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CODE SWITCHING AND THE CLASSROOM TEACHER

IXTROBUCTION

Q:sde Switching: Definitions and Examples

{fmia st.azi;hmg can be defined as the alternating use of two languages
on the word, phrase, clause, or sentence level. Such alternation
_differs ﬁéﬁ linguistic interference and integration in that in
- code Skitthms? there is ordinarily 2 clean break between phonemic

_systems. in essence, code switching involves iptroducing into t the
context of one lanpuage stretches of speech that exhibit the other
_1anguage's phonological and morphological features. In . her words,
whr .y bilingual speakers of English and Spanish are speaking Span;sh
—and introduce a word, phrase, clause, or sentence that is recogniz-

_.ably English (in both pronunciation ;—mé form), they are said to
_have code-switched into Engiish. The same bilinguals may code-
switch into Spanish by introducing Spanish words, clauses, etc.
into their English speech. The following examples will clarify the
- #bove definition:

1. #o, yo sf brincaba en el frampoline when I »=_5 3 senior.

{8, 1 did jump on the trampoline when I was a senfor.}

2. La consulta era aighi dollars.
{The office visit was ecight dollars.)

3. Tenfa un vestido que era como de lace.

= {I had-a dress that looked as if it was made of lace.}

"4, ¥Well, T kecp starting some. Como por un mes todos los dias
escribo v ya dejo. Last week empect otra ver.

{%ell, I keep starting some. For about a month I write
gvery day and then I stop. Last week I started again,)

O

ARl Toxt Provided -




- Zﬁnie::ual- related to Ianguage used- i:}* the

nngmz} gc:&er

. _snpredictable, do not relate 1o topic, situa-
:m, setting, or language domnance, ogour
only on wr& Ievel

;Zela:ed 16 language dominance, ResOTy, amd
@nmm@:ﬁui sutozatit speech

reganiicss of Sttoal Syzn;sh f}nmcy, s

ils :lnegn; 2 ﬁija el §:,

t;::c ¥ h:s’ 1o

{Re=ark was actually =ade ia ’Engh:.h;}, o

Inciude ﬂ;& ”t;;} of the 1on
_=omentarily forgot Ten.

7;, ﬂ;te to preceding or following items

Include I:ngmszm rouringés _~d aurosatic spesch

Yo Ia ¥i, yw m, but I didn't speak:ﬁi:

triggered by :he ;:zefmlanmg"—

’i;m kmﬂr gla& tri “moet y-.’sx, thanks fm— :sﬁme, o tc

rations a:;ii paraphrases

But, and, of course, sic.

%oc.contextual. not related to ianguage used
by original speaker

Dbvious stylistic devices used for esphasis or
- ‘contrast

Involve using the Iast language used by the
precedifg speaker

guié*zes, trué hay‘ ﬁ: mem, o L




5. Me tomé toda la cafetera, the whoie coffee pot.

{I drank the vhole coffee pot, the whole coffce por.]

6. And he was laughing ‘cause he saw me coming in. Se estaba
Tiende de mf.

{And he was laughing ‘cause he saw me coming in. e was

laughing at me.}l

%hile a number of rasearchers have established varying classifica.
tions for types of code switching, the process can be characterized
. by the following features: (1} each switch into Spanish or English
. _ consists of unchanged Spanish or English words, and {2} these words
aze pronounced by the speaker as a native speaker of that language
would pronounce them. It is ipportant not to confuse code switch-
ing with the process of borrowing, illustrated in the following
examplesr )

7. Los muchachos estfin puchando 1z troca.
(The boys are pushing the truck.)

 In this case puchando (from the English verb push) has 1ot only

. been given Spanish proaunciatio.. but has also been transformed into
a Spanish preseni participle. In the sase way, troca is no longer

_ identical with English track but has been assimilated into the .
Spanish Zinguistic system. This is not the case in code switching,

. where all items are used exactly as they are found in the original

Code Switching and the Classroom Teacher: Some
Possible Problems and Misinterpretations

- An understanding of code .witching is esrrcially important for those
classroom ieachers whose students include Spanish/English bilinguals.

_ . _%hile a great deal has already been said concerning the importance
_of acceptance of the child's home language by the teacher, such
discussions have generally involved the Jdifferent varieties or dia-
1ects of both English and Spanish that children bring with them to
the classroom. Very little has been said about the characteristics
of bilingual speakers who habitually alternate between two languages
in their communities. Moreover, bilingualism itself is very poorly
understood by most educatcrs, and, for that reason, much of the
literature available to the classroom teacher misrepresents language
processes that are normal for bilingual speakers of every linguistic )
community. A typical instance is the labeling of the alrermating f
use of Engli=h and Spanish in this country as "Spanglish,*” "Mex-Tex," ]
or "Pocho,” and the common belief, held by many teachers, that
children who code-switch really sreak neither English nor Spanish.

¥k
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. £learly, such misunderstandings are serious. It is reprehensible
for professionals to label children alingual simply because they do
7ot have a clear understanding of exactly what such language alter-

_ nation involves. It is particularly unfortunate to find that edu-

_ cators invelved in bilingual programs have lirtle hnowledge of what
such language alternation can reveal about (1) the language strengths
of their students, {2) the Teal use of the two languages in the
comsunity, and {3) their own use of two languages within the bilin-
gua}. -classroon.

B ’fﬁe purpose af this paper is to provide classroom teachers with Lack-

" ground informatior about code switching and its role and function
- within a bilingual commupity. The many facets of code switching as
well as irs varying characteristics will be described il ¥ome detail,
‘as these phenomena have been found to occur between s_veral differ-

_ent pairs of languages. Also included will be a brief discusszan of
_code switching in the classroom and the importance of the teacher 5
a:tztnxie toward this linguistic procass.

TOWARD AN UNDEASTANDING OF CODE SWITCHING WITHIN THE
FRAMEWORK OF A BILINGUAL COMMUNITY

Bilinpualism: A Brief Overview of General Processes

"Bilinguslism iz a Si&ési}rezﬁ natural phenomenon. It has come
_about in different piacés for different reasons. XNevertheless, all
natural bilingual sitvations have in common the fact that bilingual-
ism will occur at those tinmzs vhen the speakers® first language
___%ill not meet all their communicative needs. As Einar Haugen has
 put it, "Kecessity is the mother of bilingualism™ (Hauger 1553).
For exaépl&, a particular comsunity may wish to trade with another
camzt} that speaks a different languwage. Under these circum-
SLances, = nusber of citizens of both communities may become bilin-
_ gual enough to carry or suck trade. Or, a particular geographical
_area may be conquered by a group of ;:eanlﬁ ¥ho speak another lan-
"guage. In this case, if the language of the conguersrs is estab-
Iished as the language of education, commerce, and so forth, the
newly conquered community (to the dearee that it participates in
these activities) must become biiiﬂgual, Or, a group of persons
may leave thelr comsmunity and become memberz of another community
that has a different language. Again, to the extent that these
‘persons want 1o participate in the life of _he new cormunity, they
will become bilingual.

The word bilingual, as used by linguists, is a1 general term that

_includes varying degrees of proficiency in two languages. Bilin-
gual, from this pe;spect;&e, dogs not mean that speakers are per-
fectly balanced in their use or strengths in both their languages,

A ullToxt Provided by Exic JI




but rather gﬁa* they can function, to whatever degree, in nore than
one language. Bilingual individuals, then, may .ave in CORIon onlv
the fact that they are not monolingual. -

R

It is aiso important to distinguish between the “academic” bilingual
and the "natural” bilingusl. The former becomes bilingual by
choice, generally acquires such additional language skills in an
acgdenic context, and may or may not zctually be a member of a
bilingual commumity. Such persons nermally interact with monolin-
) .gual speakers of each of their two languages, The natural bilingual,
- or. the other hand, is the product of speaxflg linguistic community
" that uses one of its languages for certaln functions and the other
" _ for other functions or situations. In Spain, for example, Catalin-
. _speaking communities generally retain Cataldn for interaction within
the family or with friends and employ Spanish as the "natiomal”
. Ianguage of the country. Until King Juan Carles's recent decrze,
all schooling jin this area hud beer in Spanish. As a resulr,
present-day Catalfin speakers have become bilingual of nece- sity.
They are natural bilinguals, products of an environment that reguires
.. that tertazn,gzaflﬁzenales be retained in one language and acquired
__ in _the other. Unlike academic bilinguals, however, natural bilin-
_guals interact primarily with other bilingual speakers within their
__-own cormunity. However, they are also able {to a greater or lesser
. degree, depending upon the specialized use of each of their lan-
guages} fo interact with monclingual speakers in esach of :hezr lan-

guages,

y,

B language s:rengths and weaknesses of bilingual ;ndlyzﬁuais
cannot really be understood without a knowledge of the r »r in
_which these two languages are used in their linguistic cusaunity,
Indeed, everyone uses language according to certain sociolinguistic
_rules. ¥hile no one, except linguists, may be aware of such rules,
_they essentially determine who says what to whom and when. Part of
belonglng to a,spee:h community involves knowing what to say, wken
-to say it, how formal, fflenéiy, or intimate to be, and under which
citcumstances to Spezk or to Temain silent.

Bilingual Individuals also know from carly childhood the appropri-
ate conditions under which to speak each of their two languages. .
Some communities have a rigid separation of functions for their
two languages: for exampie, language A is used at home and with
family, and language B is used for school and work. Other communi-
ties show different patterns: for example, language A is used with
certain members of the family and intimate friends and language B
with bilinguals with whom there is less intimacy. In the United
States, most immigrant bilingual communities slowly increase use
of their anllsh for all activities and functions so that by the i
fourth generation, the community has gone from predominantly bilin-
gual to predominantly monolingual spedkers.

The use of iﬁéétﬁﬁ langnages in a compunity will bg reflectec in




,tﬁe 1313t1¥e proficiency of its bilingual members in each of the
languages. For example, if all church activities are carried out
_exclusively in language A, blllnguals will be able to discuss §

religious fopics with greater ease in language A than in language
B. Bilinguals who have pursued an education exclusively in one of

" their ianguages and who have reserved the other language for non-
mtellectual, informal use will reflect this fact in the relative

ease with which they can enter mto acadenic discussions in one
,}anguage versus the othe
ali commanitles %111 also differ in regard to their attitude
ibﬁ.mgual;sn “their loyalty to their first language, and

eil ﬁesue to resist any influence from the second or "outside”

T 1a guage.  TIn fany communities, .,pea;‘ers are encouraged to speak
y one. oitﬁezrjanguages and to resist all bmroﬁmgs from. the _
- other lan Ianguage, In most communities, however, the unique laws or
principles of speech economy prevail, and bilingual speakers permit
fﬁe use f ev‘her or both their languages to communicate with each

,jiyzaes {IQ"”L w}m developed the concept of speech economy, defines
it ag a highly structured system of communicative acts and events
_that is characteristic of a group. Such a system is influenced by
_exltural values, beliefs, institutions, and }mgtnstm codes. The
boundaries and rules for communication include such aspects as the
‘use of different linguistic codes for different functions. From
_the work of Fishman (1964), it is clear that stable, intragroup.
‘bilingualism in any community is characterized by the fact that its
members may use both languages for communicating with each other,
- ,%}.th each language serving unique communicative ends. Each lan- 7
_guage, as we have stated previously, is not used_for every type of
exchange possible in the community. Such use would make one or the
_ofther of the languages superfluous. Compartmentalization of the
functions, rather than duplication, is the rule. Members of such
~ speech communities do not feel that each of their languages is
~ thieatened by the presence of the other; rather, they are generally
quite :ﬁmfartable using one language or the ather or xmique varié-

_ Another creept closely related to the study of bilingualism is

. Ianguage wwitact. Two languages are said to be in contact when

_ they are . sed alternately by the same speakers, Recent rescarch on
bﬂmguahsa has demonstrated that language usage norms within com-
munities in which languages are in contact are often significantly
_ different from those prevailing in monolingual societies. As the
effects or results of language contact are studied around the
world, it becomes evident that wien two languages are spoken by «
group of bilinguals, cartain changes develop in eéach of the zwo




ﬂn5,o£ the common effects of such language contact is the phenome1cn
known as interference.? Interference is a momentary. transfer from
one language to another of elements from one of the languages spoken
by a bilingual. There may be interference in the case of Spanish/
English bilinguals from their English into their Spanish or con-
versely from their Spanish into their English, regardless of which
—___language is dominant.

Integration is another phenomenon commonly found in bilingual com-

mmzues -

As opposed to interference, integration involves the

Ieggiar'usu of items from one language in the other. Such regular
torrowing takes place in all bilingual communities for a nusber of

_ Yeasons.

Norwegian immigrants to the United States, for example,

_ did not have the exact equivalents in Norwegian for certain farming

_ terms that they needed to use and so borrowed them from English.

In another form of integration, words in the first languageé are
—-extended to take on a completely new meaning, simply becauss they
__sound 1ike words in the new language. For example, the word

greseria {rude remark) is now used in some bilingual comsurities

_.__ for the English word grocery. Finally, borrowing offen takes place
. bscause the words of the new language are used so frequentIy that

_ they_ become more accessible to bilingual speakers, even though

. there m;ght:be perfectly acceptable kOIdS in the first langeage.

The . fblloxxng exagplss show that _interference and integration do

not ‘occur 9n1¥ on the 1ex1cal,1¢xel‘

i; ?hcnalcglcal Interference

AL

Spanlsh te English

—(1} Sbhit  [pronounced beer)
{2) chip ({pronounced cheep)
{3) ship (pronounced cheep)

~ {4} speak (pronounced espeak)

English to Spanish

{The following are characteristif of the natxye anizsh
speaker learning Spanish.]}

(1} mesa (pronounced maysa)
{2} todo (pronounced towdow)

Syntactic Interference

éi

Spanish to English

{1} Echo of the Spanish subjunctive:

My aims are that I graduate from college
{2} Grammatical order:

Goes the c¢lass to the 1ibrary.
{3} Syntactic agreenent‘

The people is...




B. FEnglish to Spanish
- {1} Use of progressive aspect:

Dos direcciones donde se estf vendiendo estampillas.
{Two addresses where stapps are being sold.}

Estamos teniendo aieiﬁs nublados,
{¥z arc having cloudy skies.) =

{2} Use of prepositions: -

Es imporzantre a comprar. —
{iIt's important to buy.} _ — o

Estd enamorads con ella.
(He is in love with her.}

:fli'LE‘SE}R‘.E, in hzhngmi communities, bilinguals interact primarily
with other bilinguals, and the principle of specialization versus
duplication prevails. Bilingual speakers are awere that each of
their Ianguages has certais strengths and that two languages can

_ be used simultaneously to .onvey the most precise meaning. Im
ofder to tale aé¥antage of this fact, special verbal strategies are
cormonly developed by bilinguals whea talking to ecach other. One
sui;h verbal strategy is code switching, which, as we defined above,

nvolves the alternating use of two Janguages. In the folloving

- se;:ziis:;, general characteristics of code switching will be examined

in order to iliustrate the complexity of this dynamic verbal process.

laf‘guages ‘zas i;eer s;ué;eé in some ;ie?tf;. Suc’x luﬂgsage “}te*natmn
nas been found to be chaz‘ac;errﬁ.zc of communities bilinguzl in

_ Swedisn and English, Greek and English, French and English, Yiddish
_and English, Italian and English, German ard English, two dialects
_of Xorwegian and English, two dialects of .indi and English, Hindi
and Punjabi, and, of course, English and Spanish. In essence,
research in this area has sought to explore the following questions:

- 1. 1is code switching random and meaningless?
2. 7Is sucial information converad by a change in language?

3. TIs code switching used stylistically by speakers, tha. is
1o add color to specch or for emphasis? ;f__?_::

4. 1s code switching related to the relative proficiency of
bilingual speakers in each of their languages?

5. 1Is code switchirg rule governed, that is, dv syntactic con-
_straints operate on code switching on the word, phrase, md
clau=e levels?




6.

How do ecach of the above factors interact in the use of this
verbal strategy by individual speakers?

There is little doubt at the moment about the first two questions.
Code switching has been found to be neither rundom nor meaningless.
Rather, it is a device that conveys important social infermation
‘ranging from role relationships between speakers to feelings of
solidarity, intimacy, and so forth. In the discussion below, a
number of these communicative processes will be illustrated. While
all ex-mples have beer drawn from the literature on English/Spanish
code s~itching, each of these strategies has been found among
several of the pairs of languages mentioned above.

Code Switching as a Means of Reflecting Social Information

It was established earlier that it is common for bilingual communi-
ties to use their two_ languages in different domains and settings.
When this occurs, a specific language becomes identified with -
ceftain roles (for cxample, English for teachers, employers, and
"pollcemen .and Spanish for grandparents, the aged); with certain
_ topics (family chit-chat, neighborhood gossip, and religion as
opposed te the work domiin, academic subjects, politics}; and with
_certain settings (private versus public). Code switching, then,
_can signal the fact that two bilirguals are shifting their role
_relationship with regard to one another, are shifting toplcs, or
are responding to the particuiar characteristics of the setting.
For example, it is not unusual for a bilingual employer and employee
to discuss matters relating to business in the language of the
work domain, followed by a switch, within thé same conversation, to
the language of the home or neighborhe:1 for a discussion of per-
sonal experiences or social talk. In the following examples, the
strategy of such switches can be seen :learly:

Mother - Which dreészi;k you going o wear to the
dance, Barbie?

Barbie (12) : The white one.
Mother : [Looking at her ecight-year-61d son slurplng L
a milkshake nearby] Which one? )

The one with the puffy slceves,

Mother :  [Interrupting to correct the boy] Leo,
- siéntate, mira lo que estfis haciende. EBstés
tirando tode el milkshake.

(Leo, sit down, look what you're doing.
You're spilling all the milkshake, 33

1 Text Provided by ERIC



‘a mother is speaking to her adolescent daughter. Her eight-
old son is playing nearby. The mother becomes more and more
txent,wlth the boy when he fails to respond to her directions.
11y, to emphasize her annoyance (and her parental role), she
w1tches;1nto Spanish. .

,Th1s same . role-reveallng switch has been found among Mexican Amer1«
an,chlldren -by Erica-McLure:

f Pat (girl, 9) = : Stop it, Roli. You're stupid!

Ekgii (brother, 3): You stupid Pat.
7 [Laughing and holding R off] Don't hit me!
Trips and begins.to cry]

~Pat : iAy Roli! Mi hijito, iqué pas6?
- - (Oh, Roli, my baby, what happered?)4

The friendly banter of two children changes dramatically when the
rounger child is hurt. At that point, the older sister assumes
the role of the comforting mother and switches into Spanish.

Obvicusly, these switches are neither random nor meaningless.
Moreover, each took place on the sentence level, which is typical
of switches of this kind. There is no question that insufficient
_language strength could have caused either of these switches, The
following situations 1lso illustrate how vode switching conveys
-social information:

Two bilinguals speak Spanish in a restaurant until the
waitress approaches. At that point they switch to English
and continue to use this language with the waitress, even

though she herself is Mexican American and bilingual.,

2. Two bilinguals greet each other in public in English, and
"~ 7 _while most of the conversation takes place in this ianguage,
such Spanish expressions as 'fndale pues" and "6rale, Srale"
are frequencly used in the conversation. Such switches are
known as identity markers and are used to express solidarity
and intimacy betwecen two spcakers of the same ethnic group.

3. Two bllinguals are speaking rapld Spanish but when joined
by a third bilingual, they switch to English. Again, this
switch is not meaningless. Possibly the two pilinguals
switch because: ({(a) the third bilingual is not an intimate

" with whom they wish to speak the "home" language; (b) the B

third bilingual feels uncomfortable speaking Spanish and _

has previously made this preference kinown; (c) the third
bilingual represents a role identified with English; or,




{d} the conversation switches to a formal level (English
use predominates), and the reintroduction of Spanish (the
informal register) is left up to the new speaker.

of which the bilinguals are members. As such, code switching can
be studied and analyzed by those persons who wish to learn more
about the appropriate rules for speaking within a certain community.
Such information can bz of great benefit for those involved in the
planning or implementation of bilingual education programs. For
the classroom teacher, it is extremely important to emphasize tuat
this type of code switching does not reveal language weakness burt,
rather, a high degree of sophistication of the speakers in the
various uses and functions of each of their languages.

|
|
|
l
Clearly, such switching reflects the language use of the community ]
i

Code §witching as a Stylistic Process

Unlike switching that conveys social information, stylistic
switching is dependent upon the individual speaker's personal
preference for one or the other of two languages, provided that
the socirl situation in question permits either code. Such stylis-
tic swifching takes place more commonly within the same sentence }
(on the word, phrase, or clause level) but can also be found on .
the sentence level. Essentially, stylistic switching is used as a
personal thetorical device to add color to an utterance, to empha-
size, to cobntrast, to underscore a context, to create new poetic
meanings, and the like. The following examples will clarify this
distinctive strategy:

1. The repetition of the same item in two languages:

Me tom% toda la cafetera, the whole coffee pot. =
{I drank the whole coffee pot, the whole coffee pot.) T -

{Spoken with the intonation usad in the TV ad, "I ate the
whole thing.")

2. The use of one language as the language of narration and the”
other language as the language of paraphrase:

Y le dije, I really don't want to go. Y me dijo, well T
guess I can take Elsic. Asi es que se fue y ya no lo vi.

{And I said, I really don't want to go, And he told me,
well I guess 1 can take Elsie. So he left and T didn't
see him again.)

of the sam- strength in the other: T




He was like muy antipitico (.ery unpleasant) and nobody
llked “him.

kR The use of items in one 1anguage to emphasize their ethnic
- content:

Therchicaga has got to know that her familia (family)
comes rirst.

Evesy September we would go out and get some membrillos
- u“ “‘ace)

’:Sf 'The*aCtua{ﬁpoetic use of both languages:

—— . AyeF. ,

. - - mi padre-también salio .
- © -solito

=--7- - ..and crawled a gatas

on bursting sands-of time.

Yesterday - -
my father also went out ) -
-— _ alone -
and crawled on all_fours
-~ . on burn;ng sands of time.)

In the above exanple, the poet (Jesfis Maldonado) creates a strong
“poetic image by combining crahled a gatas, which cannot be equaled
_either by the English crawled on all fours or by the Spanish anduvo
T a -gatas. Much of contemporary bilingual poetry written by chicanos
is unicue in its exploitation of the resources of both languages

to crezte poetic 1magery

Again, stylistic switching occurs not because the speakers lack an
equivalent in one of their languages, but rather because they wish
to convey a precise meaning. Such switching occurs when all par-
~ ticipants are bilingual and when the social situation allows the
——use-of “either code. - . S _
Aithough current research has concentrated primarily on the use of
code switching as a reflection of a social situation, some research-
_ ers have souzht to expl-rz ihe differen. coue-switching styles of
-bilingual spsakers. Preliminary work suggests that certain speakers
switch codes to emphasize statements, to paraphrase and narrate,
or to convey factual information, while others tend to be natural
mimics and adapt the switching patterns of the person to whom they
are speaking. Unfortunately, most bilinjuals are not aware of the
complexity of the strategies they use, and uhen questioned will
often agree with their critics that they switch because it is a
sloppy habit, or because they do not know the right words or cannot

" “think of them quickly enough, etc. It has occurred to very few
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A FullToxt Provided by ERIC




‘bilingual speakers that such stylistic switching is a reflection of
language strength rather than weakness, The recent work of Erica
McLure and James Wentz (19753, b}, who recorded children's narratives,
_ shows that certain stylistiz processes, such as narration in one
language and quotation in another, are developed in children batween
_ the ages of 9 and 12, - )

Code Switching and the Gverall Proficiency of Bilingual Speakers

iy

n

~ Switches of the type we have examined presuppose a degree of pro-
ficiency irn two languages that enables speakers to alternate

__between them meaningfully, dependin; upon the requirements of the
social situation or thelr own expressive needs. It must be

. emphasized, however, that not all speakers have the resources necded
to switch in the patterns that have been described. Many bilin-
_guals switch only when speaking their weaker language in order to

_ add color or emphasis in the stronger language. Others use high-
frequency words (such as colors, days of the week, common nouns)
interchangeably in either language vut without regard to their
connotative or affective meanings.

As stated earlier, bilingual speakers have in common only the fact
that they are not monolingual. Members of different communities
will display different proficiencies, depznding upon the frequency
of use of each of their lamguages. If the community is typicai of
the immigrant community described by Fizhman (1964}, then the
various generations will reveal clear differences as follows:

1. Initial stage. Immigrants learn English through their mother
tongue, . Lnglish is used only in those domains {such as work)
vhere the mother tongue cannot be used.

2. Second stage. Immigrants learn morc English and can speak to
each other in this language or in their own. Interference
increases, although there is still a dependency on the mother
tongue.

3. Third stage. Speakers function in both languages with nearly
equal ease, Languages function independently, and domains
overlap.

4. Fourth stage. [nglish has dispiaced the mother tongue, except
for the most intimate or private domains. This stage is the
exact reverse of the initial stage.

Bilinguals in the fourth stage would not have the language resources
in the mother tongue for elaborate stylistic switches. They would
probably owitch only when the conversation was in the mother tongue
and on a topic for which they had no vocabulary in that language.
Bilinguals in the first stage, however, would be exjpected to do
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_exactly the opposite. Because their second language would be quite

weak, they would not be capable of introducing long or meaningful -

_sentence-length switches into this language. They would probably =
switch only when speaking the new language or durlng those moments

“when they were speaking their first language and wsing technical
termlnology from. the1r new language.

The _classroom teacher should be aware that the use or lack of use

of code swltghlng by bilingual students can very rarely suffice as
fan index of language strength or weakness. Indeed, it wouid be dif-
ficult even for a trained linguist to make assumptions concerning the
f_partlcular speakers from the use of different code-
sW tchxﬂgrpattexns in their two languages. In some cases, the

] “of language sw1tch1ng night be revealing, but here agaln, ]
what may ‘be revealed is the pattern and use characteristic <f the
community'rather than the skill of the individual speaker. There
‘evidence in the existing research that suggests that word-
7Ievel switches are characteristic of onc level of proficiency or

"~ thit sentence,rclause, or phrase switches indicate a different
“Tevel of skill. development. In fact, a switch at the word level
_may be far more complex in its Lnilcatlon of precise meaning than
_several sentence-Iength switches used for the same purpose, The
function and pattern of switches would have to be analyzed case by
case_before a conclusion rould Le reached concerning their complexzty
or their relative weakness or strength.

Code Switching as a Rule-Governed Process

_Several linguists who have studied code switching have concluded
that there may be syntactic limits to language alternation within
a given sentence. One researcher {Timm 1975; has noted that cer-
tain segments of speech are never switched internally. Tt is evi-
dent, morcover, that biltinguals who code-switch as a general rule
con51der certain sentences unacceptable and i1l formed {conven-
tionally marked-with an asterisk). For instance,

_*E1 man old estﬁ,enojada - .- (The old man is mad.) - .-
*E1 man viejo esti ena;ado R
*El hombre old estf enojado

were all considered unacceptable as opposed to

El old man esti ena;ade
The hombre viejo is mad

Qﬂgghwkeie considered well formed.7

Recent work in linguistics has established the fact that native =
speakers of a language have the ability to recognize 1mmed1ately

ﬁhen specific sentences do not constitute possible uttezrances in

13 ;lég
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that languaae. A Speaker of English would consider the following
sentences ungrammatzcal or ill formed:

*He‘ls‘polyglat, aren't they?
- *She ‘was near the stream, wasn't it?

gnd at~the,same7time find the following sentence acceptable:
7he'was5near the stream, wasn't she?®

xamples suggest that there is a spe01flc tule in Engllsh
nvolving tag questions) that is being violated by two of o
these. sentences. . ¥hile most native speakers may not be able to .
rbalize such.a ruleApre51se1y, it is evident that a certain Set
rules (or linguistic competence) ‘accounts for judgments about a

_language as well as the actual production of utterances in that
1ngz§s (1974) states that :

_There_ seems to be a-set of rules or constraints that ale o
ogeratlve and in order for a persca to code-switch effec-
"he must control these constralnts - ;Afgr,ﬁ

Other reSearchers have agreed with thzs hypothe51s, and efforts have
“been-made to determine exactly what these rules encompass. Two
teseazchers {Timm 1975 and Pfaff 1975) have explored the question
in some depth. The following selected examples of restrictions
:have‘been suggested by Timm: -

. Switches that involve pronominal subjects and objects and the
" finite verbs to which they belong: -

\’-‘ “‘

*Yo went. :(I went.) *Him mira. {He sees him.)
*E1 wants., (He wants.)} *She sees lo. {She sees him.})
*Mira him. (Look at him.) *Lo she sees. (Him she sees. )

2. Switching berween finite verbs and their 1nf1nit1ve complements'

—-——*They -want-a venir. QThey~wantfto—comew)7~W N
-——-—- -*Qnieren- to come. ~ .- {They want to come.}

*I'm poing a decidir. - {(I'm going to decide.)}

*Voy to decide. {I'm going to decide.)}

‘3. Switching in which the negating element does not correspond to
the verb undergoing negation:

*1 do not (do: "t) quiero. (I do not want.)

*1 do no want.

*Y no want.9

-___Evidence of restrictions was also found recently in the work with
Mexican American children carried out by Wentz and Mclure (1975].

14
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Their reseaich shows that rules underlying the language alternation
process are internalized during early childhood by speakers who
code-switch within their communities. After a detailed study of a

 number of syntactic featurss among Mexican American children, these
authors conclude:

The fiuent bilingual chicano child, on the othey hand,
appears ts take both syntactic systems into account
equally when switching codes rather than favoring one or
the other. For the fluent bilingual, two disparate lin-
guistic systems are managed Separately or blended, accord-
ing to need...the results are far from chaotic.
For the classroom teacher the evidence in favor of the interpreta-
tion of code switching as a rule-governed process is important in
_ that it suggests that a child who code-switches effectively between
__English and Spanish and between Spanish and English, rather than
Vbelng allnguai nonllngual or a_speaker of a senseless language
mixture, is actually operating within the rules of both systems in
a nnlquély camplex manner. -

Code Switching as a Dynamic Verbal Strategy

_ The above sections have only superficizlly presented the most
important aspects of code switching as a verbal strategy among
bilingual speakers. A number of other factors interac: with the
processes described here to result in a dynamic linguistic process
as yet imperfectly understood. The difficulties of analyzing par-
ticular code switches may be made more evident by Table 1, in which
a working classification of code-switching patterns is presented.
The categories in this table have been used by Valdés-Fallis (1975)
to differentiate between the use and function of various patterns
of language alternation. These categorizations further emphasize
the difficu..ies of making generalizations about the form or length
of such switches and their actual purpose or effect.

CODE SWITCHING IN THE CLASSROOM

Code Switching in the Monolingual Dnglish-Speaking Classroom

Among Mexican American bilinguals, code switching takes place pre-
dominantly when the base language (the language being spoken) is
Spanish. Generally, the alternating cede is used exclusively

with other bilinguals and is seen as an informal and perhaps
intimate mode of speaking. Very rarely do Mexican American adult
7b111nguals code-switch when involved in conversations with Engllsh-
speaking monolinguals or when in settings in which English monolin-
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s ma mcmentarlly’joln in the convexsaz:on. It could _be con-

I& also be unlikely to code-switch into Spanzsh vhen
,Engllsh in a classroom where only English is spoken. The
us exceptlons would include the monolingual Span1sh¢speak1ng

valyefan emergency of’some sort, since monollngual Spanish-

'3 ing children gererally rema;n éllent in the classroom unless

3131 take place, howe#er, on the grounas amcng thé
“themselves and with certain adults with whom they may o
ed some rapport. Indeed, much of the Spanish inter- _
en_peers seems to involve code switching. regardless
_the base language. It is not vncommon, for example, to find
_American boys, involved in playing a game in which . .
AEng' sh is predominantly used, will suddenly switch into Spanish
fo in displays of hostility that include selectod insults and
2 _Such switching clearly follows the patterns seen among
adults in which different roles or situations are reflected by
tary‘language shlfts.

For the mancllngual English-speaking teacher who is interested in
i ipte;personal or community dynamics, the observation of such play-
ground or otherwise “private™ interaction among bilingual children
N be most informative. As noted earlier, however, the teacher
7,5hou1&’3v01d making gencralizations about language strength and
,iseakness.

_ The s;tuat;on for the b;llngual ‘Anglo” teacher or for the bilin-
‘gual Mexican American teacher in the monolingual English-speaking
~classyoom is somevwhat different from that describec sEave and can
‘be said to parallel the situation of the teacher in the bilingual
classroom. The following section will discuss a number of féctors

- ‘é@ncern:ng switching in this Iatfer context. o T T

Code Switching in the Bilingual English/Spanish Classroom

Generally speaking, bilingual education involves the use of two

{or more) languages as instructional media for the teaching of

subject matter other than language per se. Current bilingual edu-

cation programs range from those in which bilingualism is seen as

_a transitional device to those in which biliterate bilingualism and

languagc maintenance are fundamental goals, The bilingual cTass-

Toom, in turn, varies according to the type of program of which it

~ is a part, the specific structure of the dual language instructional
process (different teachers for different languages, aiternate days

. 17
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fox dsze*ent languages with the same teacher, morning and after-
noon alternation between languages, etc.) and, ultimately, the
Jdndividual language proficiencies of the teachers in question.

eachers_should consider any discussion of code switching within
bilingual classroom against the background of the program of
hich they are apart. This section will raise a number of ques-

tions rather than prescribe behaviors for teachers in the bilingual

Jassroom. . These questions should be answered by individual teach-
-as they exemne their own funct:on ;nd role wzthm the class-

;myonaﬁt quest;mn to be answered by the teacher o

and by the plan to establish a bilingual program is the ques-

tioméiagpzogziateness of register. Recent work in socmlmgmsncs
- 932) Statement that B , }

7de _indications of respect, insolence, mock
mt}r, fole, d1stance, and intimacy by '

words; an speakers, whether members of monohngual or
ngu peech communities, control a number of varieties or modes
_of speaking that range from the most intimate to ‘the most formal.
Spe; inglish very clearly selects different styles. when .~ _

lectur;ng efore a large audience, meetlng a person for the first

king with a spous., or selling insurance. These dsze:cent L
/ {or reg:sters} may be characterized by such factors as the
amount_of information that is left in or out, the preciseness. of

n;mmatmn and mtonanon, and the Lﬁ\e. ia'ft n Joos (1961) has

mal and frozen.

1age }ggg;:actmn within the classroom involves the use of a varl-’ )
£ styles by *the teacher and by the students in response. In
.general, however,. the classroom has been identified (certainly with o
regard to the use of nonstandard dialects) as a domain wherein :
vanety of language is used other than that found in ordinary con-
versation.. The decision as to how formal or informal the language

se- in a-specific classroom will be rests primarily with the

_teachex, who by attitude or example will set the tone for what is
“considered "appropriate.” As we have stated previously, code
switching. is a mode of speaking that is generally considered appro- i
priate for use in informal, casual, or intimate speech among
_bilingual speakers. Nommally, only onc of the speaker’s languages
. (generally the prestige or majority language) #ill be chosen for
“thé most- meal interaction.

It is mpo;tant to bear in mind again here that mmgrant bllzmgual
camunltzes tend to become monolingual within four generatmns. In




1ted States, pressures toward assimilation are amplified by
rall use. of English in most everyday exper:ences, thls

ge 1n fhe course of time. On the other hand, it has been
if there remains even one domain in which children must
e_this home,language, the probability of their retaining it is

7ncreased 51gn1£1cant1y‘

Iioﬁlng'quest1ons should be considered by teachers in order
to determine their pollcy about code switching in the classroom

3 thelr,own attztude towardvthls mode of speaklng° Do o
_they habifually sthch? Or _do they find it distasteful? Do

- ‘How:groflclent and confldent are they*;n Spamshv Do they ,
teach in Engi1sh and often feel insecure when g1v1ng

ent are the students in both English_ and Span1sh7'
ole of the program is to bring about bil’ terate bilin-
7,gualzsm, is this being accomplished? Or does most instruction
in_Spanish get."switched™ to English in the course of the
1esson? Are the students comfortable in discussing academic
subjects in both languages, or do they seem to lack Spanish”
vocabulary in the higher grades? Has a transition actually
been taklng place?

4.—‘H0k y:evalent is_the use of Spanish in the community? Is it
. still primarily the home language? What is the attitude of
_ the communlty and the parents toward their own code sw1tch1ng

5. If the csmmunlty is slowly shifting from Engl:sh[Spanlsh bllln-

gual to English monolingual, how important is it to provxde in

the blllngual program a domain in which only Spanish is’ useﬂ’

rﬂlf code sw1tch1ng is not considered appropr;ate in the ciass-
_rToom, is this ban limited to recitations and presentations by
both teachers and students, or does it include group work or
_other in-c¢lass peer 1nteract10n? Can language use by students
wlth students actually be controlled by the teacher?
F1na11y, what is_ the present overall policy (stated or unstate&):
for language use in the program?

Phlll;ps {1975) examined code switching in a bilingual education
program.and found that (1) code switching took place primarily
. during Spanish instruction and seldom during English instruction;
_{2) students seemed to follow a teacher's switching pattern; and
(3} Syanlsh (duzlng instruction in Spanlsh) was used essentially to




Q;IESSDHJ while English was used for classroom control.
The implications of such language choice (the power and efficiency

nglish as opposed to Spanish) were certainly important for both
tudents*and teachers.

7Ch01ces concexnzng actual language use are complex. It is diffi-
cult to know hox much influence a bxllngual program may have on the _
languag of'a bilingual community. It is possible, however, that
annéd programs may be important in the preservation and

n intenance of minority languages in this country. Policies con-
‘cerning the use of one language or both within the same classroom
the use of each must be logically establiched accord- .
1e_purpose for which the bilingual program was implemented.
mmuplty and ‘its educators see language maintenance as a

11, the policies concerning the use of the minority

1 be of one sort, wiile if the goal is simply for the
iieve proficiency in the majority language as quickly
p'p011C1es will be quite different. Until such
icies are made clear for all bilingual progtams, the
ant consideration is that teachers accept code switching
L blllngual,verbal strategy. The complexlty of. thxs

NOTES

IFIDm the bilingual corpus collected at New Mexico State Uni- B
ers;ty; Las Cruces by the authcr. o

,zﬂbt all researchels in the area of bilingualism agree that - =
‘the concept of interference is a useful one. Fishman, for example,

_has suggested that the languages of a community wherein in: agroup
bilin

ism obtains be studied not as two pure and distinct lan- =
that have "rubbed off" on one another but rather as unique
avieties (perhaps combinations of language X and language Y), .each
with a definite structure, each utilized by specific persons for
specific purposes, goals, interactions, etc. Another researcher,
__Gumperz, has proposed the temm 11ngu1st1c repertoire to speak of ;
. the varieties of language or languages used by a particular sgeaker. -
"As Fishman has stated, the term interference has unfortunate pejor-
‘ative connotations and suggests that the language of bilinguals
'°has ot been approached in an unbiased fashion.

3Cﬁrpus, New Mexico State University,.

4Erica,McLure, Aspects of code switching in discourse of
bilingual Mexican American children (paper presented at the George-
town Urniversity Round Table on Languages and Linguistics, Washing-
_ton, b.C., 1977).

ERI

A FulToxt Provided by ERI




SCorgus, Now Mexico State University.

6?:0m the poem "Under a never changing sun," by Jesfis Maldonado,
Literatura chicana: texts y contexto, eds. A. Castaneda Shular et
al. (Bnglewood Cliffs, N.J.: Prentice-Hall, 1972}, 33-34.

7From Rosario Gingrds, Problems in thc description of Spanish-
English intrasentential code switching, in Southwest areal linguis-

tics, ed. G. 81115 (San Diego: Institute for Cultural Pluralism,
19?4)

Frcm A. Akmajian and Frank Heny, An intrpduction to the
__ principles of transformational syrrax (Cambr1uge Mass.: The M.i.T.
Press, 1975).

grrom L.A. Timm, Spanish English code switching: el porque y
how-not-to, Romance Philology 28, 473-82.
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A fundamental article for those interested in Spanish/English

" _ code switching as a rule-governed process
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48. _Also ED 042 173.
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-~ Research.Laboratory. Berkeley: University of California.
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de Gruyter, 179-210. ED 044 692,
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in bilincual behavior. 2 vols. Philadelphia: University of
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Bloomington: Indiana University Press).
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Hernéndez-Chdvez, Eduardo et al., ads. 1975, EL lenguaje de los
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Holt, Rinehart and Winston, 35-71. B E

Discusses some basic issues in the study of verbal behavior
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narratives. Paper presented at the Mid-America Linguistics
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children. Paper presented at the Chicago Linguistic Society
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McMenarin, Jerry. 1973. Rapid code switihing among chicano bilin-

guals. Orbis 22, 474-87. R




‘A competent s;udy’that will be of interest to those wishing
to cover the entire range of investigati:rs of English/Spanish
de swltch1ng.

:?faff Carel 1875.  Syntactic constraints on :ode switching.

_ Paper presented at the annual meeting of the Linguistic Society
: of Amerlca. ED 127 828. .

B The author examines English/Spanish cede switching and
_attempts_to describa the types of switches that are possible at
dlﬁfere t,p01nts within discourse.

;’ 19?6 ~ Functional an¢ structural constraints on syntact1c
vartatlon,ln code switching. Paper presented at the Chicago
Llngqutlc Soc1ety Parasession on Diachronic Syntax.

';Ehslllps Jean McCabta. 1975. Code switchi.z in bilingual class-
rooms. M.A. thesis, University of California, Northridge.
"ED 111222,

An excellent report on the use of English and Spanish in

bilingual classrooms.

7 Rayfield, J.R. 1970. The languages of a bilingual community.
The Hague: Mouton.

A déscr1pt10n of Yiddish/English code switching in Venice,
California.

Redlinger, Wendy E. 1976. A description of transference and code
switching in Mexican American English and Spanish. In Bilingual-
ism in the bicentennial and beyond, G. Keller et al., eds. New
York: The Bilincual Press, 41-52.
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- good starting point for chose wishing to read in this area.

Reyes, Rogelio 1976. Language mixing in chicano bilingual speech.
In Studies in Southwest Spanish, J.D. Bowsn and .J. Ornsteln, eds.
Rowley, Mass.: Newbury House Publishers, 183-88.
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