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Most-predominantly black colleges2 in this country were established

-

after the Civil War by the Freedman's Bureau and ‘by religious groups<£o

" assist emancipated black slaves (Holmes, 19343 Miller, 1932; Perry, l975
/

. college counterparts.

Robinson, 1935) For many years these institutions Vere the major avenue

gfor higher education for black professionals, many of whom provided'leaderr

’

ship for the black community n a dualistic society.
‘The’ advent of affirmative actigﬁ_ggidelines by the federak,government

stimulated traditionaily white colleges and universities to not only open
admission to biacks, but to actively recruitland°financia1£y support
academicaily successful black students, The effect of these‘policies has
been that a substantial majority of high'achieving blacT(students now attend

<

white colleges (Blumenfeld, 1968; McGrath, 1965).

Correspondingly, the majority of students at black colleges fall about

2

one‘standard deviation Below'the national norms in academic achievement
(Parmeter, 1975)0 In addition, some two-thirds of these students come

from families with 1ess than‘$5 200 family income.” One-third of ﬁé

o

fathers and mothers of black college students are domestic workers or are
N « " 0 . ‘ » .
laborers, and one-third of the fathers have only a grade schoo eéducation

{Cheek, 1970). Thus, the clientele of blacb‘collegeSconSistsof a large

\

numb\\ of lower class students, particulSrly as compared to

«
.

. Propanents of black colleges, in the face of increasi

t

féderal pres-

/
sure for integration of* the faculty and student body in order to meet /
;

,affirmative action guidelines, maintain that predominantl black institu-

,tions are superior to predominate}{rwhite institutions in/ agsisting black

youth with educationally and economically disadvantaged -ackgrounds to

pa icipate in the contest for, -upward mobility. For exa‘-le, when the

«
=)

.

4
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-'student and faculty are predominantly black, there are no racial.barriers
" to overcome. LToo, other black students and\faculty -members may provide | ~
' 'r’ successful role models andoa sense oflpride and security for students who
o have;attended small, riral secondary schools and/or who have not performed
. well academigally in the past. Finally, the black college offers a setting

&

L.t

where speclal academic remedial needs may be met by faculty ‘menbers who

have had experience in dealing'with black students who come from similar

backgrounds (Bu“tler, 1975). - \ SRS ,. .

.

- In order to _provide substance to this argument, it is important that

black colleges employ faculty wh'o are effective in dealing with a variety

\ 3

of students, particul rly those considered" academically handicapped Ideal

-

faculty membérs are not concerned with the scholastic entrance requirements

N . . >

. of the institution, but welcome the fact that an open" admissions posture ‘

,

wild encourdge and enable disadvantaged black youth to attend college.

'Y}

-~

Correspondingly, although there is sbme‘concern about‘academic standards; they are

; v

more concerned with assisting academically deficient ‘students” to be success-

< 4

1 ful in a college. In.addition, the ideal faculty member should be able to .o ,

\

deal with the complexities of instructing such students:§nd be eapable of
1,
implementing the hard= and soft-ware of modern iqgf?uctional technology

E)

//It follows that administrators in black colleges examine the-credentials

-

. . \: ‘w
and letters of recommendation of applicants for faculty positions for evidence

1

{
of the attitudes and skills ideal faculty members sHould have, and°base their

¢ o « s »

) L
recommendations for hiring, tenure, and promotion on their appraisab of the . ’ . s

~ C‘ ¢
. LI 3 i 2

extent to which ‘faculty members demonstrate theseggualities. A p P

The purpose of this paper is to empirically examine the question of ’

]

whether this conception of the "i deal" faculty member de8cribes the more

[ [

effedtive teacher in the black college setting. Spécifically, our objec-

tive is to ascertain whether yariance in teaching effectiveness, as assessed S R

.
. .

. . . - -
. B B . . -

. - -

. .y . o RPN . .

N . N . Al . - "
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’ individual faculty members .
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\ ' . Teacﬁing Effectiveness,

A '

by.atudents, can be attributed %o particular socialization experiences and/

.

!

‘or attitudes and behaviors of faculty members employed in black colleges.

A review of lit'eratu_re related to the specific objgctive of this paper
was non-‘-‘.producti\b,' il.e., s;,udies exploring the re1ati,q%'iship of socializa~_ _

4

tion ex}eriences, attitudes, teaching behaviors, and pe;ceived teaching

effectiveness of faculty in black collegcs could not bé located. However,

v

- e

g

Morrison )and Friedman (1978) in a secondary a-nalysis ogrf data collected on

.

communit}; college faf:ulty in Pennsylvania found the re.klationships between
soclalization experiences and “selected attitudes of féfcufty ag independent ‘\

variables and perceived teaching effectiveness as th7 dependent variable to
be non-existant. However, they were unable to includ(e teaching behavior a‘s) ‘

N ,
a variable in this analysis and, therefore, sugge’stq*d that further .research

“on this issue should include teaching behavior and ; replicated on different

I
populations of facu1ty and students in higher educétion.‘ This study represents

~

such an attempt.

Thebdretical Cons ideratio:}‘

“ t

The framework underlying this study asserts that it is 1arge1y through
_specific socializZation experiences that knowledé, values, and attitudes

[N
are acquired (Mamis &Meltzer, 1967; Mead, 1934% Strauss,’ 1956). :Viewed
AY f

within this perspective,‘ the-.attitudes o} bla 1" college faculty toward- the

-~ - .
. o

role of the black college are the results of gnteraction.al eixe'riences -

- .

whiT occurred in their work set'tings. Thisfleads to an assertion that

specified attitudes vary hccording to the sgg¢ialization experiences of

One such socialization expe‘ri'e\nce is that of tl;e individual's 1de‘ntif'ica-'

tion of reference groups (Shibutani, 1961} P. 61) which are themselves

PR . ! ~ - .
determinants of values and attitbdes. These groups may be ones in which , 3

T » . .-
an individual actively holds membership or those to which s{he aspires. -

@ e . -

\ ,2.;«, . , N ’ L s,

‘-

1 o, . l . o »
. LN ’ - -~
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In essence; reference groups constitute s%gnificant others for the individual.

.

From this perspective, attitudes toward oéen admissions, liberal retention, )

.and acadenic staﬂdards policies may be viLwed as a result of interactional'

>

. ] experiend!g occurring in the Work setting jor as the reflection/yf/the

,prevailing values and attitudes of those %ccupational reference groups

' [
. with which the individual identifies. } . ’
h Individuals {acqui e t:heir reference ;moup identity -through chir .
’/,_sociali;ation experiences. This process has implications for the way, in

.

-

which individuals act to select and create their own social environments.

- 3

»

-

* 7 For example, if black college faculty members attended a black college as

b~

students and if they intend to concentrate on*teachihg, it is likely that

N

black college faculty will serve as their reference gro ~If, on the
~— A\

othqp hand, they have had no experienc% with a black college or intend to

PN

’ “concentrate on their research interests, they would be more likely to select -
X ‘/ !
faculty other than iﬁ the black college as their reference group. It is

reasonable to assume that those who have black collEge faculty as their
L 3

‘reference group will accept the notion that the black college shouZd be

- , It . . »

characteriaed by open admissions, liberal standards, and an emphasis on = -

v
.

student reténtion and development. .

The“relatibnships discussed above are summarized in Figure 1. - Socializa~

L - Figure '1 about here

.

tion experiences are viewed as directly and’indirectly affecting acceptance

-

of the black college mission and as directly affecting the adoption of

L]

instructiqpal strategies which encourage the active (as opposed to passive)

,,A

involvement of sfudents in the classroom. An indirect effect arises as

) .

, socialization«experiences cause the adoption of a particular reference

group iden;ity which in turn caus{~‘acceptance of the black college mission
H4 '._} Y

(or Concept), and fosters adoption of instructional strategies which induce the
& - . . " e -
‘ » : : ] St EBCEE .

[
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" active involvement in students in class activities, Tﬂ{s involvement, more-

) ,
- N . - . g ~
. .

. N, . s

. .

. : ’
‘ * \
’ " \
. . .
N 3

1y

Teaching hffect;veness
; 5

. - o B
.over, is positively received by students and is perceived by them to-be

" moré effectiverinstruction\than strategies which tend not to involve them.~

actively in classroom activities (i.e., lectures)e

Y

of these variables and their specific relationship will b2 given in the

empirical model described in the followidg section. o

I3 * . P

METHODOLOGICAL CONSIDERATIONS

N .
- N 1" vy <

J . ' - Data Collection (({‘
T Gl
. Data to test the theoretical model were atquired through a -
1976 survey of faculty and sfudents at a four-year black college ’ ':%-
& B o o
located in the South, -All full-time faculty at this school with a ™~
. -, -

few exceptionsa (N = 243) were surveyed; 192 of these faculty members

d/ s ;‘%"\ <\

returned completed faculty and/student questionnaires‘(79% regponse - -_g?;'*g Y 3

rate). The sbudent survey was administered to Elb classeé of/ each .. ¥ ‘f,fr
- . - -

-faculty member rand0mly selected by the investigator. Since it vas W

.

administered and completed in the classroom, the response rate for
a given tlass was quite>high, * It must be‘recognized howeer, that\ ‘\‘

v

[ 3

"the student evaluation-of-instructor data is not based .on a true

v
P

N 5
random sample of each faculty member s students.

Empirical Model . - ,

From tRe virtually infinite reservoir

ocializgggon Exge;ignces.

.+ " of socialization experience proxy indicatsrs, three with strong .

- e

plausibility of affecting-the extent of acceptance of the black college
: . . . ) - . Y "
concept "and the’adoption of a black college faculty reference group
race of faculty member (black or nonblack), whether or not

the faculty member had taken one or more education courses, and whethég\\\o

vere select!h:

¢ .

‘. not the faculty member had a doctorate. q

Py ' L '
{ . .

’

Py

"#he operational definition

‘ ' <«
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A ﬁhefegegce group identitx*is operationalized as a dichotéﬁodsyvariable

) by ascertaining where a fadﬁlty member would prefer to teach if s/he had )

";-complete freedom of ‘choice, i.e., in a black college or in a university

, . 1 hd 4, v

(déctoral degree granting institution). If-the latter response'was

-l\ selected, .1t is inferred -that -the univérsity facultz;serves as that per-

N~ @
. son's reference group: if black college is selected,~it is inferyed that

. the faculty of a black college serves’as'the reference group. v

Acceptance &f the open-admissions’concept is measured using a
° ' R . ! ~—
combination of six-point Likert-scale items. The items constituting
. . . i A . .o
. this scale were modified from-a. scale measuring ?dceptance of the com

-

‘munit¥ college concept (Morrison, 1972), because/in nany respects. the

two concepts .are quite similar, i.e., both institutions are essentially

open door institutions with a commitment to assisting academically
. . ’
disadvantaged stadénts develop their talentsﬂ Encouraging students to

. N . ‘
. -

. advance themselves soclally and academically and to remain in/schobl
once they enter{is emphasized over concern Gitn scholastic entrance )
‘requirehents and upholding acadenic "standards-" The specific itens
used in this~scale were. identified both a priori snd through the results
- S

e of a factor analysig of 50 items used previously for acceptance of the

- . ‘communitv_college c‘ﬁcept (Morrison, 1972), progressiyism and traditionalism

o ’ N ’
"in public school teachers by Kerlinger (1958) as modified by H111 and
. ¢ .
*Morrison (1976) for college tea:hers, and student and subiect role .
P orientations (Morrisbn, 1972). The, items interpreted as measdring

. acceptance of the open admissions concept are given in Table 1. Their

~

factor loadings are given in Table 2 §Eores for acceptance are

>

Insert Tables 1 and "2 about here . .o -

e

~

e,
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/ 7
calculated by summing standard scores’ (Weighted by factoer scor;/cp—

' 6 V.o
efficients) for each item in the scale. " A

.

Teathing behavior was Qperationali?ed'from an a priori scale of teach-

ing behaviors administered to each ‘faculty*member (see Table 3).' AR

- >  'Insert Table 3 about here

£~ i )
principal-factpr analysis with Varimax rotation of these items revealed L\\

“
-

{
5 factors (see Table 4). Items 6 and 7 were used in a scale interpreted

- ’

: .. Insert’ Table & about here o ) o
. \
as an active involvement of ‘students - instructipnal strategy.7 Student

., /

. . -

perception of teaching behavior was operationalized by the mean response

(‘ *

eof students to a series of questions adapted from the questions asked

teachers about their. teaching behaviors (see Table 5). The principal-

’ Insert Table 5\@bout here - o

- N

factor analysis with‘varimax rotation of these items revealed 2 factors

-

(see Table 6). Items.2 5,,ahd 6 were used in a scale Lnterpreted-as .

hEd -} RS

Insert Tab1e~6~about here

-

the pgoportion of students who participate in class‘8 Again, scale '
P

scores were calculated by summing standard scores (weighted by factor

score coefficients) for, the average respdnse to eaéh item.

- ) -

Perceived teaching,effectiveness of a given faculty mémber was

ascertained by 13 questionnaire items completed by all students in two

M .

..of that instructor}s classes- (see Table 7). Faculty members were assigned

>

N o Insert Table 7 about here \ 9
WV | . &

the mean'of their students' scotres on each item. The questionnaire

items assessed the teacher's knowledge of the’ subject (as perceivgg by

' .

students) his/her classraom ménagement practices,EEBVaspects ofdds/

o

her interpersonal behavior. Correlations among the mean scores’ on

these 13 items were dominated by a single factor (see Table 8).

~ -
“«
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~ : "\ Insert Table 8 about here X oo T

L -

DR

). Cons quently, each itém was summed (with unit‘;eights in developiné“the=sca1e -

A '] .
i . e Y

9

for each facu1t§‘meﬁéei.‘; . ‘ . v . s -
. v . )

. “The usal model;for\empir;cal test is’given in Figure 2. This .elaborated
g RN : C e { -
) * .t .‘ R Ihsqrtﬁgggure‘Z about’ here % ’ o 1'$
- %N . p) v e T

model follows rom_thé geﬁefal one given earlier in this discussion., Race is ‘

4
.

. f ' < - . S

" assumed, to Be,éé}iflated with having expgrience with education courses because' s
B ‘2 . . ) " . L .

. ¢ ' at.a black "college one’ would eiﬁéct/khat a disptopog:ionhte n&hber of black

»
X i . > .
" faculty members (and particularly ‘the older faculty) wbuld have had education .

~ N . - S
courses in_thebaccalaureate programs as- a consequence of the black experience
- . . . <, £

~ N - .
. >

in this country, i.e., education and the minisfry were the major avenues of o

N . . ' ' &
: Efcoming a professional: It is.posited that beingiblack affects the adoption .

i

of a blaék .college faculty as pne's'referénce group. Prior to tHe last decade .

, .- (and after World War II) being nonblack would indicate a éref, ence of the

a

black college faculty gg a reference grouﬁ and an aeceptance 6f the black ~
.college concept because %hites wﬁo desired to work at black colleges did so LT

out of race relations interests and/or a -missionary spirit and had a.reason- -
- - L " *

' ';b1§ free chéice in the ggademié mﬁfketplacgi(Deéiér; 1955). Since.the’ . ,k'
, ' fdgcline of the academic marketplgce, however; ma;;%aﬁiQes choose tﬂ work in
) .black collegeé simﬁlyA:o have“Z\teéching’pogitionj u‘ . o
£ . ‘*—‘A Education:conrses.tené to stress fhaé teachers should be oriented to the ~§

v ‘ N ¢
development-gf students and ugq a variety of teaching strategies, preferably

3 S . )
those which actively involve students. Therefore, it ‘would be expected that

’

-

. { ’ )
¢ if such\cogrses aré,successfui»in their socialization objectives, people who

have éxperienced education courses would tend to choose instructional

-

strategies that involve their students in class activities as we%} as accept
i ’ B .

- P

» [ e ! oo -
open admissions and liberal sta?dérds policies for .the black college. Faculty -

W . R ' | ,
. members. who hold doctorates tend to be more concérned about standards and

‘ 4 <
tend to rejectlthe black college .,

. t * 4
entrance requirements, and, ther%fore, would
Qo . .

ERIC . . )
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. \*9
, .’ R ] .o N e .
-sconcept as an illegitimate one for an institution bf higher education.
o . » L]

It 18 reasonablé to assuyme that ,faculty members who have. black faculty L

» .

as their reference group would aléo accept the black college concept. One .

id ~ - L

may.assume that faculty members’ whd accept, the black collége concept, and who ”"“

A

generally have experienced professional educatiOn coursework in- their'own
~ PN .

traiéing, would want to’ uge instructional strategies which encourage students
\‘ > s,"

to be active in thelr own leafning An, the’ classroom.‘ Toa, if the‘feachef

. 3
B DR
* <

uses an active instructional«strategy, it would be reasonable to expect thag
‘students would perceive this and would be: encouraged to take a more active

. . FOrs

role in the class., Finallyr it is postulated that the more involved students
are with class activities, “the hore positively they will evaluate their

. inst;ructz’or.~~ It is also postulated that Fhe grade a student expectg.Eo v

-

receiVe will inﬁluence hoy the student ﬁill evaluate his/her instructor, and

\d - ' - -

that the»more active syudents are. in classroom activities, the higher the

v
.

grade thgy‘eXpect to receive.~ . L . .

~

o S;Jgents are aware of- how their instructors regard them and their in-
- ) .4

’ -~

stitution, 1. e., the extent to whigh their instructors accept the black

.- PO

*

:‘ oollége concept., Therefore, it is reasonable t assume that teachers who

accegt the black college concept will be perceived to be more effective-

~

-

«teacherd in that’settiqg because the behaviors related to that attitude
. - ] e o h

would be positiVe vis-a-vis their students and towards the institution.

. .

. ' - " .
. Analysis-of Data

@ -, g‘- ¢ ¢ e

3 ! N .
The datrix of Pearsom product-moment correlationsvfor the variables_in

. . .

theempiricalmodel is, given in Table 9. Since tests for linearity andf‘
J > ~ % ‘

\/;7 LN ) - Insert Table 9 about here . . )

¥

interact}on found that there were no significant interactions and*that all

relationships were linear, path analysis was used jto estimate’ the empdrical

.

“model presepted ‘in Figure 2. Standardized:path‘coefficients are used instead -

Aruitoxt provided by Eic:

. N
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. \
of unstandardized structural coefficients bécause'concern in this study is .

~

F
’ the scale?%etrics of\the variables in the~model are' arbitrary, so Vaf.ﬁg\
8o would

it
_with the rélative contributions of variables in one population and because

,

#

>

ural coefficients Based on these metrics

~ .
/

be arbitrary.

of unstandardized st

X

-

L

C . .
. - ‘e ( ~

’
o

’

"

.

-
.

s

- ®
The initial results of an’orbinary least squares (OLS) regression
Following the theery "trimming strategy )

analysis are given in Table lO.
' Insert Table 10 about here &3~

)

advocated by Heise (1919, p,‘l95), the paths for’ whﬁch |p| is belqw some
Q0 “‘ /

arbitrary figure‘may be deleted, thus generating a new model whose, paraﬁeteré
( paths clustered abbut the -

can be reestimated In this case there were si
Ihe parsimonious "trimmed" model

' customary tutoff criterion“df |p| < lOO
is given in Tablg ﬁl and the reduced forﬁzo‘?the full model\is presented in
.o C .

s¥
Insert Table 11 about here . . “
k — e oo-‘! . - : . 0
, < i _c : \ . 5 . /. .4 r
\' <. A .

. N\ Table 12.
N ‘1 <\..
el \\v . Insert Table 12 Ehgufiheg i -
- ‘\x\ ! a . " 2 . * .-
N * e ~§.;_‘ et . £ .
) . Discussion o .
: ' The stfictural éoefficients in the trimmed model~give enera support
to the theoretical-model'described earlier. "In this particul college,
. ' -
option’,

- geledted indicatdrs of social}gation experiences are related to
of certain attitudes which are then, translhted into the adapgion of particular

«
2

instructional strategies. For example, bkack facdlty mémbers tgnd t0thoose
F o

black college faculty as thelir reféremce group (p/ﬂ 56) and those who :
Tp tend to accept the

bk
" choose black cdllege faculty as their rcferenCe gro
- .15). In\additionuck faculty members tend

VR open™ admissipns. concept (p = )
Ay o " s "Q A
to accept the open admissions concept more than -do their nonblack colleagues
- a (p = .16)-. Those facu%ty members who have hadaeducation coorses are.more
likely to use instrdctional strategies which arg designed to indpce more
- —_ . ' . . ;
_," " . . . ‘2 ° ] “k‘..‘ - ./ . '
Qo . - . SR .
- 4 -
: ) . . R ‘
;122. . .
el B "* . ’
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accive invelvement ofﬂstuden;s_in the classroom {p $\.35), as do teachers *
'who accept the open admissions concept (p = .12). Tﬂese strategies, in turn, .

induce more involvement of students in classroom activities (p =°.34), which o

~ .
- -

¢ .7 Ccreates an expectation of receiving higher grades (p = .46). However, the
z° . ‘

o . expectation of receiving higher grades does‘not affect the ratings
A .OK ' , . «

.whicﬁ students give their instructors. Finally,‘the indepetdent effect of

/

7///i stﬁdeét involvement in classroom activities on stude t\evaluation of instruc-

tion.is strong (p = .70). . < ‘ \ 4
3 O . N ‘ . .
’ As demonstrated Mn the reduced model (see Table lg), the source variables '7. )

[N [ . B Ve P

of race, experiencei in education courags, and degree level have practically

LA
. . /

no, effect on percéived teaching‘effectiveness that 1s not explained throigh -
. L . ' ~, : -
: other variables in the modél. The same may~also .be.observed for the endogenous

. N ~ ) -
; .variables of referenCe groups and acceptancé of the open admissions conceptg .
. , J 7 i

- s Consequently, administrators and faculty at this college should nbt rely on c

such attributes when - they consider new appoiﬂﬁments, if they regard student

- \

) Rl assessment of teaching effectivepess as a valid indicator of teaching

M » ’ b . ’

' . y] .
.o effectiveness. ’ . . ]
R . » ‘ . . N L——b'g

oLt e ) The finding that student involvement in classroom actiVities has a strong,

N P ¢
° . €

¢ * independent effect in explh ing s udeﬂt assessment of teaching effectiveneés ,
‘ § j .

is the major finding of this study. If it is deemed desirable to increase th;\\\__—f/

4

N . ratings teachers receive from studenzs, teachers must develop strategies which

3 “ v
i -

lead to a ‘more active involvement of ‘their students in class activities. The
» . . . ’ . ) N .
question of whether this goal will also increase learning is open to some

- . p . - ,
. debate. However, there is s#me evidence of a positive relationship be tween

£ N ‘
\ ) ’ ’dent perceptions of teacher effectiveness and actual achievement (McKeachie,

1969, p. 214). Connequentlyy\there is reason to encourage the development of ---*
4 inservice WOrkshops for training tedchers at the college in instructional me tho~
s . ' dologies which do more actively involve students in their own learning activities 7

. ~

- in the classroom. . . "
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. . Footnotes ’ .

- . , -
1’l'he author would like to acknowIedge the assistance provided by Paul _—

» *

Buscher and Kris Anderson in programming, Ralph Larkin who provided excellent !

S

criticism of an earlier draft}%gnd the University of North Carolina Faculty -
. \:A.w' ~ 4\\

1 ~ . - /
Research Council for’partial‘fundingﬂsupport.

- , \ .
2\ \ev . L ) ' Y . s L 'L::; .
AlBo_knéwn as the traditional black college and henceforth referred - .

- ' 4 R \/ Y | ' ‘ .
to in nhisT;ZBEQLas "bla%k colfege." s e a .
\ . . . . . ) ?

2
r

S \ B - . ' i
3The description of the theoretical framework which follows is derived
from the earlier investigation cancerning community college faculty - (Morrison
s .
& Friedman, 1978). - _ ' . ‘

. .
. . \ >
' L]

4Faculty'memhers with less than two undergraduate courses, all Department
of Military Science fgculty (ll members)” all Division of Nursing faculty

(10 .members), Department of Music faculty members who were engaged fh one- -

to-oné ihstruction (10 members); and 19 faculty)memhers who were 1l], out of ¢
town, etc.,, during the’data collection period were not included ROTC and

nursing faculty members were not included because of diffgzulcies in scheduling T
teacher evaluation eriods due to the nature of student activities, i.e., . —_—

hospital assignments Af student nurses and field activfties of ROTC students
during the data collection period . . : -~
~y
* ' ‘e ' ¢

©

SThégrdndom selection of full classes’ constitutes a type of cluster

-

. ¢ sampling scheme: which'generally inflates variance but does not introdice

-

v

» Systematic errox.

‘ 6See SPSS manual (Nie et al,, 1975, p. 487) for a description of this procedure.
3
’Reliability ( ), validity (p) (see Heise & Bohrnstedt, 1970) were: ‘Q "

‘77, p = 81,. : . :

- ] . g .

7Reliability and validity-of this scale were: ‘@ = .66, p = .75.
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Table 1. Items~Comprising the Acceptance of the Oper Adﬂlssﬁons Concept Scale

’ L4

% L St \'.
The scholastic entrance requirements of predominantly black colleges are )

too low. «
Too many faculty memggas allow sub-narginal students to 34:;-:;::; com:ses.w

-

There tends to be too. much stress in predominantly black: colleges on
quantity of students and not enough on quality of students.

Our administrative staff is overly concerned with student retention rate..
. - - < .

Faculty'should maint&in)a uniform'grading standard -of academié achievement.
What is needed in modern schools is the revival of the authority.of the
teacher. t ) ) ' ) < ’

N ]
»

LY > -

y i " - K

aRespondents were asked to indicate the extent of their agreement to

£,
&

each item on a_ 6-pointﬂscale‘ranging from strongly agree to strongly dis-

agree.

«
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Table 2, factor Loadings Rf Acceptance of the Open Admission Concept Scale

. \
< a e . ) I
Items ) _— s\ ’ - : ”" Loadings
. S . R o (\\s
1 (Bntrance requirementls are too low) — : M 581 ) %
_. . .:\ "\ . . R (? . - \\‘;j}
2 (Too many sub-marginal students pass) ' <, ’ .574 N
. \\ N ) ——— N . ‘ \%‘ R , ‘
3 (Too much stress on quantity, not quality) . . - .629 ,
"4 (Admin v;stration o‘verly‘ conpe.rned witl-jtention) ' . «537. v
s ! o .
5 (Faculty,,should )naintain uniform gri standara) .432.
<~/ b .
6 (Need revival ,of authority of the teacher& . , .436
. XN * : N
. = E— 7 ,,a N kN
8 For specific wording of each item, /éee Table 1. ,
» . . | N ] » .
=& Jt . v e
AR ’ . o
” Y ”
{ )
1 N
" S Y i )
- . ; ' T
™ ’ /
5 /v . .
» . "‘ ; ' . :
Y ) (\ % 4 *
N IR :
¥ 4 - .
» * \
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< 1. Give student,s wr\i(tten instructional objectives «which are very specific
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Table 3, . Items Con‘cérning Select!on of" Instructional Strategies

2

a I N .

\

.
1" ‘v 3

Zo Supplement my 1ectures with sJ\es or overhead transparencies'

~3 : Grade students 'on a curve" ' ' \/

L4, Al‘,low individual students to move through a course Et their own pace_—

'}

‘5. SubdiVide the student body in a course into smaller groups
.J . N

6. l-l'ave students make formal in-class presentations

% .
. t 4 .

7.° ,‘?ive students a choice of f _topics to study- P ‘

- v

_8.' ésenerate my own written or :;e"corded instructional materials (not tests)
/for student use, ‘
i

a;’tT grades ‘ .

L4

l]y Present essential subject matter by lecture

s s ) ’

12, Allow students to uge the grade of "incomplete"

o improve the quality °
of their work s : ) ,

-
7

. : L1

develop’ing these items. Respondents yere asked’ to indicate their usage ‘of

" T " -
Appreciation is extended to Charles P. F<t/iédman for his assistance in

7

-
each strategy by use of a 4~point scalegranging from "almost always"
. qu . " .
'i‘ Lo 4 - e M

"gever. . , S , A4

\ : v
13. Use discussion, methods (e.g., Socratic technique) to present subject mattet
%

\“i"
A

.“(
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Table 4., factor Matrix of Selection of Instfuotiondl Strategies Iz

[

; Eigenvaiue . .
. ¥

‘Cumulative Percent
of Total Variance

LY

»

e

. Factors

‘ g

e

1.

- i L
2

2

» RS

el

T 4 .

5

- 3.389 -

2&:1

1.400

-:I- .
136.8

¢

1.325

47.0

©1.087-

*1.063

»

63,6

-
.

Itemsa .

-,

P

A1
12

13 T

5

PR

-.05
' +762

© =015

.093

“r

.175

.248

~.066

.286

774

.120

}

011 -

146

.125

B

- 628

<424

-,

.205 _
.238

.176

1,066

¢

. .135 -

.055
.030
-.089

.152°

.322

.,

.660
611
0
.087
. 266
* -~
.213°
.015

»

.319

. S N '
Factor Loadings

b}

M4

431

' .091.

-
. ©

.0‘01:‘ \
~.008

219

-.134

ir069/V‘

.089

.
045
- ~N
.006

L3
.130
764
.090 °

-.125 -

442
.033
1
-.484
~e 632
“.016
.078.

.163

/405

051
*.126.
=115

.154\j

.020

a@pecific'wordidg for each iteﬁ is given in Table 3.

P

.- o

=y

4 i
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. Table 5. Items Concerning Student Perception of Instructiodal Strategies - -
T - -~ - o . - L .
N - : e 1 . : P . s .
B . . . ! ‘ ) W’ , o v . W
v I, Does the instructor enc,ourage students go participate in claé’s discus- .
siong? . ’ , ) - . N
MRS : v ’ g, .. ‘ ] 4
. ~
26 Does the instructor supplement 1ectures wi&h glides or over‘he?d ‘transpgr- -
N encies? - oo . . R - ot L .
3 _Tae ‘ . te : = ! < ®
Lroex f . . ' . R
3. Does the instructor grade students "on’a curve?". . N .
. . ) B[ L ) ~
] » . Does the ingtructor give students a choice of topics to study? ¥ w
- ' . " . ° * . M
N - - . . ' - - ¢
Do 5. Do you.partidipate in cldsé discussions? . ~ < ,
. Y . ' . t
— d § b
“ ’ - :53 0 N - ‘ o~ :
A Students in each class\were asked to respond to these items on a 5= 4 .
v ]
W , point- scale ranging from '‘poor" to ' excellent. ) L ’ ’
: . ¥ . .
< % P . , ] . .i\ . . Y ) - .
% v . ‘ ot
o v . . ) T .
. ST = *
PR {t * N , .
« ' = “ . (S
’ ) . S - e . -
¢ " - - ’ ! ‘ ' ) 4
Fov ¢ 7 i N ¢ . ) : Iy . ./ o ‘1 .
, -
N 4 ' * . A . . v, -
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#For specific wotding-for each item, see Table®H. The" factor °
matrix was computed on mean re in each class

N

.
L]

sponses ,of students

a
g

a4~

- & -,y -“ ,,. ‘\’v . ' ~ v R
- . P - - " .- .
- . ® » . K N "'
. "Teaching Effectiveness .
e . : . T
' g . n" . s 4 ' ’ )
N \\ - R . .
¢ /. Table 6. Factor Matrix 'of Student Perception .of B .
. Instructional Strategy Items
y ! . v
. — —
.. . Factors
» -
AV B
. ) "'o‘ N , \’ . 1 _& )AZ . ‘
E{¥envalue - 2.619 - N200
Y -
Cumulative Percent of = - ~ 43,7 63.7 . o=
9 Tota§ Variance® o '
Itemsd" 4 - /;Factor Loadings -
. . :P J" - _
K 1 ./ " ..785 < -,053 '
2 h ) t309 - -3‘16\\ \\“
3 . -.022 ¢ .790 ’ ]
4 - ; 673 .285 N ;
CA o= 3
- . he 4 i
5 LA .760 - -.009 L
. — - L . , N
- ‘. '
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Tabie 7. Items Comprising the Perpsived Teaching Effectiveness S_calea
e }f\ Is the instfuctor actively hélpfui when ;ou have diffisuityfo )
, 2.‘ Is thg instructor sensitive to student's feelings’ and problems?
N 3."Does the instructor increas;‘;ouigﬁnterest in .the subject? Co
4, Ie the instructor fair inihis dealings with the student? - Y .
| 5. Does the instructor display sufficient koowledge of EAs subject?
6. Does the instructor clarifm\the material for the class? o ~
7. boes the instructor—;espec; students? .7 : \ )
8. Does the instructor tell students when they have déne’ garticularly
well? ] ‘ i N - -~
9 Is_the—instructor prepared for class? . ’ '
%0. Dois the instructor disting isu between his’opinion anq fagts?'
11. Are\the instructor's direct[ons~clear? .
& 12, Doestthe instructor stimulate thinking’ . . .
o 13, Has tpe instructor helped”y u make the material sufficiently

re;evant to your needs/and

L]

l’
?als L ¢

e

’ - r ’ :
3This scale is a slightly modif&ed version of a student evaluation’of

[y

4

faculty questionnaire.developed at Harrisburg Pennsylvania Area Community

Col;ege.

a 5- point scale ranging frém neve#" to "always."

L4

Students Were asked to indicate their response to these items on
LW z .
; ) / s i’ \' CT -~

)y

~
-
— e,

-~

.
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Table 8.° Factor Matrix of Perceived ‘Effectiveness Items

NG N
Factors

. 'Eigengalqe .
" » AN
Cumulatiye Percent of ,

Total Variance

, Ttems? = < ‘_ - ‘ . AR . Factor Loadings

(Instructor is helpful) : .930 . ~,051

(Instrqetor is sensitive) . .854 -.412
. - 5 ~ ‘ .
(3

(Instfuctbr_incgeases interest) , 896 ,=.85
(Instructor is fair) " g .853 -.71

(Instfnctor displayp’knowledge) ) | .7é3 . .4Z3

P R / s . .
(Instructor clari ies‘materiali' e 904 .153 ,

< . ) ‘ h

| (Instructo;yr@spec s ,students) <759 ~.239

%

(Instructor praises\students)

; . .69 " -.270
P . . . ,At‘*/ T - .
(Instructor prepared é§§5~”/’ > \ i' 693 - - . .487%

~
‘.

(Instructor distinguishes his opinion) .815 147
. v . - ?
(Insttuctorésadirectio are clear) " .850 ..080

(Instriactor stinulates thinking) . :82§ . 051

. , N . N
(Instructor makes mate>ia1 relevant) .905." -.071
' / 0 s

D

35ee Tabfv 7 for a compléte description of thé items,' The factor matrix

~

was derived from mean student résponses in each class “on each’ item.

. X
'




Table 9.- "Pearsoh-Moment .Corrélatigps, Meuns, and Standard Deviations

.
i

B3
.v..

A

2.30 5277

817 .39 5.26
. * ~—

Pis1. 192 192 192

-y

= Race (1 = nonblack; 2'= black) ° Active Involvement of Students
.. . ” ©ogr 6\ as Instructional Strategy
= Education Courses C . s,
"(1l % ngne; 2 =10 'more) X, = Proportion of'bStudents who
: Participate in Class Activities

v ~
-

= Academic Degr;ee Level S

Q= nondoEtox;ate, 2= doctorég) X, = Average Exgected Grade -

= Reference Group, Identity ’(_Xg = Perceiv’ed Teaching Effectiveness
(1I'm nonblack coliege, 2= -
. - Ye blqck‘ col ege)\ ’ . ‘ - T

.~

.
x - Acceptance of the Open A;imias:(ons
. .Concept . 4

B} A\ -~

.
.

RO S

’ \ P : fe
8 vary due to pair-wise deletlon of.miéng data. -
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o ) Table 10. Path Analysis of Full Model
2 ' ' '
-,
* »
1.
LN
. {
M . \ {' . .’ .15 S . > o .
AT LT xl -Race . PR v . > x6 = Active Involvement of Studean as Instructional
"~\\ ‘ LTy . Strategy
. Xl2 = Educatiod _Cburses ' o RS : T_, ‘s
\)' . ) b . . ¢ 7 = Proportion bf Students who Partieipat,e in Class
T , = Academic, Degree Level N -Activities ..
- , (' . 4 f . N 3 ! ! . . - - R a
T . xa = Re'\ferencé Group .Idéntity with Black 'XS\ = Average Expected Grade:
- . - College FacCulty - _ - ) A - . : , -
: ST T ST T Xy = Perceived Teaching Effectiveness
p"l.xs.- Acceptance of Opep Admissions _ S DA T
. , A . f ) . . " Ui = Disturbance on Xi -
+ \' ‘21 N - - . ' .'4 2 . d&‘ 2 - i ) i
) (. .~ RO(X, ..12) 320, RO (X, 25)»; ST S .2 ‘
PR 2 2 , = ' . 2. ‘ = y -
A SRS 12347 09 R =l Ry L 5p9) 7 -48 ~
b A 2 - © . L) / ~ 3 - ',}a.a' + .
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Table 11. Path Analysis of Trimmed Model

Teaching-Effectiveness
o 26

.82 v S

— 4 , ~
015 ' b
* P R
X .
1 5 .12 ¥
.92 e . .
' 6
.35 L
X, ~ e Nt -
. ’ U X T s
- . . - 7
- L 01‘6 .70
‘ : L2y
’ ) R ] U8-——£'9"—?x8 ~ ﬁxge.’/ 9
‘ 3 ‘\ -m"g - .
X, = Race ° o Xg = Active InVOIVemenﬁgsf Students as Instructional
. - Strategy

Xz = Education Courses

x3 = Academic Degree Level.
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