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During the as[ several years a great deal of attention has been given
to integratin impaired, disabled, and handicapped children into regular school
programs' and activities. Emphasis has also been given to activities in which
adults with various impairments or disabilities could take part with their
friends and neighbors. Recent legislation and litigation have reenforced appli-
cation of least restrictive alternartives and, most normal settings feasible to
promote maximum growth, optimal development, and greatest happiness of impaired,
disabled, and handicapped persons. While camping and outdoor education programs
have not been explitsit in any of these decisions or mandates, they are implicitly
incLtsded.

However, as the history of recreation and activity programs is reviewed, it
is 'interesting to note that some of the first and most successful efforts at
integrating individuals with various physical o'm mental conditions With their
peers were through camping and outdoor programs: Some of these programs have
been in existence for over forty years. While some innovative and imaginative
individuals have been responsible for these forward and progressive steps, far
too many-other camps and outdoor programs have been dominated by traditton'and
convention,, This is ironic in that the single best predictor of an indiqidual's'
ability to function safely, successfully: and with personal satisfaction in
integrated situations sis felt to be ways an individual gets along in recreational
and play situations.

Procedures discussed in this publication are not intended or designed to
el4inate special camps and outdoor activities specifically or impaired, disabled,
and handicapped persons. However, large numbers of individuals, regardless of
type or severity of their conditions, can benefit firoeNnd need to take part
in camp and outdoor programs ant activities with their classmates and friends.
For some of these individuals a special camp can become a springboard to regular
camps; many others need only opportunities to be asked to clme to a regular
camp. Continuum of services is presented as the key to meeting individual needs.

This publication provides more than theory and rationales It contains
practical and functional methods and techniques that work. Emphasis is.upon
teamwork and cooperation among everyoneconcerned for and ifkolved in providing
the very best opportunities for these children--parents, camp administrators,
and camp directors, counselors ate all ivels, volunteefs, .and the campers
themselves. However, readers who only rook at the specific a roaches and
techniques miss the real message of this publication. Key to successj.n these
programs is attitudeattitudes of all persons involved. Isteadparrationalizing
why integrated camping won't work, after reading this publicatipn,..eaders should
have positive attitudes and thoughts along with many reasons that this approach
will and can work and must be pursued vigorously. Specific sectillns, deal with
what, why, when, who, where, and how of opportunities in which /miTafred, disabled,
and handicapped campers. participate with their able-bodied peers Other sections
contain information about resources, including printed Materials)krd' audiovisual
items for specific kinds of assistance. Supportive informat4on about mainstreaming

.or integration as applied to camps and outdoor programs is include&'to a§sist
readers with background rationale of the concept. b .s
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FPREWORD

Impaired, disabled and handicapped childre3 are no longer being hidden
at time or institutionalized to the exte.u.S.,th,t, they. were in the past. While .

difference's cef opinion exist; current emphasis is upon creating environments
and settings whereby these children Lan function to the maximum degree possi);le
as integral and contributing members of.society at large. Children who are
less obviously different; whose exceptionalities Might have been undetected
in the pest, or who merely wold.have been, labeled, temperamental, late bloomer,
lazy, dreamer, or, spoiled now are likely to be categorized as: disturbed,
moderately mentally Yytarded, slold learner, or learning disabled. Many chil-
dren whose medical conditions were untreatable a few years ago, now receive
services which enable them td join in various activities in which their
,friends and classmates participate. As a result of these factors, directors
of non-specialized'or regular camps are receiving requests from an increasing
number of parents to enroll their impaired, disabled, and-Wandicappedchil-
dren in these programs. Many non-specialized or regular camps have impaired,
disabled, or handicapped children in, their programs; other camps are interested
in becoming involved in such aneaeaVor. To date, there hay.e been few guidelines
to assist camp directors in serving children with different needs.

_

The purppse of this publication is to provide some broad guidelines for
serving impaired,'disabled, and ha' icaPped persons in non-specialized or
regular,day and. residential cam andito share experiences of some camps and
aghncies that have participated in such programs. Camp directors, beards,
and staff which use this publication should adapt the information so that
it can be meaningful to their particular situ n. Each will have to select
materials that are relevant to the children t serve, their specific
conditions, degree of .impairment or disability Andthe childre ' reaction

"to their condition.

Information about etiologies, prevalence, characteristics, and care.of
specific-conditions has not been included in this publication. Children are
affected differently bysptecific conditions, and their individual abilities
and limitations, personalkties and special needs must be recognized. Re-
sources are listed in this publication which will assist camp directors and
stall:in seeking information ,bout handicapping conditions; howeve,r, it is
hoped that staff do not limit their expectations oranindividual because
they read what he or she should or cannot do.

This pbblication is addressed to staff of camps that are making initial
or mddest efforts to serve children with special or different needs, as-well
as to staffs of camps thathave put forth extensive effort to integrate
`large numbers of these children into their programs. A's there has been
little conclusive research relative to integrating persons into regular
camps, no hard and fast rules exist. Successful integration has been a-
chigved in all types r< camps-- private, community, day, residential, sports,
and those w2th. a varia of RAher orientations. Intake procedures, staffing,
physical settings, programs alb length of season have varied. from camp to
camp. Therefore, materials in,this publication are intended to familiarize
readers with some approaches that have worked and been successful in specific
situations and maybe applicable for direct or adapted use in other settings

4
and circumstances.
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A LARIFICATION OF TERMS

The terms impaired, disab ed, and handicapped are often used Synony-

mously and interchangeably. ociety imposes labels, particularly upon indi-

viduals with various phy all7Mental, emotional, and social conditions.
This-is alparadox when ,bne considers th.4t we live in an era in which em-

phasis is on the individual and What he or she can do. The paradox is even'

more confusing whentone realizes that this is not the Way in which many in-

dividuals with various conditions look upon them-selves:: Recognizi 'hg that
there are important differences betWeen the terms and among impaired, diS-=--
abled, and handicapped persons themselves, the terms are differentiated

here. Involved professionals must promote' appropriate definition, conno-
tatiin, and exact use of each pf,these terms with respeSt for the way in-
dividuals with various conditions look upon,theselves, not in ways that '

haye been culturally imposed by society and by.persons without any Of these

conditions.

Impaired individuals have identifiable organic or func tional

conditions; somepart of the body is- actually missing, portion

of an,Auatomieal structure ls-gones_or one or more parts of the

body do not function,properly br adequately. The condition' inAy

be permanent, as in the case of amputatiotn, congenital birth
.defect, cerebral palsy, brain damage, or'retrolental fibroplasia.
It may be tempciraryfunctional speech defects, some learning
disabilities, various emotional problems:certain socialmal-
adjustments,,or specific movement deficiencies.,

'Disabled individuals, because of impairmentt, are limited or re-

stricted in executing some skills, doing specific jobs or tasks,

or performidg,pertain activities. Individuals with certain im-
pairments should not4be automatically excluded from activ.itiep-
becauge a condition makesdt appear that they cannot participate
safely, successfully, or with persohal satisfaction. Some im-

1raired persons attain high levelS' of excellence in activities
in which they are not supposed to be able to perform or partici-
pate; is this success in spite of or because of us?

. Handicapped indivauals, because of impairment or disability,
are,adverselyaftected psychologically, emotionally, or socially.
Handicapped pdrsons reflect an attitude of self - pity.. 5ome_

individuals with impairments-and'disabilities are handicapped,

Some severely. Others with severe impairments or disabilities
adjust extremely well to their conditions and live happy and

productive lives. In'their eyes they are not handicapped ev
.though society continues to label them handicapped. Undoubte ly

many persons in society with neither an impairment nor a dis-
ability are handicapped!

t

An additional term is perhaps more descriptive than the terms impaired,
disabled, and handicapped, and it has been, in use for several years and is
actually7preferred 'by most individuals -with handicapping conditions. This

term is inconvenievced. Most persons. with handicapping conditionsvegarl

3
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themselves as having to live with ate inconvenience, M jor at some times,'
hardly noticeable at,others. This publication hopes t reflect theswide
and growing acceptance and usage of the term inconvenien ed; therefore, it
has been used throughout this publication in place of the terms impaired,
disabled, and handicapped.

A
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PAT 'ONE: RATIONALE AND BASIS FOR INTEGRATED CAMPING

MAINSTREAMING AND THE NORMALIZATION
Pgalltf,E: AN INTRODUCTION

,

For many year psychol4ists, educators .physicians, and other profes-

sional personnel felt that inconvenienced children required special and
separate schools and special education programs were based on disabilities
and categorical generalizations rather than on'abilities and personal in-

r_letests. This attitude was ptended to leisure programs As well, including
camping. However, labeling a child as haridicapped or spedial emphasizes
deficiences and differences rather than abilities and similarities among,
all children. Recently, therefore, many of these same professidnal personnel
have been reconsidering categorical approaches and placement of inconvenienced ,

children, regardless of type or §ewerity of their conditions. Questions

have been raised about the efficacy. o educating these children in total
separation from. the mainstream of society; concerns have also been expressed
about the effectiveness of camping programs based exclusivelf on specific,
diagnostic categories or broad generalized conditions.

These new attitudes.are indicative of growing acceptance of normalization
principles and approaches, which were pioneered in the Scandinavian} countries
in the early and middle'1960's and have been increasingly emphasized in the
United States during the 1970's. Basically, normalization as a process em-
phasizes, regardless of type or degree of condition, that inconvenienced
persons participate in a normal life rhythm in which they gel up'for break-
fast, leave.home for school, work insheleereirWorkshops, attend day care
centers 4r other activity facilities, return home after their day, and pai-
ticipaterin xecreational, Cbmmunity, and social activities according to
their interesti needs, .and abilities. They live in'albiaexual world, in
family size groups, and care for their personal needs to the extent they
are able. As a result, jbconvenienced persons are being given opportunities,
to live in hostels, group and foster hoMes and through special provisions in
'communities,apd in apartMents; even severe,. and profoundly mentally re-
tarded'and multiple involved live ,in the community.

Day and residential camps are a part of this process in some geograph-
ical areas. In addition to providing opportunities for,participants in
wholesome out-of-doOra'activities that are challenging, fun, and appropriate
to chronological ages, functonal.a6ilities, interests, and past experiences
of participants, camping proirams.can be planned and structured so that in-
convenienced persons can be integiated to'interact meaningfully with their
able-bodied peers.

.

The term mainstreaming is often .used synonymously with-the' term nor-

malization. Although based on thg normal nation principle, mainstreaming
is only one aspect of normalization. In fact,, the concept of mainstreaming

as related to normalization is often misunderNtood'or inappr.opriately, de-

fined. In an 'effort to resolve this dilemma and provide some direction in
,planning appropriate programs, the following definition is proposed:*

*Based on materials developed by Dale E. Coons,,DePat'tment of Counseling
and Special Education, University of Akron, Akron, Ohio, 44325.

5
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Mainstreaming refdrstd-the concept of providing appropriate
educational services to inconvenienced children, regardless.
of their level of involvement, in settings as near to tradi-
tional educational practice as possible. .

. . ., ,

This definition can be extended.and adapted 'tp include camping programs '

'and outdoor ecication/recreltion opportunities, as well as educational serv-
ice. This definition does not-- / , f.

suggest massive return to. or placemelit of all inconvenienced
chilken in regular grades,-xecreation programs; or camping
activities;

. refei to'stparate settings as equivalent placements;
. .

. mean'the end of all seif-chntained special programs as service'
vehicles for children.

° This definition does. suggest =- .

/1 i

,,r
. ,a continuum of service alternatives appropriate to allow placement

, . of children as individuals not members of categories;
.

.._

. some system other than the present dichotomy of 'placement inA
either regular or speiial classes, recreation programs, or
camping activities? -.1

.
. '

.

. 'a.need to integrate all levels of inConVe enced child? to to the
maximum extent possible. Integration may e only. in non - academic

areas, play areas, lunch areas, or dayiresidential camping;4
, ,#
s

. a need for greater understanding of inconvenienced children by
All school, recreation, and pampir\personneY. Ethphabis in pre-
,serviCe and /or inse7ice programs-to attain this type of under-

......standing should emphasite'ability, potential, and similarities
,

// children, while recognizing- the special needs of..each
n so-that the Wivfdpality of each participant is preserved;16 ''

i
.

,
.

.

./*OS.

, nes roles for- educational, recreation, ana camp personnel `in ,

providing services to inconvenienced individual's. For example,
persons who can provide,resourpt ands pgrt assistance to.regulpr .

camp counselors are, priority, needs. i many settings;
,4 *.

. need for admipistrative acceptgnce the concept as a basis for
necessary organizational flexibility of programs and coordination
of getivitieS,to assure implementation in the best interests of

.. an childrert.,
/

.
,

' # W
AO t

Non- Categorical Approach to7Itivolving All Campers .

Basici-to normali2ation and mainstreaming is a non-categoriLa approach

,

. .

in which each person is cooked upon and approached as an individual. fradi-
.

'tionally, however, inconvenienced individuals have been classified, categorized,
. - ,

a

A
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and,programed according to specific physical, mental, emotional, or
social conditions. Znherent in a categorical approach is the false assump-
tion that all persons with the, same condition have identical heeds,
terests, and abilities;, they are looked upon as mechanized robots from an
assembly line! aFailureto recognize the uniqueness of each person negates
the concept of individual differences. In fact, many persons find as many
differences among people with the same condition as between these individ-
uals asa group and those with other conditions or those with no impair-
merit, disability; or handicap at all. To plan and program for all visually
impaired, orthopedically involved' -Eerebral palsied, or cardia6 patienV in
the same way is no more valid and justified than, planning and programing in
the same way rowll children of the same chronological age, sex, or homV
state.

A close parallel exists between the false dichotomy of mind and body
, and the false assumption that all individuals with the same impairment,

disability, or handicap fit a standard mold. Differentiation of mind and
body and labeling conditions are necessary for Aiscussion purposes, as
learning experiences for studehts, and to develop certain understandings,

' appreciations, and khowledge. (It also appears that categorical approaches
are necessary fOr funding purposes!) However, when programing for and
dealing with real people, the wholeness of the individual and the.totality
of one's functions and, being are obvious; segregating according to isolated
parts is at best An academic exercise.

Specifically applied to camping, a non-categorical approach focuses
on how an individual functions in various types and levels of programs and
activities. All of one's physical, mental, emotional, and social charac-
teristics influence involvement, success, achievement, and satisfactions
from camping and outdoor activities. A non-categorical approach deals
with real,liye, functioning people, not a condition which may or may not
affect ability to perform certain movements, skills,"or camping activities.

Categories and conditions per se should not be the major criterion
when. grouping for camping and ottdoo-t,activities;Ithesq are concerns for
tethods and approaches but not necessarily for grouping. Many inconvenienced

youngsters who can participate and compete with their peers are still kept
in special programs for these activities. -Special programs cannot become
one-Way streets; every effort must be made to get youngsters back into the
mainstream in those things in which they can participate' and compete. ...Three

.

'groups should be considered for participants whatever the activity:

Regular groups comprised of individuals who have the ability, confidence,
experience, awareness, stability, understanding, interest,' and motivation to
.participate in one or more activities on an integrated basis. -This would
represent the non-specialized.camp which is integrated. 'Inconvenienced in-
dividuals attend the camp with able-bodied..youngsters, living in a cabin
with others and being integrated to differing extents.-

Jack, a young wan with hemophelia, attended ;6 camps of his
choice throughout.his carping career. He was not allowed to par-
ticipate in body contact sports, but accepted roles of referee and
sccAlekeeper. As he, reached his teens he chose alternate_activities

7
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to contact sports such as drama and arts and crafts. Over the years

Jack's great desire was to join a canoe trip. When Jack wax's fifteen,

the camp director met with his parents, physician, and the camp
physician and they examined the risks pf Jack going on such a trip.
All parties agreed to accept the risk because of Jack's eagerness
to have that experience. He didn't carry a knapsack or. canoe on

the trip. .$ route was chosen whereby the counselor was always
accessible to a telephone or Forest Ranger. Sea plane service was

accessible to get Jack if a problem arose. Fortunately, the canoe

trip progressed without incident and was as fulfilling as Jack had
anticipated..

Intermediate or half-way groups made up of peraans who have the poten-
tial for regular group participation but for the present are lacking some
element which will eventually enable them to participate successfully,
safely:and with personal satisfaction. This would represent the special
unit in a non-specialized camp, where the entire group consists of persons
with handicapping conditions. Some activities are separate from the rest

of the camp, and others are conducted together. A special unit can serve
as,a transitional step bejween specialized and non-specialized camping for
a child who cannot yet, cope with physical, emotional, and social demands

of a non-handicapped group. It afford-campers additional orientation,
facilities, and time they might need, while allowing them to take advantage
of the comprehensiye'facilitie of a non-specialized camp. Semi-integrated .

camping can provide children with opportunities to have experiences and
.

-

develop friendships both wiSh able-bodied and inconvenienced children, with
less stress than in the totally integrhted camp. Some children will be

able to graduate from the special unit without the additional adjustment
.of changing camps., Unless care is taken, a special unit can defeat some
of the objectives of integrated camp.ing. For example, directors might e ,

tempted to keA3 .achild in the special unit after, he or she is ready t
join the able-bodied group, since it is easier to plan for and handle a

special placemqpte

Special groups for individgals who need long-range opportunities an8
experiences in special, sheltered, segregated programs because of the
severity and complexity of, their conditions. The specialized camp provides

this sheltered environment. The staff-camper ratio at a specialized camp

may be greater than that of camps serving the non-handicapped. Generally,

Some of the staff have special training in and are particularly knowledgeable
about the handicaps and individuals being served:

The specialized camp strives to teach an inconvenienced child to han4dle

as many needs as possible. The goal of many such.camps is to help the child
come to terms with his/her handicap, masker self-care skills, and gain a
greater degree of independence, all of which can contribute to readiness
to cope with a non-specialized camp, classroom and play group. Many mild

to moderately inconvenienced children never require a,specialized camping

experience.

Ed attended a camp for learning disabled children for two
suomers. Initially, he was uncoordinated, fought often with his

campers, sought a great deal of adult atention,,and rarely



maintained interest in an activity for more than a couple of
minutes. The physical therapy program at the camp helped Ed develop
coordination. As he became proficient in a number of camp skills,

,Ed's attention seeking behavior decreased and his attention span.
increased., The camp stressed the building of acceptable social

skills. Consequently, Ed acquired a couple of close friends for
the first time in his life and related more acceptably to all his
cabinmates. At age eleven, he enrolled in a non-specialized camp
attended by several of his friends and made a good adjustment.

Rick was depressed about the sudden limitations he experienced
in movement and speech at age nine as a result of a brain tumor.
A summer spent at a camp for orthopedically impaired children
enabled him to acquire a more realistic pilture of his current
abilities and to develop an interest in a number cf skills such
as painting-and-oheckers, not involving the use of his weak left
side. Since his condition was progressive, placement at a non-
specialized camp was not consideted advisable.

Within this framework youngsters'are guided and placed in situations

in which they can compete and participate. Physical, motor, camping, _and

outdoor activities are not considered as entities but in terms of each
specific area so that an individual who is outstanding in one.area but
weak in another is programed according to specific abilities, limitations,
and needs.' The major criterion for placement in camping or outdoor ac-
tivities is not one's physical, mental, emotional, or social deficiency
but the individual's total ability to function in activities of immediate
concern. Sufgicient flexibility to individualize activities, methods,
and procedures is a fundamental organizational consideration and adminis-
trative responsibility in non-categorical programing.
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Normalization; mainstreaming, and some of the implications for inte-
grating camp settings were eXplored in therprevions section. But inter

grating' inconvenienced individuals into regular programs and activities
is only part of a continuum of services. Such a continuum includes total
separation of individuals, activities, and facilities along with a variety
of intermediate steps. In "fact, integration as part of the normalization

1

process can take a variety of forms. ;In addition to full participation
in regular classes, outdoor programs, and camping activities, some in-
convenienced persons may participate as segregated groups in various
activities conducted in community settings, such as being in a special
class at a public school or, being in a scout troop for handicapped young-
sters and meeting at a community center. For other individuals the first
step in this p &cess may simply be having opportunities to go out into the
community on trips or to go into a community facility, such as a library
or a drugstore. Different activities aiso lend themselves to greater or
lesser degrees of direct integration. For example, heterogeneous groups

can be effective for many individual activities, since participants with
less ability or limited experience can benefit from models provided by
more skilled and experienced participants. On the other hand, homogeneous
groups can be more effective for certain team or group activities, es-
pecially when abilities of participants differ markedly.

THE CONTINUUM OF SERVICES'
FOR INCONVENIENCED INDIVIDUALS

Recent legislation and litigation affirm and reaffirm the concept of
providing least restrictive 'alternative or most normal setting feasible for

inconvenienced children. These terms (least restrictive; most normal

feasible) in themselves connote a continuum of services. Although legis-

lation and litigation have applied primarily to educational programs,
underlying concepts and principles are applicable to any program--including
camping and outdoor education/recreation involving impaired, disabled, and
handicapped persons.

The Cascade System of Special. Education Services

Many of the specific approaches that are. discussed and used for imple-
menting a continuum of services are based on or modifications of the cascade
system for special education introduced by Maynard Reynolds of the University

of Minnesota in 1962. Varying degrees of special services and integration

are provided according to needs of individual children. Under this, system

the greatest numbers of inconvenienced children are absorbed in and served
With minimum modification or change in regular prograid% As depicted in

Figure 1, children with severest conditions and most,difficult problems
are fewest in number and usually require most specialized and sheltered

services. Conversely, children with less severe conditions art more fre-
quently found in regular programs in which there are.greater degrees of'
integration. Relative size of each section in,Ylgure 1 is representative
of pumbers of children in each level within the continuum. This can also

be interpreted in terms of kinds of specialized services an individual needs
at each level. Often overlooked but as important as support and services

13
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FIGURE 1
THE CASCADE'SYSTEM OF §PECIAL EDUCATION SERVICES

/

Level VII
Stand-by educational or
,noneducational services

Instruction in hospital or domiciled set-
tings with supportive services from
Specialists with training or.experi-

ence to deal with physically un-

paired, learning disabled, or
mentally retarded persons.

School programs in these
fac ties are often
op ted by public

schools.

SCHOOL BASED

PROGRAMS

(34'

4

evel
V

Homei.und

evel.

V'
Special
Stations

Level IV
Full-tiMe special

class with resource
itinerant or consultant

'specialists for physical-
1-ly impaired, learning dis-

abldd, or mentally retarded
persons.'

Level III
Resource program or,,part-time special
service.

4')

Level II
Regular class attendance plus consultation,
special supplementary instruction, and/or supportive

services from itinerant therapists and/or specialists
with training or experience to deal with physically im-
paired, learning disabled, or mentally handicapped persons.

Level I
Children in regular classes, including those impaired, disabled, or

haqdicapped able to get along with regular class accommodations with or
without medical aid,special equipment and materials, counseling, supportiv
therapies And consultant help from specialists with training or experience to

MEDICAL, HEALTH,

AND

WELFARE CARE

ILITIES,

The tapqred design is used to indicate considerable difference in numbers involved
at different levels and call attention to the fact that the system serves as a
diagnostic,Alter. The-most specialized facilities are likely to be needed by the
fewest children on a long-term basis. This organizational model can be applied to
development of special education services fot individuals with all types Of im-
pairments, disabilities, and handicaps.
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to participants at each level are assistance and resources Rrovided to
,

_-
leaders. These too are explicit and implicit from this graphic represen-

_

tAtiqn'of a'coneinuum of services.

A key tojhe success-of S continuum of services in any situation is
assurance that the various levels interlock,and,do not become separated and
isolated from one another. Only'in a true coptilidum of services can indi- °

viduals be placed according to their unique needs. The basic issue is not
really integration or segregation but rather the degree of integration and
'independence possible for each Odividual:'

The Cascade System and Camping
.°

. 1 ,

Various applfcatibns of the cascade System,have been iiscussed and
proposed for physical eAcation, recreaton; and related activity areas
ithrolvthg:impaired, disabled, and handicapped persons (see Figures 2 and 3

.on page 16). Although different terminology has been used And specifics
vary, most of these particular p11 Nations for a continuum of services can
be adapted for and applied tolcamping and outdoor education/recreation pro-
grams and activities. Figure 4 on page 17 presents a transition model in
which,.a,continuum of special, education services is applied to camping and
outdbor.e4ucat1qn/recreation programs. These concepts and principles can
be utilized in day or residential settings acid adapted for.Or.applied to
(1) indiiiidual camps, (2) departments Or agencies'sponsoring,camp or out-

,-

door education/recreation programs, or (3) ? cons rtium of camps.

Appii0 to camping and outdoor eiudation/recreAtion programs and acti-
vities a continuum,of services from full integration to total segregation
includes:-

. Full participation in regular programs.4

. Participation in regular programs with constatation and support
for staff from specialists°and'otftr staff members with special
training, specific background, or certain competencies for assist-
ing with campers or participants..

yy
. Participation in regular programs with contiriurd support and

special inservice assistance for both payticipants and staff.

4

Participation In most activities in regular programs supplemented
with part of each day spent in special programs, services, or
facilities. This resource approach can be used to introduce or
_teach an individual new activities for r6inforcement and to meet
special needs of individual participants.

. Participation in some activities as a- homogeneous unit, or cabin

group and in other activities as part of heterogeneous gtoups
based on personal interests and skills. This is analogous to the
self-contained special education class that spends park of each
day in its own activities and part integrated into regular school
activities. This procedure is Vsic to operation and administration,
of most camps andgbany outdoor education/recreation programs. Conk

sideration should. be given to mixed living units or cabin groups. in

15
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FIGURE 2
DIFFERENTIATED.CHAACTERISTICS OF PHYSICWEDUCATION-SERVICES

Type/Level Service
Regular Se

Extra - school 6ivities
Interschool activities
IntramuTal activities
Regular physical education activities

Intermediate
Partially integrated school programs
Developplental activities
Modified sports and games
Specialized exercise, programs

Desired Outcomes
rvices

Totally integrated prIbgramt of

physical activities

--...- Special Se
. .

Segregated school programs including;
clinical, hospital, and
institutional ptograms -/

Services .

imum physical,Iental function
Physical movement skills
Social adjustment'
Emotional adaptability
rvices . -

Physical, social, and emotional
cbaies through: '

Rehabilitation prc4ess

-.Cour4Oling

Treeilinen, corrective, and

therapeutic apprOaches
Diagwostic/prescriptive

procedures

YUGURE 3 '"
..0""

DIFFERENTIATED CHARACTER/STICS IN THERAPEUTIC RECREATION SERVICE1

Type & Level
of Service
Therapeutic
recreation
service

Recreation
for ill and
handicapped

Standard
recreation

Leisure
activity

1

Basic Goals of the , ,

Service & Participatiop
'Therapeutic Goals
Contribute to'treat4nt
'Contribute to rehabilitation
Behavior change*
Social adjustment
Therapeutic recreation
procedures

Participation Goals
Sheltered opportunity
Adaptation
Remedial teaching
Counglidg

A'

General RecreatiOn Goats
Physical-conditioning
Mental well being
Personal growth and

d4velopment
Crea5,6e fulfillment
Indikidual ext;res ion

Relationship of 'TR Special-

ist with Client or Patient

Intendivene

One-to-o '

small group

..Concentrated

, 'Small group
Large group,

Active
Large, group

Mass participation
: .

4 V

a 5

Individual Goals ,-" Implied

Amusement " . Residiarrolfthrough
Diversion Witilies, skills, habits ,

,

Relaxation t 44 Imparted to clients
. . p

Reproduced from Therapeutic Recreatiu Journar(FoUrthQuerter, 1970; Vol.
IV; No."4) with permission of National Theqpeueic Rcreatiod Society.

, .,.e - ,t. '
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FIGURE 4

SPECIAL EDUCATION CONTINUUM OF SERVICES APPLIED TO
CAMPS AND OUTDOOR EDUCATION/RECREATION PROGRAMS

Special Education Camping and Outdoor Education/
Recreation

Enrollment in regular'classes Full participation in regular pro-
-

grams

Basic enrollment in ,regular class Participation in regular programs

plus consultation by teacher with N with consultation and support for

specialists in related fields staff from specialists and other

Enrollment in regular class for /
basic instruction inmost subjects
plus specialized in ruction one

period daily or sever,a- \weekly .

periods

Enrollment in regular class with
part of each day spent in re-
source room programs

Part-tithe special class

Tull-time special day classes

Special day school--increasing
separation from normal or or-
dinary school and home 'en-
vironments to more separate
and specialized programs

. Residential school--complete
separation of child from
home situ'Uon and from
ordinary 'schooi situations

staff embers with speci* training,
specific backgroun4', or certain

competencies for-a6sisting with
these campers and participants.

Participation in regular programs
with continued support and special
resource assistance for both par-
ticipants and staff.

ParticiBetion in most activities in
regulagfrograms supplemented with
part'of each day spent in special
programs, services, or facilities.

Participatipn in some activities
with the special group and in other/
activities as part of regular cabin
groups or units.

Participation in a 'day camp or
similar pYogram designed for im-
paired, disabled, or handicapped
persons. ,

Participation in total program de-
signed and administered for a
specific group of impaired, dis
abled, or handicapped persons.

Parti'ipation in plZgrams sponsored
by and designed for residents of
residential facili4ieS.

1

*

Based on Virginia Frye and Martha Peters. Thatapeutic Recreation:1Its

Theory, Philosophy, and 2ractice. Harrisburg, Pennsylvania: Stackpole

gooks, 12. pg. 123.
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which one or two impaired, disabled, or handicapped,individuals are
integrated into regular groups. Conveisely, an appioach whereby one or
two able-bodied peksons are integrated into units or eabin groups of
impaired, disabled, and handicapped participants bas much merit and many
possibilities.

Participation in a day camp or similar program designed for im-
paired, disabled, and.handicapped persons.

.
.

.

Participation in total program designed and administered for a
specific group of impaired, disabled, or handicapped individuals.,
This is obviobsly the traditional approach that has been and

!Ilk

continues to be used in many parts of the country. In some in-
stances participants in these programs are given opportunities to

\1r

take trips, go on overnights, and use facilities

5

way from the
basic segregated facility. This level offers opp tunities to'
include units or cabins of able- bodied perSons which function in
the same ways as a self- contained group of impaired, disabled,
and handicapped persons in regular programs. Units of individuals
with diffprent conditions offer many possibilities. for helping
individuals learn abdut and learn,to deal with differences.'

. Participation in programs sponsored by and designed for residents'
of residential'facilities. These programs can be conducted right
on the grounds of the fatility, in camps away from Mt owned by
the facility, in state parks, or in rented facilities. Often this
provides first opportunities for residents to get away from the
facilities itself.
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,2. Dibner, SusanoS%, and Andrew S. Dibner. Integration or Segregatipn

for ,the Physically Handicapped Child? Springfield, Illinois: Charles

C..Thomas, 1973. ,201 pp. $8.95.

A two-year field study on physically handicapped ildren in summer

camps is directed to the subjeCt of integration'o the handicapped

child with normal youngsters in camps.. AddresNg itself to the .

,questions of whether or not integration provides a more normal. life
situation, whether it affects a handicapped child's self-esteem,
whether overprotectiveness lowers the self-esteem of the disabled
child, and whither there are unforeseen effects of commitment to ,

integration, this book is'intended for planners of services for
handiCapped children, therapists, educators, recreation specialists,
parents, and social scientists

3. Integrating Persons with Handicapping Conditions. into Regular Physical

Education and Recreation Programs. Washington, D. C.: American

Alliance for Health, Physical Edtcation and Recreation, pecember
1974. $2.00.
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An analysis of selected research and program literature is presented
concerning integrating or mainstreaming individuals with handicapping
conditions into physical educatiOn, recre4Uon and related prgrams.
The analysis provides stn - f-the-art statements on (1) integration

of students with vario handicapping .conditions into regular public
school physical education, athletic and intramural programs, (2)
integration or mainstreaming of ill, impaired and disabled individuals
of all ages into community recreation programs, (3) integrAtion
handicapped campers into on-going camp situations originally designed
for nonhandicapped children and youth, (4) integration of visual'y
impaired individuals into existing physical education and recreation
programs, (5) curriculum or model provam descriptidts for integfating
handicapped children into the regularLslassroom4Ituation with ,

provisions for physical and/or recreational activities, and (6)
attitudes on the part of the handicapped participant, his peers and
related program personnel in integOoted physical education and
recreation programs. Each statement is followed by, discussion and

future needs statement subsections. A list of reftirences and

selected audiovisual aids follows the analysis section.

%. Involving Handicapped Scouts: Ady4.1.eader Development. North

Brunswick, New Jersey: Boy SQ0 ts of America, f975. 4 pp. --

. .

Similar` to Involving Handicapped Cub Scouts, this pamphlet provides
an outline for an oriegitation program to help Scout leaderp better
understand handicapped boys and how to include theM sucdessfully in
Seput troops. The oriehtation program involves discussing handicaps,
discussing similarities between handicapped and non-handicapped boys,

N. a five senses exercise, and a filmstrip. Objectives of and methods

for conducting the program are given in outline form. A listing of

, activity reprints of successful programs for handicapped boys con-
cludes the pamphlet. This material could be'used in a variety of
setting'g'Where handicapped and non-handicapped individuals are being

integrated.
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Happiness -is Being *Included (HIBI) was a progiam operated bythe '

Oakville,.Ontario, Cana'a, Parks and ReCreation Department in :hay
and August 1975. Physically impaired children were integrated
into a variety gf playground youth center and camp-programs,. This
article describes he piograpl in terms of background, objectives,
strategy for mee4ng ob dyes, and. genera). observations.
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'Education, and Other Community -Based Programs--Viewpoints. Washington,
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20036), January,1976 '7' PP.

Mattsj.u1:6 listed'in 'this update include recent hooks, articles 'from 1
journals and newsletters, and published and unpublished papers, re-
search'repOits, and instructional materials on mainstreaming persons
witKhandicapping conditions into regular, school and community
programs WheneVer possible, a_brief summery of each entry is pro-

st entries ar Coded, for availability to, assist the user
obtai ng needed ma rials.

0

.WilsOn4, George T. --Community Recreation Programming for Handicapped7.

Childien. Arlington, Virginia: National Recreation and Park Associ-
'ation (1(101 North'Kent Street), 1974. '$230..

Thit practical,manual detail's techniques, methods, and materials
that have beenused in a model community recreation program for
handicapped children In M4yaukee sconsig. The full range a
background t.gormation, administra conside tions, progrimmatic
principles and - recommendations, aria ev luat techniques for
successful-programing 'areincluded. Spe ific sections deal with
understanding handicapped children,_budge ng,litransportation,
publicity and promotion, working together, t'ecruiting, training,
and sup vising staff, ;and forms and checklists.. Additional,
sections p vide information about adapting physical, aquatic, e

cultural, tal, social, outdoor, and camping activities along
' with discussions of equipment, supplies, and evaluating programs.

Appendices include-information about resources, forms, and
competency ba'Sed checklists for a v riety of recreational ac-
tivities. 4
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SENSE AND,NONSENSE
ABOUT MAINSTREAMING
JULIAN STEIN is AAHPER's can-
sultan, in prckrams for the handi-
capped.

A rush is on to get impaired, dis-
abled, and handicapped children into
regular educational programs and ac-
tivities. There is much misunderstanding,
about mainstreaming, Many people be-
lieve that mainstreaming necessitates
abolishing all special programs or that
youngsters must be thrust into regular
programs whether they are ready or not.

The idea behind mainstreaming is
that if an individual can safely, success-
fully, and with personal tatisfaction take
part in a regular program or in unre-
stricted activities, no special program is
necessary. Direct personal contact,
when people get to know each other as
individuals and not as a part of a cate-
gory, helps eliminate prejudices and en-
hance understanding. Segregated pro-
granis keep that kind p/ contact from
happening. People can function inde-
pendently in society only by being ac-
tive participants in societyan impos-
sibility with segregated programs.

Three program levels make up the
continuum of physical education serv-
ices: Regular programs. People who
can take palt in regular activities safely,
successfully, and with personal satisfac-
tion should be guided and encouraged
to participate in regular and community
programs where they participate with
peers and classmates. Hallway house
or intermediate type programs. Many
people have the potential to eventually
take part in regular programs, but for
the immediate present they cannot.,

t Something is lackingconfidence, ex-
perience, skills, emotional stability, so-
cial awareness, inteltectual ability, phys-
ical condition, overall control. The

a

halfway house approach helps the indi-
vidual overcome such problems. Special
Programs. Some, people have severe,
profound, and multiple conditions and
need tongrange opportunities and ex-
penences in special segregated pro-

ograms.-People in this group should not
be considered permanently confined to
special programs and activitied; such
an approach is inconsistent with the
concepts advocated in this article. Spe-
cial programs in physical education may
be (1) corrective, therapeutic, or reme-
dial to serve as part of habilitation or
rehabilitation efforts, '(2) adapted to
help people make adaptations so that
they can participate in regular pro-
grams or modify an activity so that
homogeneous groups with one or sim-
ilar conditions can participate, or (3)
developmental to include both preVen-
tive and remedial programs of basic ac-
tivitiesfor instance, early childhood
and infant stimulation approaches and
programs for, elderly people.

Mainstreaming means developing pro-
grams to meet individual needs, not
cramming children into programs that
don't fit. If individuals can be main-
streamed in just one activity, they must
be, special programs should be reserved
only for those activities for which they
are really necessary. An unemphasized
benefit of mainstreaming stems from.
its refutation of ngid categones. In the
past, some people were unable to re-
ceive special services because their con-
ditions were not labeled Under main-
streaming, anyone who cannot partici-
pate in regular programs safely, suc-
cessfully, and with persorZal satisfaction
should receive special support and as-
sistance based on educational function
and need,,

There are many ways in which main-
streaming can be accomplished. One
way is integration of handicapped peo-
ple with their peers. Another is pro-
viding opportunities for individuals and

If you have questions about mainstream.
mg (or success stories about your own
experiences with the process), please
send them to Julian Stein, AAHPER,
1201 16th St., N W., Washington, DC.
20036. A future issue of AAHPER
date will carry,a feature on mainstream-
ing.
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self-contained groups to get into the
community and interact with people. -
Pan time placement in both special
and regular programs is still another
approach Whatever the approach,
mainstreaming means promoting active
particituipn in normal activities by
everyone; even the most profoundly in-
volved live in a bisexual world, in fam-
ily size groups, and care for their needs,
to the extent that they are able.

Some activities lend themselves more
readily to mainstreaming than others.
For example, exploratory, tumbling,
gymnastics, and most parallel play ac-
tivities are excellent for this process,
since success or failure does not depend
on the performance or ability of others.
Individual challenge and personal sat-

,isfaction. can be achieved in these ac-
tivities despite participants' diverse
abilities, functional levels, backgrounds,
and ages.

Too many teachers and leaders hive
been unwilling to try Mainstreaming.
Too often professional preparation pro-15
gramg emphasize activities rather than
develOping understanding of children.
The differences of impaired, disabled,
and handicapped people and the spe-
cialness of programs and activities de-
signed to meet their needs have been
overemphasized Recognizing children
as individuals of worth and dignity
makes it easier to deal with them in
regular physical education or commu-
nity recreation programs rather than
relegating them unnecessanly to spe-
cial programs.

Another consideration in implement-
ing the total mainstreaming process is
consumer advocacy tomnsure more than
token input from those being served. In-
volvement at important discussion and
policy making levels is crucial if pro-
grams are to be relevant for those for
whom they are designed.

First steps in implementing the spent
of mainstreaming are taking stock of
one's own personal attitudes about spe-
cial people, realizing that 'to individu-
alize one must know the individual, and
recognizing that a difference is a dif-
ference only when it makes a difference.
As negative attitudes change and rigid
categories are broken down, dehumani-
zation can be eliminated
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RIGHTS AND RESPONSIBILITIES OF CAMPERS AND CAMPS.

In this era of accountability, legislators, administrators, parents,
leaders, and participants themselves ask for rationale, justification, and

why about anything and everything. These same kinds of questions must be

answered relative to recreation, activity, aquatic, camping, and outdoor
education programs inlolving inconvenienced persons. Both participants

and providers of services must recognize the rights of others and their own..

responsibilities in this process. As a first step in developing a defini-

tive position paper that can be used by individuals and groups in answering _

questions and in identifying rights and 'responsibilities of individuals and

community organizations, the following statement was developed from input

provided by representatives of various national organizations.' Although

this statement was developed specifically for use in community activity
and aquatic programs, rights and responsibilities expressed are relevant
for and can applied to camps and outdoor education/recreation programs
and activities serving impaired, disabled, and handicapped people. Con-

cepts are applicable for regular, intermediate, or special settings.

Preamble

If we believe that--

...inalienable rights set forth
in the Declaration of Inde-
pendence apply to all people...

...the promise of equality of
opportunity applies to all...

...every individual has personal
worth and dignity...

...everyone has some degree of
difficulty in physical, mental,
social, or emotional function-
ing...

Then we must see that--

...these rights extend to all people
no matter what their abilities or
disabilities, potentials or accom-
plishments, talents or deficiencies.

...opportunities be available and
accessible to all with no privi-
leges or discriminatory practices
applied to'some individuals and
not to others..

...each person is respected for what
he or she is and does, not as a
statistic or member of a category
but as an individual. .

...individuals with specific handl-
caring conditions are not regarded
as different because of these con-

ditions.

1This position statement was developed,. in conjunction with Project AQUATICS,

a.national project for top leadership Personnel working in aquatic progrAms

for special populations. Contact Grace Reynolds, YMCA of Southwest Washington,

Longview, Washington, for additional information.
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...the quality of ones life is deter-
mined by a balance between work

0
and leisure...

...recreationis a basic human
need and right...

...every individAl should have
a voice in dete ining his or
her own destiny'

to

..garticipants can hest -be
served through individuals
and groups working together...

...individuals have certain
rights related to partici-
pation tn recreation and
leisure activities...

...agencies have rights related
to organization goals and
objectives for, their recre-

,-- ation and leisure programs...

Rights of Individuals

As a participant in community-
based programs, every, individual
has the following rights--

--To be involved in decision-
making and policy-setting pro-
cesses affecting development,
conduct, and evaluation of pro-
grams and services.

v.-To have access to barrier-free'
facilities and transportation
that accommodate physical
limitations.

ek.adequate emphasis and appropriate
opportunities are given for active
involvement in both work and

...recreation and leisure programs
be offered which respect each in-
dividual's right to choose and
participate in activities that
meet his or her needs.

.,.participants are actively involved
in planning and implementatron'
aspects of programs including at
policy-making and leadership
levels.

...families, teachers, religious
leaders, program. personnel, and

representatives of various organ-
izations give more than lip service
to,cooperative efforts.

...agencies accept' responsibilities
I to guarantee these individual.
rights.

...individuals accept responsibilities
to respect the integrity of organi-
zations.

v.

Responsibilities of Community Organizations

As providers of services, community-,

organizations have the following reS19on-
sibilities--

To provide opportunities for respon-
sible consumer representation and
participation inileadership and
decision-making roles.

--TO plan and provide barrier-free
facilities and transportation that
is apprOpriate for and accessible
to individuals with physical -

limitations.
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,As providep'of services; community
organizatians have the following
rights=--

--To participate in any'program in
which he or she meets admission
criteria and prerequisiMs. 4

participate under the guidance
of trained, leadership'personnel
who are sensitive to individual

and group needs.

--To be assured that the faculty;
equipment, and program meet
established standards of health
and safety.

- -To achieve a sense of personal
satisfaction and. accomplishment
through participation.

t6

--To assume a program or adminis-
trative leadership role according
to his or her capabilities and
requirements of specific positions.

--To assume that all personal in-
formation offered to an agency
or organization will be used
only in his or heroInterests.

request and receive a specifi
and detailed explanation of cir-
cumstances limiting or excluding
his or her participation in a
particular program.

.Rights of Community0Organizations

--To establish-programs and
services that-are in adcord with
organization goals, objectives,
and resources.,

--To receive information relative
to prerequisites and circum-
stances which will affect per-
sonal andikroup safety or re-
quire specialized, treatment

or equipment.

I

--To make programs and activities
available to all who meet admissions
prerequisites and criteria.

-To, provide competent, adequatew
and sensitive

i
leadership.

--To provide appropriate equipment
as needed and to plan for the
personal health and safety of all

concerned.

--To provide prograts designed to
result in feelings of success and
personal satis tion'by all

participants.

- -To provide opportunities for in-
dividuals to serve in program or
administrative leadership roles on
the basis of individual background,
experience, and competency in terms
of requirements for each position.

- -To respect the confidentiality 0
all personal information receive.

---To provide specific reasons when
, necessary to deny admittance to a
program or specific activity.

Responsibilitiep of Individuals

As a participant in community-based
programs, every individual has the
following rpsponsibilities--

--To Eake(the initiative to become

informed about program opportunities
to the extent of his or her capa-
bilities.

.--To provide information related to
conditions or circumstances which
affect participation, personal
and/or group safety, and about
required equipment and assistance.
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--Toedstablish program prerequisites
and admission criteria.

.1\

.16

--To make known his or her program
needs to agency or organization
personnel and request provisrftstr

of services not presently provided. fi

--To make provisions for special
assistance and equipment not
normally supplied by the program.

4

est
Challenge courses, Outward Bound activities:rand various other camping-outdoor
experiences offer excellent opportunities for inconvenienced and non-inconvenienced
participants to work together to attain mutual goals. Pch,ticipants become so
immerded in solving the problem at hand or teaching the desired goal that personal
differences disappear as each individual is looked upon as a peer and equal partner
in the activity. These changed and positive attitudes can carry-over to other
activities and settings'.

^:,
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TWO: PRACT L.APPROACHES TO INTEGRATED CAMPING

PHIL OPHICA4-CONSIDERATIONS
T

Values of ntegrated Campin

Able bodied persons haV6 varied reactions to inconvenienced individuals.

These rea tions often diffe according to type and severity of condition,

whether a condition is visib e or invisible,' whethell someone else is around,

or accord ng to who else is round, and how, well the individualLis known.

Responses run the gamut fro 'total rejection through avoidance to complete

acceptance; sympathy to empalthy, pity to pride, ease to ignordnce to over-

protection, dishonesty to honesty. Some individuals indicate that they

verbally -express one set of feelings and ,outwardly say certain things when

dealing th an inconvenienced person; to do otherwise they say, would be

unkind and make them feel guilty. On the other hand, inconvenienced in-

dividuals want to be treated as others are treated--to be argued with when

there is a difference of opinion,to be laughed with when something is

funny, to hear le-and tell it like it is. Only by knowing, appreciating,

and understanding others as individuals can this type of genuine personal

reaction become reality.

Research results, empirical eyidence, and personal experience all sug-

gest that early interaction among special and regular mulations can be

effective in promoting aed maintaining positive and aceepting,attitudes

among individuals in these groups. ,Placing inconvenienced children with

their able-bodied peers in camping and outdoor education /recreation pr &grams

has the dual goal of reducing the strangeness of children whose actions or

appearances are different, while at the same time teaching inconvenienced

children to deal with the reactions of.others Each can learn to contribute

and interact with other campers; ultimately, each should feel that everyone

has something to offer.

"He only doubted himstif because he was somewhat afraid of

failure. But the experience of s e that non-handicapped fail

also and that no one person is- p Act, helped him to overcome

these fears."
A counselor's reaction to the
effects of integration on one

youngster.

All children have the same basic needs: (1) acceptance and recognition

by peers and adults; (2) the security that such acceptance brings; (3)

feeling part of games, secrets, tasks, interests, patterns of dress, habits

of their peers; (4) opportunities to socialize and be a member of a group...

From the sequence of childhood social experience comes the developmen o

adult social skills. Where inconvenienced children were in the past denied

opportunities for meeting basic needs and acq4iring social skills, i tegrated

*Handicapped Camper Integration Project: Easter Seal Society of Ingham

County Project Report. Lansing, Michigan: the Society (2901 Wabash Road,

48910), August 15, 1973.
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camps offer these opportunities. By accepting children with impairments,
-disabilities, or handicaps into their camps and making the effort to see
that they are functiodidg as contributing members of the abin group and ,

camp, directors Can'play an important role in providing opportunities for
the growth of all children. 1

f

Goals of Integrated Cainping

Camping, as with other aspects of7recreation, is not.an end ,i,11 itself,
11,

.

hut rather a Means to 'an end. It is a tool for growth and development in
all areas. Basically, the aims and objectives of camping for inconvenienced
individuals are the same as for non-impaired persons; some,of these goals
are*:

. to provide opportunities for groups and individuals to par-
ticipate in and contribute to a plan of living in the but-of-
doors for a week' or more;

. to help campers learn to feel comfortable inthe out-of-doors
by providing satisfying contacts with nature;

. to foster independence and self-direction in each participant;
to provide opportunities for the development of initiative,
leadership, and responsibility;

. to acquire new skills (cooking,over a fire, cutting wood, making
a bed) and devel6p hobbies with%lifetime carry-over value;

. to arouse a sense of curiosity and stimulate spontaneous ex-
-preson through providing new educational experiences;

. =to foster physical and mental health by engaging mind and body
in healthful activity.

Specif,ically in reference to camps which integrate able-bodied and in-
convenienced ydungsters, additional goals of camping include:

. ...to contribute to an atmosphere of greater tolerance of individuA.
differences and increased acceptance.by peers through informality
of dress, s'ettingrand lifestyle;

- 'to provide oppcirtunities for participation in typical group ac-
tivities with individuals.of varying ability levels, somewhat
like a society -in- miniature;

. to reinforcethe fact that all individuals have strengths and
weaknesses, whatever their obvious physical and mental abilities
may be.

*Based in part on material from Janet Pomeroy in The Development of a Camp-
ing Program: Experiences of the Recreation Center for the Handicapped; San
Francisco, California. San Francisco, California the Center (207 Skyline
Boulevard, 94132). .
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MATCHING CAMPS AND CAMPERS 0

Recruiting CampeKs

Recruitment of campers with handicapping conditions can be carried out
in much tJae same way as 'recruitment of any campers. Some particularly 1

worthwhi _methods of recruiting inconvenienced campers are discussed below.

Word f Mouth. A camp director may begin by contacting friends and

neighbor in his or her own community. Additionally, former campers may-

have brothers or sisters, who have heard about the fun and excitement at

camp and would welcome an opportunity to attend. .

Public Announcements. Local newspapers, radio stations, and television

may be utilized to announce openings for both inconvenienced and able-bodied

youngsters at a camp. Organizations for-parents who have children with
handicapping conditions or for inconvenienced individuals themselves almost
always publish a newsletter or journal], for their members, wgZh offers an
effective and inexpensive method of recruiting inconvenienced campers. At

the very least, each of these organizations has some way of coamunicating
infbrmation 4o members, even if it is only a' sophisticated grapevine! A

listing of organizations and their publications is pres'ented in Appendix A.

Referrals. Referrals of potential campers may come from various sources:
guidance counselors, social workers, psychologists, special education depart-
ments,in school systems, hospitals, and rehabilitation agencies. Because

an individual is referred to the camp, does not necessarily mean that he or

she is more severely handicapped, involved, disturbed, or affected; in fact,
with the benefits of integrated camping becoming widely recognized,. in-
creasing referrals of individ4als to camps are to be expected. When a

referral is received by a camp director,.this opportunity can be used to
recruit other potential campers who may be known by the referring agency

or individual.

Civic Organizations. Lions, Elks, Lwanis, Civitan, RotJly, andiother

such clubs commonly sponsor events and raise funds for projects involving

inconvenienced persons. They, therefore, would have methods of"contacting

possible campers. Also, these groups often cdgtribute fundS and/or services
to worthwhile projects or persons in financial need and May represent'a

funding or person-power source for the camp. '

Residential Facilities. Residents of institutions, state schools, half-.

way houses, or similar facilities typically have specialized (i.e. segregated)

summer camps open to 'them. Some of these individuals, hpwever, may be ready

and able to p ticieate with able-bodied persons in argmp situation. These

'resources shoul definitely not be overlooked as sources of potential campers.

Assessment of Readiness for an Integrated Camping Experience

Camp directors who are approached by parents or agencies wanting to

enroll an inconvenienced child in the camp must be able to determine whether
the child is ready for a non-specialized camp experience and whetter he or
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she be able to function effedt-iliki the particular camp they have
selected. The decision of readiness should be a joint one involving the
camp director, parents, agency, teacher, physician and other professionals
who Have come in contact with the child.

Guidelinet are available to facilitate t e determination of readiness.
Early studies of the Massachusetts Eatter Seal Soc' y's integrated camping
program concluded that a child's adjustment to cam s most related to
social maturity and degree to which the impairmen isability, or handi-,
cap enabled the child to participate'in activities valiled,by the cabin
group; previous camping experience or type of handicapping condition were
of lesser importance. Othe evidence ljnks camp readiness with ,social,
behavioral, and iddependendb skills.

Some ptudies have been carried out attempting,tg delineate the
characteristics most related to a child who has a handicapping condition
succeeding in a non-specialized camp.. The following are brief summaries
of the findings of Flax and Peters' study on a camping program sponsored .

by the Jewish Community Centers AssociatiOn of St. Louis which integrated
mentally handicapped and able-bodied children.* The characteristics most
related to'successfuf integration of educable mentally handicapped chil-
dren into non - specialized camps were found to be:

. 1'. amount of neighbOrhoo4 street play in which child participates.

2. awareness of the needs ofbothers.

3. ability. to delay appropriate, gratification.

4. ability to follow directions.

5. 2xtent of child's skill in p ,laying highly organized'gamet.

6. skill in playing unorganized games.
m

:7. gross motor coordination.

8. overall personal appedrance.

The Massachusetts Eadter Seal Society+ found that inconvenienced chil-
dren who made the best adjustment to non-specialized camps were those rated
by their parents as "outgoing, enjoys new experiences." The socially
aggressive, self- assured child was more likely to be well adjusted at camp.

*Norman Flax, and Edward N. Peters. "Retarded Children at Camp with. Normal
Children." Children, November-December 1969.

-

.+Andrew S. Dibner, and Susan' S. Dibner. Report on Studies of Integrated
Camping. Worcester,, Massachusetts: Easter Seal Society for Crippled
Children and Adults of Massachusetts, Inc. (37 Harvard Street,,01608),
October 1968.,
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On the other band, the children who had more lrouble Sdjuting tended to Ife

rated by their parents as "shy, needs encouragement, needs discipline."
Certainly, this would hold true for able-bo ied children as well. Cpunpelors

tended to rate thePpoorly adjusted child mor often as having a poor attitude

toward activities, not acceptillg_disability or not being well accepted by

other children. These children weremilore likely to be the youngest in

their family, were more protected and socially immature, and more often
attended a self-contained xlassroom,or a residential school than a regular

classroom.

The MassachUsetts Easter Seal Society also found that the amount of

help a child needed, dependence on others, and the degree to which his or

her handicap limited involvement in camp activitievwas related to camp
adjustment. Children whose handicaps prevented muct involvement adjusted

less well. Additional prerequisites for successful adjustment to integrated

camp suggested in this tudy were ability to handle own special needs body

functions, dress, and fe ifig, and degree of striving towards independence,

while at the same time rec nizi g and accepting that sae help from ethers

was needed.

Bill would mot ask for or accept help in buttoning his life
jacket, even though his withered arm made it impossible for him

to do the task himself. Instead he excluded himself from boating
periods, even though hewas anxious to join that activity.

'Howie, at age seven, hid the stump of his wrist in his pocket

or behind his back. He would spear large pieces of food with his

fork rather than ask foi, help in cutting his food. Be would ask

no one to cut his nails, tie his laces or fasten his buttons.

Both these instances illustrate cases in which two children with handi-

capping eonditiOns could neither handle all their needs nor ask for help in

meeting needs.. Their,eamp experiences were made more negative by their

inability to request assistance and by failure of camp personnel to openly

discuss the problem. Perhaps, had an understanding-C.Bunselor or young

friend talked to Bill and Howie, the following alternatives could have been

suggested:

. more manageable fasteners for life jackets and clothing, (velerd,

snaps, zippers).

.
serving food that required little cutting, pr, more preferably,
providing utensils which would facilitate ,Howie's ability to

cut food.

,Possibly, had camp personnel better assessed Howie and Bill's camp readinesp,

their negative experiences could have been foreseen'and advance preparations'

could have been made to deal wi them.

The only way to determine youngsters' readiness for camp is to obtain

infotmation about them. Information obtained about individuals not only

will assist in determining readiness, but will be of value in grouping them

with cciPpatible cabin mates and ensuring the likelihood of an enjoyable

experience.
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The home visit can'be an extremely productive source of information.
The'responses of child mitt family to the interviewer's comments and ques-
tions, famil#rinteraction that is observed, .the child's behavio*and general
&bilitypto handle him/herself% can provide the interviewer with consider-
able information and impressions valuable in planning for the child's
summer. Many children and their parents will not have a well defined idea
of what camp is all about. They may be anxious about the impending ex-
perience.perience. A home visit can relieve much of this anxiety if the inter-
viewertakei the time to discuss the concerns expressed by patents and child
and encourage the short absence from home, if the child seems rady to take
this step.- The interviewer should describe the medical facilities and
personnel in camp or accessitle to camp. Sleeping accommodations can be
described (tents, cabins, canvas bunks, mattresses, screened or open),
along with availability of toilets, washing and bathing facilities.'
Describing a typical day at camp, some special programs, some typic
meals and explaining what happens on the first day at camp, from t xime the
child l'e'aves home 'is helpful. EXplain visiting and telephone procedures,
rules about cancellation of registration and changes if child leaves camp
early. Mention ages of staff, counselor-ca r ratio and were counselots
sleep. Paint a verbal icture of the physkcal ant,.swimming facilities,
and other aspects,of cam life.

-

iEach camp usually has a format which they use for a home interview.
or for obtaining additional information about potential dampers through a
mailed quegt6nnaire. The same basic format can be utilized with incon-
venidnced children. Listed in Appdndix some suggested questions and
observations The comprehensiveness of the lis not meant to be
frightening. Rather, it is designed to provide camp administrators with
the kinds of information that w01 assist in determining readiness, dis-
cerning appropriate placement in a group and planning procedures and
program modifications so that child-and cabin mates can maximize their exr
perience. Many of the questions are the kind that might be asked of the
able-bodied in a home interview or through a mailed questionnaire. It

may also prove Ihelpfill 490 have-the parent write a list of tasks and ac
4""141.ufties the child needs' help with and h(Sw long its takes the chi d t

specific tasks, such as dress..
4 . t

If the potential camper Tlibeen a plient of a clinic, family service
agency, or agency concerned with the handicapped, theis.departments of
social service or recreation often can provide a coMpTehensive report of
his or her functioning. In smaller communities, the public health nurse
may assume this role. An additional source of information is the school.
Its staff have been in a good position to observe inctepepdence skills,
social skills, and general behavior. In some instances, parental knowledge
of a child's handicap may not be as comprehensive as that of the physician,
psychologist or agency; the parent ry not be in a position to determine how
cite handicap will be affected by the camp environment, and, at-times, the
professional or-agency can provide amore objective picture of the chil44._
*pnctioning. However, parents must not be excluded from thAinformatron-`, ,

gathering process, as they have vital obseikations about their child's'
functioning in the home, his/her friends, and personal habits; In addition,

. .
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the camp may need a signed release from the parents in order to secure
information from physician, psyChologist, school, agency, or clinic, and

parents will be much more willing to sign releases.when they are'actively

involved in their child's camp selection. Samples of questions for the

camp director to ask professionals who know togpotehtial camper are

provided in Appendix C.

The camp director's information exchange with parents and others does

not terminate once camp and camper have been matched. If the child has a

medical condition that could require consultation with the parents or
transfer of the child to a hospital, the camp director should be supplied
with a list of places where the parents can be reached at all timer; tele-
phone numbers of alternate persons to reach in an emergency, with authority

vested in them to make-decisions regarding the child; and physician's
telephone number and a signed medical release allowing the director to

assume the Parental role in authorizing treatment, surgery, hospitalization,

injections, and anesthesia in an emergency. If the camp wants to take

__pictures of the child, or identify the child in any publicity, brochures
or carp literature, it is wise to obtain a release signed by both parents.

,Generally, it is advisable for the interviewer not to promise to keep the

child at camp fora specific period of time. Preferably, he or.she can

register the child for'a predesignated period but keep the child at camp

as long as the child and camp' are handling the experience comfortably.
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:FACILITATING ADJUSTMENT TO AN INTEGRATED CAMP

Parent's Role in Preparing Their Child for an Integrated Camping Experience

The process of preparing a child for integration into% camp which

services all children can be the joint effort of parents, schools, youth

service agencies, public recreation staff, and camp director and counselors.

The parents, of couise, play a major role in this process when the child

lives at home. Getting a child ready for camp must begin long before the

actual experience and should include learning and recreational activities

that will promote independence and social and self-care skills. Camp

directors can ease the child's adjustment to camp by furnishing parents

with some of the following suggestions:

Visit the camp with child either the summer before or earlier

in the season.

. Practice camping drills through family camping.

Invite children tb the house who have attended a camp and

encourage them to relate stories of their experiences.

. Tell the child stdriesof typic al enjoyable activities at

camp such as campfires, hayrides, skits, sing songs, bun

nights, etc.

. , Play lamp, teaching the child how to fold clothers and place

in neat piles; fill a case with toiletries and practice taking

it plus towel and washcloth to, the bathroom.

.
Encourage independence by having child care for as many needs as

possible and feasible (choosing appropriate clothing for the

weather, making a bed, discarding soiled clothing into a laundry

bag, etc.); this area in particular should not be restricted to

preparation for camp!

Overcome as many areas of difficulty as possible by alternate

splutions or specific teaching. For example, if a child ha

a-pixoblem tying shoelaces, provide shoes with snaps or sliprons;

if buttonsare,difficult, provide clothing with zippers, elastic

bands, etc.; if writing letters is a problem, provide stamped,

self-addressed envelopes; pu raille books into blind child's

duffle bag and teach to disc i inate items of clothing by their

texture; if child has a game at which he or she is skilled or

enjoys playing, send it to camp.

Reinforce the child's decision to attend camp; discuss but do

not overly emphasize anxieties.
f ,

Provide the child with same kinds of clothing and extras as
fellow calipers ave likely to have, such as old jeans, cut-off

dungarees, brightly colored Trshirts, or-whatever else is in
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style: Send extra pair of glasses, hearing aid;batteries, etc.
or deliver to camp nurse at the depaxture bus.

Participation in regdiar community recreation activities can serve as
good preparation for attending integrated camp. This, too, requires prep-
aration, however, and'will have to be approached gradually. Parents might
start by going to a, bowling alley or movie with their child; progress to
community activities involving parents and children, and finally encourage
their child to participate in community recreation activities conducted
only for.children (playground, painting, dance, gymnastics).

Both able-bodied and inconvenienced children are often sent to day
camp as preparation for residential camp. Opportunities for learning to
adjust to groups are available through day camps. Children with handiv
capping conditions may lack previous social experience, and the day camp
provides good exposure to this. In addition, day camping is time away
from home without parents and supervised by other adults, which an in-,
convenienced child may not previously have been accustomed to. Children
and their parents thus gradually gain confidence in the child's ability
to be somewhat independent away from home-:---

Orientation of Camp Personnel

Since camp personnel comprise a large number of individuals who will
be in contact with inconvenienced campers throughout the summer, their
preparation is as important as the camper's preparation. Assuming that.
the director has hired counselors who have experience worliing with chil-
dren with handicapping conditions, no orientation to'these condition should
be necessary. When such orientation is needed, pre-camp sessions on one
or more handicaps can be conducted by a staff member from an agency servIng
inconvenienced persons or a member of the camp staff who is knowledgeable

*
in this area. Although brief mention might be given to cause of handicap,.
prpgnosis and other issues of general interest, the emphasis of the
sessions s ould be on manifestations, methods of assistance, reasons for
enrollin the child in camp, goals and creative methods of program adaptation.
This aterial can be augmented by films and manuals. Adaitionally, this
offers an opportunity to demonstrate methods of transfer to and from a
wheelchair and other procedures for assisting children to move about and
meet basic needs.

At a-cabin group-centered camp Where counselors are with their campers
all day, the director will undoubtedly depend on cabin counselors to
interpret a camper's special needs to other staff members as the occasions
arise. An activity centered camp where children do not remain in cabin
groups should consider more comprehensive orientation of staff members,
Similarly, a decentralized-camp where age groups live in self- contained
villages with little mingling is likely to concentrate its orientation to
the staff of the village concerned, as well as specialty people (maintenance
and kitchen staff).

Laura, a ten year old girl who has diabetes, attends a Zarge,
.decentralized, group-centered camp. The entire staff has been

4
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a
instructed in the care of an insulin reaction, should one occur.
Her counselors, tM section head, and swim staff were more'
thoroughly educated in caring for Laura's condition.

Tommy, age eleven, attends the same camp. He cannot read or

write, but outside the classroom his behaAior is typical of other

boys his age. Only his counselors and section head are aware of

his problem. .

°

Barry has a serious eongenital heart condition. His only

`limitation is body.-contact sports. His counselors, the section '

director, and activity directors at camp know of his condition.

Ann is blind. The entire staff was instructed in methods of

,assisting a blind person.

If counselots have been assigned before the camp season, they can -

spend some time in the camper's home, observing care and becoming acquainted.
In addition, they might receive an orientation from the agency, clinic,

physician or therapist working with the child. If it is not possible to

arrange to'have the counselors do thiis, another staff person can undertake

this task.

I

1
In pre-camp and during the course of the season, meetings about in-

dividual childten often prove extremely helpful. these meetings can be

attended by the child's counselors, section director, and if relevant, ac-

tivity directors, camp medical staff, program directo, and director and

staff member from agency. This can be a 400d vehicle forc14rifying con-

cerns and developing program modifications. Optimally, such( a case confer-

ence also should be held at the conclusion of the child's stay at camp in

order to provide a comprehensive picture of the child's functioning and

achievements. This, then, can be recorded and reported to family and agency.

It is not necessary or even desirable in many cases to convey the

totality of information known about_a child to the counselor. Too much

material may cause the counselor to form a damaging image of the-child, to
be prejudiced toward the family, or create anxiety. Provide only the de-

tails necessary to exercise the requireptns of safety, care, Comfort, and

participation. As additional questions arise, provide ready access to a

senior staff person, the director, supervisor or nurse. Use non-medical

terminology in describing the child and limit information to that yhich is

Ielevant to the camp experience.-

Harry became very anxious when he-couldn't find one of his

belongings, or When an activity changed. His tantrums at these

times were upsetting to staff and campers. His counselors were

taught how to help Harry organize himself and to prepare for

changes. Before he went to the bathroom, the counselor would
check with him whether he had his soap, toothbrush, towel, etc.
Five minutes before a change of activity, the counselor- would
tell Harry that as soon as the arts and crafts imterial was
cleared up, or the horses taken back to the barn, the group

would go swimming.
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Karl, too, tended to forget his schedule, and since he attended an
activity centered camp, his counselor wasn't with him to help him
organize his day. Therefore, he made Karl a bracelet of elasticized
string on which sturdy discs were strung. Each disc was numbered on
the one side to correspond to the of the day, and the activity
was printed on the'other side. Staff members who found Karl wander-
ing around or attending the wrong activity would check his bracelet
with him.

Alice's paralyzed left side made her a slow dresser. BecauSe
her counselors were aware, of this ahead of time, 'they had her begin
dressing minutes before her cabinmates. .

Ian was ashamed of his inability to read or write. When letters
arrived from home, the counselor would read them to Ian during "free
activity," and Ian would'dictate his letters home while sitting on
a rock.

These.instances illustrate.several preparations that have facilitated
adjustment of inconvenienced campers to integrated camps:

\.

. Communication between parents and camp regarding habits and
abilities of camperS.

. Respect by camp staff of campers habits and abilities.

. Effectiveness of orienting counselcirs, in terms of enhancing
comfort and safety of campers.

Understanding by other staikf members of campers' individual
needs.

Grouping Campers

Although the living or activity group to which a camper is assigned
will have a profound effect on adjustment to camp, there is no one answer
to appropriately assigning indivduals to groups within the camp. Generally
speaking, children will be happier if they are grouped with age mates and,
if possible, with friends. However, grouping with friends may discourage
the child from making new friends and create a clique-like atmosphere; and
more mature inconvenienced children may be better served when grouped with'
older able-bodied youngsters rather than with their agemates. Another
general rule which may make the camping experience more positive fore all
is to group cabin mates whose interests and physical abilities are compatible.
For example, a cerebralpalsied youth may not have an optinum group ex-,
perience with very athletic youngsters. Other relevant considerations are:

. Any child, inconvenienced or not, will experience More difficulty,
joining a group after sub-groups have formed. It seems preferable
to have the child join the cabin group at the beginning of the camp-
ing period, and be placed in a group that does not consist of
campers who have bunked together previously or been close friends
before camp. ,
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. If the camp serves children primarily representing one ethnic
and financiaLkackgfound, introducing a child from a very
different background creates an addirional degree of adjust-

ment. For example, black and white children from the inner
citymay have few commonalities win black and white children
from suburban areas. Similarly, children from orthodox Jewish

homes may have great variances with children from reform Jewish

homes.

. The director should be prepared to arrange placement in
another cabin group if the child is not interacting positively
with bunkmates or counselors after a reasonable adjustment
period.

/
V

Grouping by Functional Ability. The basis for t s, type of grouping

is that some activities, such as swimming lessons, work better when all
individuals in a particular group are at the same skill level. Fewer

instructors and smaller space are needed when functional ability groupings

are used. However, in an integrated' setting some adjustments will be

needed to make this grouping work, as the following example illustrates.

&inning instruction at the camp was given to beginners in the

morning and advanced classes in the afternoons While beginners

` took lessons, the advanced group .had other activities, and vice

versa. Mary, a 15-year old-with cerebral.palsy, had poor swimming
skills and took her lessons with beginners. This resulted in her

spending the majority of her summer with yOung children, both in/1

swimming and other activities.

No easy answer to the dilemma of grouping by functional ability exists,

although when functional groupings are made on the basis of both age and

ability a-more successful experience is generally the result. For example,

the beginning swimming group could be broken into older beginners and

,younger beginners. Two equally desirable overnight trips, differing Only

in amount of strength and endurance required could be planned, one a

mountain climb, the other`an extended visit to area tourist attractions.

Buddy System. The buddy system involves pairing individuals in one

of vario6s ways. One approach involves pairing inconvenienced add able- ,

bodied' campers of similar interests, one of whom-is a more experienced

camper and can assist the other. Another highly successful approach pairs

two, individuals, both of whom have a handicapping condition, which allows

both to give and take according to their differing strengths and abilities.

This latter approach, however, is not necessarily conducive to integrating

campers and is best used in two situations: (1) when inconvenienced

campers are only partially being integrated into some camp activities,

(2) when one of the.buddies has close ties with able-bodied campers.

Grouping by Interests. ,Assigning capers to activities according to

their expressed, interests involves sched ing those campers choosing a

certain activity with other campers from their own or a neighboring living

group and maintaining those activity groups for the duration of the camp

period. When great interest is expiessed in a certain activity, the pro-

gram director uses his/her own discretion in assigning campers to two,
A
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three, or more groups of the same activity, based on knowledge of friend-
ships, abilit s, and personalities. 'Some camps are organized in such a
way that acts ities change daily. Pre-planning and advance sin.:up for
these activities will facilitate organization of campers into groups and
ease the logistics involved. In cases like this, awards can be given for
campers who participate in a variety of activities to discourage partici-
pation lira very limited scope of experiences.

As one would expeCI, children's interests are not necessarily cor-
related with their ability to perform. Counselors at the Massachusetts
Easter Seal Society integrated camp*°digcovered this to-be true and also
fthnd that inconvenienced campers sign( up for activities even if they
could not participate in the usual manner or with skill. Counselors dealt
with this in various ways:

. They suggested the child $lo something else.

. -They asked the child just to watch.

. They assigned t,he child with a handicapping condition to rolgs
that could be performed successfully, such as umpire, third
base coach, scorekeepjr, observer in the boat while another
child waterskied.

. They assisted the child or created adaptive devices which allowed
him/her to be included with other participants.

Another way of handling this situation involves determining what it is
about a particular activity that is appealing to the child and suggesting
suitable alternatives.

Alan wanted to join the canoeing lessons but, due to his
cerebral palsy, did not have sufficient arm strength to paddle.
On ,talking to his counselor, Alan's love of water and boating in
general became evident. Alan was encouraged to join the sailing
group and became very profiCient at controlling the rudder and
aknsail lines with his feet.

Certainly, the interest-centered group offers all campers an opportunity
to explore new skills and socialize with individuals of the same age. When
competition is kept to a minimum, too, the inconvenienced child can make
particular gains. This is not to say that all competition should be elimi- )
nated. Competition has many benefits, among which are development of fair
play,.team cooperation, and desire for self-improvement. However, athletic
competition and seam competition shoul4 not become the sole opportunities-.
for competitive play--chess, individual" track and field events, archery,,
and ping pong are just a few other activities in which individuals with -a
wide range of abilities man compete. Camp directors should not overlook
the possibilities of borrowing or renting wheelchairs and having all par-
ticipate in.a wheelchair basketball game. This not only gives inconvenienced
players the chance. to show off their skills, but will hqp develop empathy.

*Dibner and Dibner (full citation on page 34).
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The Group Experience

The admission of a child who has a hapdicapping conditioninto
primaril able-bodied group of campers and counselors is not necessarily
analagous with acceptance of the camper by counselors and cabin mates.
Some children who lack social skills, maturity or self-acceptance, function
on the periphery of the social structure. Children who present such a

picture, especially when coupled with an obvious physical, mental, or emo-
tional handicap, are more likely to be rejected by the group. Therefore,

facilitation of interaction with others is of prime, concern.of° both camp
director and counselors. Some important considerations for making the

group experience work includes:

4 . The counselors should have a clear idea of their role in foster-
ing interaction of the inconvenienced child with other campers.
There should be guidelines concerning the type of activities in
which the inconvenienced child cannot participate and alternate
arrangements that are to be made on these occasions. It is

important that the counselor view the child as a full-time
member of the cabin group to be rgsvly exempted, rather than a
sometimes member tobe left beRtfid at the least suggestion of

inconvenience. The counselor, must temper demands for pattici-
pation with knowledge of each child's limitations in strength
and ability.

. The child's road to acceptance will be eased if counselors
capitalize on known interest and skills. Cabin projects might
evolve around his/her skill or hobby, with the child taking a
leadership role in the activity. Camp routines such as flag
raising can be modified so that each child can participate; in
addition children with handicapping conditions can participate
on a rotating basis with others in ringing the dinner bell,
delivering mail, delivering messages for the directors, or
making announcements in the mess hall. It is important not

to be patronizing and create special jobs of dubious importance
for inconvenienced camperg; they should fit as normally into

camp routine as possible.

. .

GUard against manipulation of bunkmates and counselors which
can happen if the child capitalizes on their lack of knowledge -
to elitit sympathy and get things done that he/she is capable

1141.

of doing. ,are of preferential treatment, overprotection,
and reinf1 'ent of undesirable behavior. These circumstances
can either make other campers angry and resentful or can cause
them to get a warped picture of a child with a.handicapping
.condition, which may be perpetuated throughout life. For ex-

ample, one child keeps. asking "Do you like me?" Counselor
keeps responding rather than giving a gentle, firm reminder
that the question has been answered and repetition is in-
appropriate; another child is allowed to interrupt the counselor,
clamors for attention when attention is given to another CITd.

. .
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John, age ten with ,a left arm hook prosthesis was resting on
his bunk during rest hour while all his cabin mates were writing,
reeding, or kidding around. Counselor said John was "terrific",
well-liked, and did his utmost to participate in all sports. Yet

two boys excused John for an untidy footlobker "because he's
different." Counselor said they let all boys talk about and feel
John's hook at the start. of the camp period and they "forgot
about it" after that.

erldy, ago nine,-has cei,ebral palsy and mild hemiplegia
(paralysis or weakness on ,one side). Tho counselors were sure
she was mentally retarded although they were not given that in-
formation. They liked to work with Wendy but felt they were
neglecting their responsibilities.to the normal children because
Wendy needed so much extra help and attention, especiallyat the
waterfront. '

These children are illustrative examples of two instances where the
group experience is not being handled well, with, undoubtedly, negative
effects on the children involved. However, the circumstances are not par-

ticularly unusual. The counselors have some,underlying feelings that
need to be discussed, either with the camp director or other staff person.

the'first instance, John's counselor is,not completely in touch with
his cabin group, overemlihaeizing the podlive effect's of the children
feeling John's prosthesis 4Rd underplaying or ignoring John's islolation
and his cabin mates' assertTorithat he is "different". In the second

instance, Wendy's counselors carry stereotype's about cerebral palsy,
assuming that she is also mentally retarded, and somewhat resent giving
her the extra attention she needs, feelings which are possibly being
subconsciously communicated hp other campers.

.

Curiosity about a child's physical difference is entirely normal and'
needs to be confronted by a counselor, as John's counselor somewhat did
in,the.preceeding example. If children feel Comfortable with their handi-
capping conditions, they may be able to acquaint cabin mates with their
difficulties in a casual fashion. One little girl informed her cabin
mates that although she would like to be speedier, she functioned slowly
in dressing, schoolwork, etc. Another child demonstrated the operation ?f
his prosthesis to his cabin mates. Once the fellow campers have some u0er-
.standing of the illness, disability, or handicap,, they can be alerted to
insulin reaction, impending seizures, and other situations requiring
special handling procedures, and how they might help in these'situations.

.

* If s counselor can discuss handicap with campers honestly and with-
out shame or embarrassment, it will losetits aura of mystery. Avoidance

of discussion of the condition perpetuates the environment of many homes.
It makes both child and peers feel that the problem is too shameful or
'bad to be discussed. Avoidance, too, can increase children's impressions '

'thee the inconvenienced child'is "different".

The inconvenienced child tendslto be vulnerable and the staff will
need to guard against scapegoating by bunkmates and other camptrs. Chil-

dren, will take,many of their cues from the staff, and if the disabled
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campers is accepted and appreciated by the staff, the possibility of rejection

is lessened. If, however-, staff harbok:resentments tHemselves (as in the
case of Wendyls counselors), campers can sense this and further' reject the

'individual. Some aspects of rejection that are particularly important to

be aware of are:

RejectiOn may be an expxession of fear on the part of .

bodied children that the presence'of a disabled camper the

group may result in less enjoyment for them during the camping'

period.

Rejection tsgess likely to occur if the camper is placed in a
group that is not tightly knit and unreceptive to the inclusion
of an outsider. One would hope that staff would prevent this
from building in any group, as it goes counter to a basic'objective
of camping. If this situation is allowed to exist, the outsider__
need not have a handicapping condition to feel rejected!,

Happy campers whose individual needs are being met avt.less
likely to reject a cabin mate.

Rejection of an inconvenienced child basically is the same
phenomenon as rejection of any child and can be dealt with An

the same fashion.

A discussion of,differehces in people and.the fact that we all
have strengths and weaknesses might proye helpful.

Rejection should diminish if:

. The rejection is not rewarded by fellow campers or staff.

. Children become familiar with the condition and care required.
ii

..

: Campers are able to discuss their own concerns, anxieties and
feelings with the counselor, and those feelings theMselites ' '

are not rejected or
..

minimized. - ,

° .
!t ; . t

r,.

. Campe realize thaithe presence of an inconve, ienced child

. in th Iln. group-wilInot.deter them from enjoys a full program.
',, d ,

.. v..,
ThecounsgorNattempts to meet the needs n4...ecampers in
the group. n ., .

A major deterrent to sucoesti'group experience and a major cause of
rejection is so-called problem b avior, undesirable or anti-social actions

of some children who, have handicapping Conditions. It is important that,

staff members who are in ifigula contact with the child possess enough
.

'knowledge of the child t recogn the difference between behavior directly

related to the handicapping Chndi on
.,,

and problem behavior requiring the

same,kinds of approaches that,ona ylitild use with able-bodied campers. For

,example, a hard of hearing or:dqaf' hild might hit out at children who are

.not speaking in a position wher4P-e 1,1,/she can read thei0ips. This is not
,...



particularly- appropriate behavior, but is by no means a behavior diPetder
add can be remedied by reminding others to face the hearing impaired child

when speaking. If the counselor is aware of this, much undesirable be-

havior can be discouraged and prevented from,becoming acute:

Staff members at any camp should be apprised of the types of behavior
they are expected to,handle and those requiring` direct intervention of

senior pexsOnnel. Unless a camp has staff members with extensive back-
grounds in psychiatry or psychology, they probably are not equipped troidis-
cern the unconscious drives behind some behaviors., There is danger,in

playing the game of amateur analyst. If the child's behavior is grossly

inappropriate for the occasion and he/she seem%Unable to modify it, is
too overstimulated, or is, disturbing cabin,mates, removal from the situation
,14111 be necessary until he/she appears able to cope. Generally speaking,

the majority of undesirable behavior that might be exhibited by an in-
convenienced-Ebild should be handled in the same manner as one would

handle the behavior of an able-bodied child. This would include behaviors

such as : unwillingness to participate in an activity, stealing, lying,
swearing, cheating, not assisting with cleanup, etc.

Ar.
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ADAPTING ACTIVITIES

.ExperienCed camp directors and counselors know that all children do
not function on the same skill level in any activity; some adaptations to
allow for individual differences are needed. Many times these are made
withoue'the group even being aware that they are adaptations. Other times

the group agrees upon certain adaptatio?s to make an activityore fair
for all participants. Still other times, one or two players utilize an
adaptation, such asibasting a plastic ball with a lightweight bat, with
the total groups agreement.

Some children with handicapping conditions will require activity
adaptations to ensure their participation. No discussion of adaptations

will be presented here based on diagnostic category, however. This can

only leadto stereotypes and false expectations of each individual's
ability. Within any one diagnostic category, a wide range of abilities
can exist. The child's past experiences, home environment, age of onset
of condition, and age of parental /professional intervention will influence
ability and, consequently, activity.adaplations needed far more than
diagnostic label., It is, therefore, more satisfactory and fair to thee
individual if adaptations are based on the activity rather than on the
individual's handicapping condition.

og101/

Adapting Active Games and Sports: General Suggestions

Most structured games and sports can be modified so that all campers
can participate. In adapting activities, leaders should Approximate the
true activity situation as clOsely as. possible so that inconvenienced
participants will feel more like than different from other participants.
Leaders shquld not forget to include inconvenienced participants in the
process ofoldeveloping activity adaptations. In fact, an important learning .
experience for the cabin or activity group as a whole may be the planning
of ways for all group members to participate successfully.

Some suggested general ways to adapt games and spor ts are:*

Substitute walking' and wheeling for running and skipping.

A bounce, roll, or underhand toss can be used to replace

throwing.

Reduce distan9,1s in such games as horseshoes and ring toss,;
decrease sizeof playing area in baseball, tennis, vdlleyball%

4

. Assign players with limited locomotor skills to a definite place
or position.

*Based on ideas from Dolores Geddes, Physical Activities for Individuals , .0

with Handicapping Conditions (Saint Louis, Missouri: The C. V. Mostly
.

Company, l974Y; and Janet Pomeroy, Recreation for the Physically Handi-
capped (New York, New York: The MacMillan Company, 1971),. -- .--.../.
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. Substitute la rger and lightef equipment when possible and feasible,
such as plastic bats, balls,bowling sets, and horseshoes, and
foam balls.'

. Have a greater number, of players on'a team so that less activity ,

is required of each player; or, when abilities allow, have ewer

tea members to encourage more activity.

,
. Reduce number of points needed to win a game and substitute freely,

allowing campers to alternate rest and play.

. Maintain playing areas so that they are herd, flat, and smooth to
facilitate movement of those in wheelchairs.

. Do not allow players to choose teams; this should either be done
by a counselor or done by drawing colored pieces of paper out of'
a hat.

I

Specific Aetivily Adaptations

The following.are ideas for ad4ting activities that are typically
provided in a camp. These are only very basic ideas to give,camp directdis
and counselors,a jumping off point for their own camp programs. Many
further innovations are possible within each specifig camp setting.
Readers will note that some adaptations seem more applicable to individuals
with certaitspee4f#,,bandiegpping conditions;. however, most of these

/adaptations can make the camp experience more pleasurable, succes 1, and
enjoyable for aZZ campers. * f Vk

Archery
11.,'

Start a short distance from the ta et and gradually move further
away.

Put pegs in the ground to indicate foot position.

. Have a set vertical pole against which the hand gripping the
bow can be placed for determining direction and elevation of
targeE.

Recommend the cross bow'for camperS with's..everely impaired hands.

'Badminton

. Use rackets with shorter handles.

. Tape the racket.to the wrist of a camper who cannot grasp.

Use,balloons in initially teaching hitting, progressing gradually
to a shuttlecock.

. Decrease size of court.

. Lower the net.

5053
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Baseball
st,

. Allow batting with a crutch.

.2 4"

. Have a batting tie for, those, who wish.

. Inc,rease number of strikes allowed.

. Have substitute runnel-6 or buddies topush wh elc tern.,
,

s

Basketball

- Lower the net.

Shorten the court.

. SXlnplify rules.

. Shorten playing time; make substitutions mandatory.

.' Use an audible basketball IV gpal locator. 0 ,

***
. Allow two-handed dribbling.

. Allow _forwards more time in the key.

Canoeing_

. Pair individuals of different abilities (sighted and blind;

weak'and strong).
.

Alldw slower groups to start out earlier than faster-'groups when
going on long trips, allowing for more rest petiods (this also

lengthens the trip and makes itveryyPpuOr!!).

.

A.

Hiking

4/0/ . Establish markers and linqs for trail to assist.all campers in

locating and staying on trails.

. As with canoeing, allow groups containing'slower walkers to start

out sooner and have a longer trip.
A

Horseshoes

to.

. Code horseshoet by color and"texture 6:1 facilitate identific.atiod.

. Have a chain link fence behind stakes as a Safetmeasure.

.
Use gravel around stakes and grass in between stakes so par-,
ticipants can tell by sound if they are short.

A
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Relay Races

Use large objects for carrying and passing.

Shorten the relay distance.-

. 'Have faster runners go twice.

Swimming

Use guide ropes to mark walking or rqpningirlanes.

,

. Have deep,and shallow areas clearly marked with color coded floats

and lines.

. Use ramps and 411s to assist individuals in enteringtheater.

Raise
1
the water temperature in a pool to a'warm, comfortable level.

. Have wide, skid proof pool decks. .

Use-the buddy system; have campers with higher skills assist in

teac g those with fewer skills.

1rimp ze those strokes that the individual's physical abilities
. best enable him/her to do. v.

Track andiField,

_Have a flat, smooth track surface.

Initially use individualized practice and instruction.

Mark lanes -with ropes.

Put sand at the end of a lane so participants will knob when the
finish line is crossed by sound and feel.

Volleyball

. Lower the net.

. . Play with a lighter, perhaps even larger, 'ball.

. Use an audible ball.

. Allow an unlimited number of hits.

. Allow players to catch the ball.

. Have everyone sit on the ground to play.

Arts and crafts, drama,.and music activities typically require fewer
adaptations than sports and games because, by their nature, they are highly.
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individualistic. For this reason, these activities offer some more severly
4 inconvenienced campers a highly successful experience aid are prime contrib-

utors to enhanced Self-estetm. They, however, should be no more over-
emphasized for inconvenienced,than able-bodied campers. Most camps have'a
traditional dramatic or music activity for campfires and the final night
of Camp, and this should by all means be continued with the inconvenienced
individual assigned a role conforming with his/her ability.

j'aul's feet' were so badly malfofmed that he couldn't join his

group on hikes. Rather than provide an alternate activity the camp
truck brought Paul to the hi-k'e's destination so that he could par-
ticipate in the cookout and story hour, and then was brought back
to camp while the others hiked.back.

Michael's control of his muscles was so poor that he couldn't
possibly hit the ball in baseball. When his turn at bat came,
Michael had a large plastic ball thrown to him-which he hit with a
plastic bat. His counselor ran around the bases with him offering
assistance when needed. Some staff members were concerned that
this would label Michael 'as different in,his mind and that of his

cabin mates. The reality was that Mike and his cabin mates knew
that his ability.in this area was different. Rather than have'him

vainly try to hit a regulation baseball with a woodenbat or
exclude him altogether, his individual needs were being met.

These examples illustrate ways thattone camp adapeed physical activities
to include inconvenienced youngsters. Both are very satisfaftoty adaptations.
Michael's counselor. has obviously discussed this situation with Michael and

the cabin group, a ey arrived at the adaptation together, which makes

it even better! 0 r possibilities, bid, are:

. Have all campers ride back in the.truck, not just Paul.

. Schedule activities so that Paul is droppgd off at the hike's
destination on the way back from another activity, rather than
as a special trip.,

. Appoint a substitute runner for Michael.

. Use a regulation baseball on a batting tee.
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for instructing physically handicapped perso.s. The majority of
the contents discusses values of swimming, precautions ih teaching,
and specific teaching suggestions for conditions' uch a§lamputations
polio, paraplegia, cerebral palsy, spina bifida, egg -Perthes

Disease, muscular dystrophy, arthritis, hemiplegia, and scollosis:
Brief sections on facilities, equipment, and teaching aids are
included. r
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cusses ways of relating to the handicapped child. This is followed

by an extensive chapter on swim patterning, a method whereby the
instructor guides, the child's disabled limb(s) through the same
basic swimming movements that the non-disabled limbs are performing;
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teaching skills to swimmers who have had little or nd previous ex-

perience with the water or with swimming. The guide is divided into

three sections. Part I - Why. Swim? provides background inform4ion
on stetting and conducting a twimming program. Eighteen types of

swimming activities are described in Part 2. The appendices in the
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handicapping conditions. Descriptions of specific activities
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annotated bibliography describes materials available from easily

-obtainable journals. Detailed examples of adaptations of ac- -

tivities for individuals with various handicapping conditions
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This bookprelents instructions for setting up a simple crafts

program that would enable an unskilled teacher or leader to help

any child make something of his-own. Objectives of teaching, crafts

to educable mentally handicapped persons and suggestions for

scheduling craft activities, storing supplies, exhibiting projects,

and gearing each project to the child's age'and ability level are

given. Each of the 30 projects includes a list of materials,
grade range, illustrated step-by-step directions, a photograph of

the finished prbject, and suggestions for correlating the project

with basic skills included in the overall curriculum.

18. Scouting for the Physically Handicapped. 1976 Revision. ,North

Brunswick, New Jersey: Boy Scouts of America, 1976.

q This booklet is designed to help Scout leaders in, working with

physically impaired, disabled, and handicapped.boysjfexcluding
those with visual or auditory handicaps. These are dealt with

in separate publications. Social and physical. benefits of

Scouting for boys with handicapping conditions are discus'sed.

iliggestions for troop leaders of nonhandicapped units and all

handicapped units arq given. Also presented is infqrmation

leaders need to know about the boy's handicaps, and brief de-

scriptions of common physical impairments. Included in the

appendix are a checklist of abilities and limitations, tesotirce4

for working with special populations, and organizations for per-

sons with handicapped conditions.

19. ,Spinel/i, A., and J. Earley. "Dual Nature Trails Both Braille and

Printed Markers for Use of Visually Handicapped ehmpers." Camping

Magazine'44:19, March 1972.

20. Taylor, Carla, Rhythm: A Guide for Creative'Mtmement. Palo Alto,

California: Peek Publications, 1974. 86 pp.

4

This book describes techniques in movement and dance designed to

help develop a strong, positive self-image and a congenial group

atmosphere in young children. The author's six-step approach in-

, . cludes (1) getting the group ready (Warm Up), (2) using the total

body (Firm Up), (3) building self-confidence and communication
(Build Up), °(4) relaxation (Let Up), (5) indiiiiduaI dances (Zoom

Up), and (6) the closing (Sum Up). Sections on rhythm games and
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dances,while seated, sequences for preschocil children, classroom
related subjects, props, and helpful hints are included. A section
on physically handicapped children includes suggestions for young-
sters'in elchairs or with limited limb movement, hearing im-
paired, mentally retarded, visually impaired$ and aged participants.
Helpful appendices include suggested starters and records to ac-
company sequential steps, a record bibliography, and appropriate

*references.

;21 van der Smissen, Betty, and Oswald H. Goering. A Leader's Guide to
Nature - Oriented Activities. Ames, Iowa: The Iowa State University
Press, 1974. 219 pp.

The wide variety of practical approaches to getting acquainted and
working with the natural world presented in this book can be
followed by professional and volunteer lea ers alike. Important
elements in developing a program such as p ,ticipants, purpose,
sponsor, and leadership are cohered in the first part of t book.
In addition, an overview of natae-oriented program servic and
sections on interpretive,programs and community resources a e
presented. Activities such as nature crafts, games, outdoo living
skills, projects and hobbies, and outing sports comprise the major
portion of the guide. A final section on program varieties d als
with campfire programs, outings and day camping, family camping,
Indian life, nighttime activities, and winter activities. Selected
references on campfire programs, day camping, family camping, Indians,
winter activities as well as pleasure reading books for children
and adults complete the. book.

$

22 Wade, R. J. "Planning for Cookouts: Physically Handicapped Children
Camp. Camping Magazine 40:30, April 1968.
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ADMINISTRATIVE CONCERNS o ,

The Facility

In meeting n eds of the nvenienced camper, a inimum requirement

is that the camp meet the physic standards for accredtation Vet forth

by the American Camping Association (ACA). The ACA and National Easter

.Seal Society for Crippled Children and. Adults are currently developing

standards and modifications for camps serving individuals with orthopedic

imVa?ments, which should provide needed assistance in this area.*

Some camp directors may feel that they are not suitably equipped to

accommodate persons with physical, mental, or emotional conditions ink

their programs. Their concern generally focuses on the actual physical '

facility and modifications that would be needed. Only a brief discussion

of some considerations which make a facility accessible is possible in

this publication; for individuals requiring more detailed information,

the bibliography following this section should be of help. It is inter-

esting to note-Tgat.most considerations which make a camp,facility accessible

to and usable by inconvenienced persons also make the camp more usablety

able-bodied individuals.

.
Rest Rooms--must'have a turning space of 60" x"60".to allow-

passage of persons in wheelchairs; at least one toilet staff

musti be three feet wide, at least418" deep, having ap2"

wide door that swings out; grab bars must be on either side

of the stall parallertd the floo, the toilet seat being 20"

from the floor; hot water pipes should be covered or insulated.

.
Water Fountains--the upper edge of the basin should be no more

than three feet above the flooridth controls and spOut at

front,

. 'Doors and Doo dys--doors should haye a clear opening of no

less than 32" en open.and should not require unreasonable

strength to ()Pen.

.
Ramps--should be proyided in lieu of or in close proximity to

steps; should slope no greater than one fpot rise in. 12 feet

and have handrails on aeleast one side.

Staff Requirements
.

A mininitm requirement for a. camp serving One or more children with

handicapping conditions is a registered nurse on staff. If a.physician is

*For additional and up-tci-date inTermation contact the AMerican Campiag

`Association, Bradford Woods, Martinsville, Indiana, 46151; or National

1 Easter, Seal Society for Crippled Children'and Adults, 2023 West Ogden

Avenue, Chicago-, Illinois, 60612.
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not part of the ca staff, one should be readily available. As in any camp,
it is preferable for the director and some supervisory staff tb have a back-
ground in child development, education, or work with youth. The availability
of.qualified recreation and physical education resource personnel will add
to arlChildren's'enjoyment of the camp experience. Refer to American Camp-
ing Association accreditation requirements for staffing of resid4ntial camps
for detailed information.

The Director.' One of the'criticSl criteria of whether or notthe in-
convenienced camper will have a worthwhile experience at camp will be the
flexibility6of the camp director in terms Of cabin placement, program, and
approach. The direCtor's willingness to try a. iety of possibilities
will4 understood by the staff who, in turn, wil be more likely to be
flexigke. Since there are no set rules whereby he child can be guaranteed
a successful experience, a variety of possibilities may have, to be tried
before the most acceptible'solution is found. if:7e

Flexibility should not be equated with lack of consistency,Ahowever.
Especially in cases of behavior problems, the approach to dealing with
problems cannot be changed each time the problem arises. It is better to
be consistent in dealing with the problem and, if *the particular approach
simply does not work after numerous trials and failures, Then determine
an alternate approach.

Jack is a disturbed boy who had lived in twelve foster homes 4401, ten years. He had made an acceptable adjustment:to day camp,
.except for his swearing which the director felt was unacceptable
in his damp. Jack was told that the next time he swore he and his
belongings would be moved home until he felt that he >could function
as a pamer without swearing. Fil2e days later, Jack began swearing=

' extensively. He and the director coZZected Jack's belongings and
he was returned home in the middle of the day. He missed being in
a play the following day but returned to camp forty eight hours
later and rdrainedfrolzswearing the remainder of the summer.

. .

In addition to p roviding a model for flexibility and consistency, the
camp director must serve in a highly supportiVe role for counselors and
other staff. Initially, some staff members may feel uncomfortable with
some of the'campers and they 'should be assured that such feelings are
noiial. Generally7"-these feelings quickly disappear once the staff member
haS an opportiOity to get to know t0 child as an individual, is able

see bey-6nd the handicappi condition to the person, and senses the
aeceptance of camp director' Rd senior staff members to the child. Even
with suppotrt, howevev,an occasional counselor may prove unable.to work
with a speeifiO child, in which case it is best .for the director to place
the in another cabin group.

Other staff members hired by thd directot may also ,,provide support
and direCtion for counselors in helping them deal with t "heir feelings.

el

These individuals include experienced float or spare c nselors, the
ocam'nurse, and psychologists or social workers used o a coesultative

. basis. ", ' '

.
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Counselors. All of the same qualities and skills required of co nselors

'In camps for the able - bodied are required of counselors in integrated ps.

These qualities include enjoyment of outdoor living, outdoor knowledge an

skills, leadership abilityl, emotional maturity, responsible atteude. SinCe

it is extremely difficult to assess these qualities in the course of an

interview,.camp directors should get recommendations from teachers, former

'employers, and others who know potential counselors well.

-re-Ns
It has been found that individuals who profess to want to "help" in-

convenenced persons are not always the most effective staff members. They

may try to do too much for-the person and create a negative atmosphere of

pity or hostility. Certainly, an individual who expresses abhorrence to

inconvenienced persons will not fit into an integrated camp, but neither

should the potential counselor whose helpiqg attitude is overwhelming be

too readily hired.

Counselors do not need any 'special academic background to work, with

inconvenienced individuals. Students preparing for careers in health-re-

laeed fields or special education are often first considered to work in

integrated, camps, but any individual possessing the necessary personal

qualities should,.in actuality, be considered. Any potential counselOr

should definitely be told of the camp's policy of integrating inconvenienced

and able-bodied youngsters.

Other Staff. The kitchen and maintenance.staff of an integrated camp

should not nee any alterations when inconvenienced .campers are being

accommonted. "Whether or not extra staff to work directly with campers

will ,Ke needed depends upon the camp's usual staff-camper ratio, the number

of inconvenienced youngsters that wilt be enrolled, and the degree of

independence the youngsters have. Generally speaking,if a"camper feasibly

can be accommodated without. assigning an extra staff member, it is preferable.

The presene-d-of a persorial counselor serves to accentuate differences and

decrease the possibility Of positive interaction with cabin mates.,

If additional staff are reqyired to p?ovide individual attention, staff

relief, and coverage, it is preferable to assign the extra staff member to

the total cabin group rather than to the inconvenienced child. Possibly

extra coverage may be needed 'only at specific times of the day'. This need

is met by the Girl Scouts of Chicago in offering an opportunity to their

fifteen and sixteen year old campers to participate tic the "aide to the

_exceptional child program". The aide joins the cabin group at predetermined

times to provide-the physical assistance that is, needed..

When-full-time additional staff members seem to be ne d the cost

can Oe met in a variety of,ways. If an agency, church, se ice club, or

industry is §ponsoring a campership for the individual 'to attend camp, the 4

campership could include the salary bf an additional staff member. A number

of collegeg now have,work-study programs frOm which mature staff can be

recruited at a reasonable salary. A student in education, psychology or

recreation might receive credit for field study course requirements' as a

member of che'camp staff, \if the camp is prepared to provide silpervision.

and, evaluation. The area Easter Seal Society might supply,a staff member.
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Tracey is an autistic nine,year old girl graduating from a
ecial education class into regular school. She was placed with

a cabin group of eight year old girls Wld an extra junior counselor)
was assigned to the group as a whole. Tracey was handled as a member
of the total cabin group by the counselors, but whenever her behavior
became unduly disruptive, the extra junior counselor would remove
her from the group. The sup6rvtSer worked with all three counselors
assigned to the cabin on handling procedures, concerns, and _real

Ruth had lost a kidney because of cancer. Chemotherapy treat-
ment left her very. vulnerable 'to infection. No extra staff were
assigned to her group., However, when th6 group went on an over-
night, an extra staff member accompaned them to return Ruthto camp
in the event of'rain or if she became ill. Otherwise her counselors,
section head, and the camp nurse were abl ert sufficient

cautions that she did not become chi Zed, and was removed from
possible sources'of infection.

Insurance and Protection

It is assumed that all camps carry liability insurance. When a camp
director enrolls inconvenienced individuals it is important that the insur-

/
...1...

ance company Ue informed of th* fact and.the details of medical coperage
at the camp, as well as the presence of additional trained professionals on
rIcamp staflot In the event of an accident, the insurance any then

cannot accuse the director of withholdin such facts. Each for must
check with his or her insurance company 61 deterMine special = in this
area. ,

. .
. .

Evaluation'Procedures/

Most inconvenienced children-who have
specialized camp are able to remain inthe
have an enjoyable and enriching experience'.
will want to evaluate at the conclusion of

. Change iebehavior.

been selected to attend a non-
camp for the camping period and
Some areas that the director

the camp experi nce are:

'1.

. Change in physical ability (gross and fine-Otor skills).

. . Social skills acquired.

. Effectiveness in groups; effectiveness in individual activities.

. Change in amount of staff time required.

. New hobbies or interests developed.
ti

' Although it ie-not always realistic or possible to keep an evaluation
of each camper, this is certainly recommended for demonstrating (1) the
benefits and values of camping for all youngsterSand (2) the benefits and

1



values of integrated camping for air youngsters. An evaluation form shoule"

be filled out by the same person '(director, counselor, psychologikt) at the

beginning and end of camp. Possible evaluation forms are reproded in

Appendix D. Forms may be shortened, lengthened, or adapted im some other

way to meet each camp's needs.
6
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This publication is for extension personnel, camp boards of

trustAs, committees, directors, teaching staff and counselors.

Since 4-H camping varies in emphasis, structure and administration

across the country, this information is fleAble enough to be .

'adopted to varied-situations, and can be appliedt6non-4-H

camping as well.' Topics discussed include: administratiOn,

staffing, program development, camp traditions, camp standards,

health and safety, publicity, costs, and camping for low-income

oY youth. 'Suggested workshop formats for camp Staff are included-
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well as at, the end.
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Easter Seal Society for Crippled Children and Adults (2023 West Ogden

Avenue), 1973. $1.50.

--\
This publication consists of edited transcriptions of selecagd

presentations made extemporaneously at the 1973 Instildte on

Camping and Recreation sponsored by the Nationa4 Eaoter Seal>"'"

SoClety for Crippled Childr n and Adult6. Major purpose of this

Institute was to encourag d stimulate long-rangplanning for

maximum useof camp facilit es tc. extend services to individuals

and groups already reached and to expand programs to include others
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not being served. Specific papers include "Program Exte -ion in
New Jersey," "Planting a Year-Round Facility in Connecticut " and

" "Eaeter Seal Potential in School Camping." A companion publication
based partially on Institute proceedings is available and ent tied,
Year Round Recreation Programs for the Handicapped.

5. Nesbitt, John A.; Curtis C., Hansen; Btrbara J. Bates; and Larry L.
Neal'. Training Needs and Strategies in Camping for the Handicapped.
Eugene, Oregon: Center of Leisure Studies (1587 Agate Street), 1972.
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on camping for the handicapped, a status survey of the national
state of the art, position papers, and work group interaction and

-

reports. Appendix and bibliographical materials pro Vide meaningful
information forApractitioners at the grass roots level,
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capped Individuals: Past, Present, Fxture. Washington, D. C.:
American Alliance for Health, Physical Education, and Recreation/.,
InformatioA and Research Utilization Center (1201 16th Street, N. W.,
20036), 1976. 432,pp. $9.95.
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, (207 Skyline Boulevard, 94132), 1969. sa pp. - Available in hardcopy. .

(xerox) from Information and Research Utilization Center, 1201 16th
Street, N. W., Washington, D. C., 20036. $5.30.

The report is intended to serve as acaocumentfor recreational and
other professional groups to demonstrate that day camping can be
achieved with the severely retarded and handicapped. Empliasi% is
placed gn suctess of the camp and the rewards gained by such an
experience. Comments by parents, campers and staff reinforce the
conclusion that camping fOr the handicapped can be a successful
undertaking. Information pertaining to the history of camping pro-
grams at the Reereation-Center for the Handicapped, Inc. is given.
Further attention is placed op day camp, pre-planning camp enrollment,
leadership, programs, facilities, transportation, publicity, equipment,
and suppltes, camp budget and forms, records and reports.

1
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San FramisCo,Califorhia: the Cater (207 Skyline Boulevard, 94132),

1975. 17 pp. Available in .xerox from Informatioh and Research . ,

Utilization Center, 1201 '16th Street, N. W., Washington, D, C.,

20036. $1.70.

The purpose of this report is twofold: to give a detailed account-

ing of the activities of Recreation Center for the Handicapped, Inc.

Day Camp, 1974 and to make recommendat ons for future Day Camp pro-

grams. Aims and objectives of the prog am are giyen along c:71.th'a

description of small group and total ca., activities. These ac-

tivities include camp craft skills, field ri.:, ikes, overnights,

games and sports, drama and storytelling an. special events. Sec-

tions on arent involvement; transportation; facilities, equipment,

and supplies; finances; camp forms; evaluation-and recommendations
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a

Succinct -lidelines'fdr sptces that call for special'attention,
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AUDIOVISUALItMATERIALS

to 1S

,

The following annotated listing provides
information'about films and .

filmstrips related to or hiving imp ications for camping and outdoor edu-

cation /recreation programs for impa ed, disabled, and handicapped persons.

Some listings deal with normalization principles and procedures, including

integrating intonvenienced and abled-bodied popu],ations. Other listings

describe specific camp programs and activities in segregated settings;

-still others focus on facilities, methods, adaptations, or administrative

.procedures. Regardless of emphasis, contents of all listed films are

appropriate to and appliC'able for persons interested inscamp or outdoor

education/recreation program in integrated settings. A more comprehensive

Annotated Listing of Films in Physical Education and Recreation for Im-

paired, Disabled, and Handicapped Persons is,available from American

Alliance for Health, Physical Education, and Recreation Publication Sales,

1201 Sixteenth Street, N. W., Washington, D. C., 20036, for $1.95.

Readers aware of other filMs or media presentations that are. not

listed here are encouragedito send information about them to AAHPER Con-

sultant on Programs for the Handicapped 4 the above address. This in-

formation and these materials will be reviewed and then processed in

appropriate ways' through AARPEafIRUC.
,

( ,

* 1. AllMy Buttons (16mm, sound, color,'28 minutes).

National Association for Retarded Citizens, 2709 Avenue East, P. O.

Box 6109, Arlington, Texas, 76011. .

-

...

This film version of a televised public f9rum presents problems

of custodial residential
facilities for mentally retarded adults

and discusses difficulties
encountered by many retarded adults'id

the community. A great deal, of
emphasis is given to off the job

hburs and the potential of community programs and activities for

improving Life styles of many mentally retarded adults. Efforts

are made to provide information tor building positive attitudes

toward and for eliiminating
misconceptions about mentally retarded

as other peo, ey. Implications for and challenges 4 recreation .

13)a

persons; retarded adults have the same need for companionship and

flin

personnel are presented. How many recreation programs are open and

availab)e to retarded adults? To what degree ar&getarded adults

being helped to enjoy living and life? How are they.,being helped

to manage increased fjeedom in'the community? Appioaches for*,

.enabling retarded persons to became a part ofecommuniqes are,dis-,

cuss. Np longer can the waste of human lives and personal po-

tential be
s.

rationalized or jtistified. Basic tools to change, be- ,

havior of both.retarded persons and the lay public are available.,

PubliC 'acceptance must be obtained .if any type of community inte-

% .

gration .is to be attained, Throughout this film many statements

are presented to stimulate discu'ssion' and debate about both 2144110p,

eneral and. 'specific ways to meet.the varied needs of mentally.

adults.
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.2. Camp Friendship (16mm, sound, color, 13 minutes).
. .

MinnesOlta Association for Retarded Children, 6315 Penn AvenueSouth,
Minneapolis, Minnesota, 55423.

. Shows activities and programs conducted at a residential camp for
mentally retarded children and adults owned and operated by the
Minnesota Association for Retarded Children,.q c.

3. Camp Towhee (16mm, sound, black/white, 28 minutes .

Mts. Dordft Kronick, 306Warren Street, 'ipronto, Ontario, Canada.
I 7

This film shows activities at a camp, for children with learning
diaahilities. Illustrated are a multisensory approach for language.
problems, gross motor activities, percepitual activities, fine motor
skill activities.: swindling, and group recreation. Also included is
a section on paient involvement and a studio discussion with Dr.
Marvin Goodman.

4
4. Challenge: A Camp for All Seasons (16mm, sound, color, 12 minutes).

Eadter,Seal Society of Florida, 231 East Colonial Drive;.Orlando,
Florida, 32801..

Camp Challenge is a.reCreation and
'rehabilitation facility in central

Florida supported.by,the Easter Seal Society of Florida; its proftam
is designed to challenge both children and adults with a variety of

-1 impairmOnts and disabilities. A general camp progr 'routine is
. followed foT two-week sessions which provide opportun ties for each

damper to participate in many activities- -arts and'cr ts, nature,
aquatics, small'craft, fishing; dancing, archery, b ine, and other
recreational sports. The therapeutic design of e swimming pool

2/7;ffords multiple 'use; wooded and play areas complement nature and
outdoor activities; an artificial lake creates opportunities for
experiences in small craft and fishing; buildings are functional as
well as aesthetic. A highlight of each session is a Colorful Olympics
in which all campers participate enthusiastically in competitive
events by skill and ability levels. Emphasis is on personal concern
for campers through a great deal of individual -and group contact
and interaction. Another feature of the camp i4ka Center for Learn-
ing and Training in which parents are actively involved w /special-
ists in speech, hearing, and vision. A special camp s sion is held
for stroke victims. Training implications for medics , paramedical,
professional, and volunteer personnel are evident and mentioned;
however, there is no elaboration on such program opportunities. The
film Peesents camp facilities, shows campers in activities, and
depicts a general overview.of camp management and support that will
be useful for promotional purposes and general audiences.

5. Conversations with Dbaf Teenagers (16mm, sound, color, 15 minutes).
Department of Special Education, Westein Maryland College, Westminister,
Maryland.

kgroup of deaf teenagers attending Swan Lake Camp (Minnesota) dis-
cuss their personal hopes, aspirations, and directions. Key points

70

7



and issues surfaced included need to emphasize services to hearing

impaired children in primary school departments; peed to have deaf

- teachers throughout all school levels; problems of being left-out

even in one's own family; problems and relationships with hearing

and/or deaf, parents; and desire to interact with hearing peers and

classwtee. Activities in which these young people are shown

participating at camp include 'exercises and calisthenics, a soft-
ball game, boating, meal time, and on several field'trips.

. Concept Development in Outdoor P1 (16mm, color, sound, 20 minutes).

Campus Film Distributors, 2 Overhill Road, Scarsdale, New York, 10583.

An outdoor environment can enhnce many'types of play; a planned

outdoor play program has much to add to the total school rxperience.

Activities such as water, play, sand play, woodworking, music, rhythm,

and nature study are better carried on in the out-of-doors for a

variety of reasons: children have more -space and freedom to play,

less.clean-up is required afterwards, and noise during play is less

noticeable outdoors. Concepts learned through active participation

in play activities are demonstrated in the film. For example,

hammering nails enhances hand-eye coordination; nature study teaches

respect for living things through 'direct experiences; play with large,

equipmenti.e., carts, barrels, tires, logs--encourages dramatization

and imagination; sand play fosters use and practical knowledge of

volume, weight, and shape. This film offers viewers a wealth of

activity ideas to enhance concept development of young children.

Although no impaired, disabled, or handicapped children appear in the

film, all activities shown are entirely appropriate for these children.

411

7. Discovery (sound /filmstrip kit).
Kristine A. Bott, DiscOvery Through Outdoor Education, Macomb
Intermediate School District, 44001 Garfield Road, Mt. Clemens,

Michigan, 48043A 05.00 c(includes Discovery manual). Make checks

payable to Special Education Department, Macomb Intermediate School

_District.

This filmstrip kit consists of two audio cassettes, four filmstrips,

and scripts for the sound/filmstrip presentation. The sound/filmstrip

an be operated manually or, if pulsed equipment is available, it

will run' automatically. The filmstrip kit is one part of the set

of dissemination materials developed by the Title III project'

"Discovery Through Outdoor Education." Filmstrips included in the

kit are titled, An Overview, History and Philosophy, Curriculum,

and Disability Considerations. They provide a brief Overview of

materials contained in the Discovery Manual which suggests methods and

procedures in the sequence necessary to set up and carry out out-

door laboratory experiences with special education students. Pic-

tures depict various scenes at the Macomb Intermediate School District's

outdoor laboratory site and participation of special educatiop udents

in all types of outdoor activities. Narration correspon d ng o film-

strips describes how the "Discovery Through Outdoor Education'

project began, background information, how a suitable laborat ry

site was chosen, considerations for initiating'the program, tivities'

inclmded in the curriculum (academic subjects, physical eduction,

71



tr

arts and crafts, nature/ecology, and camping skills), and special
considerations necessary in planning a program and selecting site
and facilities for disabled children.

8. Harmon Summer (16mm, sound, color, 28 minutes).

Xaster Seal Society for Crippled Children and Adults of Santa Cruz
County,cP. 0. Box 626, Santa Cruz, California, 95061.

Camp rmon is a summer camp for physically impaired boys and
girls, men and women, ages six through 55. The camp is located in
the Santa Cruz (California) Mountains and is sponsored by the
Easter Seal Society of Santa Cruz County. All age groups attend
camp at the same time for two week sessions. This film shows the
various activities engaged in'by campers,,some of whom are severely
handicapped: crafts, swimming lessons, aibesic games, boat rides,
evening campfire, Teeding animals, horseback riding, and Mardi Gras
party. Campers are also actively involved in and obviously enjoying
activities fOrmerly not associated with severely handicapped in-
dividuals, such as food fights, wheelchair dancing, football, and
real rough-and-tumble wrestling.matches and horseplay. The close
relationship between campers and counselors and between the campers
themselves is particularly evident in the film.

9. Into nli ht (16mm, sound, color, 15 minutes).
Ont io Association for Retarded Children, 55 York Street, Toronto 1,
Ontario, Canada.'

Canada's first professionally produced film on ntal retardation
_

shows summer camp for retarded children at Belwo d,'Ontario. ,

10. Learning ,Is'observing (16mm, sound, color, 20 minutes).
Bradley Wright Films, 309 North Duane Avenue, San briel, Ca'li'fornia,
91775. Purchase $220: Recital $35 per week.

d4
,. .

Perhaps the most important
ir

skills to be taught are thpse of obser-
vation--iearning to look, touch, taste, smell, and listen.. In the

4 past, teachers.ofted assumed that all normal children acquired these
skills automatically. u,Now with abundant evidence to the contry,

.

teachers accept the thebT4,that observation'skills can and should
be taught. This film is designed to help teachers translate that
theory into effective practice. Skills taught are especially usable
by camp counselors and outdoor recreation education personnel. Chil-
dren are taught to use their five senses p6.23e--first in an out-
door setting and then later with nature aterials in the clarsrooi.
.From observation the teadher takes te c ildren to cognitive formation
about life and life cycles. The childreovare encouraged to be .

creative in their learning with an emphasis on resourcefulness.

11. .A Little Slow (16mm, sound, color, 16 minutes).
Association,- Sterling Films, 600 Grand Avenue,, Ridgefield, New Jersey,
07657. 0 ,-

/
At

.
,

This film deals with human rights-that society has denied' mentally
retarded persons of all ages throughout the ages. Although progress
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has been note4in many areas and activities, 14 has not reached the

level of
4*sigfialppportunity and elimination of discrimination despite

numerous lawsuits, and legislation at both federal and state levels.

Young mentallysretarded adults discuss what mental retardation is

and what it isn't. Others express their feelings about school, work,

voting, love, and families. Still others discuss peonage that they

have been exposed too and how others had to so something about it.

effects of young children being picked on at school and on the play-

ground are vividly shown.' Approaches and action programs going on

in many localities to counteract these situations are presented.

Mentally retarded persons are developing skills'so that they can

live in'communitY half-way houses; taking'part in normal.neighborhood

activities is another road to normalization. Citizen advocates and

advocate groups are pressing to have laws updated and defending mentally

retarded individuals as people with rights. Although the importance

of legal mechanisms such as equal protection and due process under

the law coma through loud and Clear, true progress is dependent upon

changing attitudes of the lay public toward those who are different'

so that they can live their lives as normally as possible.

12. Mt. Hood Kiwanis Camp (16mm, sound, color, 12 minutes).

,Steve Brinnon, Department of Speciafl Education, Portland State University,

Portlandl" Oregon.

;Although designed as a communication, public information, public

e service film, much of the what, why, and how of camping for, impaired,

disabled, and handicapped children is presented. Kiwanis Clubs

throughout Oregon have supported this camp since 1932. _Operation

of the camp shows interdisciplinary, multiagency teamwork at its r'

best. Kiwanis Clubs provide facilWes, assist with fund raising,

construct and repair facilities, 0506o.many general and specific

task in support and operation .f the camp. Students from Portland

StateUniversityi high school c -s, Key Clubs, and volunteers.

provide competent and dedicated staff. This residential camp serves

children will all handicapping cofiditi.ns so as to emphasize in-

dependence of campers Oho often are awa, from home andtheir parents'

for the first time. Plans have been made to expand camp program

aand activities to a year-round basis to meet needs of these young-

,
',stet's throughout the yeas, not simply during tfhe summer. Fulfill-

, went of the Kiwanis motto, We Build, is reflected throughout the

film as campers,are shown hiking, back-packing, fishing, swimming,

siagingaround the camp firer dqing skits, taking part in nature

activities, participating in arts and crafts activities, cleaeing

' cabins and the camp se, negotiating an obstacle course, shoAing
rh.--Imchery;' and playing softball.

13. New Experfencas for Mentally Aetartied Children (16mm, sound, black/

white, AO minutes).
Film Prodystion Service, State Department of Education, Richmond,

/Virginia.

Classroom activities and a summer'camping program are integratli

int, a meaningful learning experience fork.class of trainable
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retarded children enrolled in a,publiC eleme ry school. Shown is
the film are: (1) classroom work which prec ed the camping experi-
ence, (2).teachers meeting with parents to a uaint them with the
camp program, and (3) children participating n many camp activities
emphasizing each as a learning experience. Jso shown are nightly
staff conferences to evaluate the day's activities and to plan the
program for the next day.

14. Normalization (16mm, sound, color, 15 minutes).

Atlanta Association lor RetardedXitizens, 1687 Tully Circles N. E.,
Atlanta, Seorgia.

Acceptance of differences in other people is/the basic theme of
this film. Although presentatfons are applicable to all develop-
mentally disabled individuals, mentally retarded persons are used
as bases for discussions. The concept of notmalization is presented
along with criteria for implementation. Basic requirements for the
normalization process include group homes'in communities for adults--
the most important link in the process- -any} adoptive homes for chil-
dren. Other needs and requirements for normalization include
advocates, a balanced school day, comprehensive services involving
physical and recreation specialists, vocational training centers,
spiritual guidance, medical attention, guaranteed voting rights,
and opportunities for whoa/ewe use of leisure. Every individual
is entitled to'as normal if e' each can handle and enjoy in gaining
Acceptance and understanding of,other people.

13. Not Just A Spectator (16mm, sound, color, 26 minutes).

Town and Country Productions, 21 Cheyne Row, Chelsea, London, 3W3 5HP.
Available in United States from Internatioftal Rehabilitation Film
Library, 20 West 40th Street, New'York, New York, 10018. Purchase
$350; Rental $20.

Within their kin capabilities some disabled people have distinguished
themselves in national and international sports competition. . However,
because of lack of leadership, inaccessible facilities, and inadequate
transportation, the majority of disabled people have been denied chances
to take part in--or even try -- physical recreation activities. This

produced in tooperation with the Disabled Living Foundation
(London), shows'something of the many--between 40 and 50--and sometimes
unlikely activities that challenge, give personal satisfaction, and
provide pleasure'to a great number of people with different handi-
capping conditions. Whether mountain climbing, playing basketball,
angling, sailing, kayaking, caving /spelunking, wheelchair dancing, or
taking part in'less strenuous bird watching or checkers; transportation,
facilities, adapted devices, and leadership are available. Able-
bodied'and disabled participate together; sensible adaptations of
usual activities are presented; and similar leisure interests of
able-bodied and disabled are emphasized. Social$and physical benefits
of active participation and what can be achieved pervade the basic
message of this film--sports and recreation help make the life of a
disabled person worth 4ving.
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16. Out of Left Field (16mm, sound, color, 7 minutes):

American Foundation for the Blind, 15 West 16th Street, New York,

New York, 0011. Purchase $25;. .Rental $6.00.

This film, narrated by Peggy Cass,'is based upon American Foundation

for the Blind sponsored workshops in Baltimore, Maryland; and Raleigh,

North Carolina, which emphasized integrating blind and visually im-

paired youth with their sighted countervarts in community-based social,,

recreational, and athletic activities. These workshops had actual

demonstrations Of typical recreati and athletic activities con-

ducted on an integrated basis; Re entative of demonstration acd

tivities'shown in the film are tram ine, rhythms, cards, baseball,

basketball, chess, music, swimming, diving, bowling, tet er ball,

pool, wrestling, singing, and dancing, Panel discussion of-blind,

visually impaired, and sighted youth feature discussion of how they

meet problems of integration in these activiges.

17. Outdoor Play--A
19 minutes).
CaNyilms, 20 ast 46th Street, New York, New York, 10017.

Outdo8rOplay is a limitless letarping experience in which childrgn

interact with things and peers. Children from the Early Childhood

Center (Queens College, New York) explore an outdoor environment

as they challenge themselves with feats of balance, strength,

endurance, and lOcomotion. Use of homemade or'natural equipment is

shown throughout the film. Children at different ability levels

participate irOnon7competitive activities using logs, horizontal

bars ropes, and obstacle courses. Eactt child uses equipment he

or she has built in very personal and individual ways. Developmental

differences are obvious as various age groups use the same equipment.

Confidence through successful play motivates the child to reach out

and accept new, more daring challenges.

orce for Learning (16mm, sound, color,

18. Partners in Play,(16mm, sound, black/white, 20 minutes).

United States Public Health Service, Audio -Visual Center, Chamblee,

' Georgia.

Experiences of personnel at Parsons/ State hospital (Kansas) in success-

fully aptaining a community recr tion department's cooperation and

support for integrating 65 men lly retarded and 70 non-retarded

residents in a standard summ camping program are shown and dis-

cussed. Included are segue ces depicting methods, approaches, and

procedures used in organizing and administering the camp) Orienting

the staff, and conducting activities. Emphasis is on effectiveac-

tivities and approaches and the role of play in growth and develop-

ment of all children, including the mentally retarded.

19. Paula (16mm, sound, color, 7 minutes).
March of Dimes National Foundation, Box 2000, White Plain's, New York,

10602._
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Paula, five year old poster girl of the National Foundation, tells
her own story in collaboration with her mother. Despite severe
birth defects--open spine, club feet, and water on the brain--she
is shown taking part in activities at home, in school, and at play
with her parents, brother, and classmates in regular sch7o1 and
community programs. .

20. Pine School Summer (16mm, sound, black/white, 10 minutes).
James Andrews, 219 River View, Iowa City; Iowa, 52240.

This film records two phases of a summer school outdoor education
program for culturally disadvantaged educable mentally retarded
children. Phase I deals with instruction in the classroom and on
the playground in science, recreation, camping, and homemaking as
each relates to camping and outdoor education. In Phase Ii, nature
activities, hiking, .fishing, other types of recreational.actpAties,
and camp chores are shown in the camp setting. Phase III, lot shown

A - irr this film, consists'of a reevaluatift of participants and their
evaluation of the project.

21. The Promise of Play (16mm, sound, color, 22 minutes).

Bradley Wright Films, 309 NOrth'Duane Avenue, San Gabriel, California,
91775.

This is a film report on a Title.VI ESEA program of l'hysical edu-

cation for orthopedically'impaired children at Loma Vista School,
Palo Alto (California)4Unified School District. The program shown
is designed to (1) involve severely digabled children in games and
activities enjoyed by their peers, (2) adapt, equipment and activities
to help each child succeed, (3) integrate orthopedically involved
children more fully into regular school programs through games and '

sports, and (4) teach specific skills to enhance each child's
physical health and self-image. In addition to a variety of develop-
mental activities in which an orthopedically impaired second grade
youngster practices different physical and Motor skills, the film
shows the child participating with second grade classmates in relays
which emphasize that individual differences do not need to keep
people apart.,.As one of a team, every youngster must do his or her
part.

22. Readin' and Writin' Ain't Everything (16mm, sound, color, 22 minutes).
Detrailig Film Collective, Z680 West Grand Boulevard, Detroit,15Michigan,
48201,1

This documentary film provides an enlightening loOk into mental re-
tardition from personal and community view points. A young man
presents hijiwview of life in a typial custodial, residential
facility in whichthere is much rocking, biziare behavior,,and head
banging. When he gets oti,C, "...it felt like as he
became free, independent, and dertendable. He is'shown working at a

a
hospital, in his likm apartment wh''re he has privacy, and )in a second
job as a bus boy because of need for more money to meet expenses.
Even though he can't read or write, he can work and make it on his
own in the world. New approaches, and description of other programs
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in Michigan are discussed. Other examples emphasize the variety

of activities in full services programs for mentally-retarded

.children, Parents discuss their own children who cover a wide age

range. The film is a vehicle fOr creating greater understanding
of mental retardation and a tool for fostering and supporting

progressive programs an full community services for retarded

persons.

23. Scoliting Unlimited (slide-audio cassette, color, 15 minutes).

Boy $couts of America, North Brunswick, New Jersey, 08902.

Purchase 9.80..

// This slide/cassette presentation on Scouting for mentally re-

tarded boys was developed cooperatively by the Boy Scouts of America

and National Association for Retarded Citizens. As mentallyk re-

tarded Foys are seen actively involved in all three Scouting pro-
grams--Cubs, Boy Scouts, and Explor%tsmany misconceptions about
both retardation and scouting are dispelled% The boys as well as

their parents and leaders discuss values of Scouting. Emphapla_

throughout this presentation is upon sitilaritiesnot differences,
among all boys and contributions of Scouting in promoting physical,

mental, social, and emotional development of retarded bbys. Focus

is on fun in both special and integrated troops; camps, and related

activities. Various problems and ways both Scout Service.Agencies
and Associations for Retarded-Citizens can assist in solving them

ar discussed. An.importaht message of the presentation is need

involve more retarded boys in Scouting.

24. Therapeutic Camping (16mm, sound, color, 28 minutes).
Eastern States--Department of Health and Welfare, Office of Health

and Education, Augusta, Maine; National Associatiori for Mental Health,

267 West 25th Streets, New York Ciey;New-York University Film Library,

26 Washington.Place, New York City; Education Film Library, Syracuse

University, New York; Ohio'State University, Columbus; The Devereux
Foundatimn, Devon, Pennsylvania; Bureau of Mental Health Services,
Harrisburg, Pennsylvania; and Audio-visual Aids Library, Pennsylvania

Stat 'versity, University -Park. Southeastern States -- Audio- Visual

Bureau, Ex nsidh4Division, University'of North_ Carolina, Chapel Hill.

Southern States-7The Devereux Schools, VicRria, Texas; Division of

Extension, Visual Instruction Bureau, University of Texas, Austin.
Mid-Wsist StatesJ:-Maurice'Iverson, Assistant Director, Bureau of Audio=

Visual Instruction, University' of Wisconsin Extension Division, P. O.

Box 2070, Madison. West Coast--The Devereux Schools, Santa Barbara, .

California.

AlthdUgh this film is built around a case-study of Tom, an emotionally
disturbed boy, rationale, philosophy, activities, approaches, and

values derived'from the camping program depicted are equally appro-

priate and applicable for those with other hand/Capping conditions.' -

Emphasis is on a pre-planned, multidis'ciplinary attack in planning,

and implementing a program designed to meet needs of each participant.

A variety 9f activities are shown and discussed ih terms of their

social, physical, and emotional contributions to each camper. The
<zv.
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piogram takes every effort to 4remove an attitudesindividual's negative \
and behavior patterns 14L stressing the positive. /

25. Those Other Kids (16dm, sound, color, 25 minutes).' a .

Audiovisual Library4pryiee, Continuing ,Education anaExtensien, Uni-
versity of Minnesota, 3300 UniverSIty Ayenue, S.4E., MinneaPolis,
Minnesota, 55414.

Basic to this presentation is the philos5phy that'children are chil-
dren regardless of handicapping conditions. Children with special.

"" problems can learn and they have-the legal right to receive every
opportunity that is offered to their nonhandicapped peers. This film
provides basic information about the-development of special edu-
cation.' It presents legal developmedts that have guaranteed the
right to education for every child regardless of thp type or severity
of his or her condition. Bases fondue process are discussed in
terms of prior notification; impartial hearings, representation by
counsel, examination of evidence before trial, review of evidence
and presentation of T4tnesses, right to cross examine, independent
evaluation of the child, and accurate records of hearings. The full
continuum of special education services is discussed including regular
classroom plaCement with or without consultation and/or tinerant
teachers; regular classroom placement plus resource room /or
specialist assistance; regular and $art-time special class acement;
full-time special class'placement; special day school; residential
school placement; and hospital placement.

26. Time Is for. Taking (16mm, sound, color, 23 minutes).,
Stuart Finley, 3428 Mansfield Road Lake Barcroft, Falls Church, Virginia,
22041.

Focusing on Camp Kentan, located in Mi
sponsored by the Northern Virginia Asso
wren, the film uses actual events as th
camp

.

situations to provide a realistic jnsight in o the world of
the retarded c i d. Problems art honestly present d and dealt
with by the cou

leburg, Virginia, and
ation for Retarded Chil-
occurred in everyday

elors, many of them teenage volunteers.

27.1 To Li hten the .hadows (16mm, sound, black/white, 20 minutes).
-Dr. William Fr:eburg, Department of Recreation, Southern Illinois
University, C. bondale, Illinois, 62901.

Built around the First Institute for Camp 1irectors.and Staff held
at Little Grassy Facilities, Southern Illinois University, Carbondale,
(Mardi 1963),-this film combines'scenes from institute sessions with
planned activities for.retarded youngsters.,,. Boys and girls are Seen
in such typical camp activities as riding the bus to camp, artsUand
crafts, horseback riding, weiner roast, nature crafts, singing ac-
tivities, fishing, self-testing activities, and circle games. Out-
standing teachers frdm.the field provide information about retardgtion;
a rationale for recreation programing for retarded children, information
about staff and leadership, and idea, abaute,Loordination between camp
and home. -
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28. Valley of Miracles'(404, sound, color, 24 minutes).
Virginia Easter Seal Society for Crippled Children and Adults, P. 0.

Box 5496, 4848.Williams Road, Roanoke,.Virginia, 24012.

Camp Ewer Seal,, founded in 1957, shows that dreams today are
realities tomorrow. This camp offers a variety of outdoor ac-

tivities to both physically and mentally handicapped persons.
In addition to showing active participation in swimming, arts
aad crafts, music, and sports. other aspects of the'total ca
effort, such as staff orientation and rainy day activities, are
included. This camp program has enriched the lives of many
ptople=campers, staff, parents, and professionals alike.

29. Ttle Wediko Film Series. Mental Health Training Film Program, Harvard

Medical School, 58 Fenwood Road, Boston, Massachusetts, 02115.
2

Camp Wediko is a non-profit (treattent camp in Hillsboro, New
Hampshire, for emotionally disturbed boys nine to fifteen years of
age. Aproximately.60 boys are served each summer. The films in

this series are intended to train teachers, counselors, and others
who work with disturbed children, in aspects of behavior manage-

ment. Rather than presenting-right and wrong ways to deal with
behavior problems, the films and accompanying study guides are
meant to stimulate discussion of the children, their problems, and -4

alternatives to.handling 4isturbed behavior.

(a) Boys in Conflict (16mm, sound, *lack/white, 72 minutes).
Rental $42; Purchase'$420.

o

This documentary film deals with participation of emotionally
disturbed adolescents.in h specially4Hesigned camp .program in

Hillsboro, New Hampshire. Camp activities are built around a

model of normalcy since this program was designed to attain
dual purposes of therapy and learning. Counselors' struggleg in

dealing with campers as they" act out frustrations and problems
emphasize the importance of positive camper-counselor inter-

personal relationships. Evident as factors affecting behavior are

moods; ups and,downs, and not succeeding in various tasks; some
campers get upset before there is a reason for such reactions.
Counselors discuss.situations and strategies among themselves to
help }Hake the total experience more meaningful to each camper.
An important emphasis throughout is helping each camper under-
stand his own actions, by getting tensions, anxieties, and
frustrations. out ,11 the open through discussion and counseling.
Effects of.these camping activities and changes in, campers are

obvious as the bus is loaded and, leaves camp for the return trip

home.

(b) Bruce (16mm, 'sound, black/white, 26 minutes).
Rental $17; Purchase $170.

Bruce, 'a camper at Camp Wediko, is an easily frustrated twerve-

year old boy who exhibits erratic and aggressive_behavior

79
8

.11



'

ea.

throughout thisfq1m. Fighting, yelling, kicking, and throwing
things are of,handling dksagreements with others. Actual
scenes filmed duringthe course of the summer illustrate aspects
of Bruce's disorder, and further elaboration on his problems is
provided by g counsglor's occasional narration and in the a&om-
panying study guide. This film should assist persons working
with or contemplating working with disturbed children in recog-
nizing their own feelings toward this child, and it should en-
courage 'discussion of the management of such children.

(c) Johnny (16mm, sound, black/white, 32 minutes):
Rental $22; Purchase .$90.

A nine-year old hyperactive and aggresgive child, Johnny spent
a .great deal of his time at camp throwing tantrums. Thrpe,of
these tantrums werefilmed extensively. Johnny's counselor
handled the tantrums by holding him, and he discusses his reasons
for choosing this particular management technique. However, other
management techniques are possible, and the film encourages dis-
cussion of the meaning of tantrums and alternatives to holding in
management of them. This: is applicable not only to a camp eting
but to school ancetreatniAt settings as well.

(d) Troubled Campers (16mm, sound, black/white, 15 minutes)..
Rental $12; Purchase $

This-introductory filth explains the term emotionally disturbed
and demonstrates criteria of emotionally disturbed behavior. lk

Boys shown in the film exhibit such excessive behavior as (1)
violent outbursts, (2) anxiety over bodily injury; (3) self-
destructiveness, (4) suspiciousness, (5) clinging (eo rigid
behwilor patterns, (6) poor tolerance for frustrat ion, and
(7) running away. Techniques of counselors and responses
childred to aparent's day are.shown. All incidents in the
film are real, having been filmed during a summer session at
Camp Wediko.
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ADDITIONALPRINTtb MATERIALS

This bibliography includes books, articles, and pap

primarily written to-describe specialized.camps for inc

duals.. While not concerned with camp integration per se

may offer readers program ideas and suggested adaptation

facilities, and equipment. . 1-,

Abbott, G. D. "Camp fer Juvenile Diabetics- A Pilot Scheme."

New Zealand Medical Journal 69(444):276-277, f969.

/1'

rs .that were

venienced indivi-

, these sources
of activities,

2. , Akerblom, H. K. TTP
- Special Reference to

1969. ..e

4 ,

. ,f(
Control of Diabetes in Stmmv..Cempers,with'

Acetone Bodies." Diabetologit 5:233-237, August/

American Annals of the Deaf. "Summer Camps for Deaf and Hard of 'Hear-

-

:::

:ing Children. American Annals, of the Deaf 117:286-288, Aprik1972.

.
.

American Camling As'sociation-. "Camp for the Handicapped." - Camping i

Magazine 38:Y9, November/December 1966.
( . ,

.
. _ .

5. American Journal of Nurang: "Camping for Children wj.th Muscular'

Dystrophy." Americdn_Journal of Nursing 65:76-77, June 1965.
%

..t- t
.

. .

6. Akerican Medical Association. "Camping Fun for Diabetic Yourasters." ,'

T3day's Health 44:50-53, June 1966% ,

.
'

A
^ :I'

Av'edda, E. M. "Outdoor Facilities for the Aged or' Disabled." Parks &

Recreation 1:426-429, May I366'."

8.' Baer, Lorraine, and' Phyllis St anley. 1,1A Eamping-Pragram for the

able Retarded." Education and :Training of the Mentally Retarded 4:8)_-

84,: April 1969.

Baker, B L: "Camp Freedom: Behavior Modification for Retarded Chil-

dren in a Therapeutic Camp. Setting." Americton Journal:of Ortho- '

Psychiatry 43:418-427, April 19113. r

_

10. Bent, Sandra, and Guion Miller. Integrating Mentally Retarded Campers -

intc d Camping Program and Facility Specifically Designed to Meet the

Needs of 'the Physically gapacapped. .Wilmington, Delaware:' Easter

Seil Society for. Crippled Children and Adults of Baltimore; 1969.

4

Summaries of the camping session'', questionnaires filled out by

staff, and sample reCordings,gf Interviews with staff and campers

ate presented for the two ears that the study was conducted to'assess'

the feasiki4tyiof integrating-retarded children into a residential .0

facility designed for/ffie physically ,handicapped. It was found

tAt',nekardatidn was accepted by tile crippled camper as ,another 4is:

ability and that with the exception of the emotionally involved

retardate, it was" ossible to integrate the two groups at almos't all

c levels of'activity.,

81 83

3



. . . .

11. Blanchard, Earl.
).

"Programming for Disturted Campers." Camping Magazine
.

>

139:16, Febru,;ry 1967. ,

12. Britt* Anthony F. H., Donald M. Allen,.hd..Doreen Morse. "HeTZlifilgacs
at Steer- camp." ho Journal of the American Medical Association 2134 4

873, Mw 1970.

11 2° Burnes, i\klan J., and Leitrd Hassol. "A Pildt Study in Evaluating CiaMp-:
ing Experiences for the Mentally Retarded." Mental Retardation 4(4:
15-18,.1966.

.
.

Counselors were viewed-as peers of-campers, with campers copyist- the
'life styles of their.counselors as a method of'developing potentials
for self-hglp. Pre and posttest scores indicated a significant

,improvement in socialkcompetency over the duration of this program.
.

R

. .

14. , Collingwood, Thomas R. "survival Camping with Problem/Youeh." Rellabil-
f

itation Record 22-25, May /June .1972.

15. Davies, Lynn, and Peter A. tt. "Camping and the Handicapped in

11

Canada." LeiisurAbility 1(3):9-14, July 1974:

.:
16. Drowatzky,JohnN. "Effects of.'a Two-Week Residential Camp Program

,Upon Selected Skinfold Measures, Body Weight,'and Physical Fitness of
-,

Trainable Mentplly Retarded Children." American Corrective Therapy
, Journal'22(3):87-91, 1968'. .. 0 ,

.ill.
.

17. Drowatzl4y, John ,N: "A, Day Camp .Program for Brain-injtved Children."'
Journal of the Association for Physical and Ilent.44, RehabilitatiOn,..21(2):
56-58, 1967.

.

.

. 1
.

18. The Easter Seal eirectorY of RIsident Camps for Persons with Special
. Health Needs, Chicago, Illinois: National Easter Seal SociEE9\for

.
Crippledhildren and'AdUlts (2023 West OgdentAvenue), 1973. MOO.

/
& '

This directory provides informavion about residential camps which
identify themselves as serving Children and adults with physical, s

,

, mental, social, and/or emotional conditions -or which report that ,

they have specifically adapted their programs to accommodate persons
with impairments and diisabillEies.. Each camp description includes
specific conditions accepted along-with-location, age range, sessions,

... 1capacity, fees, and spohsoTs. In addition to individual listings
"by statgs,'cimps are indexed alphabetically and by disability groups. ,

. .
ThiS-di ectlotlyis revised biannually so that-the 1975 edition is now

f

,

a ailab for -$1..50. . .. . . . .

- ', .

. I )(/1

. - .,,. :, AI ..
19. Endres, Richard" "Northern Minnesota Therapeutic Campl.N,,Journal of

' Health, Physical Education'and Recrea0on 42:75-76, May 1971.
4 .

( -

20. Endres, .Richard."."Wint0- Camping with thementally.Retarded at Camp
. Confidence." Journal of/ Health, Physical Education and.Recreation

43:86-89, Janua 1972.'
.A1
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Mellitus." Minnesota Medicine 50(3):433-437, 1967.

I

21. Etzwiler Dounell D. "COOping Opportunitjes for the Chil d with Diabetes

: 4'

22. EtzWilel,'Donnell D., eCl. "-Wilderness Caiiping for the Diabetic."

Diabetes le4(10):676-681, 1965.

23/. Fried, Murray C. "OrganAtion 1 Interest +'involvement + Innovation +
4

Facilities, = Ingrddients for atSuccessful Camp."' -Challenge 6(1):6-8,

e4ptemller/OctoiDei 1970. .

24. -diniburg, Bonnie. "For a Diabetic, Isolation Ends." The Physician

'and Spoftsmedicine 3(6) :83 -85, June 1975.

Descyiles a summer camp for 7-15 year old d`iabet c youngsters and
'a winter,camp'fior 12-16 year .olds,

-/' g

. Haas;'Richard. "Camps Bring Kids Out of Sickne s Shell." The Physician

and Skortsmedicine 3(6):80-83, June 1975.

A calpin4 program of sports And physical f ness was designed for

severe' astpmatic 6-16 year old youngsters. Campers,were followed

/ for 10 months after camp, wig) marked improvement in physical.con-
dit on and-"rel'a404,11shOs with families and friends.

,

26. 'Hagen, A.,, C. Jack, and G. Baker. "Three Camps for thoo.Handicaliptd in

NoVa'Scotia." Canadian Camping 23M:23-25, 1971. '

Presentatiqp of tl?e programs at Camp, Atlantic, the Nova Scotia
Diabetic Camp in Pictar County; Camp Tidnish, the AAherst Rotary
Club Camp forUdderprivileged and Handicapped Children and Adults
from Nova:Scotia and New -Brunswick; and the Westmount DayCamp for

Disabled Chilcfren.in Halifax. ,

Hughes, Ann H., and'Marold K. Dudley. "An Old Idea for a New Problem:
.

,,,Camping as a 'Treatment for the EmotionallycDisturbed in, Our State

.Hospitals." Adoirence,8(29):43-50, Spring 1973.

Camping. is proposed as an altAnatiye to the more traditional treat-
ment of hospitalization or insTiptionalization for emotiqnally
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'APPENDIX A

ORGANIZATIONS AND PTBLICATTONS,

CONCERNED,W1TH INCONVENIENCED INDIVIDUALS

Americ 'Foundation for the Blind

150Wes -Y6th Street
New York, New York 10011 r . a

,
0'

(American Foundation' for tbt Blind Newsletter)

, to.

Association for Children with Lelining Disabilities

5225 Grace Street
Pittsburgh, Pennsylvania 15236 II

tACLD Newsbriefs)

California Asociation for Neurologically..Handicapped Children
P7-0. Box 4088
Los Angeles,.*California°090051

(CANHC-GRAM)

Epilepsy Foundation of.America
1828 L Street, N. W.
Washington, D. C. 20036 -

(National. Spokesman)

Muscular Dystrophy Associations of Ameiica

810 Seventh Avenue,
New York, New York 10019

7

'( Muscular iDystrophy News)

,

National Associa4on for Retarded Citizens

2709 Avehue'qast ,

4
P.,0. Boi06109 , .

Arlington,4Texas -76011
..,

6. .
(Mental Retardation' News) .

.

.
0)

..
'',

National Easter Seal 6ociety'for Crippled Children and'Adults le

.2023 West Ogden Avenue
bhicago, Illinois 60612

,((zarious publications)

°National Information Center for the 'Handicapped-

P. O. Box 1492
Washington, D. C. .20013

(Closer Look ) qa
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National Society for Autistic Children
169 Tampa Avenue
Albany, New,York 12208

ZNSAC Newsletter)

Patients and Professionals for, Handicapped Children.
P. O. Box 580,
Carrboro, North - Carolina 27510

"4-

-Oarents and Professionair for Handicapped Children Newsletter)

Spina.Bifida Associates of Southern California
P. 0.,Box 451
Santa ,Monicar California 90406

a

(SBASC Newsletter)

United Cerebral Ralsy Associatipns, Inc.
66 East 34th Street
New York,.New Yorkf 10016

(Crusader)

Other Publications

Deaf Wmerican
114 Thayer Avenue',
Silver Spring, Maryland 20910

The Exceptional*Parent
'Psy-EJ'Corporation
262 Beacon Street
Boston, Massachusetts 02116

Green Pages
641 West Fairbanks w

Winter Park, Florida .32789
. .

Polling 'magazine

122 East 23rd Street
New York, New York 10010

3
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APPENDIX 13

OBTAINING INFORMATION THROUGH THE HOME INTERVIEW

N,\

Questions for parentS

1. Does the41.0 havetfriends? Many or few?

Attiovi old are playmate's?

Are they able-bodied or inconvenienced?
Is ;he child competitive; outgoing; shy?

2. Describe after school and weekend activities.

Who plans the chiles activities?

3. How old are brothrs,end sisters?
Are they protective of the child?

4. Does child argc a lot?' Cry

' How doeS he/she react to discipline?

5.w In what ways is the child independent? Dependent?

6. How does the child react. to'changes of plans? ,Disappointments?
Do's..he/she enjoy new experiences?

.40

7.
How does chi'ld react whenothers have difficqlty understanding him/her?

8. What integrated activities has the child been involved in?
.

. ReaFtions ,of child? Reactions of parents? , .

' t..
t .

9. What does,the child know about his/her condition?
t Do parents diCuss thigSopenly with the child?

' How does the child feel About the d5ndition,its prognosis, manifestations,

aid limitatiOns? How lo the parents feel?

. VP
10. s the child been away from home before? For hot; long?l

4 at were child's and liaren's reactions?

11.las child ever at camp? "Where? Specialized or non-specialized?

How was the experience? j.

12.E e childtin special or regular clapses at school? -
* 13. Whose idea was enrollment in this particulap camp?

..--

,.1 HOW dbes child feel about leaving parent for camp?

What are child's expectations of...camp? Parents? :

mr

.

14. What special procedures should thecamp be aware_o_f in areas of:

going to the bathroom

.

\
,bed tXtting

A
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. dressing ability

. bathrng and cleanliness

. eating

. special diets; allergies; diabetes; obesiv

. walking; running; falling

. following directions

. physical endurance

sleeping habits

. special equipment and ability to use

. medical care

. contraindicated activities

44,

Interviewer's Observations of Social nd Emotional Functiong, and Family

Interaction

Observations of Parents. Are parents prepared to be separated from G\
child for the period of time that he/she will be at'camp? Are they prepared

to accept Ow camp's rules on telephone calls and visits? Are Parents over-
anxious? (This may be expAssea by concerns about food, weather, and
'cleanliness Are parents realistic about child's capabilities and
limitations? Does the information that the interviewer has from physician,
agency, and s hool relate closely to the information received from parents? .

The'interviewer should note whether both parents participate in the
interview and whether the child is interested or allowed to be present.

&lying the interview. Are father and mother in agreeMent about the bandi-
cap and about handling procedoires or do you note dissension? Do they
discuss the handicap furtively and with difficulty or in a relaxed fast ion
in the child's present

Observations of the Child. Interviewer should observe the child's
behavior in the home: relationship to parents and siblings; interaction
with the interviewer;, interest in the discussion. Are argculation,
understanding what he/she hears and use of language good. Are the quality

of responges bizarre or appropriate? Does thd child Seem interested in

or excited about going to camp, or fearful?' What are specific concerns?
What aspects of camp seem to be of particulaf,eirmerest? Does the child ;)

hijie Prothesis or affected limb?. Can the child discuss difficulties
with ease?

9D r ,
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EASTER SEAL SOCIETY
CAMPER APPLICANT INTERVIEW.REPORT

NAME OF CHILD:

Community Address:

A

1. DESCRIBE GENERAL APPEARANCE. INCLUDING MENTAL ALERTNESS:

2. PERFORMANCE OF ACTIVITIES OF DAILY LIVING: Is there-any special way in

which either the.child or anyone assisting him undertakes-the following

activItiets? Please indicate If he needs help and if,there.are special

.ft daily routines.-

(a) Feeding

(b). Dressing - 4

(c) Toilet -

(d) Sleeping habits -

(e) Mobility and Transfer -

(6 Equipment used (day orirrght) -

(g)- Behavior - in what manner is child disciphined, how often, and.by whom?

3. PARTICIPATION IN SOCIAL ACTIVITIES:

(a) Wh$ ace child's hobbies?

(b) Sports preferred - s.

,(c) Special interests -
,

(d) Does child make friendd easily?

. (e) How mush-play time is spent with disables ChLldrehq

(f), How much play time'is spent with'other 'normal" children,?

(g) Does child associate most with same-age, younger, or older children?

(h) Does the child belong to any groups (church, recregtional, social,eth.)?

(1) Would you cqnsider the child, to bean athlete, inherlectual, introvert,

extrovert?
111106

(j) Has the child ever been away from home? For overnight, weekends, or

for vacations (with or w(thodt family)?

OP(k) FaMily breakdown -
Number of children ages:

, Number of handicapped children ages:

.--Total number of family members at home

,
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allOW-UP OFHILD: (Please give name-and addi-ess)0,,
(a) Visiting Nurse-
(b) Agency-
(q) Family Doctor-
(d) Psychological Testings-
,(e) Therapists-

5. DARY ROUTINE: Does the chhld function in a sedentary or active atm here?
Are most of his activities active or passive?

6. If the child was a camper previously, have there been an / noticeable improve-
ments, problems, or any carry-over value? Is there need for additional
follow-up by us?

7.; What seems to be parents' attitude towards child's disability?

8,1 Are there ahy obvious family problems that might-saffect this Oild?

9. If the youngster 'is hard of hearing or has a communication problem, how does
he communicate or make needs known? Doet he use any special device?

10. Does,this child appear to be functio meltally at his chronological age?
if not, at what age?

II. REGARDING SCHOOL:
(a) Group adjustment-

(b) What parAicular problems does the youngster encounter wtthin the school
setting ?._.. -_

-..-

_____ _

(c) Is child's teacher male or female? __Has child known teacher
for any length of time? Yes No

.
iv. . -'_,.

12. In your time spent with 'the family, diOida rice any emotional ihstability
regarding this child, Yes No,,Lir T-so, in what areas?

Child was present for (length of time)iduring the interview.

13. OVERALL ASSESSMENT: Do you, as interviewer consider this child mild, moderate
or severely disabled?

1111

14. Does the child or h.is family receive assistance from any of the following
sources? (check any that apply).

Public Welfare Medicare

for Dependent Children (AFDC) Model Cities

General Relief Social SeclPhty

Medicaid

Medical Assistance

What Isthe addres-of YoUr'Welfaea Service Office

State Ward

Other

,(Please use other side of sheet for
additional comments, if any)

92, a

Date

(Signature of Interviewer)
,rs
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.EASTER SEALSOCIE.TY FOR CRIPPLED CHILDREN AND ADULTS OF MA A6HUSETTS,

37 Harvard Street
Worcester, 01608
Tel. 757-2756
. ,

30 Highland Street
Worcester, 1608
Tel. 757-2891

14 Somerset Street
Boston,' 02108

Tel, 227-9605

26 Chestnut Street
Andover, 01810
Tel, 475-1477

APPLICATION

856 Church Street.
New Bedford, 0274
Tel, 998 -3536

145 State Street'.
Springfield,' 01103

Tel, 732-2548

,Fs ,`
'young Adult Resident Weekend Cam, - 1975

Nemo Age

Address Town Zip

Disability Home Phone

c In case of emergericy contact - ()lye two listings)

e

Name Address Phone

Name %2' Address Phone

Please check weekend desired: Reservation and fea ;dquired two weeks

in advance of weekend;

Fridgy; July II to Sunday, July 13 - $13,00 per person - payable by 6/27

Friday, July.25 to Sunday, July 27 - $13,00 per person- payable by 7/11

Applicant Background Informatkoh

I use th6 following'speg:W equipment:

Wheelchair- Crutches

e Leg Braces Other

I need assistance in:
Feeding 44

DreSsing . Other
iy

Psleases:

Toileting

Pe-mission is hereby given' for:

Photographs Research _

I also give permission to the physician selected by the camp to

hospitalize, secure treatment for and to order injection, anesthesia

or surgery. Stich fission serves as a release and/or waiver of any

lopaction that gdinst the orgahization, camp or Individual

staff member.

Please use"othb? side for additional comments.

110
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'EASTER SEAL SOCIETY FOR CRIPPLED CHILDREN AND ADULTS OF MASSACHUSETTS; INC.

30 Highland Street
Worcester, 01608
Tel. 757 -2891

37 Harvard Street"
Worcester, 01608

Tel. 757-2756
,

Please corn late and return this A

14 Somerset Street;

Boston, 02108
Tel 27-9605

26 Ches

Andover,
Tel.,475-1

ut Street
0

ication Fo

856 Church Street
NewBedford, 02745
Tel. '908-3538

145 Stala'Street
Springfield, 01103
Tej . 732-2548 .

1

to the address checked above
ZING-

CAMPER APPLJCATION

completed by parents, and/or referring

Birthdate

A IDENTIFYING INFORMATION: (To be

Name of Chi.ld

Complete Diagnosis

Sex: Male ,'' Female - Weight

.41

agencies)

.

Home Address Zip Code

Present-tycation

1.°

School Attended Religious Preference

La51- grade child has col pletedi Gi.aded

Class: ;Regular Special

Name of Parents or Legal Guardian

Address

+0°

7 or Ungraded

Phone

I-f parent or guardian-cannot bereached in emergency, notify: (IMPORTANT)

(Name) (Address)

.

How did you hear about our,Camping Program?
-

'.(Phoge) m-

(Name and address of referral)

What would you like the child to accomplish at camp?

' Why does the chi4d_want to go .to camp?

Has this child been to day or resident camp before. yes No

.1004Which one Whdri ' , , Where

,

did the child enjoy it? Would the child:enjo-ireturning to the same camp?

Are you, tnterested in a day camp or residenti camp placement?

'Please check date preference Early July,

Late July,.

I

Early-August

Late ugust al

-

(Camp per -lod for campers is usually 2 weeks for resident, 4 weeks for day)
0

'

C -.4 96 J.
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B. ABILITY AND ADJUSTMENT: (must be completed by parents and/or referral anen0)

I. My child's handicap involyes:

trunk Coordination

nec .
An fine motor activities

balance in gross motor activities

hearing ' Communication

breathing' e
ability to speak to others

eyesight ability to understand others

legs (left) (right) ° Getting along with;
childhen ....adu14\......

2. Does7the child use any form of the following special equipment;

wheelchair artificial
limb

orthopedic corrective

leg braces hearing aids equipment

crutches .4 Other

3. Is there any special care of appliances and equipment
0

In what condition is the equipirient?
When should they be worn or used?
Under what conditions may the camper function Without them?

4. Does the child have any problems in the following areas:

feeding walking ,

dressing and undressing . stairs

bathing toileting,

putting on and removing braces ether

A

5. Would the child need special attention to any of the following, needs?

How have you handled 'these at home?

- a. bed wetting d., sleep walking

b.

c.

bowel'and bladder
difficulties

e. fainting

constipation

nightmares

f.

otherg.

(Date) (Signature of person completing application)

(Relation to camper applicant)

C. MEDICAL PERMISSION: (Must be signed by parent or legal guardian only)

If the applicant is accepted ior camp and a surgical emergenc occurs while he

or she is at the camp, herebegive permission, Do. the physici selected by

the Camp Director tb hospitalize, secure proper treatment for, d to order

injection, anesthesia, or surgerf for my child. Parents, wheneverpopible,
will be notified in such emergency. ,Such permission serves as a release and/or'

waiver of any action that may ac,:rue against the organization, camp or Individual

Staff member.

95 (Signature of parent or legal guardian)
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APPENDIX C

OBTAINING INFORMATION FROM PROFESSIONALS

Information the Director .?ay Seek from a Physician

. Extent and implidations of child's condition.

. 0*

. Is condition congenital or acquired? If acquired, cause and

time of acquisition.

. Does child have h neurological Condition, seizures, behavior

distuibances, mental retardation, or asthma attacks? Describe

manisfestatiOns, frequency, prevention and care.

. Does child fatigue easily?

.
Does child have special medication or dietary restrictions? Detail.

.
Does child require use of any special equipment during.the day or

'night? What care does the equipment require?

.
Should the camp have a supply of specific medications for

emergency use?

.
Are there specific and generalized medical procedures that should

: be followed with this child?

.
Describe the child's physical, social, and emotional functioning?

How dependent is the child on the family? Describe general family

functioning.

.
When did you last see the child?

. From what other sources should information be obtained?

.
Can the child participate in unrestricted physical activities?

If not, indicate.

. Degree of limitation-- ,
- .

MILD--ordinary physical activity need not be restricted but

?unusually vigorous efforts need to be avoideld.

MODERATEordinary physical activity needs to be moderately

restricted'and sustained strenuous efforts need to be avoided.

LIMITED--ordinary physical activity needs to be markedly're-

stricted. Indicate body areas in which physical activity should

'be minimized or eliminatgd.

r-
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Information-the Director May Seek from a Psychologist or Psychiatrist

. Describe general behavior of the child. I.

. Describe specific problem areas and suggest procedures for handling.

. Does child haiie behavior disorder, mental retardation, and/or
learning disabilities? Detail:

. Is child hyperactive? Hypoactive?

. Describe family functioning?

. What pre results of screenings, assessments?

Information the Director May Seek from the School

. How does the child function 'behaviorally and socially? As an in-
dividual? In group situations? Does child make friends easily?
Give and take?

. is child hyperattive; hypoactive? Does child have a long/short
interest span? Is the child easily frustrated?

a

. Describe child's areas of difficulty ad limitations.

. What are child's interests and aptitudes/

Is child independent? Does child wall( to and from school alone?
With. others? _

2
. Can child negotiate stairs, dress and feed self? Does child express

him/herself well?

. What is child able to do in physical education?

. Describe parental attitude.

. What are results of,,screenings? Tests?

Information and Assistance the Director May Seek from Agencies

Whether dt not a chin-4iSbeen-gerv9d by a specialized agency concerned
with impaired, disabled, or handicapped Arsons, such agencies can assist
directors and staff. Some of thefollowiAg information can be obtained from
.these agencies:

. What is the child's background, f;mitations in functioning,
strengths, degree of independence, social skills, and ability
to function as a member of a group?. Is child reserved, with-
drawn or outdoing?

t
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I

Describe parental attitudes.

\./

If child attended the-,agency's camp in previous years, how did

he/she function? Was ,improvement noted in self-care, independence.

and social skills?

What are short'and long,term goals the agency has for the child?

What can the camp ,do to contribute to these goals?

Will the agency assist_with pre-camp and inservice staff orientation?

Can the agency provide a staff member who will assume this role

as well as provide'films, literature, and/or other resources?

Will the ageRcy be on call for consultation should a problei or '

emergency arise during the summer?

Will the agency work with the family, interpreting camping to them,

preparing them for separation, and being.available to help out if

needed during the summer?

)
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NOTE: This form is to be filled out by the parent, agency or guardian and sent
to the doctor with the Doctor Information Form..

1

DOCTOR 14FORMATION RE EASE,

Date:

I hereby authorize

(Ndmeof Doctor)

to release. information about

(Name. of Camper)

to the Easter Seal Society of Massachusetts for the purpose of servirV. this child
in its Camping and Recreation program, and with the understanding that such
information will be held confidential.

/

(Signature of Parent, Agency or Guardian)

NOTE: This form is to be filled out by the parent, agency or guardian and sent
to the school with the School Information Form.

I hereby authorize the

.SCHOOL 1NFORMATICN RELEASE

bate:

(Name of School)

to release information about\ (Name of Camper)
*

to the Easter Seal ociety of Mbssachusetts for the purpose of,,serving this child/ d. $

in its Camping an Recreatio.Orogram and with the understandrhg that such infor-
mation will be he,fd confidential. ,

(Signature of Parent, Agency or Guardian)
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EASTER SEAL SOCIETY FOR CRIPPLED CHILDREN AND ADULTS OF MASSACHUSETTS, INC.

SCHOOL INFORMATION FORM

34 HiOhiand Str "t
Wordester, 01608
Tel: 757-2891

856-ChurCh Street
New Bedford, 02745
Tel. 998-3536

REGIONAL'OFF10ES

.26 Chestnut Street
, Andover, 01810

Tel\1475-1477

1 14 Somerset Street

Boston, 02108
Tel. 227-9605

145 State Street
Springfield, 01103

Tel. 732-2548

The following information is to be provided by aschool representative. Please

return the comQleted form to the address circled above,,
Date:

Name of°Child

Address'

Date of Birth

(No.) (S,treet) .*- (City or Towp) (Zip Code) (Telephone)

Grade Name of School
,

'Address

1. How does this chid adjust to gr6up situations (with disabled children, normal

children, adults)?

2. Briefly describe, the child's overall behavior. If he is a behavior problem,

please indicate in what respect.
A

3. What are the results of any testing, screening, or pSychological evaluations?

4. At what social maturity level is this child functioning?'

5. At what grade level is this chLid furictioning?

4

A

6. Are there any social, financial, or other reasons which might 1,pfluence the

child's reaction to a camping c recreational experience?

7. Would you be interested in knowing about gpr Pelatiopship with this child?

"(If
4No

8. Is it possible to vtsist (by appointment) or call you should we have additional

questions about this Oil\ d? Yes No

Name of 'person completing form

Position

TelephoneNumb r

Please use back forladdi tonal comments if necessary.
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EASTER SEAL SOCIETY FOR'CRIPPLED CHILDREN 'AND ADULTS OF MASSACHUSETTS, INC.

30 Highland
Worcestor, op
Tel. 757-2891'

856fChurch Strdot
Now 8odford3 02745
Tel g- c

DOCTOR INFORMATION FORM.

REGIONAL OFFICES
.-

26Chestnut Street
Andover, 01810
Tel. 475-1477

14 Somerset Street

Boston, 02108
Tel. 227-9605

0

145 State Street
Springfield, 61103
Tel. 732-2548

The following in+ormation}is to be provided by a physician. Please'return the
completed, form to the address circled above. Use back far addition'al comments.

Date!.

Name of Child

' Address

Date of Birth

(No.) (Silteet) ity or Town) (Zip Code) (Telepnone)

Complete Diagnosis

1

.I. Is the child's handicap congenital ./

or(adquired ?

(Please check. If acquired; please explain the cause)

2. How implved
(Please expl n

the child physically, socially, and psychologically?
briefly)

fr

3. Mould special restrictions be required by this chily in a camping program?
(Please answer yes or no andexplain'if restrictiont !apply)

a. Dietary restrictions?
b. Medication (Type, supplier,
c. Activity r'estr'ictions?

1

time given, when last received')

4. Are there special problems.that migh,t occur?
and explain)

a.

b.

c.

d.

Family dependency
Financial difficulties.-

Reactions to disability
quipment: day use____night'use
Is 'equipment in gbod condition

5. Is the child.subject to any of the following difficulties about which-lcamp-
staff should be alerted? (If so, please indicate under what circumstances,

(Please check only if applicablth,

e. Emotional problems
f. Mental retardatiob
glaNeurological 1Mpairment

severity,

a.

b.

c.

freque'ncy, and treatment method used.)
. .

Asthmatic attacks
Convulsions or seitures*
Behavior Disturbance

6. Date of last checkup
made at that time?

d. Fatigue
e. Other

. What, if any, recommendations were

Signaiure

Address

(No.) (treet) (City or Town)
102

103

(Zip1 Code) (Telephone).
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APPENDIX D

EVALUATION

Many specifi% assessment devi,ces and evaluation instrumentspeor determining

physical, mental, emotional, ar social' growth and development of individuals can,

be applied to or adapted for capping and outdoor recreation/education programs.

Rtview of'different test and,peltsurement.publications is OUA way to obtain infor-

mation about'these assessment devices and evaluation instruments. Other publi-

cations (i.e., Mental Measuremedts Yearbook) and periodicals provide summary

information about specific assessment devices and evaluation instruments. An

example of one such publication is Testing for Impaired, Disabled, and Handicapped

Individuals (American, Alliance for Health, Physical Education, and Recreation,

1201,16th Street, N.W., Washington, D.C. 20036, $3.95). This publication contains

information about various physical fitness, ability, perceptual-motor develop-.

ment, and psychomotor tests,.and develoi5MentirltT%files. Wbile,most of the de-

scribed instruments have been,developed for and used in school and.community settings,

many are appropriate for and directly applicable to integrated camping and outdoor

,recreation/education programs.
. 0 '

-=-Progress in specific activities such as swimming cat be assessed with any

of' many..existing programs. Each af these programs provides developmental sequences

and progressions, forms, and admiuistrativa,procedures. Agencies such as the

American National'Red Cross, Canadian Red, Cross, YMCA, Boy Scouts, and Canadian .

Association for Retarded Citizens can provide information and materials of this

type. ASwimming Program for the Handicapped (Association Press, 291 Broadway,

New,YO4, New York 10007) and A Practical Guide for Teaching the Mentally'Retarded

Retarded to Swia(American Alliance for Health, Physical Education, and Re,Freation,

1201 16th Street, N.W., Washington, D. C. 20036, $3.00) both include detailed

progressions and related evaluation forms for swimmerall abilities and levels.

While assessment of individual progress in various activities and specific

% aspects of camp life is important, special consideration must also be given to

evaluating all phases of integrated.camping and outdocir recreation/education pro-

grams. Standards and accreditatiOn criteria developed and'used by the American

Camping Association (Bradford Wood's, Martinsville, Indiana 46151) are designed and

excellent for this purpose. Among the specific factors considered in accreditation

by ACA are camp administration, program, personnel, facilities and equipment,

health, safety, sanitation, and transportation. Interpretation of specific de-

taile41guestfons about each of these areas, scoring facotrs, and relates adminis-

trative directions are provided in the ACA 8andards for Ad'orediting Camps which

also includes considerations.for inconvenienced campers.

National Easter Seal Society for 'crippled Children and Adults (2023 West

.Ogden Avenue, Chicago, Illinois 60612) is anotheArganization with publications

and materials that can be applied to integrated programs. NESSCCA Guide to

Special Camping Programs deals with camp philosophy, aims, and objectives;

administration; camp site selection; legal matters; insurance; budget and finance;

buildings and facilities; admission and follow-up procedures; personnel; health

alid safety; programing and activities. This, material can-also serve as a basis

for evaluating each of these specific ifactors in integrated camping and outdoor

recreation/educ tlon programs.

A the present time several doctoral dissertatid and federally funded

projects re delving into areas directly related to orewith implications for

4
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evaluation of campers, perso ,e1: or pro
projects can be obtained from (1) Dempse
University of Northern Coldrado, Greeley

..of Recreation, University of Kentucky, L

Information approaches involv

;

rams. Additions' inforTation about specific-
L. Hensley, c/o Department of Recreation,
Colorado, and (2) Dennis Vinton,Department
ingpn, Kentucky.

)

program participant themselves cannot be over-
looked as importarat evaluation techniques. In addition-to planned and unplanned
camper-counselor discussions, camp fires provide excellegt opportunities for finding
out what campers do and do not like. For example, as each camper says anything
desired as he/she tosses a smell twig into a glowing cfmp ffre, many likes, dislikes,
And attitudes surface. Attention and sensitivity to these comments provide pertinent '
and relevant evaluations." Response to ,smiling, neutral, or frowning faces for specific
questions about camp is another way to tap feelings of.participants.. Input from
pareAts, paid staff, and volunteers is another valuable source of information. The.
most effective evaluation tystems and approaches ongoing, practical, functional,
and result in positive change-

'

The following forms represent two approaches that have been used successfully
for assessing individual growth, development, and progress, and a guide'for conducting
self-eyaluation'bf a program. These materials are included to emphasize differences
in approached and not necessarily for their specific Lontent. Specific materials,
forms, and procedures haVe to be developed in light of the uniqueness of each situation.
Readers are invited and encouragedto sena information, materials, forms, and other
items they have found successful in their programs to Cons t,on Programs for the
Handicapped, AAHPER, 'n01 16th Street, N.W., Washington, D 20036. "

A
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Form A*

EVALUATION FORMS I

Name

Instructions: Put the date that each item is evaluated in the apptopriate

column.

,

A , . m
e
3-1

a
Z

...

bo
N-4

-- I
cil

,-.4

4,

4.
0

7:10Z

0
C)
4.

4..)
Xw

. .

Comments
.

'
. .

Behavior . 1

.

r
\-,

t

.

S-1-766-7.776

I

.

r
.

,

Immature
,-Withdrawn

4.3_76 I

Shy, quiet .

,-.
.

,

Hyperactive '

.

Aggressive, unruly .

.

Self-confiden
y'

Ove' eater
, .

h
. .,,,..--r

Afraid of water '

,
.

.

Homesick
, -

,

Temper tantrums ,

Other . .

e,

...0
.

.

.

.

.

.

.

.

Social Skills

.

.

) .

.

.

.

Speech.
Table manners , .

Sharing, cooperation
Affection (kissing, hugging) .

.

Crying .
.' -

Other

.

. ,

*4dapted4from Hyam I. Day and Catherine Mary Louise Archer, The' Integration

df Trainable Retarded Children into Regular Residential Camps, Part 2.

' Toronto, Ontario, Canada: Camp Development Committee for the Ontario Assoc

ciation for the Mentally Retarded (1376 Bayview Avenue, M4G 3A3), 1975.
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1
, AOC'

-1

'
14

0
Z

,-1
1.1

f $
1.4
1-1
in

t ,
1.1

CI

(11,-'0
0Z

,

Q)

E
T1
1.1

4, Comments

Motor Skills * .

.

,Walking
Running .

-(r,.
../ Throws ball .

Catches ball .

,

-Hits ball
Holds'Penci4 ) ,

Other
... .

.
.

.

Self-Help Skills

.

. .

:

.

.

Ties shoes
Dresses .'
Eats with knife and fork .

Personal hygiene
.

.Makes bed t

Other

4
4

t /

_
a . .

s , 0

.....,__

r
41
0
0

$1
v
ak.
0

1 ,4
Cll 60

. 1.4 41)

$1
41)

0
0
,4
60
41)

>., "0
OJ

1.1 o4 0
00 <43,I P-I "0

0 '1:1
Cll

o
0
40
>

Tr

Camping Skills

.

(

.

Swimbing
Canoeing
.Sailing

Arts and Crafts
, . :

Camperaft
.

.

.-Othe

.

4

, /,

....

lh

.

.

.

.

, .

.

.

--

.

--
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Experience/Skill Checklist
Outdoor Education/Recreation

This checklist has been provided by Steve Brannan, Special
Education Department. Portland State University, Portland,
Oregon. As director of Mt 0-lood Kiwanis Camp Program, Dr
Brannan has been resporvible for ddvelopment and use-of this
scale to assess progrsks and growtli,of campers Both eontent
and approachacan be applied and/9r adapted for other types
of physical edRation, recreation, and related prograMs

Name of Camper

Date of Session

EVA L L'A T1ON SYSTEM

4/ Performs Independent', unthout instructions
2 Performs iddependentl follem /so Instruc-

tions.
.1 Performs onlii.v ith scrim' lin& or phi NI( al

assistance - '
4 Unable to perform NIS xerbal and or
. phi steal assistance

5 Not observed at camp

. PERSO \ Al. SO( IA!.

2 3 4 5 Talks courteous14
2 3 4 5 Communicates needs iverball and

or manuall4I
2 3 4 5 Acquires friends
2 3 4 5 Initiates consersatign

.2 3 4 5 On time
2 3 4 5 Neat in appearance
2 3 4 5 Practices camp rules I use of facilitiesi
2 3 4 5 Practices game rules (sportsmanshipi
2 3 4 5 Clean in personal habits
2 3 4 5 Helps others
2 3 4 5 Waits ow n turn
2 3 4 5 Participates in suggested actisities
2 3 4 5 Follows instructions durjng actp ities
2 3 4 5 Cohtrols emotions
2 3 4 5 Practices acceptable.eafing habits
2 3 4 5 Tries new experionct
2 3 4 5 EniraAs others in n

2 3.4 5 Participates with

ARTS AND OR

Gel
1 2 3 4 5 Cuts w ith scissors
k 2'3 4 5 Tears and'folds paper, e
4,2.3 4 5, Selects paints. i 2 3
1 2'3 4 5 Paints w ith a brush, 1 2, 3

1 2 3 4 5 Uses materials/tools tom., tis
1 .3 3 4 5 Completes limpets 14 3

I 2 .3 4 5 Practices safety precautions I, .3.3

1 2 3 4 5 Helps A ith clean up

Projects
rra 4 e Nikes a sand candle

2 3 4 5 Tye -dye fabric
4

I 2 .3

2 3 4 5 Designs a pis rd
.2 3 4 5 Writes a postcard

'2 3 4 5 Prints A ith natural materials 12 .i
2 3.4 5 Makes a God's eye 1 2 3

2 3 4 5 Makes a pine cone project, 4.3
-2 3 4 5 Makes a nature collage 1 1'1
2 3 4 5 Makes a spatter leaf design 1 2 3

,M4 SI( DRAM

2 J 4 5 Sint:, w Ithl group v,
.3.3 4 5 Sings alone is MR others present
2. I 4 5 Sings familiar songs
2 .3 4 2 Learns and sings new song,
2 3 4 1 Sings on pitch
2 3 4 3 Constructs a musical instrument
2 .3 4 5 Pass a rhythm instrument

"2 3 4 5 Sings at group campfires
2 3 4 341'artimpates in Group si411.,
2 3 4 5 Emplms rhythm
2 3 4 5 Emplots hand moterttenta to songs
2.3 4 5 Performs skit according to plan

3 4 5 Prosaic, perqinaf interpretation
during the skit

2.1 I 5 Cremes ontrillutes skit material

( 7, All Fa:

2 4 4 5 Finds crunchies I gra, cl t,ge,
etc

3 3'5 Felsdifferent textures (rocks, bark.
leases, soil, moss)

2 .3 4 3 Describes differences In rock eight,
texture roc* drtom wet ion 14, soil

3 4 5 Ots.rr es Icxel, of forest I candin
understos,hrub later/

2 3 15 Wiser, es life rings of a tree
2 3 15 Describ, differences ittplant life
2 3 4 5 Feels different terrain (slope

ito4nhilla
2 3 4 5 Forms en em ironniental interpretation

of a Om evr thing
2 3 4 5 Identifies handful plants 4
2.3 4 5 Discos ers things that slpk (rock ,

sand, etc I
2 .( 1 3 Drinks (rim a mountain stream .
2.14 5 Otservs-fhe current gf a stream .
2 3 4 5 Distmers a 4aterbug
2 L 4 5 FM, the morning dc4a1
.2 3 4 'S Listens to the sounds of ;hes forest

(Ntilmals, aim! water flowing( I 2.

15 Observes cloud formations
-1 5 Smells- fragrance of foresioflo4ers, Cl

fir trees, etc I
1 5 Matches animals and their foolgonts

5 Describe, animal signs (Vaks, on
burrows, droppings, etc t

t

at

2 34.5 Operates an instamatic camera
2 .3 4 5 Rqlex on d hairlift at Timberline
si 3 4 5 Uses pool quipment.as directed
2 .3 4 5 Enters pool sarly
2 3 4 5 Clear) pool on A histle blast
21 4 5 Puts face in 'cater
2 3 4 5 Holds breath underwater
2,3.4 5 36 alk-s unaided across A with

of pool w asst deep
2._3,4 5 Tdck floats for 15 seconds
2 3 4 5 Prone glide`with kick for 30 feet
2 3 4 5 Cra41 stroke for 30 feet
2 3 4 3 Changts directions He SA imming
? 3 1 5 Jump, in A gel. A alit deep
2 .3 15 Relaw,suntans,ricar tool
2 3 Si.oh/pla in Timberlin pool ,

CAMP1NG/SELF HELk

2 3 4' Lights a match
2 3 3 5 Builds a fire I
2 .3 4 -Operates a camp lamp

1Coleman. et, I

2 3 1 5 Operek. a camp stoic
(Colemen. Hobo stns r, eto

2 .3 4 5 Operates a flashlight
2 3 4 5 Prepares' own meal outof.doors
2 3 4.,:s Ents iw n meal out.ofd(mrs
2 .i ills unrolls sleeping bag
2 3.1 ( 51aohges 0,n gt ar
2 3 4 5 Packs a pack
2 3 4 5 Carries a pack
2 3 4 5 Hikes to a close destination

-%

2 .3 4 5 Hikes to a far destination i
2 3 4 5 Demonstrates endurance on a hike
2 3 4 5 Helps setup camp on oc:rnight hike
2 3 4 5 Lass out ground cloth
2 3 1 5 Cooks a marshmallow

4 5 ,}'reps res c7' n ea lopion treat
l.arsibre 4.

3 1 5 Makes hot chocolate

0 RECREATI(P., 11 ATI,R °"."

4 3 Baits a fish hook
1 4 .3-4 5 Operates a fishing I casting, reel,

I r'lactIheni,lands a fish
4 5 ('leans a fish

Preparo, a fish for eating
4 5 Plus stand) ''dual games /start,
4 .6 Rideta bipicle

I
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'HOW DOES YOUR PRO61AM RATES

A major purpose of this publication is to provide assistanceto persons init
iating integrated camping or outdoor sducation/recreation programs ihvoiving incon
venienced-participantg,,,and to those enriching or expanding eirelidys existing programs.

4 This guide for evaluation offers definite suggestions and specific guidelines for
evaluating these prbgrams and activities. This simply suggests one way to evaluate
different aspects of programs. Although much of this material may appear more
appropri4te for physical education or schoQcm,tered recreation programs, some 1
sections can be applied directly and all can be; adapted for use in integrated camping
and outdoor recreation/education programs.

Obi ectives

*

What are the major objectives of the program and each of. its component parts?

Why is..each specific activity included in the prograW

Do the program And'each of its component parts deet needs of populations served? -

17 Staff

What are personal and professional qualiflications of each staff member?

Is each staff meAer in a leadership position best suited to his/her knowledge,
skills, and competencies?

o

What is the work load (Number of activities, responsibility for other activities,
supervisory, duties, administrative responsibilities) of each staff member?

What is the ratio of program participants to the ,total staff? What is this
ratio for the professional staff? For the total staff including volunteers?

How many staff members are involved exclusively in administering arid/or super
vising participants?

PrograM

How many children, adolescents`', young adUltS, and adults does /he program reach?

What is ratio of inconvenienced to noninconvenienced campers?

What activities are included in the program? To what extent are participants
involved in decisions and selection process for activities?

Are,methoda, techniques, and apprpaches apprOpriate for groups with which they
are used?

How are improvisations, innovation, original activities, and creative techniques
used'in the program?

Is the program developmental in"nture and designed.to meet specific needs of .

the participants?

ey

'1
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Awards and Motivation-.

For what purposes has the award program been developed? Does it actually

fulfill 'these purposes?

What awards and award systems are used as regular and/or special parts of

the program?

How are awards presented to recipients?

What motivational devices and techniques are used?

What criteria,are used to determine recipients of awards?

How,many participants receive different awards,?

v,

How is year-to-year continuity maintained &the award program?

Facilities, Equipment, and Supplies

Is full use made,of Al available facilities, equipment, and supplies?

What supplementary facilities are used? How can more effective use be

made of all available facilities?,

Whet adaptations hae been made of conventional and/or traditional items

of equipment and supplies?
c.

What kinds of homemade equipment haye been developer?

TeAting and Measuring Individual Progress

For what purposes is evaluation used? Does it actually fulfill these '

purposes?
.

In what ways dogs this evaluation program contribute to the total progtam

and to a better understanding of the individual, participants?

What kinds of evaluative instruments are used?

How are records (individual, group, permanent) maintained and used?

Are analyes and comparisons made-of results'from evaluations taken at

various times within the same year, year to year, group to group?

Whet research has been conducted in conjunction with the prograr0 Are

counselors encouragedto do action research to attack problems confronting them?'

Ate refits of evaluations interpreted to participants and/or their parents

or families?



Diagnostic Examinations and Procedures

--When and .by whom is this examination administered?

"It
How is this examination financed?

How are the results of this examination used to influence the program for any
given individual?

How are staffing procedures and results of examination used in a team evaluative
diagnostic work-up ,for each individual?

Is a thorough medical examination required before allowing an individuakto
participate in the progral?

Inservice Education and Training

Are pre and inservice programs provided and required for all staff members?

Haw often' are inservice,programs'schedulen

What types of pre and inservice programs ate scheduled (workshops, clinics,
institutes, classes, staff meetings; visitations, conferences)?

4
4

Are content and approaches of pre and inservice programs varied and de'signed
to meet special needs of the sthff:

What methoa and approaches are used for pre and inservice programs (lectures;
demonstrations, films, instructor participation, visits, printed materials, bulletins)?

What specific topics are conside ?ed during pre and inservic programs?
40

Who conducts various pre and inservice programs?

What influence and eifect has pre and inservice activity ha pon quality of
program?

Parental Involvement

\\._.//
How are parents involved in the program?

What activities acquaint and educate,parents about the program? Serve them?

Volunteers Involved in the Program

What is the roleof the volunteer in the program? How is this communicated
to the volunteer?

What is the total number of volunteers involved in the program? On a regular
basis? On a nonregular basis?

I (,

How often does an individual
monthly, ,amp period, season)?

volunteer take part in the program (daily, weekly,

110
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to.

What are the specific duties and responsibilities of volunteers?

What training and/or orientation is required of volunteers? 'How often are

,they required to take part in'inservice education and training sessions?

For what sources are volunteers obtained?

What procedures are used for obtaining services of volunteers? Are these

adequate?
ti

What recognition is given to,volunteers who take part?

Public Relations, Information; and Publicity

What kinds of information are disseminated-bbout the program?

How is the public relations and information program planned and implemented?

To whom is the responsibility for this part of the program delegated?

To which of the mass media (television, radio, newspapersmagaiines) is

information about the program (activities, participants, and staff) given? How

often is this done?,

Have articles been submitted to professional journals about specific parts

of the program?

,
Have newsletters been developed and circulated about the program? How often?

'
Have special programs (films,. slides, tapes, demonstrations, speeches) been

developed and presented to interested' civic and service groups in the community

and throughout the )state? How often are they presented?

What kinds of technical reports have been developed and circulated abcfut the

program and its component parts?

Have program, outlines and guides been developed and circulated to other'

interested agencies and, organizations for use and evaluations?,

Specific Impact of the Program

What impact has the program haddpon'the local community? Parents? School

personnel in the district? People it the bgsiness community? Others?

.j

Miscellaneous

What are the greatest strengths of the-program? Greatest *eaknesses?.

Problem areas?

Projected changes fol.. the program and approaches for the future?

Areas of greatest disappointment in the program?

Areas of greatest progress in the-program during the past year?

1
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Caw Cowles ling
On Ir'Sheals by Woody Woodworth

I'm sure many veteran campers Perhaps I was reaching too high.
aspire 'to..sorneday Becoming coun- I realized my limitations, or. 'at
actors, and such was my case, .only . least, thought I did, but there was
for me the tralkuort was not easy. still that unexplainable desire to

Born with spastic cerebral ,palsy, give of myself in some way
I hia been a camper, for fifteen Granted, physical ability is im-
years at both day and residential ' portant when working with physi-
camps for the physically dis- tally disabled Children, but still
abled. Dunng my senior year at there, just had to be some wa
high school, I applied for a job could conmbute.. I remained a
counseling at the residential camp. camper for two more years, offer-
After seven years of camping there, ing suggestions to anyone who
I felt I knew the program, well would listen, and hoping that
Besides, I had become - ingested someday, somehow, conditions
in rehabilitation and wanted some- would change.
practical experience. The reply was_ Then it happened,* a new unit
discouraging. Counselors, I was., vwas opened by nearby Camp
told, were required to perforrq Henry Warren for the severely dis-
physical tasks far beyond my caps. abled It was under the direction
Mimes. of Frank, "Coach" Robinson This

This rejection caused me to do was a project supported by the
much_soul-searchingand to weigh Massachusetts Easter Seal Society
my liabilities against my ,assets. I Iri Septemb5r I sent a letter to
am somewhat dependent myself the coadhcs,-pring my strong
and so would be limited to assis to 'Mc ica counselor All

ing othtrs. I can do agreat Heal I could offer was my years of ex-
for mys'elf, more than ode would penence aVshot in the dark, per-
expect, but perhaps my biggest \II- haps, but wtCat did I have to lose^
ability is not being able to fetid In late spring the eventful call
myself. Doubts arose in my mink finally came in reply to my third
Would I really be able to con\ inquiry J'He's definitely on the

tribute enough to compensate for\ staff," I heard my mother say The
my handicaps? \ coach said I would receive more

details, by mail, and that he'd stop._
Woody Woodworth, born with cere-

aparticularsAbrat palsy, was a camper for fifteen by to discuss the particulars
years before breaking the tradition V

When he came, he said, "11 you
and becoming a disabled counselor. will commute for the first two

weeks, well find room for you' He
added that. since_ all counselors
had to report a day before the
campers arrived, I should come
prepared to stay the night This
was better than I had hoped, but,
as I soon found out, it wasJonly the
begthnin'i

Despite my many years of camp-
ing, I still had much to learn I

had always gone to camps exclu-
sively for the handicapped, but this
was diffirent Here the disabled
campers stayed in one cabin es-
pecially adapted fpr them,- while
able-bodied campers, ranging in
age from 7 to 16, occupied four
other cabins. It was actually a dual
camping program The Easter Seal
Society provided funds to staff its
unit while other staff members

were provided for the other -sec-
tion Here was a. great potential for
the disabled youngsters to (develop
the social skills needed to live in
a nondisabled society We inte-
grated the able-bodied with the

.disabled campers when possible.
Interaction between boOl groups
were encouraged during free time
and meals.

Each counselor was assigned to
assist in a certain activity They
gave me a job of editing the camp
newspaper and handling publicity
and public relations for the camp

This was a job, not a vacation
The odd thing was {hat once I con-
vinced myself of this, I began hav-
ing the time of my life. Here I was,
actually contributing in a way I

had never thought of I spent much

1 1 3

time with the campers. Even when'
typing I was in the center of
things

From the start I was to create
a new -image of a disabled person.
On the first night the other coun-
selors kept asking me if I needed
help in preparing for bed They
were so amazed at all I child do
"When I need help, I'll ask," L as-
sured them ,They were not there
to cater to me, and I had to prove,
both to them and to myself, that
I could pull my own weight I

noted that whenever I was around,
they were cautious not to utter four
letter words. If I were to be con-
sidered an equal, this had to stop
The misconception of the "handi-
capped saint" soon vallshed I be-
came one of the guys

And what great guys grey were.
Along with fostering integration,
they gave their all to achieve the
goals of; fun and independence
for each camper They were more
than willing to assist me. Some-
times on late nights when I was
dog-tired, they thought nothing of
doing things 4o'r me which I nor-
mally could do for myself

Acceptance by my fellow coun-
selors and those who daily volun-
teered was relatively simple But
those who only occasionally came
to help naturally thought of me as
a camper unless told otherwise.
I recall one hot day, during the
second week of camp, I decided
to go for a swim with the others.
As I headed for the cabin, propel-
ling myself backwards with my
feet, I met Jerry, a volunteer, who
Rushed me the rest of the way. It
greatly surprised me when, after

Repz nted with permission from Accent
ort Living , Summer 2976.
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Entering the cabin, Jerry asked the
counselor Danny Tangney, "Who's
his eolinselor?"

"Those are fighting words,
Jerry," warned Danny with a

lath, "Woody has no counselor,
be IS a( counselor" Jerry would

, never foeset. that day for whenet'er
I saw him after this I would jok-
ingly inquire, "Hey Jerry, who's
YGUR counselor?"

Some of the younger campers
had difficulty thinking of me as a
Counselor. One evening just before
:.supper, some of the ablthosh0_
campers were playing street
,;hockey on the patio. Tom. one of
,our campers, had expressed a de-
sire to play. When I informed him
of the game, he hesitated saying,
Tu watch, but I won't play," and
then added, "and doart you say
anything either."

He went op ahead and I fol-
lowed. The dinner bell rang blItre
I reached the patio, and so I

started back up the hill to the din-
ing room. Tom caught up wag me
and it-was evident that he was de-
pressed.

"Boy," he remarked, "if one
more kid stares at me, I'm going
to say something not too nice."

"Oh?" I replied, "And what was
your first reaction when you saw
me, or someone like me? Didn't
you stare?" Tom and I had some-
thing in common. He was a sopho-
more at the hospital school where
I had graduated two years before.,

"Yes,' he admitted after' a mo-
ment. He then realized that star-
ing, though not polite, was a

ce

natural thing
I became intensely mindful of

the importance 'of integration Ob-
viously not all our campers could
participate in physical competition,
but most could compete in intel-
lectual activities. This prompted
me to hold all-camp chess and
checker tournaments Many of the
disabled campers entered and a
few, my friend Tom included, be-
came camp champions

Along with regular activities, we
also tried to provide our campers
with experience whick they nor-
mally wouldn't get. Sane lived in
institutions. Others, because of con-
ditiorts at home, were unable to be
socially active. On rainy days we
might go shopping, take in a

.movie, or bowl at the local alleys
Simple activities like these were
real treats, and we were grateful
to those who put themselves out
for us.

The entire summer was a

profitable experience for me I'm
certain I gained much more than
I gave. Perhaps the most gratifying
thing that happened was when
camp officials received a short note
near the end of the season lt,was
from Steve, a camper frdm the first
session. He had not bee, the most
enthusiastic camper "Iii.Ttet him
to participate in any activity was
a chore, but he assured us that he
had enjoyed himself As a result
of my being a counselor, Steve now
wanted a job He was now seeking
what I had found..

Impossible dreams are judny
things. A strong deierminandh can
often make them come true. "is..
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Camp Hidden Valley

Camp Hidden Valley. the Fr& Air
Fund's camp for boys and girls 8 to
12 years of age, is a pioneering dem-
onstration of creative camping for han
dicapped and able-bodied children
Some camps accept a few handicapped
children in a program designed for the
able-bodied; others accept a few able -
bodied children in a program designed
for the handicapped We believe Hid-
den Valley to be the first camp to pro-
vide for equal numbers of handicapped
and non-handitapped childrenan in-
tegrated kind of campufg in which all
children are treated as equals,

Children are accepted for the Fresh
Air Fund's free camping program on
the basis of need They come from

. crowded, impoverished areas, frot
homes beset with illness and personal
problems

In eamrdpign there are some con-
° cessions to campers' handicaps, but the

overall effect is that of a rugged. out-
door camp, not a hospital or a re-

' habilitation center For instance, there
are ramps to buildings to accommodate
wheelchairs. and steps and railings at
the swimming pool, but their purl:Kist;
is not explained to campers and they

are accepted as part of the surround.
rags, with no questions asked

Prior to the camping season, the staff
is briefed on the nature of the various

, disabilities and precautions that they

must take regarding medication and
cafe Staff members are trained to look
after each child's individual needs

without the other campers nolicirfg any
special attention

In all its camps, the Fresh Air Fund
practices decentralized camping, way'
emphasis on small group living In )tfe
outdoors rather than ondirgangaitrath-
letic competition This type-of camping
is readil;, adapted to the Hidden Valley
program The tent group of counselor
and five or six childrenhandicapped
and able-bodiedplans its own day-to-
day activities within the general frame-
work of the camp program This-, gives
the children an experience in congenial
group living which often is missing from

their home life
Imperceptibly, group actisities are

changed where necessary from the nor-
mal camping procedures so as to min-
imize differences in campers' phslical

capabilities For example to create

group cohesion on a hike, the coun-
selor slows the pace ht pointing out

aspects of nature to the group This

gives all campers a better enjoyment

of nature At the same time it gives a
slower moving handicapped camper

a chance to keep up with the group and
lessens114 danger of over-fatigue- At
cookouts, the various jobs are dele-
gated equally, but the ones that might
be dangerous for the handicapped fall

unnoticeably to the able-bodied When
it comes to swimming, it is not un-
common to see a handicapped camper
outdo his non-handicapped buddy

For the physically handicapped, Hid-
den Vallerts a closer facsimile of ordi-
nary society than the situations to which
they are accustomed In a healthy, fun-

atmosphere they team to cope
with -the same kind of problems 'they
will encounter as they attempt to inte-
grate themselves into society Thus they

can gain the insight, capacity, and,cour-

age to overcome the problems of adapt-

ing to the demands of outside society
Along with the handicapped child

learning to adjust, it is necessary for

Children accepted for the Hidden
Valley program are not only the ortho-
pedically handicapped but also children
with a wide variety of disabilities Last
summer. campers' disabilities included
anthrogryphosis, asthma, behavior and
emotional disorders, cerebral palsy,

cerebral palsy with epilepsy, epilepsy,.
deafness and subnormal hearing, con-
genital deformities and anomalies and
post-operative conditions. heart, diseas-
es, juvenile arthritis. osteomyelitis, post-

polio crippling, resistent rickets, sickle
cell anemia, sight defects and spina
bifida

Children are referred by hospitals,
settlement housts. and other community,
agencies and screened by the Fund's
medical advisory board chairman,

- Samuel S Sverdlik, M D. director of
the Department of Physical Medicine
and Rehabilitation, St Vincent's H2s-
pital; representative of the Fresh Air
Fund Board of Directors, Leona Baum-
gartner. M D. Commissioner of Health,

New York City; Bernard Shulman, M
D', director of pediatrics, St John's

Episcop4 Hospital, Brooklyn. James
Sheehan, M D , Pediatrician. Ridge-

" field, Conn , Katherine Dodge Brownell,
M!120, director of the Manhattan rheu-
matic fever and cardiac program, Bu-

reau of Handicapped Children, New

York City Department of Health, and
William Benham Snow; M D., director
of physical medical services, Columbia
Presbyterian Medical Center

At Hidden Valley there are no obvi-
ous program considerations granted for
the handicapped cHildren They live,
eat, sleep, aqd Play with able-bodied
campers and are expc:Cted to perform
tasks and take parr in activities under

the simple designation of camper (
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Al the 1;;;Zifarm at the flejald Tribune
I rev'', Air C imps, voungsters are able to
mild a rosv, knish calves and cheep,Watch
clinks hauh. and plant a garden for the
first time The* knowledge they have

learned from booksmilk comes from
cogrivool from sheeptakes on new
meaning wan 11 is associated with ex,
perlence Animals are borrowed from
neighboring farmers
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the able-bodied tq learn " to accept the
,handicapped.!Hidden Valley also strives
toward this; end. Otis ta city streets,
able-bodied children's attitudes toward
the handicapped .run. the gamut from
pity through disdain to ostracism By
sharing ,camp life with the handictipped
the)y quickly learn their similarities ai
human beings Negative feelings tend'
to disappear as group living takes hold
an, the. handicapped prove their worth

The lasting impact of the program is
often seen in the two #1is that the

l.child is at camp. Last ears for ex-
ample, an 8-year-old boy with* spina
bifida 'Came to camp very shy and
withdrawn. But before the end of his

7. first real group expenenceAls,Was wear-
' ing a perpetual grin and ,wanted to talk

r to everybody. A post -polio girl with her
crutches and frail leg progressed from a
self-consmoilsness about het appearance
and. limitations to become one of the
most popular campers once she realized
that she could get along amicably with
the rest of the group The cerebral
palsiedt boy' with an ambulatory in-
volvement Was much slower than the
rest of his group but, in finding his
place in the group, he exhibited here-
tofore unknown qualities of leadership,
judgment, and intelligence the severe

.asttunattc girl who had been sheltered'
so much that she doubted her ability
at anything vas overjoyed with her suc-
cess in the ,troup activities she under-
took.

, .

The Fresh Air Fund (formerly Herald
Tribune Fresh Air Fund) has head-
quarters at 300 West 43rd Street. New
Yort, N.Y 10036 Frederick Howell
Lewis is executive director Larry
Mickolic, associate director of the
Fresh Air Fund and camp director,
can be contacted at the same address.

Both handicapped and Vole-bodied
children go home from camp with new
and reinforted determination to achieve
a gainful place in society Through this
program, The Fresh Air Fund is helping
to demonstrate how the physically hand-1 icapped and able-bodied can' Jive gra-
ciously together.

f
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Specifications for
The New Camp Hidden Valley

Prepared by The Fresh Air Fund stag
in consultation with a special commit-
tee set up to advise on the construction
of the camp The committee is made
up of John J Untereker, Medical direc-
tor for the Institute for the Crippled and
Disabled:- Chester A. Swinyard, asso-
ciate director of Cluldren't Division,

Physical Medicine and Re-
habi ion;,and Edith Buchwald Law-

(on, also of that Institute and a techni-
cal advisor on installations for the
handicapped.

The objective of the "hew Camp
Hidden Valley is to create ad atmos-
phere which stimulates individual crea-
tivity, effective group living, and a
boundless,. variety of activities, skills,
and new knowledge through small
group non-competitive camping. Its
purposes are:

I To provide experiences for handi-
capped children that deepen and
enrich the impo*t human ex-
perience of respecting individual
differences, in a setting involving
both handicapped and able-bodied
children.

2 To help each child find new strength
of both body and spirit

3 To provide opportunities for both
handicappedd non-handicapped
that introduce em to new skills
and new and positive relationships.

Campers are underprivileged boys
and girls, ages 8 to 11, whose parents
are unable to provide a summer vaca-
tion There are 60 handicapped and 60
able-bodied children per encampment
The .counselor-camper ratio is one to
five The handicapped child accepted
for Hidden Valley must be able to care
for his daily needs, to function within
his physical limitations, to dress and
toilet hidiself, and if he wears an ap-
pliance, to adjust 11 . his needs Pro-
visions are made for wheelchair cases
and for the blind The, camp operates
for three 3-week periods

The land in the genera physical camp
area is generally level, but some rough
natural terrain challenges children with
handicaps Ramps lead from camper
quarters to pool, dirung.hall, showers,
recreation hall, craftsto all major
areas. levels of vamps are carefully con-
sidered for crutch and brace so chil-
dren do not find them too steep and
difficult to manage Toifets have arm
supports Handrails are provided
where necessary in camp (in areas of
traffic) There are crutch racks in the
dining hall, recreation hall. crafts shop.
etc ...Doors are wide enough for wheel-
chairs

Specific Areas and Program facilities

Camper Quartets

A 'village is a complete unit contain-
ing shower, washing and toilet facilities,
rainy-day room (library, table games)
No food facilities 3Q children,

Cabins (three to a village) are indi-
vidual living units Cabins:40r ten
campers and two counselors eDchare
divided into two parts serving five camp-
ers and one counselor each There are
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th:Nch cabins to a 'village, Cabins
have a simple outdoor ifireplace for
cookouts. They are light and airy but
free frdm drafts: ,some provision is
made for 'a temporary heating device
for warmth on chilly days and during
sudden changes of weather.

Pool

Large enough to serve adequately
two villagesapproximately 50 persons
at one time hower housepart of the
pool area, Complete filter system
Heating-170 degreesapparatus. Ramp
leading Vito pool (low end) for wheel-
chair cases Handrail around sides of
pool Crutch and appliance racks. Co-
ed. facilities.

The Fresh Air -Fund, founded in 1877,
is and always has been an independent
charitable corporation. Its free vaca-
tions for needy city children.of all races
and creeds are supported entirely by
the public.

Craft Shop

Kiln for ceramics. Darkroom for
photography. Work tables for' simple
wood projects, weaving, dewing, finger
-painting. Proper use of simple basic
toolshamtder, saw, plane, etc.

Recreation Area

Shuffleboard (revised dimensions for ,
handicapped), croquet court, paddle
ball, volleyball, bocci, dancing area,
short courtbasketball with lower
hoop,.softballshort bases, horseshoes,
badminton, and tetherball

D9tng Hall and Building
'Combined (upper and wer level)

Indoor shuffleboard on able or floor
or both Several table tennis tables
Plce for movies,' dramatics (stage),
library (both regular and braille), talk-
ing books, music room, tables for
games, checkers, monopoly, etc

Barn and Nature House and Garden

To proxide for animal care. sheep,'
cow, geese, ducks, chickeqs, donkey ,

and cart Nature houseto store, ex-
hibit, and plan nature program. Garden
vegetables and flowers.

Nature Trail
, Plan for various scents and touch

sensations to provide a course for the
blind to follow+ This ,trail is mterest-
ing and challenging for handicapped
and non-handicapped.

Overnight Lodge

Trail leads to overnight lodge to give
children a goal to achieve Sleeping and
cooking out accommodations

from Journal of Physical Education and Recreation,
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Making 'Exceptional Childien

a Part.of the Summer Camp,Scene
Camp_ directors can ,Irlp-handicapped
children cope with real life by
assuring success in the cainposetting

Camp directors have been hesitant to absorbixcep-
tional children, into theirsetting They have been con-
cerned about their 0,147m handle-the Children medi-
cally. They have questions about the ade acy of
their physical plant and maturity of their ruff They
wonder whether the campers and t it parents will
.react negatively to handicapped cabinmates They
wonder what kind of special knowledge they must
have, iskhat referral procedures shall] be effected.
and who't ussislancp don be expected from local agen-
cies.

Certainly every director will not find his camp suit-
able to undertake such a program However, if we are
to contribule to the sekgufficiertcy, productivity, ma-
turity, and happiness of the vast numbei.g of our
handicapped population, many of us must attempt to

service these children By teaching them to meet the
demands of everyday life we prepare them to cope
with the stretes of tomorrow.` And we enrich the
lives of our of er campers as well

It has been our experience that 'integrating some
handicapped and exceptionacchildren into our nor-
mal camp has been of great worth, both for the non-
handicapped and ton the special children. In many
cases the handicapped or exceptional children have
spent their lives being sheltered and overprotected at
home, ottend "special" classes and thearpy groups
with other "special" children. They experience their

first real opportunity to learn to live with their
normal peers at camp. The ability to master the living
situations of camp is an important step in the direc-
tion of ftmnctioning in society at large.

The special child often has a past history of -re-
peated failup in whatever he has attempted. At camp
he is confronted with a new physical, social, and
learning experience in a nondemanding: informal set-
ting, in which he may achieve his first. successes
With success, his self-esteem and his ability to com-
municate Improve, and consequently so does his
ability to behave in an acceptable fashion.

Having a "special" child in a cabin can be a posi-

tive learning experience for our nonhandicapped

Reprinted with permission from Journal
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campers This can be a lesson in em thy, accept-

ance, and the realization of the integrity of each hu-
man being Jult as sleeping beside a youngster of dif-
ferent race or nationality can help a child appreciate
his saveness and humanity, $o' can a special child

-ItreGt1 aA invaluable lesson to his cabizimates.
It is necettsary to interpret to the an-s,cabinmat ,I

other campers. if the need arises, the wort of ,the
special camper. his right to experience an e ioYable,
meaningful summer, and the role they can play in
implementing -this We explain that everyone does not
function as well awthey would choose jn-some areas,
giving examples. and the the handicapped camper
has limitations oftfunctio , which must be accepted
as such Ahenevet the ndicapped child cannot par-
ticipate IT a' cabin activity we provide an'alternald
activity. This averts resentment on the part of his
cabinmates. which an Occur when they are held back
from their regular activities. If the situation is handled
Judiciously, the norihapdicapped campers react posi-
tively toward thespecial child.

When approached by parents Of a handicapped or
exceptional child, we are faced with the difficult
tasks of assegling the degree of the child's impair-
ment, deciding whether he cRld benefit from a camp
situation, and whether the ca Mp chosen should be a
nothandicamed or special setting:

If the child is under the care an agencpschas
a crippled "children's center, fanly service agency,
psychiatric clinic, dr institute for the:bland or deaf,

the damp director should request a deraileeeport. It
should consist, in part, of the child's abilities, dis-
abilities, particular problems related to his impair-
ment, specific methods of,haiidling him, the extent of
his special training, his social ability, and his readi-
ness to cope with a noilbandicapped.situation. if the
child is not receiving treatment from an agency or
clinic,' the schools are able to furnish considerable
information on his ability to handle himself, and, in
some cases, to give details of his psychological as-
sessment. At the close of the ,summer the, camp
should be prepared to furnish a report to the agency
or clinic, so that they can maintain a twelve-month
picture of the child's progress.

of Health, PhysiCal Education, and 4creatton
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Although the 'parents or agency ritay-yhave ap-

proached the director concerning placemdnt of the
child in camp, it is still customary for the parents to
experience voider-lib an iety at having the child

away fr m home in elatiVely unsheltered set-
ng. The chi ap well, frequently is the product of
ears of ovf oncern and overprotection and antici-

pates th .orthetiming camping experience with a
mixture of enthusiasm and fear. Therefore, the camp,
director must beprepared to devote extra time to the
family interview. Many fears will be reduced if the
director takes the time to explain in detail his medi-
cal services and.practices, physical facilities, meats,
demands made of campers, staff qualifications; and
program. The prospective camper will feel more com-
forte* if he is given a picture-of a typic,a1 day's
activities, a description of the cabin in which he will
live, and a detailed description of the trip to camp,
from the time he leaves home until he is settled into
his cabin. The -director must assist _the parents in,
"letting go" so that their Child can begin to acquire
the skills of independent living.

Information solicited from the child and parents
should include [1) ability to relate to peers, (2) -things
child does well and, enjoys, (3) concerns and fears,
(4) things child and parents are lookirig for from a
summer at camp, [5) child's adjustment to new situa-
tions, (6) how child feels about his handicap, f'7) spe-
cial assistance required in dressing, toileting, making
bed,' eating, medical attention required, ability to
move around, special enuminent required, and [8)
special handling of behavior disorders.

One of our criteria for accepting a child is the
flikelihoOd of his eventual integration into the non-
handicapped 'community. We questiOn whether the
effort ihvolved in accommodating a severely handi-
capped youngster equates the benefits gained. How-
ever, in serving the moderately to minimally hanch7
capped, the 'ability of the child to copes with...e
nonhandicapped setting is not dypendent upon the
tipe of handicap. but rather upon the degree of
socialization the child has achieved. Some important
points to consider are. has the child spent some time

.in,a special class, clinic, camp wherein he has re-
ceived remedial or rehabilitative treatment, learned
to handle himself, cope with and accept his dis-
ability? Is his primary need at this pouit a setting in
which he will receive intensive therapy, or one
wherein he can undergo a social experience? If the
former is the case, he should attend a sPcial camp

Staff and Program Must be Flexible
1

There is often concern on the part of the director
about the adequacy of his physical plant, if he is to
accept handicapped youngsters. 1% has been found
that facilities meeting American ramping Associa-
tion standards suitable for nonhandApped children
are sufficient for those with a dibility, provided
leniency and extra time to move from place to place

' are allowed.
The suitability of a camp for the integration of

handicapped children will not be as dependent upon
program orientation as upon maturity of staff and
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flexibility of programing. HoweVer, specific program
otientations tend to lend themselves more effectively.
to specific handicap. In qther words'. the orthopedical-
ly handicapped might be.unable to cope with a work
camp, but its program conceivably could be njoyed
by the deaf, learning disabled, emotionally disturbed,
and educable mentallyqetarded. A group centered
camp generally is well suited .to the integration of
exceptional and handicapped children, since4tbere is
close supervision of staff and campers and the, child
is under the continuous care of ,IiI3 cabin counselor.
Within such an approach, competition is generally
minimized and allowances are made for the pursuit
of individual interests as well as cabin centered ac-
tivities. In brief, staff-camper repo, a ,noncompetitive
atmosphere, and the.Willingness of the staff to pro-'
videalternative programing and handling ere vital
rerrinsites foto successful experien&.

The super:4s.* staff of tie tamp shod be,41re-/ pared to provide the unselos with sufficient infor-
mation cencernin ild's care before thd season
and be accessi e-for extra direction and support
throughout th summer. Sending agencies can play a
valuable role in providing ongoing advice to the camp
and counselor for thy duration of summer. Camp di-
rectors can educate agencies to the importance of
this role by requesting specific assistance from them.

DiStretion should be used in supplying information
to the counselor. He needs to know, the specifics

wherein his handling of the camper will differ from
the care of a nonhandicapped child..0The counselor
need not be overburdened With techninal termidology
or ixtepsive material on the etiology of the handi-
cap.

Speciarchildren have needs, likese dislikes, fears
and hopes as do their nonhInclicepRed counterparts.
However, their differentness is rarely limited spe-
Cifically to their handicap. They reflect their parents'
reaction to their disibility, the attitude of the com-
munity to them, and their own feelings abootrtheir
handicap.

The camper should be encouraged to try new, ac-
ceptable ,modes of behavior; be self-sufficient, use
initiative and effort. lie should be given responsibili-
ties_ and activities in which he can achieve success.
He can be helped to learn to live with himself and
develop :Pa philosophy of life. An exceptional camper
will often hover on the periphery of' the group, ancil
extra effort may be required to make him a'function-
ifig member of the larger groupCamping is a relaxed,
Inhurried, uncomplicated, but structured and organ-
ized living situation. It offers the child an opportunity
to experience 'realities of nature, \contrasted to the
absttacts he enCougters in school. This in itself can be
of great therapeutic and educatiOndl. value to the

-special child.
Siqce many directors are pot,,vyillieg to accepesuch

campers into their campti,tliose .wbo are become
overwhejrn,ed with applications from special children.

), Their camps thr4aten to adopt the characteristics of
a "special:' setting which negVesAhe...original pur-

..ee.poses. Therefore, it is imperativethartArery director
survey hi'situation with tbAliought of making these
children an iniegralr0 thellrmal damp setting.
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programs lar Daigicappet

The Blind "See the World of Nature

on the Braille Trail

To'the per,son who can read this magazine, the world of nature is something to

see. But what would the world of nature be like if we could toot see' The Plowing

article tells what one department did for those people who, although blind, cart

"see"--not with their eyes but with their fingersters, lases, and mouths.

LOUIS A. CABLE is superintendent of back The guidebook offersskletailed,
recreation for the BUcks County De- sensitive descriptions of the 'lghts" at

pertinent of Parks and Recreation, each station which excite the senses of

Doyleltown, Pennsylvania. pleasure by sound, touch, taste, and
amen. It is hoped that eventually small
cassette tape players may be used, de-
scnbing natures changes on an almost
week-to-week basis.

This- adapted facility realized
thr6ugh community effort' under the
coordination of Harry C. Volker, Jr.,
the de rtment's full-time resident nat-
uralist a Churchville. The Bucks

County A Cation for the Blind and
Handicapped, hich works' wgh over
300Tsightless or-visually impaired indi-
viduals in the county, reviewed and
printed the braille walk book. Sears,
Roebuck and Company of Philadelphia
donated the hardware and rope ,which
act as a guiding hand along the trail.'
The posts were erected and the cover
of wood chips was laid along the trail
by several local Boy Scout -troops.

The 1,000 feet of this tail will pro.
vide miles and years of memories for
thOse who cannot see The trail is open
to all, sighted and sightless, residents
and nonresidents Even school groups

The Bucks County, (Pennsylvania).
Department of Parks and Recreation
recently opened a Braille Trail during.
Nature Exposition Day at the Church-
vine Outdoor Education Center. The
Braille Trail consists of a carefully laid
out route 1,000 feet long, through both
wooded and open areas. The trail fol-
lows some of the center's already exist-
ing nature paths, which have been
cleared of dangerous objects and poi-
sonous plants and blanketed with Ilrood
chips. The sightless may safely travel
the trail alone by following a nylon
rope, always held in the right hand

At the start of the trail the walker is
provided a braille walk book which was
written by the center staff. Eleven

scheduled stops along the trail are

marked by posts. The number carved
into the slanting top of each post cor-
responds to a section of the guidebook,
which tells the walker where to "look"
overhead, underfoot, in front, or in

may be blindfolded to help them tin'
prove their other senses and appreciate
`the world of the sightless.

Anyode interested in obtaining a

copy of the Braille Walk Book may
send 501 for printing and handling to
the Bucks County Department of Parks
and Recreation, Administration Build-
ing, Doylestown, Penniylvania 18901

'

ANCHOR Program,

Answering the Needs of Children with Handicaps through Organized Recreation

Q;
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""°19:53 Emphasis is on children at Camp
. ANCHOR where Hempstead (New

York) Town Department of Parks and
, Recreation houses its six-week summer
recreational program for the hands-

''"-'i_ `capped. ANCHOR is true of the few
programs in the country in which both
physically and emotionally handicapped
children participate together according
to agree:rhildren first, dtippinlities sicond
is a reality at Camp ANCHOR. Every.
thing. groupings, volunteers, proglain
aim for the overriding goal of social
integration into one's peer group as
children, are helped to help themselves

helping.each other.
Camp ANCHOR is nestled against

the ocean at Lido Beach. Its obvious

111



1-

gaiety, induced by multi-colored tents,
swimming pools, and rolling surf, belies
the fact that carefully supervised rec--
reatio-nal programs are in progress
Conscious effort is made io create A
joyfulo atmosphere to counteract the
joyless lives many of These children
lead All of the recreational facilities,
the arts and crafts program, and the
entire phytiatydout are conducive to
bringing the icappeil out of their
shells to mix with others Many for the
first time can relax with their peers

ANCHOR was initiated three years
ago with one winter center 4nd 75
youngsters It now has three year-round
facilities and an oceanfront site, Camp
Anchor, to accommodate 400 campers
who range in age from 6 to 21

0 Aside from the festive atmosphere
and the camp's vaned activities, the
number of blue - shined teenage .volun-
teem immediately stnkes any observer
Ranging in' age from 14 to IS, the
teens volunteer five, days each week
during their vacations for the entire
six-week program Generally the same
age ascampers, they reinforce the goal
of working and playing with one's
peers, usually the first sign of healthy
maturation.

Virginia Farrell, a 14 Tear old volun-
teer who helped in the wading pool,
became interested in the project because

her brother attended ANCHOR camp
After four weeks she showed interest in
a career working with the handicapped.
"I had wanted to be a teacher, but I
think this is much mope rewarding,"
Virginia feels She also plans to volun-
teer for the winter program.

Doug Baylis, Hempstead Town's co-
ordinator of the ANCHOR program,
praises the unselfishneSs and contribu-
tions of the 125 volunteers who assisted
70 staff members at the camp Baylis
says enthusiastically, "We just couldn't
operate witlhout them They handle
themselves like adultsoafter a while Our
campers really love them It makes it ,so
much easier for the campers to relate

Vf; ..41104
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to youtNheir own age. It also hastens
their own dentificanon."

The staff is particularly pleased
with the development of 12 handi-
capped youngsters who assisted as vol-
unteers Bayliss continues,, "We watched
these kids closely, and the results were
'highly encouraging These youngsters
usually cannot function fully under the
stress of notmal society, but they're
totally accepted as part of our family
This acceptance, has given them the
confidence and security they need."

Camp AMNOR has a diversified
program rarely offered in privately run
camps. One group might be at the
ocean wading in well supervised areas,
another could be struggling over the
obstacle course, while others are at
music classes, dabbling in arts and
crafts, or hitting golf balls. The
ANCHOR program has been cited by
the 'President's Committee on the'
Handicapped as one of four national
pilot projects to be used as prototypes
for other communities.

Alexandra 011ipant, ait arts and
crafts specialist, summanzes her four -
week experience "I've worked in other
government, sponsored programs, but
I've never s4en anything approaching
the professionalism of the staff and
the facilities we have here Camp
ANCHOR is -a very rewarding experi-
ence."

Reprinted with permission from the Journal,of
He&lth, Physical Education, and Recreation
January 1972.
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Will-A-WarReereation Area in Fo'rt
Yargo State Park, Winder, Georgia, f's
an outdoor area specifically; designed
to allow compl4te movement and 'par-

' ticipauon of impaired, disabled, and
. handicapped parsons in outdoor recre-

ational activities. These persons 'are
served in three ways:- (I) group camp
provides cofnplete living and program
accommodandns; (2) day use area ac-
commodates-daily visitors with oppor-

P1

to

tunities to fish, swim, picnic, boat, and
enjoy play and game apparatus; and
(3) family cottage are has vacation-
style cottages available for rent on a
short-term basis to families who wish

'to stay ovhnight. .

Most park areas present obstacles-
to physidally impaired personssteep
slopes, steps*, uneven-walks and parrow
doorways. These barriers have been
eliminated at Will-A-Way to provide
complete freedom of movement.

All persons who are impaired, dis-
abled, or handicapped-Nre welcome to'
use the specially designed outdoor rec-
reation areas. Family members and
friends, accompanying the impaired

person are also welcome Visitors to
the park Who arc' not impaired, dis-
abled, ot,handicapped, and who are not
accompanying such a person are-invited
to use the other recreation areas at Fort
Yargo State Park,

The 1680-acre Fort Yargo State

Park, just south of Winder, Georgia, is
the home of the special area for the
impaired, disabled, and' handicapped
Although one section of Fort Yargo
has been especially set aside for this
special population, other recreation
areas in the park are open`tO able and'

disabled alike.
This pilot project was made possible

by the State of Georgia. the Bureau of
Outdoor Recreation, and a special grant
from the Contingency Reserve of the
Secretary of the U.S Department of
the Intenor For additional information
about Will-A-Way contact Recreation
Coordinator, Fort Yargo State Patt,
Winder, Georgia 30680

Facilities

Games and equipment: shuffleboard,
- horseshoes, carpet golf, and wheel-

air

chairs are available. Game equipment
requires fa deposit which is refund-
able upon return of the equipment.
A special Visitor Center has been
established whefe equipment may be
obtained.

Fliting boats: fishing, boats with electnc
'N'thotors may be rented
Fishing: the lake is open to legal fishing
, ,throughout the year.

Play playground equipment and
a spray pool for tots are provided for

'Use at no cost.
Picnicking: picnic tables and grills are

available at no charge on a first-

come, first - served basis
Nature trail, a 1/2-mile walk through a

vanety of intefesting areas marked

with interpretive signs makes the
visitor aware of the nch diversity of
'flora and fauna within the park. A
Nature Trail Brochure. available at
the Visitor (enter, tells the story of
the plants and Kimals that' may be
seen along the trail.

Family cottages. three family cottages
are available for rent to families .

which have an impaired, disabled, or
, handicapped -member Cottagei, are
fully equipped for housekeeping,p-
elltinng....dlectric stove 'and refiller-
ator, with all necessary cooking and
serving equipment and linens. During
summer months the family cottages
may be rented,by the week only with
a two-week limit.

Group camp- camp 'capacity 'is 258
persOns and may be rented by, any
nonprofit health-serving agency that
wishes to conduct a short-term camp-
ing program. The group camp 'is

complete with bousing, cooking- .

dining, ancIogram buildings.

Dream boats: rental boats are available.

Swimming: swimtrung is permitted only
when lifeguard is on duty. 0
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