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During the Yast several years a great deal of attention has been given
to integrating”impaired, disabled, and handicapped children into regular school
programs and activities. Emphasis has also been given to activities in which
adults with various impairments or disabilities could take part with their
friends and neighbors. Recent legislation and litigation have reenforced appli-
cation of least restrictive alternagives and most normal settings feasible to
promote maximum growth, optimal development, and greatest happiness of impaired,
disabled, and handicapped persons. While camping and outdoor education programs
have not been expligit in any of these decisions or mandates, they are -amplicitly
inclvded. ‘ /

However, as the nistory of recreation and activity programs is reviewed, it
is 'interesting to note that some of the first and most successful efforts at
integrating individuals with various physical oz mental conditions with their *
peers were through camping and outdoqr programs: Some of these programs have
been in existerce for over forty years. Wiile some innovative and imaginative

" individuals have been responsible for these forward and progressive steps, far
too many-other camps and outdoor pfograms have been dominated by tradition’and
convention,  This is ironic in that the single best predictor of an individual's
ability to function safely, successfully, and with personal satisfaction in
integrated 51tuat10n5v s felt to be ways an individual gets along in Tecreatlonal
and play situations. -

) .
Procedures discussed in this publication arencot intended or designed to
eli$inate special camps and outdoor activities specifically for impaired, disabled,

and’ handicapped persons. However, large numbers of individuals, regardless of
type or severity of their conditions, can benefit fy nd need to take bart

in camp and outdoor programs an& activities with their classmates and friends.
For some of these individuals a special camp can become a springboard to regular
camps; many others need only opportunities to be asked to ceme to a regular

camp. Continuum of services is presented as the key to meeting individual needs.

This publication provides more than theory and rationale: It contains
practical and functional methods and trechniques that work. Emphasis is .upon
teamwork and cooperation among everyone: concerned for and ifVolved in providing
the very best opportunities for these children--parents, camp administrators,
and camp directors, counselors ag all legvels, volunteers,_andpép the campers
themselves. However, readers who only Took at the spectfic apbroaches ‘and
techniques miss the real message of this publication. Key to success.in these
programs is attitude--attitudes of all persons involved. Iﬁstead,ag rationglizing
why integrated camping won't work, after reading this publlcatlgnfreaders should
have positive attitudes and thoughts along with many reasons that thds approach
will and can work and must be pursued vigorousli Specific sectigns deal with
what, why, when, who, where, and how of opportunities in which 1mgpfred disabled,
and handicapped campers.participate with their able-bodied peers'? Ocher sections
contain information abeut resources, including printed mategials’and aydievisual’
items for specific kinds of assistance. Supportive informatdon about mainstreaming

.or integration as applied to camps and outdoor programs is included'to agsist
readers with background rationale of the concept. . N
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This publication was developed by staff of Physical Education and Recreation
for the Handicapped: Information and Research UtiliZation Center (IRUC), based
in part on a manuscript by Mrs.y Doreen Kronick (Toronto, Ontario, Canada). Mrs.
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, Kronick prepared the original manuscript as a pr

oject for the AAHPER Unit on

Programs for the Handicapped several year§ ago,
information and locating necessary resources.

gathering general and specific
We greatly appreciate her willingness

to share knowledge and experience, as well as the many contributions of countless
other individuals who responded to early draft materials and submitted reactions
to the practicality and feasibility of widespread integrated catping.
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o FOREWORD
Impdired, disabled and handicapped childrea are no longer being hidden
at home or institutionalized to the exteQ},tAaL they. were in the past. While
differences af opinion exist,” current empha51s is upon creating environments ,
and settings whereby these children can functidn to the maximum degree possiple
as integral and contrlbutxng members of ,society at large. Children who are
less obviously different, whose exceptionalities might have been undetected
in the past, or who merely woyld havé been, labeled, temperamental, late bloomer,
lazy, dreamer, or, spoiled now are llkely to be categorized as: dJdisturbed,
moderately mentaZZy retarded, sldw learner, or learning dzsabled Many chil-
dren whose medjcal conditions were untreatable a few years ago, now receive
services which enable thém td join in various activities in which their
.friends and classmates participate. As a result of these factors, directors
cf non-specialized or regular cafips are rec€iving requests from an increasing
number of parents to engoll their impaired, disabled, and” handicapped, chil-
dren in these programs. Many non-specialized or regular camps have impaired,
disabpled, or handicapped children in, theii programs; other .camps are interested
in becomlng involved in such At en eavor. To date, there have been few guidelines
to assist camp directors in serv1ng childrenr with different needs.
] — 2 - - ;0.
The purpose of this publlcatlon is to provide some broad guidelines for
serving impaired,”disabled, and hapdicépped persons in non~specialized or
regular day and. residential cam and* to share experiences of some camps and
agEnc1es that have participated in such programs. Camp directors, beards,
and ‘staff which use this publication should adapt the information so that °
it can be meaningful to their particular situy, n. Each will have to select
materials that are relevant to the children t serve, their specific
conditigns, degree of impairment or disability dnd’the chlldregcs reaction
#o their condition.

-

Information about etiologies,'prevalence, characteristics, and EareQOf
specific -conditions has not been included in this publication. Children are
affected differently by -specific conditions, and their individual abilities
and limitations, personalities and special needs must be recognized. Re-
sources are listed in thi’s publlcatlon which will assist camp directors and

f'in seeking information ahout handlcapplng conditions; however, it is
hoped that staff do not limit their expectations of’ an individual because ¢

they read what he or she should or .eannot do. .

This pnblication is addressed to staff of camps that are making initial
or modest efforts to serve children with special or different needs, -as. well
as to staffs of camps that-have put forth extensive effort to integrate s
large numbers of these children into their programs. As there has been
little conclusive research relative to integrating persons,into regular
camps, no hard and fast rules exist. .Suecessful integration has been a-— .
chidved in all types paf camps--private, community, day, residential, sports,
and those with a varfgiy of qgher orientations. Intake procedures, staffing,
physical settings, programs a length of season have varied. from camp to
camp. Therefore, materials in,this publication are intended to familiarize
readers with some approaches that have worked and been successful in specific
kituations and may.be applicable for direct or adapted use in other settings
and circumstances. /

.
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The terms tmpaired, disabfed, and handicapped are often used synony—
mously and interchangeably. ociety imposes labels, particularly upon indi- ,
viduals with various physa ala?mental emotional, and social conditions.
This"is atparadox when one considers that we live in an era in which em-
phasis is on the individual and what he or she can do. The paradox is even-
more confusing when one realizes: tbat this is not the way in which many in-
dividuals with variOus conditions look upon themselves.” Recognizihg that
there are important differences between the terms and among impaired, dis=
abled, and handicapped persons themselves, the terms are differentiated
here. Involved professionals must promote ‘appropriate deflnltlon, conno-
tatign, and exact use of each of these terms with respeét for the way in-
dividuals with varlous conditions look upon, themselves, not in ways that
haye been cultuga?ly imposed by society and by. persons without any of these
conditjons. ' . . .

* .

Y

Impaired individuals have identifiable organic or funCthnal
conditions; some.part of the body is actually missing, g portion
. of anNagatomlcal structure ks—gone; or one Or more parts of the
body do not fuhction_properly or adequately The condition may =~
be permanent, as in the case of amputatldn, congenltal birth
defect, cerebral palsy, brain damage, or’ retrolental fibroplasia.
It may be tempcrary——functlonal speech defects, some learning
dlsablllties, various ®motional problems,*certaln soc1al.mal—
adJustments, .or specific movement deficiencies. .

Disabled inlelduaLs because of 1mpa1rments, are limited or re-
stricted in exeCutlng some skalls, doing specific jobs or tasks,
or performlng gertain activities. Individuals with certain im-
pairments should not,be automatlcally ‘excluded from activitieg
becauge a condition make's it appear that they cannot participdte
safely, successfully, or with persohal satisfaction. Some im-
_‘Paired persons attain high level¥ of excellence in activities
in which they are not supposed to be able to perform or partici-
pate; is this succéss in spite of or because of us7

e -

Handzcapped 1nd1v1duals, because of impairment or disability,

« are adversely affected psychologitally, emotionally, or socially.

" Handicapped pérsons reflect an attitude of self-pity.. Some,
individuals with impairments apd”disabilities are handicapped
Some severely Others with severe impairments or disabilities
adjust extremely well to their conditions and live happy and
productive lives. In ‘their eyes they are not handicapped eveé
.though society continues to label them hapdicappeqd. Undoubte ly
many persoms in society with neither an impairment nor a dis-
ability are handicapped!

’
-

An additional term is perhaps more descriptive than the terms impaired, %
- disabled, and handicapped, and it has been, in use for several years and is
actually-preferred by most ipdividuals 9ith handicapping conditions. This
».term is inconventepced. , Most persons. with handicapping conditionsé;egarg

13
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hardly notlceable at ,others. . This publlcatlon hopes to ref

and Browing acceptance and usage of the term inconvenien ed

disabled, and handlcapped
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. J , ] .
PART ONE: RATIONALE AND BASIS FOR INTEGRATED CAMPING .
i 2 .
t . . .
. MAINSTREAMING AND THE NORMALIZATION
- i prAMBRIE: AN INTRODUCTION .
. 3 .o oo ,

¥
¢

For many yearg’psychologists, educatorsy physicians: ahd other profés—
sional persodhgl felt that inconvenienced children required special and -
separate schools and speclal education programs were based on disabilities
and categorical generalizations rather than on’abilities and personal in-

~JFetests. This attitude was ;xtended to leisure programs as well, including
camping. However, labeling 4 child as handicapped or spedial emphasizes ~
deficiences and differences rather than abilities and similarities among_

all children. - Recently, therefore, many of these same professional personnel'

have been recznsiderlng categochal approaches and placement of, inconvenienced
‘% children, regdrdless of type or geverity of their conditions. Questlons
- have been raised about the efficacy of educating these children in total
separation from. the mainstream of society; concérns have also been expressed
about the effectiveness of camping programs based exclusively on specific
diagnostic categories or broad generakized conditions. ° ‘

These new attitudes.are indicative of growing acceptance of normalization
. —- principles and approaches, wlrich were pioneered in the Scandinavianp countries
in the early and middle~1960's and have been 1ncrea51ngly emphasized in the
United States during the 1970's. Basically, normalization as a process em-
.phas1zes, regardless of type or degree of condition, that inconvenienced
persons participate in a normal life rhythm in which they get up for break-
fast, leave home for school, work in_shel€ereW workshops, attend day care
. centers gr other activity fac111t1es, return, home after their day, and par-
» ticipate in recreational, &édmmunity, and social activities according to:
¢ their 1nterestsz needs, .and abilities. They live in‘a bisexual world, in
. ﬁamily size groups, and care for their perscnal needs to the eXtent they
are able. As a result, -inconvenienced persons are being given opportunities
to live in hostels, group and foster homes and through spegial provisions in
tommunities,‘and in apartments; even severelx,and profoundly mentally re-
. tarded‘and multiple involved live an the community. .
Y ! ~ *
Day and residential camps are a part of this process "in some geograph-
- ical areas. In additlon to providing opportun1t1es forsparticipants in
~wholesome out-of- doors activities that are challenging, fun, and appropriate
to chronological ages, functional,abilities, interests, and past experiences
¢ of participants, camping programs .can be planned and structuréd so that in-’
convenienced persons can be integrated to- 1nteract meaningfully with their
able- bodied peers. . « BN -
. ' ANERY
The term mainstreaming is often used synonymougly with<the' term nor-
malization. Although based on th& normal¥ation principle, mainstréaming
is only one aspect of normaliza®ion. In fact, the concept of mainstreaming
as related to normalization is often misunderStood ot inappropriately, de-
fined. In an effort to resolve this dilemma and provide some direction in
. planning appropriate programs, the following definition is proposed:#

I3
-

“
- - S . .

*Based on materials developed by Dale E. Coéns, Department of Counseling
and Special Education, University of Akron, Akron, Ghio, 44325.

-
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Mainstreaming refeérs' to'-the concept'of providing appropriate
etiucational services to inconvenienced children, regardless,
! of their level of involvement, in settings as near to tradi— e
. tional educational practice as possible. . o ”
« N 1] A — .
This definition can be extended,apd adapted to inclade camping programs :_,
*and outdoor education/recreation opportunities, as well as educational serv- ‘

. ice. Thzs defzmtwn does not-- A y S .

. ‘ ¢ v a
. .‘ sugg®st massive return to or placeme‘t of all incenvenienced
3 children in regular grades,Lzecreation programss, or camping

activities; -

’

refer to ‘separate settings as éguivalent placements; N

- ~ U
.

.

. mean' the end of all self -cbntained special programs as service’
’ vehicles for children.

- .

: This definztion does.suggest—— - "33 .
. ¢ S !
// .a contznuum ‘of service alternatives appropriate to allow placement
» «of children as individuals not members of categories, .

N ~ ‘( . . B .
some system other than the present d1chotgmy of ‘placement in N
either regular or spejial classes, recreation programs, or ot
camping activities; . . . . k] y A

'
2

. "a.need to integratdé all levels of inbonvenﬁenced childfén to the .
maximum extent possible. Integration may be only in non-academic
areas, play _areas, ludch areas, or day/residential camping% N~
\-r s ' ®
- T . a need for greater understanding of inconvenienced children by
411 school, recreation, and pampope:sonner Emphasis in pre—
4 ' service and/or inservice programs . to attain this type of under— ’
,,standlng should emphas12e ability, potential, and similarities
v e fll children, while recognizipg the special needs of-each °
- - n so-that the iqdlviduality of each participant is preserved;» .
-~ new roles for- educational, UQGQeation, and camp Scrsonnel‘in 4.
. prov1dfng services to inconvenienced individuals For example,
- ,persons who can provide ,résourge and s pdﬁrt assistance to regular
" camp counselors are priority néeds i *many s¢gttings; ) -
A v, X e )
need for admipistrative acceptance he concept as a basis for
necessary organizational flexibility of programs and coordination
of 4ctivities to assure 1mp1ementation in the best interests of
» all children’ o )

b V2 -
§ ’ ‘
R
N . - . Ve
.
. «

’

Non= Categorical Approach td Igpvolving All Ca;pers o g

BasiJ to normalization and mainstreaming is a non- categorié;l approach
in which each person is looked upon and approached 48 an individual. Tradi-
‘tionally, however, inconvénienced individuals have been classified, categorized,

“/ . . 1'2_- N , g
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. and ,programed according to specific physical, mental, emotional, or ’
social conditions. JInherent in a categorical approach is the false asswmp-
tion that all persons with the same condition have identical heeds, in-
terests, and abilitiesyj they are looked upon as mechanized robots from an
assembly line! Failure to recognize the uniqueness of each person negates
the concept of individual differences. In fact, many persons find as many
differences among people with the same condition as between these individ- |
uals as*a group and those with other conditions or those with no impair=-
ment, disability} or handicap at all. To plan and profram for all visually
impaired, orthopedically involved, €erebral palsied, or cardiaé patiengs in
the same way is no more valid and 3‘st1f1ed than, planning and programing in .
the same way Forﬁall children of the same chronolog%cal age, sex, or homé,
state AN , . &

A close parallel exists between the false dichotomy of mind and body
, and the false assumption that all individuals with the same impairment,
disability, or handicap fit a standard mold. Differentiation of mind and
‘body and labeling conditions are necessary for discussion purposes, as
learning gxperiences for studefhts, and to develop certain understandings, .
* appreciations, and khowledge. (It also appears that categorical approaches
s are necessary for fundiag purposes!) However, when pregraming for and
' dealing with real people, the wholeness “of the individual and the .totality
. of cne's functions and being are obvious; segregatlng according to 1solated
parts is at best 2n-academic exercise. ‘

o

Specifically applied to camping, a non-categorical approach focuses
on how an individual functions in various types and levels of programs and
activities. All of one's physical, mental, emotional, and sccial charac-
teristics influence involvement, success, achievement, ard satisfactions
from camping and outdoor actlv1t1es A non-categorical approach deals
with real, liye, functjoning people, not a condition which may or ﬂay not
affect'abillty to perform certain movements, skills, or camping dctivities.
e Categories and conditions.per se should not be the major criterion

when, grouping for camping and otitdoow activities;  these are concerns for
methods and approaches but not necessarily for grouping. Many 1nconven1enced
youngsters who can participate and compete with the1r peers are still kept
in special programs for these activities. Spec1al Programs cannot become
‘ one-way streets; every effort must be made to get youngsters back into the
mainstream in those things in which they can participate’' and compete. ¢ Three
‘groups should be considered for participants whatever the activity:

ﬁegular groups comprised of 1nd1v1dua1s who have the ability, confiidence,
experience, awareness, stability, understandlng, interest,’ and motivation to
.participate ih one or more activities on an integrated basis. -This would .
represent thé non-specialized. camp which is integrated. “Inconvenienced in-
dividuals attend the camp with able- bodledayoungsters, living in a cabin
with others and being integrated to dlffering extents.

. Jack, a young wan with hemophelia, attended the camps of his
choice throughéut his cfmping career. He was not allowed to par-
tzccpate in body contact sports, but accepted roles of referee and
sco ekeeper Ase he reached his teens he chose alternate activities

-
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to contact sports such as drama and arts and crafts. Over the years
JFack's great desire was to Join @ canoe trip. When Jack wus fifteen,
L the camp director met with his parents, physician, and the camp
physician and they examined the rishs of Jack going on such a trip.
All parties agreed to accept bhe risk because of Jack's eagerness

to have that experience. He didn't carry a knapsack or.cance on

the trip. "A route was chosen whereby the counselor was always

accessible to a telephone or Forest Ranger. Sea plane servzce was .
accessible to get Jack if a problem arose. Fortunately, the canoe -
trip progressed without incident and was as fulfilling as Jack had

. antzcgpated . .

Intermediate or half-way groups made up of perdons who have the poten-
tial for regular group participation but for the present are lacking some
element which will eventually enable them to participate successfully, .
safely, and with personal satisfaction. This would represent the special
unit {n a non-specialized camp, where the entire group consdists of persons
with handicapping conditions. Some activities are separate f;om the rest
of the camp, and others are conducted together. A special unit can serve
as.a transitional step between specialized ahd ncn-specialized camping for
a child who cannot yet, cope with physical, emotional, and social demands
of a non-handicapped group. It affords™ campers additional orientation,
facilities, and time they might need, while allowing them to take advantage
of the comprehensiye fac111t1e§ of a non-specialized camp. Semi-integrated
camping can provide children with opportunities to have experiences and .-
¢ develop friendships both with able-bodied and inconvenienced children, with
less stress than in the totally 1ntegrated camp., Some children will be
able to graduate from the special unit’ without the additional adjustment
of changing camps. Unless care is taken, a special unit can defeat some:
of the objectives of integrated camping. For example, directors might .
tempted to kegp a, child in the special unit after he or she is ready th
jofn the able-bodied group, since it is easjier to plan for and hantle a
special placemept. ' ’

.
- (Y
» . . -

Special groups for individyals who need long-range opportunities and
experiences in special, sheltered, segregated programs because of the
severity and complexity of, their conditions. THKe specialized camp provides
this sheltered enwironment. The staff-camper ratio at a specialized camp ,
may be greater than that of camps serving the non-handicapped. Qeaerally,
some of the staff jhave special training in and are particularly knowledgeable
about the handicaps and individuals being served: .,
< The spezialized camp strives to teach an inconvenienced child to handle
as many needs as possible. The goal of many such.camps is to help the child
come to terms with his/her handicap, master self-care skills, and gain a -
greater degree of independence, all of which can contribute to readiness !
to cope with a non-specialized camp, classroom and play group. Many mild
to moderately inconvenienced children never require a. spec1a112ed camping
- exper;ence
. Ed attended a camp for learning disabled children for two
swymers. Initially, he was uncoordinated, fought often wzth his
fellow campers, sought a great deal of adult attention,.and rarely
« A .
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maintained interest in an activity for more than a couple of

—_— minutes. The physical therapy program at the camp helped Ed develop
coordination. As he became proficient in a number of camp skills,

~Bd's attention seeking behavior decreased and his attention span,

inereased., The camp stressed the butilding of acceptable social
skills. Consequently, Ed acquired a couple of close friends for « ;
the first time in his life and related more aceeptably to all his
cabinmates. At age eleven, he enrolled in a non-specialized caMp
attended by several of his friends and made a good adjustment.

Rick was depressed about the sudden limitations he experienced
in movement and speech at age nine as a result of a brain twmor.

. A swmmer spent at a camp for, orthopedieally tmpaired children
enabled him to acquire a more realistic pi@ure of his current
abilities and to develop an interest in a number cof skills such
as painting-and-eheckers, not involving the use of his weak left
side. Since his condition was progressive, placement at a non- :
specialzzed camp was not constdeyed advisable.

e

.

Within this framework youngsters‘are gu1ded and placed in s1tuat1ons A
in which they can cempete and participate. Physical, motor, camping, _ and
outdoor activities are not considered as entities but in terms of gach
specific area so that an individual who is outStanding in one ,area but *
weak in another is programed according to specific abilities, limitations,
and needs.” The maJor cr1ter1on for placement in camping or outdoor ac-
tivities is mot aqne's phys1cal mental, emotional, or social deficiency s
but the individual's total ability to function in activities of immediate
concern. Sufficient flexibility to individualize activities, methods,
and procedures is a fundamental organizational consideration and adminis-
trative responsibility in non-categorical programing.

»
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This book 1is intended to provide teathers, supervisors, and adminis-

. trators with*practical ideas and methods that have been used success-
fully by educators who have hearing impaired children in their classes.
To this end, chapters deal with such basic considerations as terminology
and the influence of hearing impairment on education of children and
youth. Other chapters concern characteristics and principles of
successful mainstreaming, with specific suggestions for teachers and
administrators. Fourteen programs in different settings illustrative

of mainstreaming hearing impaired children are detailed.

Dunn, John M. Mainstreaming: An Overview. Pape presenﬁed at American
Alliance for Health, Physical Education, and Recreation National Con~-
vention, Atlantic City, New Jersey, 1975. 12 pp. Available from IRUC
in xerox form, $1.20. '

This paper focuses on three current concerns: “the meaning of the term
mainstreaming, the rationmale for mainstreaming, and the implications
of mainstreaming for physical education. Maindtreaming is discussed
in terms of where the handicapped child should be educated in relation
“to the normal child, how each child should be placed in terms of
functioning ability, and number of persomnel required to educate
children with varlous functioning abilities. Despite the fact that
little has been written in this area, mainstreaming has definite
implications for physical educators. A few of these implicatioms

"are discussed in the paper.

Gorelick, Molly C. "Changing Attitudinal Barriers Toward Integrating
Children with Handicaps. Speech given at Therapeutics Council Meeting,
Association for Research, Administration and Professional Councils

and Societies, AAHPER National Convention (Milwaukee, Wisconsin),
April 2-3, 1976. 29 pp. Available in xerox form-form IRUC, $2.90.

With America's Bicentennial in mjind, Gorelick examines humanistic
advances that have been made in the United States over the past 200
years. She particularly focuses on attitudes toward handicapped ™
persons and the eliminaticn of "handicapism" through,desegregation,
integration, mainstreaming, and normalization,  The program at
California State Univdrsity (Northridge) to train personnel to work
in regular\huq§ery schools with disab}ed and non-disabled children

is used as an example of the process of attitude change in teachera
and administrators. Studies of attitudes toward handicapped children
are.reviewed. R
Hobbs; Nicholas, Project Director® The Futures of Children: Cate—-
gories, Labels and Their Consequences. Report of the Project on
Classjification of Exceptional Children. Nashville, Tennessee:
Vanderbilt University, September 1974. 309 pp.

This book presents nearly 50 recommendations from the work of 31

task forces on current classification procedures and their impli-
cations. It shows what must be done to guarantee millions Qf children
real opportunities for growth and learning, to ensure them services
they need, and to give them constructive experiences in schools,
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hospitais,~the‘courts, their own homes and cofmunities. A plan
for classifying children according to'the s ices they need

spells out what should be done, who

. 2 much it will cost and how long it

Mann, Philip’ H., editor. Mainstream Special Education: Issues and
Perspectdves in Urban Centers. (Proceefiings of the University of
Miami Conference 6n Special Education in the Great Cities.) Reston,
‘Virginia: Council for Exceptional Chilldremn, n.d. 166 pp.

_ Discussions of the'Miami Conference gn Special Education in the Great

. Citieg.centered around three issues: the right to an education for
all’ .geptional childreh,\trainingi%eeds of regular educafors, and
the ,three "DV problems: decategorization, declassification, ‘and
desegregation. An overview of varied projects involving state and
local education agengies and their cooperative activities with local
universibigs was presented. University programs in teacher training
were discussed, and a technical assistance system that will enable
service and training to be provided to a broader range of individuals
within:the eggcational arena was desgribed.

Michaux, Louis Arthur. The Physically Handicapped and the Community:

Some Challenking Breakthroughs. Springfield, Illinois: Charles C.
Thomas (301-327 E. Lawrence Avenue),. 1970. 122 pp. .

This book was written to asdist disabled and nondisabled persons
in working together .as a community. For nondisabled readers, the
author, who has’ cerebral palsy, offers insights into the attitudes
#nd feelings of disabled persons. For disabled readers, the author
_offers ways in which disabled people can live meaningfully in terms
of attitudes, adaptive equipment, and the development of relation-
ships. Ways that the community in general and the church in
articular can help disabled people get into the mainstream of .
1life are discussed at length. Appendices include resources for
.adaptive equipment, education, housing, and legislation.

Minnesota Education. Volume 2 (No. 2):' "Spring 1976, entire {iss
Proceedings from the July 1975 Deans' Project Conference on Main
streaming. Minneapolis, Minnesota: College of Education, University
of Minnesota (104 Burton Hall, 55455), 1976. 79 pp.

e

The purpose of the July 1975 Deans’' Project Conference at the
University of Minnesota was to considér the roots of mainstreaming -
and their implications for preparation Of school personnel. This
issue of Minnesota Education presents seven- conference papers and
discussions. . \ -

.

Nyquist, Ewald B. Mainstreaming: Idea and Actuality. Albany, New
York: The University of the State of New York, The State Education
Department (55 Elk Street, 12224),~n.d. 17 pp. ’
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To clarify the concgpt of such a valuable approach to tﬁe education
of handicapped children, this occasional paper discusses what main-
streaming means and some of the reasons for its-emergence as a
popular trend in specfal education. Turning from the idea td the
reality, the author describes some frequently used, approaches to
mainstreaming. Common elements cf successful progréﬁs inQIuding
preparation, pacing, specificity and flexibillty are detailed. Id
the bibliography, summaries of a variety of mainstreaming programs
are listed. , )

i .
o

One Out of Ten: School Planning for the Handigapped-s: New York:

Educational Facilities Laboratories (850 Third Avenue),, 1974,

Ayailable from IRUC in xerox form, $2.00. =~ , -

This report deals with implications of new laws about and alter-.
native methods for educating iwmpaired, disabled, .and handicapped
children in public schools. Schools and other public sérvice:
agencies are beginning to share staff and podl resources to build
new systems of treatment and)education for children w{dﬁvagious
handicapping conditions. Innovative alternatives from selected
schools and school systems are presented to assist other school
districts develop a continuum of seryites between unmodified
everyday classroom opportunities*and reSidenéial hospital servieces -
to meet needs of all children with mental, physical learning,
emotional and multiple cond1tions .

> 8 -
Program for ihe Analysis of D nstltutionalizatlon Resources.
Reintegratin\ Mentally Retardéd People into the Community An

+ Annotated BiMdiography of Pript and Audiovisual Information and

Training Materials. Restony Virginiat The Council for %xceptional
‘Children (1920 Assoc1ation Drive, 22091), 1975. i 23 pp.

. This bibliography contains 123 annotated references which doeument

efforts to assist mentally retarded individuals in moving out of

institutional gettings. The first major section of the biblicgraphy,

Print Incluslodg includes journal articles, books, booklets,
project reportSt conference reports, and monographs. Section two,

X Nonmprint Inclus ons, contains information on films and sideshows.
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- T THE CONTINUUM OF SERVICES -
S SR FOR INCONVENIENCED INDIVIDUALS
3 & . .
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. Normalization° mainstreaming, and some of the implications for inte-
grating _Camp settings were explored in theiprevidus section. But inte-
grating inconvenienced individuals into regular programs and activities
is only part of a continuum of services. Such a continuum includes total

. separatzon of individuals, activities, and facilities along with a variety

of. znte(medzate steps. In‘fact, integration as part of the normalization .

process can take a variety of forms. : In addition to full participation

in regular classes, outdoor programs, and camping activities, some in-
convenienced persons may participate as segregated groups in various
activities conducted in community settings, such as being in a special
class at a public school or being in a scout troop for handicapped young-
sters and meeting at a community center. For’Gther individuals the first
step in this pMpcess may simply be having opportunities to go out into the
community on trips or to go into a community facility, such as a library
or a drugstore. Different activities a¥so lend themselves to greater or
leBser degrees of direct integratignf/’For example, heterogeneous groups
can be effective for many individual activities, since participants with
less ability or limited experience can benefit from models provided by
more skilled and experienced participants. On the other hand, homogeneous
groups can be more effective for certain team or group activities, es-
pe€cially when abilities of participants: differ markedly.

Recent legislation and litigation affirm and reaffirm the concept ofr’
providing least restrictive alternative or most normal setting feasible for
inconvenienced children. These terms (least restrictive; most normal
feasible) in themselves connote a continuum of services. Although legis-
‘lation and litigation have applied primarily to educational programs,
underlying concepts and principles are applicable to any program-—including
camping and outdoor education/recreation involving impaired, disabled, and
handicapped persons.

°

The Cascade System of SpecialeEducation Services

Many of the dpecific approaches that are.discussed and used for imple-
menting a continuum of serviges are based on or modifications of the cascade
4 system for special education introduced by Maynard Reynolds of the University
‘ of Minnesota in 1962. Varying degrees of special services and integration
are provided according to needs of individual children. " Under this system
the greatest numbers of inconvenienced children are absorbed in and served
with minimum modification or change in regular programs. As depicted in
Figure 1, children with severest conditions and most, difficult problems
are fewest in number and usually require most specialized and sheltered
services. Conversely, children with less severe conditions arg more fre—
quently found in regular programs in which there are,greater degrees of '
integration Relative size of each section in Figure 1 is representative
- of pumbers of children in each level within the continuta. This can also
be interpreted in terms of kinds of specialized services an individual needs
at each level. Often overlooked but as important as support and services

. v
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: FIGURE 1 o
“THE CASCADE ‘SYSTEM OF 3PECIAL EDUCATION SERVICES

Level VII
Stand-by educational or
Jnoneducational services

Instruction in hospital or domiciled set-
tings with supportive services from
gpecialists with training or._ e¥peri-
ence to deal with physically im- AND
paired, leerning disabled, or PR
mentally retarded persons. WELFARE CARE
School programs in these
faciﬁé;ies are often
ILITIES
operated by public ,?%g. N
schqols. *

|
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SCHOOL BASED Special
’ Stations
PROGRAMS Level IV
- - ~-ti#e special
) class with resource
itinerant or consultant
-specialists for physical-
»ly impairéed, learning dis-
abléd, or mentally retarded
__personsg. ’

Level III
Resource program orspart-time special

service. M

Level II
Regular class attendance plus consultation,

special supplementary ‘instruction, and/or supportive

services from itinerant therapists and/or specialists

with training or experience to deal with physically im-~

_paired, learning disabled, or mentally Kandicapped persons.
Level I
Children in regular classes, including those impaired, disabled, or
haqd1c3pped able to get along with regular class accommodations with or
without medical aid,special equipment and materials, counseling, supportiv
/ therapies and consul@ant help from specialists with training or experience to

The tapgred design is used to indicate considerable difference in numbers involved
at different levels and call attention to the fact that the system serves as a
diagngstie, filter.  The most specialized facilities are likely to be needed by the
fewest children on a long-~term basis. This organizational model can be applied to
development of special education services for individuals with all types of im-
pairments, disabilities, and handicaps.




‘ ” c‘ 4 . - ) ) ‘ ” a s
‘to participants at each level are assigtance and resqurces grov1ded to .
leaders. These too are explicit and_implicit from th1s graphic represen—
tat1qn "of a continuum of services. . . .

Pr i

. -

A key to the success ‘0f 2 continuum of services in any situation is -
assuranee that the various levels interlock .and do rot become separated and
isolated from one another.” Only’in a true coOtiQKUm of services can indi- °
viduals be placed according to their unique needs. The basic-issue is not )

. really integration or segregation but rather the degree o integration and

‘independence pOSSible for each yﬁd1v1dual ! T ~
The Cascade System and Camping o g . C. .
. . N . .

Various applicatlons of the cascade system have been ¢iscussed and
proposed for physical edﬁcatlon, recreation, and related activity areas
involving: impaired, disabled, and handicapped persons (see Figures 2 and 3
,on page 16). Although different terminology has been used and specifics
vary, most of these particular plfﬁﬁtlons for a cont1nuum of services can

b be adapted for and applied to, camping and outdoor education/recreatlon pro- ,
grams and activities. Figure 4 on page 17 presents a transition model in
which a continyum of special, education services is applied to camping and
outdoor, educatiqn/recreation programs. These concepts and principles can
be utilized in day or residential sett1ngs and adapted for.or_applied to
(1) individual camps, (2) departments or agencies\sponsoring, camp or out-
door education/recreatlon programs, ‘or (3) d‘conjgrtlum of camps. .

b AppTled to camping and outdoor e@ucatlon/recreatlon programs and acti- =
vities a continuum of services from full 1ntegrat10n to total segregation
includes: ) - .

Y L3
. Full participation in regular programs.s ~
. Part1c1pat10n in regylar programs with consultation and support .
for staff from specialists’ and otHér staff members with special .
training, specific background, or certain competencies for assist-
ing with campers or parti%}pants.. . s N ) -
. Participation in regular programs with continh!b support and .
special inservice assistance for bpth participants and staff. .
) . « Participation “In most activities in re%ular programs suppiemented
' with part of each day spent in special programs, services, or
facilities. This ré€source approach can be used to introduce or
‘iz:> teach an individual new activities for réinforcement and to meet
special needs of individual participants. -
P .

. Participation in some activities as a homogeneous unit_or cabin
. group and in other activities as part of heterogeneous groups -
based on personal interests. and skills. This is analogous to the
. self-contained special educdtion class that spends parf of each
. . day in its own activities and part integrated into regular school ’
activities. This procédure is basic to operation and administration,
of most camps and‘hany outdoor educationjfrecreation programs. Con*
- Sideration should. be given to mixed living units or cabin groups in

.
-
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FIGURE 2 ° c-
. DIFFERENTIATED CHARACTERISTICS OF, PHYSICAL "EDUCATION SERVICES

o

-

- «

Type/Level Service

Desireﬂ OQ;comes

> ¢
Extra—school\&étivities
Interschool activities .
Intramu;al activities
Regular physical education activities

< Regular Services

Totally integrated prbgrame of .
physical activities P
< {ﬂ(‘
e . .

Intermediateg Services
Partially integrated school programs imum phy51ca1 ?Eental function
Developpmental activities Physical movement skills -~
Modified sports and games - Social adjustment’ -
Emotional adaptability

'S

Specialized exercise programs

el Special Services . . > ‘
Segregated school programs including..: Physical, social, and emotional -

clinical, hospital, and ¢ changes through:

institutional ptograms 4 Rehabilitatjion proéess - ' )
. . ;. LoungBling . X .
, : Treatment, corrective, and
. therapeutic approaches -
¥ Diaggostic/prescriptive ’
‘ __procedures ’ .
7 -
N
‘ . . -
FIGURE 3 * ~
DIFFERENTIATED CHARACTERlSTICS IN THERAPEUTIC RECREATION SERVICEl - :
Type & Level . Basic Goals of tHe , Relationship of TR Special- Coe
of Service Service & Participatlon Ist with Client or Patient )
Therapeutic Therapeutic Goals Intensive |
recreation Contribute to' treatment 7 One-to-ope” . : r T
service ‘Contribute to rehabilitation ‘Small group - o
Behavior change™ e o .
Social adjustment : 9 . ’
Therapeutic récreation . '
, procedures ! ot
Recreation Participation Goals " téoncentrated
for i1l and Sheltered opportunity "Small group :
handicapped Adaptation = Largé group. v .
Remedial teaching - o '
Coun§hliﬂg SN L o )
Standard General Recreation Goals _ Active . «
recreation Physical” conditYoning " Large. group .
Mental well béing N Mass participation : b
; Personal growth and ¥: , } T,
. elopment .. A s -
Creai{;e fulfillment . ";*”l'fg °‘. ‘
Individual expression f'f g el e ‘ |
. Leisure Individual 6Goals . Implied . " . .
activity Amopsement - - . Resid#al’rolf through - " .
’ Diversion i . es, gkills, habits
Relaxation ' . A 4h tmparted to clients

1Reproduced from Therapeutic Recreatign Journar (f%urth‘Quarter, 1970; Vol
IV, No. 4) with permission of National The:épeutic Recreation Society
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. FIGURE 4 ., . * .
' SPECIAL EDUCATION CONTINUUM OF SERVICES APPLIED TO - . '
- CAMPS AND OUTDOOR EDUCATION/RECREATION PROGRAMS ~f N
Special Education Camping and Outdoor Education/ -

’

Recreation

Enrollment in regular classes

BasicAénrollment in regulér class
plus consultation by teacher with‘l N
spec1alists in related fields

Enrollment in regular class for
basic instruction in most subjects
plus specialized in@{\gction one
period daily or seve weekly .
periods \§

Enrollment in regular class with
part of each day spent in re-
sourcé room programs ’

¢ if‘ ¢ ‘Q

Part-tine special class

R : N
RSN

Full-time special day classes
- . ’ ®

i
-
4

~e

Special day, school--increasing
separation from normal or or-
dinary school and home ‘en-

Full participation in regular pro-
grams’

- Participation in regular prbgraﬁs

with consultation and support for
staff from speciaffsts and other .
staff members with specigyp training,
specific backgrot:Z, or certain .
competencies for-assisting with

these campers and participants.

A\

Participation in regular programs

with continued support and special
resource assistance for both par-

ticipants and staff. -

) v
.

Particigation 'in most activities in
regulai@rograms supplemented with
part'of each day spent in special
programs, services, or facilities.

Participation i some activities

with the Special group and in other
activities as part of regular cabip‘
groups or units. -

Participation in a ‘day camp or _ .
similar program designed for im-
paired, disabled, or handicapped
persons.

Participation in total program de-
signed and administered for a . ’
specific group of impaired, dis- -

'° vironmentg to more separate abled, or handicapped persons.
and spec¢ialized programs < . .
. Residential school-—complete Partivipation in programs sponsored
separatiog of child from by and designed for residents of
- home situéixon and from . ! residential facilities.
ordinary schood situations . ' 5
.ﬂ * . h
Based on Virginia Frye and Martha Peters. Thetapeutic Recreation: Wits
. Theory, Philosophy, and Rractice. Harqisburg, Pennsylvania: Stackpole
s Books, 1972. py. 123.
. L . ~e .
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which one or “two impaired, dlsabled, or hqndicapped individuals are
‘integrated into regular groups. Convetsely, an approach whereby one or
two able-bodied petsons are integrated into units or eabin groups of
. impaired, disabled, and handicapped‘paxtic;pants bas much merit and many .
possibilities. . -

. . Participation in a day camp or similar program designed for im-
paired, disabled, and.handicapped persons. . .

Particiﬁation in total program designed and administered for a -
specific group of impaired, disabled, or handicapped individuals. ..
This is obviously the traditional approach that has been and
\ continues to be used in many parts of the country. In some in-
stances participants in these programs are given opportunities to
take trips, go-on overnights, and use fac111t1es\§¥ay from the
basic segregated facility. This lgvel offers opportunities to ’
include units or cabins of ablé-bodied persons which functidn in
the same ways as a self-containéd group of impaired, disabled !
and handicapped persons in regular programs. Unitsg of individuals
with diffgrent conditions offer many possibilities. for helping
individuals learn abdut and learn to deal with differences.’
Participation in programs sponsored by and designed for residents
of residential®facjlities. These programs can be conducted right .

B on the grounds of the fatility, in camps away from owned by -
. the facility, in state parks, or in rented facilities. Often this .
. provides first opportunities for residents to get away from the . -
N facilities itself. . . o
- . = N .P . . &
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that have counterparts-in every state). Frequently encountered
problems in making recreation services available to disabled in- .
dividuals, such as transportation, arthitectural barriers, and re- -’
actions of non-disabled participants, are discussed with possible
solutions. A listing of national organizations that® provide imfor-
mation on services for, the disabled, as well as examples of community . .
programs for the di§ab1ed in Illinois, are offered.- v

e
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Dibner, SusamS., and Andrew S. Dibmer. Integratio
for the Physically Handicapped Child? Springfield,

C.:Thomas, 1973, 201 pp. $8.95.

A two-year field study on physically handicapped
camps is directed to the subjeét of integration‘o
child with normal youngsters in camps. . Addres

Illinois:

‘

ildren in summer -
the handicapped

g itself to the

Jgiestions of whether or not integration provides a more normal life
situation, whether it affects a handicapped child's self-esteem,
whether overprotectiveness lowers the self-esteem of the disabled
“child, and whéther there are unforeseen effects of commitment to
iptegration, this book is’intended for planners of services for
handicapped children, therapists, educators, recreatlon specialists,
parents, and social scientists: N

. Charleq

Integrating Persons with Handicapping Conditioms. into ngular Physical

Education and Recreation Programs. Washington, D. C. American
Alliance for Health, Physical Edﬁcatlon and Recreatlon, pecember )
1974. $2.00. P >

An analysis of selected research and program literature is presented
concerning integrating or mainstreamlng individuals with handicapping
conditions into physical educatidn, recredtion and related pTrograms.
The analysis provides state=pf-the-art statements on (1) integration
of students with variop§ handicapping conditions into regular public
school physical education, athletic and intramural programs, (2) .
integration or mainstreaming of il}l,
of all ages into community recreation programs, (3) integration o
handlcapped campers into on-going camp situations origindlly designed
for nonhandicapped children and youth (4) integration of visually
impaired individuals into existing physical education and recCreation
programs,
handicapped children into the regular ‘tlassroomsSituation with
provisions for physical and/or recreational activities, and (6)

_ attitudes on the part of the handicapped participant, his peers and

related program personnel in integ®ated physical education and
reecreation programs. Each statement is followed by discussicn and
future needs statement subsections. A list of refdrences and
selected audiovisual aigds fol}ows the analysis section.

Involving Handicépggd Scouts: Adult Leader Development. North
Brungyick, New Jersey: 4 pp. -~

Boy Sczzté of America, 1975.

S$imilar to Involving Handicapped Cub Scouts, this pamphlet provides
an outline for an oriegation program te help Scout leaders better
‘understand handicapped boys and how to include them successfully in
Ssout troops. The oriehtation program involves discussiag handicaps,
discussing similarities between handicapped and non-handicapped boys,
a five senses exerqisé and a filmstrip. Objectives of and methods
for condlicting the program are given in outline form. A listing of
activity reprints of successful programs for handicapped boys con~-
cludes the pamphlet. This material could be’used in a variety of
settingé where handicapped and non- handlcapped individuals are being

. integrated

4
+

_‘-19 o
. ‘:55 -

£\

-

impaired and disabled 1nd1viduals

(5) curriculum or model program descriptidns for integrating
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. Pritchard, Marianne. "“Happiness is Be1ng Included " Leisurability
3(2), 25—29 April 19%6. . s ’
Happiness 4s Being “Included (HIBI) was a program operated by ‘the
Oakville, Ohtario, Canada, Parks and Retreation Department in July
and August 1975. Physically impaired children were integrated
into a variety Qf 3haygroundg youth center and camp-programs. This
< article describes the prograp in terms of background, objectives,

strategy for meegnng :E}p%tives, and. general observations.
Update No. 1. Mainst eaming in_Recreation, Bgzsical Education, Special
" Education, and Other Community-Based Programs--Viewpoints. Washington,
DeC.: American Alliance for Health, Physical Education, and Recreation/
’;pformation and Rese rch Utilization Center (120l l16th Street, N. W.
© 20036), January,l976 -7 pp. /J

- —_

Matenials listed 'in 'this update include recent books, articles from‘

journals and:newsletteys, and published and unpublished papers, re-
search “reports, and instructional materials on mainstreaming persons
wltm’handicapplng conditions into regular school and communi 'y <
programs Whenever possible, a_brief summary of each-entry is pro-.

" vided. st entrigs ar coded for availability to, assist the user
ip obtai ng needed ma ?rlals ‘)

- -

. /

.Wilson George T. \Community Recreation Programmin g for Handicé%ped
Children, Arlington Virgimia: National Recreation and Park Associ-
‘ation (1§01 North’ Kent Street) 1974. -$2. SO

Id B ?
L4

. Thlé practical manual details techniques methods, and materials

that have beeén used in a model community recreation p;ogram for
handicapped children Tn Mi}waukee,. sconsig The full raﬁge of
background information, administragi&h}conslde tions, progr?mmatic
principles and- recommendetions, and evaluat techniques for
successful programing ‘are, included. Spedific sections deal with
understanding handicapped chlldren, budgeXing,s transportation,
publlgity and- promotion, working together, fecruiting, training,

and superyvising staff, gnd forms and checklists.. Additional,

sections prpvide information about adaptlng physical, aquatic, «~ ¢
cultural, tal, social, outdoor-and camping activities along \//5»
with discuSsions of equipment, supplies, and evgluating programs.
Appehdlces include-information about resources, forms, and .
. competency baséd checklists for a v riety of recreational ac- i
_tivities. | -~ ¢",;§ { oo
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SENSE AND.NONSENSE
ABOUT MAINSTREAMING

JULIAN STEIN is AAHPER's con-
sultant in program: for the handi-
capped.

A rush is on to get impared, dis-

“abled, and handicapped children into

regulay educational programs and ac-
trvities. There 1s nruch misunderstanding ,
about reaming, Many people be-
lieve that i itates
abolishing all special programs or that
youngsters must be thrust into regular
programs whether they are ready or not.
The idea behind mainstreaming 1s
that if an individual can safely, success-
fully, and with personal fatisfaction take
part tn a regular program or in unre-
stricted activities, no special program is
necessary. Direct personal contact,
when people get to know cach other as
individuals and not as a part of a cate-
gory, helps eliminate prejudices and en-
hance understanding. Segregated pro-
grargs keep that kind o; contagt from
happening. People can function inde-
pendcmly in society only by being ac-
tive participants in society—an impos-
stbiity with segregated programs.
Three program levels make up the
continuum of physical education serv-
joes: Regular programs. People who
can take paltin regular activities safely,
‘successfully, and with personal satisfac-
tion should be guided and encouraged
to participate in regular and community
programs where they participate with
peers and classmates. Halfway house
or intermediate type programs. Many
people have the potential to eventually
take part in rcgular programs, but for
the immediate present they cannot.,
Somethmg is lacking—confidence, ex-
genence. skills, emotional stability, so-
cial awareness, intellectusl ability, phys-
The

ical condition, overall control.

Aruitoxt provided by Eic:
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halfway house approach helps the indi-
vidual overcome such problems. Special
programs. Some’ people have severe,

- profound, and multiple conditions and

need long-range opportunities and ex-
penences 1n special  segregated  pro-
ograms. -People in this group should not
be considered permancatly confined to
special programs and activities; such
an app is istent with the
concepts advocated in this article. Spe-
cial programs in physical educatioh may
be (1) corrective, therapeutic, or reme-
dial to serve as part of habilitation of
rehabilitation efforts, A2) adapted to
help people make adaptations so that
they can participate in regular pro-
grams or modify an activity so that

. homogeneous groups with onc or sim-

ilar conditions can participate, or (3)
developmental to include both preven-
tive and remedial programs of basic ac-
tiviies—for instance, early childhood
and infant stimulation approaches and
programs for, clderly people.

Mainstreaming means developing pro-
grams to meet individual needs, not
cramming children into programs that
don't fit. If individuals can be main-
streamed in Just ong activity, they must
be, special programs should be reserved
only for those activities for which they
are really necessary. An unemphasized
benefit of mainstreaming stems from.
its refutation of ngid categones. In the
past, some people were unable to re-
cewve special seryices because their con-
ditions were not labeled Under mamn-
streaming, anyone who cannot partici-
pate 1n regular programs safely, suc-
cessfully, and with persori! satisfaction
should receive special support and as-
sistance based on educational function
and need,

There arc many ways in which main-
streaming can be accomplished. One
way 1s ntegration of handicapped peo-
ple with their peers. Another is pro-
viding opportunities for individuals and

-

"if you have questions about mainstream.

ng (or success stories about your own
expenences with the process), please
send them to Juhian Stein, AAHPER,
1201 16th St., NW., Washington, DC.
20036, A future 1ssue of AAHPER Up-
date will carry,a feature on mainstream:
ing.

4., N
tivities  despite

© W

self-contained groups to get mto the
community and tnteract with people.”
Part timt placement in both special
and regular programs is still another
approach Whatever the approach,
mainstreaming means promoting active
partici in normal activities by
everyone; even the most profoundly in-
volved live in a bisexual world, in fam-
ily size groups, and care for their needs,
to the ex that they are able.

Some activities lend themselves, more
readily to mainstreaming than others.
For example, exploratory, tumbling,
gymnastics, and most parallel play ac-
tivities are excellent for this process,
since success or failure does not depend
on the performance or ability of others.
Individual challenge and personal sat-
isfactiory can be achieved in these ac-
participants’  diverse
abilities, functional levels, backgrounds,
and ages.

Too many teachers and leaders have

been unwilling to try thainstreaming.
Too often professional preparation pro-®
grams$ emphasize activities rather than
developing understanding of children.
The differences of impaired, disabled,
and handicapped people and the spe-
cialness of programs and activities de-
signed to meet their nceds have been
overemphasized Recognizing children
as individuals of worth and dngmty
makes it easier to deal with them in
regular physical education or commu-
nity recreation programs rather than
relegating them unnccessanly to spe-
cial programs.
« Another consideration in implement-
ing the total mainstreaming process is
consumer advocacy torensure more than
token input from those being served. In-
volvement at important discussion and
polfcy making levels is crucial if pro-
grams are to be n:levant for those for
whom they arc designed.

First steps in implementing the spint
of mainstreaming are taking stock of
one’s own personal attitudes about spe-
cal people, realizing that “fo individu-
alize one must know the individual, and
recogmizing that a difference is a dif-
ference only when 1t makes a difference.
As_negative attitudes change and rigid
categories are broken down, dehumani-

,zation can be eliminated

Bibliography
ing' A Selected Annotated
Bi 68 citations. Available from
Ph 1 Education and Recreation for the
Hafldicapped* Information and Research
Utilization Center (IRUC), AAHPER,
1201 16th St, N.W., Washington, D.C
20036. 50¢

Mainstreaming ~= Program Descriptions
in Areas of Exceptionality (Reston, Va.:
CEC Information Center on Exceptional
Children, 1920 Association Drive.) )

One Out of Ten. (New York: Educa-
tiona! Facilities, Laboratories, 850 Third
Ave, 1974) -
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RIGHTS AND RESPONSIBILITIES OF CAMPERS AND CAMPS

-

In this era of accountability, legislators, administrators, parents,
leaders, and participants themselves ask for rationale, justification, and
why about anything and everything. These same kinds of questions must be
answered relative to recreationm, activity, aquatic, camping, and outdoor
education programs involving inconvenienced persons. Both participants
and providers of services must recognize the rights of others and their own
responstbilities in this process. As a first step in developing a defini-
tive position paper that can be used by individuals and groups in answering
questions and in identifying rights and tesponsibilities of individuals and
community organizations, the following statement was developed from input
provided by representatives of various national Organizations.1 Although
this statement was developed specifically for use in community activity
and aquatic programs, rights and responsibilities expressed are relevant
for and can applied to camps and outdoor education/recreation programs
and activities serving impaired, disabled, and handicapped people. Con-
cepts are applicable for regular, intermediate, or special settings.

‘e

Preamble ,

If we believe that-- Then we must see that-- o
.inalienable rights set forth - ...these rights extend to all people
in the Declaration of Inde~- no matter what their abilities or
pendence apply to all people... disabilities, potentials or accom-
plishments, talents or deficiencies.
. , . ,
.the promise of equality of ...opportunities be available and
opportunity applies to all... accessible to all with no privi-
. leges or discriminatory practices !
.o s applied to'some individuals and
. ; not to others..

..every individual has personal ...each person is fespectea for what

worth and dignity... he or she is and does, not as a
statistic or member of a category
but as an individual.

..everyone hds some degree of ...individuals with specific handi-
difficulty in physical, mental, ’ caaping conditions are not regarded
social, or emotional function- as different because 0of these con-
ing...‘ . ditionms.

A «

. ® -

1This position statement was developed in conjunction with Project AQUATICS,

a .national project for top leadership perspnne]l working in aquatic programs
for special populations. Contact Grace Reynolds, YMCA of Southwest Washington,
Longview, Washington, for additional information. ’

ERI!
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...the quality of ones life is deter-
mined by a balance between work
“and leisure...

=

...recreation” is a basic humaﬂ
. need and right...

...every individual should have
a voice in deteymining his or
her own destinyﬁ?.

- » )
..sparticipants can b¥st be
served through individuals
and groups working tpgether...

- «
L

...individuals have certain
rights related to partici- -
pation fn recreation and
leisure activities...

...agencies have rights related
to organization goals and
objectives for, their recre-

(/~* ation and leisure programs...
- .

‘

Rights of Imdividuals

As a participant in community-
based programs, every, individual
has the following rights--

~-To be involved in decision-
making and policy-setting pro-
cesses affecting development,
conduct, and evaluation of pro-
grams and services.

«~-To have access to barrier-free
facilities and transportation
that accommodate physical
limitations.

24
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~{.adequate emphasis and appro%riate
opportunities are given for active
involvement in both work and .
%éisﬁre.

N
.

..T}ecreation and leisure programs
be offered which respect each in-
dividual's right to choose and
participate in activities that
meet his ar her needs.

..-participants are actively involved
in planning and implementation”
aspects of programs including at
policy-making and leadership
levels. . . -

v ow
..families, teachers, religious
leaders, program .personnel, and
representatives of various organ-
izations give more than 1lip service
to,cooperative efforts. *

..agencies accept’responsibilities
} to guarantee these individual
rights. -

...individuals accept responsibilities
to respect the integrity of organi-
zations. . .

NN

Responsibilities of Community'Organizations

As providers of sérvices, community

organizations have the following resbon-

sibilities—~

-~To provide opportunities for respon-
sible consumer representation and .
participation in.leadership and’
decision-making roles. ¢

~--To plan and provide barrier-free
facilities and transportation that
is appropriate for and accessible
to individuals with physical . ~
limitations. » o .

-

-
.

29 g




—-To participate in any program in
which he or she megets admission
criteria and prerequisites. 4

--To participate under the guidance
of trained leadership®personnel
who are sensitive to #ndividual
and group needs.

--To be assured that the faculty,
equipment, and program meet
established standards of health
and safety. )

l&t‘ y

o

--To achieve a sense of personal
- satisfaction and.accomplishment
through participation.

v

--To assume a program or adminis-
trative leadership role according
to his or her capabilities and
requirements of specific positions.

‘o

--To assume that all personal in-
formation offered to an agency
or organization will be used
only in his or heréingerests.

--To request and receive a specifi

" and detailed explanation of cir-
cumstances limiting or excluding
his or her participation in a
particular program.

.

-Rights of Communitys Organizations

Ly
. 2]
" As provideg:'of services’, community
organizations have the following
rightg~- - Lt

A 4 y
-=To establishAprogfgms and
services that are in adcord with
organization geals, cbjectives,
and resour%?s.?
~~-To receive information relative
to prgfgquisites and circum-
stances which will affect per-
sonal and$roup safety or re-
quire specialized treatment
or equipment. :

25
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¢ A .
--To make programs and activities
available to all who, meet admissions

prerequisites and criteria.

- \

-~To, provide competent, aaequate'
and sensitiveileadership.

—-To provide appropriite equipmept
as needed and to plan for the
personal health and safety of all
concerned. -

--To provide programs designed to
result in feelings of success and
personal satisfaction by all
participants.

--To provide opportunities for inm-
dividuals to serve in program or
administrative leadership roles on
the basis of individual background,
experience, and competency in terms
of requirements for each position.

A )

--To respect the confidentiality Qi

all personal information received.

4

£

---To provide specific reasons when
. necessary to deny admittance to a
program or specific activity.

~

Respongibilities of Individuais

As a participant in community-based
programs, every tndividual has the
following ?esponsibilities-—

~=To Eake/the initiative to become
informed about program opportunities
to the extent of his or her capa-
bilities.

el

conditions or circumstances which
affect participation, personal

and/or group safety, and about
required equipmept and assistance.

A

¢

.
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—To, éstablish program prerequisites ~~To make known his or her program
and admission criteria. T needs to agency or organization

N personnel and request provistomw
of services not presently provided. ?

-~

« -

L]

--To make provisions for special
assistance and equipment not
normally supplied by the program.

¢

,

] .
Challenge courses, Outward Bound activities,rand various other camping-outdoor
experiences offer excellent opportunities for inconvenienced and non-inconvenienced
participants tq work together to attain mutual goals. Pdrticipante become so
immerded in solving the problem at hand or teaching the desired goal that personal
differences disappear as each individual ie looked upon as a peer and equal partner .
in the activity. These changed and positive attitudeg can carry-over to other
activities and settings. R
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ARiATWO: PRACTLCAL~APPROACHES TG INTEGRATED CAMPING .

A N . .
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) PHILCSOPHICAL”CONSIDEQATIONS ', -,
' Y

| f

Values of [Integrated Campin . : .

o~

4 *

Able-+bodied persons havL varied reactions to inconvenienced individuals.
These reag¢tions often diffeff according to type and severity of condition,
whether- ajcondition is visibfle or ;nvisible,'whetheﬂ someone else is around,
or according to who else ismFrOund; and how. well the individual*is known.
Responseerun the gamut frol'total rejection through avoidance to complete
acceptancg; sympathy to empg%hy, pity to pride, ease to ignorahce to over-
protection, dishonesty to h%nesty. Some individuals indicate that they
verbally -express one set of feelings and outwardly say certain things when
dealing with an inconvenienéed person; to do otherwise,, thley say, would be
unkind and make them feel guilty. On the other hand, ®nconvenienced in-
dividuals! want to bg treated as others are treated--to be argued with when
there is a difference of opinion,:to be laughed with when something is
funny, to hear it'-and tell it like it is. Only by knowing, appreciating,
and understanding others as individuals can this type of genuine personal
reaction become reality. ‘ 7 ® .

Research results, empirical evidence, and personal experience all sug-
> gest that early interaction among special and regular egpuLations can be
effective in promotirg dng maintaining positive and aceepting,attitudes
among individuals in these groups. [Flacing inconvenienced children with
their able-bodied peers in camping and outdoor edlication/recreation pr8grams
has the dual goal of reducing the strangeness of children whose actions or
appearancesare different, while at the same time teaching inconvenienced
children to deal with the reactions of others. Each can learn to contribute
and interact with other campers; ultimately, each should feel that everyone
has something to offer.

x

- »

"He only doubted himself because he was somewhat afraid of
failure. But the experience of s eing that non-handicapped fail
also and that no one person is pépfect, helped him to overcome ° N
these fears."*

-£A counselor's reaction to the
effects of integration on one
youngster.

- »

. All children have the same basic needs: (1) acceptance and recognition
by peers and adults; (2) the security that such acceptance brings; 3)
feeling part of games, secrets, tasks, interests, patterns of dress, habits
of their peers; (4) opportunities to sogialize and be a member of a group.,
From the sequence of childhood social experience comes the developmenf-0

-+ adult social skills. Where inconvenienced children were in the past /denied
opportunities for meeting basic needs and acquiriqg social skills, ipgtegrated

*Handicapped Camper Integration Project: Easter Seal Society of Ingham ¢
County Project Report. Lansing, Michigan: the Society (2901 Wabash Road,
48910), August 15, 1973. ° ‘ : _ :
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camfé offer these opportunities. By accepting children with impairments,
-disabilities, or handiecaps into their camps and making the effort to see
that they are functiodidg as contributing members of the ibin group and
camp, directors é&an' play an ‘mportant role in providing opportunities for
the growth of all_children, )

lad N
. !
’ i

-

Goals of Integrated Cahp&qg

Camping, as with pther‘aspecls o;7recreation, is not an end in itself,
pht rather a means to an end. It is a tool for growth and development in
all areas. Basically, the aims and objectives of camping for inconvenienced
individuals are the same as for non-impaired persons; some of these goals
are*: . - -

1o provide opportunities for groups and individuals to par-
ticipate in and contribute to a plan of living in the out-of=-
doors for a week' or more;
rd

. . t7 help campers learn to feel comfortable in-the out-of-doors

by providing satisfying contacts with nature;

to foster independence and self-direction in each participant;

to provide opportunities for the development of initiative,

v leadership, and responsibility; <~

-

to acquire new skills (cooking, over a fire, cutting wopd, making
a bed) and devef%p hobbies withdlifetime carry-over value;

‘to arduse a sense of curiosity and stimulate spontaneous ex-
- presSton through providing new educational experiences;

. *to foster physical and mental health by enghging

mind and body
in healthful activity. )

»

Specifically in reference to camps which integrate able-bodied and in-
convenienced ydungsters, additional goals of camping include:
«to contribute to an atmosphere of greater tolerance of individua¥ .
differences and increased acceptance by peers through informality
of dress, settingy and lifestyle;

. " to provide opportunities for participation in typical group ac-
tivities with individuals.of varying ability levels, somewhat
like a society-in-miniature; . ’ .

. ’
to reinforce ‘the fact that all individuals-have strengths and -
weaknesses, whatever their obvious physical and mental abilities

E

may be.

.

s
.

.

*Qased in part on material from Janet Pomeroy in The Development of a Camp-

ing Program:

Experiences of the Recreation Center for the Handicapped, San

Francisco, California.

San Francisco, California\\\the Center (207 Skyline

Boulevard, 94132). . . Y ‘ .

«

O
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Procedures involved in the planning and implementation of the .
Ontario ASsociation for the Mentally Retarded's project on integration
_of trainable méntally handicapped children into regular camps are out-
lined in this report. Section I contains a brief historical back-
ground of, the project and steps in the development of the project.
These include’a study search of literature aﬁd development of an

Into Regular Residential Camps, Summer 1975. Paet-l:>pPlanhing, <

annotated bibliography, camp statistics, a rent questionnaire, the , |

proposal for a demonstration camp project, funding, search for regular
camps, staff, and a detailed account of the staff training program.
Appendices include a sample letter to camp directors, a form used to
gain information from prospective camps, and a list of criteria used

. for selection of campers. Four tasks fnvolved in the imglementation
of the project are described in Section II: involvement with regular
camps p}ior to camper attending camp, selection of campers, arrange-
ment for campers, and support to camps. Also included in this section
are recommendaticns for the final phase of the project in 1976 from

= the staff of the 1975 project. 4

s}

i *
: 3., Carter, Joan L. 'Camping Together:’ Handicapped and Non-Handicapped
. Girl Scouts." Exceptional Children 21:2-4, October 1954.

4. Day, Hyam I., and Catherine Mary Louise Archer. The Integrétion of
Trainable Retarded Children Into Regular Resideritial Camps, Summer
1975. Part 2: Evaluation, Recommendations. Toronto, Ontario, -+
Canada: Camp Development Committee for the Ontario Association for .
the Mentally Retarded (1376 Bayview Avenue, M4G 3A3),.1975. $2.00
in -Canada, $3.00 outside gf Canada.

As part of the ﬁroject on integration of trainable mentally handi-
capped children into regular residential camps a‘' research team was
established. This team was to evaluate the success of the program, }
to examine criteria under which the children and the participating
camps were selected, and to identify factors that would facilitate
future integration of retarded children into regular camps. The
team's methods, findings, and recommendations are detailed in this
report. An interview technique was used to gather information on

- . the dynamics of the interaction and to determin%'the degree of )

success of each/union between camper and camp according to opinions
of those directlly involved--directors, counselors, cabin mates,
parents, and ¢ampers themselves.

.
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13. - Lainoff, Harold M.

14.
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eInto'a Regular Program."
) .

Retardation 7(5):14-16, 1969. ) .

E;lis, Mary.
Non-Handicapped." Master's thesis,. Ohio State Univer51ty, 1957.
Flax, Norman and Edward Peters.
Children."  Children' 16:232-237,
Goodwain, H. E., and’ B. A. Cross. '"How Hapdicapped Campers Can Fit
Camping Magpzine 30:18-}9,,December 1958.

"November 1969 ;

Hayes, Gene A. ~'"The Integration of the Mentally Retarded and Non-
Retarded in'a Day Camping Program-—A Demonstratlon PrOJect " Mental

2
Describes the procedures and results of combining ifstitutionalized

mentally retarded apd>non-retarded community children in a day camp=- .

ing program. Subjects involved were observ5d for six _specific kinds
of behavior--c@bperation interactipn parallel play, self-initiated
and aggression. .The findings imply that the
mentally retarded are capable of functioning and interacting with
the non-retarded in a recreation setting. NN, -
N .
Herzog, J. D. "Boys and Girls Together:
Recreation 48:260-261, June 1955. °
Herzog, John D. "Camping for Physically 'Handicapped Childrem: A
Report of Experiences in Integrated Camping at Camp Hidden Valley."
Nervous Child 11:66-73, January 1956:

Kronick, Doreen.

Therapy Quarterly 4:207-211, Third Quarter 1959.
. e .

Kronick, Doreen. "You Can Make Enceptional Children Part of Your
Regular -Summer Camp&" Camping Magazine 44:14, Fall«1972.

"EMR Campers Gain,fréh Regular Camp."

Camping
Magazine 24, February 1969. -

3

Resnick Rose.
* New 0utlook for the Blind 66 (10):374-376,.December 1972.

Reviewed are some of the characteristics and benefits of camps for
handicapped children. The specialized camp is seen to be a chanc&
for handicapped children to be free from over-protective parents, to
live and learn in an atmosphere of understanding and encouragement,
and to experience their potential for self-reldance. Noted are some
of the adaptations in camp procedures and equipment®dictated by the
nature of the handicap accommodated{ Described is how the skills,
knowledge, and success experiences gained at the Specialized ca
will help the handicapped campers participate more fully and’ happily
with non-handicapped children in other camp, school, or social

. gituations.
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Robb, Gary M. ping for the Physically Handicapped A-Rationale
and Approach.” Rzmabilitation Literature 34( :130-133, May 1973
Offered dre a rationale and an approach to camping for the physlcaily
handicapped. Noted is the trend toward integrating the hand1capped
into regular camp programs. The attitudes, of camp directors _toward
the handicapped child are seen to often exclude him from the regular
¢amp program. . / : .

« -

4 L.

Seagle, Edward E., Jr. "A Study of the Feasibility '0f Integrating
Blind, Deaf, and Non—Handlcapped ¥oungsters in an 0utdoor~Resident
Camp Setting." Master's thesis. Provo, Utah: Brlgham Young Uni-
versity, 1974. 68 pp.

. ]
Through careful analysis of related literature and a study of desired
information, a questionnairg was developed and mailed to 50 camps,.
which serve the handicapped, within the U, S. and Canada. Thirty
camps ‘responded. The data were computerized and a frequency distri-
bution detgrmined to analyze the responses. It was concIuded that

the welfare of all three types of children involved. . The study a
indicated trends in program, poss1b111t1es and outlined definite
minimal requirements for leadership in the proposed setting. It

was also shown that private ownership and operation was not fqpsible,
but rather camp fees should be instituted as a means of financing.

this type of integPation was feasible in terms&ﬁf contr1but1ng toh\\//-<
SO

e . - -

"Summer Camping Programs for.Visually Handicapped Persons.
look for the Blind 70(3):12;—124, March 1976.

7"

Neéw Out-

Lists over fid;y summer camps in 29- states that accept visually
impaired persons. Sponsors»of camps and age groups served, are also
given. . .

S T o o 1
Wentworth, Samuel. "wﬁat You Should Know About Regular Camping Pro-
grams for Diabetic Childten." *Camping Magazine 45:10, March 1973.
York University Faculty of Env1ronmenta1 Studies. A Report to the
Civitan International Foundation of Canada and. the Ontario Association
foy‘the Mentally Retarded on the Integration of the Retarded into
Regular Residential Ca@psji Tordntd, Ontario, Canada: York University,
1974. Available in hardcopy (xerox). from IRUC 1201 J6th Street, N. W
Washington, D. C., 20036. %6.40. .

s 4

a

¢

. This study presents some guide11nes for the. consideration of

integration of mentally retarded persons ixto regular camping and
recreation activities. It serves as a cémprehensive view of related
concerus which underlie implementation of a policy of integration
through a developmental program. Basic considerations regarding
integration, camping and recreation provide a summary of 5%{ current .
state of the art.in these areas. A section on developmental program-—
ing describes a short-range program package and long-range options °
for development. An overview of the repd¥t in outline form is °
‘provided in a bpdef summary section. * ‘

. 36 s

é_

+




’ . MATCHING CAMPS AND CAMPERS —
Recruiting Camperts .

I ./‘
Recruitment of campers with hapdicapping conditions can be carried out
in much the same way as Tecruitment of any campers. Some particularly s
worthwhille_methods of recruiting inconvenienced campers are discussed below.

e Word ¢f Mouth. A camp director may begin by contacting friends and
neighbors#in his or her own community. Additionally, former campers may-
have brothers or sisters who have heard about the fun and excitement at
camp and would welcome an opportunity to attend. . '

LY .
)

Public Announcements. Local newspapers, radio stations, and television -
may be utilized to announceopenings for both inconvenienced and able-bodied
youngsters at a camp. Organizations for-parents who have children with
handicapping conditions or for inconvenienced individuals themselves almost
always publish a newsletter or journay for their members, whith offers an
effective and inexpensive method of recruiting®inconvenienced campers. At
the very least, each of these organizations has some way of communicating
information tp members, even if it is only @ sophisticated grapevine! A
. listing of organizations and their publications is presented in Appendix A.

Referrals. Referrals of potertial campers may come f;om various sources:

guidance counselors, social workers, psychologists, special education depart-
B ments_ in school systems, hospitals, and rehabilitation agencies. Because
an inaividual is referred to the camp.does not necessarily mean that he or'
she is more severely handicapped, involved, disturbed, or affected; in fact,
with the benefits of integrated camping becoming widely recognized,. in-
creasing referrals of individyals to camps are to be expected. When a
referral is received by a camp director,.this opportunity can be used to
recruit other potential campers who may be known by the referring agency
or individual. . . —

> * ’ *

»
-~

. *

. Civie Organizations. Lions, Elks, fiwanis, Civitan, Rotagy, and’ other
such clubs commonly sponsor events and raise funds for projects involving ~
inconvenienced persons. They, therefore, would have methods of’ contacting
possible campers. Also, these groups often cogtribute fumds and/or services
to worthwhile projects or persons in financial need and may represent.a

funding or person-power source for the camp.

v LR

. Residential Facilities. Residents of institutions, state schools, half-.
way houses, or similar facilities typically have specialized (i.e. segregated)
summer camps open to ‘them. Some of these individuals, hpwever, may be ready
and able to pagticipate with able-bodied persons in amp situation, These

“resphrces shoiﬁa\ﬁefinitely not be overlooked as sources of potential campers.

\ . .

.

' Assesé;:nt of Readiness for an Integrated Camping Experience
Camp directors who are approached by parents or agencies wanting to
enrgll dn inconvenienced child in the camp must be able to determine whether J
the child is ready for a non-specialized camp expérience and whetfier he or

v \ -
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“she will be able to functién"éffééfiigiy\ln the particular camp they have

selected. The decision of readiness should be a joint one involving the
camp director, parents, agency, teacher, physician and other ppofessionals
who have come in contact with the child.

N
. » * .

Guidelines are available to facilitate She determination of readiness.
Early studies of the Massachusetts Easter Seal Socjgty's integrated camping
program concluded that a child's adjustment to canias most related to .
social maturity and degree to which the impairmen isability, or handi-
cap enabled the child to participate™in activities valued.by the cabin
group; previous camping experience or type of handicapping condition were
of lesser importance. Other evidence links camp readiness with social,
behavioral, and in‘depende’n& skills. '

.
M ~

Some §tudies have been carried out attempting tQ delineate the
characteristics most related to a child who has a handicapping condition
succeeding in a non-specialized camp.. The following are brief summaries °
of the findings of Flax and Peters' study on a camping program sponsored
by the Jewish Community Centers Association of St. Louis which integrated
mentally handicapped and able-bodied children.* The characteristics most
related to'successful integration of educable mentally handicapped chil-
dren into non-specialized camps were found to be:

-

1t amount of neighbbrhooq‘gtreet play in which child participates.

awareness of the needs of sqthers. g
ability_to delay appropriate, gratification.

ability to follow directionms. . Tt

2xtent of child's skill in playing highly organized" games.

‘e Y
skill in playing unorganized games. .

-

3ross motor coordination.

overall pers'onal appedrance. .
" Thie Massachusetts Easter Seal Society+ found that incon%enienced chil-
dren who made the best adjustmént to non—specialized'camps were those rated
by their parents as "outgoing, enjoys new experiences.” The socially
aggressive, self-assured child was more likely to be well adjosted at camp.

v

*Norman Flax, and Edward N. Peters. "Retarded Children at Camp with Normal
Children." Children November-December 1969.

*

+Andrew §., Dibner, and Susan’S. Dibner. Regort on Studies of Integrated

ACamping. Worcester, Massachusetts: Easter Seal Society for Crippled

Children and Adults of Massachusetts, Inc. (37 Harvard Street, .01608),

.©October 1968., -

-
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On the otther hand, the children who had more trouble adjusting tended to Be
rated by, their parents as ''shy, needs encouragement, needs discipline.”
Certainly, this would hold true for able-bodied children as well. Counselors
tended to rate thef poorly adjusted child morg often as having a poor attitude
toward activities, not acceptihg_.disability,/ or not being well accepted by
other children. These children weresgmore likely to be the youngest in
their family, were more protected and socially immature, and more often
attended a self-contained .classroom.or a residential school than a regular
classroom. ' . o . )
The Massachusetts Easter Seal Society also found that tife amount of
help a child needed, dependence on others, and the degree to which his or.’
her handicap limited involvement in camp activities, was related to camp
adjustment. Children whose handicaps prevented much involvement adjusted
less well., Additional prerequisites for successful adjustment to integrated
camp suggested in this gtudy were ability to handle own special needs'z body
functions, dress, and feddidg, and degree of striving towards independence,
while at the same time rechgnizing and accepting that sote help from others
was needed.
N

Bill would mot ask for or accept help in buttoning his life
jacket, even though his.withered arm made it impossible for him
s to do the task himself, Instead he excluded himself from boating
periods, even though he was anxious to join that activity.

3

. ‘Howie, at age seven, hid the stump of his wrist in his pocket

. or behind his back. He would spear large pieces of food with his
fork rather than ask for help in cutting his food. He would ask .
no one to cut his nails, tie his laces or fasten his buttons.

Both these instances illustrate cases in which two children with handi-
capping .conditi'ns could neither handle all their needs nor ask for help in
meeting needs. - Their camp experiences were made more negative by their
inability to request assistance and by failure of camp personnel ta openly
discuss the problem. Perhaps, had an understanding<23unselor or young

; friend talked to Bill and Howie, the following alternatives could have been
suggested: . N

-~

.

more manageable fasteners for life jackets and clothing, (velero, \
snaps, zippers).
. serving food that required little cutting, or, more prefefably, ’
providing® utensils which would facilitate Howie's ability to
cut food. . . \
,Possibly, had camp perSOnnel better assessd&d Howie and Bill's camp readiness,
their negative experiences could have been foreseen'and advance preparations’
could have been made to dea{/z};h them.

The only wdy to determine youngsters' readiness for camp is to obtain

- info¥mation about them. Information obtained about individuals not only
will assist in determining readiness, but will be of valuée in grouping them
with cdppatible cabin mates and énsuring the likelihood of an enjoyable
experience. ) .
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!  The home visit can’be an extremely productive sougee of information,
The’ response\\:f child ant family to the interviewer's comments and ques- .
tions, famil$tnteraction that is gbserved, .the child's behavio® and general
@bilitys to handle him/herself, can provide the interviewer with consider-
able information and impressions valuable in planning for the child's .
summer. Many children and their parents will not have a well defined idea ’
of what camp is all about. They may be anxious about the impending ex—
perience. A home visit can religve much of this anxiety if the inter-

viewer takes the time to discuss the concerns expressed by parents and child
and encourage the short absence from home, if the child seems rgﬁdy to take
this step.” The interviewer should describe the medical facilities and
personnel in camp or accessible to camp . éleeping accommodations can be
described (ténts, cabins, canvas bunks, mattresses, screened or open),

along with ava1lability of toilets, washing and bathing facilities. "

Describing a typical day at camp, some special programs, some typic

meals and explaining what happens on the first day at camp, from the time the
child Iaves home ‘is helpful. Explain v1s1t1ng and telephone procedures
rules about cancellation of registration and changes 1if child leaves cafp
early. Mention ages of staff, counsélor-camper ratio and where counselors
sleep. Paint a verbaljk;cture of the physi?gg\g{ant,‘swimming facilities,

. and other aspegts_of camp life.

Q
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.the kinds of information that wA)l assist in determining readiness, dis=-

'able bodied in a home interview or through a mailed questionnaire. It

P ¥

Each camp usually has a format which they use for aJhone interview
or for obtaining additional information about potential campers through a
mailed queétiﬁnna1re The same basic format can be utilized with incom- .
veniénced children. Listed in Appéndix some suggested questions and
observationss The comprehensiveness of the lis not meant to be’
frightening. Rather, it is designed to provide camp administrators with
cerning appropr1 te placement in a group and planning procedures and
program modlficaiions so0 that child -and cabin mates. can maximize their exr
perience. Many of the questions are the kind that might be asked of the

may also prove ‘helpful Lp have -the parent,wrlte a list of tasks apd ac

ities the child needs help with and héw 1ong it takes the child t
spec1fic tasks, such as dress.. - . e

4 . . LA
If the potential camper been a client of a clinic family service

agency, or agency concerned with the handlcapped thei departments of .
social service or recreation often can provide a coffprehensive report of
his or her functionipg. 1In smaller communities, the public health nurse -
may assume this role. An additional source of information is the school.
Its staff have been in a good position to observe independence skills,
social skills, and general hehavior. 1In some instances, parental knowledge
of a.child's handicap may not be as.comprehensive as that of the physician,
p;zchologist or agency; the parent mmy not be in a position to determine how

handicap will be affected by the camp environment, and, at' times, the
professional or agency can provide a‘more objective picture of the childls
sunctioning. However, parents must not be excluded from th nformatfbn— .
gathering procégs, as they have vital obsei‘ations about their child's’

functioning in the home, his/her friends, and personal habits., 1In addltibn”\q

-
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‘the camp may need a signed release from the parents in order to secure
information from physician, psychologist, school, agency, or clinlc, and .
parents will be much more willing to sign releases,when they are actively
involved in their child's camp selection. Samples of questidéns for the

camp director to ask professionals who know Ebg‘potehtial camper are
provided in Appendix C.

The camp director's information exchange with parents and others does
not terminate once camp and camper have been matched. If the child has a
medical condition that could require consultation with the parents or . .
transfer of the child to a hospital, the camp director should be supplied
with a list of places where the parents can be reachéd at all timeg; tele-
phone numbers of alternate persons to reach in an emergency, with authority
vested in them to make ‘decisions regarding the child; and physician's
telephone number and a signed medical release allowing the director to
assume the parental role in authorizing treatment, surgery, hospitalization,
injections, and anasthesia in an emergency. If the camp wants to take
__pictures of the child, or identify the child in any publicity, brochures
or camp literature, it is wise to obtain a release signed by both parents.
,Generally, it is advisable for the interviewer not to promise to keep the
child at camp for:-a specific period of time. Preferably, he or.she can
register the child for'a prede51gnated period but keep the child at camp
as long as the child and camp are handling the experience comfortably.

+ -
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(”FACILITATING ADJUSTMENT TO AN INTEGRATED CAMP

Parent's Role in Preparing Their Child for an Integrated Camping Experience

The process of prgparing a child for integration into "a camp which
services all children can be the joint effort of parents, schools, youth
service agencies, public recreation staff, and camp director and counselors. ) y
The parents, of couﬂ%e, play a major role in this process when the child
lives at home. Getting a child ready for camp must begin long before the
actual experience and should include learning and recreational activities
that will promote independence and social and self-care skills. Camp
directors can ease the child's adjustmént to camp by furnishing parents
with some of the following suggestions:

Visit the camp with child either the summer before or earlier
in the season.

Practice camping skills through family camping.

Invite children to the house who have attended a camp and
encourage them to relate stories of their experiences.

Tell the child stdries-of typical enjoyable activities at

camp such as campfires, hayrides, skits, sing songs, bunkjs -
nights, etc. ‘ ) .,

. . Play gamp, teaching the child how to fold clothers and place
in neat piles; fill a case with toiletries and practice taking ,
it plus towel and washcloth to, the bathroom. .

- . Encourage independence by having child care for as many needs’ as
possible and feasible (choosing appropriate clothing for the
weather, making a bed, discarding soiled clothing into a laundry
bag, etc.); this area in particular should not be restricted to
preparation for camp!

. Overcome as many areas of difficulty as possible by alternate
. solutions or specific teaching. For example, if a child ha

a problem tying shoelaces, provide shoes with snaps or slip/ouns;
if buttons_ are difficult, provide clothing with zippers, elastic
bands, etc.; if writing lettérs is a problem, provide ‘stamped .
self-addressed enyelopes; put-braille books into blind child's
duffle bag and teach to discfiminate items of clothing by their

. texture; if child has a game)at which he or she is skilled or- y
enjoys playing, send it to fcamp. ’

- . . ~-

Reinforce the child's decision to attend camp; discuss but do x‘
not overly emphasize anxieties.

. 5"
Provide the child with same kinds of clothing and extras as
fellow catmpers ape likely to have, such as old jeans, cut-of
dungarees, brightly colored T~ghirts, or whateyer elge is in .

N ,

.
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styie' Send extra pair of glasses, hearing aid batteries, etc.
or deliver to camp nurse at the departuré bus.

P#rticipation in regdiar community recreation activities can serve as
good preparation for attending integrated camp. This, too, requires prep-
aration, however, and’will have to be approached gradually. Parents might
start by going to a bowling alley or movie with their child; progress to .
community activities involving parents and children, and finally encourage
their child to participate in community recreatién activi'ties conducted
only for.children (playground, painting, dance, gymnastics).

Both able-bodied and inconvenienced children are often sent to day
camp as preparation fer residential camp. Opportunities for learning to
adjust to groups are available through day camps. Children with handif
capping conditions may lack previous social experience, and the day camp
provides good exposure to this. In addition, day camping is time away
from home withoyt parents and supervised by cther adults, which an in-
convenienced child may not previously have been accustomed to. Children

! and their parents thus gradually gain confidence in the child's ability
‘to be somewhat independent away from home%—-

Orientation of Camp Personnel - .
’
Since camp personnel comprise a large number of individuals who will
be in contact with inconvenienced campers throughout the summer, their
preparation is as important as the camper's preparation. Assuming that .
the director has hired counselors who have experience workidé with chil~
dren with jandicapping conditions, no orientation to‘these confitions should
be necessary. When such orientation is needed, pre-camp sessions on one
or more handicaps can be conducted by a staff member from an agency serving .
inconvenienced persons or a member of thée camp staff who is knowledgeable
in this area. Although brief mention might be given to cause of handicap,
prognosis and other issues of general interest, the emphasis of the
sessi;fiﬁjyould be on manifestations, methods of assistance, reasons for
lin

enrol the child in camp, goals and creative methods of program adaptation.
This Waterial can be augmented by films and manuals. Additionally, this
offers an opportunity to demonstrate methods of transfer to and from a
wheelchair and other procedures for assisting children to move about and -
meet basic needs. . - :
At a cabin group-centered camp where counselors are with théir campers
all day, the director will undoubtedly depend on cabin counselors to 2
interpret a camper's special needs to other staff members as the occasions
arise. An activity centered camp where children do not remain in cabin
groups should consider more comprehensive orientation of staff members,
Similarly, a decentralized camp where age groups live in self-contained
villages with little mingling is likely to concentrate its orientation to
the staff of the village concerned, as well as specialty people (maintenance
and kitchen staff). A

Laura, a ten year old girl who has d—tabetes, attends a large, »

d decentraltzed, group-centered camp. The entire staff has been

[y

o .
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ingtrutted in the care of an insulin reactzon, should one occur.
. Her counselors, thé& section head, and swim staff were more’ ‘ K

thoroughly educated in carzng for Laura’s condition.

Tormy, age eleven, attends the same camp. He cannot read or
write, but outside the classroom his behad@or is typical of other
boys his age. Only his counseldrs and section head are aware of
his problem. . ) .

T
-~ . Barry has a serious @ongenztal heart condition. His only
‘limitation is body-contact sports. His counselors, the section

director, and actzvzty directors at camp know of his condition.

+

Ann is blind. The entire staff was instructed in methods of <?\
’aSSisting a blind person.
' If counselo¥s have been assignéd before the camp season, they can =~ -
spend some time in the camper's home, observing care and becoming acquainted.
In addition, they mlght receive an orientation from the agency, clinmic,
physician or ‘therapist working with the child.  If it is not possible to
arrange torhave the counselors do this, another, staff person can undertake
this task. .* .

1 In pre-camp and during the course of the season, meetings about in- 'k
dividual children often prove extremely helpful. These meetings can be
attended by the child's counselors, section director, and if relevant, ac-
tivity directors, camp medlcal staff, program director, and director and
staff member from agency This can be a good vehicle forkgégrifying con-
cerns and developing program modifications. Optimally, sucM a case confer-
ence also should be held at the conclusion of the child's stay at camp in
order to provide a comprehensive picture of the child's functioning and
achievements. Thls, then, can be recorded and reported to family and agency.

i -

It is not necessary or even desirable in many cases to convey the
totality of information known about a child to the counselor. Too much
material may cause the counselor to form a damaging image of the .child, to
be prejudiced toward.the family, or create anxiety. Provide oniy the de-
tails necessary to exercise the requ1r\ mtns of safety, care, ¢omfort, and
participation. As additional questions' arise, provide ready access to a
senior staff person, the director, supervisor or nurse. Use non-medical
terminology in describing the child and limit information to that vhich is
Yelevant to the camp experience.. -

Harry became very anxious when he-couldn't find one of h¥s
belongings, or when an activity changed. IHis tantrums at these

times were upsetting to staff and campers. His cownselors were

taught how to help Harry organize himself and to prepare for

changes. Before he went to the bathroom, the counselor would

check with him whether he had his soap, toothbrush, towel, ete.

. . sze minutes before a changa of activity, the counselon'would

' tell Harry that as soon as the arts and crafts material was

cleared up, or the horses taken back to the barn, the group

would go swimming. . ' -

L -
-
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Karl, too, tended to forget his schedule, and since he attended an
actzvzty centered camp, his counselor wasn't with him to help him g
organize his day. Therefore, he made Karl a bracelet of elasticized
string on which sturdy discs were strung. Each disc was numbered on
the one side to correspond to the'pertod of the day, and the activity
was printed on the’ othey side. Staff members who found Karl wander-
ing around or attendzng the wrong activity would check his bracelet
with him.

- — “ 4 _ .
Alice's paralyzed left side made her a slow dresger. Because
her counselors were aware of this ahead of time, ‘they had her began
dresszng minutes before her cabinmates. .
- "Ian was ashamed of his inability to read or write. When letters
arrived from home, the counselor would read them to Ian during "free
activity," and Ian would dictate his letters home while sitting on

a rock. ) ’,

_ These.instances illustrate'several preparations that have facilitated
adjustment of inconvenienced campers to integrated camps:

>¥:> . Communication between parents and camp regarding habits and ik
abilities of campers . s

» .

Respect by camp staff of campers habits and abilities.
Effectiveness of orienting counselors, in terms of enhancing
comfort and safety of campers.

Understanding by other staff members of campers' individual
needs. . *j

~

. - Vi
Grouping Campers

M IS -

Although the living or activity group to which a camper is assigned
will have a profound effect on adjustment to camp, there is no one answer
N to appropriately assigning individuals to groups within the camp. Generally
speaking, children will be happier if they are grouped ‘with age mates and,
if possible, with friends. However, grouping with friends may discourage
the child from making new friends and create a clique~-like atmosphere; and
more mature inconvenienced children may be better sérved when grouped with'
older able-bodied youngsters rather than with their agemates. Another
general rule which may make the camping experience more positive for*all
is to group cabin mates whose interests and physical abilities are compatible.
For example, a cerebral ,palsied youth may not have an optinum group ex-
perience with very athletic youngsters. Other relevant considerations are:
[
Any child, inconvenienced or not, will experience more difficulty
joining a group after sub-groups have formed. It seems preferable
to have the child join the cabin group at the beginning of the camp-
ing period, and be placed in a group that does not consist of .
campers who have bunked together previously or been close friends
before camp. - el
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. . . If the camp serves children primarily representing one ethnic

. # and financial.packgtfound, introducing a child from a very 1
diffgrent baiztround createg an addictional degree of adjust- | .
ment. For example, black and white children from the inner ’
city - may have few commonalities wit:x black and white children
from suburban areas. Similarly, children from orthodox Jewish
homes may have great variances with children from reform Jewish
homes.

\
. ' R

. The director should be prepared to arrange placement in
another cabin group if the child is not interacting positively
with bunkmates or counselors after a reasonable adjustment
period. . !
] R N . / . % ‘ .
. Grouping by Functional Ability. The basis for thits type of grouping
is that some activities, such as swimming lessons, work better when all
1nd}viduals in a particular group are at the same skill level. Fewer
instructors and smaller space are needed when functional ability groupings
/ are used. However, in am integrated 'setting some adjustments will be
needed to make this grouping work, as the following example illustrates.
’ Swimming instruction at the camp was given to beginners in the
morning and advanced classes in the afternoomy While beginners 4
< took lessons, the advanced group .had other activities, and vice
versa. Mary, a lS-year old with cerebral palsy, had poor swimming
skills and took her lessons with beginners. This resulted in her
-spending the majority of her summer with ydung children, both inp™
swimming and other activities. '

No easy answer to the dilemma of grouping by functional ability exists,
although when functional groupings are made on the basis of both age and
ability a-more successful experience is generally the result. For example,
the beginning swimming group could be broken into older beginners and

, younger beginners. Two equally desirable overnight trips differing only
in amount of strength and endurance required could be planned, one a
mountain climb, the other'an extended visit to area tourist attractions.

Buddy System. The buddy system involves pairing individuals in one
of vario(is ways. One approach involves pairing ipconvenienced ard able- .
bodied campers o¥ similar interests, one of whom is a 'more experienced ,
‘ camper and can assist the other. Another highly successful approach pairs
two, individuals, both of whom have a handicapping condition, which allows
both to give and take according to their differing strengths and -abilities.
This latter approach, howeven, is not negessarily conducive to integrating
campers and is best used in two situationms: (1) when inconvenienced
campers are only partially being integrated into some camp activities,
\\inq (2) when one qf the,buddies has clo;e ties with able-bodied campers.
N
Grouping by Interests. . Assigning czt;ers to activities according to
their expressed interests involwes schedyling those campers choosing a
certain activity with other campers from their own or a neighboring living
group and maintaining those activity groups for the duration of the camp s
period. When great interest is expressed in a certain activity, the pro-

gram director uses his/her own discretion in assigning campers to two,
. . - A

a

.
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three, or more groups of the same activity, based on knowledge of friend- ’
ships, abilities, and personalities. ‘' Some camps are organized in such a )
way that actijfities change daily. Pre-planning and advance sign-up for-
these activities will facilitate organization of campers into groups and

» ease the logistics involved. In cases like this, awards can be given fer
campers who participate in a variéty of activities to discourage partici-
pation in-a very limited scope of experiences. ’

As one would expeht, children's interests are not necessa%ily cor- \\\:
related with their ability to perform. Counselors at the Massachusetts
Easter Seal Society integrated camp*-‘digcovered this to -be true and also
féund that inconvenienced campers signdd up for activities even if they
could not participate in the usual manner or with skill. Counselors dealt
with this in various ways: .

. . They suggested the child do something else.
, + ~ They askeq the child just to watch.

They assigned ghe child with a handicapping condition to roles
that could be performed successfully, such as umpire, third

N base coach, scorekeegﬁ?, cbserver in the boat while another

’ child waterskied. | . .

They assisted the child or created adaptive devices which allowed
him/her to be included with other participants.

Another way of handling this situation involves determining what it is
about a particuldr activity that is appealing to the child and suggestlng
suitable alternatives. :

Alan wanted to join the canoeing lessons but, due to his
cerebral palsy, did not have sufficzent arm strength to paddle.

) / On talking to his counselor, Alan's Love of water and boating in

general became evident. Alan was encouraged to join the sailing

group and became very ppof%ézent at eontrolling the rudder and

m®insail lines with his feet. .

Certainly, the interest-centered group offers all campers an opportunity
‘to explore new skills and socialize with individuals of the same age. When
competition is kept to a minimum, too, the inconvenienced child can make
particular gains. This is not to say that all competition should be elimi- \
nated. Competition has many benefits, among which are development of fair
play,.team cooperation, and desire for self-improvement. However, athletic
competition and team competition should not become the sole opportunlties“\ ,
for competitive play--chess, individual track and field events, archerxq
and ping pong are just a few other activities in whigh individuals with a
wide range of abilities ,can compete. Camp directors should not overlook
the possibilities of borrowing cor renting wheelchairs and having all par-
ticipate in_ wheelchair basketball game. This not only gives inconvenienced
players the ¢hance. to show off their skills, but will help develop empathy.

*Dibner and Dibner (full citation on page 34). -
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The Group Experience

The admissiqn of a child who has a handicapping condition.into as
primarily able bodied group of campers and counselors is not necessarily
analagous with acceptance of the campen by counselors and cabin mates.
Some children who lack social skills, maturity or self-acceptance, function
on the periphery of the social structure. Children who present such a
picture, especially when coupled with an obvious physical, mental, or emo-
tional handicap, are more likely to be rejected by the group. Therefore,
facilitation of interaction with others is of prime’ concern.of both camp
director and coupselors. Some important considerations for making the
group experience work includes: -

+ - The counselors should have a clear idea of their role in foster-
ing interaction of the inconvenienced child with other campers.

’ There should be guidelines concerning the type of activities in
which the inconvenienced child cannot participate and alternate |
arrangements that are to be made on these occasions. It is
important that the couns€lor view the child as a full-time

- . member of the cabin group to be rgrély exempted, rather than a
sometimes member to.be left belithd at the least suggestion of
inconvenience. The counselor. must temper demands for pantici-
pation with knowledge of each child's limitations in strength
ang’ability.

The child's road to acceptance will be eased if ¢ounselors
capitalize on known interest and skills. Cabin projects might w
. evolve around his/her sk111 or hobby, with the child taking a )
Jeadership role in the activity. Camp routines such as flag
raising can be modified so that each child can participate; in
addition children with hand1capp1ng conditions can participate
on a rotating basis with others in ringing the dinner bell,
delivering mail, delivering messadges for the directors, or
making announcements in the mess hall. It is important mot
to be patronizing and create special jobs of dubious importance
for inconvenienced campers; they should fit as normally into
_camp routine as possible. ,
. Guard against manipulation of bunkmates and counselors which
. can happen if the child capitalizes on their lack of Knowledge -
to elicit sympathy and get things done that he/she is capable
of doing. are of preferential treatment, overprotection,
and reinfment of undesirable behavior. These circumstances
can either make other campers angry and resentful or can cause
them to get a warped picture of a child with a.handicapping
.conditidn, which may be perpetuated throughout life. . For ex-
ample, one child keeps. asking "Do you like me?" Counselor
keeps Tesponding rather than giving a gentle, firm reminder
o that the question has been answered and repetition is in-
appropriate; another child is allowed to interrupt the counselor,
clamors for attention when attention is given to anotlfer child.

~ & ¥
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John, age ter with .a left arm hook prosbheszs was restzng on
his bunk during rest hour while all his cabin mates were writing,
redding, or kidding around. Counselor said John was "terrific',
well-1ikéd, and did his utmost to participate in all sports. Yet
two boys excused John for an untidy footlotker "because he's
dszérent " Counselor said they let all boys talk about and feel
. John's hook at the start.of the camp perzod and they "forgot

: about tt" af%er that.
- 3
Egndy, age nine,* has cerebral palsy and mild hemzplegza
(paralysis or weakness on one 'side). The counselors were sure
she was mentally retarded altRough they were not given that in-
K formation. They liked to work with Wendy but felt they were
neglecting their responsibilities.to the normal children because
Wendy needed so much extra help and attentzon, espectally: at the
waterfront ‘

.
’ 4 .

A il

These children are illustrative examples of two instances where the
group experience is nct being handled well, with, undoubtedly, negative
effects on the children involved. However, the circumstances are Tiot par-
ticularly unusual. The counselors have some,underlying feelings that

, nDeed to be discussed, either with the camp director or other staff person.
In the'first instance, John's counselor is.not completely in touch with
his cabin group, overemphastzing the positive effects of thé children
feeling John's prosthesis gnd underplaying or ignoring John s islolation
and his cabin mates' asseri%on that he is "different". In the second
instance, Wendy's counselors carry sterectypeS about cerebral palsy,
assuming that she is also. mentally retarded, and somewhat resent giving
her the extra attention she needs, feelings which are possibly being

. subconsciously communicated &o other campers.

Curiosity about a child's physical difference is entirely normal an
needs to be confronted by a counselor, as John's counselor somewhat did .
in .the. preceeding example. If children feel comfortable with their handi-

. capping conditioms, they may be able to acquaint cabin mates with their '
difficulties in a casual fashion. One little girl informed her cabin
mates that although she would like to be speedier, she functioned slowly ’
in dressing, schoclwerk, etc. Another child demonstrated the operation ¢f
his prosthesis to his cabin mates. Once the fellow campers have some unZer—
.standing of the illness, disability, or handicap, they can be alerted to
insulin reaction, impending seizures, and other situations requiring
special handling procedures, and how they might help in these'situations.

¥

Q.v“,',' e

. « If A counselor can discuss & handicap with campers honestly and with-
L out shame or embarrassment, it will lose*its aura of mystery. Avoidance

of discussion of the condition perpetuates the environment of many homes.

It makes both child and peers feel that the problem is too shameful or

bad to be discussed. Avoidance, too, can increase children's impressions °
. ‘that’ the inconvenienced child is "different". -« ’

kN .

t

The inconvenienced child tends\to be vulnerable and the staff will
need to guard against scapegoating by bunkmates and other campérs. Chil-~
dren will take many of their cues from the staff, and if the disabled

. b "
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camper* is accepted and appreciated by the staff, the possibility of rejection
is lessened. If, however, staff harbol resentments tHemsélves (as in the
case of Wendy s counselors), campers can s$ense this and further’ reject the
‘individual. Some aspects of reJectlon that are partlcularly important to

be aware of are:

e [y
B

Rejection may be an .expression of fear on the part of able- -
bodied children that the ptesence of a disabled camper in the
group may result in less enjoymént for them during the campin
period. .,

Rejection 1ssless likely to occur if ¥he camper is placed in a
group that is not tightly knit and unreceptive to the inclusion
of an outsider. One would hope that staff would prevent this
from building in any group, as it goes counter to a basic'objective
of camping. If this situation is allowed to exist, the out§ider
need not have a handicapping condition to feel rgjected!.

Happy campers whose individual needs are being met ame less
likely to reject a cabin mate. .

Rejection of an 1nconven1enced child ba51ca11y is the same
phenomenon as rejection of amy child and can be dealt with An
the same fashion.

v ¢

. N 2
A discussion of differefhces in people and.the fact that we all
have strengths and weaknesses might prove helpful.

-«

2]
.
\\\,,,,/1

~
\

Rejection should diminish if:

<

V.o . .
The rejection is not rewarded by fellow campers or staff.
Children bécom?‘familiar with the condition end care required.
2
Campers are able to discuss their own concerns, anxie;iés and
feelings with the counselor, and those feelings themselvés
are nob rejected o, m1n1mlzed

s

»

- N
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‘. Camp;ei&reallze thai the presence of an 1nconve 1enced child
. . in t groqg—will%not deter them from enjoying a full program.

The’ couns¥o
the group.

r%atcempts ;o meet the needs Q%Z;Campers_ in

© 2 R .
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il group experience dnd a major;cause'of
avior, undesirable or anti-social actions

A major deterrent to squeg
rejection is so-called problem b

~

’,

of some children who have handicapping conditions.

It is important that,

staff members who ate in

ﬁﬁguia

knowledge of the child té recoghi;
related to the handicapp{ng condi
same kinds of approaches that .ong
example, a hard of hearing oq,dea

gﬂdid use with able-bodied campers.

ohtact with the child possess enough

tpe difference between behavior directly
on and .problem behavior requiring the
For
hild might hit out at children who dre

ERI!
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.not speaking in a position wheﬁe hé§she can read their lips.
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particularly:appropriate behavior, but is by no means a behavior difeyder
afid can be remedied by reminding others to face the hearing impaired child
when speaking. If the counselor is aware of this, much undesirable be—
havior can be discouraged and prevented from becoming acute’

- Staff members at _any camp should be apprised of the types of behaviorsy .
they are expected to -handle and those requiring* direct intervention of
senior persénnel. Unless a camp has staff members with extensive back-
grounds in psychTatry or psychology, they probably are not equipped to,dis-

4

*§§ cern the unconscious drives behind some behaviors.,K There is danger.in

playing the game of amateur analyst. If the child's behavior is grossly

inappropriate for the occasion and he/she seemg unable to modify it, is

too overgtimulated or is disturbing cabin,mates, removal from the situation

.%ill be pecessary until he/she appears able to cope. Generally speaking,

the majority of undesirable behavior that might be exhibited by an in- >

conven}enced‘éﬁild should be handled in the same manner as one would

handle the behavior of an able-badied child, This would include behaviors

such as : unwillingness tc participate in an activity, stealing, lying,

swearing, cheating, hot assisting with cleanup, etc. .
\\' . -
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. ' ADAPTING ACTIVITIES

Experienced camp directors and counselors know tHat all children do
not function on the same skill level in any activity; some adaptations to
allow for individual differences are needed. Many times these are made

. without®the group even being aware that they are adaptations. Other times
the group agrees upon certain adaptatldﬁs to make an activityemore fair
for all participants. .Still other times, one or two players utilize an
adaptation, such as)battlng a plastic ball with a lightweight bat, with
the total group s agreement. , -

Some children with handicapping conditions will require activity
adaptations to ensure their participation. No discussion of adaptaticns
,will be presented here based on diagnostic category, however. This can
only lead 'to stereotypes and false expectations of each individual's
ability. Within any one diagnostic category, a wide range of abilities '
~can exist. The child"s past experiences, home environment, age of onset
of condition, and age of parental/professional intervention will influence
ability and, consequently, activity adaptations needed far more than
diagnostic label. . It is, therefore, Tore satlsfactory and fair tg the’
, irfdividual if adaptations are based on the activity rather than on the
individual's handicapping condition. ? . ,

P

Adéﬁting Active Games and Sports: General Suggestions

Y

[

.
.

Most structured games and sports can be modified so that all campers
(:j> can participate. In adapting activities, leaders should approximate the
true activity situation as closely as. possible so that inconveniepced
participants will feel more like than different from other participants.
Leaders shquld not forget to include inconveniegced participants in the
process of‘developing activity adaptations. In fact, an important learning .
experience for the cabin or activity group as a whole may be the planning
of ways for all group members to participate successfully . .
-~ -

Some suggested general ways to adapt‘games and sports are:*

—
. Substitute walking and Qheeling for running and skipbing.

.. A bounce, roll, or underhand toss can be used to replace

throwing. . . ‘-

Reduce distang!s in such games as horseshoe; and ring toss;
decrease sizfsof playing area -in basgball, tennis, vdlleyball.
N ?
. 'Assign players with llmited locomotor skills to a definite place
s or p031tion )
« N ’ -
*¥Based on ideas from Dolores Geddes, Physical Activities for Individuals .
with Handicapping CoAditions (Saint Louis, Missouri: The C. ¥. Moshy
Company, 1974); and Janet Pomeroy, Recreation for the Physically Handi-

capped (New York, New York: The MacMillan Company, 1971),. IR e
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. Substitute larger and lightef equipment when possible and feasible,
. such as plastic bats, balls, -bowling sets, and horseshoes, and .

°

foam balls,: .

. Have a greater number, of players orf a team so that less activity s
is required of each player; or, when abilities allow, have fewer

team members to encourage more activity.
=Y

. Reduce number of points needed to win a game and substitute freely,
allowing cardipers to alternate rest and play.

. ". Maintain playing areas go that they are hard, flat, and smooth td

facilitate movement of those in wheelchairs. .

. Do not allow players to choose ‘teams; this should either be done
by a counselor or done by drawing colored pieces of paper out of !
a hat. .
i ! s '

N

Specific Aé¢tiwity Adaptations

The following.are ideas for adaPting activities that are typically
provided in a camp. These are only very basic ideas to give, camp directdts
and counselors .a jumping off point for their own camp programs. Many
further innovations-are possible within each specific camp setting.

- Readers will note that some adaptations seem more applicable to individdalg ™

with certain—spesifjc-handiggpping conditiops; however, most of thes$

adaptations can make the camp experience more pleasurable, sueggggikf“‘—~/—“7’n
- A
erjoyable for all campers. , v
Archery
4 ., e .
. Start a short distance from the tampget and gradually move furthér
away. L
. ‘ . \/

. Put pegs 1in the ground to indicate foot position.
[ O v v N
. . Have a sét vertical pole against which the haand gripping the !
bow can be placed for determining direction and «elevation of

. target. - . L
' ~ N ¢ b
. ' Recommend the croés bow® for campers with'severely impaired hands.
. . ). ¢ .
- Badminton ' . - i : .
. Use rackets with shorter handles. i " . L e

rd

. Tape the racket.to the wrist of a camper who cannot grasp.

°

. Use,balloons in initially teaching hitting, progressing gradually

to a shuttlecock . .
: Decrease size of court. ) o ” . :
.‘ Lower the net. ..' ‘ o ) . ’,
TRIC . . - . L
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Baseball

Allow batting with a crutch.
‘e .
i . Have a batting t&e for those. who wish. R -
. - A

v
Ingrease number of strikes allowed. o

@

4
. . g { .
Have substitute rumnners or buddies to:push whééi;éutrsk
P . ” . |
L9 Lo - -

Basketball ’ . ) o
. . . —
-« N ‘
.. Lower the net. -
v [ 4 5
. 8 Shorten the court. S g ’

Simplify rules.

Shorten playing time; make substitutions mandatory.

. Use an audible basketball Wpd geal locator. e . . "

. . . Allow two-handed dribgftng )
. L)

. . Allow .forwards more time in the key. e

. . * ’ ! . T
, X

~ Canoeing . .
. s \

g , Pair individuals of different abilities {sighted and blind;
. weak®and strong).- ' '
. = 2
— Alldw slower groups to start oet earlier than fastér/groups when
- going on long trips, allowing for more rest pé?mods (this also
;7 ) lengthens the trip and makes it very‘pppulgr")

‘ >
Hikin, - . - . - ‘
hiking - ) L S
e . Establish markers and lings for traifé to ‘assist, all campers in
S 4 locating and staying on tr:ails.‘!p ' .

As with canoeing, allow groups containing slower walkers to start

out sooner and have a longer trip. . -
B B o . . . .

Horseshoes . - oo 7
: . Code horseshoe$ by color and texture to facilitate identificatioﬁ
- . + Have a chain link fence behind stakes as a safet;\measure ot
-] ‘ . A
. Use gravel around stakes and grass in between stakes soO par-,
RPN ticipants can tell by sound if they are short.
‘ . Ll .
: <
. A
. [ . 5 . -
¥ - o . . »
< . . ) 1 . ; :
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Relay Races ' ) ' .
- . ’ o * \' N
Use large objects for carrying and passing. h .
» ’ A Y
Shorteh the relay distance.’ N
.. . 'Have faster runners‘go tyice.
-~ ¢
fhogl - . ) -
"« & Use guide ropes to mark walking or runningclanes.
i ‘ * g
. ‘ 3 4
-7 Swimming
= )
Have deep.and shallow areas clearly marked with color coded floats
" and lines.
T‘ M~
L% . Use ramps and rails to assist individuals in entering -thegwater.
“ Raise‘the water temperature in a pool to a'warm, comfortable level.
’ . Have wide, skid proof pool decks. - s
fo °. Use ‘the buddy system; have campers with higher skills assist in
teacgg those with fewer skills. .
‘e Emph ize those strokes that the individual's physical abilittes
- _+ best enable him/her to do. BN v
. ‘:_;/ ) . . : t ’
Track and;Field . . : -
7
¢ ) - *
_Have a flat, smooth track surface.
‘ Initftally use individualized practice and instruction. )
- } - - .
Mark lanes-with ropes. ,
éut sand at the end of a lane so participants will know when the
. finish line is crossed by sound and feel. -

- Volleyball *

. Vv . ) .

R Lower the net. . o
. . Play with a lighter, perhaps even larger, 'ball. . ‘
Use an au?ible ball.
- Allow aa unlimited number of hits. " *
) . Allow players to catch the ball. : i* ’
Have everyone sit on the'ground to play. : . | . > . :

Arts and crafts, dramaj.and music activities typically réquire fewer
adaptations than sports and games because, by their nature, they are highly,

S
Q : 5 oo
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individualistic. For this reison, these activities offer some more severly
inconvenienced campers a highly successful experience apd are prime contrib-

™
. s F;

utors to enhanced self-este®tm. They, however, should be no more over-

emphasized for inconvenienced, than able-bodied campers.

traditional dramatic or music activity for campfires and the final night

of camp, and this should by all means be continued with the inconvenienced

individual assigned a role conforming with his/her ability. .-

®

to include inconvenienced youngsters. t
Michael's courselor, has obviously discussed gﬁis situation with Michael and

the cabin group, a hey arrived at the adaptation together, which makes

Paul's feet were so badly malfo¥med that he couldn't join his
group on hikes. Rather than_provide an alternate activity the camp
truck brought Paul to the hike's destination so that he could par-
ticipate in the cookout and story hour, and then was brought back
to camp while the others hiked.back.

Michael's control of his muscles was so poor that he couldn't
poasibly ‘hit the ball in baseball. When his turn at bat came,
Michael had a large plastic ball throwm to himwhich hé hit with a
plastic bat. His counselor ran around the bases with him offering
assistance when needed. Some staff members were concerned that
this would label Michael as different in his mind and that of his
cabin mates. The reality was that Mike and his cabin mates knew
that his ability.in this area was different. Rather than have him
vainly try to hit a regulation baseball with a wdoden-bat or
exclude him altogether, his iwdividual needs were being met. L

- o~

These examples illustrate ways that! one camp adapted bhys&cal activities
Both are very satisfadtéty adaptations.

it even better! ngossibilities, tée, arg:

Bibliography < . ,

Have all campers ride back in the truck, not just Paul.

Schedule activities so that Paul is dropped off at the hike's
destination on the way back from another activity, rather than
as a special trip..

Appoint a substitute runner for Michael’ R .

Use a regulation baseball on a batting tee.

)

, Sports

1. \Aﬁams, Ronald C.; Alfred N. Daniel; and Lee Rullman. Games, S

O
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and Exercises for the Physically Handicapped. Second edition.

Philadelphia, Pennsylvania: Lea and Febiger (Washington Square,
19106), 1975. 108 pp. . - .
This book was designed as a basic text for general practiticners
working with physically impaired, disabled andYoi Eandicappped
persons. It presents programs, procedures, and equipment that
have ,been tested in practical situations. After an introductory.

.
-
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discussion of history and principles of therapeutic recreation,
specific games, sports and exercises which may, be adapted to a | -
particular impairment are detailed. Each piece of equipment is i
described and”diagrammed. All exercises are outlined to describe
- areas of the body used, positions that must be assumed, and
methods ofrstretching and strengthening various muscle groups.
National organizations concerned with the welfare of physically
impaired or disabled children and adults are listed in the
* appendix. .
2. American Association for Health, Physical Education, #nd Recreation
and Council for National Cooperation in Aquatics. A Practical Guide
for Teaching the Mentally Retarded to Swim. Washington, > C.:
American Assocjation for Health, Physical Education, and Recreation
(1201 16th Stréet, N. W., 20036), 1969. 160 pp. $2.00 (245-08078). .

Developed to help\fill gaps in ins‘;uctional and qecreational
swimming programs for mentally retarded persons, this guide is a
. gompbsite of ideas and experience of many individuals who have

taught mentally retarded individuals to swim. It incérporates the
successful, practical, and functional into a flexible and workable
resource. A basic premise of the publication is that there
is no single approach for every instructor with every student.

3. f\Benish, Jean, compiler. Handprints: A Booklet of Recipes for Your
Art Programs. Charleston, West Virginia: HéSt Virginia Department
of Education (25305), 1973. 100 pp.

+

This recipe book covers 100 pages of everything you could always -
want to know about$homemade art materials, but may be too afraid to
. ask. The recipes include such areas as fixatives, paints, pastes,
finger paints, modeling materials, doughs, and miscellaneous
"goodies." Most of the recipes call' for safe, basic household
ingredients and so could be measured and mixed ﬁy childegn. 1In
this way children benefit from working with different volumes and
mathem&€ical quantities as well as haviag an even greater involvement
in their own creative expression. Recreation programs can cut down
on expenses by encouraging children of all levels and abilities
to mix their own materials from the raw ingredients. Also, many
of the recipes are for easy-to-clean-up products, which frees the
supervisor and artist from the inhibitions caused by clean-up fears.
’ . ‘\ [y " 3
4, Campbell, June H. Square Knots for Children. Johmstown, Pennsylvania:
Mafex Associates, Inc. (111 Barron Avenue, 15906) 7 1972. 60 pp. $3.95.
- ! .
Macrame, the art of knotting, is the subject of this how-to book for
teachers and therapists who work with handicapped or non-handicapped
children in the primary and elementary grades, Among the benefits
of using macrame as a learning or therapeutic activity are: it
provides structtired visual-motor tasks, it increases flexibility of
fingers and hands, the ability to follow directions is enhanced, it
% emphasizes’ left-hand discrimination and recall of pattern, and
- immediate succgfs is realized. Materials and directions are provided
¢ -

A .
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; for a variety of'pxojects, such as jar covérs, belts, wall hangings,
- and holiday decorations . Ninety-five pictures illustrate the book.

. .

5. Challenging Opportunities for Special Populations in Aquatic OQutdoo

r, *

* and Winter Activities: Washington, D. C.: American Alliance for
’ Health, Physical Education, an Recreation/Information and Research
Utilization Center (120L\16th Sfreet, N. W., 20Q36), March 1976. .
126 pp. $7.95- .

. ?

This publication provides comprehensive listings of information

N dealing with a broad range of activities which are -Considered .
challenging, adventyrous, and possibly unusual for* impaired, dis-
abled, and. handicapped persons. Information about on-going pro-,
grams, resource péysonnel, various types of adapted equipment or-

L specific assistive devices, and materials such as publidations,
research reports, audiovisual aifle, and fugitive or unpublished
items is included.y Materials are organized in eight activity areas\
including aquatics\\winter activities, and outdoQr activities--
bicycling, fishing,, hiking and nature trails, horseback riding,

- hunting and riflery, mountaineering, orienteering, Outward Bound,
B and trip, survival, and wilderness camping. Each major sectioh
contains an index which is included to systematize and reduce search
.7 ¥ time for individuals seeking specific 1nformation "A composite
- chart of resource contacts is 1nc1uded at the end whichﬁenables
readers to identify and locate resource personnel and programs
concerned with-specific activities and sources from which compre-
hensive information can be obtained.

6. A Child's Garden: A Guide for Parents and Teachers. San Francisco,
Caliﬁprnia:‘ Chevron Chemical Cqmpany, Ortho Division, 1974. 45 pp.

This guide is neither merely a "how-to-do-it" book nor a bible

on gardening; readers are expceted to be imaginative, creative,

curious and resourceful. It describes Children's Adventure Garden

at the University of California's Blake Garden, and contains a

teaching guide for use with the company 's film "Growing, Growing."

Basic principles of gardening are telescoped in four pages of "A

Plant Called, Joey Answers Some Questfons." Importance of auxins

(growth hormones), fertilizers, and organic matter arg explained.

A "Why Don't We Find Out" section contains experimgnts to find

facts on soil drainage, air in soil, and root development in

various types. A short course in propagation by cuttings show that

. a four year old can share in the marvel of regeneration, "Exploring
the Vegetable World" gives advice n setting up a garden laboratory,
reading catalogs, free catalogs to send for, and information helpful
in growing specific vegetables. ganizations involved in gardeming
or horticulture are listed and bri€fly described.

» '

7. Croucher, Norman. Outdcor Pursuits for Disabled Pecple. London,
England: Disabled Livgng Foundation (346 Kinsington High Street,
L W14, 8NS) 1974. 72 PP- .
;/»
Written by a skilled rock climber and mountaineer who had both
legs amputated below the knee, this publication details ways in

»
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which physically impaired people can be encouraged to take part in

bpen—-air activities in the country or on natural waters. Generally,

mechanized transportation is not involved, although a boat is needed

for waterskiing and mechanical devices for various' winter sports.. ' .
Safety,,insurance; competition, epilepsy, and yrosthetic devices are \
discussed in the introductien. A feg’of/shéfiiss common activities

mentioned include spelunking, glidings~Shooting, bicycling, corienteering,
snorkelling, angling, waterskiing, aquaplaning, rock climoing, tobogganing,

and rowing. Although the author cites only Britishclubs and organizations,

information in the introduction and general advice on each activity are
relevant, regardless of where one lives. T

— N ‘-

Games/and Activities for Retarded and Handicapped Youth. fax, - =
Virginia: Department of Recreation (Playground Divisigh, Special

Sec ion), 1975. Available from Information and Reseafch Utilization

Center (IRUC) in xerox. $12.00.

Thighmanual describes organizational approaches, procedures and
ad®ptations for various games and activities for use in‘'planning
and implementing well structured recreation programs according to

* available spaceg weather conditions, and number of participants.

10.

Q
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Although directed for use f;ggh mentally retarded and/or physically -

impaired children, activities need not be limited to these groups. .
Included are sections dealing with locomotor activities; mimetics,

hunting, and tag games; dramatic games and story plays; rhythmics; Al

ball manipulation skills; soccer activities; activities using

lumm® sticks, parachutes, skipping ropes, canes, balance beams, ’/’N\]

hoops, bean bags, and other small apparatus; phys1ca1 activities

such as volleyball, hockey, table tennis, horseshoes, badminton,

shuffleboard, stunts and tumbling; guidelines for storytelling, . S

© mugical activities; organization and suggestions for special events;

ﬂuggestions for planning activities; recreational swimming, and
references for resources to additional games and activities
Gillies, Emily, Creatxye Dramatics for All Children. Washingtons
D. C.: oAssociation foy Childhood International, 1973. 65 pp.

This bddk presents six basic principfes for using creative:dramatics

with all children: tuning in the Sjnses, listening and recording;

pantomine, rhythms, and’ movement; presenting a story; discussion

and construgtive criticism, and working with a child who is op%n.

Through the use of these principles, one is‘shown how to develop a

sequential program of creative dramatics which enables children to |
learn that speaking aloud with ease and conviction, and interacting
with others creatively can bring deep satisfaction. Readers are
taken through the processes with three different groups: childre
for whom English is a second language, emotionally disturbed ¢
dren, and brain injured children. Twenty resources for creative
dramatics are provided.

'\

Lindsay, Zaidee. Art and the Handicapped Child. New York le York: .,
Van Nostrand Reinhold Company, 1972. 144 pp.

h * 59 S '



Intended primarily for special education teachers, this book may be
useful to anyone who provides creative art activities for physically
" or mentally handicapped children. The author devotes a brief chapter
to each of the following conditions: visual handicaps, auditory .
.- handicaps, autisnm, Prain damage, and mental retardation. The major @
L portion of the book deals with descriptions, directions for and
photographs of art activities for handicapped children. Activities
. are suggested®in the areas of drawing, painting, modeling, carving,.
. placing, printing, and puppets. - ! . )
) " Lo /' a N M
. 7 11. Metcalf, Harlah G.. Whittlin', Whistles and Thingamajigs: The Pioneer
‘Book of Nature Crafts and Recreation Arts. Harrisburg, Pennsylvania:
Stackpole Books (Cameron and Kelker Streets, 17105), 1974. 190 pp.

Youth leaders, campers, folklorlsts, hobbyists and other interested
in natural handicrafts are offered history, conservatlon, technique,
and numerous, ideas for turning prlmrtlve man's handicrafts and imple-
ments to modesn applicatlon and enjoyment. With conservation foremost
in wind, the authpr explains -hdw to gather natural material without
damaging its sources. Included are concise descriptions of varlous
trees, plants, shrubs, and grasses best utilized for such exotic folk
toys as leaf squawkers, slip-bark whistles, and slide trombone .
.whistles. Cordage makipg using American Indian techniques, prlmitive
implements and theirplistorical and contemporary uses, boomerangs,
, walking sticks, homemade archery equipment and fishing methods
- without modern tackle are major topics covered. Detailed illustras
. tions throughout the volume enhance and simplify presentations. f\\\
12. Muhl; William T., "Aquatics for the Handicapped." Journal of Phydical
Education and Recreatlon 47(2):42-43, February 1976
The author dlfferentlates between therapeutic, rehabriitative,
recreational, and educational approaches to swimming for handi-
R capped individuals in this article. The therapeutic approach aims
3 to improve physical or mental functioning of the individual. This
differs from the rehabilitative.approach which has as its goal the
testoration of affected body parts to greatest usefulness through
modificgt}ﬁﬁ of swimming strokes. The recreational approach to s
swimming combines instruction and play to contribute to the individ-
- ual's total welfare, and the educatfonal approach consists of .
*e formal instruction to'provide the indi al with certain skills.
The needs of handicapped persons are listed and discussed with
particular reference to how aquatics meets those needs.

13. Neishloss, Lou. Swimmihg for the Handicapped Child and Adult. Chicago;
Illinois: National Easter Seal Society for Crippled Children and
Adults (2023 West Ogden Avenue), October 197%. ‘25 cents.

Introductory sections of this National Easter Seal Society for
Crippled Children_and Adults®Occasional Paper presents general
information about physiological and psychological values of swini-

» ming for individuals with various handicapping conditions. Sub-
sequent Sections deal with basic principles and teaching procedures

S . ®
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for instructing physically handicapped persojs. The majority of
the contents discusgses values of swimming, precautions in teaching,
and specific teaching syggestions for conditions’ z:ch ady amputations,,- .

!

}; polio, paraplegia, cerebral palsy, spina bifida, gg-Perthes
R Diseage, muscular dystrophy, arthritis, hemiplegia and scoliosis’
. Brief secticns cn facilities, equipment, and teaching aids are ¢
included. t - . .
! y 4

14. Newman, dy. Swimming for Children with Physicai and .Sensory Impair-
ments: thods and Techniques for Therapy and Recreation. Spring-
fteld, Illinois: Charles C. Thomas, 1976. . 187 pp. e .

Swimming is a recognized contributor to the deve}opment of the
*. whole child, even if that child has a physical or multiple handicap.
. In this publication, ideas and techniques for teaching swimming to -
‘ handicapped individuals are shared. An introductory chapter dis-
N cusses ways of relating to the handicapped child. This s followed
by an extensive chapter on swim patterning, a method whereby the \ )
instructor guides the child's disabled limb(s) through the same -
basic swimming movements that the non-disabled limbs are performing; )
numerous diagrams illustrate the method. Separate chapters are h .
devoted to swimming for paraplegic spina-bifida, traumatic paraplegic,
.multiple birth defect, blind,'cerebral palsied, deaf, junior arthritic,
and hydrocephalic children. Ccnsiderations in planning and conduct-
~ ing swim meets and shows for handicapped children are discussed.
Sections on commonly asked questions, terminology, evaluation®forms,
.and’lesson plans are also included in the ftext.

1 2

-]

+15. Noble, Susan. A @uide to Swimming Instruction for Developmentally Dis-
abled Children. Boston, Massachusétts: Devefopmental Services Re-
source Project; Massachusetts Depavaent of Mental Health, Division
.of Mental Retardation (190 Portland Street, 02114), n.d. 120 gp.,

This guide 45 an attempt to meet the need for specialized material
dealing with teaching techniques and skill progressions for develop-
‘mentally disabled individuals: Recommendatiops on how to set up and
run a good swimming program are included, aldgg with suggestions for
téaching skills to swimmers who have had litgle or nd previous ex- .
perience with the water or with swimming. The guide is divided into ’
three sections. Part I - Why. Swim? provides background information
' on starting and conducting a swimming program. Eighteen types of .
swimming activities are described in Part 2. The appendices in the
! h third section include a sample swimming release, information sheet
and progress chart; teaching suggestions for volunteers; bathtime
activities, directions for bu11ding a swim platforf, a bibliography
and an ipdex. -

16. Physical Activities for Impaired, Disabled, and Handicapped Individuals.
Washington, D. C.: American Alliance for Health, Physical Education,
)/}and Recreation/Information and Research Utilization Center (1201 16th i
Street, N. W., 20036), 1976. 128 pp. $7.95;

-

This publication'contains materials on selected physical activities | a
applicable to and appropriate for participants with a variety of ’

|
Q ' K ,j ’ gl . ' C . i
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handicapping conditions. Descriptions of specific activities

include modifications, for participants with varying aegrees'and

types cf conditions. Methods, equipment needs, adaptations, and

physical-lay-outs are incduded for each activity. An extensive

annctated bibliography describes materials available ‘from easily :
sobtainable journals. Detailed examples of adaptations of ac- -

tivities for individuals with various handicapping conditions

are included. : )

17. Schmidt, Alfred. Craft Projects for Slow Learmers. New York, New York:
John Day Co. (200 Madison Avenue, 10016), 1968., 84 pp.

This book.prééents }nstructlons for setting up a simple crafts -
program that would enable an unskilled teacher or leader to help

any child make something of his own. Objectives of teaching crafts
to educable mentally handicapped persons and suggestions for
scheduling craft activities, storing supplies, exhibiting projects,
and gearing each project to the child's age and ability level are
given. Each of the 30 diojects iné¢ludes a list of materials,

grade range, illustrated step-by-step directions, a photograph of

the finished project, and suggestions for correlating the project
with Qasic skills included in the overall curriculom.

18. Scouting for the Physically Handicapped. 1976 Revision. North
Brunswick, New Jersey: Boy Scouts of Ameffca, 1976.

« This booklet is designed to help Scout leaders in working with
physically impaired, disabled, and handicapped. boys excluding el
those with visual or auditory handicaps. These are dealt with

. in separate publications. Social and physical. benefits of
Scouting for boys with handicapping conditions are discussed.
uggestions for troop leaders of nonhandicapped units and all

+ handicapped units are given. Also presented is infqrmation
leaders need to know about the boy's handicaps, and brief de- . ///’
scriptions of common physical impairments. Included in the
appendix are a checklist of abilities and limitations, Tesotirces
for working with special populationms, and organizations for per-
sons with handicapped conditions. .

= /

19. Spinelli, A., and J. Earley. '"Dual Nature Trails Usé Both Braille and
Printed Markers for Use of Visually Handicapped Aimpers." Camping
Magazine 44:19, March 1972. . :

20. Taylor, Carla. Rhythm: A Guide for Creative Movement. Palo Alto,’
California: Peek Publications, 1974, 86 pp.

¢
This book describes techniques in movement and dance designed to
help develop a strong, positive self-image and a congepial group
atmosphere in young children. The author's six-step approach #n-
cludes (1) getting the group ready (Warm Up), (2) using the total
body (Firm Up), (3) building self-confidence and communication
(Build Up), '(4) relaxation (Let Up), (5) individual dances (Zoom
Up), and (6) the closing (Sum Up). Sections on rhythm games and ‘
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dancesgwhile seated, sequences for pFeschodl children, classroom
related subjects, props, and helpful hints are included. A section
on physically handjcapped children includes suggestions for young-
sters ‘in wieelchairs or with limited limb movement, hearing im-
paired, mentally retarded, visually impaired, and aged participants.
Helpful appendices include suggested stgrters and records to ac-
company sequential steps, a record bibliography, and appropriate
references. . ¢ :

van der Smissen, Betty, and Oswald H. Goering. A Leader's Guide to
Nature-Oriented Activities. Ames, Iowa: 'The Iowa State University

Press, 1974. 219 pp.

The wide variety of practical approaches to getting épquainted and
working with the natural world presented in this book can be

_followed by professional and volunteer leaiirs alike. Important

elements in developing a program such as participants, purpose,
sponsor, and leadership are coyéred in the first part of thf book.

In addition, an overview of nat@fe-oriented program servicegs and ~—""

sections on interpretive ,programs and community resources aye
presented. Activities such as nature crafts, game's, outdoon living
skills, prcjects and hobbies, and outing sports comprise the\major
portion of the guide. A fingl section on program varieties abals
with campfire programs, outings and day camping, family camping,
Indian life, nighttime activities, and winter activities. Selected

references on campfire programs, day_campingz family camping, Indians,

winter activities as well as pleasure reading books for children

and adults complete the book. .

Wade, R. J. "Planning for Cookouts: Physically Handicapped Children .

Camp." Camping Magazine 40:30, April 1968. . .

%
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ADMINISTRATIVE CONCERNS

s

‘/\\?\- Yo .

~ \ . &,,
Snvenienced camper, a &inimum requirement
, 1s that the camp meet the physic standards for accreditation sét forth
by the American Camping Association (ACA). The ACA and National Easter
.Seal Society for Crippled Children and.Adults are currently developing B
standards and modifications for camps serving individuals with orthopedic
impAlPments, which should provide needed assistance in this area.*

*

The Facility\ . '

»

In meeting needs of the

_ Some camp directors may feel that they
accommcdate persons with physical, mental,
_+their programs. Their concern generally fo

facility and modifications that would be ne

are not suitably equipped to.
or emotional conditions-int
cuses on the actual physical
eded. Only a brief discussion

~

of some considerations which make a
this publication; for individuals

esting to note thats
_ to and usable by inconvenienced
able-bodied individuals.
b . Rest Rooms--must have
passage of persons in whe

wide door that swings out;

the bibliography following this section should be of help.

a turning space of 60" x 60" to allow-
elchairs; at least one toilet staff
must! be three feet wide, at least|%'8" deep, having 2

facility accessible is possible in
requiring more detailed information,
“I¢ is inter=-

most considerations which make a camp‘facility accessible
persons also make the camp more usable ‘by

[\

2"
grab bars must be on either side

t being 20! ,

of the stall parallel'td the floo#, the toilet sea

from the floor; hot water pipes should be covered or inmsulated.

Water Fountains—-the upper edge of the basin should be no more
_than three feet above the floor with controls and spout at

front,

. -Doors and Dookways--doors should haye a clear opening of no
less than 32" “hen open-and should not require unreasonable .
strength to open. b g .

1)
«

Ramps--should be provided in lieu of or in close proximity to

and have handrails on at’ least one side.

- a

Staff Requirements

AN

)

. . steps; should slope no greatet than ome foot rise in. 12 feet .

4

. Y.

s

. ) ‘
A minimim requirement for a.camp serving one or

more children with

handicapping conditions is a registered nurse on s;aff. If a physician is

. *For additional and up-to-date infermatiox contact the American Camping
‘Association, Bradford Woods, Martinsville, Indtana, 46151; or National
Easter, Seal Society for Crippled Children‘ and Adults, 2023 West Ogden -
Avenue, Chicago, Illinois, 60612. -

-

'
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. In additién to brovidiqg a model for flexibility and consistency, the

" with support, howeves; an ocgasional counselor may prove unable.to work
" with a speeific child, in which case it is best .for the director to place

not part of the c staff, one should be readily available. As in any camp,
it s preferable for the director and some supervisory staff to have a back-~

ground in child development, educacipn, or work with youth. The availability
of.qualified recreation and physical education resource personnel will add

to all ‘children's'enjoyment of the camp experience. Refer to American Camp-

ing Association accreditation requirements for staffing of resid?ntial camps

for detailed information. \\\ /// i .

The Director. ' One of the‘criticdl criteria of whether or not+the in-
canvenienced camper will have a worthwhile experience at camp will be the
flexibilitys of the camp director in terms of cabin placement, program, and
approach. The direétor's willingness tc try a Wayiety of possibilities
will .be understood by the staff who, in turn, wil] be more likely to be
flexiMte. -Since there are no set rules whereby the child can be guaranteed
a successful experience, a variety of possibilities may have, to be tried
before the most acceptible'solut}on is found. g7

B )
. .

Flexibility should not be eqﬁated with lack of consistency, showever.
Especially in cases of behavior problems, the approach .to dealing with
problems cannot be thanged each time the problem arises. It is better .to

be consistent in dealing with the problem and, if ‘the particular approach . .
simply does not work after numerous trials’ and failures, ‘then determine
an alternate approach. i , . .

Jack is a disturbed boy who had lived in twelve foster homes PR *

‘1 ten years. He had made an acceptable adjustment. to day camp, v
" . except for his swearing which the director felt was unacceptable
in his damp. Jack was told that the next time he swore he and his
belongings would be moved home until he felt that he could function
. as a eamper without swearing. Five days later, Jack began swearing-
* extensiveély. He and the director collected Jack's belongings and ”
he was returned home in the middle of the day. He missed being in
a play the following day but returned to camp forty eight hours »
later and refrained: from swearing the remaindér of the swmmer. - -
camp director must serve in a highly éupportiVe role for cqunselors and
other staff, Initially, some staff members may feel uncomfortable with -
some of the’campers and they should be assured that such feelings are
normal. Generally“these feelings quickly disappear once the staff member .
h§$ an opportg@ity to get to know the child as an individual, is able
QS see beyﬁﬁd the handicappi condition to the person, and senses the ~
acceptance of camp diréctor senior staff members go the child. Even . o

the chifd in anolther cabin group. :
> . B , - .
Other staff members hired by thd directot may also.provide support '

and direétion for counselors in helping them deal with their feelings.

These ipdividuals include experienced float or spare c nselors, the

camp> nurse, and psychologists or social wdrkers used oh a comsultative
. basis. % » o :

S P , . -
X . 62 .
g
.- .65 w ,
Q « 3 . 2




. %
Counselors. Afl of the sa;e qualities and skills required of coynselors
“in camps for the able-bodied are requfred of counselors in integrated ps.
These qualities include enjoyment of outdoor living, outdoor knowledge an
skills, leadership ability, emotional maturity, responsible attitude. Since
it is extremely difficult to assess these qualities in the course of an
interview, camp directors should get recommendations from teachérs, former
‘émployers, and others who know potential counselors well.

’ It has been found that\individuzig‘who profess to want to "help" in-
vonvenfenced persons are nct always the most effective staff members. Theéy
may try to do too much for the person and create a negative atmosphere of
pity or hostiltty. Certainly, an individual who expresses abhorrence to
inconvenienced petscns will not fit into an integrated camp, but ngqither
should the potential counselor whose helping attitude is overwhelmijng be
too readily hired; : v . )

Counselors do not need any special academic background to wor with
inconvenienced individuals. Students preparing for careers in health-re-
lated figlds or special education are often first considered to work in
integrated camps, but any individual possessing the necessary personal
qualities should, in actuality, bé considered. Any potential counselor
should definitely be told of the camp's policy of integrating inconvenienced
and able-bodied youngsters. . .

Other Staff. The kitchen and maintenance.staff of an integrated camp
should not need any alterations when inconvenienced campers are being
accommgdAtéd. Whether or not extra staff to work directly'with campers v
will e needed depends upon the camp's usual staff-camper ratio, the number
of inconvenienced youngsters that wilg be enrolled, and the degree of
independence the youngsters have. Generally speaking,-if a’camper feasibly’
can be accommodated without,assigning an extra staff member, it is preferable.
The presenceé of a personal counselor serves to accentudte differences and
decrease the possibility of positive intéraction with cabin mates..

If additional staff are reqyired to provide individual attention, staff
relief, and coverage, it is preferable to assign the extra staff member to
the total cabin group rather than to the inconvenienced child. Possibly
extra coverage may be needed only at spec&fic times of the day. This need
is met by the Girl Scouts of Chicago in offering an opportunity to their
fifteen and sixteen year old campers to participate I the "aide to the

—exceptional child program". The aide joins the cabin group at predetermined
times to provideé™the physical assistance that is needed.. St

When- full-time additional staff members seem to be neszééiiz; cost

can be met in a variety of.ways. If an agency, church, service club;, or
industry is sponsoring a campership for the individual to attend camp, the
campership could include the salary bf an additional staff member. A number
of colleged now have work-study programs from which mature staff can be
_recruited at a reagonable salary. A student- in educdtion, psychology or
recreation might receive credit for field study course requirements 'as a
member of the'camp staff,\if the camp is prepared to provide supervision
and. evaluation. The area Easter Seal Society might supply.a staff member.

- - -
! +
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Tracey is an autistic nine year old girl graduating from a -
/speczal education class into regular school. She was placed with

cabin group of eight year old girls and an extra junior counselor)
was assignéd to the group as a whole. Tracey was handled as a member
of the total cabin group by the counselors, but whenever her behavior
became unduly disruptive, the extra junior counselor would remove
her from the group. The supérvisor worked with all three counselors

sassigned to the cabin onshandling procedures, concerns, fand f?e;ébys

" Ruth had lost a kidney because of cancer. Chemotherapy treat-

. ment left hér very vulnerable to infection. No extra staff were C
assigned to her group. ,However, whén ths group went on an over-

nzght an extra staff member accompaned them to return Ruth-to camp

in the event of‘rain or if she besame ill. Otherwise her counselers,

ction head, and the camp nurse were abl ert suffieient

;j¥caution$ that she did not become chilled, and was removed from .
possible sourcesof infection. ’

+
« {

Insurance and Protection - .
. ]

It is assumed that all camps carry liability insurance. When a camp
director, enrdlls 1nconvenienced individuals it is important that the insur-
ance company be informed of this fact and.the details of medical coyerage

wat the camp, as well as the presence of additional trained professionals on
e camp staf® In the event of an accident, the 1ns%rance any then
cannot acCuse the diréctor of withholding such facts. Each'd’ tor must
check with his or her insurance company %Q deterinine speciél in this
area. . . ! ~ *

3 .

Evaluation Procedures,
e

Most inconvenienced children who have been selected to attend a non- 3
specialized camp are able to remain in the camp for the caﬁping period and

have an enjoyable and enriching experience. Scme areas that the director
will want to evaluate at the conclusion of the camp experf;@ce are:

. . -

.

Change in® behavior. . - N — )
-~ . Change in physical ability (gross and finé*ﬁﬁtor skills).
B : . ~
’ . . Social skills acquired.’ -

Effectiveness in groups; effectiveness in individual activities. -

Changg‘in amount of staff time required.
4 »
New hobbies or interests developed.
.
¥ Although it is™mot always realistic or possible to keep an evaluation
of each camper, this is certainly recommended for demonstrating (1) the
benefits and values of camping for all youngsters and (2) the benefits and

-

)
-
v
=
1
i




" .
-~

Q
ER

values of integrated camfping for all youngsters.
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An evaluation form shoéLg:'

be filled out by the same person (director, counselor, psychoLogE@t) at the

beginning and end of camp.

Possible evaluation forms are reprodited in . ’ »

Appendix D.

Forms may be shortened, lengthened,

Bibliography T

. include§ in this fact.sheet.

or adapted in some othef . | .
way to meet each camp's needs. s !
\ ,
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1.% Burnes, As J. "A Pilot Study in Evaluating Camping Experiences for '«
the Mentally Retarded.™ MR/Mental Retardation 4(%):15-17, August 1966,
L2 PRI | o
2. Fact Sheet-*Camping Programs. . San Francisco, Califprnia:"” Recreation \

Center for the Handicapped (207 Skyline Boulewardf, 1972. Available
from Information and Reseatch Utilization Center (1201 1§th Street, ’
N. W., Washington, D. C., 20036) in xerox, form. 80 cents. .'\\ .
] -
' Philosophy, aims, objectives and a daily schedule foér the day- =
‘camping program conducted at the RecreatiOn/Qenter for.the Handi-~ ~.N
“capped (San Francisco, California) are prgsenéeg; Philosophy,
. . goals, program planning, and actiPhties for trip camping are also
General aims and objectives of - A o
residential camping, program implementation,. and activities for
different groups pof impaired, disabled, and handicapped ghildren,
youth, ahd adultd are discussed.

: . b ’ S /
. . .. P
3. Heller, John H.,/E. H. Reginer, Russell W. Smith, Owen S. Traskr.and
Glenn Gatlin. amping with a Purpose--A~4-H Handbook. ‘Washington,
D. C.: Us S. Governmeat Printing Office, 1972. 43 pp..

This publfcation is for extension personnel, camp boards of Coa
trustebs,. committees, directors, teaching staff and counselors. :
Since 4~H camping varies in emphasis, structure and administration | -
across the country, this information is flexdble enough to be

adapted to varied.situatjons, and can be applied_tJ_non—A—H -
camping as well.™ Topics discussed include: admiqistrati&h, T
staffing, program development, camp traditions, camp standards,

health and safety, publicity, costs, and camping for low-ingome ¢
youth. ‘Suggested workshop formats for camp dtaff are included. .

in the appendix and references are presented id each chapter as .
well as at, the end. ° . - - . :

Maximum Utilization of Camp Facilities. Chicago, Illinois: National
Easter Seal Society for Crippled Children and Adults (2023 West Ogden
Avenue), 1973. $1.50. ’ .

. This publication consists of edited transcrfﬁtions of select®d oL
presentations made extemporaneously at .the 1973 Instiﬁﬁte on_ L
, Camping and Recreation sponsored by the National er Seal,—
Soctety for Crippled Childrgn and Adults. Major purpose of this g4
Institute was to encourégeﬁgﬂg,stimulate long-range* planning for : v
maximum use”of camp facilitieS to extend services to individuals

and groups already reached and to expand programs to include others

v <
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not being served. Specific papers include "Program Exteng
New Jersey," "Planting a Year-Round Facility in Connecticud
* "Easter Seal Potential in School Camping." A ‘companion publ
based partially on Institute proceedings 'is available and entitled,
Year Round Recreation Programs for thf Handicapped.
Nesbitt, John A.; Curtis C..Hansen; Barbara J. Bgtes; and Larry L.
Neal. Training Needs and Strategies in Camping for the Handdcapped.
Eugene, Oregon: Center of Leisure Studies (1587 Agite Street), 197%
$3.50. * .

-
v
L1

This collection of 28 position papers represents 7 areas: research,
participation and programs, philosophy, development, integration;
operations, and training. Contents include a review of literature
on camping for the handicapped, a status survey of the national
state of the art, position papers, and work group interaction and
reports. Appendix and b1b1iographica1 materials provide meaningful
information foruspractitioners at the grass roots level,

6. Physical Education and Recreation for TImpaired, Disabled, and Handi—
_capped Individuals: Past, Present, thure. Washington, D. C.
" American Alliance for Health, Physical Education, and Recreation/
Informatioh and Research Utilization Center (1201 16th Street, N. W.,
20036), 1976. 432 pp.  $9.95.

This publication contains a reporr which was presented at the

annual National Therapeutic Recreation Society Congress in Denver,
Colorado, during October 1974. Included in the report are: (1)

a Statement of Concern identlfylng'maJor problem areas and general
recommendations for future action by NTRS and other groups concerned
with camping for handicapped persons; (2) Summary of a comprehensive
review of the literature and research dealing with program, personned,
training, legislation, and research and (3) dan extensive (602 entries)
‘indexed Bibliography on camping for handicapped persons.

7. '~Pomeroy, Mrs. Morris. Report of Camp“Spindriftc Summer Day &amp for
Retarded and Handicapfed Children, July 15-August 30, 1968. San
Francisco, California: Recreation Center for the Handicapped, Inc.
(207 skyline Boulevard, 94132), 1969. 53 pp. =Available in hardcopy

) (xerox) from Information and Research Utilization Center, 1201 16th
Street, N. W., Washington, D. C., 20036. $5.30.

Thé report is intended to serve as a! dchmentdfor recreational and
other professional groups to demonstrate that day camping can be
achieved with the severely retarded and handicapped. Emphasis is
placed ¢n suctess of the camp and the rewards gained by such an
experience. Comments by parents, campers and staff reinforce the
conclusion that camping for the handicapped can be a successful
undertaking, Information pertaining to the history of camping pro=
grams at the Rec&eation‘Center for the Handicapped, Inc. is given.
Further attention is placed 9n day camp, pre-planning camp enrollment,
leadership, programs, facilities, transportation, publicity, equipment
and supplies, camp budget and forms, records and repotts.

/
.
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. 8. Recreation Center #r the Handicapped, Inc. Day Camp Report--1974.

1975. 17 pp. Available in Xerox from Information and Research ..
- Utilization Center, 1201 '16th Street, N. W., Washington, D. C.,
20036. $1.70. . : ‘

>
s

The purpose of this report is twofqld: "to glve a detailed account-

Day Camp, 1974 and to make recommendations for future Day Camp pro-
grams. Aims and objectives of the progxam are given along with'a
description cf small group and total camp activities. These ac~-
tivities include camp craft skills, field
games and sports, drama and storytelling an special events. Sec-
tions on ‘parent involvement; transportation; facilities, equipment,
and supplies; finances; camp forms; evaluation and recommendations
are also contained in the report.

)

. Sources on Removal of iréhitectural Barriers .
- /-— N Al

ing of the activities of Recreation Center for the Handicapped, Inc.

—Hikes, overnights,

¢

San Framcisco,* California: the €&nter (207 Skyliné Boulevard, 94132),

} R )
1. Building for the Handicapped. Cambridde, Massachusetts: The - 2

« ArchitectS Collaborative (46 Brattle Street, 0213%3; n.d.

;  Detailed, heavily illustrated guide for anyone concerned with
planning buildings and public spaces. Contains tabulation of
spggific requirements by various state and federagl agencies and ’
jurisdictions.

.

2. Constrﬁction Details: Plahning for the Handicapped. White Plaiﬁs,

New York: Westchester Easter Seal Society for Crippled -Children and

Adults (202 Mamaroneck ,Avenue, 10601), 1972. 10 pp. .

. . s :
22/3. Jorgensen, Jay. Landscape. Design for the Handicapped. McLean, .

Virginia: American Society of Landsggg%)ﬁtChitects Foundation

(Publications Order Department, 1750 01d \Meadow Road, 22101). 60 pp.

' . $5.50. ‘ -

4. Kliment, Stephen &. Into the Mainstream: A Syllabus for a Barrier-

Free Environment. Washington, D. Ci: " H. S. Department of Health,
.. .Education, and Welfare, chial and .Rehabilitation Service (330 C
Street, S. W., 20201). - .o ’

e

California: +Citjfornia Council AIA (1736 Stockton Street, 94133).
18 pp- . )

’ - - .

Succinct \Li4elines'fdr spgces that call for spécial "attention, -
such aspublic difiing rooms,”dormitories: ‘
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5. Worsley, Johnéﬁ. Checklist and Graphic Illustrations. San/Francisco,
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o ) *  AUDIOVISUALMATERIALS \/\
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The following annotated listing provides information about films and
filmstrips related to or having implications for camping and outdoor edu-
cagion/fecreation programs for imp? ed, disabled, and handicapped pergons.
Some listings deal with normalization principles and procedures, including
‘ integrating intonvenienced and abled-bodied populations. Other listings

. describe specific camp programs and activities in segregated settings;
-still others focus on facilittes, methods, adaptatioms, or administrative
- , procedures. Regardless of emphasis, content$ of all listed_ films are
appropriate to and applicable for persons interested in ‘camp or outdoor
education/recreation program in integrated settings. A more comprehensive
Annotated Listing of Films in Physical Education and Recreation for Im-
paired, Disabled, and Handicapped Persons is -available from American
Alliance for Health, Physical Education, and Recreation Publiation Sales, *
1201 Sixteenth Street, N. W., Washington, D. C., 20036, for $%.95.
[4
. Readers aware of other films or media presentations that are.mnot
listed here are encouraged ito send information about them to AAHPER Con-
sultant on Programs for the Handicapped af the above address. This in-
formation and these materials will be reviewed and then processed in
appropriate way§’through AQHP%&LIRUC. { .

« A .
s 1. AllMy Buttows (l6mm, sound, color, 28 minutes).
National Association for Retarded Citizens, 2709 Avenue East, P. O.
° . Box 6109, Arlingtonm, Texas, 76011. .

v

This film version of a televised public forum presents problems - .
. of custodial residential facilities for mentally retarded adults
. and discusses difficulties encountered by manx_retarded adults id’
the community. A great deal. of emphasis is given to off the job
. hburs and the potential of community programs and activities for
* ‘improving idfe styles of many mentally retarded adults. Efforts
. are made to provide ipformation for building positive attitudes
. toward and for éliminating misconceptions about mentally retarded
persons; retarded ladults have the same need for companionship and ..
<’ fun as other people,: Implications for and challenges to recreation
7/ personnel are presented. How many recreation programs are open and .
available to retarded adults? To what degree arMretarded adults
. being helped to enjoy living and life? How are they. being helped
. to manage increased Qfeedom in*thg community? Apptoaches form )
4;//) enabling retarded persoms to become a part of® communities are dis-,

s cussgd. Np longer can the waste of human lives and personal po-
tential bebrationalized or justified. Basic tools to change, be- .
havior of both.retarded persons and the lay public are available. |
Pybl}é ‘acceptance must be obtained -if any type of community inte-

.- gratfon s to be attainéd. Throughout this film many statements R
1a, are presented to stimulate discusiod’ and debate about both g a-.llﬂ
- qgmgeneral and "specific ways to'meet-the varied needs of mentally.

retajfed adults. oo .
A , ¢ N { . >
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@ 2. Camp Fr}iendship (16mm, éound, color, 13’ minutes). .

Minnesdta Association for Retarded Children, 6315 Penn Avenue ‘South,
. Minneapolis, Minnesota, 55423. ’ .

o . Shows activities and programs conducted at a fesidential camp for
mentally retarded children and adults owned and operated by the .
' Minnesota Association for Retarded Children, ~Fc. N ‘

3. Camp Towhee (16mm, sound, black/wﬁite, 28 minutes .,

Mfs. Dore®m Kronick, 306 _Warren Street, ;pronto, Ontario, Canada.

This £ilm shows activities at a camp for children with learning

. digsabilities. IlluStrated are a multisensory approach for danguage.
problems, gross mbto; activities, perceptual activitids, fine motor

- skill activities, swimhing, and group recreation. Also included is !
a section on patent involvement and a studio discussion’ with Dr.
Marvin Goodman. . . , .
£ . A
( 4. Challenge: A Camp for All Seasons .(16mm, sound, color, 12 minutes).

Eadter .Seal Society of Florida, 231 East Colonial Drive;-prlando, o
Florida, 32801.. . , /

o\

Camp Challenge is a.recreation and ‘rehabilitation facility in central
Florida supported by, the Easter Seal Society of Florida; its program -
is designed to challenge both children and adults with a variety of
“%, 1impairménts and disabilities. A general camp prograw toutine is -
followed for two-week sessions which provide opportunjties for eagh
campeg to participate in many activities--arts and crafts, nature, M
aquatics, small'craft, fishing,; dancing, archery, b ing) and other . ® S
recreational sports. The therapeutic design of the swimming pool 4
affords multiple use; wooded and play areas complement n‘ature and
. outdoor acttvities; an artificial lake creates opporgunities for .
experiences in small craft and fishing; buildings are functional as -
well as aesthetic. A highlight of each session is a cvlorful Olympics »
in which all campers participate enthusiastically in competitive )
events by skill and ability levels. Emphasis is on personal concern
for campers through a great deal of individual- and group contact
and interaction. Another feature of the camp i8\a Center for Learn- -
ing and Training in which parents are actively involved w special-
ists in speéch, hearing, and vision. A special- camp ;pdgfgg—;; held
for stroke victims. Training implications for medical, paramedicatl,
professional, and volunteer personnel are evident -and mentioned; -~
however, there is no elaboration on such program opportunities. The
film presents camp facilities, shows campers in activities, and
depicts a general overview. of camp management and support that will
. T be useful for promotional purposes and general audignces. . T

5. Conversations with Dbdaf Teenggers (16mq, sound, color, 15 minutes).
Department of Special Educatién, Western Maryland College, Westminister,
Maryland. .

.
v

. . 2 ) .
. : A group of deaf teenagers attending Swan Lake Camp (Minnesota) dis-
cuss their personal hopes, aspirations, and directions. Key points

.
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. , . . . .
and issues surfated included need to emphasize services to hearing
impaired children in primary school departments; peed to have deaf

- teachers throughout all school levels; problems of being left-out
even in one's own family; problems and relationships with hearing

« ‘'and/or deaf parents; and desire to interact with hearing peers and

6.

-

N

ERIC

Aruitoxt provided by Eic:

clas;ggtegin Activities in which these young people are shown
participating at camp include ‘exercises and calisthenics, a soft- ‘
ball game, boating, meal time, and on several field-trips.
‘Cohéept Development in Outdoor Play (lfpmm, cdlor, sound, 20 minutes). *
« Campus Film Distributors, 2 Overhill Road, Scarsdale, New York, 10583.

>

An outdoor environment can enhgnce many ‘types of play; a planned
. outdoor play program has much to add to the total school Fxperience.
Activities such as water play, sand play, woodworking, music, rhythm,
and nature study are better carried on in the out-of-docrs for a
variety of reasons: children have more.space and freedom to play,
less .clean-up is required afterwards, and noise ‘during play is less,
noticeable outdoors. Concepts learned through active participation
in play activities are demonstrated in the film. For example,
hammering nails enhances hand-eye coordination; nature study tedches
respect for living things through 'direct experiences; play with large,
equipment--i.e., carts, barrels, tires, logs--encourages dramatization
and imagination; sand play fosters use and practical kncwledge of
volume, weight, and shape. This film offers viewers a wealth of
activity ideas to enhance concept development of young children.
Although no impaired, disabled, or handicapped children appear in the
film, all activities shown are entirely appropriate for these children.

° . : - k-
Discovery (sound/filmstrip kit).
Kristine A. Bott, Discovery Through Outdoor Education, Macomb .

Intermedidte School District, 44001 Garfield Road, Mt. Clemens,

Michigan, 480438 $35.00 (includes Discovery manual). Make checks +
payable to Special Educatton Department, Macomb Intermediate School
_District. - , N B 5\

This filmstrip kit consists of two audio caése%tes, four filmstrips,
and scripts for the sound/filmstrip presentat!bn. The sound/filmstrip
tan be operated manually or, if pulsed equipment is available, it

will run automatically. The filmstrip kit is one part of the set

of dissemination materials developed by the Title III project’
"Discovery Through Outdoor Education.” Filmstrips included in the

kit are titled, An Qverview, History and Philosophy, Curriculum, 4
and Disability Considerdtions. They provide a brief overview of ,
materials contained in the Discovery Manual which suggests methods and
procedures in the seduence necessary to set up and carry out out-

door laboratory experiences with special eddcation students. Pic~
tures depict various scenes at the Macomb Intermediate School District's
outdoor laboratory site and participation of special educatiop students
in all types of outdoor gctivities. Narration %orrgspond§3g o film-
strips describes how the 'Discovery Through Outdoor Educat on'

project began, background information, how a suitable laboratgry

site was chosen, considerations for initiating the program, tivities’
inclpded in the curriculum (academic subjects, physical edchfion,

173 ~ )
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arts and crafits, nature/ecology, and camping skills), and special
considerations necessary in planning a program and selecting site
and facilities for disabled children.

8. Harmon Summer (16mm, sound, color, 28 miniutes).
[Easter Seal Society for Crippled Children and Adults of Santa Cruz

Camp rmon is a summer camﬁ for physically impaired boys and
girls, \men and women, ages six through 55. The camp is located in
the Santa Cruz (California) Mountains and is sponsored by the

- Easter Seal Society of Santa Cruz County. All age groups attend
camp at the same time for two week seseions. This film shows the'
various activities engéged in'by camper§} some of whom are severely
handicapped: crafts, swimming lessoss, aquatic games, boat rides,
evening campfire, Teeding animals, horseback riding, and Mardi Gras
party. Campers are also actively involved in and obviously enjoying
activities formerly not associated with severely handicapped in-
dividuals, such as food fights, wheelchair dancing, football, and
real rough-and-tumble wrestling .matches and horseplay.- The close
relationship betwe®n campers and counselors and between the campers
themselves is pattﬁcularlyaevident i the film.

9. Into theBunlight (16mm, sound, coler, 15 minutes). .
OntgTrio Association for Retarded Children, 55 York Street, Toronto 1,
Ontlario, Canada.’ T

IS

Canadh'q first btofessionally produced film on mental retardation
shows summer camp for retarded children at Belwodd, 'Ontario. ,

Io. Learning,Is’Observing (16mm, sound, color, 20 minites). 1/
Bradley Wright Films, 309 North Duane Avenue, San Ogbriel, Calffornia,
91775. Purchase $220; Rental $35 per week.
v, . - Q \
Perhaps the most importangrgkills to be taught are thpse of obser-
.vation——Iearning to look, touch, taste, smell, and listen. 1In the
past, tgachers.ofted assumed that all normal children acquired these
skills automatically. ,Now with abundant evidence to the contrary,
teachers accept the thgbiynthat observation’skills can and shoﬁTﬂ
be taught. 'This film is designed to help teachers translate that
theory into effective practice. Skills taught are especially usable
by camp counselors and outdoor recreation educatian personnel. Chil-
" dren are taught to use their five senses p6/3§p4259--fitst in an out~-
door setting and then later with nature xéterials in the clapsroom,

+From observation the teacher takes the children to cognitive formation

about life and life cycles. The childrems are encouraged to be
. creative in their learning w%}h an emphasis on resourcefulness.
11. .A Little Slow (16mm, sound, color, 16 minutes). -,
Association-Sterling Films, 600 Grand Avenue, Ridgefield, New Jersey,
07657. v ‘ . -
. ., s m . . L
\
This filmdeals withhuman rights-that society has denied mentally
retarded persons of all ages throughout the ages. Although progress

. €
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has been noted, in many arfas and activities, it has not reached the \
. ) level of dﬁﬁglﬁopportunity and elimination of discrimination despite
. numerous lawsuits. and legislation at both federal and state levels. .
Young mentally retarded adults discuss what mental retardation is
_ and what it isn't. Others express their feelings about school, work,
’ voting, love, and families. Still others discuss peonage that they
have been exposed to.and how others had to so something about it.
Effects of young children being picked on at school and on the play-
ground are vividly shown. ° Approaches and action programs going on e
in many localities to counteract these situations are presented.
Mentally retarded perscns are developing skills’ so that they can
live in’community half-way houses; taking ‘part in normal» neighborhood
activities is another road to normalization. Citizen advccates and
T advocate groups are pressing to have laws updated and defending mentally
- retarded individuals as people with rights, Although the importance
of legal mechanisms such as equal protection and due process under
the law come through loud and clear, true progress is dependent upon
changing attitudes of the lay public toward those who are different
so that they can live their lives as normally as possible. ,

' A

12. Mt. Hood Kiwanis Camp (16mm, sound, color, 12 minutes). . .
. Steve Brgnnon, Department of Specif} Education, Portland State Undversity,

Portlandj Oregon. P 4

".Although designed as a communication, public information, public
» service film, much of the what, why, and how of camping for impaired,
disabled, and handicapped children is presented. Kiwanis Clubs . :
throughout Oregon Rave supported this camp since 1932. .Operation 7
of the camp shows interdisciplinary, multiagency teamwork at its '
- best. Kiwanis Clubs provide faciﬁies, assist with fund raising,
_« construct and repair facilities, a o.many general and specific
) taskg in support and operation éf the camp. Studénts from Portland
" State‘University; high school ¢ s, Key Clubs, and volunteers
provide competent and dedicated staff.\ This residential camp serves
children will all handicapping cofiditidns so as to emphasize in-
'dependence of campers who often are away from home and*their parents
for the first time. Plans have been made to expand camp program
: eaqg activities to a year-round basis to meet needs of these young- -
. stets throughout the Yeatf, not simply during €he summer. Fulfill-
ment of the Kiwanis motto, We Build, is reflected throughout the
film as campersgare shown hiking, back-packing, fishing, swimming,
singing'arouﬁd the camp firez doing skits, taking part in nature .
. activities, particiﬁaping in arts and crafts activities, cleaging
. * cabins and the camp site, negotiating an obstacle course, shoo igg

N fg:%;chery; and playing softball.
. B N « .

w

»
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13. New Exper{ences for Meatally Retartled Children (16mm, sound, black/

white, 3¢ minutes). - |
- Film Produgtion Service, State Department of Educationm, Richmond,

/Virginia.

. ~ . ' .
! Classroom activities and a summer "camping program are integratzd
inty a meaningful learning experience fork_ class of trainable

73
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retarded children enrolled in a public elemengary school. -Shown is
the film are: (1) classroom work which precgfled the camping experi~
.ence, (2) ‘teachers meeting with parents to agguaint them with the
camp program, and (3) children participating in many camp activities
emphasizing each as a learning experience Also shown are nightly
staff conferences to evaluate the day's activities atd to plan the
program for the next day.

~ ~ v .

14. Normalization (16mm, sound, color, 15 minutes) ¢ .
Atlanta Association for Retarded Citizens, 1687 Tully Circle, N. E.
Atlaata, "eorgia ¢

Acceptance of differences in other people is“®he basd¢ theme of

this film. Although presentations are applicable to all develop-
mentally disabpléd individuals, mentally retarded persons are used

as bases for discussions. The coficept of normalization is presented
along with criteria for implementation. Basic requirements for the
normalization prqQcess include group hom€s in cemmunities for adults--
the most important link in the process--and adoptive homes for chil-
duwen. Other needs and requirements for normalization include
advocates, a balanced school day, comprehensive services involving
physical and recreation specialists, vocational training centers,
spiritual guidance, medical attention, guaranteed voting rights, .
and opportunities for wh ksope use of leisure. Every individual

is entitled to®™as normal mhs each can handle and enjoy in gaining
acceptance and understanding of, other people. . .

13. Not Just A Spectator (16mm, sound, color, 26 minutes).
| Town and Country Productions, 21 Cheyne Row, Chelsea, London, 3W3 S5SHP.
T Available in United States from Internatiofal Rehabilitation Film
) Library, 20 West 40th Street New York, New York, 100M8. ‘'Purchase
* $350; Rental $20. : o ‘

Within their OWh capabilities some disabled people have distinguished

gy themselyes in national and international sports competition. -However,
’ bécause of lack of leadenship, inaccessible facilities, and inadequate
transportation, the majority of disabled people have been denied chances
“to take part id--or even try--physical recreation activities This
film, produc®d in vooperation with the Disabled Living Foundation
(London), shows’something of the many--between 40 and 50--and sometimes
unlikely activities that challenge, give personal satisfaction, and
provide pleasure “to a great number of people with different handi-
capping conditions. Whether mountain climbing, playing basketball,
angling, sailing, kayaking,caving/spelunking, wheelchair dancing, or
taking part in’less strenuous bird watching or checkers; transportation,
facilities, adapted devices, and leadership are available. Able- '
bodied ‘and disabled participate together; sensible adaptations of

usual activities are presented; and similar leisure interests of
able-bodied and disabled are emphasized. Socialyand physical benefits
of active partieipation and what can be achieved pervade the basic .
message of ‘this fi1m~—sports and recreation help make the life of a
disabled person worth 1iying . oo
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Out of Left Pield (16mm, sound, color, 7 minutes).

American Foundation for the Blind, 15 West 16th Street, New York,
New York, 10011, Purchase $25;;§ehta1 $6.00. :

This film, narrated by Peggy Cas%,‘is based upon American Foundation

for the Blind sponsored workshops in Baltimore, Marylands .and Raleigh,
North Carolina, which emphasized integrating blind‘and visually im- .
paired youth wjth their sighted counterparts in community-based social,
rec;eational, and athletic activities. Y{These workshops had actual
demonstrations of typical recreati and athletic activities con-
ducted on an integrated basis, Regentative of demonstration ac?
tivities 'shown in the film are tram ine, rhythms, cards, baseball,
basketball, chess, music, swimming, diving, bowling, tetYer ball,

pool, wrestling, singing, and dancing. Panel discussiong of- blind,
visually impaired, and sighted youth feature discussiong/ of how they
meet problems of integration in these activities. - -

Outdoor Play--A MQCI;;EIEE\Eorce for Learning (16mm, sound, color,
19 minutes). :
Campus, Films, 20 East 46th Stneet, New York, New York, 10017,
R

Outdoﬁggplay is a limitless learning experience in which children
interact with things and peers. Children from the Early Childhood

‘Center (Queens College, New York) explore an outdoor environment

as they challenge themselves with feats of balance, strength,
endurance, and locomotion. Use of homemade or' natural equipment is
shown throughout the film. Children at different ability levels
participate in'nonrcompetitive activities using logs, horizontal

~barsg¢ ropes, and obstacle courses. EBEaclt child uses equipment he

or she has built in very personal and individual ways. Developmental
dd fferences are obvious as various age groups use the same equipment.
Confidence through successful play motivates the child to reach out
and accept new, more daring challenges. . ¢

2

Partners in Play, (16mm, sound, black/white, 20 minutes). )

. Georgia.

United States Public Health Service, Audio-Visual Center, Chamblee,

. t

- »

Experiences of personnel at Parsons; State Hospital (Kansas) in success-
fully gbtaining a community recr tion department'gﬁcooperation and
support for integrating 65 mentdlly retarded and 70 non-retarded
residents in a standird summer camping program are shown and dis-
sussed. Included are sequeCes depicting methods, approaches, and
procedures used in organizing and administering the camp, orienting
the staff, and conducting activities. Emphasis #s on effective ac=-
tivities and approaches and the role of play in growth and develop-
ment of all children, including the mentally retarded.

Paula (l6mm, sound, color, 7 minutes).

March of Dimes National Foundation, Box 2000, White Plainms, New York,
10602. _ - -

—— -~

-
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Aruitoxt provided by Eic:

Paula, five year old poster girl of the National Foundation, tells
her own story in collaboration with her mother. Despite severe
birth defects--open spine, club feet, and water on the brain--she
is shown taking part in activities at home, in school, and at play
with her parents, brother, and classmates in regular schqol and
community programs.

Pine School Summer (16mm, sound, black/white, 10 minutes).
James Andrews, 219 River View, Iowa City; Iowa, 52240.

This film records two phases of a summer school outdoor education
program for culturally disadvantaged educable mentally retarded
children. Phase I deals with instruc¢tion in the classroom and on
the playground in science, recreation, éhmping, and homemaking as
each relates to camping and outdoor education. In Phase 11, nature
activities, hikihg, .fishing, other types of recreational. actiwities,
and camp chores are shawn in the camp setEing. Phase III, #iot shown

" 1w this film, consists’ of a reevaluatién of participants and their

evaluation of the project.

The Promise of Play (1l6mm, s%una, color, 22 minutes). ’ (‘
Bradley Wright Films, 309 North®Duane Avenue, San Gabriel, California,
91775. ‘ .

This is a film report on a Title.VI ESEA program of physical édu-
cation for orthopedically ‘impaired children at Loma Vista School,

Palo Alto (California)>Unified School District. The program shown N
"is designed to (1) involve severely disabled .children in games® dnd
activities enjoyed by their peers, (2) adapt equipment and activities
to help each child succeed, (3) integrate orthopedically involved
children more fully into regular school programs through games and *
sports, and (4) teach specific skiills to enhance each child's

. physical health and self-image. . In addition to a variety of develop-

mental activities in which an orthopedically impaired second grade
youngster practices different physical and 'motor skills, the film
shows the child participating with secénd grade classmates in relays
which emphasize that individual differences do not need to keep
people apart., -As one of a team, every youngster must do his or her
part. | ' '

~

‘Readin' and Writin' Ain't Everyéhing (16mm, sound, color, 22 miputes).
Detrg‘i Film Collective, 2680 West Grand Boulevard, Detroit,PMichigan,
48208% .

This documentary film provides an enlightening lodk into mental re-
tardation from personal and community view pqints. A young man
presents higeview of life in a typital custodial, residential
facility in which there is much rocKing, bizzare behavior, ;and head
banging. When he gets ogﬁ, .it felt like a'million..." as he
became free, independent, and de endable. He is”shown working at a
hospital, in his ®mn apartﬂent whére he has privacy, and\in a secorid,
job as a bus boy because of need for more money to meet expenses.
Even though he can't read or write, he can work and make it on his
cwn in the world. New approaches, and description of other programs

-
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‘ in Michigan are discussed. Othér ekamples emphasize the variety
of activities in full services programs for mentally "retarded
_children. Parents discuss their own children who cover a wide age
N range. The film is a vehicle for creating greater understanding
: of mental retardation and a tool for fostering and supporting
progressive programs ang~£:il community services for retarded .
persons. ' '

, .

- -

.23. Scoyting Unlimited (slide-audio cassette, color, 15 minutes).
Boy Gcouts of America,  North Brunswick, New Jersey, 08902. p
‘ . Purchase $9.80. .

. This slide/cassette presentation on Scouting for mentally re-
tarded boys was developed cooperativély by the Boy Scouts of America
. and National Association for Retarded Citizens. As menthllﬁ re-
tarded boys are seen actively involved in all three Scouting pro-
grams--Cubs, Boy Scouts, and Explorgrs--many misconceptions about
both retardation and scouting are dispelled. The boys as well as =
“their parents and leaders discuss values of S¢outing. Empha
throughout this presentation is upon similarities--not differénces—-,
among all boys and contributions of Sccuting in promoting physical,
mental, social, and emotional development of retarded bvys. Focus
is on fun in both special and integrated troops; camps, and related
activities. Various prdblems and ways both Scout Service Agencies
and Associations for Retarded Citizens can assist in solving them
~ arg discussed. An importaht message of the preseﬁtation is need
involve more retarded boys in Scouting. ’

.

24. Therapeutic Camping (16mm, sound, color, 28 minutes).
Eastern States—-Pepartment cf Health and Welfare, Office of Health
and Education, Augusta, Maine; National Association for Mental Health,
267 West 25th Streef, New York City; New~York University Film Library,
+ ® 26 Washington Place, New York City; Education Film Library, Syracuse
University, New York; Ohio“State University, Columbus; The Devereux
Foundatigh, Devon, Pennsylvania; Bureau of Mental Health Services,
i Harpdsburg, Pennsylvania; and Audio-Visual Aids Library, Pennsylvania
“ . Stat iversity, University -Park. Southeastern States--Audio-Visual
Buré:;?n;;\qpsidﬁ’Division, University of North. Carolina, Chapel Hill.
Southern States--The Devereux Schools, Vict®ria, Texas; Division of
Extension, Visual Instruction Bureau, University of Texas, Austin. -
Mid-Wdst StatesJLMaugjce'Iverson, Assistant Director, Bureau of Audio=
Visual Instruction, University of Wisconsin Extension Division, P. O.
- Box 2070, Madison. West Coast--The Devereux Schools, Santa Barbara, -
California. - R s

p Al;hdﬁgh this film is built around a case study of Tom, an emotionally

. * * disturbed boy, rationale, philosophy, activities, approaches, and
values derived from the camping program depicted are equally appro-
priate and applicable for those with othér hagﬁidhpping conditions.’ -
Empha%is is on a pre-planned, multidis'ciplinary attack in plannfng,
and implementing a program designed to meet needs of each participant.
A variety of activities aré shown and discussed ifi terfas of® their
‘social, physical, and emotional cbngé}butions to each camper. Thé

¥
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program makes every effort to remove an individual's negative éttitUQes/\\\‘
and -behavior patterns by stressing the positdve. . o

. \ ~ » v
Those Other Kids (16dim, sound, color, 25 minutes). P T
Audiovisual Library‘§er ¢e, Continuing Education and Extensjién, " Uni-
versity of Minnésota, 3300 Universtty Ayenue, S ‘E. s Minnea olis, .
Minnesota, 55414. . *

. . EENLR

Basic to this presentation is the philosgphy that children are chil-
dren regardless of handicapping conditions. Children with special -
pProblems can learn gnd they have -the legal right to receive every
opportunity that is offered to their nonhandicapped peers. This film
provides basic information about the-development of special edu-
cation.” It presents legal developmefits that have guaranteed the

right to education for every child regardless of th@ type or severity
of his or her condition. Bases for .due process are discussed in

terms of prior notification{ impartial hearings, representation by
coynsel, examination of evidence before trial, review of evidence

and presentation of Qitnesses, right to cross examine, independent
evaluation of the child, and accurate records of hearings. The full
continuum of special education services is discussed including regular
classroom.placement with or without consultation and/or gtinerant
teachers; regular classroom placement plus resource room /or
specialist assistance; regular and part-time special class Placement;
full-time special class placement; special day school, residential
school placement; and hospital® placement.

Time Is for, Taking (16mm, sound, cdlor, 23 minutes).,
Stuart Finley, 3428 Mansfield Road,,Lake Barcroft, Falls Church, Virginia,

Focusing on Camp Kentan, located in Mia\{leburg, Virginia, and
sponsored by the Northern Virginia Assodiation for Retarded Chil-
dren, the film uses actual events as thgy occurred in everyday

camp situations to provide a realisti¢ jJnsight into the world of

the retarded c d. Problems are honestly presengpd and dealt (/

. with by the cou elors, many of them teenage volunteers. )
To Lighten the hadows (16mm, sound, black/wﬁite, 20 minutes).

-Dr. William Frgeburg, Department of Recreation, Southern Illinois
University, Carbondale, Illinois, 62901. .

Built around the First Institute for Camp lirectors and Staff held

at Little Grassy Facilities, Southern Illinois University, Carbondale,
(Margh 1963), -this film combimes’scenes from institute sessions with
.planned activities for .retarded youngsfers.. Boys and girls are Seen

in such typical camp activities as riding the bus to camp, arts“and
crafts, horseback riding, weiner roast, nature crafts, singing ac-
tivities, fishing, self-testing activities, and circle games. Out-
standing teachers from the field provide information about retardation;
a rationale for recreation programing for E/}arded children, information
about staff and leadership, and ideas abdut—coordination between camp
and home. . ' d




A -

28. Valley of Miracles‘(lGﬁﬁ sound, color, 24 miautes). /
‘ Virginia Easter Seal Society for Crippled Children and Adults, P. 0. »
. ) Box 5496, 4848,W1111an§ Road, Roanoke, Virginia, 24012.

-~

Camp Eagter Seal, founded in 1957, shows that dreams today are

realities tomorr&w This camp offers a variety of outddor ac-

tivities to both physically and mentally handicapped persons. R
In addition to showing active participation in swimming, arts )
amd crafts, music, and sport§. other aspects of the "total ca
effort, such as staff orientation and rainy day activities, are
included. This camp program has enriched the lives of many
people--campers, staff, parents, and professionals alike.

29. The Wedfko Film Series. Mental Health Training Film Program, Harvard
Medical School, 58 Fenwood Road, Boston, Massachusetts, 02115.

Iy R
Camp Wediko is a non-profit &re%ﬁﬁen? camp in Hillsboro, New .
Hampshire, for emotionally disturbed boys nine to fifteen years of
age. Approximately. .60 boys are served each summer. The films in
this segries are intended to train teachers, counselors, and others
who work with disturbed children, in aspects of behavior manage- v
ment. Rather than presenting right and wrong ways to deal with
. behavtor problems, the films and accompanying study guides are
meant to stimulate discussion of the children, their problems, and <
alternatives to handling disturbed behavior. et

. (a) Boys in Conflict (16mm, sound, glack/white, 72 minutes).
- Rental $42; Purchase’ $420. | .

This documentary film deal's with partlcipation of emotionaIiy
disturbed adolescents.in 8 specially designed camp .program in’
Hillsboro, New Hampshire. Camp activities are built around a
model of normalcy since this program was designed to attain
\ dual purposes of therapy and learning. Counselors' struggleg in
( ' dealing with campers as they act out frustrations and problems
_ emphasize the‘:importance of positive camper-counselor inter-
personal relationships. Evident as factors affecting behavior are ,
moods; ups and, downs, and not succeeding in vdarious tasks; some
.campérs get upset before there is a reason for such reactions
Counselors discuss-.situations and strategies among themselves to
help‘make the total experience more meaningful to each camper.- .
An important emphasis throughout is helping each camper under- ®
stand his own actions by getting tensions, anxieties, and
* ) frustrations,out_;ﬂ\the open through discussion and counseling.
" Effects of.these camping activities and changes in campers are
obvious a§ the bus is loaded and_ leaves camp for the return trip
home. ,
o (b) Bruce (16mm, ‘sound, black/white, 26 minutes).
i . Rental $17; Purchase $170. - -

Bruce, ‘a camper at Camp‘Wediko,.is an easily frustrated twelve-
- year old boy who exlibits erratic and aggressive_behavior

. .
3 14 “ -
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throughout this. f{lm. Fighting, yélling, kicking, and throwing
things are 'his way of handling dsagreements with others.’ Actual
scenes filmed during\the course of the summer illustrate aspects
of Bruce's disorder, and further elaboration on his problems is
provided by d counselor s occasional narration and in the adcom-
panying study guide. This film should assist persons working
with or contemplating working with disturbed children in recog-
nizing their own feelings toward this child, and it should @en- °
courage ‘discussion of the management of such children.

Johnny (16mm, sound, black/white, 32 minutes).

. 1\ ' ‘
Rental $22; Purchase $%\-’ g ‘ . PR &
» -

A nine-year old hyperactijve and aggressive child, Johnny spent

a great deal of his time at camp throwing tantrums. Threge of
‘these tantrums were’ filmed extensively. Johnny's counselor
handled the tantrums by holding him, and he discuéses his reasons

for choosing this particular management technique. However, other

management techniques are possible, and the film encourages dis-
cussion of the meaning of tantrums and alternatives to holding in

management of them. This is applicable not only to a camp Setting

but to school and‘treatme%t settings as.well.

.

Troubled Campers (16mm, saund, black/white, 15 minutes)
Rental $12; Purchase $ .

'a
This' introductory filn explains the term €motionally disturbed
and demonstrates criteria of emotionally disturbed behavior.
Boys shown in the film exhibit such excessive behavior as (1) o
violent outbursts, (2) anxiety over bodily injury, (3) self-
destructiveness, (4) suspiciousness, (5) clinging fo rigtd
behavior patterns, (6) poor tolerance for frustration, and
(7) running away. Techniques of counselors and responses of
childrerf to a'parent s day are.shown. All incdidents in the
film are real, having been filmed during a summer session at
Camp Wediko.

s
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S 2. Akerblem, H. K. _QT;% €ontrol of Diabetes in Su#mmgr Lampers with”

»
ADDITIONAL PRINTED MATERIALS
; A
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/

. . N . - p) .

This bibliography includes bocks, articles, and pap rs «that were .
primarily written to -describe specialized.cémps for iﬁgyzyeniehced indivi-
duals. While not concerned with camp integration per~se, these sources
may offer readers program ideas and suggested adaptation of activities,
facilities, and equipment. . ° , 7

- v

[y
,
n

U . ) ’ A Q w
1~ Abbott, G. D. "Camp fer q&venrle Diabetics ~ A Pilot Scheme."
New Zealand Medical Journal 69(444):276-277, 1969. ~ -’;:\

~ Special Reference to Acetone Bodies." Diabetologi# 5:233-237, August
1969. . 4 ' %

s .
—_ - 4 - &

3. . Ametican Annals of the Deaf. '"Summer, Camps for Deaf and Hard of Hear-
-~ ing Children." Ameriecan Annals of the Deaf 117:286-288, April 1972.

~

4.  American Ca@g@ﬁg Aséociatioﬁl "Camp for the Handicapped." - Camping
, Magazine 38:29, November/December 1966. T o

o b
. ‘ . .
5. American Journal of Nursing. '"Camping for Childrén with Musgular = ~
Dystrophy." American_Journal of Nursing 65:76-77, June 1965.
- . i R 0 b

~

-

T 6. erican Medical Association. "Caqpiné Fun for Diabefic Youpgsters."
o .

Tdday's Health 44:50-53, Junf 1966. , P

~

. e . . TN . .
Aveddn, E. M. "“Oufdoor Facllities for the Aged or*Disabled." Parks &
Recreation 1:426-429, May 1966. " ' .o - -

t . ce — .
Baer, Lorraine, and'Phy;lis Stanley. A éamping—?qogram‘for the Qrain:\\ .
able Retarded." Education .and Training of the Mentally Retarded 4:81-"
84, April 1969. ~ B

- - .. /\/““\ - , N
Baker, B. L: "Gamp Freedom: Behavior Modification for Retarded Chil-
d¥en im a Thérapeutie Camp Setting.'" Americgn Journal .of Ortho- ° ¢

Psychiatry 43:418~427, April 19M3. L - -t

10. Bent, Sandra, and Guion Miller. Integrating Mentally Ré}arded Campers
inta 4 Camping Program and Facilicygggecificafiy Designed to Meet the
Needs of ‘the Physically Hapdicapped. . Wilmington, Delaware: Easter

~ Seal Society for.Crippled Chfidren and Adults of Baltimore; 1969. -

s . " ~ . . « 9
Summaries of the camping sessio , questionnaires filled out by
staff, and sample recordings gf ¥nterviews with staff and cgmpers .
are présented for the two ;eérs that the study was conducted to-assess’
the feésihility‘of integrating-retarded children into a residential @
facilit égé gned for .the physicélly.ﬁandicgpped. It was found

. tﬂhtlneiard;@idﬁ wag aEcepted by the crippled camper as gnother(ais-

+ .ability and that w ‘“h the exception of the emotionally involved :
* retardate, it was possible to integrate the two groups at almost all .
* levels of ~activity. s )
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11.

12.

. C0unselefs weré viewed-as peers of- campers, with campers copying- the

14.

- JOurnal'22(3)

E
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,Blanchard, Earl. 20

Programming for DisturBed Campers."

39:16, February 1967. (B s

Britt
at Sumper—€amp."
873, Maw 1970.

Burnes, ¥lan J.

Anthony F. H.

Donald M. Allen, . ahd ,LDoreen Morse.

Camping Magazine
¢

e Journal of the American Medlcab Association 213

, and Leo

rd Hassol.

.

"Hemophiliac

S

"A Pildt Study in Evaluating Camp—

ing Experiences for the MEntally Retarded. "

Mental Retardation 4(&):

> l .
. The Easter Seal ﬂ&rectory of Rqsxdent Camps for Persons with Special

RIC

15-18, 1966.

’
¢ >

. ‘g
1life styles of their ,.counselors as 4 method ofideveloping potentials
for self-help. Pre and posttest scores indicated a significant
:improvenent in soclelwcompetency over the duratlon of this program.
N : ) i
. Collingwood, Thomas R. "Surv1val Camping wfth Problem/Youth " Rehabll—
. itation Reqord 22 25, May/June«1972 oo .

.
N , .-

Davies, Lynn and Peter A. Wite. "Camping and the Handicapped in

Canada." Leisurability 1(3) 9- 14 July 1974: o x

N

*

Drowatzky, -John N. "Effects of’a Two Week Resldential Camp Program
~Upon Selected Skinfold Measures, Bedy Weight, 'and Physical Fitness of
,Trainable Mentglly Metarded Children.V American Corrective Therapy

7-91, 1968' ) - 0

ALY

Drowatzgy, John N. A Day Camp . Program for Brainzanu;ed Chlldren
Journal of the gssoclation for Physical and Menta;.Rehabilitationv21(2)

56~ 58 1967. .
s+ . L

-

Health Ngeds, Ch;cggo, Illin01s National Easter Seal Societ\ for
* Crippled hildren and ‘Addlts (2023 West Ogden Avenue) 1973. . $1700.
This directory provides 1nformabion about residential camps which
idéntify themselves as serving ‘¢children and adblts with physical, .

, mental, social, and/or emgkional conditlons*or which report that ,

they have specifically .adapted their programs to accommodate persons t
‘with impairments and ¢1sab[ﬂitles . Each camp de#cription ineludes
specific conditions accepted along with location, age range, sessions,
capacity, fees, and’ spohsors. In addition to individual listings

“by states, camps are indexed alphabetically and by disability groups. .
Ihis‘diﬁ;{tof?is revised biarnudlly so tﬁat ‘the 1975 edition is now

-~

ailab for 31 50. C oy, ) N l
'0'1 ’ : x A

Endres, Richard. ”Northern Mimesota Therapeutic Camp ¥ Journal of
Health, Physical Education“and Recreg‘ggn 42:75- 76 May 1971.
(
Camping with tne Mentally -Retarded at Camp
Health, Physical Education and Recreation

- S 1
Endres, -Richard. ". "Winte
Confidence." Jaurnal o

43:86-89, Janua

19727
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}.‘ Hug‘hes, Ann H., and }{arold K. Dudley. "An 0ld Idea for a New Problem:
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1. Etzwile?\\Dounell D. "Catping Opportunities for the Child with Diabetes
Mellitus.!" Minnesota Medicine 50(3):433-437, 1967.

i}

’ L i &t e .
2. Etzw1leyr‘Donnell D., et'al. 'Wilderness Camping for the Diabetic."
Diabetes ¥4(10):676-681, 1965. '
r

. o

23 Fried, Murray C. "Organﬁébtion i Interest + Tnvolvement + Innovation4+

Facilitiés = Ingrédients for a\§ucceszul Camp e Challenge 6(1):6-8,
§ep;ember/0ctqber 1970. . . .

- Ginzburg, Bonnie. "For a Diabetic, Isolation Ends. i *The Phys1éaan

, and Sportsmed1cine 3(6)-:83-85, June 1975. . .

Desq;1§es a summer camp for 7-15 year old diabeti

youngstersg and ’
‘a w;nter camp ‘fpr 12-16 year .olds. ' :

P
.
! w

3

5. Haas;'Richard. "Camps Bring Kids Out qf S1ckne s Shell." The Physician
and Sportsmedicine 3(6):80-83, June 1975.

- 4
A caJLing program of sports and phys1cal fithess was designed for
severe asthmatic 6-16 year old youngsters Campers were followed
¢ for 10 months after camp, wL;h marked improvement in physical con-

. . R |

. d;/}on ané/reladephshlps with families and friends.
‘g

W N
26. MHagen, A., C. Jack, and G. Baker. "Three Camps fOK thewﬂﬂnd1cagpéd in

Nova Scotia." Canadian Camping 23(3):23-25, 1971. ‘' “,.
v ! ¢

Presentat;op of the programs at Camp Atlantic, the Nova Scofia -

D1abet1c Camp in Pictar County; Camp Tidnish, the Aftherst Rotary

’

Club Camp for, Udderprivileged and Handicapped Children .and Adults f

From Nova ﬁcot1a and New Brunswick; and the Westmount Day Camp for
D1sabled Ch1tdren in Halifax. .

S

,-Camping as a &reatment for the Emot1onally Disturbed in Our State
,Hospitals Adolgscence,8(29):43-50, Sprlng 1973. : ) : )
- - -
Camping. is proposed as an ait_ native to the more traditional treat-
ment of hospitalization or fnggitutionalization for emotignally
disturbed children and adoléScerts.  Beneficjal results of camping
programs are sdid to include activation of .the reality principle
and subordination of the pleasure prpnc1ple through the necessity of °
s living together in a natural setting where survival is contingent
upon the recognition of reality; continuous group therapy through a "
process of self and peer examination and ﬁnderstanding of feelings;
a weakening of traditional defense mechaniswms due to the new sur-
roundings,.ada the development of feel1ngs of Rride, self- esteem, )

and: self-disaipline. o ., .
" 28. Jacobs, John, and Marfell Pierce. ""Camp for, entally Retarded Chil-

dren.”" Camping Magazine 39:l6—l7 February l967 ..

N -

. .
29. .Jentsch, Arthur. "Day Camping with Wheelchair "Residents at Brainerd

State Hospital." Journal of Hedlth, Physical Educatfon, and Recreation .

42:76, May 1971. ' T, - ) ., ,
- ,‘ . 7w , a. had 83 ‘ v
,Q ! o / 8 5’ .. ’ . "ot
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Jessen), Larry. "Out§ard Bound for the Handicaﬁbed " Journal of Physical
Education and Recreation 47(5) 54, May 1976.

?

A pi19t Outvard ‘Bound course 1nvolv1ng five impaired adults is described.
The course was sponsored by Northwest Outward Bound School (Eugene\
- Oregon) Author 6f this art}cle a paraplegic, ‘completed the seven-
day counse using crutches. . .
° . )
Kidd, *Francis T. "Summer Day Camping ‘for the Mentally Retarded "
\Thérapeutic Recreation Journal 5:91- 92, Second Quarter 1971.

. ] L.
32. Kimséy, Larry R., and Mary Frost. "Long Term Camping for Emotionaily

. Disturbed Boys." Diseases of the Nervous System 32:35-40, January 1971.
‘ \

. e
. . 33. Kolbenschlag, MLke "Camps Teaqh Sports and Social Skills." The
- (e ghysician and Sportsmedgplne 3(12): 165, December 1975

.

A two—week camp for‘boys with hfmophilia is described. Social skills\
and non-¢: ntact sports (tennis, trampoline whiffleball, archery,
canoeing,” sailing). were emphasized. R .
N : * ] -
;‘Kronick Doreen. _'"The Chalﬁengesoﬁ Spec1£i Children. Camping Magazine
39¢17, February” 1967 ' .

. . -

’

.. Lachney, .' A Summer Camp Expe ience for‘Learning Disability
Children inter 20(3):70-74, gigfw?e

.

Descr1bes a rpmedlal summer camp-for learning disadled children in’
Ontario, Canada. Program wés both edycational, and reé?eatlonalvi
Various camp activities and their value to’the chiid‘are recounted.
5 . L
36. LeFeere{&Claudette B. 13 Comparatfve Effects of Thrze— agd Six-Week
" Periods of Residential Camping on Physigal Fitness and Adaptive Bed
+havior if Children and Youth -with B¥ain Dysfunction ,Syndromes. Doctoral
dissertatior. Ann Arbor, Migchigan: Un1versitydﬁlcrof11ms (300 North :
Zee% Road,,48106). Order No. 72-20643." 610.00, . ’
° . . . B ‘ /.‘
The comparative effects of three- and six-week. periods of res1dentfal
camping on physical fitness and adaptive behavior in children and
youth with brain dysfunction syndromes were,studlei) Results suggest
that there is a significant increase in measured pefformdnce in
physical fitness nd ia adaptive behavior and*a significant décrease

,
-

exper1ence for’ bo‘h three- and six<week sub ects,

. Differences ¥n achievement on physical fitness, adaptive™ 4nd
maladaptive/behavior measures are signifftantly greater for subJECts
Fho particjpated for Bix weeks than for subJects who participated for
three weeks in the gfSe of adaptiveVbéhavior but arenot grea r‘for -

. phgiical fitness and maladaptive behavior. ,

. -
- A

Lowry, Thomas Power, editor. Camping Therapy Springfield Illinois
Charles C. Thomas (301- 327 Rast Law;ence Avenue) 197& 138 pp ’

- §
84
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38.

39.

42,

- 44,

‘945.

] osophical overview of camping

_ therapy;’ discussions gf the applied in cases of psychosis,

, juvenile delinquency, childhood ne ses, and mental retardation;
and a perspective ‘essay on man's spitMtual rélationship with
nature. Frustnations as well as triumphs are detailed and pit?hlls
to be avoided discussed along with guides to success, Suggestions
for materials and resources, plus hints for establishing and
implementing ah econamical cadping therapy program are included.
Selected referenqes in the chap!ers and appendix provide additiomal
1nformation of both a theoretical and how to nature. %

>

Lub rt, Carol ;Day Camp Therapy.' Recreatlon 58 130~ l3l March 1965
isblb L. “How Five Camps Found a Way to S—T-R—ﬁ—T-C-H Their Camps

R onsibility to Include Those Who W0uldn t Otherwise Ever Get  to

Camp..' Camping Magazinea43(3) 8-10, 1971.

The’Organization of the Main Idea, Inc., a charitable fOundation

in Maine, and the implementa ion of a post-camp session in five |

' camps for the beflefit of d1sadvantagé§ youth is, described

7
Mart ,Eyilliam-£ "0vern1ght Camp,Aids Retardates—"/ Camping Magazine
4b: 20 tember }972. . . P

- -z"" . ‘ &

MR News. :"Retarded Sc¥uts’ Flnd Fun Growth ‘rOughkAward Program of
Camping.' MR News 22:37, June 1973. . .

)
.

: <
Nielsen, R. M "Forest Serv1ce Facilities fof Wheelchair Nature=~
Lovers." Paraplegla News 25(286) : 8- Z9, 1972, 4 2
e .
. Olson, Jack. "AlSummer Speech and Language ‘Camp for the Deaf . "
'Journal of Outdoor Education 5(2):8-10, Winter '1971. e

b v

ﬁﬁalter, E. "Exceptional Children. Canadianetampigg 24(2) 10, 1972.
’

»

. a .
Parker, Jacquelyn-A.® "Camplng for'Children with Diabetes—rA Diet ‘-
Thé&rapy Section Project.! 'Journal of the, American Dietetic Assotiation .

Y
-

( -7 53(5):486-488, X968. - o .
- D . -

46.

i,

47.

y’48:’

Aruitoxt provided by Eic:

f

Prater, Barbar 1 "Why Diabetic Chiédren Go to Summer Camp." Journal:
“of theJAmerica D1etetic Assoc1atio 5(6): 584 587, 1969.

B 4
Rapp%port, Bert M. The Effect of a Residential Summer Camp Experience
on the SglghConcept of Boya Suffering from Pseudohypertrophic Muscular
sttrpphz, Master & thesis. ' University Park, Pennsylvam¥da: Pennsylvania
.* State University, ‘College of Health, P?ysical Education, and Recr%ation,
. }hvember 1974, . £ )

~
“

obinson, F M. "New Dimensions in Camping for the Physically,Handi—
\ﬁpped "p Parks and Recreation 2: 21 February 1967 >

-

Seeler, Rueh A., et al "A Summer Camp for Boys with Hemophilia
Jdurnal of Pedintrics 87(5) 758~ 759 November 1975. ) , N

ALY

87




. — ~
- . . P > , ‘
50. Sellwood,, J. J. '"Camping for cardfhc Children: .Los "Angelas CtJunty
! Crippled Children's Society." Camping Magazine 30:30, Januaryy1958.
PR ' q . . .- - ¥ N & i,
51. Stadnyk, Sue, and Nancy Bindschadler. "A Camp for Children with
‘Cystic Fibrosis." American Journal of Nursing ‘70(8) 16%\—1693 1979.
52. Stein, T. A. "Some Affective Outco#es Ac.companymrg a Camping Bxperience
of Physically Handicapped Adults "' Rehabilitation Literature 24(7)?
194{-200 July 1963. oo - :
* 53. Stone,,Edward. "There s a Wheelchair in"® Woods." Parks and '
Recteation 6:18, December 1971. . q Yy
*547 "Summer Camps for Deaf and. Hard of Hearing.' Americgn Anpals_of t

” Deaf 115: 264-7, May 1970; 116:263-73, Aprilr 1971; 117:286-8, Aprid 1972;
. 118 334-6; Apra'.l 1973; 119 214 5, Aprdl 1974.

55, _ Tragetor\, Marta, and Nils Thorsteln "An Experlmental School Camp for
S the Mentally Handmapped " Journal of Outdoor Educatlon 5('2) 16- 19
.7 uinter 1971, . . ) .
* .56, Trem%pt:b 'Joseph B., and Murill Rjingruber "Kankakee State Hospital

Summer Camping Program."

Recreation 43:77-78, May, 1972.
decreation

. -

5T Westover, ‘Kathy. "Camp Horizoy{ Polnter 20(?) 176279, Spring 1976
. s - o ) [
‘Concerns and ‘considerations, involved in plaanihg a cs;r‘z for handir ,
..capped chlldren aye dlscussed ip this article. Camp e, finances,
. equipment, staff ;:amgprs, program, and .eyaluation are topics goveged.
it ) . ) v

Jouma’l of Health, Pthical Education-and
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- ] "APPENDIX A Ve

v . . ORGANIZATIONS AND RUBLICATIONS, \
' CONCERNED. WITH INCONVEN{ENCED /INDIVIDUALS ‘
-/ ) R " . \
Americ ’ Foundation for the Blind ) ~

[

“

1PWest L6th Street . ..
New‘;{ork New York 10011 ) ’

SN

(American Foundatiod for TMé Blind Newsletter)

t,

'\ .

£ 4
. L4
Association fo\r Children with Le#rning Disabilities
5 5225 Grace Street . ’
Pittsburgh, Pennsylvania 15236

PR {ACLD Newsbriefs)
- . a )
California A$sociation for Neurologically-.Handicapped Children
PT0. Box 4088 . .
s Los Angeles, California"°90051 ) .
1 ¢ AN

(CANHC—GRAM) ' r

.

Washington, D. C. 20036 - ‘, .

(National Sp%kesman)

.‘ Muscular Dystrophy Associations of America ™ \
/ 810 Seventh Avenue |
New York, New York 10019
(Y . ' v . ’ .
. '(MJ§cular bystrophy News)

- o . o

g ” 3

A National Associatg.on for Retarded "Citizens . c
2709 Avenue E4fast L oo
P..0. Box ‘6109 ] , -
_Arlington,"{‘exas 76011 ,' ‘
., .

\

v (‘Menle Retardation' News) '

- : I
) e 3

National Easter Seal /Society”for Crippled Children and "Adults
. 2023 West Qgden Avenue N y
thicago, Illinois 60612 o

v kY

'(Various publications)

.

~ National Information Center for the ‘Handicapped.

) -
~P. 0. Box 1492 . e
P R Washington, D. C. .20013 . . s -
B . ] .
(Closer Look) , {\ - o,
L ' ¢ ~ - !
. A} 87 89 . '\- ~

E

p .. .
Epilepsy Foundation of America T » \ )
1828 I. Street, N. W. ‘ 6 ‘

> h ~ LA
- A
.
.
.‘L‘\ s
-~/
P B
..‘\\ . Ny é
oot 1
. ' - 4
< ¢
K
‘" ,
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\*

 E

. * . ®
) . ' [ 4 —_
L y N
& . \
? .
National Society for Autistic Children y /
169 Tampa Avenue
+ . Albany, New,York 12208 .
, ‘ v

{(NSAC Newsletter)

Parents and Professionals for Handlcapped Children -

" P.70. Box 580,
" Carrboro, North- Carolina 27510

~ . .
’ -eParents and Professionaiﬁ fot Handicagped Children Newsletter)

Spina.Bifida Associqtes of Southern Ca11forn1a
P. 0. ,Box 451 ’
Santa Monigay Ca11forn1a 90406 .

(SBASC Newsletter) ¢ a
Un}ted Cerebral Ralsy Assoc1atLpns, Inc. .
66 East 34th Street . i . " '
New York, New York§'10016 Lo
(Crusader) - - s
- I\ A . .
o Do ‘ . -
Other Publications : '
v ° . o @ - V- 4 \ "" LI
Deaf ¥merican - } :
° 814 Thayer Avenue’, > )
. - Silver Spring, Maryland 20910 - . R
’ PR AN N - .
. " ) . . ’ PN
.. <The Exceptional’Parent e . . 2 ) ]
. Psy-Ed Corporation v . RN ‘\‘ '
.> p - 262 Beacon Street ~ A . )
, Boston, Massaohusetts 02116 ot .
Green Pages ' ) ]
641 West Fairbanks = . °

N Winter Park Florida .32789

* Polling Hagazined
122 East 23rd Street
New York, New York 10010

-~
o

- . . o
° < L] ) ' '
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N ®
APPENDIX B L4

J

)
> OBTAINING INFORMATION THROUGH THE ﬂeME INTERVIEW
- j .

{

SR SN

Questions for Parents ’ N !

1.

Aruitoxt provided by Eic:

Does the S/;}d have friends? Many or few?
Mo old are playmates? :

Are they able-bodied or inconvenienced?

Is ghe child competitive; outgoing; shy?

Describe after school and weekend activities.

“Who plans the child%? activities?

Al x
How old are brothérs‘and sisters? ,
Are they protective of the child?

Does child argde a lot? Cry eabily?’
How doe$ he/she react to discipline?

.
S

Iﬁ ﬁhat ways 1is the cﬁild independent? Dependent?

How does the child react. to”changes of plans’ Disappointments?
Doé% he/she enjoy new experiences? , t

How does chi'ld react when,others have difficylty understanding him/her?

What integratéd activities has the chlld been involved 1n7
Reaftlons of CBlld’ Reactlons ‘of parents’ v
: ‘ L
Whiat does,the child know aboug his/her condition? IR
Do parents di$cuss thixpenly with the child? :
How does the child feel about the ondition,‘its prognesis, manifestations,
and limitatiens? How do the parents feel? . ) i
;be child beén away from Home before’ Fot hoy loh%?z
at were child's and: parent’'s reactions? . ’ ;
. < . N . .

Qas child ever at camp? "Where? Specialized or non-specialized?
How was the experience? ¢ :

~ M P .
. . ‘e N ~ s .
fiéPhe childyin special or regular clagses at school?
A ®
Whose idea was enrollment in this particular capp? '
How does child feel about leaving parents for camp?
What are chilg's expectations of';amp? Parents? -

*

Whal special procedures shpg}d the -.camp be aware.qf\ip aneas of:

<

s going to the bathroom

,
.\Tbeq s;tting




dressing ability . ' ' .

bathzhg and cleanliness .

’ . eating . ) . ' - ' Lg

[}
<

~ ~

. ;pecfal diets; allergies; diabetes; obesity

»

walking; running;_falling )
. ’ ¢
following directions . - -

» . physical endurance . ;
3 ' . sleeping habits ¢

special equipment and ability to use

medical care <. A
. A ' ’ ' !
contraindicated activities ) .

.~ . ! .

»

. [ - N - I V .
\> Interviewer's Observations of Socidal~and Emotional Functiong, and Family
- Interaction . .

-

M " L ) - T

Observations of Parents. Are parents ppepared to be separated from (:;\k
child for the period of time that he/she will bé at kamp? Are they prepared
to accept the camp 8 rules on telephone calls and visits? Are parents over—
anxious?\(This may be exprEssed by concerns about food, weather, and
‘cleanlinessY) Are parents realistic about child's capabilities and
limitatiops?\ Does the information that the interviewer has from physician,
agency, and sghool relate closely to the informaticn received from parents7

N .

The * interviewer should note whether both parents participate in the
interviéw and whether the child is interested or allowed to be present,
during the interview. Are father and mother in agreement about the handi-

- cap .and about handling proceddres or do you note dissension? Do they
discuss the handicap furtively and with difficulty or in 2 relaxed fashion
s+« * in the child's presen{ 1, . . .

’

Observations of the Child. Interviewer should observe the child's .
behavior in the home: relationship to parents and siblings; interaction
with the interviewer; interest in the discussion. Are az;iculationr
understanding what he/she hears and use of language good? Are the quality
of respondes bizarre or appropriate? Does theé child Seem interested in

- or excited about going to camp, or fearful? What are specific concerns?
What aspects of camp seem to be of particulasximte®rest? Does the child
hide prothesis or affected limb7. Can the child discuss difficulties
with ease?> | . ? "

4 ’ 4

f )
. » -
 ERIC . ‘ - ‘ ~ . SN
P 'ﬁ t N . . / _~¢ ‘.




. 2. PERFORMANCE OF ACTIVITIES OF DAILY LIVING: [s there-any special way in

< which either the.child or anyone assisting him under takes “the following - *
‘activities? Please indicate if he needs help and if:there.are special

N datly routines.-

‘ , - ’

v

(a) Feeding - ' -,
o A . ) .
+ (b). Dressing ~ « X
% M + -
(c) To'lle , . N
(d) Sleeping habifs: ‘ &>

(e} Mobility and Transfer - - :

() Equipment used (day or .ni'ghﬂ - . - ,
(g)- Behavior - in_what manner is chi\d disciptined, howZH’en, and_by whom? '
3. PAkTIC‘PATjON N _SOCIAL ACTIVITIES: \\ SR - . ' _
(a) whgi age child's hobbies? K . . ‘ ,
i ' (b) Sport;, P"eférred - ) \‘
- \‘ :(c) Spec:al interests - - < IR . ( '
(4) Does’ child make friends eaS|ly° o . ' BN

. (e) How mugh - play ‘hme is spen'f with dssabled chuldren?

(f) How much play time'is spen'r with ‘other ‘norma|“ chlldren"

6

¢
(g) Does child associate most with samefagg, younger, or older children? »

(h) Does 1'he child belong‘fo any groups (church, recreational, social,ett,)?

«(1) Would you cqnsider 1'he child to be an athlete, inter{ectual, introvert,

extrovert? d
~ . \

(j) Has the child ever been away from home? For overnight, weekends, or

- for vacations (with or withodt family)? °
7(k) Ferily breskdown - . >
Number of children ages: .
.~ Number of handicapped childrem c ages:, .. ¢

~Total number of famlly members at home

4

Q o . ' N ) . “
ERIC - . « - 7.
. o _ . : , .
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~ . EASTER SEAL SOCIETY )
CAMPER APPLICANT [NTERVIEW .REPORT » . <
NAME OF CHILD:___ |
Commun ity Address: N - 5 !
% " |, DESCRIBE GENERAL APPEARANCE INCLUDING MENTAL ALERTNESS-




4} A_F;O_LLON%P OF "CHiILD: (Please give name and addf'es:s)o/. \ S

. (a) Visiting Nurse- - ° e ;o
. * * (b) Agency- . . , -7,
4 (c) Family Doctor- ) - tooe
(4) Psychological Jestings- | ) . . .
(o) Therapists- . e &_/
v » = b

5. PBARILY ROUTINE: Does the child funchon in @ sedentary or active at here?
Are most of his activities active or passive? 4

Q ) ' [N
, 6. If the child was a camper previously, have there been ani noticeable improve-
@ ments, problems, or any carry—over value? Is there need for additional
follow-up by us? ' -
. > N ' . .
7.}, What seems to be parents' attitude towards child's disability?
8'! Are there ahy obvious family problems that mighf Btfect this child? ) ,
9. 1f the youngster ‘is hard of hearing 6r has a communication problem, how does
N . he c{mmunicafe or make needs known? Does he use any speclal device? \
T 10. Does. this child appeag to be functio me\fally at his chronological age?
If not, at what age? g P
. N 1 A
I1. REGARDING SCHOOL: = ‘ T
’ (a) Group adjustment-~ . . C L o o~
(b) What pal‘hcular problems does the youngster encounter thln the school
setttng?— '~ - ——~ — LT ST
L . N R .
(c) Is child's teacher male or femalé? __Has child known t&acher
for any Iengfh of hme” Yes, No . , \'
. fe . ' s
12. In your time spent with ’fhe family, dnyaéj‘du ice any emotional ihstability .
regarding this child® Yes No,_ o .. Z‘ T. 50, in what areas"
4 .

Child was present for N (Igngﬂ_\ ‘of ﬂme‘)’durmg the interview, .
- ° A}
~ .
13.+ OVERALL ASSESSMENT: Do you, as interviewer. consider this child mild, moderate
or severely disabled?

14. Does the child or his family receive assisfance from any of the following

sources” (check any that apply). N . .
‘ Public Welfare R ' . Medicare_ —_—— ‘ . ‘
e _Aid for Dependent Children (AFDC) Model Citles ¢
o8 General Relief > ) S';cial Sec Wity ~' o “ .
Medicaid X - State Ward : ‘ (
. ‘Medical Assistance ! Other a n

What is-the address. of ‘you?'"‘/lelf.afe Service Of¥ice

—_ .
L (Please use other side of sheet for L
additional comments, if any) 92 (Signature of Interviewer)
LA ™ . : LA E} o 1
o ’ Date

ERIC - - - q 94 7
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e EASTER SEAL_SOCIETY FOR CRIPPLED CHILDREN_AND AD”LTS_QE_M2§SA6HUS§ITS, NG,

s> 37 Herverd Street 14 Somerset Street 856 Church Street '
Worcester, 01608 Boston,’ 02108 ‘ New Bedford, 0274 \ -
.Tel, 7572756 - Tel, 227-9605 o Tel, 998-3536 st .
30 Highland Street 26 Chestnut Street 145 State Street’.
Worcester, ©1608 Andover, 01810 » Springfield, 01103 ‘ . .
Tel. 757-2891 , Tel, 475-1477 Tel, 732-2548
oo - " APPLICATION - .
> .3"-" 4 o N .
T ':’_[oung Adulf Resident Weekend Camg - l975 , )
" Name L‘ ’. A R ; |
—_— ge - “
- \l
. . ‘ %\
- Address Town Zip ~
~ . ) ~ RS * .« N
Disability Home Phone - l \
- . % .
( In case of emergency contact - (9ive two listings) :
- . ] ' > ’ i
Name Address . Phone ) ) ot
Name ,4’- Address Phone : ' .
. Please check weekend desired: Reservation and fea géquired two weeks
in advance of weekend; . ..
. Friddy; July 1l to Sunday, July i3 - $13.00 per person - payable by 6/27 R 8
) Friday, July. 25 to Sunday, July 27 - $13,00 per person-= payable by 7/11 Y
) App licant Backaround lnformatioft . . B T N . - s
T, . | use thé following ‘spacial equipment: .
T -7 _Wheelchair Crutches . o4
, ¢ Leg Braces S Other \
. I need assistance in: '\;x, . . .
Seo ._'Feeding ® < Toileting
< Dressing . & . Other . o
’ (- . - .’
" . Rzleases: .. ' . ,
. . N : - .
Pe-mission is hereby given for: .
. - Phofographs R Resea_rch _— ’
‘ . \ R X o
| also give permlsswn to the physician selected by the camp to ’
hospitalize, secure treatment for and to ordst injection, anesfhes»a .
, or syrgery, Such Ission serves as a release and/or waiver of any .
R action fhaf galnsf the orgamzahon, camp or indlvuduul -
sfaff member -
Please use ‘othtr side for addlﬁonal comments, = /
e
y . Signed: T
. . . ~ - X . I- J
, 93 -
’ . . .-
. 95 s

3
)

JRIC ~ - e
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.

. ot
Name of ChLId . Birthdate

Sex: Male »

e % - co AL . '
School Attended = - ™ _Religiaus Preference .
. ! - , ‘ c

EASTER SEAL SOCIETY FOR CRIPPLED CHILDREN AND ADULTS OF MASSACHUSETTS INC.

30 nghland Street 14 Somerset Sfree‘ ) 856 Church Streot
Worcester, 01608 Boston, 02108 . New -Bedford, 02745
Tel. 757-289] . 227-9605 .\ Tel, voeg-3538

37 Harvard Street ° . 26 Cheskout Stree} 145 ngﬂ%fswreef
Worcester, 01608 Andover, Springfield, 01103
Tel. 757-2756 ) Tel..A75-1437 S Tel. 732-2%48

3

]

Please complete and return this Application Formhto the address checked above
N I N o

. CAMPER APPLICAT ION oL w !
a *
A, IDENTIFYING INFORMATION:  (Jo be éamplefed by parenfs‘and/or’referring agencies)

k3

Complefe Diagnosis

%
-

Home Address

»

s

Present- tocation

-

Lan’grade child has completed. ' G+aded % or Ungradsd
v - —

Class: fReguLér "Speéial

~

Name of Parents eor Legal Guardian e s
1y .

. Adtress ‘ ‘ " Phone

L4 0
™~ t

' 3
tf parent or guardian~cannot be*reached in emergency, notify: (IMPORTANT)

- Y e
. (Name’) . (Adgress)

. . N

%

< (Phone >

™

- -

vt RN 4 . R
How did you h€ar about our Camping Program? (Name and éddress of referral)
7 . “ . -

‘

Aruitoxt provided by Eic:

» 1

— »*r' '*ﬁ‘- - P

Whaf would you Inke the ch:ld to accompl«sh aT camp’

Why does the chidd wanf to go .to camp7

Has this child been fo day or resident camp before: Yes

v e . ‘/f
. I
. . N

Which one- When * ' - “Where -

3 !

Oid the chi® enjoy it? Would the ch:ld enJoy refurnnng to fhe same camp?

Are you, tnterested in a day camp or res:dénffcamp placemenf?

i

Please check date preference Early July! Early"Augusf

’
- -®

-

@ .

———e .
»

‘ /

d « Late July ! ‘ Lafe Alugusf
. T

(Camp period for campers is usually 2 weeks for resident, 4 weeks for day)

1/75

N
Y



N )

»
. ]

8. ABILITY AND ADJUSTMENT: (must be completed by parents and/nr referra! agency)
B L]

1. My child's handicap involves: " .
trunk Coordinatjon
nec . s....in fine motor activities
- balance . we...in gross motor dctivities -
» - hear ing , : Communication :
breathing” P . .....ability to speak to others

. eyes ight . . .....ability to understand others
legs (left) (right) < Getting along with;: N

..children  ...Aadults\__ .

2. Does the child use any form of the foilowing special equipment: . '
. wheelchair artiticial limb ~ orthopedic corrective
leg braces hearing aid equipment
crutches " ' Other

3. Is there ®any special care of appliances and equipment
g .

In what condition is the equipment? a
When should they be worn or used?
Under what copditions may the camper function without them? . hd

- 4. Does the child have any problems in the following areas:

¥

feeding = walking *
dressing and undressing . stairs »
batking tecileting .
puf?inggon and removing braces ¢ther _ .
5, Would the child need special attention to any of the following'néeds?' .
How have you handled ‘these at home? - - "
- a. bed wetting . ! d.” gleep walking
b. bowel-and bladder e. fainting .
difficulties .

t. constipation

. c. nighfmargs

g. Other

= -

”M}

(Date) . (Signature of person completing application)

]
(Relation to camper applicant)

.

C. MEDICAL PERMISSION: (Must be signed by parent or_legal quardian only)

or she is at the camp, | herabs give permission to. the physict selected by .
the Camp Director to hospitalize, secure proper treatment for, 8hd to order
injection, anesthesia, or surger; for my child. Parents, whenever -pogsible, .
vill be notifled in such emergency., . Such permission serves as a release and/or *
waiver of any action that may actrue against the organization, camp or Individual

+ - staff member. ) -+

it the apﬁlican? i's accepted ¢or camp and a surgical emergencyggzcurs while he !

i )
o

95 (Signature of parent or IegéT-EgéFa]an)

"

- v
' ' .




* APPENDIX C

. OBTAINING INFORMATION FROM PROFESSIONALS
¢

»
Information the Director May Seek from a Physician . .

Extent and implications of child's condition.
. \ ’ '
) Is condition congenital or acquired? If acquired, cause and
- time of acquisition. g ) )
Does child have 2 neurological tondition, seizures, behavior
disturbances, mental retardation, or asthma attacks? Describe
mapisfestations, frequency, prevention and care.

Does child fatigue easily? >
Does child have special medication or dietary restrictions? Detail.
]

Does child require use of any special equipment during . the day or
‘night? What care does the equipment require?

. . - 13
Should the camp have a supply of specific medications for
emergency use? :

. Are there specific and gemeralized medical procedures that should
. be followed with this child?

Describe the child's physical, social, and emotional functioning?

\\. How dependent is the child on the family? Describe general family
. functioning. .

’

When did you last see the child? ) ¢

-
From what other sources should information be obtained?
Ta

' .
Can the child participate in unrestricted physical activities?
If not, indicate. J Co. ‘

L

P N

Degree of limitation-- .

- A
MILD--ordinary physical activity need not be restricted but’
unusually vigorous efforts need to be avoided.
° Ry
MODERATE--ordinary physical activity needs to be moderately .
restricted- and sustained strenuous efforts need to be avojided.
- ’ " B
LIMITED--ordinary phfsical activity needs to be markedly fre-
. stricted. Indicate body areas in which physical activity should

‘ be minimized cr eliminated. . Lo
. . , ‘ ] . . ’
N e
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( Information- the Director Méy Seek from.a Psychologist or Psichiatrist

’

. ‘ -
Describe general behavior of the child. [

Describe specific problem areas and suggest pracedures for handliné.

Does child have behavior disorder, mental retardation, and/or
learning disabilities? Detail.’

- 0. [y

Is child hyperactive? Hypoactive?

N . Describe family functioning?

-

What are results of screenings, assessments?

3

Information the Directof May Seek from the School

How does the child function behaviorally and socially? As an in-
dividual? In group situations? Does child make friends easily?
1 . Give and take?

Is'child hyperattive; hypoactive? Does child have a loqg/short'
interest span? 1Is the child easily frustrated?

-

Describe thild's areas of difficulty agd limitations.

.

What are child's interests and aptitudes{

Is child independent? Does child wafk to and from.school alone?
With.others? _ _ .

k-1 il
. ) - Can child negotiate stairs, dress and feed self? Does child express
y ’ him/herself well?

- ' ¢

- .

. . What is child able to do in physical education?
Yo ‘
\ . . Describe parental attitude. -
N - Y

What are results of:screenings? Tests? .

." . \

. t
Information and’ Assistance the Director May Seek from Agencies

s

. ~ . —\

Whether or not a child Was been ¥erved by a specialized agency concerned
with impaired, disabled, or hanéicapped ersons, such agenciés can assist
directors and staff. Some of the -followirlg information can be obtained from
-these agencies:- . L {

+ . What is the child's background, 1{mitations in functioning,
strengths, degreé of independence, social skills, and ability
\ to fupction as a member of a group? Is child reserved, with-

drawn or outéoing? v
- h]
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Describe parental attitudes. '

N

.- If child attended the-agency's camp in previous years,

how dig

he/she function? Was improvement noted in self-care, independence -
Y

and social skills?

Whét are short 'and long.term goals the agency has for the child?
What can the camp do to contribute to these’ goals? .

Will the agency assist_with pre-ca

mp and inservice staff orientation?

Can the agency.provide a staf ¥ member who will assume this role )

‘as well as provide films, literature, and/or other resources?

Will the agegcy be on call for consultation should a problem or °

emergency arise during the summer”?

Will the agency work with the family, interpreting camping to them,
preparing them for separation, and being.available to help o@t if

needed during the summer?

5
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NOTE:  This form is to be filled out by the parent, agency or guardian and sent
to the doctor with the Doctor Information Form,-

‘ DOCTOR [NFORMAT ION RELEASE , ’
- ) Dafe:'

| hereby authorlize

v " (N2me of Doctor)

to release. information about

(Name_aof Camper)

Yo the Easter Seal Socle?y of Massachusetts for the purpose of serviry this child
in 1ts Camplng and Recreation Program, and with the understanding that such
information will be held conflidentiai.

.

-
>
A e,
S

-~

(Signature of Parent, Agency or Guardian)

e ( -
/ \ ‘
. Rd

L] \ ”
NOTE: This form is to be filied out by +he parent, agency or guardian and sent
to the school with the School Information Form.

’

.SCHOOL INFORMATICN RELEASE .°

Date:

3

| hereby authorize the ) W
(Name of School)

. . M -
. +

to release information about * - -t
’ (Name of Camper)
3 * o
to the Easter Seal ASociety of Massachusetts for the purpose of.serving this child’
in its Camping and/Recreatiod Program and with the understand ’hg that such infor-
mation will be hefd confidential, g . g
/ .

\ . i . ’ ".
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EASTER SEAL SOCIETY FOR CRIPPLED CHILDREN AND ADULTS OF MASSACHUSETTS, INC.

SCHOOL INFORMAT!ON FORM

»

-
-

38 Highlapd Strst REG1ONAL" OFF ICES 4 14 Somerset Street .

Worcester, 01608 . . Bosion, 02108 .
Tel . 757-2891 . . >, Tel. 227-9605 :
. 856<«Church Street o . 26 Chestnut Street . . 145 State Street
‘. . New Bedford, 02745 . .+ Andover, 01810 Vo Springfield, 01103
Tel. 998-3536 ° ‘ Te|A4475-l477 : _ Tel, 732-2348
. [} ) ' <
) = . } 'J > . <
The following informatlon is to be provided by a schoo! representative. Please
return the completed form to fhe address circled aboye, .-
| Date: ' v '
Name of*Chltd pate of Birth ‘
' . » “
Address. . > )
. (No.,) (Street) . v (City or Towp) (Zip Code) (Telephone)
"’ Grage Name of School . : )\\\\
_ . " - , ~- . L RO
Address s ? . - °

t. How does this child adJusf to group situations (with dasabled children, normal
children, adults)? . .

2, Briefly descr}beifhe child's overall behavior. If he is 2 behadigr problem, L
3 -please indicate in what respect. . ‘

[

+
¢

¢
3. What are the results of any testing, screening, or pSychological evaluations?
bl
\ T

4, At what social maturity level is this child functioning? .

5. At what grade level is this chiid furictioning? R

.
6. Are there any social, financial, or other reasons which might ‘pfluence fhe
ehild's reaction to a camping ér recreational experiance?

7. WOuId you be interested in knowing abouf qﬁr Pelatiopship with this child?
. YoP

8. s it possible Yo visi (by appo intment) or call you should we have additional - -
questions about +h|s ch Yes No .

PR

, - 'Name of Person complefing form

Position : ' >

Telephone Numbgr

- Please use back for addl lonal comments if necessary.
101
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EASTER SEAL SOCIETY FOR'CRIPPLED CHILORE&'AND ADULTS OF MASSACHUSETTS, INC.

30 Higmaf@\ DOCTOR_INFORMATION FORM 14 Somerset Street
‘Worcestor, 0l d$ . ', Bostop, 02108

Tol, 757-289!' v REGIONAL OFF ICES Tel. 227-960%
+ «

v . . ° *
856, Church sfraof 26 -Chestnut Street 145 State Svreet
Now' Bodford, N2745 : Andover, 01810 Springfteld, bi1103
Tel. 998-3524 Tel. 475-1477 ) Tel. 732-2548 :

The following intormationtis to be provided by a physician, Please’return the
completed form to the eddress circled above. Use back for additional comments,
Date:: i

Name of Child Date of Birth
. . & - s/

¢ Address

(No.)' (Sireet) ity or Town) (Zip Code) (Telepnone)

I. 1s the child's handicap congenital L or{adquired
(Please check. 1f acquired, please explain The cause)

Complete ?iagnosis

2

- - * - R ~ N - - [ I

%. How involved if the chrld physically, socually, and pSychologucally7
(Please explafn briefiy)

. R .
¥ 5\ . ~4

~

3. Mould special restrictions be required by this chulz in a camping program?
(Piease answer yes or no and. explann »f restriction ’app1y) :
“ - Y
a. Dietary restrictions?
b. Medication (Type, suppller, time given, when last received?)
¢, Activity res+r|c+aons7
.

o

Are there special problems_that might occur7 (Please check only if applicabléy
and explain) ' . o
. L d v
Family dependency - e. Emotional problems
Financial difficulties: f, Mental retardation
Reactions to disability L Q Neurological impairment
. Equipment: day use___ night use st
. Is equipment in gbod condition -
n& . . ‘. —_ ) . A Y
5. Is the child05y65ec+ to any of the following difficulties about which‘camp—
staff should be alerted? (I|f so, please indicate under what circumstances,
severa+y, frequency, and +reahmen+ mefhod used )
a. Asthmatic attacks i . Fatigue
b, Convulsions or seizures' . Other
c. Behavior Disturbance

Date of' last checkup . What, if any, recommendations werée
rade at that time? ’ Lt

\Signafure

A&dress
(No.) (Street) : (ley or vown) (Zip Code)+ (Telephone)

103
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. EVALUATION . -

.-
. N

L] ~ v

Many specifit assessment devices and evaluation instrumentssfor determining
physical, mental, emotional, or social’ growth and development of individuals can,
be applied to or adapted for capping and outdoor recreation/education programs. '
Review of* different test andAQe surement publications is oune way to obtain infor-
mation about'these assessment deyices and evaluation instruments. Other publi-
cations (i.e., Mental Measuremetits Yearbook) and periodicals provide summary
information about specific assessment devices and evaluation instrudients. An
example of one such publication is Testing for Impaired, Disabled, and Handicapped
Individuals (American, Alliance for Health, Physical Education, and Recreation,
1201 .16th Street, N.W., Washingtdn, D.C. 20036, $3.95). This publication contains
information about various physical fitness, ability, perceptual-motor develop—
ment, and psychomotor tests,-and develoﬁheqtal prdfiles. While most of the de~
scribed instruments have been,developed for and used in school and -community settings,
many are appropriate for and Jdirectly applicableﬁto integrated camping gnd outdoor

~

.recreation/education programs. , . e

s .

-

’ -

R4

«;Ptogress in specific activities such as swimming carn bée assessed with any
of many_existing programs. Each of these programs provides developmental sequences
‘ and progressions, forms, and administrative®precedures. Agencies such a5 the -
American NationaliRed Cross, Canadian Red Cross, YMCA, Boy Scouts, and Canadian < =t
Association for Retarded Citizens can provide information and materials of this
type., A, Swimming Program for the Handicappe (Association Press, 291 Brogdway,
New, York, New York 10007) and A Practical Guide for Teaching the Mentally Retarded
Retarded to Swiﬁ;(American Alliance for Health, Physical Education, and ngreafion,
1201 16th Street, N.W., Washinggon, D. C. 20036, $3.00) both include detailed
progressions and related evaluation forms for swimmermall :bilit(ies and levels.

While assessment of individual prégress in various aétiv;ties and spécific
« aspects of camp life is imporfant, special consideration must 4lso be given to
evaluating all phases of integrated.camping and outdoor recreation/education pro-
grams. Standards and accreditatién criteria developed and used by the American
. Camping Association (Bradford Woods, Martinsville, Iridiana 46151) are designed and
excellent for this ﬁgﬁvose. Among the specific factors considered in accreditation
. by ACA are camp 8dmi§istration, program, personnel, facilities and equipment,
health, safety, sanitation, and transpoxtation. Idtgrprqtation of specific de- .
tailedlguestions about each of these areas, scoring facotrs, and related adminis-
trative directions are provided in the ACA Standards for Adcrediting Camps which
. also includes comsiderations. for inconvenienced campers. - e - . .

~

v

National Easter Seal Society for €rippled Children and Adults (2023 West
.+ <Ogden Avenue, Chicago, Illinois 60612) is another‘brganization with publications
and matq;iqls that can be applied to integrated programs. NESSCCA Guide to
Special Camping Programs deals with camp philosophy, aims, and objectives; N
administration; camp site selection; legal matters; insurance; budget and finance;
.. buildings and facilities; admission and follow-up procedures; personnel; health
e ahd spfety; programing and activities. This material caa-also serve as a basis
for cvﬁluating each of these specific factors in integrated camping and outdoor
;ecreation/educ tion programs. v, ,

~ .

v

-
.

A the.pqesent time several doctoral dissertatioc@ and federally fundeg . N
A projectsare delving into areas directly related to oerith implications for -

v .’

4 ' .
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evaluation of campers, persofinel; or proframs. Additionat inforpation about specific-
projects can be obtained from (1) Dempsey, L. Hensley, ¢/o Department of Recreation,
University of Northern Coldrado, Greeley,| Colorado, and (2) Dennis Vinton,: Department
,-+of Recreation, University of Kgntucky; L ing;og, Kentucky. L
;.

. .
, .

4 oe
Information approaches involv program partdicipants themselves cannot be over-
looked as importamt evaluation:techniques. 1In addition to planned and unplanned
. . camper-counselor discussions, camp fires provide excellegt opportunities for finding
- out what campers do and do not like. For example, as each camper says anything
. “desired as he/she tosses a small twig into a glowing ‘cgmp fire, many likes, dislikes,
and attitudes surface.
. and relevant evaluations. Résponse to smiling, neutral, or frowning faces for specific
questions about camp is anqther way to tap feelings of .participants+ Input from
pareﬂts, paid staff, and volunteers is another valuable source of information. The.
most effective evaluation systems and approaches i;e ongoing, practical, functjonal,
and result in positivé change.. ) ' ' ’

i The following forms represent two approaches that have been used succébsfully
for assessing individual growth, development, and progress, and a guide for conducting

self-evaluation™of a program. These materials are incluqed to emphasize differences
in approached and not necessarily for their specific &ontent. Specific materials,

Readers are invited and encouraged.to send information, materials, forms, and other
items they have found sugcessful in their programs o Cons t.on Programs for the
Handicapped, AAHPER, 1201 16th Street, N.W., Washington, D/ A£. 20036. * v

. - . >

'
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, forms, and procedures have to be developed in light of the uniqueness of each situation.
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Instructions: Put the date that each item is evaluated in the appropriate
column. ; '

Name

.

- : .

o

Normal
Moderately

Comments

| Extremely

¢ V| sligholy

-J

Behdvior . . A .
.| _Immature N 8-3-746-7-7§ ,
| -Withdrawn - A-3-7q ! ) o i
.. Shy, quiet K . : . . i p - N
~ ‘' Hyperactive . J L I
dggressive, unruly . R .
Self-confidént ) i
Overeater
Afraid of water * R >
Homesick b - -
Temper tantrums .
Other . ’ L. . .
Y S S . L . \ '

~ — -
\

_— 3
. - . -

Social Skills ' - .o i

- Speech _ .
Table manners .
Sharing, cooperation ‘ :

Affection (kissing, hugging) - ' )
L Crying . . L
— Other

. ‘_.,___._—‘ﬂ h
> AN

' *Adapted*from Hyam I. Day and 'Catherine Mary Louise Archer, The 'Intefration
_ of Trainable Retarded Children into Regular Residential Camps, Part 2.

. ' Toronta, Ontario, Canada: Camp Development Committee for the Ontario Asso~

ciation for the Mentally Retarded (1376 Bayview Avenue, M4G 3A3), 1975.

-

\
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[

Normal

Slightly

Modpratel&

.

2%

Extremely

' ~—
' Motor Skills

Walking )

. Running

v Throws ball

Catches ball .

-Hits ball

Holds ‘pencil

. Other

O

Self-Help Skiils

Ties shoes

: Dresses

Eats with knife and fork

Personal hygiene

-Makes bed g

Other

None

Pie—

X

Beginner

Beginner
Slightly
Advanced

Advanced“

“.Camping Skills

Swimming

A

« Canoeing

Sailing N

Arts and Crafts

] Campcraft

+Other

Q .
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, Experience/Skill Checklist. R o
. -
o . . . B \( . . - - -
Outdoor Education/Recreation NN L . « '
This checklist has been provided by Steve Brannan, Special N . .
Education Department, Portland State University, Portiand, - @ ' -t
Oregon. As director of Mt ,Hood Kiwanis Camp Program. Dr o
Brannan has been resporglble for development and usent this , * N !
scale 10 assass progress and growth of campers Both eontent . .
and approach can be applied and/or adapted for other types ) Q\ 3 ) .
of physical edlication, recreation, and related programs b . - « .
N ¢ - N - )
Nage of Camper ' ‘ . ’ ‘ -
. s .
! " . . MUSIC DRaMA ~ . -
Date of Session - —_— . . . \
. ‘ M N 12345 Singswithagroup o« .12 3 &5 Operates an instamatic camera >
~ 1 2345 Sings alone w hile others present 1 2 3 4 5 Rides on chairhft at Timberline *
12345 Sings famihar songs 18 345 Lm\pool equipment.as ditected ™
Y 1 23 4 % Learns and sings new songs 1 2 345 Enfers pool safely
. EVALUATION SYSTEM | - 12345 Singson pitch 12345 Clears pool onv\h\slle blast
1 2 345 Constructs a musical Instrument. 1 2-3 4 5 Puts face in water M
¥ Performs independently without instructions 1 23 45 Plavsa rhythm instrumént 1 2 3 45 Holds breath underwater .
2 Performs wdependently follow ing l"‘”U( 182 3 4 5 Sings at group camplirey 1 2,3.4 5 Walks unaided across width v
tions. N 2 3 4 5eParticipates in Group sgits v of pool waist deep
3 Perfofms onlgowith verbal and,or phasical 1 2 3 45 Emplovs rhithm « 12,345 Tuchfloats for 13 seconds
As3IStance - 1 2345 Emplovs hand mosements to songs 1 2°3 15 Prone ghide’with kich for 30 feet |
4 Unable to per{urm \\gh verhal and or 1 2.3 4 5 Performs shit according to plan = 12314 o Crawl stroke for 3¢ feet
) ph“lfal.&»lb‘am‘t‘ o B 12 3 45 Provides persgnaf interpeetation V12 3400 Changes ditections w hile swimminy -
5 Not observed at camp . durlm‘lht shit o 1 23 15 Jumps in watek w aist deep
. . J 231 Creates (unlrlbu{m kit material 1'2 4 45 Relaxes/suntany ncar pool .
- w e lﬁ\a Swims/plavs in Timberline pool ' r\
1 2 3 45 Talks courteously ( SATURE
1 2345 Communicates needs (verbally and : N T R (‘r\Ml‘lNG/SELFHEl.s’ R
or manually) 1 2 445 Finds crunchies igravel twigs, leaves, ' B v
12345 Acquires friends ‘ ete ) . «.1 2343 Lights a match .
1 2 3 145 Imtiates conversatign 1 23 475 Foely diffchent teatures (rocks, bark, 12343 Builds a fire .
1.2 345 Ontime leayes, s0il, moss? 1 2 3 4 5,0perates acamp lamp — ¢
3 1 2 3 45 Neatin appearance 12345 Deseribes differencesdn rock eight, * tColeman, et )
1 23 45 Practices camp rules {use of facilities)  * 7 texture rock decomppition tb soil) 12 3 15 Operates 2 camp stove R
1 2 3 4 5 Practices game rules (sportsmanshipi 1 3 3 45 Obyrves Lrvels of forest candpy, (Coleman, Hobo stove, ete ) N
1 2 3 4 5 Clean in personal habity’ understosg shrub laver) 12345 ()perale\a flashlight
1 23 45 Helpsothers 123 45 Obwerves hfe rings of atree ’ 12345 Prepara own meal out-of-doors -
12345 Waltsown turn L1 2 3 15 Describes differences uPplant Iife 123 4,&,!-3“ own meal out-of-doors
1 2 3 4 5 Participates in sugyested activities 1 2 345 Feels different terrain tslope N)hl“ 12440 l‘xulh unrolls sleeping bag . f,
12345 Foliows ms!rucwunsdur)nu acu\mn downhilh ’ 12 3.8 Manngesown gear -
1 2 3 4 5 Controls emotions 23 145 Formsan en\lrunnwnl‘al inte rpnl.inun 1 23 45 Packsapac
1 2 3 4 5 Practices acceptablewafing Fabits of a placeyr thing ‘1 2 3 45 Carries a pack »
= 12345 Tries new experienet 9 234 5 Identfies harnfful plants < 1 2 345 Hikestoa close destination =
1 2 3 45 Engaghs others 1in on v 12,5 45 Discovers things {halﬂpkiro(‘lx . 1 2 3 45 Hikes toa far desuination *
1 2 3 4 5 Participates with B sand, etc ) 1 2 3 45 Demonstrates endurance on ahike °
-1 24315 Dnnksor m a mountam stream  « 12345 Helpsset- -up camp on orérnight hiké “
ARTS ANI)(R; 123405 Obwerves the current pf astream . 123 45 Lavsout ground cloth . D .
. 12345 Discoversawaterbug g 12315 Covkva Inarshmaliow K
Geteral _ N + 12445 Feels the mornipg de 423458 reparex@campﬁn treat A .
123 45 Cuts with scissors & 12345 Listens to the sounds of {he forest g™ N & (s/nfore's) -
| 2°3 4 5 Tears and" folds papety « . - (Smmals, wind water flowing) - s d 2 3 1 5 Makes hot chocolate
* 2.3 4 5 Selects paints. 123 45 Observes cloud formations L TN R
* 1 2345 Paiqts witha brush 12345 Smeélls™ fragragee of {oresy{lov\ers N u ~
1 23 45 Uses materiab/tooks correcths fir trees, etc ) - ' ‘ .
1 23 45 Completes propcts 1 2 4 15 Matches animals and therr foolu[yu\ . R -~
A 23 45 Practices safety precautions . 12345 Describes animal signs (tracks, nes 3 * .
"1 23 45 Helps with clean up burrows, droppings, etc ¢ ) .,
. - - .
Projects . . RECREATION, WATER - ,
T2 34 5 Makesssand candle =~ 77 v -— -, - I ¢
123 45 Tyedye fabric N 123405 Batsafish hook R
12345 Deslgnsaposl@ilrd : 14345 Operates a fishing pole (casting. reel “ .
123145 Wntesa postcard K etc | U -
1'2 3 4 5 Prints with natural matersals ¢ 1 24 15 Catches¢lands a fish 4
12345 MakesaGod'seye - BEERE 5 Cleans a fish - . / f
1 2 3 4 5 Makes a pine cone project, 4 2.3 15 Prepares afish for eating . Name of Director
* < 123 45 Makes a nature collage 1 23 45 Playwindisidual games/sports , -
I 2 3 45 Makes a spatter leaf design 123 4% Rideda bigacle . Counselor (s) o
) | 107 ' - ®
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" % ., HOW DOES YOUR PROGRAM RATE? - ~
- N “ “

A major purpose of this publication is to érovide assistdnce- to persons init-
iating integrated 'camping or outdoor gducation/recreation programs involving incon-
venienced-participantgrand to those enriching or expanding already existing programs.
‘ This guide for evaluation offers definite suggestions and specific guldelines for

evdluating these programs and activities. This simply sugge%ts one way to evaluate

. ¢ different aspects of programs. Although much of this material may appear more
. appropriate for physical education or scho l-cEn{erqg recreation programs, some ~
N sections can be applied directly and all can be, adapted for use in Yntegrated camping
and outdoor recreation/education programs. . N . B
Objectives ."‘ o .
° . ’ . N \ »

What are the major objecﬁives of the program and each of its component parts?
Why is_each specific gctivity included in the program?

. Do the program Lnd'eéch of its component parts meet needs of populations served? -
° d ~ - . ¢ ¢
* Staff -l ) . * ) .

What are personal and professional qualiéicatipns of each staff member?
. Is each staff medher in a leadership position best suited to his/her kno&ledge,
skills, and competencies? :
N . . \
What is the work load (Number of activities, responsibility for other-activities,
supervisory, duties, administrative responsibilities) of each staff member?
What is the ratio of program participants to the ,total staff? What ig this
ratio for the professional staff? For the total staff including volunteers?

>

Ny

'
. a

. . ’ Y N $
’ How many staff members are involved exclusively in administerding and/or super-
' vising participants? . .
. D . . ' ? ]
N : .
. Program o N

" How many children, adolescents), young adults, and adults does .the program reach?

¢

What is ratio of inconvenienced to noninconvenienced campers?

. .

W What activities are included in the program? To what extent are participaﬂts.
’ . involved in decisions and selection process for activities?

. )

.

Are.method§, techniques, and approaches appropriate for groups with which they
are used? \

- .

1

.

How are improvisations, innovation, original activities, and creative techmiques

used ‘in the program? . — ..
;*"’*"«‘ . . .
Is the program developmental in’nature and designed to meet sygcifi; needs of
the participantsg?. . L o
T St v
4 . .
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Awards and Motivation -« =~ .
7 . .

For what pyrpdses has, the award program been developed? Does it actually
fulfill‘these purposes?

N

What awards and award systems are used as regular and/or special parts of

the program? : . . ;

How are awards presented to recipients?

What motivational devices and techniques are used?

What criteria,are used to determine recipients of awards? -
~ . . L d

How many participants receive different awards?

. v“ .-

How is year-to-year continuity maintained in’ the award program]

Facilities, Equipment, and Supplies : , S

Is full use made of Jll available facilities, equipment, and supplies?

What supplementary facilities are used? How can more effective use be - |
made of all available facilit1es7 . .

-

Whyt adaptations ha%e been made of conventional and/or traditional items

.

£ of equipment and supplies? ,

¢

What kinds of homemade equipment haye been developeg7 . .

Teéting and Measuring Individual Progress

.

Y ! - i
For what purposes is evaluation used? Does it actually fulfill these s
* purposes? . - - & .

In what ways does this evaluation progtam contribute to the total program

and to a better understanding of the indiv1duaL participants?
[4

What kinds of evaluative®instruments are used? -

4

How are records (individhal group, permanent) maintained and used?

* Are analyses and_comparisons made "of results from evaluations taken at
various times within ‘the same year, year to year, group to group?

) What research has been conducted in conjunction with the program” Are
counselors encouraged- to dc action research to attack problems confronting them?

.-g‘ Are résultg\of evaluations‘interpreted to participants and/or their parents
or families? . :
’ : / o \
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Diagnostic Examinations and Procedures ' ' )

—When and by whom is this examination administered?

@
How is this examination financed? ’ AA% ) oo

How are the results of this examination used to influence the program for amy
given individual? * .

.

How are staffing procedures and results of examination used in a team evaluative
diagnosti2 work-up for each individual? '

, L T
' Is a thorough medical examinaﬂion required before allowing an 1ndividua1 to
participate in the prograﬁ ‘ -

| . N

Inservice Education and Training ) 4?

'
..

Are pre and inservice programs provided and required for all staff members’

How often are 1nservice programs’ scheduled? ’ ..

. What types of pre and 1nservice programs are scheduled (workshops, clinics,
v+’ institutes, classes, staff meetings, visitatiops, conferences)?

, Are content and approaches of pre and inservice programs varied and designed
to meet special needs of the sthff

»

v
What methodé and approaches are used for pre and inservice programs (lectures

4 demonstratiohs, films, ingtructor participation, visits, printed materials, buIletins)’
" What specific topics are consideted during pre and tnservice programs? .
. 14
Who conducts various pre and inservice programs? .
What influence and egﬁect has pre and inservice activity had™upon quality of
+ program? -
’ - - .
Parental Involvement . ) .
_ + ) . \\\,//
How are parents involved in the program? . . . .
What activities acquaint and educate, parents about "the program? Serve them?
Volunteers Involved in the Program b
- >
. What is the role ‘of the volunteer in the program? How is this communicated N
to the volunteer? .
» N
R What is the total nymber of volunteers 1nvolved in the program? On a rqgrlar
basis? On a nonregular basis?
> : LI
How often does an individual volunteer take part in the ptogram (daily, weekly,
monthly, ﬁamp period, season)? 4 .
1 * L
2 . . 110
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)

What are the specific duties and responsibilities of volunteers?
. [}
What training and/or orientation is required of volunteers? How often 3re
they required to take part in ‘inservice education and training sessions? * '
L]

For what sources are volunteers obtained?

k3

What procedures are used for obtaining services of volunteers? Are these

adequate? ) ) v

&

LY

What recognition is given to.volunteers who take part?'

<

Public Relations, Information, and Publicity

What kinds of information are disseminated-About the programé

How is the public relations and information program planned and implemented?

To whom is the responsibility for this part of the program delegated?
To which of the mass media (television, radio, newspapers,,magaiines) is
information about the program (activities, participants, and staff) given? How

often f§ this done? . s
. Have articles been §ubmitted to professional jourmals about specific part;
of the program? : ‘ . - .
> .

, Have newsletters been developed and circulated about the program? How often?
>’ Have special ﬁrograms (films, slides, tapes, demonstrations, speeches) been
developed and presented to interested civic and service groupg in the community
and throughout thestate? How often are they presented? .

What kinds of technical reports have been developed and ciréulatgd abdut the
program and its ‘component parts?
v ' . 4

Have program,oufiines and guides been developed and circulated to other
interested agencies ang organizations for use and evaluation?

specific Impact of the Program

.. ; . '
what impact has the program had' dpon 'the local gommunity? Parents? School
personnel in the distris:; People ia the bpsiness community? Others? )

E
[

Miscellaneous
What are :hg greatest strengths of the ‘program? Greatest teaknesses? .

Problem areas?

Projected changes fot the program and approaches for the future?

.
s

Areas of greatest disappointment in the program?

Areas of greatest progress in the-program dﬁring the past year?

'
@ .
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Carp

Counseling

On YTheels v weson

Im sure niany veteran campers
aspire tosomeday becoming coun-

Perhaps I was reaching too high.
I realized my dhimitations, or, ‘at

selors, and such was my case, oply . least, thought I did, but there was

for me the tralSition, was not easy.
* Bomn with spastic cerepral palsy,
1 hid been a Ccamper.for fifteen-

still that unexplainable desire to
give of myself i1n some way
Granted, physical ability is im-

years at both day and residential * portant when working with physi-

camps for the physically dis-
abled. Dunng my senior year at
high school, I applied for a job
counseling at the residential camp.
After seven years of camping there,
1 feit I knew the program well
Besides, I had bccomc~m(<;;rcs(gd
w rehabilitation and wanted' some
practical experience. The seply was

discouraging. Counselors, 1 _was”, ,was opened by

told, were required

cally disabled ¢hildren, but stll
there, Just had to be some w?/r"
could contribute, I remaine

campey for twp more years, offer-
ing suggestions to anyone who
would listen, and hoping that
someday, somehow,
would change.

. o Then it happened.” a new umt

nearby Camp

to perform  Henry Warren for the severely dis-

physical tasks far beyond my capa. . abled It was under the directian

bilities. -

This rejection caused mesto do
much_soul-searching” and to weigh
my habiliuies against my assets, |
am somewhat dependent self
and so would be limited to ‘aesns =
ing othirs, I can do a‘great deal
for myself, more than ore wduld
expect, but, perhaps my biggestili-
ability is not being able to feed
myself. Doubts arose in my mmq
Would I really be able to cony
tribute enough to compensate for

my handicaps? \

Woody Woodworth, born with cere-

dral palsy, was a camper for fifteen

years before breaking the tradition

and becoming a disabled counselor,
»

©

,
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of Frank. "Coach” Robinson This
was a project supported by the
Massachusetts Easter Seal Society

I8 September 1 sent a letter to
the coalhuzeybreasing my strong
desire to cb;ﬂi?a counselor All
1 could offer was my years of ex-
perience -4, shot in the dark. per-
haps, but what did 1 have to lose”

In late spring the eventful call
finally came in reply to my third
inquiry #'He's definitely on the
staff,” I heard my mother say The
coach said I would receive more

| details, by mail, and that he'd stop.

by to discuss the particulars
When he came, he said, “If you
will commuté for the first two

conditions «

weeks, well find room for you' He
added that. since_ all counselors
had to report a day before the
campers arrived, I should come
prepared to stay the mght This
was better than I had hoped, but,
as I soon found out, it was.only the
beghning

Despile my many yeags of camp-
ing, 1 sull had much to learn I
had always gone to camps exclu-
sively for the handicapped, but this
was différent Here the disabled
campers stayed in one .abin es-
pecially adapted fpr them,- while
able-bodied campers, ranging n
age from 7 to 16, occupied four
other cabuns. It was actually a dual
camping program The Easter Seal
Society provided funds to staff its
unit while other staff members

were provided for the other sec-
tion Here was a great potential for
the disabled youngsters to(develop
the social skills needed to live in
a nondisabled society We inte-
grated the able-bodied with the
«disabled campers when possible.
Interaction between both groups
were encouraged during free time
and mieals,

Each counselor was assigned to
assist 1n a certain activity They
gave me & job of editing the camp
newspaper and handling publicity
and public relations for the camp

This was a job, got a vacation
The odd thing was ¢hat once I con-
yinced myself of this, I began hav-
ing the ime of my life. Here I was,
actually contributing 1in a way I
had never thought of I spent much

)

time wih the campers. Even when’
typing 1 was in the center of
things *

From the start I was to create
a new-image of a disabled person.
On the first night the other coun-
selors kept asking me if I needed
help in preparing for bed They
were so amazed at all [ colild do
“When I need help, I'll ask,” Las-
sured them  They were not there
to cater to me, and I had to prove,
both to them and to myself, that
I could pull my own weight I
noted that whenever I was around,
they were cautious not to utter four
letter words. If 1 were to be con-
stdered an equal,’ this had to step
The musconception of the “han8i-
capped saint” soon vaffshed I be-
came one of the guys

And ‘what great guys t?ey were.
Along with fostering inlegration,
they gave their all to achieve the
goals of fun and independence
for each eamper They were more
than willing to assist me. Some-
times on late nights when I was
dog-tired, they thought nothing of
dotng things fdr me which I nor-
mally could do for myself i

Acceptance by my 4ellow coun-
selors and those who daily volun-
teecred was refatively simple But
those who only occasionally came
to help raturally thought of me as
a camper unless told otherwise.
I recall one hot day, during the
second week of camp, I decided
to go for a swim with the dthers.
As [ headed for the cabin, propel-
ling myself backwards with my
feet, I met Jerry, a volunteer, who
Rushed me the rest of the way. It |
greatly surprised me when, after

Reprinted with permission from Accent
o Living , Summer 1976.
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éntering the cabin, Jerdy asked the

counselor Danny Tangney, “Who's
"his counsélor?” .

“Those are fightng words,
Jerry,” warned Danny with 2
.laugh, “Woody has no counselor,
.be IS a&:‘oun.selor" Jerry would

. pever foryet that day for wheneber
I saw hum after this T would jok-
ingly wmquire, "Hey Jerry, who’s
*YQUR counselor?”

,Some of the younger campers
1 had difficulty thinking of me as a
«Counselor. One evening just before

;campers  were  playing  street
shockey on the patio. Tom, one of
.our campers, hadl expressed a de-
sire to play. When I informed him
of the game, he hesitated saying,
LTl watch, but I won't play,” and
then added, "and doa't you say
anything either.”

. He went op ahead and I fol-
lowed. The dinner bell rang biffore
f reached the patio, and so I
started back up the hill to the din-

and it-was evident that he was de-
pressed, .
- -“Boy,” he remarked,. *if one
more kid stares at me, I'm going
to say something not too nice.”
"Oh?" I replied, "And what was
your first reaction when you saw
me, or someone hike me? Didn't
you stare?” Tom and I had some:
thing in common. He was a sopho-
more at the hospital school where
I had graduated two years before.
“Yes,” he admutted after’a mo-
ment. He then realized that star
ing, though not polité, was 2

R
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supper, some of the able:hodied

ing room. Tom caught up with me

natural thing .
I became intensely mundful o
the importance ‘of wntegrauon Ob-
viously not ail our campers could
participate in physical competition,
*but most could compete in intel-
lectual activiies. This prompted
me to hold allcamp chess and
checker tournaments Many of the
disabled campers entered and a
few, my friend Tom included. be-
came camp champions
Along with regular activities, we
also tned to provide our campers
with expenience whicl they nor-,
mally wouldn't get. Solme lived in
institutions. Others, because of con-
ditiors at home, were unable to be |
socially active. On rainy days we
might go shopping, take 1 a
.movie, or bowl at the local alleys
Simple activities like these were, .
real treats, and we were grateful
to those who put themselves out
for us. '
The entire summer was a
profitable expenience for me I'm
certain I gained much more than
I gave. Perhaps the most gratifying
thing that happened was when
camp officials received a short note
near the end of the stason [{.was
from Steve, a camper from the first
session. He had not bedk the most
enthusiastic camper To {get him
to participate In any actiyity was
a chore, but he assured us that he
had enjoyed himself As a result
of my being a counselor, Steve now
wanted a job He was now seeking
what 1 had found. "
" Impossible dreams are funny
things. A strong determinaudn can
often make them come true. ™.
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Camp Hidden Valley. the Frédh Aur
Fund's camp for boys and girls 8 to °
12 years of age. 1s a pioneenng dem-
onstration of creative camping for han-
dicapped and  able-bodied children
Some camps accept a few handicapped
chitdren in a program designed for the
able-bodied: others accept a few able-
bo'died children in a program designed
for the handicapped Wy beheve Hid-
den Valley 1o be the first-camp to pro-
vide for equal numbers of handicapped
and non-handiapped children—an in-
tegrated hind of campidg which all ,
children are treated as equals.

Children are accepted for the Fresh
Air Fund's frce camping progrum on

" the basis of need They come from

crowded. mpoverished areas. fr
homes beset with iliness and person
pro‘blcms .

Children acccyled for thg Hidden
Valiey program are not only the ortho-
pedicaily handicapped but also children
with a wide variety of disabies Last
summer. campers disabilities included

. anthrogryphosts. asthma, behavior and

Q

3

emotional disorders, cerebral palsy,
cerebral palsy with epilepsy. epilepsy, «
deafness and subnormal hearing, con-
genttal deformities and anomakes ahd
post-operative conditions. heart, diseas:
es. juvenile arthritis, osteomyehitis, post-
polio crippling, resistent rnickets. sickle
gell anemia, sight defects and Spina
bifida

Chifdrer are referred by hospitals.
settlement housts. and other community,
agencies and screened by the Fund's
medical adwvisory board  chairman.
Samuel S Sverdlih, M D. director of
the Department of Physical Medicine
and Rechabilitation, St Vipeent's H{s-
pital; representative of the Fresh i’
Fund Board of Directors. Leona Baum-
gartner. M D, Commussioner of Health,
New York City; Bernard Shulman, M

. director of pediatrics, St John's
Episcopq Hospital. Brooklyn. James
Shechan, M D. Pediatrician. Ridge-
field. Conn . Katherine Dodge Brownel).
MD . director of the Manhattan rheu-
mauc fever and cardiac program. Bu-
reau of Handicapped Children, New
York City Department of Heaith, and
William Benham Snow.; M D.. director
of physical medical services, Columbia
Presbyterian Medical Center

At Hidden Valley there are no obvi-
ous program considerations granted for
the handicapped children They live,
eat. sleep, and play with able-bodied
campers and are expected to perform
tasks and take part in activities under
the simple designation of campér

RIC :
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Camp Hidden Valley

In campTdesign there arc some con-
, cesstons to campers’ handicaps, but the

overall effect v that of a rugged. out-
door camp. not a hospital or a re-
habilitation center For instance, there
are ramps to bulldings to accommodate
wheelchairs, and steps and raithngs at
the swimming pool, but thur purpose
is not cxplaned to campers and they
are accepted as part of the surround.
ings. with no questions asked

Prior to the camping season, the staff
is briefed on the nature of the various
disabilifies and precautions that they
must take rfegarding micdication land
care Staff members are traned to look
after cach child’s individual  needs
without the other campers noticirfg any
special attention

In all s camps. the Fresh Ay Fund
practices decentralized camping. wit
cmphasis on sfhall group hving :;\/h'c
outdoors rather than on.organized ath-
letic competition This l_\p&,ﬁ&;mp'ng
is readily adapted to the Hidden Valley
program The tent group of counselor
and five or six children—handicapped
and able-bodicd—plans 1ts own day-to-
day activitics withun the general frame-
work of the camp program This gives
the children an cxperience i congemal
group living which often 1s mussing from
thewr home life

Impercepubly, group Jclivities are

* cHanged where necessary from the nor-

mal camping procedures o as t0 miti-
imize differences i campers’ phyvycal
capabilitics  For example to create
group cohesion on a hike, the coun-
welor slows the pace by pointing out
aspects of nature to the group This
gives all campers a better enjoyment
of rature At the same time it gives a
slower moving handicapped camper
a chance 10 keep up with the gronp and
lessens ‘the danger of over-fatigue™ At
cookouts, the various jobs are dete-
gated equally, but the ones that might

» be dangerous for the handicapped fall

unnoticeably to the able-bodied When
it comes to swimming, It 1s not un-
common to see o handicapped camper
outdo his non-handicapped buddy

For the physically handicapped, Hid-
den Valley-ts a closer facsimile of ordi-
nary socicty than the s:‘(u:ﬂmns to which
they are accustomed In a healthy, fun-

filled atmosphere they learn to cope.

with -the same kind of problems ‘they
will encointer as they attempt to inte-
grate themselves into society Thus they
can gain the insight. capacity. and couf-
age to overcome the problems of adapt-
ng to the demands of outside society

Along with the handicapped chid
learning to adjust, 1t 1s necessary for

~
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At the :%,’arm at the Hepald Tribune
I resh Aw Camps, voungsters are able to
mik a cow, brush cahves and sheeps warch
chicks hatch, and plant a varden for the
first tme  The ™ knowledge they have
learned  from bovks—nnlk comes from
cow? wool from sheep—takes on new
meqmng whtn ot s associated  with  ex-
pt‘n'cn(e Ammals are borrowed from
nerghbormg farmers .b




the able-bodied tq jearn” to accept the * ’fan. also of that Institute and a techni-

K « shandicapped.'Hidden Valley aiso strives ., ¢al advisor on installations for the
. toward this} end. Om the city streets, - 3 handicapped.

‘ able-bodied children’s attitudes toward
the handicapped -runs the gamut from
pity through disdain to ostracsm By
sharing .camp life with the handichpped

y g they quickly learn therr similarities as

0 human beings.. Negative feehngs tend”

‘to disappear as group living taka{"t\_xold

ar&tha handicapped prove their worth

. The lasting impact of the program is

, often seen mn the two gleks that the
Achild is at camp. Last car, for ex-

ample, an 8-year-old boy with® spina
bifida came to camp very shy and

.. Wwithdrawn. But before the end of his
¢ 7. first real group expenence as wea-
«» ~ing a perpetual grin and ,wanted to {alk
' ‘1o everybody. A post-polio Rirl with her

) crutches and frail leg progressed from a

self-conscrousness ?bOU( het* appearance

and. limitations to' become one of the

- most popular campers once she realized
. that she Lould get along amicably with

N the rest of the group The cerebral

: palsieds boy' with an ambulatory 1n-

volvement was much slower than the

rest of his group but, i finding his

. place n the group, he exhibited here-

tofore unknown qualities of leadership,

. - judgment, and ntelitgence The severe

2 ., «asthmayc girl who had been sheltered®

so much that she doubted her abihity

at anything was overjoyed with hér suc-
¢ess in the group activities she under-

,' . took.

The Fresh Arr Fund (formerly Heraid
Tribune Fresh Air Fund) has head-
quarters at 300 West 43rd Street, New
Yoch. N.Y 10036 Frederick Howell
» Lewss is executive director Larry
MIC‘kohC. assoctate director of the
4 Fresh A Fund and camp director,
can be contacted at the same address.

Y

* Both handicapped and a‘h-bodned
children go home from camp with new
and reinforted determination to achieve

. a gamful place in society Through this
program, The Fresh Air Fund 1s helping
to demonstrate how the physically hand-

< tcapped and able-bodied cam live gra.
ciously together.

Specifications for
& The New Camp Hidden Valley .

. Prepared by The Fresh Air Fund staf]
in consultation with a special commit-

. tee set up to advise on the consiruction
- of the camp The commuttee 1s made
* up of John J Untereker, medical direc-

« o7 for the Institute for the Crippled and

. Disabled; Chester A. Swinyard, asso-
ciate director of Children's Division,

* Institgte of Physical Medicine and Re-
habu%(ion;,and Edith Buchwald Law-.

. recreatton hall, crafts—to all

- The objective of the hew Camp
Hidden Valley is 1o create at atmos-
phere which sumulates individual crea-
- uvity, effecfive group lhving, and a
boundless ' vaniety of acuivities, skills,
and new knowledge through smali
group non-competitive camping. Its
purposes are:

\

To provide experiences for hand:-
capped children that deepen and
ennch the impoffgnt human ex-
penience of respectng individual
differences, m a setting involving
both handicapped and able-bodied
chlldre:l.

To help éach child find new strength
of both body and spint

To provide opportuntties for both
handicappe d non-handicapped
that introduce
and new and posttive relatonships,

-

[ ]

Campers are underpnvileged boys
and girls, ages 8 to 11, whose parents
are unable to provide a summer vaca-
tion There are 60 handicapped and 60
able-bodied children per encampment
The «ounselor-camper ratiq 1s one to
five The handicapped child acoepted
for Hidden Valley must be able to care
for his daily needs, to function within
his physical hmutations, to dress and
totlet humseif, and 1f he wears an ap-
phance, to. adjust 1 . his needs Pro-
vistons are made for wheelchair cases
and for the blind The camp operates
for three 3-week periods

The fand in the generdl physical camp
area s generally level, but some rough
natural terrain challenges children with
handicaps Ramps lcad from camper
quarters to pool, dining.hall, showers,
major
areas. levels of gamps are carefully con-
sidered for crutch and brace so chil-
dren do not find them too stecp and
difficult to manage Toifets have arm
supports  Handrails are  provided
where necessary in camp (in areas of
traffic) There are crutch racks il the
dining hall, recreation hall. crafts shop.
etc ADoors arc wide enough for wheel-
‘chamrs * :

Specific Areas and Program Facilities
Camper Quarters

A 'vlllagc 1s a complete unit contan-
ing shower, washing and toilet facilities,
rainy-day room (library, table games)
No food facthittes 3Q ehildren,

Cabins (three to a village) are indt-
vidual living units Cabins—for ten
campers and two counselors eachi—are
divided into two parts serving five camp-
ers and one counsclor cach There are

hem to new shills

L

- N

three h cabins to a willage, Cabins
have a simple outdoondfireplace for
cookouts. They are light and airy but
free frdm drafts; some provision 1s
made for 4 tempotfary heating device
for warmth on chifly days and during
sudden changes of weather.

Pool

Large enough to serve adequately
two vtllages—approximately 50 persons
at one time Shower house—part of. the
pool area, Complete filter system
Heating—70 degrees—apparatus. Ramp
leading 1fito pool (low end) for wheel-
chair cases Handrail around sides of
pool Crutch and apphance racks. Co-
ed facn.lmes.

. 4
The Fresh Air Fund, founded 1n 1877,
ts and always has been an independent
charitable corporation. Its free vaca-
tions for needy city children.of all races

o R

the public.

Craft Shop -

Kiln for ceramics. Darkroom for
photography. Work tables for® simple
wood projects, weaving, gewing, finger
painting. Proper use off simple basic
tools—hamlifer, saw, plane, etc.

‘ .
Recreation Area

Shuffleboard (revised dimensions for .,
handicapped), croquet court, paddle
ball. volieyball, boccr, dancing area,
short  court—basketball with lower
hoop, .softball—short bases, horseshoes,
badminton, and tetherball *

Diptmg Hall and Respeation Eu‘lding
'ombined (upper an:ﬁhxer fevel)
Indoor shuffjeboard on able or floor
or both Several table tennis tables
Plice for movies, "dramatics (stage),
library (both regular and braille), talk-
ing books, music room, tables for
games, checkers, monopoly, etc

Barn and Nature House and Garden

"

To proyde for animal care. sheep,
cow, geese, ducks, chickens, donkey
and cart Nature house—to store, ex-

hibit, and plan nature program. Garden \

—vegetables and flowers.

Nature Trail ¢
rd

Plan for various scents and touch
sensations to provide a course for the
blind to fellowm This drail 1s mterest-
ing and challenging for handicapped
and non-handicapped. 7

Overnight Lodige

Trail leads to o_verm'ght lodge <o give
children a goal to achieve Sleeping and
* cooking out accommodattons

{

Reprinted from Journal of Physical Edueation and Recreation,
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~ Making ‘Exceptional Chil(fi‘en" R

- - .

¢

a Pait-of the Summer Camp scene - °

. -

Camp, directors can lep':hapdicapped
children cope with real life by

. L assur}ng success in the campesetting
. “r . ~ .
' Lo - . DOREEN K’RONICK\K b

Camp directors have been hesitant to absorbgxcep-
tional children_into their setting They have been con-
cerned about their abHity’ to handle the children medi-
cally. They have qyestions about the adequacy of
theit physical plant and maturnty of thewrsétaff They
wonder whether the campers and tH&ir parents will
.react negatively to hgndxduﬁped cabinmates They
wonder what kind of special knowledge they must
have, what referral procedures should be effected.
and what pssns'tqnc;z cdan be expécted from local agen-
cies. .

Certamly évery director will not find his camp suit-
able to undertake such a program However, if we are

to contribule to the seif-_guffnciem:y. productiyity, ma-
turity, and happiness of the vast numbers of our
handicapped population, many of us must attempt to

..service these children By teaching them to meet the
d;munds of everyday life we. prepare them to cope
with the stresses of tomorrow. And we enrich the
lives of our other campers as well

. It has been our experience that Integrating some
handicapped and exceptional children into our hor-
mal camp has been_of great worth, both for the non-
handicapped and for- the special children. In many
cases the handicapped or exceptional children have
spent their lives being sheltered and overprotected at
home, .attend "special” classes and thearpy groups
with ofher "special” children, They experence their
first real opportunily to learn to hve with therr
normal peers at camp. The ability to master the living
situdtions of camp 1s an important step in the direc-
tion of functioning in society at large. .

The special child éften has a past history of re-
peated failurg n whatever he has attempted. At camp
he is confronted with a new physical. social, and
learning experience n a nondemanding! informal set-
ting. in which he may achieve his first successes
With success. his self-esteem and his ability to tom-
municate improve. and consequently so does his
ability to behave in an acceptable fashion.

_ Having a "special” child 1n a cabin can be a posi-
tive learning experience for our nonhandicap?ed

 Director, Integra Foundation, TFéronto. Canada
(sponsor 6f Camp Towhee) \‘ *

o
.

- - . . X S
campegs This can be a lesson in em athy, accept-
ance, and the realization of the integrity of each hu-

man being Just as sleeping beside a youngster of dif-

ferent race or nationahty can help a child appreciate

his sageness and humanity, 50" can a special child
tzhlr_waluable lesson to his cabinmates.

It 1s necedsary to interpret tothe cabinmates, and
other campers. 1f the need arises. the worth/of the
special camper. his right fo experience angg Jjoyable,
meaningful summer, and the role they can play in
implementingthis We explain that everyone does not
function as well as’they would choose in"some areas,
giving examples. and tha} the handicapped camper
has limitations ofpfunctiof, which must be accepted
as such W‘heneve the.
a'cabin activity we provide an’alternaté
acuvity. This avérts resentment on the part of his
cabinmates. which gan dccur when they are held back
from their regular activaties. 1f the situation s handled
]udlciouss
tively toward thespecial child.

WHen approached by parents of a Handicapped or
exceptional child, we are faced with the difficult
tasks of ‘assed¥ing the degree of the child’s impair-
ment, deciding whether he cayld benefit from a camp
situation. and whether thei::}‘p chasen should be &
noRhandicapped or special sétting: .

If the child is under the care'§f an agepcy,'such as
a crippled "children’s center, faruly service dgency,
psychiatric clinic, or institufe for the-blind or deaf,
the damp director should request a del’ailed'r’eport. It
should consist, in part, of the child’s abilites, dis-
abiliies, particular problems related to his 1mpair-

ticipate ¢

. ment, specific methods of handling him, the extent of

his special training. his social ability. and lifs readi-
ness to cope with a nofhandicapped.situation. If the
child 15 not recewving treatment from an agency or
chnice the schools are able t6 furnish considerable

y. the norhapdicapped campers redct posi-

information on his ability to handle himself, and, in ,

some cases. to give details of his psychological as-
sessment. At the close of the summer the camp
should be prepared 19 furnish a report to the agency
_or ¢linic, so that they can maintain a twelve-month
picture of the child’s progress. :

1

ndicapped child cannot par- ~

o

o o T
‘  Reprinted with permigsion from Journal af Health, Physwa% Education, and Rpereation .
January 1972. 117 AN . )
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"Although the ‘parents .or agency “thayyhave ap-
proached the director concerning placement of the
child in camp, it is still customary for the parents to

experience gonsiderab
e away from home in
ng. The chil, as

anyiety at having the child
elatively unsheltered set-

well, frequently is the product of

ears of ov c

oncern and overprotection and antici-
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PAruntext provided oy enic i

. that facilities meeting American

pates the~forth#ming camping experience with a

mixture of enthusiasm and fear. Therefore, the camp,

director must be-prepared to devote extra time to the
family inteiview. Many fears will be reduced if the
director takes the time to explain in detail his medi-
cal services and,practices, physical facilities, meals,
demands made of campers, staff qualifications; and
program. The prospective camper wjll feel more com-
fortable if he is given a picture-of a typigal day’s
activities, a description of the cabin in which he will
live, and a-detailed description of the trip to camp,
from the time he leaves home until he is settled into
his cabin. The -director must assist.the parents in
“letting g0" so that their thild can begin to acquire
the skills of independent living, i
Information solicited ffom the child and parents
should include {1) ability to relate to peers, {2)-things
child does well and, enjoys, (3} concerns and fears,
4) things.child and parents are lookiﬁg fof from a
summer at camp, (5) child’'s adjustment te new situa-
tions, {6) how child feels about his handicap, (7) spe-
cial assistance required in dressing, toileting, making

* bed, eating, medical attention required, ability to
" move around, special equipmént required, and (8)

special handling of behavior disorders.

One of our criteria for accepting a child is the
dikelihood of his eventual integration into the non-
handicapped ‘communily. We question whether the
effort involved in accommodating a severely hand:-

~

flexibility of programing. However, §péciﬁg program
otientations tend. to lend themselves more effectively.

to specific handicaps. In ather wards’ the orthopedical- ,

ly handicapped might bgunable to cope with a work
camp, but its program conceivably could be &njoyed
by the deaf, learning disablegd, emotionally disturbed,

and edycable mentally retarded. A group centered .

camp generally is well 'suited to the integration of
exceptional and handicapped children, since’ there is
close supervisign of staff and campers and the, child
1s under the continuous care of -3 cabin counselor.
Within such an approach, competitiorr is generally
minimized and allowances are made for the pursuit
of individual interests a5 well ag cabin centered ac-
tivities. In brief, staff-camper rafio, a .noncompetitive
atmosphere, and the. Wwillingness of the staff to pro-’
vide_alternative programing and handhng are vital
requisites fog,a successful experience.

The supervisdfy staff of the tamp shqiild be.pre-

pared to provide the ggunselos with sufficient tnfor-
mation, concesnin, ild’s care before thé season
and bf.l accessilfle . for ,extrd direction and support

throughout the/summer. Sending agencies can play a
valuable role in Proyjding ongoing advice to the camp
and codinselor for ti duration of summer. Camp di-
rectors cih educate agencies to the importance of
this role by requesting specific assistance from them.

Distretion should be used in supplying information

to the counselor. He needs to know. the gpecifics /

‘wherein his handling of the camper will differ from
the care of a nonhandicapped child.#The counselor
need not be gverburdened with technical termirology
or;,éxte&sive material on the etiology of the handi-
cap. N . 14 -

Speciat children have needs, likesy dislikes, fears
and hopes as do their nonh'andicgpged counterparts.

capped youngster equates the benefits gained. How- * Flowever, their differentness is rarely limited spe-

ever, in serving the moderately to minimally hand,;
capped. the ability of the chid to cope, withwa
nonhandicapped setting is not dgpendent upon the
type of handicap. but rather upon the degree of
socialization the child has achieved. Some tmporiant
points to consider are. has the child spent some time
«in,a special class, clinic, camp whérein he has re-
ceived remedial or rehabilitative treatment, learned
to handle himself, cope with and accept his dis-
ability? Is his primary need at this point a setting in
which he will receive intensive therapy, or one
wherein he can undergo a social experiepce? If the
former is the case, he should attend a spécial camp

.Staff and Program Must be Flexible

There is often concern on the part of the director
about the adequacy of hjs physical plant, if he is to
accept handicapped youngsters. It has been found
amping Associa-
tion standards suitable for nonhandjéapped children
are safficient for those with a dijfability, provided
leniency and extra time to move from place to place
are allowed. T

The suitability of a camp for the integration of poses. Therefore,

handicapped children will not be as dependent upon
program orientation as upon maturity of staff and
) . . 118

-special child.

\

-

tifically to their haridicap. They reflect their parents’
reaction to their disability, the attitude of the com-
munity to them, and thejr own feelings aboujy their
handicap. . -t e ’

The camper should be en.c0uraged to try new, ac-
ceptable modes of behavior, be self-sufficient. use
initiative and effort. He should be given responsibili-
ties_and activir;ies in which he can achieve success.
He can be helped. to learn to live with himself and
develop™a philosophy of life. An éxceptional camper
will often hover on the periphery of the group, and!
extra effort may be required to make him a'function-
1fig member of the larger group. Camping is a relaxed,
“nhurried, uncomplicatéd, but: structured and organ-
ized living situatjon. It offers the child an opportunity
to experience ‘realities of nature, \contrasted to the
abstracts he encoupters in school. This 1n 1tself can be
of great therapeufic and educationdl. value to the

. Ta¥ Lo

Since many directors are pot willipg to accep#such
campers into their camps, ,{hose .who are become
overwhe)med with applications from special children.
Their camps tHr¥aten- to adopt the charaeteristics of
a “special’ setling which neggtes Ahe original pur-

survey hiF situation with a}i%ht of making these
children an in(ggraldgfrta_ the ¥8rmal camp setting.
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programs foF nandlcapped

The Blind “See” the World of Nature - e
on the Braille Trail -

To°the person who can read this magazine, the world of nature 1s something to
be like if we could not see? The ﬁlllowmg
article tells what one department did for those people who, although blind, cal
“see”—not with their eyés but with thetr ﬁngersfan. noses, and mouths.

see. Bus what would the world of nature

' .

LOUIS A. CABLE is superintendent of

recreation for the Bucks County De-
partment of Parks and Recreation,
Doylestown, Pennsylvania.

The Bucks County- (Pennsylvama).
Department of Parks and Recreation

“ recently opened a Braille Trail during.

Nature Exposition Day at the Church-
ville Outdoor Education Center. The
Braille TFrail consists of a carcfully laid
out route 1,000 feet long, through both
wooded and open areas. The trail fol-
¢ lows some of the center’s alrcady exist-
ing naturc paths, which have been
cleared of dangerous objects and poi-
sonous plants and blankéted with wood
chips. The sightléss may safely travel
the trail alone by following a nylon
rope, always held 1n the right hand .
At the start of the trail the walker is
provided a braille walk book which was
written by the center staff. Eleven
scheduled stops along the trail arc

- marked by posts. The number carved

into the slanting top of each post cor-
responds to a section of the guidebook,
which tells the walker wherc to “look™

—overhead, underfoot, n front, or m

‘ Answering the Needs of Children with Handicaps through

. pleasurc by sound, touch, taste, and

back The guidebook offe etailed,
sensitive descriptions of the “sights™ at
cach station which excite the senses of

$mell. It is hoped that eventually small
cassctte tape players may be used, de-
scnbing naturc’s changes on an almost
week-to-week basis.

This- adapteq facility ys reahized
thro:igh community effor€ under the
coordinatipn of Harry C. Volker, Jr-
the department’s full-time resident nat-

Handicapped, §
300 sightless or ~visually impaired indi-
viduals in the county, reviewed and
printed the braille walk book. Sears,
Rocbuck and Company of Philadelphia
donated the hardware and rope which
act as a guiding' harid along the trail.”
The posts were erefted and the cover
of wood chips was laid along the trail *
by several local Boy Scout Aroops.

The 1,000 feet of this ttail will pro-
vide miles and years of mémories for
those who cannot sce The trail 1s open
to all, sighted and sightless, residents
and nonresidents Even school groups

ANCHOR Progran;—,-

Aruntoxt provided by Eric

may be biindfolded to help them im*
prove their other sens¢s and appreciate
1he world of the ughtless.

Anyorte interested 1n obtaming 2
copy of the Braille Walk Book may
send 50¢ for prnting and handling to
the Bucks County Department of Parks .-
and Recreation, Administration Build-
mng, Doylestown, Penndylvania 18901

’ t

Organized Recreation .

Emphasis 3s on children at Cainp
ANCHOR where Hempstead (New
York) Town Department of Parks and
.Recreation houses its six-week sumimer
recreational program for the handi-
wapped. ANCHOR 18 one of the few
programs m the country in which both
physically and eqotionally handicapped
children participate togethér accorduig
to age. JChildren first, diabilities sccond
is a redlity at Camp ANCHOR. Every-
thing—groupings, volunteers, progiamn .
—aim for thé overriding goal of social
integration into one’s pcer group as .
children, are helped to help lhcmsct’/ea -
¥ helping.cach other. ) - .

Camp ANCHOR is ncstled against '
the ocean at Lido Beach. Its obvious - -

e




gatety, induced by multi-colored tents,
swimming pools, and rolling surf, belies
. the fact that carefully supervised rec--
reational programs are n progress
Conscious effort is made o create 2

joyfule atmosphere to countéract the '

joyless lives many of ihese children

Jead Al of the recreational facilities,

the arts and crafts program, and the

entire phy$icR layout are conducive to

bringing the icapped out of their

. shells to muix with others Many for the
fist ume cdn relax wath their peers

ANCHOR was imitiated three years

ago with one winter center and 75

youngsters [t now has three year-round

facilities and an oceanfront site, Camp *

Anchor, to accommodate 400 campers

who range in age from 6 to 21
F4 Aside from the festve atmosphere
and the camp's vaned activities, the
number of blue-shirted teenage .volun-
teers immediately strikes any observer
Ranging in"age from 14 to 18, the
teens volunteer five. days each week
during their vacations for the entire
six-week program Generally the same
age as campers, they reinforce the goal
of working and playing with one’s
-peers, usually the first sign of healthy
maturation, .
Virginia Farrell, a 14°%ear old volun-
teer who helped in the wading pool,
became interested in the project because

‘

Q

"

her brother attended ANCHOR ¢amp
After four weeks she showed interest 1n
a carcer working with the Handjcapped.
“1 had wanted to be a teacher, but I
think this 1s much mote rewarding,”
Virgima feels She also plans to volun-
teer for the water program.

Doug Baylts, Hempstead Town's co-
ordinator of the ANCHOR program,
praises the unselfishne$s and contribu-
tions of the 125 volunteers who assisted
70 staff members at the camp Bayls
says enthusiastically, “We just couldn’t
operate  without them They handle

themselves like adults<aftes a while Qur
campers really love them It makes 1t 50
much easter for the campers to rejate

Ly R
0¥, oF ; :
to youtNhur own age. It also hastens
théir own Xdentification.” <
The stafl 1s particularly pleased
" with the development of 12 handr
capped youngsters who assisted as vol-
unteers Bayhss continues, “We watched *
these Rids closely, and the results were
‘highly encouraging These youngsters
usually cannot function fully under the
stress of notmal society, but they're
totally accepted as part of our famly
This acceptance has given them the
confidence and sécunity they need.”
Camp A OR has a diversified
program rarely offered 1n privately run
camps. One group might be at the
« ocean wading in well supervised areas,
another could be strugghng over the
obstacle course, while others are at
music classes, dabbling in arts and
crafts, or hitung golf balls. The

" ¥ ANCHOR program has been cited by

, the ‘President’s Comsuttee on the'
Handicapped as one of four national
"pilot projects to be psed as prototypes
for other communities. |, .

Alexandra Olliphfnt, a8 arts and
crafts specialist, summanzes her four-
week experience "I've worked n other
govemment sponsored programs, but
I've never séen anything approaching
the professionalism of the staff and
the facihities we have here Camp
ANCHOR 1s.a very rewarding experi-
ence.” *

A
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Reprinted with permission from the Journal of
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Will-A-Way~Recreation Area in Fort
Yargo State Park, Winder, Georgia, is
an outdoor area specifically designed
to allow compléte movement 'and ‘par-
*ticipation of impaired, disabled, and .
. handicapped persons 1n outdoor recre-
ational activities. These persons ‘are
served in three ways: (1) group camp
provides cofmplete hving and program
accopmodatcns; (2) day use area ac-
commodates~daily visitors with oppor-

tunities to fish, swim, picnic, boat, and
enjoy play and. game apparatus; and
(3) family cottage areg has vacation-
style cottages available for reat on a
short-term basis to families who wish
sto stay ovérnight. e .

Most park arcas present obstacles:
to physi¢ally impaired persons—steep
slopes, steps, uneven ‘walks and parrow
deorways. These barriers have been
climinated at Will-A-Way to provide
complete freedom of movement.

All persons who afe impaired, dis-
apled, o handicapped ‘are welcome to'
ust the specially designed outdoor rec-
reation areas, Family members and

’

person are also welcome Visitors to
the park who are not impaired, dis-
abled, or.handicapped, and who are not
accompanying sdch a person arénvited
to use the other recreation areas at Fort
Yargo State Park: ’

The 1680-acre Fort Yargo State
Park, just south of Winder, Georgia, 1s
the home of the spectal area for the
impaired, disabled, and” handicapped
Although onc” section of Fort Yargo
has been especially set aside for this
special  population, other _recreation
areas 1n the park are open“to able and’
disabled altke,

Thas pilot project was made possible
by the State of Georgia, the Bureau of
Outdoor Recreation, and a special grant
from the Contingency Reserve of the
Secretary of the U.S. Department of
the Intenor For additional information
about Will-A-Way contact Recreation
Coordinator, Fort Yargo State Park,
Winder, Georgia 30680 ~ *

Facilities I Lo,

Games and equipmens: shuffleboard,
horseshocs, carpet golf, .and wheel-
3 0

2

N

-

chairs are available. Game equipmient

requires /a deposit which 1s refund-

able upon return of the equipment.
A special Visitor Center has been
established where cquipment may be,
obtained. *+

Fishuing boats: fishing boats with electnc
~ ‘Motors may be rented ° .

" Fishing: the lake 1s open to legal fishing

, sthroughout the year.

Playgidund playgtound equipment and
a spray pool for tots are provided for
‘use at no cost.

Picnicking: picmic tables gnd gnlls arc
available at no charge on a first
come, first-served basis

Nature trail. a Ya-mile walk through a b

vanety of intcfesting areds marked
with interpretive signs makes the
visitor aware of the nch diversity of
‘Hora and fauna within the park. A
Nature Trai] Brochure. available at
the Visitor Center, tells the story of
the plants and agimals that' may be
secen along the trail.

Famuly cottages. three family cottages
are avaiable for rent to families
which have an impaired, disabled, or
,handicapped -member  Cottages- are

fully equipped for housckeepi -
eh&dmg ectric stove and n:nf?chll'-
ator, with all necessary cooking and
serving equipment and linens. During
summer months the family cottages
may be rented by the week only with

a two-week limit.

Group camp- camp ‘capacity 'is 258
persons and may be repted by any
nonprofit health.serving agency that

wishes to conduct a short-term camp- o i

ing program. The group: camp -is
gomplete with pousing, cooking-
dining, and program butldings.

Dream boats: rental boats are available.
Swimmung: swimmyng is permitted only
when lifeguard is on duty.

—

kd

friends, accompanying the impaired O
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