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"¢+ . types of ‘students attending connunity colleges.. general e@ucation
. curriculum démands a faculty gropp working together, a program head,
vertical znteqration, and its own budget. It should prcvide modules
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remedial, developmental, or’adu]t basic education? Arggpents on these

T
. . . ] & P )
Paper preseiited to Forum on the “Future Plrposes, Content, and Formats

for the General Education of Community College Students,"” Montgomery
College, Maryland, May, 22, 1978 %
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THE CASE FOR GENERAL EDUCATION IN COMMUNITY COLLEGES ’_

B Arthur M. Cohen . o7
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Repeatedly, iike waves, the questions of what programs the community

-\

colleges shall offer come up. How much and whaé kind of "occupational -

. &

education? What types of general or liberal education? ‘What can we do .

s dun " asetied

to make our programa%relevggt to the community? How far shall we go in
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topic (Boyer & Kaplan, 1977). The roster of universities where yeneral

) Berke]ey has just adopted new breadth requirements.

— - . . -~

issues arige in .our curriculum coﬁmittees, conventions, and informal o
meét{ngs. And spoken éf‘not, they underlie decisions about enrollments, -
fihaans, and control.

The same quest1ons are raised also by our brethren in the un1vers1- 3

ties. On general education alone we hear calls for reform, questions of

definition, and demands for returns to a core curriculum on the one

i

hand, and for increasing accommodation to the individual on the other.

Hardly an issue of Educational Record, Educational Forum, or Change

magazine goes by without an article about general education. The United

States Commissioner of Education has recently co-authored a’book on the

education has been drgeq ip the past. couple of years reads like a roll
call of - the major institutions in our country. The Cornell University

Committee on General Education has submitted its recommendation. A

<

Stanford University curriculum comnittee has proposed a required course

1 4

in Western cuiture. A Harvard University committee has recommended an
‘ Y

entire curriculum restructured around the idea of general education.
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What are they talking about? Why now7 And;Whgt is the relevance
of a11 these arguments. to education in commun1ty co]]eges’ In this
paper I propose to define general education, discuss its past-and present

‘incarnation, speculate on why it subsided and why it is coming back now, 3
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discuss its organizing principles, offer a rationale for general educa- *

tion_in community .colleges, ‘and plot its future. I define general. ’ E

o e )

education as -the process of deve]dping a framework on which to place
y knowledge3acemmin5‘from various soﬁrces, of learning to think critically,
deve1op values, understand trad1t1ons, and respect d1verse cultures and
opinions. It -is ho]1st1c not spec1a11zed, integrative, not fractionated,
suiéab]e for action as well as for contemplation. .Its purpose is to
assist people in shaping tﬁgir own destiny. N
This is an éppngprjate time for a discus;ion of genera1-education‘ -
in. community ﬁo]]eges. The Carnegie Council on Policy Studigs in Higher
Education published a book 1aé$ year indiéating the %mminence of the
first curricylum reforms in higher education in 30 years. They say thef~
time is right because the test scores of students entering college are
down, and w% know that éomething is'wre1g in preco11egiate education.
Further, students seem to learn less in ccllege. And r ‘en though remedial
- education h?s been tried by all types of zolleges, it is d1ff1cu1t to
show the eff1cacy of these §fforts. The Council proposes a reform ;
toward intégration in @ curriculum that.nas t.ecome fractionated, toward
.educatfan ?n vaiues in a curriculum thai has purported to be va]ﬁe~free.

They seek é return to general education.

v

So i# is one more time around for genera. educa;ﬁon. What happened
to it the /first time it flourisned, in the early 19th century? And the

second time, between 1920 and 1950? General education can be traced to
. } .

4 | | 2
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the ﬁorglxphilogophy courses found in American colleges during*their
first 200 years. Thése were integrative experiences taught usua]]y‘by
the cbllege presideht eq& presehted”to all stueents.'“gemhants of the
integrated course pulling together kncw]eege from ail areés_may-stiT].be
seen in the cepstone courses that are required of all students in a few
.contemporary institutions.- However, that type of general education ‘
’ _broke apart in most co]1eges in the second half of the 19th century, to
" be rep1aced by the free e]ect\ve system "No longer were there to be

courses that all students would take, no longer ‘would the co11ege§ ‘
attempt to bring together threads of all knowledge in a unified theme.‘
Blame the rise of the academic disciplines: the,btofessionalization'of
the facuity, the broadening of know]edgek%h all areas, the increased

hd

numbere of students.each with with their oawn agendas;~a11 these accusa-
tions have been made. But for whatever reason, the elective system took
over. The old classical curricq]gm;dﬁed out, taking with'it the idea of
the curriculum asfg‘unified whole to be presented to all students. By

the turn of the 20th century most American co]Teges had come down to an
irreducible minimum in currieefum: facu]t§ with academic degrees teaching
courses of their choice to those studehts who;e]ected to sthdy‘with

them.

A1l curriculum is at bottom a statement a college mikes about what

’

it thinks is important. The free elective system is a‘phi]osoehjcall
statement quite as much as is a curriculum based on the Great Books o;
ocne solely concerned with occupational education. Free election--any
student, any course--is an admission that the college no longer has the

moral authority to insist on any combination of courses,.that it no

longer recognizes the validity of sequence or organized principles of

h Aty o b E3e e re

~
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curriculum integration. The system was not without its critics. °The
- b -

Carnegie p]an--as§igning units of credit for hours of study--was intro-

-1

Syt e

duced in an.attempt to=hring order out of the_ free e]ective curricuiar- ’ gf

T

chaos. It had the opposite effect " by ascribing unit& of credit of

e A

. hpparent]y equal merit, it snipped to pieces whatever unity was leff in’

4 .

the academic subjects themselves. Three credits of algebra had the same

LI

) N
S e

meaning as three credits of the calculus;.a threé-credit introductory.

‘" course in a discipline was of equal value with an advanced seminar in B

v

6 AL i B 8 e RS e

the same\fieid. When a student may accumulate any 120 credit hours and
'ogzain a baccalaureate degree, when all credite are the same, all unity

)

~
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©  of knowledge falls apart. .
¢ r ° i
The initial reaction against the free elective system gave rise to

s

-

o Tt it

A distribution requirements--curriculum defined by bureaucratic organiza-.
’ i ‘

. . tion. - Groups of courses were specified in a process of political accom- '*

. x - :

B

- modation among academic departments. For the history department to vote
a-sig*gnit English requirement; ;he Eng]ish departmen@ was expected to #® i

;,, C reciprocate hy voting a six-unit history requirement. Protecting depart-

: mental territory, became the curriculum organizer. Placing a disintegrated

—

mass of free elective courses into a set of distribution requirements

gives the appearance: of providing the curriculum with a rationale. And

-~

sc the roble truths of general studies arose post-hoc to justify the

politics of distribution. And so we see statements that-collieges provide

a breadth of studies ensuring that their students leave as we]] rounded.

1ndiViduals. And so the Cariegie Council found recently that. students :

/ speié about 1/3 of their time in college taking distributive requirements, .

theiother thirds going to the major and tc electives., The political
, ¢ ) % -

ac#ommodations among departments are in equilibrium.

.-I'

{a
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* popular during the 1920s and 1930s. Surveys of social sciences, for

. ®
The success of distribution requirements as an organizing principle
for curriculum did not stop 2Fose'who advocated curriculum integration. -
. A )
-

Their early. attempts to reﬁurn order were founded in survey courses.

Columbia Unibersity‘s Contemporary Civilization course, first offered in

1919, is usuaily seen as the prototype. These courses give the overview, .

g

the broad sweep in history, @he arts, the sciences, and social sciepceé.
The academié discip]iné is the organizing principle of the course, but
the course is-suppoéed to show the unity of knowledge, te integrate
diﬁparate elemenés f;om many disciplines. §urve& courses became quite
example, were built into the Individua]_jn.Society~cour;es. The human= .
ities surveys became Modern Culture and the Arts. Separate surveys of
natu;al, physical, and biological sciences also flourished. |

Advocates of survey courses had constantly to fight to maintain the
%ntegrity of their offerings against the faqu]ty tendency to convert
each course into the in@roduction to a discipline, to teach concepts and
terminology in a partiqu]ar‘academic specia]iggtion as though all students
were majors in the field. Their argument agaiﬁst the survey course was
that it was too superfigial and attempted to encomﬁass too many different
éortions of human knowledge. And as each course slid away from true -
inperdiscip]inary orientation to become the first course in an academic
discipline, it tended to lose its general education éharacteristics. v

Nonetﬁeiess the interdiscipiinary courses fared well and wany
survived. Much’depends on the level of special{zation within the disci-
p}jne. The social sciénce instructors have had little trouble putgﬁag
i&bether po]ifica] science, sociology, econgmics, and anthropology into

a general social science survey. Tie science instructors, on ‘the other

N e lk;S'G‘y’
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hand, may feel .they are teaching a general survey if they integrate | o

everything from molecular to organismic biology irto one course. Tt is

\ e H
£

conside;éb1y4ﬁore difficult for them {v include the physical and.earth
gé‘ S and space sciences. In 1935 Cowley found social science courses first‘ ® . 3
" in number of cblleges offer{qg surveys, fol]owea by natural sciencé,

physical séience, biological 'science, and only é‘few humanities surveys

(Johnson, 1937). However, the humanities surveys have fared better

recently; in fact, enrollments in integrated humanities. courses in

'
4y Lo e e b

community colledes have increased in th; past coupTe of years in the

« face of d decline in Titerature, history, cultural antnroﬁoiogy, philo§-
: L ophy, and other discipline-based humanities. ‘ ) to. %
At the end of the 19th century gene?al'educatiop suffered from the
free elegtive system, the broadening of knowfedge properly a part of the
college curriculum, and thé rise of faculty power and the acadgmic
department. 1In a recent history of the undergraduatg éurricu]um, Rudoiph
‘ (197?)'stated, "Where ﬁighly ﬁub]icized‘general education requirements
reshaped the course of study in the 1940s and 1950s, less publicized ;
erosion.of those requirements took place in the 19605/;nd 1970s" (p. 253).

What happened to it this time? Rudoliph said that general education fell

victim to faculty power, lack of student interest, increased.demands on
facu1t§ time, difficulty in integrating the discip]ines,K;nd most qf ail
from i*< lack ;f demonstrated value and from the fact that the breadth-
in general education offerings invited superficial traatments. A1l this ‘ fé

and more--general education has rehained a noble idea but a praqtica]

i
?

backwater in most of Amerjgan higher education. . , . , _i
The history of the integrated courig is instructive. Many colleges _ f
that tried it shifted to distribution requirements and subsequently

8
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returned to some other configuration of common courses. As one example,

Santa Fe Community College (Florida) opened in 1966 with ccmmon courses

"in science, soéia]"science, and humanities. 1In 1972 the integrated

courses were dropped and dictribution requirements installed. By 1977
they were studylng the poss1b111ty of integrating gdﬁera] education into
all courses. In another examﬁ]e. Miami-Dade Commun1ty College developed
an integrated humanities cour§e when the college opened in 1960 and

hired instructors Qarticu]ar]y to teach it. Over the years, however,

ﬁfhe course becam%?eight weeks each of art, philosophy, music, 1iterature-->

a mosaic pattern. The college did not build an integrated science

«course, and the general education requirement in science may be satisfied

By choosing two courses from a given list. By practice, not prqgram
amendment, the secona half of a six-unit communications requirement
evolved into an emphasis on literature. At last report the cq}]eée was
considering the deveiopﬁent 6f intégrated éourses adain in all areaas
(Lukenb1]], 1977).

These patterns have beep repeated in two-year colleges, four-year

colleges, and universities nat1onw1de. Not all are in one d1rect1on,

some colleges are moving toward common coursé'requirements at the same

time that others are dropping theirs in favor of distribution requ1re-
 ments. Why this vacillation? Why can't general education be suff1cqent1y
persuasive to maintain itself in all colleges at all times? \‘-

A good part o. general education's difficulty rests with its def1-
nition. The term has been in use for more than 60 years and defined
innumerable times. It has been seen as narrowly.as the tr1v1up and

I
4

quadrivium, the diséip]ine of the medieval scholars, and as broadly as
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that education which integrates and unif%es all knowledge. It has been

" confounded with the liberal arts and it has been connected to the human

i
y

deve]ﬁpmenta] cycle. It ﬁas been defined as wnat it is not.
Consider some E% the definitions. On the side of breadth, the 1939
yearbook of the National Society for the Study of Education saw general
educatioa as concerned with the "widest possible range of basic human
qctivities." It was to guide’ the student "to the discovery of the best
that is currently known in thought." It was "dynamic," "dem?cratic,"

“systematic.! The student was to gain "a real grasp of the most widely
R \ .\ L} .

]

¥OTET T
.

D

" Ay €

—Tamifyihg~genera}%zéd»insights--inte]]ectual, ethical, and aesthetic"

4 (p. 12). The 1945 Harvard "Redbook," Genéra1‘Edu:ation in a Frée Society,
~also announced that general education was to bring all know]édge tqdeiher.
And in an argument for general education in the high_schoo],,Geo;ge

Henry (1956) called for an education that would ach{eve a "qualitative
synthesis." | ‘ |

Another way &f looking at general edq;ation is in termi of %ts
being that which everyone should know. ’In 1944 the American Council on
Education noted, “"general education refers’to those phases of nonspeciali-
zed and nonvocational education that should pe the common denominator,
so to speak, of educated persons as individuals and as cit{zens in a
free society" (p. 7). In the proceedings of a 1959 Fiorida Junior
College Conference on General Education the idea of ;ommona]ity, those
learnings that should be poésesséd by ali persons, was articulated
repeatedly. Recently Boyer and Kaplan argued for the commongcore, that
which should be taught to all students. They spoke of a neéd for "compre-

hensive literacy,” and "an awareness of symbol systems," that everyone
. o~

in contemporary %ociety must possess (p. 67). .

10
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Arother way of defining general education {g_to compare it/ﬁ%th
liberal ed....ion. Educators have always agreed that educatfon should

be us2ful for something (all curriculums are Just1f1ed for their prac-

tical value).
A
frees peop]e from such external tyrann1es as caste b1ases, societal

/

The apologists for liberal educat1on have'he]d that it

~

constraznts, and professional experts ‘as we[} as Jfrom the internal

tyrannies of 1gnnrance, prejudice, superst1t1on guilt, an¢ what thé
[ ]

It has to do w1th the vf}tues and

Thomists might call, “the appetltes;ﬁ

- \ - / .
has been rationalized as affording knowledge for its qwn qake. In_

general education, on the othef/;and knowledge is power--the power of ‘ -

ARG LA 5 et e AT YT A
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coping, understand1ng, mastering the self and soc1a] 1ntnract1on.\ 1t s
must lead to thé ability to do, to act; ga1n1ng “at1onai1ty alene 1s not

enough. General education sees the person using what he has learned,

e

. acting intelligently. This vzew has the construct grounded in the

{ everyday affairs of a person: dealing with supe-visors and coworkers,
R R ' - i

- choosing associates, cpping with family problems, and spending leisure \‘ )

v

i . ' N .
time in particular ways. To be syccessful a general education program

not only makes exP]icit the skills and undergtandings to bé attained bﬁt ;
also relates those competencies to external referents, to what the ‘ .
person is doing when he nas gained them. As Mark Schlesinger noteg,
"Khe crucial question involves what the student does with the bits of
information he/she picks up in a course or text, or from personal expe-

If all we ask is that the student remember it, we do a disser-

- ~

rience.
vice" (1977, p. 42). =~ °
Accordingly, general education is often defined in terms of the

competencies to be gained by those whom it touches. The group studying

general education in California community colleges in the early 1950s

E |

. . ' .
s,
\ s "
FOUTIR A .. Y N - L .. L - N R N R TS




’ - .

L . -
" /’ .
-

came up with a list of 12 competencies that were to'bg,éiercised by -
: .xhoserwho wire "generally educated: , ) . oL
L "°' } . ‘- . M -3
i - exercising/the privileges and responsibilities of democratic
o A . . .'« . . . .
- -+ citizenship. ) ' L p
p— f 4 ‘ ] .
- | .

. .
\q/ . - .
:

H

.
- . e

developing a éet'of.sgyng.mdral and'spiritUAI values by which e

. he guides his life, ’ . ',

“expressing. his %nouéhts clearly in speaking and writing, and
: P s

.in, reading and;ﬁistening with undersqéndiqg. . <.
using the basic.mathematical and mechanical skills necessary
S ¢ . \ o ’ - ’
- in everyday life. * =
Nt

\

using methods of critical thihking for the SOIquod of problems.
\ . . ,

Yo oe s 2 . \ -
and for the discrimination among values. , -

-
.

understanding his cultural hé?jtage s¢ that he may gajn a

" perspective of his time’and place §p the world. -

.

upderstanding his interaction with his biological and physical

environment so that he may adjust to and improve that environ-

. .

-ment. y .

maintaining good mental and physical health for himself, his -
family, and his coﬁmunity. Lo

developing a-balanc.d personal and social agjusfment.

sharing n the development of a éatisfactory home and family

1ife. \\\ '

N
4 .
.

achieving a satisfactory vocational adjustment. <
takfng.part in some for:m of satisfying creative activity and
in apprecjating-the creative activities of othevs (Johnson,

1962).
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‘Thfs list, or portions thereof, 55{11 appears verbalim in many community

a’lege catalogs because it gives the appearance of belng competency-based

even though 1t is suff1c1ent1y broad d to_justify any counsp oy program.

N

'
-

exXperiences~+are the-cornerstones of genera] education. But;one*more

] > b -

| definition must pe'incﬁuded, that which general educationiig;ﬁdtf Many

1
writers define it by exclusion; it is nonspec1a11zed nonvocat1ona1. It

e [y

" is not occupat1ona] educat1on, even though some things taught in occupa-

t1ona1 programs ave pertwnentato it It is not 1earn1ng to use the

= -,

too]s of a-d1sc1p11ne or 1earn1ng a spec1a]1zed languager A rveport of a

conference—held at a cofthunity col]ege in Florida in 1976 offers a

recent eiample.of definition by exc1us1on: - .
At the operatignal level,.general education ...is not special; that

v ic, it.is ot'designed for specific groups of people or special

. act1v1t1es....It is not an 1ntroduct1on to d1sc1p]1nes as the f1rst b

!
?

<
-

" step in spec1 1 izatien. It is not content for 1ts own sake. It is
not the develpprient, of skills or the acqu1§at1on of knowledge

_prec1se]y for their app]icability to a job, a career, or ‘another

specialization. It is not a co1lect1on of courses. 'It'is'not

- \

s1Mpr a rearrangement of content 71ke an 1nterdlsc1pl1nary program

or coursﬂ for the sake of bewng interdisciplinary. It is pot so

. abstract and futyre-oriented trat it can only be hoped for, wished ,
o T . . r_.'___._.;

. for, or assumed to happen somewhers, sometime. It is not merely
being able tc read,—to nrite, and to do arithmetic (AAC, p. 13-14).

Given the plethora of definitions,. general edication's failure to,

-

mainﬁ&in*ftseff consistently is easily understood; it is prey to any

group with a strict view of curriculum. Throughout this century the,

< . t !

e m——— o m———— . aae eade o e -
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~ The common denom1nators--knowledge for action anu 1ntegrat1ve LT T
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same forces within the academy that splintered knowledge into academic
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d%sc1p]1nes have continued their antagonism to a genera] or unifying
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educatqon*\\xhe academic professwon had become departmenta]wzed in its

~
spétTa]fzat1ons thus poswng a contradictwon for the integration of —
learning. The academ@c departments insisted that students pick a major=-- K\

the earlier the better. Courses were built as introductions to- disci~

- plines with their own logic, terminology, goals, organizing principles, L ~f“';§j
modes of inquiny; adding distribution requirements while Jeav%ng’fﬁein . ?é
hintgrha] organizatjon of the éourse intact did not enhance know]edge.‘ // fﬁg
inteﬁration//cbﬁhon ]earnings, ;r competéncies. In short the academ1c// ‘Eé

. b “::;W

dwsc1p}1ne ‘with its hold on the facu]ty and the organwzat1on of the

s
e
ar.
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co1159e is thg fwrst and most pervas1ve deterrent to genera] educatwon.

ar

[

/A second restr1ct1on'has persisted because of the def1n1t1ons

I

themselves. I‘ genera] education is defined by what it is: not--not

.
* ;"4

preparing students for careers or entering info graduate schoels--instead

1/

of What it'fs, it is open.to any type of. course or experience: Constant]y ,

. 3
e ‘ :
* e~ denying the restr1ct1v organization of occupatwona1 and dwsc1p11ne based :
education has prope]]' general education into. the areas of unstructured <

i - T . = \

. events, counseling activities, courses without content, programs with 7

\

~=.. broad goals impossible of attainment:-the anti-curriculum. ) .
v » ' ./

- _ The breadth of the positive side of the definition hurt too. The

Al e

most specialized coyrse in Elizabethan, Literature might lead the student

P “y
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to "understand his cultural eritage." The most trivial course in
. 5 X ) v :‘ ’
personial habits and grooming might assist the student to "maintain good '
/ . .
mental and phy:ica] health." Guidance and orientation programs could :

)

////asswst the student to "deve]op a balanced persona] and soc1a1 adJustment " ;
and S0 on throughout the 1ist of competencwes and/%hroughout the range Qé

§
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of activities and services provided by colleges. Where énything can be

related to general education, it falls victim to the whims and fashions
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of students, faculty, and administrators alike. ‘

» rgspect1ng facu]ty member have anything to do, w1th wt? Cred1t the Jdea

. e e . ' er e
Third, general education was tainted early on. The phrase, "terminal

> -

) general,eduéation," was in use in the 1930s, suggesting that this was 3n

.

educat1on for the student who would never go on to the h1gher 1earn1ng.
In many cases separate colleges w1th1n co]]eges were dev1sed as ho!d1ng

tanks for students deemed unqud11f1ed to enter the regufan programs.

’

Here they would get the last of their forma) education,,nQnd{sciplinary,

nonspecialized, and of dubious—merit. If génera] education were seen as
. ] A . .

a curriculum for students unable to do’rea]ocollege work, it was doomed

to suffer.” Perhaps it was aﬁ extension of high school general education

but ‘then, what was it do1ng in a real college?'. And how cou]d a self-

. of term1na] general education as one of the factors 1ead1ng to general

educat1on .failure - to hold the attent1on of the academy

A fourth input to the unstable history of genera] educgtion may be ‘
found in its emphasis on indiv%dua] Tife adjustment. Ear1y'ﬁroponeﬁts
of genergﬁ education‘fostered guidange activities. Johnson, a spokes-.

N

person for géﬁera] education during much of his half ceptury in higher

education, said in 1937, “uniform]y co]1eges committed to general educa-

tion stress guidance. Th1s is réasonable for 4f general educat1on aims

to he]p the individual adjust to 11fe,”1t is essential to recognize that
this adJustment 1s an individual matter--dependent upon individual

'ab111t1es, interests, and‘needs Upon these bases the colleges assist
the student to determine his 1nd1v1dua1 obaoct1ves and mou]d a program

-
wto<§ttain them" (p. 12). If the 1qd1v1dua] is to mould a program based

-
¢

¥ / ) ,%

s .
R T




on Hi; own "abilities, interests, and needs," then anything may be see9/

-as general gducation for that individual. The person may take the moét

[y

specialized courses or no courses at all. Such a definition dooms the

1

" ment; it has beeﬁ enhanced b§ parental dissatisfaction with students

idea of integrated courses, indeed, of all common courses. Thgs, genera]

-education in the 1930s was so fractionated that it included both the

Great Books curriculum ad@ life adjustment cougses and student guidance.

vATthough seen lesé frequent]y now as a rationale for general educa-

>

t1on, the 4dea~that the student should be ]ed to a “sat1sfactory voca-

't1ona1 adaustment" was common 1n def1n1t1ons of genera] educat1on in the

1930s, '40s, and '50s. 0ccupat1ona] educat1on has ach1eved great.suc,ess

in-American colleges and universities but' for d1fferent reasons: it is
P h

built on-an alliance of,gducators seeking support and of business people

‘seeking workers trained at pub]ic‘expénse;oit has capitalized on.]édis~

lators who are pleased to assign schools the task of mitigating unemploy-

X

~ P

challenging sccial mores, parents who want ‘the séhou]s;to teach\their‘
chi]dren.to‘d; something productive. It has done well,.and if!it is a
part ¢f general educat%on, then general éducation has done Qe]] too.

Butﬁyhen general education is defined as leading students to?unaérstand

relationships between themselves and society, gain a sense of values and

an appreciation for cultural diversity, and the other bﬁoa&er éims of

the program, oécupationa] education is left out. Credit its inclusion

with b]urr1ng the 1mage of what general educat1on 1s or Jbu]d be.
N
Another 1nput to genera] education‘s d1ff1cu1t1es 15 the expans1on

Ld \

'of;higher education to include more than 12 million peng]e. Free from

the imposition of state-level requirements throughout.most of its history,

the university was able to c~velop an indigenous curr%cu]um. Now that
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40% of the 18-21 year olds arelﬁh college and adults see the institution é
as welcoming them throughout yﬂeir lifetime, now that colleges look to ,fié
the public for sizable fund7, state and federal intervention is inev- fé
itable. When institutions ‘could define their own patterns of study, it ;E
L was possible fq? a strong president to %eave a mark, for an institution - }g
?E;‘ ' ’ to develop its own phil sophica];sgt. Some colleges were reorgénized) ; - }5%
%;:?" o around specific curviﬁdlum plané when their prior offerings proved | f%
SR Ny iﬁédeduate to attra¢% a sufficient numbér of students to keep the college - ;"55
e ‘-‘ gbing. ’Ehé,in neér]& all such cases it was the strong centﬁal figune: . i;f§
who articulated the phi1osgph& ang<ﬁ§§d it to,ihstaIJ a speci#%%zed ) )' | . ﬁg
. ) curricu]um and particujar course rédairéments., Rare]y.héve a group of | '_1“g§§
% B l local caﬁﬁy; facu]iy and second-]iné administrators putNtoggtHef.a ) 5;%
é_ | viable cu;;icujum. Rarely has a state legislature or a federal agency 0 /\zg
gw' designeylihtegrated general education ptogramsq At best,\the states .- - /é
;/g mandaté distribution requirements, thus ensuring some form of curricglum' ' /,é
é ' balance; at worst, through their reimbursement scﬁedules, they encourage ) /‘,E
s the institutions to build occupational programs and discip]%nary offerings ,’ ,é
5?\ CL that fif’together'in i statewide network, thus stultifying in&igenous ' ;%
f N . i h}urriqulum development. B ‘ _ S ,Né
:L :lLast in tpisﬁlist of inputs to’fhe fortunes of géneré) éducation is : é
é& ‘ ethé.dqpliﬁe in literacy that has forced’adult basic education into‘thé E
éA * , co]]ege§. When the colleges are concerned with teaching basié reading, ’%
: ) bdﬁﬁosition, and computational ski]]s; they suffer the loss of instruqtién
) in critical thinking, in cultural perspectives, in all fhe nigher learn-
ings. Arguing a need to design special experienceé for specié] students,
génera]xeducation“is shunted aside by those who fail to understand that
é it -can be taught to everyone. And ;pe‘influx of what are euphemistically
ERlC - 17 3
: ) X Miiv._, o o . . . N J/ ,
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¢alled "nontraditional students" has led to a failure of will even among
some of the proponents of géneral'education who propose insicad warmth,

love, and aliterate experiences for that group.
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Except for an excessive concern with the academic disciplines, all

_these problems are more pronounced in communit&réolleges than they are

in universities. The lack of strong educational leadershép, a failure

. to def:ne genera] education cons1stent]y, the rise of occupat1onal

education, and adu1t literacy tra1n1ng affect rommunlty co11eges markedly
The col]eges .have been so busy recruiting "new students““they have
forgothh why they wanted them; the idea that they were to be generally
educatéd has become lost. Student and cgmmunify demanés foﬁ‘relevant or
instant education, for something pragmat%c or useful, have been iﬁter-

Dreted as a need for occupat1ona] tra\n1ng And the col]eges place in

\_ — — - ~ - —— e

statew1de networks of postsecondary educat1on has a]]owed them to excuse
their curricular shortcomings by saying that true general education‘
wou?d‘not be accredited ‘or would not articulate well with tgg senior
institutions"cﬁrriculum. , |

Still, general education sﬂ;vives. Is it releVant? Pragmatic?
Pertinent §9 community needs? Leg1t1mate in the eyes. of the pub11c?
General edu;ation in éémmunity colleges will rise or fal] in answer to
those questions. I am an advocate of general education and, ip cemmon
with most advocates, I have my own particularized view of the phenomenon
under discussion. Before dealing w;th general educatibn, however, I
want.to define a few other terms. It may.seem'sdperf]uous to reiterate
the meaning of “education,” "curriculum,” and "instruction," in a paper
addressed to professional educators, but through fémi]iariﬁy and repeated”

1

use these terms have lost all precision.

18
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I define education as "the process of learning," of change in -
.attitude or capability. It may take place in school or outside; it may

be guided, monitored, or haphazayd, but it is something that happens to

_'ihe individual. I define curriculum as "any set of courses.” Note that

-

VR this definiﬁion excludes those aspects of schooling that take place
éf dutside a siructured course format. This definition should not be

d1ff1cu1t for communlty college staff members to accept as articipants

) . ina comm ter 1nst1tut10nf«they have a]ways been uneasy about ascr1b1ng

- value to tudent act1v1t’es, clubs, dormltor1es and other appurtenances

»

- ‘ of the re71den§1a1 col]egez And I define 1nstruction\as‘"e series of -

events organizeq deliberately so that iearning occﬁrs."‘mlnstruc%ibn is
our way of inducfng people to learn. It has its‘éwn.meaeﬁrable assump-
w0 . tions and goals. And so I speak of education as a process, &pich sepa-
rates it from the act of cfedentia]]ing; curriculum as a set of courses,
yhich excludes the learning that takes place outside of onurse formats,
. and ipstruction as a deliberate sequence, which differentiates it from a

description of activities in 'which people called instructors typically

, . eggage. A11 the terms have to do with organized sequences=-hour-long,
; . I . &

%7 _week-long, year-long--designed to lead individuals from one set of

z“* ‘ abilities or tendencies co another; in short, to_learn.

;' °'Certajn testéb]e premises stem from these definitions. First,

;& ' peop]eAwho study a subject are more likely to learn it than people who
%~T~ do not study it. Second,.people\who study something ISnger are more

? 1ikely to leare more about it. Tklrd people who take courses in which

0}

the relationships among ideas ard pr11cated are fnore 11ke1y to under-

»

stand those relationships than people who take disintegrated courses.

Fourth, some expnsyre to ideas is better than no exposure.

o
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_ These deceptively simplistic  assertions and definitions seem obvious.
But many of our activities suggest that we are operating under different C o

. é;
premises. It may be overstating only slightly to say that the race is o

curriculum. Exper1ent1a1 learning; open-c1rcu1t te]ew1s1on, the commun1ty

AN ..l. o P

sducation that is not education atga]l but is, in fact, providing othey : Lf

types of exberiences to the participants, the idea that everyone should

set their own goals, select their own media, assess their own learning=- - Tn

all these deny instruction and courses as organizing principles in

education. .

_MWhy genefa] education in community colleges? Statements on its

v w;:h“"a]fhave,been advanced not only by educatore as far back as the - k:
. eaélieet writers on cemmunity co]ieges-~Lange, Koos, and Eells=-but also. o . :é
by groups outside the academy. In 1947 the Truman Commission on Higher - |
Education noted the importance of semiprofessional training, but con-

. \;
tended that it should be “acquired in an environment that also culti- XJ

: " vates general education,‘thus offering the student 'a combinatior of - "4

social understanding and technical competence'® ($ark, p. 57). President

Eisenhower's Committee ten years later and a Task Forze on Higher Educa-

tion set up by a subsequent president whose name escapes me alsc articu-

: Tated that combination_and saw it as the particular responsibility of
\ the cemmunity colleges. More recently an American Council on Education L

task force recommended that any 1nst1tut1on offerlng an assoc1ate degree
. :;hould attest that its students have become familiar with genera]\areas ] :
of knowledge and have gained "competency in ana]ytica], communication,

"’quantitat1ve, and synthesizing skills" ("hronzc]e Feb. 6, 1978). The ) :

degrees shou]d state not on]y that the students gained their training in




a college but also that the training included a general education com- ?
ponent. ' _ 2

__/\ . .
. These groups see the commqunity colleges as the place where general

“éducation should be ofTered not only because general education is neces-

sary but also because other types of schools have tended to neg]ect it. © '

\

The secondary schools were repos1tor1es of general education, but that

funct1on weakened during the 1950s ard '60s. One problem was that

. secondary school teachers could not susta1n genera1 educat1on W1thout

understand1ng 1ts iog1c. Faced w1fh rival theories and unconnected

\'%“ 1d2as, the teachers had trouble w1th all forms of generai education=- '\ D

prob]em-SOIV1ng, exper1ence-based interdisciplinary. - The prob]em
o _ . ‘method depended on téachers' ab111t1es to pick; tne most appropr1ate

concepts from the varisus d1sc1pl1nes.~ Exper ence-based genera] educa- ;;?
. t1on lost‘1ts critical standards; aiﬁ1ng stu\ents how they feel about ’ ‘IZF.;
broad social issues, current events, their own lives 1é no basis for a é

. .
- ‘/

curricuilum. And, the instructors wert too far removed from their aca~ . g
~ i -

demic disciplines to put together a successful interdisciplinary program.

The community colleges have been ‘caught with some of the same ) :

*

ﬁrob]ems. They have taken over mth of the’ basic literacy training for
adu}ts and remedial education in all areas for high schoot graduates who
! failed to_learn the first time around. But the organizing prihciples

%”‘ . for these pro;rams are little better developed, and the breakdown in .
é ‘

standards of competency that occurred in high school a generation ago ‘s

' also endemic, Faced with students of a type they never anticipated and N

demands for a variety of nontraditicnal studies to accommodate “them,

many comnunity college educators have allowed their focus on achievement ) :

TR

to be clouded. Further, in the past 20 years the move to ocggpationa] i
éﬁ: « N » » a . ’ - ?“E
& " . ’ T
;c o R :21_ , 3 \ “é
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;education has led to severe curriculum imbalance. Students graduate
o N !

i ) o . ) ; ;

from the programs with no core of basic knowledge; the alumni of nursing . o

. programs have learnad notiiing in common with the people who have studied
C " ‘ ’ .

computer data processing. Students learn job entry skills but do not | N
Tearn how to continu. to advance within the job (saying that the studentsf A
. - . . . A

may re-enter the community college for this training throughout their
* ' -~ . H
1ifetime is tantamount to demanding 1ifelong dependency upon the institu=

tfon). Occupational educators have also run the risk of frustrating

trainees who find no jobs for wkich they were trained specifically. -

-5 AL

And “they. betray the1r contempt for their stude1ts wihen they sh1ft any.
A

,o

2o AR Lo

-

intent for joy in learning or for the pTeasure that goes with ga1n1ng

‘N i .ot
in 1ght into the noncredit recreat1ona1 programs, the trans‘er programs, T
cr out of the institutions all together. 0ccupat1ona]_programa are not

automatically relevant or valuable; they can-be ‘as spurious and merit-

ricious as the most esoteric discipline-based course. ~§

1

Numerous forces act tc prevent excess in any curriculum for too
long. Accrediting agencies, student enroilments, institutioqa] fgndind .
sources, and the professional intelligence of the staff all act to

maintain curriculum balance. The pendulum o; community college curric- )

. ulum swung decidedly .oward octupational and remézial education in the
1960; and '795; the 1980s may see it swing back toward preparing the
generally educated person. Occupaticnail aducation %s toe specialized;
without the higher learning, colleges would be profess1ona] or occupa-
tional cchoo]s und1fferent1ated frem industrial tra1n1ng enterprises.
Basic education is limited in scope because it does not_ac;ommodate the
human needs for self-expression, social interettion, and underetanding

ef the world. The slogans, “salable skills" and "back to basics," are

. not sufficient for mounting a program in higher education.

[

' Nt
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Curidus]y% the idea -1 lifelong learning--the same phenomeron that

excused the abandonment of genera] education--may be the best drgument

4

TRy ANy

Eromy

for ma1nta1n1ng it in conmun1ty co]]eges Hutchins took issue with the
idea of lifelong learning that would train and tetrqin people for occupa-
tions, saying that anything to be taught to young people should be
usefui.to them throubndut their lives, that sutcessive, ad hoc retraining
to do spec1f1c skills would not lead them to understand anyth1ng of
1mportance about "their own life or the world around them._ But 1t is

prec1se]y the older students who perceive the need for gene a] educat1on
.

‘even#wh1]e they seek upgrading Wwithin their own careers. Jhey know that
@& <

_employment depends less on skill training than on the ability to comnuni-

s,

cate and get along with employers aid coworkers. They knonxthat‘a
satisfying life demands more than prdduction and consumption. They know
they must understand the ways institutions éhd individuals %nterart

that for the sake of themselves and their progeny they must understand

“and act on soc1a| issues. They know'they must maintain control over
’

" theif ]ives, that what they learn assists them in maintaining individual

freedom‘and dignity against a society that increasing]y seeks to "deliver"
health care, 1nformat1on, and the presumed benef1ts of living. And thdt
is wiythey come to the colieges with interest in the arts, genera1
concepts in science, understanding the environment, relations with their

fellows, questions of personal life crises and developmental stages--a)?

’

topics in a true general education curriculum. v ‘

So fiuch for the generalized arguments. How do We decide what
community colleges should offer? 'On what basis do they choose their
programs now? Setting aside all the rhetoric of meating everyone's

educational needs and providing education to the limits of everyone's

4
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. -
of assessing program value.

te

potential--statements that offer no gui&;nce to the estab]iéhment of
pfé@fams--we”seek both a justification for program inclusion and a means
. . .

I would sugéest that cohmunity colleges offe; progéams that meet -,
three criteria: first, they should e verifiablj edﬁcative; second,
socially utilitarian; third; not readily avaiiable elsewhere. 'This
ratiéna]e’Qesgrves elaboration. The verifiably educative dimension

demands thatkgnything that is offared in the community college qualify

under the definition of instruction, a series of events organized delib-

R L M *
. erately so that learning occurs. "Verifiably" means that its. effects

can be assessed. This sounds obvious, but it rules out the types of

events or presentations that are organized with little regard for whether

.or not people learn as a result.

- T

}he question of social utili?y is a useful benchmark to apply when
we are comparing the merits of teéching contract bridge with teaching
patterns of energy use; of learning flower aFranging Qith learning ways
of classifying the artistic output of a culture. If all forms of learn-
ing can be justified as-being of equal merit, there is no reason to
exclude any course.or program, any set of intendeq learnings. "Of what
apparent use is this to the community?" is the question that shou1& be
put to all curricular proposais. . ’

A consideration of’forms of learning that are readily available
e]sewhefe would liﬁit,éﬂe resources .going to high school equivalency

’

education, basic skills training, and certain occupational and recre-
ational programs in cammunity colleges. And it would 'add a form of
advanced learning skills that are the heart of general education. The

rationale of verifiably educative, socially utilitarian, and net readily

24
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available elsewhere, points directly a* general education in the community -
‘college. ) [ . i {

v/ . L . o :
-How is gengral education pursued now? Most frequent]y through . “

distribution requirements. In the typical 1nst1tut1on the requirements h o

L4

may -be met by tak1ng courses from a 115t arranged ‘by--department or -

ivision. The programs in ]1bera] arts, business adm1n1strat1on, general R

r LS

science, pre-eng1neer1ng, acceunting, arch1tectuya] techno]ogy, and s¢ ‘;é
£ N - N ’ -

on,. state various numbers.of minimum semeter hours to be taken outs;ze ~N .;E
the main f1e]d. The soc1a1.sc1gnce e]ect1vgs may be ?e]qcééd from Y . ,-i?
courses in anthropology, economics, potitica] sciéncé, p§ycho]ogy, i YL

- 4

soc1o?ogy, the science elect1ves from courses 1n phys1cs, chem1stry, .
b1o]bgy, astronomy; the human1t1es electives from courses in muswc ; i

appreciation, art history, 11teratur¢, philosophy; and the courses in

v

” -

communication from composition, speech, or writing. This is the mest

prevalent ordanizer because it satisfies the faculty whose training is

wd ey e

n an academic discipline and whose .aitegiance, s to it, allowing them
to teach courses in their special interest. The Carnegie Council found

an average ofaone facu]ty member to every 3.3 courses listed in community '
college catalogs. The cause is centered in iﬁstitutiona]‘poiitics; the g 3
rationale is fgee choice; the result is“curricu]ar chaos.

Some cqmmuni%y colleges have installed integrated courses rézgntly.,
In preParing a general sducation plan for Los Medanos Co]]ege'in the *®

Mid-lQ?ps, the organizers rejected many patterns of general education

then existipg in California. They'had found that most colleges were . ’

Y ' .
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giving general education credit for virtually all academic transfer

courses and some were giving credit for certain vocational or technical

-

courses. Any;coursé that had ean a tenuous tonnection witih science, .
\ Ll .

social science, or humdmities was bzing used to satis?y a general educa-

-

tion requirement. The college rejected those~§atterﬁs in favor of a

core of six generic courses in behavieral, social, biolegical; and ’

physical! sciences, in the language arts and humanistic studies. Students
v . . .
ar2 experted to enroll in dne and praferably two of these dourses each
ot o0 :

demester. To' receive an associate degree the student must complete all’

3

six. Aqé although it is nut a requ{rement, students érq encouragéd to’
a take a capétoqe coﬁrse cai]ed "The Inte;&isciplinéry :olloquy%" The
. courses emphasize problem areas: the generic course in.behévibraI“
sciences is entitled “The Nature of People in Society" and dea’s with
topics such a5 variant 1ife styles, raticnalism, and mysticism.x The
coufse'in humanistic stusies is encitled "The Creative Process" and
. *ronsiders themes in current literature. Every instructa;.ig involved
'.with the planring cf the geﬁéric cohife that is.introductory ta- the

L]

‘specialized courses they teach (Collins & Drexel, 1976). ‘

.

The Los Medanos College General Educatign Pldn is npthb]e‘]ess for

-

jts content than for “ne way it was ormanized. The Co]]éggﬁhas four

*

4ivisions, each, headed by @ dean; hence the first principle: there is
adhinistrative control ¢f the curriculun. Second, each course, is required

» for all students; no exceptions. Thifd, the college employed a full-time

2

. staff development dfficer to wgrk ciosely with the faculty in preparinhg
the commen course outlines. The result is that approximat2ly a third of

the college's total enrollments are in the g?neral gducation basic

courses. The courses are updergirded with special labgratorTes to teach

- A o - . -

.
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'Ebnnutationa]vand compositiohal skills and with tutorials; A1l this in

‘ a col]ege draw1ng its student population predom1nantly from a low socio- . \‘::‘
%§ econ0m1c statqs conmun1ty with a hxgh *roport1on of ethn1c m1norit1es.

C1t1ng add1tiona1 examp]es of general education curricu]um organ1za4 )

tion would not be useful because all are var1at1ons on the theme. IR
Y -
Numerous descr1pt10ns of 1nterd1sc1plinary survey courses in commun1ty

; ,coIleges may be found in the I}teratureu Course out%lnes have been
.- /“" —
e “reprinted, ways of organiz?ng the courses have been deta119d and prob]ems

-

in maintaining course integrity have been d1scussed. As an examp);

ey

1nterd1scip]1nary humanities courses have been descr1bed by Brown (1976).

Nash.(EJ 129 867) Zigerell (1977), ‘and Dehnert (1977) Courses foir

genera} education have also been centered on contemporary probiems.

[ 4
21 El

‘ race rélations, drug use and a]coho]1sm, ecology and the eqv1ronment

\, evaluat1ng soeraj controvers1es, world peace. In the 19305 such courses

were often built or political prob]ems “at that time, fascism vs. democ-

S
g

raty, in the 19505 1t was communism vs. democracy In the 19605 polit= .
e\
1cal problems gave way to issues surrounding the ind1v1dual and couraés‘
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on Man and Society, Understanding Human Yalues, and Intergrogp Reiations
/. - ) -

became more prevalent. _ ’ .

i
- { .

. Justification for the Broblém-r +~<red course is that study of

. ’ x

(70

ey

E

contemporary situations better p.epares the~student for life than does

the study of worlds remote ip t1me and pffée. The nond1sc1p11nary o,

-]

approach to instruction is defended with the argument that when faced

¢ . . 1 *»
.

\ " with problems affecting their lives, peopla do not think as sociologists,

HF T e

T A L

. scientists, or psychologists; they grapp] with the issues in ho]1st1c

fashion. The cr1t1cs say those Courses tend quwck]y to become superf&c1a]

make few 1nte11ectua1 demands on the student§, and at worst tend to”

—
r
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) :i pe]nfonce pregudige rather than forc1ng students to examiné va]ues.

The

":strongest argument in favor of the courses is that they are c]osest to
- Y

generaT educat:on gqals that iT we expect students- to use critical

,.thInk1ng for the solution of prob]ems in their lives, they should prac~ .

¥

as they re]ate to the s1tu€tions they W11] face.

ﬂ:t1ce that hehavxor 1n the classroom' Af- they’ahe to deve]op sets of

:vaIues by which they gu;de‘the1r 11ves they shou]d exam1ne those values

A

Surveys, 1nterd1sc1p]1nary course , themes and prob]ems~-a]1 these

that is American higher education.

forms. that never hecome.popu]anz

approaches have been tried and may still be found in the diverse ent1ty\
. 4 vz ) .
Add, too, the general education

the integrated course organized by

1
=

concept-~symsietry, equi]ibrium, motion, communication; the study of the

Great Books organized around the Dialogue; and the deve]opmenta] approach

encompass1ng all the activities. of the co]]ege, the res1g§nce ha]ls,

2

counse11ng and guidance, student clubs and facilities wh1ch, a]though it.

may,b? the form of education most likely to truly change the students,

does not fit the masses of\casug] stugents who fit their courses aroypd

theﬁr hours of employment.

3t

What of the future? There will a]ways be somethwng ca]Ied genera1

education in community colleges, regardless of how it is organ1zed?

bution of courses that would satisfy a general edycation'}equirement

R B
than are the universities or secondary schqols; it is a matter of label-

ing and packaging.

However, theinr students are less likely to accept

distribution requirements because the associate degree has little value

in the marketplace and the universities will allow students fo transfer

3

without, it.

Integrated general education courses, on the other hand,

&Y
D XS

LY
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Inherently the colleges are neither more nor less able to offer a distri-
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could find a home in"cummunity colleges if faculty and adminiétratcrs

believed in thei% value. The faculty are not c]osely t1ed to the academic ,

-

d1sc1p]1nes nor do they typically engage in research and\Eﬁeciallggg\\ -
wr1t1ng Many of the co]]eges,havefformed div1§Taﬁ§T'?hsteag\gf depart:\\\\\\\\\ijf:7

O

mental structures. The colleges have some advantage, too, in developing

-‘\ \ LN R

problen-centered courses in general education through the}r_ es to ghe
local coﬁm&nity. |

© For which of the many types of students coming to community colleges
,shail generalAeducation be prdvided? The answer is that the commuﬁity ) .

‘ goile&é»either provides general education for all its enrollees pﬁ*it -

= c .

fgﬁfeits its position in higher edJéa;ion. The ¢olleges must guarantee

-

the'availability of general education throughout‘a persdn‘s.life.

Lifelong- learn1ng is more than the opportunity for success1ve retraining

——

as one's job becomes obsolete; it is access to the form of- general WLt

SO S A
e vy S,

1, e

stud]es\fhat leads to understanding of self and soc1ety. And general

%

R

educatiqn must not be optional iest the gulf between §ocia1 claﬁses in~ .
_America is accéntdaiéd as members of the elite group learn to control - . ‘1$
:thein\environment; while the lower classes are giJen occupatioﬁa] educa= .

tion and training in basic skills. ~The colieges must provid%*genéra]

egucatibn for the 20-25% of their students who transfur to senior insti-

tutions, for the .octupational students who will not- transfer to univer-

sities, and for the adults who see the world changing and want to -~

-
Q B . ”

understand more about their environment. : ) : o

A key question in gener§1'educatjon is "How?" The question must be

resolved in the context of the open access institution. "Open access" —~

‘means "open eiit" as well. If a student may enter and drop at will, the,

jdea of curriculum as a set of colrses is severely limited. There can

hg— R




be no con+1nu1ty of curriculum when a student takes one course, goes

away for a number of years, and comes back to take dne more. Th1s -

1T PR

ST

casua; approach is unprecedented in higher education and requires special

sy #,
PYEa

SR ’ . p]ann1ng f genera] educat1on is to be effect1ve. At the very least,’

1;3&5-5;
- ION
A

. . each cou»se must be considered 1n.toto rather than as part of a set

RN
dr
A\l

v

?;: e Those who would p]an genera] educat*on must ake care that they not

&4
-

AL

srpe

R AN

’ repeat the cosm1c rat1ona11zat1ons offered by apo]og1sts for genera’

N .. ..
R ¢

educatton in the un1versvt1es who saw the students becoming 1mag1pat1ve,

‘,: - creatTVe, sens1t1ve and percept1ve to beauty, knowzng abeut nature, man,

. and cu‘tu e, aet1ng w1th.matur1ty, balance, and perspect1ve,»and\so on.

~

« + _ Me are not going to effect- that; the colleges are sifiply not that influ-

- 'eﬁtia1 On the other hand genera] educat1on must _not be debased by

tylng the term to readxng, wr1t1ng, ca]cu1at1ng, operat1ng an automob11ﬂ

us1ng app11ances cohsum1ng products pragticing hea]th prepar1ng\ ' f

) . jncomie tax forms, borrowiig money, and so.on. As important as these f
- .faeks are, they can be learned elsewhere. o |

.. : The rationa]é for general aducation in the‘communihy co]Tegeéis the

~ freedor erJoyed by the 1nformed citizen. Only when the person is ab]e
. |

uO weigh the arguments of the experts is he truly free. These experts
\ I

i

#

-

Lot . may be'arguing for issues of the envﬂronment, whether to put power | ' ‘“§
' i

.

I

!

-
N

plants or oil -docks in or near cities.\\They may be adv%sing on govejn-
menta1 queations. Or they may be te111ng the people who can be born;

who has a right to 11ve “what 1t means to be healthy, and how, where,
and when one should. die. Peop]e need to understand how things work

*

) . ;
social systems and persuaders, artists and computers. General educatwon

’

RN X A s
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¢ v 15-for the creation of a free citizenry. S j
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- to the soc1ety The ability to think cr1t1ca1]y,,@o place one's own

Al

5prob]ems in broad perspective to make 1nformed cho1ces about the conduct
'of one S-own ]1fe is the cornerstone of, freedom/for the 1nd1v1dua]u The

'1dea of freedom- is d1%¥5rentuno;‘than 1t—was yn an ear11er era. {; be

- H

free economically does not mean setting up one S own farm' it means

(.

xﬁaV1ng alternatives for working with1n the odern corporate system. To '

’

be free pol1t1ca]]y does not mean go1ng to town meetings and deciding on

v

local issues; 1t.means understanding the’ consequences of actions taken .
' /

Q

', by’bureaucrats and the ways of infTuencﬁng or countering those actionz.

Be1ng free moral]y and personally does/not mean abiding by commun1ty
mores ; it means having the ab111ty to/understand and pred1ct the conse-
quences one's act1ons has on h1mse1f and his fe]]ows in the context of a
, h1gher order of morality. Accord1ng to Broudy, the form of freedom
gained through general education means "that the 1nd1v1dua] citizen |
cou]d make up h1s own m1nd in po1;t1ca1 affairs, carve his own economic
'career with a minimum of 1nterference,-and cou]d shape'h1s own decisions

. NN i

as much as freedom from restra1nt by others.... Rnouledge and insight
“into the principles of the good life are neceséery'conditioné foir genuine
freedom.... That is why throughout the ages genera] studies in one form
or another ‘have been regarded‘as the content of ]1bera1 education,
educatior for those who would be free..." (1974, sz 27728).

So stated, it still remains to putigeneral education together jna

fashion that serves the Var1ous types of students attending community

colleges. The question 1s\§ot one of the survival of general education

itself; it Will survive if the culture is to hold itself together. The

4L

e s 4
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Freedoms aained through a general education extend from the person o

R
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:by:the dictates of_ his own conscience....’ It is freedom for se]f-mastery.
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questlon is the extent of general education that will take place in f
Several forces are keeping it therg; tradition/or

inertia is -of prime importance. But there are also several currents .

moving against it: the additional purpcses and functions assigned td”D

gommun1ty co]]eges beginnlng'w1th occupational educat1on in the 1920s

e

and, more recent?y, the education of the ‘mentally deficient] and the

aitractiveqesg of alternative ways of learning elsewhere, including the

%

~—

widespread availability of paperback books,{féfms,'and'other media, And

-~

yet the future of programs is toyard defined areas, away from iﬁé "drop
in and take yhat you want" phenomenon. éub]ic funding wili not cover
thaé type of'institution indefinite]y{ Tuition.is coming fast and
public subsidies will be maintained only for programs with defined
Relicensure for paraprofess1oﬁa]s is growing and that too

1

will put students into programs with defined peginnlng and ending points.

outcomes.

And so the crosscufrenf§ that affect community colleges generally
affect their involvement with general education. I have té‘be optimistic
because I believe in the idea of the community co]]ége and ig the idea
of general educgtipn withinxit. Fdéther, there is an irreducible minimum

in curriculum, stéff, and students below which the college ceasgs to be.

The curriculum must be educative;

staff must act Tike educators;

students

must learn.

A college cannot operate with the curriculum perceived as a

~ment to the institution in geneéral,

set of haphazard events, a corps of part-time instructors with no commit-

let alone to the plannthg of curric- -

ulum in particular, and students who 'drop in casually if there is nothing d

better for them to do that week. Such an institution may continue -

functioning, but it has lost its'guidjﬁg.ethos. Lo .
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I am assuming that the trend toward part-time stuaents served with - -
N /
ad hoc’ presentations by part-time staff members will cever§é~1tse]f

t ‘food’ f*anch1ses,

/

éeagvaﬂabﬂxty for instant grat1f1cat1on, it does not nee? the community .
/o .

college as one more such env1ronment - The praomat3sm hat f]our1shes in o //;z

- /

~ the commantty co]leges has led to the effrontery of spokespersons who - . e

dur1ng the 1080s. The United States has te]ev1s1on, fas

have suggested_that the colleges can solve all commﬁn1ty problems. And - ~ ”#i
. . J :
it hes led to the belief that the colileges are meeting commqnity needs

L when they serve up a pastiche of unconneéted pr?sentations ‘ (Not to R

Coo o pick on commun1ty co]Teges-~from 196% until reéent]y the un1vers1t1es

had the same idea.) A genera] educatﬂon tha leads to ways of know1ng

- A

and the common be11efs and language that bind the soc1ety together is o

i 4 offered in every cu]ture through rituals,/schools, apprent1cesh1ps Our 33
society has assigned a portion of this fask to the community colleges.
I do not believe that the community college leaders will shfrk their ;i
responsibility. Cox ‘
. . Curriculum is not put together in a vacuum, nor is it the responsi-

[ e ‘

‘) bility of each professiona] person acting independently. A generalx -

- /- education curriculum needs a facp]ty group interacting together, a group

Q; that is coordinated by,é dean or division head or program manager‘who ] )
can assist the facu]tf it role redefinition. This leads to toe tirst
premise: faculty role redeéinitioh is essential. General education

, cannot be considered only=~or even primarily--classroom-centered. The. '“é
faculty member who wants /to hide behind his classroom door and develop :H

- 2 his own curriculum and jnstructional strategies cannot beneficially

part1c1pate in a genera] education program. The part~t1me instructor,

with on!y casuai commitment is of Timited value as wei]. The general

7 / ‘ : \

!

R % . .
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set the tope for genéral education but is limited 1n‘inf1uen§e on curric= °

-program does not fit all campuses within a district. Granted that

4 ’ o~
educat1on program demands & corps of professional staff members who know

>

how é§§d1fferent1ate the1r r@spons1b111t1es and are willing to work T~ -

together , : ) X - : e

The leadership ‘for a general education program must come from a - LT

staff person wha sees it as hi§ sole respbnsibility. The pregident can‘(

'
L.

ulum. - Deans of instruction formerly dealt with general education, but

}

in most colleges they have become senior grade pérsonnel managers. The VR
e . .= L} -

_faculty in general cannot acgept responsibility because, as recent ;

surveys have shown (Cohen & Brawer,'1977), there is not -enough faculty ;
N A . a ;

interest’ in curriculum and instruction per se at present. A general -

education program demands a program head; the title is not important.

“

Third, the ézahral education program should be vertically integhatéd: -

&

- The model for this exists now in several technological fields. Wheréver

there is 2z program in.nuésing there is a Director of Nursing who attends EG
to cd}ribulum,-stgdent recruiting and admissipns, student placement, and
‘the instructional aspects of the program. General.education /ust be

similarly organized. ) '

B

. Next, the general education program should be managed at the campus ;5
AN :
level. .Strasser (197;9 ‘has suggested the importance of each’ campus in his

multi-campus district to have its own "philosophy and operational defi-

e
i
§
S
3

nition to guide the...campus .general education requirements and campus

liberal studies." He sees the need for "various patterns of liberal

studies and general education at the gfllege." He is on-target because,

i
-
4
3

apart from the managerial problems in attempting to coordinate instruc-

tion%} programs on many campuses from a"“glientra'l_office, the sanie:type of

3
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,powerfuT forces are leading toward mere homogeneity among campuses=--and
. - &
around. . But campus \faculty and administrators must understand the

would avert centralized curr1cu1um dec1s1on mak1ng ' R

‘exemption examinatiors, student follow-up studies, and re]ationships

" it s possible to trace an outline of how the programs would operéte.

RS
@ -
w

indeed among all colleges within a state--this trend can be turned

’

importance of taking the leadership in curriculum deve]opﬁent if they

The general educatuon facu]ty would be organ1zed into four d1v1s1ons.

Cuiture, Comﬂﬂn1cat1ons Inst1tutlons anf’ Environment. The facu]ty 1n

] 1 4 'y

|
these divisions would separate themse]ves from their academ1c departments
or the other divisions into which ne rest of the facu]ty are placed
The general education program would haVe 1ts own budget The fac«Tty

would prepare and operate the 1ntegrated courses,;course moduTes course

with high, schoo]s and senior institutions. Funding such’divisions woth

not be a prob1em they would generate enough FTE to 'pay for all their

¥ +

efforts. . They would do their own staff developmerit as weTT

Although each campus or each college would deveTop 1ts,own~programs,

Begin with general education in the occupational programs. First, a //'

delegate from each of the four divis%ons would examine the occupationai
programs to determine where intervention night be made. Course modul2s=- ’

portlons of courses to be 1nserted into the occupational p[ograms~-wou1d

be sought. ‘As an example, in a fashion design program, the facu]ty from
Institutions might prepare a short unit on the role of fashione in

society; the Communications staff might do one on advertising copy and

-

another on distribution, ordering, and inventory control; the Cu]ture

group would do one on fashion as folk art and another on traditional

symbnhsm %fashion. Fo{ the Allied Hea]tn programs genera] educatlon

"
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,modules on the process of griaving around the wor]d and dea11ng with the
term1na1 patient can be done by the Cu]ture.faculty, the facu]ty from

Inst1tut1ons woula do a unit on medical eth1cs. The program in automot1ve

» t

’ '( maintenance and Rransport would be offered modu]es on energy utilization

by’the Environment staff, the laws govern1ng h1ghway construction and

A

_ *’usage by the Institutions group, the automob11e 1n American culture by

the Cu]ture \aculty. . /

These types 01 coﬁrse sections or modu:es would be- worked out in” \
; / ! \
consultation with the occupationa] progfam faculty. They m1ght start

ke

with one lecture coly, tying the occup$t1on to the broader theme and

cou]d eventually work iinto entire courses depending on the success of " e

S

"thgﬁmodule and the apparent des1rab111ty of contanu1ng it. Some occupa~ .

3

tionaﬁﬁprograms might accept entire tourses in Medlcal_Eth1cs or the

o

Rise of Technology, coursas that.encompass dynamics of the:occupation

and themes and prohliems coming from general education. fhe occupational
programs would: pay the costs for/such courses and course modules. | T

The four gene~al education divisions would buifd their own courses B
for the rank and file of stHdents enrolled in transfer programs. éach ' :“;ﬁ

would do one course only, to be requfred for every degree-bound student

. . 2 . ' i
at the coliege. The courses would be organized around themes. The ’ er

“intent of each would be to.pointvupihow contemporary and past, jocal and

’,

distant peoples have.dealt with Zhe problems common to all: 'communica-

o -
s AT 4 Srerp mhe )

t1ons energy ut111zatton sbc1a1 1nst1tut1ons the search for truth, y

beaugy, and order. The courses wou?d be prepared by the general education

staff, specialists in that curriculum forii, They would not be ofganized ) y

P

around. academic disciplines. Their goal is a free people in a free . "3
society, thinking critically, appreciating their cultural traoition3
. ) / g
undérstanding their environment and their place within it.
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The general education facu]ty on each.campus would build their -own
. {
four required courses and, depending on local conditions, there might be

great variation among them. The Communications staff might do a course

. :% called How We Communicate, dealing with propaganda, advertising, inter-

B ’ t
jpersonai communications. and literary‘criticism. Literary criticism?

"Of'course, it sharpens the eye, This need not be criticism of Joyce,

PO

‘“Steinbeck “and Salinger. The students might criticize such contemporary

oo literary ‘forms as the administrative memo, the protest statement the f,

;;7 o -neWS'reiease. They would iearn to read tﬁe Tgnguage behind the words.

The Institutions staff might build a course;around Man and His
» Institutions. This wouid not be a Survey of Social Science or a History

of Western Civilization course; it would empha51ze how people have had "

<

;;:“‘. to grapple WIth social institutions throughout the history of c1v1lized

/

society. How did the English kings 1mp1nge on the lives of their peop]e?

<r

How were the Pharaohs abie to organize the populace 1nto tremendous ' el

\

labor gangs? What is the grip that modern China has on the minds of its

people? How must we deal with our own bureaus and commissions? Cne

f;f< - hundred themes come to mind; all are valid for a course in Institutions.

Knowjedge of terminology in an academic discip]ine is* not a, proper goal; P

. N—— . -
ways of identifying spurious documents or the quality of evideiace in

history hive no place in this course; tie jargon of the sociolegists and ‘ s
psychologists is out of bounds. Leave the causes of the Spanish-American

War and patterns of kinship systems to the specialized courses in o

\ N LS
13 v -

History and. Anthropology.

A ~

‘ ); . " The Culture staff miéht do a course on Man ana Culture, ?he\theme

would be how peoole have attempted to come to grips with the uitimate

questions of all mankind: Who are we? Where did, we come from? What _ 'flf

¢ 37 : , F
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i,;’fmerk can Qe'leave?“,The content would be,the types of se]fjexpreﬁsion
- ‘ , ) thréugh art, music, literature, and dance. Comparative religion is.
:;, ,f& proper]y a part of this course only if it is based on the quest1on, "why
"~ re11gion at a]]?" The way novel® ts have tr1ed to speak to the humar

" . condition can be exp1ored the names of the prwncwpa] characters in the
/ -

» 19th century Russian novel are irrelevant. : -

. S 3

R S The course on the Env1ronnent cou1d incorporate elements of Astrop~

- 2]

omy, Bio]ogy, Phys1cs--a11 the earth, life, and physicaTl sc1ences. ;t

is concerned with effects of -technolcgy, patterns of energy consumpt1on,
shift1ng concepts in earth and space sc1enZZ:\ how agr1cu1tura1 eng1neer-
i:-- o 1ng can be used to solve the problem of fam1ne, what can be known through

emp1r1ca1,sc1ence and what can be known only through intuition, intro-

-

a

spection, or revelation.
4

- ., ' A

L)

~

Y
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This pattern of each faculty group doing one large themefcentéred .

e s

course would allow general education to have its own organizing princi-

13

ples. The course must not be a few weeks each in academic discip1ines , o

-

£ o e - e s o e e e -~

lest it fracture along discip11nary 1ines. And, if prov1s1on is to be
ﬁfi,‘< made::for a student to exempt or test cut of the course; the general ‘

+

vy ¥ h

R .education program staff most develop and administer its‘own exaMination’ : iﬁ
o~ or other measure of knowledge sufficiency. Nothing in this type of _,{é
"?eorganization would do ‘away*with the specialized courses; the college ™
would still teach Spanish for Correctional OfTicers,'General Chemistry, ' -
Introduction to Music, and the hundreds of other discipline-based courses , B
_that make up a full -curriculun.. However, the four theme-certered courses
m1ght supplant certa1n general or introductory courses now offered. -

The general education staff would build modu]es and specia]ny _ ;é

) designed courses for the occupat1ona1 students, theme~centered coorses o

- 4 -
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hecause of current interest or beéause of the social interdction, that

_invited totenroll in the major thehe~centened eourses. huwever@ they

,need special problems courses, an extens1on of the prob]ems touched on
'1n the broader themes courses, A mode] for this group is afforded "
‘through curreht practice ih communmty‘c011ege adu]t.d1visiohs and univer-

sity extension divisions. In the extension divisions nationwide about

is. where the spec1a]ized course of local or general interest comes into

that these courses must be -offered and their availability advertised.

- m—— -

] - = ] -

for the transfer students, and yet another type of course for the la"ge

and growing number of adult drop ins. These casua] studenti attending

.the institution paﬁt time, p1ck1ng up courses that atr1kerthfir tancy

the college offers, need sohething~different. Naturaily they would be?
. . ' . -

&

half the course offerings are occupational or career Iadder preparétﬁoh;
ohe-fohrth are recreational; and one-%ourth can be subsumed under the

term general aducation. In the communIty colieges the ratio is siwght1y~‘
d1fferent, slanted away from the occupationa] and more toward the hecre-l

ational, but the genera] educat1on proportion 1s about the same. Here
play. If sufficient interest in h1story of a local labor dispute or Ps
latest theories iw black holes can be found, the general,educat1oﬁ

. L) N *
faculty will take part either by offering it themselves or by enlisting
the ad hoc assistance of other staff members. The important pojntfik '
It is incumbent upon the general education faculty to tap_community
interest, set up, and prompte these courses. The common characteristic
of the courses is that they be educat1ve they must not be” presentat1ons

of unknown ef{fect. And they. are a faculty reSponsibflity, let the

community services directors stay with the rEGregtiona1 offerings.




#

»
]

l

ﬁe-essary. A general educat1on faculty of the type described may f1nd
they need to write their own extensiye syTlab}éﬁzr\ext materiaﬂs. They

wou}d probab\ ind it exped1ent to; divide respons1b111t1es with some

O

ur1ting and admi 1ster1ng exam1nat1ons. But they must, stay together as '
a group organ1zed to provide.1ntegrated genera] educ:ﬁian; Thg{fwé}l A
1nd 1ittle diffiqplty in atta1ning accred1tation of.such cours®s and ,“

aSbrova] by transferr1ng inst.fut1ons’ .The communzty co]leges ére ;; :

better pos1t10n now than they Bver were in the1r history te artlculate

and defend their genergl edlication offerzngs the senior institutions.

A

‘ cannot be excessively stringart in the1r Interpretat.on of what sha]l be’

qua]1f1ed for credit at a t1me when. near1y half th% college freshmen R
begia in two-year institutions. ‘ f < .

- . » ’ »

(

To conclude, this form of general education can and shou]d be

L

codstructed.\ The greatest 1mpediment to it ?s within the 1nstitut10n

itself. A suffic’nt ﬁshhrr of col:ege 1eade*s--trustees,«anministra-

tors, and the faculty themselves--must,see the urgency of this pattern

_of curriculum development. The conf’Ict is between~p1uraﬂ¢sm\ps a - .4

-
.

-

S

goal--each perscn studying when he wants how, and where-he xants~-a2gr/
ism. *

the use of curriculum as an aid to socia1 1n@kgrat1qn. If individua

is raised to such he!ghts that we cannot see the CORMOy) themes underlying
7
. the free persoen in the free society 1t-w111 be. 1mnpssible to dev1se a’
. » ,.*-—>_

-
. .

core curriculum. - s L L .

. > .
4 »

I would not try to promote a general gducation‘turriculum by citing
o .

A the dangers of social disintegration. whether or nd% our society 19

about' to fall apart as it did in the 18605 and as\if nearly did in the"
| ’ >

. . 4 N -
| —-

‘;-’ . ’-ﬂ - 40

-
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19605 or whether it is 1n danger of being welded together 1rrat1ona]]y

15 not w1th1n our contr01 But we can play our own sma]] part in keep1ng
Ny

l

our democracy go1ng, in keepang our society open without lett1ng it

ffpdrttt{apart\ The mass’'media, influential as they are, operate in a
dif?erent way. We need shéred beliefs more pervasive /than the short-term’
- emotive responses engendered through them. Unity rests on intelligence,

no%f n tribal 1nstircts. Freedom,rests on peoble deciding together wHat

~ >
2 > )

shal] be done.

- The entire academic content of community college education.is in

e, ™ 3

Jaopardy The threat does not come from occupatxona! educat} n-~the

- &

1 technical programs may be “and usua]]y are guite academ1c. The threat ' .,

comes from the college form that offers a few presentat1ons on te]ev1sion,

a sizable number of community sprv1ce programs, and credit courses_in

~
PR A

hundreds of locations with noncredit options=-all with no attempt to .

"/é:"fk{u
Ly

- 8 . N B
ensure that the presentations are educative, socially utilitarian, and

3 .

not readily avajlable elsewhere. As Lombardi puts it, "If in the '

s

fnterests of fhe*?reater enroliments the co]]eges goNCentrétaxtreir =
_efforts on courses, activities, programs that, have ]ittib 0’ no -currency .
in higher education students with asp1rat1ons beyond mere atte?ggpfe

wi]l §eek their educat1on e]sewhere" (1978, p. 28) The threat comes
aTs,,,nomfour’oﬁﬁ/oroudly stated policies that encourage everyone to

drop in when they want, take what they want, andwdrop out when th;y
PN 4 .-\

)

~want-'-the ultimate in curriculum disintegration. We are in danger of

occupying a gwi?fﬁht status in the siream of higher education. Let us *

_not go-qlietly into the dark night. ' - ‘ .

~
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