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centers, governed by an advisory toar¢ cf ‘fcurteen members, and
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STATE NETWORK FOR PREPARING SCHOOL BASED TEACHER EDUCATORS

SUMMARY 7 : =

Al

This program focuses on the conceptua11zat1on development, “and 1mp1e-
mee mentation of ap increasingly 1mportant role in teacher education, JE-he écho
‘ o based teacher educaton (SBTE). Sehoo] pased teacher educators are profes- R
. jsiona] eddcato?s who have responsdbiTity for.staff development and whose s
'.primary base of operations is the elementary or secohdary school. h network . «
of 40'teacher centers was ordanized and governed by an advisory board of

. fourteén distinguished educators from Texas. " This statewide cooperatiye
i

~

) - effort has demonstrated what can be accomplished through joint actions.

Among the accomp11shments of the SBTE netwerk during the past two years )
\ . N

<«

are these:

.1. Critical knowledge and skills of the SBTE were defined through a.
1iterature search, a research study of current practice, a concep-
. tual paradigm based on clinical practice, analysis by a national
panel, andra‘\urvey of 300 Texas educators.

2. Assessment 1nstruments were designed for the SBTE role.

EERPE 3. A 364=page annotated resource catalog of tra1n1ng materials was
‘pub11shed

-

4. A mu1t1 -media training program was deS1gned tested, and\1s being
used extens1ve1y -

5.-A study of SBTE credent1aT1ng practice in the U g' was comp]eted

\ -
6. A'survey of Texas educator percéptions of selected credent1a11ng
" {ssues was conducted. . ‘ ) C

-

7. A bill to fidance SBTE's .and teacher centers was introduced and
almost passed in the Texas legislature.

¢ 8. These researched prograRs, and the SBTE name ‘itself, are being
_ yidely used.,’ . ,
o {




An 1ndependent assessment of a statew1de sample of Texas educators

found that know]edge about SBTES 1ncreased from 6 to 69 percent between
. I

s 0

September 1975 ‘and April 1977.. - © o

o The SBTE role is a\powerful.concept that is-increasingly important -
. - o N . ~
. in teacher education. The SBTE program is exemplary in its developmenta1/f
. f ‘
\1mp1ementat1on processes, and in its, achievement in .bringing together S v ‘

A » }"

diverse constituencies from acroSQk: state into a consortium working toWard !
nstructvon ih e1ementary and secondary

a comman goal: the improvement o

schoo]s "through improved pract¥ce of schoo] based teacher educators.'

'y . ‘ .
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, “w}-and exc1tement of those persons engaged in the process.

STATE NETWORK
FOR PREPARING ~
scnom_ BASED TEACHER EDUCATORS

' INTRODUCT IOM h o

o A third-grade teacher in Abilene, Texas, completes an observation *

instrument while his student teacher acts as instructor.

<

) In Houston, an instructional strategist confers with a beg1nn1ng h1gh

school Eng11sh,teacher about ways to be more effect1ve 1n 1nd1V1dua11z1ng

! L 4

instruction.

o A teacher/team leader in McAllen, Texas, plans with his team'ways to«
improve the organ1zat1on of the team's students for instruction. |

o In Da]]as, four teacher/consultants 1nterpret needs asses;ment data
as they plan area- w1de teacher inservice programs e~ T

These persons have two th1ngs in common ) T e

1. They are all Jchool based teacher educators (SBTE) ,-and

. 2. They all improved the1r skills’ through a new1y comp1eted )
‘ profess1ona1 deve]opment program For SBTEs .

This program,1n1t1ated through the Un1ver51ty of Houston and 1mpact1ng

“the State of Texas,1s the subJect for th1s entry in the D1st1ngu1shed Ach1eve-

ment AWard Th1s document descr1bes the varlpus research stud1es and act1v1-

’

-
-

THE CONCEPT AND PROGRAM-GOALS.

&

As un1vers1ty teacher educat1on programs: become ‘more field based during

preserV1ce preparat1on and as schoo] d1str1cts 1nvest more. heaV11y in the '

¢

] 0

“xt1es in the SBTE program " What is less easily tommun1cated is the enthus1asm )

Nt




@ \

S ~
N P

inservice education of their professional R?rsonne1,éthe school-based teacher

[}

educator (SBTE) becomes more critical.

A}
’

.
7~ o

THE SBTE Ié:A PROFESSIONAL WHO HAS RESPONSIBILITY

- FOR EITHER PRESERVICE,. INSERVICE, OR CONTINUING — . |-
TEACHER EDUCATION, AND  WHOSE PRIMARY BASE OF OPERA-

) ' \
TIONS IS IN THE ELEMENTARY OR SECONDARY SCHOOL.

. Tﬁis Qefinition‘fs broad enoughrto_encohpass a number of ro1és with ‘gimi-
Jar functions. The SBTE: "
1. Interacfs with 6£ﬁer'per5095 about\énofessiona] performance;
2. Deﬁonstrates a knowfedge of profesgﬁpna1 pract%ces; and ‘. \
3. Concu;rent1y demonstrates, as a tea er;.the E?haviors hé/§he*{s'

. .
. - .

N

f \

training others to perform._ ,

o - £
~ The part-time SBTE is a teacher of student%kas well as a teacher of teachers,

¢ L

whereas the full-ftime SBTE is primarily associated with tféining.teachefs.'
[ ~ \

While a ernitical

hole in.both presvrvice and inservice education, scant -

attention has beeh given inipyz§emaixc degelopment 0f SBTE competencies and

'

vy

-
-

SBTE tnai@ing progiams .

I _ To meet the#e;needs, the SBTE program has.established three goals:

.1. To improve teacher education in Texas by (a) developing a set of '
competency specifications for the school-based teacher educator;
and (b) developing a prototype set of instructional resources for ,
this role. ot SN /
2. To organize a_cooperative network among Texas teacher centers which
'+ supports the process of.SBTE development.

@ 3

3. To demohsirqte a,p;bcess for designing and .disseminating a program -
" using a consortium of cansortia and to study that process.

I

A - ——— . ’ -

v

* vooe o man
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- | B fROGRAI DESCRIPTION AND IMPLEMENTATION &N» N,

Based on these goals, four comp]ementary program thrusts were p sp d:

'network building, competency spec1f1cat1ons, credentialing systems and%§
\%x \

instructional systems. \& \

OﬁﬁANIZATION OF THE TEACHER CENTER NETWORK

For the past seven years, the Houston Area Teacher Center has operated

as a cooperative consortium involving (1) seventeen schoo] d1str1cts, K
(2) their professional associations, ano (3) the Un1vers1ty of Houston. The
By]aws were cooperatively deve10ped and prov1de for equal representat1on on
aII govern1ng boards from each of the ﬁhree partners The Teacher Center
reviews new teacher education programs and recommends ways of 1mprOV1ng them,
holds inservice programs‘forysuperv1s1ng teachers,.and provides a collabora-
~ tive forum for discussions and actions among the three partners reldtive to. ‘
educationaI problems and proT?ses The SBTE deve]opmenta] prOgram was adm1n-

) 1stered through this teacher center by Tts executive board.. P - -7

- Colleges Schoo]

£ . ! s .
s : A Teacher :Center. involves equal .
and . S ety at! : )
T Universities Districts ) . R .
' ¥ ~ * representation among the three
v ' partners in teacher. educatipn. R
\s o .
R [ o
/ : .
] . Professional N .
\ . Associations \ '
!’ L4 .
) r ,
. . Y
, |
Y . 4
N
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'\ ‘Association. Three statewide Task Forces have directed major developmental

The SBTE program was initiated‘b& the University of'Houston and the

Hous ton Area Teacher Center as a proposaT to the Fund for the Improvement
8 -

.of Pq\tsecondary Education, HEW. The Fund subsequentTy supported the initial

. * v
two-year experimental project.~ '

~
-

S In September 1975, an invitation was extended byhthe Houston Area Teacher
Center to other teacher centers in the state to send“representatives to an
organizatéonaT meeting of the SBTE hetwork More than-sixty persons attended
-that first meeting of thé SBTE prOJect on October 26,' 1975, “in Fort Worth.

The purpose of the conference was to d1ssem1nate information about program

: (

_ goals and objectives, proposed act1v1t1es, and expect’d\outcomes.

D_the Appendix.

WhiTe initial interest coqu be expressed by centers at the organiza-
tionaTYneeting, each center was expected to obtain formal approva] from its
oovernin§ board for participation in the network: A transparency and audio-
itape presentation deTineatTng potentia] benefits and obligations of network

participation was prepared and, mailed to all teacher centers in an effort to

- . ‘ — o ) 4
ensure uniformity of information about the program in presentations made to

~dn

R

individual governing boards. Forty teacher Centers subsequently joined the
SBTE Network. Theyvrepresented almost all coTTeges~ahd universities in the
3 . ' - -

state‘and over two hundred school districts. A map on the following page

shows the Tocation of tedcher centers while a Tfsting of ,them is found in C -

, . ~ )
A State Advisory Board was_ formed consisting of fourteen distinguished

s .

Texas educators, 1ncTud1ng deans of education, pres1dents of profess1ona1 /ff/

associat1ons, school administrators with staff deveTopment responS1b1T1t3es,

representat1ves from_Texas Education Agency and Texas State Teachers

-
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efforts: Competency Identification Task Force, Training Specifications

" Task Force, and Recogﬁﬁtion Systgh‘Task Force. Twenty-eight educators from

A \ ‘ >\' ‘, ) . . - N
. across the state served on them. Their names are listed in the Appendix. *

-

" Leadership thus emanated frem professiona]s with a wide range of. expértise

from a -number of igstitqtionsrwho gave of their time and talents to develop

-3 .

thiS,prograF; . . ( .- )

A SBTE_NETWORK OF 40 TEACHER CENTERS .

<E%;> ,

.
.

Statewide Task Forces on Competencies, * - -
Advisory Board \ Training .and Recognition.

. - )

. &

On March 3t and April 1, 1976, mdre than eighty representatives of Network
. N s -
teacher centers convened in Corpus Christi for the first SBTE State Teacher

P C .
Center Confgrénce._,The two-day conference was a working session, with parti- -
- T -, .

cipants reviewing ihe efforts o% all three Taék Forggs, providing .input for
refinement and direction for future gfforts, ' -

- . éne year later, the SBTE'inélructiona] units Qere presented at the second
,gBTE State Teacher Center Cﬁnfereﬁce (March 30-3T, 1977) -t the Shamrock

Hi]tbﬁ Hotel in Houston. Those in attendance eng§ged in a seriFs of hoJ;L1qng

sessions of their choice on three of the five un{ts. Unit developers and -

-

personnel from pilot test sites presented selected porti;;; of each unit.

¢

10

®®® @@ D@ @9‘;@"@%
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Two Scenes from the’
1976- SBTE Conference.

N

:l «
—
’~
‘ .\ .‘ - .
“In the 1977 SBTE Conferences,
over.100 people worked with
_samples of instructional
‘un.i,ts. . o ~
. | ‘ ‘
. N ' ) . Y /
- \)‘ “. . " . -11 ) \ v
E . . . - | |




That norning, representatives‘of Network member teacher centers-met and
discussed the_ issue of conttinuing the Network beyond any externaT support
-Three hours of discussion resulted in a dec1s1on by the representative body
- . to ask the State Adv1sory Board to- appo1nt,a spe§1a1 Task Force to draw up .

'_.. bylaws f;r the cont1nuat1on of the, Network An 1n1t1aT draft of the byTaws

o N f
-was written by the fourteen member Task Force meet1ng in San Anton1o on

, April. 26 7977 c1rcu1ated to member teacher centers for react1on and
. revised on the basis of 1nput received at a’second meet]ng in Austin on
June, 24, 1977. ‘A copy is included in the Appendix: .

~ A meeting of the Network based on these byTaws was her on November 6,

1977 as part of the fall Texas Educat1on Agency Teacher Educat1on Conference

in Dallas with nearTy 100 deTegates from across Texas attend1ng Intérest

N
in cont1nu1ng cooperat1ve 1nteract19n among teacher education 1nst1tut1ons

; and in 1ncreas1ng’the 1mpact of th1s program}Were cTearTy evident. Collabo- R

R .

an 1ncreas1ngTy 1mportant process as colleges. of educat1on

- rat1on is beco\

work'moreucTose h schooT districts .and pr/?ess1ona1 assocnat1ons Th@’ .

BS
-

) Texas Network 111ustrates an effect1v§ process,whereby cdllaboration on a '

| .,
voTuntary, mutuaT]y beneficial basis supports 10c;1 efforts .
- ’,&,\ e .

' '.COMPETENCY SPECIFICIXTI o

N ’

e
>
/,

A set of twenty competenc1es for schooT based teacher educators was //

/

deveToped through an extens1ve process 1nvoTv1ng these steps. -
. . 1 An extensive SETE 11terature réview providing data on research and
- -current. practice was conducted and detailed in SBTE Publication 2.
This and fourteen other'SBTE pubT1cat1ons are, ava11a e for review
and are annotated in the Appendix. | e B ¢
Ve R '.‘ }

A . .
2. A reSearch study of the activities and respon51b111t1es of staff.
“ deveTopment personue] assegged current pract1ce through a series
_of in- depth “interviews. This is reported in SBTE Publication 6.,




’

M « 3. Concept papers on clinical practice were comm1és1oned from four other
professions (allied health, clinical psychology, business administra-

& E tion, and nursing), with 1mp11cat1ons drawn for clinjcal practice in -
had teacher education These papers are conta1ned in-SBTS Publication 5.

4 An initial set of SBTE competency spec1f1cat1ons was drawn from the
literature search, task anatysis and conceptual position of clinical
pract1ce ‘ . .- . -

5.‘The 1n1t1a1 list ofgcompetenc1es was ‘reviewed by a national panel.of’
fifty-two experts in teacher effects research, teacher education, )
supervision, clinical supervision, and inservice education. . T

6. The national panel's recommendations were analyzed by the statewide
« _ "Competency Identification Task Force who ref1ned the 1ist of compe-~
) tency statements. e
7. A survey was conducted ‘of three hundred Texas educatbrs who rated the
Y 1mportance of these competéncy specifications for preservice and
- Yinservice SBTEs.

8. A secopd revision of competency spec1f1cat1ons was made and presented

at the first annual SBTE conference. , . ;/
. 9. Conference participants reviewed all data resgiting from previous ) TN
O activitkes and_ refined the specifications of .competencies. Teacher r

centers in the SBTE Network formally adopted these competency spec1-‘
fications, first as a group in the 1976 annual conference, and. 1ater
in the1r respective centens . ' /,

This_process~1s described in detail 1n SBTE Pub]icatfon 7. The revised'list

-

of SBTE Competenp1es appears ‘in the Append1x te

14
’

Competenc1es were further def1ned ag}more 'specific objectives, with

indicators of atta1nment and assessment chiteria for‘each. These are "

I

In-a companlon pub11cat1on 114 ya se]f—assessment 1nstrument was e

described in SBTE Publication 13

deve]oped to aid school based teacher educators to assess their c11n1ca1

v

~

strengths and weaknesses Consisting of sixty-six “items, thﬁs 1nstrument

{

R aids the SBTE in determ1n1ng which of the twenty competenc1es are most

appropr1atenfon further study. : o
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- credential for school based teacher.educators

-~
- 10
N * ' 4 .
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5
Resources re1at1ve to each of, the twenty competenc1es were 1dent1f1ed

or? y“

vannotated assessed and cata]ogued by an exper1enced team of educators in

Y

a year-long study. Resources ranged from textbooks and audiovisual presen-

Wi

tations to complex training systems, and from introductory to advanced

levels. Thi€,364-page'resource guide is SQTE“Pub]ication 10. .
~ . . : :
| RECOGNITION. AND/OR gREDENTIALING OF SBTES“\ SRVRE N

Concurren;]y; the Recognition Task Force was exb]orind issues related

Task force

°

members gengrated a series 'of issues and po]]ed 152 'teachers, school admin-

to recogn1zTng or credent1a11ng school based teacher, educators.

istrators, and teacher educators from across the state. Ihe results of

that poll and a thorough tredtment of the issues involved are reported in

i . _ . . Av‘
SBTE Publieation 8. . . ; E&i

'In addition, forty,nine states and the District of Columbia (Texas
excluded) were surveyed to determ1ne whether they had any form of specialized ~
The resu]ts of that survey -

are contained in SBTE Publication 3. o -

TRAINING SYSTEMS®

‘ v

In add1t1on to annotating resources relative to the twenty competencaes,’
an SBTE training system was designed which prov1ded general 1ntroductory

sk111s re1ated to superv1s1on Wh11e SBTEs typica]]y are effective teachers

" of, children and youth, they may lack the sk111s for effect1ve 1nstruct1on of

fellow profe551ona1s. The foetis of the comprehen51ve system was on c11n1-
cian skills, and included *ﬁve instructional units: (1) Exploning CRinical
Practice, (2) Interpersonal Commun&catan (3) PLanning, (4) CLassroom and

a%%r(s) Data Pneaenzuxxon and Analysis.
o M

: ._ N
A : 14 ,; o .

Schoq£ Data Collection Procedures,
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—Based on recommendations of the Training Specificatiens Task Force, .
these units ‘involved unique aspects including simulations, scenarios,

\
critical incidents, small group interaction, role playing, and the develop-

ment and app]}caxion of clinically analytic skills. These units are fast
paced, with a wide array of changing éctivities in 1eaﬁhing experiences.
A detailed description of these units is included in the Appendix.
, ‘Speéjfications for the deve]oéﬁént of instructional units were pre--
) pared'and approved by the)statewide Tréining’Specifications Task Forfe.
“These detailed specifications relied heavily on the concepi of exporta~
bility so that the final p?oducts wou1d~be useful in\a wide range of
settinés. Based on these specificbtions, a prdtotype set pf ﬁateria]s
was prepqréd and pi]ét tested.
Pilot tests of three units‘were conducted at six locations in Texas—
,McAllen, Har]jngen, Ty]gr, Dallas, Abilene, and Pasadena.
quticipanfs in the pilet tests iqc}uded ;1assroom supervisors of
student teachers who were acting as part~time SBTEs, as we11‘as full-time
SBTEs. The facilitators for p%]ot tests were members of 1oca1‘teacheﬁ
centers who relied exclusively on facilitator §uides for direction. , The
purpose of the tests was t0 asses§ the usgfu]ness énd:useabi]ity of mate-
.~fja]si hgfggpsiyelstudies, descriSedh}axer,_were conducted to determiﬁe
thé effectibeness of these reSources. Both participants and fhci]itafors
weée.enthusiqstic about the matertals, the clarity of presentations, the
usefulness of content and skills, and the relevancy of>resources to SBTEs.

They also identified a number of ways in which the training program could

" be improved.




L
Based on the pilot tests, and the product etaluatjon studies conducted
in conjunction with them, the instryctional units were-revised and hefined.
This revised training system:consists'of five participant mehhe1s (one'for'
each unit), five filmstrips, seven addiotape‘pregﬁams (oh four cassettes),

and a facilitator's manual for all five unité. This package, ent1t1ed

. The Schooz Based Teachen Educainn SQnLeA, is pictured be]ow.

Each of the forty teacher centers has a comp]ete set of-the mater1a]s
to use in the1n progrhms for 1mprov1ng the skills of the SBTEs with whom -
they work. Thus, not only is the network of centers operat1ona1 but,tested
training programs for SBTEs are being widely used. Dur1ng 1977, more than

500 teachers participated in SBTE training programs using these materials.

Because each of these 500 SBTEs will be:wbrkiqg with many other preservice

and “inservice teachers, the impact of the training materials Wi11:he
"

-
- @ Lo *

multiplied many times.
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NS EVALUATION

¥

. The. SBTE P ogram 1s°a comprehens1ve research and development effort. ,

Many stud1es a empedded within the program.’

The program's researchkand
-~ 3 4 /
eva1uat1on eff rts can be categorized in four major areas: (1) compe ency

,va11dat1on stud&es, (2) product evaluat1on studies, (3) credent1a11ng i
$ -

“studies, and (4) prOJect 1mpact eva]uat1on

9.

. CONPETENCY VALTDATION STUDIES :

These studies have focused on the questiqns: What competencies should

‘SEIES pessess? Should the competencies be different” for SBTEs working with

N .
preservice teachers than for those working with inservice teachers? A

<

r1gorous series of steps, out]1ned earlier, was fo]]owed to 1dent1fy and

reach consensus regarding the competenc1es needed for SBTES.

included in that process are ‘listed here : (1) Task ana1ys1s of SBTE -roles f
through 1nterV1ew study, (2) assessment of competenc1es by a national pane1

‘ of educat1ona1 experts, (3) survey of three_hundred Texas educators_of
perceived'importance of competencies. l

[ {

summary of these studies. DR

SBTE Publication 7 ‘contains. a,

PRODUCT EVALUATION STUDIES | ~

One of the major outcomes of the SBTE project was the deve]opment of
a set of five instructional units for training SBTEs.
"of the units was conducted dur1ng November and December 1976

While the SBTE program staff\mon1tored the fie]d test act1V1t1es, the

" Research and Developnent Center for Teacher Education, The Unjversity of

Texas at Austin, conducted a third-party evaluation of the instructional

e

RN °

’ v
N , m)ﬂ_\u
A

- 17 | S

A\f1e1d test of three

Severa] studies -

®.
.
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unit field tests The R&D Center's eva]uation'activities were based on
d\fa completed by participants and facilitators at each s1te The resu]ts

were reported by Drs. Susan F. Loucks and Gene ‘E. Ha]ﬁ in; "Eva]uat1on

Report of Participant and Facilitator Quest1onna1re Daﬁa of the Fa]] 1976 '

Field Test of Three SBTE' Modules" {1977). Loucks and~Ha]1 s conclusijons

o

regarding the field tests were that the instructional units worked we11 :

the act1v1t1es and d1rect1ons made sense, and the part1c1pants were gener-

ally pleased with the units (Loucks and Hall, pp. 23-24). whethEr or not
the participants actually deve]oped<end can now apply the SBTE competencies
identified in.the units was not tested. The data tell us only- that the short

term "happiness coef}if%ents" about the,e;periences were pesitive.l The
measurement of 1ear#in5;outcoﬁei,is the next step in unit evaluation.

.In addition, a member.of the SBTE staff from Houstgn conducteé an ethno-
graphic stqdy through siie vis{teﬁions 40 pilot test 1ocations. She conducted
in@erviews with all of the‘faci1if6tors; observed the resource orgaﬁization
at a}1'1ocetions, and\in}é%v;ewed a majority of the partjcipents. At McAllen,
Abilene, and Pasadena, the‘eQ§1uator‘obserVed_the ongoing pilot tests. A

summary of her findings isin SBTE Publication 12.

CREDENTIALING STUDIES

Two studies'ﬁere conducted to provide data on credentia]iqd SBTEs. The

t

—

first surveyed state departments of education in foriy-nine states and the
District of Columbia to determine the extensiveness of SBTE certification

(SBTE Publication 3), while the second surveyed educator perception of

varidus ssues related to credentialing in Texas (SBTE Publication 8).

.. N ~




PROGRAM INPACT STUDIES

\ -~

|

To, evaTuate the impact of the program, Hall and Loucks compTeted an

I

1ndependent assessment of the program.

<;he1r report "The Present State of

the Scene in Texas Teacher Centers,NW1th,Spec1aT Attention to the Effects

a0

of the School Based

Keacher Educator Projict," was compTeted in the Spring

teacher educator" had been used.

of 1977. ‘ ' .Y - ?

’

. ) - :
The evaluation reportihad as its focus assessing the state of Texas

-teacher centers and the degree of awareness)and use of concepts and products

deveToped by the School Based Teacher Educator program.

Drs. Hall and Loucks' report is based oh data coTTected via three

A Y

surveys mailed to a representat1ve sample of teachers, schooT administrators,

-

and college facuTty in Texas.  The first- survey was ma1Ted and anaTyzed in

September 1975 (Hall, Loucks & George, 1975). That survey focused on

assesing the "state of the scene" 1n teacher center1ng in Texas, surveying

SBTE—reTated needs and activities, and assessing. d1ssem1nat1on factors
.
A second quest1onna1re was ma1Ted in the Spring.of 1976 (Loucks & Hall,

1976) That survey focused on teacher center act1v1ttes .during the year,

on, teacher center network1ng,‘ahd on the extent of SBTE dissemination.

.,

The third survey was conducted in Apr1] 1977 " This quest1onna1re

w

focused on the activities and network1ng of Texas teacher centers two years

after the SBTE program had started, and,on the effects of 'SBTE d1ssem1natnon

strategies,” = . C T
y
At the Beginning of the program, a comprehens1ve search was made of

! ]

the T1terature to determ1ne the extent to wh1ch the term schooT based

No evidence was found of 1ts previous

use. Thus the acronym "SBTE" w wa used as a tracer to determine the extent
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. °

~— funds are no longer available, but did provide the impetus for further

y € )

| N BER:

to whlch the -program was d1ssem1nat1ng its® céoncepts and products 'Ha11 and

Loucks\Foundxthat in a samp]e of Texas educators the percentage of respon-
dents who had heard of SBTE and had a reasonab]y valid def1n1t1on of the
concépt anneased 5ﬂnm 6 pehcent in September 1975 to 69 percent in Apiil

77 . A
b e BUDGET

:'

Budget details for the SBTE program are not easily descr1bed because of
their varied sources. A grant from the Fund for the Improvement of Post-

Secondary Education provided for initial development of the concept. Those

efforts.

The SBTE training program in the Houston Area Teacher Center is sup- .
ported by state funds paid to schoo]kdistricts for inservice education of
supervisors of student teachers. The seventeen school districts in the

Center contribute sixty percent of these funds to the Center ($30 per

L4

supervising teacher). The total budget, $16,200 per year, is a1located as

follows: 38 percent for development of new and ihhovat%ve trajnihg phograms;
50’ percent for de1ivéﬁ§Aof inservice progtams; 7 percent for administration
of the program; and 5 percent for contingenctes. ’
Each member.centex in the teacher center network—-contributes twendy--
five cents the first year for each supervtsing teacher in their under- .
graduate programs. This may be increased -to one dollar over a four-year |
period as stipulated in the Netwotk Bylaws. These funds'are used to .
support network-re]ated'projects and activities, and amount to about

$3,000 the first year.

&8
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-During the f1rst ‘two years, f1fteen pub11cat1ons and a tra1n1ng system

d1str1but1on and handT1ng\ Th1s arrangement makes the SBTE tra1n1ng

resources ava1TabTe to a wide audienck,"on a regeneratwve basis, at a
. e ‘
nominaT cost. . )
. ~ o ) .
During earTy d1scuss1ons in the SBTE Netuork, it became“ev1dent that -

. teacher centers were h1gh1y restr1cted by a Tack of any f16ca1 base The

Advisory Board dec1ded to institute ZegeAZaixue aexxon {p pkou&de needed

resourcesd thai would éxnengthen the«SBTE We were JOTned earTy by the

Texas Assoc1at1on of CoTTeges for Teacher Educat1on, Texas Staﬂt Teachers
AssoC1at1on and Texas Assoc1at1on of Teacher Educators. TSTA agreed to
i, write and secure Sponsors for such a bill. In thé?House HB 1538 was spon;
sored by Representat1ves R. L. VaTe and Dan Kub1ac " In the Senate, Oscar
Mauzy sponsored SB 1034. The.bill almost passed 1n 1977-the House Sub-
Committee unan1mousTy ®ndorsed it, the House~Comm1ttee on Education ",
‘ supported 1t, and- the House passed it. The:Senate Comm1ttee on Education‘:
: passed it, but it dfed without reaching the floor ?or,a vote as both hodies.
grappTed in the cTosing days of,the session with the details of a bill to
support of educators and legislators throughout the state;qand will seek .
- . such TegisTat1on in the next session. If funded those bills woqu have )
provided nearly two million doTT;rs\per year to further deveTop SBTEs and»f
improve teacher education It is ant1c1pated that during theknext session

of the Teg1sTature thé bill w1TT be re1ntroduced and favorabTy acted upon.

~

r~’

were deveToped in the SBTE pr0gram. These are son at the cost of pr1nt1ng,

finance all schopT districts in .the stateq -We were encouraged by the broad.
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C - OUTCOMES OF THE PROGRAMM SRR S -
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" The goals Qf the.éﬁhoo]-Based?Teacher Educator Program refuire that

" the entiré effort be directed in suchfa manner théﬁ productégwoﬂ1d'be useful

-

have.been demonstrated. Specifically: o . Lo

. ih a-broad -vdriety of settings, and in varying tyﬁes’of institutioqs involved

. “ @ .
in teacher education. To_this end, aif impressive-set of products has been’
. ° 3 e

-

- .deyé]oped, and processes exemplary of future diréctions in" teacher eaucat{on

LI

o

o

e The SBTE program has éxp]éred,’ané]yied, and researched an‘e¥01ging
and increasingly important role in-teacher .education—the School
- Baseéd Teacher Educaton. "

o It has demonstrated the oréanization and deve]oﬁhent of 4 coopetgrﬁve :

statewide network of teacher centers. Since each-center-is a con-
sortium of colleges and universities, school districts; and profes- &
_sional associations, the network is a consortium of consortia.

e It has demonstrated how a modest federa1‘grént canf%e used to
_generate local and statewide enthusiasm and progras which continue
beyond the external funding.. ~ e e v .

e It has developed know]edge.and‘ski11§ for the SBTE which were based
on literature reviews, research studies of persons in SBIE roles,
conceptual paradigms of clinical practice; perceptions of a national
panel of experts, and perceptions of teachers' and teacher educators
across the state. . 7 i R

"o It has designed a se]f;assessment system and the‘baéis fdr'éﬁ obser-*
vation/interview evalyation systemgrelated to SBTE competencies.____

o It has surveyed existing ‘training programs,'ana]yzéd and annotated -
: them, related them to the SBTE competencies, and published a 364-page
catalog of. respurces. : - - : CT .

e It has developed z traihiﬁg systeﬁ‘fqg SBTEs composed of seven audio-
tapes, five filmstpips, five instructional unit8s and a facilitator's

Py v p "_k’_ 5
o

. guide. “

o It has explored credentialirg through a natiéna] study of certifica- ‘
tion and a state survey of educator perceptibns relative to. ~
credentialing issues. ' . .

<

o It has conducted research on competeﬁcy*véijéatigpg proddq} evaluation,

credentialing, and diffusion of’innoquion&. :
o It has implemented these new programs not only fq.Houéton; but across

the state. ‘. Y N

-

e It has published fi fteen monographs, position papeés agd'research

- efforts.. - . % . - o _ v

.~
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¢ ¢ & * .z Y
s ) o It has formulated. an introduced a bill in the,Iexés Legis]aturé. )
~ that would have suppqrted further efforts, and generated support N

. from all segments of he -education community. The.bill almost
' became law before the \egislative session ended, passing the House--
- nd the Education Committee of the Senate; it will be reintroduced

Y . ,at the next session. .
,1‘</An unbiased, independent assessment of the program"found that the
SBTE program has greatly”influenced local- teacher education programs
) and the statewide effort. The number of Texas educators -who were
oo familiar with the SBTE concept grew from 6 percent to 69 percent
{ ‘ between September 1975 and April 1977. , o . )

Thg_gchoo1’Baseleeacher Educator is:a power ful role—powerful po]i@if
caTji“and.powerfu1 in terms>Qf pofeﬁtia] outcome—but that pow;r will bg,‘ .
diminished to the extent th;i\?ﬁ i§ not'encouragea and suppbrted bylsﬁrong.:
conceptual and training’efforts. We are proud toﬁbe associated with this

effort, and hppe others will view it as exemplary. ' : . ' ‘s

* ! B - 2,

-
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SBTE NETHORK

. Ab11ene Teacher Center ,

Aust1n Cooperative Teacher

Education Center
=

* Brazos Valley Teacher Center, °

College Station

' Cen-Iex,‘Bay]orLUniveesity and
Paul Quinn College, Waco

Cleburne Area Cooperative .
Teacher Center, Keene

Dallas Teacher Center ¢
]

East Texas State University,
Texarkana

-

" East Texas State University,
Commerce

Edinburg Teacher Center .
Fort Worth Teacher Center
Houston Baptist Unjversfty y

-Jarvis Christian College,
Hawkins )

Lamar University, Beaumont

Laredd Teacher Center <
Mid- Eﬁigzi/Teacher Education
" Center, Ar11ngton

-Mid-Coast Educat1on Adv1sory
Center, prtor1a

Midwestern State University;
Wichita Falls’

North Texas State University
Denton ' :

Prairie View A&M University

Region VII Teacher Center,

Nacogdoches
I’4

B .
Sam Houston State Un1versity,
Huntsv111e -

ASan Antonio Teacher Center,

Region XX

South Plains Teacher Education
Center, Lubbock

Stephen F. Austin Fie]d,pased
Center, Nacogdoches

Sul Ross State Unlvers1ty,
Alpine

Tarleton State University,
Stephenville - :

Texas A&] UnJvers1ty,
Kingsv111e '

Texas Collegé, Tyler
Texas EasterpUniversity, Tyler .«

Texas Lutheran Unive}sity, Sequin

- Texas Southern‘Pniversity, Houston

L
Texoma Cooperat1ve, Sherman

Un1vers1ty of Da]]as, Irving

Un1vers1ty of Houston

‘University of Houston at Clear Lake

C1ty
Un1vers1ty of St. Thomas, Houston

University of Texas at Dallas

 University of Texas at E1 Paso

University of Texas, Permian Basin
Odessa

Williamson 6odﬁf§/E;;;e;;tivex
Georgetown
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" ANNA DEWALD o

 ADVISORY BOARD

- R
’ ;
e : ™

State Ad!jsory Board' SRR

h&
ROBERT ANDERSON
Deag, College ot Education
s Tech Un1vers1ty

/ )

Chairperson, SchoeT. of Educat‘in
University of St> Thomas
Chairperson, Texas Asseciation
of Colleges for Jeacher Education;
Cha1rperson, Texas isunc11 of

Deans
CHANTREY FRITTS . -
,;R;’fessor and Head, Department :
Education, Ab11ene Christian ,

' - 4 .
* < //\P?i .
4 3 R ‘ oo < ’ :‘Q
P iy o T .
AND TASK FORCES T &//
o/ . 3
. / ~ ~
» 1 ./t/ \‘
. N l . < /.'/. -
. VIVIAN BOWSER "¢ A
. Teacher, Houston Independent: - .
School ‘District oL - : 7
" DWAIN M. ESTES | 2 S
- Executive Director, Education.. ! a
Service Center, Reg1on XX;
, Steering Committee, Texas Center T
for the Improvement of Educatienal,
1Systems - N e .
é .

_, ABEL GONZALEZ T ‘ o
“ Assistant Professor and Direttor N
of Financial Aid, Pan Amer1can : “ . .
Un1vers1ty ! ' R

Un1vers . . :
f . , GLENN W._KIDD . R L
EUGENE KEL . - Assistant Director for Co]]ege ' ‘
. Associate Professor, Texas A&l ‘Relationsp ProféssionaltRelations
* University; President, Fexas Divi Tongtigxas State Teacherss
Assoc1at1on Of Teacher _Educators »Assoz1at1on ' -
DHANE KINGERY , JDE KLINGSTEDY, ° S
Matthews-Professor~af Higher’ sistant Dean, College of Education
Education, North nggixstate ﬁ The Un1vers1ty of Texas .at E1 Pasor ¢ o v
University /> . o . o
: T ;‘/ JOEM. PITTS, o . . s
"J0E LIGGU&! * Assistant Superintendent for R
Assistant SUper1ntendent for . Personne) geve10pment Dallas R
Staff Development, Houston - .. Inde School District;
Independent School District Director, Dallas TeacherfCente(
_'THOMAS E. "RYAN - TOM T. WABRER - ° . ’
Chief Consultant, Texps Directgr of Teacher Education,. . "
Education Agericy "~ Texas Pducation Agency :
N ) . —~ *
kj ' v -K SR '
1 ~ .
i, N\ . . . , ?
E g A / e
. < J R
/."/ - ! / ,ﬁ’ "
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Competency Identification Task Force

»

JOE M.- PITTS, Chairperson
Assistant Superintendent for
Personnel Develgpment, Dallas
Independent Sch@Ql- District.

-

Dean, .College of_Education,
Texas Tech University

JAMES R. FLOWERS
Director of Personnel, Alief
Independent SchooL District

KIgK NESBITT
Curriculum Director, V1ctor1a
Independent School District

LOUIS TASSIONE

Assistant Director of Elementary 4
Education, Fort WorthsIndependent ALLEN R. WARNER . _ 25

School District; Member, Teacher Ditector of Field Experignces, E
JEducation and Professional College of Education . o
Standards Committee, Texas State

Teachers Assoc1at1onv
N . .

JORGE", DESCAMPS

Assistant Dean for External Pnbgrams
College of Education, Nonth Texas
State Un1vers1ty

PAUL KIRBY, *

Coordinator of Staff Deve1opment
and Student Teaching, Austin
Indepéndent Schoo] District .

"LUCILLE L." SANTOS

Chairperson, Department of - ~
Education, Incarnate Word College

University of Houston -+ ° e

SYLVIA M. ALLEN
Teacher, Kingsville
Independent School District

-

JAMES M. COOPER Professor of Education, The - o

Professor of Education, University of Texas at-El1 Paso -

University of Houston ’ Cw :

, PAT MICHALKA , S

JOE LIGGINS Teacher, Odessa o

-Assistant Super1nfendent for Independent School D1str1ct

Staff Development, Hous{on

Independent School D1str1ct . - JON W, WILES, . %

Chafrman, Education Department, °~ ° ™

BILL ORMAN University of Texas at .

Director, Performance-Based Arlington ‘ =

Teacher Center, Prairie View . 2

A&M University : >

BOB wINDHAM i .

Center for Education Field )

Experiences, East Texas State

University )

Training Spe¢ifications Task Force A R
. * \ [~ \?\) ’

ROBERT ANDERSON, Chairperson GARY ANDERSON ﬁ -

I
B
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Recognition System Task Force

ANNA DEWALD, Chairperson -
Chairperson, School of Eddcation
St. Thomas University

BILL BRADSHAW

" Teacher, Abilene Independent
School District; Vice-President,
Abilene Teacher Center

GREGORIO ESPARZA )
Assistant Principal, Brownsville
Independent School District;
State TEPS

¥

ROBERT HOWSAM -
Dean, College of Education’
University of Houston\

L. V. MCNAMEE
Dean, School of Education,
Baylor University oo

ESY

" +LEE SELF

Professor, Lamar University v .

- Schoo? District- Nk
e \

<%

VIVIAN BOWSER ~
Teacher, Houston Independgnt

CARROL CRESWELL
Coordinator, Houston Teacher
Center

W. ROBERT HOUSTON
Associate Dean, College of
Education, University Qf
Hous ton

JAMES KIDD
Associate Commissioner, Texas .
Education Agency

AN

DOROTHY SCOTT
Director, Secondary Instruct1on :
Tyler Independent School District
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' . TEXAS COOPERATIVE TEACHER CENTER NETWORK
‘ N BY-LAKS

%

“addpted November 7, 1977 ‘

-\ Ly

Section 1
PURPOSE

-
~ ~

»
a

To provide opportunities for cooperative interaction among teacher’
centers cohcerned with: :

a. programs and procedures for jmproved pre- and inservice
\ professional devetopment; '

b. credentialing of educa??&é profeséﬁona]s, including school
based teacher educators and paraprofessionals; and .

. K c. . advocacy of and support for, research and development
- , -efforts leading to improved professional development -
Lo practices. : . -~
) ' Section 2 : ..
MEMBERSHIP -
The Network shall be ‘composed of those teacher centers in Texas that .

apply, meet Network-required qualifications, and have been admitted to |
membership by a majority vote of the General Delegate Assembly. -

N4

¢ To qualify for membgrship the teahher cenpér shall ag}ge to:
a. abide by the Bylaws of the Network;: D

‘ b. financially support the Network by the payment of q]ﬁ required .
N dues; O N AR

c. work cooperative]y through this Network w{%h,other,xeacher
. centers to improve teacher education, both preservice and
. ; + inservice; and . .

’d. support and participate in Network activities.

-

Q . : ~ 29°
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LT " . Section 3

. ORGANIZATION .
< - © / ‘4
\_\é
- . b &
. . - . ¢ . . R - ‘ . .
3.1 The governance structure of the Network shall consist of a Delegate

Assembly and a Board. " > -\

 The Delegate Assembly shall be compgged of {1) four voting delegates

from each member' teacher center, one of whom shall represent the
organized profession, one the public schools, one the colleges/
universities, and a fourth delegate designated at large by the >
governing board of each teacher tenter, and (2) ex-officio, non-

‘ voting representatives of the Texas Education Agéhcy and other .~ ~

¢ - organizations seeking such representation, as approved by .the

‘ Executive Board on an annual basis.’ : 2

The Executive Board.shall be composed of the fivi officers of the
e

1o

Network and six other elected members. The officers of the network
shall be the: ‘ .

(1) President, ,~"z L : L ' o e
(2). President-Elect, :
(32 Past President, - - -

) (4) Secrétany, aﬁd ' ~ ~ D ~

.0

(5) Treasurer: . . T

The President-Elect, Secretary, Treasurer and other Board”hmembeYs shall
be elécted annually at the £all meeting of the Delegate Assembly by'a
majofrity vote of the voting:delegates. There shall not be more than one
officer and/or Board member from any one teacher center. -

Bpard members other than;officers shall be elected to*&wo-year terms. : ~
To stagger the terms of the Board members, in the first year three will

be elected for a one-year term. Board members and officers, 'excepting .

the President, Past-President, and‘President-E1ect, may succeed themselves

“in office, Officers and Board Members must maintain eligibility by continuing -
their participation in local teacher center activities during their term «"\

of office. ' .o

__Vacancies that occur on the Board may be filTed by election at the next

“ Delegate Assembly. In the event the vacant office is that of President,
the President-Etect or the Past-President, in that order, shall.assume -

_ the office until the moxt election is held. Responsibility of any other
vacant office shall be assumed by the President and the Board until the

* next election. . ° X

o ° .
.




3.2 The Network shall be financed By pro rata assessment of member Local
Cooperative Teacher Education Centers based on the number of supervisors
of student teachérs for which the Center received compensation from TEA
for the previous year. During 1977-1978, this assessment would be 25¢ Y
per supervising teacher based on the 1976-1977 TEA funding report. This -
would be raised by 25¢ each year to a maximum of $1.00 per supervising

teacher, provided the Delegate Assembly approves such increase. Other

_centers shall be assessed a membership fee to be determined in each case

by the Executive Board. ' r

’

—

Section 4 -
MEETINGS e :

- /

4.1 The Delegate Assembly shall meet twice each year.. There shall be

a Fall meeting to be held in conjunction with the Texas' Education Agency
fall conference on teacher education. There shall be a Spring meeting to .
be held in conjunction with the meeting of thé Texas Association of Teacher
Educators/Texas Society of College Teachers of Education. .

- A.2 The Executive'Committee shall hold four meetinégﬂeaqh year. ' ? N

Special meetings of the Executive Committee may be called by the .
President. A quorum shall consist-of a majority of the Executive .
Committee membership. _ ‘ _ y : -

] N . ) .-..

Section 5 . \\.
AMENDING THE BYLAWS ‘

-

. : LS o
- Network Bylaws may be amended by two-thirds of: the voting delegates- present & - »
at the Spring Delegate Assembly, provided the proposed amendment had been
submitted to the Executive Board and distributed to-all member teacher:
centers at least 60 days prior to the Spring Assembly meeting, : .

i

K3
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No. 1.

No. é.

— ] LIST OF SBTE PUBLICATIONS
v ’
L

‘ . \ \ :
Houston, W. R., et al., Pﬁoject Description and.OnganizatEbn,

12 Pages.

The need for SBTE and proaect activities are presented - -
in this initial publication; alse names-of educators who are
involved in the project. 'Not Avai]ab]e

Johnsons J., et al., School Based Teacher Educatons : Rationale,

- RoLe Description and Research, January, 1976, 33 pages (ERIC

‘ No.<3—=

No, 4.

ED 124 512)

Various roles within the concept of SBTE are described
* ahd examined through an extensive review of published
research and opinion.

Stell, E. A., et al., National Survey o4 School Baéed Teacher
Educaton g§edent4aztng Process, January, 1976, 6 pages (ERIC
ED 124 51

Directors of certification in 49 states and the District
of Columbia were surveyed relative to credent1a11ng of
SBTE 1n‘%he1r states

kY

Hall, G. E. and Loucks, S., Teacher Contens in Texaé > The
State 0§ the Scene, November, 1975, 8 pages (ERIC ED 124 514)

$at

Current status of teacher center1ng in Texas is reported
in this study conducted in September, 1975. Three hundred”
-teachers, $chool administrators, and university faculty
members responded to a questionnaire concerning the
extent of teacher center activities.

&

~

Warner, A. R., et al., Clinical Experiences and Clinical
Practice 4in Ph05e444ona£ Education, Febryary, 1976, 103 pages
(ERIC ED 123 209) ] o~
Cl1n1ca1 experience and.c11n1ca1 practice in nurs1ng,
usiness administration, alljed health, and clinical

hology is -explored in a series of- four papers

in this monograph: A fifth paper .explores .
professions and-draws.implications for SBTE. .




N

No. 6. Stell, E. A.,.et al., A Task Analysis of StaffBevelopment
- " Pensonnel in Selectéd Publie School Districts, March, 1976,
. ~ 32 pages (ERIC ED 124 515) )

B R Nineieen‘pradticing‘Schoo1 Based Teacher Educators in

« - \ the {Houston area were interviewed to provide data for
derjying SRTE competencies through task analysis.

?

| T

N 3
L)

No. 7. Cooper, U. M., et al., Specifying Competencies for Schook
Based Teacher Educatons Through Task, Conceptual, and Per-
ceptuak Anatyses, Jduly, 1976, 22 pages (ERIC ED 131 039)

_The process used in identifying SBTE competencies is
described, :including the analyses qf members of the
national panel of experts, and thg yesults of the 'statel
survey of perceptions are reported in this monograph. ‘

]

No. 8\ Houston, W. R., et al., Credentéaling School Based Teacher
| Educatons: Basis for Decisioning, August, 1976, 63 pages
(ERIC ED 124 513) o
, This publication discussés the issues involved in'SBTE <
credentialing and the criteria for decisioning, reports: :
I results of study of perceptions of Texas educators, and "
outlines plans recommended by 12 panels. N <
No. 9. Houston, W. R, et al., Schoof Based Teacher Educator Projfect:
Repont of Finsy-Year Activity, 1975-1976, -June, 1976, 81 - ‘
pages (ERIC EO°131 041) - -

P_b
Activities and outcomes of the first year of the SBTE \.’-
3 proigct are summarized in this document. '

. ' ' r S :
No. 10.-Rand, C., Ed. Resources for School Based Teacher Educatons,”

May , LQ%],‘ 364 pages (ERIC ED 141 290)

Hundreds of commercially-available rgsources to assist
school based teacher educators in aghieving competence
- ‘and working with teachers are catalogued in this - '
’ document, cross-referenced by competency statements and
sub-objectives. ...

- -
. : ()
M

.. +*

. \ :
———No. 11. Warner, A. R., et al., Preparing School Based Teachei Educatons,

-

June, 1977, 28 pages

]
. \

The development of the School Based Teacher Educator \
Series. of five .-instructional units under the guidance of <

o N
, 33

. .
1 ' \___>
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the Training Specifications Task force is contained in
this monograph. Included are the basic assumptions for -
training; the identification of target.areas for materials
development, pidot testing and revision; and descriptions
of the cqmp}ete jnstructional units. . ,

» ‘ v
. ’ J
Houston, W. R., Cooper, J. M., and Warner, A. R., School Bas
Teachen Educaton Project: Report of Second-Year Activities,
1926-1977, June, 1977, 112 pages (ERIC SP' 011 355) :

/ ) ~
Activities /and outcomes of the.second year of the SBTE
Project are summarized in this document.

1>

. Coope?, J. M., Houston, W. R., and Warner, A. R., Objectives,
Indicatons of Attainment, and Assessment Criteria fon Twenty |
School Based Teacher Educaton Competencies, June, 1977, 49 |
pages (ERIC SP 011 138) - .

A companion piece to publications No. 10 and No. 14, this
" monograph specifies more specific, behavioral statements
" of purpose derived from 20 school based, teacher educator
competency statements, suggests evidence that ‘might be
. acceptable for Jjudging “he attainment-of objectives, and
states criteria that may be used for judging the adequacy
of evidence: N

~

No. 14. Cooper, J. M., Houston, W. R., and Warner, A. R., Self~Assessment
Instrument for Twenty School Bas ed Teachen Educaton Competencies,
May.,, 1977, 13 pages (ERIC SP~gH—139)~ ) :

Sixty-six items designed'to capture the essence of the
20 competency statements are set fore here. Based on |
. the results of this self-assessment jnstrument, teacher
center personnel, together.with SBTEs, can establish
priorities for those competency areas in which training
©owill be offered.

R - i
+ No.15. Kingery, D., Impementing the Sehool Based Teacher Educaton

Program in Teacher Centens, May, 1977, 30 pages (ERIC
SP 034140) ) ,

¥

Written by one who has been jnvolved for. many years in
\ the Texas teacher center movement, this document sets,
rth practical guidelines for placing the School Based
Teacher Educator concept into practicF in teacher centers.
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;' ST . ’COMPETENCIES’FOR‘SCHOOLv‘A§ED TEACHER. EDUCATORS

. .

°

‘ * The School, Based ﬁeaeher Educator-will be- aple th.

1. Assist teachers to develop interpersonal sk¥11s ‘and
‘ effective communication wjth students, co]]eagues, and
school const1tuenc1es o . -
X . ~*

2. Assist teachers to gather and*ﬂtfﬁ1ze ‘relevant data about
schoo], c]assroom and commun1ty enV1ronments. . 5_ &
3. Assist teachers.to understaqd and work effectively Wﬁth
- different soc1oeconom1c/ethn;c/cu1tura] groups -

4. MA$sist teachers to translate knowledge of, urrent educat1ona1
-research and development 1nto 1nstruct1on practies.

5. Assist teachers to deve1op a personal teaching sty]e con-
s1stent with the1r own philosophy. .

6. Ass1st teachers to improve their: unde anding of basic
“ concepts!and theories of the SubJects ey teach.

7. Assist, teachers,Iolanderstand and usé- ﬁechn1ques and instru-
ments des1gned to d1agnose~students academic and social °

development needs. -
, . 8. Asslist teachers to design, deveﬂop, and maintain environments
& that facilitate Téarning. : . v

LI * 9, Assist teachers td‘deve1op instructiohd]-gda]s and objectives.

10. Ass1st teachers to develop and/or’ adapt 1nstruct1ona1 programs
and mater1a1s. ~ o (

"11. Assist . teachers to select and utilize various strategies and .
* . models of teach1ng, e.g., concept deve]opment, 1nduct1ve pro-
“ cedures, nondirective teaching. . : .
12. Assist-teachers. to des1gn and t;ydement persona11zed’1earn1ng
. plans. . ] ‘ ,

13. Assist teachers to develop effeetive Teadership skills.
.‘ 4
14. Assist teachers to understand and use effective techn1ques of
3 , classroom management . :
-~ ! 7
15. Assist teachers to evaluate instructional effectiveness by/
- collecting, analyzing, and interpreting data on teacher and
student pehavior. N ‘

.
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16.

17.

18.

"19.

20.

> o

.

Assist teachers to develop, imp]égﬂﬁt, and assess con= .
tinuing individual profess1ona1 9 owth plans. h’ . .

s

Plan and conduct individual conferences wi th ;eachers..

Recogn1ze the existence of persona] prob]ems that affect
a teacher's. 1nstruct1ona1 effectiveness and 1n1t1ate -

referral processes. . (T T e
. A
Demonstrate effective p]ann1ng, organ1zat1ona1 and manpge-
ment skills. \ . - , . .
"o . “""..— s .
Facilitate research’ studies on teaching.and learnimg..” - .«
‘. '\ - " 2 -
- .
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- Unit 1. Exploring Clinical Pravtices (1% hours)

%

Unit 3. Planning (6;8 hours ) |

}- 4
This unit émphasizes joint supervisor-teacher goal setting and \\,'

THE SCHOOL BASED = .~
TEACHER EDUCATOR SERIES : ;

I This unit provides an introduction to-and overview of the SBTE
.instructional program. The pirimary emphasis is on providing
participants with an opportunity to make a knowledgeable com-
mitment to continue in the program and to.help participants
jdentify their strengths and weaknesiks in relatien to the
five-step clinical supervision cycle/ A filmstrip with audio=
tape introduces the clinical supervision-cycle, and four simu-

" “lation scenarios give participants opportunities to practice

.the five steps of. the ‘cycle. A second filmstrip with synchron-
ized audiotape,describes the four remaining units in the pro-
gram to provide participants with an overview of materials
available to develop various clinical strengths.

o

"»

-

Unit 2. Interpersonal Communications (6-8 howrs)

interpersonal§communication skills (both verbal and nonverbal)

- in a one-to-offe, supervisor-and-teacher, context. "An intro-
ductory filmstrip with® accompanying audiotape presents an
overview of the various-aspects of.interpersonal communication.
Three additionalaflilm strips«and audiotapes presemt the concepts
of eye contact and facial expressions, territoriality and spatial
arrangement, and vocal intonation, inflection and gesturing. Six
brief papers are assigned for participants to yread and discuss.
These papers deal with pgrceiving and respnding with empathy,
warmth, and respect; beirig concrete in a nonthreatening manner;
and using clarification process to enhance co jcation, In
addition to the audiovisual presentations and fpapers, three simu-
lation activities are included to give participants insight into
the more subtle aspects of interpersona]‘ggmmunicatﬁon skills.

This unit empi:sizes the development and demonstration of

-

‘ joint decisions on specific data to be collected by the super-

visor through direct classroom observation. Participants learn

v to deal with.simulated planning problems thgpugh the construction
_of a force field analysis, a Gantt Chart, and a PERT chart. Two
problems, one dealing. with a student teacher and one dealing with

" . a-new teacher, are presented’on audiotape to assist participants

in developing planning skills. Participants may select one or
both of these problems to work through as a group planning task.

37. -
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\ Un1t 4, CZaAAnaom and Schqol Data cOfkectLon (6-8 hounA)

“»” Many obServat1ona1 data collgction schemes have been deve]oped
- . to sample various aspects of teacher-pupil interaction. -.’This
' _ particular unit provides an overview of some of those available
' to thie school based teacher educator. Part I deals with a va-
v s riety of ways of collecting objective classroom data. Thg
e . techn1ques include audio and video recordings, ¢lassroom-inter-
o . ~ action matrices, seating pattern charts; informal observation
: instruments, and-recording selected verbatim data. In Parts I/
A and III, paﬁtic1pants deal with instruments designed to co]]ect
' data about school ‘organizational climate and pupil perception;
of classroom pract1ces # part IV explores the place of criteyion-
referenced testing in an instructional program. A number of
activities supplement the written instructional materials con-
tained in eaqq of the four parts. ,

A . CoL
Unit 5. Data Presentation and Analysis (6—8 hours)

Once data have been collected, they must be ana]yzed made
. meaningful, and commun1cated to the teacher in a way that per-
P . . mits the teacher to ma e plans for future personal professional
) - growth. This unit describes five modes for presenting data, -
including frequencyﬁd1stribut1ons, graphs, matrices, classroom '
. maps. and verbatim transcripts. The sections on data apalysis
R describe two simple statistical techniques for analyzing class-
room data--chi-square’and sign tests--and include a€tivities
that provide practice for participants to analyze” collected
“data in terms of the goals of the observation./ Eight activities
provide part1cipants with 0pportun1t1es top ct1ce skills de=
veloped in the program.

a . ~
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