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- This paper considers thé prohle!S“of the eecond-yeaéﬁ

pediate college langiage coitse, tie’ priﬁ‘iplec that afé N

¥ mtal to any 1nterned1ate class and chservatlcnc'cn the content
i ‘ECOpE€- 0 f~thef‘«

i

subject natter, "and the varled capah;lztles andvlnterestc of'fhe“* —
'TH?”%T" o

:@he“cource nust be based on the language 1tce1f
relnforce and 1ncreace the student's kinculedge cf ﬁhe langugge in a i
{ (2) The course must ccrntribute tc the stndent»s; g

Pt

(3) The student must learn tc appreclate the fact
—hat langnage 1s;an instrument of connunzcatzon. (4) The. etndent ‘must
ﬂearn that “Tanguage can be of practical use: Ihe confent of~the )

' follow< from thé foregoing principles. Basic ccnpcnents of the
‘e 1nc1ude enpha51s Ch correct usage,. eepec1ally cf’ VEIhs‘and
at1c expresslon s, study of the culture “cf the country:*and the

of a uldefvarlety non-fictional and f1ctzona1 :ater1als, -

,o—v1sua1fmater1als and vih;ts £rcu native sp€akérs. Such a
efully organized 1nternedlate\\onrce can turn the prohlem year -- .
‘o‘cne ofzcolld and stimulating ‘achicvement. . (AMH) ‘
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;35_\ Most oi us recognlze that the very nature of the second-year[

1ntermed1at

ot R

never be solled. The second year is a perlod of transltlon,

o—man;s 1and lying somewhere between'complete 1gnorance of and

;’LNTAsi—reasorable mastery of the: Italian language.“ lee all tfjhs/tlonalw-iA;i{"
B .;perlods, it 1s -2 time of uncertalnty, for the 1nstructor & well

[T

' l;g§4£orrthe student.

>1anguage course is very different fron what he of she was a year?
~ear11er. As a freshman, he was naive. in tz;,ways of academis,

s ,
\awestruck at being in college, eager to p1 ase and to- succeed,

‘ charmgd.a bit, perhaps, by the novelty of the Ita11an language,Ak//d

~

and 1mmense1y gratified, when he eallzéd that by learning three,

M B
- s

- ;

\ ‘*‘g.s s

or four new- forelgn words hefhad doubled hls\vocabulary. ete i ff*-;

Not so’the second—year student.g After a year of ‘hard wor’ o

he knows that he still can\speakgandi derstaﬂd the,language only \\\ ,:5

t
1mperfect1y, and what he has foré%tten durlng the summ\r has C%

B T - Ar e S e L o

contrlbuted to his 1gnorance. " He ¥eel frustrated because his

desire to communicate far outstrips his\ability to do so.w\Most Jv -~

*

. %
- & 3
. \“

by
S "V nis paper was originally presénted as part of a~progré§;“
N

arranged by the American Associatdongof_Teaehaes offltalian at

'the.ﬁodern’Language Associatiog'donVention in Chicago, December 293&
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:devastatlng, he has probably begun to questlon exactly what he -

S s -

» ,;wants;Xo get out—of h1s 1anguage study, and he may have come to

«ww*«wmw1th‘£r1ends‘and famlly, or 1n bus1ness or research or "t

e ek s s e e 4 N
- Rad e e e e e

vgnthe concluslon that he. Limply wants to get out, of it

,vary great{y in their abllltles, thelr 1nterest/’ and thelr

vw«—x’

A
) t

f
The\homogeneous class that\iaced the 1nstructorot§e previous
,1

'year has d1sappeared. \In its place ;s a group of studgnts who

\

reasons for taking Itallan. Some want merely. to satlsfy the !

i
college & requirements, others hope to %se thelr ianguage sk111s'

«.

g T
complegent thelr courses 1n~art and mus1c, or perhaps i) make
%

“upoomlgg trip- to -Europe more enaoyable. ;

A s s

+\ “ i

Hlnstructor to d1reot h1s teachlng ‘fﬁﬁmlf -

Thls*ns one of the problems faclng/the teacher/;n the
1nuermed1atezyear. There are, of couﬁse, many obhers, most of
whlch are beyond the control of the 1nstruﬂtor. One problemh,

however, can be'at least partly attrlb%?edfto the teacher and 40~ °

s whatfcan ‘be oalled the "Sunday night syndrome." We all know. what
\

e

that 1s. I usually experlenoe it weekly when, atver having eiﬁher““

‘

I/Trlttered away my weekend orxused it to accomplish more presslng .

4 ? et ‘\

or 1nterest1ng tasks, I am suddenIy\selzed on Sunday night by
-, \

‘\ . ¥ :
the reallzatlon that the next- day is go1ngﬁ$o Ybe. lMonday., .just. _ A,ermméjs

11ke it was last week, and I race 1o begin preparlng for classes.

Similarly, as the instructor returns from the second or third

-

meeting of his intermediate class, he is stung by h1s profes81ona1‘F(

.conscience, "My God," he says to himself, "time-is running out.

\ A
For most of these students, this ‘is their last year of Italian!
And they know almost nothing!” He feberlshly revises. h1s syllabus:
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f/pronouns, because they don't understand those at all; I'kn0w they

/‘,l‘

- K don't know who Ma221n1 was' maybe ‘I can shoﬂwthem a_Felllnlnﬁllm,

e
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gﬁ* — and‘ry s11des of the Slstlne Chapel° and they've got to be warned
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about papnagall and the letter C on faucets _in Italy. And ~Gaddal ' 7

A amme sty

=Oh my‘God, I almost forgot Gaddai they've got to get Gadda'"'

kA e

. ThlS i8 the blltherlng stage of the syndrome. Unlesslat this point S
) ;thefins rud@or can sheke his panic and take stock of the llmlta-

Y A
wmm,.wunntlonsglmposed upon ‘him by time, the capabilities. :of -his students,,
. _,,llf”'—T“
.. s mww-mf-pu . — L e e e o O e

\an “the material with which he must work he w1ll*becomekh;srown

*gnemyf exhaustlng thself without ach1eV1ng’§n;“o;’the goals he g .1f€

w - -

cam ae

o

striyesffor. ST - -

“,fhus, I perceive the‘centfgljprobleﬁ'of the intermediate
- /. <7 . s N -
yéar as the,problem of what to choose to teach in a very.limited

time to a’g o:g;offstudents who dlffer greatly,ln the1r needs, ' »“li
ab111t1es, attitudes, and«1nterests. The problem is admittedly \

P e

broad, and it becomes even more unwleldy when we consideér the

o/

f‘
and the different structiures of” second~yea£/90 rses, all of Whlfh
s .
jvary from 1nst1tutlon to institution. /It should ﬁﬁxnow be
i -
f’ bV1ous to &l11 that the central problem of the Intermediate year ’
G { )

annot be solved by theorlzlng or generallzlng. That is, o. .

x

. ,f e
. différent language requ1rements, the dlffercntﬂ:ollegﬁ’calendarsL,,xztn

L Ty

f'single course syllabus will be apprOprlate for all second—year \R‘:

“courses. 4

- el

_On the other ?and there are certain prlnclples that I

4

consider fundamental to any intermediate class and wh1ch constltute

QWhat{we may call the rationale for the Thtermediate year.

- T ch . .
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S ?he principle is self-evident. The course must be based'upon
the&lghguagefitself, it must reinforce and increase the studént}s

rknowiédge of Italian in a systematic way. ﬁor this reason, thevn\“a: !
language text that reviews and also\dgepens the student s know- “%;
ledge of the language w11¥/be the basic text of the courseu

The second pr1nc1pIe of the—:ntermedlate year is a tradltionaI t‘:fi
one: the course must contrlbute to the, student s liberal education; si?é
he must perce1ve,t;at the language 1sfa vehlcle—-and in some. cases - A,/frfg
the or1g1n and the product—eof the culture of .a natlon, and, thlsWW,fﬁh“mnwi

?fp ”"”Eﬁi£§fe should 6& represented by its most worthy achlevements, S o

: embxmthe“best of its thought and art. and music. and especlally - % .h“,:a?mé

. ' ilterature. What Itallans eat and how much a train tdcketifrom :KA..MCfizé
Mllan to Rome costs have the1r 1mportance. But neithef is‘a ) >\ﬁ é
substitnte for a poem by Montale or a page of Machlavelll. R %

g ,:*' -These first two pr1nc1ples—-the study of the language and ‘ “:\

; i"1ts culture--should form the core of the intermediate year. \\fé

éi,‘_"' Yet if ye_llmlt our course to themgwwewshall run the risk of ?

??f;, “digtorting the student's conception of languageAgnde%nguage

é* " learning, for language is more than grammer and literature. It ‘5

;g“;ﬁu ' is omnipresent, and it touches every aspect of human behavior. /3%

‘5;“““" It is not a problem %o be”“worked"”by“fiIIing%in‘the‘right'blank ’?*?

§N  but an inetrument of communication between liudng human beings.

i ‘ Banguage is real, and the student must be convinced of its f

?if\\‘ ‘reality. This is our third principle. ) ) e %

;v ' Closely related to- this principle but d1st§nct from 1t‘§s\the xi

3' ‘ notion that the language can be of use, of practical use to-the \;\ -

; . Astudent--it is not/something dreamed up by insensitive or possiﬁly L \;:é

. 15 E )




}‘ even sad1st1c educators for the sole purpose of tormentlng the

s %
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. student. N - y
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S . ) The rationale, then, that. supports the 1ntermed1ate course

conslsts of 1ncreas1ng the students‘ knowledge of the language
?f¥‘3_~ and -it8 culture, and at thé/same time 1mpart1ng\to them thev
?EQ:'_ notlon; that language 1s both real and useful. The next questlon
\“\i 4‘"how°". From thé/almost infinite aspects of language and«the

O —:wast number~o£~cu1tur3¥\works, which will we choosé to present \

Ve tomthe,_‘students9 How can we demonstrate to. them that' 1z guage isy

real and usé'ful‘> .
. \ /

. v
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3"4 V ' Our approach to the teaching of language shou1d be guided / ~‘:;\\\&
P by’ the reallzatlon that the 1ntermedlate ye‘\\}s the last year .

1oy o

1

in which most 8tudents will formally study Italian é:cordlngly, é

we should emphasize those elements of language whlch are .best - ;

-y
Y Sest.

learned in the classroom; for example, verbs and idiomatic  -'- LD

4
v

~

%,

expresslons. The many irregular verbs pose special problems for xé
the student of Italian, not only because of their number but a1so ‘ j“@
because their coajugated forms are not listed alphabetlcally 1n / |
P dictionaries and other reference works. Similarly, idiomatic ~ i
:%?ﬂ“ ) expresS1ons are often hard to find in dictionariés; -but what is — // *;“f

:"
even more con£u51ng to the student is the £9°t that manysldloms

are composed of words familiar to the student, while the sensemogw ﬂ;é
gi the 3 idioms m&y be qulte dlfferent from. the literal meanlng of ‘
thekindividual words. Specgal attention to verbs and idioms -
‘yields important dividends: not only does the student increase

;~ ‘hisHQuantitative knowledge of the language but he also lays down ié
-~ - !\ ;




R s f} )
‘e, firm base upon which he can increase that knowledge when he is
/

¥

no longer enrolled 1n ,an Italian class.

e

Acqualntlng the student with the culture of Italy is done
f

4; , ; most sat1sfactorlly by means of the llterary text, because most
cultural phenomena are stored in and transmltted by the written

word. Thls‘}s 1deal for the teacher;of language, because the

1,

R e e et

readlng\gfwa text transmits 1nformatlon on_the culture of Italy '

-.____.—-f“"y , H
‘and at the same time it contrlgutes to and relnforces knowledge A‘;

o £

O ™ e A

of the language 1tself. Unfortunatelxq what students” read 1n

i - O3 AAG LE o
A ¥
AY

e o e
‘,ﬁlntermedlate courses is u/ually limited to 1mag1nat1ve llterafure-- ™/
; \& R

[ ——

He .
IS short stor1es, a novel, play, some poetry. T would proposexthe BERRSS :

;’K\\& widest possible varrety of readings: imaginative literature, \ ~ ’g
M - ‘_\\ . \ z 5' . ..j
AN certainly, but also some essays which will reveal_the thought ofi : %j

" T~ Y } M:’;

\ Al
Italians in dlfferent historical perlods. ‘We cannot hope to i- ‘ o

teach an intellectual history of Italy; our readlngs would have to

vy e e 4R e

be very selective. But 1 tiink it would be enlightening for
students to read some of Verdi's letters or a bortion of Leonardo's
notebboks, each accompanied by either a brfef lecture or additional
“readings on the author's contribution to western civilization.
ij,ff?';*w o Many 1ntermed1ate language courses go no farther than the L i

p01nt we have reached: they cons1st of - grammax rev1ew and

-~ readings from Italy‘s luminaries. In an extreme (and admlttedly

PIVRPUR—

§ exaggerated) situation, a student might leave second-year
A Ttaliar: with the conviction that "Italian" is a puzzle in which .. . ,a%
§~ a masculine singular'article matches up with a masculine singular I
. noun followed by a verb whose number must match the number of . A

the noun and which is-. 1n¥turn followed by anothor noun, possibly




‘precéded by a prepos't‘on, ani that tnere once 11ved peop1e calle
rs :

‘\

andathat's why wé/study them in Italian class.

K :Such - ster11e view of the :language must be combatted, not

S
../ -~ only for tne good of our profession but espec;ally for the good

v . P
< r L

of our f‘students. The student must be taught that Italian is a

F DN gt Y e S
o W
5N

‘ reallty, that for millions of people it is a way of 11v1ng, it

ST ) 3;’?3;,
- R .
N

’1s ‘as ?uch the stuff of reality as. Engllsh is the stuff of

.

/ _“‘; realxty for him, _
S ‘ The, teach1ng of “realléy" cons1sts of introducing the. studen
;"“mu A“tovﬁaterlal that was not created or prepared_speo;froa;ly for the
teaching of Italian. For ¢he\spoken languagég a museum tour

& { accompanled by an Itallan\speaklng gulde or a visit to the shop

of an Itallan art1san would probably ba movre productlve than an

programs in Italian. Even in geographical areas where spoken

Italian is not common, some exposure to "real" Italian can
i - .
- usually be arranged through fllmo, short-wave radlo broadcasts,

or records of Italian popular songsfﬂwﬂmwwwﬁ*mwm

o

\'IJ"’

extracted and photocopled from current new3papers and per;odicals
are useful 1f they can be related Yo someth1ng with whlch tﬁ
student is familier, e.g.,/an article about some aspect}of

America or about some event familiar to most of the students.

L] e

~drug problems, unemployment, energy conservation, or pollution

I have in m1nd for example, artlcles on American forelgn policy, .

d

Pirandello:and Un;?rettl who were very good‘at th1s sort of thing,
x"‘;‘

t

o g
R

hour in the classroom. Some communities have radio and television. N

/ ’ ’:

3 Written mateniaI”"d exercises can also: helghten the f
;*,* \N \ ~ -7
oo “-student’s~Sense of Ita11an as a- "real" 1anguage. Articles -




.
-

control. I'o complement an article on American unemp?oyment, for * ”l

instance, the instructor might also assign an articlé on Italian
"4' . = k‘

éﬁbib?meﬁt. Not all materials need be at a high 1nte11ectua1 . ;5

level an artlcle on the death of Elv E1v1s Presley would probabrv be--*

i
read avidly and would add a certain dimension to the student'S\* )

¥ N
perceptlon of real Italian. leeW1se, comic strips, cartoons) > ;%

?; and fotoroman21 have not only a curiosity value but also refléct MS&Mthfé

Itallan popular culture; in addition, they offe excellent 7 \\\5\'2

et examples of contemporary spoken language.

e : The- intermediate student thus exposed”tO“contempérary ' ";““’ﬁ§

%ﬁéw --- ~mgterials which set into relief both. the differences .and the . R *g%’
i

‘similarities between Italian and Americqgwqulpggeg*Wi%1,m1 think,

come to realize that Italian is not Just<an academic exercise

-

foisted upon h1m by a tradltlon—bound educatlonal syster. He or- s

H R

she will find that Italian is a living }anguage which. can be an

hS

. instrument of knowledge, communicéation) and even pleasure.

To satisfy the final principle of ouf‘rgtiongl%? the " - > ‘€
iﬁstrﬁctor must guide the student toward the‘req}izatid; that a o
knowledge of Italian can be,ﬁééful even after thg\COmpletion of
formal language study. It/is in this area that intermediate- ‘
5*”**"“"prygr§ms are probably most deficient. We t66 frequently regard ~ =~~~ 77
‘ onlyf%he studen{ wno will go on to the third year as having a :
%‘7 future in which Italian will play any role; the studént who does .
not continue after the second year is dismissed from our minds
with ‘only a slight feellng of grat1£hde for hls~hav1ng contributed

one more enrollment and thus kept ;he ‘wolf from the door for a “f

‘whlle longer. We &assume tooreadily that once students leave

9




intermedidte I}alian they will never "qQ”/anything with it; it
- 1

, /
is likely'that they never will, unlessfwe prepare them” to use

their language skills. /- L

This preparetion can be carried out on both the individual
. and the group levels. To the individual, the instructor may
g !assign an article dealing withAa field in which the: student is
interested. I would caution the instructor ?Ot to 1limit choices

to ;L academic field: few second-year students caﬁ profit from a

,highiy technical professional article in psychology or chemlsfry et
or h1story. And the choice of the article should be dictated by_//w”“AJf #
the student's interest. If that interest at the moment runs to |
automoblles or rock music rather than nuc}ear partlcles angfthe
logistics of the Peloponnesian War, flnes During the student!s

——

readlng of the article, the instructor should be available for

> -consultatlon, When he has flnlshed his readlng, the student
: might then make a written or an-oral -report on»What he has
4

-

e learned. e

e—— ~ U g -

?* - ~ Happily, most efforts toward showing the usefulness and -

future potentlar’of the language can be directed toward the class
A

i as a whole.,,One can 1nv1te t0 class adults who use Italian in

e
\\\\\Eélr daily 1iveés: a translator, a person in bus1ness,,a’éolleague

-

from another department, a librarisn, a social worker, or a ’ ;
tourxst agent. Nor should we overlook those whose avocations 7
frequently 1nvolve foreign langaaée: history or music or art
buffs, and the amateur of languages who studies them for personal
;. enjoyment or for travel. Such persons, although the&mmay not be

masters in the language, suould speak Italian informally with the

O ' -
. -
. = B
- . R : , 3
‘ i
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students. In faEt, it may be desirable for the student to realize

that even an imperfepﬁ command of the~1anguage can be a ﬁseful

—tob?,»elthough mastery, of course, is more advantageous still.
Fihaelly, the instructor cen provide the student with certain. .

~

skills and aids that will be useful after the formal study of p
Italian*has ended. Toward the end of the second year the instructor
'ghould 1ntroduée the student to various dlctlonarles end give o
1nstruct10n 1n their proper use. Bilingual dlctlonarnes ought to
~_be given the most atfentlon,abecause the studentils most ;ikely

to use these in the future./ Differences betweén pocket, desk~
sized, and standurd dlctlonarles should be demonstrated, perhaps
_by comparlng a s1ngle entry in the three 81zes., Not only should. .
the student te warned of the pitfalls lurklng in blllngual ‘
dictionaries, but he should also be taught how to avoid them—-by
consulflng a standardﬁdlctlonary of the. Italian language.\\The \x”’
student who knows how to use dictionaries w1ll be more ll%;ly to
use them in the future--and less likely 4o use them incorrectlyj\\
As the student leaves the intermediate class, he should take‘\

with him 2 rudimentary *handbock" provided by the‘}nstructor.

Part of such a booklet would be bibliographical: a list of theff’ fx’
e 4
“better Italian-~English and Italian-Italian dictionaries, the -

titles of~two or three‘reference grammars, and some euégested
further reading, perhaps graded according to reigtive difficulty.
‘The*iist of readings need not be lengthy but it should be so
designed as to appeal to a wide variety of tastes. Another
section of the booklet ought to list ;obal and national bookstores

where I'talian publications can be obtained; similarly, local

-
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public libfgties with Italian collections--however small--should
o be mehtioned, ae well as the fact that many college and university
\ ‘Iibfaries permit the use of their holdings even to persons who
have no officiglﬁconpéetion with the institution. Fthally, | ,vﬁ
cﬁitural organizdations- such as the Societa Dente;Alighieri should

be brought to the student's attention. o -

hd paey

‘- ' We must have no illusion that follow;ng such a program in the - *;;»§
. intermédiate year will cause a great rush on bookstores and '
- librories, Many and probably even most studentswill not use - _ . _
their Italiaen after completing the language reqhirement. Never-
theless, a concerved effort by the instructor durlng the 1ntermed1ate )
o year will increase the number of students who can, after 1eav1ng . f‘?&é
; the classroom,’ beneflt from the1r language study.
?5 . ,fVA The intermediate year has always been the problem year.
; Standing as it does beiween the pedagogical simplicity\of the .
elementary course and the syeeialization found in adva;\ed courses,
i! the second year is critical, it is a pivotal year. In sume ways,
§’> it is the cardinal link existing in the present between the past
L ' and the future. ™e can Ps - :nt to the student a worthwnile and §
useful course if we keep én mind thls\;eeullar quality of the
intermediate year. Accordingly, we shall give the student as firm 4%
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a groundihg in the language as we cgn, we shall introduce him to
some of the important and r;bresentative ach;evemeﬁts of Italylin
the past, we‘shall acquaint him w{th the reality of present-day
~ Itallan, and we sha2ll prepare him to make further use of hlS know— : ‘j
) 1edge in the future. If we can do thls, then the 1ntermed1ate year

_.-will no longer be the problem year but the year'of s0lid and

.~ e donger | N /\
: - Stimulating achievement. . :




