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ABSTRACT ) .

One of 52 theoretical papers on schocl crime and its
relation to poverty, this chapter deals vith the intriansic motivation
that the_systemic structure of a schccl prcvides for opportunities
for both prosocial and antisocial behavior. On the Lkasis ¢£ previous
research, the authors propose that the state of enjcyment occurs when

a person is challenged at a leval matched by his or her level of

skills. According to the model, the expericence of meetable chzllenges -

requires the perception of a constralnéd cet of possible actions,

clearly defined goals, and opportunities. for una:hzguous feedback,

Ideally, learning should involve systeamic involvement zn seguences of

challenges internalized by students. Hcuever, evidence ‘indicatss that

such involverent is rdre and is often subverted by the school itself,

In’the absence of such opportunities, antisocial behavicr provides an

alternate framework of challenges for bcred students..Diszuption of .

classes, vandalism, and violence in;scho0ls ar¢, in part, atteapts of

adolescents to obtain enjoyment in otheru;se lifeless schccls. |

Restructuring education in terss of intrinsic mctivation would not

only reduce school crime, but also acéomplish the goal cf tedching

youth how to enjoy life in an affirmative wayj. (Author/ALE)
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The systemic structure of a school provides.opportunities
for botn prosocial and antisoeial behavior. Actions

in a school may be motivated by (1) .the extrinsic
mechanisms, of -dis€ipline and grades, (2) the means-

end relationship of schdol behavior teo students' long-
-texm goals, Znd/or (3) the dmmediate intrinsic. - :
satisfactions obtainable in different activities. , This -
paper deals with the third type; intrinsic motivation.

On the basic of previous research, the authors propose
that the state of enjoyment occurs when a person is .
challenged at a level.matched to his/her level of skills.

" According to the model, the experience of. meetable
Challenges requires the perception of a constrained

~ set of possible actions, clearly defined goals, and .
opportunities for unambiguous feedback. The system of o
rules .in a formal game provides these prerequisites. - '
The systemic structure of a ‘school can alsc protvide the
conditions of enjoyable involvement. Ideally, learning,
should involve systemic jinvolvement in sequences of
challenges internalized by Students: However, evidence
indicates that such involvement is rare and is often
subverted by the school itself. . In the absence of such :
opportunities, antisocial behavior provides an ‘alternate. . C
framework of-challenges for bored students: . Pizz . .won:
of classes, vandalism, and violehce in schools are, in
part, attempts of adolescents to\obtain enjoyment in
otherwise lifeless schools. Restructuring education in
terms of intrinsic motivation would not only reduce. - :
school crime, but also accomplish the goal of teaching ‘
youth how to enjoy life in an affirmative way.
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Enjoyment and the Survival of School Systems -

v

The problem of school crime can be conceptualized
at the most abstract level as a systémlc problem. Each

school is a’ soclal system whlch exists insofar as it-

_can place appropriate constraints on the behavidr of

persgns who are part of the system; to the extent it

is unable to constraln the reIEVant behavior of students,

-

its emlstence as a functlonrng system is in jeopardy.
Like any other social sys em, schools can surv:.ve
only as long as people are motivated tq act according

to, patterns of constralntsxyhlch characterlze the

behavicr . complex we cdll the school. Unless the

ccmmunlty lS motivated to pay taxes, the teacher to

teach the janitors to keep the plant in order, and

the students to abide by the rules of behavior required

to make learning possible, institutions of-ldarning

*

will cease to exist. - ] .-

In this context we are ‘nteresced ovrimarily in the

students' lack of motjivation to accept the censtraints

.of school systems. This lack translates in practice into

the phenomenon of school crime, as manifested in acts
of\vandalism, burglary, larceny, assault on other ’

students and on.teachers, and/so on (U.S. Senate Sub~
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commi;tee on’ the Judiciary, 1975). The question is .

why increasing numbers of students act to subvert the -
systemic conécraints which make the existence‘of schools
possible” (Marvin, McCann, Connolly, Temkin, & Henning,

1976). We shall approach thls issue from the v1ewPolnt

of - motlvatlon theory. °~ .o .

N

{ People accep% the onstralnts of/a soclal system °*

for. cne of three poss;ble reasons,.or comblnatlon thereof.

In the fllst placeQ a sysrem may compel constraint ‘

through«a comblnatlon of exE§1n51c rewards and deterrents.

The stlck~and-carrot" mechanlsh of social control works

— . : .
by conv1nc1ng persons that fhelr survival or comfort As
best sexved if they accept the system's constralnts. "

i
Schools rely on grades for rewards, and on various v

disciplinary measuras for deterrents tc obtain compliance,
and in this they are supported by the more informal
»social controls embodied in public opinion and especially
parental attitudes.'

‘A second set of reasons why students may accept

the constraints of school (and thereby in effect will

bécome part of the- system) ‘has to do with the percelJed

»
*

means-end relatlonshlp between thelr pre;ent belonglng
" in the system and their future achievement of a desired ' -
goal. As long. as students believe that by being good

i
students™ they get closer to valued statuses —- of
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financial affluence, power, self-esteem -~ they will be
motivated to comply w1th the constraints of the.school.
ExtrinSLc and means~end reasons are presumably

orthogonal; at least theoretlcally they are 1ndependent ’

.

" of each othe;.

g T

The third and final.group>of reasons that may

p———

.motivate a person to belong to

.

a system, and thereby

Jead him to accept its constralnta, is the one under

the rubric of "intrinsic’ motivation." When people

enjoy the act1v1ty Whlch a systeﬁlﬁakes possible, they
spontaneously abide by its constraints. For instance, ‘
'baaketball as an action syétem réquifes the development ‘
of cer*ain skills, observation of specific“rules both

on and off court._ These constraints are usually accepted
by young pecple even in the absence of extrinsic rewa;ds
or deterrents, and even chough playing basketball will"

pe
noL help them to reach a deSLrable future goal The

L3

actlva.ty becomes anend in itself because it provides

an immediate experience which is intrinsically rewarding.
The increase in school crime could be?attributed

to failures in any .and all of these thf&e motivating

systems. It could be argued that the extrins;c reward-

ounishment mechanisns which used to keep students more
&

-
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gj could beé argued that for an increasing ﬁumber of students =
%- N ' the means~end relatlonship between nducation and desirable" ) 42

%{ ) future goals is becomlng less bellevable.- Both of these

Ei arguments are probablv sound. But here we shall focus

%h on the thlrd possibility, which is- usually ignored: Q

? \ that'schoolsqare less fun, that intrinsic motivati.n fo;-
% | becoming gducated.is decrsssing,'that ?criminal" Y T ;“ﬁ
; * activities are providing more enjoymené to students than f%
E? what schools have to offer. ' ‘g
§ ( It is unwise to dismiss people's need.fdr nnjoving §
. what they do’with the derogatory .label of short~run l?
ﬁi heddnism, whicﬁ is a favorite concept of scholars S:Lﬁ;lbq é
? . delinquencwaStrodtbeck & Short, 1964; Cohen, 1970). It ‘E
g, ’ might be better to recognize:that, lacking clear extringic 'f
é . or means-end motivational supports, the most’gsncﬁionsl é
? - “-response for a person is to do what is most enjoyable.'-° ?
? “Thus if we wish students to accept the rules‘on which R ' é
? ' schools are basea, we need to unde:stand what sbudents . §
%_ enjoy, so that .schools may provide the kind of intrinsically 'é
%f ) motivating expe_xences which %by are being sought ‘out. ° i é
g in contexts_disruptiverto the school system. This approach é
§ L i;:éertainly not new. Almost 24 ceﬁturies‘ago Plato ‘ é
- 243+~ / N ) .o
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objects" (Laws, II; see also Aristotle, Ethlcsb II, 3)
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: recognlzed that the mazn goal of a sound education is s

g to traln people to find "pleasure and paxn in the.rzght . 3
H

s,

s, sy

It is all the nore surprzsxng how little headway we have

3% 1T
Sy

-

,1 . made in translatxng this goal lnto actualrty. i _ /;V
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Crime.and EnjByment
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, o School crime takes place when a/QErson acts’ in
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terms of the constralnts of an antlsoolal sYstem rather

‘olv

than the constralnts of the school system. At that'point
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"he is, in effect, ldentlfylng himself through his actions .

5

- ‘ with a crim:mal system; he ceases to belong to the system

. "school.™ 1In the recent llterature, this declslon is ' £ E

usually expla;ned in terms of delrnquent subcﬁ}ture.. ' . g

pressures placed on the person‘(Sutherland & Cressey,» ) f

. 12745§Cohen,11955)5iistudent resorté to criminal action E

) ‘ ‘in order to gain or keep his status in a peer group. - () » ) g

f ' There is no guestlon that soczaliz?tlon into a’ ’ '?

é . " deviant subgroup is an lmportant reason'for rejecting : ‘

g: el the school's constraints. However, to understand .why \

g“ . .4 person will choose to ldentlfy wzth a devi ant system)l
§ ] it 1s‘necessary to explain the motivation' for dellnquegt

? action. The argumen*"proposed here is that part of the T ,j;

;\ motivation for crime is ,intrinsic; in other words,'that : ;
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fer many adolescents r;mlnal acts are more enjoyahle
. ‘(._ "‘,ﬁ:
, than behavlors avallable 1n soclally canctloned settlngs. b

———— )

‘, ' Unléss we\fnderstand?why thls is 505 . we-. will be unable -]

Y
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. to bu:.lo. J.nt::ins:.c motlvatz.on -»into school act:.vit:ges,

o

v

LI % . and therefore we‘wlll lose the most effzczent deternent L
520 LI .o
N - B
i to antlsoclal behavzor th 1t. 2 social system can have. .° AR
& ‘ ' "u!‘}
b © i . .:':4'
, . The fact that del:.nquency, at’ least in its ea.rly coe
¢ - » g

AStages, lS an enjoyable actlvlty has been noted by many .-

=

S l obsenvers.‘ Thxaahe. *(1936) ¢ thought steallng 'the result

..
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. ~of a “éport motive" rather than desire forp{7ée;ial gain; .

‘McKay (1949) saw in dellnquency a form of play; ‘Tdppan

BErE
.—3/}‘{
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.

s

(1949) ‘eoncluded that ”the 3uvenile property offender's

;thefts, at least at the start, are usually ‘for fun' L7

s

Wil "and (ot for gain." ‘Hore récéntly, the same concluszon

‘v

was' reached by COhen (1970)y “In homeller language,

“«
. PR
- - " .

stealing *for the hell of lt"and apart from copsiderati

-

R

g
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of gain and proflt isva valued actlvmty to whzch is -~ < .3,;

- | ‘

N ‘~attached glory, prowess and proFound satlsfactlon. PR
~.  Intrinsic motivation presumably plays an even larger g

T xole in atfluent suburban”school crime. In a study’ -

[N . —~ -

"
- conducted by Tobias (19"0), for example, mldﬁle and - .

oupper ‘middle class offenders mentioned boredom as.a’ P

g
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- major reason for engaging 1n dellnquent"acts, while they o
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usuallx\dlscounted the need for mdney as’a qontriﬁuting_
K w . .
THe desire for klcks,zexCLtement, adveature,J

° ’

factor;

- pleasure, fun waa the” OVerwhelmlng reason for.their
‘\ ‘. ’ -

“ acts\glven by dellnquents. - o ALt p
Despita the fact that’ many researchers hive re~-

R \ »
: cbgnlzed the rdle enjoyment plays in dellauencxh,the

|- connectlon betweenathe twc has not beeﬂ thoroughly ';'éﬁ;

. ;nvestlgated. Thls 1s at least part due tg the 1aﬂk

N

Joy~c Lme. The purpoSe of thls paper lS t:o\lé
.o, \ :

'presenﬁ .2 general theory of enjoyment, and to argue\that
LA

. criminal acts ‘are perfecﬁly suited. to‘prov;de enjoymevt

“* to normal ind1v1duals who la ac&ess.tﬁ alternativegm

A} -\.. [N

A Theory of Enjoymént b o ’

- K S ~ <
3 .. “ % .
. *‘“*» L] 5 n

-, In' the past decade, there has’ been a resurgenee o e

»of lnterest in the topic C. int,1n51c motlvation. Two

=

-~ "most influentlal in explainzng the sources _of, the enjoyment

.. people derive from certain actlvitles. The flrst

d -~ v o

approach, based on the neuropsychologlcal models of-

. Berlyne (1960), -Hebb (196§), and Hunt (£965) assumes

P

that there ls,an optimal arousal level whlch the grganism

>

i
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partially cOnveralng theoret;gal approaches have been 2
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/Séks to maintain. Wpen stmuLatmn is too monotonous, :

. . -

oa person will be motlvated\to\\ary env1ronmental 1nput,
. ‘ 3 v

when stlmulatlon 1s\exce551vely varled,‘tht motrvatron
i
is to reduce lnput varlabllity, S person in the optnnal

.
Y

«X
aro?sa- range w11r fxnd the expetlence intr;gezcaliy f,\'

g rewardlng (EIllS, 1973 Hut =, 1970). . .-

g
" -X s&cond. appf&ach Wlth wlde currency has 'ggown [-;‘

,..;

out of ‘the |work of Whlte (1959) and de charms (19681 1976). _
. AR
The &mphas'is here is on the concept of competence, control,

i ‘ '

personal ca satron. \Ig'a person’ percelves hlS or her o

Cr.

i acts as Beln .voluntary, the. action w}il be experlenced

- .

as qualztati&YHy dxfferent from\acts whlch are perceived_

\

v

g . .
P T L TR XA

§
/

" to be control ed by am outszde ageI:y. When action is

‘attributed to extrins c cduses, th extrznszc 2

ontingencles ere neceésary-to sustain it. Recent work

-

‘—a

bQ\Krugldnskl (197 ’ Lepper and G eene (1375), and

others. (Greéne & Lepoer' ln press) has” shown the. p;szﬁ? C;" :l
\\a ° ",
. of intrinsic motlvatlon in experim tal settlngs, and, at -

Wrw g mc R s e AP s

Ny

the same time lt has dé&onstrated how fraglle/such motlvatl

A

%\\ an enjoyable activrty c¢an be transformed into a
chore just by a few cues which suggest to thé person!thrt

his actlohs-are\sgn\holled from outside. »

Arausel theorles of enjoyment are bgeed on ;wﬁm

: X.
\
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approach attacks the.pronlem at a diﬁferent level, o

that of a person reflecting on hlS or her actlonﬂ. and - “f
| ’ R » ?
making attr.butlons about thelr causallty. There rs:no . RS

~
necessary confllot between the two theorle ' since they

focus on phenomena of dlfferent levels of complexlty. :j 6

<

LWL

The first is relat~velgsmore molecular, tne second more .

- -

N molar.. In any sclence\one flnds alternatlve explanaxlons

A

i based on differences in the level of approaqh,zand uch E\f pi

\ ?

vy |
. erplenat ons tend éo be ccmplementary rather than- tually Ty
S z
exclusive. Both theories}have numerous lmplacatlonf for -G
making the school envirdhnent lntrlnsically motlvatlng, :

A
. and thereby’ reducing éehrvior which conrllcts w1th the,

. qystemlc regdirements of tha lns-ntutlon. . -

.
" S\
-

, A, thira moael of enje ment, which is in 5ome respects: ~;}
. s LI . [

a synthes s of the’twO‘mentionea above, has been'develoPed ' x
by the author, (Csikszbatmihalyi, 1975a, 1975, 1976a, - - :

\ . .
in press}).. It will be\summc ized herm, ‘and its relevance . -

4 4 e
to the prcblem of school\crime will b2 examlned in detarl ot

J -

N
n e Narhy Y

o~ In a serles bt studies begun four jears ago, we | -

S

- -

* interviewed several groups f people who devote much time . L
) -
"and energy to activities that have few extrlnsic rewards

-and lead to ho future goal: chess masters, rocck cl;mbers, t.
i .

{§r . .:::zzrs; athletes, and ‘SO forth (Csikszentmxhalyl, l975b)

> description of how it feels to engage in these :

X N , { . . . P T
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-activities agreed on a few central points, leading

counterpart o‘ the optimal arousal state =~- people flnd‘ -

_be clear, means are coordinated to the goalgf and feedback

s

to a tgeory which describes the experience of enjoyTengg
.and,ite préconditions. ~ L ‘

Briefly; an activity seeme to be‘enjoyable when ;
a person\percelves that hlS or her capaclty to act .'. :
(or skill s) match the opportunities for action perce;ved ‘ :
in the rnv1ronment {or challenges) JIn this balanced

state of’ Lnteractlon —— whlch appears to be the subjectlve '

€
3 et

. R

themselves Jn ‘a peculia¥ dynamlc experience which we have -

Ny

galled the flow state. : ' ’ ’

N —

- - Flow is desctibed as a state in_wnich one ccncentrates
on the task at hand' to t?e exclusicn of other internal or
externalvstimnli. Action and awafeness_merge, so that :
one simply does what'ia\to be doné’without a tritical

ddalistic perspective on one's actions. Goals tend to

to one's performance is immediate and unambiguous-. In

such a situation, a perscn has a strong feeling of
control -- or perscnal causation -~ yet’, paradoxically,

ego~involvement is. low or nonexistent, so that one L
N j

experiences a sense of transcendence of self, sometimes - E
. . q .-

a feeling of union wzth\\he environment. The passage of !
\ 3

~ - i -
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time appears to be distorted: some events seem to take

o
[

v a2 disproportionately long time, but in general hours

i - seem to pass by in minutes. . =
7 . - ’ . i
5 . The flow experltnce is why games, creative actlv‘tles,_ 5
¥ ¥
£, and moments of rellglous ecstasy are so enjoyable as to N

.
-
Y 1

be zntrlnszcally rewardineg. But the main contribution

. /7

of.pur,research has been to suggest that all kinds -of

oy
-
3 3

3

ey

serious, work-related activities can also produce flow,

-
v
.

%

WAL e
DR A Y

and therefore be 1ntr1nszcaily rewardlng.

-
~

Physicians clalm that performing surgery is "addlctlve

FRESTYe
S

4
)

N

for. essentlally the same reasons that rock climbers £ind

Ty

ESCLY )
iy e

climbing or gamblers find \poker addictive: 'because it

T

. is an actiun system where challenges. and skzlls are -

PR
t

L

bal_nced, goals are clear, feedback is 1mmed1ate,

wr

i - relevant stimuli can be clearly_separated from irrelevant

5 ones, and as a result the flow experience ensues

s ie AR FH 0 A" K v s

(Csikszentﬁihalyi, 1975§)._‘Similar accounts were qbtgined

from matheﬁaticians'describing the intrinsic satisfaction

Lomon bras

~
~
4
dvi A

o of worﬁing with numbers (Halprin, in progréss} and from
high school students discussinéstheir favorité'cou;ses
(Mayers, 1977). ¢

. Games are lnstltLtionalized action systems which

i s TR
s JE 0w AN 1l o

‘provide the flow experience. The-rules of a game define
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a constrained set of possg lble actions. Within these
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constraints a person chooseés a course of action directed
toward a clearly specified ‘goal, This demand for choice

(and execution) of strategies is the challenge‘of'the
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game. The possibility of cheosing a better or worse

- - -

move is den,ndent on the fact that o*her players are

¢
ot

also subject to constralnts and thus thelr behavior is

to a degree predlctable.’ The actual and potential
responses of other players szructure each participant’'s
'ehalienges. In the ongoing actions; he/she gets' zomediate,
unambzguous information about hls/her posltlons, permigslng

him/her contlnually to cha.nge and shape the course of
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play. Good games allow participation at many levels of .
skill. A perrion can start out playlng chess at a very’
simple level and gradually progress “to highly complex
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strategzes.' Provided one can find players with matched
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" skills, games.offef a progressive hierarchy. of challenges |
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.that c¢an keep a person aﬁsorbed for a iifetime. It is
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-

these systemlc properties -- clear constraints, goals,

LT

feedbadk.predlctabllltz.and graduate?ﬁchallenges -- which

Y
make surgery and chess, rock climbing and mathematlcs

intrinsically rewardlng, by producing the experience of

-~

flow.
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In the absence of these propefties, activities become.
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boring, frustra ing, or anxle*j-provcklng. WorEers

.

who get no feedback on the guallty of their efforts

atatn 2y Vo, avn 0-‘...‘«‘»\.‘2'-'%\

" quickly become unlnterested If there are no .challenges
in a- sztuat;on, boredom is virtually 1nev1table. -

Flow and its lack are not characteristlcs of the

ohy51cal envzronmeqt,_but of the person's interaction i
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with it. Whlle the objectlve environment makes it

- easier or hardﬂr to achieve systemic Lnteractlon, the - ;0

. - *

- balance of skllls s’ and challenges necessary for ‘flow-
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ultzmately depends on the person s perception of what )
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o the skll;s‘and challenges are. For example, loud nozse Lo
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hlnders the concentratzou needed for maintalnlng flow, .

but it does not make flow impossible for those who can

.
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o ‘ disregard it. ' We are .currently sgudylng large numbers

1

of workers in indust.lal and clerlcal sett;ngs Many )
of them find thelr jobs bgring and unchallenging. But
others, who are in every other respect = 1m4lar to the
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firs* group,, look on the same jobs as stlmulatlng and
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;. - en*oyable. The two groups appear to differ only 1n “that

persons in the latter' _group have an ability to restructure
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their tasks and create personal challenges which m ke

work 1ntrinszcally rewarding. f
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e While it is true thaf it is a person's attitude

\ that'determines whether an,activit& is-intrineically
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rewarding, the contributicdn of the environment should
- J ) . . - -~
not be disregarded., It is ‘easier. for people to ex-
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perience flow in a game than in a dentist's waiting .

- [y -
.

.- room, and most people would perceive fl:hiﬁg as more

S vy

', . enjoyable .han worklng .on an assembly lIne. i '
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It is important to reallze that the flow experience, . S

. -

%,” . while personally ;ewardlng,_is.sqclally neutral. Like

physical energy, it can‘be‘uged for éroductive\or des~

tructive ends. - Battle vefexens, for examplé, often

) . : describe front-line war experjences with nostalgia, as

=~ ) the time of their lives when .they felt most intensegy

, - alive. Warfare is ar excellent flow activity because it

* provides clear goals, unambiguous'feedback, total in-

volvement, and potent;ally matched challenges and skllls.

- Despite the fear and misery it also generates, war simr

plifies the life 'of many men to the point that it over-
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comeg.ithéwv,grawbacks and: becomes 1‘.ntr::i.ns:i.<‘:al”:I::_er:e:f_}__‘,,—»/_,~
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most prevalent ingredient of flow—prodtclng actlvitles.
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Balinese cockfight (Geertz, 1973) and the Spanish ’ )
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bullfight to'football, hockey, roller derby, and boxlng,
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violent ﬂonfrontations provide the'most easily under-
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- goals, the mostliméediateﬂfeedha . )One_needs practically
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aggressive dpisode,

Whlle it takes

k 'no training to ‘pecome involved in
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\\\ either as atparticipant&or.a spectato
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. 5pecialized traznlngwto act in a symbolic confrontatlon

like chess, or to respond to noncompetitive chalenges, e
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p ' it takes no. Special skill to see the challenge of a
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cénfrontation and to act. in a setting that requires
. “Violence. . . .. L KE
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It.is for this reason, presumably, cthat so many ] , é

?ﬂ of young children's, flow experiences involve violent or 34

¥ e a%

destructive acts. Fighting with peers. (or with parents)

e
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o is one of the most available flow activities for chlldren.
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, Challengés and skllls are at hand; goals and feedback ’
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s . - . are clear. Children who learn no other skills or see
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i A - - no other opportunities for action find in violence ang

L we e

%_ , destruction a ready source of enjoyment. By the same

P token, one would expect that grown-ups whose efforts to
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find flecw in ﬁS;e complex forms are frustrated will ',
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school activities often fail to Efovide flow experiences,

' regress to-simpler'forms. The pain on the face of a .

.

4

man i?bthe arena is the most basic.and.universal sign:

that something important is happening, and for many

1
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people - the bored and the worried -= it is one stimulus

‘o

»that c«n iead into the £low exp.rience.

Conversely, the main goal of a tr%}y civilized

education is to teach children to experience flow“

\ [

settings that arevnot harmful to self and others. his

is again the goal Plato” set out for his own education l -
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system: to teach youth how to find pleasure in action which
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st.engthens the bonds of human solidarity instead 'of
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weakening them. Most subjects taught in schbols are ‘
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synergistic“ {Maslow & Honigmann, 1970), in that they

i Lo on

are symbolic skills which serve to unite people rather .

than set them'against each other. But, unfortunately,

.
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80 students do not get intrinsically motivatea to take
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part in them. And,:all too often, the only source of
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flow that studérnts find is' e negative opportunity to
hurt ‘or destroy. The mechani m of this process is what

' one needs to examine in more detail next.
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From the point of view of intrinsic motivation,.'
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schools are engineered. all wrong. To paraphrase,a point /ﬁ*
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T schools ostensmbly present to the students.' Quite fften,
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made by Shore (19711, the wonder is not why some - ;

s Lo
students commit crimes, but rather why so many /pfnot. e
_The manifest function of schools is to teach youth a o

set\of abstrac skiils which are supposedly’ useful in

performing adult roles in society. To students, the '
goals of the school should appear as challenges. .Learning

3

A
Lo

_.. math, learning biologY. etc.r are he challenges_that . i

however, these challenges are not matched to the students’

* >
- . , 5. . . ;

s skills. In'a recent-pilot study (Mayers, 19775<in whichl
a group of students wore electronic paging devices for ~ ?*
' a, week and filled out’ a short questionﬁaire whenever the
pager beeped, ligh schoolfstudents rated 34 percent of

“their classes as presenting them with more challenges e

.

than thev could handle and 26 pe..cent of their classes

' as presenting challenges lower than their skills. Only :
N ]
AO ‘percent of- all classes were rated -near the optimum -

-

«  level of balance between skills and challenges. Their

@

favorite activities (which ranced from drama to basket- -
‘e T f

ball), were rated at the optimum balance a much higher pro-
portion of the time. “In another study (Qsikszentmihalyi,
Larson, & Prescott, 1977), teenage students consistently

. rated themselves as more bored in school éhan in any other

. setting. Unpublished data from‘this reséarch showed that
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students reporied thinkiné about school-rplated activities

e

N\
while in class for/less than half (45 percent‘ of the
— tlme. Typica’ unselated topzcs of tnought were "my

*boyfriend," ‘goiné to sleep," "how my haxr looks,
/

"how much hate Mrs. Green," and "how soon the bell ) 3 :
/&ould rlng and/release me f£rom this boredom. Among '

x <t

. :

IO
.

toozcs of thought related to the ov,rt class 51tuatlon

/ .

- Y were,the fo}iowang“‘"how hard this lS" and what - word
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. I could makeﬁto give me pdints."
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0ccasxonally, some 1ntr1nszcally motivated learning
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occﬁrs under thése condltlons. In some ‘cases the skills
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. . - ef the teacher and the skllls of some etuients mesh,

i

. créating a situﬂtlon where they provide an optimal -
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challenge to each other. But the knowledge level of |
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. ‘ teachers (their skllls 4in the aotzvzty) is typically SG -
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far _above those: sfudents that balanced systems of T

v ' reciprocal challenges are rare. Most learning in schools °
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;s motivated by the economy of extr1ns1c sanctLOns and .
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Unfortunately, these extrinsic sanct:.ons and ‘rewards R :
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upon which the school is.based, are destructlve to any

. ingrlnsic motlvatlon that ‘ttill exists, Research shows,
. ' ¢ .
e that persons who initially do thzngs because they find

S 300 s

them satisfying lose thls~1ntr1n51c motmvanlon when ~ ¥
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s 'extrinslc motivators :sre introducea (Degi, 1975; Greene ) [*
) o . ! . ‘ N - ]

o & Lepper,.ln gress; Kruglansx 1975). The feeIing ' }
. - 5 - . |

‘ o‘ personal causallty lS subverted Thus, ochools’tend -

* ) ‘I

to destroy any en3oyment in learnlng that may already R
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B « The inahility of schools to provide engaging action .
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6 , systems helps to create bored, frustrated, dlssatlsfled .
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people. Lacklng opportunltles for enJojable involvement . ]
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through schocl they(seek alternate structures ofacballenges. "
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. to obtaln flow cxper::.ences. Our research in- progress . I

l DA ‘1

. suggests that the frequency of dellnquent acts reported 4 V

v \ . by secondary scnool students lS inversely correlated S

~ t f "

. With the devel of challerges they percelve in school i

T (x= - 43.2.< OSL.whnle there is no relatlonshlp to the i”'f
¢ . ' -

‘ti' ) T “level of: ‘challenges percelved out of school.: Del&gquency\ .

apoears to be one ‘system of opportunltles for actlon A
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Ny A
that ig an alternatlve to .the action systems of the o
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school “ < T d
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- These flndlngs suggest not only that. challenges - ‘

. and sk;lls are often mlsmatched in school; which is |, = °

/

°almost unavomdable in a mass educational system, bud R
; . .y --

o : that some students do not percelve what the school,has
.to offer ag challenglng at all. ”ne ‘paradox is that the

-

§J: . abstract, _symbolic tasks\prov1ded in academlc settlngs . d
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l\respon51b11ity in a real situation.

) can be seen as challenges only by persons who have e

" the pupils’ milk money to'the principhl's office¢

for a student'to reccynize them- as meaningful challenges.
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enough abstract, -ymbollc sk;lls to act withln that .

L . -~ ,
) I A RS

<5
i

system“of actlon. To those who develop tﬁE cuxrlculum, ’
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math pxoblems and hlstory qulzzes are real, but to most

Vo

students they are not. They are not seen as challenglng,
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except as t1f1c1al obstacles to be clrcumvented. This

3

22
. P g s
At~ ¥ G

is true even of highly ,ntelligent, motlvated students.

An outstandlng fourth-grader we asked about the. most "
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special event in his school year told with obvzous

. @; &
anlmatlon o§ the time he was sent by hle teacher to take -

Pl

Of - i
all the thlngs he did i class all year, thls event ¢

it e

stood out as the most excltlng, 'the one 1nvolv1ng concrete . o

This example is

Chlldren and
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qulte typlcal (Goodman\é:&64; Holt;

mpletely involééd in academic

adolescents rarely get

4
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subjectsk' They flnd helghtened experiences in those

activztles where they canorecognlze thg challenge and

match it with their skills.’ 'Théseytend to'be interpersonal

,
encounters, mostly involving peers, or, the .more concrete °
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subjects taught at school, such as gymﬁastlcs .music, >
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specific academic subjects does not make it any easier - E
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As Jules Henry (l963l~polnted out, cur culture tends >
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wholeheartedly endorsed by* most communztles are athletlcs
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. ﬁor boys and the glamour~consumer role taught in home A
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.econémics classes for girls. Noh surprzsiﬁgly, these !
,, . \\& X .
challenges wzll seemvreal to a majority of adolescents,

Lo 2 o ~\
) and,as a result “many’ ofethem will experlence flow only Tz
- “,\\ ™ Y
in settlngs that involve glamour or competztlvefathletzcs. Ty
2 L. * O

Yet most cf the time in school is spent in actlvitl v
e s ! n }
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which students cannot structure‘%s flow experzences. o
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Boredom and - worry, rather than the sense of total lnvolve—
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meht and peak performance, afe the characteristrc states

e
3
b

4

ki
?
o
.
>
<
bt

* of many students. ""As a resultk; writes Bronfenbrenner-- . ,41?
- 2 (1973, pP. xxv), “the schools have .be Ae.one of, the\most ’
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_ In the prototypical crime'movie, high ‘suspense is
s . A

. . - - created as the: pretagonists execute an elaborate Plan
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“for committing the crime. The elements of the gltuatlon
they are deallng with (the bank, the watchman, the tlme-

-

table) are never qulte entlrely predlctable and thus

o

. pro%/pe in tﬁé.vzewer a sense of exciténent and vicarious *
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;5%39 plan and the .

crime exists only because of the pkedictabillty of the

challenge.- But the possibllity o

svstem-that is about to. be subverted

In a similar fash;on,\e~schbol provxdes(;;/"": .

predxctable sﬁ?uctpre “of actions and possrble reactlons. 2

E

More and more high. schols are bgcomlng mechanical systems
ruled bv constraznts oh tzmxng, location,{and behavzor.,

The sxmllarlty betﬂeen schools and jal

P

A

1gx lS becoming ever R
more pronounced In such & system, for QEny stuants
the only way to experience tne self-determlnlng state\g
neoessary for eojoyment is to dlsrupt ifs rules.
because the order is there does the opportur%ty for !
d;sruptive behavior come into being. . studeht can
_'subvert the order i, a,class session, the physxcal ordexr . .-
" of the bulldlng, the general contrdl of the teachers,

and the authormty of the princlpals. Each provides a

4

challeﬁ%e to someone who is unable to find enjoyment
. within the con tra1nts of the syatem

lest level, inserting wisecracks into

A

é~teaoher s qture provides a dxverse and stlmulatlng

'challenge. The ﬁmmediate goal is to draw Iaughter with—

out being 30 1nappropriateras to’ get thrown out of the

classxoom, If one is skillful ‘one can progressively

get away with more‘and more, as one, builds an all;ance
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with o] her,members\of the class. - The teacher s’
authority is gradually weakened until he-or-she Ibses

control of the class._ ‘But this destroys the acti

3
.

systen, because there lS no more.order to‘disruptb'

Wt

with other parasitic irteractions, ithe intfuder fus

learn to moderate disruptive effect lest it destro

its host systum.. fh" oL . “: o \

3 ?;_ThiSeclassroom drame may be played out on a
different &imansion of skills. The less verbally clever
student may seek to achieve control of the situation ‘
through emotional combat. ils challenges may involve
eyceeding the tzacher, in stubbornness, generating fear,
being attuned to moments ‘of vulnerability, and overcomin
the class order by force of will . This is a game of
emotional control which involves the danger of tipping
into physical violEnce. .Similar escalating emotional
duels may be pla ed_outnwith other students or with
p”incipals.
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! Tﬁese opooz.unities for antisys tem enjoyment in- .

volve competitivi. interactions. The skills of the teacher

d

are the challengeS)of the student and vice versa. If
)

t@p teacher is skilled, he or she can maintain control

and experi_nce the'satisfaction of teaching.‘ But if

the student is _more skilled or if several students join
™ ? .
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- together, they may take the upper hand and have the o

T N - ":'
satisfactlon of control. The antlsystem students have TLo:

LD

an advantage in that they can choose from any number of

-

dls:uptlve strateg*es. .But, with experience, a teacher

_ ‘
. .
P T s

develops a renertotre of counterstrategles, from exploltlng

his"® own alliance with other class members to dismissing

e oSt o 3 ek

students at the first hint of disnuutive behavidr.-

SR

The froquent school crimes of theft, vandalzsm, and

arson represent other levels of challenge for antlsystem N

students. To say that vandalism results from negative

DGRy Jeernesy

'

attitudes toward .the school (Goldman, 1961) does not

explalh why the actual zvent took place. Anyone who

»

has ever fooked at a bathroom wall recognlzes that the -

in%erest of graffltl writers is more &han simple destruction.

R o
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SimiYarly, one noticés the it is not always the easiest

windows to hit that get broken" We need to recognize that iy

LR

11l the obstacles whlch must be overcome in steallng or in_
starting a fire' make these dcts great adventure, of the - ) <3

sort Tom Sawyer and his gang .cherished.

AN

We have presented only a‘suggestive overview of

-poséible challenges for antisystem behavior that exist in

P £

schools. It is not suggested that antisocial action ;E

'systems can keep a student in a contlnuous state of enjoy-

ment, nor that this type of action will be

- *

intrinsical;y‘
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motivating to everyone. But when few other options are

- e

"N\____, e = e ——— ey S, Peneng wrevarg) .
available, tnese provide viable al ternatives. A beginner

needs few skills and he can find gradual challenges which

provide ‘new opportunities as hig skills develop. *
Implicaticns for the Reduction' of -Schbol Crime
. S .
There are sgveral’ strategies’ society can adopt in

-

an’ effort to reduce school crime. One solution is to
strengthen the set«of contingencies which-affec* the. . ;
extrinsic motivation of students, by increasxng security
measures, enﬁorcin§~neaV1er penaltiesy’ and providing-
‘stronger inducefients for' prosocial behavior. This
approach will almost surely)work, but it has some draw-
backs. 1In terms of cost-benefit accounting, it is.
rather expensi ive. It reau.res a cumbersome machinery of ~
deterrence and prosecution, conversely, it requires the
expense of bribing young peorle to do what they ought to .

«

be eager to do naturally. More serious in terms of lrug~

Y

range effects would be the desgfuction of intrinsic

motivation engendered by greater reliance on extrinsic
contingencies. The more school relies on coencion and
inducements to have students'eccept its conétra.nts, the-
more students will see schoola .as systems where voluntary

participation and hence intrinsically motivated behavior

* e
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& through extrinsic contlngencles leave” only one option -
open for the student enjoyment: to disrupt the con-

-straints of the system. The ultimate conseéuences of .

B ————_—_—
o R A e e

motivation (and the deviance wh%ch accompanies it) .are at

ey

v
PR

_present incalculable, but cannot fail to be severe.

. A second solution is to strengthen the means-end

connection between adhereﬁce to school constfaints and

.

il
-
£

achievement of Hesired future goals. If all students

could be certain that their futu;es‘depeﬁded on schoc
performance, at least the extreme forms of disruption
~—". would be m;nimized. Such an expectatior,- however, would
be unrealistic at present. High schools provide a
._sorting function for a minority of stu&ents interested in ¢
.fgtuie academic or professional careers. For the.rest,
there is no clear connection between performance in school.

and future success. Moreover,'a substantial proportion,

i

- of youth mus% realistically feel’ thELE chances of success
in school to be limited. In academic competition w1th

netter nrepared miadle-class students, ghetto teenagers

suspect that participation if. the school system will not

l ' add appreciably to their chances pf achlev;ng deszrable

life goals. Hénce, adherence to its constraints becomes

FullToxt Provided by ERIC.
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.is ;ppossible. Schoels that attempt to ensure predlctab-llty Y

socializing each generation into a pattern of extrinsic w3
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To change this state of affairs, a closer corregponaence

1 .
', . . Vs . . . .
intrinsic métivation is necessary‘%or-spontaneous in-

S S VO AR (P)

-~

£utile, at least in terms of means-end motlvatlon.

o~ v

'
fa

A

e,
RS A N e

[

between school performanCe and future rewards needs to be -

i A

inetituted. Th¢= is a dlfflculc,but not impossible serategy.

3
A R

P

. It has the same dlsadvantage as the previous solutién: in

laxlng emphasis on external contingencies -= in this case .
¢ N 0,. \

future rewa.ds =~ it trains youth to be extrznszcal ly

~
v .5,

v

o

< e
R

motivatea‘ and it- disregards the need for enjoyable in-
volvement in the present.

2 third line of solution is to keep in mind that

-3

RIS SN N
P N 2 > h v
RN AR

J . . [ -
“Volvement in a system, and to start transforming schools -

acbordingly.' This is, of course, a task that is at least,
as difficult and demanding of monies and energy as the

previous ones are. What recommends this soiution is that

~
e

it lacks the side effects of the other two; in fact,_ln

\
addition to reducing school crime,‘it has the promise of

2o o NI R [ T ma L KRS
o TR 4 60 e yacen Ben By "o R ST ihp o

socializing wvouth into a pattern of action with long—term

N

societal benefits People who learn to find enjoyment in

N,

work will presumably be less dependent as adults on

A
vyt n

extrinsic sdurces of reward, thereby reducing the heavy < - °
burden of material bribes we now use to keep ourselves

. 7, |
alive and more or—tess awake. The future ecological crlsis,/

of wlich we are barely becoming aware, is to a large extent {

. |
. <
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caused by our increasing needgtg'éet symbolid'haterial

rrewards as compensatioﬂ for work and life activities that

have lost thelr 1ntr1n51c meanlng and no longer provzde

&

(e e AR

enjoyment (Cslkszentmlha;yi, 1975b 1976b). If schools® "

7, 4720
i yg,:«“)g?‘

merrersy

made their main goal teachzng youth how to enjoysllfet‘ )

. they,would help accompllsh the ultxmate task of human

+ .,

-,

X g Warde S
%

TSNS T e

.o liberation: to free people from addlctlon to extrlnsLC'

. ”

rewards. o . o . : :

. ' It is this posltlve goal of teachlng how to make

¢

life enjoyable that should direct the actron of educators,

.-

b}

and not-the negatlye'goal of- reducing school crime. The -

«n
]

latter problem wili be solved along the way.,

va/ ‘ - At thls point, the reader will surely expect some

detalled suggestzons as to how ‘to reach such a goal. It

AN
/

would be dishonest on our part to pretend to have solutiens

s

~

-

ready to be apﬁlied. Qur- purpose has been'to‘diagncse

. <

what we believe are the roots of the prot;eg and irdicate
the general shape of what right "be its solution. It would :
take tlie dombiﬁed effort of communities;, teachers, and
administrators, as well as researchers, to begin translating

1

these abstract concepts into practice. ' .

ey XS B 4 XNk S G en ]
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. But, in order to avoid possrble misunderstanéings, it
- ’ . 1Y

KT
Si4

might be useful to clarify what our research suggests about
B ]

what it takes to teach making life enjoyéble. In the
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first place, it most definitely does not mean that schools

~

ought +to amuse, entertain, coddle, or give pleasure.

Although such experiences can be'enjoyable; their positive
effect is -usually weak and rarely lastsldong, and so

their motivational powex is unrellable. In a recent study,
for instance, it was found that when high school students

were beeped randomly with an electronic”pager during an

-

average week, they reported the least positive experience

while they were watching teleVlSLOn, although thlS was

for them a,voluntary and frequent -~ 11 percent of waking

hours — activity (CSikszentmihalyi Larson, & Prescott,

1977). - . o . |

-4 v
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On the contrary, enjoyable experiences that provide'
sustained intrinsic motivation are'charac*erized by
challenges that require utmost extension of a person s

skills and, in so aoing, provide a feeling of mastery

and’ growth. }In principle, any activity could serve to o

produce flo# expei)ences.‘ there is nothing in the present
curzriculum of schools that is inherently inimical to- flow.
Learning -Latin 6r trigonometry can be enjoyable. The -
cruciai thing), howeveri is that empha. should be not

cn the mastery of the sabject mattexr, but on the process

~

_of mastery itself. The important point is not tha’ '
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~ although those might also be indicated. The‘solution lies C
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‘media students learn to use in an intrinsically motivated

 free and in control; decrease in pioportion. It seems

. to deQelop intringically motivated students. If:strict*
i - .

dtudents learn trigonometry, but that they learn to

L B

enj0y the act of learning. The more different symbolic

‘.

’
L 4 g, N
I

way, the more able they will be to restructure everyday

life so thdt it provides flow, and the less. dependent

0

they will be on extrinsic motivation to 7§g'ive meaning
7

-
et VI

and purpose to life: So the key for making schools ' s,

v

enjoyable is ‘not to«be#found in curricular changes, ° .» L

W

more in a change in the goals of instruction.

While curriculun is not inherently an obstacle to
flow,‘the onganiaationEl const;aints of school systems .
are almost ideally suited to depriving students of‘any |
opportunitv o éxperience en;oyment. As education
becomes inereasingly rationalized and cent'ra.lized,

students' chances to.structure their activity, to feel

inevitable that the trend toward making the school.

experience more predictaBle‘must be reversed if'we are

schedules, unbending rules, and impersonal teaching

situations continue té prevail, schools will have to

-&

rely even more heavily on extrinsic cortingenéies to =

~
&

survive, and in the process they will breéd new
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Within these fairly general parameters, the flow
model suggests a theoretical ‘medel from which concrete

golicies could be derived. The work.of systematically
D
generatlng and 1mp1ementing such pokaCLes is going to

I

* be difficult and frustrating. Tit seems te be the

only viable 4lternatiVe. L .
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