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ABSTRACT ' o

. ‘ The purpose of multiéthnic educatlcr is tc prepare

all students to live harmonicusly in.a mvltiethnic scciety.

uultletbnlc education pursues these gcals ty reflecting ethnic
dlve-51ty\1n the curriculum, dealing directly with ethnic group
-sipilarities and differences, and belping students tnderstand their
‘uniqueness\in a pluralistic milieu. Although mest teachers dc nct
intentioral\ly discrimzinate against mincrity ssudents, they. generally
reflect maj rlty attitudes as a .result cf having been reared’ in.. - .
middle- cr lower-mlddle-class homes and ccemunities away frcm . N
concentrations of minority and lower-scciceccntxic grcups. Also,

teachers are §§nera11y nct prepared prcfe=51cnally tc reccgnlze and

deal positively with ethnic dif ferences&ae educsticnal tccls.

Although great impetus to equal educaticn was given Lty the. 19=u

‘supreme Court decision in Brown v. Topeka Ecard cf Educaticn and by

the Civil Rights Act of 1964, progress. towaré schccl Gesegregaticn

has Leen slow. fWeaching and supportive staff fpractices ccrtinue to
~ hinder .multiethnic. harmony by tracking and akility grcup;ng (vhich
tends to isolate students along cultu:al, racial, or €ccnémic lines),
faiiure to call on minority students in tke claesrccrm,’ lakeling -
minority siudents as slow learners, and referrlng tc mincrity ¢
students in pejoratlve terms The ccrclyusicr is that multiethinic
education will grow and. prosper in the classrccn if educatcrs develop
- programs which reinforce goa;e of hugar rights and social harmony.

Three effective approaches which have emerged fcr multietknic
education stress human rlghtsivlntergrcup relaticns, and €thnic
studies. (Author/DB) ..
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. : » A Test ir. Current Events .
* :\;5 u « )
’ ' Jinda Redcloud retirned to her classroom after an active recess. She
an'(}hcr best friend, Sandi, had just finished a vigorous round of T-ball,
)
. Lmth s teacher was pieparing the class for the weekly test in current. '
cu‘n(s, L e e ' , ’ . B
“Now, hoys and girls,” he l)eg.m. “it’s tyme to settle down. Go to ..
your'tables, putl out sowme p'tpcr..md answer the questions as I read. N
thent.” "The class quieted down., Midway (hrough the test, he noticed .
. Linda whispering, ) -
. “All right, Linda! No talkipg during exams! Next time I catch you
cheating, I'll take your test.” He continued the questions. Then,
.. “Linda, what’s in that note you're passing to Sandiz” .
"+ “Answers to the questions.” A |
To- “What! Yon'w got to be kidding! You're not suppuosed 1o cheat.” -
_ "B, lm “sputtered Llnd.l “I'm not ¢heaung. Sandi dqmn =
khow the aneé ersand I'm . ., > 2.
"'.Y('.lh sure, you're helping Sandi.” He threw Lm(l.l s test p.lperm
o h(' wastebasket, o -

E
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' p:iun h.wc no place in her farily.

TTWasLinda ¢ (hc.umﬁ The Fcts indicate that she was. Or, do they?
. What about the facts th: u Linda, a Seminole nauve American, was
ro:nrcd in an extended family, consisting of grandparents, parents, and
six brathesand sisters? Her parents taught her, above all, to share ler
tlnm.,s with others in the family and to put the needs of the family

4
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. .nlm\v her own. l:x(cssnc wmpetition and selfishness for personal




[ enre asaults trke this on therr ethre vafwes. Quietly, they adjust o™ ———

44 i S

- - ' . k4
Almost daily, many students m American public schools experi-

these assaults, congceal their beliefs, and suppress their feelings. They
fearn 1o cupe, 10 tune 1 or tune out as the occasion demands. The cual-

weral conflict students confront in s hasois 1s fundamentally one of inis-
understanding. Tea: heis do not understand ethnicity, Teache  nei-?
ther kngw . norhave they been mug,ht that cthmut) racism, and cth-
nocentnism are endemic factors in American society that _inifluence
teaching and learmng. Much of the culural conflict isuot s0 much a

case of the “redneck teacher bent on suppressing minorities” asitisa

. case of teachers who have not been prepared to teach ethnically differ- .
. ent sllldcnl\ With mmor exceptions, colleges of education have abdi-

cated lhur r(-sponsll)lln\ to prepare teachers tounderstand the e cultural

“w e

milicu from whuh students cwerge. : T,
Educanonal lnstory and sociology are generally m(ludcd in
teac her preparation programs. These courses usually survey 200 years
of Amencan education, but such critical issues as industrialization,
asstmilauion, mass education, segregation, desegregation, and inte-
gration are treated superficially, Teachers cannot be cxp&cud tolearn |
about ethmaty by consuming knowlcdgc in sociology or history of ed-
ucation courses. Teachers must be direcied 10 experietice ethnicity—
.. their own as well as the students’—through field experiences in class-
_roofii settings where they mieract with students on a daily basis and N
deal firsthand with educational concerns inyolving cthmcn)

The gap in teacher education—ethnic and cultural Ldchuon-
results from assinulation policies promulgatcd in the earyy part of the
wwenueth century, To assimilate lmmlgram smdcn(/mto Anglo-
Amencan diiliure, schools instituted Americanization programs to
wean mmmigrant students from their native languages and cultures
and replace them with the American English languageand Arglocul-
ture. Manifestfiions of ethnicity were discouraged. Non-Christian ob-
servances, foreign languages, and native costumes were perceived as

“un-American,” Melting d\\.l) cthmc differences was a functior of
good teaching. -

. While teachérs are no longer trained to melt away ethnic differ-

Q s they are seldomn encouraged or gruincd‘m recognize and utilite
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these differences as educational tools. The Bicentennial (‘nmmmum_"___

on Education of the Amencan Assoaation of Colleges for Teacher Ed-" &
ucation (AACTE) reports that ““teachers are not prepared either per-
somally or professtonally for such services. Most have been reared in

——
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muddle- or. lower middle-class homes and communities, ensconced
safely away _from the concentrations of inority and lower socio-
egqnoml[ groups. Many possess a conyentional wisdom bias toward™
minorities.” Durng the past decade, teachers were mughuh;n minor-
iy sludcnls\\cr(‘(ullurdll} deprived, and, thereby, disady 'mm;,cd The
theonies of dnsad\.mmgc described minority group cultuies as defi-
aent, Purporlcdl), these dysfunctional cultures did not provide mi-_
nonty youth with the shalls and knowledge necessmy for school suc-
cess. The culture-of-poverty theory postulated that minority group
cultures were dysfunctional because impoverished parents nurtured
anti-learning attitudes among the youth. ‘ .
We now know that mmonty students cannot be culturally de-
prived. Mmonity groups have funetional cultures that are assimilated
by their youth. Minonty group members are found in most socioeco-
nomic ¢ lasses, However, what mmority g,roup parents feel their youth
should learn uften differs frum what lc.uhcrs cxpc(l lhcm tolearn, \h-

<

«Imnuhu.ununanu ulture of thc schaol. 'I frus, culum al conflict i inthe
classtoain s subde and unconscrous, sometimes lllll‘(‘(()j,llll('d by the
teacher, Inthe case of Linda Redcloud, was it so \vmngfm her to share
answers? Should the teacher be expected to know that for Linda shar- © .

—ing answers o an exam 15 no dsfferent fiom sharing food or (Imhmg,>
Was the teacher correct. or inconect, w infer that Linda cheated? In- .
deed. who faled the test m current events? Linda or the teacher?

Answenng these guestions is noteasy, Teaching is anexceedingly
complex tash. Every thing about teachimg 1s m a constant state of flux.

Students, social conditions, and nstructional materialy change. Par.
ents, sc hool boards, adnumisaators, protessional education ()rgzl'fiizzl-
tions, teacher educators, and avie groups flood the teacher with dif-
feamg perspectives on the nature of sttl(jcnlis. leaning, teaching, and’
the good hifc, Mulu-ethi education complicates teaching even fur-

\‘"' 1 by adding ethnpaty as a basi factor in teaching.
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————  Edhnicity-encomipasses the cultural on tations of students, . ‘j
dachers, and other, school personnel. It refers to the feelings, petcep- .,
tions, attitudes, beliefs, and physical characteristics associated with
— clhm\youp mcmbcrshnp. b .|lfuls_om—s-scnst’vf’ﬂmW
TClers jo a sense of lx-lmlgmg to anethnic group, Trapsmitting culture e
and s¢hc talizing )omh are basic gouls of the publicschool, Multi-ethnic
cdugation c\lcnds these socml goals because it is intended for all stu- o
detfts inall schools. It is not'a ouplwnnsnﬁor "education of the disad- ‘J“"".
mmtaged.” ¢ ° . e .,
The purpmc of mulu-clhm( cdu(.mon Is to prepare stugdents to
live hiarntoniously in a multi-ethnic socwlv by 1} epfle ting in school .,
curricula the ethnic diversity of American society, 2 2) decting directly -
with ethnic .group similarities i differences, and 3) providing stu-
dents with experiences and opportuniti¢s 10 understand their unique- < *
© ness ina pluralistic milieu. The anticipated oulmmec,q; multizethnic
" ediication are dissipation of racism, ethnocentrism, qroup prejudices,”
and nitergroup conflicts, with concurrent enhancement of.human’ en:
pathy, dignity, and respect. There 1s nothing new aboulchampxonmg
s the causes of student integnty, human respect, and social harmony. .
Multi-ethnic education 15 designed to champion these causes for all
. students, including ethnic mmonties whose cultures and language.s .
ham’ been excluded or disparaged in school curnicula, )

B o . 8 ..




: - Ethnic Groups and Ethnicity

An ethnic group is a unique type of human group. Definitions ofan
ethnic group range from “the ground we stand on’* to an “interest
group” held together by language loyalty and cultural ties. Some so-
cial scientists believe an éthnic group must also h'wc a “'sense of peo-
plehood,” ora feclmg of colesion based on common experiences and
fates. For anmple Mexican Americans call their group La Raz, to
connate “’the people.” The term implies a sense of peoplehood, afccl-
ing of belonging and idenufying with the Mexican American group.

. Auniversal human tiait s to form groups centered on commonin-

terests, needs, and aspirations, The group develops patrerns of behav-
ior, systemns of belief, communication networks, and a technology to
pfomote sun ival. Established patterns become traditions; established
beliefs bccomc ethos of mores. Ethos are the g group’s commonly held
values, and nores are the group’s taboos norms, or moral restrictions,
Ethos and nﬁﬁes controbindividual behavior by prescribing social
paraineters and constraints that force the individual © conform. Ina
democracy the group does pot insist on total conformity, because total
conformity would stifle creativity, innovation, and change.’ lh('group
must toleraté a certain amount of deviance to survive. This principle _
of mlcrablc deviation allows group hetefogeneity, intragroup diver:
sity, and individual dmclopmcm It also pgevents oppressive con-
formity, uniform thinking, and supprcssxon of individuality. The
prinaiple allows’ dlversny, and while it presciibes normative jparam-
eters, 1t prevents the s |ffocatmg group conformity imposed by totali-
tanan ideologies suc}\ as those portrayed in Aldous Huxley’s Brave
" w World or George Orwell’s 1984.
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For example, within- their cthmc group \chuan z\mcnc.ms are
bound together by a common l.mqn.u,(- Sp.mlsl Roman Catholic
moral precepts, liberal polm(.ll (,x,mncs (nfluenced I Mcxu.m-g)
,dalismy and deehly felt fnily ties, Indnulu |ll), Mexice.  nericans
"differ vasth No ilspc.uk orthinkin Spani. 1. Some use English only.
Others s -«k{u(l)us dialectsof Sp.ug_r{ Notallafy Roman C.nhohcx
jm € are Protestants of ev angehical sec novall are liberals, M.m)\arc
conservative Democrats, others e, progrcssm- Republicans. Others
~ helong to splinter paruies, such as the Chicano party, La Raza L'da,
Am all have sirong fnml\ ties. Some have nudear families: others

have extended families m(ludm]., grandparenis, zom;mdres (godpar- .

ents), and third, gcncmuon grandchildren, »

T hc € group mns:gus culture through msmuuons In prcmdusm ]
stmuus the young were socialized by the family 10 Tive within the
“group. S(xl.llu.mon Begair at birth and extended beyond puberty, At
puberty the inliy |d||.|l was indueted into the adult group via some xite
of passage, Purents sml.llucd therr children by teaching them the eth- |
nic group’s ethos, mores, |r'uhuons. and technical skills, Education of
youth was tllu(.uml\ s esscn{ial funcuon and the parents® primary re-
sponsibility.” Lot .

In (omcqlpdr.n) society thc f.mnl\ ll.l‘i dclcg*.ucu educational re-
sponsibllities to other lnsmumms Now education of youth lsgh.ll‘(‘(f
with the church .nﬂ school. Feachers and others serve in loco parentis
and thus share in 0w youth's technic 1l and spintual ediication, Cul-
tural gonﬂmu likely t¢ ogcur in the schdols when the teacher's and the
cthnie groyp's-socialization practices differ. ’

We cannot u,now ethifenty, for itis Acultural heritage consnstmg
of blends of Rh;,lous. racial, u.mon.ll. .md social influences. Forsome
cthnic_groups, such as Jews, rcllgwus and political status are key in-
fluences. For others, such as blacks and Asans, racial characteristics
and social status aie key influences, For transnational_groups, eco-
upmic, racial, .md;cs.,mnnl status are key influences. Some Americans
can trace their effinic heritage to several nations and hence xdenufy as
members of tr'msnauon.ll ethnic groups; some members of transna-
tional groups are not sure they have an eghnic group. Or they may not

llnns( iously affiliate wi*h any ethnic group. Man) will say they have no
< e

. - - - .
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1 tipnal Bm.,ms. : o

. A person’s “ethnic group n :\mtnc.m socu-ty is no[ S\'I)OH\JI\Q\I\\S

= - . with hrs linfuage ornanonality. In mn(_xu.mh ceilury hi}opc a pl’(*
son's cthmc group was alsohis lmummht}. Mang tiineshis ethnie> ll.l-

- tnonal. and language group werg the same. A Sp.mhud (cthnic group)
was Spamsh (n.munahty; and spoke Spanish (language groﬁ’n} Cﬂl'

zens of the U.S. tall thcmstl\ es Amencans and perceive their n.moml

N\ allegrance to be to. the § mited States of Amgfica, One can have 2
s . Amenan n.mon.nlm. a, particalar cthnic Sroup, e.g., Grc"-k \mcn-
can, and speak an Ame ]u.m variety of ihe l:.nj.,hsh l.uu,u.u,c

There ae four ln;,v ethiic nunority groups n American socwly

~ —Astan Amerntcans, blagk Americans, native 1\]11&"(.4!‘15. and Sp.uush-
spc.nkmg l\uu-n(.gls. l‘hc 1,000.000 Asian Americans consist of Chi-
hese, Jd[).lll(‘ﬁl‘ hh))mos. Koreans, and other Asiatics; the 22,000 000,
black A\nwn(.ms compise the largest racial minority group: the
1,000,000 natsse Amiericans repres sent a nmultitede of tribes with differ-
it languages, mcludmg nanve B awaitans, kskimos, ardother indig
cons glougs i Amencan terntonges, the 9,000,000 Spanisti-speaking
Americans constst of Mexican Ameneans, Puerto Ricans, Cdpans, and
other Latmos. Ihis 3 the largest bilingnal minouty group inghe U5,
Thest groups are l(k‘ll(lﬁt'(l Asmufonty groups becanse thvi}{ucm-

- beas do not conaol the pulmml o1 cconomic institutions that goyern
ot regatiate therr fives, and therwr mcmbvrs have retained non~:\nglo
(lllllll-ll and hngumstc attnibutes, Fradisonally, thess groups have
been oppacssed by Jaws, eustons, folk\mu andother socdial forees that
undernune (.ull group’s umque status in \merican society. Although

. tthnic group and that ﬂlc) are i "Hcmr 57" mct\ l.L/.,()fllllX(’(ﬁl'l» }'-'
o I

* ididual ;.,mup members may not pesosally feel oppressed, it is A,

~ histoncal fact that eghne groups have been s bjugated.
Eahmc mmonty groups avd poserty B1oups de Noj sy Bouymous,

While many ethnie mmonty prople ate poor, poverty is not a condi-

tion snherent 1o eghnie miao, toups. Each has a wide spectnum of
membership rmost soaal ¢ poverty is 1 condifion experienced

by most cthnig groups, but n.nority’ groups have no nmonopoly on

2 poserty. T s ) ] *
N ) i N & N . . -
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& . Struggles Between Ideals and Realities

__L———-!—Ih-_d?)?ﬁiﬁm etimic group in American society is made up of

much-maligned whjte, Anglo-Saxon Protestants (WASPs). The .

power of our WASP heritage is stjll potent, manifested in major msu-: ’

tutions, in people’s attitudes and behaviors. Thc WASP group is so -
dccply embedded in American soc} ty that its attitudes and values are

pcrccncd by some to be the American core ethos, .

I use the WASP acronymto dcscn\b( *and not to dnsparage this domi-
nant ¢thnic group. The acronym has come to have negative connota-

" ionssuch as bigot and “redneck.” The implications are clearly unfair
and grossly incorreet, bec. cause bigotry, hypocrisy, and othér human
vexations are not characteristic af any one group. Actually, WASPs
make up a majority ethnic group because of their political and_eco-

" nomic power, and the acronym accurately identifies their ethnic flerit-
ages cultural oncm.mons, and religious influences.

= Tlie core ethos or cl)mmonly shared value system of American so-

. ciety consists of universal ethical precepts, -moral admonitions, and

n.uuang,hts included in such documents as the Declaration ot Inde-

L pendérce, U.S. Consiitution, Mosaic Law, chysburg Address, and

the “I Have a Dream” spu.ch by Martin Luther King, Jr. King said,

SN

.

B e
= Fstill hine adream Iti isa  dream deeply rooted in the American Drc'lm I .___“;'_,; —
S—— have a dream that one (hy this n:mnn will rise up and h\c out, lh(- true .

. . m(*mmg of its (m‘d I hn\ ca drmmlh.u Tmye chlldrt‘n wnll one day lwe s .

oo
v the coments of- lhclr character.

T
P s
/‘WKS valucs and common core v_alucs havc fnqucmly bccn 1, SR,
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conflict. The core values pr(sume the equality of all individuals re-

) gardless of color or creed—- th(-) willnothej udgul by the calor of their

shins” —while WASP values pragume the superinrity of the white race,
Anglo-Saxon institutions, and the Protestant ethic of individualism
and self-reliance. Madison Grant's treatise, The Passing of the Great
Rar\‘q, embodied the notion of white racial superiority:

\\'hclh(-r welike toadmat s or not, the result of the mixture of 1o Laces,

in thelong run, gnesusaracerevertm, o the more anaent, generalized, ’

and lower type. The cross between a white man and an Indian isan I,

<

drnmthe Tross hetween an hite nam and a Negro 1s a Negro.

© Every ethnic group lms its myths, M)lhs synthesize the group’s
ideals and ethos, Each group struggles to reconcile s realities with its
ldcals. th American life we have struggled to reconcile the realities of
domination of WASP values with the ideals of our core ethos. White
race superiority .md cthm( minority mferiprity—as gcncn(.lll) deter-
mined traits—arose as fune uon.nl m)lhs to perpetuate wASP domina-
tion of American society.

An. lmem an Dilemma, Gunnar Myrdal’s study of blacks and other
morities in Amertan soaety. idenufied Amertca’s dilemmaas a con-

s . . . -
flict in dou trines. Myrdal observed that “Aniericans of all origins have

something in common, a soctal ethos, a political creed, the American
cieed [that] u.'mufls the stuctuse.” He spoke of the American aeed as
the vqu.xlm pnnuplf that confhcted with the “ants- .un.llq.un.mon
do(mnc which expounded that mmorties—blacks and Asians espe-
ciatly —\\( re unmghable into American, white soctety due to genetic
and (phtural mferiority, Myrdal noted that ““this .mnudeofrcfusmgm
(()llS/d(‘ amalgamatior—~felt and expressed in the entire country—
constitutes the center 1n the complex of attitudes, thé common denom-
indgtor m the prol)lcm. The doctrine sphit the nation into two'tacial

groups. white and colored, neutralized the American creed, and in-

hahisod-i nheape -

T
tHhHeq urﬂ.l‘ln\ RHOHS

‘Fhe superiority- mf(-nom) myths were nnonalm «d by a mgucly

L - expheated racnl and gcnmt typology. Accotding o the typoTog).

there were two human races, the white race and the colored race, whnch
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were arrangédang Iierare hicatorder within the WASP mcllmg pot (scc
"Figure 1.




WHITE RACE

Aryan
. Alpine

Mediterranéan . o
L
COLORED RACES
. . '
Yellow Y ,
. Bréwn .
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Within the white race hierarchy, the Nordic or Aryan sirain wis
the superior, pure strain. ht consisted of the older German and English
immigration stock of ostensibly ll, blond, blue-eyed people. The Al-
pinc strain was less pne, it consisted of darker, eastern Eutopean un-

R nngrants w howere the in-hetw een stain, The lowest white stram was
v ) _ the .\Ivg'limr.uw.m. which consisted of the datkh-haned southen Ewo-
peans. In 1809, educanion historian Hl\\oq‘d Cubberly expressed the
. gcucn( thesis m Changing (om.t’ptmns of Education. These south-
“ern and castern Eurupoans are uf a different type from the northern
Emopeans who preceded then. Hhterate, docile, lacking i self-
reliance and intiative, and not possessing the Anglo-Tuetonic con-
ception of faw, order, and government, (luu umnug has served o di-
lute tremendousty owr mational stock. , .. . -
\I(-mhms of the yellow races (Chinese, Jipanese, e g lh('l('(l race
(native Americns, ”R. brown races (Lannos, Mexican Amencans,
Hispanicsy, and the black race wae coasidered unmeltable tnto the~.
white cultnre The colored race, or the pwplcufu»lm \\.|3unnu'l‘a
" ble and wonld stick to the bottom of the pot. Exenvthe greatadvocate of
wanld pesce and internanonal l.nppnnlu-mcm Woodrow Wilson, ex-
prossed his behef in i ummll.nlnlm of ethmc mmonties when he
. prodaimed in a 191 1Calfornny speech that “the w hole question isone
of assimlation of diversc races. We cannot make o hgmogeneous pop-
ulaion -, yonke who do not blend with the Caucasin race,” More
than 100,000 copies of s position statemtnt were distnibuted in Cah-
fornia. - ’
Lawswe I p.lss(U and traditions for med to prevent mmunucs from
.7 full assingEaton mo white cultmne. Studies on exoganyy shu\\ that a
lgl.luw Iy sivall number of intercthme or mterracal marrages ocour,
Mam \\u}nld—bc intareaat and miercthnc marriages are discougaged
with spe ious titionalizanony .llmul suu.ll dass or religious i incom-
patibnliy when the objections are re, l”) about the person’s ethnic or

+

racish wioup .lﬂgll.lunu Rarely docs a Moy _m e marry_a white

female Smmlpn ssures, especially the notion that the female would be

Tmarnying by Tow her group, have successfully contoiled nuved niar-

pmlcssmu ] \\M—;‘hould ascribe them equal social status,

fRIC -t o 1807
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H(-nry Stecle Comma_,d characterized American racism as lawless-
ness under whicli a consaous effort 1s nrade to mamtain second-class

"atuzenshup for ethnic minorities, In his Growth of the American Re-

public, co-authored by Samuel Eliot Morison, ethnic minorities were
*o 7 described as people “who were herded into grettoes, scgrcg'ued in
| most public places, fobbed off with inferiur schooling, cold-shoul-
' _dered by labor unions, and assigned to the most menial jobs.” The ati-
. thors dcscrilt)cd ethnic minomy segregation as a volatile American
iy issue that would some day erupt.

In the imddle sixties the ghettos exploded. “Burn, baby, burn”’ was
the rallying cry as blacks inanerated the urban symbols of their cop-s,
querors, the shum tenement houses, Chicanos rioted against_ barrio
(omlmons. urban natne \mcn('ms protested pohcc harassment, In
l!)b, he Kemer Repml to the \’anonalAdvm)ry ¢ ommussionon Civil ™
Disorders concluded that the ¢ auses of black urban dlsor(lcrs were di-
rectly attnibutable to an endemic illness in American society, "White
zacism 1y essentially u'sponslblv for the explosive mixture whnch has

-,,,l(cumul.m:d in‘our cities,”>the report s .1id ,
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. School Discrimination énd Ethnic Minority Students

* . O ' \ S N Py
In 1954 the Supreme Court decision in Brown v. Topeka Board of ’
. l-ducalxon attcmptql to eradicate racial discrimination in the publlc T
. schools. The Bmum decision quashed the then prcvmlmg “scparate
v but-equal” doctrmc on the premisethat separated, “scgregated"school Cd
) " facilities were mhc ently unequal, that they were psychologlcall} T
i harmful to white and mmomy studcnls alike, .md that they were con-, .
P Auits for the pcrp(-tu.mon ofa scgrcg.md socncty The decision man- o
- dated the desegregation of publlc schools ‘md the ult.m.ltcmtcgrauon &
< of classrooms. :
" The Brown decision emnerged as a r(-co_ns'(ructionist doctriiie that ° .
utilizes the school to restructnre the social order, Brown was expected o -
. o impose a more cqmnblc alignment of m.l]onqr and mmorn}
.  groups. Legal identities of the groups were h.llanad the majority
o L,roup wits no longer able to view itself as superior and the minority
groups were no longer willing to view their inferior status as thenatu- -+
ral social order, With the new alignments, and the amscqucmgjmv\* 5;"%;‘1
images, lundamental changes in the social order wonld be possible, * k
changes that would strike at the core of msmuubnahn«l racism, The
WASP t,mupwuld no longer rattonaliz .lw.ly('(hlll( minority, haman”

5d

llll\} Ty l: ] l't:,lll\-
. In spite of the sweeping legal maridate of the Brown dedision, prog-
ress towdrd school desegregation has been painfully slow. Desegrega- 4

tion first enconntered violent resistance; later it enconntered dehymg
Q- s, Som('tmusthcscmancuvcrscrutcd thclllus'omh.u dcstgrcg.\-

B S T R

R A 1701 provided by ERiC

+

EINE} N B -
B B e e




tion had occurted. Yet the Office of Civil Rights rcpbns that, 21 years
after Brown, less than 10% of all southern schools and about 1% of all
northern’schools are, n fact, actually dcsct,rcg.md We still live in a
rregated soclm . .
Schoo! et sonncl whodeal withethnic minonty students must rg(x
ognize that desegiegapon, mtegration, and multi- ethmc education are
components of recomstruchonist docine designed to counteract the
myths of WASP superiony. \'mc th.ulhc results of standardiced tests
administered over a span of years dcnumslr.ue that ethnic minority
students begin the primary grades with approximately thesame scores
as the majority. By the time mmonty smdcmslca(hthcnppcr elenien-
tary grades, thc\\gxlulm 4 progressive reading deficit in mmmnson
with m.uom\ stindents. Albso, atrnon vadés for mindrity students are |
excessive Twoto four times as many blac k. Mexican Xm(-rlmn, Puerto
Rican, and native Americn sludums diop out of hlgh school as.do
whites, ethnic minority students ay cr.u,c two or more yearsthehind na-
tiona} norms m arithmetic and reading, and ethnic minority students
get expelled b placed 1 dasses for the mentally retaided more oftcn ’
* than do white students.
K Achickement and [Q wsts have served to pcrpcm.llc the myth th.lt
WASP 5llldt,nls are mu-llc(umll\ supenor toethnic minority students. "
Studies stiow that WASP majorin am(lum as agroup pcrform betier
. on standadized wsts than do ethnic minonty students, l'smg these
kinds of dua, psuholug,lsl Ar_glg(n Jensen has argued that white intel-
lectual supetiority over blacks 15 a genetically determined fic LSuchar.
s gumentsignore the histany of disc nmn&lmn in.se hools.md inAmeri-
. can society at lnge, \slmh reflect the endenng raaist atitudes of, \\-hm-
7 . superiority, ’ -
=

A ’ -~ i
w0 T . N x 0

. * Educational Exclusion of Blacks . L
When blacks we16 kept as slases, the onl‘) education they received
———wasthedostracmonr ot That selfesped thu)ug,h servility and (.lxdl- »
+ ciee Later, blacks were legally cm.mup.m-d" but \\cruconomlc.llly
. and socially isolatedimnd excluded Ty way of fegal segreg: ition, Jiny:
. & Crow l.ms and Lierror. Rachagd J.nn(-s. m The Educational Needs of

QO Wk &mr?uam, sms, \lth()ugh pul)h( education in the several
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. states was established by law, white hostility tovard the idea of educat-
ing blacks persisted. Efforts to provide instruction man integrated set-
mu; were fiercely resisted . ., thwarted by a scr|c§ ()fSuprcmc Courtde- |

-, . cisions that gave legal respectabiiity to ‘cx,re;,.mgm. As a further ac-
commadation to white hostihity, thedeaof a spuml hind of educ .mon
“fon blacks was proposed. This was industnial uluc.mon-—mstructlou
m .l;,nzultur.ll mechanical, and household industries.”

. Fhe function of this "*special educatton™ was exc luslou, The black
o was educated mtq roles and occupations that required leadership by
the white, This process of m.nm.uuing.t!g’q socid] order of black infen-
origy led 1o the development of black schools and colleges to provide
training for blacks n pw&-ssum.ll as well as vocational occupations.

Avanteliectual elite developed within the black (ommumty. with
feudership coming from indmduals such as Bookt'r T. Washington,

W.E.B. Dut Bois, and organizations such.as the NA.\CP,(Nauou.nl As-. __

o sociation for the Advancement of Colored People). Still, the black re-

wained isolated by raasm. It was the 1951 Brown Aecision striking

down legal segregation of public faahties and schopls that again re-

minded the WASP group that the “uwvisible man™ would not vanish,

™ - Ideal)y, legal tnegraton would lead to soaal assimilation of blacks .

) \HM tites. Instead, a form of one-sided mtegration evolved—the pro- ’
. " esy of absorhing the black tand other nunorities) into WASP schools,

Educauonal Exclusion of-Ghicanos \ v
The (lu(.m() eaperience with Alnerican pul)hc s(lmols exempli-

fies ethine discnmuation at sts extreme. First, g ieschoolsattemptedto

educate the Chac. wio by erthidic .mn;,(ln(.mol.uu.,u.u,c .m(h*ulLL\c and

replacing them with Enghsh and Anglo culture, Public schools in e~ —__

sonthwest U.S. havegs 4 matter of policy enforced a “'no Spanishrule™ -

1lmi prohibigs the use of Sp.nnshr on school premises. Chicanos have

>

been fined, suspended. and paddled for speaking memjﬁnﬂ_hmzl..As_____
X recently as 1970, 69, &_g,__!f_lJlLSdu)Ols,ull thesouthwest l’ cnfomrdﬂ"“ .
“‘TW"Tulc . ’ ’ ‘ .
e It 15 npw unlawful to culorw the no Gp.nmh Jlllc .’xs a m.mer,of .
v ':_ pul”( v. Nevertheless the mymumal number of bilingual- blcul(uml pro- ‘

it AmMS 1 operation h:n h;)d fittle impact on thvimrgsl:mdm@“)”h- -
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“” cies prolibiting Chicano cutiure »and Tanguage i the school. Only 3% -

of the Chiczno student population is presently served by such pro-.

grams, even though the 1978 Lau v -Nichols Suprem< Court decision

encoumges bilingual programs for pon-English- -speaking students,

" and even though federal funds undeg Title Vil of the Elementary and

Secondary Education Act {and some shtc funds)yare available for bitin-
gual-bicultural programs, . L

I'he schools attempted to educaie Chicanos by teaching them Eng-

" lish I.mg,u.lgc arts. The attenpt failed. By the twelfth grade 63% of the

Chl(dn() studcm “population read six months below the natiopal®

norra. with 24% of these still reading at the ninth-grade level or low=r.

These Clucanos are the elite 60% who have remained ins¢ hoolafteran

¢stmited 10% have dropped out, Only 5.5% of the Chicano students

_ have received some form of instruction in English as a second lad-

- _guitge. Less than, 2% of all teachers of Chicano s!udcms are assigned to

programs in l-nghsh as a second language, and most of thesegeachers

. have nomore than six semester hours in the methodology of thiste ach-

ing rask. Chicano students generally score lower on reading proh-

. ciency and verbal .uhwumcm tests .md participate less in those

2 “w

_ school activities requiring vetbal prohcu‘n()

-t _The schools have Sended to exclude the Chicano from mcanmgful
quc.mon.nl expenences, Tk U.S. Commission on Civil Rights con-

ducted rescarch in soumhwestern schools involving Chicano and Anglo

< studentsto study the verbal wteraciiont among them and their teachers.
« The studly, ptiblished unddr the title Teachers and Students, reports

- tha sokflh“ esternt teachers express i bias ag.nnst Chicano stud(-ms by
-speaking less to Chicnos, praising them less, and asking thcm fewer

. questions, “The total praturg of classroom interaction . . . is that of a
‘ 1eaching process which 1s failing to involve the Mexican Amcric'm stu-

. dent to the same extent as the Anglo pupil, both in terms ofqn'mmy
wd qualits of interacion, Feachers speak less ofien, and less favor-

.
-

-
7

5]

b

ably, 16 Mexan Americans than to Anglos. ... In view of the central
Amportance of nuerac ionto Imrnm(y itisevident that Chicano pupils
are notrec ciwng the same quality ofeducation in the classrooms asare
Anglo puplls." The study’s results indicate that teachers often uncon-

o “ciously discriminate against Chicano students. .
ERIC™ == —wgl . w5
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' plnncc with the Civil'Rights Act of 1964:

Tn vl riglhits legistation, —~gist¥immation” means any diregt orin-
direct act of exclusion, distmction, differentiation, or pr(-fcrcnccon ac-
count of race, rehigion, (ulor sex, national origin, or.mastry“’lhclcg-
nl.mun oytlaws direct acts of discrimination, such as stgrcg.mon. as
wellas mdirect acts that haye adisg. portionate negative effect on cth-
nic and racal munority students. In 1972 the U.S. Office of CivilRights
mvestigated discnimination against ethnic minority smdcms. Fn-
rolled in the schools under investigation were 2,414, 179 Spanishi-
surnamed! 232,766 native American, and 233,190 Asian American stu-
dents, D:nm were collected.on the consistently lower achievement of
ethme mnority students and ther engpllment disproportionate
nnmbcrs of segregated abaity g,mupcd and special cdumuon classes.
The Office of Cival Rughts concluded that ethnic mmm’ny students
were bemng excluded from full patucipation.in the educational pro-
grams ol the school™d. viricts investigated. . .

A policy statement v a. prepared—the May 25th \lcmorandum-—to
protect th;ﬁ right of ethinic minority students to equal educational op-
portunity. The memorandum—a tederal regulation that has the effect
of I.nv--spcuflcd four areas,of educational pracuas rcqmrmg com-

N 3
.

. Whee m.dnhl) to speak and nnderstand the English langu.lqc ex-
cludes national ongn mlnonl) ;,wupchnldrcn {rom clfeciive partici-
_pation in the educavional progran offered by a schnoldlsmcx the dis-

> lrict must take affirmanve steps to recufly the language deficiency in |
ordir to open 1s mstructional program to these Qludcnlf 1

2. Schooldlsmc(s must not assign national origm lnlnorn) groupstu-.
dents to classes for the mentally retarded on the basis of criteriaw h;ch
essenually measnre or evaluate anllsh langnage skills; nor may
school districts deny national, ongm punority group children access .

to college preparatory conrses on 2 basis directly refated to the failure

4 . ¥ * N 2 A ¥ R -

of e schvol systent 1q teach English Tanguiage Skifls.

3. Amy alfllilv-gmu;;mg or tracking system employed by,llic sshool SySe
w .. temiodel wich 1he spectal l.mgnage skill needs of nauondl ovxgm

“shall needs as s00n as possible and must noy omgaleasnnrrlllmlnongl

o,
. dead end or permanent lrack . -
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« 1 Selrool districts have the responsibiuy o adequately noufy national
origin minority group paremts of school acuvines which are (alled

i to the avention of other parettes. Such notice i order 1o e adequate

i . gy have 10 be provaded m g language other than Enghsh,

i -I'.mm Thr\Frdrml Register 35, 11595

: . ‘The memorandum expanded the Civil Rights Act to prohibit dis-

crimiation based vn l.uu.,u.q,a.md(ulmnl differences, Com entional

practices, especially the use of standardized exam scores to place stu-

dents in low abiliy 4.0 5peC 1l education dasses, werge prohibited when

. they brought about the segregation of c-thmc minonty students. In ef-
fect, th* 1973 Lau v Nichols deaision rec o;.,nmd the constitutionality
of the mmnorzmdum when it ruled:

'

i
‘It seems ol ious that the. (‘Iunrse speahing nunorty 1ecewves fewer bene-
fudg.m the Fnglish- s;x-.lklm, majority fromespondetits’ sc hool system ,—
" which denies them a m(-/nm,lul opporunity 10 particiate 1 the edu-
cational program—all carmarks of the disaumnauan banned by the . ] /
segulations . . HEWAssued, ;. /

From Brown to Lau. the i «entions of civil rights Liws for schools
have beento er .ndi(.m racism and ethnocentresm, Raasmoor ethnocen- -
tnsn; in the pul)[u s hools_are policres, programs, or practices that
perpetuate the superic rm “of the magonity WASP g1oup over mingrity
groups. o :

P * k4 ..
—— The neat chapier provides ananalysis of school policies, programs, |
and practices to demonstrate how they can be disg riminatory,
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.. Ana'lysis of School Policy - L

ﬂNScho«fl policy is stated in guidelines that enumerate the school rules .
" butdonot clucidate the assumptions upon which the rules are based, .

For example, 2t midwestern urban high school’s gradmg policy reads
in part; “teachersshould compcns'ue in their i mstrucuon and grading
for the cultural deficiencies of ghe school’s dxsadvan(agc‘d smden(s."

Thispolicy is based on pq(cmmll) divisive assumpuons l)Mmo\’-
ity students aren’t pp’ablc of the same iﬁ_&_h__slandards as majority

pe

< 6 .
s

L

°

—
group students; %) minority stud¢nts shouldbe treated prcfcrenually,

since they have deficiencies; 3) mmomy smdcms are cullumlly,dcfx-
cient rather than just differen:. 'I hese 1ssumpuons can dlsrupt mulu-
ethnic harmony, because they cncouragcprcfcrcnual treatment of one
group of students to the dglnmem of ano(bgir and they can cause both
‘groups to realize less than their full potential. Student reaction might
be: ““Why work harder? The blacks get Bs and they don'tdoasmuch as
we.” Or, “No use 1o “ork barder am, way. T hc teacher, docsn tthinkwe
[blacks] are very smart.

One way to monitor pohcus within a school is to form a hum;\‘n
rights committee representing lhe admmlslnuon. (acully students,
and supportive staff. The comnlitee would maintain constant surveil-
_ lance over policies and their efféus when implemented. It would in-
vestigate mmplamts. conduc(,hc.mngs and, mediate dxspulcs among

~——— — complainants: To-insure due process. thrmmmmeewould have. (he —

ERIC
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power to arburdlc hum'm rights gnc\anccs. Far example, ifa group of
hicano smdcms complain that more C canos than Anglos are sus-




N \v - N
p’c:_mlcd from therr school, the commnttee shguld examine all the facts
c - of the complaint. The facts may show thatteachers bavea d«)ul)li‘ stan-

(I.ud it s disamunatory aganst Chicanos. The teachers may en-

fo;u- disapline rules more harshly with Chircanos:ghan with ;\m,lus

'41 hcwln the double standard causes fL( mos to nspt‘ndc(l nore

. "often than Anglostindents, i the studenthothy \scrcmn;fi[thChl(.mos,
~andgf a much hagher percentagl of Chycanos were suspcndul than An-
L,In..smdcms. the committee might infer thar a double standard exists

R :\nd 1e mmncnd several options to the pnndipal to remedy the situa-

- tion, Or 1t might find that Chicanos were breaking the rules mor¢ fre-
quently than Anglos. If the Chicanastudents are not satisfied witlrthe
conmattee’s action, they.can request that the committed’ arbitrate the
(mnplmm 1F the committee should, dgam find that the teaghets op-
erafed on a double standard, they would have the power to or(kr the
-principal to remedy the situation,

I'he human rights computtee couldd not avbitrate serious substan-
tne policy. gndvances, In the above example, if the Chicano students
rompl.nmul that the suspension policy was inherently (Itsuumnatory
and should e abolished, then.the commttee would have to refer the
complaint to the school board. Because it 1 the school Imargl s respon-
sibility to determine policy, it would be rcsppnsihlc for abrogating a
pariicular pohcy; it would also be responsible for conducting a fair .
‘heanng for the students’ grievances. Thus, adoption of a human rights
commuttee would cause a fundamental changedn a school's govern-
ance stritcture. It would diffuse some of the admirfistration’s power,
bug it could also pm\ulc ame : equitable implementation of policy.

Another way to montor policy 1s to hire an ombudsman, Theom-
budsman, hke a pubhc defender, w oul(l investigate stu(lcm com-
plamts aganst the school. As with the human rights committee, the

o ombudsman wonld act n accordante with the facts of the comphaint.
.Sdlools that can’t fford to hare an ombudsman  may give a teacher or
a3 , counselor released time to act as an ombudsman. While a part- time
. ombudsman 1 less expensive, such an individual nnght cx;x-mncc a
. confhict of interest as a member of the school staff inv olv -edin the com- N
.. plant, Perhaps aretired Lawyer or superintendent could be persunded
- 1m volunteer time tobe..m omlm(lsman No doubt such persons woukd
ERIC, ' RS '
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reflect mature judgment as well as save the school money. Still an-
othet way to mopitor policy 1s to establish a human. nghhmmnnucc
within cvery clss. ‘THen, as grievances arise, the teacher can ch.lrgcthc
commigtee, 16 15sist in resolving the grievance,
‘Hmtc\e[ﬂx)hcv-m(muonn;, formatisused, e, an omhi::lsm.m or
aschoolwide or m-¢lass buman righss commutiee, *he important con-

sideration 1< the spirit 1 whick the format is instituted and main-_
£

tained. If o human rights committee is eyewash to appease svadents,

T then it serves no produc.ive educative purpose. Indeed, it makes a
> ’ v e

_ mocheny of democracy, teadung students that adults have little respect

for democratic procedures and thit buman riglissare not'really ime-
. . % .
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Analys:s of Teachmg and Suppomve Staff Pracuces

— ;ammnssuon of the culmrc 15 cssenual to tmchmg The teacher
transmits the cultyre through attitudes, belu:fs, percepuons, languagc
" styles,sand other personal anributes. Much of the transmission is un-
conscious. Many timesteachers and other scheol personnel reveal their
_ethnic and social class biases throughgheir routine practjées. Native
e American students from Bureau of Indian Affairs boarding scheols

“have told me of practicesthey perceived as racist. According to ane ac-
", count, whenever aComanche s,tudcn‘_t was heard spcnkihg in the Co-

manche dialect, the teacher (or any other staffmc’mbc}) would hit the
. studem to “beat the Co;nan'(h * out of him. Other native American
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sthdcms hmc told ofhay_mg their hair cut by a schopl principal or of
Bung, forced to wear shoes on certain native American religious days
Jin violation of sribal trndmons. - ’
Analysns of practices ‘requires sensitivity to Ihc p(rvadmg school
.a-. climate.”The school does not exlst in 2 vacuum. As an integral part of
the nexghborhood the local commumty, and the state, the school's cli-
T, mate mll reflect the commum(y Teachers and staff serve as conduits
thmugh whichi the sociat climate is transmitted to the students ip the
schonl Consequently, .m’ll}sns of practices should focus on 1) thenon-
. "verbal and verbal behavior of the teachers and staff, 2) the intergroup
~ " relations and overall- clunate fostered in the school, and 3) the rolesand
. csponsxfnlnu-s delegated tothe studenits in the school. .
- -Subtle pratfices that himder multi-ethnic hafmony may be discern-
@ttm the roles and responsshilities delegated to students, Which stu-

[MC E 6ty

!

LA ruiext provided by R

ST [

HEIREN s .
AT - DA e i




P

LR

-
>

s & T . . A 3
- :

(Igms traditionally receive most ofthc social rewards of the school? Do ,

the minority students receive their faur share of the soaal rew ards? Are

“they (llu'llm(lus’ Arexthey o, the debate team? Who is nwolwd in
sehool plays? Which students are naditionally assigned o leadership
duties in thie school® Do members of the minority student groups eseont
school guests and visitors® Are members of the ln.u()rm gmunal\\.l)s
placed m (e m,(- of unn(mfv students? , % - -
Sul)llc nianifestatons of ethnic conflict can he dnccruo(l m, 1h(-
school’ s mwrg,loup relattons, When a fight occurs, 153 smur(-'mcmpt
nndc to dc'on‘nnc \\hclhcr the hth was caused by interpersonal o1
itergronup (()nﬂu ¥ If the cause of the fightseems wodetive frmn mter-

_group conflir i, what s dotie tg resolve the (()nfll(t and lmpr()vt' the.

interaction between the conflicting gioups? : =

B e
I'racking and abiliy grouping practices hgve a negative mflncncc
"o the school's mlcrs,mup relations because these pm(tu estendtoiso-

Idu-sludcms .llom,(ululr.ll racial, or economic lines .m(lthcréb) per-
pmmtc in-school segregation and unequal educ ational opportunity,

Ability qr()uplng has the effect of segregatmg minorny students
within the school’and dooming them to failure. Once placed ina low
vack, they rorely advafice toa ngher track. These students are deprived

>
e

Y

»

ol the academic expenencesand shills that "would prepare them for ¢ ol-
“lege entrance and a consequent pmfcssloml career.

“AlRo, tracking and ability s,ro‘hpmg deprive m.qont) students of
positive relationships with minority students. Indeed, majority stu-
dents duclop a false sense of academic supenority, Tracking rein-
forces that feeling Of supertority and teaches the myth that the ma-
jority group is supenor to the minority groups. L‘n(lcr these circum-
stances, what Kind of positive attatudes m\\.ml minorities can the stii-

> derits fear?

> . The negative consequences of tracking and ability groupmg—

slcrc’omwd attitudes ot ard mmeorities and predeterminéd academic -

,f’nluro for minority smd(-nts—f.lr outweigh whatever administrative

. (-\p(-dwn(u-s trgehing and ability grouping _practices obtain. Both .,

tracking and .llnlny grouping should be abanddned and replaced by «
hetrrogencous | ;,roupmg or mdmdu.lluul instruction. .

o Coynseling minority. students into pragrams based on a single-
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interest mventory instrument or a culturally biased achievement test,
or an stereotypic career aspirations and expectations, will tend to rele-
gate those students to vocational programs. These types of counseling
practices, compounded by tracking and ability grouping, are clearly,
dlscnmm.uory .mchm- damaging to m.(jonty and minority students
alike. - S

The verbal and nonserbal behavior, of teachers and staff are impo:-

. tant. I have visited teacher lounges where pejorative words such as

spﬁoks" or "“polacks” were used by tﬁachcrs when reterring 12 hlack
and Pohsll students. Studies of the verbal and nonvcrbal rommunica
tion pattcms of some teachers indicate both a verbal am. nonvcrbal
bias agamst‘;mnomy students. Nonveihal behavior incltides the way
the teacher m'magu the classroom, the congruence or incopgruence
between what the teacher says and implies, and the kind of body space
relations established between the teacher and students.

Let merelatea ¢a personal experience to illustrate how bias ran occur,
A teacher myvated me 1o 1isit his seventh-grade ‘dassroom to note the
seatmg arrangement that purportedly accommodatcd both fast.and
slow learners. Some students sat in small groups throughoutthe center
., of the Toom, where they were to help each other. Other studcms sat
alonc f‘mnq the wall away from the center groups. According to the
teacher. these students were slow lcarncrs easily distracted, and needed
the disapline lmposc(l by this seating arrangement. They were not to
talk or share information. A}l of the students facing the walls were
l)lack the students in the small groups were white.sThough the teacher
demied he sogr(gmcd students ac(ordmg to race, this pcrmancm seat-
ing arrangement had the effect of vacial segregation.

The teacher satd that the *“black kids are bused in from a poor
m-u,hlmrhood that has bad schools, so it takes themp a while to catch
up.” Why coutldn’t the faster students help the slower students? Were
the blacks really slower? Or were they labeled slow léairners” because
of culturally biased test scores? These questions were pot s.ltnsf.xctonly
answered by, the teacher, who mudmtally, has never invited me back
to his classroont. \'cwnhclcss,thc teacher’s practice of isolating stu-
dems accarding to race cony cyc(l to the students notions of white su-
- "nomy and blacic infertorty, a dassic instance of nonverbal racism,
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. Theabove comments on !\cudwr practices are equally applicable to
the nonteaching staff, whose pervasive effect upon schogl climate
should not be ignored. The attitude that a cafeteria worker, for ex-
"\:mplc. takes toward certamn ct}cm( foods will be communicated tostu-
ts. If the cfeteria worker abhors bagels, thien the abhorrence will
—— R var
be com® to_buth the J::m\h and non-Jewish students. When |
taught school m Wisconsm, | l\ucw of a janitor who watched Polish
students carefully when thevwang to the restroom because, according
to lum, "Polacks aré known for their dirt,~_and they allegedly thrczu_-/ .

ened the sanitary condstions of tl\c restrooms, [ couldaever figure ou

how the janitor could tell the difference between a Polishy wad non-
" -Polish student! ; .o 20 .
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Analysis of Curriculum Content '

L

Cu'rricultun content is the'subject matter used in programs of in-
a struction, e.g., math, science, language ants, the social studies, etc.
Analysis of curriculum content requires a critical examination of the
substance and process conveyed by the content. Multi-ethnic themes
,and concepts should pefmeate the content. It is not énough simply to
add gthnic studies courses or units to an_already. crowded_secondary..———
s social studies program, not is it satisfactory 1o include a few minor
characters to represent minority people in children’s literature at the -~
elcmcmary school 1ével. The additive approacb.~adding a‘few token
) qmts on’ minority historical events or cultural comnbuuons—per-
petnates the notion that minorities are.not an integral part of society.
3 - Content afialysis rcqunres an ¢xamination of two questions directed .
: "at the ethnic characteristics of '] curriculum conteng; 1) Is the content
permcated with multi-ethnic th )mes and concepts? 2) What types of
nmagcs are evoked by these themes and conccpts’ o
Conteut should be viewed as a process that evokes images of peo-
- ple and groups. What i image of Chinese Americans is evoked when ’
teachers fail to disciss the ecunomic impact of Chinese Americans on ‘
the development of the western U,S.? If students learn nothing about
the courage, resourcefulness, and the éndurance of the early Chinese
Americans, then they must rely on stereotypic images learned outside
< of school. Chinese American students may internalize the image asap-
.. propriate for their scl(-conccﬁts and adapt their classroom hehavior
@ Tit the stereotype. ‘
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~Human Rights Ap;iroach“ -

Notouly should the content of such subjects as the language arts,
social studies, scu-ncc and math be : examined for multi-ethnic themes
and concepts. "but the content of other subje(ts should be examined
lx‘muxuthiy.1lsoopcr.|rc on uftural assumptions, For ex xample, what
about the content in home economics? Is it pcrmC"ued with mult-
ethnic themes and consepts? Are the foads of minority groups studied
from the perspective of dietary and nutritional value? In family and
child dcu-lopmcm lessons, what kinds (of family structures and rela-
tions .ite studied? Are such structures as the extended or single-parent
f.uml\ studied in teyms of their ethme and economic cofitext? If these
questions can’tbe answered with yes, then the curriculum cannot pre-
pare smdyms to live ll.lranlllOllSl\‘ i a multi-ethnic society,

" TThe (ontent of all subjects shoulgd be based on assumptions that
convey muhti-cthnic themes and concepts that evoke accurate 3mages
of U'.S. saciety. The study of forcq.,nwl’tims while they .m'lmpormm
links to 1.8, ethnic groups, should not preclude the study of - the his-
tory and $tatus of the ethnic group cultures in the U.S. md1y Alesson

W JApati IS 110 ot e synony mous w |tl| a study of the J.lp.lncsc Ameri-
can ew&l)cn(-nw than a lesson on ch.nss.m(e art is with the Ttalian
American experience, |,

“Three effective approaches have Lmugcd for mulu uhm( educa-
tion 1) human rights, 2} intergroup relations, and 3) ethnic studies.:

© -~

The challenge of thie human rights : approacly is to bzlance thecivil -
nglm of the_group, ¢.g., senior class, homeroom, with the human &
rights of the student. The l(‘.l(ll(‘l‘ must balance “law* with “order.”
The human  righttobe oncsclfmav conflict with the group’s civilright
to an equal cdumuon.nl opportunity 1f one student insists on rolling
-drum sticks on a table during study sessions, for ex xample, . a

£ I'he teacher dclermmcs which rights ate to prevail at a given time.
I’hc teacher may w.lﬁl to imvolye the whole class in making the deci-
sion, For example, in the follos wing classroom incident the teacher
must decide between the group’s right and the student’s: The studénts
in the third-grade class were working in small groups. Each group was

w

Q “tting pictures from old m.lgazmes when in one group Toby ex-
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d.nmcd *Heck! Cumnz, puturtsfrom magazines is sissy-stuff! I won't
. dout! And I won't give any of you the scissors to cut yqur paper - dolls?”
Whose rights should prevail? ‘The group's right to coninue the
project? Toby's right to be differeunt? Should the teacher involve the
- group, i making ‘the decisionz ™~ . . ’
One solution would be to explain to Toby that he has a right to be
. different but a concurrent respongsilsility to respect tlﬁ&hghts of the
others who may want to continue the project” Then Toby, theteacher,
®  orthe gJpup, or any combination of the three could identify a task fot -
9 oby that would notviolate his rightwhile keeping hnn involved wnh
the group. -
What's important aboiythe hum.m rights .lpprmch is how (hc .

. (c.lcht.r handles confhcts of,[ng,h(s because it is moredifficult to prac-

B uce respect for hum.m rights than it 1510 merely advocate them, For
example, in the case of a fire na clasiroom, the teacher should take
complete control of the group. insist on tomlconformlty and abrogate

-anyone’s right to be different so that the group can be led out of the
room tosafety. Butinthecase of astudent who isaccused by theclassof
stealing the teacher’s grade book, the teacher is challenged, to handle
(hc potential viofation of ngh(s with discretion so as to foster respect
for the rights of the (lC(llS(d i. c the right of innocence until proved
gmlty. or the right to face one’s accuser. The teacher’s approach has to

, bL smmnoml. assessing carefully the incidentand thendeciding upon
—’—’Rh’a'pm?h thiat would protectthe rights of the Sudents. T
Ovénll, the teacher is challenged to balance the group’s and i in-

“dividual's ngh!s in such a manner that a climate of respect for the

rights of gvuyom predommates in the classroom. Assumpuons of the

human rights appioach are: s . " ) ‘

2

-5 Hum.m rights are basu' 10 a démocratic society.
Students must know u hai their nghis are before thc) carf pmmce them.
Hum:m ru;hts must be valued in a democratic society.

Maority rules should not destroy individual studeént righs,
Studentds have the right ta be different,
Students hase the right 10.a positfve self-concept. o

# Studepts can learn to use*therr rights r(-spomlbly. y

1

' ]: l{[lc The human nglb(s approach stressgs the i lmponancc of the inher- |
T ) . .32 coo ‘
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ent, human rights of teachersand él'udems Alsostressed is the natiral ~ ~
. nghls notion; i.e., humans have certain nghls because they are human.
" THese nghls cannot be earned, deserved, or gramcd bya political body.
They are presumed universal values expressed in the Declaration of
Independence, the Magna Carta, and other moral codes.
Phi Delta Kappa’s Teacher Educauonfro;ect on Hu man nghls is
an exemplary human rights program. The preamble to the program —
follows: > : R .o o

\ ~
- P

AR

pre

* s -

THE HUMAN R-IGHTS CREED IN EDUCATION
i .- ) Preamblc
" Asan odur'uqr in a democratic soclcty. concerned with the human
rights of people everywhere, I will exemplily in my behavior a commit-
ment to these rights. Educators and the educative process must have a
more significant impact in insuring these rights for all pmple Thus |
will tr.msl'ut- iy belief in basic hunan rights into daxly practice. I be-
lieve's m the right and ns concomn.un usponsxblluy
« L *fo Equal ()pp(munnymr Allip:, =
Education S ©h
- Housing =~ . Y - .
Employment ™ i - i’ . -
“The Exercise of the Franchise ‘L
and Representation in Government . .
2. Of DueProcess aud Equal Pro:ection Under the Law .
‘i Of Freedom- ofﬂm:dmudm the !’rcss L -
. “To Dissent . I ——
5 ‘To Freedo of or from\Rcl(glon S
* 6. To Privacy . T '
“ 7. To BY Different e
8. Of Freedom from Self-!nmmm'mon
9. To a Trihl by u Jur) of Acmal Peers ..
10, ToSecurity of Person and Property
1. ‘To Petition and Redress of Gricvances n .
12. ‘Yo Freedom of Asseinbly )

* “
L z

_—

B

Dm'clop(d by Phi Delta K.,:pp'l
Commmlon on l-duc'nmn and Human Rights




Intergroup Relatibns Approach Y

A Native American prayer expresses the spirit of th(- intergroup re
lations approach;

PN
¢ Grant that.T may not «nuage my neighbor /uml I bate walked fora |
- Mmoo w his moccasing, . :

The purpose of nm-n:mup relations is to w/.uh students how tounder-

stand the fcchn;,s, beliefs, and pcru‘ptmns of,others. When students

. can genuinely eupathize with each other, when they can g;'cﬁlumly

? walk 1n their neighbor's moccasins, they can begin to accept others

and themselves as mhcrcml)'.\s orthy of respect, du;mty, and i m((-;,nty
Compared to the human rights model that focuses on the ((‘d(h(‘l‘ S -

- _governance tc(hmqucs, the mtergroup 1erauons approach focuses on

Bastc 1o the intergroup relations approach are these assumptions:

1. Man belongs 10 bne biological family.
\il gioups have similanties and differences.
. 3»\'0 group is innagely snp('n})r to another.
" 1. Some groups are under restrictive socml controls. _ " o

- . A
Schools that have no ethnig minority students can uuh;c smmh-

uons of aoss-ethnic or eross-racial cxpcncn(cs Mnnx of you will rc-'~
member the “brown eves—blhue eyes™ experiment (lmducud by the
Towa school teacher. Jane Eliot wanted 1o teach her studmts how it
feels to c‘(pcncnu- raaal dls(nmm.mon. Since she had no black stu-
dents or adults 1o (-xpl.un ﬂw c‘q)cncmc she got the class to discrimiz
nate against each ogher on th¢ basis of eye color. One day the brown-
. _eved smdcm.s were dls(rmnn.uul agunSt 0 every way, except, of
————couns. \mlcncc l hc next day the blue-eyed students became the mi-
nority L,l'()llp and m-rc discrimmated® wgainst, At the end of the two
. days; all the Sllldcl]h.{ﬂ)()l‘l(’d a deep sense of rage. They fcl( superior
when discnminating and fertor whea discriminated a;,'linshNone
wascomfortable ds erther the oppressed or the oppressor. l‘h(-y learned

the devistating naturé of racism,

The challenge of the tergroup relations approach is to (h'mgc
ehitist, ethnocentric, or racist .umudcs The teacher nccds to manage
Q  class so that sm(lcms will h.uc .xmplc oppomimms to lcarn ‘lhc

EM _ - R L3+ Qq —

the affective relationshyps the teacher cat nurture among students.

-
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commonalities among, groups without dcmgrnunp. or agnormg the
grmlp differences. - ~

"7 The imergroup relations approach requires a socially‘scnsit’ivc
teacher, who uinderstands students, the classroom social climate, and
the way students feel about, their ethnic or racial identity, Also, the
teacher must be aware of thc ethmic, racial, and social class relation-

X

ships that exist in the communm especially since the same relation-

shlps may be paralleled in the school. :
[am familiar with & high school that was troul)lcd by g.mg fights
among white students, A careful analysis of the commumify’s racial

and social ¢ tass relations show ed that one gronp of w hite students was

from poor whu(' homes, and the otherygroups were from affluent-
homes. Abso, the parents of the white afftuens students associated with
an .lﬁlucm group of black citizens. The white affluent citirens resented
the poor white sroup because they feared that it would (hsrupt the relfi-
tionship lnm cen the affluent black and white parente The parental
_resengme: nt was conveyed to students, Ih(- affluent whites vented their”
resemment by provoking fights among+he poor wlmc students. The
/Lpor white students defended themselves.
The inier group relations .lppro.uh 15 1ot c.m but techniques for
foslcung ;mslmc\nlcrgmup r(-l.m(ms are .w.ul.nblc
: .
_ L Stmdents can slu\y\.md discuss their ethine henage.
2 Ethnic minoriy g,xoup\p.n(-ms «m bc msited to school lousu and
talk with students. . P
3 Students ¢ can study the mmnhmmm thar ali ulun( _groups have
- made to the community.

N

[P
AN

Stdemts ¢ condnct sunveys of {hur own ethnic group’s geos
L,lcclplll( dli"lhll‘l’l\()ll and deselop charts to record the information.

wr

Stdepss Gtn make's mulo-ethnie mayp of \ S.society nsig prequres

from old magzines, N

6, Auy speciat ability of ethimc mimorny, stidents, such as bllmgu.ﬂ—
istn, may e used to build therr sense of lx-lon;,mg wQ the class. Shar-
ing folktales, ethnic games, or songs .ueax:unp!gs. .

‘

3 7 !’I.l)gumnd activates ¢3n be momtored so that stdents pmctuc €0+
Q operation Sud fair play
. . T e

o N e s e




R one to-onccul lnl‘xthm AN ’ - e e
' 9. A nmlu-cthr‘xﬁndmwzbh\ or n‘{\\dmg shelf can hc naintain /{ by

i 17

- . , :‘.' - M f .

~

" 8. Field trips to other schools with duem: student populations can be
—~ - .- planned 50 that_ students of (eu-m ethnic backgrounds can have .

N the teacher and student, It might (‘pm.un ethnic magazines, news- | .
“ . papen, amt books, e.g.. Ebony, ]’r..Xn Luz, Wee W:sh'Tv,rr.

10. Students and teachers niay work with P, T.A. groups to conduct ace
tivities, such as a mulu-cthmce sopg fest, that agg cultural exchanges

~

- . designed to improye community, grd\p n-l.mons - >

1. A muln.ethnic student w(-lmmmg (ommmcc can he organuod o .
greet all new \llld(‘ll(S. wn(hcrs.,and ¢ in personnel, *
12. Role playing can be uscd to holp smdcmi{am to take the role of

_: o out-graups as well as m-;,mup{ ’ - .
13, A mulu-cthnic bulleun board mn be maintained by the students to
display repoits, pictures, andothér e itemns abourtt, rsondmm v:mous
ethnic groups, = :! - \ J T e
' . Students can work mnaaxk(ov;nng,s_pons. gmn'és. clections, and

. . classroom behavior in wluch all students are m‘mb\(! as equals. s on

15. Students and teachers.can dlscuss fr.mkl) instances u{ which name- ,
calltng, pujuduc or discrimmation are practiced b\ students or
e, teachers.” s . \ .

lﬁ. Atcacher can usean mtcu,mupmml('m that occurs in thie school or
sommunity for helping students acquire a sound p(-rsptm\e

. Ascrence teacher might dwno,l_lsu.m-thcmml.umcs()f r.m.tlgnmps =
by studying b!ood s.mlph-s of bl.lrks. Asians, et o
18. Teachers an, .|ll subject areas can make an cffort 1o incorporate a _ i
. study of ethmic groups as they relate to the cirric ulum, ¢, g..(‘hlmsc

. math (hs(.m(m-s black saentists, and Amencan inventions.
19. Schoohwide acttvities, Chicano dramas, blucs festivals, and d.mces
should be, planned and conducrd to offer smduns positive multi-
- _ ethnic expuu-nrcs. -

W

20, Students should not be encouragedtodevelop fratermues, sororities,

-, -clubs, or cliqques that wolld des rde students along racial, ethnic, or .

LN sociocconomic ines, Insie: nl. multiethme clubs should- Tx- en- .
conraged, % 0

DRV 8

AR

. e

Q  Teachers, ndmlmstmtors. and schoo) board membcrs should makc
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auempt to to-develop posmu: mhlu~elhmcrelahonsh|ps in thcnr com- .
“inunitifs. sin mecutlr. adiiinistrative officers can take charge of -
multi hmc cdmmumu relations, %hool leaders can become fa-
miliar with ethnic group organizations, such as the Anti-Delamation
League, LULAC (Leagtie of United Latin American Cutizens), or the
Urban League. These groups can be invited to tht school to present
their prog}'ams to the students and their parents. School leaders can
dcwlOp positive relationships between schooland community, T hey
should provide assistance for efforts 10 ) tmpove housing conditions,
ucrc'umnal Facilitics, fair cmplo)mmt practices, and adult cducauon
within the community. ,

The school itself can become a community service center where
buildings and facilities are available for vocational, civic. and rec-
reatidnal activities of the comniunity. As such, the school canhe used -
to bring the diverse ethnic groups together to share interests, per-
spuuus. and aspirations, Together. the people can build a sense of
mmnmmly develop multi-ethnic selattonships, and most important,
develop friends across ethnic lines. The school would then becomne a
model of Harmonidus adult multi-cthnic intergroup' relations,

-

K

Fithnic Studies Approach : - . Lo

The ethnic studies approach asserts that the best way to counter
prc]udxccs and stereotypes is by countering the ignorance that causes
them, Ethiiic group prqudmsc.mb( lessened with knowledgeabouta
group's history. mlmrc. and experience,

While the® um-ri.,mup relations approach attempits to change the
student’s attitudes through cross-cultural expenences, the ethnic
studics model attempts the same changes through educating students
dbout ethnic groups. Basic concc'pts of the ethnic studies approach are:

1. -A positive self-concept is posslhlc with knowledge of one's uhmc -

"group history, culture, and experience. ; . ~
2. A positive antude toward other “ethtuc groups is possible with

- E
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know I«-dm- of the group-s-histe~ycultareand eXperience,

KR l-.thmc group prejudices and stereotypes can be lessened with

Q know ledge about a group's history, culture, and expcrlencc.
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Agaun, the basic assumption is that new data will change the stu-

dent's prejudicial attitudes. For example, once.he knows the signifi- .
cant role that Japanese Americans played in the agricultural dcvclop-, .y
7 ment of the western states, a student will be less inclined to think of
Japanese Americans in traditional stereotypes. '
Ethnie studies speaalist Jamés Banks states that the fundamental .
putpose of ethme studies 1s ethine literacy, i.e., a profound under-
standing of therthmec expenience i U.S. soc iety. He takes the position
that sc hool reform requures that multi-ethnic experiences permeate
the entire school emronment, and that one of the major goals of
schools should be to areate total school pluralisme To accomplish this
gnal, the cthme stuches approach should not be confined to the social
studies or laugijge arts programs. but instead should be diffused’
thmughum the entire ﬂ(h(x)l program. v
Ranks wis the dmum.m of a group of educators wha dev cloped
mult-ethme (nrn(ulum gurdelnes or the National Councdl for the
Socal Studies, The gmdelmes define plulosophy, rationale, and spe-
cificapproaches and techmques f()r schools to develop a multi-ethnic
cunculum, The gudehnes are based on the ethnic studics .lppro.lch.
- “They arejdted i in the resource section of this f.ls(h.l('l\
Another ethntc studies speciahist, Carlos Cortes, developed a con-
cepul model for teaching the Chicano experience. Although the
. model ffxuses on Chicanos, ats concepts are applicable to the study of
any ethjne mimority groups Substitute Chicamo for black or Asian or .
. Indian fand the paradigm would remain relevant,
. Coytes's |\10(Ic| proposes global framres of references requiripg the
- study Hf ‘ethnie groups n relation to 1) the deselopment of North
Amergan avilizauon, 2) comparatine and contrastive cthuic experi-
ences {3 the cultural nchness and diversity of ethnic groups. 4) theor-
ganicf activast nature of ethnic groups. and 3) the hum.lmty of ethnic
groups., .
Bflingual-bicultural education programs uti ilie the ethivic studies
s degres euchtheenttoreassoraredwittrdeswes — -
dent]s non-Enghsh native language. Te: uhmz, I)llmg.,mlly l.c.. using

v
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-about two aiiltures, one of them being the student's home culurre, 15 bi-

. bilingual-hicultoral indauction. This type of instruction requires use

 of the ethnic sudies approach. More details on bilingual education

Y. are m ailable in Phn Delia Kappa's fastback 84, Learning in Two
Lariguages (*xlso Nailable in Sp'mxsh as fasthack 84S). *

Sometimes our hest tmchmg resources are thhm our communi-

ties A sty of the local comminity woukd go far to explain the per.

soma| sacrifices and hardships its people have endured and accom-

)hslmwmsthcvh.m-m.\dc Imiteagrandiatherorg rmdmotlwrtutcll
¥ .

K trof the fmigram c\[x-r.(-m.c o of thv Jim Crow laws in the Snmh'
write a biogiaphy on a l.uml) who mu,nu-d from, O“Jh()m.l where
blacks, American Indians, and whites oned competed in rodeos; visit
the loc: alcemeteries whee Saminskis and Radosschs are buried, but
wheie Catholics., or Jews, or Protestants, or blacks, or Chicanos may

~ e exdudid, . Chiusch socials, mntval aid societies (e.g. Sons of laly or

: G. 1. Forum). aschives in newspaper offices, and railroad and bus sta. .
y & tions are all community 1esources useful for a study of local clhmc
history¥ ~- - ° -
‘Textbooks used for the multi-ethnic 'tpprmch need o be cx.umned
for slights againgt ethnic mmorm groups, Half truths, racist myths,
and omisions need to be identificd. The essential question is, How,
are ethuic minorities treated in the texebooks? Aré they treated in their
own right® Or, e thcg treatedonly in rcl.m(mshlp to WASP culture?
v Scales and rating Ssheets developed to detect racist or t‘lhn()(‘('nlﬁ(
) bigses in textbaoks requite the skill to mfcrthcnndcrlymg sometimes
suhtlc lnl[)h(’l(l()llspf 4 picture, story, or passage in a textbqok. Gen-
eral questions such as, "Does the book contan only stereotypic images
of black Americans?”’ presupposes a knowledge of black stereotypes,
Quantitative questions such as, “How many mms are blacics por~
Tarayed in leddegship posmons"' provide data from which reliable i in.,
ferences can be drawn,

educational ap;'rmdu-s They attempt 10 ch.mgc negative, racist, or
ethnocentric atritudes through positive experiences and new data, T,
approaches have in common an .|I)uhng rcsrv‘c( for mdwndual dlgmty

'md worth., - ’ Lo

) . .

ERIC , 40, -
P oo .o "

L B o

*

é\‘

.

3
2

$ry

-

Humani rights, inu-rgmup relations. and cthnic s‘uulmn_\nlul__j_
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Mulu Ethmc Pohcres and Programs e

Altnougg mul:i- ethntc education is a rclattvely new thrust,federal .

policy and montes as well as endorsements of professipnal education
orgamzattons continue to strengthen the movement. Federal policy
regardtng multi-ethnic education is enumerated in Title IX.of the
" Elemen tary and Sccondary Education Act (ESEA)as the “Ethnic Hert-'
-tage Program' .

- Pu{hc and prxvate nonprofit institutions, agenCle, and organiza-

-

\‘1

, ring I

VOSSN %

tions are eltgtble for funding under Title IX for planning, develoPtng,
establtshtng, or operating ethnic herrtage programs. Programs funded

under TitleIX can 1) develop curriculum materials for use in elemen-

tary or secondary schools or i tnstttuttons of higher education relat~'
ing to the hrstory geog’iaphy, sQaety, economy, literature, drt, musjc,,
drama, language, and general culture of the: group cr groups 'with
_ which the program is concerned and the contributions of that ethnic
group or groups te the Amertcap heritage; 2) disseminate curriculum
méterials to permit their use in elementary and secondary schoo'ls or
lnstttutloﬁs of higher educatlon throughout the nation; 3) provrde
training for persons usrng. or preparing to usc, multi-cthnic currtcu-
lum margrials, 4) c00perate withpersons and organtzattons with: aspe-
Cla] interestin the ethnic group or groups wuh which the’ program is
concerned to asstst them-in promoting, encouraging, developing, or_
productng programs or other activities which relate to the history,
" culture, or traditions of that ethnic group.or_groups.-

Durmg 1976-77, 45 grants were made to public and private non-

L
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profit educauon msmuuons. agencncs, and orgamzauons. Approxl-

" mately 40% of lhc‘ grants supported’ training projects, 40% stigponed

SR 111 Ulil_ﬂllauluﬂﬁuhlm_malmﬂs_dudopnlulL.and_QOA_supponcg_T,

T dissemination programs. © . .
" The American Association .of Collcgcs for Teicher Education © _a.
(AACTE) has endorsed muly-ethnict tcachnr education. lls policy,No

One Model Ameﬂc?ﬁ:" rcads in part: ~; .

N - - -~ .
- - - B . - -

Muhiculnirgl education s c(h,lcalion which values cujl_u.nml ;ilﬁfal- .

, ism. Multiculwral education rejects the view that schools shouldseek to

. . melt away culral differences or the view that schools should mexely v
tolesate cultural nlur.nhsm To endorse cultural pluralism s to endorse .
the principle that there 1s no one model Amencan. To endorse cuttural

. plur.lllsm is to undqsl.md and appreqate the differengces lh.u exist
among the nation's citizens, lt1s to see these d:llcrcnusasaposuu't- force
in the continuing development of asociety whach professesa wholcsomc
uspcrl for the intrinsic orih of every mdividual. / EN

N

RN

ry

: - i : e
The p()llC) csscmrlll) endorses multi-ethnic teacher cdumuon for.
most, if not all, colleges .mdS( hoolsol’cducauon Furthe lhcAAC',Ih 5
is wuiking jointly with the N.lnon.ll Coundil for ]
Teac h(’)’gl‘d\l(dll()ll (NCA'I E) to formulate multi-ethnic tc'lchcr edu-
cation standards. The new standards would requure practically’ (Very
college or school of educanon in the U:S. o provide multi-tthnic
‘courses of experiences for educationsstudents, if those colleges and
schools of education want to maintain NCATE accreditation. I3
Several critical muli-ethnac documcm exist. Thc N.muml(‘qun- N
cil for the Social Studies (NCSS) dc\ eloped and dtsscnnn.ncd Curncu-
tum Guydelines for Multiethnic Education. The guidelines set policy,
philosophy. rationale, and expliat guidelines for lmplcmenmuon of -

‘ multi-ethnic ulm.mun m public schools. The first gmd( hine. and its
i +
. subguidclines. set lhc(umculum guide’s tone: . /
» t e .
! 10" Doxs ethnic plurabism permeate the total school ensironment? .} .
. I
, 11 Is ethiic content incorporated 1o all aspects ()l the currcuium, r,/
. S prcs(h(ml thiough grade 12 and beyond? ~ : .

Q ' ? Doinstructional materials treat ethine differences and groups hon-




LI S

ull\- k(’lhsﬂ("l")‘. lll(l scn';mwlv> :

- L3 Do uhool hbranes .md TesOurce centers have a a variely of materials
on the histortes, experiences, ‘and culyues of m; ny (Ilﬂcrcm cthnic!

— — 3 — - —
S gum[n >

) 1:4 Do school .n»scmbh( . decor tions, sp(' hers, h()lxd.l)s. .lnd hcr()cs .

reflecteihniic gmyp ditferes cs’ T

-

1.5 Are (\lmtum(ul.u acman } mullimci:nl and mulii-ethnic?

The AACTE pmduud an danalysis and annol.nc(f {nl)hogr'tphy.,
Multicultural Educalion and, Ethnae Studies. ‘The document suc- ..
analy summarizes the phllosuphu history of multi-cilinic education <
and_then promlz.s_.l \wll~.|nnm.ncd bll)hoqmphy on multi- cthmc/ :
l)ooks and materials. - L B

2 Other professional organizations support multi-ethnic educ‘mo%
The National Counal of Teachets of English (NCT £) published jts
policy on the student’s right To speak a dialect. Basically, the polgcy,

-

Ve “The Student's Right to a Dialect.” endorses linguistic pluralism by
3 encouraging English and lang.,ll.lge arts teachers to respect the stu-/
« dent’s ethnic, social, or racialdi: lect. Also, NCTE publishes multi-

ethnic articles and pertodicals and fosters publication of multi-ethnic ’
literature. To I)r(mdcn its scope as well as to eliminate implications of
l.mgu.lgc ethmocentrism, NCTE changed, the title of its elementary
cdm.num journal, Elementary l-nglnh, lol.anguage Arts. Alorlg this
. liné. the Internatsonal Reading \ssocmnon prcmotes and publishes
. bilingual and mulu-ethmc articles and monographs. The Association
for Sup»r\ 1s1on and Curriculum Development (ASCD) pubhshcs arti-
® {les on multi-ethnic education., .
Phi Delta Kappa publishes articles on multi-ethnic cd}ucauon fn
the Pl Delta Kappan, and it also has pul)hshcd two fastbacks (nos. 84
and 8%) and a bopk, The Melung of the Ethnics: Education of the Im-

. apugrants, on muelu-ethnic concerns. The National Education Associ-
ation endorsed bilingual-icultural education as early as 1965, whenit |
sponsored the lirst U.S. conference on bilingual-biculwiral cducation.
_Other public and private organizations 'md agencies have endorsed ar
supporu-l multi-ethnic education, Lhe organizations that have the’
long,csl lnstory of ongoing multi-cthnic developmcms are the Anti-

]: \[C)cf.un.mon Ldague of B'nai B'rith and lhe Ndnon.llCounﬂlof Chns-

- .- - .- - b =
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tians and Jews, thom a doubt, the Anti- Defamation League pub-
lishes somé’of the best curriculif resources and materials focused op
mulu -cthnic concerns. Of course, the grandfathers of the psychology —  — —
of racisnrand ethnocentrism are Gordon Allport and Kenneth Clark.
-\llport is best known for his classic study.of prejudiecand discrimina- -
_ tion, The Nature of I’rr)urfx(eﬁ;k is best known for his \\oerx the
effects of racisn and ethnocer ism on the self-concepts Qf black
children. R { Lo
: The future of multi-ethnic education is ln‘nght Rcsources,rumcn-
lum materials, and instructional programs are developing. Educators,
politicians, ahd other professionals- are promating multi- mhmc
thrasts, If the leadership for multi-cthnic educjtion continues to pur-
sue its goals of human rights and social harmony, and if programs are
dc-vclopcd prudmtl), mublti-ethnic education should continue 10
g,r()\" : - .- :
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. . . Myths and Realities . s
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Thcse are myths and rcalmes ccmral to, muhl cthmc education" '

. Mylh:

Realiiy:

My,

_ Reality:

ERIC

Aruitoxt provided by Eic:

Multi-ethnic education crcau.s dmswcncss by emphasiz-
ing ethnic differences. We should be emphasizing com-
monalitics among groups ?

Cbmmonalmcs cannot be recognized unless dnffcr&nces 5,
.are acknowledged. For- -too long we have ignored ethnic
differences; we have mawd ethnic differences as bad chay-
acteristics and thcrcby ha\c not recognized commonah-
Tt “

ties or dnffcrmces in Amo.ncan socxcty L

oy ~

\lulu-cthmc cducauon would shaucr the mcltmg pot.”

A genumc mcltmg pot socxety-one thdt molds all of its

“ ethnic groups into one greater socu.ty-—has never existed

in the U.S. Actually, this kind of society isan ideal that
must be continually nurtured. When U.S. society trulyin-,
terweaves the best of all of its culturcs, itwill bea mcltmg,

N . .

s
5

‘pot society.: X

-

Multi-ethnic cducauon would not build a harmomous P
society.

b e et
,~“—-—-e—-n——'~' -\

One reason U 3 ‘society is riot harmonious is that certain
g{oups h.wc been denied their cultural rights, Mulu—

ethnic education would restore those rights by cmph’tsu-

ing cultural eqqallty and respec

- - R L e e Nenracidan




' Myth: Mulu ethnic education detracts from the basncs in public * -~
' schools. Studenss should. bo.mughl Mead-wm& and————

o _ computc/ o - .
P [N : e

Reality: Multi-cthnic cducalion need not detract from the basics of
w oL education. Students can be taught Basic skills while also :
’ ' leaming to respect cultures. A strong argument can

© be m'tde for mulu ethnic cducauon as a&basyc in edu-
’ cation, . 9'
e . ., - e
B
Mvch:  Mulii-ethnic cducauon is to cnhancc the sclf-conccpts of N
W ethnic mmomy/studcms “

N

Reali(y‘ ‘A h'tlf-truc myth Mulu-cthmc education should enhdnce
the self-concepts of all studems because it provides a more
s 7"~ balanced view of American society.

ki

. ..« Myth:  Multi-ethnic education is just, a euphermsm for "dlsad~ .

\,amagcd cdumuom s v )

Yo O - 9_4 - »
Realuy Socmloglsts now believe that most Amcncan.studems are
disadvantaged. Students Tiving in subtrban enclaves are
. far removed from the ealities of Amcncan life. Some stu-
dcm; in rural and i inner-city enclaves expenencc second-
rate classroom facilities and instruction. Multi-ethnic ed- 4
ucation would improve conditions: forall studentg becausg
- it deals-with the realities of Amcncan society and requires
0 - T a superior typeof i instruction. .

Mylh Teaching ethnic pride, such as black pride or Chlcano
pride, would also teach ethnic minority students to dnsllkc 4
Whl((‘ culmrc and studcnts. 3,*_ e

———~"Reality: Pnde is the wrong word I‘cadhmg ethhic ,rcspect, respect .

for oneself and 'one’s group, would cause the oppositgres~ -
action. To v.ngcndcr respect a student must learn.to re- 7 N
'\X spcu. othcrs \ : -

- -«

Mylh Our socnely has more fundamemal problems, such as pol
luuon that should be coumered by the schools.

' S 46
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.+ Reality: One of our most serious cultural problems in American
- society is depletion of resources. Noronlrhaveweplurr‘——‘
S # . dered our natural reSources, we also have not developed
l » our human resources. ‘The ecologxcal 1ns|ghts ‘of native
Americans and the:bilingualism of the Spanish-speaking *
are only two examples of undeveloped human resources.

Myth: Wenow have laws that prohxbu every conceivable formof - .
" ethnic and racial discrimination. We also"have multi-  ~ .
ethnic educational approaches to teach students to live
harmonlously in a multi-ethnic sotiety. We no longer -
need o worry about elhnocenmsm and raclsm

Reality: Laws and educational approaches do not*always change .
attitudes, People “change attitudes «in themselves and , -
: others: We must make multi-ethnic harmony a way of llle
o if we want studems to do the same. T

Lawsare notenough Peopleare harderto change than laws. Social
justice requires fundamental changes in the social structure, changes
which can only be made by individuals in their personal relations,
~ ,».. ~homes, jobs, ; and churches “Teachers can begin the arduous struggle o+
[ reconcile Amcrlcan myths and realities, but the’ struggle will succeed

nly if buffcred by individual, atutudmal chaiige and judicious '
enforcement of the law. Historian Henry Steele Commager has said,
“Qur lmmcdlate problem is twofold; as citizens to brmgabou(changes :
o in the moral ,standards and habits of society, and as educators to see’
that our schools prepare the young foLTcwglzlx_g______,_,zmcmsdcm ,c:n,shxp.ay~
_,,__m.a-)ust—socletr "Fhis requires that the schools themselves be just.”
Multi-ethnic education challenges educators to advocate actively
thosg assumpuons fundamemal to a pluralistic society and to promote
a climate that allows students to understand their ethnicity as well as,
the ethinicity of others, Inherent jn that climate should hesuch human -
. nghts as the right to be dilferent, the right to be oneseli, the right to
dissent—with their concurrent rcsponsxbxlmes-—so students cart learn,
how to manage and to live- harmoniously in a multi-¢thnic society.
\ o Last,we ust all be able to answer three questions intelligently- =
]: MC ngd honcstly lf we wish todevelopa harmomous multi-ethnicsocjety: @

.;._;.;_:Mu,,:f,f -i - - 4647 . ﬂ,.’t::_:, i




1. Do I know the meaning of race, nationality, ethnicity, and ethhic

p — -mnority and ma]ofuy gmups s and their significance in American .
R society? T < o e
N . .2 Dolaccept or demgrate echme dxﬂetences as factors in the Amen(‘an - v
. . _ scenct v TLEa . ‘\ T
o 3T How am-I resolving the American dilemma? ' Y Te TR
- ; . - . o ) ) 2
) . Muldi-Ethnic Resources © - .. | .
. Organizations that publish multi-ethnic teaching materials: -
‘ < : . . ) - . .
Asian American Studies Center ' - e -
= Box 24A43 . . , - .
Los Angclcs, CA 91104 . <
(!-.lhmc studies mater:als on the Asran Amt:ncan experience.)
. ~ N .
o Chicano Studics Center - , ’ -
Univeisity of California «© o, .
o 405'Hilg1rd Avenue - ’ i A
"Los Angeles, CA 90024 . : ' ’
(Chlczmo cthnic studies material. Also publishes Aztlan, foremost re-
search journal on \kxu‘an Amencans b} i
? Lo . . i - .
Council on Interracial Books for Children’ ’ .
1841 Broadway 3 : PR
* New York, NY 10023 T - .
(Critiques of children’s literature on sexism and racism. The momhly
. Bylletin is filled with excellent multi-ethnic materials and resources.) \
. . v
. .
: Indian Historical Socicty . ) -
1451 Masonic Avenue .
San Francisco, CA 94117 L
; (Native American curriculum materials. Good nonstereotypic chil-
- Q n’s literature about native Americans.) : .

FRIC . -
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.

* The Aml-Defamauon League of B'nai B'rith ' T

~“Johnson Publishing Company ; -
. 820 South_Michigin Avenuc - -
Chicago, IL 60605 . - N
(Fbony, ]r. and other matenals on b)ack Amencans )

Puerto Rican Research and Resource Cemcr N~
1529 Connecticut Avenue, N.W! - '
Washington, DC 20036 ©

(Good basic materials on Puerlo Ricams.y -

v

£11 Lexington Avenue
New York, NY 10016 . - .l

e (Matenals, films, ﬁlmsmps on racism, prcjudlge, stcreotypmg)

8

Multi-ethnic Publications:

Banks, James. Téaching Strategies for Ethnic Studies, Bostor, Mass.: 3
. Allyn and Bacan, 1975, ~ :
‘Concepts, strategies, and matenals for teaching about Asians, « -

/ blacks, Chlcanos Puerto Rlcans. native Americans. Comamsong-
inal, well- researched data and an excellent multi-ethnic rcsource
‘unit, - \ : '

Castafieda, Alfredo. The Educational Needs of Mxnomy Groups R
Lincoln, Neb.: Professional Educators Pubhcafons. 1974. v

+ Sociological analvsis of the educational statu and concerns of
blacks, Chicanos, and native Americans. .

Cortes, Carlos.. Understandin, You and Them: Tips for Teaching
Aboul Elhmctty Boulder, Colo.: Social Science Consortium, 1976.
Basncmformauon on ethnicity. A “how to™ book with plenty of ex- .
amples and suggestions for lmprovmg mtcrnmup rclatxons in .Y
schools.. - o

Garcia, Ricardo. Learning m Two Languages. Bloommg(on. Ind:
.Phi Delta Kappa, 1976.
A PDK fastback (No. 84) on bxlmgual bicultural educg;non Avanl-._

able in Enghsh and $panish. o vc””



L0 . . -

Gramb‘s‘:};;n Iﬁnlerqroup Relauons MelhodsandMalcnals Eng.e- - ’
wood Cliffs, N.J.: Prentice-Hall, 1968.° - .. . T
Bifsic concepts, assumptions, and muhods for |mprovmg inter- *

group relations in schools. . a o

!Gmde for. lmprowng Public Schoal Pmcua's in Human Rtehlc L
Bloomington; Ind.: Phi Delta Kappa, 1975.
Information on human rights plis programs | for tc.lchmg human
rights with adniinistrators, teachers, and studcms Evaluationmas &

terial on atfitudes toward human nghts. sexism, and racxsmmxhc o 2
schoof' curriculum. Excellent annotated bxbhogmphy %

Henderson, George. Human Relations. From Themy 6 Praclice.
Norman, Okla.: University of Oklahom.n Prcss 1974 ¢
Good basid discussion on pmmmf aspects of human relations .
studies. - . - -

Multiethmue Curnculum Guidelines. Washington, D(‘ National :
. Council lor the Social Studics. 1976. oo

.

Philosophy, rationale, and qmdclmcs for assessing school cumc-

ulum for_ multi-ethnic experiences: Guidelines in narrative and .

checklist formats. : ’

P e
Multi-ethme icg:slahon and Policy: ) . . g
:‘Ethniq Heritage Studies Program®” ' , .
_ ESEA, Title IX. - o R
. 'HEW, Office of Education )
Ethni¢ Heritage'Studies Branch .

" Washington, DC 20202 : ) o .

@

“No One Model American™
American, Association of Colleges for. Teacher Education

One Dupont Circle, N.W. o - . ’
Washington, PC 20036

3 . -
\

e,

"For state and Toc .ll'r(-mur(cs:’mm.ut your stage tlepartment of educa-
tion, itLcare of human relations or multic ulmmlcdu(.mon Also, on-
tact the cthnic smdies d(p.uuncnts on (olltgc and m}mrsn)
T @ puses.
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Fastback Titles . | P - -
{Continued from back cover) 0T v

o as Getting It All Together: Contivent Education 100.How Yo Individualize Leaming
86. Silent Language in the Classroom Winchester: A Community scnmm.m ‘

l7 lvmmmc Education: Practices and Promises
$8. How a School Board Operates -

$9. Whet Can We Loern from the Schoals of China?
9. tdmt!on in South Africa

91, What I've Lasrned Adout Values Education

92. The Abuces of Standardized Testing -

94 What the' People Think About Their Schools:

< Gallup's Fi ndings

». 95. Defining the Basics of American Education

X %. Some Practical Laws of Learning

97. Reading 1917 -1977: A Decads of Change and

Promise .
:°The Future of Teacher Power in America
lective Birgaining in the Public Schools

'

108,

102.
"103.
104,
105.
106.
107

Urbanvantaged
Affective Education in Pmudolphu
Teaching with Film
Career Eduunon An Open Door Policy
The Good Mind )
Law in the Curriculum -
Fostering a Pluralistic Secmy Thfough Multi- -
. * Ethnic Education
108.- Education and the Brain . i
109. Bonding: The First Basic in Education
110. Selecting Instructional Materials
111, Teacher Improvement Through CImlcal
Supervision -
112, Places and Spaces: Envuonmnul Psychology.
in Educatlon

Th fa_iback and others in the series are made available at low cost through the

* conttibutjons of the  Phi Delta Kappa Educational Foundation, established in 1966
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