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This report discusses tte views of ctudents now in

French-speaklng Canadians,
‘to- become fu.ly bilingual.

,\the eleventh grade sho part1c1patea in the criginal gilct class of
- the St. Lambert .early 1mmerc10n prcgrar ir Mcntreal. They were .asked
to 1ook back onh their schooling and tc appraise jts effectc or their
11ves. Thelr parents were asked to do tte sarme. Questlcnnalres
de51gned to elicit information cn ccrpetence and use cf French,
“ assessment of French instruactional prograss, and plans. for the future
were -given to all those who had started school in a French immersicn
klndergarten twelve years prev1ously, ard tc theizx parent
Quéstionnaires were also glven to puplls and parents whc had been in
- the original English comparlson classes :
. appreciation for the early immersicn experlence both in students and'
oparents. ‘Studenits in early immersion express a feellnq ct well-belng
. 'and satisfaction with their proficiency in French, which is much more
w,advanced than. that reached by the English ccrpariscn ctudents.
: Immer51on students also show a more pcsitive attitude towards
express mpore desire tc stay in Quebec and
; Appendices cf the rercrt censist of
: summaries of the commentaries of the stidents and their parents.

Eesults shcw clear
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* Reproductlons supplied by EDRS are the best that can ke made

frcm the original dccument.
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GRADUATES OF EARLY IMMERSION:

RETROSPECTIVE .

1

VIEWS OF GRADE 11l STUDENTS AND THEIR PARENTS™ '

U.5. DEPARTMENT OF HEALTH,
EDUCATION 8 WELFARE
NATIONAL INSTITUTE OF

EDUCATION

THIS DOCUMENT HAS BEEN REPRO-
OUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIGIN.
ATING IT POINTS OF VIEW OR OPINIONS
STATFD DO NOT NECESSARILY REPRE-
SENTOFFICIAL NATIONAL INSTITUTE OF
EDUCATION POSITION OR POLICY
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The pupils in the original pilot class of the St. Lambert f A

Gary A. Cziko, Wallace E. Lambert,
Nelly Sidoti & G. Richard Tucker

McGill Univérsity

“PERMISSION TO REPRODUCE THIS

MATERIAL HAS BEEN GRANTED BY . .

Walbe €-lawberC

TO THE EDUCATIONAL RESOURCES -
INFORMATION CENTER (ERIC) AND -
USERS OF THE ERICSYSTEM.” :

"early immersion" or "home-to-schodl lahnguage switch"™ project

have now graduated from secondary school.

“have asked these young people to look back on their schooling and

to appraise its

effects on their lives.

ents to do the same.

For -this report, we

We also asked their par- .

There was something very special about the schooling of

these students because during Kindergarten and Grade 1 their en-

tire contact with teachers and subject matters took place in French,

which was essentially a foreign language for them since they all

came from homes where only English was used—and very little contact

with French-speaking Canadians took place in their neighborhoods.

They were given the chance to learn French indirectly through the

_course materials taught, and directly as a subject matter from

their French-speaking teachers.

During Grades 2, 3 and 4, they

continued in a mainly French learning environment except for two

daily half-hour periods of English Language Arts and for courses

in physical education and plastic arts which were taught by native

March, 1978




speakers of English. The amount of instruction time given to
English increased at érade 5 so that during Grade 5 and 6, the
last yeér of elementary school, the proportions &ere roughly 60
per cent English, and 40 ver cent French. Thus/, the elementary
school program was strhctured as to proportions of time given to
French imnersion, but for the first few years;hany "experiments"
were conductzd to find appropriate teachers,;%aterials and modes
“of instruction. The pilot class felt the fqél weight of this
experimentation. /f

The program for secondary school was less well regulated

although attempts were made to provide apﬁropriate follow—~up ox

maintenance courses in French and to offer certain subject matters

.
'

«

in French. As we will see in this repoft, the students and par-
ents were generally not satisfied with the follow-up p.ogram.

Each year the students in the éérly immersion French pro-
gram were tested for their progress in French, in English, and
in subject matters, their standing on measures of verbal and nonL
verbal intelligence, and their attifudes toward English and French-
speaking people. They were compared with English~language~school-~
ing and French-language-schooling .control groups, each composed
of children from the same socioeconomic background, of the same
intellectual level, and, in the case of the English-speaking con-
trols, from’homes with comparable attitudes toward French-speaking

Canadians as those in the immersion program. No attempt was made

to select only those with high academic promise, so that in the

L
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immersion classes as in the comparison groups, I.Q. scores varied
widely and a small proportion of children with diagnosed "learning
difficulties" were kepL in eaci sample. The program was not in- -
tended exclusively for ?}ddle class childre£ although the groups ‘\é
: described here were essehtially middle class. In fact, the same
immersion program has been followed by children from working class '
backgrounds (Tucker, Lambert & d'Anglejan, .1973; Cziko, 1975;1976; .
Bruck, Tucker & Jakimik, 1976), and the favorabie results of immer-
sion hold as well for them as for the more favored social groups.
Nor was the program meant for French-speaking Canadian children
who might want to follow immefsion-in-English classes because in
Ehat case we felt that the French Canadian society was in a period
of rapid change and needed to assure itself that their children
had developed full strength in the French language before cmbark-
ing on English-languége training. Certainigpggestions as to how
thece ends might be attained for French é;nadians have been'pre-
sénted elsewhere (see Lambert & Tucker, 1972; Lambert, 1977;
Tucker, 1975). T
The results of our year-by-year testing have been present-
ed in a series of reports (Lambert & Tucker, 1972; Lambert, Tucker}
* & d'Anglejan, 1973; Bruck, Lambert & Tucker, 1974; Bruck, Lambert,
& Tucker, 1976). On the basis of these detailed comparisons, we
found that from Kindergarten through Grade 6, the children in
early immersion classes progressed extremely well in all aspects,

of French language skills, relative to the French-speaking con-

trols; they were also able to learn content subjects (like math,




4
science and social studies) through French as well as the compari-

son groups; they showed no signs of falling behind their age equi-

LMN-~mwﬁzelents in any aspects of English language development; they were

e 8
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not inipaired inﬁeﬁ}ectually, judging from their performance on
meesures of intelligence - in(fact, they pulled ahead of the com-
bafison groups on measures of "divergent thinking" or "creativity"
by the later grades (Scott, 1973; Cummins, 1976); and their atti-
tudes toward French people and toward the French immersion program

were favorable throughout the elementary years. We also feound that

as the proportion of time spent in French langauge instruction de-

creased from Grade 3 to 6, their progress in developmen§~in French
language skills slowed down as well (cf., Lambert & Tucker, 1972;

Spilka, 1976).
' This report picks up the same young people, now gradqafing

from secondary school, after a gap of 5 years, since ouf regular

te%ting stopped at Grade 6, when students moved on to secondary

P

scmool. During this gap, most students took the follow-up pro-

gram in French offered at secondary school. In the final two
years, they also took secondary school leaving exams in French-as-
a-subject matter, and in some cases, exams on French language

skills designed for French-speaking secondary school students.

3
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Questionnaires designed to elicit information on competence
and“use‘of’French,‘assessment of giffenmn;prograhs to teach French,
and plans for the future weré given or mailed to all those who had
started school in a French immersion Kindergarten twelve years

previously and their parents_(séé'Appendix.l[. As well, question-

naires were completed by those pupils and their parenté Qho had

g

been in the ofiginal English comparison classes -- those whose par-
eg;SJHéa entered their children in a conventional English language
pr;gfam in Montreal's public schools which hadha pﬁogfam of French
as a second language (FSL) one period per day fromﬁkindergarten on.
In this program, the children studied French approximately 45 min-

utes per day as a subject. The children were first introduced to

oral activities with an emphasis on listening to the languagefipd”/f/ -

learning various songs, drills, sihcxt dialogues, etc. The FSL
program used a ralatively traditional audio-liggual approach in
which the children first listened, tggn«miﬁicked, then practiced
what the teacher said until they’aggdually were able to produce
utterances unaided. FEor the most part, the FSL classes were strict-
ly language arté/;;;;ses with no attempt made to teach context via
the lariguage. The comparison group parents living in the Westmount
community did not have an early immersion program available to them
as an option. Thus, they were "forced" to enroll their children

in the traditional English classes. In the St. Lambert community,

parents were essentially assigned by lot to the experimental or
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control groups. Six of the English comparisgn'students had‘taken
o the "late" French immersion option at G;;dé/7, which meant that

the kbulk of their Grade 7 schooling was conducted in French with

teachers whose native language‘yaéiFrench. In this&report, we o

will treat the £inglish comgafESOn group as a whole, without dif-
e

ferenfiating those with“&rade 7 immersignmgﬁperience. The Grade

i\\ 7 immersion option was not open to those in the early immersion
\ Prqg;}:' am. / ;h
: S ~ Results: Students' Questionnaire )
- . e o "
7 ;gf/w - Since the questionnaire includedlsﬁraight—forward questions
Lo - “\
;//f; angé}l as opportunities for extended comments, we will present the ’

findings in both an objective form, that is, with statistical !
counts of reported levels of skills in the French language and use
of the ldnguage in the community, etc., and a subjective form,

relying on the extended comments made by students and/or their

parents as to their feelings and personal views about various as-
pects of the school experiences.

The comparisons to be made permit us to assess how well
the program of "early immersicn" in French has served these Eng-
lish Canadian young people as a preparation for coping with the
bilingual demands of today's Quebec or other bilingual areas of
Canada. In other words, we will try to determine th well. immer-
sion schooling prebares English speaking students to function at

work, in school, and in social relationships in a bilingual society.
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One of.the gé?eral conélusions we will arrive at is that
‘these young people are indeed very well prepared to function in
French, much more so than thgse without the early immersion
French language experience. At the same time, however, we also
conclude that even with a substantial bilingual preparation, many
of these graduates haye:%rouble making contact with the French
world around them;'gnd that disappointments‘may'be engenderéd,
precisely because they have developed the capacity to function
easily in a bilingual community. We even wonder whetheér some;
form of this type of disappointment,coupled-with~mounting»employ-
ment problems,may prompt many of these young people to think of
making their lives outside of Quebec. What this means is that
our analysis of the results will focus as much on the students’
perceptions of the social atmosphere of contemporary Quebec as
on the surface meaning of their replies to our questions.

We will start by summarizing the students' and parents’

responses to our questionnaire, with brief references to the

statistical ovutcomes. At the same time, we will refer repeated-
ly to the personal commencaries added to the questionnaires.
These spontaneous comments from each family group are'éiven in
full albeit anonymously in Appendix 1. On reading these "family"
impressions, one sees how a novel educational experience like
early immersion schooling actually involves parents as well as

pupils, and brings about important reciprocal influences at every

step.. As we will see,
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phpils and parents sometimes have different expectations about the
outcomeé of sﬁch an educational experience, although in general
there is good agreement within families as to what went on and
what came from the experience.

Background Information

Table 1 presents the basi: background information for the
two groups of Grade 11 students, the "early immersion® group
labeled as EI, and the English schooling comparison group labelgd
as EC. From the original classes, we will be dealing with 17 /,
early immersion students and 21 English schoolinglcontrols, yiég
roughly equal numbersof males and females. Originally thgfg Qere
22 students in the EI class at Kindergarten and 34 stqgégts in
two separate Kindergarten classes of EC children. /wé/made every

s
attempt to contact all of these students eitherlﬁirectly if they

were still in Montreal, or by mail. Neariy aIi students were at
Grade 11 at the time of the survey, and all of them came from
English language homes, with no other language as a home or work-

ing language.

.
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As of Grade 11, ali of the EI students had been in public
schools since Kindérgarten: “In fact, the vast majority of the
original class-ﬁoved along year-by-year as a unit, a rarity in

these days of streaming and ability grouping. In contrast, a

-~

e
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L siggificantly larger proportion of the EC group had entered private
,ff// schoézing‘(gg (df,;) = 3.82, p<.05). This difference might simply -
}’i mean. that the EC families, many from Montreal's Westmount area,
were less sure of the secondary school education available to them
"k compared to that available in the St. Lambert area. On the other

Th—
Ve
hand, the difference could mean that the EC families, representing

s

as they do the same social class standing as ;Hé EI families, had

s

found more need than EI families to turn to private schooling, as
though in their eyes public schoolingfwas inadequate in eertain
respects, specifically, in languag?féaching, as expressed in the
guestionnaires. On the %theﬁfhand, the commentaries suggest that
the EI students appreciated the "special attention" they received

as the "pilot" class of this new form of education, and the cohe-

siveness of the group. Apparently it was this satisfaction, along

with the regular progress being made in French that satisfied the
EI parents as well; otherwise,they, too, might have chosen private
schooling in similar proportions.

French Language Competence

The group comparisons for French language competence are

presented in Table 2, Section I through IV. In considering the ///f

Ve
7

comparisons, it should be kept in mind that the EC students ﬁpi;
lowed a conventional English language program with FSL fr9ﬁ'Kin-

dergarten on, that is, they had received an avérage qﬁ,ﬁs minutes

per day of instruction in French$g§ a second languagé. In other

words, in comparison with typical programs of second or foreign




10

language training available in the United States or even in other

parts of Canada, the EC students had a very rich program of French
study.

We will be relying here on the perceptions these young

people have of their competence in French, and although these
could be admittedly subjective and possibly biased, it is our
opinion that in giving their ratings of competence, these students
use as a frameof reference what a fully bilingual person in Mon-
treal is like. .

As a group, the graduates of the early immersion program
feel that they can speak, understand, read and write French at
relatively high levels compared to the EC students. In terms of
degrees of competence, the EI students feel they handle each as-
pect of the language "quite well" whereas the EC students say
they can handle French only "well enough to get by." In each
instance, there are statistically reliable group differences in
perceptions of competence in the French language, and each of
these faveis the EI group.

From items 5 through 9 it is clear that the graduates of
the EI program feel much more competent in their ability to func-
tion in French in the community than the EC graduates. As a
group, they feel more able to attend a French language university,
to take employment where French is required, to perform daily
errands in French, to ask and give directiong in French, and to-
attend.essentially French only social gatherings. Interesting-

ly, both groups feel equally able to read French newspapers

11
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(Item 11) whereas the EI students again feel more competent to
understand French T.V. and radio programs (item 12).

French Language Use

With respect to the actual usage made of French outside

s

of school, it is not surprising that neither the EC nor the EI
§%udents use French with parents, brcthers .and..sisters -or schnol-
‘mates. This finding is coasistent with the views the EI students
y have previously expressed: for them there is something "phoney" )
in using French with English speakers even when they are bilin-
gual. Nor do the groups differ in the frequenéy of attending
French films, listening to French radio, watching French tele-

vision or reading French newspapers or books. Both groups indi-

.Gate that they rarely if ever turn to any of the French media.

As seen in the commentaries, both 2C and EI groups appear to be

swamped by the impact of the American media, from £ilms and tele-

vision to periodicals and books. One wonders, in fact, how in

this setting the value of some other medi "wce such as

Canadian French language programs can be brought at least into

competition.

The groups pull apart, however, on an important subset ofjfx*fﬂ

-

items dealing with the use of French in the broader communi@yff

s
with French people. The EI students "almost always" use French

with their French teacher whiie the EC group does sd/only "some-

-

times (p «.01). The EI students use French moré often with

e

Fréench-speaking friends (p «.01), and more often with French-
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speakiﬁg neighbors (p «.01). They also find more day-to-day
opportunities outside of school to- speak French than do the EC
students (p<.0l). The picture that emerges here is that once
a certain level of language skill has been attained, another lin-~
guistic world starts to open up. The main pq}nt though 1is that

/

there..are importaht differences between EI and EC groups in their

willingness and/or ability to find opportunities to use French

in the French community.

¢+ This difference between the EI and the EC groups in ability
.toumake,social contacts with French-speaking people is reflected
as well in the respoﬁses to items 7 through 9 of Part II. When

they meet a French-speaking stranger, members of the EI group

- are more likely to start up a conversation in French (on the aver-

age, they do so "often" while the EC students do so "sometimes,"
p<.03). What is perhaps more interesting is that French-speak-
ing people are also more likely to striké up a conversation in
French with the EI students ("very often") than the are with the
EC students ("sometimes," p <.02), and the EI children are more
likely to communicate back in French than are the EC children
(p=<.01). -It would be interesting to follow this pattern of
differences in greater detail, for one gets the impression that
the children with early immersion exﬁerience react more like
French speakérs, possibly sending out better signals of their

ability and willingness to communicate in French.

P
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Nevertheless, there appear to be limits as to how far

Aﬁﬂ;;éfﬁﬁéﬁisﬁbépeaking young peoéle can go in their social rela-

tionsbips with French speakers. When asked if they attend —

e = e e

parties where French only is spoken (Part II, item 13), only a

small minority of the EI or the EC students..answer. that they do.

.community which..call for a knowledge of French (Part II, item 19%, s

at least half of the students in each group say that they dornoé,

But it is not that either the EI or EC .Student$ avoid

situations where they have to speak French (Part If, item 12). How~'

é&eryEI students do find more occasions than the EC's to come into
social contact with French people. For instanée} they are ﬁuch
more likely to use French for errands (p «.02), and for asking
and giving directions (p=<.02; items 17 andfaﬁ). And although
both EI and EC students mention that they have French-speaking
friends (items 15), there is an important difference in the form
of lingquistic interaction that takes place wita these French
friends. The EI students never use English, but instead either
French or some combination of French and English. Few EC stu-
dents use French in these situations (p <.0l1). The question
then a;ises: Why don't these contacts with French-speéking
friends, based on mainly French language communication, lead the
! EI students further into the French Canadian society? Why are

so few of the EI students invited to mainly French parties or

other community activities conducted in French?

- Likewise, when asked if they take part in other activities in the

E
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Latgﬁwwé will offer our attempts to explain these apparent

~-Timits on the possibilities for social interaction.

Plans for the Future

The final set of questions (Part IV) asked the students to
iook ahead and sketch out their plans for the future. After sec-

éhidary scéhool, the vast majotity of both JFoups plan on collage

_or universicy training (item 1), and they are aiming for either

professional or white collar occupations. When asked where they

- will likely be living in four years time (Part IV, item 3), the

majority of both groups do not see themselves living in Quebec.

When asked if they plan to Eqntihue to improve their know-

_ ledge of French (Part IV, item 4), the majority of both groups

_say that they will. This general interest in improving their

French skills may reflect a generally poéitive attitude towards
the French community. Gardner & Smythe (1974) have found in
recent research that favdfable attitudes and an "integrative
motive" toward learning the language of another ethnolinguistic
group promotes in students the intention to continue the .study
of that language as well as the actual implementation of these
intentions. Still, a surprising minority of each group does

not pian to continue with French, as though certain of these
students may be discouraged about the value of going further with
thg language. Perhaps their attitudes have taken a negative turn,

in Gardner's sense of %he term.
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_ master a second or foreign language and, perhaps. as a. consequence,. ...

15
However, when asked if they are interested in learning
another language other than French, there is an important group ¥

difference. The EI students show more intérest thin the B

e

Ec's"in;another language (p=<.06). This could reflect a

differénce attributable to the taste of success: The EI }
students have already seen in their own experiences that one can 7

they are more ready and ‘interested to try another. The impo;tantfig

message for language educators is that the developmernt of'ﬁigh-

" -

- -~
N . . L. 4 2 g
level skills with one foreign or second language can increase

a -~

v -~
! e
-

the desire to learn other languages.

~-

i -

Results: Parents' Questionnaire

The questionnaire was given to each parsnt and the statis-

tical analysis of replies are presented in Table 3. We find,

first, that the parents of both EI and EC students are all native

speakers of English (Part I, item 9), and for the most part they

have misgivings about their lack of skill ih French, placing them-

selves a bi£ ébd@e the reference point "barely enough to get by"

but below the "well enough to get by" point with regard to their

ability to speak, understand, read and write French (Part III).
These findings are interesting because the same parents,

in our interviews some 13 years ago (see Lambert and Tucker, 1972),;

told us that they were disappointed with their own lack of compe- |

tence in French in spite of some seven or more years of public

" > Pt D Py M i Pt Dt ey ot B D e Bt M ST s By iy D i g
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S school instruction in the lénguage. In fact, a large part of
the interest cf the EI par%nts in exploring other ways of learn-
ing French for their childéen appeared to stem from their own
frustrations with the language at school. But it is difficult to
understand how these parents, mainly long-term residents of Que-
bec, would not have progressed further in their éompand of thg
: *mu—m~merenchw1anguage”since”s%me 80% of the population of the province
as a reflection of the;greater prestige of English over French
in North America. Of course, one could interpret the same find-
ings as a reflection of the general lack of interest in the French
H language and the desire to have English overpower French as a
working language even in Quebec. We might offer another possible
interpretation: that neither the French Canadian nor the English
Canadian has made really serious efforts to open up their re-
spective societies to enable the other ethnolinguistic group to
learn the other language or to learn about the other people.
This interpretation comes to mind because we fsund that the EI and
EC students apparently encounter numerous barriers for intergroup
relations, and it could well be that their parents had similar
encounters a generation eafl}er.

The vast majority of both groups of parents have encour-
aged their children to participate in activities, outside of
school, where French is the dominant language such as going to the

theatre, taking athletic and sports instruction in French, etc.

SR PR , - - - - - OO - —_— .
are French-speaking. One could interpret this lack of competence
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'(Eart IV, item 1). The vast majority have also encouraged their ;

children to use French in the community by, for example, asking

»direcﬁians ih French, seeking out French-speaking playmates,. etc.
(Pagt IV, item 2). 2And the children's comraratively richer ex-
é - péfignces in French have had some impact on the parents' attempts
7£g‘iﬁ§rove their own competence in the language; in fact; about

b s e — e e

e : a third -of ‘the parents say that they were so influenced (Part IV, s

. N item 3).

} Finally, when the parents try to reflect on and assess the .;
language programs their children followed framkindergarten tﬁrough

secondary school a very striking difference emerges: the parenfs%

§ of the EI students almost unanimously consider that the early o

“a~

immersion experience was successful whereas the vast majority of
parents of the EC students saw the conventional FSL programs as P

~(imsuccessfulw(g_f..ool). Furthermore, the vast majority of the

parents of the EI students said they would choose the early immer- |
sion program again, while the EC parents were uncertain as to what

they would choose as an alternative (p<.02).

An Analysis of the Extended Comments of Students and Parents

. The comments spontaneously added by students and parents f/»
are presented anonymously in the appendikx. They éonstitute a ricp
supplement to the questionnaire resposes, because in them one can
often capture feelings and attitudes that are otherwise not ex{
pressed., We have already drdwn on this source of information for

examples| of the feelings of students and parents, but here in
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‘Table 4, we have compiled numerical counts of certain reactions
‘that recur as themes in these free commentaries. In doing so, we:
find that although they agree in general with the questionnaire
response, in many cases they go far beyond in the atti%uées ex-
pressed.

In Table 4 we present a number of recurring themes along
with comparisons of the reactions of EI and EC students and par-
ents. Because the contents of these comments varied widely aﬂd
/;tétistical analyses were nét appropriate since
coding of %Ee”?esponses would have been difficult and we had no

kg

way of eviihating those cases where no information was offered.
AEE;E;EHVkrends are nonetheless clear. -

What we find is that some 33% of the EI students héye al-
ready found occasions to work in French in part-time or summer
jobs, compared to only 10% of the EC students. Overall, some
70% of the EI students feel they could work in French versus 20%
of the EC students, and in general the'parents agree with their

_children in these instances (items 1 and 2 in Table 4). ;Some
28% of the EI students aiso feel th?§ could carry out t?gir col-"
&lege and university studies in Frgﬁéh institutions comgéred to
only 10% of the EC students who;feel that capable in French
(item 3, Table 4).
Incidentally, some 56% of the EI parents feel that their

{
“‘children could enroll in French colleges; this means that there

is a much larger number of parents than students who feelAthe

+
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/
latter could sécceed in a French instituvion. Even though this
suggésts that the EI parents may exaggerate their children's
capacities in French, the main point is that about¥a third of the

/
3 EI students do feel capable of entering French language colleges
/

. for advanced training. /

‘l
7

One recurring theme dealt with students% interest and
e ‘motivation to hecome more a part of‘the'French=speaking‘worldJ
around them in Quebec. We found a decidedly more favorabiq‘atti-
tude toward integrating with French-speaking Canadians amonngi'
rthan EC students (72% versus 41%). This more favorable attitude
may be an outcome of their greater ability in French.
Incidentally, this is another instance where the views of

the EC parents are not in line with those of their children: 70%

of the EC parents .feel that their children are favorably dispos-

ed to integration with Frenca Canadians while only 40% of the

students themselves express such an attitude (item 4, Table 4).

This discrepancy is intéresting to us and we wonder why students

and parents have different perspectives on this important issues.

Apparently, the parents are more prone to give the socially ex-

pected reaction.

We also counted the number of students in each group who

felt motivated either to stay in Quebec or leave, in face of the

uncertain political and economic future of_tﬁé province. Here

we find that some 40% of the EI students are anxious to stay in

Quebec (item 5, Table 4), compared to 20% of the EC students who

<0
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are similarly motivated to stay. (Note here again that the EC
parents have an inflated view of the feelings of their children

on this critical issues: 30% of the EC parents project that their
children will stay versus 18% of the students who say that they
are likely to stay).

We are impressed most by the fact that some 56% of the EI .
students, with their capakilities in the iénguage and their desir:
to integrate with French-speaking Canadians, are thinking of mak-
ing their lives outsi@g Quebec. This is all the more striking
when we realize that over 70% of the EI students are of the Opin-
ion that they could easily become fully bilingual, given opportun-
ities to practice their French, compared to only 27% of the EC
students, who are more inclined to the view that it is too late
for them to become fully bilingual (item 6. Table 4). Here the
parents agree with the students' assessments of their bilingual
potential. Furthermore, some 50% of the EI students say that they

have French-speaking friends (with whom, as already noted, tend

to use French) compared to only 27% of the EC students (who they tend

to use English or English and French as the language of communi-
cation, item 7, Table 4).

Finally, in item 8, we see reflected again the fact that
our sample of EI students has stayed in the public school system,
and also stayed together as a group, whereas 25% of the EC fami-
lies turned to private schooling. This greater use of private.

schooling might reflect a general concern on the part of EC parents

:'/
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‘about their children's future in Quebec, including,ﬁﬁe need for

-

comprehensive training in French that one gets in private English

language schools in Quebec (c.f., the commentaries. of students
and parents), and the desire to offer their children a more per-
sonalized education. What is interesting is that the EI families

may have been more satisfied with p%blic schooling because with

the  ‘immersion: program they were assured of progress..in French,.

the support and security of a well-knit peer group, and a generally

Prad
o gt f d

There are other interesting comparisons to be seea in the
commentaries. One that struck us as important has to do with the
attifude of EI students and/or parents toward being enxolled dir-
ectly in French language schools which afford English-speaking
chilaren the chance to be with French-speaking children aqg}com—
municate with them in Frernch. What we find is that the EI students
and their parents seem more open to .and take as normql the idea
of going one step beyond immersion to "submersion", that is, to
actually attendingFrench language schools. The general attitude
that one finds in the commentaries is that even though the immer-
sion programs has been successful, students could progress even
further by having direct experience in French schools with French
youngsters. The major point is that this idea emerges spontan- f
eously from families with immersion experience, more so than from -
the English comparison families, as though the former had few con-

+

cerns or misgivings about losing ground in English or of losing

e} > ~
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personal identity ﬂy taking such a step. The statistical evi-
dence for this conclusion comes from the fact that five students
and two parents in the EI group mention the submersion option
(see families 3, 6, 9, 11, 15) while there is only one*such
suggestion from an EC student (family 13) and one from an EC
parent (family 16). The suggestion from family 16 is that schools
be integrated, half French- and half English-spéaking students in
each class, alternating languages of instruction., However, in the
TC group there are three other instances where "submersion" exper-
ience is suggested as a valuable addition (families 11, 1€ and 20),
but in each of these cases the parents are judging from experiences
with other children in the family who either had early immersion
schooling or, in one case, schooling in a private French high
school (family 18). Thus, the total for those with early immer-
sion experience iﬁ the family who spontaneously suggest, as an
alternative, sending their children to French schools is 10 (7
students and 3 parents) versus 2 (1 student and 1 parent) for those
without early immersion experience in the family. The idea we see
emerging is that parents and students with immersion schooling ex-
perience are generally satisfied with it and take the idea of going
a step further toward integrated schooling in the other language

community as natural and appropriate.

CONCLUSIONS

These, then, are che conclusions we arrive at from our
analysis of both the objective and subjective responses of these

two groups of high school students and their parents:

R3
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1. There is a very clear appreciation for the early immer- |

sion experience on the part of the EI students and their pérents

who, in the' vast majority, say that they would choose the immersion
option if they had to do it all over. This general satisfaction

on the part of the EI parents -- in spite of their dissatisfaction
with the follow-up programs at the secondary school level -- o
stands in sharp contrast to the general disappointment of the EC™ -
parents with their children's language programs. It is the EC '

parents who are more prone to direct harsh criticism at the school

system for having failed them and their children; they also turn

more to private schooling, perhaps as an assurance for their chil-

dren's future.

2. 1In general, the students with early immersion experi-

ence express a feeling of well being, seli-assurance and satis-

faction with their level of attainment in French which is much
more advanced than that reached by the English compariéon stud-
ents. This sense of attainment shows itself in various ways:

(a) the EI students have already had more part-time and summer °
working in French, (b) the EI students feel much more capable of
working in French, (c) they feel more capable of studying in
French at the college é} university level, and (d) they are more
eager to study other languages, as thouéh the taste of success
with learning French and the realization that one can master a
foreign language stimulated a more general interest in learning
other languages.

3. The EI students as a group also show & more positive

attitude toward French-speaking Canadians and a greater willing-
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ness to make contacts with French-speaking friends; we are in-
formed as well that they are much more inclined to use French
with their French friends.

4. A larger proportion of the EI than the EC students
also express a desire to stay in Quebec even though there is a
majority of both EI and EC students who think in terms of leaving
the province in the next few years. '

5. A much larger proportion of EI and EC students also
feel that they could, with experience in using the language, be-
comi;§ fully bilingual. These feelings are shared as well by the
respective groups of parents. The contrast is highlighted by
the d=light of two of the EI students who said they had been
highly complimented when taken to be native speakers of French.
The EC students on the other hand give the impression that they
have little hope of really mastering French\pr that it is too

AN

late to expect that degree of competence. "

\

6. Having experienced immersion schoolihg, both the EI
students and their parents are more inclined to see the merits
of going even further in fowms of immersion to the point of full
contact with French students in French language schools. Rather
than viewing "submersion" in a total French school as a radical
step, one might adversely affect a child's identity and native
language competence, it is seen more as a natural and obvious

extension of early immersion by a substantial number of EI stu-

dents and their parents.

T
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‘to meet ‘and integrate witl French-speaking Canadians., At the same

‘which may not provide models and examples of ways to make contact
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7. On balance, the contrasts between the EI and EC groups
that have emerged here portray the early immersion experience as
a means of deféloping high degrees of skill in the French lan-
guage, a feeling of confidence among graduates that they could
work, study and live in a French environment as well as in an
Endglish one, a belief that they could, given simple opportunities

to use French, become fully bilingual,and a willingness aqg;§e§i;g o

o o

time, the analysis has brought to light various hurdlesvtﬂat these

well prepared and motivated young people face if they try to pene-
»

trate the French world around them in Quebec. Some of these hur-

dles are very likely rooted in the English-speaking society itself

with French-speaking people. On the other hané, some hurdles are
very likely rooted in the French-speaking society of Quebec which
may also not provide modeils of how one could encourage and follow-~
up on gestures of personil intere¢st coming frcm English-speaking
Canadians. Furthermore, *this group of English-speaking students,
graduating from secondary school in tne late 70's, enters a society
that is divided and polarized along ethnic and linguistic lines
to a greater degree than that experienced by their parents or
grandparents. One wonders how these youngsters can learn to live
cooperatively as Canadians when the schools they attend are segre-
gated along religious and linguistic lines. In such conditions,
children could reascnably ask why it is that the society apparently

does not

26
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o want them to learn the other language or to get to know members

of the other ethnolinguistic group. In an important large scale

v injeétigation with French Canadian secondary school students,

o

‘éagnon (1972) found that the vast majority thought that it is

¢ ‘ only natural that both major Canadian groups learn each otherﬁﬁf/

language, and that, in their views, the language would best beA

learned though schooling plus personal contacts. Gagnon also

found that over 70% of his sample wouldﬁbé‘Qgigﬂgggfgg}ative‘gf

occ;sibns to visit English language settings. Today, young people

might wonder why society makes it so difficult for them to learn

; the other language or make social contacts with-the other group; o
Because these hurdles could be a source of frustraticn; it

is important that educators and policy makers give thought to

iw helping these students understand their society and letting them

» have a hand in improving it. We have found here that there are

few ways these students can use French outside of school; that

;WM they would like to be more involved in basically French activi-

N ties, but usually aren't invited; that friendships with French

speaking young people are not common or easy to establish; and

th§$ the majority of both EI and EC student groups are thinking

of épving out of Quebec in the next four years. In spite of ’

e currént,political policies in Quebec that limit the chances of

French-speaking Canadian students becoming as competent in English

as the EI students are in French, still there likely are numbers

of French Canadian young people who have similar desires for

27
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social contacts but who face comparable societal hurdles in their
attempts to make contact with the English Canadian society (c.f.,
Gagnon, 1972). From the perspective of both groups,ﬂthen, we be-
gin to understand how easily ethnic and linguistic segregation
can isplate subgroups within a society, which, some argue, %s a
common problem found in=mo§t complex; ethnically-plural ﬁations

(see Rabushka & Shepsle, 1972).

It could be argued that this societal Qarinéss of social
contacts across ethnolinguistic boundaries represents a search
for peace and comfort that comes from being in a setting with
one's "own kind" (see Lambert, 1978). If this is true, then
overly enthusiastic attempts to penetrate these boundéries may
be disturbing for either group. Applied to the Canadian scene,
this would mean that young people who have mastered tﬁe other
group’s language must test cautiously how far and how quickly
Ehey can make social contacts that will be acceptable to the
other group.

Perhaps the most important conclusion to be drawn from this
investigation of the early immersion experience is that we have
been forced to place this innovative form of language training in
a broader societal context, and this leads us to a realization
that we must now seek out solutions for problems of social segre-
gation and cleavage within the Canadian society. The beginnings
of a solution seem to stem naturally from the early immersion
experience itself, especially from what the EI students are ask-

ing of their society: An opportunity to put their competence in

28
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the other language to meaningful use. French Canadian students

;._ may be as?ing the same -- that is, similar oppbrtunitieé for

s social contact across the common ethnolinguiétid“ﬁoupdary. As

. parents, educators or poliEical leaders, wg must listen and try
t§ understand what these voung people a® asking. The solutions
needed are likely to be found in the quéstidns being asked. it
is our opinion that Canada, and especiélly Quebec, provide re-
searchers with a wonderful field staéion for finding solutions
which can draw on the goodwill of these two streams of young.

people.

. g
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TABLE 1
Students' Views at Grade 11

Background Information of Students

o

Student Group

X 3ex Early Immersion English Control
: . (ET) (EC)

: ' Male 10 11

7 Female ; 7 10

’ ‘ x2 = 0.01; df = 1; n.s.

* Present Grade Level 7 ws
Grade 10 1
§ Grade 11 15
- Grade 12 1
2

X = 0.37; df = 2; n.s.

Pablic versus Private School, at Present

Public 17

Private 0

x% = 3.82; d&f = 1; p < .05

Native Language

English 17

(100%, both cases)




TABLE 2 - o
Questionnaire Replies of Students at Grade 11 '
(EI = students in early immersion program; EC = sﬁudéﬁgs in
English language schools with Fiench-as-a-Second language

program, thus, serving as an English language comparison
group.)

1. French Language Competence

For the following four questions, please answer by marking an X in one of the mnine spaces that best
describes your ability in French. ’

barely well
enough enough 1ike a.
not to to ~ quite “y “native-
at all (1) get by (3) get by (5) well (7) speaker (9) t-test df P
1. I can speak %Q“_“-—Q.QS__E"‘L-—;Q&B e 3.85 36 p<.001
French EC EI
2. I can under- __EC=5,57 _EI=7.70 4.92  30* p< .00l
stand spoken EC EI
French
3. T can read —EC=5.14 _EL§Z¥ML__ N 3.48 36 p<.001
*  French ol
EC EI
4. I can write ECC4.85_  _EFI=6,11______ _ 2,36 36 p<.02
French éE gi

*An analysis was made of heterogeneity of variance; when. variances-of the two. groups were statistically
significantly different, a tighter analysis was conducted, using reduced dezrees of freedom. Actually,
all 38 students (17 in the EI group and 21 in the EC group) were involved in all comparisons.




Would you consider your French good enough to:

Attend a French University?

EI EC
YES 8 2 2
NO 9 19 X" = 5.02; df = 1;
Get a job where only French was spoken?
EI EC
YES 14 8 5
NO v 3 12 X" = 5.84; df = 1;

p< .02

p< .02

Do all your daily errands in French (e.g., shopping, getting

car fixed)?

EI EC
YES 16 12 2
NO 1 9 X® = 4.85; df = 1;
To ask and give all directions in French?
YES 16 14
NO 0 7 2
N.A. 1 0 X = 17.79; df = 2;

Attend a party where all the guests spoke French?

EL EC

YES 17 12

NO 0 8 5

N.A. 0 1 X" = 9.55; df = 2;

Take High School leaving examinations in French?
(Ambiguous question; not analyzed.)

Read Fresnch newspapers?

EL EC
YES 16 15
NO 1 5 2
N.A. 0 1 X® = 3,31; df = 2;

n.s. A
Understand French T.V. and radio?
EI EC

YES - 17 12 3% 4

NOf : 0 9 X° = 7.32; df = 1;

p< .03

p < .02

p< .01

p> .20

2 &

p < .01l




II.

(a)
(b)
(c)

(d)
(e)

()

(8)

(a)

(®)

French_Language Use

*

Please answer the following questions by marking an X in the appropriate space and
where requested.

How often do you speak French (oufside of school) in the following situations?

never (1) rarely (3) times (5) often (7) _always (9) t-test

some-

with parents EC=1.62 1.22
‘EI=2.00

with brothers EI=1.88 0.18

and/or sisters EC=1.81

with other EI=1.53 0.02

relatives EC=1.53

with friends —_ . EC=3.33 EI=4.65 1,86

with neigh- EC=2.05 EI=4.12 3.86

bours + 4

with school- EI=2.47 -0.40

mates -— - EC=2.7

with your i EC=5.8] EI=7.94 3.10

French

teacher

When you go to the movies, how often do you go to see films which are in:

French with EC=1.80 -1.07

English sub- EI=%,35,

titles?

French, with- EI=1.52 0.24

out any sub- EC=1.42

titles? +%

adding comments

df
36

36
36

36
36

36

32*

36

36

p value
p> .20

p> .85
p> .98

p < .07
p<.01

p> .60

p<.0l

p> .80




X
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3. At home .when you listen to the radio, how often do you listen to French
statlons?

e i o et P it e . R o - . some-~- I

. never (1) \rarelxﬂ(3)~\times~{53 oftenw{?)-~a1ways~(9)”" -test”**df““ E value - .

. 51—2 94 EC"4 19 . -1.67 36 p<.10 n.s. 3

4f At home how often do you watch T.V. in French " ) .

EC=2.90 EI=3.41 4 0.87 36 p> .40 n.s.
T T D :

N 5. How often do you read French books, newspapers, or magazines in your
: spare time? “
‘ Bciz.go EI=3.23 0.56 36 p> .58 n.s.
¢ T
6. How much opportunity do you think you have, outside of school, to speak

French now (on a day-to-day basis)}?

EC=3.90 EI=6.05 2.87 36 p<.01
none * * a great deal

-

7. When, you meet aéstranger who you think speaks French as his native
language, how often do you actually start talking to him in French?

wn o

EC=4.90 EI=6.70 2.30 34* p< .03

8. How often do French speaking people actually start speaking in French
when they talk to you?

EC=5.04 EI=7.41 3.48 29* p < .02
T T

9. When a French speaker approaches you and begins talking in French, how
likely are you to answer back in French.

EC=5.85 EI=7.94
+ +

H

40 41

(93]

04 26* p< .01
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11.

12.

13.

14.

How likely are you to answer back in English? s

some~

never (1) rarely (3) times (5) often (7) always (9) t-test

*

EI=2.76 EC=3.80 z

df p value

4 + /

When you start talking in French to a French speakiﬁg person, how often

do they switch into English?

EI=3.94 EC=4.38

4 4
Do-you ever avoid situations where you have to speak French?

EI=2.70 EC=3.80

+ 4
If so, why?
(See analysis of students' notes.)

Do you attend parties where only French is spoken?

EI EC
YES 3 5 '2
NO 14 16 X° = 0.004; df = 1; p.

Have you taken or will you take high school leaving examinations in

French?*

*The wording of this item was ambiguous; some redd it as taking the
typical English language high school leaving exams which have a com~
ponent on skill ‘in French, whereas others read it, as we intended,
to mean taking all leaving exams in French, The data was thus not
analyzed. We will eliminate this ambiguity when testing subsequent

graduating classes.

n.s.

»

-1.70

-0.60

~-1.43

31* p< .10 n.s.

5 b
N P T

32* p> .55 n.s. .

36 p<.16 n.s.

Ny
o




15.

16.

17.

18.

19.

3
Y
2
i)
-
T
v
¥

Do you have any francophone friends?
fE EC

YES 15. 14 2

No 2 7 X“=1.37; df = 1; p > .24 n.s;

‘MWhat language do you use with them?

EL EC

ENGLISH 0 7 S

FRENCH 7 3

ENGLISH 4 -
& FRENCH

N.A. 0 5

MISSING
DATA

(o]

X = 16.287; df = 4; p < .01

-

Do you use French for errands?
EL EC

YES 14 8 2
NO 3 13 X® =5,84; df = 1; p < .02

Do you use French when asking for and giving directions?

?)

EI EC -

YES 14 8
NO 3 12 2
N.A. 0 1 X® = 17.70; df = 2; p < .02

Do you take part in other activities which require-a know-
ledge of French?

EL EC
YES 9
NO 8

6
15 2

>
i
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1.43; df = 1, p > .23 n.s. ]
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,a student to learn French°

.

$IT. Comments on Frenéh Language Programs

S

\

In this section we would like to commznt on your partici-
patlon in specific programs designed to teach you French.

We
would like you to assess the programs' weaknesses and strengths.

We would like to know what you think is the best way for

was it the way you learned or an-
other method?

(See separate analysis of commentaries.)

“
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IV. Plans for the Future
Finallys—we would like to know something about your future
‘plans.
1. What will you do after you graduate from High School?
EL EC
College 15 20 2
Work 2 1. X" =0.04; af = 1; p> .85
2. What type of occupation are you interested in?
Blue Collar 1l 0
White Collar 8 9
Professional 7 8 2
Undecided 1 4 X“ = 2.53; df = 3; p > .47
3. Where do you think you will be living in 4 years' time?
“EI EC
Quebec 6 3
Not Quebec 8 12 2
Undecided 3 6 X“ = 2,40; £ = 2; p> .30
4. Will you continue to improve your knowledge of French?
EL EC
YES 10 15
NO R 5 6 2
UNDECIDED 2 0 X =2.69; df = 2; p~> .25
How? (Seé\feparate analysis of commentaries.)
5. Are you intérqsted in learning another language?

B EC
YES 10 5 2
NO 7 16 X = 3.46; df = 1; p < .06
\
\
\
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Please use the space below for any other comments you may wish
to add concerning the topics mentioned in this questionnaire.

(See separate analysis of commentaries.)
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TABZE 3

2 Questionnaire Replies of Parents After
B ‘ 11 Years of Immersion

* I. Background Information

‘ 1. (Questions 1-8 asked for name, address, child's grade level,
Pe etc.)

2. What is your native language (i.e., the language you first
spoke at home)?

Mother all English native laﬁéuage*
Father all English native language*

N

*For parénts of both the Bilingual or Early Immersion students
and those of the English Control group.

3 II. School History

. 1. If your child attended a late~immersion program or a French
B school, please give the reasons for following this course of
study.

(See analysis of amounts.)

2. If your child dropped out of an early immersion program, can
you remember the reason for this? Was this a good decision?
Do you remember any problems or benefits resulting from this
switch?

(See analysis of comments.)
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French Langiage ‘Competence

. % -
For the following four questions, please answer by marking an X in-one of the hine spaces that best

describés your ability in French.

barely well
enough enough’ 1ike -a
not to to quite native .
at all (1) get by (3) get by (5) well (?) speaker (9) t-test df p value
T——
I can speak\\\\\ . -
French: ’ '
Mother: EI=5.40 §C=4.25_“’_ -1.57 30* p> :12 n.s.
Father: ¥
ET 4755 EC 4,90 -0.51 33 p> .61 n.s.
I can under-
stand French:
Mother: EI=4.20 EC=4.85 -0.97 33 p> .34 n.s.
Father: ¥+ -0.94 33 p> .3 n.s.
EI=4.86 EG=§.50
T
I can read
French:
Mother: EI=3.93 EC=4.80 -1.32 33 p> .20 n.s.
Father: -0.61 33 p> .54 n.s.
EI=5.06
EC 5.50
I can write \
French:
Mother: EI=2.86 EC=3.65 -1.27 33 p> 21 n.s.
Father: ¥ ¥ -1.59 33 p>.12 n.s.
EI=3.26 EC=4.45
4.

+




French Lanquage Use and Parental Involvement

Over the years, have you as parents encouraged your child
to participate in non-academic activities which involved
using French (e.g., going to theater, swimming class in
French, etc.)? Please give all relevant information.

EI EC

YES 13 12

NO 2 5 2

N.A. 0 3 X = 3.68; df = 2; p> .15 n.s.

(See also analysis of comments.)

Have you as parents encourad?d your child to use French in
the community (asking directions, finding French friends)?
Please give all relevant details.

EI EC
YES 14 13
NO 1 5 )
N.A. 0 2  X°=4.07; df = 2; p > .13 n.s.

(See also anclysis of comments.)

Have you embarked on any new programs to improve your French
as a consequence of your child's schooling? What have these
been?

—

EL EC
Mother:

YES 6 4

NO 8 14 2

N.A. 1 2 X =1.68; df = 2, p > .42 n.s.
Father:

YES 5 4

NO 9 13 2

N.A. 1 3 X =1.14; df = 2; p > .56 n.s.

Have you been involved in any school or educational ' commit-
tees? Please give instances.

EL EC
Mother:

YES 7 9

NO 7 9 2

N.A. 1 2

X“ =0.12; df = 2; p > .94 n.s.

-
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1.26; df = 2; p > .53 n.s.




Comments on French Languag. Programs

~ We would like you to comment as parents on the various
language programs that your child has followed: . (1) Do

£ you feel they were successful in teaching him/hér French?

ST ~ ‘What were its weaknesses and strengrhs? What method do

: you think is the best fcr teaching Frencn? (2) If ycu

had it to:do all over again, how would you plan your

child's education? (3)

- (1) Evaluation of child's language program.
Successful 12 3
.o Unsuccessiul 1l 11
! Other 1l 0 2

(2) Best method for teaching French?

F.S.L.

Early Imm.
Late Imm.
French School
Other

N.A.

t3
uHOoOO®K H
oOBdxNNHWO

1l .X“ = 9,21; df = 5; p > .10 n.s.
(3) How would you choose again? ~

EI

|3

F.S.L.
Early Imm.
Late Imm.
Other

N.A. 2

X

NONNoW
NNH W

1 11.46; df = 4; p < .02

(See also Parents' Commentaries in Appendix.)




. Please use the space below for any other comments you may wish
L to add concerning the topics mentioned in this questionnaire. )
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Themes Emerging from Commentaries: Comparisons of EI and EC groups¥*

1)

3)

4)

5)

6)

7)

8)

O

TABLE 4

Student's working experience
with French language.

Student capable of working
in French.

Student capable of studying
in French institution.

Student's attitude toward
integrating with French
speakers.

Motivated to stay or leave
the Quebec scene.

Student's satisfaction with
potential to be fully bi-~
lingual.

Student has French speak-
ing friends.

Private vs. public
schooling.

- ERIC spperies are percentages.

Full Tt Provided by ERIC.

Early English Early English
Immersion Comparison Immersion Comparison
Students—Students———Parents———Parents
(N = 18) N = 22) (N = 16) (N = 20)
Yes 33 9 25 5
No 55 77 44 80
No Info 11 4 31 15
Yes 72 22 75 20
No 6 18 6 20
No Info 22 60 19 60
Yes . 28 9 56 5
No 22 27 19 20
No Info 50 64 25 75
Positive 12 41 88 70
Negative 17 14 0 5
No Info 11 45 12 25
Stay 39 18 38 30
Leave 56 73 38 30
No. Info 6 0 25 40
Satisfied 72 27 81 20
Little hope/ 6 45 12 50
Too late
No Info 22 27 6 30
Yes 50 27 38 30
No 33 50 38 10
No Info 17 22 25 60
Public 100 64
Private 0 36
No Info 0 0 -
506
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AR APPENDIX"

Commentaries of Students and Their Parents

I Early Immersion Pilot Group - pages. 1 - 29 { b

IIa English Comparison Groups, with FSL - pages 29 - 51

. ‘ IIb Englxsh Comparlsqn Group, w1th FSLﬂplus

immersion -at grade 7 - pqges'SL e.59 .

B eyt

B S rater

) Families marked with an asterisk were not included in the
S statistical analyses since either the student dropped out
o of the early immersion program before Grade 6 or, in the
i — case of those in the Engll h Control group, they had some.
- immersion experience in elementary school -before Grade 7.
- The Engllsh Control student from Family #14 was- also not
A included since he did not return his questlonnalre.

earr
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Appendix '

Commentaries of Students and Their Parents.

I. Early Immersion Pilot Group \

1

' 11z #1

Immers1on program up to grade 7:. from 8th qrade on, at'Chamb

oonhtyﬁighrSchool (CCHS) . English speakinérpareﬁts,fmiﬁimal?ﬁrenghj“

for father° mother more able to understand French, ‘Paféﬁﬁs~daﬁe“eﬁ;;

,g¢ggagement to 'speak French outside. of school:. “All sports activx-.
":ties‘(inoluding;coaohing), have beeg,bilipgﬁélh I have encouraged

;watohing,French T.V. Encouraged to use- in ‘our’ bus1n°ss. ".Alsoy

Wichild is often called to act as translator; " Parents have takenapg

no--courses to learn French. Parents have. no. 1nvolvement with sghool

committees. Parents: "I think that the: early b111ngual proqram'was~

= l -~

hampered by inconsistency in standards of teachlng, whlch was perhaps

Y

to be expected in an experimental program; - (One- or two. of ‘the: early
-bi f

teachegs were not up to what was required«of.;hem.) I was ‘much’ im~

pressed with the spoken French by the end of~F1ementary school, but

S
i
%
v
"
i

{
&
£

oyt

very disappointed at the lack of knowledge of French grammar and

22
+
¥

therefore, also the written French. Possibly later grades have cor-

rected this problem. It was disappbinring also that on reaching H.S.

their French seemed to peter out, due to the. fact that so few options

ﬁ\  ¢olld--be offered in French. Yes, I would do the same again, but T
o~ s - - !
; would want to ensure that the students continued to make progress in

H. S., also, rather than los1ng ground; would prefer to see a solld

- RGN g

; grounding ifn grammar during the elementary years. All in all, I am

e . pleased with the results.” ‘\

T

S8

P

Pl ol

i

| ’

Student thinks he can speak French qulte we11 Student: "Since

- e
o
X
¥
"
o
H
&
}
P
<
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e e ,
é&w--X——éestsv—the»interviewsv the interwviewers and most-of &all

2

B

€.

[

! B . \ 2

fkindeﬁgarpeh both the bilingual and immersion classe§ have been sub-

e

ject to an incredible amount of geéts and interviews iarried out by
_McGill_University. As far bagkjas I can think, I can Kemember the

that went in to writing these tests  Today when Mr. Prince was ex-.

\

kplaining this "questionnaire" he also mgntioned a book that had been

}published about the bilingual programs. When someone asked him wher.'é~

éwe could get q.coﬁy, he fé@lied calmly: "I'm sure if anyone of you

« -
,,,,, .

fwould like to borrow this book, I'm sure it could be arranged."” Thisj
seems like an ironic statement, that after 12 years at writing tests,
that we should have to borrow, between us, one book with somexindica;
tion 9f aur results. Our class personally was bombarded with\so many
of these tests that after a period of time, we all just filled\in the
blank sguares before even reading the questions. I think I can\speak .
for the entire class of '77 when I say that we would appreciate\g%-
ther our marks or results, or a copy of the book. If this is not%
possible, tell us at least where we may buy the book. This sign of\
appfeciation would be graciously appreciated by us all. Thank you P

in advance." After graduation? Will go\ES‘Champlain CEGEP for a

Y
year and move to Waterloc (Ontario) University to study architectu-

-

e

hemtime______._w

»

“

4

ral engineering. Occupation? Architectural engineering. Living in
4 years? Tcronto or somewhere in Ontario. Continue to improve French? °

Depends. Another language? No.

Family #2
Immersion program up to grade 7; from 8 on at CCHS. English
speaking parents; mother speaks minimal French, father understands

well enough to get by. Encouragement outside of school to speak
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French: "French T.V., swimming class in French." Mother has taken

evening classes to learn French. Father takes French classes through

business. No school involvement. Parent: "I think the bilingual

early immersion program was successful in teaching French, and I

think it appears to be a very successful way of teaching a child a
second language. I feel this program had many problems at its in-
ception--finding qualified teadhers and proper textbooks were big

- '
problems. There was great variance in teaching quality from year to .

.

. 4 ’ ] . )
year in elementary school. However, since we have two other chlldrenE

i

1 .
following behind, these problems seemed to have been solved and they

~

.are the ones who are really benefitting *from the experience. I would

*

follow the same pédbedure; if I could plan my son's education over
ajain, and put him in the same program. However, I would have pre-
ferred to send him to a French High School, at least for a couple of
years. This was not really possible for him at the time. The high
school, CCHS, offered some choices.of courses in French at the grade
8 and 9 level, but by grade 10 there were no choices. I think more
French courses cculd be offered and SHOULD ﬁéxbffered, otherwise, we
are just wasting time and money at the elementaxy school level if we
can not follow through more positively at the H.S. I would be inter-
ested in receiving a copy of your éna1_=is of the outéémes."

Student feels he can speak French somewhere between "well enaugh
to get by" to "quite well." "As I said before, I feel any shortcom-
ings I may have in respect to my spoken French could be remedied by
practice. Unfortunately, the selection of French programs in CCHS

has been rather poor. In grade 8, I took Social Sciences in French,

in grade 9 there was biology, but aside from actual French classes,

60
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ﬂaJunenm“prassed\gbth written and spoken.exams,‘-Iqhavemnowotﬁérwspe:_.;__;

5 N

e

there has not been anything else offered, althoughxthey promised law

and history courses. I was given the opportunity to Eékg both grade

o X . ) . |
10 and grade 11 French in one year and write both final exams last %

>
*,

cific bomplaints or suggestions cother than after theywha;gﬂéone about
préviding excellent elementary school énd»garly secohdary‘French prsé(“ :f
grams £§ French, that they shoﬁid follow up with some French oriented ,k H
courseszto give students a chance to exercise the language." After
graduztion? I will attend Champlain College. I have opted for the 25
social sciences program-.. Qgcypatiqn? I have not made any definite ”
plans as of yet. Living in the next 4 years? I plan to stay in Que-

‘bec as long as political climate allows, however, I do not plan to

leave Canada. Another language? I have no uses for another language.

Family #3
Early immersion through grade 6; from 8 on at CCHS. English

speaking parents; mother's French "well enough to get by," father
"barely enough." Encouragement: "We have always encouraged daugh-

ter in practicing her French conversation with Frenqh‘playmates.

Also in her later years to use her French while shopping in various
stores. Mother: "I use French 80% in my work and daughter has
helped me many times. Father has taken French lessons at work.
Neither parent invalved in school committees. Parent: "I am very
éatisfied with the progress daughter has made and maintained in the
bilingual program. Teaching was excellent each and every year. The
interest was always there. The bilingual program was our choice and
hers, and it is to her benefit now more than ever. Complete immer-

sion for the beginning years is the best in my opinion. Yes, I would

e o

Py

o
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.. ....—make.the same choice now as I did 10 years ago."
: Student thinks she can speak French "quite well," and, under-
stands "like a native." "I think that the best way for a :tgde?t to

N

»&éE;h French is to start young like I did. I also feel that ifgwe

were in a French school learnlng French with as much attentlon as we
got in the English school, we would have learned faster. Thls way
at recess, lunch, etc., instead of talklng témother English students
there would be French students and we‘yould have made French friends
and therefore would have used our‘Frénch outside of school, more than
we would have since we were in an English school." After graduation?
La Salle College to study Fashion Mexchandizing. ‘gccupatiOn? Buyer

or manager. Living iq/A’ibars time? Not in Quebec, maybe out West,

—————

hopefully in Southern U.S. Anotherylanguage? Yes, but I would have
like to have started learning them earlier but had no opportunity to.

Sports is the activity which requires knowledge of French.

4

Family #4

Early immers}pn through grade 6; from 8 on at CCHS. Parents
Englishq;;;;;;;é--both parents speak French"well enough "0 _get by."
Encouragement: "Daughter stayed with a French family,igﬂghérbrooke
in 1973 for one week which worked out well. More of this type of
socializing should be encouraged. She also took swimming and danc-
ing courses in French." Mother: "I have taken French courses but
mainly because of using French at work. Fatkher has also taken French
courses. Mother has been involved in school committees. Parent:
"The immersion program was great, but after grade 7 the whole program

seemed to bog down. Perhaps more contact with French children would

have been helpful. In St. Lambert the need to speak French was not
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Y ‘ . . . : ;
. really strong and so the children were taught in French in school . i
. £

and. then found little use for it outside. In all fairness I think 3

- -

the program did make my child bilingual; it is up to her now to car-

;o
Lo

?!
. ry on and make the effort to_polish up_her French._ -I feel she has 3

P a solid background. Unfortunately, "Bill #1" is making these chil-

t dren feel that being bilingual is not enough." <
\ \ o
Student thinks she can speak French "well enough to get by," ¢

:, :

’ 4

;

£

. &
i

,

" and understands French "quite well." "I think the best way to. tn ¢

v .
¥

French is close to the Early Immersion course. But I believe that . E
grammar ané verbs require more study. The conversation and cémpre~
B hension are well learned. The Written is another matter. Perhap§

we should start our written French program at an earlier age." After
graduation? Champlain CEGEP in the health science proéram. Occupa-
tion? Nutritionist. Living in 4 years time? Ontario: I would like«~ f

to attend a university there.

Family #5

Early immersion to grade 7; from 8th year on at CCHS. English

speaking parents; bocn speak French "barely enough to get by." En-
couragement: "Bilingual swimming classes. Also encouraged child to
speak French with friends, but in most cases the French friends want-"

ed to practice their English with our daﬁghter." Neither parent has

[

taken any courses to learn French. Mother and father have been in-

-

- volved in school committees (committee for bilingual education)."Daugh-'
. ter has been in the "lead off" immersion class since 1965. We have

béeh\very pleased with the program and the results. Except for a few

mix-ups and minor difficulties which were “ironed-out? from year to

year, thqxgreatest weakness was the teaching of mathematics not only

N,
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1n French, which is perhaps unnecessary, but the saltchlng from one

R L N

method of teachlng math to another and back again, was confu51ng to- "

- daughter. She has enjoyed becoming bilingual. Would do the same -
again.” ;
Sstudent feels ‘the can speak French "like a native." "The only v,,

" time I might have trouble 3peaking or understanding French -would-be:- - S
when Quebegois French (Joual) is being used." She only speaks French

w1th\French friends who are uni-lingual (French only). If bilingual

} they prefer to speak English.” "I like to speak French. I always-
; ™ \have\end\always will. I have always been proud of the fact that I
é * can speak**wo languages and this is perhaps due to my parents tell-
%; iné me how lucky I -am. I am very keen on languages, although that

: is not the field I am aiming for. I wish to learn Spanish at CEGEP };
next year. I feel that this bilingual program was the best to use
y ‘and learn French. I have learnéd French so well that lastfyear,

during my French oral which was judged by a complete French stranger,

DURRRNE P

I was told by her that she thought that I was a French Canadian! I

- Ryl

was “the. happlebt person in the worid. The only complaint I might

have of the program is the constant switching languages of Math.:
one year in French and the next yeé% in English. I think Math should
be done in English since it doesn't add much to your French vocabu-
lary and only confused me all the way along." After graduation?
Champlain CEGEP in St. Lamber< next fall and go into Health Sciences.
Occupation? Interested in medicine, and wish to become a pediatri-
cian, as I love kids or work in emergency at a hospitail. Living in

4 years time? With the present situation in Quebec right now, it

will probably be in Ontario, hopefully not, if the situation changes.
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Another language? Yes. I wish to learn Spanish next year, and may-

be other languages afterwards.

*FPamily #6

E S W e T = - - EEe - .- EEEESE XY

O T

e

Early immersion for two years; English stream then, having to
repeat grade 1 in English. English speaking parents; mother can
speak French “"barely enough to get by." Encouragement: "Yes, as
much as possible." But, "They do not have French friends; will speak
French if they have to." Neither parent has taken special courses-

' to improve their French. No school committee involvements for

either parent. Parents comment: "His dropout of the program was on

~—
Rt

the’aQVice of the school, the child was so unhappy. Yes, '-/ﬁgs a

x

good decision, he has done very--well since." "My twWo sons were in

g

the French program which I thought was very good. One son was gakeg
out. after two years on the advice of the school. The second child
after ‘three years. ?pé§ both speak French very well, but could not
handle the teachingléethods of the teachers as they are both shy chil-
éren, and as a’;ééult*would not speak French when spoken to."

: Studenﬁ,%éys he can speak fféﬁch»"quite well." "I changed'be-
cause I/g{én't like the program. I now think that it WAS the wrong )
dec;giéh to make at the time. The problem I had was when I changed
@péﬁ French to English, I was held back one year. I should be grad-

# uating this year, but because of the program I won't graduate unfil
next year." "For the years that I was and still am learning French
I've found that there is a lot more emphasis placed on written rather

than orel. I think they should teach the oral part of the French

program more, because the students speak French more than they write

it in everyday life. Most of my teachers don't bother with the

65
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pronunciation all that much. I think a good way for the younger
people to learn French in the written aspect would be to have French
students in another school they could write to every now and again,

then the French students would write back in English. This way both:

T Tamily #7

English and French students would be able to develop their second .
language." After graduation? I want to go on to CEGEP aﬁi then a
university, or else go out of the province instead of going to CEGEP
and to grade 12. Occupation? Go into business administration or
architecture. Living after 4 years time? It's hard to tell where
I'11 be living, but I'd like to stay in Quebec. Another language?
Only if I had the chance to use it on a daily basis or frequently.
If not I'd probabiy forget it and it would go to waste, which would f

- -

other me. Presently at CCHS.

——

Early immersion to grade 7; tnen English stream at CCHS. Pa-
rents English speaking; can speak‘French "barely enough to'get by,"
mother understands French "quite well." How did they encourage child,
outside of school, to learn French? "Son has been veiy active in
sports, consequently has been on teams with French boys and we have
always encouraged his involvement with them. Programs to improve
your French? Yes, taken French courses as well as joined conversa-
tion groups in speaking French. Mother active in School Committee.
"aAs we have a French child in early immersion (grade 1, St. Lambert
Elementary), this indicates that we feel this the best solution for

a child ~o learn French while s+till within the English system. We

have another child in Secondary III who has also followed this pro--

’

gram and we feel the results are perhaps better with hexr. This

£6




bothers us some, but presume the reason is partly the child's atti-

tude. However, if we had it to do over, we would, we think, follow

RO

the same course with first son as I'm sure he is reasonably well pre-

pared_in_the French language and the rest is up to him. In other

e e R

words, the school has done all it can. I think it would be extreme-
;y,pggefiéial for the High School to have an exthange program with
Y~ another French high schoo. so the childrem can test their fluency.

i éerhaps this wogid show them their weak areas and a week or two of

3 total ipﬁersigﬁ makes a vast improvement in speaking Frencfsi as we
have féund wéth another child who missed this program."

; f/Studeﬁt féels he can speak French "quite well" and understands
"Jike a hative speaker." He has "quite a few francophone friends

/ ..
/who are involved in sports, etc." "I think that the only way for a

/

;" student to learn French is for him to practice it on the street. He

/f/ g§£ be taught the basics and the grammar in the classrocm, but he
;/' /!fmustiuse his French or otherwise he will slowly lose it. I felt
//' that the system was worthwhile and well composed but one of my beefs
/ was the constant testing. I feel we should have at least been given.

“A\’\; -

our results to see how we were doing, though. However, I am glad I
was in the program, especiallyAhow that being able to speak French
is b;coming more and more important." After graduation? Go to CEGEP
and then work. Occupation? Might take over father's business,

Living in next 4 years? In Quebec. Another language? Not reélly._

*Family #8
Early immersion only through ¢—ade 1. Parents English speaking;
no French or "barely enough to get by." Both parents involved in

Parents for Bilingual Education committee. Son dropped out in grade
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1 due to identification of a learning disability and advice from
Montreal Childrens' Hospital Learning Centre. Under the circumstanc-

es this was the only possible course. Problems encountered in biling-

"ual programme continued to occur in English programme. Present low

S
achievement level in French a problem. Parents: "We have had three

children each having different experiences in French Programs:

(1) First child, born 1958; English program from kindergarten
to grade 3; then transferred to full French program (French
school), grade 4 to 11. Then to English CEGEP. No prob-
lens, fluently bilinguél.

(2) Second child, born 19&@; joined St. Lambert bilingual -pro-
gram in Kindergarteny ;epeated Kindegarten, then to English
grade 1 through to grade 10. Minimal knowledge of French.
Has learning difficulty. B

(3) Third child, born 1963; joined St. Lamber£ bilingual pro-
gram, Kindergarten to grade 6. Now in French High School,

grade VIII. Fluently bilingual. No problems.

We feel that bilingual programs gives good grounding and will prob-

ably ppoqqge‘g_ggi}ngéty fgnctiogg; p;lingualispii_gowever, our ex-
perience indicates that only total immersion in a French school for
several years produces true bilingualism. We found our children had
increased motivétion to learn French when in a French school. In our
experience, neither the bilingual program not th; standard English
system provided any program designed to deal with the child with
learning difficulties. We feel the standard English system provides

very poor language training, again particularly for the child with

learning difficulties. We would very much appreciate receiving a

Wy o e N




copy of your analysis when completed." » ,{
StUdent says he can: speak French "barely enough to get by."

Dropped cut because he was "unable to cope with French program.

w"/ ¥

This turned out to be quite good for me, but it limits my Erenéh to

a very simple level." He can soretimes convey his meaning by using.
@héliéh and Frepch. "The best way is the early immersion plan. The
systeﬁ I took is too slow and as a result I know very little Ffepch."
After graduation? A trip to find a college outsidé of the Proﬁiﬁcg;
Occupétion? Physics and accounting. Living in 4 years time? Prob-=
ably in Toronto. Another language? No. Presently at CCHS. Guade

10.

Familz #9 . ) uhwf

SN,
>

Early immersion to grade 7; since at CCHS in English stream, »ﬁf

T

with enriched French for grades 9, 10, aﬁd 11. Parent's native lan-
guage is English; mother speaks no FrencHJ father speaks "enough to
get by." Encouraged your child to learn Erench? During eleméntary

grades daughter was enrolled in French-language swimming classes

and sports programmes (fleld hockey and basketball), whlch were con—J

——— pomrre « 4w e v om e o
e

ducted in both languages. Programs to improve your French? Mother:

studying has taken priority. Hope to enroll in & course next Fall.

Father: "No, but use French whenever the occasion arises." Comments
on French program: "Very enthusiastic about programme although therg
have been growing pains, e.g., new teachers, new programme, lack o@’wi\
‘numbers to permit greater choice of courses. Later problems ugforg
tunately, meant the (almost) death of the programme in the hf%h schgql.;

¢ A

One soli tion would be to offer compulsory courses in Frenc'. inst24d-

of optional ones which only add to the problem. Yes, we would do it
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all over again. It's not a perfect solution, but it is about 200%

“, better than traditional programmes."

%,  Student feels she can speak French "like a native speaker."

Ffépch friends? No, but there are neighbours with whem I speak
Freﬂéﬁ. Activities which require a knowledge of French? Community -
\§ports: Comments on French program: "The strengths of the early
im;e;éfba program: Because I started learning French at sgéhﬂan
early age, I am able to communicate in French much easigr{ fThe ted=
chers who taught us were all francophone. The balance of f?enéh‘tQA

English was in good proportion. The weaknesses of the early immer-

sion program: The program was not properly contimiéd after elemen-

tary school. I was (or we were) not among French people (children)

£

Yhen being taught. Probably the best way of learning French is to
be in a class wheré you are with other French children. This forces, . .

you to speak French in and out of class. It also improves your ac-

A

cent, as well as introducing French speaking friends." After gradua-

tion? I plan to continue my education at Champlain Regional College,

e o

either in the Commerce or Social Science area, 'Odéupation? It 'is

e - et

my plan to work with children either as a special education teacher

{
for children with learning or emotional problems or as a social work-

~ .
er. Livinc in 4 years time? I hoﬁé to be atéending University in
Ontario--either Queen's of Carlton. Continve to improve French? Yes,
I would like to improve my knowledge of French in CEGEP and Univer-
sity. Anéther language? As a hobby, I would be interested in learn-

ing another language. Presently at CCHS.
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" Family #10
‘ﬁb Son in early immersion through grade 6; since then at CCHS in 5
ﬁéuhu_ English stream with FSL. Parents' native language is English. Both Z

}‘ -

3 . -~
AN

v

¥

parents can speak French "barely’enough to get by." They encourégedk
their child to participate in swimming class and a few theatre per- ufé
formances in French. Son uses French when he has to, although he has
i always been encouraged. His friends aée mostly English spéaﬁing and

other ethnic backgrounds, but not French. Parents have not taken new. :
programs to improve their French. Mother involved ih séhool actiQi; f‘ K

. ties. Parents' comments on program: tye feel they were succeéssful -

in teaching him French, although these students had a rough time, due

to different teachers, we never knew who would be teaching them next
. -

Q;nWhere they were going to find one for the following year, etc. :

.~ We do not profess to know which method is best for teaching French. W%

The educators, proficient in the language, would surely be the ones

to know this. However, our opinion is to know the grammar and to have -

a minimum of oral French and to teach it in a pleasant manner. If we

had to plan his education all over again, and in this Province, the

— way things- are now, we would have -him attend. elementary .school and.
) §
then try very hard to find the money for a private school education

(English) . We feel on the whole the early immersion program was good
. and beneficial. The fact that this was something new was no doubt
the reason for our misgivings at various times. We think it helped
:' him with his spelling in English. A second language should always
be taught as such ;nd never first. Some of the teachers in this
program in the early years were perhaps not as proficient as we would

have hoped for."
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Student feels he can speak French "quite well." He has no nggch
friends and uses French when necessary. He works with a French speak=-
ing person which requires a knowledge of French. No comments on pro-

gram. A<€ter graduation he plans to attend CEGEP, interested in sciendes *
N - » “g‘%\a_ 3

Ay

Thinks he will be living outside of Province of Quebec. Does not plan: s

t6 ‘continue to improve French since he is not interested in it, if he :
A

is living outside of Quebec. He is not interested in another lgnéuagéy

because he would not use it. ‘ }

Family #11

Son in early immersion to grade 7th; then tO CCHS Wwith 'séme 'sub-

jects taught in French. Parent's native language is English. Both

Lo “ "

parents speak French "barely enough to get by." They encourgged théi?mw&

child with French only to the extent of encouraging him to get books ;;

o

from the French section of the library and with French programs on TV
H 4

Also, when the need arises to ask for infbrmatiéﬂ they have ‘encouragéd ~

son to ask for it in French rather than to attempt to do so\fhemselveé;
H .
Mother has taken evening classes for adults in conversational French -

!
and grade XI French. Neither ‘parent has ‘been or is' involved! in school -

activities. Comments: "Son followed the early infersion programme

from Kindergarten to grade 7 with very satisfactory results. It is ob-
vious that the success or failure, or perhaps I should say the degre%ff’f
of success, is dependent to a large extent upon the teacher, but'thig/ﬁs ,
true in most learning situations. 1t is essential that fluency be
maintained in high school with options being taken in French as weli

as French language arts being taken at a higher level than is nornal

in an English high school. I think this programme is an excellent

method of teaching French and if I had it to plan again, we would do

. {
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A he same thing. I am very pleased with the gesu;tsf”gfs. To bear
Y 4 T

“ witness tﬁvmy statement regarding what I/wbuld do if I have it to, -

. . . ] o .
~do agaih, my second son who.is 3, years younger than first has fol-

id@éd;yge;samé ﬁéogramme and has just completed secondary II at CCHS

, and I am equally pleased with the results.” o é

| ——
K -

e T Student feels he can speak French "like a native speaker." 75%
of his friends are francophones. He uses French with them usually,

but their English is better than his French. He considers his Ffench -’
‘ . ~ . - ,w
good enough to attend a French university, and intends to go to the .

- e

University of Montreal to study Math and Economics. He -curréntly- ~~-;

e -

works where English and French are spoken equally often. The shop~-
keepers are French; student speaks French and tries French first with

strangers but if the person is English then he switches. Be reads K

Fﬁénch newspaperé, and also watches as much French T.V. as English.
-

He rarely uses French with brothers and sSisters and he has no. French
.‘K -.:

neighbours. If schoolmates are French he uses French with them. He

N
-"(

reads books in French often. All his friends zare bilingual: 50%£of,°7
the conversation is French; 50% English., Comments: "Strengths: )
{1) ‘Potal immersion--no English taught-at first; -(2) teachers.are- - i
native French speakers. Weaknesses: (1) Although student-teacher
relations are in French the students talk among themseives in Enqlish;%
¥hus 80% of the communication done is in English. Best‘ﬁéy to learn L
_French: putting two or three anglophones in a totally French class-
room, this way, as well as being to+=1 immersed in French and having
1
a French teacher, all student-teacher and most student-student qom-

munication would be in French. (Unfortunately, the anglophone's Englis

would suffer). This program would be implemented when the children
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‘were young, but it would work for older students too. After gradua-
tion he plans to go to English CEGEP, French university thopefully,

iéJSorbonne) and a job where either English or French is spoken. He

is interested in Economics, Math, statistics, poiitical science, etc.

Thinks he w1ll be 11v1ng in Quebec or France,,pernaps the U.S. or
Eng}and. Plans to continue to improve Fregph by either living in a
French country or somewhere French is sppfen,,or”féading French if

he is somewhere in Er.-lish world. Intéfested in learning German or
Arabic, perhaps Italian or Russian. "A personal observation: "my FEE#th
teachers were frcﬁ"?féﬁéé, Belgium and Yorth a’rica, thus I>§gegk _
French with not so much an Engliféhw as a continental accent. I alés
understand only continental ?{énch;\this means that on the street I
have difficulty understanding some native expressions and "Joual".
Although International French should be taught, "la langue du. peuple”
should be taught too, by Quebec teachers who know the current idioﬁs
and expressions. This broblem stems from the fact that English is
not a stratified language: all the classes speak the same grand old
English.French, however, is stratified according to class and differ-

ent classes of French should be taught " Presently at Champlaln Re-

T S A S [es—

gional College. .
.

Family #12 \\3

Son in early immersion to grade 7; from 8th on at CCHS with some//

— .
-

subjects taught in French. Parent;T\haPlve language is English.
Mother can speak French "barely enough to“get by," 'and father can
speak French "quite well." They encouraged their child to partigi=
pate in French sports programmes only. Exposure to French children

who are bilingual and coaching, ‘ilso bilingual (in other words, not
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concentrated French). Mother had taken no new programs to improve
) ( , .
hexr Freth but father had taken language courses in business French.

Mother involved in school committees. Comments: "This child was

1

involved in the pilot program. Primary grades were particularly dis-

PP

z
PR

organized'(no_French readers till April, change in Math program, etc.rf/j

tann

These children developed a very strop@ bond with cne another, a Grigue

situation in today'sworld of transients. They became difficult to
{

manage as a&group. Discipline problems, and how. Many storieg'came

to our knowiedge after they left elementary échooi:‘\The most frgs-
4

™

e

trating expériencé as barents was not being~ab1efto helé\with home-
work, extra%éssignments, etc. where to find‘books at the right leVél;Mwww
Thinking back I can remember friends asking‘whether the program af-
fected the cgildren emotionally or psychglogically. Ridicglous!\\He\

is extremely‘well adjusted, a joy to~11€éwwith¢ his- greatest. .asset o
being his love for people. One weakness of the program was that the
children qlways reverted to English on the playground, naturally,

which lef£ only a few hours of concentrated French, and even less as

they-were. weaned to. English. I would have preferred a more concen- , 

- trated French, at least to grade 4. Presently both languages- did not-—-

give enough opportunity to learn the skills well of either one. Sen=~
> A=
tence structure, spelling and general reading for enjoyment has suf-

fered. in his French and his English. To do it all over again--Kin-~
SIS

dergarten to grade 4 with strong traditional English program, then

French immersion.,"

ot

Student feels he can speak French "quite well" and understands
"jike a native speaker." He does not think his French is good enough

t-. attend a French university, not at the present moment, but he does
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~If I feel that :hey talk better English thanff do French I will talk

19 &

have a job this summer where 80% of the language spokén will be
French. He uses French for errands,. but would rather taik'EnglisQL
He finds it much easier to work in English. He can read French O.K.,

but has no speed in reading. Watches. T.V. in French but most of the

French shows are sick. Always uses French”ﬁ{Eh~tnghe;, often with 5

neighbours and sometimes with friends. He does not atteﬂamﬁafﬁieggx;n L

——

", g

where only French is spoken because he does not hang around with =
French people, but he does have French friends. He feels that by ;

; . s
taking exams in English, he would get a better mark. Sports,iswgggm»wA54//

b

éctivity that requirzs a knowledge of French, which he takes part in.
After graduation he plans to go to English CEGEP. Interested ip“Com-

merce, and workingiin the business world. He has no idea where he
‘s\

wll be in 4 years t?mg, Plans to continue to improve Erench by talk-
. A

ing it. Not interested in another™language. "If aﬁpérson does not
'

have a great knowledge in English, then 1 will/;dfk Frénch to them.

English to them. It depends greatly upon the one you are talking to
~

L
and what kind of a mood you are ;nf’"Presently at CCHS, llth grade.

- e -
//

-

- . "

Family ¥I3 =~ 7 T 0 T T om o smme s e e e

° paughter iﬁiearly immersion to.grade 7; from 8 on at CCHS with
some cubjects taught in French. Parents' native language is English.
Both parents can speak French "well enough to get by." They encour-
aged their child to participate in French swimming class and French
T.V. Mother and father have taken French immersion programs to im-
prove their French. No school involvement. No commentsS on program.

Student feels she can speak French "quite well", and considers

her French good enough to attend a French University. She has a job
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in hospiggiﬁﬁith~French supervisor. Will not take exams in French

~ because she considers school hard enough in English. She reads
Frénch newspapers. Always uses French with‘french teacher, often
witﬂ neighbours. sometimes with f;iends. Does not attend parties
where only French is spoken because none of her friends are Frenchj
if they were she would not hesitate to go. Her‘;;ancophone friends
aﬁe neighbours and people that she associates with when playing

ma\wggorts. She uses French with them.. She practices her French main-=

e,

ly dBinguspo;ts where thé majority are French and at work. Comments:

"I think the program was very §ood. Altﬂouth whggﬂggscamegigaégégigi:;5;
ing English verbs, I was very bad at it. When we reached high school E
we had a complete change; it went from all French to all English.

% We lost a considerable amount of French that we had learned. Learn-
in; French in High School was extremely boring. We did not learn
anything new. Perhaps if it had been more balanced things would

have worked out better. This way we're inadequate in both. I feel

* that it was a great idea and has helped me a lot. These _days when

everything is French, my schooling has helped me a lot." She plans
} . to go- to- the Mother House -and be a legal secretary after graduation.. .
She has not decids '’ what type of occupation, but feels if she can
learn the skills of a secretary she will be able to get a job. 1In
- 4 years time she plans not to be living in Quebec; she finds that
French is becoming overpowering: she feels they have gone too far
and should have left thingqghe way they were. Will she continue to
improve French? TIf she pl%ns to stay it will be a necessity. She
will continue to take French as a course. Another language? Yes,

she feels the more languages you can speak the better you can




‘ < A
commun1cate4w1th others.

Family #14

Daughter had early immersion to grade 5 and then moved to On-
tario. From 6th on, English programs. Parent's native language,

English; mother speaks French "well enough to get by," father speaks

[

"quite well.". Parents encouraged child to participate in non-aca-
demic activities in order to improve her French, while they were. in

St. Lambert, but not too frequently. It\was a question of availaﬁ

bility. Theater, field hockey lessons, etc. They encouraged“déuéh-}
ter to speak French at every opportunity. Mother has not taken new

programs to improve her own French, while ﬁhexfathér hés taken a

- !
Berlitz course when in Montreal. Neither one ha§"§ért§cipated in
/

school activities. Comments: "In 1971, the year we ﬁeft St. Lambert,

daighter was bilingual. Unfortunately her French has not improved.

i
i

She has continued to take French at school. We are ehcouraging her
to attend Etienne Boule'in grade 13. The program she attended in St.

Lambert was excellent. The program was most successful in teaching

her French. The only weakness appeared to be a very slow learning

- et it s 3

>

stage for English, particularly composition. ~Early immersion is the
best method, and i we were to do it over again, we woulC follow the
same method. It is unfortunate that we were transferred part way
through the program.”

Student can - “eak French "well enough to get by," to understand
it "quite well.” 'e dropped out of program because "my father was
transferred to Ontario in his job. I wish I had kept up my French
because now I have lost a great deal of it." She feels her French

is not adequate for a university or a job, but is good enough for
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errands, directions and reading a newspaper. She would like Eoing

to a ﬁarty where only French was spoken. She understands Freéch
fédio and T.V., as long as they don't speak too quickly. She ﬁarely
uses French with parents and family, sometimes wifh friends and\€eigh-
bours and often with French teacher. She just has a girlfriend 1eiq}§r

bour whe is a francophone, and they usually speak French. camméﬁﬁs;

. L i
"I feel the program that I was in was the best Way to learn French. ../;

I just wish that I could have kept up with my French. All my other
friends are still in the program and learning a great._deal. Wheh my

family moved to Ontario, I was entering grade six. The French that
vA

was then given me wasn't even comparable to my first year in kindéféi

¥

garten. I also helped the teacher out when some of the kids couldn't

understand what was going on."” She is not exactly sure what shg‘ll be
doing after graduation from H.S., but probably will use her French in
the airline business. She plans to work as a flight attendant. 1In

4 years time she "would like to live in Quebec, but not with the sep-
aratism business going on." She would like to continue to ihprove
her French by taking French in high school. Right at the moment she

is learning German. .She. is going into her third year. Presently. .at_ . i

George S. Henry Secondary High School, grade 11, Ontario.

Family #15

Son in early immersion to gfé&é 7; then to CCHS with social
science course in French, and FSL. Mother's native language, English;
father's native language, French. Mother can not speak French at all;
father speaks French "quite well." No particular encouragement for
child to learn French outside of school. Mother had not taken any

special programs to learn French. Father has, but not as a consequence
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of the child's schooling. No school ;ﬁvolvement from either parent.
Comments: "They feel the program was fairl; successful in teaching
child Frerch. Weakness lay in the/fact,ihat the children were with
anglophonas-~therefore used Freﬁch only at school. But on the posi-~
tive side they have far moré;érenqp/than children who only took . .
French as a day to day supfcct. ;éor an Egglophonerﬁho wanted to be
biliﬁgﬁél this method ;s’very(égod. Wé would do the same thing again
{placing child in immefsiog/grogram)."

Student can Speak Frénch "well enough to get by," to understand-
ing it "quite well.® Does not consider lLis French good enough to at-
tend a French uniygféity butconcerning a job in French he feels that
"witu a Iittle,p%;ctice he could probably work effectively."’ He uses
French for errands, and to ack and give directions. Sometimes but not
often he reads French newspapers. He finds it "hard to understand
French when they speak quickly and he tries to avoid speaking to people

he doesn't understand.” Does not attend parties where only French is

spoken because "none of my friends are French save for a few acquain-
tances I don't know very well." He usually uses French with them.
Comments: "From what I can remember of the French program, not enough
effort was made to force us to speak French. Many times during a B
class I would talk to my neighbour ain English. If we had been trained
the first few years to talk in French all the time in class this would
have led to greater improvement of my French over the years. I never
realized that our class was any different from “he others and didn't

realize the great opportunity to learn French I had. Had I known

earlier I might have made a greater effort to learn French in those

years. The best way to learn French would be to place a child in an




all French class for a few years. If he or she wanted to tall to
someone he or she would be forced to speak in French, something we
never had to do. The way we were taught French does give us defi--
nite advantage over students who weren't in the bilingual class."
After graduation plans to go to CEGEP (English) to be a doctor. He
does not think he'll stay in Quebec, because of political climate.

Doubts if he will continue to improve French. Not interested in

another language. Presently at CCHS, grade 11l. T

Family;#}g

Eatly‘immersion to grade 6; since then to CCHS with Math in
Frenéﬁ. Parents native language usage English. Mother can barely
speak enough French to get b7, father speaks French "like a na;ivé
speaker." "Son dropped out of French program at grade 6 level. -
His French was very good, but I was very unhappy with his English.
He was placed in the normal flow at High School and as far as I can

see has never been able to catch up on the English program." En-

couraged chiid to use French? As often as possible he communicated

in French. He has been employed (part time) by Eatons in Montreal

e et ettt o

as a salesman. BA°, of the last two years he hasrworked iﬁ Sf; Lam-
bert selling in a audio store. Parents have not taken any special
courses to learn French. No school activities or involvemgnt either.
Comments: "I had enrolled both of my boys in the bilingval program
at the elementary school. First son was participating until grade

7. I think his French education has been zxcellent, but his English

nas suffered badly. I think that a full English program along with

the French should be started earlier in the school system. My second

child (grade 10) was started in the same program and at grade 3, 1
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took him out and placed him in the English language stream. Then
‘boy has done much better with both languages and I attribute this to
having full exposure to English sooner. I now have a third boy in |
Kin&efgarten in the French program in the elementary school and I
plan on submitting him to English in grade 1. I am confident he
could cope with both languages at this early age.” ;

Student feels he can sﬁeak French "quite well,” and understands

it "like .a native speaker." The reason for dropping? "The reason

for this was because my English was very poor. My English has im-
proved.." He feels his French is good enough to attend a French uni-
Versity and to get a job. He uses French for eﬁrands, asking direc-

tions, parties. reads newspapers in French. Never uses French with

4

femily, sometimes with friends and neighbours and French teacher.

o~

Very few of his friends are French. (4 francophone friends and he

uses both English and French with them). The best way to learn French

is "by watching T.V., by reading French newspapers and by working. or
being with I’rench people." After graduation ne plans to go to CEGEP,
interested in Engineering in the Uinited States (better education in .
recording engineering). He does not plan to continue:to improve his

French. He would be interested in learning German. CCHS, grade 11.

Family #17

Early immersion up to 6, repeated 6th grade. From 7th grade on,
CCHS, English stream with FSL. No parents questionnaire available.
Native lanqudge spoker at home, English.

Student: "Right up to grade 7, I was in immersion program and
I changed into all English stream except for one French class a day.

The reason why was because my verbs and parts of speech in English
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was a little hard. I think it was a good decision because the good
benefit with that one French class a day was really easy and that
now I can handle both languages fairly well." He feels he can speak

French "quite well"” and understands it "like a native spearer." He

does not consider his French good enough to go to a French university

bu- as far as getting a job, "he is working now and a lot of the peo-
ple whom I talk with that are Freach.® He coulﬁ do his errands in
French with a bit of difficulty, and he would prefer to do them in

English. He has not found it difficult to ask and give directions -

in French. Yes, he would like to attend a partykwhere French was
spoken gince it would give him a chance to practilce his French. "I
took everything right up co grade seven in Frenchvso it would not be
hard to take exams in French." Does not read Frehﬁh newspapers be-
cause there are a lot of words he still doesn't understand. Some-
times he uses French with parents, as father is biiingual. He also
uses it with other relatives and with friends oftehz He has franco-
phone friends and seems to get along fine with them.‘ Most of the
time he uses Franch with them. Comments on program:} "Most of my
teachégé in the earlier years were from France and # picked up F&énch
with quite ease. The kzst way I think is that you have to like the
language and if you like it you will want to keep working at it.

Also get some French friends and be amongst French people and that I
think is the best way." After graduation he would like either to be-
come an insurance bioker or an electrician. He is interested in elec-
tronics and working with electricity. He will probgély stay in Que-~-

bec, and yes he will continue to improve his_French'by talking with

French people. No, not interested in another language. PresenplY,

at CCHS, grade 10.
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Famiiy #18

Early immersion to grade 7, from 8 on at CCHS with French sub-
jects in English stream. No parents questionnaire available. Native
language at home: English.

Stué§nt can speak I'rench "quite well." She feels her French is
good gpdﬁgh for a French university, but would not get a job where
on}y’érench was spoken. French good enough for errands, directions,

~parties, exams, newspapers. Never uses French with parents, rarely
with relatives, often with friends, and with French teacher. When

she talks with scmeone who is French, she feels more at ease speak-
ing in English than French. She has about 15 francophone friends and
it depends if they can speak English; if not, she speaks French with_
tlem. Comments: "I think the way I ‘learned was the best way to learn
French. Although, I should have practiced more. One thing that T
thought was a weakness was that we were taught Parisien French and
not Canadian French. The accents of French Canadians is much differ-
ent from ours. After graduation she will be attending the Champlain
CEGEP; after that, she is not certain about future plans. She is in-
‘terested in either being a stewardess or doing social work. She would
still like to be living in Quebec, but she may he going to Ontario.
She will ccntinue to improve her French with her friends and by tak-
g

ing French in tle CEGEP. She would also like to learn Spanish. CCHS,

grade 11.

Family #19

Early immersion to <wrad: 7; from 8 on, English stream with social
sfﬁdies in French at CCHS. English speaking parents. Both parents

speak French "barely enough to get by." Encouragemen. of child to
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learn French? Yes, but with very little success. What I think of
as "encouragement" he thinks of as "coercion." 8o if he resisted
swimming’classes in French because his friends weren't going, etec.,
I didn't push it, as I don't want life to be one long pushing of
French. Ccastant "selling" led to resistance so I soft-pedalled it.
His friends are English, and it's my impression that he asks direc-
tions, etc., in English if possible." Mother has taken courses to
improve her French, but "not as a consequence of son's schooling; I
would ligé to speak French for my own sake and have taken numerous

[NV . . . . .
French courses, including weekend immersion, but I don't use the

. language and forget what T've learned. Father has taken no programs

fo improve French. Mother very involved in education and school com-
mittees. Comments: "The only program I have first-hand experience
with is the St. Lamb~rt early immersion program which my son attend-
ed from kindergarten through Secondary V. How can I say whici: meth-
od is "best" when all I can go on is reports from proponents of vari-
ous programs--each group insisting that their program is bhest. I
would think very seriously before enrolling another child in the
early immersion progrém. I am not nearly as enthusiastic about it
as I was. It would depend on the child and many variables.
(Separate lecter with details was sent with many valuable suggestions
for improvement, espezially nezd for better follow-through at High
School level.)

Son feels he can smeak French "quite well" and understands "like
a native speaker.” He does not consider Lis French good enough for
a French university because he is in sciences and he wouldn't under-
stand the terminolcgy; otherwise, yes. IHis French is goci enough

for a job in French, to do daily errands, to ask and give directions
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"hut sometimes, I hesitate because some French people make me feel
uncomfortable." Also, good enough French to attend parties, take
examinations in French, read newspapers, understand French T.V. and
radio which he does quite a bit. He even has certain programs that
he watches regulariy. Rarely uses it with relatives, sometimes with =
friends, often with neighbours and always with French teacher. Some-
times he goes to French movies, éées not feel he has any opportunity
to use French on a day-to-cday basis outeide of schébl, although he
has francophone friends and uses both English’and French with them. '%
He does not *take part in other activities whiih require a knowledge
of French. Comments: "I think the program was a éomplete success

while we were in elementary school. When I was in graie 7, I felt

I could speak French with much ease. If French was continued to be

taught at that level throughout High School, I would feel more at

ease in speaking French. I feel I lost a lot of my French after

grade 7. After craduation he plans to go to university, perhaps
McGill, interested in Biological Sciences. 1In 4 years time he thinks
he will be cutside the province but that depends where he is accepted
for university. He will try to hold the level of French he now has,
and would like t~ learn German or Spanish but doubts if he will. CCHS,
Secondary 5.

IIa Enylish Comparason Grovp: Conventional English Language
Schooling witn French-as-z-Second Language

Family #1

Native language, English. Both parents can speak French "well

enough to get by."” Encouragement of child to learn French? T.V. but

children were not interested, non-cooperative. Parents have not taken
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anyY courses tc learn French. No school involvement. Parents! --m-
ments: "For the most part the French programs have been boring, re-
petitive and just a series of learning verses, etc. My oldest child
was involved with an extraordinary teacher at Westmount and'spent

two summers in Switzerland. Next oldest, the student we are describ-
ing here, only developed his skill in French this year under the di-
rection of another teacher who encouraged him to use his French in
all possible situations. He taugh£ a course in photography in French
which had a tremendous impact. Most of his teachers with the excep-
tion of the teacher referred to above and a teacher at L.C.C. {a pri-
vate school) have been tctally inadeguate. They have left, they have
been replaced, etc. so his French s—7hooling has been a disaster until
this year. This is a koy who is 4 very high achiever--85%-95% with-
out trying.” -

Studer.t himself feels he can speak French "well enouah to get
by" and understands it "quite well." He went to Berlitz one.summer
simply because "I WANTED" to learn French, not hecause I had to. it
was my choice.” His French is not good enough for a French university,
but for a job "laying bricks, yes, as a computer analyst, no." He
does errands in French, gives and asks directinns in French, no exams
in French, "because the vocabuiary involived in Physics ard Math are
too complex." Rarely uses French with family, sometimes with friends
and schoolmates. Does not attend parties in French because "he's
never been invited co one," does not have any francophone friends and
avoids opportunities and activities which require a knowledge of
French. Student’s comments: "In a word, the French program stinks.

I have had around 9 years of it and have really not progressed as I
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should have. The personnel is really horrible. This yea: is the b
first in 8 that I have had a good teacher. I have been willing and
anxious to learn, but with teaching staffs so poor, my chances have

been limited. This year I received my first good teacher and wy

N BT

French has improved 100%. I now am much more open-minded towards

the problem that exists, and capable of trying to contribute. I am
capable for the first time of communicating in French, and I owe it
all to the teacher I had this year. All it took was one individual.
If there were more iike him I wouid have been bilingual a long time
ago. Also, the way the course is taught and all its stresses are

wrong. I am not knowledgeable to inform you on wﬁat should be done.
Why don't you contact (teacher named) at Westmount High School? He

i. the head of he French Department, and@ the man that made me lcve

French for the firs+t time. "After graduation he plans to go to uni-
versity to be either a doctor or lawyer. He plars to stay right here,

because "I love Montreal, and do not wan’. to ever leave." Will con-

e -

tinue tu improve French by taking summer courseg, and using his pre-
sent ability in everyday situations. Another language? Orly French. -

Westmount High, grade 1l.

Family #2

Parents' native language, English; neither one can speak French
at- all. No encouragement of child to learn French. Neither parent
has been involved in courses to learn French. Mother involved in PTA
/committee. No involvement in school for father. Parents' comments:
*We were disappointed with French teaching in regular English Quebec

S Protestant Schools. C:.2 son gotﬁ;he opinion that Ontario did & bet-

ter job teaching French than Juebec Protestant Schools. This is a
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ing and never iearned to speak French. Son in question can speak
French "barely encugh to get by." Has mever come across any French
speaking people. There are no activities in Ontario which require
a knqy§§@ge of %fench,u

Aftes graduation, will go to university and major in math or
TN

science. Does not have the "faintest" iGea where he'll be in 4 years'-

time. Will continue to improve French by studying French at school.

He is not interested in learning another language. Presently at Sir -

Wilfred Laurier Coiﬁ%giate, grade 10 advanced, in Ontario.

A
*Family #3 "

14

Son was in early imersion for kindergarzten only. Parents nat~

ive language, English; mother can speak French "well enough to get
by," father "not at all." Encouragement of child to learn French?
Yes, to some extent. WNeither parent: has taken courses tc léarn
French. Mother has been involved in Parent Committee. No involve-
ment from father. Parents' comments: "In our case French Immersion
(bilingual) did not work and our son was withdrawn early, we can of-
fer no comment." "Withdrew from program after kindergarten year as
we felt it was not the right learning program for our son." "For
this reason we felt our son did not have to fill in the students'
questionnaire as it is not relevant."

Student himself says he can speak French "barely enough to get
by ° and he avoids situations where he has to speak French because
"English is our 1lst language in Canada." No francophone friends.
Uncertain after graduaticn, uncertain about occupation, and would

leave Quebec if things get worse. Will not continue to improve
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&er?jéld problem.\ I (father) went through 12 years of Quebec school-




fFrgnchy uncertain about learning another language. CCHS, grade 10.
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Fa@iLz #4 5
Father's native language, English; mother'é Dutch. They both fé

can1speak French "well enough to get by." Have not encouraged child E.‘

to iearn French. As a consequence of child's schooling they took ad- )'g

vanced adult French classes. Mother involved with parent cémmittee. ] jf

None fox father. Parents' comments: "While secretary of the Pérénts ‘

Committee in St. Lambert, we were quite involved in trying fpr a betéi
X | o

ter Efench educaicn, without having the child attnding either im-

mers;on, or Frer.ch classes. My own feeling was that the»pq;ipgglgf

Frenéh education given to children in our schools was very pdof due
: §

mainly to the fact that the perscns teaching Fféhch werefseldom more A ?z

e H . ;
than one step ahead of the inaterial they were teaching. . Another mem-’ o
e ; . . :

ber of the parént committee, and myself have made numergﬁs requests to

1
i

the schooi board in§order to get a better method of teéchipg French
1nstitu;ed, but to no avail. Of course, I must add that &e are now.
lccatedfin Ontario ani. I do understand that the teaching of Prench

has soﬁewhat improved. However, from what I can judge by several of

my husband's relafives living in St. Lambert, the young children are ; .

] g;l‘éttendinq tte French immersion classes from kindergarten on." e

Student feels he can speak French "barely enoughk to get by."
He is not attenéing any French classes. Does not have any French
friends. Does not use French for anything. After graduation he -
plans to studg law. He will be living in Toronto in the next 4 years'
time. Will nét continue to improve French. Not interested in learn-
ing another ianguage. Presently at Sir Jochn A. McDonald Collegiate,

grade 12, Ogtario.

w
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“Family $5

Parents' native language, English. Mother can speak French
"barely enough to get by," father "well enough to get by." Encour-
agement of child to learn French? Yes, i.e., ballet lessons, diving
léssons, horse back riding. Child has French friénds. Parents have
not taken courses to improve French. No school involvement from ei-
ther parent. Parents' comments: "ZLiving with a French familyisay
for the summer months would probably lead to a good_command of the
French language as spoken in Quebec. Several children that we know
who started in the French immersion program from kindergarten failed
miserably academically and had to return to the English stream, on’y
to stay a year behind all through high school.;

Student says she can speak French "well enough to get by," uses
French for errands and directions, sometimes uses French with brother
and sisters, often with friends, often listens to French radio and
T.V., and has francophone friends whom she meets at stable where ghe
has a horse. She uses French with them. Other activities which re-
quire a knowledge of French are diving, ballet courses, horseback
riding, coursesin French. Plans to go to college, and interested in
a type of occupation that has a lot to do with animals. An outdoor
life. She plans to live in the U.S. Also plans to continue to im-
prove French by practicing regularly, by ¢rying to talk to many of
my French friends, by taking a real irierest in the language. Not

interested in learning another language. CCHS, secondary 5.

Family #6

Mother's native language, English; father'’s, English. Mother

can not speak French at all; father understands "well enough to get
3
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' .“Hi*by," Encouraged child to take ballet in French. She also (child)

et psbon .

bggysits for thr=e French Canadian children. Neither parent has
tékepjcourses to improve Frencﬁ. Mother involved in school activi-
ties. Nome for father. Parents' comments: "I don't believe they
were successful in teaching French. My daugliter helped herself by
having French friends and by babysit£ing for a French Canadian fagié
ly. Young people with completely English backgrounds ar . very shy
about speaking French unless they are in a completely French environ-
ment."

Student feels she can speak French "we ll enouéh to get by."™
Would get a job where only French was spoken, in_fact she did "at
McDonald's although "ungross patates"is not too hard to understand.®
Attends parties where only Frewch is spoken since "most of my friends
outside of school speak only French and they do not understand aﬁ; T
English, except when swearing." She has read French newspapers and .
book histories in French. She watches French T.V. a lot when she is
at a friend's house or babysitting, and listen to French radio most
of the time." Often uses French with friends and French teacher.

Her boyfriend is French. With friends she uses culy French because,
except for her boyfriend who speaks English perfectly, they can't
understand any English.” Student's comments: "T did not learn
French from the method taught to my class. I couldn't use it on the
streets. We were taught European French. What good is it going to
do me “ere? My French friends have tried to help me in French, for
example, translating a chapter of a book we were studying in French
class. It took 4 hours for 3 guys to translate every word with me
orally. These guys are not stupid either. They are all grade 12

students at Msg. Parent on the South Shore. The book is called L&
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Chien Jaune by George Simeon. This is a really stupid book fof a

French class. Besides being too drawn out and with too many details,
it is written in Europe and the language is almost impossible to un-
derstand unless you happen to have a dictionary beside you and can
look ﬁp every word. The French system used on me was totally use-
less. By grade 8 all the French I knew was strictly from repetition.
I did not understand. Now I can speak French all right, but the
school system had absolutely nothing to do with it." She plans t6
attend Champlain College in St. Lambert in the social sciences to
study prob@bly something to do wiéh criminal law and abnormal psy-
chology. S;e is interested in something involving law, psychology,
business ana medicine. Maybe she'll "go into business and open a
tropical fish store or mail-order office." ¢»z'1ll be living in Mon-
treal, St. Lambert, or West Palm Beach, Florida. "My fiancé& is hop-
ing to make the Expos. He tried out las: summer and will most like-
ly be offered something. I've been to West Palm Beach a lot and I
love it there." Will you continue‘to improve French? "Yes, if we -
decide to stay in Quebec. Cur children will be taught French as

their first language, English if we go to the States." She in in-
terested in taking Greek in college. "I would like to say that I
think all these tests are useless. Do you know what it is like to

be a juines pig? Would you like to sit and play with blocks and

write all these tests while a couple of McGill students ure oObserv-
ing you and taking notes on your behaviour. Not once did we get re-
sults of these tests. Our parents did not get the results either.

I went through phases after these tests wondering "Why me?" We were

told that there was another student in the bilingual system that was
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having tv 'same tests and my results were being compared with hers.

This was all I knew about it. If we want to learn French, we learn.

The system had ways of teaching French faster, but they don't work

for everyone. The year I learned tlic most French in schocl that I
related and cou’d nuse in the streets was lasi year when we had the
books on <Jharicbols,, The Fall, Wister, etc. That stuff is some-

thing we could talk about to another person, but talking about In-

‘spector Maigret and Leroy in Le Chien Jaune is boring. Who wants to

hear about that stuff? We wasted nearly the whole year on that stup-
id bouk. I think the French head or whoever chooses the books for
the French courses could have found somé&thing more for sixteen and
seventeen year olds. In Quebec that boock is useless. Maybe the
schools in Paris for American kids could use it, but using the ian=
guage in it with some people just makes them laugh. They have never

heard of such words. And they are French." CCHS, grade 1ll.

grade $7

Parents' native language, English. Mother can speak French
"barely eqough to get bv;" father "quite well." Encouragement for
child to learn French? "When we moved to P.E.I. son was gging into
grade 4. Previously he played with a French speaking child. Since
1969 there has been little opportunity. He spent 10 days in Quebec
with his French class in 1977." Mother took French lessons weekly
for a number of years. Father is fairly fluent. Mother had been
involved in school committees. Parents' comments: "In P.E.I.,
Charlottetown, we now have a successful early immersion French pro-
gram. I would certainly enroll any child of suitable age and apti-

tude in an immersion prog-am."

Clo
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? N ‘ . Student fe:ls he can speak French "well enough to get by." He

" avoidssituations where he has to speak French because "he has prob-
lems with the French language.” He has no friends who speak French,
as he attends an English school. He has one francophone friend and
he uses partly French and English with him. Student's comments: "I

» took Frentch only as a subject. I think the besf way to learn Frepch
is to be put in contact with a French family. He plaus to go to
university. Does not know what he'll do as occupation; plans to stay
in Charlottetown, P.E.I., will continue to improve French b§ taking
it as a subject in school, not interested in other language unless

he needs to. Coronel Gray High School, grade 11, Charlottatown, P.E.I.

Family #8

Parent's native language, English. Mother can speak French
"quite well;" father "well enough to get by." Encouragement for child
to learn French? "He has been encouraged to do all kinds of things,
but he is a very shy person and sticks with same group of old friends.
He is now planning to join the army reserve where he hopes to be with
French and English young men and will perhaps lose his inhibitious
about using French." Mother has taken .10 courses to improve French.
Fatner: Continuously studying French, numerous courses at YMCA, Uni-
versity of Montreal, and continuing education. Mother involved in
school committees; none for father. Parents' comments: "The Frenci.
instruction was started in grade 1, but there was no written French
ugfii grade 6 which was definitely not early enough. French language
taught by teachers who are either English or frcm France has givan
them a basis, but an inabilityv to understand the French Canadian pro-

nunciation and patcis. I would like to see French Canadian teachers
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teéaching Freiich for Canadian usage as well as z more ?1egant French.

- irhé bilingual program is probably best, but we did not feel that our

-

- - : /
-son could successfully manage it. If we were to do it all over;, we

N ‘wouId.put him in the same program with the addition of French summer
3

‘._,_- ~ e

(
H i
““W*ﬁ~~camp8'each ‘Summer . " /

_— Son -feels he can speak French "barely enoudh té get by," but L

understands it "quite well." He uses French for errands, for T.V.

and radio, -sometimes with neighbours and French teacher.. -qus'nbtA

%1 go to parties in French because he does "not go to parties wery of-

i

= ~

I e,

A ten." He has one good francophone friend, ana"ohe‘of tWo)oﬁhérs,rf

‘but uses English when talking with them. He u;zs French for errands ’

§5~ ‘ibut it depends whether ‘the guy is French .or Engllsh, who- I -am talk“

Plans to go to CEGEP, would like to study Englneerlng.

ing to,"
3

Living:in 4 years' time: depends»mQSLly on what his parents want to

,do;ﬂprobabli stay in Quebec, but would leaye if separated. Wlll'gog= R

tinue to imQEove French by living in Quebec, and he is not interested.

in another language. CCHS, grade 1ll. >

Family #9
P Pare1ts' native language, Ezg&ish. Mother can speak French™ = <«

"barely enough to get by;" fathef .can speak French "quite well." N6

answers- for encouragement of child to learn French. No answers for

‘new programs ‘for improvement of French for the parents. No involve=
LT cers » e .
ment in school activities’ for mother. Father was involved in school .

!l‘

activities. Parents',ébmments: "Daughter's fluency in French is

due to: the high quality of the teaching at her (private) school;
4 .
the fact that shé is a hard working student; and her attractive and
s
_gytgpipgvpepébnality that enables her to communicate:well with French
re ’ ’
: X Q
I:KC / f‘ < 6
4 Z .
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and Ernglish speakers."

Student feels she can speak and understand French "quite well.,"

From 7th grade on she attended M1ss Edgar s and Miss Cramp s (School)
“She con51ders her French good enough to attend a French unlver31ty,‘M%A
- although the f1rst year would be fa1r1y d1ff1cult and would requlre

,»much effort." She could get a job where only French was spoken~has«

¢

used French in many situations; e:q., (d1rectlons, partles, etc )

She uses French with friends often, sometimes: w1th schoolmates and

always ‘with school teacher. She has francophone frlends and uses

;both_languages. She partlclpated in .other act1v1t1es whlch requlred

1a knowledge of French llke "I Just partlclpated in a blke trlp where

e e el L e T Sl »—«u,«—

508 of the people were French " "For my pérsonal case, the programt

of Engllsh only was excellent. I achieved a solid:.groundi»ng‘ihz‘hoth~

‘oral and written French. 1In addition, the level of Frenchﬁat'the.
school I attended for the past 5 years is ‘extremely high. Thereforeny

T learned much French in the time I had. I am also happy that I £ol-

lowed the program that I did because I was able to develop my gnglfsh

thoroughly. I have noticed that the English skills ‘of ‘some of my

friends who attended immersion programs are not up to their potential..

I préfer to develop one language fully and a groundwork in the other,

rather than a mediocre level in both. I was lucky to have had -the

-

opportunity to develop my French outside of 'school. T ‘have many

friends who are French and have participated in many activities where

French was spoken. This is possibly why my French is fairly good
without having followed an immersion program. All the same, with a

basic understandlng in French, anyone can develop their French in

B et L

this province if they so desire. }n addition to helplng“my.Frenchwk,
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_in 4 yeaﬁ?' time? Montreal, most probably. She. will continue to im- e

prove her knowledge of French by taking courses and speaking French

Famisly $10. - ' ' . ' .

Roslyn school till grade 5, from 6 on atfprivate school {(St. Clements

School in Toronto). She feels that Frenéh education in Ontario is

She would attend a French party, but sheffeels that the "guests would

my friends helped me understand the French peoples' political, social

and cultural position in Quebec‘and Canada--something I couldn't have’
/’ ’ S
learned inj school." She plans to attend an English CEGEP, and an T

;
English University. Does not know what type of occupation: Living

on a day-to-day basis. She is also interested in another language.

f{
Eresentl§fat Mis3 Edgar's and Miss Cramp's School, grade 1l.

Parents' native language, English. Mother's French "well enough
B . « o
to: get by," father can cpeak French "quite well." NO answers On eh-
couragement, new programs to improve thei} French cr school involve-

ment. No comment on program either.

Student feels she can speak French ﬁquite well." She was at
: 7

H

entirely inadequate for the purpose of géing to a French university.
. } - . -

have to put up with several faults in heﬁ spoken French." She uses

French for errands, newspapers, etc. Shé does not understand French
T.V. and radio because "I find that the é;ograms progress too ggéckly
and tﬁé speakers talk too quickly. However, I find French -plays
easier to understand. Rarely uses French with friends, often with
French teacher. She does not attend parties where only French is
spoken: "this is a result of a lack of social functions in this
language." Does not have any francophone friends. Ontario has lit-

tle- opportunity for the use of French outsidexof school (for errands,

p

38




- PRIN 4’”2 i 5:

directions, ete.) Comments: "Within my educational career I\have‘\

séen French taught in several different methods. At Roslyn school

Y
£, e s e A

R T

where I attended prlmary school the focus of the French program was"
L on the oral aspectsfof the langnage. This background couldnaccognt
S for hézown oersonal ability to converse in French‘far‘better»thanii
) ~cannwrite the:language. From éhat type of enVironment, I wentﬂto;ag e
snall‘gzrls' érivate school in Westmount: There wds. a fdr more 1n-7
tegratea%system.* We had twofteachers, one for gramgar whlch we hadM/”#/

2 tlmes a week with about 12 ‘in the class, 3 classes a week weshad

Alltérature course in wh1ch we read such novels as'"§5ns Famllle by

4

O Y e T

‘He ctor ‘Malot. 1In addition to th1s I was_taught geography in: French~

i o Ve Ay - - e e

e v v - e

‘. Ohe good aspect of the French system in Quebec was that .all my teach:fﬁﬁ

L 1

N /ers never admltted to speaking Engllsh although 1nce I have heard lgf
- that some of them had excellent Engllsh P! In»the middle of 9?§dé77f‘

I went to O%tarro, again in another glrls' private school.ofjexcélb
lent‘academic standard. However, this being awﬁerinEé in which.

PN

French was spoken very little, I found myself back in classes 1earn—

ptrer)

ing what I had learned several years before. The teachers‘here,spoke

PO LT R

b English, most often concentrating on the grammatical aspects of the
language, which I consider to be a weakness. Just recéntly, after
four years in this system, I do feel ‘that I have returned to the léevel :

I was at after I left Montreal. This past yéar, 'howéver, greater “ens 5

P

phasis has been put on the oral part of the course, which I consider

to be an improvement, as I believe that French classes should be con-
ducted iﬁiFrench. Thus when teaching the grammar, the oral ability

of thé studénts is increased. However, I believe the ideal to be

S I N T A e £

é" total immersion, until a competency in the language is..achieved." .
¢ _F
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She is planning to attend a university in Ontario such as Western,.

13

whgfe she would like -to tékg French or English as a major. Occupa-

§
;

+
oy

tion? One job that I am Qgﬁgfaering is something conngcted with
translating or teaching French of English as a foreié; language.
However, at the present I am still undecided. Living in next 4
years? As I intend to continue with my education perhaps I will take
a qraduate degree in the States or‘again in Ontario. After that I
hopé to spend several years liviﬁ;‘in Europe, preferably in France,

in Paris or even', . . . .. Or a city of that size. I intend to be-

come bilingual through a university education as. well as spending .

‘some time in France in the future. Another language? Yeés, very de-

finiteély." Zs I have taken 4 years of Latin I would find Italian
somewhat easy to learn. Then again, a knowledge of German may be
helpful or ancient Greek, should I decide to také classics at Univef-

sity. Presently at St. Clements Private School (Toronto).—grade 12.

Family #11

Student was in English Control group up to grade 5, then to Léwer
Canada College (private). Parents' native language, English. Both
parents can speak French "well enough to get by," and understand it

"quite well." Encouragement? "Have tried to encourage this, but dif-

’ﬁiéult to do with a boy on an individual basis.” "We live in a very

‘English community. Therefore how can one find French friends? Up

until now it hasn't even been necessary to ask directions in French
so a child would be very reluctant to:do so." New programs for pa-
rénts to improve Ffench? Yes, listening to French radio occasional-

ly and French T.V. on occasion. Father uses a bit more conversational

Pesl
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French in business. Mother had been involved in- school functions.
§

Sl
.

o

Parents' comments: "My son has followed only a normal course of
learning French in egmgggiish school. He has not been in an immer-
sion program or acqelerated French program. The weaknesses are that
the time allocated/to French was not enough. He is graduating this
year and is not b;llngual but has possibly a*mlnlmum working 1anguage\
of French,but befely enough to get'by. If I had to do it over again:
I would choose én immersion program in an %Agllsh school until grade
!

5, or a 60% Engiish and 40% French until géade 5. Then grade §5inva
TOTAL*FRE&CH SFHOOL, followed by Grade 7 gack in ap‘English §ehqol,
at 50% Englisﬁ 50% French. Then grade §L460% English, 40% French
(French matrlculatlon), Grade 9--60% Engirsh 40% French (French ma-
trlﬂulatlon), Grade 10--70% English, 30% French (French interest
courses) ; Grade 11--70% English, 30% French (French interest courses),
or---same plén as above but 3rade 7 in a total French school and grade
6 would be 50% English, 50% French. I think b§'grgde 8 it is essen-
tial tolperfect English reading and writing (3nq”egméesitiop) skills
and be provided with a good English literature course. The reason for )
my plan is.lhat I have a good comparison study of my own twe children.
One (to whom this was zddressed) in a normal English school with no

increased French and the other a girl who has gone throughrfhe Roslyn

School immersion program and is now finishing grade 8 in Westmount

‘High School, still in the immersion stream. She is fairly bilingual

'but one year in a French school would have made her truly bilingual

and able to communicate in the Montreal community, which she can't

really do yet. I believe this year of French school would finalize

their bilingualism. Without it they will never be completely bilin-

gual. ~—
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— Student can speak French "barely enough to get by." He does

X

not seem to have any use for French. He has one francophone friend
7 -

and they use English. Comments: "I have only takgﬁ French courses

-

in $chool--no other programs." ' The best way to 1égrn French would

probably be to 1live with a French family for a few weeks. "I have

only learned French in school." After graduation he plans to go to
CEGEP and then to university. He is interested. in !business. or com=
merce. Does not know where he'll be i}ying in 4 years' tigg. He.

will continue to impreve-French "by listehing to French radio and by

R

-sometimes having conversations in French with others." Not inter-

ested ih another language. Presently at Lower égnada College, grade

g§mi1z:#12

Student was in English Control group at Roslyn till grade 5:
then to Ottawa in an English program. Parent's native language,
English. Mother can spgak French "well enough to get by," fathe;
"quite well." Encourageﬁent: "Daughter,was‘atzéamp Colline\auxj
Nuages for 2 summers. This is a bilingual camp. She was there in
'73 and '74. The whole family spent July, 1967 in Brittany, France,
when child was seven. They have encouraged daughter to speak French

but‘in "Ottawa the opportunities to épeak«French do no occur as fre-
f

I v e . o e s s -
dquently as in Montreal." Neither parent has embarked in new programs

to improve French. Mother, no’échoo; involvement. Father, univer-
sity préfessor and precident of a univgrsitym Pa;entsl comments:
"If I remember correctly, daﬁghtér &as just one year ahead of the
first French immersion class at Roslyn but given her difficulties

in coping with academic matters, we probably would have opted for

) _—
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program but the school told us that she would not be able to cope

Family #13

46

regular classes anyway. She tends to, over-estimate her fluency in
French but she does have a good ear and the early exposure ‘enabled
her to develop a yvery good accent. She is not reluctant to useihgr
french. (Daughter did attsndwa french nursery school an? kindergar-

ten.) We intended to place her in the Notre Dame de Sion bilingual

v

sl b N Fws e g s ¢ e w T

with the program. I thlnk their assessment was correct as she had
to repeat grade 1 at Roslyn where she was enrolled'ln the regular

program " ' ) B

a""”

Student feels she can speak French "Barely enough ‘to get by. "

..She does not seem to have any need for‘French She has francophone 3

i
friends but uses English because they are usually billngual. Com=- _

A .

ments: "Best way, to take Erepch immersion courses of ‘take a French <
course during the summer." Af%er graduation she plans to;go to colra
lege and take a child care course. Living in 4 years'time? She has
no~iQea where. Will she continue to improve her French? Yes, be-
cause I still have a few more years at high school, and also if I

ever move back to Quebec, I will probably also improve it. DNot in-
Aoy

terested in another language. Presently at Fisher Park High School,

“-Ottawa, grade 10.

-

Student was in English Control group until grade 5, then to
~N S

lLower Canada College (private). Parents' native language, English.

¢
i

ments either.

¢ e s <

Both parents ean speak French "quite well." Encouragenent? *Have

made suggestions, but were not taken up." Bokth parents: have taken

[t

French courses. No school involvement from either parent. No com= _~-
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2 .
% Student feels she can speak French "barely enough to get by,"
|

go?to a French party. Sometimes uses French with French teacher. -

ahd understéhds it"well enough." ' Uses French for errands, and maybe
She is 1nsecure about her French so she avoids situations where she
ha% toﬁspeak French. She does have francophone friends “tennls =
‘blgyers, hockey players, other sportifs." She uses Engllsh( becqnse
they seem more enthusiastic to improve their English than I:am to
improve my French. Comments: "Throughout my slementary end high
school education I received only minimal French teachihg and -expo-
sure. What little I received was through--daily; qsfminutezciassroo@j

O -

1essons. I did not participate: at all in these classes -and I conse-

o < ,,

quently galned llttle from them for the following reasons ,extreme ) 7

boredom. I have not experlenced anything that comes close to the
paln and intense boredom of a French class. The classroom-lecture
technique is so boring because the grammar is boring and the liter=-

ature is so juvenile and boring, the compositions areéhoring and the

o
v 4 .

discussions are boring. The best way to léarn French is immersion,

TN ——

1living with a French family in a completely French commun1t§. After

f
,graduatlon? Go to university. Wants to be a lawyer. 'L1v1ng in 4
t

) ¥

’years time? Malibu, Calif., Hawaii, Whistler, B.C., Montreal, P.Q.,
Ottawa. Continue to improve French? A little, visits to French com-
‘munities. Interested in another language? Yes. Presently/at Lower

Canada College, grade 1ll.

*Family #14 /
Student was in English Control; Centennial Academy grade 1l.

Parents' native language, English. Both parents can spegak French

“quite well." Encouragement: Son has spont three summers in Noranda

104 /
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living3;ith a French family for 2 week3. Then in exchange, a French \\VA <
boy comes to stay with us to learn English. This has been success-
ful. Son's use of French went up and he improved."” Parents have not
taken special courses in French, but plan to take such a course this
September. Mother was director of a private school, and directér of
‘the Visual Arts Centre--a bilingual appliea arts school situated in

»,

Westmount. Parents' comments: "We believed that early immersiqﬁ is

not essential until pe;haps grade & or 6. Our daughter was in a T
'Fééhgh immersion class of 12 children at Miss Edgar’s ir grade 6 and

has béén in advanced French classes ever since. Shé, ho@ever, has an
_ ear for languages, is musical, and a good student. Eé; a child like |

our son who is not a natural student and had difficulties from grade

1 on in mathematics, is a slow reader, and is not motivated, plus the

trouble he had getting along with some girl Peers, I wonder if French
immersion would have benefitted him. I am inclified to think it would
have confused him all the more. Now at grade 11, he is an average
student: more motivated, and does better in French than most of his
class (the medium is very low--like 58%). However, his attitudu to~-
ward learning and using French is good and he likes the French people.
I believe he will probably go on studying the language, ahdiget’&ore
proficient. He will have to if he is to stay in Quebec. If I had to
do it all over again, T would probably feel the same way, but would
try him in immersion French to see if it worked."

No questionnaire available for child (it's a shame, because this

seems to be a different case).
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Family #15

No parent's questionnairxe available. Child's native language, '
CCHS.
/

-

-~

Student feels he can speak French "quite well," and understands

it "well enough.” Would not comprehend well enough to get by at French

:%nEVersitw. He already uses French at work (summer--welder). Uses
French for errands, directions Qith difficulty, attends parties in
French only because he mixes well and can make himself understood,
will not take exams in French because he is not used to it, "concen-

trated like that, does not read Frenclh newspapers because (he) does not

A

7c6mpréhend enough and does not understand French T.V. or radio because

e _a—

English. Was in St. Lambert elementary program to grade 6, then to \

they talk too fast, but might B€ able to get used to it."™ Rarély useés

French with friends, sometimes with neighbours, often wit% French
teacher. He avoids using French "sometimes i am not interegteé“in
wnat the person is talking about at all, or else I am not in. the mood
to talk French." Sometimes he goes to French parties (pggauée it is a
nice change). .He has a fair nymber of francophone friendg and some-

j{imes he uses k.ench, but mostly English with them. Sometimes he uses

i French for errands and giving directions. Where he works is§ mostly

French. Sometimes he goes skiing with French kids. Comments: "The
French class at school put too much stress on the tenses, verbs, etc.,
and did not give enough oral French lessons, such as proper pronun-
ciation and comprehension. I personally think that a great way to
teach children French is to have 90% oral in class including discus-
sions, oral presentations where the entire classfﬁould be involved

aqd have the teacher correct mistakes as. they went along. Then,have

-

10% on arammar including just 3 PAST, PRESENT, AND FUTURE tenses, .

: 105
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.. because I have found that I and most French people I talk to use only

language? Yes, possibly Spanish or German so that I could go to most

~mersion or bilingual stream by his parent's decision. Then later

50

t

those three. I think the best way cc learn a language is to be put
with a family of that language for a period of time. Then you are
forced to adopt the language to communicate." After graduation from

High School, he plans to "go to the University of British Columbia

.

and become an ichthyologist or something along those lines." Occupa- , &
tion? Outdoors, research work with animals and wildlife. @iviné’iﬁ
next 4 years' time? British Columbia. Continue 't6 improve French?

I doubt it. Unless Leves ue takes over Canada. Interested in another
placés and be understood. One of my close friends went into the im- _

(yrade 7) switched to the Engliéh stream. I will admit that he. speaks

French very well and is well understood by all. But he speaks English
lousy and reverts to many slang terms and has a bad English grammar.
On top of it all, he can't spell English words to save his life (exam-
rles: sure spelled shur; principal and principle spelled princible.)
The point I am trying to make is that I feel a -erson should have a
full working knowledge of his/her own i1.2tive la..; iage before learning

another." Presently, at CCHS, grade 11.

‘Family #16

.

English Control to grade 6 .1t Roslyn, then to Westmount ﬁfgh
School. Parents' native language, English. Mother speaks French
"well enough to get by," father "quite well." Encouragement? Né,
unfortunately. Neither parent has taken courses to improve French.

No parental-invol§ement at school. Parents' comments: "In the English

stream, no success whatever. Weaknesses~-~insufficient time given to




French instruction: not enough stress on convérsation. I believe

that thére should be only ONE SCHOOL SYSTEM IN QUEBEC FOR ALL CHIL~

_DREN. ((no religious separation) and that half of all subjects be taught

An: French, and half in Engllsh. Tnls system would of course have to

T w L

PO
viabe el
.

be started at the grade 1 level, and allow the present system to phase~

Gl Ll

- - o

Out . " >

»

Student feels he can speak French "well enough to get by.' Will

P Ly
?

szexo.. . .not..go to. French un;vers;ty, not take job where only French was used.

e e e a © Tt s e DRSS

‘Will use French to ask and give directions and attend Parties whgre

[ ftocsommr st at i e i e st e e en e

only French was spoken ‘because it is a "soc1a1 system--a fair conver-““”

sation.” Would take exams in French and reads newspapers in French.
< Understanas French T.V. and radio enough to unde?;tanduuhat"s being i

said. Rarely uses French w1th frlends and schoolmates, but often with , -
' French teacher. Has no francophone frlends. *Comments- “Full imﬁer- :
sion in French conversation (also French exchange often) is best a B
After graduation he will attend an American school system.\\Study audlo- “
! technical sound in the studio. In 4 year's time he hopes to be in a

"very good American university." 'Doubtfui.if’he will continue to im- -

AT

prove French as he "will be in the American school systen for the fol-

lowing 6 years." Not necessarily interested in another language..
g . )

N ]
v & J ’ v

Presently at Westmount High, 1llth year.

; IIb English Comparlson Group?«.Conventional English Language )
Lo Schooling with FSIL, and One. Year Immersion at Grade 7

LS VORI the
E ~.

- N \.ﬂ

Family #17 ~. -
S~ /

i 7 Little 1ntormatlon from parents. <Father\Speaks French "quite y

\kyell‘" Parents’feel. "that the late immersion program greatly 1m-,!

I

proved daughter s capablllt;\ln French. Would do the- same agaln.A

et
P .

I bellevs 'omplete education in French would be the best way to’ teach:
A

E French--if learning Frénch is the only consideration.”




'Student speaks French "quite-well." Believes that late French
' 1mmer51on 1s -a good way to learn French as long as only French is

spoken 1n the classroom.,

e=ae Nl

French~c1asses

glven the opportunlty to speak are good. Presently l%ving in Van=

g

i tﬂ** LIRS

-

¥

N A i r et e

ff years I am far too old to learn French properly.

couver, West Vancouver Senior Secondary. No opportunlty to use

S

' - FrePCh. i N - ) _,;’ -7 / ‘. o

o - 7 e —

Cfamily hs P
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) English Control group unt11 grade 7, one-year 1mmersxon at- Royal--

oL /f -
Vale. Mother- and father speak French well enough to get by. ; Pa-

rents feel that/late 1mmer510n prov1ded too much exposure to BAD

-~

They'would not ‘récommend 1t.

~french. Best is complete 1mmer31on,

with chlldren whose mother tongue is French, ‘or prlvate school. only.

.r'

ot e et e s g W —————

Please prov1dexus with a copy of your results. Suggestion:

£

.Why don't
,yogxretest;our son rather,than take his word for hiS'abilitle§g; I

fﬁguld‘be;dnterested ih.flnding out how he .compares with the studeﬁts<
who graduate from supposedly b111ngua1 programs.” Why was child:inz
program°
1ten, lousy publlc school system.

e

"Obviously to learn French, and to get him out of the rot-—

He often uses it’
—/'
"all the shows
- K

Student feels he speaks French "quite well."

with frlends. Does not watch T.V. in French because
are;horing. The best and only way to learn proper French is.ih a
Efench-language school. Although I have been in a French sphgol many
Personaliy, I don't
think my French is very good, yet on my form I rated/m&self quite

highly as I assume my French is being based on sepond language capa-
bilities." What type of oscupation are you intérested in? Being

"As

o

rich. Where do you think you will be living in 4 years' time?

| 109

-

O R

e s

in _which. the .students:.are.. .. .
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'far,aﬁay'from*the Parti Quebegois government as my ten little toes

- w1ll carry me."

o A A o T Fart ey i

’ have enough trouble with two I already know."

-

;\

Will you continue to improve your knowledge of French?‘~'x

arrn s

"Yes by g01ng to French CEGEP and not a bad CEGEP but a good onie ‘wheré-

P G S A

goual" is considered as it should be: a weak dlalect of the French

;ianguage.ﬁ Are you interested in learnlnguanother.language? "No, I
"It is very .difficult

e

to rate your own ablllty to speak French. I know plenty of klds/from -

Westmount High who believe themselves to be (choke') "perfectly bllln-
gual" yet they canrnot put together a ‘half decent French sentence
Presently at Collége;

Good luck with your'survey. You'll need 1t.

- B .. . - v
Jean de Brebeuf (private). S
Family #19 e
English Control, then grade 7 immerslénwat~Royal Vale. Father is. ..
A B
Crnatian. Mother and father understand French "quite well." "I am -

/

disappointed in my child's 1nab111ty to be comfortable in French. She

understands quite well, but has had little opportunity to express her—

The major

self in the past couple of years, even in the classroom.

problem seems to be poor teachers. Because she took her grade 11 ma-'\xfﬁ

o

triculation exam in grade 10 and has taken a very poor course in "Arts

Plasthue" wh1ch seems to have been conducted mainly 1n Engllsh, she

has steadlly lost a great deal. If I had to do it over, I would send
gk

my/éhild to private school at the primary level, but this is not be-
/'/ -

cause of the French instruction.”

Student feels she"can speak French "well enough to get .by," but
is too self-conscious about my accent and frequent grammar mistakes.

Really just a lack of confidence." Do you attend parties where onlyA

French is spoken? "I never had the chance as I have no close French;/y

110
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speaking friends. French immersion programs like Royal Vale School
are excellent opportunities to learn French. They are not solutions {;E
iﬁﬁthéﬁsélves. They must bé followed up in ngh Schools. In West=- ,NQ

mount ‘High School there were too few electlves offered in Frenéch and ’ ';g

i - e

-~

veven~those few were ineffective. Elther the ccarse material was. use—~ :%

/

less (as in "Arts Plasthues") or beyond the students' capabllltles

-as-‘was--Canadian History in French durlng’grade 9., I feel that one of" 7@

A e o
the  major reasons I am uneasy when speaklng French. 1s that the teach- gy T

SRR SR O

ers I ‘had were not suitable for thelr ]ObS. Elther they d1d not know

e

the subject and taught it because they knew French;or vice~versa, ;ﬁﬁ,“iE
T = ::‘,
general the French teachers could not control the classes at all. *Theﬁ “

o
a5d e

e in Yk

seemed to have more trouble in the classroom than any other group of

teachers. Aren't there more suitable teachers available?" What type ““f

*

-+,

of occupation are you interested in? "I am interested in bicldgy,
home economics; perhapsfl will end up as a dietician or something hav=
ing to do wrth Health & Welfare or Food and Drug administration'bdards.”;;
Where do you think you will be liying in 4 years' time? "I may well
stay in the U.S. if I finish school there. I am an American citizen
So it is very easy as well as feasible for me." Are you interested in ‘
learning another language? "No, languages are not for me. I have no

ability™to_learn them with any efficiency." Presently at Westmount

High School.

Family $#20 | “
English Control, then grade 7 immersion at Royal Vale. Fathég“**gé%

and mother, native English speakers. Mother understands French "quite -

well."” Mother: "I felt the grade 7 immersion p1 "gram certainly was

of benefif to our daughter. I feel the early bilingual program is

111 :
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thedbeSt (starting in kindergarten). We have 2 iother children in the ‘}

;w;ggggeggwgng;;sh,and French education. (Roslyn ochool and Westmount ' ff f

_ _sion. Unfortunately, students in the Roslyn program get 11tt1e or ‘ho

- ™~one perlod of French a day was enough‘to learn ‘written French but Lt

B AL L O A T M AT Cn ST s
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early 1mmerslon orogram and feel the results have been excéellent,. both }f

High). I would plan to educate my child in the early bilingual grorc
o ) i LT .
gramme as mentioned above." Father: "Immersion, starting in Kinder+

. _:Q.F —,}:"., =

s,

garten, would appear to be very effective; more than 7th grade 1mmer-”h

-
e

s fkh e,

&
e e e e 4 Rt

opportunity to use French outside of school. N ’

Student feels she can speak Freach "qu%te well.“;”"I found“that“W“t§§

f‘
was not -enough time to learn to speak French. ‘I found 1n«the French

f.

immersion, that I learned quite a lot of French, but qulckl;xforgot

it again. I think that the best way to learn French is to speak 1t

all the time and where that could be:done would he an all French school ;
where French children went. The only way to really learnkFrench is’tg;?:
speak it." What type of occupation are you interested in? "I wouldf
like to combine some sort of photography"with some conservation and

work with animals." Where do you think you will be 11v1ng in 4 -years'*—-
time° "I don't really know, but probably out of the Province, nhot be= -

cause of the French issue but because the unlverslty Az hope to attend

in out of the province." Another language? "Not reaily." Presently

. 3
‘ i

at Trafalgar School (private).

Family #21 R

“M‘*‘ - .
English Control group, then to grade 7 immersion at Royal Vale.

Mother and father speak English only. "As my children didn't respond
all that well to their French programs at. school, they were not suc-

cessful for them. However, it would be difficult to ascertain why."

112 :
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! Stu@gpt feels she can speak some French "well enough to get by."
She dropped out of program because it was bringing her other subjects
-down and'sﬁa‘found-itdtoosdifficult, "I personally think that the- S

only way you can learn to speak French is if YOU really want to. The

method’ in which they teach it is just fine because there is no other .
way. out, but you have to really want to learn it." Occupation? Fa- 4

,shionwmarchandizing. Living in 4 years! time? St. CathérinesT-On‘r' -v»%

tario. Other language? No. Presently at Westmount ngh. o §"€

”m“fﬁwhwqw”“.fﬂuv’ - 71 V o . , . ;Nyf

! *Family #22 . A
x-\\' B - e

nprglish.Control group but entered immersion program at gradé'31; ;
and stayed through grade 6. Both parents speak English.. Father ,7f

speaks French "well enough to get by." "I am totally in favour ofvx

S T b L e S e ? P = avpve

S

§ early immersion. However, I feel that my daughter achlevad her de- T i
» lightful fluency in French only because almost all of her extracur-
ricular activities were in the French milieu. Some of her friends
from her immersion class have little more ability in French than I

- \\ a
do. "This involvement outside of school Beems to be mandatdry for
AN
success. I agree with my daughter that a weakness in the prog}am

was in English grammar. She still has poor grammar when writing 1nh‘

English.” . ‘f’

Student feels she can speak French "like a native speakef."

y

"I think one of the greatest lacks in the program was/gngfish gram-

mar. As most people took the program eVentually weﬁi on to English

hlgh school, I think a better grounding in Engllsh would have been

better. When I got to high school, tgachers assumed that everyone

knew grammar. I asked for extra;hélp every year, but teachers in -

high school just don't have time to tutor. My Engiishugrgmmar is

113




‘Still very weak. The way I iearned French (early immersion) is;ggfe—\ P

tainly the most painless way. Speaking French just evo;ved naturally,'

it wasn't forced. However, I don't think just going to schdol in French, |

A P B I A RRYEL P Dt oty

is encugh; students should be encouraged to engage in outside activi=
ties in French. I did all of my gymnastic trdining at a Frerich @l@b\‘.~ Y
(Gymnix), and therefore spent about 25 hours a week outside of’égb§§i
~speaking French. I finished grade 6 with much bgtte; Rxéngpciétiqﬁ,_ 4

accent, and comprehension than most of my friends who hadgpeén.;n'tpe ' -

e e s e e e o et s et

program since kindergarten. (I started iﬁ“gfaééw§ifﬁw5663§§EiSHFQ
Gymnhastics coach. Living in 4 years' time? Probably in Toronto.
‘Other languages? "It depends on which languagé€. Zfﬁg;ied‘Gérﬁé;,'But

it didn't work out very well; it may have S;en lack of effort, though., _

It should be mentioned that when I started taking French, my family

took advantage of my knowledge of the language, and leigped French

too . My siste¥ is'bilingual now, and has had a job in a French théw )

atre and my father speaks enough French to get along in busiﬁess,:etc.‘
(Note: This subject was not included in our statistical analysis be-

cause of her very mixed experiences, starting as an EC but then from

grade 3 on in early immersion program.)

L4
t

Family #23

English Control, with grade 7 immersion; now at CCHS. English
speaiing parents. Father speaks French "well enough to get by." "We
believe from our own experiences that immersion is best starting at
gradg 7, but with a better French program starting at kindergarten.

. This is based on one child starting grade 7 and the-other two with

immersion in kindergarten. In this era, all French immersion must

be improved and expanded to enable full fluency by grade 1l.

-,
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this i8g to. be achieyed without a reduction in English, i.e., master

1 Engiish and become fluent ir French. The reason daughter was not in

PR .Nearlymlmmer51onrwas due.to. no. room. for .her .in. class . ... oo

T

Student feels she can speak French "well enough to get by" and

* -
T -

fpj. -

“ understands it "quite well." "The way I learned French wasn't too -
2 } . . ;

% bad a method. Problems were: not enough time spent on speakin e
i ! l - T v
Fa French; too much time spent.-on grammar;*not made towspeak French -all

§ the tlme--student was allowed to resort to speaklng Engl*sh ‘especial~

b s o e e e N

ly in grade 7 immersion. Occupatlon? Nur31ng. leing in 4 year

L e S - - v e

i time? Probably out of Quebec, most "likely Toronto area. Another

-

: language? Not really. ' ;

- Family #24

oo -

English Control group with grade 7 1mmer51on at St. Lambert.

English speaklng parents. Father has "barely enough French to get ;

by;" mother "not at all." "We believe there is much to be said for

a well administered immersion progran. If we have one regret, it is
not that David took immersion French-in grade 7, but ‘that it was
te taught by a novice who experienced donsiderable'aifficuity: “This B

o

experience could have been better for our son, under better leader~

' ship. We are not critical of the prograT\in our high school, for we
feel it is a good one. Those students who really want to can become
bilingual in our high schools. The only extra suggestion I have is
that teachers and guidance counselors do all they can to motivete

students. They might invite people from industry to explain the need

for French; or use other suitable means. With our boy,; it -seems he
'y

lacks the motivation which neither we nor the school could generate."

Student feels he can speak French "well enough to get by." (No ;
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. other comments.) Occupation? Geology or forestry. Living in 4 } o
'g,e‘,;aj?sﬁ’ time? One of the Western provinces or in Ontaric. Ahéthgi‘:f‘ -

i o ox o

~lariguage? No.
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