. \1 . |3 T
© % Baggage | 10% B . PR P JEE
o 10 30 30 30 10 30 S T .
- A Totals: | 100% 190, ”)fﬂ%AY 210 190 340 ¢ L~ ' .
i . | B 1 N
. ~—RATING: BAD I ..2...3 ..4 GOOD - SR N
’ \ ’-% li 3 Card System Prioritization. If you do nothave access o groap input that is necessary for the Y
. S precedmg methods of prioritization, you may wang to list each goal and objective un a 3 x 5 card.
These cards can then be 1aid uut 1n front of you,'and given the resources available, you pick up each . |
card in the order that you feel the gual or vbjective can be accumphshed The cards may then be num- -
red, thus” giving you "d" prioritization, > . .
412 TIME LINES AND TIME TABLES, T "
Once you have urgamzed your goals and Ub]CLthCS and determméd the activities # which you must”
- engage, those activities may be transferred to a time Jine which will help you urganize the timesequence
h " needed for achieving each activity. The time lines may be set up on a weekly, monthly or yearly basis, *
’ depending on needs. Included un a weekly time line may be the actions necessary to attain short range 4
objectives while yearly time ‘fines will serve as a reminder for deadlines from-a_variety of areas:One
way to set up a time line.is tv make a list of all activities negessary to awomh succc;ssfully |mple- . .
mented program This list should respond to program goals and vbjectives and all steps. (in sequenge) o
. necessary to achleve those goals and ob@c/lves I may mclude for exampl& $ .
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4.12.1 Budget p‘reparatio;. Lo . I
4.12.2 Course proposals' to the Gurriculum Committee.
4.12.3 Entries into the new year's catalog. '

, 4.12.4 Entries into the schedule of classes.
4.12.5 Dates for filing claim ?:)rms.

4. f26 Pre-registration dates. )
4,12.7 Workshops and conferences. . o »
4.12.8 Year-end reports. . . N 1\ -

4.12.9 Hiring personnel. When all entries have been compiled they can be transferred to a yearly ”
time line. Some items must be accomplished before’others can be started, while some can take
" place simultaneously. A'time line makes it possible to see how things are going and gllows *
judgment regarding success. It is another way to judge progress in attaining goals and¥bjec- )
tives as well as a tool to provide impetus to complete the tasks at hand. . «
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ACTIVITY TIME LINES . . tof .o

. : [ 2N ‘

. - FIRST QUARTER SECOND QUARTER THIRD QUARTER |  FOURTH QUARTER
ACTIVITY ! .
SELECT COLLEGES = T T ] - ) .
DEVELOP INTERVIEW GUIDES ' i
. PRE-TEST INTERVIEW GUIDES
. SELECT DATA NEEDS SAMPLES
DETERMINE DATA NEEDS ) NEENE] ) ‘ . .
/ 6 SURVEY EXISTING DATA sl
.7 VALIDATE MODEL e 0 e
- 8 SELECT VALFDATION SAMPLE i
9, VALIDATE MODEL =
JIo SELECT RANDOM SAMPLE
11 ACQUIRE EXISTING DATA ‘ - - , ‘ .
. 12 DEVELOP MAILED QUESTIONNAIRE . ‘ 1F T )
15 PRE-TEST QUESTIONNAIRE ' BE e .
I. SURVEY, STUDENTS _ ‘ ,
15 FOLLOW-UP NON-RESPONDENTS ' _ : 7T 1T } A
- 16 ANALYZE DATA ' . TTTT e
# 17 DEVELOP PROFILE = - IBE E , ; ~ ]
18 REVISE MODEL A - 1.
' 19. ORGANIZE DATA 7V . ) .
. 20 DISTRIBUTE MODEL 1~ 1T _ )
:; 21 DESIGN ‘EVALUATION PROGRAM TH] 7 . : '
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OBJECTIVE. The Enabler will submit a ptaposal for

»Q ’

new plant facilites

for Handicapped Services to the institute Dean for approval

by the end of the second (2nd) semester.

’

-

o

Activity

* % l1st Semester

X

. 2nd- Semester

»

S8

[y

Plant Design o

2

6

8- 10

12

20

‘:24

26

o
28

30

32

34

38

40 | 42°

44

Needs Assessment

O

. Present Problem

T
Assemble Team

1O

- o

° ‘Develop Model

Acquire Blueprints

Produce Design .

Distribute Design_

Make Recommendations

e

* Present Design

For Approval

ar

*Courtesy of Bilie Williams

Bakersfield College



4.13 MARSHALING RESOURCES
After locating the varloqs resources available and organizing_ them through the process of estabhshmg
goals andbjectives, prioritization, organization and planning, marshall those resources in"preparation ,
for program 1mplementanon In this area, more than any other, the overlap betwegp planning and .
implementation is evident. As has been stated previously, some phases of marshaling mdst be completed "
, before others can be undertaken, but many of the phases of program planning will be taking place co‘
currently with other phases of the overall program. B ‘
. , v
4131 Commmnent of Personnel Obtaining a commitment from administrators, faculty and clas-
sified personnel is an important key to the success of the pogram. The time takento interview or
confer with these people will certainly be worthwhile i%elt committed support is gained.

When the first students show up the commitment of many resources must have already been .
obtained or time and energy backtrackmg and waiting for approvals before proceeding will be req\tyod\
Id

Depending on progrgm needs, commitments must be Obtained from:

a. Campus Security — for parkmg permits. .

b. Dean of Instruction —for special classes or relocating classes.

¢. Registrar — for dealmg with special problems and student programmmg

. e. Maintenance — for a variety of important things including wheelchanr repair, soom prepara-
tion, and building or room maintenance. .

" Board of Trustees — for budget approval, personnel approval, district policy, phllosophlcal
agreemént and encouragement.

. v
‘

4.13.2 Advnsory Committee Once human resources have been located both on and off campus, pbtain
a commitment from gome of those resources to serve as members of the Advisory Committee. The
Advnsory Committee s important, not only because it is required, but because it gives thé opportunity
to receive input from a variety of swes all of which have an interest. The Committee can do as much
or as little as structured to do. Keeping an active and involved committee, however, provides necessary
feedback on program progress. ’ :

There are many functions that an advisory committee can accomplish toward assisting thh the
program_planming and implementation of objectives mcludmg L/
a. Collecting data. 4
b. Conducting public relations. o
¢. Communicating with the Board of Trustees.
'd. -Recruiting nev}c sidents.
e. Conducting needs assessment.
f. Evaluation. (programs and regulations)
g Aiding in grant writing.

3

h. IInﬂuencing legislators. . -

-

i. Assisting in the writing of program objectives.

j. Locating resources. ' T

(S b

k. Planning. . ] i . .

14

*

4.13.3, Marshaling Physical R&{ources. There are certain resources to dcquire prior to the beginning -
of the year. Some colleges automatically provide new personnel with office space and furniture, uthers
do not. There may be the need to set up an office, including ordering desks, chairs, typewriters, sup-
plies, etc. Be prepared with price quotes and an inventory of those items which can be obtained from
coltege inventory. Consider the many physical and logistical needs and be prepared with alternatives.

t .
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hire action or 'making any commitment.

. ;4.13.4 Special Classes. In planning to offer special classes for students, it is necessary to propose the
course to the school Curriculum Committee through established prmedures Some special classes are
presented in colleges for students with specific functional limications. It is important to plan the
classes early enough to meet the deadlines for approval and listing in the catalog, catalog supplement
and schedule of classes. Check with the Dean of Instruction for those deadlines and for the proper
procedures. .

These special classe§ may require the teaching skills of specially qualified or specially crédentialed .

instructors. It may be desirable to admit non- handicapped students intossome of these classes. This

could permit a great opportunity for the. interaction across, the artificial barriers between tht.i ‘dis-
abled” and the “able-bodied” populations. It may further serve to alleviate any fears or sterotype con-
ceptions of the handicapped population.

4 ]

4.13.5 Examples of special classes are:
a. Adaptive Physical Education (-
Survey of Physical Defects., -
Psychc;logical Aspects of . Disability. '
Homemaking for the Functionally Limited.
Independent Living Skills.
Job and Employment Opportunities.
Marriage and Family Relations

Personal Assessment.

= CHC R L S N SN~

I

i. Speech Therapy. - ’ ! .

4.13.6 Position Descriptions. It is generally necessary to establish a posmon description for each
position, classified or credentialed. The description can be most helpful in the future for personnel
evaluation. The .job-dessription should include:

a. The duties to be performed on the job.

b. Educational réquirements.

%. Credential requirements.

d. Preferred experience. o, : ' (

[y

.. Time period for the job (e.g., 10 month, 12 month, etc.)’

Be sure to check on the requirement, policy and procedure to be follo»\\'\g prior to'implementing a

N\

.
. . .
) ) ‘ . 416 ,
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- ) IM’PI\;EMENTATION STRATEGIES
SECTION V - i \
LY INTRODUCTION E ' -

Earlier in this manual, we reviewed identification and plahning. Now, we wdl review the means by which
we put into action those activities necessary for the accomplishment of our objectives. This is the imple-
mentation phase and it involves selecting from the various alternatives available to us those which will
best accomplnsh our purposes. It involves the coordination of resources, the monitoring of activities and
an on-going evaluation of in-process results. Evaluation-will be covered i in Section VIII. This section in-
tends to present stritegies for effective implementation.

5.1 ADVISORY COMMITTEE. . | |
Advxsory Committees are the very heart of the educatnonal process. It is essential that those whom we
intend to serve be systematically involved in sharing their desires, identifying their needs and establish-
ing resultant educational goals. We believe that people will involve themselves when they feel thejr
involvement will have real meaning. The advisory cornmnttee when so involved, should prove to be a

1+ valuable resource. .

\

Be cautioned that there is no established model upon which to deve@p a committee. Ultlmately, com-
mittee configurations shall depend upon those to be served, their specnal needs and identification of
. those persons who can best represent a'specific population.

5.1.1 Authorlty . ,‘ : / ' | /

-

a. Check on district policy’relative to the establishment of advisory comfnittees
§ ”

b. Advise the appropriate administrator, and secure authorlty to proceed in the development of a
proposal in conformance with district policy.

b

\

a. Identify consumer groups representative of the special needs .to be served

Identify agencies, public and private, in the community, with whom program amculanon is
needed. ‘

¢. Identify students (clients) who can best provide resource information to the committee as
members.

D

¥

would ex

d. Identify, speciiiﬁlly, those agencies from whith referrals would be expected and to whom one '

refer % .
) / . i
5.13 Organization .

a. Develop a specific plan for the adanBry committee; to mclude T !
1) Purpose.
2) Objectives.” ,
3) Membership/sizé. . , } i
4) Operational guidélines. ’ § o ) ' AT
. 5) Functions. . -
‘ a) Fact finding. ) -
b) Planging. e
. ¢) Coordination and communications.
& Activation of resources.

e) Evaluation.
3

"5.14 Apg{oval . ‘ -
1.. Submit re’commena‘ations to the agprqval process. i /

1 . - -

5.1.2 Membershlp : , . ' t .
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Aruitoxt provided by Eic:

The delive

There is the opportunity and responsibility to influence the organization
components ¢ of each system will be determined by each college. This section pr Oposes the guldellnes to
assist in maklng such determinations. - ‘

5.1.5. Selection _ PN ‘ b
1. Contact those persons identified as potential members
2. Share the advnsory committee: plan with them.

3. Obtain their commitment or the corpmltment of alternative choices.

~+5.1.6 -Implementation .

a. -Call for an organizational meeting.

b. Get publicity on’campus and in the communlty

c. Provide orientation to 1nclude |
1) Regulations. SELE ¢ B
2) Programs. - ~ ° o - .
3) Plans. ! - X -
4) Staff. LT e e o
5) Facilities. * i T " - .

5.2 ORGANIZATION., ~° .
of programs and services to students requires a team effort. There is a need to 1dent1fy team
members arid mobilize them into an effective delivery system. Two distinct types of activities are in-
volyed There i is a nged to create an’on-gampys tea
for ai off-campus team to provide for necessaty commdnlty articulations; including interagency coordl-
nation. . ! ,2

AY

5.2.1 Orgamzatxonal Articulation. On the college campus, student needs for servnces and activities

are identified and prQVlded The delivery system is based on capabilities of a normal student popula-

tion to pamcnpate Students with exceptional needs may be unable to participate unless the delivery
system is ;modified to respond to thelr untgue needs. oo .

The person responsible for enabhng the delivery of services and activities fbr ' ‘openiing up the cam-
pus” must become aware of unique needs and recommend modifications. This is best accomplished

through organizational articulation.

a.*An Organizational Modek ‘ .

1) Establish an ad hoc committee to collaborate in identifying the services and activities available

‘ on campus. A = .

2) Relevant to those. services and activities, determine the unique needs of exceptional students

which effect delivery capabiliries.

" 3) Design a matrix (see illustration following) listing the needs on th vertlcal axis is and services

and activities on the horizontal akis,

4) The services and needs listed above are intended only as examples. ,
5) Where the need and the service or activity interest is (see example), enter the name of

, the significant person(s) responsnble delivery. «

6) Then those persons who need to be part of the organization responsnble for the déllvery of

l
-

servnces and acnvmes will have lﬁl’ldennﬁed
b: Articulation ' ¢

1) Meet with each 1dent1f1ed sngnlflcant person 1nd1v1dually Reveal specnal needs and develop

dellvery means.
2) Develop a time line for 1mplementanon of delivery plans.

) Submit a report to the admlnlstrator detailing the 1mplementanon plan

: 49
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to effect necessary articulation: There is also a need

the delivery system. The

~




Food- Student
Needs ) Service i Activities

1. Tray Assistance

"Special
' 2. Medication

3, Srudent Club

4. Book Stacks

75, Part-Time Work

G, Health Emergency

7. Study Carrels

8. Job Referral

9. Intramural Sports -

Busing -
10. Dishes y X

\ c. Delivery
1) Implement each plan component on a controlled (pllOt ~test) basis.
2) Evaluate the results and modify as necessary. R
3) Implement the total - -plan. oo

o

d. Monitoring’ ' . e
1) Design a method for Berlodlcally assessing the dellvery process. P
2) Maintain amculgtnon activities with those significant persons involved. t.
.3) Brmg together perlod;cpllLy an ad ¢ corymitte® to update the assessment of needs.

a vast community of mte;est in the needs of the handi-
l capped These mterests»&epresem both Pertlse and resources. Often their goals and objectives will
stmllé‘r and, in fact, there wilb exist a need for articulation. . .

An effort at orgapizing, for agiculation with chis community of interest will benefit everyone in,
volved. Where a mutual‘mte st is discovered, and articulation affected®resonrce utilization can be-
come much more e he delivery system greatly 1mproved upon.

; wooe .
a. Orgamzngw Actton A N .

1) The Advisory Committee, being aware of services and prggrams, may be thebest resource
in planning for off- -canipus articulation. Some Sf'them, in fact, will represegft the very agen-
ties with which contact is needed., . .

2) Identify the school districts, publlg and, private agencnes, Whlch need to Re included.

3) Develop an objective s), to provide direction in planmng for articulation.

4) Develop a sta\ltemk@egardmg the benefits that can be réalized, through articulation.

5) Develop a list of proposed activities to meet articulation objectives.

'6) Draft a plan for off campus articulation for advnsory commrittee input and a(lmmstratnve
approval. i




R ]

f\ dents with special needs. Refer to Identification (Section III) for identification techniques.

4

b. Structure , . \ "
</ . 1) Establish a sub-committee to the advisory committee fo be responsible for each component

- of the articulation plan.
a) Sub-committee on school relations. . K . ,
b) Sub-committee on 'physically, disabled” agency relations. A
¢) Sub-committee on-‘communication disabled’ agency relations.
d) Sub-committee ‘on ‘learning disabled’ agency relations.

c. Cooperative Agreements ' : .
":1) Substantial benefits will. be realized for students as a result of agency cooperation. ?

. 2) Cooperative agreements may also be realized. These must be processed through the appro-

priate channels for approval. - . -
\ 5

5.3 SUPPORTIVE SERVICES. ) - , -
Perhaps there was a time when a wheelchair-bound person could not make it up an incline to get into a
classroom. Seeing'the person’s predicament, someone pushed, and the incline was negotiated. This may

have been the beginning of supportive services. The class was there and open _td the student, but only

with assistarce. ; - ‘

’

-

Our prihary goal is that all students, regardless of exceptionalities, can benefit from'regular college
classes, programs and activities. A handicapped person is one who cannot so benefit without support

o

services. The purpose of this section is to aid in the establishment of a support services program.

~We know that for this to happen, somgone must accept the responsibility to facilitate the\process.
One of the major responsibilities of the specialist on programs for the handicapped is to do

'5.3.1 Philosophy. Students with exceptional needs should benefit from regular college pgsgrams.
Perhaps for the majority of students no better service can be rendered.

t thdt.

a. ldentification . \
1 Be aware of the support service needs of the students. This requires the identification of stu-!

2) There is a need to advise students that these services are available. That is a major part of
any identification process. (See Sectjon III.) o /

b. Planning

1) Develop a plan for the delivery of support services. The needs assessment matrix recom-  °
mended in this Section will be of value. :

2) See Section IV (Planning).
c. .Evaliation : ' v -

1) Before any educational program is undertaken, the means of gathering data to permit an
®

assessment should be established. "

2) Develop an evaluation plan prior to implementation. Refer to Section VIII (Evaluation).

3) The evaluation plan should Ancorporate a feedback system providing for input from those
students utilizing the services. - ° -

-’
L4
s

s

d. Delivery System. The following are some of the ;najo; éépecrs of delivery that should be con-
sidered. ‘

1) Coordination. There should be a designated person or persons responsible. '
2) Resources. There is a need to identify resource ngéds and to plan for their acquisition—————

3) Articulation. It is important to involve in the planning stage, those people who will-actually &
be a part of the delivery system. .

a. On-campus and "Off-campus articulation planning will be helpful.

4) Documentation| Maintain records on support services provided. These records wil} be sup-
portive in justifying both services being provided and resources requir2d.

. —~
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5) Inservice training.” There may be a need for both orientation and training of those persons

with delivery responsibilities, to include: '

a) The nature of gpecific disabilities.

b) Support service needs: ?

¢) Methods "of support. ‘ ‘.

d) Record keeping requirements. M -
" e) Emergency procedures. ,

f) Campus orientatiolﬁ. . .

g) The acquisition, use and care of support services equipment. .

<

5.4 LABELING, * - -

Persdns closely aligned with society’s standards for "'NORMAL” have the best chance of achieving accep-
tance and integration. Providing the chance for students with functional limitations to maintain personal
behaviors and characteristics which are as culturally norntative gs possible is imperative to their main-
streaming. We must avoid practices and methods that reinforcea person’s viewing oneself as deviant. In
exploring normalization priAciples, and how they apply to college enabler programs, we must investigate
the following two areas. (1) Identification and labeling of students, (2) systems by which we deliver
services. The purpose of this section is to assist one to become sensitive to the problem of labeling, and
to gain support in implementing the delivery of services without the stigma of labels. :
5.4.1 Legal Reference. California Mastet Plan for Special Education, Chapter 3. ‘

—~—

"For leg‘al purposes, pupils with special education need? should be den'gnaied as individuals with ex-
ceptional needs.” , . . &

5.4.2 Philosophy. The definition used in the California Master Plan starts with the word “ifdiyfdu-

als.” Our.intefest is in serving people, aot handicaps. A student is first a per'%n, and thereyes the

. the strength. If we focus only on the handicap, e are foclsing on weakness. Many people.résent be-
M /

5.43 Guidelines. Labeling is a dehumanizing process and should be kept to a minimum. Tradition-
ally, special education has used disability category labels to identify students. These labels serve no real
purpose. Our role is to help students overcome their limitations, build wpon strengths and to function
on a competitive level. To do this, we need to know about function and ability, and in what ways it has
be¢n effected. Labels that tell us this are useful. The inability to read a textbook can be "cured” by a
ai er, ataped textbook and sometimes a mechanical page turner. “Visually impaired”, “learning dis-
abled”, and “orthopedically handicapped”, are labels that traditionally would be used for someone who
is unabBto read a textbook. Disability category labels, such as these, are useless._in serving the student.
They only serve to tell us we need to find out if the students can read"a textbook. The more specific
functional labels are useful in serving the students. If a label like BLIND is assigned, immediately a

_ student is burdefed with stigmatizing stereotypes. Society does not know how his/her functioning is
effected so they "assume”. The student, also, is presented with a set of "pat” answers to his/her capa-

- bilities. Exploration is not necessary. Functional labels, also, may be uncomfortable, but they are label-
ing real functional limitatigns that must be dealt with for the student to compete.

5.44 Service Delivery Systems. Society perceives that if individuals must be provided special serv-
" ices then obviously they are different. We are going to provide services $o we have to design delivery
systems. It is important that while developing systems we keep in mind that accepting services makes
students more readily identifiablé as “Handicapped”. We often design systems that reinforce in: stu-
dents and society that the handicappéd need to-be ‘taken care of'. It oftén is much more convenient to
design systems that ‘do it to students™rather than allowing the student maximum control. We may -
furpish transportation in special busses marked ‘Handicapped’, provide parking in spaces marked
. ‘Handicapped’ and serve from offices marked 'Handicapped'. These labels again ate. not functional
labels. It would serve a purpose to Jabel service components by the service tendered rather than who 1s
served. It is less stigmatizing to be identified as in need of mobility assistancé than as handicapped.

toe ‘- 5.5
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Secondly, it serves to let/the students know what services are available. If delivery systems are to let
students take responsibility for their needs rather than ‘doing it to the students’, then students need’u{ .
be knowledgeable about existing services. . ,

5.4.5 Ability Counts. The lives of students coping with limitations traditionally are centered around |
those limitations. Their e is | vested in coping with the limitations, treatmg the hmltanons and
the feelings surrounding ﬁ%& 11 the students relate to about themselves. It is lmperanve we cen-
ter our approaches to s ts around ABILITIES. We must investigate abilities and interests. For
students to excel in abilities, they must be able to identify them and focus energy on them. It is impor-
tant that our delivery systems be sensitive to the student's involvement i Jin activities other than those
to overcome. limitations. (
-

‘C

5.5 ASSESSMENT OF FUNCTIONING REQUIREMENTS

Successful functlomng ina college demands and/or anticipates certam kinds of abilities. For us to best
meet the needs of Students it is mlperatlve that we are aware not only of thq way student’s functioning is
affected but, also, of all functioning requirements that are imposed by the institution. This knowledge is
a’critical aspect of lmplementatlon

5.5.1 Community.- For the student to function in the community college he/she has first to cope
with the surrounding community. Using public transportation requires certain functiening. How
much speed is required to be able to get on and of f? How much speech is required? Is transportation
aclaptable to a person using a wheelchair? .

5.5.2 Archntecture/T errain. The way a campus is desngned imposes numerous functnom’ng requ1re-

. ments. Buildings set far apart require the ability to negotiate distances. Steps require the ability to

) climb. Doors require strength to push or pull a certain number of pounds. Explore the campus thor-

oughly. Ask students for their help in investigating functioning requirements. They will be aware of

flnctioning requlred by steep slopes, heavy or narrow doors, steps, poorly.located ramips, hard to neg-
Setiate thresholds as’ well, as many other obstacles.

5.5.3 Schogl Regulations. Each community "college has tegulations and operatmg procedures; com-
plying with these, demands certain functioning levels. Examples would be regulations requiring stu-
dents to participate in walk-in registration, designing a maximum number of class absences allowed;
and setting drop, deadlines. The majority of such regulations are listed in the school catalog. Students
are a good source of information about the most troublesome regulatlons -

5.5.4 Curriculum/Classroom. Performmg in classes requires coping with two types of funcnomng,
that imposed by. the classroom (e.g., height of counters, type of chairs) and that lmposed by curricu-
lum (e.g, remembering five, pumbers in sequence, copying notes from the blackbdard) Student’s
needs can best be met by deve{o ping tools such as check lists for thoroughly assessing the functioning
requlrements of commonly taken classes. Information could be most thoroughly collected by observ-.
ing a class. - i . " e e

5.5.5 Recommendations. Currently we become aware of, functional requiremepts as students en-
cqunter them and fall behind or drop out. By becoming more aware of the campus in functional terms
and developing better ways of analyzing functioning requirements before they become a problem, we
will be better able to implement programs_tp assist students.

We will not be aware of all problems in advance. We must remain responsnve to mdnvnduals and
problems as they develop But if we are aware of functioning in detail, we will be better re?dy to devel-
op various solutions to the seen, and unforeseen problems as théy arise. A thorough investigation
through task. analysis and other systesns, that may have application to our need to know about $pecific
functioning is proposed. We need to develop systems and expertise_tHat are geared to give us a 3r N
detailed understandmg of the functioning réquired of students. . .

5.6 INSERVICE TRAINING \ : ‘-
Wherever change is in progess insérvice training is potentially an important component It érovmes for

change to happen more quickly and ‘5omfortably with better quallty

. -

[N
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- The i)rzydmg of special services fo‘gésrudents on campus is changing the type of students teachers are e
serving, ‘combination of technology, medical advancement, and social acceptandé constantly expands, S -
our ability to serve students. Schools are meaningfully serving more arid more students that were previ- :

° “ously excluded. ~~ T oo

N ) B -
" We need you to considér inservice as a valuable tool to implementation. This section deals with de- _—
scribing those who might bing‘fif most by inservice, as well as suggesting inservice delivery techniques.

N 560\54. INSERVICE TRAINING. Each college shall develop a plan for relevant and effe:ctive snservice .‘
training for all college personnel involved in ‘meeting the special needs of students.

5.6.1 ‘Philésoph'y.,, There is a_natural ten’denc'y'f% people to fesist ch.ange.-lf an impending chgngg
is difficult to understand—too compqu——tl;'ey shy away from it. Where they can value the change as
an improvement, it i$ easier to accept, A major, point to acceptance is clarity. Inservice is a way of

-achieying dlarity and dealing with a fear of the unkrbvrrk. P
. @ - :

: - B * LI .
- 2" Administrators. ?dministrators will want to know of needs of the district’s students and pos- -
sible solutions, as well as I2gal and flnancial constraints. Presentations to'administrators may be on a -
one-to-one basig or in meetings such’ as administrative meetings or-board meetings. (Be prepared to
answer quéstio*’ Wrong answers can sef, progress bagk.) )

5.6:3 Faculty. Enabler Redgrams ate presenting faculty with students that were previously excluded
‘ . from their classes. Faculty feel sosfie students chuld be handled, better with specjal training (or by
. -someone else). It is importarit that faculty feel supported, knOug services and where to get ques-
tions answere%?h?h of the irservice for this group will be don®on a one-to-one bésis while
them solve studefit pt/oblerr_ls. Students working directly to help instructors understand their si
qwill be the most effective change agents. N ' . .

\

5.6.4 Stafi’/Paraprofe'ssionals: Meeting the needs of students with limitatic;ns means using variots
combinations of studentsgides, paraprofessionals and professionals. Both one-to-one and group dis?
cussion_of prablems, solutions and ethics will be belpful in the presentation of quality services.

5.6.5 Classified Staff. Com)’réri]unity Services staff, job developers, Campus Security,.as well as many
other classified gtaff are critical resoyrces fot students. Sensitivity of classified st;aff% to problems and
®- awareness of solutions, is imperative, It is appropriate to include them in plans for group inservice .
& . sessions as well as providing information on an as-needed basis. .
5.64 Commynity. The success of studens with limitan‘S‘i}s is often dependent on tigfooperation
of sgveral comimunity agencies. It is important ghat agenciés such as the Department of Rehabilita-
tion, local rehabilitation hospitals, transit systems, Adult Education, agdhigh sghool counselors, have
a good understanding of ‘what the enabler progrgm and the college can do. Agencies may welcome a
" presentation at @ weekly staff meeii,pg. Written handouts are also helpful. ’ T

A _5,6.7 d?ganizaddg_: An agénézi catibe a helpful tool in making an orgax;ized presentation:This is-an -
agenda for a 15-minute presentation, tg an administrative meeting on sghe need for mobility a‘ssistance[ B

e .
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. e o "AGENDA\’ ‘
| SUBJECT: NEED FOR MOBILITY ASSISTANCE SERVICES

I. Who needs the ser&ic;s? T - L
A. Students with what kinds of limitations? . — )

o B. Number of students? C e T L ®

IL. * Kinds of services needed? ~ 5 S ,
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Aruitoxt provided by Eic:
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*\ . ; ~, i
IL Costs Involved. ' B o
* * A, Amount? . - " T o - .
B. Who pays? = o
IV. Legal 1'Cfsm?ildémgugns. - | .
* A. Liabilities .,
~% B. Coverage "L L ‘
)“ . .
V. - Questions? ~

5:68 Delivery. e ‘

» - *w
a. The maximum integration of students with functional limitations into out educational setting’
is dependent on the commitment, expertise and cooperation of all of the groups of people
listed. Some inservice trammg is likely to be presented in planned groups. Carefully developed,
this is -a very effective way to present mformanon and facilitate sensitivity and cooperation.

For an inservice training session to be successful there are three primary consnderanons
1) The session must be designed to fit a specific .need. .
2) The cooperation of teachers, administrators, aides, and "agencies is crmcal
3) The design needs :o provide for extended learning bpportumnes \

_b. In order to determine whether a presentation will fit the needs of a specific group conslder their
interests, cducanon level of involvement, responsibilities, and future goals

Some specific considerations are; ‘
Begin by ascertaining needs and establishing priorities.

Wheneveg possible have trainees provide suggestions to'assist in the program planning.
Identify a single need for each session and fill it. (Save information meeting othér needs for
another -session.) ¢ - .

Use behavioral objectives to accomplish goals. )

Provide adequate bagkup for carrying out new ideas or skills that have been leatned. (Be
available as a resourde. Provide written suggestions. Involve administrators. Video tape vital
demonstrations so that they may be used over again' by participants.)

Make the presentation interesting. Provide for changes in tempb and a variety of learning
styles. . ] - S s
Evaluate each session. ‘

Evaluate results of training as exhibited by subsequent actions of parncxpants.\(Has behav-
joral change really occured?) P

9) Utilize evaluation information in preparmg future trammg sessions; (if possnble video-
©  tape sessions and rerun).

10) Brmg in knowledgeable speakers with practical expenence (Don'’t be fooled b?"fancy ntles
They don't guarantee a speaker who has superior skills, or knowledge, or one who can folate
to the need or to the audience.) & s

Cooperation betvgeen enabler, program, faculty, and administrator acts no(t only to insure the
successful presentation of a trammg p#gckage but also, for carryover of information into-the
programs for which the training was designed. Those who attend sessions will develop new
ideas and methods which often require change. Theérefore, all those who are in a position to
" effect that change should be aware and involved.

1
2)
3)

.

Y
5)

6)
7 )
8)

-

. By virtue of their leadership roles, administratdrs must be considered key personnel in insti-
tuting change. Supervisors, cooq'dmators and facilitators are the most valuable resources for
evaluation feedback as to the viability and contribugions of inservice training on an overall pro-
gram basis, while the trainees provide personal evaluano@ of needs and effectiveness from their
ong-to-one_ involvernents and perspecnves

et o 2o
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e., A program which provides for continuous and extended training is of the most value. Factors
which are indicative of the .need for on—gonng training are:

- 1) Obsolete Information. Students populations and ways of approachlng problems are con-
stantly changlng If teachers are to be kept abreast with the aiitent growth, the educanon
and training process must be constantly recysied. :

2) r;ajfecme Training. 1deally, all § dnservice programs are effective, reahsncally, sessions
" sometimes fail. If one session has not fulfilled the perceived need, then a new approach and
a second attempt to impart the necessary knowledge and/or Skl” must be undertaken (after
"a thorough evaluation as to why it failed the first time).
Continual Turnover of Personnel. In today's society, people do not always remain in the
same job placement. The use of large numbers of student dides to provide Support services
means everchanging staff. Continual training is vital to malntaln quality services and
efficiency levels. N /

5.7 COMMUNICATIONS.
Previously, we read that we "don't do it to people.” We do things with people. When we do things wuh
people, they are permitted to participate in the process. When we do thlngswuh people, we plan to lm-

plement a bilateral process of communications. .

5.7.1 Campus"Advisement. .
a. There is a need to identify thuse programs and services which the campus community should be

3 advised of. . [

n

b. There is a peed to investigate the alternatives available for effecting such advisement.

c. There is a need to coordinate this effort with existing communication mechanisms.
mgmry

d. There is a need to develgp a method by which one can get lnput from the campus com
regarding their “need t(ﬁ(now . ,

*5.7.2 Student Advisement. -

a. Students participate in special classes, pregrams and services because they elect to do so. There-
fore, any plan.developed regardlng that student’s educational program, needs to be shared with
that . student. o ‘ . .

b. This lnvolves the usé of a communlcanons system that effects an understandln&of and an

agreement with. the educational program designed. (

5. 7.3~ Alternatives. The alternative medns available to establishing good common communlcanons

Ie

are covered l['l detall—ln Secnon II Idennf:canon .

5.8 IMPLEMENTATION METHODOLOGY. -
Follownng our lannlng activities comes the lmplementanon process The follownng activities are impor-

‘tant ;consideratlons in effective ;mplementanon

<

5.8.1 Develop Srategies. Cansider the alternanves available, the resources requlred ‘the resources
available, key personnel, nme lines; district policy, and regulanons and, communication needs.

5.8.2 .Coordination. Communlcate the lmplementanon process to_key personnel, establish time
lines, mobilize resources, obtain approvals and authorlty, advise potential participants, train staff,
establish evaluation guidelines.

'
-

5.8.3 Monitor. Once implementation is effe d monitoring is responsibility Is the process guing
as designed, are all components operative, is ¢valuation data being collected, are time lines being met,
are communication systems working, are, rgsource expendltures in, line, and are needs being mér?

5.8. 4 Evaluation. "Evaluation is an on-gojng process not a yearly'pévuy We constantly collect and
analyze data to see, if we are accomplishifg what we set out to'do, to see if changes are needed, o if
objectives are realistic. .

&
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3000. Employee benefits

BUDGET
SECTION VI- -

6.0 INTRODUCTION , '

The colleges must, prepare ; and submit, by May 15t of each year, a college comprehensnve plan. One re-
quired plan component is the budget summary. This section on budget is intended to help facilitate this
precess. It will include information on budget development, accounting for other funding sources and the
concept of preliminary and final budgeting. The approval process will be covered, along with budget
parameters and eligibility for direct excess cost reimbursement.

<

56026 DIRECT EX CESS COSTS. Direct excess costs are categorical expendzture.r by‘Commumt_y Col-

lege districts as defined in subsections (a) tbrougb (f) below, which are expenses incurred as a result of
meeting exceptional need‘s of students. . . ‘

-

-0 .

(a) Special facilities costs are expenditures for space, equipment or furniture acquired or modified “

the district and used by the student.
(b)

cba.red 10 assist the student in the learning process.

(c)

Educattomd assistance costs are expenditures for specific persons employed and support re- -
.sources used to ussist students.

(d)

Mobility assistance costs are expenditures for persons or equipment provided t0 assist handi-
capped students to move about the educational setting.

(e)

o ——
Transportatzon costs are expendztures for persons or equipment modifications or related costs for
transporting students for education purposes.

(f) Prograni developmental services costs are expendztures for college, regional and statewide activi-
ties for staff and program development which are approved by the Chancellor’s Office and de-

signed to mzplemea{tbe provisions of this chapter. .

1

- e

6.1 APPORTIONMENT ' . .
The regulatlons provide for an apportionment to assist the colleges to recoyer their excess costs incurred
for services to the handicapped. Those expenditures must have been made in support of students with |
exceptional needs in one or more of the categories listed in (a) through (f) above. The expenses incurred
may be for supportive services and programs required to permit students to participate in regular college

classes, activities and programs. They may also have been incurred for approved special classes and
programs. N

56032. SPECIAL CLASSES OR PROGRAMS. Special Classgs or Programs means prescribed special
instruction for students with Jpeczf;c educational needs. Such classes and programs ngay also be designed.

(a) for severely disabled Students who cannot smitially attend ‘regubar classes.

(b) to provide preparatory or supportive instruction to enable .rmdegs to partisipate in actwme;-
provided for the general college populatton '

-

6.2 CALCULATIONS OF COSTS. . ' o

You may calculate costs for the categories listed in 56026 for the following expenditure 1tem’s
1000. Gertificated personnel (contract and hourly)
2000. Classified personnel (contract and llourly)

*: / )

~
~ . - ~
v

' ’
s
[
.
37 \ ,
. ¢ ' .
s

4000. Books, supplies, and ,equipment replacement

6.1

Special educational material costs are expenditures for material specifically developed or pur , .

n
il




6000. Capital.outday

facilities line.

-
l\- ¥
K

-

5000. Othér operating expenses : ‘ S,

¢ J

.6.3 DEFINITION OF EXPENDITURE ITEMS.

.

1000. All pe;:sons employed in positions requnru}g state licensing or valid credentials in order to hold
that posntlon (Examples: Administrator, Counselor, Instrucor, Psychologlst and Nurse.)

2000. All persons employed in positions that do not require llcensm ﬁ ¢redentials in order to hold

that position. (Examples: Secretary, clerk, tutor, aides, readers™and notetakers.)

P

3000. Payroll costs to cover the cost of employee benefits. (Example: Workmans Compensation,
Retitement, Insurance and Social Security.)

4000. The software necessary for the office, for instructional backup for instructors or direct instruc-

tional assistance for the student. (Example: Office supply, tapes, film, test materials, page -

turners, T,th sticks, bratlled materials, and equipment replacement)

- 5000. Additional necessary and reasonable tosts of operation. (Examples. Consu ants, travel, rental
o contracted servnces repair, printing .and utilities.) ‘

6000. Necessary and reasvnable costs for the purchase of non-expendable itenys such as equipment,
equipment modification and barrier removal. (Examples: Visualtek, ta recorders, braillers,
special typewriters, office equipment, battery chargers and barrigr removal.)

These expenditute codes (1000-6000) are part of the uniform accéunting procedure used in education.
See the business manager for extracting definitions and advice. Be sure to 1nclude inflation facters in
budgeting, pamcularly in salarres and benefits.” o .
6.4 BUDGET FORMAT ~
The categorjcaf funding areas 56026 (a)—(f)] and expendlture object codes are found on the forms pro-
vided by the Chancellor's Office. See samples of these forms provided at the end of this section. Note the
matrix arrangement with the categorical furiding areas listed on the left (vertical axis) and the expendl
wre object codes. across, the top (horizontal axls) . .. ..

Generally it is best to calculate cosgs by expendlture object code. Compute certificated salaries (1000)
Enter these costs on the matrix following the categorical funding item which will reflect the reason why
costs will be incurred. Do this for eath object code Then enter the totals in the total expendltures
column. . . ) ¢

. Indlrect costs will not be entered on the budget matrix. For example, if excess costs are forecast for a
special class, determine what expendrture itemn(s) will make the cost an excess of class i income (Section

_6.5). Perhaps an aide is being used in the class. The indirect cost amount would be included in the cost of

the aide. The amount would be entered under object Code 2000 (Classified salary) If it is an instructional
aide, the amount would be entered on the. "special education assistance” line in the 2000 column..

4 ’ ‘. . ’ g o . b
If there is an excess cost because of leasing specjal classroom facilities, the excess costs due to the lease =
cost, including indirect costs, would be entered under 5008 (other operatlng expense) and on the special

’

65 MAXIMUM COSTS ALLOWABLE B g
There is a maximum amount of apportionment “that can be claimed by each college. Claim only dlrect
excess, costs’and an amOunt not to exceed the allowable maximums,

56010. REGULAR AVERAGE DAILY ATTENDANCE (ADA) FUNDS. Stua'ent services and pro-

grams shall not be entitled to funds 1n excess of those needed to deliver such services and programs. The
state allocatron provided by taw for drrect excess costs is intended o only provide the districts reimburse, .

ment for such costs up to 8.85.00 for each student served, with@he exception of thpse students zdentzf;ed
as ":everely dz;abled” as defined by Section 56018 of this chapter.

'

) ’ ) - 6.2
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" Direct excess cost funds for special classes or programs shall be approz ed, only a/gr regular average
daily attendance (ADA) generated in these special classes has been completely utilized.

The average dazly attendance (ADA) generated by students in a special class.or program must be ex-
pended for that class or ,pro$ram to help pa} for the direct costs incurred for lowered instructor-student
ratsos or other support .services.

i P
@ cannot exceed the number of students served timegs
0d any duplicated counts. Students may participate in dif-
redit) or be‘ receiving supportlve services and a/so be in a
dted once. There is an exception to the $785.00 (Section 6.6).

' 6.5.2 Note also wat all income (ie., , total ADA) generated‘by a special class or program must be ac-
" counted for before excess costs are claxmed If a class costs $15,400 and is generating an income of -
$15,200, there is only an excess cost of $200.00 and only that amount may be claimed. Enter the $200.00
using the expenditure object code which obviously accounts for the excess costs and on the appropriate

categorical fund hne

6.5.1 Note tha,t.the maximum amount, clafmg
$785.00 annually. Care must be taken to g4
ferent program areas (ie., credit and

, special class. Each student can onlf bd

K
-

6.6 LIMIT EXCEPTION. .o ~ A

Section 56082 (c) of the regulations denote an exception to the $785. 00 limit per student served. This .

provides for up to $1,570. OO per student served for severely dlsabled students.
\/\ ¢

6.7 PROGRAM DEVELOPMENTAL SERVICES. [See*Section 56008 (c)]

Earlier it was discussed that 5% was the amount established this year to be used for program develop- *

‘ment servxces This amount will be established eacﬁ year and the colleges advised. If a college does not
expect to use the full percentage allowable, it is important that a state specialist be notified. This will re-
lease funds for use by those colleges with a greater need for funds to support werkshops, research, special
project and the like. It is Smportant to give this advisement for an} budgeted funding which wzll g0 un-

med at the earlze:t pomble date. ,

-

"56084 QTHER A} UPPORT FUNDS. Districts applying for direct exc?u cosgfunds must cemfy ona

form supplied by the Chancellor that reasonable efforts have been made to secure federal or local funds

otherthan short-term grants for handicapped programs. ‘ A
6.8 LOCAL.INCOME. : o SN :

The resources (Special Apportionment) made available by these regulations are limited. Therefore it is
imperative that we ‘identify other resources available to support local program needs. Colleges m

. .« . . . N - A 7
certxfy that this is being done. The excess cost reporting forms (see examples) have arl item listed, la-™

beled as ‘Local Funds’. Enter the total of such gther funds made available as’ that item. The local income
itemn i5 not there to indicate ADA (Average Daily Attendance). ADA is used to.calculate special classes
and ’programs excess cosgs only. - . Lo P

69 FEDERAL FUNDS. R B
The forjn also has an item entitled ‘Federal Funds'. Here enter any funds from federal sources which,

like local funds, have the effect of, reducing your gross total of excess costs., The most common federal

fund apphcable is the Vocation Educaqon Act (VEA) Part B Enntlement.Fund designated for use in the .

support of hand:capped sthdents. See a Vocational Education Admfmstrat,or regarding these funds

1

" . 6.10 BUDGET TIME LINES. ' : . .

. 6.10.1 Colleges are required to ‘submit their ftrst budget as part of their comprehens:ve plan by May
1st each year. This is a’prehmmary budget: It advises the Chancellor’s Office of your budget forecast,,
or 1ntent "They. analyze this data alorfgﬁu{b the total amount available statewide.

6.10.2 Subsequent to the colleges May 1st input, the cojleges will be advised in a timely manner by °

the Chancellbr’s Office as to the total of funds avallable 100) support programs for the hand:capped

S~
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6.10.3 The college’s final budget for direct excess costs is due i,g;th’é Chancellor’s Office by October
. 15th each year. The enrollment census (see Section VII Reports) is also due at this time. Based upon
this October input, final decisions regarding the apportionment of funds will be made and colleges
“advised. o . s 4

6.11 BUDGET IMPLEMENTATION.. - * ] “
~ Each district, having received advisement regarding apportionment available, must make individual de-
disions on budget implementation. If less than 100% of budgeted diréct, excess costs are going to be
reimbursed, the district must consider such options as: - .

§ . K g ‘
6.11.1-Reduced budget to lessen district costs. ‘
ger. o o
6.11.2 The extent of district commitment of resources to cover non-reimbursable costs. ,
‘ 6.11.3 '

.

Y

ethods of deferring non;reimbursable’ costs.
Other fﬁnding sources. R

6/11.5 Alternate methods of meefing program objectives. : s

~

6.11.6 New program objectives.

It is conceivable that the state might set expenditure limits by funding cate;gories. PDS is limited to 5%
fof 1977-78. The colleges may be advised, (for example only) that transportation expense will be limited
to X% . The same decisions as were made above, will have to be made following this kind of advisement.
| ‘ [4

& 6.12' BUDGET REVISIONS. , ‘
If a college finds it necessary to increase their budget, they must get prior approval. Colleges that realize
they will not use the whole of their budget should advise the Chancellor’s Office at once. These funds, if
released, might greatly benefit another college, Remember that funds that go unused under this chapter
for a given year, revert to, the general fund and are lost for our purposes in serving the,handicapped®

6.13 FILING BUDGETS. ) —
" Time lifies for budgét filing are reviéwed in Section VII, Reports. ¢ = g
6.1X PLANNING THE BUDGET. ' T

Budgeting is the process of estimating proposed expenditures for planned activities within a given time
_period and proposing the means of financing those actiggdties. It is the activity thét exacts the share of re-
sougces from the district, the state, and other sources, to it the delivery of programs, classes, services
and activities to students with h#ndicaps. It is a logical partof the planni
will be of assis}ance in direct excess cost budget development. .

, (, .. "6.14.1 Analyze Plan. Do an apalysis of each component of your-plan, such as su ive services,
&% Q141 Analyze Analys| yourp PPOQSS 3
, £ pgrarﬁi‘f and special classes. A separate budget for each plan component is needed.

o8 6.14.2 Identify Resource Requirements. For eac‘h‘p_lan component, make two lists.

o . 2. A list of those resources for which no expenditures will be required. This may include facilities
: ~ and equipment, or resources being made available from another source. (i€, volunteered, loaned
or donated, equipment, etc.) This list will be m;ded later to coordinate these resources butill
not be used further in"budgeting. ~ " . -
. ) 3

6.14.3 Coét'Determingtidn. Secure cost information on all expenditure items. Check with personnel
on salaries and with payroll or accounting on payroll costs (benefits). Make sure to provide these

-

process. The followlng steps

resource personnel with your tinfe lines so they can include any inflationary factors. Purchasing can '

supply cost figures on all items to be purchased or leased. Facilities can supply costs for construction

- activities. Most items can be costed out by these district personnel. -

. 6.14.4 Total Expenditures. Total up your costs for each object code item, for each plan éomponem.
™ These totals are then combined, by object todes, for the budget, with one exception (See 6.14.5).

- t o 64
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6.14.5 Special Classes and, Programs. (See Section 65010) o .

o u. Having computed the total costs for each special class, one more ca la%\ is necessary on each,
class.before incorporating these costs in the’direct excess cost budge

Account for all anticipated income to be generated by average daily attendance (ADA). The busn-
A ness‘manager can be of assistance in computing. ADA incomes as it will vary by district. First forecast -
(it should be in'the plan) the gumber of students intended to be served in that class, and the 3 average
hours dally attendance anticipated. Remember to allow for absences.* Based upon the attendance fore-
¢ cast, you will be adv15ed on how to calculate ADA income.-

*Sqme classes recewe ADAona posntlve attendance basis, and absences will have a high fmpact on
income. Chegk on this with your business manager (ie, Adult Education).

6.14.6 Draft Budget. If one is responsible for less than the total program budget, submit budget data

for each component to the District Coordinator (or other appropriate administrator). The total of the

. components are incorporated into one district budget for direct excess costs. The budgét then goes| .

into tihe proper channels for approvals prior to being subpfitted to the state.  ° - z
7/

6.15 CLAIMS. )
Claims for reimbursement may be made only for those direct excess costs actually expended or encum- Yo
bered (district has legal obligation to pay) by the district. Before the final (annual) direct excess costs
claim is made, actual costs. must be computed. .

When we budget for special classes and programs we do so based upon a forecast of expendltures and
income.. When claiming fmal reimbursement, we will do so based only upon actual costs and income.

(See Sections VII, Reports for clalm ‘time lines.)
L

" 6.16 AUDIT TRAIL.' '
It is important that you have documentation to back-up all claims. Ask your business manager #bout '
j audit trails and get help in establishing procgdures for documentarion.

be . " y o S { -« - 3 . S
— -
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6.17 FINANCIAL REFERENCES T ‘ Cos '

e
6.17.1 State Allocatigns Total state allocatlon for Direct Excess Cost activities is given in ECS
170303.6 (b): ~ * .

Twelve dollars and mineteen cents ($12.19) multiplied by the average dail§ attendance during the
preceding school year credided . for purposes of state apportionments to all community colleges dis-
tricts for the purpose of'Article ‘12 (commencmg with Section 18151) of this Chapter.

6.17.2 District’' Apportionment. Disbursement of the gross state amou ¢ available as provided in
the above formula is described in ECS 18151 (a), '18151 (e) and 25506.5: &

. 18151 (a). The Chancellor of the Caljfornia Community Colleges shall apportlon to each Commun- -
ity College District for the facilities, special educational material, educational assistance, mobility as-
sistance, transportatlon and program developmental services for handicapped students enrolled ata
Communlty College as defined in Section 255006.5. For those who have demonstrated a need for such -
services, an amoun't not exceedlng seyen hundred eighty-five dollars (§785) i in each fiscal year will be
allocated for each such handicapped student.

{e) Notwithstanding subdivision (a), the Chancellor may, upon recommendation of the Director of
Rehabilitation, allocate amounts up to twice the amount authorized in subdivision (c) of Section
25506.5; provnded however, that any allocations made pursuant to this subdivision (e) shall not te-
sult in an increase in the total amount of funds allocated pursuant to this section. Allocations in excess
of seven hundred eighty-five dollars (8785) per student shall be provided only to programs identified
by the Chancellor and the Dlrector of Rehabilitatiun in accordance with rules and regulations adopted
pursuant to subdnvnsnon (b). _ “s :

| ) o 751 | | e 6.5 )
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. 25506.5 (b) Ag used in this section, “Handicapped Students” are persons enrolled at a community -

college who cannét benefit fro(ﬁec he regular educational program provided by the Community Collegg

at which such students are enrolled, without special services and programs, because of a physnca! com-

_ munication, or learning disability as defined by the Director of Rehabilitation in cooperation with the
Chancellor of the California Community Colleges, followmg publlc hearings. Such a disability shall be

defined in a manner consistertt with the definitions % glven in this subivnsnon

6.6
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college: Submitted For: 1., May 19 (Projection)
. ' 2. 0ct.19 (Actual Census Count)

N ' 3. Feb.19 ___ (Enrollment and Budget
. . . . . Update) .
COLLEGE ANNUAL ENROLLMENT AND FUNDING "SURVEY

* HANDICAPPED. STUDENTS '
QAdvisement Survey Pursuant to California Administrat1ve Code, Title 5, Section 56062)

I. UNDUPLICATED HEAD COUNT OF ENROLLED DISABLED
- % ' - STUDENTS RECEIVING SERVICES — —

A. Total Elig{BI“‘Students‘Reéeiving Services— - - — .

B. Total Eligible Severly Disabled Students
. (Not included in "A" above: Prior approval
required from Department of Rehabilitation.)

R e ——— e ——

II. PROJECTED EXCESS CISTRICT COSTS FOR FISCAL: YEAR 19 -19
(Do Not Include Expenditures Met{By ADA Funds)

EXPENDITURE OBJECT CODES - Budget and Accounting Manual

1000 * 2000 * | 3000 * 4000% |  5000*

SPECIAL - -
FACILITIES ;

SPEGIAL
EDUCAIXONAL
MATER (AL
“SPECTAL
EDUCAT IONAL
AssISTANCE
MOSILITY
ASSISTANCE

TRANSPORTAT ION

%gegﬁoMmsNIAL )
SERV I GES P 7%%&_

- N o \'\3’!

»
TOTAL .EXCESS DIRECT COSTS

g
_III. OTHER FUNDS RECEIVED ‘ .

A. Local Gifts.& Grants
(Not ADA) ’ /,,

B. VEA Funds (Only if VEA, ) :
Expenditures.Included Above) -

c. Total Other Funds S D. 'I’otasl Excess ﬁrect $

//f//’ L . Costs Less VEA Fudds

- v

fe
(//\ ’

(Prepared By) . (Date)- -

: : : . (D) ;
(Title) . - (Telephone Number)

- -

%1000 - Certificated Salaries . *4000 - Books, Snpplies and Equipment Replacement
#2000 - Classified Salaries . *5000 - Contracted Services, and Othtr Expenses
%3000 - Staff Benefits . *6000 - Capital Outlag i

3 "BJ

FORM CCC~S§-1 (Revised 10/77) |
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‘ Rk r 2 V SRR
"College ’ ' Undup‘iicat:ém fgo. Students In No. Stydents Tn
) N Head Count -Col. 1 Who Are Col. 1/ Who Are .,
Submitted Fo®: Ll. May 19 Identified By Clients of the ,\ Earolled-In Voc.
"2, Qet, 19 Disability Bept. of Rehah, Ed. Courses -
3. Feh 19 Golum 1 CoLumn 2 / Colum 3 ).
. ’ ’
I. Physical Disability ‘. -
| y -
A. Vision Deficit . ! -
'B. Mobility/Orthopedic Deficit ,__ ' . ) - a
- * . 1] v . B * .
C. Other Health Deficits . R
. s )
T T T T T T e e e T T
I1. ‘Communication Disability * y '
5. 4 ©
* " A. Hearing Deficit ’ )
. - ———4-_ Tl
B. Speech Deficit ’ < : & ,
. . 50;/' . - N .
//\;s I
I1I. Learning Disability * d '
A. Neyrolbg-ical' Deficit \ : i K
B. Biochemical Deficit ~ *
. 3 .
. C. Dévelopmental Deficit e . .
TOTAL - © 1
. —————————— _—--w——
- v ' l
% 7 N ) . v |
Signature of staff qualified to identify . Official title -
and develop prescriptive educational . o
plan for Learning Disability stildents N, ( ) S e .
) : . Telephore number? .
& }
Please Estimate -~ .
“ . -
Numbér of Students . . Please return this form to:
Utitizing ‘Each | Categorical
‘Category (Duplicated Funding Areas Academic Affairs Unit
Cournit Allowable) ) N1 s ;
California Cemmunity Colleges
. - . 1238 S Street 4
' Spectal Facilities " Saecramento, CA 95814
- (916) 445-1163 ° )
Special Educational '
Material .
- . _r:, Special Educational j . ‘
. ; Assistance i A -
N | ] —- . i ' :
s : i - o
. \ ’ -
Mobility Assistance i , . .
F P [ : &
' 2 . oy C
fo Transportation .
| o : cA i N S N
. Ux



CALIFORNIA COMMUNRTY COLLEGES
HANDICAPPED STUDENTS
DIRECT EXCESS COST REIMBURSEMENT
" I.. UNDUPLICATED HEAD COUNT OF ENROLLED .
“ HANDICAPPED STUDENTS RECEIVING SERVIGES
A. Eligible Handicapped Students -
B. Eligible Severely Disabled Students’
(Not_included in Item. A above. Prior
'‘orogram approval required.)
2 - N

- - e - RN -
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' . INSTRUCTIONS . .
/A ) ' " A ' . ' \

—

Each district incurring dlrect excess costs due to programs and services for
handicapped students shall submit an original and one’copy of this form to the
Chancellor s Office, Fiscal Services Section, on or before the followmng dates.,

v \( L .As-i . , .
First Period - January 15 //// )
oo ~Second Period -~ ) ‘

April-30 - - ) T

Annual Report- - July 15

Individual collepge reports are not required. Submit a district composite only.
Forward an informatjonal copy to the appropriate county superintendent of_schools.,

Enrfllgent data shall be reported as an unduplicated head count of-enrolled
handicapped students receiving services. A student enrofigd during one or
more terms shall be counted only once per reporting period \each fiscal year as
follows: * a) first period repor} shall include any student/enrolled between
July 1 and December 31; b) sccond period recport shall include any student
enrol led between July 1 and April 15;- and ¢} annual report shall include amy
student enrolled between July 1 and June 30. \

Programs and services for students reported in Section Iég'must have'prior
approval by the Chancellor's Office. A copy of the apprdval must be attached

to this form or the claim will be returned or disallowed. —

-"™Cost mata shall be reportéd by expenditure.ohjeét codes as defined in the

CAlifornia Community College Budget and Accounting Manual. For the first
period report budgeted or estimated expenditures are to be reported. Actual
-expenditures shall be reported on the second period and annual reports.

“‘ - ) A ) ‘ '.-N

Local funds reported in Section III are conmtributions received from local’
organizations specifically earmarked for programs for the handicapped, not
local tax revenue.

\ Py -

. > M \ - -
State apportionments shall he made only to districts which certify that ail
federal and local fundr available for programe for handicapped students are
being utilized and are reported in Section III.

———
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; ~ SECTION VII o L Y.

S 7.0 .Jm ODUCTION. » - l ) :
- %’%&?ﬂ%nded to provide information and régulations regardmg the colleges reporting respon-
itres:¥acluded will be the dates by which the reports specified in the regulations are due. A check list
regardu}g these due dates will be found at the end of this section. You will find in th&segulations thatin
addition_to_these specifi® due dates, there will be other times when information will be required of the

colleges Therefore, the references made in this section are not to the exclusion of any other reporting
requlrements which may be made by the Chancellors ‘Office. L -

w—“"“"71 BUDGET REVISIONS. ~ =~ = 7" =~ S
The colleges are advised to notify the Chancellor’s Offlce lmmedlately if any budget revisions are to be
made. There is no specified dué date for such notification. If a budget is to be revised upward approval of
that revision must ‘be obtained before any additional funds are expended. If a budget is to be revised
downward, it is imperative that the Chancellor's Office be notified imsedidtely. There may be other °

<  colleges in great need of those funds to support their program for the handicapped. —
« 56064. COLLEGE COMPREHENSIVE PLAN.
(a) Compreben;ne annual plans shall be prepared separately by\eacb college to be submitted by is
- district to the Chancellor and Director 8f Rebabilitation. Such plan& shall be submitted on or be’

fore May 15t of each year, or at such other time during the ﬁjc'?cal year as designated by the Chancellor.
(b} Each plan shall include, but need not be limited to, the follbq:'z?;zg components:

(1) *Statement of philosophy and needs ] ’

(2) Population to be served ~ —

e e e = (3 P"opo.fed~;ewzce; and.pfggmm,f__

(4) Program doals and -objectives , » '
(5) Proposed aftivites to meenthose objactives
(6) A plan for|coordination of college resources
(7) A’ plan for snseryice trai;zing . ' )
.. (8) A statemens of'tbe-evaluation plan , -

(9) A plan for interagency coordinatign of resources .
(10) Budget Summary . . oo . »

\
£ - =
7.2 COLLEGE COMPREHENSIVE PLAN, ‘ - S
College$ who desire to use the direct excess costfunds made available by these regulatlons must flle acol- ’
- lege comprehensive plan each year by May 1st. The plan is to be submitted as approved by the€ollege
district. In muln-‘gollege districts, however, each college plan is to be separate. An analysis of the regula- -
tions reveals a number of mandates which must incorporated into each comprehensive plan by the
colleges, to insure heir complianc® with the re ations, This list of complianc&mandates san be found
in 8ection I (1.2. 2j of this manual. One required component of the college comprehensive plan is a bud-
get summary. This ‘is the preliminary budget referred to in the budget section. .
L '
56062. ENROLLMENT AND BUDGET SUR VEYS. The administrator responsible for compreben- ~
sive planning for each college shall, upon request, submit, to the Chancellor's Office, on forms to be pro-
vided, enrollment.data, projected expenditurgs, income for supportive services and progtams, and subhp =
other pertinent data as requsred. Such” mfo/Znatzon shall be used to determine the state's directexcess
cost balance, and to inform districts of suclf balance so that they may plan for a potential allocation deficit.

. P R .
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7.3 ENROLLMENT AND UDGET REPORTS. v

The preliminary b dget is dug with the college comprehensive plan by May 1st of each year. This budget _
information is critical, because 1t°1$ based upon this data from all the colleges, that the %mncellor s Office ~

will make an analysis regardmg the allocations which will be available to the colleges foP that school year:

The Hsst survey of enrollment is likewise due along with the prellmmary budgét information by May 1st.

This survey of enrollment data, like mrellmmary budget, is just a foPecast of proposed enmllments .
and direct excess “costs. . .

The Chancelbor’s Office will provnde the colleges with advisement regarding the total allocations that
will be available as-soon as possible after receipt of all prellmmary budgets. A final survey of enroliment
_and Budget is due from the colleges by October 15th of each year. pfiroval and/or advisement regardmg

the final budget will be given to the tolleges shortly thereaftﬁ\’/F

The survey of mollment data is very important for several reasonts/First, it requites identification®f
those students who are -in need of, and eligible for, supportive services, programs and speci#t classes. *
Second, it is imperative that the colleges provide information on enrollment that is free from any dupli-
cated count. That is, a student in the district Teceiving services under programs for the -"handicapped .
should not be counted more than once. This enrollment information also makes possible an analysis at +
both the local.and state level regarding the amount of funds available that are being expended on a per
capita basis. Enrollment and budget data are pebvided the Chancellor’s Office on their forms, as provnded
The form currently in use can be found at the back of the budget section (Section VI).

We earlier discussed the need (in the Budget Secuonfﬁ establish an audit trail. You may be required - -
in an audit to identify those students that were reported in your survey @ of enfollments. Therefore, during
your sur"{reykmformauon should be obtamed on those students and be mamtamed SO as to be available as.
needed. &

The survey to identify those eligible Students to be served under the program for the handlcapped
should be conducted during the regular census week(s) of the college. This will provide the oppottunity
to identify each semester, quarter or term, in which those eligible students are participating in the pro-
gram. Remember that the total of such students provides one of the parameters regarding the maxnmum

.

of_funds_that can_be_granted to each college (See Budget, Section VI.) 8y

-

7.4 §VALUATION®
Section 50666 of the regulations covers evaluation. it states that on o before July 15th, or as advnsed by'
the Chancellor's Office, each college shall submit an evaluatioRWf its total program on forms to be pro- ¢
vided. Therefore, one of the reporting requirements that eacit college has is to provide this €valuation
data as advised by the Chancellor’s Office. ' .

-

56082 APPLICATION FOR"DIRECT EXCESS*COST FUNDS . S « e

Applicatsion bpdistricts for Direct Excess Cost Funds sball be an the forms de.ngnated by the ¢
Chancellor, reported 4t the same time as regular average dajly attend¥nce (ADA) appomonment "
reports after census week. Reimbursement wdl be made to the dumct in the same manner as ,
regular apportionment.

Upto $785 per student seryghd.is allowable for rezmbursement to a district for direct excess co.m
as authorized by Section 36026 of Lhis chapter. .

-~y

Exception. Ear high Zost services and particular programs for the severdly disabled, wpon recom-

- mendation of the Director of Rehabilitation, on forms to be provided, the Chancellor may allo-
tate, as available, amounts up to $1,570.00.per student served per fiscal year to provide fordirect -
excess costs for sich services and programs. Allocations in excess of seven hundred eighty-five
dollars (8785) per student served shall be provided only to programs.identified gy the Cbancellor.
and Director .of Rebab:lxdton after consideration of at least the followmg factors: -

(1) Projected fiscal co.mw of the comprebe'n;we an.” W X
(2) The ntumber of students served according to ¥heir category.of disability.




¢

’

P

(3) The number of severe/y disabled student‘s as included in tbe cozmt in (2) |

¢ (4) The student inistructor ratio. ' .-

(5) Identzfzcatzon of the speaﬁc btg/{ cost expenditures telating to the severely disabled students. AR

\.

T

’ - I
7.5 APPLICATION FOR FUNDS ¢ N
The form currently beingused to make appllcatnon for funds can be found at, the end of the Budget Sec-
tion, Section VI These apphcatlons are due by January\3{0th Aprll 30th, and July 15th d&:ach year.

form supplied by the Chancellor that reasonable efforts have been made to. secure federal or local funds
other than short-ferm grants for handicapped programs <

»

7.6 OTHER SUPPGRT FUNDS. .

Currently it is recommended that certification regardm?colleges efforts towards securing other support
funds be included in your college comprehensive plan. Thapregulations, however, clearly state that forms
may be provnded for this purpose by the Chancellor’s Office. These forms are not currently available and

no due date is specified for this certification other than the recommendatlon that it be included in the
college comprehensnve plan. ) . .

- | ~

56084. OTHER § UPPORT F UNDS Districts applying for di ject excess cost funds nfst cemf)Fﬂ a

7.7 ASSEMBLY 'CONCURRENT RESOLUTION 201.
The Lalifornia Postsecondary Education Commission (CPEC) has mandated that Cahforma Postsecond
ary Institutions, provide information regarding handicapped students being served. The Chancellor's

Office will hav the responsnbnhty of collectmg data from the. colleges to provnde CPEC with this
. information.

\ ’ ’ *
56058. PLANNING. The Community College District Master Plan, as pro;/zded r in Section 55402
of this Part, shall'include planning for supportive services and programs for studegls with exceptional .

needs. Space and capital ontlay needs for supportive services shall e mcorpomted into the plan for cap-
, ital construction provided for in tbe Education Code, Section*20066. ‘

7.8 ADMINISTRA’HVE RESPONSIBILITY. o “
The colleges are required to submit annually their Community College District master plan. The admin-

istrator responsible for the college’s program for the handxcapped must be aware of Section 36058 of the

regulations and be responsible to fac:htate its mtent
§

\
. — -

7.9 CHECKLIST. . \

The following check list i is intended to summarize those reports and due dates as specified in the regula-
tions or subsgquently established by the Chancellor’s Office. Reports and information that may be re-
quired by the Chancellor s Office, where't no  due date is yet established, will not be included in this summary.

7.9.1 Budger. - _ o '
a. Prehmlmry budget due May Ist. ' \ ) ‘ Q
k. Final budget due with fall census report \ o . Y

© 7.9.2_Enrollment data. . ‘ , g
a. A forecast of knrollment data due May lst

b. Agrual enrpllment data 'due with fall census report. C -
7 9.3 College Comprehensnve Plan. . - o .
a Due May Ist. - o . : o

b.,Revisions due with fall census report. o Ty

N

-
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7.9.5 Apphcatlon for Funds.
a. First apportionment applx ations due january 30th.
b. Second apportxonment appllcatxons due-April 30th.
. ¢ Final annual apportionment applnqatxons due july 1
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. - EVALUATION.
'_,“"SECTION”VII'I - T

* 8.0 PURPOSE OF EVALUATION , \ ‘ . g
_ Earlier in this manual the statement was made that every educatron plan must lnclude an evaluatlon
component. There are many reasons for this, but among the most essential would. be:

i 8.0.1 We need to determlne if our assessment regarding the needs of students was accurate.

8.0.2, We need to examine our educational plannmg to determine if it was adequate to meet |dent|f1ed

needs s

.8.0.3 We need to monitor-the delivery system to determme that the means by which we are attemp- \

ting to meet students needs are beingefficiently. managed

804 Most 1mportantly we need to determine if student needs are being met.

<

80.5 We need the i input that evalyation provides us to enable i lmprovements of programs and services.

. " 80.6 The enablmg regulations for programs for the handlcapped mandate both.local and statewide
* evaludtion. . .

Another major reason for incurporating an evaluatlon sectlon to this manuals;the survey of enabler
needs taken several years ago. That survey revealed that a majority of the college specialists ( fablers)
Lwere seeklhg ass}stance in -developlng and. applylng an effective pl‘ogram of evaluation.

rd
SR 8.1 INTRODUCTION .
Professionals in the field of education realize that evaluation is one qf their essential responsibilities. The
uninitiated sometrmes find evaluation-an uverhwelming task. It does not, hewever, negd to be this way.
Evaluation is srmply a process for collecting thé kinds of data which will permit our assessrent of what
. is being or has been accomplished. We want to knuw where we were at the begmn'\ng, what we did about
it, how we got where we are.and our results. We want to be able to measure any changes hat took place,
. have an understandmg regarding what brought abuut those changes, and we want to knpw if 'we accomp-
lished that which we set out to do. This sectiun wil review those aspects of the regulations most relevant

"
a~

eV@luatlon activity will be in response tu eva#atlon instrumentation provided by the Chancellor's Office.
Th()se instruments will become part of this Manual, as developed, and will provide the basls for additional
. o evaluatlon plannmg activities. _ T e L

8.2.DELIVERY SYST.EM EVALUKTION ' " w ®

; Thet:e are three dxscrete phases to the educational dellvery system that require evaluation. These are.
821 Preparatron This’is that phase in wlqg,ch we prepare and plan for the dehvery of educatronal
serv:ces and programs. We have the need to know. were our goals properly conceptualized; were our
ob)ectrves reasonable and valid, were “we familiar with applicable regulatlons and district policy, were
resour;eﬂ'nade available adequate to delivery néeds, such as staff, facilities and equipment, were com-

“s  munication$ effective, were necessary artlculatron needs~met and coordm?ted and, were the means of

~ . delivery properly provided for’

8.22 &_pcess The process is the tneans by which we deliver educational services and programs
" This is an implementation activity and requrres an on- gomg evaluation (moditoring) o assess the ef-
fectiveness of the delivery system. By maintaining an in- process evaluation system, we can immedi-
' -ately make necessary, revisians in the delivery system to improve upon the sys’fems arid programs being

'parncapated in by our students . ‘ . S
8.2. 3 duct. The, ptoduct is the 0utC9m€ or result of our activities. We need.to know the results
of.o paratloh and pro,cess activities. Often, evaluators will focus in on }the product alone and for,
. . R . .
’. A Vo~ -
\ Y v . 81
N ’ ) . , ?, v .

to evaludtion, and attempt to provide guidelines to effective evaluation programs. Much of the colleges’

‘o
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. get the preparatlon and process phases. We want to know the results but we also want the kind of T
assessment which will permit us to evaluate why those partlcular results were realized.
)

-

' 8.3 DATA BASE i ° ,
Ie,is mandatory to effective evaluation that the evaluator have an adequate data base If we are to effec-
tively evaluate the product (result) of our services and programs, we must be able to equate the results
to some measurable startmg point. We mrght say that during the 1977-78 school year 63 students bene-
fitted by our pre-registration proggam. This is meaningless unless we have something to measure that
‘result agalnst There are two primary data base methods available to us. ]

)

8.3.1 Baseline Data. ‘Baseline data simply means havmg available to us that information needed to
describe Circumstances prior to implemeénting a new program. If we previously had pre-registration
programs, a data base would be the knowledge that during the 1976-77 year only 13 students benefit-
ted By pre-registration procedures. Here, by using baseline data, the evaluator can show an increase of
50 students. Another example of data base would be the information contained in our needs assess-

ment. Prior to implementing a program for pre-registration, we will have determined that a need
exists for it, Our needs assessment might have indicated that 300 students needed the supportiye serv-

ices of pre-registration. In this instance, having had 63 students benefit from the pre-registration pro-
gram glves us a different evaluation result. Another.exasple of the use of baseline data would be
wheére it isour ob]ectlve to increase enrollment of'students by 100%. We need to know how many stu-

dents were enrolled prior to the 1mplementatlon of our new program to be able to properly assess the

results L : . ’ <./
. . = . , ‘ . N ﬁ‘,t - *

8.3.2 Measurable Ob)ectxves The use of measurable objectives is quite standard in education. Here,

the educator, (planner) pre-determines durmg the plannmg process what dn acceptable result will be.
Given well written measurable objectives; the evaluatQr needs the kind of data to determine if those
pre-determmed results were in fact realized. As previously stated, however, a total evaluation system * .
will not onlfy give the evaluator a measurement of result but also will provide lnformauon regarding  °
the reasons why that result was realized.

L The evaluator will want to conSnder the need for baselrne data and/or measurable objectives when
- ~developmg an eviluation program. S o . ) 1
- a .

8.4 EVALUATION CHECKLIST. ' TN ‘

The foll”owrng quesuons may be of assistance in developxpg an evaluation program

. 3.4.1 Does the evaluauon plan specify & stratggy for-‘konductrng the evaluanon study’

‘ ’ o 8.«4.2 Has the perso@ sele<ed to tondugt/ 1mplement the program évaluation been identified?
84.3 Have xntended program outcomes (goals) been (é%nufxed’ ' - ¥

8.4.4 Are the pb]ectlves clearly stated.in performance ob]ecuve terms?
b4

L ) \ 8.4.5 Are the activities necessaty\to meet t§e srudégts educauonal needs thoroughly 1dent1fred> P
- 8.4.6 " Have the assessment instrupfents been developed/selected priot™to or concurrently with the
program plan’ — . :
"~ ' " 84 7 Have specxflc criteria (standards). been defli’l’ed‘ and descrrbed prior to the evaluauon>
) ) ‘ 8. 4 )8 Are there exphcm items explaining who, how, 'and when the program act’rvmes will be monitored? Lo

849 Does the plan include the data collectlng /procedures for all areas ‘of 'the évaluation study?
84. 10 Does the plan provide for a time schedule of amvmes for each, evaluatron task?

! . 84. 11 Have the legal requirements of the evaluhtlon been identified and the necessary resources
utilized? . . . '

N VR S )
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gram needing lmprovement and po 1al soluuons for lmprovmg the program’

L
" 8.4.13 Has the format, for the fmal report been desngned for clear and effective reportmg’
»

8.5 EVALUATION FUNCTIONS .
There are frve primary furicuons (componenjs) to any evaluation procedure.

85.1 Goals arid ob)ectrves The planning section of [hlS manual provided information on the devel-

opment of goals and objectives. The evaluator must ¢learly define the goals. There are two tests that

all goals must meet. The first is that the goal must advance the system towards corresponding (insti-
s tutional) goals The second is that a goal must fully communicate to a reasonable pérson.

The objective(s) must be’stated in performance terms. A well writgen measura'ble objective will'in-
dudé at least: .

{ .
‘2. A bebaviordl statgment. What behavior will be affected? (1e typing). T
, bid criterion statement. Whhat standard or level of achievement is expected?

A measurable objective may also include a conditional statement. Conditional statem

, Ot ‘givens’,

specify agy necessary condi
an eleCtrlc typewrlter du

juons under which the demonstration of behavror will be measu d (ie,on
ying a-5- mmute test). %

8.5.2 Criteria. The evaluator will clearly identify the criteria against which performance is to be
measured. This criteria is derived from the objective, (the -crlterron st‘atement) -

8.5.3 Instrument. The evaluator will develop the necessary instruments and/or procedures by which
data can be collected that. will be relevant to criteria measurement,

8.5. 4 Data. The data collection insgruments and procedures af%d.to_collect and analyie the nec-
essary data. ¥ . v

\ - * M
8.5.5 Application. The data is interpreted to provide a program evaluation. Persons involved in
evaelgation must consider evaluation as a closed loop. That is,, it is not a one time end result activity.
Eath time an evaluation is concluded, the results become input to be used to improve upon the educa- _
tional services and programs being provided. to* students. )

8.6 EVALUATION “TASKS. -
The following tasks or proceduralized steps were developed at the
education personnel in the evaluauon _Pprocess.

b ]

7’

mmer Enabler,lnstjtute 1o assist

‘e

8.6.1 Describe Program Goals. In this task, there is the need to state the goals, or intended pro-
gram outcomes, for the program. Remémber, these goals should be derived from State, District, and
.*ocal goals, and should reflect the needs of the student. *

.6.2 Formulate Egabling Ob]ectrve(s) The. primary objectives are developed and written irr per;
Yormance objective terminology The well written objective will answef the following questions. Who
dpes what, when and under what conditions? How much will be done and how will it be measured?

86 3 Specrfy Activities. There is % need to specify those agtivities that wnll be used to meet stated
objectives. This task requires the identification of thosg actual activities’ that need t ? be 1mplemented'

« to achieve each stated objective. The activities will identify procedures, avarlable resources, and the
. means of implementing programst to accomphsh ob]ectlvss .

8.6. 4 Develop Assessment Instruments. There are two essential steps to this task. Frrst there isa
need to determine what data is neces@ry to permit program assessment. Second, tfére is a need to
develop the instpdmentation and procedures 'necessary to collect thar data (Be sure to prlot -test.)

8.6.5 Determine Performance Criteria. There is a need to identify quantitatively those program
“outcomes to be achieved. The progrﬁ'm objectives will provide you with the required information to
identify the standards ot levels of achievement that are expected. This is necessary to permit an  gssess- '
ment as. {0, ﬁle effectiveness of thep program.

. S . ?Q
¢ . - L%
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8.66 Develop a Momtormg System Determine what program activitiesjneed to be momtored and
"who will do that monitering. Establish a procedure and a time line for monifering activities, and iden-
tify the data that needs to be collected and a method of collecting, recording and reporting that data .

8.6.7 Speafy Collection Procedures. Here data colléction resources a denufled a data.,collectlon
- schedule is devised, and “procedures are developed for-the total data collection process.

868 Developed Evaluation Time Lines. The entire : program evaluation plan needs to be orgamzed'
to assure completlon of each ma)or task at the appropriate time. The best methodology to assist in
this process is a time line.or a time table for the evaluation: program.

8.6.9 'Determine Required Resources and Obtain Approvals.. In this task it is necessary to deter-
mine those resources which wnll be necessary to program evaluation. The resources will include per-

—sonnel, materials, equnpment time and,space Approvals will'be obtained to permit this evaluation
process and to permit the use of necessary resour;es \ '

. 8.6.10 Develop Report Format. Since a great deal of data may be collected it is essentia} tO develop

a format for the use of that data. The format should permit the*clear corhmunication of evaluation
. procedures, a presentation of the data, and conclusnons and resommendations.
N 56066. EVALUATION > - \ v ; o

(a) District and College Evaluation. On or before July 15th, or as otherwisé directed by the Chancel-
lor, each co)lege shall sibmit an evaluation of is total program for the fiscal year to the Chan-
cellor’s Office and to the Director of RebMilitation. Forms for the evaluations shall be developed
and provided by the Chancellor’s Office. The components of tlm evaluatzon Jball include, but

need not be limited to: ) *

(1) A description of each progmm or service provided.
(2) The number of students bene/zttmg from each service or program.

. ) (3) Information and mpportmg data indicating the extent to which gach Jpeczfzc program objec-
' tive, as set forth in the comprebensive plan, was achieved. <

(4) Explagzat:om "of dz:crepanm; between objectives and athievements. -
(5) Total expendzture; of each program or services provided. N, . ) -
(6) Characteristics of the population served, mcludmg age, sex, minority status, and an undupli-
cated count of duabzhty condmonr S ) §
. . 8.7 REQUIRED EVALUATION. - ’ ) ’ i
- “ An evaluation as provided for in Section 56066 has not yet been called for by the Chancellor_ s Office. Theé
;o evalyation procedures are currently beihg developed. When complete, the instrumentation to be used for . a""

. evalhation purposes | wnll be distributed for inclusion as part of this manual section.
8.8 DATA REQUIREMENTS .
The college compreherisive plan specifies proposed services and programs. Section 56066 states that
_part of the-evaluation will require a description of those services and programis that were actually pro-
- vided. Good records will need to be maintained to permit the reporting of the number of students that
\ benefitted from each individual service or program. The college comprehensive plan was to have id-
cluded an objective(s) for each specnfnc service or program. Infdrmation and supposting data will be re-
qunred to specify the éxtent to which each objective was met. Where objectives were not met, an explana-
tion will be required as to why the achievement was different from the stated objective. Information
’ regarding the total cost (expenditures) for each specifi¢ program or service will be provided, along with
informatiop regarding the characteristics of the handicapped student served. .

~
L

- e

! "~ '89 ESTABLISHING PERFORMANCE CRITERIA :
( One difficulty. that an evaluator may encounter is that the original ybjectives were not stated in perform-
o - ance terms. If this is the case, there is no criteria aga|n§t ‘which achievement may be measured. This indi-
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cates a weakness in the original comprehénsive plan which should be corrected in subsequent years, but
does not help the evaluator at the moment. There are two basic techniques available when this circum-
stance occurs o give  the evaluator acceprable criteria to permlt a measurement,of achieveme They are.

89.1 Establish Criteria Empmcally If the plan was not written with performance (or megsurable)

objectives, contact a significant number of colleges whose ,general community and college characteris-

tics wolild approximate your own. Determine what their stated program objectives were_A review of
, this data will provide you with parameters within which you can establish, retroactxvely, /formance
. ob)ectlves for your own program, » - \ '

89.2 Cogmzam Persons. A second method of retroactively establishing evaluatiofi critetia is by

 using the advice of cognizant persons. caff a meeting of persons with acknowledged expertise in pro-
grams for the handicapped. This could include College Administrators, your Advisory Committee and
other staff members. It might also include persons with nee(jed expertise who are not a part of your
college commumty This group of cognizant persons can review the original objectives as written, and
restate thém in measurable termis. Then the eLluatos will use those restated.ob)ectlves for evaluation
purposés. . - <

i v .
- 8.10 STUDENT PROGRESS. )

Section 55004 of the regulauons states in part “the student shall not continue participation in sesvices or
programs beyond the time when such sérvices ang programs are required to meet the educational needs
of the individuak” This speaks to the need to Lonﬁnually mo xoa’]e student’s participation irt suppoi’-
tive services, programs, or specnal classes, and to evaluate the results of such pamcnpatlon ‘to"determine’
_ if such support should continue. *

¢
I

.S . . rt :
8.10.1 Where students are receiving supportive services there needs tobe a continuous assessment to’
determine whether continuagion of those services are necessary.

by . . . \- .
8.10.2 Students,%n\cnpatmg in special classes and programs should have their progress assesAd at
reasonable intervals'not only to determine that"the individuals needs are being met, but that there is a «
need to continue the student in that special class or program.*

‘8,10.3 Based upon the assessment of studem progress a perlodlc review of the student’s individual
needs is indicated. -

8. Mﬁen  evaluation data indicates+hat the student no longer has a need for supportive services,

spe Fsses and programs, the student’s parucnpatlon in supppréve services and programs for the ,
handicapped will be discontinued, ) \ .

L)
-

I'd

8.11 PROGRAM PLACEMENT.

Section 56060 of the regulations in paragraph (b) (4) states "a clear description of momtormg devicés or
profedures with assessed improvement of competency based on the education” program designed being
_implemented”. The regulauons are clear that”the cofeges will be responsible to monitor and assess the
progress of students pamcnpatmg in this program. Our bayéc putpose is td integrate students into the
regular college activities and programs. Therefore, to continue to allew the pamcn;hnon,of a sdent in _
special supportive services and programs when this is not necessary is both a dlsserwce to the student
and clearly contrary to regulations. - o

8.12 COMPREHENSIVE PLAN. ‘ e

. Section 5G4 states. " (b) each plan strould include . . .(4) program goals and ob)ecnves The regulati
clearly provide for?goals and objectives to be in each comprehensnve plan, and they are essential for e l-
uauon purposes

.

~ 813 EVALUATION COMPONENT : K ‘
‘Section 56064 further states that “(b) ‘each plan shall include . #(8) a s\t@tem t of the evaluation plan.”
When a plan for the delivery of educationa] sérvices and programs is develope along with thac plan is
developed the evaluanon component, .

i
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8.14 RANDO‘M SAMPLING : ’

A valuable techniqpe for collectlng data is the use of random sampllng techniques. If there is a need to
collect data on 1Qstudents, there is the small task of contactlng those 10 students. However, if there is a
need to collect data from 1,000 students the problem i$ one of much greate magmtude Random samp-
ling techniques permit data to be collected from a relatively small number¥F those 1,000 studengs, and

.yet the results can represent the total population of 1,000. When the Los Angeles Times predicts the

outcome of a presidential election, they do not contact every registered voter. Rather, they contact a very
small number of registered voters using random sampling techniques. When properly done, random
sampling permits you to make valid ggnéralizations regarding a very large population, while collecting
data from .only a small segment of that population.

. This manual is not the place to go mto a long explanatnon of random samphng technlqueSf Mo rg
psychologists, however, or any researcher or statistician on your campus, can assist you in developt
random sampling tecliniques to be used in program evaluation. -

~ v
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CHANCEU.?R’S OFFICE . ' . . . b

CALIFORNIA COMMUNITY COLLEGES

'1238 s sTReer
SACRAMENTO; CALFORNIA 95814
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Col lege, Rehabilitation and Other Agency Personnel or
. - Citizens Inyolved With Postsecofndary Bducation for-
. Students. With Disabilities - :
CFROM: " (  Barbara Suliivan, Specialist
California Community Colleges
Chancellor's Office .-
(916) 445-1163

> M ¢

= SUBJECT: Informatien Regarding California Commuhity ,_E>"‘77\
. Colleges' Supportive Services and Programs —_— ~
for Handicappéd Students . - .
The enclosed materials are basic data relevant to supportive services
and programs t&F students with handicapping condifgihs.
? {
\ 'As subsequent information develops,” or new material is available, it"
will be mailed to those requesting it. It is advisable to secure This
data in a single reference 'volume. All college specialists and district
coordinatdrs will receive a desk reference gUideIinps-manual. This*
N ?ackef should be placed in/The ?pgpndix. ' 'ﬁ' R

'/ L 3 .. v i R . ' ’
Enclosures: Co ‘ o0

I} Abstract and Background, Ré: Deveiopment of CCC supportive

Y services, state legislation, ‘and administrative regulations.

2)  Administrdtive Requlatighs (Title 5) as adopted by California //

Q\,,) Communi ty Coliggg?g$d?d of-Governors on February 25, 1977.
. 3) State legpsiation 976: ‘ :

- a. Assembly Bill 77, Chapter 275 .-
. \y. b+ Assembly Current.Resélution 20t (Affirmative acti
. (gr \AN\ . “for students), Resolution Chapter |58 g
C. Assembly Joint Resolution 53 (Architectural ba

- removal),-Resolution Chapter |20
4)  Excerpts: ] ‘ o

, : : a. " Section 503 and 504 of Fedéral Public Law 93~112 ‘

RN - b "Rehabi | itation Act of I973" N .
) i CoL b.  California State Senate Bill 1641 (1976),

. Educatjon’ Gode Section_5746.1 -
5) .Reporting forms: ; .

kS
e

\ a. C'SS-1 - Advisement Survey - - oo -
’ .. b. ,CEAF-326 - Claim fofm s . .
X N 6) Listing of CCC Specialists for Services'and Programs for - = =
. .7 Handigapped Students - ) '
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o Background .- L © , ]
‘- - The z;‘;;"“\’ Colleges have emergéd as postsecondary education institu-

tions providing full atcess to.free public education to all who can
profit from instrugtion. Specifically, f+he Education Code, Section
25502.1, states: ‘ - -

/™ Every Community _
" services, classes and programs without regard to race,.religious
eedy color, natighal origin, ancestry, handicap or sex. - -

.The unique

of handicapped adult students is the focus of.
services .and :

ms in CommunityeColleges.

\ ’ y . . .
L4 The majori%? oﬁ'hg;;;cqpped students iﬁ‘Communify‘Collegesggnd the .
"‘ " graduates of K-12 special education programs are not in the same popu- . :
"7 lation, nor.do they present the same educational and/or training problems.
- Over 79 pgrcent of all handicapped Californians suffer onset of disabhlity

district shall provide access to its \

af ter 18- Median-age of onset is 37, and over 32 percent of these

v disabilfties are mdscular-skelefaI: The majority of handicapped Californians

éxperience disability in civMl accidents or spontaneous il lness after
adulthood} 69% after age 25. They frequently have dependents, creating
8 greafer."economic dependency cost than the congenital -or childhgod:
handicapped student who is commonly in a parental home. Because of
o education and work experience acquired prior o onset of disability,

g Community College students ¢an be returhed.to the work force at an,
income level commensurate with their Increased econggip needs.

-~ ‘ ‘ ’

- - . ™ . ’

S ZHistory of AB 1600 and AB 7

s

+In 1975 Assemblyman Frank Lanterman introduced AB 1600, which provided
for elimination of the age qualifications and students! personal finan-
cial needs sTaTeméhfsvdgsrequiremeqfs for use of funds for, students with

handicaps. The bill also combined all funding sourges under one ﬁundihg
. formula so that funds<could be equitably used with a reduction’in the
- + ° accounting involved. Previously, under then-existing legislation and

-regulations, only one-third of the available funds for such programs hadf
been used because the funds _were not applicable to Community Col lege
populations. AB”1600 moved through the Legislature without a single ,
dissenting vote but was vetoed by“Govérnor Brown upon the advice of the
- Department of Finance. Sy . : -

Followihg the veto, Mr. Lanterman reintroduced the same concepts in AB
77 with the added provision that Cooperation between the Deparfménf ot
Rehabilitation and the Chancel lor's Office in the, writing of guidelines
was made mandatory. gﬁ 7wasf signed info law in Jgne of 1976 after
-numerous conferences e Governor's Office, the Depastment of .
Finance, and the Department of Rehabilitation. Over 4,000 letters and -
telegrams from s{udenfs and advocates were received in the Capitol in
the interest of securing- this legislation. ~ Moreover, meetings with the
'pdvocacy.groups, professional educators deal ipg with programs for,students
with disabilities, and Community Col lege pergonnel were held throughout
.the development and .revision of the bill +hat emerged.

. thesstate In,
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) \/ _ABSTRACT .
L - REGARDING REGULATION§’OF SUPPORTIVE SERVICES:
g ’ ¢ e FOR HANDICAPPED STUDENTS /

. ™ R

.In acgordance with the requirements of Assembly Bill 77, regulations have
been/developed based on guidelines approved by the Chancellor's Office and
the Department of Reha?}litation. These Regulations incorporate sugges-
tions made over a period of approximately 18 months by a broad spectrum of
interested agencies, organizations, Community College personnel and individ-
ual citizens.” The regulations, as adopted,; fill the void created by the
signing of AB.77 into law in July 1976:
. NN
The regulations define all students to be served, clarify the scope and
type of services and programs to be funded out gf direct excess cost funds,
xeduiie a comprehensive plan of services and programs, give details for
funding, and require participation in evaluation. \
AB 77 requires that a report be made to the Legislature on or before
February 20, 1978. Districts and collegeséare requesting guidance for
. operating services and programs under this law, and these regulations
will meet these requests. It is possible through the planning and evgjlda-
tion process that additional recommendations can bg made regarding. funding
as required. . ' ) ‘

v 7/ .-
Attached is the bégkground, history and pfovisiogs of the regulations. This
material was presented tp the Board of Governors for théir consideration at
.their meeting of Februdf? 25, 1977, when they adopted th;;rggulations as
presented. These régulations and the legislation are enclosed with this
background’ idformation. - :
." \ M i
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The %ﬁéitment of AB 77 is intended to enhaage educationa?l opportun1t1es

w1t the Community Cb]leges for those students with phys1ca1, commun i~
on and learning disabilities. Funds for support services are provided

se that studentsswith disabilities are able to compete equalty with non-

.handicapped students, enabling them to profit from instruction. It is s

the further intent of the legislation that individuals with needs caused
by these disabilities. sha]l be\accommodated in regular educatlgn programs.

AB 77 focuses on-th1s adult popuTat1on with the central idea of providing
for *funding services and programs to mainstream these potent1a11y capable
adults into education programs at, the college level. The provisions of

the 1eg1s}at1on incorporate all program and budget parameters for hand1capped

Comhunity College students into one comprehensive and efficient legislative
treatment. The bill also removes Community Co]]ege programs from K-12
legislative .control and authorizes the Chancellor's Office to establish
guidelines and to review and approve all handicapped programs. It wou

Jmake -possible the maximum application of Community College resources

toward educating adult handicapped ‘persons.

educationadl Sérvices and programs for adult students with specifi

applicatign of thefe resources on Community College campuses' in providing'
é;neeas
due to handicapping conditions. ItS‘prUV1s1ons M listed as follows:

1. AB 77 establishes a fixed sfat

the following formula: $12.1 e total Community

.;(\ ; College ADAqduringvthe precedtag sch year to be credited for

state apportionment to all Commun; y Co]leges
. For 1976 77 the amount under this formu1a 1s $9.373 milldion.

2. AB 77 prbv1des that the funds be apport1oned to each, co]lege dis-
trict for purposes of funding excess direct district ‘cost of pro-

- .,v1d1ng special facilities, special educational material, educational -
assistance,. mob111ty assistance, transportation and program.develop-

-« ment services in an amount not to exceed $785 for each hand1capped

tugenjb:ntolled
ExceptionT the amount may be doubled for students designated as

"severely handicapped" as defined by the Director of the Department
of Rehabilitation.
5 N

3. AB 77 prov1des that the Board of Governors adopt rules and regu]a—
't1ons for determining program-and service components and appropria-
tion of resources to.Community College districts under Section
25506.5 and that these regulations shall be based on gu1de11nes
developed and_approved jointly by the Chancellor and the Director
of Rehabilitation after pub]1c hear1ngs

-
-
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4, \RB 77 provides that each Community Coll@ge district shall report to
the Chance¥lor expenditures and “tncomes related to handicapped ' - =
students for whom these apportionments are made.

i, . . @ .

’ .
5. And’ further, AB 77 provides that tmgraﬁanceAIOr and ‘the Department oL T ‘
- of Rebabi]i@atf&n,shall review programs=for handicapped students - . o

funded under this legislation and shall report jointly and separately . .
. + their findings and recommendations to the Legislature no lgter than ° '
° February 15, 1978. The report shall include recommendati relative
to appropriate level of funding and improvements in -fupding procedures. A )

AB 77 was an urgency'measure and became effective retroactively to July b

1, 1975, At present there are no regulations governing programs operating
under this legislation. The proposed reg@#lations are needed to fill K .,
“this void. 3 : 7 e .

Regulations for(!mplementing AB 77 . - "

Historically, the development of regulations §0 implement AB 1600 and - ‘ ) .
its successor, AB 77, began on May 25, 1975, when an entire morning of ' -
the California Association of Postsecondary Educators of the Disabled ¥ ,
(CAPED) Conference was devoted to an initial developmental task. Approxi-
. mately 270 members in attendance.at the Conference consisting of Enablers, - 7
"« business managers, coordinators of programs for disabled students, staff . ~ L
from the Department of Rehabilitation, and several California State . '
* University and Colleges faculty members, involved with programs for
"haridicapped students, developed basic data for the gonsideration of a .
selected task force named at that conference. - ) Yo %§§%m
’ a L - e e o . :
In July 1975 a task force of 42 people, including Community College’ . . ™% ", °
personnel, Department of Rehabilitation representatives, represenfatives — .
. from California Association of the‘Physicaléé Handicapped (CAPH), the 1
National Federation of the Blind, apd selected handicapped students.and o
. Other advocacy groups spent two and oifie-half days develdping basic AR 5Q§‘
material for guidelines and regulations. These materials were supplemented X K
by several wriftén documents relating to the deyelopment of content of: ) ~J oL
AB 77. Following the veto of AB 1600, the eloping reguﬁ§tions and .o ")
guidelines were ‘again discussed in pre§gnf§$;gms at conferences Bf CAPED :

«+®  in April 1975 and CAPH in March 1978,

-

el R
In a one-month summer institute, sponsored under Higher Education Act N .
Title I grant, the materials and content of the guidelines were used as. .+ S
a°basi$ for discussion with 42 participants and staff of ‘the instityte, "

"and a pane] of state agency personnel and, consumers. ~ Following the’ , R 2

_ «instituge, -public hearings, held>in two-lodations -and involying approxi- .. C
mately 400 péog%agrepresenting Community Colleges,. Department.of Rehabili- o - ’
tation, advocac¥groups, professional organizktions, governmental agehcie .
and concerned individuals were he]ﬂ\;: corMpYiance with the. staf 5 in

. Sals R . ; '

the ]aW. “ , @ e . .
’ . . . ‘e - LI s

. ' ’: 9 .
) Staff from the Chancellor's 0ffiee and Department of Rehabilitation, sup- ° . -
~  plemented by selécted district personnel,#spent tpree weeks analyzing N
and incorpqrating all” cqntributions into the fraffework of=the regulations. A
7 The regulations presentéd are the result of: this broad spectrum of ) .
¥  contributionsy critique, and comment. P~ I t
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'ReguTations Imp&ementing AB Z_ 5 X - B

The charge to develop regu]at1ons for 1mp1ement1ng prov1sions of AB 77.
is given in Section 18151(b) as fo]]OWS :

“"The Board of Governors of the Ca11forn1a Comnuﬁ1ty Co]1eges shall
adopt rules and regulations for determining program and service
components ‘and ‘appropriation of resources to community college )
districts puysuant to Section.25506.5. Such’ rules and regulations
shall be based upon guidelines, developed an approved by both ‘the.
Chancellor and the Director of Rehab11};at16%\after public hearings,
and shall be appropriate to the educational needs of hand1capped
'students enrolled at a commun1ty college.
g

”;"The Chancellor’'and the D1rector of Rehabilitation shall 1ncorporate
.suggestions fr}m other interested persons and organizations in. the -
guidelines where feasible’ and appropr1ate :
"If the Chancellor and the Director of Rehab111tat1on ﬁre unable to
agree upon any, portion or portions of the guidelines, each may
submit guidelines to the Board of Governors, which may base the
rules and regu]at1ons wh1ch it adopts on any combination of guidelines
submitted."

.

. ) 2
The proposed regu]ations deve]oped in compliance with the above section
clarify the fo]]ow1ng . support serv1ces and programs to be funded;
specific provision for regional," state and federal coordination since

funds from all levels may be used in the thrust for educational services

to disabled students; and conditions which must be met before applying .

for direct excess cost funds. Further, Article II defines seven $ub-

categories within the three major droups of 'students to be served and  °

“the 1tems to be charged as d1rect excess cost. .

-“In order to/prov1de data for future recommendat1ons co11eges will,

The regulations requ1r!vthat a comprehenslue plan’ be deve]oped in each

- district, define personne] related to services and programs,’and clarify -

rofes of committees to be used in determ1n1ng and.providing services and
programs. _ :

. .
A comprehensive plan of services and programs is required annua]]y of
each @011ege The plan will include-at least the fol]ow1ng . statement
of philosophy and needs, population to be served, proposed services and
.programs, program go 1s and objectives, proposed activities 'to meet
those_ obJect1i2$, lan for coordination of resources, a plan for in-
serV1ce trainifig,sa statement of the evaduat1on plan, 1nterageney coor-
dination and budget summary. The plan will be submitted to- the Chance]]or K

" ard to the Director of Rehabilitation.

£

' b -

part1c1pat in district and collegé évaluat1ons of . services and programs
as well assa statewide evaluation of the effect‘thess of services and ~
programs. .Each college is expected. to .evaluate its services and

6rograms annua11y and submit a report of its evaluation {0 the Chancellor on
r

before July 15 of each year. Plans for ‘the statew1de eva]uat1on are to
Be‘deve]oped by the €hance11or s Office. . : , R .
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The details of funding services and programs are specified in Article IV
of the regulations with dpnditions under which_apportionments may be .
withheld and actions to ?; taken if applications exceed 'state allocations. - - ‘tf»
A11. Tolleges will submit-#nrollment and budget data in order that the .
Chancellor's Office may advise districts .to prevent spending beyond—tfé
state allocations. Forms for the colleges to record these data will be
developed and distributed by the Chancellor's Office. = . . -

The regulations should be considered by the Board in light of two factors: . PR

there are no'regulaiggons ih force to jimplement .AB 77' under which services ‘ :

and programs are presently being prbvide% for students, and there is a :

legislative requirement that a report be‘made to the Legislature on gr *

| before*February 20, 1978, in. which further recommendations on funding~
J and funding procedures must be” made. Data collectgd during the interim

t period will be the basis on which sué&»gecommen%gfgons wkll be made.
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b Be it ?golvcd by the Board of:Governors of the California Community

.- . . C()fl@ges,_ gcﬂ.ng .under the authority of Sections 193, 18151 and 25506.5. .

" of the Education™Code, in order to implement, interpret| or make speci=- )
B tic Sections, 18151 and 25506.5 of the Education Code, and pursuant ‘
. 7 ~the Administrative Procedures Act, that regulations in Title 5 of & o \
) . , ‘Cai,ifgrni'a Adminjfifra‘rive Code aré added, amended or repealed as follows:

sy -
LY} s

! ‘e AN
ion .56000) of Division 7, F;ar“l‘.VI' '

Y v
< N d ; ’ N -~

. . Tirstt=Cha Ter. | (commencing with Sect
vt b\f\Ti le~5 .is ‘repealed.
‘,‘ v‘ l. ¢ 'r\ { - .- * ' : : ‘l N X *
\ Second-=New Shapter | (pmmencing with Section 56000) fof Division 7,
Part VI, of .Title 5)is added as follows: .
) v * 2 ' \ )

- - . \

i \ - ' (R

- CHAPTER I HANDICAPPED PROGRAMS AND SERVICES - . :
|

L]

41\_/‘ 5 Tt Article | General
56000.. y Scope of Chapter. This chapter appljes to sp’ecia\l education
Y. ~ gervikes and.programs for ‘handicapped stydent.s 4Gr. wt;'rch ,
) ‘alﬂlowances" may be made to Community Col lege districts; pur- | ..
“suant to .Educa%on‘Code -Séctions 18151 and 25506.5." - o
. - ) N NS . L \ L
. 56002, @ppo}‘f‘Serv_icész“a'r(d Programs. ,SUpport-services and programs
. . for stydents will. focus on integrating them into The‘,,r%éular
© college programs of placement (in economic :or sogial areas in
/- . the community. .Such services or’ programs shal| not bé provided

) * - If or when'-they are not fa\gi)ifajing measurable progress. -

. These .s'ervio;as* and pr"ogr@ns-may' inclyde, but need n¢t be

- limited to: \ﬁssesgﬁ\enf’ of basic skills and potentjal, pre-

) scriptive planping and insfruction, support persopnel apd = - | ‘ .
aquipment, specific purpose counseling on group of individua? o=
basis, wor)c preparation or training and job placement. " In
addition to_support services and programs to meéf the excep=-

« tional neaqd ‘students, all activities and services avai -
able fo thy reguiar coflege community shall be ayailable to .
students with disabilities comménsurate with,their specific ° *
needs. Bef®re a student is assigned ‘ro"spet}/ial classes or. ,
programs, the collége, in concert with the student, shall | e
determine that support Services in regularclasses are not'

' adequate to meet the particular student's, needs.

R .
"¢ . 7
- . ) . . . ' . -
56004: ¢ Pari‘"ici&ion,._ Participation by a student in any supportive o7
. ’. services or programs shall not precludg’ participatien in" any . H
other: service or program which:may be offered by the 'col jege.
. . . - AN g 1y
< . . re = B A . J i
o Participation i any aspedt of the supporki¥e sérvices and- ‘
. programs%al | ,be voluntary.” Each Communi College district ¢ °

shall emggey reasonable means of ‘informing the general .col lege * . \
poputatioh_as to the availabilify.of supportiye services and

programs. — J . ot }ﬁ'g ) ‘ )

‘ The student «s{al I not conkinue, gar‘r-n'cipafion in services or .

programs beyond the time when such services and programs are I R

' required.to meet the edycational needs of “the individual.

N ) ' . " B /\ . ' ‘.
.' ] ’ .iﬁ s /86 . ) . -
: ‘ S ~1- C Ay 7<A .

e em i —




56006 ~ Student Rights. S%udenfsiaided under f(is cﬁépfer are gua}-

. anteed freedom of choice, equal access to all activities and .
" courses offered by the colleges, the right-to privacy, the

_ right to review personal information and records, and all VF

= other rights avallable to the general college’ population.

j.No. program or course shall be denied a student wlthout due
consideration of the stydent's potential and abillties and the
additional assistanée provided by adaptive or sensory alds or

' - -

° other supportive services or programs. . ,
L P g :
56008. Regiomal, .State and Federal ‘Coordination . //
. BN Faculty and gfaff from thé disthicts with c0mpefenc1és in

. specific areas may be requested y the Chancellor's Offjce to
assist”in Management and accountabilifylfhs s, including’
processing appropriate data for required reports.

'

°

s . (a) Data for.regional, state and federal needs asseéghenfs“
‘and resource surveys pertaining to direct excess cost services
. and-programs shall be requested from various colleges and »
districts, and shal| be provided by thelr respective admini-
<+ Strators. T ) e -

M 2

.

v ) (b) As a means qf enhancing network c0mmunjc;¥i9n and coor-
‘ w ddnation,” thé Chdncel lor and Director-of Rehabilitation shall
e © .develop such tasKk.forces as they jointly deem necessary to (s
i " implement the proXisiond bf this chapter. .
Y B \4\/_ n A i )
v kc) . The cost of acfivities -ggécified in this section mqg be .
charged to Program Developmental Servicgs as defined In Section ‘!
56Q026(f). ’ T
< . ' . .
Reqular Average Daily Attendance (ADA) ‘Funds. Student servicés
*-and programs shall not be ehtitled to funds jm excebs of those °
- needed to deliver such servicesggnd programs, The state
‘ allocaition provided by law for d%rect excess cpsts is Intendeg
\\ .to only provide the districgts re[ghﬂ?éemenf for such costs,

¥

" 58010.

" up Po $785.00 for each student ‘$stved, with the exception of "

thoge students identified as-"severely disabled"sas defined. -
. by. S¥tion 56018 of -thischapter. * -
P ‘Direct excess cosf«?hpps for special classes,or progsémsisﬁéll
L . be approved gn#?/affer regwlar :average daily attendance-(ADA)
genérafég/jn”fhesetspebial tlasses has heen ‘completely utitized. -

.
N e, . PN L. T
1 . ”

/Ihé/;verage daily-attendance (ADA) generated by students ir
//g/ a special_class or program must be expended for :that class’or

[ 4 £ . y 1. " ~

. 5 ot

- ,wprggyaﬁrh?§heﬂp pay for the“direct costs Incurred for ‘loyered - .
o ins¥ruc oclgfudenf ratios or other support services. .




PR e ‘ Article 2. Definitipns .

Ly 56016, - Hand\capped Sfudenfs -Handlcapped studefits are. persons wnfh
roR : . “ ' exceptional needs' enrelled at a Community Co Iege who, because ~
) e " of a professiohal I verified physical, comminication or learming.

R 5 d{;ablllfy, cannot bemefit frem the regular education classes,
° ., activikies and serces provided by the Communﬁfy College with-
Lo ' out specnfic ditlonal support services and programs. Where-. ‘
. , . .~ ver in this cha fer the term "students" fs used, such, reference .
. ‘ shall be deeméd to mean handicapped students. . ¢ .

- Te - ~

06018+ . Sevérely Disabled Student. A severely disabled student is a
e -” handicapped student who, because of extensive or multipié

P ' dnsablll+y, cgnnot achieve full academlc,'vocaflonal, or
N sblial potentfial without the use of subsf%nfially hlgher-COST
special classes, programs, or support services. . s J{(
~ [ o .. A - .
Y 56019, Professionally Verified Disability. A protessionally veri-

) fied physical, commugication or learning disability means. a
- handicapping condit.ion as documented by a certified or |icensed
) physiciari, psychologlsf, audiologist, speech pathologist or

other ‘appropriate professional. Th& documentation must |den+|f§ Y
the"disability, describe Yhe degrge and progressional ‘factor, ’
2 " and describe the limiting effects of the disability. The,records

must be available to the appropriate communlfy col lege upbdn -
request buf need not be mainfained at such col tege.

*  96020. ﬂhPhys'cal Dlsabllygy Physncal d'isability means a dlsablllfy

' 4 ®attributable To vnsnoA mobiiity, orthopedic or ofher h //

{% |mpa|rmen+s
" (a) V1suaI4L|m|+a+|on means bllndness or parfially snghfed
to fhe degree JFhat it: ) e

B

. ( __’ .
€ B l_gedes fhe Iearelng.prooess, and °
o ' - (2) Necessitates procuremen¢ of suppofftve services ‘ .} -
: or programs -as enumerated in Sections 56030 and 7

e T ¥ 56032 of s chapte? |, ' : |

oA o < 2 : ‘
. e (D), Moblllfy and Orfh4ped|c Limitation méans_a serious Iimifa// -
' N . . " fion in locomotion or mofor finctions whith indicate a |

+ need for. ong pr more of the services or -programs as
deserlbed,ln Secfrons 56030 aﬁﬁ 56032 of Thné‘chapfer
A v
{c c). ther HeaIThQlenfaTlon meané’a serlous dysfuncflon of a--
body part or:process. thCh necessnfafes the usé of one or
i /// . morie of the 5uppor+|ve services or ‘programs described- |n
i e Sections 56030 and 56032 of this chapfer« PR S

- . . .
.
. -

T 5022, Communlcaflon Dlsabnlyix Communncaflon d|s brlify means a

oo ¢ Ilﬁ?faflen in the processeé of speech, Iangu ge or hearﬂng ' °
) —_ RN . . ' o e N ’
. “ - . o (R .
SR -
» 1 \
. & d . ’
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o . . \ .
- i «t
* qi; ' #(3) Hearing Limitatiofi means a Iosg of hearing tuncflon*
. - WhiCh 4.° 7y -~ .

(1) ' Impedes the’ Ieapﬂnng pnocess or acqu:snflon of |
'speech and language, and : . . ,
"5 - (?) whic&h necessifafes procuremenf of ' supportive ser-
vices or programs as,enumerated in Secflons 56030 and
56032° of this chapfir

it
-

) S eech and Language lelfaflon refers To oné or more
speech- Iénguage disorders of hearlng, voice, articulation,

, . rhythm and/or the recepflve and expressive processes of-

- language to the dégree that |+ : .o

iy

Oy In#erferes with communlcaflon, educaflon,\and

. social |nTerac+|on, and
L o o L I
(2) Necessitates procurement of supportivé services N
v i . or programs as enumerated kn Sections 56030 and

o , 56032 of this chapter. ~ A ’

" 5002¢. Learnlng Dlsabﬁllfy Learning Dlsablléiy’refers to, students
: ' with exceptional Jearning needs who havé ngurological, bio-

& chenical ar developmenfal limitations. Thése limitations
‘result from aTyplcal‘percepflon, cognition ocvresponse to
environmental stimuli, manifested by inadequate ability to

? , v manipulate' educational symbols in an expecfed manner. Typical *

A ' i, limitations include inadequate ability to Ilsfen, speak, réad,

write, spell, concenfrafe,’rememberfpr do compufaflon These-.
-students demonstrate a significant discrepancy between their _~
a achievement - and pbfenflal levels betause of one.or more of the
o 8 fol lowiaQ . . -

7

(#) .Neurological lelfaflon refers to The excepflonal learnlng
é‘ngéds of a student with averade acadehic “potential. ' Théir
I Iearnlng need§ are-g result of genetic aberrations, disease,
bir'th compllcafuons, traumatic brain insult, or pooy nutrition.
; + These conditions may rangeywfrom mild To severe, and, are,asso-
. @ )cnafed with evnaflons/bf ~the funcflon of the cenfra%&gervcus
+ . - systen. %
X ) -y
( B:échemlcal lelfafron refers to The excepflonal learning
needs of a student w{jh averagg academic pofential. Their
’ learnnng heeds are a result of 'excesses or depletions of hormonal,
neurochemical or, metabolic Substances associated with dimlnlshed
» moforlc, perceptual or cognl#lve capabilities. ' ‘

.
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[N “

'(c)‘ Developmental Limitation refers to: ‘ < . {

S ‘ ¢

(1) The exceptional learning needs o a §Tuden+1wifh.
average academic potential. Their learning needs . ‘ ‘
l

s
¢

are a resSIT of delayed educational developmept,

incurred through maturational delays and/or_aghy = . ., -
combination of limitations. described” in sub¥ctions

|

(a)'or (b) above. ‘ <

(2) Exceptional, learning needs of a student who has . <
limited learning potential, W|ThrsubsfanT|aI anfy ) ‘

1§' or severe functional Ilmlfaflons and whose. l'imita- - |

tions can be expecfed.fo\ienflnue lndeflnlfely
i v, ! |
Direct Excess Costs. Direct excess costs are cafegorucal ex- :
penditures by Community College districts as defined in subsections
{a) through (f) below, which are experses incurred as a result
of meeting the excepfional needs of .students. & o

(a) Special facilities costs are expenditures for 'space,
equipment or furniture acquired or modified by The d|s+r|cf .
and used by fhe sfudenf . w .

} . . . AN

(b) _Special educational material costs are expenditures, for
material -specifically develoged or purchased to assist The ‘-
studént in the learning-process:

-3 ° .

(c) Educaflonal assistance costs are expenditures for SpeCIflC .
. persoms employed and supporfspesources used’fo assist studerits. .

N ‘ s : Ct
() Mobility assistdnce costs ,are expenditufes for persons or .-
quipment provided-.to-assist handucapped sfu énfs to move * -

about the educéluonal seffung

- 3
A 1

l
(e) Transporfafuon cdsts are ex endlfures for persone’ gquipment,
modi f ications or related costs fdr TranSporfnqg students for . J
edugational purposes. A RIS . '
. . o .

(f) _Program developmental services costs are expendifures for !
. college, regional and statewide activities for staff 3§
‘program development which are approved by.the Chancellor‘%
Office and designed to implement the provisions of this chapter. ‘ ;
s - ° e

.

()
.

c . - , . . S "~
: Supportive Services} Supportive services are those se?Zices 5
available to stydents with physical, communication or.lgarning -
limitations which' are in addition Jo  the regular services pro-,

vided to all studefts. sSuch servuces enable students to «
participate iA the regulag acfuvufjes _programs and classes
‘offered by the college s They may |nclude but need not be
limited o, specific pugpose counsellng, special reglsfraflon N
-a'ssistance; cellege grientation; specific aséessment for ..
academic, career or*vocational planning and placement; special

% / ‘..' « o N




Ca

~ N .

tacilities; specific educational material; mobility, housing
_or trangportation asstsfance developlng and maintaining .
attendant, reader and interpreter rosters; Bn- ‘campus aides;
equipment loan and repalr, and ofher seryices appropriate to
the student's particular needs as descrlbﬁd in Sections 56020

. through 56024 of this chapfer

7 -

[y

L

Jéosgﬁ L\mecual Cla)sef or -Programss - Special Classes or Programs means.

T

prescribed SpeC|aI‘*nsfrucT|on for students with specific. educa-
tional needs. Such classes and programs may a%so be desngned

(a) ?orﬁéeverely dlsabled ‘students, who cannoft |n|T|bL|y affend

T

) “d“*f”'regular classes.
NN
(b)

college population.

e,

Iy

s

4

to provude preparatory ar “supportiye instruction to ‘enable
students fto participate in acfnvufles prOV|déd for Thelgeneral

5.
v

Prescrnpflve Planning and instruction.
and Pnsfrucflon is an individual educational plan developed with -
. the’ student which details those special classes and programs re-
quesfed by the student, and.which is designed to meet the speci-
fic needs of the student. - The delivery of suppqrtive services.

"Prascriptive Planning .-

glone does not’ require developing a prescfiptive plgn.

« ‘

]

4

560 30.

),’

SN
56038.

?

56040.

\

56042,

56044,

M |

- 56046.

.

Cooperative ‘Agreements.

Cooperative Agreements are agreements

among Community Colleges or districts and other agencues Qr, or-
ganlzaflons for sharing equipment, facilities, staff and ofher
resources in order to provide comprehensive support servnces

and programs for students with excepflonal needs. . .

.
,y.«-,. *

Kdvocacx.. Advocacy is activity ‘directed toward esfabl|sh|ng
+ equal educational opportunity for students with exceptional
nedts.. \ ' ~
Allocation. Allocation’ the to+%a|’amount available in a
« fiscal year for all Community College districts in the State
in accordance, with fhi//ormula specified in Section 17303. Q(b)

[y

of the Educatign Code.

{

Agporfionmenf.
suant ro\Secfion 18151 of the Education Code, to reimburse monies
spent or encumbered on approved services Jdr programs.

* - .

is

Hapdicapped Student Enrolled. A Handicapped STQS?nT‘Enrolled
a handicapped student who is enrolled in threé more contact
hours per week or T? gge or more units of approved Coordlnafed
Insfrucfion Systems® (CIS¥ classes or programs. : ,

Comprehensi ve Plan. Comprehen5|ve Plan means the - proposed struc-
ture of services ang programs for each.college submlffed by the
-district for approval to the Chancellor's Office puf%uanf to

Section 56064 of this chapter. / @
//’/ . A . ‘ . 2
- e ) ’ * A
e ' i . - 0 3
- a - A : )

_ An Aéﬁorfionmenf is funds paid to a district pur- .

”

~a
v
~
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. ; K . . . Article 3. Administration e . . .
. 56048. Personrfel, Each brofeééional faculty or,staftf member shall e
. T . be required to have a valid Community College credential whic
. . is appropfiafe for fhe/sgrvices being provided. : :
; e ) . . ; o
i < e /)(é) The following positions shall be established on a state-  *
- . wide basis for the accountability and managemenf of services
and programs - . Cs
@ [
. : i\x _' T . (1) " State- Specuallsf One Qb more Sfafe Spea‘a||§?s SIS
_ ‘ shall be employed by the Chan or's Office to effect: ‘

statewide coordination and faC|I|fafe services and pro-
. grams for sfudenfs wn*h excepflonal needs. T ey

.
3 - -

e g ’ (2) District Coordinator. .'One or moré codrdinators A

o ; ) shal | be designated by the dISTrICT to coordlnafe acfn- vy
' vities in handlcapped programs. .

:\v " , (3) College SgeC|aI|sf. Each participating, COmmuany . .
' te e College shal | designate one or more certificated employ- .
v ees as College Specialists to plan, develop, and coordi- -
nate; and who_may. also administer services and programs
for sfudenf%qy@% Col lege Specialist may be desubnafed as-
a Dlsfrlcf Coardinator. . . . .

nt

. <P (B) Dépendinq upon- the nature’ of services and progréms needed
- *» _by a, Community College or Community College Dlsfricf tHe
A “ . follownnq positions may be established: , —
’ . ) , .
(1) Instructional Specialist. Each pérficipafing Com- _1£§_;'
. ST munlfy College or.Community College district may desig- . . T
o B ' - . nate/ dne or more Insfruc?lonal Specialists who shall be
¥ g credentialed instructors,®and, when the specific disability
i R } + areas of vision, hearing, speech or learning are.involved,” . .~
S ’ ! shall also be cerfified or ligensed in the specific '
: disability area for which services are provided.
- @ ‘
o2 " Other Sugporf Sfaff " Each Community College or Commu-
) . ) n|1y College District may employ Other Support Staff, which
( . ) e ‘, inciudes, but need not+be |imited to," paraprofei§lona|s,
* . s . peer counselors, student assistants, instructional and non- *
instruct«ignal aides, inferprefers and other. "specnally o
assigned assi§fanfs." \ \ oyt

L

\

i x - Supporflve staff shall function in accordance with exnsflng
e~ . s professnonal standards and shall/be under the supervision
‘ of persbns certificated, Ilcensed or credentialed in the P ,’
' \ area forwhich services are provuded. o - . |

» . % -
. .




N hs ° . .
. - ® . S R
-56052. .  Student/Instructor Ratio. By July I, 1977, fhe Chancellor's
Co Office, after consultation with college staff and students,

[y

> shall establish studenft-instructor ratios for special classes
" adﬂressung the specific needs of students. Deviations from
- +hege'prescrlbed ratios shall require prior written approval v
& from the Chancellor's Office. 4 : ‘
' - 56054, ~|n§§ervice Training. Each college shall deveglop a plan for
. relevant and effective ‘in- serz~he training for i college_
personnel involved in meeting the special needs of- students.
b <
_/,l 56056 . Adv{sory Committee. Yach ,college or @istrict which provides
' seryices or programs for whlch the distrjet receives direct ’

excdss cost fundsyshali establish an ad isory committee. The
, advizory committee -ghal!l be composed of representatives of .
propriate agencies, consumer groups, students, and ahy other
//;gpropriafe organizations or individuals as determined..by )
r

ogram needs. - T
\ i . p‘ g . .. b . 9
56058. . ‘Plamiirg. The Community College DisTﬁch&WasTer Plan, as
» provided for in Section 55402 of this Part, shall dinclude

planning for supporflxe services and programs_ior.students__
with exceptional needs. Space'and capjital outlay needs ‘for

supportive services shall be incorporated Tnto the plan for \‘
It capital construction provided for in the Educafnon Code,
. ™ Section 20066. . ve \
. 56060.. qugram Placemenfiaﬁd Individualized Educafional Planninq. /

’ : ‘ " ~ .

(a) Asseesbenf of the sTudenf‘s educaflonal competency and "

¢ ' . - needs shall be made by the appropriately certified, licen-
R T ) sed\or credentialed ‘'special instructor(s) in conJuncTuon

: . -with the student, other appropriate.college staff, and
T sprofessional "persons from' the community or other agencies °
) that are working wiTh The student.

. v '

b ;
. 1f requested by the student, all pre5c;|pfnve, |nd|vu-
", / g’ dualized plans shall be revuewed and amended as needed
o : each semester or.quarter .by, desugnafed speC|aéésTs. cer-
; Tafted licensed or credentialed in thé area physical, .
- ) commun ication and +earning disability, ‘and after consul -
- " tation with all appropriate professipnal persons worklng
with the student. °* . K
‘ .h {b) Each indiyvidual educaTaonaI plan should speclfléally |nclude
(1) The academlc and cateer assessmenf Tootf ﬁy, utilized
. to identify the competency level of udent upon
. ' ' . entrol Iment. - ,‘ :
- . \ \‘ . ) . N . ' .
~ ' ’ ¢ ¢ o f ' R ° l' . ‘
. L4 - . . R ‘
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B

. " (2). A clear description of the courses, programs or acfivrfugs
(\\ ‘ the student will now engage in to |mprove academ|c or .’
ca*eer compefency .

t — >

(3) Funuﬂlona! recommenuafions_for the use of appropriate
instructiona! materials and .equipment. .

. - L i . \ ’ ~ .

(4) A cJear description of monitoring devices or, procedures
which assess ipprovement of competency.based on the

, - éducafiod~program\design being implememted. :

(5) Ev:dence of measurabie |mprovemen* at the conglusion of

each Semester in which the student is.enrolled. .

. (c) Academic and caréer asseéssment is not a prerequisite to the
_delivery of supportive services such as parking, equipmene
foan, Trangporfaflon or mobility assistance. , 4- )
% ~ > -
56062. Enrol iment and Budget Surveys The’ admlnnsfrafor responsible
for comprehensive planning for each college shall, upon request, ~
submit to thé Chancellor's Office, on forms to be provided,
"—enrottmenf'dafa, projected expenditures, trcome for supporfuve
- services and programs, and such other perflnenf'éafa as required.
Such information shall be used to determine the state's direct
excess cost balance, and to Tnform districts of such balance
'so that they may plan for a potential aMocation deficit.
58064 . / Col lege Compreh_er}isive'Pi\an.° ’ : ]
(a) Combrehehsivé'ennuaﬁfplans'shalI be prepared separately .
;. by éachicollege to be submitted by its*district to the )
! ; Chancel lom and Director bf Rehablllfainon Such plans ST
! shal | be’submitted on or before May Ist of each year, or . .
) . at such other time during the fiscal year as desugnafed
-, by the Chaneel.lor. » .
¢ - (b Eaiy/plan shall include, buT need(nof be |imited to, the
- " foViowing componenfs AN I . R
: .t4) Statément of phi-losophy and needs ) B 4
/ - (2) Popudation to be served
*+, 7.  (3) Proposed services and pregrams -
' ) (4) Program goals ahd objectives

r 5) «ﬁroposed activities to meet .those obJecflves
. (6) A plan for coordination.of coll ge resources . .
o (7Y A plan for in-service training . t//“
¥ (8) A ptatement of the evaluation plan - : A
. (9) A.pran |nferagency coordination of resources
(+0) Budgef summary . ‘.

- " - ~



&  ° 56066. . Evaluatiod. .

Coe L "\{ and programs authorized by Tﬁis‘chapfer.

i
k]

.t - . P
-

»

p - or -as oftherwise directed by, the Chanceflor, each college Lo
E © shall submit an evaluation of jts total program Rar the
o T fiscdl year to the Chancellor's Office and to the
. ’ © of Rehabilitation.  Forms for the evaluation shall
' A3 deveTBbgd and provided by the Chancellor's Office
\\\/ s, components of this evaluation shall include, bu
TN < 3%~ be limited to: :

. . . ) A description of each program or servigg provided..
B . CN ‘ S Re T
IR < (2) The number of students benefiting fromfe§¢h service or

’ program. R ’

Su
=

_(3) . Information and supporfing data indicating the ex¥ent
to whjchxeacﬁ specific program objective, as set forth
in the comprehensive plan, was achieved.

. ) achievements. L 5 ot
+ - - -~ - A

(4)- Explanations of discrepancies -befween objectives and

(5) Total expenditures for each.program‘or service .- .
IR L ¢ provided. -~ ' s .

f sl
. | -

‘' L\-e (6) Characteristics of the poputation¥served, including
< ) . ageytséx, minority status, and anMoqduplicated: count
}f“ . - \J of disability conditions. - :
& ’ ,(b) Statewide .Evaluation. «Each Community College district or 1%
e N~ ! \ col lege ufﬁlizing direct excess cost funds sh§j| particgdpate .
< in a statewide evaliation of the effectiveneSs of services

e . i
S

L)

~ Article 4. Funding = ° “ ‘ S—-

- -

56080. .-, Seope. The provisions of this article apply to .the budget- '
, * regquirements for approval of comprehensive college plans and B k
far expenditures made on the basis of plans approved for direct -
Bxcess cost pursuant t6 Section 18151 of..the Educatién Code.
P ] W . . v,
Application for Direct Excess Cos* Funds. ‘ ‘ >

-

" " 56082.

(a) Application by districts for,éirebf Excess Cost Funds sHal | o
' be Bn,Fhe;forms designated by the Chancetlor, reported at oot
the same gime as regular average daily attendance (ADA) |. ‘ b
apportionment. reports afferngensgs wgek: Reimbursemenf ‘o L e
will be made to the district in the samé manner. as regular
‘apportionment. S I D I

“ aos
A

[

b . o
. R S 7 N ' O - . . . . .{
) . ) S R g N . BT L
’ ' il L7 g Nod S S | .
. ‘ R
. (v
. . .

. 2 (a) District and College Evaluatijon. On or befoke July FSTh, T &

‘»'I \' : /.

—~—
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¢ . ®
(b) Up to $785 per student served is allowable for relmbu?semeﬁT

« toa district for direct excess cosfekas authorized by
o, Section 56026’6f thi's chapter.

’\é

- -4 :
. - L4
A" . ™ ”-

(c) Excephon For high cost 'services and parhcular programs %
—_— 1’*{;‘5 ly disabled, upor reCOmmendahon of the Director . ,°
- l " of Re é&;on, on forms 1o be ‘provided, . thé Chancefi | S

) - may allocate, as avai lable, amountswup to $1;570.00 perX/ . .
" student served per fiscal year to provide for direct - .
. -« excess costs for such.services-and‘programs.* Allocations
inrexcess of sgven hundred elgfp“y five ($789) per studen}
sepved shal | be. provided only to prograr;ns M;aéifleq by the
Chancel lor and* Dnr\m‘or of Rehabil n“ahon af18r considera- _,
tion of at least the following factors: . < 3 ©
N P N . ’ ‘ ' : . © )
(n .Prqéecm“ed fiscal costs of the comprehensivepliaﬁ ™

(2) The number”of students served according +o Thenr Coe _
qa+e9ory of 'disabil n“y . e o
FE &/ ¢ ‘
" (3) The numbs of severely disabled, sfudenfs as Tncluded
in the count in (2). . .
' . ' o 4 A
(4) The s#udent.insfrucfor ‘ratio " ' P
= STRHE - = ’
(5) ldentification of the specific high cost expenditures’ X
relafing to The severely~disabled sfudem“s. N

°o “""‘“”t
56084.° Other Supporf Finds & Q?‘sfrlcfs applylng for direct excess
dpst funds must ceetify on a form supplied by«The Chancel lor Yo
that reasonable efforts. Kave ‘been made to secure ‘federal or g

A " Jocal” funds other Than short-term gram“s for handlcapped ) @ .t
programs. o . " = y -
. . . e "
56088. Agpl ié,éhons Exceeding State Allocations. Inh the event: that i

, appl ncfaT ions for apportionment exceed  state funds statutori I‘a\ 57; &
available, the Chancellor shall apportipn the sTaTuforlly .
. avajlable funds ahong Community College districts applying
\ * . for such funds* in accordance with guidejines establ ished by
- - the Chancellor and rector of ‘Reha 1I1+ahon, and approb
" by The Board *of - Gov’igﬁ%

»

‘Thlrd—-These regulahons mandate no cosf to local gévernmegf within the. R
. meaning jof Revenue and “l'axahon Code Sedtion 2231. - SR

. .
~ N 4 . . a |
. ,
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Assembly Bill No. 77

+
1

CHAPTER 275 °* ’L

An act Lo amend Sections 17303.6, .17402, and 17407 of, to add
*Sections 18151, 25502 1, and 25506.5 to, and to repeal Section 18151 of,
the Education Code, relating to community colleges, and declaring
‘the urgency theredf, to take éffect immediately

fApproved by Governor june 95 1976 Fuea with
Secretary of State June "6 1976 }

LEGlSLA.TI\’E COL \SEl S DICEST

AB 77, Lanterman  Communuty colleges handicapped students

(1) The law curreutly provides for transfer to the community
college portion of the State Schoul Fund of specified amounts per
ada for the education of physically handicapped, mentally re-
.tarded and educationally handic#pped students, and for the trans-
portation to special classes of certain b mdrc.zpped students, and for
the transportation of students generally

This bill would provide, instead, for the, same gross amount per |

ada to'be transferred to the conununity college portion of the State
School Fund for the combined purpuse of funding the cost of provid-
ing various specified services to handicapped. students enrolled in
community colleges and would specify a-limit upon such amount. For

. this purpose, handicapped students are defined us'students having
exceptional needs due to a physical, commumutron or learming
disability v

(2) The law ecyrrently provides for a special .rpportronment to
community college districts in & designated amount for each physi-
cally handicapped student, as defined, enrolled.

This bill would, instead, proy ide for apRurtionments, to be mclud
ed.in the first and second regular principal apportionments to com-
munity college districts, of an amount up’to’a designated maximum
for each handicapped studeNt, as defined, enrolled This bill would
allow the prescribed aniountiper student ta be doubled under cer-
tain conditions, so long as th total authorized apportionment was
not exceeded.

This bill would also pr%scnbe the extent to which it supersedes
provisions &£the Budget Act of 1975 sith respect to tHe deriv ation
and distribution of Section B of the State School Fund, |

It also would specify that it does not supersede designated portions
of the Budget Act of 1976

This bill would take effect immediately as an urgency statute

The peopl: of the State of California do enact as follows

SECTION 1 The Legnlature finds and declares that  state

Ch 275 e 2—

programs of support for community college students with

" exceptional néeds have developed over time in response to specific

needs of identifiable groups. Consequently, there are at least seven
separate state programs provrdmg, support to enable these
individuals to attend community colleges These programs were
established independently and require separate uaccounting,
auditing, and reporting procedures both at the institutional level and
within the office of the Chancellor of the Califorma Commumty
Colleges One effect of these duplicative accounting and reporting
procedures is that-much of the state support currently allocated by
law for these students is not being effectively utilized.

" " The Legislature finds and .declares that. comihunity colleges

provide a valuable educational and training resource for many
individuals with exceptional needs, and that the existing funding
structure of state support for these person$ needs revision in order

“to provide them with appropriate educatronal OppOrt‘lmtles within
.existing statutory support limitations.

This act is intended to enhance opportunities within cominunity
colleges for handicapped students, but not to limit such students as
to the type of postsecondary institution, if any, they attend.

It is the fur/ixer intent of the Legislature that individuals with
exceptional needs shall be placed in regular, education programs
when special educational services are no longer requrred

SEC. 2 Sectron 17303.6, of the Educatron Code is amended to
read:

173036 The amount transferred to Section B of the State School
Fund pursuant to subdivisions (b) and (c) of Section 17301 1 shall be
.expended in accordance with the following schedule:

(a) Two hundred eighty-nine dollars and seventy cents_($289.70)
multiphed by the total average daily attendance credited to
community college districts during the preceding fiscal year for basic
aid and equalization aid to be apportioned to community college
districts on account of average daily attendance. '

(b) Twelve dollars and nineteen cents ($12.19) multiplied by the
average daily attendance during the preceding school year credited
for purposes of state apportionments to all community college
districts for the purpose of Article 12 {commencing with Section
18151) of this chapter. -

SEC. 3. Section 17402 of the Education Code is amended to read

17402. The Superintendent of Public Instruction shall on or
before February 20th of each year apportion to each elementary
school district,. high School drstrrct community college district,
county school service fund, dnd county school tuition fund the' total
amounts allowed to them under Sections 6426, 17751, 17801, 17851,
17901, 17902, 17904, 17951, 17952, 18060. 18062. 18102. 18102 2, 18102 4.
18102 6, 18102 9. 18151. 18332, 18355. 13338. 18401. .lnd Sections 18451
to 18456nclusive. w hxchever are in effect. This apportionment shall
be called the first principal dpportronrr.)ent a 8

w
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; ‘ ) :
.- SEC.4 gSection I7A07 of the Education Code 1s amended o read. - *
17407 “Phe Superintendent of Publc Jnstroction shall, on or
before June 25th of each year p Portion to each elementary schoo
.- digtrct, high sthoel ditrict, community college district. County
school service fund, and county school tustion fund the total gmaunis
sllbwed to them under Sechors 6426, 17751, 17801, 17851, @roo), |
17302, 17904, 17951, 17952, 18040, 18062, 18102, 181022, 39R02.4,

‘5_ 181028, 18102.9, 18151, 13352, 13355, 13358, 18401, and. Sections 1845

to 18485, inclusive, whichever are in effect Thigapportionment shall
be called the second principal apportonrent. L
SEC 5 | Section 1815} of the Kdugation Code 1s repeaigg. :
SEC 6 Section 18151 1s added to the Educartion Co"de;ﬁo reqd
18151  (a) The | CML of the California Community
. ~Colleges ’shall apportiopfo each community college district for the
purpose of funding}hé excess direct district cost of providing special
facilities, - special “educational material, educational assistance,
mobility assistance, trarisportation, and program developmental
services for handicapped students enrolled at a community|college
' asdefined in Section 25306.5, who have gemunstrated a imeed for such
services, an amount not exteeding seven hundred eighty-five dollars
(8785) 1n each fiscal ‘year for each such handicapped student.
(b) The Board of Governors of the California Community
Colleggs shall adopt rules and re gulations for determining program
: dnd service components and appropriation” of resourkes to
communty college districts pursuant to Section 25506.5. Such rules
and regulapion< shall be based upon guidehnes, developed and =
approved by both the chancellor and the Director of Rehabilitation
after public hearings, and shall be appropriate to the educational
A needs of handicapped students enrolle§ at a community college.
_The chancetlor and the Director of Rehatilitation shall incorporate
suggestions from other interested persons and organizations in the
guidelines whére feasible and appropriate
If the chancellor and the Direétor of Rehabilitation are unable to
agree upon any portion or portions of the guidelines, each may
submit guidelines to the board of governors, which may base the
rules and regulations which it -adopts on any combination \,of
“ guidelines-subimtted . . -
(c) Each community college district receiving an allowance
under this section shall report to the chancellor on forms and at such
times as he shall provide, -all expenditures ard incomes related to
handicapped students'for whom such allow ances are made If the
. . ? chincellor determines that the current éxprnse of educating such
students does not equal or ~\eeed the gum of hasic state ard ard stdte
equalization md provided n the regula® commumity ¢ollege

-

v

foundation program per umt - avérage daily attendance. the .

allowance provided under this sectior’ and any amount of local tay
funds contributed to the foundation' program fr each such
handicapped student in3versge daily attendance in the distric f then

3

9 . -
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the smount of such deficiercy shall be withheld from state ,
apporiionments to the distrck w e succeeding Gscal year in .
dccordance with the procedure prescribed m Sechion Y7444. .
(d) Thechancellor and the Directorof Rehabnhtabon\é&all review .
dents funded pursusnt to this sechion
and chall repori, jointy” or eeparstely, ther findings and
Jecommendstiond to the Legislature not later than Februsry 15, - 7 |
1978 The report’ shall include .recommendahons refative to
appropriate ‘levels of suppoct, for programs and services for
handicapped students and further improvements in funding’
procedures \

(e) N&withstanding subdivision (a); the chancellor may, upgn
recommendation of the Director of Renabilitation, allocate amounts
up to twice the amount authorized in subdivisioti (a) to provide for !
excess costs of educational seryices for severely disabled students as R
defined pursuant to subdivision (c) of Section 25506.5; provided,
yhowever, that any allocatjons made pursuant to this subdivision (e)
shall not result in an increase in the total amgunt of funds allocated
pursuant to this section. Allocations in excess of seven hundred

~dm

. eighty-five dollars ($785) per student shall be provided only to

programs identified by the chancellor and the Director. of

" Rehabilitation in accordance with rules 'gnd regulati{o\rj‘adopted

AN

pursuant to subdivision (b). ,

(A In the.event that requests for apportionments exceed the
amount of state funds statuforily available, the chancellor shall «
apportion the statutorily available funds among community college
districts applying for such funds in accordance with guidelines
established and approved by the chancellor and the Director of
[Rehabilitation pupéuant to this section. State apportionments shull be
made only to diftricts which certify that all appropriate federal and
local funds gfailable for programs for handicapped students are
being utilizéd. . .

(8) The chgpcellor’s office'and the Department of Rehabilitation |
shall jointly develop guidelines governing expenditures relating to
handicapped students to prevent duplication in state expenditures
for such students. . s .

SEC. 7. Section 25502.1 is added to the Education Code, to read:

25502.1 Every community college district shall provide access to
its services, classes, and programs without regard td race, religiqus
creed, color, national origin, ancestry, handicap, or sex.

SEC. 8. Section 25506.5 is added to the Education Code, to read.

25506.5. (a} The Board of Governors of the California
Community - Colleges shall adopt rules and regulations for
determining program and service components and approprnation of
resources to indunidual college districts for the :education of
handicapped students “Such rules and regulationg shall be based L
upon gudehnes dev eloped and appros ed by both tHe chancellor and
the Director of Rehabilitation and shall be appropriate to the needs

— _1 _
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for education of handicapped studqnts enrolled at a community
college.'s .

(b) As &sied in this section, * ‘handicapped students™*are persons
enrolled aba community college who cannot benefit from the regular
educational program provided by the community college‘at which
such students are enrolled, without special services ang programs,

“because df a physical, Commu‘mcatibn or learning disability as

defined by the Director of Rehabilitation in cooperation with the
Chancellor of the California Community Colleges, following public’
hearings. Such a disability shall be defined in a manner consxstent
wnth the definitions given in this subdivision, )
* “Physical disability” means a disability attnbutable to a vision,
mobility, arthopedic, or other health impairment.’ Commumcatxon
disability" means a disability attributable to ‘a speech or hearing
impairment. “Learning disability” means a disability attributable to
a neurological, biochemical, or developmental impairment.

(c) The Director of Rehabilitation shall also, after public hearjn gs
and consultation with the chancellor, define “severely disabled
dents” for purposes of fundifig the excess costs of such students as
authorized by subdivision (e) of Section 18151.

SEC. 85. If rules and regulations have not been adopted and
bécome effective pursuant to Section 18151 of the' Education Code
(as enacted by Section 6 of this act) by jine 25, 1976, the Chancellor
of the California Community Colleges shall apportion from the funds
available pursuant to subdivision (b) of Section 17303.6 of the Educa~,
tion Code in fiscal year 1975-76, amounts necessary to fund the excess

" direct costs of providing the facilities, material, aSSistance and serv-

- paragraphs (2),

ices referred to in Section 18151.

SEC. 9. In lieu of the schedule of expenditures set forth in para-
graphs (2), (3), (4), and (5) of subdivision (b) of Item 350.1 of the
Budget Act of 1975 (Chapter 176 of the Statutes of 1975)q the sched-
ule of expenditures prescribed by subdivision (b) of Section 17303.6,
as amended by this act, shall prevail, and shall govern the expendi-
ture of funds from Section B of the State School Fund.

This act.is not intended and shall not be*construed to supersede
any portion of Item 350.1 of the Budget Act of 1975, except for
, (4), and (5) of subdivision (b) thereof. .

Paragraph (1) of subdiviSion (b) of Item 350.1 of the Budget Act
of 1975 shall supersede subdivision (a) of Section 17303.6 of thg Edu-
cation Code, as amended by this act, for the remainder of the 1975-76
fiscal year. ~

SEC. 95. In lieu of the schedule of expenditures set forth in
paragraphs €2), (3), (4), and (5) of subdivision (b) of Itetn 366 of the .
Budget Act of 1976, the schedule of expénditures prescribed by sub-
division (b) of Section 17303 6, as.amended by: this act; shall prevail,
and shall govern the expenditure of funds from Section B of the State
School Fund.

This act is not intended, and shall not be construed to supersede

v -
-

3

Ch.275 . . S —6— . -,
any portion of Item__§66 of the Budget Act of 1976 except for para-
graphs (2), "(3), (4)and (5) of subdivision {b) thereof. .~

Paragraph (1) .of suodiwsxon by of Item 366 qf the Budget Act of
1976 shall supersede subdivision (a) of Section 17303 6.of the Educa- .
tion Code, as amended by this act, for the 1976-77 fiscal year.

SEC. 10. This act is an urgency statute necessary for the immedi-
ate preservation of the public peace, health or safety within the
meaning of Article IV of the Constitution and shall go intoimmediate”
reffect. The facts constituting such necessity are: «

In order that funds appropriated for handicap'ped students attend- .
ing community college 'may be more effectively ﬁtilized' for the 1975-
76 schrool year, whi¢® commenced July 1, 195, it is essential that this

act go into effect immediately \ ) .
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Assembly Coneurrent Resolution No. 201

- - «

R  RESOLUTION CHAPTEKR 158 | '.1

Assembly Concurrent Resulut:on\o‘ "Ol—ReLm\o to pubhc high-

er education . . R

* [Filed \Alth Secrtary of State qPph'mbef 13. 1976 ]

LEGISLATIVE (()_L‘\bLL S I)I(JP,ST

ACR 201, Fgeland. Publc higher education, <

An exsting resolution requests the goverming authorities of\ ATI0US
mstitutions of public hiigher education to prepare a plan providing
for addressing and oy erconuyng, by 19804 ethmuc, sexual, and economic
underrepresentation m the makeup of the student boghies of institu-
tions of public lugher education, and to submut such plan to the
Califormia Postsecondary I ‘dudaBon Comnussion by July 1, 1973, and.
requests sumlar reports annually thereafter ~ | |

This resclution would reqyuest such goverming authorthes to pre-
pare a sumilar  plan for hmdlc‘npped students, as defined, and to
submut such plan to the (‘dhforma Postsecondar) [ducahon Com-
mussion by July 1, 1977

It would also “equest the

.o dny of 1978 ot

-

by the first legislat:

WHFEFRFEAS., Thc
Ghapter 209 of the Statutes of 1974 that certuin
wracterized by sea. ethmie. or econumic  background. are
undernprosentm'i in ur istitutions of public higher dducation. and

WHEREAS, The Legislature recognizes that handicapped persons
are also underrepresented nour institutions of public hugher

%
California Pu>tswundar\ Educahon.,
e

Commission to integrate and transmut yuch plans to the Leg:sldture

. , -
chhl.xtur;‘ recogiized m enacting Resolution « « 7«
groups.  4s ;.

.

‘mobility, orthopedic, or other he alth impairment.

Res. Ch. 138 —2 . .

-

~tb) “Communication disability” mean’s. msabxhty attributable to
a speech or hearing impairment.

(v) "Learning disability” means a disability attributable to a
neurologncal biochémical, or developmental imnpairme the
learmng impairment shall be of a degree that 1s~mmsurably
responsive to specific educational services or programs. and

WHEREAS, It is the intent of the Legislature that institutions of
public higher education shall consider the following methods for
fulfilling this policy: - . .

(a) Affirmative efforts to search out and contact quahf:ed

handicapped students. . ‘L
- «b) Eapenimentation to discover alternate means of ev aluating
the student potential of handicapped students.” .
" (c; Augmented handncapped student financial assistance
programs.

(d) Improved counsehng for handncapped sludents, now,
therefore, be 1t . .

Resolved by the Assembly of the State of Cahfornig, the Sengte
thereof concurring, That the Regents of the University of Califorma,
the Truste€s of the California,State University-and Colleges, and the
Board of Governors of the California Community Colleges are

*hereby requested to prepare a plan that will provide for addressing

and overcoming, by 1980, the underrepresentation of handicapped
students 1n the makeup of the student bodies of institutions of public
higher education as compared to thé general proportion of such
students in recent Califorma hlgb school graduation classes, and to
submit sugh plan to the Cahforma Postsecondary  Education
Commission on. or' before July 1, 1977. The Cahiorma Postsecondary
Education Comnusgon 1s'rgquested to integrate and.transrmt the,
plans to the L3gislature tith 1ts comments by the first lengl{twe dav
of 1978; and be it further

Resolv ed, That the Chief Clerk of the Assembl\ transmnt copies of

_ edueativn and shuuld be treated n the same manner as other
underrepresented groups, and .
. WHEFREFAS. It s the intent of the  Lemsfature that such N\
underrepresentation be addressed and overconie by 1980, and H
¢ WHEREAS, It s the intent of the Legiclature that this ' . . ) .
‘underrepresentation be ehmmated by protiding necessary auihary . ) o .
7 wenvicet and procedures to ensure entrance and retention mlh& . ) -
than by rejecting any quabfied student and o
WHEREAS. It 1s the mtent of the Ieglslaturo to Commnyt the . R -
T ruour(m toimplement thes polies and . : . 0 .«
‘ ] LFREAS, As used in this easure handlcappedstudents shall : .
1.ean persons errclled 1n 3 postsecondary program who cannot ' . . . .
benefit from the regular educational program Frovxded without
special services or programs, because of a phys: communication, . . ' . R
o or learnmg disability. Such disabilsties shall be defined ‘as follows: . . . ” . N
- OV Phys:cal dxsabdxty"meansadlsablhty a’ttnbutabletoavmon - oo ‘ . . 1 O,g
" \‘l .n-"P , : . ‘ N -~ ) N v -- .
EMC . ) . N
e o . . 3 $ 200 In . , C Po4200 36 20

0y - “ .

. -/ 3 ) v -

this resolutlonﬁo the Regents of the Unmiverstty of Calforma, the -
Trustees of the Califorma State University and Colleges, the Board
of Governors of the Cahforma Community Colleges, and the
. California Postsecondary Education Commuission.



) : . b

.*" . Assembly Joint Resolution No. 53 3

L3 ‘ -
N T .r - B4 i . i’ . '
R, ® RESOLUTION CHAPTER 120
[ "o 3 '
. AssembBly Joint Resotution No 33—Relative tu the elinunation of
barriers to the physically handicapped at postsecondary educqtional
’ institutions. -

’ ‘ i

(Filed with Secretary of State” August 30, 1976 |

LEGISLATIVE COUNSEL'S DIGEST

- AJR 53, Egeland Barners to physically handicapped ‘

This measure would memorialize the President and Congress of
the United States to take legislative action td appropriate the neces-
< sary funds to aid California's public postsecondary cargpuses to
remove the architectural barriers that obstruct the mobkihtv and
functioning of disabled persons attempting to utilize existing public
" postsecondary educational buildings and campuses ‘( ’

-

WHEREAS, Section 504 of the Rehabilitahon Act of 1973
guarantees equal rights to the handicapped and provides that
* * _ _no otherwise qualified handicapped ndividual if the United
States . shall solely by reason of the individual’s handicap be
exclided from the participation in, be denied the benefi*s of. or be
subjected to the discrimination under any program or activity
receiving Federal finahcial assistance”,and :

WHEREAS, That same act reaffirmed the essential responsibility
and fwnction of various state agencies of vocational rehabihtation to
“increase services-to the severely disabled”; and .

WHEREAS, The Elementary and Secondary Education Act of 1974
declares “1t to be the policy of the Urinted States of Americi that
every citizen 1s éntitled to meet his or her full potential without
financial barriers "; and T

WHEREAS, It has been determmed in a recent survey that 1n
excess of $25,000,000, prorated over a period of three years. will be
necessary in order to make California public” postsec.:ondary
campuses free of architectural barners that impede the moyement
of physically handicapped persons, and :

. WHEREAS. The Calfornia Department of Rehabihtation. the
pm’mar)‘\ state agency charged with returning disabled citizens to
employment, and the California commuity colleges, representing
100 campuses throughout Califorma, that offer educational and
training: programs and services to over 30,000 physically,
educationally, and mentally handicapped students, jomtly desire to

. cooperate for the benefit of removing barriers to disabled atizens of
Caliform4 at-its postsecondary educational institutions. and .

WHEREAS. Presently, many vital educational and training
prograrhs are inapable of being attended by severely disabied

)
4

"ERIC

Aruitoxt provided by Eic

Res Ch. 120 ' —2— ©.
persons strictly by virtue of the ffict that they are unable to reach the
classrooms or negotiate the terrain of the campuses, and

WHEREAS, [ This situation disctiminates against otherwise
quahfied handicapped individuals solely by reason of their handicap

‘by excluding disabled persons from participation 1n and benefiting

from educational and traiming-programs and activities now recely ing
federal financial assistance, and - ’

WHEREAS, .Barners at postsecondary educational nstitutions
deny the equal rights of the handicapped, how guaranteed by the
Vacational ‘Rehabilitatign :;(, and '

WHEREAS, The cost of providing training and education to
disabled citizens and thereby increasing their economic
independence will be far less than the cost of continued public
dependency; now, tHer'eE;ore, be it . &

Resolved by the Assembly and Senate of the State of Califorma,
Jjointly, That the Legislature of the State of Calfornia respectfully

memonahzes the President and Congress of the United States to take . &

legislative action to ‘appropriate the necessary funds to’ aid
Califorma's public postsecondary campuses. to remove the
architectural barriers that obstruct the mobulity and. functioning of
disabled persons attempting to utilize éxisting public postsecondary
. a1 Iy T . 4

educational buildings and *campuses; and be it further

Resolved, That the Chief Clerk ofthe Assembly transmit copies of
this resolution to the Président and Vice President of the United
States, to the Speaker of the House of Representgtives, and to each. .
Senator and Representative from California in the Congress of the
United States. ‘ .
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Ants, p. 361, ment qualified hnndiot\qﬁindi\'id\ml

. ) EXCFf .FROM ,
PUBLICY LAW 93-112 . ,
. "REHABILITATION ACT OF 1973" R

-

. . s
. % . EMEWYMENT UNDRR'FEDEMAL CONTMCTS -

Sec 503. (8) Any contract in ex® f $2.600 entered into by any
Federal department or agency for the procurement of personal prop-
erty and nonpersanal services ‘(including construction) for the United
States <hall contam a provision requiring that. jn emploiing persons
to carry owt such coutiact the party contracting with the United
States shall take afirmative action to em play and advance in employ- |

élas defined in section 7(6).
" Tha provisions of this sestjon shall apply to any subcontract in excess:
of §2.500 entered into by a prime contractor in carrying ont any con-

«-tract for the procurement of personal property and nonpersonal serv-

wes {(cluding coystruction) far the Wnited States. The President

shall impl(-ment the*provisions of this section by promnlgating regu-

. latiens within ninety dayg after the date d)f enactment of this section.
7, (B) Tf any handicapped individual ‘believes any contractor hns
" faled ar refuses to comply with the provisions of his contract Svith-the -

Unitéd States, relating to employment of handicapped individunls, .

v duch mdividual may” tile w complaint with the Depdrtment of Tabor.
The Depmtinent shall promptly investigate' such complaint and shall
tuke such action thereen as the fucts and eircumstances warrant, con-

. ~istent with the terms of sueh contract and the laws #nd regulations
appheable thereto, - ’ * -

}c) The requirements of this section may be waived, m whole or in Watver
part. by the (l’
contract, i accordance with guidelines set forth in' wgulntions which
he shall pressribe, when he determines that special circumstances in -

the natno:ml_intqrcst‘ 8o require and states in writing his reasons for =~
such deteriination.

<+

: NONDI;CWMINA-TION UNDER FEDERAL GRANTS

Ste. 304, No otherwise qualified handica oped individual in the ,
~ United Stutes, us defined in section 7(6). shnli, solely by reason of lii~ Ants, p,
handicap. be exclnded fron the participation in, be dyemed the benefits
of, or be subjetted to discrimination under any program or activity
receiving Federnl financinl assistance, ) vt
Approved September 26, 1973, °

} B ) S- .
) . [ .

R EXCERPT FROM ¢ -
. SENATE BILL NO. 1641 ' e
v ‘ , ) -

~

-7 5746.1. The gbverning board of any compunity
cpllege district shill have the power, with the approval of
rthe chancellor’s {ffice of the Conirhunity Colleges, to
establish special.cfgsses to serve the educational needs of
handicapped adult\ Such classes shall conform to the
. standards of attendaRg rriculum, and -administration
established by. the ch3jcellor’s office of the Community .
Colleges and shall bé\included for the purposes of
_ receiving épgortionmen A

. -

1esudent with resgect to a parficular contract or sub- stthority.

v
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-C°”°~ue " ’ = Submitted For: . 1. May 19 (Prd’jection) .

- T2, 0dt. 197 (Actual Census Count) .
. \ . 3. Feb.19" (Enrollment and Budget
L - tpdate) :
- COLLEGE ANNUAL ENROLLMENT..AND FUNDING SURVEY ¢
t. HANDICAPPED STUDENTS. - o
/' (Advisement Survey I"ursuant: to califo¥nia Administrative “Code, Titlé 5, Section 56062) P
. ! ~ ) ' * . . 3 . .
‘ty 1. UNDUPLICATED HEAD COUNT OF ENROLLED DISABLED ‘ ‘.
- gTUDI‘NTS. RECEIVING SERVICES - ke - 1, S~ ' ‘
‘ ' - A. " Total Eligible Students Recelving Serv1ces g . L
R . B. Total Eligible Severly Di;;abled Students . *. .
. - * (Not included in '"A" gbove: Prior approval - . . ;
' required from Depdrtment of Rehabilitation.) _ ‘
. TF - \ R .4
I1. PROJECTED EXCESS DISTRICT COSTS FOR F:Ism YEAR 19 -19 _ ™. h ‘o
> (Do Not Include Expenditures Mé%y ADA Funds) A T : el ,
EXPENDITURE.OBfECT'CODES' - Budget anchccountingvMa‘ntal :- o ' TOTAL 1
‘ A T, Y EXPENDITURES °
. . 1000 * . 2000 * 3000 # _ 4000 * 5000 %™ 6000 * ‘ ’
SPECIAL i = ol | S
FACILITIES ‘ °y %) ce -
mgp%oiuf; ' " ? CEE
L [AL‘ .- ; ’ e oo .
"EDUCAT {0 HAL" o . ¥ P S b .
ASS{STANCE ° o 3 . R . . ¢
MOBILITY . T =~ -
ASB ISTANCE . ﬁ ' . e “
-y non L e - ‘ -
PRO RAM ‘ r e R » ‘ 4 N - N '
DEVELOPMENTAL - . . . " , DIV
SERVICES" ’ ' . .
V. - - ‘
R ~‘ TOTAL EXCESS DIRECT:COSTS °[$ .
9 : . . R [N . -~ ) ) I - N
III. OTHER FUNDS RECEIVED, | SR h N e
T* A. Local Gifts & Gragts T L - EAN
(Not ADA) ) T .
. D ‘8. VEA Funds (Only if VEA < §$ } R
Expenditures Included Above) « R -« ’
* Total Other Funds . S ‘D. Total Excess'Direct $ .o
L ‘ - i " Costs Tess VEA Fundg
, . s . ‘ °. ’ . . L
> . T e P \ |
) . v o - . o
(Prepared By) - ) (Date) . . _ . vl
, - g 7 ) ~
: . ] T G L
(Title) t T ~ . (Telephone Number) s ‘,'
N «1000 - Cert 1ficated Salaries . #4000 - Books, Suppliés and Equipment Replacenent
‘ %2000 - Classified Salaries " *5000 - Contracted Services and Otber Expenses .
%3000. - Staff Benefits . *6000 - Capital Outlay ‘ ‘.
- s X . . . \ . .

O FORM GGz 8S-1 (Reviaé&u 10/77) 10 ) . .
EMC ' A % . ‘ ‘ 84% * N \.
R -, P, o S i : e )
= X, . I N




S
: - r N El -
)

.

- : ‘ . . v oo o
Collage C _ Unduplicated ‘. No. Students 1n no. stufents An’
; ) v ‘. Head Count .Col. 1.wWho Are Col. 1°Who Are
Swbmitted Kor: L. May 19 Identified By Clients of the Enrolled In Voc.®
. o ' . © 2. 0ct. 19 . - Disability - Dept. of Rehah, Ed, Cdurses
e 3. Febh 19 . Colummn 1 Column 2 _Column 3

-~ 1. Physu:al Dlsablhty
\ . K. vVision Deficit . :
2 . . « B --

- B- Mobility/Orthopedic Deficit, ~°

i} M - * ¢,

\ . s . -

'C. Other Health Deficits - - /\_____ —_—
‘ . . N .
o oot ‘;j ‘ . )
I1. Communication Disability i . T : ’ ‘
N “ e * ~ P P h o cE
A, : Hearing Deficit ‘ [ W -
¢ &
» . ) ' ' Yooy ' - ! I
‘ B. Speech Deficit R - - ~
~ . ., LI . . . s U
- N . » - 3 - ’ )
N o . o ‘ , .

III. . Learnmg Dlsaﬁlhty * ‘ .
>y

A. Neurological Deficit

<.
.. . ) ' . . .. ) ) ’ , - A « ‘\.
‘ B. @Biochemical Deficit - .
T C. Developmental Deficit ’ - 7
. » - TOTAL * oo | f
- ' . C : T
® : ‘ , . |
% . e , . % 1
. Signature of staff qualified to 1dént1fy ’ Officifl title
‘ .., and develop prescriptive educatlonal . ‘ ,
pIan for Learning Dlsablllty students , . ( A) . .
‘ ‘ ‘4 : o . Telephone number
) B . ) v o, ' ‘ . ' ‘< ‘ ] ’ (Q,
= - - . '\lJ : T, - ' .
Pleasc”Estimate . . N
Number of Students s Y . Please return, this .form to:
Utilizing Each Categorical i ‘
Category (Duplicated Funding Aveas 'icademlc Affalrs Unit
Count Allowable) - — ' . ‘x\Callfornla Communlty Coﬁéfges
e ] ‘ - 1238 S_Street
’ . Special Facilities . Sacramento, CA 95814
. — . ) (916) 445-1163
. . : Special Hducational
‘ : Material ’

co. . { ’ v
i “Special Educational :
Assistance _ "

1 .
. ~ - —

Mobility Assistance L

Transportation’ . 5




s
R " HANDICAPPED S[TUDENTS
' . C DIRECT EXCESS COST REIMBURSEMENT- T
) I.._ UNDUPLICATED HEAD‘COUNT OF ENROLLED . . STATEmUSE ONLY
N * . HANDICAPPED STUDENTS RE VING SERVICES
_ “A. 'Eligible Handicapped Students < .
S . B. Eligible Severely Disabled Student
. A (Not included in Item A above. Prigr )
- program approval required,) i @
¢ A f ’ N ( . ' 14 ~
. ’ Pt \ . . ). . * *
. . . \ ’ ' »
’o . NV ’ ) S
* 11, EXCESS DISTRICT COSTS'(ROUND TO NEAREST DOLLAR) . oe |
: : : ; I . - |
¢ ‘ * EXPENDITURE oiaJECT CODES TOTAL |
oo . : . ) ! EXPENDITURES |-
. - 1000 .2000 | 3000 4000 5000 . 6000 . s ‘
; i:v‘(';\-l . ! E | . .‘ . R ’ |
Ceoonries |
o il T . ! : {
AR LT R - ‘
AL . | . |
R - T . i ’ .
e N 3 - |
. i MHHL'_I {Y ~ . ) S - |
ASK 1S TANCE ‘ : |
LS b > - |
| 1ANSPORTAT 10N . . R . -
. PR Ld nad - = \
LtV IRAM i ‘ - T " ‘ |
L0 VOLOPMENTAL y . . . . |
SURYICES - . . A : ;
_ - _ TOTAL:EXCESS DIRECT COSTS |$ e |
~— III. OTHER FUNDSRECEIVED (ROUND TO NEAREST DOLLAR) - - ‘ - 8 ?
- A. Local Funds § : 7 - STATE USE ONLY
. B.. Federal Funds' _ § L ‘|| neT AProRTIONMENT
: i . ° TO DISTRICT
*  TOTAL N )
. ~:fo4 3 ¢ v ) e ‘S ‘
3 i - i. - . - ‘ l
i ’ Letify Ltuat the inrormatfon.provided on this form ls in accordance with Education Code Section
. -~ . . Uatifornia Administrative Code, Title 9, Prior approval has been received from the .
_noes.opls fifice, JAcademic Affairs Section, for Services ahd programg 10T studenvs rvporeed in ‘
N R 1.0, on. a copy ol The approval 15 avtached. All federal and local,funds available for
, Triprams Tor handlcapped students are belng utilized and are reported in Section III,
*  APPROVED: e ‘FOR SUPPLEMENTAL .INFORMATION CONTACT: '
L District SuperIntendent - . «
- . Dystrict Employee ' . A
T, . K .- ‘ Phone - to . J‘
s et - ' . — .
period: 1st/2nd/Annual /19 {- . h \ District"
‘ ¢ . ¢ 110 : i - .
- . . : S e . County .
J)CAF~-326 (New 10/76, rm) . - ; S '
, e . . ‘e ~ . ram 1
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. INSTRUCTIONS .
13 R \\ -
|= Each district incurring direct excess costs due £o programs and services for H

handicapped students shall submit an original #nd one copy of this form to the
Changellor's Qffice, Fiscal Services Section,”on or before the following dates:
First Period - January 15 ' :
Second Period - April 30 ,
Annual Report - July 15 i

Ipdividual collepe reports are not reduired. Submit a district composite only. ,
Forward an informatioqal‘copy to the appropriate county superintendent of schools.

. . k] e A

2~ " Enrollment data shall be reportgd as an unduplicated head count of enrolled
handicapped students receiving/services. A student enrolled during one or
more terms shall be counted Yy once per reporting period each fisgal year as
follows: a) first period rébort shall include any student enrolled between
July 1 and December 31; b) /second period report shall include any .student
enrolled between July 1 apd April 15; and c) annual report shall include any
student enrollkd between/July 1 and June 30. o
. . . . < /

3~ Programs and servifj;/ or ‘students reported in Section I.B must have prior

approval by the Changellor's Office. A copy of the approval must ¥e atbached
to .this form or the

claim will be returned or di%sallowed.

L~ Cost data shall reported by expenditure object codes ,as defined in the
California Commynity Callege Budget and Accounting Manuil. For the first

. period report Budgeted or-estimated expenditures are to be reported. ~Actual
expenditures /Shall be réported on the second period and annusal report
- v * / T

5~ State ap lonments shall be made only to districts which ceéﬁiff that all
federal and local funds available for programs for handicapped students are
'being utilized and are reported in Sectidn III. -

. . -UNIVERSITY OF CALIF. ~ . ‘
RN L0S ANGELES :

AUG 1 1.1978

CLEARINGHOUSE FOR
JUNIOR COLLEGES
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