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THE EFFECTS OF A FEDERAL COMPENSATORY READING
PROGRAM QN THE ACADEMIC ACHIEVEMENT OF EIGHTH
AND NINTH GRADE STUNMINTS ) \

BAKER, Stephen Morroe, EA.D.
University of Virginia, 1976 |

Major Adviser: William B, Seawe_n-

(-
PURPQSE ’
A feders)] compensatory reading program was ofgasized for
vighth and sinth grade students gt King William High School,
King William County, Virginia fok-the 1975-1976 school year.
The cespernsatory reading pregram was the result of a needs
asssssment conducted by school officials, students, anel cili-
sons of King Comnty. The compensatory readiag pro-
gram was deveioped to improve the academic schievement of
studonts who were deficient in reading skills.

The probiem was providiag empirical evidence to determing
whother or not desirable gains were being made. Movesver,
empirical data could provide a basis for detertnining whether
o net the program should be.continued. : .

‘The major purpose of the study was (0 deterniing whether
or net there were significant differences betwoen the acadensic
achisvement of and ninth grade studeats who wery en-
selled In'a reading program and the
scxiomic achievement of eighth and nisth grade studests who
were act enrclied in the foderal compensatory reading preo-
sTam. The specific pyrposes were focused on the three cea-
et aress of reading, language arts, and mathe...atics a8 being

of c achievement. Reading was cen-
siflered o be 2 cruciai $kill for academic achievement in other
e}ﬂ-uma. . . . *

. PROCEDURES USED IN THE STUDY

Sixty -four students were assigned (o the federal compensa -
tory reading program, and sixty-focr students were assigned
o' s control growp. Studests who were in ¢ithes the componsa -
fory group or the confrol group were selected from a pepulatica
-of sights and ninth grade students who scored in tho lewsst
quariile on the‘total reading section of the Science Ressarch
Asseciams Achievement Series.

y Bod Form E of the SRA Ackievement Series was adminis-
féred 25 2 pretest fo each studest in-the study during Octeber

. ¢ 1075, The atermate Form F was administered as a pesttest

.durisg April of 1¥76.  The mean gain scores in reading, Jan-
nmmmpnwmhyh
three were compuled for each group. Sixteen mull hypsthoses
were {ormulated and tested 10 determine whether or net there
were significant differences between the compensatory and con-
trel growps. Indepeddent t-tests were uied to test the .
hypolheses at the .05 level of confidence. "

L4

Three mull hypothesies were rejected, and thirteen sull by -
polhsses were dccepted. The following statistically sigaificant
differences were.found: 1, Studente ‘who enrolled in the com-

mimummumlmm' .

“achisvement in reading thea did sindents who were assigned

o Mo control growp. 2. Average achieving studests (betwebn
e giaadard devistion sbove the meean apd one standaed devi -
silen below the mpess) who wers enrolied in the compensalery °
sending program demonstrated significantly grester ashieve- °
eut in reading than #1d student: who were asdigned to the
osnirol growp. $. Students who were aseigaed to the pemtrel
greup domonstrated significantly greater achievement in math -
m&-ﬂwmnnqrolulnmm-

CONCLUSIONS

‘' An mlys’is of the results of the study, in general, ssemed ‘
to indicale a rejection assumptions found in the Mterature
that compensatory reading programs were essenlf.al to aca-
desaic achievement in other content areas. A loss in readipg
achievement on the part of the control group, however, con-
firmed Bat disadvantaged adolescent studenlts regresseg in
reading achievemen' without compensatory assistance: The
sigrificask achievement in reading for the compensatory growp,
in general, supported the findings of other studies fourd in the
Hterature. Further research concerning the efi>cts of com-
pensatory reading on other academic areas appeared to be R
justified Orde~ No. 77-7599, 13$ pages.

°G
AN ANALYSIS OF SELECTED VARIABLES AFFECTING
TNE READING GROWTH RATE OF LTARNING DiS-
- ABLITY CHILDREN

ERAUNBERGER, Alfred Hal, Ed.D.
Brigham ang University, 1976

Chairmas: Gien E. Thomas

. v
. mmdMMm'OMrminelldgﬂ.dm

wvariables would discriminate between the remediated and not
n-damruanumpon,zulumn‘diuumyeuum
favelved fo an individualized diagnostic reading program, ia -
grades ene to six in Granite School District. The relationshlp
betwesa reading growth and grade placement, sex, IQ, soclo-
wsmu,m,mumm@thmepmm
. also cemsidered,
‘l‘hllouonlntemmc‘rstmadminuteredprbrb Vs
plicement in the program. The Gray Oral Reading Tests were *
dﬂdﬂeredpﬂortoandlolloﬂugmelmmun“. a
!Iuﬁmlmanlydamudtowemﬁu-ﬂchen-
lﬂud&edﬂtnﬂaﬂuvenmlﬂhheeornﬂdu-
sifiesiion. Two variables, time, which was inversely refaled,
* ﬂ;ﬁmmmhmhuﬁelevd,veudeurﬂullo-
eriminast factors in remediation. An analysis of co -variaace
was applied (o0 the reading growth; IQ, grade Placement,
sehools, and the interaction between grade placement and sox .
were found significant. Onrder No. 77-4816, 125 pages.

. ° . .
-
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/‘I‘Ill EFFECTS OF A REMEDIAL READING PROGRAM
UPON SELECTED READING STUDENTS IN THE
POURTH, FIFTH, AND SIXTH GRADES

BROOKS, John David, EdD. .
Esst Texas State University, 1976

Adviser: JamesB. Wilson _ AN

.‘W: The purpose of this study was to de-
the e veness of a specifically igned remedial

rﬂ“ﬂmua'&hﬂed(ro\pu . The follow-
18§ questions were answered 1. Will the rerhedial r
- pregram improve reading achievement? 2. Will the remodial
reading program improve self-contept? 3. Will the remedial
mm:«:m.mruﬂhdﬂouumdngu.
rosult o he remedial reading program? 4 Will the re-
mmmmmmm.mmmmam
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28 2 result of the remechal reading program? 5. Will ¢
grade -point averages of the remedial rvading students 'h‘
* prove as a result of the remedial reading program ? -

Procedure: The students selected for this study we
dents enrclled in the fourth, fifth, and sixth grades in n::
Lamar County elementary schools The remedial readi--
8rp of sixty-four students comprised the total number o
students who were participating in the remedial reac.linr -
gram during the 1975-76 scheol year and who had an L
mlll;gxr and were reading one grade level bet

Using the differences between the meams o
postlest scores from the Science Research Aéls:::'ei ':;:;‘“ —
Tennessee Self Conept Scale, Aliiiude Toward Schms pom
ory, Inventory of Reading Aftitude, and gra@f—pﬁﬁ?\‘ru\e&

the total group and the subgroups ir ach grade legel oees.

compared. The correlated 2-test u?s’ed to test the «; i

. cance of difference between the meank oidained for the togay
s:’qa and the_subgrpups. The 0 05 level of confidence was

as a basis for the acfepl‘ance or rejection of the nulj ?,-

Findlings: The statistical comparison o{ l .
tes{ results of this study indicated that the remedial eant
program produced no significant improvement in the are:h:

total : eading achievement in the totzl group or in any Subgrouy,

There was a significant improve

toward school in the total g';'mp :;':o‘:elr: :!:; as:t:gar“u“*
There was a significant improvement in the area of al:;rude
toward reading in the total group and in the fith- and sixth
grade subgroups. No significant improvement was inacal;d
in the fowgth-grade subgroup. There.was no significant fom.

provement in the area of grade-point average in the total grog

o in any subgroup. Therc was no significant i
gnificant im 7
the area of self-concept in the *otal grouwp or. in l::o;:;_u:ﬂ:.
sixth-grade sd-groups. Significant improvement was indicated
in ucn lo;xﬂ::-gnde subgroup in self-concept.
onclusions: The results of this study indicated th

:at the
remedial reading program was sigiificantly effective in the
improvement of student fHtitudes toward reading and school

However, the program produced little or i
' no significint im; -
« ment in the areas of self-concept, total reading achievemepn:m
Order No. 77-9623¢121 pages.’ -

and grade -point average.
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ENHANCING READING ACHIEYFEMENT AVIONG MINORITY,
CHILDREN THROUGH PRACTICE BESIGNED TO INDUCE
A PROBLEM-SOLVING SEARCH-SET

* COX, Melanie Griffin, Ph.D,

The University of A‘l;bama, 1976 .

This study was concerned with the question of what could
be done to elevate the reading achievement, thefeby fostering
dramstic achievement gains, of minority fifth- grade children
who were functioning two or more grade levels below their
academic grade. Reading comprehension wasd a_pproacl_wd as

. & peoblem- solving activity. Instructional practice designed
to induce a problem-solving search-set was prov_ided to 54
expe-imental subjects; a control group of 85 subjects received
no such practice, Instruction was effected through the use of
. audio tapes and incorporated an objectives-based approach
using eriterion-referencéd materials. Problem- solving pro-
" cens subskills of extracting, retrieving, and combining infor-
malion were empltasized. It was believed that child. en could
‘be taught problem-solving skills which would assist them in
arriviag at a correct solution to a2 problem, Three forms of
2 modified standardized reading achievement test were used
to measure subjects”performance over time. The three .

f . - .

ind rm

forms of the tust were randomly assigred as pre, 1ntenm, and
posttests to schools within the experiumental and control groups. |
The data were analyzed via a 3x3 Latih square design and 2
“2x2 factortal design. The results indicated that the experi-
m treatment failed to effect sigmficant lmp‘rovemem in
subfects’ performance over time. A depressing treatment
effect was indicated. The expefimental hyputhesis was re-
jected at the .05 level of significance. There was insufficient
evidence 10 reject the null hypothesis 1a the direction of the
experimental hypathesis, Ordec.No. 77-12,182. 123 pages.
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AN ALTERNATE CLASSROOM APPROACH TO MEET-
ING SPECIAL LEARNING NLEDS OF CHILDREN WITH
RZADING PROBLEMS :

ENFIELD, Marv Lee, Ph.D, .

. UMversity of Mi~nesola, 1976

The project presented 1n this paper was one school dis-
trict’s attempt to confront the problem of 1iliteracy through
the intervention of an alternative instructional teehnology. The
rationalg for developing such a program was based on the con-
current concepts that chiidren le~ra differently due to both
environmental and/or physiological factors and, because of
these differences, an alternative instructional technology n.ust
be 1mplemented ‘o allow all children the right t learn to read.

The major hypothesis of the study was if ¢hildren who ’
failed or were predicted to fau to learn lo re%d in an analytic
approach were placed 1n a true alternative 1nstructienal system,
they would achieve measugable academic progress at a signifi-
cant level. The altemalie instructional svsiem used in this
study was 1n direct contfast to the whole word- meaning lpri-‘
marily analytic) approach to reading. " This alternative was a
systematic, firect (primarily svnthetic) approact to reading
instruction which used multisensory teckmaques and materials.

A hgh 1ncadence of children reading below grade level and/
or their ability level, a large referral load for tuioring, and
impressive data from a pilot study were tha major factors

A Which indicated 2 need Jor an alternative appsoach.

The program was impiemented by a corps of teachers who
went int0 all lnrgl,‘serorﬂ and third grade classrooms and
trained classroom teachers through demonstration teaching.
The classroom teacher continued teaching this approagch; and
the demonstration teacher continued to demonstr3je mate-

~rials and techmques periodically, supply all matenials, and

continued to develop program.

The original sample consisted of 665 children 1n d suburban
[ 1. ystem randomly selected from all children in grades
one, two, and three who scdred 1Q 9@ or above on 2 standard-
ized intelligence test, but fell below the 25th percentile on
reading and spelling measures.

The study covered the imtial three years of program imple-
mentation. The evaluation was based on a series of behavioral

, objectives which were designéd to yield measurable results on

standardized tests. Pre- and post- testing, as well as yearly
testing, was done by the school psychologista. Attrition of the
sample was considered ifjthe tabulation of yearly data.

Data were based on results oblained from the Jastak Wide
Range Achievement Test. Reading and Spelling Sections, Gates-

MacGtnmtie Reading Tests: Vocabulary and Com;‘e_hgnsi__o_n

Sections, and The Jowa Tesl of Basic Skills: Vocabuiary, Com-

prehension and Spelling Sections.

. A second sectiof of the results compared district- wade
reading Lest scores before the project and two years intc the
project. .

A third prece of information was compiled from the ge-
sponses Lo surveys administered to teachers, principals, and

parents.
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The results of the three- year study were as follows: 1. The
sample showed significant achievement at either a .001 to .05
level on 2 majority of the instruments. 2. There was 2 sigmfi-
cant reduction in the number of thildren requiruing tutoring ser-
vices as well as in the referral lists for tutoring. 3.'The sam-
ple made greater yearly gains than a similar group bf studepts
had made in previous tutoring programs, 4. The yearly
teacher cost per student was greatly reduced con:pared towtor
cost per pupil in the tutoring program. 5. Thére wis a reduc-
tica of students district-wide who fell below grade level al.er
two-year implementation of the project as measured by the
district testing program. 6. Survey results from teachers,
principals._ and parents all showed:a positive response to the
program. -t

. Thus, results of the study showed that ieasarable aca-
demic achievement occurred over a three-year period with an-
identifiable group of children whose learmny process could
best be accommpdated by a true alternative instructional tech-
mology. Order No. 77-12,799, 125 pages.'

AN EVALUATION OF EIGHT READING PROGHRAMS IMPLE-
MENTED FOR INDIAN STUDEANSHMYN NORTH AND SOUTH
DAKOTA

FOX, Sandra Jean, D.Ed.
The P:mzsylvama State Univefsity, 13976

The purpose of this study was tc Frovide nforfaation abe st
the success of cight Bureau uf Indian Affairs Titie | reading
programs through statistical analysis and to desgribe and
analyze the eight programs with regard lo criteria for exem-
plary Title f programs issped by the United States Offsce of
Education, A . -

The Title I reading programs evaluated in this study were
those of cight Indian schools in North and South Dakota. The
students ucre primanly, of the Chippewa and Sioux Tribes.
At the beginming of the school year 1973-74 students in the
eight schonls were protested; they were posttesied at the end -}

Pf the school year. Durig the school year these studepts re-

4 ceived { ction in Title I remedialreading programs in
addition 8 jnstruction in the regular school reading programs,
Analysi Variance with Repeated Measures was used to
statisticflly analyze gains made from pretest to posttest.

The findings of this study supported the hypothesis that
Indian children given supplcmental, Title I, reading programs
show significant change in their reading ahility after one year
in the program. Gains made were sigmificant at the .01 level,
The hypothesis that Indian children given supplemental, Title 1,
reading programs show significant differcnces in reading

. bilfty between alternate grade levels - fter one academic year

_ In the programs was supparted for all but two schobls, Dif-
ferences shown bct-.v‘rn alternate grade levels were siﬁniﬂ-
cant at the .05 Jevel,

The school programs which had the best gmns also ranked
the highest when rated agaimst meciing the criteria for an
exemplary Title I program. The gains made by these three
schools were not found to be sigmficantly greater, however
than the gains of the other five schools. Therefore, it was '
concluded thaf the study d1d not clearly suppert the statement
that edherence to the Title I criteria for exemplary reading -~
programs tends to predict a degree of reading improvement
l?r indian children in Title I reading programs, but it was '
speculated that clo<er adherence to the criteria might very
well provide readir.g programs which would produce better

gains, Order No, 77-9547, 96 pages.
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THE EFFECTS OF INDIVIDUALIZING INSTRUCTION BY
THE USE OF MULTI-SENSORY MULTI-MEDIA LEARNING
CENTERS ON READING AND ARITHMETIC ACHIEVEMENT
OF lNNER-CITY‘C{"LDREN * .

JACOB, Jasmine Fernando, Ph.D. .
Michigan State Jniversity, 1976

The Purpose x
The purpoce of this study was to determine the efiectg of an
individualized instructional approach or inner-city school chil-
dren. "Kore spedifically. the study attempted to determine what
effect an Individualized, diagnostic, prescriptive instruftional
approach nas on achievement g2ins in arithmetic and reading
and whether children i such 2 program evidence greater inde-
peadence than children not in the program. ’
The content in both subjects ramained the same {or the ex-
perimental and control students, only the method of instructiog

was so fhe 2xperimental students learned through
ulte- . multi-gedi'a, learning centers. N

A gy
The Bypothesis

The general hypothesis tested was that the chilkiren who re-

ceive the rimental.treatment in reading and arithmetic wilt
bave highe ievement scor.s on the California Achievement
Test reading and arithmetic batteries thamtenchildres who re-
ostve the cfnirol treatment and that the experimental chilires
will ev e more independence as measured by a question-
naire.

The above general hypothesis was particuldrized in the fol-
lowing statisticat sub-hypotheses: 1. There is no differente
in achievement in reading between the experimental ard com-
trol groups. 2. There is no difference in arithmetic achieve-
ment between the experimental and control groups, 3. There
s no difference in reading achievement between the giris and
the hoys in the two groups. 4. There is no difference in arith-
metic achievement betweun the girls and the boys.in the \we
growps, 5. There is no difference in reading achievement be-
tween the high abflity studentg or the low ability studests in the
two groups. 6. There is no dilNerence in arithmetic achieve-
ment between the high ability ms or the low ability ste-
dents in the two groups. 7.\Therc is no difference in the-num-
ber of children exercising gelf-lirectioa and independence in .

the two groups. ('\ . v,
*

Procedures N

The sample selected for this study consisted of 211 inmer-
city fifth and sixth grade studen{’s from Seely McCord and
Martin Luther King Jr, Elementary Schools in Benton Narbor,
Michigan.

The design of the study was the non-randomized comtrol
group pre-test, post-test design. This design was used since
{he researcher was unable tor achieve the rigorously controlied
design that requires the subjects to be assigned to comparison
growps at random: therefore, equivalent pre-assembled groups
were used. - '

The unigariate analysis of covariance was.applikd to the
abovre statislical sub-hypotheses. \

Findings .

Using an analysis of covariance of the California Achieve-
memt Test scores with the ‘pre-test scores used as the covariate
and the post-test scores usod as the dependent measure it was
found that: 1. The subjects in the experimental r ng pro-
gram achieved significantly higher than the subject the con-
trol program. 2. There-was no significant difference betweun
the experimental and control groups in arithmetic achieve-
ment, however, h:gh ability students In the experimental arith-
metic prograrm achieved slightly more than the high ability con-
trol stwdents and the low ability, control students achieved
slighitly more than the low ability experimental students in arith-

J
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metic. 3. The girls 1n the experimental reading program
achieved significantly higher than the girls in the conirol pro-
gram. The giris in the control program scored higher thaa

the boys in the control program. 4. Sex differences were not
significantly related to achizvement in arithmetic for either .
of the groups. 5. High ability stydents in the experimental read-
ing program scored significantly higher than the high ability
control students. 6. The low ability students in the experimen-
tal reading program achieved significartly higher than the low
ability control studen?/l.“l‘n appreciably higher number of
experimental student€ displa red independence and self -direc~
tion than the control students.

The conclusion is that individualizing instruction for read-
ing by the use of multi-sensory, multi-media learning centers
accounts for increased achievement gains on the California
Achievement Test and that individaalizing instruction in reading
and arithmetic promotes self-direction and independence as
measured by A questionnaire, cbservatibns, and general com-
mests by students and teachers.

Order No. 77-5830, 156 pages.
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EFFECT OF THE LANGUAGE-LEARNING SYSTEM AP-
PROACH TO READING WITH SECOND, THIRD, AND
FOURTH GRADE REME L READERS
KELY.OGG, Joni Kay, Ed.D.
Northern Arizona Umiversijty \J976
* [ ]
Adyiser: Ed Sage
- This study describes and investigales the effects of a lan-

gpage-learning system approach in remedial reading with sec-
ond, third, and fourth grade students. The language-learning
system allowed for systematic development of reading skills
and the interrelating of oral language activities into the re-
mediation program. The results of the approach were eval-
wated as well as compared with the results for control groups
+ of students involved in a traditional remedii! reading program.
Analysis of variance were conducted for zroups, sex, and
pre- post-test results for vocabulary, comprehension. word
study skills. and total reading at each grade level.
Significant differences were found on three of the twelve
analyses between experimental and control groups. In each
statistically significant case, an experimer.‘al group demon-
strated superiority. Females scored significantly higher in
two analyses. There was no significant difference in any on

the antlyses between experimental males and contro! males.
Experimental females scored significantly higher than control
females on one analysis, that of second grade word study skills.
Post-test results were significantly higher than pre-test re-
sults in eleven of the twelve analyses.

It was recommended that remed.al reading programs be
instituted in schools where there WweFé a number of students

+ in the remedial category, and that the oral language/reading

approach be further studied in kindergarten, first and second
grades. !

Order No. 77-12.287, 139 pages.
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FFECTS OF COKRLCTION AND REWARD PROCEDU%&ES
ON ACQUISITION AND TRANSFER OF WORD READING
SKILL IN DISABLED READERS

LLOYD, John Wills, Ph.D.
University of Cregon, 1976

‘Adviser. Barbara D. Batemen

The purpose of the present study was jo assess the effects
of two facets of error correction on the word reading skill of
disabled readers. It was designed to investigate whether:

{a) word lists would be mastered more rapidly under conditions
in which a whole-word or a sound-it-out correction was used,
{b) word lists would be mastered more rapidly «hen a cor-
rected responsc was rewarded, and {c) different correction
procedures would bave different effects on reading of words
similar and dissimilar to those used during training, The
study was conducted as a laboratory analog to remedial tulor-
ing sessions., Twenty-foar summer reading clinic students of
elementary-grade age acted as subjects; they were at least
one and one-half years below grade fevel in reading. The chil-
dren were randomly assigned to two greups; for error cor-
rection one group reccived a model of the whole word (MOD)
and then pronounced it, while the other grdp was directed to
sound out (S10) the word and then pronounce it. During the
trafhing phase the children learned to read alcud two lists of
nonsense words; these materials (Lists 1 and 2) were each
compdsed of ten orthographically legal letterstrings individ-
ually printed on cards and assigned regular pronunciations;
the order in which the lists were presented was Gounterbal-
anced. During the traming on one list, whenever the learners
pronounced the word correctly after having be:n corrected.
they were awarded a token (TOK conditicn) while, during traia-
ing on the other Mst, when a correction had been completed no
reward was administered (NOT condition). Each subject’s
performance during training yielded two scores, cne for each +
list; a score reflected the Aumber of times a list was pre-
sented prior to achievement of mastery (i.e., the number of ’
trials to a criterion of two consecutive correct repetitions of
a list). The transfer activity, conducted immediately after
training, required that the children rcad three more lists of
nonsense words; during this phage, however, no corrections
were made and the children read each list only once. One ol
these lists (L%t 3) was very similar to the lists used during .
training; it used the same graphemes recombined into the
same type of words, Another list (List 4) was less similar to
the training lists; it was compsed of letters and word types
used previously plus letters and word types not used in train- x
ing. The last list (List 5) was composed of words randomly
selected from those used during training, The number of words
that a subject read correctly on each of Lists 3, 4, and 5 com-
stituted the dependent measure. Data from the acquisition
phase of the study were analyzed by a 2 x ¥ (type of gorréction
x reward condition) repeated measures antlysis of variance.
The results of this analysis revealed no sighificant dilferences
on correction (MOD vs. SI0) or rewdrd*(TOK v3:-NOTT Tactors,
and no significant interaction. Data from the transfer phase
of the study were analyzed by a 2 x 2 (type of correction x
lists) repeated measures analysis.of variance. Results of
this inalysis revealed no signifieant differences between the
two correction groups (MOD vs. SID) and no significant inter-
action. A main effect for lists [Fy,,, = 44.19, p< .001] was
found; a posteriori analyses revealed that the children’s per-
formance on all ‘hree lists differed significantly (List 5>
List 3> List 4). The failure to find main effects for correction
or reward procedures may have been the result of several
factors, First, the statistical power of the experiment, which
could not b determined in advance, was found to be low, mak-
ing the study relatively insensitive to possible true differences.
Second, the sample selected may have been sufficiently heter-
ogeneous that treatment differences were obscured by iadividual
differences. Third, the effects of the correction procedures
may have been masked by the smphasis placed on sounding
out words evident in the reading programs from which the
children were drawn, Fourth, some combination of these
factors may have interacted to obscure extant true differences.
~Fifth, there may be no significant differences in the effests of
these treatments. Order No. 17-13,205, 71 pages.
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A JUNIOR HIGH SCHOOL COMPENSATORY READING
PROGRAM: TEN CASE STUDIES

McKAY, Caroline Emerson,*Ph.D.
Case Western Reserve University, 1976

.

‘l'he\ tting of the study is a compensatory reading program,
funded unfer Title I of the Elementary and Secondary Education
Act, which took place at Kirk Jumor High School in Kast Cleve-

land, Ohio, during the pcriod from October 2, 1972, to May 30,

192

. *he problem of the study is the identification of elements
which may affect the acquisition of word perception skills hy
underachieving seventh grade students. The study’s context is
established through presentation of an histirical perspective
of the reading program, and through the extension of that per-
spective in the review of literature, in categories of culture
and compensatory education, age, and learning.  Within the
socio-psychological context thus established, case studies of
ten students who participated in the program are analyzed.

Reading performance of the stedents ir the case studies is

analyzed qualitatively on the basis of informatior: furnished by
the Gray Oral Reading Inventory; student characteristics in
relation to reading performance are analyzed on the basis of a
standard of comparison formed by the summary of the review
of literature. Analydes are focused upon the problem of the
stedy through a series of curricular questions.which lead to
dentification of elements which may affect the acquisition of

word perception skills by underachieving seyenth grade readers.

No data were sought by the author beyond the data normally
gathered under the program of the school and in the normal
coerse of the reading program. A limitation of the study is the
subjectivity inherent in analytical research

The siudy is concerned with the acquisition and extension of
word perception skills, which comprised the instructional em- ~

~pha_is of the reading program; a limitatjon exists in tl'ue lack

* of wpecific attcntion to other developmental skills of reading.

Sources of data used inclode standardized reading tests,
Board of Education project proposals for out-of-dis&rict fund-
ing, the junior high school curriculumn guide, the reading teach-
ers’ program log, newspaper and periodical articles, teacher

¢ records, observation charts, an interest inventory, and an ex-
cerpt from a retrospective taped discussion by the reading
teachers whe staffed the program.

The study finds early adolesCefice to be a hopeful time for
development of basic reading skills by underachieving students.
The dndy indicates that, given continued access to the means
for siull development, competence in word perception would
probably be attained by most of the students in the case studies.

A curricular goal is proposed relating to the reading deve)-
opmert of underachieving junior high school students. Related
objectives are stated in terms of the responsibility of student
and teacher. Instructional strategies are suggested for reach-
ing the dbjectives. In the identification of elements which would
be necessary to implement the strategies, the answer to the
problem of the study is reached.

Conclusions relating to the socio-psjchological context of
the reading program are given. Implic&ions are stated for
curriculum and 1nstruction, and for (eachgr training. Recom-
mendations for further researchgare given.

Order No. 77-12,003, 244 pages.

Q ' . ’ kS

do o 1o

R A v 7ex: Provided by ERIC

.

:

.

EVALUATION OF A JUMNIOR KIGH SCHOOL PROGRAM
DESIGNED TO IMPROVE READING, SELF-CONCEPT,
AND CLASSROOM PEHAVIOR

MILLER. Mar.ery Stamman, Ed.Dr
University of Pennsiyhiama, 1976 N

Supervisor: Ralph C. Preston

«

Two groups of scienth grade students designated for reme-
dial reading classes were examined before and after thirty
wecks of instruction in their respective programs. The ques-

<tion under iavestigat:on was whether a program with an em-
phasis on the development of a more positive self-concept and
improved classroom behavior in addition to improved readlug
competency could produce signiiicant differences between the
Experimental and Cortrol groups who were found to have simi-
lar raw scores on the three instruments at the pre-test stage
of the study and who were statistically similar with regard to
1.Q., s§cio-economic status, and chronological age.

Subjects of the study were fiftv-seven sludents 81 in .he
Experimental group ard 26 in the Control group} in the seventh
grade reading classes of two Junior high schools in Lower
Merion Township duning the 1972-1973 schoal year. They had
been assigned to remedial reading on the basis of poor sixth

~ .grade performance on the.Total Language section of the Metro-

pulitar. Acaievement Test ard reccannendanoas & Ji_ir sinth
grade teachers.

Treatment for the Experiniental and Control groups com-
sisted of a thirty-weei program in reading provided by two

rent reading teachers. ‘The Experimental program, de-
signed to bring about changes not only in reading competemcy,
but also in self -concept and classroom behavior, wilized cer-
tain principles of self-co®ept theory and behavior modification
theory that were not apphed m designing the Control growp’s
program. »

Instruments used to evaluate the effects of the Experimen-
tal and Control programs were: the short form of the Cooper-
smith Sell-Esteem !nventory (administered after one mowth of
school anll 26 weeks later to measure dnige in self-concept);
the Stanford Diagnostic Reading Test, Level Il (administered
before and after a2 30-week instructional period to measure
reading achievement or change in reading competency); and
the Coopersmith Behavior Rating Form (administered after
one month of school and 26 weeks later to assess classroom
behavior).

The findings do not indicate sigmiicant differences between
the Experimental aid Control groups’ final scores with regard
to reading competency, self-concept, or classroom behavior.
Findings in a correlaiivn matrix, Ygwever, support the as-
sumed inler-relationships of readfng. self-concept, and class-
room behavior explored in the literature. Replication is needed
with larges numbers and over a lnnger period of time to give
the carefully developed Experimental curriculum an enlarged
opportunity to demonstrate jts potential worth.

Order No. 77-4677, 119 pages.
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SOCIAL ACKNOWLEDGMENT OF READING: MULTIPLE
SCHEDULE Ek FZCTS

PHELAN, Pamela Louise, Ph.D.
The University of Florida, 1976

Chairman: Donald Avila

This study investigated the influence of social reinforce-
mest on the reading behavior of dhildren enrolled in a tutorial
reading center. Four black third grade pupils from a Gaines-
ville, Florida elementary school served as subjects. The basic
data were daily rates of Flagh Card responses and Oral Read-
ing responses. Programmed instruction materials were
adagted for use in this study. The study was divided into three
experiments, each comprised of two experimental phases. The
basic question being asked was whether _here is a predictable
reistionship between the Multiple schedyle of social reiforce-
ment the subjects’ mean rates of response.

4 al reinforcement was delivered by university students
who tioned as tutors. Two tutors were assigned 10 each
subject. The tutors taught subjects on alternate days in one- _
f0-cae sessions over a six-week period.

Experiment [ investigated Multiple schedules of social rein-
forcement of correct responses in which the twd Multiple sched -
ule components were a Variable Ratio schedule and a Fixed In-
{erval schedule. Schedule components assigned to tutors in
Phage | were switched in Phagse 1. Experiment 1 included
three swbexperiments. The Variable Ratio schedule was ex-
pectad (o generate higher rates of responding than the Fixed
Interval schedule in both phases.

Experiment 1l used a slightly different design called a con-
trast des.gn. Multiple schedule components were equivalent
in Phiase [ and in Phase 11 onc of the components was changed.
Correct respoases were reinforced. Phase 1 coiaponents were
2 Variable Interval schedule and one of these was replaced by
a Variable Ratio schedule in Phase II. A contrast effect was
expacted, Similar rates of responding were expected inPhasel,
hhmlltheramlorthechalgedtutornreexpectedloh-

from Phase 1to Phase II and the rates for the unchanged
tulor ere expected to decrease from Phase I to Phase IL
Experiment {1, similar to that of Experiment ], investigated
the allects of Multiple schedules in which one £ the ‘wo compo-
nents re ‘nforced error responses. The tutor that reinforced
corrects in Phage | reinforced errors in Phase 11, and the tetor
that reinforced errors in Phase I reinforced corrects inPhagell,

Experiment Il wae comprised of two subexperiments. Rein-

forcement was delivered on equivalent Fixed Interval schedules

in the {irst subexperiment and on equivalent Variable Interval
schedules in the second one. Higher rates of correct responses
were expected to be generated by the tutors who reinforeed cor-
reets in both phases. Likewise, higher rates of error responses
were expected by the tutors who reinforced errors in both
phases.

The results of the three experiments were not in the ex-
pected directicn. Two limitations of thig study may have influ-
enced the results. First, precise measurement of rate of re-
Spofee was impossible since the time used for reinforcement
delivery was included in the total time used to calculate rate.
Secend, the verbal statements uged by the white tutors as reia-
forcers may not have been reinforcing to the black subjects.
This study demonstrates clearly, however, that social reia-
forcement research can be conducted on an educationally rele-
vaat behavior in a public school setting,

) Order No. 77-8212, 124geges.
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GRA PHEME DISCRIMINATION TRAINING IN CHILDREN
PREDICTED TO DEVELOP READING DIFFICULTIES

PROEGER, Tarry Sharnon, pPh.D.
The University of Florida, 1976

-Chairman: Paul Satz

The total population of kindergarten children at an urban
elementary school was administered a behavioral screening
battery designed to identify potentially poor and superior read-.
ers. Twenty-four children whom the battery predicted would
develop severe reading problems were randomly divided into
experimental (N=7), treated comparison (N=6), and untreated
cantrol (N=11) groups. Ail subjects were administered a paper-
and-pencil maich-to-sample letter discrimination nretest. The
experimental and comparison groups were also administered
a match-to-sample test on ihe training apparatus. The experi-
mental group was then given 6 weeks of faded distinctive fea-
ture discrimination training. The compariscn group was given
6 weeks of traditional multiple feature discrimination training.
The control group received only regular classroom experiesce.

Following training, the treatment Eroups were readminis-
tered the match-to-ssmple test on the training apparatus. All
three groups were also readministered the paper-and -pencil
match-to-sample test. The treatment groups were then given
8 weeks of grapheme-phoneme training by another experimenter.
Three months after the original letter discrimination

all subjects were readministered the Paper -and -penci] match-
to-sample test The Beery Developmental Test of Viswhl-Motor
Integration was slso administered, and teacher ratings of esch
subject’s classroom performance were obtained. The paper-
and-pencil match -to-sample test was administered a fourth
time one yesr after the original letter discrimination train-
ing. The Beery Test of Visual-Motor Integration was re-
administered at this time and teacher ratings of each child’'s
classroom perforrmance were again oblained. Two addi-
tomal measures, tests of word matching and word _recog-
nition, were also administered ong year affer the digcrimi-
nation training. The teacher ratings were used as ctiterion
measures (0 eliminate false positive subjects from the data
analysis.

One purpose of the experiment was to evaluate the effective -
ness of two methods of letter discrimination training with chil-
dren predicted to develop severe reading difficulties. No sig-
aifient differences were present between groups on any of the
mateéh-to-sample discrimination tests. It was concluded that
neither method of discriminatior. training was more effective
thaa regular classroom teaching in improving letter discrimi-
nation performance. Another purpose of the experiment was
to evaluate the combined effect of grapheme discrimination snd
grapheme-phoneme training on more general reading related
performances. No significant differences were present between
groups on teacher ratings of claseroom performance or oa the
word matching and word recognition tests with one exception:
significantly more treatment than control children were rated
by their teachers ss able to recognize most of the letters of
the aiphabet. Treatment children were slso found to have per-
formed significantly better \han control children on the Beery
Test of Visual-Motor Integrstion. This difference between
growpe on the Beery, however, wss not present © months after
the termination of training. It wss concluded that graphems
discrimination training combined with grapt-eme -phonéme
training was no more effective than regular clessroom teaching
in gemerally improving reading related skills. The combineé
traising did appear to be more effective than regular clasercom
teaching in improving siphabet recognition and visual-motor
periormance, two skills which fnvolve visual discrimination.

Order No. 77-689, 91 pages.
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THE DEVELOPMENT AND VALIDATION OF A MANAGE -
MENT SYSTEM FOR A SELECTED READINC PROGRAM

ROSEN, Abertina, Ed.D.
Utah State University, 1976

Major Professor: Dr. Alan Hofmeister

Integration of niildly handicapped children into ragular
classrooms has revealed the need for the modification of exist-
ing materials that could be used for individual prescriptions and -
a system for managing thg procedures for the inaividualization
of instruction. The purpose of this study was to develop and
validate 2 management system for a delected reading program
to be used fur teaching reading to mildly handicapped children
in regular classrooms. A nine-step management system was
developed for Programmed Reading (Buchanan & Sullivan Asso-
ciates, McGraw-Hill Book Company, 1963, 1968). Ninety-nine
pupils from four elementary schools participated in the study
and were randdmly assigned to the experimental group or the
comtrol group. The experimental group included 50 pupils from
nine classrooms. The control group consisted of 49 pupils from
10 classrooms. There were nine teachers in the experimental
§rowp. A pretest postiest control group design was employed.
The experiment dovered a period of 7 months. Data were col-
lectod three times, one pretest and two posttests, using the
Wide Acaevemem Test --Reading subtest and a Criterion

Reading Test. Analysis of covariance, using the
pretest scares as the covariate, was used to analyze data
gathered from the Wide Range Achievement Test and the Cri-
terion Referenced Test. The overall F value did not reach the
required significance level. However, Part [--Sounds of the
Criterion Referenced Test vielded an F value that was signifi-
cant st the .05 level The teacher rating indicated that the
management system was effectlve in motivating students to
practice reading skills. The teachers indicated that those com-

" pomemis of the mansgement system for teaching, practicing, and

timing sound-symbol associations were effective. The teachers

felt that all the steps in the management system were time

conemming and would require added manpower in the classroom.
Order No. 77-8487, 211 pages.
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COLLEGE STUDENTS AS V'i‘;NGE"ICY MANAGERS

b } > FOR
ADOLESCENTS IN A PROGRAM TO DEVELOP READING
m‘ '. L]

Y

o
SCHWARTZ, Geraldine Jerri, Ph.D.
McGill University (Canada), 1976

The efiects of using behavior modification procedures
an jedividualized tutorial program to remedlat': skill deﬁcal;‘:
in reading in adolescent subjects were investigated by this
stedy. Forty-two college students were trained as reading
tulors and contingency managers for grade seven students.
Sigaificantly greater increases in reading scores of experi-
mental 2roups, compared to control groups, substantial im-
provement in target Behaviors, and significant changes in ex-
pressed verbal responses toward the reading process were
::;:«l after 10 weeks of treatinent,
8
et academ sojectiven. and et 1o LOCE IS fo pur-
' early adoleace
of'hgh drive and cha i nee: 2 period
Age, may be a particularly appropriat

period for compensative activities, opriate

The results guggest
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THE ROLE OF SELECTIVE ATTENTION IN DECODING

SCHWORM, Ronald William, Ph.D.
University of Illinots it Urbana-Champaign, 1976

It was the p' - pose of this study to measure the effects of a
specific it lervention technique designed to increase the selec-
tive attern’.o~ Jf students when decoding words. It vas theo-
rized that children learning to read begin to use invariant or
regular spelling-to-sound patterns as functional units to decode
words. Research indicates that generalization of units across
words is developmental, informal, and generated by reading
experience. However, many students do not develop adequate
strategies jor decoding words. It was hypothesized that because
of faulty attention, inadequate readers may nct identify and
recognize functional units needed to make such generalizations.

Twenty-three second to sixth grade students demonstrating
poor decoding skiils, limited sight word vocahularies, chorei-
form movement, and ineffective performance on perceptual-
motor tasks were selected as subjects for the study. Instruc-
tion consisted of activities designed to prompt subjects to name
and differentiate selected vowel patterns, attend to the medial
position of words, and use subskills to rame unfamiliar words.

Subjects were assigned randomly to one of two experimental
groups, or an intact control group. The experimental treat-
ment differed in the amount of the subskill instruction offered
to assist subjects to decode words. All subjects were repeat-
edly measured on four dependent variables. Data on the de-
pendent variables was collected at five evaluation points, the
first two serving as a do-nothing baseline period. After the
baseline condition was completed subjects received 16 se2.ions

- of ome-to-one instruction from specially trained tutrss.

Analysis of the scores revealed that all hypoth. ses compar-
ing Experimental Group performances with Ccntrol Group per -
formances were supported. Two hypotheses predicting a dif-
ference in performance between the two Experimental Groups
were not supported.

As a result of intervention subjects increased the number
of words correctly decoded both with and without vowel pat-
terns, and decreased the number of mispronounced words when
reading in context.

The study demonstrated that deliberate and systematic in-
struction that directs the selective attention of subjects to
specific stimulus properties of words can increase decoding
behaviors of inadequate readers. The training procedures vsed
deliberately isolated units of information, reduced response
alternatives, and taught subjects usable strategies for decoding
unfamiliar words. The techniques demonstrated tha’ inelfective
word naming can be changed within an economical amount of
instructional time. The hypothesis that learners must identify
and organize the gtimulus before respondin- effectively was
tentatively supported by the outcomes of this study.

rder No. T7-9174, 223 pages.

A STUDY OF THIRD-GRADE ACADEMIC ACHIEVEMENT
DIFFERENCES BETWEEN DILADVANTAGED STUDENTS
WITH HEAD START EXPERIENCES AND NO HEAD START
EXPERIENCES

SMITH, Alice, EdD.
University of Southern Mississippi, 1976

Scope and Mcthod of Study

The purpose of this study was to determine the academic
achievement differences, including variables in regard to race
and sex, between disadvantaged third-grade students who had
Head Start eapericnces prior to ¢nteing the public schoois and

L4
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disadvantazod thad-gade =0 dents who had no Head Start trag-
NG priot to enterun sohool The stud, 1mvulved seven third-
grade clisses enrolled 1 the public schools as well asin a
Follow Through Progran., Al Lo <income studerts who had
tWo years previoas Fogne Tir Anh esperience were selected
to participate in the study  The evaliation of academye differ-
ences wal made o6 the basts of data ohlaired from administer -
ing the study populatie . o sturdardized test dus ing thosthree
years imvestigated by the study  Two nulf hypotheses were
tested 1n the stud, 1 Theie 15 ne. significant difference in the
amount ol acudemic achies grvent of low -incnme Follow, Through
Head Sturt third-grade atudents  ad e samy age lov--?rvhme
Follow Through thid- srade £1oap who had no He d Start ex-
perience 2 There is no mgnific ant diffe1@nce in the amount
of acade:ric achic tument af [y -1 amd Follow Through Head
Start third-yrade students vl Wre same Age low-income Fol-
low Through third-grade Eromp wlo bad no Head Start expert-
ence whien conquied 01 the bivs of race ael sy

.

F tndings and Conriisio s

The. rtm‘;ns‘ O this studs anaeated there was =0 saanificant
difference i1 the amouat of 2 ademic aehys wement of lJuw-income
Follow Throurh Head Sturt tturd-grade students and the same
age low -incor Foliow The gl ihird-grade group who had no
Head Start esperenc: alyn tompared on the Lasis of total
achievemen'. race or sew i1 the third grade as well as far
each of the twn preceding year « On tntai actuevement, the
non~Head Statt group s ored migher than the Head Start group
on mathenmuatics {or grades ore, two, and three, whereas, the
Heall Start gronp senred higiner on hoth languace and spelling
When compatad an the bas.s of race Hoaud Stari black geis
congistently seored higter than nor-Head Start black girls on _
&ll variadles except wathes atics, whereas, non-Head Start *
white girls seored hugher on spelling 11 the comysarison based
on sex, Head Start givis scored higher on the total batterles for
grades one, tu-. and three, which ¢ ot asted with srores on
total achieveent wnd contrazted wite the ¢ rrparison of non-
Head Sturt bave ind Head Start bouys where all the tota] battery
scares fasorcd tne noo-Heod Start froap When boys and girls
WETe comp.red upn ertiaree te school the non-Head Start
gi<ls scored hi, der than Head Start by s, a-c Heid Start girls
scored mpher than non. He o] Start boys 1t should be further
aoted that the word meanine cabtest f the Metropolitan Read:-
ness Test was siznilicantly different wher comparing Head
Btart buack gitls Sersus non-Head Start black girls, Head Suart
boys versus non-Head Start bays Head Start Firls versus nor-
Head 8tart giris, and Hea! Sturt bove versus non-Head Start
girls. The Head Start g oup seared o ti-antly higher than
the non-Head Start group when companing girls and when com-
paring black girls  Tie ron-Head start group scored signifi-
<antly hizbrsawhen conparcinn 00y 8 ael when (omparing Head
Start wovs and nr o He ud Stary girls
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THE TEST DATA IMPLICATIONS OF LORIDA'S MIGRANT
CHILDREN’S SUPPLEMENTARY READING PROGRAM

/STRE'I CHI.R, Lorraine Kimbrough, LI D

The Umiver<ity of Fierida, 1376
Chairman: Ralph B hambrough

During the past five or six year s Reathing NMauagement Sys-
tems encompassing reading satls that are criterion-, eferenced
have beceme widely uset 1n some school systems and 1n some
special reading programs. Specificaliy, i Florida the Cri-
terion Reading Asses-ment Prq:x'am 15 used as a supplemen-
tary realins proegram {ox children of migratory agiicelural
wOorks

] .
- e study was to identify which of the reading
ski: asured by the Cniterion Reading Assessnients

were crifical to high achieving readers and low acheving read-
ers among mgrant pup!s in Florida  “9ne Lundred and twenty
sec: 2 gride pupils, and 120 third grade pumls were assessed
on 145 reading smlls. The top 30 of the 120 pupils at each
grade level were defined as high-achieving readers and the
bottont 0% of the 120 puptls at cach grade were defined as low
achieving readers Using this defimtion or high achieving
readers and low achieving readers, 49 second grade pupils and
58 third grade pupils were inrluded 1n the analysis of 96 read-
ing skills

Shills that weré passed by 757 or more of tne high achiev- ~
Ing reagers, but 23% or ie5s of the low achiesing readers, were
defined as critical ski'ls. These shills  -re analyzed for the
totai grade group, and {or cach racsal ok P within the total’
group of lugh achieving readers and low achieving readers.

The following corclusions were reached in the study:

L. There were ro critical skills differertiating high achieving
reacers and low achieving readers among mizrant puptls in
the second or in the third grade 2. TRere were no critical
skills diffédrentiating high achieving readers an&qx achieving
readers among black nhgrant pupils in the secofd grade ¥rin.
the third grade 3. There were two critical skills identified
amony brown migran? pupls in the second grade  They were
Skill 75-Identifying final single conscnant sounds, and Skill 93-
Idert:{ying the masn idea. 4 There were no critical skiMs
differentiating high achieving teaders ard low achieving read-
ers among “vhite migrant pupils in the second grade or In the
third grade. It should be noted, Luverver, that the size of the
group of low dchieving brown studerts was too small to be sig-
nificant. There were no eritical shills identified 1n the total
second grade group, the ital third grade group, or within the
other racial subgroups The number of whites 1 both the
second grade and the third grade was also too small to be sig-
nificant. This small number nmakes the findings exploratory in
nature and dictates @ need fur further study.

A Pearson correlation «of the Stanford Reading Achievement
Test scores and the Criterson Reading Assessments was posi-
tive tar the second grade pupils and the thitd grade pupils.
The correlation coefficient for second grade brown pumls was
. 7405 signific 'nt atthe p < 0OCl level. A correlation coeffi~
cient for all groups was less than .5C. A Kendall correlation
of the Stanford Reading Achievement scores and the Criterion
Reading Assessment scores was positive for all groups, how -
ever. the correlation coefficient for each group was less than
450, Order No 77-8223, 174 pages.
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THE EFFECT OF PERCEPTUAL TRAINING % THE
/cussnoom h

"TAYLOR. Edith Mary W., Ed D
Wayne State University, 1976

Major Professor- Morre! Clute .

The purpose of this study was to determine 1if students 1n
Project Follow Through. a federally funded program which
bad perceptual training us a part of 1ts curriculum, achieved
in reading at a significantly higher rate than those who were
not project participants. An ancillary purpose was to focus
attention on the need for earlv detection and intervention in
the regular classroom setting

The data for this study were colliected from four schools
{two experimental and two control) as weli as from schools to
which pupils later transferred A purposive 'sample of thirty
percent was used Pumlsircludedinthis sample had (1) normed
test scores 1n reading avaiiable at three specific times during
the six ve3rs examined for the stndv (first. third and sixth
grades) anl (2) each graduate of Project Follow Through (in-
dicated by completion of four years 1n the program)

Three hypotheses were developed and tested.

They were ta: (1) test the significance 1n first grade read-
ing ach,’evement scores for the experimental group as com-
pared with the reading achievernent scores of the control group
of pupils, (2) test the differences 1n third grade reading scores
for the experimental group as compared with the reading
achievement scores of the control group of pupils. and (3) test
the diflerences in siath grade reading achievementscores for
the experimental group as compared-with the reading scores
of the control group. - . ~

Slp\mc:\n;ld‘ir{?gzer{ceé were found 1n the hvpothesés mea-
sured. An ¥S1s of the data indicated students m the Follow

program achieved at a significantly higher rate 1n
‘eading than those in the control groups ~
v - -~ w

-

Conclusiens

*The overall findings of this study were supportive of the
following conclusions that (1) perceptual training in the regu-
lar classroom setting 1s effective in facilitating that perceptual |
growth which can be measured 1n terms of positive academic
gains (1 ¢ . reaging achievement), (2) the diagnostic ‘prescrip-
tive technique 15 a valuable effective system of examining
children’s learnihg patterns and heiping tt em become more
willing, competent learners; (3) the regu.ar classroom teacher
can, with proper 1instruction {or gmd:mcgfrom tne various re-
lated disciplhinesi identify, prescribe and individualize instruc-
tion for “problem” students with resultant spin-off benefits to
all students, (4) where al all possible. all learning should be
within the regular class for two reasons: (a) whatever learn-
ing principles applv to dicapped chaldren applv to all chil-
dren, () there 18 adequate évidence to support the cla,m that
*special”® children actually perform hetter in regular classes,
because of the stimulation provided t.. the more able children;
(5) the earlier the p-oblem is identified the higher the success
index in terms of remediation

Order( No 77-9457. 109 pages
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TEACHERS’ PERCEPTIONS OF VARIOUS CHARACTERIS-
TICS OF INTERMEDIATE GRADE UNDERACHIEVERS 1IN
READING BEFORE REFFRRAL FOR CLINICAL DIAGNOSIS-

TITUS, Vivian Eileen S§haver, Ph D.
The Ohio State Umversity, 1976

Adviser: Dr James Kerber -, A

This study was cunducted to answer the question: “What
are teac iers’ perceptions of physiological, socioll gical, psy-
chological, and educational charactenistics which are used to
identify underachievers in reading before making the dedsi:m
to refer the child to a reading clinic within public schools ?

A second purpuse was to develop a Checklist for Identifying
Intermediate Grade Underachievers for teachers use.

A ten page questionnaire relating to the four categories of
characteristics was designed and distributed to twenty 'schools
of Columbus, Ohio. A rand0m sample was selected of inter-
mediate grade teachers to participate in the study.

The questionnaire was combined into tWenty—fou'r indepen-
dent variables for convenicnce of statistical anglysis. The
variables were distributed among, the four major categories:
(& physiological; (b} sociological;™5(c) psycho?o'glca.l; (d) edu-
cational. The overall Kuder-Richardson coefficient of 0 9487
irdicated the instrumentation’s reliability.

Vision and audition were the only two physiological charac-
- teristics indicative of underachievers in reading according to

. tehtters’ perceptions. Soclological characteristics as per-
ceived by-teachers did not seem to be important for identifying
unpderachievers Teachers seemed to perceive psychological
factors, which inciuded intelligence, psychologi'cal vartates,
and personality as of most 1mportance Educahonval charac-
teristics ranked very high in 1mportance as perceived by inter~

/ mediate grade teachers.
No sigmficant differences were indicated in the azulyses

tween grades 4, 5, or 6. o

e Ajso,gthere 'w'er'e no significant interrelationships be-

tween teachers’ vita of age, sex, teaching experie_nce, or re-

cent courses in reading or workshops. The relaufmshnp of the

teachers’ perceptions of underachievers in reading and the
schools® sociozconomic status were also analyzed. No signifi-
ant relationships were indicated.

‘ nA Checklistpfdr Identifying Intermediate Grade Under-

hieve as developed from this study”™
e Order No. 77-10,611, 244 pages. .
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THE EFFECTS OF A SUPPLEMENTARY PROGRAM DE-
SIGNED TO ENHANCE SELF-CONCEPT AND NEED
ACHIEVEMENT ON READING ACHIEVEMENT -

WHITE, Haczel Lee, Ph D.
Southern Ilhnols Unaversity, 1976 »
>

Major Pyofessors: Dr. Johin T. Mouw and Dr. Harold Bardo

This study was initiated as the resuit of an increased con-
cern by educators for the prevailing reading disability and as
a result of a desire to provide classroom teachers and reading
specialists with practical informat-on concerning instructional

.

plans and muterials for improving reading achievement. This
study wae destgned to investagate the relationship between self-  +
concept, need achievement and reading achievement and the ef -
fects of u supplementary program designed to enhance self-
concept and need achievemaent on reading acnfevement

The variables were defined according to the instruments
administered in the study. the California Reading Test, the

Plers-Hairis Children’s Self-Concept Scale the Socio-Cultural

Expericnce Checklist. and the N Achiciement Checklist.




The sul))ﬂ(‘t‘s for the imvestygation included 68 students (34
fifth graders and 34 sinth vraders) enrolled in remedial re«ding
classes 1n an elementary schaol located 1n a southwestern
Migsissippi town. Thev were divided mnto {wo groups formng
the experimental and the control groups The eaperymental
group was-taught reading through the school's adopted reading
program and the supplenientary program designed to enhance
self-concept and need dachievement, whle the control group
was exposed tognly the school s adepted reading program.

The supplementary program consisted of tm'rty-one, twenty-
five minute sessions, and of three major types of activities.
The first was apphication of principles that should be incorpo-
ratgd into the regular classroom instructions. These princi-
ples were considered essential §n promoting a positine self-
concept and a need for achievement. R

The second type of activity ¢onsisted of experiences that
were complementary 'eegular classroom mstructions. These
inciuded goal set.ing activities, point ant ster sy-tems, and
word and reading games. Basically, these activities were used
for the student to compete as indi iduals 4nd as teams,

The third type of activity consisted of experiences that ‘vere
designed especially to promote the establishnient of a positive
self-euncept and need .chievement. These activuies included
written and oral exercises and games. The written exercises
were presented in workbook form.

The data for the subjects were analyzed by using a multiple
regression technique. The findings of the study were: (1)Self-
concept, as measured 1n this study, was not shown to be' a use-
ful predictor of reading achievement. (2) Need achievement,
a8 measured in this study, was shown to be a useful predictor
of reading achievement. (3) A supplementary program designed
to enhance self-concept and need achievement, as measured in

1i8 study, was not\ shown to be useful in improving reading
achievement, Spedulations were made as to the reason self-
concept did not corft ribute significantly to reading achievement.
Also, speculationsiwere made as to th ason the supplemen-
tary program did fot add significantly 1§ changing reading
achievenient. Implications of this study werc made relative to
self-concept and need achievement as they relate to the reading
teacher. - Order No. 77-6271, 151 pages.
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STUDENT AND TUTOR VARIABLES RELATED TC STU-
DENT PROGRESS IN A READING TUTORIAL PROGRAM

WILLEY, Diane Leigh. Ph.D.
The University of Iowa, 1976

Supervisor: Professor Lowell A Schoer

The use of tutoring to presaide remedial instru tion has
become increasingly popular since the 1960's. The benefits
ascribed to tutoring have included improved academic achieve-
ment, self-esteem, attitudes toward school, and socsal behav-
lor of either students, tutors or both. However, most evalua-
tions of tutoring programs are anec dutal accounts 1 ather than
data studies. -

Tutoring programs can be classified as emphasizing erther
an open nonstructured relationship betaeen student and tutor
or skills development using structuyred materials Rosenshine
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and Furst (1969} concluded that structurcd programs were the
more successful ones. Few studies have attempted to identify
correlates of program effectiveness cther than structure,
There are virtually no data on tne student and tutor character-
1stics and behaviors related to student achievement,

The present study was planned to search for student and
tutor variables related to studemt progress in a structured
summer tutoring program.

Elementary and junior high students deficient in reading
performance were individually tutored for six weeks. The
tutors were paid high school and college students and adulte.

Criterion variables were number of tutcring books corr -
pleted .ind residual gain scores on six achievement measures
{word recognition, oral reading, spelling, auditory discrimina-
tion-2, and visual-motor coordination) and two affective mea-
sures {(self-esteem and lvcus of control). Independent variables
were a number of student charactcristics, tutor characteris-
tics, and observation measures of tutor behavior during tutor-
ing.

Two types of analysis were performed. First, rultiple re-
gression analyscvs were used to determine the contributions of
the student and tutor variables to each criterion variable. Sec-
ond, the most and leust effective tutors for each criterion-vari-
ables were adentified, based on their students’ residual gain
scores, and (ompared on a number of tutor variables.

In the regression analyses, the pretests accounted for most
of the posttest variance; the significant contributions of the

rZependent variables:- were small. Nine student characteristic,
14 tutor chara(‘t(frxshc, and six tutor behavior variables we.e
sigpificant nredictors of at least one criterion variable. Three
tyor -varriblcs- -degree of depenc ty degree of tenseness, -
and frequency of use of aversive disapproval during tutoring--
were significant predictors of more than one.

In the extreme-group analyses, 13 tutor eharacteristie
and six tutor behavior variables sigmficantly diffe re ntiated
between the most and 1east effective tutors for at lcast one
dependent variable. Six charucteristic variables were signifi-
cantly different for mare than one: SES; years of education
completed; proportion of parents, teachers, high school and
college students and teacher aides; knowledge of phonics;
behef 1n fostering autonomy during childrearing; and degree
of sensitive emotionahty. *

Results for variables p:eviously investigated included the
following. Tutors’ age was not significantly related to student
performance. “Most effective tutors for word recegmition and °
self-esteem had completed more vears of education than t{e
least effective tutors. Most effective tutors for all dependent
variables consistently were from higher SES levels and had
higher phonics test scores; the SES and phonics differences
were significant for word recognition and number of bonks
completed and for spelling, visual-motor coordination, number
of books completed and self-esteem, respectively Different
tutor nersonality characteristics were related to student im-
provement for cifferent dependent variables. Degree of rap-
port and frequency of use of material and social rernforcement,
aversive disapproval, calm dis.pproval, and 1gnoring were not
consistently related to student improvement.

It was noted that in the regression analysis. 15% of the post-
test measure of locus of control could be attributed to tutor
variables, considerably more than for any of the achievement
measures Since mnitial locus of control contributed to the ex-
planation of four achievement variables, pussibly changes in
student locus of control during tatormg will positively affect

future student performance
Order No 77-13,149, 300 pages.




