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Abstract I « L

Participants in an in-servioe workshop (n=121) and a graduate course
in teaching the young oandicapped cthild (n=271) were surveyed concérnrng their’
percept1ons of conmunjty att1tudes toward the handicapped, the support school
systems w111 prOV1de for 1mp1ement1ng of PL 94-142, and %he cyrrent 1eve1 f‘
2 ’ . of 1mp1ementat1on in their’ 1oca1 schools. Subjects were located,at. 31 s1tes

in Appalachia. Responses were analyzed by region, urban1zation and ' . .
. N \ _brespondent's pos1t1t1on of employment. Participants® perceptjons of |
c0mmunity awareness and the degree of school support were neutrai to Tow.’
. Forty-one percent of the course participants and 32% o; the workshop
| participants reported ma1nstream1ng‘gurrent]y taking place 1n the1r schools.
A s1gn1f1cant effect (p <.05) was" found for region in 1eve1 of ma1n-
. streaming. Results are discussed in terms of the. need to estab11sh a.data-
/base of information for the successfu1 impJementation of PL 94-142. The

3 :
impact of public awareness and teacher attitudes is 4ddressed.
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*the needs of the handicapped.

\ ’

MAINSTREAMING AND THE HANDICAPPED: 1
- TEACHER, ADMINISTRATOR, AND COMMUNITY ATTITUDES

With the ‘passage of t;e Educat1on for A]] Hand1capped Ch11dren Act
(PL 94-142) 1nENovember, 1975, Congress mandated a free and appropr1ate
public education for all hand1capped ch11dnen. Th1s,1aw represents a turning
point in the history of the edycation and treatment of the haﬁdicabped by
ensuring tHat all handicapped beop]é hav? the. right to receive a, free,
appropriate public educatioﬁ.j/’ |

The enaéhnent of the p}ovisions of the law present®an enormous s
qhaf]engé,to educators, evaluators, and theAcommunity.asoa whole. The
Juccess of PL 94-i42 is dependent upon the efforts.of‘the §chob1s‘and the
communities to develop inpovative programg; to train Eeaéhers,‘and provide
resources in terms 6f materials and a@dif?bnﬁ] pevsonnel t0'aé;quéte1y meet -
The ,term "mainstréamjng" is frequently used

in reference to the law and its mandate. Uhile the térm mainstreaming is

‘ not ment1oned in the Act, it is generally used to raﬁer to the proqress1ve

«|

1nc1us1on of ch11dren with special needs in the regular classroom Placement

'"9‘

decisions are made w1th the goa] of determ1n1ng the mnst appropr1ate and least .

restrictivesett1ng possible for each child. For purpo§%§'of this paper,

ma1nstream1ng is used in reference to situations. in wﬁwch supportnve and

supplementary resources are prov1ded to the spec1a19gh11ﬂ.v ’
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This research and the workshop and cour'se descr1bed viere s&bporte&)py
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wh11e certain prov1s1ons of PL 94-142 are, 1ega11y enforcab]e e.g., not1ces to
parents, the details ¢f the 1mplementat1on of mainstreaming programs are
generally 1eft up to the school system In the worst situations, chi]dren
cou]d be placed in c]assrooms in which their needs are less adequate]y met

e

than in more restr1ct1ve environments, in spite of the IEP, -due to 1ack

-

of mater1a1s and/or trained personne] ‘ W\ 5

,Commun1ty ‘attitudes and the leadership of school boards and adm1n1strators
thus become strateg1ca11y 1mportant The respons1b111ty of the educat1ona1
evaiuator then becomes ane of prov1d1ng the decision-makers with 1nformat1on
both for planning and 1np1ement1ng mainstreaming, taking into account all
the various plans which may be followed and the factors which influence
the success of these plans. ’

‘ The purpose of this paper is to describe'(]) an assessment of teachers'
and administrators' attitudes toward mainstreaming and (2) the need to estabi
lish a data base, to assist in the planning and evaluation of mainstreamingw
_ programs. A discussion of-variables which mtght be included within this’
data base will be presented in the conclusion.

I would first Like to address the importance oflteacheps' attitudes’

- ~
for the successful implementation of 94-142 by surmarizing a few relevant

'research findings concerning teachers’ know]édge and attitudes toward hand-

~
-

icaoped~chi1drenx
As the provisions of 942142 are relatively new, litfle research has

been done concerning attitudes toward mainstreaming and the subsequent degree

of\;mp1ementation of the provisions in the schools. Related research has -
/ * . .

been ‘concerned with teachers' attitudes toward the handicapped’and teaehing
handicapped I This research has reveh]ed that teachers do not have the

,necessary sk111s to work with handicapped children (Harasymiw.& Horne, ]976'
Reid & Dunn, 1976) C]ark (1976) found teacheriiwere m1sinf0rmed and/or

S -
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uninformed about the characteristics of the handicapped chiid, Other studies
(RS

concerning attitudes toward>the handicapped’ child indicate teachers are \
often "afraid of the 'specia]‘.chiid" (Reid & Dunn, 1976); otnérs indicate
“teachers tend to reflect the same negative attitude toward thehandicapped
that is prevalent in the general popuiation (Pandra & Bartel, ™M972).

The findings.of these studies document the need for training in'both
the cognitive and affective domains. Pne study described here is-designed to i
further survey teachers' perceptions of mainstreaming and the support they
w111 receive in impiementing PL 94- 142 A basic premise of this survey is .

 _that the impiementation of 94-142 w111 be heaViiy}unfiuenced by conmunity

support and, more. spec1fica11y, administrative support for teachers during
the initial period of 1mp1ementation As- states and local communities are
current]y in—different stages of implementation, this paper will survey the -
way in which mainstreaming is being impiemented and teachers* perception of

¢ O

the support they are or will be receiving.

./‘

Subjacts for tRis survey consisted of two groups of participants -
, S N ' )
at programs delivered via'satellite to sites in Appatachia. The first

Methad

kd

. group consisted of 121 participants at an educational workshop‘concerning
pub]ic awareness of 94;142 These partic1pants were gathered at 12 sités in
Appa]achia ranging from Fredonia, New York to Huntsv111e, Alabama. The

.second group consisted of 271 parttcipants enrolled in a three credit;hour

| course, "Teachingithe Young Handicapped Child: An Overview." Partic1pants
were 1ocated at 31 sites in Appa]achia Video portions of the worksh0p and -

-
were broadcast over the AppjiachiankEducationai Satellite Program (AESP) .

network. .
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Prior toparticipating. in the workshop or course, partic1pants ' 5
H - L.
P compJetedﬁinstruments requesting certain background-and attitudinal~infor-

matqon Data were . collected concerning-participants posrtions in education

-
1

and the nature of the community 1n Wh1Ch they worked.(rural, urban, suburban)

?

The instrument requgred participants U§ choose from a 1ist of statements

.

those which most closely reflected (a) their attitudes and experience with

.

.handicapped people;: sb) the level of p blic awareness of the needs of the (

L4

handicapped péobie:in their cormunity; - (c) the degree to which their local
school system will work toward the implementation” of mainstreaming; and

_— A :
(d)" the current level of implementation of mainstreaming in their Tocal

~schools. . i ‘ . S
« Frequency data for the two samples were anaiyzedﬁseparateiy due to

differences 1n the sampies -in ‘terms of thegr profe551ona1 roles. and their

-

!
experience with exceptionai chiidren Data were then anaiyzed by degree of

>
4

ugbanization and by position of respondent Data for the second sample were

»

also analyzed by region of Apbaiachiq. Regibn was determined by the 1ocatfon‘

of the site in Southern,~Centra1, and Northern Appaiachia. These regions were
. 4 A g -,
designated by the federal government to distinguish between regions within
. ~ ' A

_Applachia which differ in geographic, economic, social ‘factors. (S 0
S (\ -‘ . T ) ..
Results S

H

Empioyment data for ‘beth sampies reueaied a mix of administrators,

‘r

reguiar ciassroom teachers, special educators, soc1a1 workers, Head ‘Start .

teachens, and other‘schooi personnel. The workshop part1c1pants positions .

in education refiected a ‘greater profe551ona1 in@Bivement in isstes related

to the handicapped 36%Aof the- part1c1pants were spec1ai educators and »another
e S )

7 Pl . x . -
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the course sample (x? = 12 73; p < .05) with 66% reporting active 1nvo]Vement 4

«

-3

12% were social workers in the fieid of special education. Ten percent‘Were
adm1n1strators and another 18% were regu]ar educators. The course participants
conswsted of a 1arger proportion of regular educators, 54%; administrators

const1tuted 5% of th1s-aud1ence and special educators, 18%.

N « , . . -
v The audience was'primari1y'rura1 with 68% working in rural areas.

This finding was expected as the Appa]ach1an Educat1ona1 Satellite Program

v o B
is 1ntended to serve the needs of rural Appa]ach1ans who have d1ff1cu1ty

s

rece1v1ng 1n-serv1ce tra1n1ng by .other means. In.addition, the predominantly .
rural nature of the aud1ence is, representat1ve of the Appa]ach1an region.

Sixteen percent of the part1¢1pants reported work1nq in urban areas and 15%

2

in suburban areas. - ‘ .

| Table 1 pFesents frequency data concehning respohdehts“=experience

2

and/or attitudes in working with handicapped children. Both . samp]es report
S P N

a rather h1gh 1eve1 of experience and 1nvo1;!%2ht w1th hand1capped‘peop1e

The workshop part1c1pants were, as expected more active in this area than &

»

However, the~re1at1ve1y h1gh humber of course participants report1ng active 1nvo]vement
wdj?d suggest that this samp]e 1s an atyp1ca1 sample of regu]ar educators S
G1ven that the part1c1pants voluntarily e1ected to attend these sessions, 1t

is 11ke1y that the1r initial attitudes would be more favorable than those

"
who did not attend. Due to this 1eve1 of exper1ence, it is pos1b1e to su;%1se,

P

& »

”that thHese samples are mgie ware of community attitudes and- support for main- ,

?

stream1ng within the school system
Table 2 repqrts respondents' perception of the. level of uublic'awareness
of the needs of the handicapped in their community. Participants were asked

to select from.the fo]Towihg options the one which most close1y represented
- M ' o . \

N s : : ' s . * .
v . : \ 6
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'1n meeting the needs of the handicapped through the pub11c schoo]s As the

. tive support which will be provided to.meet the demands of 94-142:' ?artﬁcipants-

_were asked to -select from the following options the one which most closely - =

(1) Very hiﬁh,’an‘ac jve effort is-made to meet theiﬁ needs in the

-

public schools; ‘
(2)Q High, -an*undeérstanding of tneir needs s apparent; R ' -
(3) Neutral, most are not aware of the problem; 6 - ' K
(4) Low, little e}fort is made to meet their needs through—the public
\ school system; . - - | '
(5) ‘Very Tow, there is active resistance'to meeting the neeos of the

handicapped throooh the public schoo]s - - _ i
The frequencies of responses to’ these i'tems as dep1cted in Tab1e\€L,
reflect a neutra] to low public awareness of the needs of the hand1capped as

&
perceived by the workshOp audience- (x.= 3 07; S.D. = 93) The course aud1ence

perceiyed- pub11c awareness as being s11ght1y higher (x 2.50; S.D. = .92).

13
\

The positions of the two audiences may explain th1s differepce in perception;
the workshop sample, hav1ng greater day-to-day contact in the1r york with the )

issues relevant to this question may be more acute]y aware of prob]ems 1nvo1ved

workshop part1c1pants reported more act1v1sm in th1s 1ssue, they may also

be more sens1t1ve t6 apathy on the part of the pub11c than the course part1c1pants

-

‘ Data were analyzed by region of Appalachia, degree~of urban1zat1on, and

poS1t1on of respondent. No significant;differences were found in perceptions -of
. Coy
pub]ic awareness for these var1ab1es These findings are somewhat surprising

given the ‘range of demograpliic var1ab1es 1n the samp]es 4 . i \\

P

Table 3 presents data concerning participants' perceptions of administra-

» el

L
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reflected their perception of the degree to which cheir Tocal school system s

] wou]d work towdrd the 1np1ementation of ma1nstream1ng

(1) My community will work to initiate new “innovative programs to ’ f//—i

A

fu11y mat the reeds of handicapped #ndiv1dua1s

< s, .-
°

PR ¥

(2) My commun1ty will make changes to mainstream nand1capped

- children through providing some instruction geared to cheir needé}

a
*®
,’

but will not be ab]% to implement inndvatdve types of programs.
{3) My community will work to hainstream.handicapped-chi1dren but

‘ will probab]y not be able to provide additiona] services to

. teachers to meet the specia1 needs of the.handicapped

(4) My~communjty ‘would prefer not-to Mork toward meeting the need§>

. : . A )
d;’bandicapped people in the public schools. »/;i—

o

The responses to this item'as seen in Table 3 again reflect a neutral

e

to pessimistic perception of the support schools will provide for ngt}ng“” o

the démands of PL 94-142. This pessimism is particularly notable in the nork-
t a . a ﬁ B

shop samp]e'dn which 19.8% report that their local schools would prefer‘ﬁot to'

meet the needs of the handicapped. The course participants' perceptiops are
more optimistfc, but renain,somewhat divided. Ihinty-two‘pepcenc predict. : ¢
their schools will initiate new innovative proprams.nhi1e_28%'predict no SR

additional services will be provided to teachers to'help meet the needs. The
pessimism :of the workshop sample may again\be attributab1e to the greafer

sense of involvement and hence frustration, they may feel on this issue or a
e P
more accurate perception of the realities of:the school env1ronment g1ven their

work in th1s area. N

Data were analyzed for interaction between respondents pércepfion of

-

public awareness and school support for ma1nstreaming A significanc effect ¥,
.- 4

o 10 . \/,T/ _;‘

. \ "
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(x? = 25. 7, p <.01) was found with those participants perceiving high public’

.awareness reporting gregi..tsupport within the schoo] system This finding is
to. be expected, b*t serves to provide support for the premise that pub]ic
' awareness is a key to successfu] impiementation Cooe o
“pata were agafn analyzed by region, degree_of‘urbanization, and. position
of respondent. ‘Hhiie no significant effects were found for these demographic
variabies, certain trends were noted. Participants from Centrai"Appaiachia
tend to foresee the least assistance being provided to teachers for mainstream- '
ing. Forty percent of respondents in Central Appalachia report the schools wi]]
‘ prov1de no additjonai serv1ces to teachers to meet the needs of handicapped i
chiidren, this figure-contrasts with corresponding figures from participants \y N

in Northern and Southern Appalachian sites of 21.3% and 19.6%, respectively.
Conversefy; while 39% of the Southern re;pondents and 36% of the Northern respon-

¢

>

dents perceive.innovative programs being initiated, only 18% of the CentraL
Appa]achian participants selected this response This trend'may be an accurate
) reflection of” regionai conditions as Cemtral Appa]achia is the most economicaliy
depressed of the Appa]achian regions hence, its schoo]s are leds ab]e to provide'
the services found in other more prosperous areas' . n. _: -
Table 4 presents part1c1pants reports of the level of mainstreaming
in their local schoo]s.‘ Respondents flere asked to se]ect from the fol]owjng B
options the.cone which most c10se1§'re*iected the Current ievei of imp]ementation .
of'mainstreaming in their'io:afischoois:‘:- : E ‘
Handicapped children are,mainstreamed'in regu]ér ciassrooms for
Jacademic and_non-academic work
Handicapped childrén are mainstreamed for non-academic activities
(1unqﬁ choir, ‘extracurricular activities)

P]ans are being made to mainstream handicapped chi]dren

\
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, (d) No pTans have been made for the impiementation of PL 94-142.
. (e) I am unaware of" the status of mainstreaming in 1oca1 sohoo]s

Responses to this item as -seen in Table 4 ref]ect the varied 1eve1s
- of mainstreaming current]y found in the Appaiachian region This mixture is
to be expected‘given the time]ines of, the current 1egislation As this

question was deSigned to provide on]y a gross overview of the current status,

o°

we cannot draw conc]usions concerning the types of children being mainstreamed
nor the procedures being fol7owed. One may be distressed or optimistic by the

Sy fact that 32% and 41% of the workshop and course samp]es report mainstreaming is

currentiy occuring in academic settings Given that’ this question was concerned

with the schoo] system as a who]e and not with\the respondents individuai
¢ K
school or classroom, J find the response’ rather disturbing ' T v

. | Significant differences between regions -in terms of current 1eve1s e,

1] ¢
’ ’

of mainstreaming were alsb demonstrated (x% = 12 92, p <.05). EXamination
.-of the datd indicated that respondents'from Centrai Appa]achia reported the
most. ext current 1eve1 of majnstreaming, 76 5% report‘mainstreaming in é
.:academicxngs, this conﬂ'asts toy52 9% of the Noethern participgnts and
t“40 .7% of the Southerh participants selecting this option This trend ig note-
o ; . ' worthy given the substantia1 proportionréiﬁg) of antra] Appa]achians who
: pereeived Tow schoo] SUpport for teadﬁe s tn implenienting mainstreaming and
initiating ﬂnnovative programs The fact that many of’ these teachers are, appar-
ent]y alreadv.invo]ved #n mainstreaming would “lend credence to their perceﬁtion
roo

: Anodher notewOrthy regional trend concerns non- academic mainstreaming

-

Forty-four percent of the* Southern respondents report/non academic mainstreaming

.as compared to 19 1% of .Northern respondents -and 1. 8% of Centrai respdhdents.- ’

\ )
* The frequency of hainstreaming in non- acadimic Situations deserves rther invest-
° N
igation Is this/poqﬁcy fo]]owed aéia first step in moving toward academic -
A . ’
N (. . . ) -
. 12 ) . -ir./ﬁ
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ma1nstream1ng‘when appropriéte or is it viewed as an adequate,reAponse tozthe

S '1eg1s]atfon in some areas? The significance of this data lies 1n‘the'var1at1ohq‘

1mp11c1t in the responses. This var1at1on po1nts 'to the need for furtherresearch

i on the means of 1mp1ementat1on for 94- 142, i.e. types of sett1ngs employed,

e - methods f?r making‘placement deg1s1ons, types of placement for,d1fﬁerent children.

D
. . . v .
- . ’ S L S . ) 4
. . .

D1scuss1dn v
The data presented here is 1ntended pr1mar11y to 1so1ate aveas._ for

further 1nvest1gation The quas1 exper1menta1 q@ture of the data, 'based on

.

", reports or percept1ons, Timits the conc]usions which may be drawn. 0bv1ous]y, L
\ .

°f1e1d based research 1s,now required. HoweVer, these perceptjons are, in

themse]ves, important due to the potent1a1.&mpact they have on the success}of
20,24 St

PL 94-142. * These educators reveal low-expectations in terms of community

~and school support to teachers to meet the needs of hand1capped children

main7treamed 1nto their classrooms. Nhether these percept1ons are accurate
, ¥

'QﬁiPOt these att1tudes are onegjwh1ch must be reasoned with in planning ‘

ana eva1uat1ng the 1mp1ementat1on of 94-142. Programs to 1ncrease community '&:
“*awareness, planning with teachers and administrators Ebncern1ng necessary

sdpport, estaB]ishing feedback mechanisms for teachers to address problems

hhich ar1se; and specifically address1ng’the skepticism seen here beconme . -

important components of ahy mainstreaming program. - These comporents are,

—

in fact, equally aS‘1mportant as the basic, tra1n1g§ 1n techn1ques f8r viorking
. With exceptional ch11drenJ T ,
The var1at1on exhibited in terms of different 1eve1s of 1mp1ementatf\h

1n d1fferent req1ons calls for more detailed field- based studies on ways in .

which mainstreaming is occuring. The amb1gu1t1es of the law, whf]e necessarﬁqz/

.
\ ’ ’ .
.
- .
- . .
P
- v >
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. haves created sone'problems 1n'1nterpretation2 State p1ans difter widely

‘:fn theiriconception of neane‘for implementation. ; The authors' experience

.suggests that some systems tend td place more emphasis on the "least restric-

© tive" aspect pf p]acement decisions while others focus on the "most appropriate

placement decision Of course both components are necessary factors in the '

- placement’ decisaon, but\it is possible that the emphasis placed on one or the
other of,thesé reegirenents can create differences in means of 1mp1ementation.
The role of 1ntegration\jn non-academic settings deseérves further investigation
.given its frequency in Southern Appa]achiali Is this typé:of mainstreaming an
effective transition phase toward neeting 1egis1ative requirements or is it
viewed a< a terhina1'objective in itself? Is the frequency of academic

ldntegration in Ceritral Appalachia, a more rural and economically depressed
area, a result of prompt and adequate'plann1ng or a result ot simply Qymping
exceptional children in regd]ar c[assrooms wftnout providing trainﬁng, factJi-
ties, and supportﬁto teachers to me® the needs of these children? 'Schools in

" many rural areas have;}n the‘pa§t lacked the resources or facilities to provide

special classes for handicapped cn11dren; the frequency of "mainstreamingﬂ in

Central Appa]achia &ax be_simply a continuation of the status quo with fen

resources beinq‘provided to meet their 1nd1v1dUa1 needs. .

N
In summary, the legislative requirements of 94- 142 may be met and main-

streaming 1mp1emented in a number of different ways. This 1s a v1rtue of th%[j?
# oo : L

1egis]atjon in that programs may be designed to meet the needs and resources
of particular communities. However, this.again has an impact on the role of

the evaluator in providing information for the planning of programs.
; R A «

T For the local eva1uat9r data base information and data collection may

“be organized in terms o;?j\ia) training provided to teachers and administrators;




i

'ib)\management procedures that are efféctive for the individual teacher in
the c1assroom£ and (c) management procedures that are effective in,adminis-
.trativé.terms. This last category would address procedures for-placement y

H - 2 N . . .
decisions, types of.support or assistance for teacheﬁs, alternative settings- -

i ) for mainstreaming, i.e., resource room,'diagnostic-prescriptive settings. o
These data bases would be of two types. The data base for ‘the planning phase
—~ wou]d ‘address current status and needs in the schools. Procedures which
‘ 'have been tried in other communities wou]d g% reyviewed and appropriate plans
.suggested in each of the three areas The second data base wouTq‘be concerned
with the formative stage of inp]ementation documenting performance in each
of the three areas h ' . ‘
. : With the imp]ementation of PL 94- 142 educationa1 eva]uators are con-
fronted w1th eva{uating a myriad of new pragrams and Services in the public
| schools. In order for these evaluations p:%Ee efféctive in terms of prov1ding'
information to education decision-makerﬁ; a‘da a Lase concerning cormunity and
school factors which may inf]uence the successful implementation of:mainstream-
'ing should be developed. ] ’ N
. The research described here is designed as a firstﬂ(tep in this process.
It is based on the premise ‘that community attitudes and teacher attitudes «
will be instrumental in the success of PL 94-142. This research will be follow-
ed by continued assessments of mainstreaming through fof\pw-up studies of
AESQ course participants These studies will focus on the implementatjon of
techniques taught in AESP courses in Appa]achian schoois The information
L gathered hepe wi]i serve as a data base for these studies\"This research is

facilitated through the AESP data base on the,AppaTachia region and the exist-

LY

ence of permanent AESP receiving sites in Appalachia.
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§; '  As the importance of community and teacher attitudes are demonstrated,
| inservice training and workshops can f'pcu's on changing teacher attitudes and
; . ” ) . ! ) .
!‘ ) instructing téachers and ‘administrators in methods of educating the puhlic
: to -the needs of the handicapped. .
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Tab]e 1. . *” . v Voot '
' N Exper1ence/Att1tudes toward Except1ona1 Ch11dren ‘k&
! - ‘1 : workshop -+, «Course
) | - (n=121) = (n=271) /
‘ | - C :
Worked act1ve1y to improve educat1on of hand1capped 66.1% . 47.6%
§ _ Awgre off needs, but have not had. opportun1ty to work i fe | ' , f
i _/ Wit/ handicapped . , . 18.2% . - 34.7% N
‘ Have not cqns1dered)the issue t oA 1.6 - - '11.8% !
. ’ ’ )
Fearful and uncertain of .working with handicapped 4.1% 4.4%
“ . -, i LAl . - N
, 3 ‘ . -t
g- | - o _Table 2 Ot C
¥ . .
4 Ratings of Pub]ic Awareness of Needs of Hahdicapped People
i « ' ' ‘; " > MWorkshop Course %
i : - ' . - |
‘ . i . : (n=121) (n=271).
\ : 4 N '
Very h1gh an active effort- is made té meet Ehe1r needs
in’ the public schools . ) 5.8% - "16.2% -
k4 “ ' -
H1gh an understand1ng of the needs is apparent 14.9% . 30.3%
\\ Neutral most.-are not aware of the issue 5 52.9% v '42.1%
i ] Low, little ef?ért is made to meet their needs in , co T
) the public schoo]s N 19.0% 10.3%
1 Very low, there is active resistance to meeting ) ’ '
| ) . their needs in the public schools 7.4% - 1.1%
] D N . 8 . .
. % ) \\ - ; - /
| \
; Y 18 -~ 1
A - )"
}‘~' 5 . ~
Lo B - —
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Tabie 3

» 1

2

Ratings of School Support for Mainstreaming

) ) -

.Y

Will initiate innovative programs to fg}]y meet needs

/ .
Will provida instruction geared to nheeds

Will not be able to provide: ad t/ona1 serv1ces to
teachers to meet special “véeds

Would prefer not to meet needs in public schools

"N\

" Table 4
Current Level of Mainstreaming

4N

Mainstreamed in regular classrooms for academic and -

non-academic work
VA

Mainstreamed for non-academic activities (lunch,
extracurricular) . .

Plans are: being made to mainstream

No plans have been made . fo -

Unaware of plans

workshop".

(n=121)
19.8%
29.8%

30.6%
19.8%

WOrkshop:
(n=121) .

.
-~

L

32.2%

14,04

38.7%
.8%
18.2%

Course

[}

(=2

32,1
38,43

© 28.0%

1.5%

Course

(n=271)

40.6%

20.3%
17.0%

5.2
17.0%




