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CHAPTER 1

Precolle§§ Psycﬁology In Mississippf:
An Introduction

“
R

- Frequently, when new courses are added to secondary school curriculums,

they are the resulteof legislative or state department of education mandates

o

in response to growing concern among educational or political leaders.

t

Howgvér, Psychology, as a separaté course of study for credit, has been
added to the curriculum of schools in all fifty states without such a man-

date. 1In fact, this course has been added without the .state:department of

education in any state setting up a systematic program to include it within

S

the state's secondary school curriculum. This volume will réport on the

present status of precollege psychology within the curriculums of Mississippi's

secondary school syitem‘ . -

A

A Brief Review oflfhe Literature ) T

Psychology has been included in the curricuium of America's secondary
. & . ‘ ) .
schools since the-1830's. During the 1800's, the content of psychology was

.

. s . ..
tied to that of philosophy, especially moral philosophy. . By 1900, it was
4,

9
) N Q

designated as a separate course of study with over {2:000 sfu@gnts”enrolled.

By 1935h*its growth had become so significant that the Ameri&?ﬁ Psychological

LA

t A

Association (APA) organized a separate committee ta'studi itg_progress.

<

' - ' . ™ .
- The 1948-49 Biannial Survey of Education reported that énrollment had

4 v .
increased to nearly 50,000 students. In the 20 yeargvbefw;en 1932 and 1952,

’ ' T * .
\ enrollments in psychology courses in the high s¢hool turfihylum;grew.signffi-Q )
cantly faster than either sociology or. economics é%drses.?igl

v w B
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The coufse gained eyen more popularity and enrollment through the

<

]

fifties and. sixties. Records on student enrollment in 1963 re&ealed that

5

-nearly 200% more studénts were taking phe course than had taken it 14 }

i L}

years earlier.: The sharﬁﬁrise in the number of “schools offering the

¢ t
course and the increase in the number of states teaching psychology

J . R

-

further attest to the growth. By 1968, it was-estimated that nearfy_ L.

200,000 students were taking the course for credit each year. Data on |

t

had taken the courSe during that school year. - oo

secondary school enr6llmengs for 1972 indicate that over 600,000 students

A

.

v

Studies of precollege psychology courses over the past three deéades

- 3

have tﬁﬁded to substantiate each other. "The more important characteristics

and data relative to the status of precollege psytholegy revealed by\qhese

s
& -

studies include: ' s
. . y . .
1. - Student enrollment and the number of schools offering the course
) T , .
are rapidly increQ§iqg. . ‘ ) .

Professional educators, psychologists, and teachers agree that

v
d . .

' * & .
there is a need for psychology courses in the curriculum. . R
s . ) N

The ﬁajority of thHe schools which offer the course are public

schools. . ) : . s

’

The course is most likely to be offered in schools with over

’

300 students enro}led. - S ' ,

The course is offered most often in urban school settings. .

The course is most often offered as a one semester length course.

.

The courseé is offered in schools in all fifty stateé. d .

4 .
»

The psychofogy course is not required for graduation by any -

) . .

state depaftment of education. - ' o -

The course is offered primarily as ap élective currigularé o
offering but a few schools in each state may require it of their .,~ , v
\ ¢ : .2, | | ~ ) \

. 53 ; * ‘ . .
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»students for graduatlon. ‘ . ;

- ° A e ‘oe

10. JTeachers of these courses usually have less than .four sections
. , . . ‘ o

of psychology to teach each t'erm. )
11. The course is mostlfrequently,open to seniors or to juniors-and-
* '\ ' seniors combined.

12. Girls are more likely to take the course than. boys. - .

.
-

\)"rlB. Whites,are more likely to enroll in the;course than blacﬁi.
' . v

14. The course is very popular among students.
T

15: Students and teachers,see the course as Being\valuable.

, . L , \ . .
16 — Personal adjustment ,and mental hygiene are the two 'most often

stated objectives of the .course. - .

17 Ontil the mid-1970's, the T. L. Engle and L. Snellgrove textbook,
. 1 .

\ L ¥ .
Psychology: Its prinmciple and applications, was by far the most
-~

N popular text used for the course. \
- . ) - » \‘!
* 18. Since 1970, nearly a dozen new texts written specifically éor

the precollege course have been introduced. .

s'19. Teachers of psychalégy are éredom{tantly certified in the social

>

- v

. st*dies. Loy -, .
20. The, psychology course is.usually assigned -a iocial studies credit.
. Q .
ll‘< ,21. The "typical" psychology teacher has earned between 12 .and 24
g : -

! 'semestér hours in psychology on the college level.

C 22, Regardless of their college preparation, a large maJorlty of
. teachers .feel adequately prepared to teach psychology to high’
1 4 S, fl . ,
school students.

.
¢

23._ Teachers have ho:difficulty in labeling their approach to the

course as either "humanlstlc or "behavioristic."

4
Y ' . . -

24, . Nearly all-teachers desire more audiovisual aids and other

v
"

. . instructional Mmaterials to assist them in their coursesg
. A ’ .

- . N ¥

. .
. s . . -
.
. . . .
¢ 7a8 . N -
* . . ' .
. o
. . . .
.

-
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25. Teachers develop and use a great deal of mater%%ls such}as
» ‘} .
handouts, newspaper clipplngs, and popular magazines to

. -

« supplement -their courses.k AN .
. N
' 26. More schools would offer the course if properly trained tgachers

- -~ [ )
. - ¥
D ® .

¢

and‘funds were available.

° . '

¢ -

_ The above list_odtlines only some of the Q;re distinguishable charac-

i - '
teristics of the psychology course and- its teache

s
. . - f s ..21\ . v ..

When the study reported here was initiatéd jnfOctober, 1975, whether

-Mississippi was caught up in the psychology explosion or was.just in the

embryonic stages g% growth relative to psychology was unknown.' At the

time, the Mississippi State Nepartment of JEducation already had developed

specific reauirements regarding the certification &f high school psy- , \
chology teachers and at least one state university, Mississippi University-

-

for Women, had e8tablished degree requ1rements for ind1v1duals seeklng a .

N
bachelors degree in this subJect matter area. Indeed, the 1mportance

and relevancy of psychology had been seen by the highest levels of the

™

-

professional and academic communities in the state's education system. . -

But what of the individual schools and school districts??) Of classroom o

? - "t

teachers? Of secon/ary school stude

*Prior’ to his
. * [' . -
three surveys relative to.the status of precollege psychology in Florida. ’
X ) . .
The degree to which precollege psychotogy courses in Mississippi and

-

' »

n empirical data

Florida was s1milar was unknown In an effort to obt

-

relative. to the status of psychology in the secq\dary 8¢

\

the decision was made to’survey the state's naarly 400 se ondary schools
4 . \ *

‘This report. discusses how the survey was conductedgnwhat results were

3
- "

e
o

obtained, and wh\f hese data mean ) -



.. . CHAPTER II°. - .
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St The Status of the Course and Its Teachers: A Summary Overview

. 4.
» ’ N ]

. G ' . . Y ) .
. In’ October, 1975, a four-page questionnaire containing 40 items ) .

4
’ 2 Y

'accqmpanied by an introductory letter and a stamped, self-adfdressed -
Y , : .
return envelope was mailed to 388 Mississippi secoqaary,schoo 7principals.

-

‘The letter requestédd the principals tq forward the questionnaire to the "
N person in-theiiﬁschool w@ovwas\;espénsible for teaching the psychology

S * course(s). ould no individua

.
. N L

be assigned such a course, the principals .
were asked to complete the questionnaire as appropriate and return it.
- .

) By’December 31st, 146 responses (37.6%) were received from the initial
- . , o ]
" mailing. After a more recent School Directory, was secured and the &

‘s N A

»

original list of schools was revised to include 375 schools, a second

" . » '
s

malllng was conduected in midr-January, 1976 By, March 1, 1976, a total

‘
- . ~ N

of 198 questionnaires were received from the 375 schools surveyed (52.8%). R

,'Tﬁ;quﬂqsy'revealed that psychology as a separate course of stu@x.

(3

for credit was' taught in '35 of the 198 MiSSiﬁiiPPi secondary schools res-

ponding to the questionnaire (17.7%). ;WhegNQ?m?a;ed to iﬁformation og:_j N

tained from the Mississippi-StatelDepé?tment’of ﬁducation,-nﬁese 35 schools
> -repr;sented a 205.9i increase over the f;guré rggggggé in their data .| ¢

ﬁ N bank (a total of omnly 1% public schools). The‘;esults of the sufvey revealed |

that 23 gf thi/léé public schooﬂg (16.0%) and 12 of the 54 private schools

' q Powa
(22.2%) - respondlng to the questionnaire offered separate psychology courses

s ‘ to*their étudents. In addition, 69 of the 163 respondents (42.3%) who

-

indicated no separate psychology course was offered in their schools did -~




- . e )
\ » 13 A\ ] . 5
. TABLE 1 - )
Ctassification of the Various Categories, of Secinﬂary .
« Schools Invoived in this Status Survey™ - ’ . ° ,
s .
. - Co Number . '
. - ' Yotal number teaching - Number of
of schools psychology Number schools
‘Category of school . as a separate not teaching.not returning
N course psychology “questionnaire
y .
Public - 276 23 . 121 }32
Private -/ : 99 12 40% 47%
. . 3 V.
Non-religious . 40 8 ' 29 .3
Non-Catholic religious 47 2 6 a 39 .
Catholic parochial - L1 1 ls \ © 5
School for delinquent 1 - ©o1, 0 ' 0
boys o - . .
* " ~ - . . L]
- Total ) . 375 35 161% 179%
s / Y
1Totals were abstra@tedafgom the 1973-74 Mississippi School Directory. —
. ’ . i K
*Note: 2 respondents ijh ono-public schools failed to id;ntify the '5
category of . their regpective schools. . . &
SN N L] : : ( .
- - ) . ' N
- .8
i
1 - - . .
- .
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report 'spsychological” content was included in some phase of thejr:

.
. .
-~
.

ﬂreséectibe school Curriculhms.e T s

= ; ' ’ ¢ >

This report will concern itself primarily with the\re§ponses~of

)

"the 35, teachers who aétuaily taught the separate coyrse ‘in psychology.
S,

. : e ’ J ©
The data from these 35 ;eachers were.grouped to form the set of

responses most discusSed wffhin—xhetéollowing pages. When and where
v . N

approprlate to thlS dlscu5510n the fesponses of the 163 nonpsychology

[ .o~ - ] «

teacher respondents will be comblned and presentéed. 1 -
\

. - ,) e T

-

School -Charactexistics

]
« »

-

The responses of the 35 teachers who tgught the ‘course revealed,
these.courses were offered ﬁrimaqily in public 'secoridary schools (23

responses or 65.7%) with nonreligious private schools (8 respgnses or

22,9%), private religious schools (2,respén§es or 5.7%), and a Catholic

‘parochial school and a school for delinquent, boys (each with 1 response
L .

or 2.9%) following in that order. In other words, approximately two-

thirds of all separate psychology courses were taught inﬁBublic secondary . .

. . P ’ ' ]
schools. B Yy '
The 35 teachers taught their courses in schools with dissimilar total
* school enrollments, racial .mixtures, .and rural—suburban—urban settlngs.
e TN

~

" The data descrlblng each of thesa school characteristics are repqrted below.
When the responses of the teachers regafﬂing the size of their school's

s . N, -

) . e . ‘
student enrqllmeént were tabulated, the-data revealed 10 teacherg each (28.6%)

taught in secondary schools with“studesp enrollments of between 150 and 350 -~

and between 501 and 1,000 students. Courses were also offered in schools
A “( P

-
. . - .

’1Percehcages'in this chapter and throughout this report are based upon the
‘total number of respondents who responded to the item and not upon the -
number of respondents'who had the gpportunity to respond. ’

o
‘
~

)




*  with-enrollments of between 1,000 and 1,500 students which ranked f\\\
5 » - o - (‘\

.. third with 7 requnses,(20.0%)‘with,schools‘enrollihg less than 150

-

students and between 351 and 500 students tied for™ fourth place with -

. .

3 responses each (8.6%). - Schools w1th more ‘than 1,500 students»ranked . ,
' ‘ - d \ - )
sixth with‘Z\rssoonses (5.7%) .. '‘These data primarily reflect the 1arge
- , . . . . ) - : ‘
number of Mississippi secondary schools with small student enrollments. ; ,:l "

~

I

-

They are not meant to be.interpreted as inferrimg that” smaller schools . . 3
N * . ' ~ . s - .
1) - i 4

more frequently than larger ones have purposefullyiadaed_the separate . s

psychology course to their existing curriculum. Of importance, these,

. R .
5 o~ .data suggest that required courses (e.g., American History) do not N v
23 . - - . ’ . . T -
operate to restrain the development and inclusion of psychotegy courses '
o - . M o ~
“ within some of the state's smaller secondary schools. ¢

°

o -

éf the 28 teachers who responded to the item concerning the ratio

. of wh1te to black students attend1ng their school 9 teachers (32. 14) ! :
» Il

.o ' indicated they taught in schools with a racial balance of approx1mate1y
) 'k§5% whife and 35% black. Eight teachers each (28 6/) taught 1in scheols ‘
with racial mixtures of either, 95% white/5%~b1ack,or 80% white202 black,

Two teachers taught in schools\\ith an approximate 357 /654 white—black -
_ ratio, -and 1 teacher (3 64) taught\\’ a school with a SDAISOA whlterblack

ratio. Sewen teachers ﬁalled to indlcate the raclai mixtUre of their , \
schools.’ \ - ‘ o .

. . -~ , A2 .
A plurhlity of the tefachers, 16 or/45.7%, taught in secondary schools *

g “ . . .o .
Twelve teachers (34‘34) taught in urbaft schools while 7 respondents (19. Z)

~—~—— / !

* whose geographic and social setting weZe predominantly rural in nature." ) ‘

.

7 s

indicated thezr 'schools drew students from subu?ban settings. These data, !

-
: A . N

s . : .
as with those regardlng school “size, argely reflect- the predbminantvrurai

] . . [ .

location of Mississippi's,nearly 400 econdary schaqols. Fhr example, of
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‘the state s 150 public school districts, 0n1y 12 (8.0%)-are located in, ’
,areas with a population in excess of 25 000 “people. ) . .t .

.
. _ . | .
hY

-

R Course Characteristics - N g . //
\\ , Data wexe collected relat1ve‘to the length, of time the spec1f1c course
o ) in psychology ware offered. By far tﬁe most fre@uent reSponse showed that ) ‘

27 schools (77. lA) offered one semester—length courses. The only'other .

length wheke respphses were' recorded wasithé year- long ‘course option dhich

. -
. .,

. received 8 responses (22.9%)" There _appears to be & definite effort tp

. B offer semester long coutses in psychology while at the same t1me,offering e
.o ., no courses of less thapn a semester in length In Mlss1ssippi year—long ’ .

* courses Are the only alternmative to semester-length psychology courses. Lo T

- - 2

‘ . - -
\ .. v . ) R .
N -

When asked if ‘the specific caurse in psycholagy‘was offered as an R \
| B . T 4 / . N 'q“
eleqtlve or required course—at their schools, 33 of the|35 respondents Co ’
. . » ‘ \' [N
e (94 3%) 1nd1cated the former 4 Two teachers §?.74) reported the course - . %/
¢ O M )
S 4 . ' “ . f r LB

was required for graduation frqm their respective schools.' In addition,

\

<+

v both @f these reQulred course Qeachersewége from private schools.

; ~
- When a 1nd1caté the number of seFtlons of psychology they~ v

a
- v - N 4 P ¢ N

‘taught. each -day the data-from the’ 34 teachers responding to this item . ..
revealed 22 teachers (64 JA) taught one sectlon, 10, teachers (29. 44),‘
taught t:wo sections, and 2 teachers“(S 8%) “ght three section per day. T o

v , -

. In total these 34 teachers reported teaching a tqtal of 48" sections each
. v . . o

e day, of an average of 1.41 se tions per teacher per day. And aithough ) .

z‘ . f

“ 22 teachers representing neifly tWO—thirds ‘of the’ ‘total number of teachers' Lo
. Tt . . . - - .
v . aught 1 section pET day, ghe.12<other teachers tahght a greater per- .\JC -

.
. -

L , - centage,of the total numbeﬁ of comrses. taught ®ach day (i er,. 26. of the .
’ ) P - , ) - ’ b- . .
: ) 48 sections or 5&.24)..» Lo ‘R ‘// 3 CT B
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. In examing the above deta, one pattern characteristi¢ of this course

-

- ¢

?~w$ . ° - . offering stiggests itself. 1In an effort to open the course for more

, ; ' . ’ = . ’
- students, theé smaller schools appear to have offered the one semester-—

—

“length psychology course at tﬁe Fate of one section per semester while
4 o L. . ~ . - . - !
S, schools with larger emrollments 4nd more currieulum flexibility could
. s 3 < oHE e 3
3 . ¢ 32 . ~
- . and did offer both longexr length courses and more sections per term than

¢ . -

dithheip smalIer school couqéerparts: From these data,vthe relationship
/

. among ‘schodl s1ze,‘length of time the course is offfered, and the numbet
" . (] S

~ -
Vi -
3 .
he -

5 o ~of sections of the -cqurse offered per ferm is apparent.

-7 et According to the.data reported by these teachers in referenc to
:enrollment in the1r courses, L1, 699 students took the separate psychology

course“for Qredit in *1975-76. Th1s ‘figure represents an increase of 137/
) over the‘total.of 717 students reportEd.by these teachers as having'taken

‘ S1m11ar courses durin% 1974-75. 1In addition, the 163 nonpsichology course
‘:_‘ 1y '\ -
respondents indicated 4Q: students had enrolled in psychology—related '

R 7‘ .

courses in ‘their schools during 1974-75 with this figure increasing to .

~
. .

’ 709 students during 1975—7631'

¢

L Coa ) .
Computed another way, 1,354 students (79.6%) were enrolled in the
. NI ~ - ; L
23 public schools offering psychology while.345 (20.4%) were enrolled :in

the 12 private schools offering similar courses.: These findings when con-

) verted reveal the‘average public school offering separate pgychology

5 . w.course enrolled 58.8 students in these courses over‘fﬁ”’I/75«76 school

.
.

“,year as compared to 28.8 students €hrolled in Such courses offered in

N rivate schools. = ° ¢ & '

| Priugre schoeds: P v ’
.o - * 52

T © And finally, when the student enrollment data were examined relative

s 7

to the length of the course, they revealed that lJ students (86 47%)

*~

;v L were garolled in the 27 schools whose course offerings lasted one semester

‘ ’ -
T ‘ ) 4 B . K

.
. \
. /-
0 \] '
’
: . -
.S . , .
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-

while - 257 students took psychology}‘p the 8 schools oftering the course

for(a full year. . o BTV

Class Characteristics e -

4

Information pertaining to the grade level of the students enrolled

' »
-~ -

‘in-ghese courses was thained. Courses open to only ninth, tenth, 6;

« eleventh graders were not offered in any.school. Six teachers (l7.l%)ra

o
N + P
‘

indicated the1r courses were open to. just twelfth gradets. The grade :

combinations which'received the most responses were the eleventh-and-twelfth

.
~ . \

: grades (20 responses or 57.1%) and the tenth-through—twelfth grades

1 L

(8 responses or 22.9%Z). One teacher reported the grade levels of ninth “
through twelfth were eligible for enrolling in the psychology course

~
offered in, thaf particular school. These figures represent a tendency, of

schools to enroll prigdrily seniors and then juniors with approximately,

. ., ‘ - , R . - N
1 of 5 schools also allowing tenth graders to enroll in the course.

The pattern of grade level enrollments described above is similar'to‘
., ~
that found among Florida secondary schqols in 1972-73 and 19$4 -75 (Stahl, .

e -

.1976; Stahl and Casteel 1973 1975). + This pattern was interpreted as

’
il

meaning the psychology course was seeking a niche in the curriculums of

1

that state s secondary school préérams. These student enrollment grade

level comb1nations at this leveL of the curriculum suggested that psychology

. L3
s e -

“as a separate course. offering competgh&wgth American History, Problems of

N
3 ”
"

Democracy, World History, and othen s al studies courses for the attention

,4’*

N

~of eleventh and twelfth graders whdswere required to take these particular

courseswin order to graduate érom their respective schools. .
_1?«1#“ " Tewd o . '3 ‘ .
' The findings reiative to the sexual make—up*of the psychology classes

"\‘1\
p oo ~

indicated that in nearly three—fourths of the schools, 26 SChOOlS or

. . hd

74.5%, the majority of the students in these. courses.were girls. Two
- . < ~ ~

"11 .7 A4

- X ,
Y . 14 ’ S '.
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teachers (14.3%) reported a majority of the students enrolled in their

courses were boys while 4 teachers (11.4%) reported evenly balanced
, \ .
- female-male class enrollments.

~ . .

“ " Fifteen of the 32 teachers (46.9%) responding to the item describing

€

the racialnédmposition of .their own psychology classes reported that they

¥ ] .

_tayght classes which had a racial m;;ture‘of'approximately 95% white and

‘5% black. This finding alone suggests’ that in almost one—hélf of all

péycholqu courses taught in Mississippi secondary scﬁools, the, student,

enrollment is approximately 19 whités to 1 black{regardless of the white-

A
black ratio of the total school enrollment. The second most frequently

.

‘indicated ratio of whites to blacks enrolled in these courses was 65%

+ white/35% black: and 20% white/80? black with 5 responses each (15.6%)./

— . L3S

Jhe 80% white/20% black was fourth (4 responses or 12.5%) and the 50%/50%

vwhiterblack‘ratio was fifth (3 responses or 9.4%). No teacher indicated

—

clééses of the 35% bhite/BSZ black ratio as included in‘gbe questionnaire.

Collectively, 75.0% of the psychology classes enrolled ‘at least 2 white

- N

students.for each black student with 62.5% of these classes enrolling ‘19

. !
whites for each black studgntx~ *

' .

s -

Popularity of the Course - ..

The respondents were asked to indicate ‘wWhether the"sepérate psychology
, ' ‘ :

course was considered a popular course for students'to take at their

school. ,Oflthe 33 teachers marking this item of the questionnaire, 28

.
.

(87.5%)" answered in the affirmative. ’.

- =

-

~In another ‘item related to the popularity of the-course, respondents

were asked whethFr student demand for their psychology courses(s) had .

‘b‘ ihcreased, decreased, jor remained approximately the same overlthg past

+ two or three yéars. In schools where specific courdes in pgychology were

..

-

12
15




. ~N .
offered, 18 of the 26 teachers (69.2%) who responded to this item ) T

’ -

- indicated that demanq for the course had fiseﬁ over this period. For

.

most, the demand had risen sharply. Eight teachers {30.8%) indicated
a fairly stable demand while no teacher reported a,ecrease. Of the v ¢

© 163 respondents in the schools not offering separate psychoiogylcqurses,

e
Ry

only 12 dep%ded to mark a‘respénse tb this iteé. Of this tétal,

7 (SB.%Z) indicatedVan inerease ‘in student-demand for the"cburse; 3 \
. . - * R SRR

(25.0%) indicated a steady demand for such courses} and 2 (16.7%) re- 28

.

portéd the demand had decreased for separate psychology -courses.in their

schools over the past'ng or- three years.
- S - “ . .

- < ¢

\

+ Course Objectives, Content, and Methods

- -

Information was also obtained relative to the objectives set for

" the course by these teachers, the topics which were included in there . .

- ¢
N Y ‘

courses,*and the general méb@ods the tehbhers.gsed while teaching tﬁeir *

B 2
> N N . / g ~

students. . \ . .
The teachers were asked to idegtify\the objectives %Pﬁy set for o ’

teaching their courses affthe secondary school level, This item of the \
huestionnaire allg;ed‘teachgrs to check any'nquer of 12.objectives ' '
3 ° |
|
|
|

N alleady provided énd idcluded an invitation to add othegybhjgptiﬁes . .,

should those provided by inappropr{ate. Tﬁe 35 teachers marked an

[}
s

average of 7.88 objectives each (seg Table 2). 'The threg objective§

.
@

" receiving the most support among the 12 listed were: '
" . . .
(a) «to help studeﬁts better understand and accept themselves ¢

as individuals (32 responses or 91.4%); - . ] .
(b)*to help studentswunderstand and deal with their persqnal ® ) ¢

szroblems (31 responses or 88.6%f; and,

. ¢
(c) to assist students in adjusting to life and solving life's 0

' P.roblems (29 respﬁﬂses or 82.9%;. %
o . 13 _ ,
S ‘. . ' KX ’ : . \\\‘\\ A

- , , N . .
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~

0y

s - Coy
S ; - . ) .
%Q R ‘ “ .
S TABLE 2, -
- Objectives Cited [For Separaf;,Psychology Courses As Indicated ‘By
N 35 Mississippi’ and 179 Florida Psychology Teachers
* ) " v ‘ ’ ' ' N
. '.%‘ L, . . 1975-75 ) =, 1974-75. 5
“ cr ! ) Mississippi Ps*shology Florida Psychology
e . ) Teachers , ' Teachers
Objectives o ' F % R % R
a. To help- §tudents better under- 32- . 91.4 1 86.0 2°
stand apd “accept thetselves i o
as ind1v1duals ) - o )
b. To help students undexrstand and -~ 31 ~§§.6 2 90.5 1
deal with thelr personal problems : ° .
L3 .“ 1 * - ’
.¢. To assist stqdents in adjusting 29 82.9 3 ! 83.2 3
to life and solving life's i -
problems . R - C, .
’ L3 . ¢ A . ’ '
d.” - To apply psychological ‘knowledge 26 74.3 4. . 63.1 6.5
> torunderstand contemporary social \ . P
.. problems and events ’ .
.o «- ‘ . ) .
e. To help develop,an appreciation 25 71.4 6 62.0,, 8
. for psychology as a field of .
scieptific knowledge L L ’ . . ’,
[ L " .
f. To help students cope with - . 25 ' " 71.4 . 6 67.0 5 ¢
problems associated with~ : J ' e a . .
emerging adolescence : C C g
g To assist students in developing 25 71.4 6 67.6 , 4
‘3qusic psychology of life = ° N
‘h. To eliminate many of the miston- 23 65.7 . 8 " 60.9 .9
. ceptions students have about N .
) psychology and psychologlsts .
i, To assist students in preparing 18 . 514 9 63s1 6.5
" —for family life ‘ . . ’
j- To prepare students for college 17 - 48.6 10 57.0 10
psyéhology courses
k. 'To assist -stgdénts in under- 15 47.9 11 56.5 11
+ /- standing the vocabulary asso- : : "
ciated with psychology : . " { .
. 1 N * "
1. To help students in their voca- 10 28.6 12 ¢ 24,6 12
cational 'planning , o )
. ) , v ' .
m. Other : . 1 . - - - A ] -
NOTE: The rank-order correlat coefficiedt for these two gets of data is

%on

e 14

/Q,v% (< .001). The£d” = 24.5(12). .



o : o
- ' . "Q -

- (a) to help students in their vgcational planning (lO responses

fo ¢ .

to assist students in understandlng‘the vocabuiary associated

N (. (b).

¢

® P . > « 7

s . with psychology (lS,;esponses or 42.9%); and vl
'(c) to prepare students for college psychology coqxsed;(l7 ?-

R responses or 48.67%). L
4
¢ . . . 5 - -
i A objectives cited by these teachers were to assist

N

., The only "other"

student understanding of mental illness and retarda;ion and to assist.

%
Ly

students to understand the learnirg process. o -

. In contrast, l79 Florida psyc@@logy teachers ranked the objectives

rated first, second, and th1rd by ég?se Mississippi teacher3 as second

P

. 7 “first, and third. among the identical list of 12 objectiVes. This) , L

) ‘h ¢ >

.pattern of similar rad%ings assigned the same objectives is. maintained

. thrq@ghout the list of the 12 objectives (r “(22) = .91, 2_< .OOl). In

fact, these two groups of teachers agreed upon the exact same objectives

and the same rank level for their last three objectives (see Table 2)2
Z;\ . 0y A list of 22 topics generally-c0vered in psychology courses on the

< piecollege level was presented in the questionnaire. The respondents

e

were invitef to indicate all of those topics which they included in,

, .

. ° their courses (see Tableé 3). The 35 teachers checked an average of 14.0
. ¢ , . \

topics each. :

" The five topics included most often in courses taught by these

o teachers were personalityitheogy (32 responses or
P <

(31 responses or 88. 64), mental illness (29 requgggs or 82 9%), " emotiOns

9l 47), socieal behavior

(28 responses or 80.04), and drugs,

alcoholism, etc. (27 responses or
\
( 1 .

The four topics studied least often in these separate psycholegy

77.1%).

- . . ’

The three objectives least supported by these ggachers -were: S

or 28.64); ’ St '”1 ) - o ol




‘1 * TABLE 3 ‘ —

¢

A Comparison of the Topics and Content Included in Psychology
* Gourses Taught by the 35 Mississippi- and 179 Florida Psychology Teachers

.
I

‘

Mississippi Psychology

Florida Psychology

. . Teachers ~ Teachers
* Topics , F . % R % R-
a. Personality theory 32- . 91.4 1 . é7.7 1
b. Social behavior. . 31 88.6. 2 79.3 , 5
c. Mental illness 29 82.9 3 87.2 ?
d. Emotions 28 80.0 4 83.2 3
e. Drugs, glcoholism, etc. .27 77.1 5 68.2. 9
f. Intelligence . 26 74.3 8 77.1 6
g.v Motdivation. R 3 26 - 74.3 8 72.1 8
h. Mental health ° 26° 74.3 8 o 82.7 4
i. The adolescent y 26 74.3 8 i 66.5 10
j. Abnormal behavior 26 74.3 8 75.4 7
k. Love 25 . 71.4 11 58.1 14
-1. Growth and development 26 7 68.6 .12 58.7 13
m. Mental regardation 22 62.9 13.5 55.9 15
n. Learning and thinking 22 62.9 13.5 ,64.8 11
. 0. Marriage and the femily 20 157.1 15 50.8 19
p. Heredity, and génetics 19 54.3 16 52.5 18
q. Sensation and perception. 18 51.4  17.5 . * 53.6 17
r. Hiistory of psychology ¥8 51.4 17.5 55.3 16
s, Parapsychology, esp &ff, ", '48.6 19 64.2 . 12
+.£+ Humap body—phy31ology 13 37.1 20 /// '30.2 21
u. Child care 3 9 25.7 21 33.0 20.
v. ScaclscicsL 6 17.1 22 18.4 22

NOTﬁ: -The rank-order correlation coefficient for these two sets of data is
.92 (p < .001). The Id2 = 145 (22). ;

|
¢ !

» . /\\‘
. A

& - - '
16

@




r = - ! .
o clbse in their agreement as to the content and topics the
N .
ta LN . T ~ -]

ot ‘ﬁithiﬁ'theﬁr respective [course (Es

. .
. . . N ! . . :
. . . - . =

. . .

, child care (9 responses

»

courses wére statistics (6 responses or 17.1%)

P

O "\

. 6r 25, 7%),*€he human body—physiologz (13 responses or 37. 14), and

-

parapéychology, &€sp (17 responses or 48.67%). . .

ThelMiésissippi~t%a ets and the 1974-75 Florida teachers were very
e " . @ N . .
included
For an examina-

(22) = .92, p < .001).

~ { .
Thes® rankings reveal

e qion of their’cpﬁphrati e rankings, see Table .3.

e f
e

o that the psychology courses taught by these two sets of teachers 1nc1uded

L R .
PProximaﬁely the same topics and content at about the identical level e
‘ of prierity. However, these data do not reveal th qualitative nature of

. . . ™~ >
these ‘courses in terms of .how &ell, how much, and how long these topics

«~ ,were studied in the different classrooms repregented in this report.

. N .

- . An item was also inclgded seeking information as Eoithe topics'and -

12 7. .

3 '

content these tea7hens believed should be included in ps&chology courses.
. DN ¢

taught on the secondary school level. The respondents were invited to

select from a list of the same 22 topics presented earlief all the topics °

:

that should be/included in these'courses. These individoals also had the

option of adding other topics if thesones provided were not.sufficient

for their needs. . :

Three of the four topics previously identif{ed'as'the topics most , .

'.oftenbcovered in psychology courses taught. By these teachers'were checked

as topics these teachers thought most ought to be included in these o

-

vt 3 \ * I
courses. The three topies, personality tKeory (32| responses or 91.4%)

social bghavior (30 responses or 85gf%), and emotions (29 responses or

'82.9%), which fanked first, second, and-third among topics which should
, ‘ 1 s .

v

be included were.ranked first, second, and fourth, respect{vely, as~topics .
. . ] "

The -

which these teachers included in their courses (see Table 4).
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* TABLE &\

o \‘ 3

Comparison of The prlcs The M1551551pp1 Teachers Belihved

Should Be Included In Psychology Courses With: The Toplcs .

< They Already Included in Their Courses

i

L) w

TR T

- Topics Believed Ought
"To Be-Included 'in These

Tepics Actually

Included 1n;Zourses

-

! -Psychqlogy Courses . Taught by Thlese Teachers
* Topiss, . = . F ok R . ! % R
a. Personality theory 32 91,4 1 91.4 T
b. Social behavior .30, 853.7 °. 2 - 88.6 < - 2
4 “c. Emotions 29 - 82.9° 3 x80.0 4
- - . ‘, N -
"d. “Mental illness 28 80.0: - 6.5 3 82.9 3
e. Drugs, alcoholigm, eto.‘Z8 80.0 6.5.% 77.1 5
f. Intelligence : T28 . 80.0 6.5 7%4.3 8
g.’ The adolescent - 28 " 80.0 - 6:5 74.3 8
- h. Abnormal behavior 28 80.0 ° 6.5 74.3 8
i. Learning apd thinking 28 80.0, v 645 62.9 13.5
.’/ ‘ . ‘o . T .
5. Mental health ’ 27 77.1 10 R 3% /8
k. Motivation 26 ;743 . 12 74.3 ‘8
1. Growth and’development‘ 26 74.3 w12 68.6 12 /
m. Marriage and the family 26 74.3 t12: 57.1 15
n« Love 25 71.4 14 71.4 11
0. ~Mental retarﬁatlon 23 65.7 15 62.9 13.5
p. Sensation and : -
> perception 22 62.9 "16.5 §51.4 17.5
q. History of psychology 22 62.9 16.5 . 51.4 17.5
r. Parapsychology, esp. 21 60.0 ‘18 - 48.6 19 ,
_ 's. Heredity aid genmetics 20 '57.1 9.5 - 34.3 16
- t. ~Human body-physiology 20 - 57 .1 19.5 7.1 20
u. Child care 14 40:0 21 25.7 21
’ v. Statistics 9 25.7 L 22 17.3 22 .
] s -
NOTE: The rank—order correlatlon coeff1c1ent for these two sets of data is .93
. (p < .001). The 582 = 726 (22). . 3
( LY N . - } < s
A .-
v . . (
\ |
e .3 . N *v i
- -~ : - S R
u,{ : . . ‘ < .
.‘ ey )
’ % R
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Wi e

o

.

Lwo groups of responsas is extremely high (r (22) = 93 p_< 001)

.courses and which shduld -be inclu

. [ . '
¥ e P . e

s Lo T ‘ -~

greatest di{ference in rank1ngs was found for the topic learning and

R4 ~

th1nking. This topic was ranked in positIon 6 5 among topicsswhich

9 &=
these teachers iﬁaicated sh 11d be included in these courses and Jonly

p051tion 13 5 among the topics these same teachers actually/included

v o Fu

in their courses. Otherwise,'tﬁe degree of similarity between these@

)

. -' R
Other top1¢s mentidned by éhese teachers as reiEvant to” thedir

\ N °

in these courses are dreams,

self acceptance, hypnosis, sexuality, sex roles, and sexual ®behavior .
i \ & kY

(all with 1 .response each).

. "

+ Besides being concerned w the obJectives for these courses and

- .
: ® o~

the content studied by the studentsf the, survey sought information relative

v <

Lo the specific methods these'teachers employed inltrying‘to achieve their

instructional objec ves. F1ve speciflc methods wgfe listed along with

. . ~~.,¢

space for addipg otherr methods” these teachers might have used. Faiiand

13 ,‘ - e .
away the most popular method used by these teachers was.the lecture-
» N é » s . . - _:’ . N
discussion. (31 responses or 88.6%). Tked for a distant second- were
- - . A
. ' - ‘ﬂ' . ] ’ N ",
.the methods'texb~and lecture and discussion (each . with 20 responses-or

Ge “ o2
¢ R .

J

57.1%). 1In fourth pos1tlon was the 1aboratory expetiment method (7 .

responses,or 20.04),with fifth pIace"taken hy the~lecture~demonstration

k] @

. e - , ® 7 )
method (5 responses or 14 37) . ' L -
. 3. ' : « .
Thlrteen teachers 1dent1f1ed "g§her" methods.were empléyed in- addltion

4 Py e -
, -

to those listed in_the questionnaire; These "other methods were small

~h e -

gronp work (3 responses)a field trips and guest speakers 2 responses

each), and panel discussions, tests, inquiry, films, audio-visﬁal a1ds,

ot . .

research papers, t extbook readings, stories, in 1fterature, and peer group

~ o

[y

teaching-in_elementary school ansses (l'gequnseﬁeach). ‘. Y
‘ . - e - ° . ?
) . ‘ e .
19 - S

Y

v

N
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2

In review, these data reveal Mississippi psy?hology teaqhers used
many diverse methodologles in presentlng students psychological informa-

tion while trying to attain their, respective course objectives. Again,

. - ’ 2
however, these data provide no estimate of the qualitative nature of

<

these methods as they were employed within these various courses.

“ o

TN e ¢

‘Usé of State-Adopted Textbooks ) .

*As exﬁEcted, a‘large number of the 35 tead\grs used at least one

of the state-adopted psychology textbooks in teach1ng thelr courses._

.

With only 31 of the 35 teachers responding, 25 teachers 80.6%) ﬁpdi—
teated %hey used these textbooks in teaching their courses.

More specifically, 13 of the 29 teachers (44.8%) who actudlly’

- . - . N

revealed the text they .used indicated they used the Engle.and Snellgrove
~ ! -

‘ teét'entitleﬂ Psychology: Its principles and applications. Psychology:

¥

Understanding ourselves and others, by Tallent and.S#hnggr, was used

-

L 2
by 7 teachers (24.1%) with Psychology for you by Gordon third with 4.

.

responges (13 8%), Introduction o the behavioral sciences by Sandberg

B -

and Fenton fourth with 3 responses (10.3%), and Psychology for living k

, by Sorenson fifth with 2 responses (6.9%). Six teachers failed to

-

. . e~ Y .
indicate their textbook or revealed they did nbt use one of the texts
. . - ’ N 7
listeds < , . N ‘

», ) . -
« . -

When these teachers were asked to identify the extent to which they
actually used the textbook in their. classes and when assigning it;&ents

:;:;k 12 teachers (36.4%) revealed they used. these texts a‘great deal";
ll teachers (33 3%) revealed these Loo;s were used "6ftgn"‘ 8 teachers
(24 2/) reported they used these textbdoks occasionall 's and 2 teachers
(6.&%) revealed they "never or rarely" used these state—adopted textbooks.
R - ; A ,

, w, o a » .
Most rémarkably, no teacher reported s/he used these text?yoks,for lack
] ¢ \I .Q . ‘. - ’

[y
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~

1

. college preparatlon of these psychoﬁogy teachérs was obtained As .o

" Mathematics, Scho

™~ .
of any other availeble pr1nted or textual material. However, when asked

[N

whether they preferred a different kind of textbook 7 teachers (20.0%) ’ .

-
v N -

answered in the.affirmative.

' s /‘\1’
Teacher Characteristics

, ‘ . N |

>

Information pertaining to the subject area of certification and

7 . e~ -

. . - » —r—

expected, socill studies certificate$ were held by 18 af the teachers ‘

> ]

(52.9%). Guidance and Counseling certifidates were held by 5 teachers -
(14.7%) with Sd[ence (2 responses.orts;g%) and Administrayion'(lAresponse “ .
, -

or 2. b%) certified, teachers foMowing in that order. Eight teachers
- y .
1nd1cated\they held licenses in fields other than those Specifically
identified in the questlonnaire and thus were certified by the Mississippi . N
‘State Department of Education in other areas. When tHeir‘responses were
analyzed the responses revealed these eight teachers held certificates .RN \ ‘
in_ Psycho%ogy (2 r sponses) and Business Education, Art, English . . ’
QZ Psychology, and Speech (1 respofise each). One teaiber T ~
faiLed fo respond to this item of the questionnaire.

[\

. In Mississippi, as in most other states,. a teacher. gould (and stillj¢\ :)

« <

N . N 3
can) teach psychology courses on the precollege 1evé‘iﬁlthout possessing

,

a-certificat'e in this discipline area and w1thout having h;a'a psychology

-

course in college evenwthough certificatiaon requirements have “been
- . .7 -

. T~
specifically identified by the State Department of. Education. However,

. ~ -

the findings which reveal the diverse background of thesecgéacﬁefs suggest

\ Ve . ‘ ) ! .
that administrators and teachers alike perceive the course primarily as . .
a social studies rather than a scienge-oriented course and that social .

studies teachers are most.likely to be the teachers assigned to teach the

psycholegy “courses, : ' L -t . . ) -
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‘ More than one~third Jf thé teachers, 13 or 37.1%, rpported they heldx
. » s \
a bachelor's degree. EightAteaEhers (22.9%) had completed some ‘course |

work beyond the bachelor's degree but had not as yet completed a masters

« , | N - \
. M ‘- N 'l

degree‘program. Seven-teachers (20 0%) held thé rasters’ degree only,

- vy
s e = »

while 3 teachers (8. 67) had completed some course%work Beyond this degree

/( level shbrt of 'a specialist or doctorate degree. Two teachers had attained
. . » - A
- ,e \ . . .
oo _the specialist degree'and two- the doctorate. These findings reveal that
. ~ . ) -

60.0% 8f~Mississippi's precollege psychology teachers had training at

e

less than the masters degree level: . .

-
N )
»

v . ' In ezamining the number of semester hours the 35 teachers had accumu- - -

,’&lated in psychology-and educational psycholqgy courses at either the under-
- graduate or graduate levels, the data indicate these teachers averaged
26.2 hours of college course preparation (s.d. = 27.2). "Howe lr, this

13

\.figure is misleading as a representatlve figure for this entire group of
teachers. The amount, of their cqﬁlege ¢ourse background rangZd from a- . o
. ldy of 0 ho:rs (1 respondentl.to a high of l§0 hours (1 respondent) with
a mode of lé hours (5 .respondents).. In total, these 35 teachers had

- ! ©

. accumulated 918 college credit hours ih psychology andtiducatiodhl

K
<

psychology courses. If one withdrew the one,teacher with 150 semester

\\; hours (an individual with a doctorate as well as having been ordained

o \f into ‘the ministry), the 34 remaining teachers averaged 2216 semester i
h0urs of psychology——a figure much more representative of this group oﬁ

- teachers. Ry comparison, the survey ‘of '179 Florida Rsychology teachers T .

g , in 1975 found a mean of 21.8 semester hoursﬂfor this group of teachers.

’

.0f the 35 teachers[ 33 responded to the item regarding their attitude

o ‘ about their college course preparation. A majority of these teachers, 25

) :or 75 87, reported they felt they had enough collegé preparation to teach ‘

psychology adequately to their high school students. Eight teachers (2#.24),

L

{

- - . o N A

‘Q . L _ L 29 . . ) “

J;[$1(2~ S K . %253 - :

.



felt 1é
k3

~ -

G .

l‘l ’ ] P
. —

)

. "

o coursé or this subject matter.

) v
s confident about théir training.

. " 'their dollege course training adequate enough-for teaching the separate

’

. - e
R e
. - L. .
. . e

These findings are indiqative of the fact that secondary school admin—v

. * » . . _' t
' These teachers did not consider

s

> N e

» who believe they
o

the;}igining to teach these courses, toﬁhigh 5chool

-~

ist:rators)are staf§ng these separate psychology courses with indiv/duals ‘
je

).&evel students They furth r suggést that admﬁnistrdtons are openfng up

\

separate psychology courdes when :hey can 10cate such iﬁdividuals and when N

v r

Inter-

.
‘-. Ll

fheir curriculums allow for the offering of new electiye courses.
St [-4 .

estingly, when gsked if They felt they/hrd enough college courselwork to

tedch psychology adequately at the secondary school level,/ﬂé 9A of the "

<
- Al

~ L

7 .

163 responl’n‘s not teaching sm;h~courses responded affirmatively. -
ij? A - , It addition, the teachers were/asked whether the approach they‘fbok
« i o

towards their coprse tended to be "behavioristicﬂ\or "humani én

ofientation. -Of the 33 teachers who reﬁponded toqthis item, 16 (48. 57>

;', reported their approach was best characteizbkd as being "humanistic

A LT
p W?lle 15 resp0ndent 45:1%) revealed the "behavioristic"
A
appropriate to describe their approach to the course.'
L] g
refused to make a choice between thege two labels and. indicdted their

o )

i

abel was more

~ '

o teadhers (6 l/)

approaches weye comBinations of these £wo orientations.
-~ (u—

e /

S e :

Y, '+ 7 ‘Despite the fact that gei ef of the§e two terms or labels were 0 .
: K

) defined for the respondents? these teachers appeared to have no difficulty

Y, 3
labeling/zheir approach with one of these t 1abels. What sﬁ@cifically

\

these teachers meant by humanism and behavi

more aptly, human-

. .
-
———.
- "'h

'
- T

istie and behavioristic——is unknwon. “fhe author did not expectvg;

— . N3

L3 ~

(3

the near 50-50 split between these teachers along the-e two labels as ;

3 L4

o What occurred!




. Need.for Andio—Visual*Instructional Aids - ’ ‘&‘ - N

- . X . ’ .
_When asked whether they felt a rieed for more audiovisual materials

* -

« & and instructional resources to hélp them do a more adequate job of

2

teaching their psychology courses, 31 ofrthe teachers (91.2%). indicated

[

_they desired more of these kinds of aids. ‘Only 3 teachers (8.8%) reported

. ' - N ,
7 they felt no such need. However, all 35 teachers reported they definitely 7

3

would use more audiovisual and other instructional aids if such materials ‘ ’ ;
e werg’ made available to them. The$e data reveal that these teachers not

] / ‘ﬁ _' ? only desired‘more aﬁpropriate and Z wide variety of insﬁrnctipnal aids,

. 2, .- . . to
Lo they also reveal that if such materials were made available to them to be
x> . R

used, these teachers would indeed use them. = -~ / . : ' \

3

4W‘j\\_ zr\ ,Jln an effbr# to identify the exagt types of materials these teachers

- ’ wanted to see made ‘availabie to them for their use, the qéestionnéire - ’

ot
4 ot

Ry

¢ -

kK - ‘\a;l. ted 5 diffeQEn; categpries -of materials for these tea hers to ind1cate

-

« - . >

thﬁir,pnzferences: The mateyials most desired by these eachers were -

-,
,.“-1

r 71.4%),'and .

- ..

simulatien games (23 resﬁbnses or. 65 7%) . The materials ieast wanted «

[ 7

§ -
. jﬁ7 films (29 nesponsesoor 82. 97) filmstrips (25 nesponses
'/ b '

- responseés or 17.1%), ;

e ¢

.

\‘ eby these-teaéhers weﬂb waterials for slow learners
7 /“ a difﬁérent kind of textbook 7 responses or 20 0%), ~and posters of famous

" ,\'_ psychologists (lb-responses or 28, 67) The responses ot these‘teachers' ‘ . N ..}
. regarding all IS of these materials are proyided in Table 5. Tﬂe 35 (" ¥

[y
. [ .

teachers averaged 7.46 selections each. The.one other" type of material
~ .

o - I - ... . O .Y ¥ 3
v - -

S, ~ identi;ied as being wanted was®personality tests. i s ’
£ R - ) ) . oo

,Equally‘relevant to the needs of these teachers was a separate 'S

. . % r
f’estion to investigate whether the schools or the school district in

3"

which they worked had’ available a speci%ic curriculum-guide for psychology

o

v -

/ courses for' these tedchers to uge. Eight teachers (24 2%) indicated their<

-} .
’ + -y / » N
- ~ . - ar '




<, TABLE 5

The Typeé of Additional .Materiéls and Ifstructional Resources

These Teachers Wanted To See Made Available For Their Use
‘ . In Teaching Their Psychology Courses

r
4
Types of Materials L F % ‘R
- = . ':v.
a. Films ' 29 - 82,9 1. >
b. Filmstrips . 25 71.4 27
¢. Simulation games o 23 < . 65.7 3
.d. Materials for classroom experiments 22 v 62.9 4.5
e. Newsletter for teachers 22 62.9 4.5
f. Overhead transparencies 21 -, 60.0 6.5 .
g. Audio-cassette tapes 21 . 60.0 6.5 ’
‘h. A curriculum guide - 20 ©57.1 8
i. Career-rglated pamphlets 16 45.7° 9 |
j. Value sheets ) 13 .31 11
k. Student workbooks . 13 371 11
1. A reference service for students . + 13, .1 11
. , :

m. Postérs of famous psychologists 10 »~ 28.6 13
n. A different kind of textbook 7 - 20.0 14
o. Materials for slow learners

6° 1}’7.1

X = 7.46(N=35)

o,



™ available for the course. . ; . Ly

-

2
.

- N\

[+

- : - ) .
schools had a written curriculum-guide for the course; 1 teacher (3.0%)
. . q

\ % .
reporeed the county school district office .had available such a guide;

while 24 teachers (72.7%) reported neither their school or district. N

i .
’ - x

school board office possessed a curriculum guide for their psycﬁology

@ ’

courses. Of the 163 respondents not teaching the course, é indicateg

s

| their schools and- 5 reported their school district offices had guides

§ " )

o

I <
- A

. . I .
In review of these data relative to instructional aids and resources,

(9 o

the findings suggest that ML§sissippi's psychology teachers are dding ' .

.
~

the best they can in light of having to develop and implément a Edursg

_ and to select audiovisual aids without specific state, school district,

[ 4 —
" which also contained some 'psychological' content or subject matter.- In

- and/or school curriculum guidelines in which to follow. These teachers .

not only desire to have more materials to assist them #n their courses,

« but have indicated fhaﬁ if they were.ﬁade available to them, they wog}d

)

use th%se_materia;s. Furthermore, ‘they did not hesitate to specify, the

4 LY .
exact types of instructional resources they would like to ha@e access to

for use in their own courses. Whether or not thése teachers woyld actually
- P

~

¢« . ) . )
use these materials were they made.,available can only be speculated.

v

-

Other Courses Inciuding Psychology . . . R

Theksurvey obtained information relafive to the identity of courses ~

or subject matter units other than those specifically labeled "Psychology"

’ N .

totalling the responses of all 198 respondents to this quesionnaire,

-

. the results revealed that 'psychological' subjecz.ﬁathr was taught in

-
N - . ,

a wide variety of other courses. In addition, seyeral’respondents reported ~__,

. [ . ‘ .
that this content was ar integral part of the subject matter studied in - ‘

° - . ~

these other courses.

.
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Theﬁcourses identified as containing psychological subject matter
were Home Economics 28'r§sponses),'Fgmil§ Life (26 responses), Problems
of Democracy and Sociology (17 responses eaqﬁ),‘Senior Social Studies

(15 reéponses), Child Development (9 responses), and Contemporary Isgues

, (6 responses). The choice labeled "other" cour;;;\;Zg;EES the 7 just

s R AY , .
mentioned .réeceived 15 responses and included such courses as The Humanities

(2 responses), Religion (2 re9p£g;g;“, and Drﬁg\Educatién,.Healqh,

Réligious Formation, English, Business Education, and The Behavioral

Sciences 1 ?esponse each). In summary, the 100 respondents to this '

-
]

itém identified 133 various courses in their school's curriculums besides

&
~ 5.

the separate psychology courses which presented this content to students.
Several of these respondents ihdicated more than one course in their

schools included this subject matter content., v .
5 b . . .

These findings w0u1d'suggestfthat individuals in many ﬁeconQary

a A

schools have made an effort to ipcorporate "psychology" intd various . \\7

. courses within their curricu%Pms. One may interpret thesesjita such that

they ‘indicate a,concertedigffbrt on, the part Qf many schoolsfto deliber-

— N - .
.

ately incorporate as much psychology as possible into existing course

)

‘offerings, especially yhen they.were not able to offer separate courses

P

v -

in§§§ychology to' their students. However, again the qeustion of what .

content was includedy how long it was téught, how well it was covered,

5
S

and how accurate it was“as they'refleqizthe qudlity of the "psychology" :
\ ' .
s

included in these courses remain unansyéred. Thitrty-one of the 35 . T
psychology teachers indicated that psychological principles and informa-

* it . . : -
tion were being included in other courses at their schools as well as in

.
-
»

their own separate courses. Whether these "other" courses were primarily

’

v M ) R ‘
the other courses taught by, these ver/y/same teachers is unknown.’

-

4
A
° " . o

27 . . .

30 . ) n'., ..

>
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Mississippi Teachers and the APA ’ >

hd ~

The respondents were asked whether or not they were aware bf the

AmerYan Psychological 'Associations' Human Bekavior Curriculum Project

A5 - . , ' -
(HBCP sponsored by the National Science Foundation--NSE).2 The project
was designedjto deYelop 30 instructional modules'for use in precollege

psychology and.behavioral science courses and units. Of the 34'psychology

- teachers responding to thiS'iten, only 5 (14.7%) reported they were aware

-+individual was (is) a psychologi teacher.“ Three psychology teachers

of the project. Of the 102 ronpsychology teachers responding, only 7
(6.9%) indicated they had heard of HBCP. Thege data would suggest that et

these M&ssissippi teachers were highly uninformed about APA activities

€

designed to assist them with their courses. Whether this situation is
R .

\{ ]
due to the fact that the APA did not go far enough in their efforts, to

inform these teachers of the existence of the project-or the chanqels

-

for communicating information about HBCP used by the, APA were inappro-

\J

pr1ate to reach psychology teachers in this particular state is uncertain.

., + . N .
Regardless of the reason, moré than 80% of the state's 35 psychology )
teachers were unaware of the APA's efforts to assist them with their

(. ' -
psycheology courses. o

“9

Probably the most surprising information uncovered by thlS question-
naire survey was %hat concerning the numbe; of teachers who received
éopiee of'the APA newsletter, Periodicallz. Despite the tact thisenewé—
letter has/been available free of charge since l969, only 1 teacher in

-

the entird state received this publicatfon during 1975-76. This - -

’

" (8.6%) indicated they did ndt receive Periodically while 30 (88.2%)

—_—
a

2At the time this survey was conducted; the HBCP was being funded by NSF,
However, at the time of this writing, NSF had notified the APA the Project
would not receive funding to continue its work.

- .
° , KR
e

.28 ' S



reported they would 1iké to bégin receiving this newsletter. Of
A ]
equal importance, 57 of the lOZ nonpsychology teachers responding to this . "

ftem indicated they wanted to begin receiving this newsletter. Bv ’

3 : .

September, 1976, all these teachers had received informationias to how R

¢ -

to add their names to the Periodically mailing list. L

; ~ LN

These Teachers and the MCSS o . h

L, The.psychology teachers were asked if they were members of the

Mississippi Council for the Social Studies, (MCS$Y. Only 1 (3.0%) of ' B

-

the 33 teachers responded’in the affirmative/ ith 16 others (43.535 . A

L
o
A

.A"\ . -
L 2N N *
£
K e
¢ .,9"‘ “ ¢

. .

[

\-.-

indicating they desired information on how to join this- Eiofessmonal

v
kS

organiZation. Eight of the 91 nonpsycholﬁ’— teachers (8.8%) reveal%d

1

S AN
s

.
E4 - o

& TEerl 2 e
" s PR
[$ ™ P, iR, * L
- '\ . -, -

they were members of the MCSS while another 27 rESpondentsgfrom this

2 55
: gﬁ&'

X

-

: group (29 7%) reported they also wanted information on how to join this 2 5
. . ...“: K rr}
-particular professional_/rganiZation;.: i

The responses of these teachers regarding their intlerest in joining
the Mississippi Council for- the.s‘ i Studies would suggest thds organ~
SRR ST

ization is seen as one avenue by which these eacher,

and other teachers

might obtain additional information useful for teaching psychology as

v

well as assistance in developing, improving, and/qr assessing-the psycho-

{ 4

logy courses offered on the precollege level,

‘ Y *

, Offering of .Psychology Cohrses in Other Schools

8 . " v h i
Probably the most exciting set-of responses was from the 163 schools
-+ not currently offering separdte courses in psychology. These respondents ‘ . .
were asked if they were interes:Kd in beginning a course in psychology in N

'their respective schools. Of the 96 individuals responding to this item,

73 (76. 0/) reported that if they could obtain }nformation to help them do . N .

n\ -

-
- -
* » . -




ot

¢

so;/the}" wére definitely interested: in o’ffering ‘the course in their ‘

’ L

-schools. Only'23 respondents (24 0%) reported they defini;ely were not

vooe ~—

interested in such a\co¥rse. In additibn, 67 respondend?'failed to

make a ghoice on thistem. -This information reveals that indiv1dua1sc
. ‘ . I“" . . v

in at, least 73 bf the 340 Mississippi,sécondary schools noE curfsntly

offering'séparate psthology courses are interested in beginhing such

L] -~

a course in their schools.
- - >

5

If nothing else, the findings‘réhorted above reveal that psychology

is sefn as a legitimate cdurse of study for stddents in this,state by

- . ‘

individuals most responsible for making these decisians, i.e., teachers

and principals. What is now needed are ways of assisting theSe individuals

to set up the courses they want to establish in their own schools.

3

»

t. - - f

Vs

. Review and Conclusions L : .

«

0f the 375 seeondary schools in Mississippi:‘only a little more than 2
\ ‘ [3

- » -

halfﬁ(QZ.BZ) responded to this QUestionnaire survey. If the 35 schools

reporting they taught a separate psychology course were the only schqols )
N .
in the state offerlng such courses, then only 1 out of 10 (9.3%) secondary

schools in.the st!Ee offer this course.a Furthermore, 65.7% of the exist-

Y
-

ing schools offering’the course were publicphigh schools. *
. . a . .
In addition to the above information, the results of the survey

>
.

rovealed that: , . ) ) < -
. 4 s - \ *
" (a) 57.2% of the schools offering such courses had enrollments

o

v of between 150 and 350 and between 501 and 1,690 students;

.

(b) 89.3% of these-schools enrblled approximately 2 white to 1

.black student or high in favor of a more white composition

-\ - : . ~,

- &f the oyerall enroilﬂén&\ . ) .

-

(c) 45 7% of thgéé“sfhools were located in a rural setting with .

L] - . 4/:
o - another 34.34 located An urban areas; I afgé'

t

B 30 -

“ .

re

RGN

as




e L ° - T

s (d) 77.1% of these schools offered ohe semester-Iength~cé;rses) t - o
m” . ’ '

: . with the remaining schools offering one eyar course

(e) 64.7% of these schools offered only one section of/psychology

0 ’

f; ‘ . per) term to their students; - \\hu——m\ﬁéx
; T (£) 94.3% of these schools offered psychology as an elective ) i

course; . : '
~

» - ' . ¢

s . (g) 1,699 students took the separate psychology co

;- . y . T
credit during the 1975-76 compared to 717 students enrolled

&

.
k1

" in s1milar courses for the preViou§QYear‘

S

(h) 57 1% of -the Courses were open to eleventh/and twelfth

/
/

“ grades combined; . 7

\ R . )

(1) 74.3% of the courses primarily enrolled female students; o ‘

3 46.9% of the'coarses:enrolled whites*and blacks at the )

- L
LA »

ratio of 19 whites to every 1 black L

-

iy @
"
*

(k) 87.5% of the teachers thought the course was considered a

' popular one for their students to take; K . . '
r = // ) . ’
(1) 91.4% of the teachers selected the objective to help students »

/

better understand and accept themselves as individuals to
’ / N

L]

-make this objective the/mosf frequently set goal for offering ' S

* . , e
) / . 5

: the course; <) :
M \\ ‘ . ’ ./ ) o 4 :
;. . ‘v

(m) 91.4% 6f the teachers; selected the topic personality theory

~

to make this the most frequently covered topic in this course; -

S ’ ‘(n) 88, 6/ of the teachers used the lecture-~discussion method to
- .

make it ihe most often ‘used method employed to teach the course;

-

) *80.6% of the te%chers used at least one of the five state- . ¢

adopted textbooks; ’ o ’

;ﬁ (p) 44.8% of the teachers used thelEngle—Snellgrove.text, Psychology:
> 1 X, N ‘ .
”:- Its principles and application to make this the most freouenqua s T~




~

—ry

\\

‘ e
v - - - L »
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. . H

used psychology textbook in the state° : S e

\ ee

(q) 52. 9/, of the teachers were certified in the area of the socia1

<
-

studies; : I ~

bl

(r) 40.0% of the teachers had eanred t',he\glasters degree or com-

ﬁeteq Mork beyond this degree 1eve1 L S ‘ .

P

¢

(s) 26.2 semester hours in psychology were ear’ﬁed on“the average,

\
by these teachers;

*

b

&

©

L 2

- .

¢t) 75.8% of ;the teaéhers felt they were acie(iuately pr'epa‘red to

teachs the psychology course to their students; ' .
(u) 48.5% of the teachers 1abe1ed the approach they . tq_ok to the
’Xourse was "humanistic" in nature; . . >
- ~ LY

b
(v) 91.2%._of the teachers reported they needed.more audiovisual

instructional r‘ésources to help them with their courses;
. S At 2 . -
Aw) 100.0%Z of these teachers reported they would use, these

materials if they were n}ade\ a’vailable tg them;

(x) 82.9% of the teachers selected the aid f-_j'lms to ‘make this

» N a

- material, the most frequently‘ desired'type of aid: needed to

help them with their courses;

4

‘e

62) 14.7% of the téachers were aware of the APA's Human

ﬁ'xriculum Project - a &oject ,desi’gneda'to help them wifh their

¢
4

psychology courses‘; and

:

»

.

)

2havior

(z) 76.0% of the r%i—:pondents from schools not cufrently offering

s

. the coupse indicated a desire to.offer such courses?to their
% ) f -

s/

studghts. ‘

1.

*Needless td¥say, these data describe a course which is offered in 4’

*

-

. 7

N

wide -variety of schools, taught by a diverse groupj teachers, and

- )

—
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. ) N . .
characterized by -different objectives, content, and methods.\*\Finally,~

.o - \. * &
un all respects, these figures. represent only guantitative findings
.t s . . . ’\ . . 3 o °.
* and in no way describe the qualitatiyf natu:e'of‘any of the areas’
a - . N

.

covered by this survey.
: [
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, . Psychology Courses Within Rural-Suburban-Urban School ngﬁ&ngs
. B N
" ' ¢ I
Introduction H >

. -
% M o

Ld Of the 35 teachers, 16 g%potted:theyqfiight in schools located in a

-

"rural" geographic gnd social setting. Twelve teachers reported their

schools were predominantly "urban'" in location and 7 others indicated a

’ ?

"suburban setting characterized their scheols' location.

A ’

-7

-

, . .
& . What : an area’ or region (or school) needs in order to be accurately

1abe1¥ed as being rural, urﬁhn, or suburban:is uncertain. Cond@H{:;nal

4

‘wisdom &efines a rurall;%gion as one with a farm (agricultural)- ; s

orientation. An urban“area is usually defined in terms of aldensely—‘
s R ‘\
populated commercial ,and industrial center with a suburban region being

/ a - . . \\\
a predodthant}y family-dwelling area on the fringes of an urban center.

\J ~
-

J/ Althodgh these labels appear to be rather specific, they are very

2

difficult to use ;o classify a region-~ﬁuch.1ess the region served by

a particulﬁr school. . r -

]
v -

. In Missiésippi, a community of 30,000 people may be called an urban .

area by some while 6thers‘wou1d classify the same sprawling area. as more

L

- - ) “sﬁbu;ban—Like." ¥§:’ others, noting %ts dependence upon nearhy small

farmshand felated ag

ibusinesses, would label the same community
~ . ) " ’ .

as being "%ﬁral:f One teacher in a town 9f less than 4,000 people
LS : ‘ ) -
labellng gis‘school's setting as an "urban" one. Meanwhile, angtﬁeq

respongd?

- L s
nt in a school serving a city of over 25,000 people considered

. that particular area was "rural." It is within this perspective .that
Lod : ¢ . Nor R A

the followng'data should be exahined. . , “ L >
A ~ ) 34 : J k\

'

N,
v
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All 35 teache¥s indicatgg_the specific classification of their

;$ ‘respective schools, Of the 16 rural‘school respondenés, 10 (62.5%) .

2

reported their,schdols were public with the reﬁainiﬂ§.6“137.52) re- -

L4

NS

porting their schools were private nonreligious schools. The 12 urban .

o

school teachers taught in a wide variety of settings. Seven urban =<'

R ‘teachers (58.3%) taughtAin public schools with private religious '
' schools (2 responses or 16.7%) and private nonreligious, Catholic .
\\\> .parochial, and 'ofher',schéolé (each with 1 response or 8.3%) following

in that oraer. ‘Meanwhile. the 7 suburban school respondents primarily
’ ‘ ’ . N

. . taught in_public schools (6 responées or 85.7%) wig&?ﬁhe gne other

. . (14.3%) indicating a privaté nonreligious status. Hence, regardless*
v ¥

B ¢ 2 >
+ i

- .
. ;qfifgjffrzﬁéif three settings were public schools (23 of 35 schools or ~ -
¢ . " . ) ' .
_ 65.7%). Of the 12 private school teachers, 6 taught in rural, non- (/,
Vo _ religious schools. Finally, of all 35 schools, 10 (28.6%) were rural

R ‘ ¢ . /__—/
-*" public schools. ° . ’

- /
When the responses of the teachers regarding the size of their

schools' student emrollment were examined, the data revealed these

L

teachers’ taught in schools with very different enrollments. Of the °.

@

16 rurai schoold teachers, 8 tS0.0Z) taﬁght in schools with enrollments
of 350 or 1e£s in theE}'tap four grades, while 7 (43.8%) taughg in

~ : . -~ . g
' schools with between 351 and 1,000 students enrolled and 1 (6.3%)

¢ 4. d 4
™

_tauggt4hya school with over 1,009 students enrolled. Of the 12 urban
lﬁi

schools, 5 (41.6%) taught in schools with betwe 51, and 1,000 students

enrolled. Four urban school teachers (33;3%).fepogt§d their schools' =~

N

enrollﬁ%nts.ﬁere less than 351 students whilé 3 other teachers (25.0%)

N ' . . - ‘ »
-‘ - indicated their schools' enrgllments exceéded .1,000 students. Fiwe
. .o T - e . .o -
, - 35° " . N
." . }. . - <

Schooi Characteristics . . ‘ . -

of their 'rural-suburban-urban' setting. the majority of schools along ‘

'} ’ ' ‘ -




" 'pr the seven suburban school -teachers 271.42) reported that between 1,000
P N : ) —~—
and 1,500 students attended their respective schools. Of the 2 remaining
~ * “ o~ . ‘ “ e ~
R ! suburban s¢hool teachers, 1 indicated ap enrollment of betweep 150 and

+

L -]
— 350 and the other ihdicated an enrollment of between 501 ‘and 1,000 for
’ > ' s
their respective schools. Twenty percent ‘of 211 35 ps¥chology teacheré‘

taught iﬁl;ural schools with enrollments of between 150 ahd.350 students.

. 0nl§ 28 of the’ 35.teathers (80.0%) reported the ratio’of black to

-

white students in their schools' population. of the 12 rural. echool
. respondents, 5 (41.7%) ind1cated a racial balance of approximately 65%"

white and.35% black for g‘plr reSpective student bodies, 4 (33.3%) indi-~

o

. ) cated a 95% white/5% black ratiot~3:(l6 .7%) indicated a 80% white/20%

N4
. black ratio, and l\$E.3Z) indicated a 35% white/65% black ratio. More -

divergent were the responseglof the urban school teachers. Of the 9
,  who responded to thie item, 3 (33.3?} urban school- teachers-reported
- '-a 95% white/5% black raciallbalance exieteo in their €chools with 2
- teachers'(22.22) reporting a 80% white/20% black ratio, 2 others (22.2%)
‘ reportihg a 65% white/35% black ratio, 1 (ll.l%f reporting ‘a 50% wh}te/SOZ

. . > . 4 .
* black ratio, and 1 other urban teacher (11.1%) reporting a 357 white/65%

[ [

- black ratio. Four of the 7 suburban teachers (57.1%) ‘reported a racial

3

mixture of approximately 80% white and 207 blacf/existed in their schools.
Two suburban school teachers (VS 67%) reported a 65% white/35% black

~ racial mixture while one teacher (14.3%) indigaﬁed a 95% white/SA

r4
- , black ratio existed for their respective éthools. o

e .

£ v ~ -~

-
. Course and Class Characteristics -~ =0

" o
Although schools often vary among themselves on the babis of* their

i " classifications, enrollments, and settings, these differences may not- e
affect the types of courses they set up or  the types of students who - ’ .
' - fone e |
- . |

- enroll in their several classes. The 35 teachers were asked to.report *

-

- J
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on their course ggand the make—up of’ their psychology classes.~ The data °

¢ relative Eo these course and class characteristics are reported below, --

.
‘e - w

Al1916 rural School and 7 suburbah school teachers reporte@'their

<

—psychology courses were elective in nature. 0f the 12 urban school

Al

< ~

s teachers, 10 (83.3%) reported their courses were elective with the
| —“\~\//

remaining 2 teachers (l6 7/) ‘re orting their courses were required

& ~

_Thus, 33 of the 35 schools offering psycholdgy gourses made ~

the course an elective one for their students.

\

courses.

. A;O-‘L
L -
Besides seeking information regarding the elective;reauired-nature‘
r
1 A‘

Qf the psychology courses, the questionnaire obta1nedidata relative to

.

the length of time these courses w;;e offered In the lG&rural schools,

o ’ W, @ [y

11 schools (68 8%) offered semester-length courses.while th oremainingf

rd .
5 (31.3%) offered year-long courses. Meanwhile, the IZ‘mrban school
respondents revealed 10 of their schools'(8313%) offered one'semesten
. L e R
long psychology courses with only 2 (l6.7%) reporting courses of a.ﬁull'
v N é ’

The 7 suburban school teachers reported a pattern more .

)

year in length.

~ as -

like their urban, than rural scthool qounterpartst

¢ .
Six suburban teachers
¥ b
1 . 3} . ~ .
(85.7%) indicated their coursEB‘W!&e one semester long\and the one othes
3 - 4 - -

“ -
teacher (14.3%) reporxed the course as being a fhll,year course.- Taken.

X -

- ~e . - > s
collectively, 27 of the 35 schools whlch offered ggparate courses in

)

' )
gy provided one semester-~length courses to their-students. The

- o 7 . a
p . N v R
remaining 8 schools offered courses one full year.dn length AN

psycho

ws *

When, asked to specify the exact number of se‘gions of psychok§y '

Py

they taught .each day, 12 of 15 rurai teachers - (80 0/) indicated they ,

v

» ’
"

. per d’y

The urban teachers responded by revealing 8 (66.7%) taught 1

o

section, 2 (16.7%) tdught 2. sections, and 2‘916 7A) caught -3 sections :‘5?

”
of psychology each day.. ﬁeanwhile, 2 suburban teaeﬂers (28 ébﬁfreported
‘ . R .D“” .' 4’

_— 37

- - A\ \Z

R . R
s . = .
' . * 40 ' . ) .
L ) - L}
~ ° \ h ¢
‘o 3 . .
. :
. .

.taught only 1 section with the remaining,3 (20.6%)\indicating’2 seetions:k

~A
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teaching 1 section per day while 5 (71.4%) revealed they taught 2

kjLéq?t%ons per day. the av;?agq, the rural teachers taﬁght 1:20

[
Ve e

sﬁctions per.day,ith arban teachers 1.50,and the suburbah‘teéchers

- N .

- . : ‘ : - L~
1.71 sections each school day. Of the total of 48 sections faught

by 34 of these teacherg each day, the rural aﬁa urban teachers each

%’ < * taught 37.5% of these courses (18 courses<each) and the 7 suburban
f;vf ' teachers taﬁght thg;zfmaininé—éS.OZ'of‘these Sections (12 sections). _
I ~ Within these courses, the 16 rural teachers taught 613 s;ﬁaents,

"

¢

the 12 urban teachers 579 studeﬁts, aﬂd the 7 suburban teachers 507
tsEh&ents. In re;erse order, the subur?an tggchers averaged 72.4

iz . students each (s.d.-= 39.3).while thg'ufban teacﬁers averaged 48.2

’ _ students (s.d. = 27j9).aqa the rural teachérs.qyeragedéggéggstudént;

(s.d. = 26.9) each. Thus, qhiie the rural feachets as a grbup taught

Al

!J~ more total students, each suburban teacher on a- typical day faced more

students than either the urban or the rural school teacher. . .

. When the* responses of the teacherggfegarding the grade levels of
Ly . o3, - - - .
o T _the students enrolled in these courses were- tabulated, it was found

L] ~

that the majority of schools .offered the course primarily to eleventh

e . - and twelfth graders. Seven of the 16 tlral school teacheré (23.8%)
;. , . ‘taught courses enroi}ing just~é1eventh and twelfth graders. -In addition,
e B " %6 teachers (37.5%)-in similar settings taught tenth through twelfth

- . N . - . -
‘;?-w « graders while 2 (12.5%) taught only twelfth.graders and 1 (6.3%2-taught

niﬁfﬁ tﬁrouéh twe}ftﬁ graders. Two thirdg of the 12 urban school

" ‘teachers, 8 or 66.7%, taught eleventh and twelfth graders in their

.

¢ -. courses with 3 others (25.0%) reporting only twelfth grade students

. Tand 1 (8.3%). reporting students in grad?é ten through twelve were
. . N

P
s Pl N

enrolled in the psychology course. Similarly, 5 of the 7 suburban school
. ‘\' R - -

- teachers (71.4%) taught eleventh‘éhd welfth graders while 1 each (14.3%)

[ N i . .

ST~ . . \ . . 38 - /./ . . .. <

- [
-« . I

. "
' e L ’/ ¢ . 41
.
* e
I . . - [ .
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data suggest that schools were offering psychology courses -to the

[l

© .

) .

’f : .taught only twelfth graders and ten through twelfth graders. These
i

grade level students they belieVed shdﬁldgge studying such content

i o A -~
1 ~>rathe? than opening up Courses to a humber of different grade levels

just to ensure.adequate enrollment. -

Of ‘the 16 rural school teachers who responded to the item asking

wHether the course enrolled primarily male or femalé’students, 9

N

(56.2%) 'indicated a predominate female enrollment,\3 (18 84) indicated
a2 heavy male enrollment, and 4 (25 0%) indicated a balanced enrollment

of .male and female students. Ten of the 12 urhan school teachers,

(83:3%) indicated a predominate female enrollment with theArenaining>

2 (16.7%) reporting a heavy enrollment of males- However, all 7 .

]

‘female students.

e
These teachers were also asked to identify the‘rati%mof white
‘ to black students'enrolled in tpeir réspective psychdtogy ciasses.
- A majority of the 13- rural school teachers who reSponded to this
T 're%gest, 7 or 53.8%Z, indicated a‘racial mixture of 95% white/5% black

- _ students existed‘in their courses. Three teachers (23.1%) reported
- ' . .
“a 80% white/20% black rftio. One rural teacher (7.7%) reported a

20% white/80% black mixture characterized the student population in
courses that respondent taught. Among the 12 urban school teachers,
A (33.3%).reported they taught classes with a racial balance of .207%

.

. N 2y ¥
their courses enrolled students characterized by the 95% white/5% black

white students with 2 other teachers (16.7%) reporting, a balance of

50-50 betweenf these two racial groups existed for courses they them-

. AN
- selves taught. All seven suburban school teachers reported classes

R AN

White]80%.b1ack students. Three urban teachers (25.0%) indicated L ¥

ratib. Three urban teachers reported enrollments of between 657% -and’ 80%

Ve

)
;:%:”ﬁ skl



with predominate white student populations. Five of these teachers

(71.4%) indicated their classes‘approximated the 95% white/5% black

ratio with the remaining 2 (28.6%) indicating the 65% white/35% black

L - mixture described their\classes' student enrollment. "

!

Popularity of the Course - ’ ' - o

.
Y ~ » -

’ In Mississippi, psycholagy is a popular course among students

regardless of the éeographical and social setting.of their schools.

] L]

- Indeed, 12 rural (80.0%), 11 urban (91.7%), and 5 suburban (100.0%)

school teachers indicated the course was definite}i a popular one,

ameng their respective student bodies. Only 4 of the 32 teachers
~

v (12.5%) responding to this item indicated in the negative.

When asked about the demand for the course among students, a ..

- N

third of the.urban and rural respondents indicated it had remained e,
relatively -constant over the past .two or three years. However, the
- _

other 18 respondents in these three groups of schools reported the
o . ’

demand for the course or more courses (sections) had risen-over this
same time period. Thus, at least in the schools already offering the-
RPN separate psychology course, students like ‘the course and "demand" ‘more

. B -
courses or sections be added to their schools' existing curriculum.

2 M .

- > -

Course Objectives, Content and Methods ’ ' . -\ a -
7 R O / !

. } .
L ) Information was also obtained relative to the objecEives get for

\ i -3 s

b Ay

these course; by éheir teachers, the,tOpfcs which were-included in

these courses, and the general methods the teachers used while teaching .
: - /

their students. .
S ~

v I3

Of the 12 objectives listed on the question:jjfe, the objective A

to help students better understand and accept thEmselves as individuals

' walraqked first by the urban teachers (12 réégonses or 100.0%) and

~

. ﬁaza i . -




(7 responses or 100.0%) teachers. The od@er 'first' choice of’the

> ‘ .-
. doing so, these teachers were providing information’ relative to the |

.
43

b At
4 - Y
. ° » . NG W"w-.\, )

‘tied for first among the rural (13 responses Or 81 3/) and suburban

AN

rural and suburban teachers, to help students understand and deal with

their personal problems, was tied for second place among the urban

=

However, all thréee groups of teachers ranked the objective -

teachers.

to help- students in their %?cational planning last. '(See Table.%6).

In general, these three groups of teachers were-very similar in the

objectives they selected for their courses and in the importance they .

placed on these objectives. ' "

he ~

The resoghdents were asked to identify frou a iist of 22 topics,

-

those specific topics they actual{& taught in their classrooms. By

content and -subject 'matter they included in their respective courses.
The respondents were invited to check any and all of'those topics
, The topic personality theory,placed first among the urban (12

N

responses’ Or 100.04) and suburban (7 résponses or 100.0%) teachers | .

which they included in their courses.. (See Table 7).

and second among the rural teachers (13 responses or 81.37Z). The topic
. 4

which placed first among the rural teachers, social behavior,ltied for

first among the urban‘teachérs (12 responses or ,100.0%) and tied for

third plade among the suburban tekchers (5 responses or 71.4%).. WAt

. the same time, the topic statistics was ranked last by the urban {2 -

.

responses or 16. 7%) and Suburban (1 reSponse ‘or 14.37%) teachers and *

.Zist*bY the rural teachers (3 responses or 18.8%). Intérestingly, . ‘

—

while the tOpic child care refeived checks from 50 0% of the urban and :
42 9% of the suburban teachets, not 1‘rural teacher indicated hat this

i » 3
topic was included in courses they taught.

.
‘ A
:

. .. r -

. N .

4 ' \
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TABLE 6

9 .
Objectives‘ Set For The Psychology Course
by The Rural, Urban, and Suburban Teachers
» . '

-
.

oL ° = Rural Teachers Urban Teachers Suburban Teachers
- Objectives F % R F 3 R F 3 R
a) Understand themselves as . - . o,
individuals 13 81.3 1.5 12° 100.0 1 7 ~ 100.0 l.5
b), Understand personal . .
‘problems 13 81.3 1.5 11 91.7 3 7 100.0 1.5
o ¢) Assist in life adjust~ g
ment L: 75.0 3.5 1n 91.7 3 6 85.7 3
. d) Apply psycholo;ﬁ( - : .
“ knowledde - 10 62.5 7 11 91.7 3 S 71.4 5.5
- e) Develop appreciation R .
for psychology , 11 68.8 5. 9 75.0 6.5 5 71.4 *5.5
£) Coqpe with adolesgcence 12 75.0 3.5 8. 66.7 -8.5 5 71.4, 5.5
e - . * * .
. g) Assist de(relopment of, ) - '
: philosophy of life 10 62.5 7 10 83.3 5 5 . 71.4 5.5
h) Eliminate misconceptions 10 62.5 7 ‘§ 75.0 6.5 4 57.1 8.5
i) Assist in future
family life 6 37.5 11 8 66.7 8.5 § 57.1 /8.5
j) Preparatien for college . ) ;
* psychology courses 9 56.3 9 ., 6 50.0 10 2 28.6 11.5
k) Understand the vocabu- . ' . . . !
lary of psychology 7 43.8° N 5 41.7 X1 - 3 . 42,9 .10 -
. 1) Vocational planning 5 31.3° 12 3 25.0 12 .2 28,6 11.5
" m) Other - 0 - - 1 8.3 =~ 0 . .-
. .~ % 7.34(N=16) 8.67 (N=12) 8,00 (N=7) ,

B




TABLE 7

Topics and Content Included in Psychology Courses Taught
In Rural’, Suburbani and Urban School Settings

*

{ ' . g
¢ B . ’
s

- Rural Teachers Urban Teachers Suburban Teachers
Topics . ' F % F 3 " F 3 "R

$ 100.0
z{f 71.4

8577
6 85.7

71.4
57.1

" "a) ‘Personality theory 13 81.3
b) Social'behavior 4 87.5
c) Mental illness 12 75.0

12 100.0
12 100.0
11 91.7

v =N

- .
o .
W b~

//tﬂ«:H

O OWw wt O W

10 83.3
10 83.3
11 91.7

~ d) EmQtions 12 75.0
"e) Drugs,.alcoholism, etc. 12 75.0
f) Intelligence s 11 68.8

[
o o o
. o
v

-

g) Motivation’ 12 ° 75.0
h) Mental health 11 68.8
i) The-adolescent 11 68.8

8 66.7
10 83.3
10 83.3

N (= ¢
F-SREEE S KX -3 R I ol o

85.7
71.4
71.4

[S % N% v v w |

[y
NO & oowm ounwm
o e

o o
R ¥ Y ]

11 91.7 71.4
75.0 - 71.4
50.0 ) 71.4

§) Abnormal behavior 10  62.5
k) Love ° . 11 "68.8
.1) Growth and development 13 81.3

-

«

m) Mental retardation = 9  56.3 Co715.9 1 57.1
n) . Learning and thinking 11 68.8 66.7 42.9
o) Marriage and the'family 7 43.8 66.7 71.4

p) Heredity and genetics 68.8 41.7 42.9
q) Sensation and perception 37.5. 58.3 , 11.4
r) History of psychology - 56.3 . 58.3 28.6

s} Parapsychology, esp 25.0 . 75.0° 57.1
t) Human body-physiology 43,8 25.0
u) Child care ° , . 0.0 . 50.0

R 4
v) 'statistics 18.8 16.7

13.06 (N=16) / 15.33(N=12)




-~ ‘TABLE 8.

< Toplcs and Content The_ Rural, Urban, and Suburban Teachers
Thought/sﬁbuld Be Included in Precollege quchology Courses,
//// \
: Rural Teachers Urban Teachers Suburban Teachers
" F % - R . F % F . ‘R

“x,/’sy//;ersonality Theory 13 7 81.3 . 12 100.0 ‘ T 100.0 1.
{ b) Social behavior 13 8.3 . 11 91.7 ' 85.7 5.
c) Emotions Lo 13 81.3° 10 83.3 - 85.7 5
5

5.

9

a~3

\U'\":‘mo\

' . E -4

d) Mental illness 11 .68.8 1 11 91.7
e) Drugs, alcoholism, etc. 12. %25.0 10 83,32
£f) 1Intelligence , 13- - 81. . 10 83.3

o

85.7

85.!7,
71.4 7
71.4 - 1»
85.7

71.4

g) . The adolescent N 13 81.3 10 83.73
h) . Abnormal behavior 11 68, o1 91.7
l _Learning and thinking =~ 12 75. 11 91.7

j) Mental health o 13 81. . 10 83.3
. k) Motivation 12 ' 75. . 9 75.0
1) Growth and development 12 - 75, T 10 83.3

71.4 .5

5741 1
<

ae Vot

5’
9
57.1 . 14
9
4

100.0 1.5
Y PSS ¥ S e
57.1 14

/ .
m) Marriage: and the family 11/  68. 8 66.7
n) Love 11 68. 10 - 83.3
o) Mental retardation - 10 62. 75.0

&~

57.1 14
42.9 20
57.1 14
1 .
s) Heredity and geneticsl- 11 68. 50.0 " -42&2& 20
t) Human,body-physiology 9 56. 58.3 T 57.1 14
~u) Child care -4 25. 58.3 - 42,9 20

p) Sensation and-pérception 9 56.3 18. 75.0
g) History of psychology 12 75. 58.3
r) Parapsychology, esp. ~ 7 ‘43. 83.3

&> W I

v) ‘Statistics : 25.0 21. 33.3 22 14.3 22
w) Other - 12, ’ ~ 16.7 : 0.0 -

-

14. 68 (N=16) 17,00 (N=12) <,ia.,sunsn)
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Of the three groups of teachers, theaurban teachers tended to inclu&e
b

B

0%
s

SIS
“

- . -

more topics (X 15&33)'than.did either the suburban (13.86) or the rural

By

4 ’ N - .
(13. 06) teachers. However, since these data are only guantitative find-

N 3

ings, they are not to be interpreted as meaning there is a qualitative

’

difference between the psychology content learned in any of these

school settings. Thc covering of more topics may §uggest a more

survey-oriented course or .a more integrative one. It could also be .

interpreted as ‘being a course which covered more chapters in the text-
\ ¢ A

.

book. And finally,‘whethe a topic is "covered" when it is introduced,
. 4 1 \ /
“‘studied, discussed, or merely mentioned was left up 'to the individual
! ' ' ! ¢ \( ' ‘.' .
respondents to interpret;ana efine. Ope point-should be noted here.

The fact that rurai teathers. coyered fewer topics mdst‘he considereoa

in ii@ht of the additi nallfact‘ hat the& a1so’taught more year—Yong

courses than either 9 e urban or nburban t \ . ihis finding revealem_
~\tha5‘many of the rnral teachers co"ered~iess pics in-their year-long

-

courses than the other two groups of teachers included in their semester- -

" .

length courses.
I# addition to asking what tapicis these teachers includeo in éheir
cohrs%s, an item was included that asked what topics and content §h§g§§
be éught in psychology courses on the high schoolAlevel The dame list
of 27 topics presented e%ér was/ included in the questionnaire along )

with' the invitation to~idehtify gther topics not 1isted."-(See Table 8).

The topic personality theory placed firgt among-all three groups

“of teachers; \Howeverz this togic shared_first posip#dn with one OEEZE\

topic among the suburban teachers and five other)¥opics among the rural
’ !

o } .
teachers while/being alone in' this position among the qxhan teachers.

/ -
Converselyy 4 topics shared the second place ppsition among the urban .

3 N

teachers while 5, topics shared this position/among the suburban and the




rs@ﬁ,:gr*« T e : : E e .
. - . * ~
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rural teachers.- In ogher words, these teachers tended to indicate
A Y -

J/ topics such that 'when theilr responses were grouped and tallied, they

ﬂrevealed a great deal of preference for" a numbér of different topics.

rural teachers were assigned the real rank of 9th position. Put in .
“another way, ‘of the 22 original topics,- 11 received\\ither 13 or 12. ‘ 7
. ﬁ?*hecks each:from the rural teachers.g-Thus,,the exact place or rank

i /\stigned to these.varioys topics is very difficult to'interpret in

terms of the Jor preferences of these different grdups of teachers.

.

K é;: -All three roups of teachers indicated that more of these topics -

s ou1d be included in their courses thanﬁwere actually taught in their

\ = .
exi g courses. Whereas the urbag teachers inclnded an average of
15.33 tepics in;the present courses, they indicated they thought )

K * LY ) . ¢ >
at least 17 topics should be covered in their courses: Similarly,

<,

. the rural\and suburban teachers thought that more topicsvshould be ﬂ’§5

. ' ‘included in these courses (a Mean of 14.88 and '14.57, respectively)..

' One could interpret these data’ to suggest'that the urban teachérs

.

J thought more content should be included in these _courses, than did their

. v

rural and suburban counterparts. Yet, these data may reveal that the

suburban teachers were more likely to include in their existing courses

- . -
- - “ .

in their courses, the questionnairé sought data relative to the methods

-~ [

.. these teachers used in presenting this content to students. Five

@ . -~

~) o methods were listed along with the space f{: adding other methods

r should that be necessary. The lectufe-disc 1ssion ranked first among

. . £ {
all three groups of teachers receiving 15 responses from the rural

464 9 /

% v
LI .

- e the, topics they thought should be i cluded in ;hem than were either -
‘ R - . " ) Y -
, the rural or the urban teachers. ’ . .
. : a —
In addition to finding out what content these teachers included

ot

N

£t . For example, the.5 different topics which shared;second place ‘among the. |,

-
>
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teachers (93.8%), 10 from the urban teachers (83.3%), and 6 from the

suburban teachers (85.7%). The teﬁt and‘lecture method and the

? = ° . -

discussion method tied for second place ameng the rural teachers with ’ .

\

§43.8%5. The urban teachers rankedtﬁe text and

> -
[}

Lt X ) .t
1ecture,method‘séeond‘ﬂ9 respofises ‘or lé.O%) whilg the subyrban -
— . P - S . |

§ " . .

7 responses each

teachers ranked the discussion metRod- their secand most used method, ¢

+
-

G responses or 71: 44) e R : ) N

’

Only one of the 16 rural teachers used the 1ecture—demonstratlon ’ ®

4 -

,method and 3 employed the 1aboratogyfexperiment method. Of the Z_&f"

.
i} - - » 4

' & ; . ~
suburban teachers, 1 used 1ecture—demonstration withano tedcher using

yd

1aboratory experiments. However, (the 12 urban teachers 4 used
AN
laboratory experiments and 3 used 1ecture-demonstr§tions. Of the three , PR &
' p "t
roups, the urban teachers were moge 1ike1y to use more,different *

. vt
- -
.4 . o

teachfng methods (a Mean of 3(17)'than.either the rural *(2:4%) or sub-
’ L 7 h . —t
urban (2.71) teachers. In addigion, these teachers were about equal 7 .

LS %4 ' - . ¢

in their use of "other" methods besides those listed (rural teachers,

Ly
° 4

37.5%; urban teachers, 33.3%; and suburban teachers, 42.94), .

. . ‘c‘“ . N . . .. ..
Use of State—Adopted‘Textbboks////j . e - ] Com o

When asked whethér or n t tgey used a state—adopted psychology
. y ) o
textbook in teaching their cqurse, 10 of 14 rurai'17’ 4/9 9 of 11 .

urban .(81.8%), and 6 of 6Jsubuck

in the affirmative. Apparentiy,

N

separate course of study, they also provide the funds to, purchase at h \

e ‘e

least one set of state~adopted textbboks for use in these courses.

- 4
~ .

v o

’ Psychology° Its;principles ahd aEElications by Engle and Snellgrove

was the most used book in the urban (&?«ponses or 66 %) and suburban ‘ - .

(4 responses or 66.7%).schools. Within ruéhl schoyls, the Talleﬁ and ™~
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g' Sprugin text, Psychology: Understanding ourselves and others was the

§' # most used book (6 responses o .9%). Only 1 urban and no suburban

i \ . ~
i - > .

.school Gised the Tallent-Sprugin text although 3 rural schéols (ZT.AZ)

S used the Engle-Snellgrove text. The‘ﬁéndbé;gaFenton textbook,

- 7 Introduction to the behavioral sciences, was used.by one teacher in - .

égch of the three groups. Gordon's béok, Psychology fot you, was

, - used by 2 rural schools (14.3%) and 1 urban (11.1%) and 1 suburban -

(16.7%) school. ' )

Y : . ‘
." * More than 60 percent of the teachers in all three groups of schools

used their state-adopted textbooks "often" or.a "great deal of the time."

-e

The other teachers tended to u# their textbooks "occasionally" or {

H

dever at all. Putting these findings in another way, 2 out of_gyéry _‘ :>

3 teachers in each of these three school settings tended to use their

- * .
-

classrooms. One may'speqplate that the schodls had purchased the text-

< books ,the psych logy teachers had wanted to use in order_to. teach the -

state—;dOptaq textbooks "often" or "a great deal of the tifte' in“their .

course, And, ev though they used tﬁese-ggxtbooks,—6 ryral, 5 urban,

¢ and 2 suburban teachers suggested ways the textbook companies could

-
4

" improve their psychology gextf.

. : .
" N %eache; Characteristics and Qualifications ’ . \

In both rural (8 responses or 50.0%)".and urban (7 responses or -~  ~
O ! ‘

. . school locationé,Jthe psychblogy course was most frequently taught by . T

?: ' a member of the social studies éepartment. In suburban schools, # of

#

. ° . \
f{r * the 7 teachers (57.1%) were from a variety of areas outgide the.social . \
M . - i , - , - K

; . studies as were 8 of ‘the 16 (50.0%) other ruri' teachers. The one

‘ teacher who primarily operated under the Administration certificatex
. - . . L ¥

area taught in an  urban’ school. The two science teachers who taught

‘ -




. . ta . . . ) . ) ’
the course were® located oneIEach in a rural and an urban school..
) ’ ’ 4(1 " - ° . : . o, N )

_Meanwhile, 3 teachers holdinglGuidance-Counseling~certificates'taught-

A T . . iy \

in rural schools, 1 taught in an urban school, and 1 other‘taﬁght.

-
LY

in- a suburban school setEing. In review,'lZ of the 34 teabhers (50 0%)

\

responding to this item currently Held and Were primarily operating in -

® LIPS

certificate areas outside the social studies. OnIy 2 of these 35

’

»teachers ( 5 7 %) held certificates in- Psychology.

- «

Besides ‘the agég of certification, data were obtained omlthe

“degree level these‘teachers had reached in terms'of_their college

o
¢ - M -

' preparation. Of those at the bachelors degree level, 7 were rural .,

.
LS
)

. teachers (43.8%), 4 were urban teachers (33.3%); and 2 were suburban
feachers'(28.éZ). 63 urrently, 5 suburban (71.3%),'1 rural (62.6%),

and 6 urban (50 0%) teachers had either reached only. the béchelors
degrée level or had completed co#rse work JﬂS; beyond this level. .
;;anwhile, 6 urban (50.0%) 6 rural (37. 47), and 2 suburbgn\(28 6/) »
'bchool teachers had obtained the masters degreg,or had completed work

< -

beyond the masters level Ip‘terms of degree levels, teachers in urban

schools tended to be slightiy more prepared than the rural school
. . -
}ageachers who in turn tended to be slightly ahead of their suburban

v
N ]

o P

- -
. - ¢

chool cpunterparts. R 'o

These teachers also provided the number of semester“hours they- had
earned 1n psychology and educatlg_gl psychology courses in’ college. The

X
16 rural teachers had earned e’ total of 387 semester hours for an avegage

L

per teacher of 24,2 hours (s.d. = l&.l). The‘] suburban teachers_had

B PO R . ‘! - s ',~ . ° N
., +earned 17.7 Hours amongst themselves for a 25.3 hour,EVerage (s.d. =
15;3). .ﬁheftigures for fhe urban teachers‘are-misleadiﬁg. In total

the 12 urban teachers accumulated 354 semester hours and an average of

7 - -r"z?’

29.5 hours apiece (s.d = 38, 8) ’ However, this total includes 1 teacher

524?




. téachers were evenly split betwéﬁn the behavioristicfhumanistic per-

with 150 hours and 5'second with 0 hours. Taking away these two extremes,

- .
PR Eaie T

the remaining 10 teachers averaged '20.4 hours (s d. = 6 ZQ) The range

for the Xural teachers wds from 6 to 78 hours and for the suburban s

. , ’
L .

_-teachers 8 to 46 hours. The aboVe“means are to be cdﬁpared to the

\

overall Mean of 36.2 ours forkall 35 teachers'and 22.6 -hours for the

- ~ 4 i N .
34’teaohers excluding the teacher with-150 hours of college course work

~ °

in psychology. T .. S ;
4 ¢ ~

When asked if they felet they ‘had earned enough coliege~course train-

42

ing to teach psychology on, the precollege level, the majority of teachers ‘
f’

.

in each of these three categories of school settings answered in the

cat —_— .

,affirmative._ Eleven of the rural (73.3%2), 9 of the urban (75. 0/), and
5 of the suburban (83. 3/) school teadhers indicated éhey felt their
. ?
\college course preﬁzration was adequate, Considered in another way, 3

out. of every 4 psychology teachers in’each'of'these types of schools

believed they were’adequately prepared to teach"psychology to their

&, .
¢ K .

-respective high school students., w’ o -

~

~ .

,
‘These teachers “weré' al§o asked to identify whether the approach they

‘ took to their psycvylogy course tended to be "behavioristic or "humanistic"

-

in naturenl Nelther of these terms was defined for the respondents. The

N + v N

pattern of the1r responses to, this item was amon} the most dispersive of
all the questionnaire findings. Clearly, the urban teachers were

s

behavioristic in their approach (7 responses or 53;4/) while the. rural°~v

- . . < 7 : Y

_spectives (each with 7 reSponses or 50 0/) HGWever, only 1 suburban -

.teacher (14. 3/) identified wfth the behavioristic '1abel While 5 (71.4%)
L] * -

‘claimed the humanistic label as most approbriate to describe their

'approaches. Not to be outdone, l u?ban (8.3%) and l suburban (14 3%)



i

school,teecher indicated the approach used in their courses was:* a

» 18 e N

combination of these two approaches (i.e., én.eleetic approach).

Interestingly, the urban ‘teachers, who.were predominately
S ’ . -,

behavioristic in their approach to-their psycﬁblogy courses, hadsthe

. . . L .-

iargest?number of.bbjectives set for.the: course, included the most * ‘.

. - ) ~ .
> o = N
.

number oq*topics within theénlcourses, and desired the larEest.amount"

P

of audiovisual aids to help them teach their courses. ‘”ﬂ6§ever, the " .,
. e v ) .

exact nature, of the relationship among school IOCation, rount of -

N . .
content includéd&in a course,.and the apprﬁech a teache mi ht use

v

‘cannot be determined\by these data. Ig,other»words, althpugh figures"
N - . [3

. < . -
exist relative to this relation&hip, they do not.identifyeor j;gpify

any quaiitetive dimensions necessary to describe such a relationship.

> *
- R » -
v v o«

Need of Instructional Resources and Aids y

.o > * - - )
Frequentlf tedchers are asked to develop and teach,a'course
4 o

vé’.

without being given any audéovisual or othef instructiOﬁal{

besides the textbook. In order to findxout whe;her this was ¢

- j . . R

- with the psychology eourse” these respondents were asked,whether-oﬁ&npt

these teachers 'r ponded'with enthusiasm. Of the 15 items 1iSted on

PN ) &)

. they needgd more instructional materials fn order to‘feach their cour

P

.Ofithe=35 teachers ﬁaking up these three groups of “teachers,- 15 rural

S ' ot - g o .
(93.8%), ll‘urbanw(IO0.0Z), and, 5 suhuﬁb&g:(7l.42) téachers ipdicatedV/

they definitely could use more resources and instructional«aids._

.~

When asKed to identify the specific types of, audiovisual aids and
o &'. - ’ P

* instructional materials they desired to seé made available to them,a

i . «

1 .

S
»

aire, the rural teac ers averaged 6. 44 rgguests,<the urban

A @ - /
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, ALl three groups of teachers placed films at the top of their list

-

., of materials wanted althoug the rural teachers shared first with a )

. T
4 B

i

E2]
A

Iyt

L P
R A L S T i

. request for filmstrips and he suburban teachers shared this same < T

position with three other’ types of materials. ‘A greater percentage

of rural teachers wanted both a different textbook and student workbooks _U *

fn v’

o~ M
. ~

> \ )
K . than did the urban and suburban teachers. However, higher percentages
AR . - - — J ,
“of urban and suburbaa'teachers desired materials for classroom| experiments

- " tﬂan did their rural“%chool counterparts.’ _Only 2 off the 16 rupa}, 4 of Lo

" .

/o the 12 urban, and none of the 7 suburban school teachers wanted materials .

)

i . T - - i
) for slow learners. Strangely enough while the'major objective”these ’

\J
. 1 - « 8

tea%hers .set for offering the course was to help students better\under— .
un Q e .

3 ;f“ stand and accept themselves as individuals, the low priority assigmed to

- 0]
J "._ <~ N

v se

g?rﬂer materials suggests these teachers wanted "to help" stud_nts .-

é%@ady pqssessed the abilitie\\to help themselves rather than "to

P - . B Tkt
. o1

help"'students gain some of the abilities they needed in order to be

e o - . ‘v /J Ll Lo

e ﬂ!ﬁd{ able to help themselves as individuals. (3¢e Table 9).
i, 0

* ~

e

: ~ they made available, to them, every teacher in each category -indicated -

J . ' < ¥ ) ‘ . .
i - >  1in the affirmaﬁ@ye Hence, these teachers not only reported'they needed ﬁ" S

’g . - .

1 mqre materials to “help them do a better job with teaching their psychology
»

.

courses, but they ;§so indicated overwhelmingly that they would_use these

< instructiﬁnal‘aids were theyimade available to tHem. ' e "
— 4 ‘i‘?p & . PR ¢
% & | Professional Awareness and Involvement . ° . o T -
! , e Three items were°included to get. information relative to how aware . Y
o - . i
: g these teachers were as tojpsychology-relﬁted materials available to _them s
3_' ~ / - .,‘, '. .
} R ®and to how involvedtthex were in professional activities likely to help
b g
i . + «
g them teach their psychology courses. ‘ - ~

-
(7%
.

)

. . . > . . AN
' , B
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ii.}' \ . TABLE 9 o
5. The Types ~§f Materials The Rural, Urban, and Suburban
‘i.: . Psychology« eac‘hers Warited to See Made Available, to Them. ’ e
a, Types of . Rural Tedachers Urban Teachers Suburban Teachers
:.Instructional Materials F 3 «R F % — R. F % R .
it . : .
:-a) filns 13 °81.3 15 11 _ 9.7 H A s w2
i b) Filmstrips V13 8l.3 1.5 7 58.3 87 . 5 71.4 2.5
%é) Simulation games. 10 _ 62.5 3.5 10 83.3 2.5 3 42.9 7.5
d) Materials for classroom . 2 ] B
¥ . experiments 7 % 43.8 8.5 10 . 83.3 2.8 .5 71.4 2.%
--e} Newsletter for teachers: -9  56.3 6. 9 75.0 4.5 4 57.1 . . 5.5
~f) Overhead transparencies 10 ' '62.5 3.5 9’ 75.0 4.5 2 28.6 10.5.
Voo ' ) .
. 9) .9 56.3 6 «8 66.7 6.5 4 57.1 5.5
* h). 9 , 56.3 6 § . 50.0 10 5 71.4 2.5
1) 6 37.5 10.5 8 . 66.7 56'5 b3 28.6 .10.5
4 F . . : K
- §) Value sheets 4 25.0 12.5» 6 50,0 10 _ 3 42,9 F.5
« k) -Student workbooks 7 43.8 8.5 4 33.3 13.5 2 28.6 10.5
*.1) A reference service ., -~
. for teachers 6 37.5 10.5 5 | 41.7 12 2 28.6 10.5 °
m) Posters of famous ) - '
: psychologists 3 18\8 14 6 $0.0 10 ... 1 14.3 | 13.5
n) A different kind_of b : -
textbook { 4 25.0 12.5 -2 16.7" 15 1 14.3 13.5
,0) Materials for slow @ R -
learners, 2 12, 5 15 4 33.3 13.5 0_ 0.0 15
\s 44(N=16) - 8.75(N=12) T 6.43(N=7)
‘ ) { %
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0nly 3 rural {18.8%), .1 urban_ (8.3%), -and 1 suburban (16 7%) school
teachers indicated they-were aware of the APA's Human Behavior Curricu—

lum Project. In other words, 80% or more of the teachers in all three

] ‘
;i; " types’ of schools were unaware of the existence of this Project. Of

i N . . . L e

g: . . all these.teachers, only 1 rural teacher received ecopies of Periodically, - . s
;r): \ . - .

L. the free né@sletter published by the APA's Clearinghouse on Precollege.

‘Q
Psychology. However, l%vrural, 12 urban, and 5 suburban teachers

indicated they wanted information on how to begin~réceiving this news-
* : Tk ' ’
letter. Such information has been made available to them. . o

FinalI"‘only 1 of these 35 teachers, an urban teacher, indicated
an affiliation with the Mississippi Council for the Social Studies-—the
professional organization most likely‘to be of immediate help in-ims}sqgjgf -7
their courses. And, while-7 urban (6?.6%) and 8 rural (SOlOZ) school .
teachers asked for information on how to join this grouo,tonly 1 :

\ . 2t N
.

suburban school teacher (16.7%2) requested such information. As with the -

S above, all 35 teachers were provided with information on haw to join the 4}
5N ‘. )
e M.CcSch
~ ”, '8 . . : -
"Summary and Conclusions LT o . L.
- N ‘ P - N .
) - The responses of these three groups of teachers were very similar, -

N -
-

Although therg tended to be some varjiations within the responses of each

. ]

. of these groups, in contrast with the total responses of the teachers

N - -
F] N . -

from.the other two groups, these teachers were much alike. p

ot .In general, these teachers taught similar-courses despite the fact
. [

N their courses were offered in schools with dissimilar characteristics.

/ ' ‘ N - :
And- although their instructignal needs were different, -their preparation

- .

’ — *
. if terms of\college training were nearly identical. Hence*regardless

Py,




[+
.

[ [3

of th\_;etting which’ their schools wefe located, these teachers as

 teachers possessed similar training and taught approximately the same

type of course regardle8s of their.schools other characteristics.

The fact that wdore rural schools offer separate courses than do urban

. - ¢ . ~

and Suburban schools may be misleading: Mississippi is a rural étatg.

\ B . 4
N 2

Schooils in rural areas tend\td be small and their curriculum offerings
[ . . é
> . N L

tend to be limited to required courses. The fact that so many rura?@

N
- .

schools were able to offer their students this particular elective is

¢ ks

a credit to their own efforts. In Mississippi, especially in the rural
regions, the future of the psychology course ca& only be bright.

4
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.CHAPTER IV

-

"Psychology as an Exgctive'or Required Course Offering".
Courses which, are requred of students frequently contain more soecific -

‘objectives and content than are eletctive course offerings. Such courses

vy -~ -

/
are required because they are believedAto contain information or skills

of -importance to growing adole¥cents. Elective courses, on the other
~

hand, ‘are considered as being more general in nature. However, some

v

schools fmay require a course simply to ensure an adequate enrollment for

the course. Others may require a course of students enrolled in-a special
program of studies, e.g., college~-prep programs. Fof whatevef reasons,

Al ‘ sl ' .
'33 of the 35 .schools offering separate psychhlogy g;urses made the course

- . ! - . A
an optional or ‘elective one for their students. What these courses had

A

in common as well as how the elective and required courses differed be-

tween themselves are the focus of #his chépter. - .. '
. ° N

- l) ‘ " ' - : ’ : - -
Schood Characteristics . . )

The\ eSponses of the 33 respondents who taught elective psychology

courses, 23 (69.7%) taught in public schools, 8 (24.2%) taught in private

nonreligioqg schools, L (3.0%) taught'in a private religious school, and

4

1 (3.0%). taught in a Catholic parochial school. .Meanwhilé, 1 of the 2

teachers %eaching required psychology courses taught in a private . ‘S

. * '

religious school with the other teaching in a school for drlinquent boys.
The 2 schools offering the required psychology courbjs were very . )

. small schools in terms of their respecti&e student’ populations. One
. 2
teacher. taught in a.school with less than 150 students enrelled while . . \)‘

‘the second teacher's school-enrolled between 150 and 350 students. At

.
b - . -
>

56 '
59. DR

>




the same time, elellige courses were offe ed in schools with”a wide

\-‘

Variety of student’ enrollments. Of the 33 schools offering elective
courses, 10 (30 3%) enrolled between 501 and 1,000 students, 9 (27 3%)
enrolled between 150 and 350 students, 7 (21. 27) enrolled between 1,00k
" and l 500 students, ’3 (9. l%) enrolled between 351 and 500 students,. and’

. .y o
2 schools each (6.14) enrolled either 1g¢ss than 150 students or more

.

¢ . v

than 1, 500 students. Interestingly, schools which traditiSnally have

-

. . difficulty offering even Yequired courses, 1.e. , small schools, were
J : . l
’ the only schools which expanded their curriculums enough to-add a re-

]

A .
quired psychology course, However, one reason for these‘72hools making

- 4 o

ment to keep the course.
> . . te N
k Only 1 of the required course teachers identified the ratio of

- rl

blacks -to whites in the school. This teacher reported the racial balance

. for’the entire school was 95% white/5i blacg\x;giﬁilarly,,only 27 of the

° l

33 elective course teachers identified the racial balance figure for

: their schools. _ 0f those that did 9 teachers (33. 3%) taught their

-

, elective coursia\in schools with a racial mixture of 657 white/35A black,
=8 (29.6%) tdught in schools. 'with a '80% white/20% black mixture, 7 (25. 9'/)

taught in schools with a 95% white/5/ Black balance, 2 (7.4%) taught in

Schools with a, 3SA white/65% black racial mixture, and 1 (3. 77} taught

in a school which was equally balanced betweén the two races. ; )
2
- Bodh of the required courses were taught in schools lo@gted in an

/

urban setting. Of the elective course schools, 16 (48.5%) were located

o ? :
in rural settings, 10 (30.3%) %n urban settings, and 7 (21.2%) were in
' suburban settings. In other words, the chances o a rural or suburbad‘

v

.school offering a required course in Missigsippi at the present are slim.
‘

* - < .
1

Q SEO a N \ . L)

:

# ‘u/// the course 'required'ﬂngz haie been to guarantee adeduate'student eénroll- ’
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o N N B . - > ) :
However , such courses appear likely 'tq’develop within the stage[s

gfowing urban areas., In 1975-76, 16.7% of the state's urban schools

5 ) »
_which offeaed the ?sychology course réquired it of their students for

¥y .

graduatio f’m their reSpective schools. e ot )

I
2

: One bf the schools,requiring the psychology co rse, offered the
N .
cdurse qAr a semester while the second schpol offered it for a full

LN NNy - ~

.y ,
~ , year. /Meanwhile, 26 of the 33 elective course schools (78 8%) offered
*— B
their ‘course(s) for~only(a semesSteTr. Seven schools (21. 24) included
A , Y .
] year-long elective psychology courses- , .

Understandably, the schools offering the reouired course included

only l section of the course in their curriculum. The school w1th a,

. . 9 4

semester-length course offered the course once: each semester rather than

)

’j“offerlng only one semester of psychology each school year. The majority
of the 32 teachers in elective «course schools also taught only one
section of. psychology per day (20 reSponses or 62 SA) Ten other.

elective, course schools (31\24) offered 2 sections per day and 2
~ ¥ 2 b‘ﬂﬂ
others (6. 2%) offered-3-sections per day. In part, the size of their ©
r " t - - »
schools'*student enrollments may have hindered the ability of the two
. |

requited course schools to offer more sections of psychology pér school
Y

- ’ [}
day. . . :
' hd e°

Of the 1,699 students who enroMhled in separate psychology courses

'during the éntire school year, 67 of them (3~9%) were taking’ it because

their, schools required them to take this course. other 1,632 students

,

23
o

elected to take the dourse. Of the 67 students, 13 were enrolled in one"
. '

school (the courseé's teacher fhad 150° hours of psychology course training

in college) while 54 were enrolled in the second school (this course 's

teacher had no hours. of college psychology coursework) The 13 students




g I ‘ * g I

. .
“
N N . han
t . * - *
- v [+] N
. 7 S
-
. .

\ were\en;olled for a full year course whiee the 54 students represent the

sum total in 2 one- semester length,counsés. ] T ;
N \One required course teacher taught only twelfth graders while the L o

other taught ‘Both eleventh and twelfth grade students. 'Of the elective

course«teachers, 19 (57.6%) taught eleventh and twelfth graders; 8.

t . . . :
(24,2%) taught. tenth through twelfth graders, 5 (15.2%) taught just L
il stwelfth graders, whijZe 1 (3.0%) taught ninth through twelfth graders.

1
\ Surprisingly, (the two schools which offered the required psychology - :
/ ~ o .
. Ny .
.. courses and the teachers of Ehese“gourses continue to show little

‘

similarity hetwe%n themselves. Obviously, being a required course

: school tells little abodﬁ\gnythiﬁg else likely to‘'describe the- school,

.

the course, or'its teacher.' In other words, there is to this point no . -- N

‘o clear pattern to distinguish these two schools from .elective course
schools. The findings to this point suggest these schools differ ) ) : e

more between themselves than they do between themselves combined and

A (} ttoT . N « - - - . ..‘ .
the elective course schools.~ . , !

+

- -

When the dita regarding the sex of the mgjority of the students 7 e ol
f*‘ - B3 - . -l . .=

enrolled in the psychology courses were examined, the pattern just e

*

mentioned continued to be evident. One required course teacher taught

mostly females while the other taught all males. On the other hand, H

.

‘25 .elective course~teachers (75.8%) taught primarily females; 40(12.IZ$Z'

taught-primarily‘maies, and 4 others taught sexually.balanced classes

. . . ~

(half female-half male).

. - While 1 required course teacher faced a class of better than 95%
- : i . ) :

’ - N ° - - . . N A
white/5% black, the other faced a radically different class composed of

%

20% white/80% black. Of the 5 pr¥edominant black ﬁsycholbgy courses i

the state, 1 was in a school which required students to take the e'urse

~

% .
oo

&
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for graduation. Among the 30 elective course teacéeré/’éiponding to this

- . s‘

item' 14 (46 7A) taught in elasses with a racial balance of 9SA white/5% ¢
black, 5 (16.2%) in classes with.a-65% white/BSz black mixture, 4 each
(13.3%) taught classes with either a 80% vhite/20% black or a 20% o
white/807 bldck racial balance, while the remaining 3 (10.0%) .taught

. racially baldnced classes of 50% white/50% black.' Clearly these data
reveal ™ psychology is not used as a coudse to exclude whites or blacks

and is sseen as equally valuable to all<students regardless.of their sex,
grade ‘level, or race. » . .

> N . N

Popularity of the Course . .

"Even though the course is required of-students in their respective

schools, both psychology teachers responded that the course was a popular

N o » -

one among their students. “An, examination of the elective cggrse\teacher

responses revealed a high percentage'of this group (26 of 30 or 86.7%)

stating the course was a popular one,to take at their respective schools.

Meanwhile 4 elective course-teachers (13.3%) indicated the gourse was

not popular amcng their student bodies. That a required'course would

be so popular amcng students (even if the sample size is only 2) suggests.

.

that the teachers of these courses must be doing an gffective job.

However, this does not mean the 4 teachers in elective courses schoolgywhb
+ , . 24

indicated the course was not popular were dofng less:;han—effective johs.

1

Onl§ %‘of the .2 required course teachers indicated a response to the

itemNregarding the relative demand for the couxse over the past 2 or 3 ‘ K\/

' years by the students. 'This teacher reported student demand over this

’

period had hrisen slightly:“ However, 11 of the 25 elective course teachers

H

(44 0%) reported the demand had "risen sharply" among their students while

L
8 (32.0%) said the demand had remained "relativety.constant" and\6 (24.0%)

- w3

N .
L} ,‘
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“student demand" is uncertain.

°
- »

Course Objectives, Cortent and Methogs

ﬁhen thggresponses of these te;chers regarding the objectives they
\chose for the courses were'examined the results were not unexpected. . .
“of the 12 objectives listed, ihe 2 required course teachers a:reed on |

9

4 obj!htives, disagreed between tﬂemselves on 4 and failed to ‘check
' ) ’ .

4 objectives. The 150 semester hour teacher checked-only 5 objectives

.
. -

-while the Q hour teacher indicated that 7 objectives fit his course. , ¢°*
Meanwhile,)the elective teachers selected the 3 objectives, to assist w

.
l

students td understand themselves as individuals (30 responses or 90 9/)6
o . >
to heip"students understand and deal- with their own personal groblems

/ . . - .
(30-wésponses or 90.9%), and to assist studgnts in adjusting to life.
AN . ‘& ‘
(27 responses or 81 8/) as their most often used objectives. Elsewhere

among the rankings of these 12 objectives, even though/ZSfS%yof the

“

elective teachers selected‘the'obJective to he;pﬁstudents cope with

-3

‘X
their emerging adolescence,“ho required course; teacher indiéated this

I

wasan ,objective they sét for their courses. Both required course

teachers sought to help'students prepare for collegegpsychology,courses
A

while only 45.5% of the electiveé course feachers selected this objec-

-

tive . Of the 12 obJectives, the 33 e1ect1ve course teachers averaged

- . PU L
8.03.0bjec ves for their courses. . (See Tabie 10). K

y

. In an effort to determine whether or not the content in elective
- N

@ courses differed £#0h that included in required tourses, the data were
' o " A

. . -
-tabulated and analyzed along thdis perspective. As’described-.earlier, a
. - ¢ ' - N .-
. 1list of 22 topics commonly included ‘in such courses were presehted to

i e
.d
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Objectives Se'IFor The Course‘ﬁ; The Tegchers, O . T
; Elective/and Required Psychology Courses ar
e . . . , . _:- , N
t . - -
. . ’ i Elective Course # Required Course
P T ! . , Teachers -Teachers, ™ Ny . .
A Objectdves - F % R &, - Fl F P ’
—a)*Understand themsélves as  _ ° ' ) g .
individuals / \30 90.9 1.5 1 1,
b) Ynderstagd personal ’ “r o
. problems 30 90.9 1.5 1 0
’ v c) Assist in life adjustment . 27 - 81.8 -3 1 1 2
B d) Apbly psychological khowledge 25- 75.8 4.5 0 1
. e) Develop.appreciation for psy.. 23  .69.7 7 1 1
f) Cope with adolescence 25 75.8 . 4.5 0 0, ,
N s ’ - Y . K .
g) Assist development of . )
philosophy of*life 24 2.4 6 +1 0 -
h) Eliminate misconceptions 22 66.7 8 1 , 0
: i) Assist in future, family life , 18 54,5 . 9 0 0o - -
- & _ . i N
J) Prep. for college psy. courses 15 * 45,5\ 10.5 ;, 1 -1 7
k) Understand the voc8bulary of = - : .
4 psychology 15 45.5 10 5 . 0 0
4 1 Vocational planning 10 30.3 12 . 0 //0
m) Other ' - T . 1 3.0 = "o 0
5 » . R . . . . * e =
. L T X = 8.03 (N=33) 7.00 (N=1) 5.00 (N=1)
F1 denotes teacher with zero hours of college course training in psyehology. g
. F° denotes teacheg, with 150 hours of college course training in psychology.
o A ‘\\ . - ° . A ° -
' S— . 'a ’ \ ,
-\/& 7 . > : . . * '
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- - w)v ’ .
the respondents to check those which were,covered in their courses over

. . - -

the past térm. One required course teacher, ‘the one with 150 hours of -
“

college cotirse training, thecked 16 topics while the other marked only - y o

*

v . - ) - [P .
9 topics, , However, the .former teacher taught a ‘year-long courseg as

".opposed to the semester—length gourses taught by the other- teacher. . - ’ )

e

~

Of the 9 topics selectedvby the second“teacher, 8 matched topics NI

included in courses taught by the first teacher. (See Table 11).

-

From among the elective- course teachers, 30 taught Eersonalitz )

theory (90. 97), 29 thught social behavior (87. 97), and 27 taught . .

- psychology courses.

' course teachers averaged 14, 09 topics taught in their respective

mental i11ness (81.8%). Their least frequent topigs were statistics
2

(15. 2/), chi1d care .(24.2%), and Ehz§iologz (39.4%). These 33 eleétirel

‘.

»
b -

Besides investigating what these two groups.of teachers taught in - .
. - . N . .
Vi
their courses, the questionnaire also revealed what.these teachers

.

«

thoughé should b€ included in these_courses. ‘?he required course teacher ‘ .
. . .
who actually included 16 topics in his present course indicated he-

thought only 14 topics should be included in igupses of this kind. .
) . * ,
Meanwhile, the other required course teacher indicated 10 topics,should

be included in psychology courses taught on the high school level. The

33 elective course teachers reported that 15.12 topics should be inclu-

[y

ded in such courses, an increase of 1.03 topics over the number they, . -

[y

currently included in their courses. These teachers suggested personality

.
~

theory (90.9%) and social behavior (87.9%) as the two’topics that should ¢

receive priority coverage in psychology courses-~the same two topics .2

. . - 4
-

that actually received such coverage in their existing coursed. It -

appeéks from tHese data.that elective and required teachers by‘in 1arge' : v,

~ ¢ ! . v
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_ “ T , . o it ) . .
' ) \h ’ ’ \;\ . . . ‘ .6 “. v 4 ‘ .
g‘:’v A a o N ‘ 5 . . s T E 11 ¢ . "’ s
3;:;“ . <.—’ . < . . . “ \\ N , . o . N i . 5
5 '\5\\\' " Topics and Content Includdd -im The Elective and : - '
>, . ;Regu}red PsXchology Courses Taught'by These ‘Teachers ,'.- ;
%1 : . . W Elective Course Required Coyrse" ’
*T o . RO * s+ ' Teachers =~ [ - Tiaghersé
Topics® "F. < % R . F
. L . .. " . «
< a) Personality theory 30° .90.9 1 1 1
~ b) Social behavior - R 29 87.9 2 ¢ 1 1
¢) Mental illness Lo 27 81.8 - 3.5 1 41
o | . . . \ i
" d) Emotions Lo 27 81.8 375 . 0 1 -
" . e) Drugs, alcoholism, etc. -~ 26 78.8 5 0 1
£) Intelligence . 24 72.7 9 1. 1 ’
_— . t T‘-
g) Motivation . 24 72:7 9 1 1 g
, h)»Mental health ’ 24 72.7 9 1 ! v
i) The adolescent 25. 75.8 6 .0 1 ° .
- ‘ - - ?
j) Abnormal behavior 24 72.7 9 »- 1 1 .
k) Love : 24« 72:.7 9 0 1
/ 1) Growth and development: 237 69.% 12 0., 1
) , " . ) — .
m) Mental retardation o2 63.6 13 ° 1. 7.0 .
* n) Learning and thinking 20- 60.6 14 e 1 . #1 .
p) Marriage and’ the family 19 57.6 15.5 o " 1
b = p) Heredity and genetics . 19 57.6 15.5 . 0 0 .
) ~q) Sensation and perception 18 54.5 17.5 - - 0 »0 '
‘r) History of psychology -, 18 7 54.5 17.5 0 0
. t s) Parapsychology, esp. e——-17 51.5 . 19 0 ,0.
) " t) Human body-physiology 13 39.4 « 20 0 0
. u) Child care T 8 2.2 21 0 1 ’
, . v) statfstics’ .. 52 2 0o =
‘ Y%= 14.0 (N=33) 9.00 (N=1) 16.00 (¥=1)
4 . : : . L
- F; denotes teacher with zero®ours of college colinse-training in psychology. -

F° denotes teacher ’with 150 hours of college course training in psychology.” ,
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"include in -theiy courses ‘the topics and'Content they believed should be ~ . T

>

. . o ] ) ‘ ‘ .
taught iu these cou;ses. (See Table 12). . - .

AS°in the abOVe regarding course objectives and course content,

- . L*S

_these two groups of teachers did'not Vary much relative to the methods .
y - -

tﬁey used in te?ching their respectiveq;sychology courses. Both of the . E

:; ' reqdfred course teachers used the text—lecture and 1ecture—discus %2
i o : * . . /
, met:hods. Inh.dition, the 150 semestér hour teacher used diScﬂssion . >

.
¢ . %

-

. as a separate, Third me%hq\hwhilegﬁhe 0 hour teacher used aboratogz

ggeriments ‘as a third method. In-their courses, the elective course

. LY ~

reachers frequﬁntly used the 1ecture-discussion (87.9%), discussion .

1(57 6%) and text and lecture" (54 5%y methods and infrequently used o

——

//' .
. ) 1ecture—demonstrations (15.2%) or 1aboratory experiments (18.2%). ) =

13

' . However, over & third of these teachers, 13 or 39.4%, used 'other' . -
i ‘ T Y : ¥

- 9 .
. methods such as smgll groups; Tielﬂ)trips, guest_épeakers,lhnd va{ues o

clarification activities in théir courses. . /-‘ L

Y i ] .
- ~ M jf

These data concerping the objectives of psychology courgesj the

T content included in them, and the Wwethods employed to teach the c rtent ff‘*f i
Y- S, .

dittle differenc

[ad s

suggest tha exists' between teachers amd courses ° .,
#

<t ~ . e “N v
taught in schools where the course i& an electivé or required curriculum . .

" s
L4 ”

While these teachers vary among themselves within their

.

. S offering.

’ . . e *
L . .. . respective groups, they do not vary much. between themselves when com- w
IR A : o R R ¢
. pared to their counterpagts. , . ‘ .
7 ) L s . - . ' - . .

«

extbooks

- K

Use of State-Adopted

Only'1 xequired cours

text was used in teaching thefcourse in that particular school. Tﬂe

Its

( boék this teacher used was Engle “and §nellgrove¥s PSychology:

o principles and atplidations. 'TﬁgiOther'teacher_indicated\one of these

o~ s \ N g - .
o .. . - /
b ” . - . .o
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: TA\BLE‘ 12

-

Topics and Content The Elective and Required Course Teachers
Thought, Should Be Included in Precollege Psychology Courses

> : -Eleétﬂve Course Required Course
S , Teachers~™ Tiachers
. quics . F % . R F
Foole ' . - ' T
5. , a) Personality theory 30 .”-90.9 1 j\’\\ 1, 1s
= ‘b) Social behavior .29 87.9 2 0, ta
9 c). Emotions , 28 84.8 . 3.5 0 o1 .
" " d) Mental illness .7 26 18.8 8.5 1 1 &
€9 Drugs, alcoholism, etc. + 28, 84.8 3.5 .0 0o .. h
£) Intelligence, Y 26 78.8 - .8,5 1 1.
. - -t ° . . ’J R
: 5
.- . g) The adqlescent ’ 27 1.8 + 5.5 0. 1
. h), Abnormal behavior 78-4? 8.5 1 1
1) Learning and thimking ) 27 81.8 5.5 1 0 9 ’
.j) Mental health - " 26\" 8.8 8.5 1 o ‘
‘ k) Motivatiog 24 72,7 - 13.5 ul 1
B 1) Growth and development . 25, 75.8 11%5 0 1
- . J . - . -:~F~ . '
] ~m)~Marriage and the family: 25 75.8  11l.5°"* 0 1 ~
. *  * .n)-Love - ' . \924 72.7 13.5 0 1 -
o) Mental retarda.t:lori .- 21 63.6 __ 1675 1 1
) p)‘Sensation and perception\Y' 21 63.6‘ 16.5 Qr- 1
“q) History of psychzlogy 22 66.7 0 0
* r) Parapsychology, esp ) . 20 60.6 ~,,19 1 - 0
' ' s). Heredity and genetics~ - 20 60.6 19 0 0
T . t) Human body- phy31ology - 20 60.6 19 °, 0 0
) ¢ u) Child care _ 13 39.47 21, o -1
- \/ . - . - { .
v) Statistics « ] - 9. 27.3 22 0 0 .
) w) Other . ¢ 37 9.1 - i -0 -
) - # - \ .
RS o X = 15.12 (N=33) 10.00- (N=1) 14.00 (N=1)
N ¢ - . . ~ R {
i - ' . Fl'denoteé teacher with zerg”‘£urs of, cqllege course'training in’psychology. X

7

Y, LY

~“F“ denotes teacher with 150 burs of college course training in psychology.

>
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. & . .
five books was not used. Althgggh enly 24 elective course teachers indi-
. . . ] a . . 4\ LI »
" ecated they used one of the state—adopted psychology texts, 28 teachers
[} . ' ’ ;
: indicated the psychology book that was available for their use in their
. . . - )

-respective schools. The Engle and SnellgroveLbooh’was used by 12 of

these teachers (42.9%): Psychology: Understanding ourselves and Qthers

by Tallent and Sprugin was' used by 7 of these téachers (25 OA) with
P

Gordon s Psychology for you next with 4 responses (14 3%, Sandberg

and Fenton s Introduction te the behavioral sciences followipg with 3

responses (10 %) and Sorenson s Psychology for living,last with 2 -

ae

. ‘'responses (7.1%). ) .

Whateverﬁpsychology book off the state-adopted textbook 1list the

- - ‘s

» ¢ A ] . N ¢
T requirfd course teacher did use, the book was used as often as that .

-

‘,used by the teacher‘using a state—adopted textbook. Both of these’ -

required course teachers (29 0%) reported they used their textbooks

-

"often." However, 12 'teachers (38. 7% in elective course schools,used

v

their books "a, gredat deal of the ﬁime," 8 (25.8%) used them occasionally,"

—-—

and 2 (6. SA) never used their state—adopted psychology textbookg. -

/ “ . L ] Tt .

Teacher Characteristics and Qualifications Tt

v -

13

- . .

w One of the required course teachers was certified in the area of
b NS ’

social studies while the other was certified in Administration. ;Among y2

- the” elective course teachers, a clear majority, l7 or\63 1%z, were social

M

) studies tedchers. In addition, 5 of these teachers (15 6%) were certified

‘ l

. in Guidance an Counseling, 2 (6. 3A}*i"Science, 2 (6 3%) i§>Psychology

- & .. . e .

and 1 each in, Business Education, English, School Psychology, Mathematics

. [
\«r;heech and Art. :In all, 10 different certification areas ﬁere repre-

" -

sented‘among these 33 teachers. Einally, alChough both required course
. 7 124
teachers hdd earded certificates in Administration, only oné was using

.
) N A
/ L
.

' ¢ .67 R . .

s

.
¢
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. - I 4 . k]
course teachers reported a total of 150 semester hours had been earned.

e

The other teacher reported O semester hours had been earned. These™two

. .
- . . - A3

that certificate area within the school last year. The second teacher
’

still used the socidl studies certificate to license his particular

¢

. a .
One required course teacher_had received the masters degree

' P

position. . .

.

and 1 the doctorate. One electiNe course ‘teacher also had earned the
-

doctorate while 2 others had earned the specialist degree. However, ' . . .

~ v

- 21 elective course teachers (63.6%) had either earned just the bachelors \‘ -

.

degree or had completed w* just beyond that degree level. Six\ teachers
(9 lA) were at the masters level with 3 more (6 1%) going beyond the

masters level short of the spécialist. ) 4 !
4 . . > .

When the teachers were asked about the number of hours they had

received in psychology and educational psychology courses in their

»

college training, the results were interesting.. One the 2 required

- v

<

.: ) . ¢ /

teachers represented the extreme ends of the range reported among all ) ¢
35 teachers. The-average of 75 hours for these two teachers-as repre-

sentative of‘this group of teachers is too misleading to he used. Of

the remaining 33 elective cdurse teachers, .they averaged 23.3 seméster

~ hours*bf psvchology coursework among themselves (s.d. ='14.6). With0ut -

4

-4

.’ ’ { . v

v . ! LAY

\
the.0 and 150 hours, .the range of’these'93 elective course teachers was

I

-

6\to 78. . oo ) o - K =
) Interestingly, both the teacher With 150 hours of collége course’ - . 4
training in psychology and the ‘one with 0 hours indicated they felt

. oL
adequat ly prepared to tegch the psychology course to high school students.

Meanwhil ; 23 of 31 elective course teachers (74. 2%) reported they felt ‘ /4
adequasely prepared to teach their respeckive courses. o ¢ i . T

4 / ’ -
- . .
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. Equally interesting, both required course teachers revealed the '

[ o

approach they took to their respéctive psychology courses was '"behavioristic'
"in nature. Only 13 of the elective course teachers (41. 97) reported they .

were "behavioristically—oriented" while 16 (51.6%) indicated their

o

approach was "humanistic.”" Two other elective course ‘teachers identified
their approach as "eclectic," ise., a combination of these two approaches.

Q . v e

Again, the small number of required coursg teachers'mgkes_itﬂimpossible”}
- ‘ ‘ o . i / . : .
for one to speculate that -teachers'of required pSychologyﬂgganes are ,

. ' . ) * M ’ ) ‘

"behaviorists" or are automatically "behavioristic! in théir approaches

to thisfparticulaf-course. . By the same token, one cannot sdy with great

« ’

certainty that elective courses tend to be taught by "humanistic" teachers.

- * . !

. Need For AudioviSual Instructional Aids R é

. <
L]

When asked whether or not they needed audiovisﬁalyaids and other

instructional resources in order to do, a better job in teaching their.

psychology courses, the teachers overwhelminleJindicated in the affirma-
. . ] A}
tive. Only 1 of the 2 required course teachers responded to this item

of the questionnaire and'that’responsé was a "yes." ‘At the same fime, - —

- ‘

30 of the elective‘course teachers (90.9%) gave a simil?r’respons .
These teachers also identified the 'typeg of materials and- resources
L4

they wanted to .see Made available to them for use if their’ courses. . Of

the 15 materials.listed on the‘questionnaire‘and a‘space'for listing

A . . .
additional materials, the required course,teacher with 0 hours of coilege ’

< . » A . M
psychology course training indicated a need for 3 types of materials:
~while the 150 hour teacher requested 7 types of materials. The only

v

materialy they both agreed on’as desireable was a newsletter for teachers.

! . i . )

Eight of the remaining 14 materiale received'l vote from one 6£ these’ .

’

two teachers The 33 e1ective course tedchers :F}ected filhs~(28

responses or .84, 8/) filmstrips responses o¥ 72.7%), and simulatioh
14 ‘. :

\
R \
) N \
[ \

\

. . e




QWhile both required course teachers wanted a newsletter, only 20 of sthe:

‘ membershgp in the MlssiSS1pp1 Council for.the Social Studies. Again,

'nelgber of the required and only 1 oq\the elective course teachers

“and 14 elective course teachers (45.2%) indicated they wanted informationc

games (22 responses or 66.7%) as their first three choices of materials:

LN

33 elective course teachers (60. 6%) desired this same type of material.

~

Finally, a11 35 teachers indicated they definitely would use these

materials and instructional ai&f if and when they could be made avail-

4

ab1e t%lthem for their use. (See Table 13)

o 3

-

B &
Professional Awareness and Involvement

~

a

Neither of the required course teachers were aware of the existencet

> T s e

of the APA's Hgman Behavior Cyrriculum Project‘(HBCP) while only 5 of

the elective course teachers were aware of this project. Ip addition,

-

neither of the required and only 1 ‘of the elective course teachers

reported receiving copies of the APA's precollege psychology newslette{

Period1cally However, both required.and 28 elective course teachers = -

.

1nd1cated they would like to begin receiving tHis newsgetter. . .
Vs

The pattern descr1bed above also continued in regards to teacher

Q

e

belonged to this organization. However, &pth required course teachers«

¥

) - F
on how to join this professional organization:
CL T . . o
Summary and Conclus1ons - : @

. ©
H

Y

In review, little. ‘can be said relative to -the general characteristics

L 4

of required psychology courses within Mississippi s é:condary school system.,
Data on twb courses offered in two separate schools taught by twggyery

.

differént ‘teachers cannot be combined to generate any usefuyl conclisions

2 i

about reqq}red psychology courses. However, the data from ‘the 33 elective

’
course teachers are sufficient to draw some useful conclusions. Elective:

' W ,\ .
70 :
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TABLE 13 {

The Types of Instructional Materials The &eachegs of Required
and Elective Psychology Courses.Wanted to See Made Available to Them

s , . Y )
& -
-~ . . . N

. . , Elective Course Required Course
Types of ) ' Teachers Teachers2
Instructional Materials F % R + F F
. 1
a) Films 28 84.8 . 1 0
b) Filmstrips . 24 72,7 2 0- 1
c¢) Simulation games ‘ ’ 22 66.7 3 o1 8
d) Materials for classroom ' . .
-~ experiments 21 63.6 4,5 0 1
e) Newsletter for teachers 20 60.6 6.5 1 1
£)_ Overhead transparencies 20 60.6 6.7 , 0 1
\—\/ p s ’ . /
g) Audfo—casse;te tapqs" 21 63.6 4,5 , 0 0
h) A curriculum guide * 19+ 57.6 8 0 1
i) Career-related pamphle;évl 15 45.5 9 1 0
AN
*j) Value sheets 13 39.4 11 0 0
k) Student workbooks - 13 39.4 11 0 0
- " 1)'.A reference service for . )
students 13 39.4 3 12 0 0
m) Posteré qf famous
psychﬁlogists , 9 27.3 13 ) 1
‘n) A different kind of ‘ Co
“texthook . -1 21,2 14 0 0
0) Materials for slow : .
learners i . 6 '18.2 15 . 0 70
p) Other” . 1 3.0 - 0 0
e - . - \
X = 7.64 (N=33) 3,00 (N=1) 7.00 (N=1) ,

i

Fl den’tes teacher with zero hours of colleée course training in psychology.
F~ de otes teacher with 150 hours of college course training in psychology.

. s
N 2
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. courses are: o T oy

*

" (a) primarily offered in publit'seccﬁdary schools and nonreligious

schools among the varietii%f %§Vate schools which operate in

e

. the state,

- -

\(b) offered in schools with enrollments of from 501 to 1,000

students or from 150 to 350 students,
mw . .

(¢§ offered in schools with heavy white enrollments;

’(df'primarily offered in schools in rural geographical and sooial

settings (16 of 33 schools);

{e) most ﬁrequently semester:length courses (78.8%) with the
: S

rema1nder belng full: year courses; '

~_ () frequently offered in terms of 1 section per school with slightly

over a third of the schools offering at least 2 sections of the
‘. - 4

course per term; ~
’-

(g) attended'by 96.1% of all the students who ernroll in psychology,
. courses during the school year;

(h) offered primarily to eleventh and twelfth graders;
. p .

4

' (i) attended primarily By females wafh veryvfew sections dominated

1

by male students;

&) attended primarily by wh%te students -with 76.7% of the courses

. ‘ '
fEaturlng a racial balance of 65% white/35% black or greater
¢ E
in'terms of white student enrollments;

- ! v

P
~ (k) considered popular courses to take among students with student’

- . Y . ’

* demand for sucgh coutses increasing over the past two or three

years; o e .. ' .
. -
(1) offered primarily to assist students understand themselves as,

>

. individuals, to help students undezseand and deal ‘with their ’

N~ L
ownggersonal problems, and to assist students in E djusting to life.

°

s v ‘ v .
N ; °
.

1
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(m)

(n)

(0)“

(p)

(q)
(r)

(W)

(x)

'~

-}

most likely to include the study of persondlity theory,

social behavior, and meéntal illness and less likely to include-

the study of statisfics, child care, and physiology.

most likely to include the content and topics the teachers

of these courses thought should be included in them.

cheracferized by the use of the lecture-discussion, discussion,

and text-and-lecture methods of instruction_on the part of

’

their teachers;

dominated by state-adopted textbooks with the ‘Engle’and

-~

Snellgrove book, Psycholqg): Its Princibles and Applications

the most frequentlf used of the 5 books on the list;

-

taught most fréquently by social studies teachers‘(SB'li);
@ »

taught- by teachgrs whose level of,college’traininé was either

the bachelors degre€ or above the bachelors degree but below

. - DS

the masters degree level;

taugpt.by'qeacbers who averaged 23.3 semester hours in college

/ ~

- . N ¢
psychology and educational psychology c8urse training;

taught by teachers who felt they were adequately prepared to
&

teach the course in their schools; . ' - L
~ ¥ - ’

by"humanistieally—oriented'teachers;

taugﬁt by teachers whq wanted-more i&btrucfional aids to

: U

assist them improve.the quadty of their®courses;

taught by teachers who saw films, dmstrips, and simulation
games as the. types. of resources’ they wanted ‘most to hdlp them .

with their courses; énd - . s L.

taught ‘by teachers who were unfamiliar with APA efforts to

help them with teachng their respective courses.

A &

Finally, one- must remember that psycho&ogy as a separate course of

- o

‘ 73 .
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.

e w study in the curriculum is in its embryonic stages of growth in

- »

;. Mississippi. The fact that so many small schools have expanded their
: N 7 '

o curriculums to include an elective course offering in psychology is a
credit t®“the administrators and teahhers‘in these schools. Undoubtedl&,
the larger schools will begin to expand their curriculums to include the

course. Interestingly enough, even at this stage of development, elective .
. i

psychology courses in Mississippi are not much different frd?isimilaf

courses taught in other states. ' : T ‘ Rl
) i
t
{ .
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: | _CHAPTER V ' | R

. ‘({ ) Psycholoéyaas a One—Semester.and Full—Year Course Offering - . p
One miéht expect that courses of one-semester in length would be

different ln a number of ways from c0urses twice that length. 1Is twice

. N .
as much content included in the longer courses?, Do teachers posit twice
Y . D

.as many objectives in the longer courses? Do teachers 6f full year y
courses use more diverse methods or desire larger quantities of instruc-
tional materials for use in their courses?. The data reported in this

chapter answers these and other questions concerning the similarities .

: and differences existing between these two length courses.
\ -

* School Characteristics

v
~

Public schools were much more likely to offer semester- length courses

than they were year-long courses. Of the 27 teachers who taught semester— " - .

. LY

long courses, 20 (74.1%) were from publié schools with private non-religious N

schools (4 responses or'14.8%), private reliéious schaols (2 responses oOr
7. 4%), and one Catholic garochial school (3. 74) following in that order.'

i One half of the 8 schools offering year—long courses were pfivate non- ,;///

. religipus schools. Only 3 public schools offered year-lgng psychology

5 - N .

courses. In additioﬁ?wthe school for delinquent-boys aldo offered the

- ———

course for a full year. Finally, a majority of all schools which offered

-

¢

o L I R

.the course, 20 schdols or 57.1%, were public schoolg offering semester?

( L]
i, length courses. - \ T )
4 ‘ , ' S -
;// . N In regards to school enrollments, semester-length courses were .
; ) / equally likely to be, taught in’schools with less than 350 etudents‘ ) ;
Q ) ) 1 * - ' & . . L

” ‘ 75 T ’ re
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N ° * . ’ . A
7(10 responses or 37.0%) between 351 and 1,000 students (8 responses™

or 29 64), and over l 000 students (9 responses or 33.3%) enrolled. *

‘A

The enrollment in schools with full year courses werevsmall mostly -
due to the fact that they were primarily a}fered in private schools.

o

Flve of these 8 sSchools (62. SA) had enrollments of between 351 and 1, 000

-

students in their upper 4 grades while the remainidg 3 schools had , (/"
)}
enrollments of less than 350 students. ’ : . 1.

n When the data were exaﬁined along” the geographic and social+settings

-~

of the schools locations, semester-length courses were found-to be

I'\‘.l)
a

offered most frequently in rural schools (1l or 40.7%) with urban (10

\ N
or 37.0%) and Suburﬁan (6 or 22.2%)  schools following in that order.

L
A similar pAttern was found in the data from respondents who taught

year=long courses. Five of the 8 year—long course schools (62.5%) were .

’

*

!

rural, 2 (25:0%Z) were urban, and 1 (12.5%) was a Suburbag\school. .

Coufse and Class‘Characteristics

Only 1 of the 27 schools 3. 7A) offeri?i.semester—length eourses

and 1 of the 8 schools (12 5%) offerlng year-long couﬁifs required .

-

the course of their students for graduation. The remaining schools in ) )// 1
~

both groups allowed their Students to elect to take the course.

1

0f the 48 gections of psychology taught each semester-by the 34

teachers who reported th1s data, 37 (77.1%) were of fered as semester- o

% e

lOngrcourSes'and 11 (22.9%) were offered as full year courses. With 26

_of 27 semester-léngth course teachers responding; 16 (61.5%) taught " fN\
R i ° N - .
1 section, 9 (34.6%) taught.2 sections,\and 1 (3.8%) taught 3 sections " t

v each day. Concurrently, ‘of the 8 year—long courseé //

[N

75.0%) taught 1 section, 1 (12.5%) taught 2 sections, and
& . . ) ' .

psychg

teachers

’ B N‘




e -

T L1 (12.5%) féught 3 sections of the course per day.'vaeraLi, the
. A .

’ . “semester-length teachers aVveraged 1.42 sections each day (s.d. 5_

.
¢ ©

compared to the 1.38-sections (s.d. = .74) averaged by.the full yea

’
(I / * \ . S
S . . .

course teachers. ce e .
- . - R . * U <o 8

T

While th€sé two groups of teachers. were similar in ferms of the
e . A > M

number of ggctiqns they taught each day, thgr\ggre'different when if-

o ! v

- ' came to the data concerning the number of students who enrolled in .

4 -

their respective courses. ]
. ) . ) . L e §
Althougli, the 27 teachgys of ébmester—%ength.courses-represent 77.1%

v

of the 35 teacher total for the survey, these 27 teachers taught“84.ZZ

of the students who enrolled in psychp%ogy during the 1975776 school term.
. \ . '

Of .the 1;699(Eota1(§tﬁdent‘enrpllment,<1,431 were enrolled in semestepflong
courses while on1§ 268 (}5:8%) were enrolled injfull year courses. ,

» L Y .. R ‘ . N
Furthermore, the semester-long course teachers averaged facing 53.0

oot students over the course of jhg;year (s.d. = 33.8) as compared to the -
) . . A S ’

,:&< . * 33,5 students Paced by the avérage Yyear 1ang codrse teqq?si (s.d. = 23.9).

e .k N o
« These figures can be misleading., The semester—length course teachers

—

?

. . . :
accumulated th&ir totals over two different and separate sem*ters while
- L) e 1

the year-long teachers maintained their,Enroilment_figurés basegd gpon-

. - the number of sections taught each year, th$\27 semester-length course
; - teachers tésght 1,431.!!!H@nts within 74.section§)ﬁQr an average of 19.4

\\; y 'stggents‘pei semester per section. On the other hand, the 8 year-long
. - v . ” . w
/ bJLrse teachérs taught 268,studentsdrithin_11 sections for an aver;Ee of

r f . . . . -

' 24.4 students per semester per section. When examined from this data, |,

) - “\
“

- e . the full-year course téabhgrs, on -the average, conéiggted more students |
. . e . . C |

~ ” per section per.day than did their semester-length course counterparts. B
‘ i * ' ’ .-.':‘ 4 ) . :
Both semester- and full-year length psychology courses eprolled-

L)
o

"combined. Nearly 60% (59.2%). of the schools . o
N, ~ K - A

’

0'/pr’imarily' juniors and seniors
’ .-

N -

N . [y
a o .
. '

- . 77 - '_ -




[ .;
e . ) ) - o ¢ " . , .
5 ¢ i " ) 2 o » N
3 ' ~ offering semestefr-length courses enrolldd juniors ‘and 'seniors in “these ,
- - : s * . o A
LT, - couFses. Five'other such ~s'chools‘opened the course €8 just senigrs,
s o (-7 ., 5 more (18.5%) opened it to,sophomores through seniors, and 1 (3.7%) .
‘ >, - " -
~ ¢ . opened it to, freshmen through senior students. _Exactly half of the

.
¢ 3

, 8 schools which ‘offeredrﬁl?/l—year'courses opened™it to-both junior§

P. . ‘and seniors. Three of the 4 remaining schools in this group offered )
the cou;?e té sophomores through seniors while ‘the fourth school (12.5%)

- . ‘. \, ~ - &

+ 4 opened the course just’to sefiiors.

- S

. ; L
More than four-fifths of the schgols offefing these t\wo lengths of *
. * ) .

N

* . courses ‘enrolled primarily femalev students in these classes. Mije

@ " E]
&

v specifically, 20 (83.3"/;) téache;s of semester-length courses and 6 (85.7%)

3 - ‘e R o .
Y t .  teachers of year-long courses revealed their classes enrolled'more female
",  # than .malf. students./ . - .
R o , T : .
’ When the responses of these teaghers regardin/gd:he racial composition
- h}

9

td S‘ ) 5 )
? of their respeﬁve ,classes were/exémined, the data indicated that 11-

.. (‘».0%) of%x;;emfastet"‘—long course te‘achers taught. clfasées with a 95% .
f gy X ;whine/S% black pala}pce, l{’d %) eac':h taught qlas'ses with a 65Y% wtzite/35%¥
black"or ZOZ wh‘ite/&OZ black ractal mixtup’g, andﬂ 3'each (\1.2'.02.)/\_1:aug;ht" T
. classes with a?alanoe of _e%t:er SOZ‘wh:Lte/ZO%bl;ack or 50% white/50% bla!ck'., )
~,___ Of the '7 yga;s—long coui‘sél te?achers r/;sy(nd!irf'g to' this it\em, 4‘(57.1}) i‘ _
. : anicat;their classeé'\"raci;.al. fba‘l/a;)qa was ‘?52 wh}\t:eléz black. -The P .
oW o >

[

— ’ . ) ; /
) otfler 3 reported racial compogitidhs as diéers\e as 80% whitey20% bla:(k to

207 white/80% black. _These data'reveal no real difference in*the radial
--. compositdon of cou/rsy/when these courses are examine¥ on the basis of

°

. . ~ - 1"; . o - . , .
their length. . / . ) g L, { .
B . . & “ " - B . l. '; . . . ) }
In reviewing these respon]ses relative{to school, cgurse, and class. -
- . . N L R I R 4 P
characteristics, these data suggest that there is no-.significant difference
. - .

. S0 .

, N " : i . '
bétween the types’ of schools v/bhich offer edthey semesterrlength or full-year

A - . . . . * 4 - Y
. / ° ) , :
] N ' % v

\* * !
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A Gle, g B el oy, @ - “ O
1, P

o b . .- ,
. LA .. ) o r’ p?'t ‘T .
;o b yon W B ) . . ) i . . y - . - < .
, O - ¢ psychology courses or between the .types of course characteristics or
. C . \ o o o i . L ' . ) A
“students who enroll in these courses. ’ - R
. > A » . > T, s - P
. ) Q \ , .

2 ‘
»* Popularity of the Course. c -, . L, £

7 » ) “
k3 - . N . . \ . ”
When asked whether or. not the separate psy'chology course was con- .

~ =

- @ .

s1dered a popular course to take in their respective schools, 22 teachers .

- .(84.6%) of semester—length and 6 teachex;s (100 0% ) of full—year courses @ g

.. . . v
A -
“ - answered in the affirmative. ‘;However,, tahe démand -for the course .among" . -

v 3

(students was more stable in schools with semester courses ghan it was in
- - 3 6 - . N i -

\

e schools wigh"year-long courses. .Eight of the 22 semester-length course

(
»
N

tedchers (36.4%) résponding to this item indicated that student- demand- -

! . » for tbe/course had remained.constant over the past two or three years
; while none of the 4 full-year -course teachers reporte(a\ stable demand. .

N $ , . - . .. .

ATl 4 of these teachers reported I:he demand had increased while 147 g L4

.8 -, 4 .

‘.'.., semester-long course teashgrs (63.6%) reported similar incgeases.; ‘ < -

B . . . ' . . -

“ . . . . . .
. - T - a . - h 3 ' *
v : .
- IN 7D\h R
.

3 . Course Objectives, | Content, and Me‘thgds . g . .o & .

s 2

T

o ‘ FIL SR .
8 _ . - - *

“Information was. obtained: relative tg the objectives set for tbe, o

_"t . ”~ - - I -~ ‘ )

P

. sgcourse by these teachers, the topics and content which ‘were tovered within/,~ : -

e . -~ P

" 7 . these courses, and the general method's the te’achers employed while teaching, : '\

- . - . e
f £,

. ' . their’ courses. The teacher responses t Qhese items are discussed below.

~ .

RN St Yo k
N ) 2 The responsei.if/these ‘teachers latiVe to*»the/o-bj eetives, .they 5/&
—: / < i
for thg\: ctourses were separated and

abulated The 27 semester—length g I . =

P . G "’F’" < @ e e L

: course teachers selected ani aver‘age of 7 41 obj’eot:iVea compare”a to tb,ea9 {20 7
N 7 * . e . Rt N N
e ' objectives selected b{ the 8 year—long course teachers. Both of thes% T e
'\{ . g ~—— Y - ! . ) . ~)/ .o e
< figures are ‘based on a tqtal of 12 possible.ije‘&tives which were inclu— ; o ey
. ‘? - . ~ - a A . . - r v j
; questionnaire. Under'standably; ~tbe eachers of longer courses % o 7
: b4 . s " v Fa v Te e o . 6‘}" i 3:
! se more objectives to achjieve jfor their courses t}’lan 7El’i.d ~teachers of RN
' N ~:" LT £ \’5 < *r vy - ‘ : ST :i“ﬁ‘i -
N e cour*.;es of less duration. In addition, each of the 12 objectives was <.
hd - - ” T , . - . . '
Q : y d 79 - P! - S T

. B ’ A -
gl e 4o . - v 8}7 PN .o~
M N VAW - : N N ‘ 4 -
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S N ° " L et . :
. mapkéa an average-of 6.33 times by the 8 year-long course<zgéqhers ] PR =
/ ‘Y L4 ., - ‘ V4 .
(s.dy, = 1.56) while the 27 §pmestefélong course teachers markeg,éach ] Yo

. ’ Ay

-
~

. item @¥n average of 16.67 times (s.d. = 5.84): These data indicate that
. ..‘" 4 . Y. i ¢ "
L. <. _‘\ the year—long‘course teachers not only set mote qbjectives on .the average .

. -
' -

) than did their semester-length course counterparts, but they also tended » .
« . . . . .
> — - - . -

. ~ . n ~ ¢ - .
* to select about the same number of.objeqtives whereas their gounté?%arts 9 :

1 -

@
‘
.
.

. . . : ) ! .
X varied widely in the number: of objectives they each set. AN

. The three objectives most often set by the semester-lopgrcourse .
) i A . . . )

. - .’ . D . ‘ -
. teachers were: B . . . . . ' '
AY

1 - = S . -7 .
(a) to”hqlp stq?egts'better Jnderstand and accept themselves as.

[ ’ [
. i “

s, . A individukls (24.responses or 88.9%); . .

. -~

. (b) to help students understand.and deal ‘with their personal < s

- T problems (24 responses 6r ?8.9%); : . . ) . ’ . .

. f(c) to assis£~studenc§ in aéjuga!ng‘to life and solving life's . ‘
. - U‘ / . . A .
. t . problems (%1‘responses or 77.8%). . . - t. ) 4"

. . » .
» - . 7

- < . . . 1 . . ¢ .
— AN . . ’ . . \ :
" ~

. . These- same bbjecfﬁves were assigned the Yank pég;;ions.bf 1.5, 5.5;-i;9f

‘I.S;krespectivély, By the year-leng colirse teachers. Besides the rahk-
. L . S,

tie for fiist,ﬁiace, these teéghers,also agreed on their"<last blaced ' . ¢ o

<, » . .

, " objective, to help students in their vocational planning. "The rank-erder
N ot . = . L4 Y ” ..

\ ’ - . . . LT * . R
correlation coefficient for these two §ets of ranks is .51.: The aqeréﬁe -

! ( v . - ’
. . te

difference in ranks between these two sets of rankings,was found ‘to be
2,75 ranks, These data ‘reveéal that these two groupd of teachers
J . S T , .
generally set the same objectives for their courses but that they.did ; T

[ - +

\ . . » ‘
'+ - noY{ agree top closely as to the priorities they ;set for these 12..

'y

objedtives. (See Table 14). . T -
. . £’~ '_ " -~ /‘ . - } , . N . . : .
s pattern of general agreement .did not, exist between these two -
v - ' ’ . /

: : £
ative to the content they!inqluded,in their respectiye courses,
H Lhd .

- -

.

3 - »
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L TABLE .14

—

- Objecthes‘Set‘F6;‘ngchology Cour s Taught By The -

»

X

Semester-Length and Full Year-Length Course Teachers ) -
. . s . S A
“ ' N . . . . ¥
4 Semester-Length Full Year Lomg °
) ! Course Teachers Course Teatchers, .
Objectives o F A R - F % "R~
a)\Understand.myself as _an individual 24 " 88.9. 1.5 8 . 100.0 1.5
‘b) Understand personal problems 24 88.9 1.5 7~ - 87.5 5.5;
c) Assist in life adjustmgnt . 21 77.8 - 3 8 ,100.0 1.5
4) Apply psychqlogical knowledge 20 7.1 4 .6 75.0 9
e) Ellménate mlsconceptlon about fFsy?-.19 T 70.47 5. 4 50.0 11
f) Develop ‘an apprec1a¢ion for psy. 18 ' 66.7 7 7 87.5 5.5
g) A551st in develoglng a phllosophy ' e
of life 18 66.7 7 7 87.5_5.5
h) -Cope with adoléscence , -18 66.7'\\73 7 87.5 5,5
i)yassist in future family life < 13 48,1 797 7 5 . §2.510
’ : .- ’ et ¢ S, ’ J ‘
i) Prepare€ for college psy. courses .10 37,867 10 ~7 8]a§ 5.5
k) Understand’vocabulary of psy. ¢~ =~ § '~ 295 11 7. 87.5"5.5
'1¥Assist in vocational planning 7 2529 12 3 37:5 12
L Y
m) Other ’ - L 1, 3.7 - -
: T C. X741 (w27 “
NOTE:.ES(ZZ) =51 (p X .01) ( 5‘) .
oy .
! '. ' i
- . {
! » ..\ - A~
- L .
\ o
- - ‘~ .' V
- ‘ - ~
, .
4
. - ‘
3 , ‘
- e
R S 3
) . ~ ’ “ ‘.'
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A

<

an

\ - . .
N . 3 . i . o¢

0f ghe 22 topics 1¥&%ted on the questionnaire, the 27 semester—length‘v ’

. 3 !
r . ! N [N

course teachers fndicated 13.1 of thé topics were covered in their

€

‘courses while the 8 full-year coursé teachers indicated 15.8 of the ]

. - C
topics were covered JAin their courses Comparison of rankings is .
- )_ tr
not feasible due to the number of topics which\sharedathe same rank

1 D ’

position ” For instance, 5 different topics shared' "first place )

¢« * <) s

. among the full-xear course teachers with 5 Sther topi¢s sharing

. - - .-
By and large, the—pattern of.similar responses among the 8 full- -

. , L ) . ‘.' " A} N .
the second plase-position. (See Table 15). SRR
oo . . .

, .'However, the topics persondlity theory and social behavior
received 25 responses (92.6%) each to share first placde among the

3

° .

. . B o
semester—length sourse teachers with mental illfiess taking the third

rank position.' Thesé teachers did tend to agree on the two tdpics
. " ~ ; . I,

they least often included in their courses.-* Statistics was ranked
22nd by\;he semeste}—length course teaché?s (4 responses'or 14.8%) .

and 21.5 by thé full-year course teachers (2 responses or 25.0%) .
3 ¢
i e . . . "

v -
¢

year course teachers make any meaningful comparison or interpreta—

e 4

tion of these data dlff’!lt -

. .
¢ o s

o

. These teach s also indicated the topics they..thought should

-
[

-4 . I
be .included within these courses. The,semester—length course ..

teachers reported'th% topic personality theory (24 responses or

‘ 88. 9%) first on their listﬁwith the topics emotions, 1earning afd

thinking, social behavior’ and drugsf a1coholism, etc tied ﬁé/

\

second p1ace or the,rank positiOn bf 3.5, Two topics inte{;igEnce

’ * "0
land personality th@ory tied for first place among the ful{iyear

¢ .

course teachers (each with 8 responses or 100 0%) and other , °

topics tied for sécond place or the rank position of 5th.‘,The

. = A -

T N : -~ Yoo

. T g2 YA
N L : 85 7 RN
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. ' /% . TABLE 15 , )

Topifcs Included in Courses Taught By Th
+ Semestér-Length and Full Ye.ar Course Teachers

S~y

‘.;, s , !- a
; . -1 L 5 S .
' ' N i Semester—Lengﬁzh Full-Year Long
' ‘ et Course Teachers Course Teachers
\\—}/ . . Topics Lo coe F -~ Z R F - % ° R
{4 & L . . . ¢ " . ; K g - ‘
[. Personality theory 25, 92.6 1.5, 7 87.5 7.5
Sotial behavior ) '25 ‘92,6 1) -6  75.0 12
c) ntal illness . ) . -21 77.8 3 8 100.0 2.5
. oy LI .~ N ¢
- © 4) Emogions’ % - be 07 200 Tk b 8 100.0 -2.5 -,
2 S e) Drugs, alcoholism, -etc. - ¢ 39 70.4 7.5, 8 100.0 2.5u
¢~ £) Intelligence 19 70.4 7.5 7 87.5 7.5
7 _ . g) Motivation * o . 19- 704 J.5° 7 87.5 1.5
’ h) The adolescent . , <19 ,70.4 7.5 7 87.5 7.5
' . i) Abnormal behavior 19 70.4 7.5 - 7 8.5 7.5
‘ N3 Love 7, L 19 704 7.8 6.0 75.0 12
S k) Mgntal lzealth ; - 18 - -66.7 11 8 190.0 2.5
’ 1) Mental retardat 217 $63.0 12.5 .5, 62,5 15
. O 3 /f
WL . m) Learn{mg and thinking= . * . 17 63.0 12,5 5 7(62.5 15
. , n) Growth and development . 16 59.3 1l4.5 8, 100.0 . 2.5
. . / 0) Marriagé and the family . € - 16 .59.3" 1&.5 éL S50. 0 17 3
c - . . .. . ¢
* : - v * “ *
, p) History of psychology C 15 ' '55.6 16 ° 3, 37 5 19. 5
o 'q) Heredity and genetics : s 14 51.9 17 Y- 5 62.5 1
’ r) Parapsychology, esp ’ w .13 48.1 + &8 " 4 '50.0 "17.5
k . - » = N P L3 . )
» _(g a s) Sensation and perceiﬁtion R 12-, 44.4' 9 & 6 75.0° 12
t) . Human’ body-. physiology : A 10- .37_.0 20 3 37.5 19.5
u) Child care . 7 . 25.9 217, 2~ 25.0 21.5. -
o ; , ) L -~ s . o
_ v) Statlst\:ics f 4' » 14.8 -22 2 25.0 21.5
s . . . - __ . .
¢ -t ' -~ o - ;
. v \ = 13. 1(N-27) % X = 15.8(N=8)
ey . . i
)" " ~
- oo p ] { ! . '
} N L a
" N i ve ” / o \ .
- ﬂ k . . DRIV
b = ‘T ¢ 7 e N
. \ v . r
¢ “ " : * »
' (Y
e N LN . \ ’ " «
N YJ . \, . / 4
L P bt - ‘. :
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N

‘O

.

- semester-length and the Yyear-long course teachers nearly agreed on

~

+

-

\'

“

B

-

N

v
-

and 15.50 topics,

response identical to that explained above, it is {

-

respectively).

_the typiéa} number of‘topics thesé courses should include (15.41

\ « . *

Howeve{f due to

H

ﬁ pattern of

mpossible,to

cémparevthe'respoﬁses oﬁ-these,teachErs in' -any meahingful way.

.

) One point of compa;ison is possible.

¢ !
P

. ) . i
The rank-order correlation

a

between topics the semester-length courde\geachers included in

the1r courses and t&evtoplcs these same teachers thought should

v

. n,"‘ v Al w
be included in their COUT} es was found to be a very high 85‘

o ' oy ‘

K /tHey included in their cpursesrthe topics “and jontent they believed

: \
.. should be 1ncluded in them

.
§

Hence, at least “among this ‘particular group qf teachets,

. ¢

(p < .001).

'

(Se ”I‘*le 16)‘.‘,“‘-\ A

7 R

¢ When asked to 1dentify the’ different methods they used toi .
<

Y

AN

o jjach\their respective psychology courses, 7 (87 SZ) full—year
(5

urse teachers~ indlcated the 1e;ture—discu9sion method 6 (75 d%

- . - a

the d1scussion meLhod 5 (62. SZ) the text and lecture method

(
g - >

3. (37 5%) the 1aboratory experiment method, and 1~ (12 SZ) the

L3 —

1ecture-demonstration méthod. Of thg 27 semester-length qourse

and 4 eacH (14 8/) the 1ecture-demonstration anaﬁ\he,laboratorz

eerrimenf methods. A little over a, third of the teachers in\each

group identified the fact that they employed ' other

A w

addition to* thb ;,listed in the questionnaire.

methods in
1 N :

On the a&erage, the

v

yearg&ongtfourse teachers us\d slighcly more methods éﬂ 12) than did

. R (SN '

the Semester length course teaéhers (2 63 methods) ' ‘J

—’\‘: ‘ o - '

e In review, the findings reported above’ concerning- course
. - . - LY o
L o 3. T ; .
. . X, C f A ' .
*. . or N “ ‘v * N « ! f:-— “:
. . . . N
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N . : TABLE 16 .
\ - Yoo » ’ . - ¢ ~
. - L ~ .
~* - Topics jand Content The Semester—Length and Full Year Long ooy
,,-.Rcmrse Teachers Thought -Should ‘Be Included in These Courses v - L -
v o - Semester-Length = Full- Year Long . .
. S v Course Teachers Course Teachers %
Topics s 5’4“ % R. F _ % R .
. : . . ‘ " ,:F -2
B *.a) Persdnality theory y; . 26 88.9° 1 8 100.0 1.5 .
‘ B) Social behavior . ' ‘ 23 85.2 ~ 3.5 .7 87.5 5 ~ 7
N ‘c) Emotions © - 23 85.2+ 3.5 6 75.0 10
) ‘Learning and thinking "23-. 85.2 3.5 57 62.5+16 .
v . &), Drugs, alcoholism, etc. 23. 85.2 3.5, 5 "..62.5 16
( f£) Mental health 22 . 81.5 6 5 62.5 I8 °
L . S [ . ) - .
" g) Mental illness - Lo a1l 718 8, ’ 87.5- 5 ’
#) The adplescent 21 77.8 8 87.5. 5
; i) Abnormal. behavior IR 21 77.8 8 ‘ "87.5 5 ,
3) Intelligence® - 20 .74.1° 12 , 8 1000 1.5
+ k) Motivation . .~ 20 74,8 12 6 75\0 }0 !
- 1) Growth apd development 200 74.1 12 6 75.0_ 10"
o’ * . & - . "_/ ..
. m) Marriage and the:famlly ' e, 20 76.1 12 6 '75.0.10 . o .
n) Love, . st? 20 741 X2, 5 62,5 16 -7 P
. 0) Mental rei:ardation : ")18 66.7 % 15° 5 62.5 16
. . ” ' * ; - e S
p) Parapsychology, esp ' (o ’r17' 63.0 16 4 50.0 20° P
q) History of psychology e ‘16, 59.3 17 , 6 . 75.0 10" .
. r) Sensation and percept;.od‘ Q 25" ' 55.6 19 7 87.5 5 .
P . ‘ )l/‘-? i s . , . ‘ y /. R . < g ! .
- é‘) Human body physmlogy . .15 55.6 19 /5 . 62.5 16 ~
- Y Hergdity,.and genetlcs T 15_ 55.6 19 .('5° %®2.5 16 . <« .
"y , u){;Ch 1d care S f A7 Ghb a1 T\2 2570 21.5-
. “v) statistics N, T L 7 25.9 2.0 2 25.0° 215
. - ‘ t ".. v .. B T T ." . -' . '
L. N \ "X = 15441 (~N=2'Z/)f§.§ = 15.5(N=8) " ’
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;' - . _objectives, content, and methods suggest -that oaly in the-spst general' -

?i} '5 ' . l : - )

: dqays were courses ;aught by these two groups'of téachers similarp to T
I . It «

>

o .
. each other, The large number of similar answers‘within:%he two groups
of teachers made their comparisons difficult., Phese data did revedl™

v, . .that the year-long course teachers posited more objectives, included ’ v

~ .

- N
¢ . 0 4 .
more toplics, and used more methods than did their semester-length '

’ / o course counterparts., .However, when data were possible to compare it - , T
\. - was found-that the degree to.which they differed along these poinsé<;\ . N \
. o . ° . . PRI
a - T ;Vas not large. s TP e . A ‘ {f;fl
T o o e
State-Adopted Textbook Use . . ,

~

. .o . Seven of the 8 (87 5%) full-year course teachers and 18 of the 23
3 {
; (78. 3%) semestér length course teachers respoFdlng to this item reported -y
v . 3 ’ N ‘.
they used_nae'of the 5 state-adoptgd textbooks in order to teach thefr

’
.

gsychology c0urses. At least one teacher in each group used each'of the
- . v Yo i ’ . * A c"v 0
b °. 5 texts. Of 21 semester- length coursﬁfteaehers identifying theié‘text- .
. \ 11 .. .8

. ' book' 10 (37 0/) used the Engle Snellgrove book Psychology Its

[ Y
] princlples and appl;catlons, 5 (18. 5/) used the Tallent Sprungln book
. N ‘.“’5.,, - \ . _’
P;ycholeéy Understandlng,ourselves and others, 2 (7 4%) used the ’ . o~

. o

._‘ ’ ¢Gordon boqk Psychologf‘forggou, 2 (7. 4%7 used the Sandberg Fentqn text,

Introduction to, the behavioral sciences;.a l (3n7%) used: the Sorenson S

s

‘. nbook Psychology for liVing. Meanwhile, 3 full-year course teachers J‘° ’ J

by e

. '(37 5%) used the Engle Snellgrove text 2 each (25 0%) used either the .x

.

‘ ,Tallent-Sprunglnloqﬂthe Gordon text, and 1 each (12 5%) used ither® the
. ¢ _d ~ . N
& }Sorenson.or the Saidberg—Fenton text. ™ ',t . ‘o

.,

When asked about the. frequenéy‘wit which these different texts

L . were used in their courses, 3 full-year lon course teachers (37 5%2) . ¢

’ : ’ N
"4ndicated the textbook wag used "occasional
i : .

*

" and.5 (62.5%) used their . .,
texts "often.". A much differaﬁk pattern \pf responses came from the .

Q . I © 86 o - :
) * ‘, " N 14,.? i ',\" '
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semester-length course teachers. Of these|teachers, 12 (48.0%) revealed

the, text was used "a,great deal of the tim ," 6 (24.0%) used-the text
. y g [ ‘

/. "often," 5 (20.0%) used them "occasionally," and~2 (8.0%) never @d them.

4 .

The difference between the responses of these-two groups of teachers was’

[y

found to be significant (p < .05, using Chi Square). Thus, ’these teachers

- ¢

did not diff‘erQ the particular textbooks they used to teach their

. , 'courses but thez‘ -did differ. s;gnificantly on the extent of use they made .
. ’of these te'xt,s. '. ’ : . .' - : '
. . /| - L. ‘.~ ) -~ i _< \(
. ;; " Teacher @ara'cz/garistics and Qualificati_ons\ K - e L.
. (,{ : A majority of -the;s"emester;-le.ngth coursg teachers, 15‘61: 57.7%,“

g - - . ) . K \
_ ,  were certified in‘;\ the social_studlies area by- the’st?e's Department of
. " - - - -
Education. Four (15.4%) teachers held guidance/counseling certificates,
. py ra

2 (7.7%) _he]:d certificates. in science,"'and, 5. others (19..27,) held E{‘QK-

. .

“ficates in various other areas. At the same time, 3 full—year,course'

“ .

teachers (37 5%) held social studies certificates ~1~»each (12. 5/,) he’ld

i )

‘an adminlstration or a guldance/counsellng certificate, d’3 (37. 5/), 4 h

(- . held’certific.ates in other @reas.‘ These data reveal the witle var1ety K‘
. R . L. .. PR N . R .

of' certificates-held by both semester—length ahd full-year rseni N O
L8 ’ M P - - .

[y N . s ¢

‘teachers of psychology i ' ‘
Bes1des their area of certiﬁication, these teachers also/re— o

vealed the highest ‘level of their col’leg?/ourse trainingﬁ' These data l— .

.

> , found‘that 15 of 27 semester~length course teachers (5%.5%) had .
\Qw{é urse work below‘Dthe n;aste'rs‘degreet 1eve1, 9- (33.3%) had' :

Con N ST

completed he masters degrge, or beyond, -and 3)(11 l/,) had earned . T

. : ’ either tHe specialist or doctoral degree. Of the, full«year course T

6’ (75.0%) had .completed work beléw the masters degree level;
‘1\(12 5%) ne beyond the masters level, and 1~(12.SZ)"ha‘d earned -

v - - ’ . MO

2

. ‘ 4 ' N




. N s , ) B - -

i the doctoradte. The sparseness and spread of responses among the full-
Lo ., s, . )

: . year course teachers do not allow fbr any usefjg‘comparison between/-

these.two groups of teachers relative to their level of training.

However, great differences did exist/between these two groups when |

K . N - - L . . b
. . their responsqs to the amount of college course credit in psychology
. - 4 ¥

they had earned were examined. The 27’ semester—length course teachers -

' had'earned a total of 548 semester hours of college credit in psychology

P

by

0 s ~~

< . and educatiqnal psychology cours?: for an average of 20.3 hours each.
: (5.d. & 15. 0) The 8 full—year course teachers had earned a total of
371 seméster hours in psychology-related courses for‘@n ‘average of 46.4

. hours each (s.d = 43 .2). Excluding the 1 teacher with 150 semester
. e . - .

hours from this group, they Stlll averaged a more than respectable
. . o SN

Y. 31. 6 ‘hours (s d. = ll.5)4 These data oIearly show thEt the typical
ﬂ“"ﬂ, / = ¢ . \ R
ful} year course teacher averaged better than 3 - 3 hour psychologz
N "t PR

. \r\courses more college preparation than did their semester—length-sourse

- ’ -

.

‘counterparts. s ‘ .-

- . '. :‘ . . . ) ) - ) .~ . - . . . J\
o K\N. S ' W1th the:>‘more extensive college cpurse prep;;;Lions the full-
A P .

N « »
- . /

QY v’ “year course t%achers’felt more adequate about theéir abilities to teach
~ ) © e~ Y
ST % the. séparate psychology course than dM the. semester—length course

P

teaéhers £87 A compared to 72.0%, respectively) Nevertheless, a clear

N .

maJoritz\of teachers 1n bo@h groups felt adequately prepared to teach

. ¢ v . . .
~ ;~* ‘these 'courses to high school stud%nts.— ’ ‘ C s, . r .

7 T These teachers were also asked to.identify whether their\approache€

-~ ‘ ', 1
. 'tg the course,were "pehavioristic" or "humanistic' in nature. Of the.
b ' »
u//” — '@3 semeSter—length course teachers, 12 (48. OA) indicated their approaches

.- ‘were behaVioristl}Z and {2 (48 0%)" indicated their approacpes were -
5
- ’ -.humanistic, and 1 (4.0%) stated that $he approach usgd was a combifi

LI o . .

& .t ) - N .
e fation of thefgehavioristic and humanistic approaches. With an

L ) * . . o
/ ‘ 3 N °
' s ~ v » 1 - < 3
Lt - . PO . (
[} . . .
/
Q .. . ‘e 2 . . | ,
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almost ddentical pattern, 4 full-year long teachers (50.0%) revealed N
. their'approaches-were’humanistic, 3 (37.5%) revealed a behavioristic
¢ !
appt ach, and ‘1 (12 5/) revealed a combin&tien approach to the,

psychology course. These data /reveal, that behavioristic and humanistig/

teachers‘were equally like®y to be assigned‘full—year o semester—

‘ length psychology courses. t ,/ .
- . .. ‘ . _l

To-~summarize the f1nd1ngs relative to teacher characteristics

[ —

and training, the semester-length course teachers were much more likely

o« . . to hold social studies certificates and:to have completed work at .the

masters degree level or beyon than were their full-year .course

. . counterparts. However, the fill-yedr ‘course, teachers clearly Had.
pa o P y A N .

more éollege course work in ps chology than had the semester—length

\ o & «
course teachers. Finally, teackers in both groups were .equally:likely 7

o to be behavioristic or humanistic in their approach te the stchology
' R . 1

- * 4? &

- * course on the precollege level. *

A ) v ! « - ? 2

) - . // . .
- B »

Need for Audiovisual Instructiopal Aids

When asked~whether or not theygneeded audiovisual aids and other

.

1nstructibna1 resources in order to do a better job in teaching their
. psychology courses, 75.0% of the full-year and 96.2% of the’semester—

[

\ -
length course teachers 1nd1cated in the affirmative. In-addition,
all tbe teachers in both groups ‘reported they definltely would use

/’ .- these materials Were they made available to them for thefr use.
s .

N These teachers also identified the'spetific types of materials
” & M . i . * R . . ) \1. ‘
N and instructional alds they wanted to see made available to them for

i ) their. ‘use. Of7the 15 L'mateirials listed on the questionnaire, the
4 . ~ .
f~7 gemester—length course teachers averaged 7.41 and the year—;ﬁng coursé-
‘ : ‘. N o . v
. : . teachers averaged 7.62 selections each. ’ *
' S . ’ ~ ‘ .
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jfme degreg of prioritg to about the same types of materials. : _
! . .. — - — V\E_.-. - ;)_—.\
. W . ? . . T '

-~

~

tha 11st of 15 types of materials provided Films were most desired”

by the semester-— length course temchers (23 responses or 85.2%) with -

filmstrips and sigylation games tied for the runner«up position (18 ¢~

. s

responses or 66.7%). Filumstrips and materials for classroom e;periments P

]

tied for first position among the full~year course teacher regponses v

-

with films placfng third (6 responses or 75.0%). Materlals for slow

2

- learners received 6 yesponses (22,2%) from the semester-length course '~

teachers (l4th rank} and O responses from the full-year course teachers

(15th ranhi. In general, however, these teachers assignef about, the
I

¢

Sﬁmmary and Conclusions . “*

Of the 35 schools offering separate courses in psychology, 27
(77 1%) offered the course for only ORe semester whiLe 8 (22.9%)

offered full—year long courses. When the responses of teachers, ) 0

1 : A I3
‘who taught these two diﬁferept—lenith'cOurses were ‘tabulated and /

.—\ . ™ " ;’, ~ ,/\

. : ‘T

IR v

érouped the data evealed that:
a) \publlc schools were morg likely to offer femester length ’ co

courses as’opposed to full-year. long couxses,
* . b) seuester—léégth courses‘gere equally likely to he found
‘ > ) 2 / N ’
- = in urban, suburban, and rural, schools while full-year
- i

-
-

courses were found most frequently in rural @ehoolé!
c) only l semester-length “and l full-year course wére
required coursés for graduation at their schools, all .

other courses were»electlve in nature. .’ »

-
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N \\' Ay sl o - e }- ‘. ’ . . . ‘\
- . . . ) . . N ",
.F% =z N - -~ " - . 1‘
» s . y . . K . - i ot f‘ 3
: .d) three-foyr¥hs of all the sections of psychology-offered ‘each : | ? N
N5 ;. ‘day WeTe part of semester-length courses;i ‘ . ‘ )
. s . \ . : .. -
' 1 . . . . ~ -
o . e) fulllyear course teachers, on the averageé, faced more students ' .

o ~

per section per day than did ‘their semester-length course

. . . . 4 - -
. b . -
A , counterparts;.- ’ . - . ‘ . .. H -
- 3 * .

< . s

a ) - M

£) juniors and seniors dominated ?Bp enrollments in psychology
O ‘ Y

& courses regarhiéssuof their lengths; - e,
- -, g) four-fifths of the schools offéring'psyéhology enrolled -
v -~ . AV .

SN : more’females than males in ghese courses regardless of tﬁ?

length 'of these separate courses; - ( g

&
N .
o @ . .

, h) a flajority 6f~the sections of psycﬁology enrolled mos@1§
] : { . - N

. ) \
N
white students; p S *3 u

, . i) teachers of:both“typES“vf”courses reported their students R e
. e “ - -,

’ / ’ . . . " ) R
v . N © liked the’course a}d considered it-a popular one to take - .
. fat their respective.échools;‘ L8 , : o . : ‘

. . . . ~ S ' . - .

' A ~ » /‘ ~; ‘/ -

*'’j) year-long course teachers’ set morejobjectives for their -
. i . [ e :
courses* (9.50) than did semgstér-length caurse teachers (7.41)3
e . o ’ A i
, . /// k) year-long course teachers included slight1§ more topics in
‘/l ) . . . " e

- théir courses' (15.8) than did semester-léngth course teachers y - B
) 13.1~I ' T, '

I : I o
1) ~s§atist{cs was covered least often in courses t;&ghf‘by both ] _5
’ of'%hesg two grouﬁs of teachers;

°

. . , f
. m) both semestar-length- and full-year course teacherd indicated }

© e g

~ *
;:S“ : they thought-about the same afmber—of topics should be includéd- A

2 ¢ - . .
. a

A\ n) the lectu e~-discussion methid was usqﬁ:rost often in courses :

k;:> o in these.couéses (15.41 and 15.50 topics, respectively); \ Yoo

-
- .

L \~ taught by both groups of ‘teachers; - _ ’

i . ) L
wi . - , e ‘.
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—_— 8) teachers in both groups werg equally likely t\

"_ . L ‘,/ ‘ . - ] ., e ) S

. , ’ R )
oL , » . .
Kl - \/ v . . . . Sy,
s - - . R [

LY

' ~ o

“agg!fchti%n, was used most often by teachers in both groups;
*] A3 R ! h R

. . ° . . \ ) "
p) a majority of the semesterslength course teaohers (57[7%) N
y .
- ‘and a plurality of the full-year' course teacbers (37 SZ) .
* - . + P L2
held soc1al studies cervificates; = . . : s

! ) the semesterrlength course teachers complexed more colleg*\J

<. - o .ﬁ.o» . N « I
o work at tﬁefmaste%s degtee level and above than did teachers .
‘ v ° » N ., . .‘ . a ’

-7 of full-yeaxr_gourses; . : : LN .

r) the full—year course teachers had earned considgrably mOKe oo N

. college cred1t hours in psychology t/;n~did the~sémgste£:/>
b

- length course teachers, . RN
l LY ~

- — ° )

"behav1orist1c in the approaches they took tb”their courses.-.

’a [ . . i~ N
- S~ . 1
. fﬁ\* Yl—-~ By and large, cqg§§2;’f;ught by‘these\two grpups‘of teachers were .
S ‘ : L C e ‘ ‘

b <o o

14

ERIC

Aruitoxt provided by ERic

A “o i ¥
JINC : ~ . .
T th% obJectiyes set. for the . coufse, the ﬂé&b&r of topics included in .the =« A\

> these differenc/sawas found to be stat1stically signiiﬁcant.

_;‘ depth understandlng and'attainment of\gbeir topics and object Ve

~

. “different in the areds one would”most efpect them tg be-different, i.e.,

< .
] ; .‘ B Y o . , rr‘
ey course, and the methods used to\teach the psychologlcal content pre- - .
5 'ﬁ N / e, 2 ~ . $, . s \ R
;\\%.{ > sénted in the dourse In these three areas, real differences appea; to s
ey, ‘ T

o exist between semester-length and full-year long ;ourses ghf none of \_~‘\_‘
“F

> 2 -
.
’
i3 w
Y

ape full-year tourse teacherﬁ Hid‘ggi set tw1ce as many ob‘]‘ec‘t:ives,d t
” ; . e <

include twice as many top1cs, or ‘use twice as many methods than the full- (

°
~ o «
e ]

'y ! )
year coutse teachersﬂ,.From ghis'perspective,_the differences between

|
s .
>, >

2 5 r : - 1 Y AN Y
these two lengths of courses reported in.the earlier dat@m~are small. 4 '
» . . - ‘ - .
. ty - . - ! " - - . ;
One' may argue %Hat the full-year>course teachers taught for more in- -
L o o~ 1 ' «
. , ’ £ C ) * » ';' /-\ . .“
rather than for~a mor?,general survey of

1arge‘nhmber of topics and

LI R 2

ntent. \Whether or not this inter retation accurat y _ex %éTﬁB-these e
/ P P2 B

' ~ " s ":—"-—::' A N . . -’"
' N /c:w-,g"": e S S = .
data is unknown.v Bt i - £ Y i e . .
t ¢ S 92 P T, 4w : 2 .
- s . . o 7. g - ,
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o) the Engle-Snellgrove text{/Fsychology ~Its principles and ' o,

be "humanistic" S
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CHAPTER VI - c L
’ L) 7 bl ‘ ) hd ' .
! - qurée&sTaught,b“ Hymanistic and Behayioristic Teachers: - R
' . e . rz\\hre They Different?, , T :

o [y . . 1 . P @ R

: Conventioral wisdom has it that there is a great deal of difference’

- between humanistically- and behaviorisfzcally—oriented teachers and their

' . - ~ -
f . . N P! .
0 ot w e

. ’ courses. Humanistic teachers are assumed to be "life adjustment".oriented
: SN

v - Ty
P

‘ and, their courses are "watered down" or‘"soft"\in terms of the content

they include. Meanwhlle behav1oristic teachers have the repdzétion of

. .g; —be;:g fuch more*uscientrfically—' oriented and their ;ourses are\sopposed
S to stress the "hard-science and content‘aspects of psychology as a . ..
) discipline’ of study However, un%il recently (Stahf l976b9{ no-.data ';(‘
= were avzfiable to efther confirm or reJect this prevaiang perceptijf of:? .
) - teadhers ho identify Wlth these two schopls. . ‘ < .. '.
_,J . - - In an extens1v§ s(tudy of t%ﬂnses of 98 humanisti\c and 58 S ) ﬁ
“ " behaviortstic teachers of psychology 1n Flor1da, Stahl (13§6a) fguns‘that¥ff
D . L4 e °
few 5223 d1fferences existed betwaen these two groups of teachers..dkfter'
" ‘ .comparing these‘teachers along 92 d1fferent variables, statistically ;

' N
- « . .
-

e si iflcant d1fferences were found fox only 4 of these pointg of comparison.

A
N

Evert more ﬁggiihable, the responées of\these teacheré regéfﬂing the -
- HACLN -7
: bbJectives they chose for their\)gurses, the content they include& in

v,

N - ° v e

; -
St ﬁhem, and the types:of materials they d%sired to use for their courses

Y A . T ow
revealed that these teachers were rearly identical to eath other. The .
’V . ~ + .

2 N . . ~
- . - - . ; @
.

study concluded~that'for all practicgl fonsiderations,abehayioristic and

4 : '
/ humanistic psychology teachers in Flor1da taught- about. the.same courses,

veo

. A

N I \ '
i . in,about the same types of ééhool§~with :gout the sameitypes of students
. 4 ,
0. PN
. X ) who studied the same typeé Df content through the use of the same kinds
Q - i ) R © s,v .
FRIC &g \ X e
T ”»y . . ! oot L. ' “*w 2 .o -

v,
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of methods. The "myth" that there existed major differences between these
' L]

two'groups of teachers was destroyed. . . . .

. But “what was true of Florida psychology teachers may not be true

about Mississippi's psychology‘teachers. 0f the 35 psychology teachers, @

31 had no difficulty in selectlng one of these two 1abe1s--human1st1c .
or behavioristic--as the most appropriate to describe their part1cu1ar N

’ approaches to the course. Sixte®n teachers 1dent1f1ed themselves w1th¢

A o the ”humanlstlc" approach and 15 1dent1fied themselves with the "behav1or1st1c .

label. This‘chapter will compare the responsestof these two groups of
> . teacﬂers in order to determine the degree of difference which existed

for these teachers and their courses. .

" School Characteristics %

. '
. -

The reSponsei of the 31 teachers who labeled themselves as either =

"behavioristic" or \"humanist#'" were examined relative to the ‘types of

o " schools in which they taught. Of the 16 humanistdc teachers, 11 (68.7%)
3 . -
taught in public secondary schools, 3 (18.7%) taught in private non-

- -

religious schools, and 2 '(12.8%):taught in private religious schools,

4 -

. Meanwhile, 8 behavioristic¢ teachers (53.3%) taﬁghﬁ psychology in public

schools with 5 (33.3%) teaching in private nonreligious schools, 1 (6.7%)

LS

= 1in a private religious school, and 1 (6.7%) in a prfvate schobl for
.oelinquenr boys.\ Thus 2/3 of therhumamistit and }(? of the behavio:?ztah
teachers_taught their courses in public secondary schools.
. . When asked to identify the size of their schools' enrollment, 6 ‘

humanistic’teachers (37.5%) reported that less than 350 students attended

-
-

their school. In addition, 5. humanistic teachers (31.3%) reported enroll-

ments of between 350 and 1,000 student$ while an ®qual number revealed ad

L] . D . « . i
ne

. » :
student enrollment figure of over 1,000 characterized their schools. In

. : J
a much different pattern, 6 behavioristic teachers (40.0%) taught in

o ) ’ 94 9»1:
. . R * {
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A3

schools with ‘less than 350 students enrolled with the same number also °
i N . [ . ' :
teaching in'schools with enrollments of between 351 and 1,000 students. "

The other 3 behavioristicvteachers (20.0%) taught in schools with over

l,000.students enrolled. While the humanlstic teachers appeared to be‘
\ -

evenly distributed through these various sizes of schools:, the pehau;or—

-

- B . ! * .
-dstic teachers tended to be a little more restricted- to schools with

less.than 1,000 students enrolled _ i v

a .
/

These teachers also revealtd the racial composition of their Tespective

A

" school's student population. With only 13 of the 16 humanist1c teachers

-

-

replying, 5 (38.5%) indicated the ratio of whites to blacks ‘in their
H

-

schools approximated an 80%/20% balance in favor of whites. Three

teachers (23.1%) reported‘a 95% white/5% black racial mixture and another

> 4 ., . -

-3 humanlstic teachers indicated a 65% white/35% black ratio. The remaining

2 teachers reported figures of 50% white/50% black or higher in .favor of
8 :
¢ . G: v
.blacké. -The behaviogistic teachers reported a different type of racial

composition pattern in their’responses. " Of "the 11 teachers responding, 5

-

" (45.5%) indicated their schools raq1al balance was' nearly 957 whlte with

]

4 other teachers (36.4%) reporting a wh1te enrollment of approximately 657 and
/

~a black enrollment of only 85%. . _— .

»

The 16 human1st1c teachers were approximately equally distributed among
rural~-surburban-~urban school 10C3t10n$. Seven human1st1c teachers %43 8/)

taught in rural school settings with 5 teachers (31.3%) teaching in sub-

urban school settings and 4 teachers (25.0%) teaching in urban schooBs.

4
Meanwhile, Y behavioristic teachers each (46.7%) taught in either rural C

v

or urban school. settings while only 1 (6.7%) taught in a suburban ‘school.

Hence, while 1/2 of the rural teachers were humanistic and the other 1/2

behavioristi¢ in orientation$ only 1 .in 6 of the suburban teachers were:

4 Y : * ! ] ’ »
behavioristic. ’ ’

: ' 95




Course and Class Characteristics .
‘ _~/

Ag

.
.

These: two groups of teachers were nearly identical in their xesponses'
regard1ng tHe 1ength of time of their respectLve courses. Twelve’ human—

,1SQC (75. 0/) and 12 behavioristic (80 OA) ta,ught one semester lengéh

courses with the remainder in each group teach1ng one year long courses.

, ‘ ' \
4

\\‘ * This distribution is about 4s equal as it could be considering the total

. . ~, ' <
% | S number ifi each group. Needless to add,-there was no difference between

>

* . . ¢
these two grouPs in regards to the length of their respective psychology
/ . * . . .
~ courses.

When asked whether the psychology courses they taught were~elective

or required in nature, all 16 humanistic (100.0%) and 13 of the behavior-
v . ’ B . . t

istic (86.7%) teachers reported'their courses were'elective‘course offer-—

B ‘ . N
ings in their schools.- Two behavioristic teachers indicated their courses

~were reguired of students in_ their schools. *¢ . : -

. - N . ) B .
' N These teachers also reported on the number of s&tions of psychology
A .

. they taught- each day. Of the 48 total sectionms reported by 34 of the,
total teachers, 22 (45.8%) were taught by 13.behavioristic teachers and
- L. !
20 (41.779 were taught by. the 16 humanistic teachers. Of the humanistic -
e ————
1§

< . \ teacPers,_lZ taught 1 section of psychology per day wh11e 4 taught 2 /
. L sections per dvay. These teachers averaged 1.25 sections perrday (s.d. ’
) ;YAS). of the{hehavioristic teachers: 9 taught 1 section peﬁ‘day, 5 taught
- A - 2 sectrons, and 1 taught 3'sect;cp$.each day. These teachers averaged
L ‘1.47 Sections‘fer day (s.d. = .ééi. o ) . '_h;~ - .«
< ) - \;~F0t only did the behavioristic teachers tend to teach slightly more
ol sectldns of pSychology each day, they-‘also tended to teach, a few more
tn .

students on the average per year. The behavioristically—oriented

x oot

teachers taught approximately 49.9 students per year (s.d. = 31.5) com-
Y pared to, the 42.7 students, taught by their ‘humanistic counterparts
S o - ‘ N o
oA L ] . ' - 96
. o




L3

. (s.d. = 29.6). Of the 1,699 total student enrollment for %}1 35 schools,
. , ) .

. . AN
the behavioristic teachers taught 749 of them (44.1%) and the humanisitc °
‘teachers taught 683 of them (40.2%). One reason for the slightly higher

number, of "students enrolled in courses taught by the behavioristic’ teachers

t . ! ' R
_ is di:ectly attributible to the higher total number of sections taught by

«

these same teachers. E L L
X A . . . R
!

- Ope half of the humanistic teachers, 8 or 50.0%, taught classes which
o .
enrolled both eleventh agd twelfth grade students. Of the other 8, 4

’

(25.Q%) taught courses with ten through twelfth graders énrélled, 3 (18.8%)

taught courses with only twelfth graders enrolled, and 1 (6.3%) taught

~

AEEuréeé with ninth through twelfth graders enrolled.. On the other hand,

. .

60% of the behavioristic'teachers,:9, taught courses with eleVenth and
tweifth éraders,enrolled wh11e33 (20.0%) taught just twélfih~graders and
3 (20.0%) taught tenth throdgh twelfth graders. Again, little difference

existed between the types of students which edrolled’in classes taught by
these two groups ;h teachers. ) Yo e
® . .

As in the abo@e‘set of data, these téachers taught. courses which
. ~ r i3

~

_gnrolleﬁ about the same balance of females:and males, Acco;ding to their
. s . - .
responses, 81.3% of the humanistic (13) .and 83.3% of .the behavjoristic

g =
(10) teachers taught classes which enralled a majority of girls over boys.
R . . %q’ ~f .
Meanwhile, 3 humanistic (18.8%) and 2 behaviorisﬁic‘(16;7%2;tgachérs
taught more boys than girls in their classes, S
3 0",

- Th N . 4

Interestingly, while behavioristic teachers were-moge;fikely to teach

- ' . W .
in schools which enrolled heavy ‘white student populatidﬁs thén their

humanistic, counterparts, they were' less likely to teagh Egasées with

v

heayy white enrollments. Nine of the 15 hhméni%ﬁic‘teacﬁégs respondding

" to this item revealed*they taught coirses with a 95% white/5% black racial ,

hd ©wg 0t v " -

balance and 4 more (26.7%) reported ‘their classes were 65%.white or higheé .

) - .
. .

. v ‘ R ) f
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in favor of white proportions In. contrast, only 5 of the,l&-behavioristic
teachers responding to this item (35. 7A) reported a 95/ wh1te/SA black

N \ student pobulation. Four behavioristic, teachers (28. 6/) reported a white-

s R

black ratio of either 654‘35A or 80//20A in favor of the wh1te student
. .
population. - Three‘teachers (21.44) reported a 20% white/80% black racial &

A

balance existed within their "psychology classes. However, this distxibu~-
. , L . ) -
tion and the‘comparison between racial balances in schools and\classes .

3
- .

-are both distorted by the fact that far fewer teachers reported the racial

- >
. -

compos1tlon of the1r schools than did those who reported the. racial com- . .

~

positién of their respective classes. Only if full data from all teachers\

4 M . *

on bogh\of these items were available could a meaningful interpretation’be

. possible. . . . ’ . .

' P
.

o - . N B > .
. . In review, these data suggest that the courses these behavioristic
. , i

B R r ) *
and humanistic-teathers tatight were very similar and that the types of
t . . . " >
. students enrolled in these courses were-also about the same. To this
p01nt these data suggest <that although the types of schools in which

-

these two groups of teachers taught were somewhat different, their courses .
% } Vv .

.
-~
[}

and classes were Very much alike. .
‘ ) .

1 3

e APopularity of -the Co&rse - ‘ .

¢

{ The respondents were asked to indicate whether or not ‘the separate

[ .- - .

psychology course was considered a popular course for students to take

.
- »

- . -

< at their schools. ‘Of the 13 humanistic teachers responding ‘to this item,

< - —_—
-

. ' f'll (84 6%) reported that the course was popular among their student bodies.

Of the 15. behaviorlstlc teachers responding, 14 (93. 3/) answered in the

Affirmative. oL - '- t a / . i
. l When asked whether student demand for the separate “psychology course

t t ”

, had risen, dropped,or: remained constant over the preVious two or three

. . ’

s e R

-

®
o
<~
\ b
L

3
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. 4 . .
years,. the-responses of these two teachers were about ‘identical. For

1nstance, 44.4% of the 9 humanistlc and 42~97 of the 14 behavloristic ¢

[} ‘e . -

e ®

) =y
.teacherg responding to this item indicated student ‘demand for the cpurse

had risen 'sharply”” And agafn, 33.3% of the humanistic and 28.6% of the

-
.

behayioristic teachers revealed the demand had remained constant.~ None

' e . . - s & ‘

N\ . N
% of these teachers' reported a drop in demand for the course among théir’

~.
a

:‘étudent enrollments. For some reason, ﬁ of- the 31 teacher® reprejented

by these two groupings failed to respond—to this item of the questionnaire. .

. . N
v N

- . & R «
- »

. ~ v N . . . 2
Course QObjectives, Content, and Methods \\\ -
» ‘J LY | — -

‘

. - . ' ¢
Information was obtained relative to the objectives these teachers

~ 4 L4

" set for their courses, the topics and cogtent they included in these -:

@ourses, and the ' general methods thev‘used in order to'achieve their ~"
’ . s N * ' I

‘. >

instructional oﬁjectives. Their responses to each of'tHESe-sets of data
N e ‘ .

~ are described below. N * \§H
[

, a . )

. .
As explained previously, these teachers were asked to identify the

objectives they set for their courses from)a list of 12 objectives .pro- .

. - '

.

v1ded in the questlonnalre. While all 35 t achers marhed an average of

-t 2 »"
. v s

7. 88 obJect1ves each, the 16 humanistic teachers averaged 8.00 objectives

compared to the 7 87 ObJeCth%S averaged by tlieir behavioristic counter—

Jgarts.-l§8ee Table 17). . ' LT

¢ 7
4 ,The pattern“of responsewamong each of these two groups wmade it diffi-

[ 4

cult to compare their responses or even to identify any ,real priority for
- V/ , . , )

tie d1£ferent obJectlves within e1ther one of these groups. For the

3

humanlstic teachers, 2 prectlves received 16 wotes (100,0%) to tie for

ﬁirst place, 2 rece1ved 14 votes (87 5%) to tie ‘for second place, and 2

' w ' (¥ 4

more received 13 Votés (81 3%) “to, tie £or* third place. Although one

K

oy

obJedtive, to help students better upderstand and ‘accept themselves as
| » . ’ :

i e




- - . - ‘ <
o - s ¢ ’ Y ’
" e . ;o TABLE 17 ] S
‘ - e . : &
Objectives Set. For Courses Taught By The Humanistic st .
' " ,' * ghd Behavioristic Psychology Teachers |
" ' w ) . b
, ‘ R Humanistic Behavioristic - ) :
. ' 7 ) Teachers Teachers .™» as
A Objectives F % R F ~ %> R
L‘ » .,Jg . , ' . 2: \
! . a) Understand and actept: ' : ' )
° self as an individual, 16 . 100.0 1. 13 86.7 1 b .
¢b) Understand personal ’ - )
problems . ‘ 16 100.0 1.5 \12 80.0 3.5 .20
c) Assist in l4ife adjust- "'/) o . .
—_— ment ‘ 14  87.5 337 12 '80.0 - 3.5 L9460 ¢ N
. - ' - ’ r .
- " " . ] -
. "d) ‘Apply psy.-knowledge 13 81.3 5.5 10 66.7° 6.5 .61 - '
e) Develop appreciation —_— ’ T, ' . .
I for psychology 10  62.5 .~ <12 80.0 3.5 .50, .
£) Cope with adolescénce 14 87.5_ 3.5 8 53.3 9.5 .09° )
<. g) Develop philosophy of 1 Y
. life ) ) 13 81.3 5.5 9 60.0 8 .36 ¢
B h) -Eliminate misconceptions - .
aBout psychology 8 50.0 8 12 80.0 3.5 .17
- i) Assist in pweparing for S ‘ . .
“family life 7 43.8 9 8 ~ 53.3 9.5- .86 .
. j) Prepare for college .- .
psychology .céurses 5 31.3 12 10 66.7 6.5 (11
‘ “ k) ‘'Understand vocabulary 6 37.5 \1\3.5 7 46.7 11 .88 o
. 1) Vocational planning 6 37.5 .5 4 26.7 12 .79
. m) Other 0 10.0 - 1,%.7 - - .
- s O 'y . Ny
. . X =8.00 W —77.87 " ‘
.a’ ' ) - : - . . - .
- P ba'sed on Ch}—square (df = 1) . : . ) 5.
<o Y ) . " ~
- .
[ - 1] ' - ’n -
* > -\ - L
w? . - Y
A “‘\_M Lo 8 \ i ‘ N ’
i . e . »»
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individuals, receiveé'l3 votes (86.7%) fé; sole possession of first place,
4 different objectives recéiyéd 12 votes§(80.0Z) to tie for sécond ﬁiacef i .
Although their ove;ali rankings appéaredfto:be similar (Es (12) = .60, ' -
2:4,.05), the similarity is clouded by t;E large numﬁer.of objectives

2 -

. ) IR . & . . v
which shared the same ranking. . The objeetive, to help students cope with

'théfgroblems'of emerging adolescéﬁce, prpvided the largést degree of . *

_rank‘diffeience between these, two groups{of respondents. Th humanistic

3

‘teacﬁers ranked qhis objeétibe in positidon 3.5 while the beha iori§tic

[
’

teachers assigned the objéctive a positien of 9.5.

’ . ~ - .
Wh;g-the responses of these two, grobips were examined regarding which

¢

-

of the 22 topics they included 5? their géépective courses, comparison between

- .

=q,f‘and ciarity within these two ‘sets of data,are again clouded, by their pattefns

of responses. The topic personélity theory received 15 ré%pgnées‘(93.8%f

A

N .

from the humanistic teachers for first placé among these :22 topics. Social
behavio} xe;éived 14 responsés (87.5%) for sole possession of secona piice
before 3\Eopics tied for third place. Howevefz the 2 topics just méntioned . '
and 3 other ﬁopicé,;ombined to form a 5-way tie for the first place'topic

among t@é 15.behavioristic teachers. Immediately following this 5-way tie

for firgzkzg\z\f—way tie for second place ampng this group of respondents’ .

AN

Of the 22 topics, ‘16 received more than 1/2 Bfizgz’votes of the 16 human- '

- [l (. *
istic teachers while 17 received more tban 1/2"0of the votes of the 15

-

behavioristic téacgers. In addition, each of the 22 topics wds checked
- . - \ (

«

as average 0f.9.32 timés_(s;d.‘= 3.56) by the humanistic and 9.82 times

. . . o ~
(s.d. = 2.97) by the behavioristic teachers. n review, the number of

* . ' - : h
split or tied wanks among both sgts of. data make it very diﬁficult to

»

interpret the degree of correlation-betWeen these two sets of responses. ,

. .

‘ f - ' .
A rank-order correlation coefficient with these data would represent a . -

’

* * . * <
"distortion of- these rankings. (See Table 18). v .

~
h




TABLE 18
1 . . .
Topics and Content }ncludedtin Courses Taught By The
Humanistic angjBehavioristic Psychology Teachers

L.
¥ ; N * . ’

. : - e M .
) N ‘ . Humanisti¢ € Behgvioristic - -
Teachers * . Teachers ‘e e a
Topics F % R P % . R P
a) Personality theory - 15 93.8 ~ 1 13 8.7 2.5 .95
b) .Socidl behavior | 14 ~ 87.5 2 13 86.7 2.5 . -.64
¢) Mental illness 13 81.3 ' 4 13 86.7 2.5 .94
d) Emotions 13 °81.3 4 12 8.0 7 -7
» ° e) Drugs, alcoholism, etc. 12 75.0 6.5 12 ~-80.0 7. .92
8 ) f) Intelligemce . T 10 62.5 9.5 12 - 80.0 g . .50
s T ,: -
g) Motivation .10 62.5 9.5 12 80.0 7 .50
s h) Mental health y 13 81.3 4 <10 66.7 13, - .Bl-.
i) The adolescent 1 68.8 8 11 73.3 10.5 .91
- " j) Abnormal behavior 9 J,*qu3 13.5 137 86.7 2.5  .14'
. k) Love , * 12 75.0 .5 9 60.0 15.5 .61
- 1) Growth and development 9 56.3 13.5 11. 73.3 10.5 - .54
m) .Mental retardation 9 56.3 13.5 10 66.7 13 - .82
n) Learning and thinking 6 37.5+:°18.5 12 80.0 7 7\ -04*-
o) Marriage and the family- 9 _56.3 13.5 8 33.3 17 .84
p) aHeredity and genetics 6 37.5 18.5. 10 66.7 13 .21
q) Senation and perception 7 43.8 17 9 60.0 15.5 .59
- 4 ' 1) History of psychology -9 56.5 13.5 6 40.0 18 .59
- . ‘ . / - °
. sy Parapsychology, esp .9 56.5 13.5 6 -.40.0 18 .59
t) Human hody-physiology - 5 31.3 20 6 40.0 18 .89 T
.u) Child care ) 2 *12.5 © 21.5 5 33.3 21 ¢ .34
. + ) o
_ y) ¢ Statistics . 2 h2.5s 21,5 3 20.0 22 9%
oo L X=128 . 1h4 " %p < .05
“ N . . ; )
2 : ,
. 32 based on Chi-square (df =¢1). -
. Y .
I} :: 7
[ . —




- - ‘ 4
he responses Qf these teachers to .the item seeking ormation as_to

.

v . .
the topics and content they beiiéved'should be included in psychology AN

¢

tra
f R . > 4 -

courses' on the precollege level were tallied and ranked. ghe topics

~

. j . v\
which they selected were'includéd in a list of 22 topics-identical to oy

the list just mentioned except‘that this particular 1istlinciuded an .o . '

‘difficult.' The toplc)personallty theory was again in sole possession of

figures reveal that the behavieristic teachers not\only thought .more- . ™ A ¥

invitation ‘to add other topics should those mentioned be inappropriate

.5_,‘

Again, for the-third consecutive set of datd, the frequency of tied

8 . » § ¢

rafks among the-responses make mean1ngfu1 interpretation of these findlngs
\

- '-«

first place among the humanistic teachers with 15 responses (93.8%) but
it was followed by 7'consechtive tied rank series of topics. Following

<

. N o \
"first place, the next topic to hold a rank by itself is physiology in oL

. 19th place. Hence, between the topics personalltyftheory and phzsiologg

17 different topics shared 7 rank pogitlons in the rank—order procedure.

* M »

Among the behavioristic teacher responses, the rankings were even more .

- v

piggy-backed, Six different topics each shared first, second, and third
~ .
» ﬁ AY

.

place among this set of data; i.e., 6 different topics received 13 responsesJﬂ

(86.7%),, 6 received 12 r%sponses ©80.0%), and 6 more received 10 responses 1 g

~

(66.72). The first topic in the set of responses to hold a rank by itself

.

is child dare in 213? place. (See Table 19). ~ VvV .. .

"The behavioristic teachers selected an average of 15.93, topics that
they believed should be included~in their-coursehfompared to an average )

N

of only 14.06 topics selected by their humanistic counterparts—la difference, .

— - . '3

of nearly 2 top1cs Among the 22 topics Iisted, each topic received an

average of 10.82 responses (s. dﬁvw 2.36) from the behavioristic teachers

and 1Q0»09 reSponses (s.d. = 3.15) from the.humanistic teachers. These

.
~— N

) 7

. . 0 .- . 4, ,
. , R G . . ‘
v



o ) ‘ TABLE 19

-Topies The Humanlstlc and Behav1orist1c Téachérs Thought
Should. Be Included W1th1n Precollege Psychology Courses

\

Behavioristic

- Humanistic
. Teachers , Teachers ¢ a
Topics ® - E . 4. R F_ = % R )
pics ~ Boeo % R ‘ R
h) Personality theoty .15 93.8 1 13  86.7- 3.5 .95
b) $ocial behavior 14 .87.5®2.5 12 80.0, 9.5 .94
c) EmotdOnsa ' . 13  81.3 4.5 £ 12 80.0 9.5 71
’ - . ~ \ =
1) i > . . Pl
d) Learning and thinking « 14" 87.5 2.5 1Q 66.7 - 15.5 b
e) Drugs, alcoholism, ete. 13 81.3 4.5 12 80.0 .9.5 .71
£) Mental illneSs . 12 75.0 6.5 . 13 86.7% 3.5 13
g) Intelligence © 11 T68.8 100 T 13, 86.7 3.5+ 45
h) The adolescent 11 68.8 10 13 '86.7 3.5 _.55
i)- Abnotmal behavior “11 68.8 10 13 86.7-°. 3.5~ _ .45
j) Mental ‘health 11 688 10 12 0.0 9.5 .76
k) Marriage and the family ~12 75.0 ., 6.5 10 66.7 15.5 .91
1) Growth and’ development 10 62.5 1%.5 12 80.0 9.5 .50
. 1] ' .
'm) Mot Pvation ' 9 6.3 15.5 13 86.71. 3.5 .14
n) Love 11 -68.8 10 10 66.7 ~ 15.5 .79
+0) Mental retardatien: 8 50.0 17.5 12  80.0 9.5 .17
'p) Histoy ‘of psychology * ° 10 62.5 13.5 . 9 60.0 19.5 .82
‘) Sensation and perception sf 50.0 - 1745 10 66.7 15.5° .56
r) Parapsychology, esp. .56,3  "15.5 9 60.0 16.5). .88
s) Heredity and genetics \\\ 37.5 20 © 10 g2:7‘ 15.5 .20
. t) Human body-physiology 7- 43.8 19. 10 '66.7 " 15.5 736
u) Ch11d care QE;O 21 6 40.0 21 .61
" v) Statistics S 3 7188 22 0 4 26.7 22 .92
e o7 X= 14.06 L 15.93
aR based on Chi squdre (df =1) - . < N
. - \. ~ L
/ -
e Cﬂ .
TN — . R ' ‘.
| - ST = f
. ’ o A
AN ”_ ‘ h of .
' - s - - * :
) 1181{;: . ’ R
‘l 4 ’ . '[‘
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- . . . oo i L4

topics should be .included in their coursess than did the humanistil’ ’ .0
< T, v -
, teachérs, but also that the behavioristic teachers were less likely to ’

. . discriminate,priorities among these ‘topics as weré their humanistic

. 3 R S . . a

count’erp\arts. However, one could also argue t_hat the behavioristic "\ _/
- . - - o - ,>

’

' . N 4, } .
teachers saw’a number of differént topics as befng of equal relevence .

¥ : A .o : S

] - and importance wh11e the human1st1c teachers tended to see some topics

, . as being much more i‘mportat\t than other's. . v /
Q . ‘ f ] .. . s L,
. : The problem ‘of combined or tied ranfcings ‘described above make- it

' .
) ! . ¢ M v ;e . -

. 'impossible to discuss with, meaning the relationship between what these

- . « -

R . 'ﬂ_yhers t{:zught in thelr'classes and t’tfe t0p1cs these teachers thought .

’

should be inc.iuded in these cOurses. The only clear-cut set -of responses
4~ . - . - - 0 ( - .
) wblch could be compared is.that regarding the topic stat1st1cs Both

\ e v - el g

. . b 2

cluded in /t‘heir respective courses and last on their 1i%t of toplcs .

. N .

they believed should be 1nc1uded in psycholog&,coprses. An examinat'ion -

LN - =) ’ . -

. of Tables 18 ard 19 111ustraﬁe the problém"s created by the responSe' o

. patterns of_ t se"humanlstlc and beh_av1or1st1c teacheyxs to thesé "tyo ~
v L) " o . : : v . v . . .

. X . - - 4
. . * questionngir S a4 LT T e e, . . -
to» . N L .. . . : -

. Th'e responses of these t"eachers regard,-ing the gemeral and spedific

-

-

methods they used to teach psychology were %xamined Of the 16 humanistlc -~

’ N . . -
..: '- . teachers, 15 (93.8/,) used she, 1ecture—-discus‘si!n method, 11 (68 8%) us’ed .
k‘ t)ie discussion method, 7‘ (43.é%) used the text and ‘1‘ectt‘1‘re method, ‘and ‘ <
a - . - L3
_ O \3 (18. 84) each used the 1edtun demonstration method and laboratory ,
: exggiments. Elght humap)istiy: teachers (50 OA) used' "other"‘ methods j. ;( -

pr1mar11y cons1st1ng of ‘vallles’ c‘larificatiou and small group discussion

- "methods." Meanwhile, 12 of the. 15 behavioristic teachers (80 0/) used b )
\:he lecture discussion method 10 (66. 7/) \sed t’he r.ext and 1ecture ." s
T A ' ‘ " . "
- ! . .

o
o
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groups of teachérs placed this topic last, /on their 1ist of t}pibS in- . < \‘é




nethod, 7’(4ﬁ17Z)“used Ehe‘discussion method, 3 (20.0%) used labotatory

experiments, and 1 (6.7%) nsed§the lecture~demonstration method. One-

- - fifth of the behavioristic teachers; 3 teachers or '20.0%, used "othex"

© ———

me thods in addition to those.listed above..

A t " - L

- -~

Converted to other terms, the humanistlc teachers on the average
+ 3
Spent 34, SA of their. tlme.in leeture, 32 SA in d1scussion, 13.8% in

’ other'

methods, 12.1A‘in>textbook use, 5.2% in laboratory experiments,
T 7

{
‘

and 1. 77 in demorsfrations. 1In contrast the behavioristic'teachers

.
¢ vy . \‘?
( . .

. o _ rspent ‘an aéerage of 37.%% of the1r time in 1ecture, 31.1% in discussion,

.

. ot * 36. 47 in textbook use, 8.2% in "other" methods, 4.9% in 1aboratorz

,e¥Xperiments, and 1.6% in demohstration. Relativeiy spEaking, the human-

v »

.. . istic and behavioristic teachers as grouped spent approximately the same
_proportion of time using each,of these methods. HoweVer, these teachers

differed widely as ind1v1dua1s and such differences are not identif1ab1e ’

a
- -

in these grouped data. ., . NN : ’ .

. v R ’ 14 L . /'\

- To review the responses of these teachers in regards to their course
. . . ¥ . :

.

objectives, content, and methods, the general pattern of their responses
- - . R ¢ 7

|

suggests a tremendous degree of similarity between these two groups along

.\‘\ . - * v, ! . ) )

.each of the four areas cqvered in this section. As distinct groups, the
. ” . “;. ]

_humanistic and behavioristic teachers posited abeut)the same objectives

> -

for their courses, taught about the same tontent and topicsg and used

- . tw

about.the samefmethods. However! the behavioristijc teachers were slightly

" more likely, to think more topics sHould be iﬁ%lud~d in their courses than

" ” * ) " ) . ” h: ¥ ‘, -
.did their hu%fnistic counterpdrts. And finally, fwhile tﬁgse teachers _

i 6 4

- did differ widely within their individual groups, when their data were

' -

. combined into their respective groups, these diffem ces balanced out

: and revealed few differences existed between these groups of teachers:'

~ . -

o .0 AT 1 1 I

o
kS
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State-adopted Textbooks N N N

When asked whether or hot they‘used one of the five state—adépted
- psychology textbooks in teaching their courses, 12 of 16 humanistic

- (80.0%) and-10 of 13 behavioristic (76.9%) téachers reported they used

-~

these textbooks. *

: ~ -
R . en asked to identify the specific textbook they used 6 (37.5%)

~

&
of the humanistic teachers indicated the Engle-Snellgrove text,

’ 1

N * - \z . Y 3
- i Psycholdgy: 1Its principles and applications; 4.(25.0%) indicated.the

rGordon text, Psychdlogy for you; 3 (18.8%) indicated the Sandberg-%enton
Q .

A |

\text, Introduction to the behavioral sciences; 2 (12.6%21indicated the
\ .

Tallent-Spungin text, Psychology: Understanding ourselves and others{

. . and, 1 (6.3%) indicated the Sorenson text, Psychology for living. Only
Al f . 4 . *
3 of the §/§Z:te-adopteg_textbooks were used by the"10 behavioristic

teachers responding-to this item. Five of these 10—teachers.used the

- « ' Engle~Snellgrove text, 4 used the Tallent-Spungin tekt, and 1 used the '
éorenson tektbook. " M . )
) \ <

‘Just because these teacliers had these various textbooKs available
i e . .

did not automatically mean they uséd.them'in teaching’ their psychoiogy

eourses. A separate question sought information on the amount of use

v

these textbooks got within the‘contéxt of the course and its assignments.
Seven of 14 beﬁav1or1stic (SO“OA) ‘and 3 of 16 humanistic ¢18. 8/) teachers

reported they used their textbooks a "great deal of the time." ‘of the

’ \

7 other behavioristic teachers, 4 (28 6/) used ' the text "often," 2 -

AN

(14.34) used the text "occasionally,' and 1 (7 IA) used it "rarely.. ¢

-
.
'

Meanwhile; 7 -humanistic teachers &3.8%) reported using the hook ' often

AN

while 5- (31.3%) reported using it occasionallyuj and 1- (6 3%) used- -the

v -
- \ »

, . ] 7 ,
' text “rarely." These data .suggest that behavioristic teachers as a group .
i e ’ . R .

: | , o 107 R o
‘ .- 110

f- ) ' .




used fewer of the 5 state—adopted textbooks than did their humanistic . e

counterparts. In addit{on, these data indicate that these behavioristic
. v . . L °

teachers used their books more extensively in their courses than did the

-~
R [

humanistic teachers.

Teacher Preparation and Training . .

”~ A

.
-~

Of the 15 psychology teachers certified in the area of social studies,

11 (73.3%) were behavioristic and 4 (26.7%) were humanistic teachers. Of
\

LA

. ) the 4 remaining behavioristic teachers, 1 each was certified in Adminis- B
.. . . l : v
tration, Guidance and Codnseling, Mathematics, and Psychology. Of the” "

.
~ . .

h‘ll other humanistic teachers responding to this dtem, 4 (26.7%) were

N 4
certified in Guidance and Counseling with 1 each certified in Science,

. Psycholo , English, School Psychology, Speech Art, and Business Educ ation.~
&y /

In other words 2 out of 3 behavioristic teachers were certified in fhe

- ‘
.

so¢ial studles while only 1 out of 4 humanistic teachers were certified in

PR . ~ . « / o
. this same area. ‘ .

£ -
N

A majority of teachers in-each of the two groups had completed college
% course work at below the masters degree level. Ten of the humanistic k s
— “%; (62.6Z)hand 8 of the behavioristic (53.4%) teaéheys'had either.earned

just the bachelors degree or ha%’complefed work beyond the bachelors

» .
PN

- yet sho§§ of the masters degree level. One—third of the behavioristic °

- o

/ "o
teachers and 31.3% of, the thumanistic teachers had completed the masters

~ . o
-

y ! degree or gone beyond this degree short of the specialist dejree.
. anf ‘ . ¢ * . ) -
. Doctorate degrees were held by 1 humanistic 3nd 1 behavioristic psychology
teacﬁér. . ™

e All 31 teacﬁprs making up these two groups idnetified the total numbet
- < ‘ '

s of college-course credit hdurs they had earned in psychology. .The 16

' humanistic teachers averaged 25.3 semester hours of o%ychology (s.d, = 13.1)

~

& : .
. . ¢
Q ) ’ ' 192.1 b .




>4

° . -
te

while the 15-behavioristic teachers averaged 30.0 semester hours, (s.d, =

§7.4): However ; dropping from the behavioristic group the one teacher

with\lép semester hours in psychology, the average for the remaining

14 teachers is 21.4'h0urs (s.d. = 17. 89) With the 150 hour'teacher,

RIS

the éehaviorlstlc teachers ‘on the average earned nearly 5 more hours of

~

college credit in,psychology than did their humanistic dounterparts.

5 -

. 5 i . AY
But, dropping this teacher from their group reduces their average to

nearly_4 semester hours below the average of the humanistic teachers.

Depending upon this decision, the behavioristic teachers either earned

more or less hours of college psychology and educational psychology credit

P ’

than did the humanistic teachers.

When asked whether they felt their college course background and -

'

' tralning had adequately/prepared them to teach psychology to high school

students, 10 of the human1st1c (66.7%) and 12 of the behavioristic (80 0/)

bk

teachers indicated in the affirmative. Thus, the ‘behavioristic teachers
as a group-felt slightly more adequately prepared than their humanistic
counuerparts: This survey did not “collect information relative to the

1]

‘reason why these different teachers felt as they did towards their college

.

preparation. . 3

. . 1
T6é review, the typical hymanistic teacher held a subject-area certifi-

cate in any one of 8 different areas, had completed work at the bachelor's

level or just beyond, had earmed approximately 25 sepester ;hours in

psychology course work, and felt reasonably adequate about her/his

college preparation regarding psychology. On the other hand, the typical

behavioristic teacher held a social studies certificate, had completed
work almost to the masters level, had eaxned approximately 30 hours of
psychologx course gzedlt fh college, and felt pretty comfortable about

- . v .

her/his preparation to tedch 'the psychology course.

-

S - v

e :



* Need for® Instructional Resources .

s

-«

] ’21%.. Ihﬁorm%tion concerning the ?:1t needs of these teachers toward

s

.~
-

. . . . ,
audloVisual and instructional res urces was obtained. All 14 of the

I
° ~
o .

behavioristic and 13 of the humanistic (81.3%) teachérs responding to

at
K a . -

*this item reveafeﬁ"they desired more instructional mqterials to help

S

. 4 ’
them With-their courses. Furthermore, every teacher:in each group
» ’ » t
‘indicated:- these materlals would be/used iflfney were made available

v » 3
“to them for their use. = ', . N X .-

‘
- ’

When’these teachers identified what specific types of apdiovigual

*materials and'resbuxbes they wanted, the degree of correlation befween

their rankings was found to be significant (r (15) .67, p'< /01).
- s l/’
The\first three choices.of materials among the humanistigc teachers

. '
. e .

w i Ny
was films (13 responses or 81.3%), materials for classroom eyperiments

~% . . .

(11 responses or 68.8%), and a newsletter for teachers (10 fesponses or

.
o - -

62.5%).  Tied for first place amony the 15 typeg'qf materi is for "the
. ¢ !

»

behavioristic teachers were the materials filmstrips and simulation games

(gach with 13 responses or §6.7%) . Third place:yds filled with films
~ ~ ' A —_—

(12 responses or- 80.0%) ., kSee Table ZQ).

materlals receiving the largest amount of difference between rankings

were'simulapion games and a reference servide for/students, For each of

s

these two types of materials, the gap between rankings by these respec-
I3 - - -

tive groups was 6.5 ranks. The average difference in ranking for a

¥
given type of material was 3.13 ranks (s.d. = 2:11). However, as illus—
\ ) , - ‘ 1 ]
trated above, degpite the apparent differences existing between these

~
»

13 N




. . ] o
B : ‘TABLE 20 ) ‘”5%,’! , P i
Types of Addiovisual Aids and Otheér Inst'rlit:ti?nél"gesources ' 5\/ S
Desired by the Humanistic and Baehaviqqi_.stic':lti\aéchers,_ . -
hd ' . " ’ .o % . < s ¥
— L W L h
Humanistic - Belavioristic L.
. . Teachers + ‘ ' Teaghers .~ -, "1, .
L, Types of ‘Materials’ 2 F % R." F " «%" R - p2 ¥
I 7 v « j [N N N “ * ¢ N
%) Films - 13 81.3 1 ~12;*»¢80.'& 3 271
b) Materials'for classroom e : . o ot
experiments 11 +68.8 2 ., .9 600 : 8 89
c) Newsletter for teachetrs 10 62,5 3 10 66.7 -5 ~ -.89
d) Filmstrips . 9 56.3 5 13 86.7 1.5 A4
e). Cassette audiotapes . 9 56.3 5 1 66.7 ° 5 v .82 .
f) Curricdlum guide 9 56.3 5 8 -53.3 10 84 2
g) Overhead tyansparencies 8 50.0 7 9 60.0 8 .84
h) Simulation games 4> N L43.8 8 13 86.7 1.5 .03*
i) Value sheets 6 37.5+ 9 , 4 26.7°.13.5. .79
_j) Student workbooks .5 31.8 10 7 46.7  11.5 .61
k) Career-related pamphlets 4 25,0 11 9 60.0 g J11.
1)* Reference service for ' .
students 3. 1888 12.5 10 66.7 6 .02%
. m)y Different lgi‘ndJ of a < - .
textbook 3 18.8 12.5 4 26.7 13.5 92
n) Posters of fampus >, . .
psychologists 2 12.5 14.5 7 46.7 11.5 09
0) Materials for slow “ ' )
. learners . 2 12.5 14.5+ 3 ».2000 15 94
p) Other 1 623 - -0 0.0 =~ -
. - . "
X=  6.25 8.53 *p, < .05
‘ - . , .
aR based on Chi-square (df = 1) \ I .o .,



/) -

Y -

- 2
‘wanted more audiovisual and.finstructional resources to h&lp them do

e
b rse. A¥1~31'of £hese teéchersare;orted thg;,
would use the &i¥;;£$ls finally, evenithough the average behavioristic

: f ' R .. ,
" teacher desired 2.28‘g§ﬁ s of materials more tﬁan_did the averaé;)humanistic .

Y -
L]

teacher, both groups oé teachers ranked these 15 txpes of matetrials at N A
R . o ° .
' - about thé same level o priority. ; . ¢ )
~ :1; ’ —— -
> ‘Professionéi‘Awarene and Involvement ° “ ' s R
) thfee itemé regarding the awareness‘andJin;olvement of these’teagﬁers \.
’ " in difﬁeréﬁt aréas Af related professional éctivities were included in the \ o

\ a . | .
\ , . .
questionnaire. These questions concerned their awareness of .the APA's -
i , ' - Tt L
Human Behavior Curriculum Project, their receipt of the APX newsletter
aw t t

- Periodically, and their involvement in the Mississippi Council for the

N : Sﬁcial Stugie; (MCSS). Thei; reébongeé tg these three itemé are provided
7 et s "
- _‘ ) Only .5 of these 51 teacﬁers were aware of the existence of £Qe Human
. S ~Behavior éurriculdm.Projecti Of these 5, 4 were hyﬁ;nistic and 1 was a ) ~

~
-

behavioristic teacher. Only one of these teachers received the APA

il

Clearinghouse on Precoliege Psychology newsletteé, Periodically. This!
teacher was humanrsticallyugfiented. ?inally, a behavioristic teacher

was the onl& psychology teacher among, these two groups who belonged t ( '

-  the MCSS. 1In addition, 60.0% of the behavioristic and 35.7% of the ..{
| Py

! {
i

humanistié teachers ingicated they wanted information on hdw to join

this social studies professional organizatign.

v

A . 5 C . .

we | M o -
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] . Reyiew and Conclusions - . . . o -
&3 a - . . . . 2 "\ »

. + o C.. ) B
. o * Although conventional wis@om perceives humanistic and behaviqristic

N . tgachg}é é§¢teaching"twétgntirely different types of psycholegy courses,

- this difference was ' ndt born out in these data. Few r al differences,

a - @ N

T existed between thése two groups of teachers. In some caSes, the extent

v » | [N

.- woN .
e of* their similarity %as surprising. And, in many other cases,' there

<

. ~t {
. .. ,were greater d@fﬁéxences among the teachers in\zéfh of the separate 5°

e ¢t ‘ N P

TS

Ca ‘groups than there were differences between tﬁgse two groups of teachers.
IR Among tﬂgjgo}e impoftant findings of this gur;e; relative to the.stath Qg‘rb-//;>°
of humgniétie—behavioristic psychology courses in Jgssisgiﬁpfafeék’ i . -
'ﬁa) two-thirds of the humanistic anh one half of the behaviqr%sttt .

teachers-taught in public seggndary schools;

-

« . (b) behavioristicallyzdriented teachers were slightly more likely
v - \\'ﬂ\-.;-
— than humanistic teachers to bé found teaching in schools with

5
. Y

. small enrollments;

1 .

' »
- .
. [}

(c) behavioristically-oriented teachers were'§1ight19 moreulikely
to teacﬁ in'schools with heavy white student populations; ) ]
(d) humaé&stic and behav%oristic teachers were located about " ’ o ’
@ . . bt S
equally among rural-suburban-and urban school éettingsy

’ * s -

(e) humanistic and behavioristic teachérs were' about equal in the

. number of semester and.year—long psychoiog;vcou{seslthey taught; /‘
. (£) Eéhhvioris&ic teadﬁers taught thé only two required ps&cﬁology ! . )
. . courses in these 35 sch§ols; RS (‘. : )
; ‘ (g;‘humanistic teachers averageg 1.25 sectidns of psychology each '
" - ' da; compared to 1.47 sections ﬁaughé by the behavioristic \
- I teachéré; ' . ) .- e v

“ » .
td . : -

(h) one half. of Ehe humanistic and 60.0% of ihe behadio;istic

‘

teachers taught‘c}asses which enrolled only eleventh and’ L

- 2

twelfth graders; = *

‘ . : 13 \\ . «
IRIC -~ - 116 | | | o

“ ‘e . v




©

—_ ~ (1) four—fifths of the classes taught by both groups of teachers

- .-
®

. °
. . enrolled more females.than male students‘ e 2 ¢

té
% = A

. : &D) humanistlc teachers were more 1ikely to beach classes which

. nrolled heavy white student_Eopulations even thoygh they

offered the courses-in more predomlnantly black schooi}

’ & .

(k) humanlétic (84 67%) and behaviorlstic (93 345 teachers alike

y reported the psychology course was a popular ene to take in = M
. . & -~ ra N
oo * their respective schools; e W . .

P .
. . »
N4 . .

(1). teachers in both groups averaged about~the same number of

instructional objectives for their courses,y i.e. 8.00 and

i A 7.82, ang had a ditficult tine identifyingfan;#ciear;cut°
. , prioritles‘among these objectlv ’~ '~*:; )
— ; . . ‘ ' s .b
) . (m§” human1st1c teachers selected personallts theory as‘the fopic |
) * more frequently covered and the'toprcwt;at most ohght to be ;
1nc1uded in their courses wh11e the behavioristic teachers J
o - . seIected five different topics as'thgir most taught topics
) , and six‘topics as‘those that mcst‘%ﬁten should be inclﬁded’. -
. in their courses; ) . .

i ‘-

- -~

(n) humanistic (93.8%) and behavioristig§(80.01) teachers alike

‘used the lecture-discussion method most frequently in the,
Id
classroom as the mode of instruction;
s ° t rd 4
(o) °tate—adopted psychology textbooks'we;e used by a 1arge

-

-

number of tHe humanistic (76 9%) and behavioristic*(SO 0%)
( . - teachers; . : g ‘5
= ) i . - ‘e . '° ~»
(p) the Engle—Snellgrove text, Psychology: Its prindiples and

- l

[}
applications, was the most used’text among g%th the humanisitc ’

<7 "

(37.5%) and behavlorlstic {50.0%) teachers;,
. 'S B Q

* . Lo ' < .

. o ' . . “
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(q) behaviorlstic teachers were slightly more likely tp use their

' teﬁtbooks more extensfvely than were their humanlstlc counter-

. « . ¢ . 'Q ',' '&. : 5 -
o parts; /N \\\\ . R .

,/q,. w ¢ o
ER . e -

s (r) two- thirds.of the behav1orlst1c and oniy one- four

- N . 0o T

-~

A
ﬁumanistic teachers"heid certificates in the social

~ . <a . v > . + e (] .
. (s) a maJority of teachers in each group had‘cbmpleted college®
. .' R - .
. course work at' below the masters levelJ S 55 e .

‘0 + 7' B >
14

(t) humanistlc‘teachers averaged 25.3 semester hours 1n psychology

oo N msstie L 4 - g

>

. and educatioqai psycholqu cogrses in ggllege whi®é the behavior—
- v e )

' . &

o . ¢ . . - . .
¢ istic teachers averaged 30.0 semester hours with and 21.4 semester
hours without the one& teacher with 150 hdurs’ earned in th1s
‘ }é “‘; . ® * -~ * te
content area course work; * : : - .

- ‘ 5 . - N
- v, Iy

(u) -two-thirds of the humanistlc and four-fifths of‘th -behavioristlc

-

teachers- péported they‘felt adeqnately'prepared to teach psychology
- . A A .

. ey q’pﬂ
Ceoa T . (- -
(v) an overwhelming maJorlty of teachers in both groups reported . o

-

school students;A

3

. they not only wantéd more audiovisual'and other instructlonal -
. _ . . R
- s materials to help thém with their courses but that. they would
- ) o .Go" e

use these materials if they were make availabIe to them, “and,® -~

A ] . -

- . B AR >

(w) humanistic teachers -desired films as the mbterial they most -

. A ®

. ° .
wanted to have access to while'behavioristic teachers most wanted

-

! ‘ filmstrlp;,and simulatldn‘§émES - ‘.q' PR o,
. .t ’."’;*. L A < Y
In conclusion, out of the 98 varlables examined 1n this chapter rela— . dy
4 ° . o« - .‘ ™ = .
tive to the responses of these two groups of teachers, only 5 possessed .
< LRI - -

digferences which could accurately be 1abe1ed ‘as beingasignificant (p_< 05)

r * ° ¢

In other words, these teachers,were similar‘along-93 of498 variables on
which théy were compare 4/.0ne,must congidde that thesé behavioristic
Rk : :

o : o v

LIPS -

. <
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s .
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i . . LN

and hdmaﬁistfc teachers as a group taught Yheir cotrses in abput the o

P ’ : .
- same types of schools, witHK the same types of students learning about

Ve the same kinds of_tﬁings from teachers who wefe similar in their college —_ ;

i

. C e : _ . . :
- ~» background and’training. | - . ,
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'CHAPTER VII

- !
N
w

»

K
* The Psychology Course From The Students' Perspectivés N

Invadditioh “to- the Ceacher survey reported in the earlier segments
& .

a

\of~this'report?}data were also coll ted from a number of students who

- ‘ N
were attually enrolled in psychology courses taught by these same

teachers’., ALl 35 teachers who taught separate psychology courses were
. &

asked)lf they would allow thelrkftudents to be surveyed as well. Each

— - «

\ .

teacher meceived afbrief letter explaining the nature of the student‘

.

LY

b

survey, a‘sample c&py of t

1 ‘ .
Re two-page, 9-item student questionnaire,,

and a stamped,

self addressed return gostcard on which s/he was to

/

~

[
1

one week o

indicate thegtotal number of student ‘questTonnaires s/he needed, The

°
< PO

)
request to conduct the student survey was mailed to the teacher within e

’ v 4

e !

Whenever/possible, the apﬁfoprfafe number of student surveys and a - /}
o€ ~ - s

self addressed stamped return enveloﬂe was mailed to the teacher«

~

- -

w1th1n 24 hours -of thg:a:ecelpt of her/hls completed p&‘ ard. ' o

« “ .
ot . . . iy N . ,; o
’ . ’ g
< o " v

Returns

-

.Y

Of the 23 pubTic é%hool teachers receiving requests to survey
- . — ) 4
the1r students, 15 (65 2/) returned. completed postcards asking for a

total of/704 student questlonnaires. If all these survey ﬁpéms had

been completed, than 52.9% of the 1%354 public school Btudents taking

the recefpt of the teacher's completed questionnalre.o -

Thirteen teachers retyrned 507

psychplogy would have,Been surveyed.

-~

)

' . fl ’ ) . .
completed student‘questionnaires. These 507 student responses e

' </




represent 3724% of the 1,354 public school student total. Meanwhile,"

M >

of the 12 private schaol teachegé_survéyed, 10 (83.3%) agreed to'survey
= ‘ ‘~ R4 &‘- ?

their students. Of these, 9 returned 217 completed_ questionnaires.
<

These 217‘students.pepresent‘62.92 of the 345 pf&véte school students

“who tobk the course during 1974-75, Thué,‘724 ofﬁthe 1,699 students

(42.6%) taking psychology courses in Mississippi high sqﬁools during

1975-76 completed the 'student -questionnaire.. The results of the’

\

analysis of these student data” #%e to be reported in this chapter.

. . 5

* Characteristics of Students Enrolled in the Psychology Courses
e ) . ® -

ncluded in the student questignnaire were four items designed

-
W -

to gather descriptive data relatiVe to the sex, raéé, age, and grade,

°
- “

level of each respondent. Information was also sought as to the

.
3 -

lTetter grade each student earned in the psychology course for the

previous grading term. An overview of these descriptive datd is .

" ’
N .

. . ”. a
_ presented- below" (See Figures. 1 and 2).

*

-

(A) Sex of students £

A

" Although 26 of the 35 teachers indicated thg£f~clgsse§\cohststed
. * ’ 7 - ’
of a majority-of-females, no data were available(revealiLg the exact

percentage or number of females enrolled in these psychology courses.
\‘. As expected from the teacher‘'data, females did.make up a majority of

the studené pdpulation sampled in the 1975#76,sufvey. Of the 724 )

studénts, 458 or 63.5%, were female with the remaining students, 263

‘J~. 3 . g, . '.
oor 36.5%, being male. If these percentages are indicative of tle
L) »

-

. female-male ratio in separate psychology classrooms, then of the 1,699

- student total, 1079 were female. By contrast, 58.6i‘of the -Florida

~
.

students completing a similar survey in 1974-75 indipaﬁbd they were.

.
>

females-

™

. ’ ‘ . %?1 i .f,“t

- 1 4

o~
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The 'typical' female psychology student was white, in'the twelfth
grade, 17 years of age, and equally likely to have received-an "A" o

"B" in psychology during the previous grading term, Likewise, the
\ 14
iyplcal' male was-white, in the twelfth grade, 17 years of age, and .

" <

I// :
equally likely 'to have received an "A", "B",or "C" in psychology for
e
the preceding term. These characteristics are nearly identical to'

~,
ikl

those revealed by a similar{survey of 1,215 students enrolled in‘Flogiﬁa

psychology courses during l97ﬁ;75.

(B) Race of students S

Y

When these data were examined according to the race of the students

[
+ -
- .

enrolled in, these courses, the results were consistent’with previous

.
-

teacher responses. Of-the 35 teachers, 24 had reported moderate~to-

. N .. : T < ‘.V%
heavy white student enrollments in the separate psychetogy céurses. @

This high precentage of white dtudents was.sypported by the student

returns.. A large majority.of the 724 students, 566 students or 78.8%;

‘were white. Black students numbered 151 responses (21.0%) while 2

- .- -
[N

students (.2%) indicated their race was something 'other' than white

* 4

or black. Using these percentages as estimates, thenlof the 1,699

studentsiénrolled M Mississippi's psychology courses, 1,338 were
white;’357 were blaék, and 4 were 'other' in respect to racial charac-

. ~ .

1

-

teristics:" . e ‘ .
. / o0 ) . i
The 'typical' white student was female, in the twelfth grade,!

»

17 years old, and the recepient of an "A" or g grade during the

v

) last term in the psychology course. Similagly, thf’ typical' black

- student: was female, in the twelfth grade, either ‘17 or 39 years old,

<

and the recepient of either a "B" or "C" grade in ps$ychology for the

2
.

-
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- two-thirds of.the 724 . students, 518 or 71.9%, were seniors, with jhﬁiofs

e/ ' °

previous grading term. These chatacteristics are parallel to those
. .

.

.
-

reteared by the Florida student responses. “

S .

sys Grade levels of students . ) ~ .

L3

/ The teacher data related to the grade leyel of students enrolled

.

/
°
in these classes indicated a heavy senior population. Whey the results -

1 of the student responses were examined, the findings revealed -that over

-

- . 4 | ) .
(155 students or 21.5%), sophomore (27 students or 3.8%), and freshmen
(20 students or Z.QZ) following in-that-~order. o ' T .

. " 4 . >‘>o."

At all grade levels, the typical student was a white female. As. -

-

mi%ht be expected, as the grade level rose, so the age\idgel of the

" students increased with freshmen primarily 14 years of‘’age, sophomores

'primarily 15 years of age, 'juniors primarily 16 years of age, and seniors

<
-~

‘primarily 17 years-of age. Interestihgly, seniors were equally iikely ’

£l

_to have earned an ."A" or "B" while juniors were most likely to have
received a "B" and sophomores a "B" or 'D" in’the hourse for\the pre-
vious gradiﬁg period. However, only one of the 20 Freshmen taking the
course indicated h;ving received a grade . in the course. ‘This grade was .

A v

an "A", , ; o
(D) Agetlevels of students . ) o ‘ s
The results of the student data indicated that ohe—half of .these . T V
..students (355 reéponses or 49. 24) were 17 years of age. Eighteen ‘ e
year old'sthdents (203 responses or .28.2%) made uhlthe second most .

.
. . - he

numerous age categorx/with‘16‘year old students (114 responses or

15.8%) third, 15 year.old students (22 responses”or 3.1%) fourth, = * ,
14 year old students (15 respenses or 2.1%3 fifth, ‘and 19 year old ‘ o *

9

students (12 responses or 1.7%).sixth. Coilectively,\558 of the -
. % R Ehs
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794 studerits (77.1%) responding to this survey were either 17 or 18

~ .

years of.age. The typical 17 year old student was a white female,
a _senior, and equally likely to have received an "A" or, "B" in psychology

for the previous grading term. These data, are acarbon copy of the

[ .

characteristics of the

Ny

'typical' 17 year old student as’ révealed by
_L R - ’
the Florida” student survey. Lo

»
,/.\/N

students ,

(E) . Academic grades received by

Each student was also asked to identify the grade s/he rece1ved in

thefpsychology course for the previous grading term.

Y

-Over a third’ of

8

all-grades given by the 22 teachers of these 724 students were "B"

2

4

approximately 25 students.

grades (240 responses or 37. 4/) while an almost equal percentage of -
students, 33.6% or 216 responses, received an “A'™ grade. A distant
third position was filled by the "C" gradeucategory (l%Z responses

or 17.7%) with "D" grades/fourth aitn 51 responses (8.0%) and "F"'

grades fifth with 25 responses (3. 9?) For whatever reasons, 80 stu-

.t

-

dents (11. 0/ or the 724 studenms surveyed) failed to indicate the grade

tHey received for the previous grading period., T The'most plausible

v

explanation for this high number of "no responses' is that these stu-

dents wert in their finst term in the psychology course and had not

-

yet‘received grades for . thé course.

(F) Summary of student descriptive data

At this time, a'compOSLte descri
. A

psychology student in Mississippi. can be developed

old senior enrolled in a rural- public school course with an enrollment of.

She received an "A" or "B" in her pSychology

course for the last term. " Her.psychology course is a one

. j. 11&2(3” R ‘ - .

‘e N . o

semester—length

e

'ion of the 'typical' secondary “School

She is a Whlté, l7,year

>

'
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social studies elective coupéé. Her class of approximately 25 students

includes 13 white feméles; 7 white malgs; 3 black females, and 2 black

r

males. ' The majority of her classmates are 17 or 18 year-old seniors

L - ’

with a few juniors and either 1 sophomore or freshman also enrolled.

&

( > \ MATLN . Niptn )
Of these stud%nts, about 18 received "A's" or "B's" for the 1a§t grad-
ki - . .

ughfng term in this.course. Only one of her classmates received a>grade
M £ I.. \

‘of "D"'or "F". These data are nearly jidentical to those foundﬁin the

sthdent responses from the 1974415 Florida" study. In other words,: J_

there exists little difference bétween tﬁe types of students enrolfed in Qt

. ) . |
" psycholegy courses in Missiésippi and Florida high schools. ;
[y A} * X

N N LS
. “

Student response to other itéms !

: ° ' ’
In addition to ideq&ifying themselves in terms of the five des-
- ) . V

criptive categories just mentioned, these students éisg~revealed the

9
.

reasons why they enrolled in the;e psychSlogy courses, the topits'thgy
believed should be incluéeh ih these courses, and the types of audio- - *

- vi;;al materials they thoughg should be used‘by:théir teachgrs in order
- . “
to,tqéch them psychology. In each of these areas of responses, the ‘
optiogs provided on the student q;estionnairg were nearly igentidal to 0

those listed on the teacher survey form. Hence,, comparison between the

..

teacher and student responses is possible. Because the .questionnaire

s ™

) c?mpleted by the.Mississippi students was ?génﬁical to that filled ‘out
by the Flo%ida’students, comparison éetween these two sets of student
‘data is also pos;iblb. However{.prior (e} Rhesé comparisons, the

,Mississippi studeqt responses to(tﬁe e three items will be presented.

L]

(A) Reasons why students”enrolled in the coﬁrse . -/ N

- The students were provided a list 6f 12 reasons commonly cited for

~
.



‘enrolling ima psychology courses on the high school level. Except for

some slight modification in wotding‘these 12 reasons were the same as

-

the liSt —of 12 6hjectives teachers cited for offering these courses.
. . ° 6
This technique made it possible to compare the responses of these

v

ua

two groups of persons to determlne the level of agreement between them

T

(i.e., do students enroll in these courses for the same reagons schools
* 3

and teachers ogfer,them?). The students were asked to mark any'and all .

of the reasons which they had for enroIling,in their respective psycholggy
courses. Space was provided }or listing additional reasons should thOSe
jdentified not be approprlate or sufficient. The 724 students marked

an average‘off4.49 reasons each (see Iggle—Zl). ‘

The three regsons receiving the most support among the 12 reasons

listed are: )
(a) to help me Qngerstand and deal with my personal pro-
A ;

blems (446 responses Or 61.6%); ,

(b) to assist me in adjusting to life and in'solvdng-life's

problems (394 respenses or 54.
. 2 .. -
(c) to hélp me better .understand and accept myse

- individual (386 responses ‘or 53.3%).
The three reasons least supported by these 724 students are:
‘_(a) to assist me in understanding the vocabulary asso- ;'

ciated with‘psychology (104 responses or 14.4%);

(h) to help me” in my vocational planning (118 re%oonses or .

0

16.3%); and,

-
K A

to eliminate many of “the misconceptions I have about

*

'psychology and psychologists (142 responses or 19. 6A)

~

°

'1:26325
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. ) TABLE 21 ® Tl

f} 4

Comparison of he Rankings of M1ss1ssippi and_ Florida Student”Data

The rank-order coﬂrelatian ¢oefficient for those two sets of data is-

Ndi :
N .98 (p < .0001). The d ¥162 : o

L , ~

‘ “for the Reagons Tpai Enroll 1n~Precollege Psychologysgourses. -
‘ . ' . .
. . T ?'~ ' Missisgippi Student Florida Student
: ‘ Responses o Responses
Reasons F % R % R _..)
L
a) To help me understand and deal , ) . S
-~ with- my personal problems 446 61.6 1 51.7 1
b) To assist me in adjustiﬂ§ to \ﬂ
- life and in solving life's | . i
prq&lems s 394 54.4 .2 - 46.2 2
‘ . ¢) To help me better understand '
, and accept myself as an. in- - ) .
. dividual . 386 53.3 3 45.7 3
d) TPo assist me in preparing for )
my Future family life 341 47.1 4 36.0 5
e) To apply psychological know- : - ‘ s
: ledge to understand contem- ‘¢ . ot .
porary social problems and
a events . ) -, 256 35.4 5 42.1 4
f) To prepare me for collegé_
" psychology courses 254 35.1 6 35.7 6
’ - : . * €
~g) To assist me in developing a - > - ,
basic phllosophy of life 22y , 30.5 .7 35.3 ° 7
k) To help me cbpe w1th problems N .
‘ asspciated with emerging ) - ] -
adolescence - .216 29.8 8 * 23,5 . 9. o+
q
"i) To help mé develop an appre- . . . ~ ' ?, '
ciation for psychology as’a i ’
field of scientifie knowledge ., ) g . ) ’
and inquiry \ 202 *27.9 9 30.9 8
' j) To eliminate many of the mis- "
conceptions I have about psy- . s
chology and psychologists 142 19.6 10 18.4 11 .
k) To:help me ip‘my vocational . . r .
planning - 118 16.3 11 18.4 10
- . - A .
1) To assist me in understanding » -
the vocabulary as ciated with ° e
psychology - =g 104 14.4 12‘ 16.6  A12 -
. e
\ LA LI %
m) -Other <) . 171 23.6 b3 162 -
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Of the 171 students who dndicated they had. ' "other! reasonsffor taking

the course, 86 (50.3%) .indicated they were required to- take the course.

" -

Among the remaining 'other' reasons these students gave for enrolling

in these.courses are: to learn ﬁow to 'psyche—out' other rac%isi’in\ﬁik
. ! « e
figured it would be fun and not much work, I was curious, it was the -
. 1 .

only *class available that interested me, I would enjoy‘practicing it
(psychology), to dnderstand myself better and to communicate better

with others, to»learn.to understand problems of drugs, to be in this
particular teacher's\room, it was required in my plans for college,

and I was .interested im\ psychology.

-

. In contrast, the 39 psychology teachers rated the three items these

students selected as their first, second, and third most frequent rea-

- 4

¢
sons for enrolling these courses as their secbnd third, and first R
’
ul -y . ’ . Ly

reasons for offering the course. In othet words, these teachers and

1
*

students agreed as to the top three reasdns for offering and' for taking

psychology (see Table 2). Of the, 12 items listed the;greatest differ—

ence exists for the reason [obJectlve] to help me [to assist students] in

-

my future family life. The teachers ranked "this objective ninth while
” . N

-

the students ranked this reason fourth. Otherwise, the pattern of

s similar sgnkings indicate forsthe top three prectiveSwreasons is 2

t

'S

‘maintained throughout t 1isting of these 12 objectives—reasons

(zs(12) = .76, p< .0N).

o L]

Like these 724 Mississippi students, 1,215 Florida psychology stu-,
dents responded to the exact same questionnaire items requesting they

identihy their reasons for°enrolling in_psychology. Interestingly,

\ ..
theareasons the Mississippi students ranked first, second, and third




[y

‘* i .
SR wéy

were assigned these exact same positions by the Florida ﬁtudents. In
fact, ‘these twp groups of students ranked these, 12 reasons in nearly

the exact same position along all 12 ranked—places (see Table -21).
- g

»

‘degree of correlation between these two sets™of rankings is an
astronomlcal 98“(2 < 001) In other words, fot all practical con-

sideration, there is virtually no difference betweed the reasons these
\ . o . .

two groups of students had for'enrolling_in‘théir respective courses. o .

(B) Topics and Content Believed to be Important to Include in
/’These Courses ) il

9

A list of 22 topics u$0ally included in high school psychology

courses was presented in the questionnaire with the request these

students identify any am#.all of the topics they'thought should be

-

. included in these (theirz courses. This 1list ﬁns identical to that

placed in the teacher questlonnaire-reported earller. In addition, -

¢
] -

the students were provided the opportunity,to identify 'other' topics
4

S

The five topics these students believed most ought to. be inclu-
“ ) . *

ded in these courses were emotions (526 responses or 72.7%), loue

besides those listed on the survey torm.

5

2

(513 responses or 70. 9/), marriage and the familyp(509 responses or

»

" 70. 3/) igs, alcoholism, etd. (468 responses or 63.3%) and social

behavior (458 responses or 63. 3/) "The three top1cs believed least

important for these cou&;es were statistics (120 responses or 16.6%),

sensation and perception (192 responses or 26.5%), and the h%storx of

psychology (199 responses ‘off 27. 5%). (See Table 22).

. Among t !

should be included in their precollege psychology gourses are sex,

(8 responses), dreams (3 responses),‘and-the brai ,_éloning,

other' topics and content these students’believed

»

1T

N

7 e

-

>




TABLE 22

Comparison of the Topics and-Content the Mis%issippi and Florida R

E

& . ' \

' Psychology Students Believed Should be Included in Psychology Courses

+ Mississippi Student

-Florida Student °

J

By
‘ 32 -
. - '

3
‘~

! .Respdnsesy . Respohses
Topics F A R, Z R
a) Emotions | 526 72.7 1 gm.s;' -1,
b) ‘Love 512, 709 .3 ' -67.9 . Q_'
c) Marriage and the family . '509 . .-70.3/.‘,‘* 3. .’\_58,.8“ - 7-<
d) Dfugs., alcoholism, etc. “ "468 6{416; s' 4 . 'Eg,l.'s"' . 10 |
e) . Social behavior ' 458 ’6%.3. -—“5 68.8+ 2 .
f) PRersonality theoxy : 420 - s Sé.O '.~5 . 669 . 3” )
. go) "Mental illness ‘ ) ;413 5%..0 ’711E ‘H6J?f*.~6 'Q 5 ﬂ‘
_h) Abnormal behavior , . 388- 53.6 ~* 8.5 59'.41'/?.'6
i) “Child care ' o .88 53.6 '8..:51 ’ 4?6 , '17'. '
") Mental we;qg;g'i"ﬁ' < 364 ' .50;3: A0 .. 475 LM
k)..-Mental retfardation ,q359 . 49.6 ' 1~ ) z’ 563 ' 9
1) The, ado)les::g;nt \ 340 7 . 14-7\,0 12‘ '} ) .57.2;: - .8 .
'm) Learning and thinking ' 73 46.8 - 13.  :52.0. - 12~
h) Parapsychology, ~esp 33&7(7 14 - 52.4 11
0) Intelligence - . 321 TR 15 5‘1‘.(0~ 13
p) Growth and development * 309 42.7,. 16 151 . 15.5
q) Motivation 260 .. §59 ) ‘ 45,10, - 15.5
r) Herediff and gen’étics 2248 34.3 | 18 . 8 '3,":';.1 19 .
s) The humay body (plh};siology\)' 237, -.3':2'7 . ’1*9 . 23.3 V L2l
t) History o psycﬁology : . 199 ‘ .2_7.5 20. q3_3..14'" 20 °
"“4) Sensationfand perception %192‘ ‘26.5 21 ' 3.9.1; 18
v) St.:at’ist‘:i'cs 120 16’.}6 P22 20:3 I 22
Note: The ra.nk“.- rder. correlat%o,n‘coeffigdigt ‘fbr these two. sets of Mdata is
- .87 (p <@lbl). The-1d” = 223 «(df=22). ~ '




conditioning, d;aling with emotionally unstable people, death, the

: N - - N ' “ . 4
generation gap, genetic engineering, masculinity/feminininity, memory, - .
» . " R ‘e .

N

‘personality traits, 'plastic people',.pqi:Zation control, pSycﬁBﬁ )

phrenia, sexual behavior, .

o logical\Sgse.sthdiés, psychomurders, sch

“ L. . ..] - R \
sex ahd‘morality,)sexual reactions,)sterotypes, transactionai//
P . ~ o ' . 3

analysis, treatment of mental illheés, and types of treatment

E)

(1 response each). : ; g ‘ T
- S K . . !
The student rankings for these 22 topics can be compared against

" both ghe teacher raftkings for topicé»they included in their courses -

% “ #

(Tabie 3) and for topics.their teachers thought should be included

- .

~ 7

in these courses (élso Table 4). ’ ¢ v

A comparisoh.oﬁ the rankings for the student responses reliigyr .

) . . .
to the topics they believed ought to, be taught with those rankings
[N [ . i

assigned by the 35 teachers regarding the content they ‘included in ~ .
s [ .
’their courses reveals: somet degree of similarity between these two

s

groups. The-topics the students ranked first, second, and third
- - .

were ranked fourth, eleventh, and fifteenth.by‘the teachfs.‘ These
/ findings suggest that the three topics these students considered as . . |

- N . N |
most important to include in psychology courses were not. covered very ~ L

.

frequently in the courses in which they were enrolled. Howegéi, in .

general, these teachers did tend to include in their-courses the :

types of topics and content their students wanted in them (53(225 = .
’ - LY . . - '

.6G;~B:< .005). (See Table 22).. f,‘ .

LY

This-pattern of general agreement a@qng.rénkings was maintained : v

when the rank-orderings of the teacher data conéefnine;thektopics . ]
“ AN =
they bel¥eved should be includedﬂ}n fhese courses were compared with’

. 1 s

- - K y - . . . il,
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o -
4 .

_those orderings of the studeﬁt responses for this same, iteﬁ The

LR

' :topics emotions love, and mar;;agLfand the\familx, ranked first, second

- i

and third by the students were ranked third, fourteenth, and twelfth,
respectively, b¥f thelr teachers. Howe;er, despiterthis apparent lack -« _

af agreement between these two .sets of -ramkings, these teachers and

o

students did tend to agreg upon whit tépics should ‘be inC1uded in .
I~ 2 [
psyébology courses offered in Mlssissippi s secondarykdbhools. The

)

degree of correlation betweew thése two sets ‘of rankings is .62 (p < 005)

~

-

A h1gher level of agreement was found when the rankings for ‘this

-~ .

questionnaire item by the 724 M1ss1ssipp1 and 1,214 Florida students

were compared (rg (22) .87, p < 001) The topiCSthoti' s, social

? -

behavior, and»personality theo;y, ranked first, secord,-a

.

A - %

. . ”
the same time, the topics statistics, sensation and perception, and (,/
O ' . o " . ?

the history of psychology ranked twenty—second, twent&-first, and

. -
- v - . .
. .
® -

twentieth, respectively by the Mississippi students received rankings

of twenty-second, eighteenth, and twentieth; respectively, from the

4

Florida students. These close rankings and the high level of correla-

tion (.87) between these sets of data indicate that these. two groups

ot,students were similiar in their beliets about what topics ought to

be included in these ps§chblogy courses. In other words, Misgissippi
/

~

. students are not much d1fferent from Florida students in their beliefs «

.« .

,abouy What should be studied in their,respective psychology courses. -

. !“ -
" Instructional Resources Deq&redgby'These Students /

thhird y
E£Spectively, by the Florida students were ranked first, ftfth, and .

k‘\fliitf;edtively, by the Mississippi students (see Table 22). AT~
N 2 N .
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- .

audio-visual materials and instructional resources.they desired to see

. . A
¢ °

theif teachers irfse in teaching them psycholoéy. A Iist of 15 different
~~ .

types of resources was provided on the questionnaire. 13 of which‘were
¢

<
[ - X4

identical to those listed in the teacher .survey form. A space°was also . 0
’ - .

provided Tor 1dentifying other’ resources besides those not listed. =
The stude_ps were invited to check-all the materials and resources )

? b4
a a

they wanted to see used. (See-Table 23)- e -

ll

) Y

- " of. these 15 items, the three top-ranked materials as thase most

e
» . ¢

desired are films (577 resporses or 79. 74), g;est speakers (503

3
responses br:69.5%), and filmstrips (462 respons@s or 63.8%): The

v
o

three least desired types of mategiils are posters of famous psychologists

’

7
- (51 reSponses or 7. Qéf, materials for. slow learners (989responses or 13.5%),

~

A?d overhead thermal transparencies (112 respogses or 15.54) These 724

A P -0 . & : L

s studentsﬁchecked an average of 5.47 types of instrucnional‘resources they

- 5

wanted to see their teachers use in their psychology‘zgurse curriculum.

Among the "other" types of materials and resources“these students de-

» ~

sifed were field trips (19 reSponses - 12" of wh1ch called for field trlpS_wA-'

v a
[ Iy ‘ v @

to mental 1nst1tutions), classtoom discussions (2 responses), and leSS

s

e

rd
- - 3,

notes, group-talks, experimental drugs, a psychology Iibrary% magazines,.
Ao~ ’ ‘ ) s ."’
sample personality tests, photographs slides, nk blots, shorter and
{

aeasier psychology tests, and dase studies. (L response each). 1In a class

Y -

~ where no textbooks were used 12 students indicated.they wanted a

.
- - ER P

‘ psychology textbooks Probably the most interésting response was that. .
* " . Mo , . )
5y a studerdt who desired 'another principal' as a type of resource that
’ -~ . .

] Pl

could help imﬁfgve the psychology course.
LA
In contrast, the three types of materials the students ranked as

L
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>3 B TABL‘E 23 - . B\. L T, .
E - ‘ ) . \® . N -y n
% , .
Comparison of the Rankings of the M15$1ssippi and Florida $tudent Data, , § 1
for the t ¥sof Audio-Visual Material} and Instruction Regources these - PP
Stude'nts‘,wanted to see their teachers_-ése in teaching them Psyctdlogy. . .,';M,,J
f Mississippi Student °Flo§idg Student® . - 2 .
e L ' ' Responses esponses ** .
Type of Material F % R o=—~g\ R . U=t
. ‘ S e a . e T, R
' &) Films/movies ., = M7 797 -1 L T71.9 Lie  Tly
L . . ot T L me T R
b) Guest speakers s . < 503 69.5 2 . ,7\4.3# V2 )
N R .\ s R “~ 3 ‘ P
¢) Filmstrips . 462 63.8° 3 }C— L& 5, — L
d) Waterlals for classroom ! ) N A ) ", o ;
expeTiments , 404  55.8 4 859 4.
) . . ) A .. . ) - )q » N Q o )
e) 'Simulatio'n games -7 - 383+ 52.% -5 « 979 3 ”,‘_ o N
£) A weekly newspaper . 289 - 39.9 6 ¥ GDQ 3.7 6 ( B w
A ) R 4
g) Audio-cassette tapes . _269  37.2 7 - 30 7
;B) A reference service for. . v > e o8 ’ ' . - / -
- students R 193 26.7 8 - o 3,6.0‘“:» 7 - -‘;K
i) Catjegr—related pamphlets 188 ~26.0 - 9’ °, 2.0 11 . - ‘
~ . . - - . ’~> »
3j) Student workbooks * - 141  19.5 10 30.9 12 T .
® g . ~ . 5
. ~ oo . . Y . R \ s
k) Value sheets 131 18.1 , 11 v - 26,9 10 )
1) Different kind »of t;;xtl;obk\l 116 .16.0 12 - - 21343 ot s
N . R B ° ¥, ; &,“’
_m) Overhead transparencies. J12  15.5 - 13 ¥ » 17,07 13 .. - L
n) Maferials for slow learners 98." 13.5 14 ..~ 413 14 g
. o o,
0) BoSters of famous. ; . . , . . a . .
psychologists . . 51 7.0 15 7.2, %15 7 = .
N . ' 4 ’. [ .- N R ) A : v * '
p') Otherq ", _ 42 . 5.8 e T 4.7 \--—¢ ,éélr;i;“c )
. Note. The rar{k-order cofrelation coefficient for’ these tw&sets of éféta’i{s‘ ) '
N P . . o:‘;;‘ o *
.95 (p <%001). .The zdz =28 (4f=15), . . s e
. \,\ ‘&3 . - . ‘:
N - ~ \ y . " - v
- ° . ‘. \, hd ' ¢ . »/ é ’ :/; ] R _ a'."' *
Y . 133 - S - P S
- M /A - . v K §\ 'L N .
- ° 1:36 <! ' e ' 1 < ) ! r P
- N ' & e e s o
. . ANy . < - ¢
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. students, guest
.2

. films, and guest speakers, as their first and

o -
-~
‘ . ’ - .o »

®

their first, third, and fourih? were ranked first, seéond, and fourth,

< .
~

respectively, bycth 35 teachers. The item fanked'gecbnd\by the
. ) ' e -

speakers, was not provided on the teacher survey and

‘ VS '

so comparison between these two groups for this type of matefial is

impoSsibfé. Simulation games, ranked-third by the teacher was ranked . ’

fifth by the students. - The .rank-order qdrrzlation coefficient for these

~

two sets of ranked data is .84 (p < .001). : -

In

However, an even greater similarity exists between the rankings of

Al

these mécgrialsty the Missiséippi and Elerida—studentgiQ?£E§fact,'

oy

these two groups of students ranked the. exact same type of materials,‘<§<===a~\~‘\‘w”

i

.

second choices. Even

€

> & -

X .
more q:markable, they -agreed on their last three ranked materials and

) . . '
‘the ranking assigned to each/Z;.e.,\overhead transparencies, thirteenth;

materials for slow learners, fourteenth;

and posters of famous psych-

'ogiSts, fifteenth). Of‘the 15 types~of materials listed,.these two . ~

i ws o -
groups off students agreed- on the rank assigned to 7 of -these materidls.

- -
>

. - .
. -, N U PO
In additipn; the rank-order correlation for these two sets of rankings

is .95 (p < .001). Finally, these rankings reveal that 'there exist

”~ -

e
. s -
R s, S

o . . - - . )
, virtually no difference between the types of materials desired by

”Mississippi psychology student; and students enrollif iﬁ similiar . s !
courses in Florida. B :" B . . o g
rﬁeview and Summary - . ' ‘

" To ie?&ew,‘these data relative to tﬁ; various ;tudent respon;;s N -.
rgﬁéal t‘;’follow?ng: o o . . : )

' ia) ‘the characteristic of the students enrolled in psychology

t, - . N,
courses in Mississippi are very similiar to those who

4

Fl-

. enrolled in psycﬂﬁlogy cour7€gpzﬁ the state of Floridaj

2 , ;e

B




PO AP

= 5 oL
PRI v rrovindi cnc I
Fheon

e s N ° ° . . R +

v -~

(b) the Mississippi students bosited'the same reasons for .

o ' enrolling in their respective psychology .courses as did
« . . ) o . 7 L] ’ ~ . ‘
the Florida psychology studé%%%ggé .

(c) the Mississippi students generally agreed with the Florida -

;  psychology students as to the types of toﬁics and content .

. -

3

&
‘

//f’T . ,which should bé included in these courses; |

. . ‘. L N .

(d) the ﬁississippi and Florida students were nearly identicgl

’ - Ay
’

" in-their preferences for the types of magzrials they wanted ’

.

their teachers to use in teaching them psychology; ° “

.

ke)' the Mississippi students.had much the Same reasons for en~

. .
(IR

rolling in their psychology courses as their teachers™

]

- ~posited as objectives for offering these coarses;

) o
s

\"(f) the types of topics and content’ the Mississippi stﬁden‘& L
”thought should be included in these courses were about  the
same as the topiés their teachers included in these courses

”

and the topics their teachers thought should be included

~

H
. in these courses; and,

’
.

. ggﬁ.(g) the types of audio-visual materials and resources the ;

-

3 & . :

Missisgippi students desired to see their teachers:- use were

- g -t ) .
much .the sanm;as the types «of paterials their teaehers de~ - .

sired to see made available to them in order to teach their
' ) ’ ;

psychology courses better. -

Probably the most interesting finding of the student data 1s that

-

their responses and rankings were 1itt1e~different from those obtained v &

’ -

from students enrolled in sifitlar courses in Florida. Hence, for

“ ° P v

¥

.

thos who might have assumed Miséissippi students were different f;oﬁ

. . .

‘e

students in other states, these data would indicate their assumption 9*15‘

4 . . ,

* to be invalid. \ . - . L

e
O
i
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CHAPTER VIII

Voices From Schools Not Curtently Offering
' Separate Psychology Courses

While 35 secondary schools in Mfséissippi offered "separate courses

in psycholdg&'for credit in 1975-76, 340 schools did not. When ?sked’

whether or not they would be interested in beginning such a course, 73

Y

of 96 individuals responding to this item indicated in the affirmative.

Should these schools initiate such courses; ‘then &98‘of the state's 375

schpols (28.8%) would be offering-the course for:credit within their

>

respective curriculums. ‘ * .
- 4

- However,® just because someone desires to begin a’'cour$e does not
. [ 4

automatically mean s/he will be able to do so. A school may not have the

. Oy,

“.“kfunds, resources, or facilities availabple. A school‘may not be able .to
obtain a teacher who is able te teach the course. Of equal impqrgénce,
a school may not have an administrator who wants to add the psychology

course to the curriculum. Even when all the other variables{arg favorable,
. =~ ;‘, A

. . e

an "unfriendly" administration is not likely to offer the

-

a-school with

!
;

course. Whethef or not the 73 ndh-teacheér respondents who indicated they

.

. . ‘ . 14 . \
wanted to begin the course were persons in a position to make curriculum

changes or were merqlf teachers who wanted the course-added to their®

2

current course offerings is vital information in terms of interpréling

the possible growth of this subject .area. Who these individuals were,
. ) ‘e

where they were located, and what they wanted the psychology courses to

becoqe are the”focus of this chapter. ,/) ‘

9
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School Characteristics -, ‘ /

these respondZnts-to reveal the types of

-

Dafa_are available from

[ - i
schools, over-all school enrollment, racial composition of ‘school popu~

A

lations,—and location of schools which have indiated a desire to begin

[ ] ~

offering separate courses in psychology. \
Of “the 73 respondents,eS3 (72.6%) nere<%}om public secondan;

- schools, 10 -(13.7%) were from private nonreligious schools, 6-(8.2%) ———~

~

A

e °were from private religious schools, and 2 each (2.7%) were from Catholic

1

bardchial and "other"-type schools. [Thus, nearly three-fourths of the

. - . [N

respondents were from public schools while one-fourth were from-private
,schools. e : . '

- : ] .
When the responses relative to Bverall school enrollmenfawere‘ s

-

examined, a pattern developed that was very similar to that existing

with

for schools which already "had such separate psychology courses.

all 73 respondents marking a category specifying thein school s total

enrollment for grades nine through twelve, 23 (31.5%) indicated their

] .

school's enrollment ranged from 151 to 350 students, with 19 (26,0%)
indicating an enrollment of between‘351 and 500 student%, 14 (19.2%)

an Enrollment of between 501 and 1,000 students, 8 (11.8%) "an enroll-

. - -
-

ment of less than lSO,students, é (8.2%) -an enrollment'of between 1,001
» N i «

and 1,500 students; and 3 (4.1%) an efiroblment of over 1,500 studdnts.

These findings may be misinterpreted. to mean‘that respondents in smaller

schools were more likely to‘want the course offered than were respondents

)

N

the moét part, these data merely indicate the general enrollment of
[

L

.

L4

Mississippi's secondary schools.

-1

;5}‘,:3*"/;;,?}33?‘*?.': e e

et Lk L -
3 N -

3 .-

137,

number of schools in the state are small schools in rural areas.

-

N .”

« 4
«from_ larger schools. ngever,'One must keep in mind that the predoninant

For ’ .
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_present status of psychology within their school's curriculums indicated

'
Ry " . o .

_*Only 53 of the 73 wespondents in this group identified the racial

.

balance existing within their school's student populations.. Of these 53, e

o

15 (28.3%), revealed an enrollment balance of approximately 95% white N
and 57 black. - Closely behind were the 14 reSpondents (26 4%) who indi- . W
[ [ L

cated a 80% white/ZOA black figure best described their-school’ s racial
conposition., Meanwhile,-lO other respondents (18.9%) indicated ‘a 65%
white/35% black ratio existed-: in their schools with 7 (13.2%) reporting‘ s

a 50% white/50% black ratio while 7 others reported a 35% white/657 o ) .

5"

black ratio. Again these ratios.largely reflect the racial balance and

composition in-many of the state's secondary schools. ' ’
. / ~ .

. As expected, the largest portion of these respondénts taught in

- .

schogls located in rural areas, 48 or 69.6%. A distant second was taken .

-

by respondents from urban schools, 12 or 17.4%, with suburban school

L3
.

respondents close behind, 9 responses or 13.0%. Interestingly, while .

. ) ¢

16 of the 35 schools (48. 5/) presently offering the course were located

t

in’ rural settings, 69.6% of theureSpondents in sechools wanting to offer

the separate course were located in similar settings. ' The find1ngs

i

suggest that a considerable number of educators in the state's rural , . .

areas believe that psychology is important content for their students

-

to study. °

- h .
.

Status of Psychology.Within Their Existing Curriculum

elve of the 67 respondents answering the question concerning the '
¢
b ooy

“
-

psychological content was already included within various courses offered ;

~ [

]

<
-
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o
¢
o
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in their schools. 1In anitioﬁ, a numbef of respondents indicated the

’
-

names of cqurses which included this content. - Their responses revealed

3 "

I - oo -~ . « 4
. that 'psychological' ‘content was already included in home economics

+ (1% responses or 19.2%), family life (ll.responses or 15.1%), sociolegy
A . K} A 0

-

‘. (10 responses or 13f72), problems of democracy (8 responses or 11.0%), : N

At

. . - . . ; Wit
. senior social studies (4 responses or 5.5%) and contemporary issues and B

- X “child development (each with 2 responses or 2.7%). Seven reSpondents

R it e

‘indicateq "other" courses besides those listed above cdﬂf:ineélthis ’ N
< . . . “e '

%' content. In total, these 73 respondents repdrﬁed,that 58 courses in

\

* A ;

their different schools included 'psychological' content.

. Popularity of Psychology

~ - ©

. y y 5
' When asked whether or not 'psychology' was a popular subject aréa 3 4

.

V' . for study among-their students, 4 Bthhe 5 respondents marking Ehis

item answered in the affirmative. Sixty-eight respondents failed to

A

. - mark a response to this item. . .
e
w $imilarly, only. 7 respondents réported on the nature of/their

studenfs demand for the,coufsé. 0f these 7,'3 reported student demand
\ . - * .

[y

. i?n’a separate psychology course had "risen sharply” in the past two or ",
AN 3

. r-three years, 2 reported it had "riSeﬁ.qlightly," and 1 each reported .it
~ . . )

had either. "remained constant" or had 'decreased slightly." g

In both cases reported above, the sparseness of answers from this

- -
- P -

gfoup of respondenté.makeS'any meaningful interpretation of Fhese data - N

‘concerning the course's popularity and student demand” for the course
.

‘ -
¢ .- .

) impossible.

. 2 ‘ . N

- Course Objectives and Content

u

These respondents didn't teach psychology courseg and thus they

¢ ! .
’ 3

. " ’ .
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-couldn't identify objectives they set for their pourses

‘

However, some

of these respondenpé'did identify the'objectives they would set for such :

.

..

courses were they assigned to teach psychology.

“

0f those who did indi-

-

cate what objectives'they would set for these courses, the three objec~

tives to help students understand and deal with their own personal .

s; B P e

- *problems,

and to assist students in’ their vocational planning each received 6 e

v

~

responses to tie for fifst place as the objectives these teachers would

___..‘40
" o

. However, with dnly 8.2% of ‘the respondents

»

marking'choices to these objectives, the degree to_ which they 'represent «

establish for, their courses

all 73 respondents is imposs1ble ‘to determine Or even estimate
The case.was much different in regards to the content an% topics
these respondents thought should be 1ncluded in these psychology courses.

With 22 topics to mark, the 73 teachers marked an average of 6.26 topics

as ones they thought should be included in these courses._
T % — )

The three topics receiving the most responses were soeial behaviot

_§See Table 24).

(28 responses.on 38.4%), growth and development (27 response or 37.0%),

.

-

ard emotions (27 responses or 37.0%). These same three topics were .
. ¢ BN

ass1gned the rank pos1t10ns of 2nd, thh, and 4th,xrespectively, among ’

the ‘topics the 35 teachers included in their courses and positions 2nd, -
‘ SR .

12th, and 3rd, respectively among the-topics the 35 teachers thought

" The three-topics receiving the

least number of responses among the 73 respondents were mental retardation

4

shou1d<be included in these courses.

~

(15 responses or 20 5%), parapsychology, esp (12 reSponses or 16. 4/), and

statistics (12 responses or 16.4%) for the rank positigps of 20, 21.5 and

N
h

21.5, respectively. Comparatively speaking, these same thr&e topics were

_ assigned .the rank positions of 15.5, 19th and 22nd,

-

» . i
respectively, among

~ . )
/ w ° & 4 ~

- AV & U R
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’ TABLE 24

o Compargson of Responses of the 73 Respondents and’ 35
Teachﬁrs Concerning the Topics They Thought, Should B
Tn—Efecollege*Psychology Courses _.

e Includgd

'I‘oo:.cs the 73 Respondents

Responses of the. 35 Teaeners

' of-'Psychology Courses

That

A Thought Should be Included Topics
. . In Precollege Psychology Courses Toplcs Included -Should be Include
* Topics - £ % . R - R ‘v R )
a) _Social bekavior 23 38.4 1 2 2
b)- “Growth and developfient 27 . 37.0 2.5 12 12
c) Emotions 27 . 37.0 2.5 4~ 3 -
d) Intelligence - 26 35.6 4.5 8 6.5 )
e) The adolescent 26 35.6 4.5 . L -8 6.5
£) Heredity and genetics 25 3s5.2 6 : le. 19.5
4 .
g) Motivéation 24 32,9 7 . _ 8 .12 .
h) Marriage and the family 23 31.5; 8 Vg ‘ 515 - 12 7,
i) Mental health ~ 22 30.1 . 9.5 r 8‘ = 10 v -
. . . \

j) Learning and thinking 22 *  30.1 9.5 .. 13.5 6.5
k) Love ! 21 28.8' 11 211 14
1) Drugs, alcoholism, etc. , 20 . 27.4° 13 5 ~ / 6.5
‘m) Physiology . 20 27.4 13, : 20 19.5
'n) Pergonality Theory 2Q 27.4 13 . " 1
0) Mental ‘illness . ,. 19 26.0 ~ 15 . ¢ 3; 6.5 .
~ , . v :
'p) " Child Care 18 ° 24.7 l6 21 21,
q) Senation and perception 17 23.32 17.5 17.5 16.5
r) Hhistory of psychology . 17 23,3 17.5 17.5 16.5 L

cLoN . )
s), Apnormal belavior 16 21.9 12 8 . 6.5
| ¥) ¥éntal retardation 15 20.5 20 ' 13.5 15
) Pcrapsychology, esp. 12 . 16.4 21,5 o 19 Y 18 0
V) statistics 12 16.4 21.5 T, 22 22

. . Pl LJ ¥

.“;:Bte: The rank-oxder correlatlon coefficient of these ra’nkcd data are: ‘
. i ’, e .
L 55(22) =..50 (2 < .02). The z.d m Coniparing Colunns l*and 2. ,
: £ (22) = .92 (g < .001). The ;a =/}45. Comparing Columns 2 and™3, |
- o (22) = .51 (p'< ,01). The /Edz = 8§60.5. Comparing Columns -1 and 3. - :
&
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the topics. ‘the 35 teachers included in their courses and positions, 15th, ..

\ [

" 18th, and 22nd, reSpectively among the topics the 35 psychqlogy teachers

@
* -

thought should be included in these coufses. <

- ’.

When the rankings of thesei73 respondents were compared to the

T nﬁings of the responses of the -35 teachersy a correlation coefficient

- ‘ .

of .50 (p < .02) was found between -the topic$ the res ndents thought

should be included in_ these courses ahd the topics the teachers actually
: - § i )

included in their ‘courses. A correlation coefficient of .51 (p < .01)
was found between the topics the respondents fhought should be included
in these cour%es_and.the.topics the teachers thought should-be included

i these courses. Table 24 illustrates %hese ranking assignments.

e
s

C ~
Respondent's Background anvaualifications s

~ -

Probably the most importaﬂt part of data® from these respondents

-

ere. Severa1 items on the

) questionn:ite collected informat~on redarding the background, positionf

S

and qualifications of these different individuals. Below is reported the

descriptive characteristics of the 73 reSpondents who desired to begin
. e — ’

. 3 ) ”

psycholqgy courses in their respective schools. .~
“~ : . . ,
Of the 61 respondentsIidentifying'tne area of certification which
currently covered the position they were filling, 35 (57.4%) held -

” .- 'y
administration certifica!es, 17 (27.9%) *held idance and counseling

T)certificates, 5 (8.2%),held ;ocial stugiesfcer ificates, and 1 each

" (1.%%) held certificates in scienc€, home ecopomics, physical education
ﬁ@.‘;. N -
» . .
and neligionf The’finding that 35 administrators of schools not pre-
R N . [N * N -

sently offering separate psycholoéy courses desired to begin such

o~
FARY

courses is exciting information. It:meané\that in nearly half of these

-
[

. Iy ) .
e
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73 schools, the person most reSponsible for determining the course offer-

- -

ings and curriculum of‘their respective sdhools indicated a desire to
‘ ? - ° N
+ - . \ =
begin such courses. °Thus, rather than tallying the responses of: enthus- >.

-

Id

"iastic and hopeful teachers, these data largely reflecé the desires of

.
P ot

A i . o . .
‘, persons most likely to ,'a’dd such tcourses un their thool's curriculums, - .
"i.e., the administratOrs. If given the information and the opportunity,

* 'll; -

these. particular individuals are in. the posffion to add separate psy-

; . chology codrses to the curriculums of their.respebtive schools. . - N
- ‘ o v -

These respondents also ident1fied the 1eve1 of their college_course

(]

training. Of 61 persons responding” to this item, 23 (37 7Af reported

;(~ they held a masters degree, 21 (344‘(} reported they had had compféted

’

work beyond the.masters, 9 (14. 84) he1d the,special;st degree, 4 (6.6%) ' -7

held the doctorate, 3 (4.9%) held just the bachelors~ﬂegree and 1 (1 6%2) | .

. ~
had gogg beyond the bachelors degrée shert of the masters degree. These .
4 . .
. { me" -
data indicate that rthee 73 respondents had completed higher levels of .

college éourse training than had the 35 teachers who currently taught
. o \ o A . . [
e ‘the. separate psychology courses. 1 <o .

hours,,respectively) But,'sinCe T

5

e ) (s'd = 22.03) and 26 2 (s.d, =

‘bably not be the individuals who,

' X,

most of these 73 respondents woufd P

4 £ ) R ¢

REERE

1 would actualli’be called upon to teachfthe separate psychology,course . T
: P s s S
' >%m%_ were it added to their school's cufricﬁlum, there is little reason to ot . ‘
S e . . . % . ‘ L v S
) !’ & ‘ . .o ) N e
/ - over emphasize: these data’ or°this nte. . ‘. X . . .
. , mip &l ,bqu Lot . \ ] .
When asked whether or'not they felt aafquately prepared to teach "N ’ . L
Y - » - “é

o . . ' " ‘ )
. » - . - . s
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I3 . _ ) - -
a psychology-course-on the high school level, 28 of the 54 individuals

\* .

_'responding to this i®em reportedf@hey were prepared to teach the course. ,?//
‘. -~ v,

. -

In other words, at least 26.0% of all.these non-teacher resbondents

~ SR -
felt adequately prepared to g;:::ﬁisyehvlogy tb high school students.
These data primarily ref %“he characteristics of school admin- o,

1strators and guidance personnel who desire to add psychology courses to .

\ .

their schools' curriculums.. While these individuais would‘prbbably not
/ : R i R
teach the course themselves, the? are quite influential in determining -
ot

“whether such courses would be offered and who would be assigned to teach

these courses. For.this'reason, these data are important. !
v © . ' -
} . : ~ "

Professional Awareness &and Involvément . ' :>

'

L4 R -~
In an effort to determine how well informed and involved these
respondents were in psychology-related activities, their angwers to

these questionnaire items were examined. .
{ When as whether they were aware of the APA's Human Behavior -
* (\L . . ) - * oo

Curriculum Projedt, only 4 respondents (5.5%) revealed they had heard

of ‘this project. None of these 73 respondents received copies of the \

APA neweletter, Periodically,while 46 respondents (63.0%) reported they

wanted to begin receiving the fiewsletter. K Finally, only 4 of’these -,

respondents were members of the Missikssippd Council for the Social

Studies, the one professional grganizatioé likely to provide the most e
- | Jon
- direct assistance in helping these respondents plan and offer their

-~
v
3

- courses.

\\E} ‘ . ) . ' ~
Review an Conclusions . ' *{ . . \ .

rd
Of the 375 secondary schools surveyed in!xis study, respondents

. L

in only 35 indicafed their schools foered separate psychology courses.
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Thus, t is quite possible that all the rél aining 340 schools did not offer

such courses. With 163 of these 340 sc -ols responding tg‘the questionnai e,

respondents in several of these schools peported an interest in beginni

éparate psychology courses in theiy respective schools.

'7/ This chapter provided information revealed by 73 individuals who

}ési Of equal importance is the fact that persons -wishing. to influence
h

Y

. 'obJectives, content, and methods in every school thenxsom{,leadership . r‘:

wanted to offer the course in ‘tHeir schools. Of special importance is

the fact that a majority of

-

ese respondents were (are) school admin-

istrators--the persoms mosy responsible for, ‘the curriculums and/cpurses

4

presented in their schogls. ' These data alone suggest a bright future

°
- .

for psychology in this particular state. From these’'data one might

assume that as schools are able to expand their curriculums, those schools

not presently offering-separate psychology.courses will\being to. include
AR A > \

the course. This conjecture is supported by the data from the 35 teachers’

Ve .
who reported an increase in student enrollment” of 137% over that of_the
* - - . . ,
previous school year. Although it is unlikely that enrollment will ’
ral
cont1nue-to increase at this same rate, it is ldkely that the rate of

~

increase will continue to bé high as Miss1ssippi schools continue to ,

grow and to expand their ﬁurriculumsi
~

e-direetion of these courses in terms of objectives, c?fiizf,////,/
1 » ! — e

methods will find ind1viduals in responsible positions who are waiting»

for assistance and guidance:\eE:amipast experience in the dtate of

- 8

Florida, this author suggests, that if psychology, as a course)of study,

is to ;\\more than a conglomerate of* diverse courses with different -

. N 3

~ ¥ . )

b
must be provided now before it is too late. However, answers to -
A} . I

questions of who should determine the nature of this.course, what
. . - P

5
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should be the content of the course,

and how the course should be taught .

.

must be made relatively soon before the course offerings ‘become, to wide~
£y -
spread and’diverse to guide in any rea$onable way. ¢ - ‘
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