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writing.

As an education librarian Woudbury has worked 1n both elemen-
tary and high schools. She developed a unique 1eferenee collection for
the Far West Laboratory for Educational Rescarch and Develupment.
At the Title I Gifted Resource Center of Northern Califorma, siic de-
signed an original selection center for educators of 1the gifted that in-
cludes suggested criteria, evaluation furms, recommended seleanion
tools, and an annotated card file.

Her publications include 4 Guide to Svurces of Educational Infor-
mation, published in 1976 by Infurmatiun Resvurces Press and Cur-
riculum Catalysts, a resoutce series un mulufaceted topies for teachers
of grades 1-8, with exercises and suggested materials,
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Instructional Materials in the Schools

In this fastback I will & d with the problems and issues involved in
selecting instructional materials and will try to provide some princi-
ples and resource aids to help with the selection precess. The recom-
mended resource aids will concentrate on clementary, secondary, early
childhood, and special education teaching materials Major emphasis
will ie on textbooks, library books, and educational media—three
forms of instructional materals that are interrelated in educational
applitations, although they are often selected in different ways. I will
also deal briefly with the use of such budget extenders as museum hold-
ings, recyclables, and free materials.

Although instructional inaterials undoubtedly play a central role
in edication, there s surprisingly little usable research on their actual
use, nor is there much helpful theory on the process of selection. Sur-
veys and studies show that teachers and students in soine way structure
between 80 and 95% of thetr classroom time around instructional ma-
terials, yet we don’t really know to what extent these materials deter-
mine the course of instruction or to what extent teachers use, adapt, or
fill in time with whatever is at hand. Obviously the quality of instruc-
tion is affected by the quality of instructional materials. But we have

P,

no accurate measure of the extent to which they affect learning, since
. —ave.rarely.cansider_their role independent of teaching strategies, stu-
dent behavior, and total classroom euvironment. One informedesti=
: mate, by Roy Barron of the Santa Barbara Unified School District, is
- @ it overall, teacher skills and instructional materials are probably
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.equally responsitle for learning—a proportion that is not reflected in
any educational budget.

Selecting instructional materials is a process involving a complex
weighing of many factors. Selection is a decision-making process re-
quiring a critical mind, a wide acquaintance with existing materials,
an awareness of trends in subject matter fields and teaching methods,
and an intimate knowledge of one’s school population (hoth students
and teachers). Also entering into the decision-inaking process are the
specific resources presently available and the budgetallotment for new
instructional materials.

Many external factors influence instructional materials selection
Legslators pass laws mandating particular contentor statewide selec-
tion procedures. School administrators usually work out procedural
steps for evaluating and purchasing instructional materials Experts
in evaluauon design, like the Far West Laboratory and Educational
Products Information Exchange (EPIE), develop complex analyses
formats to evaluate materials. Reviewers use their own personal cri-
teria 1 appraising quality in a growing number of review journals
Libranans and media people set ideal standards for quality and quan-
tity for hook and media selection. Commercial publishers desigu
learning systems to match their instructional materials to learner ob-
jectives and behaviors. Teacher<enters develop their own materials.
School resource people distribute mimcographed lists of their own
favorite resources.

In recent years minority groups have produced a multitude of con-
tent analysis checklists {or-nstructional materials designed to assure
farr \reatment for women, ethnic miuorities, labor, the aged, single
parents, inner-city dwellers, and followers of alternate life-styles. Even
conswner advocates and nutrition activists now appraise social
studies, science, and mathematics materials in terms of their interests

Commercial producers and educational publishers, meanwhile,
sharpen.therr market research efforts to pros ide educators with what
they say they want. Many large educational publishers now have full-
time editors judging materials for compliance with state codes and
other assorted criteria. In addition, sales and promotion personnel
5 submit materials for state adoption have to meet the distribution



and deadline requirements of about 22 states (in California this re
quites mecting about six deadline and submitting more than 80
copies of cach buok o1 program under consideration). Overall this
tends to remove small o1 mnosative publishers from many important
markets, though it produces texts that the publishe. can claim reflect
the expressed needs of educators.

Iromcally, while materials are increasing in sophistication, diver
sity, and actual numbers—about half & million 1ems —owm vutlays for
nstructional matenials have dw imdled to the puintwhee they e only
about 1% of our educatiunal budgets, a remarkably low pereentage
With costs of paper and Olin nising rapadly, instiuctional materiais
budgets buy less and less each year.

The reahzation that vur materials budgets will have to be stretched
further and further makus the process of materials selection acomplex
undertaking. In the neat chapter we shall look in greater detail at the
factors imvolved 1 dedisions aboatinstractiondl materials and suggest
guidelines that will help w make those dedisions wise unes.




Factors in Selection:
Qualifications of Selectors

Auurdmg w the Educational Products Informaton Exchange In

stitate’s (EPIE) Nativnal Suarvey, just abuut overyone s imvolved some -
. where, somehow in the prowess of matarals sdecton wlthough
teachers and prinapals seem o differ i then padaptions of who does
what). According to prinapals, prmt matcnals aresclected by weadhias,
district-leved and building Tovd committees, departmant dhiairpeasons,
and state-leved committees —in thar order. Nonpnnt matenals are s
lected by JJasstoom teachers, hibranans and media speciahists, depart
ment dhairpersons, distict-level committees, and state leved commat-
tees, again, in that order. Seventy-sis percentof all prnapals say that
teachers seiect “all ot many " materials, 5% say thatteachers sdect none,
67% say tiat schivol staff commitices and districtwade commutiees selea

many ur sume. Yet, 15% of 1esponding teachars say they have nurolon
selecting materials, 30% spend less than one hour, and 25% spend an
average of 10 hours. The majunity of those have no taaning for w hatis
supposed to be a complex process.

My personal upimion s that cachvof thcse staff members has some
thing o contnbute and should be mvolved sonicwhaae, sometme, at
some level in the seleenon process. For the moment, I'd Like to 1ignoe

"7 7 the fact thatindividaals o1 a school staff vary widedy inknow ledgc and
ablities, and focas on the shills and assets that cach can conuibate o
selection, and wherc he or she can bestbe ased. The follow aing gencrali
zations are based on 10 years expunence interacting wath edacators and
l: \l-lC«ruclional materials in three school districts.

B K
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‘Administratoss. District administrators havea good knowledge of peo-
ple and poliucs within their own communities, They know, or can
find out, the values, costs, and availability of curriculum materials
that have been produced in the local counties, districts, and states,
which may be more appropriate for teaching purposes than purchased
materials. They also know about in-house printing and media produc-
tion which might be used to prepare curric ulum materials They are
trained 11 deaision making and experienced in coordinating informa-
tion and using 1t to reach decisions. However, they are, in most cases,
removed from classroom expetience and have littde knowledge of mate-
rals. Their most logical roles are toset up selection procedures, to de-
termme budget higures by coordinating information from building
staffs, and to see that adequate staf[ is available to process purchaseor-
ders and process materials after they arrive. If selection committees
exist, administrators appomt some members (others might be elected),
provide the commitices specific goals and workable deadlines, and
serve as facilitators as the committee proceeds with its work

Media administrators. At dhstrict levels the individual responsible for
media admunstrauon should organize, maintain, and keep current
examination collections of materials. Such collections should be read-
1ly accessible to staff throughout the district. This person needs to pro-
vide selectors with a convenient meeting place and an extensive collec-
tion of review journals and evaluation tools to facilitate the reviewing
process. Such administrative tasks as arranging for released time, con-
vement scheduling of preview and review sessions, distributing-re-
views and evaluations, and supeniising selection procedures would
also fall within the media administrator’s jurisdiction

Purchasing agents. As a group, purchasing agents are cven more re-
moved from mstruction and use of materials than are administrators
Howeves, they have a good knowledge of purchasing procedures and
district policies and an be mvaluable by designing purchasingpro--
cedures to facihtate rapid acquisition of needed materials If computer
time 1s available, they may be able to work with media people and se-
lection commuttees to prepare order checklists and purchase order
ms for standard 1tems via computer. They can inform selectors of

EIK\[C , 10
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deadhines that must be observed in processing urders Il a district has a
policy that requures all orders to be placed atone time or has other seri
ous constraints, purchasing agents can help selectors to accommodate
to such policies, or even be instrumental in revising them

Curriculum experts. They are well nformed dbout their own ficld and
its resources and materials, espeaally textbouks. They tend to be less
knowledgeable about media and trade buoks. They are sometimes re

moved from the dlassroom expericncee, althuugh they have good con

tacts with classroom teachers. Alung = ith classroomn teadhets, Curticu

lum experts are best at assessing the quality and relevanec of texts and
other media in their own subject ticlds. They can be helpful in famil

1anzing teachers with new textsenies, and in sewing thatpurchased cur

riculum matenials are used. Also they can be particularly valuable in
long-range ass.ssments of needs.

Educational researchers and evaluators, Theit taining in analysis
and evaluation wan provide a systematic approach o the selection
process, While they ore notapt tube eaperts on instiuctional materials,
they can help design mstiuments tu assess the school, the community,
and the program. They wan help in designating evaluation insirn
nients appropriate for particular schools or districts They can assistin
prlot tesng new matenials. Ideally aluators should work with li-
srarans, teachers, and curriculum experts to research the total role of
instructional materials. Evaluators frum groups like EPIE are well
v ained m evaluating materials and wan help provide inservice ed «a
o for selection commitiees or the tcaching staff as a whole

Parents. They represen then communitics and can pov ide insights
mto commanuty atttudes and concerns that are diffarent from those of
professional educators. They have an intimate kntow ledge of their own
children and tend to see them as whole persons with a who'e range of
concerns. As a group, though, parents are nut aptiwbeknowledgeable
about the teadung process or the range of instructional materials
However, hughly motnvated parents % as parents of gifted er handi-
capped children or sume minonty varents, often have a great
Q 1 of expertise and can be helpful 1 vughout the selection process

n1g



Parents may have inore contacts with community institutions than do

‘many educators. Their most useful roles usually are to help in assess-
ing therr-community and the student body and in establishing learn-
ing prioniues. (They know what they want their children to learn ) If
they speak or read uther langunages or are members of mi~ wity groups
parents can assist 1 sclecting and evaluating particular titles or in es-
tablishing standards ur budgets for these areas In turn, given enough
informauon, they «an mterpret educational concerns and policies to
their communities, and thus generate support for materials Parents
are often the most active proponents of adequate budgets for instruc-
tional matenals. And, particularly in rural districts, they may be active
donors, above and beyond their custoinary school taxes Other parents
(or groups which indude parents) have been equally active in oppos-
ing speafic materials for use i the schuols —most often library books,
sometimes textbooks, dictionaries, ur even spelling lists Too often, be-
cause schools lack definite puhices for dealing with censorship, these
itezns, whatever their educational worth, are removed.

Parents do have a role in providing guidance to their own children,
and, 1n certain arcnmstancees, may legitimately request that their own
children not use cenam materials. Parents should nof have the power
to censor or limt the 1nstiuctional materials available to other chil-
dren. If they try, the American Library Association’s Committeeon In-
tellectual Freedom and the American Assodiation of School Librar-
wans' Policies and Procedures fur Selection of Instructional Materials
(see Bibliography) can provide assistance. The NEA has long had
policy statements on censurship of schoul matcrials, as has the Ameri-
can Cavil Liberues Union. EPIE has recently been involved in this area
also.

Citizen groups. Some groups, like the League of Women Voters, are
cxpert In survey Ing cummunity resourees. It is advisablc to enlist their
expertise m school and commumity assessments If individuals or comn’
mumty groups are to be indluded on sclection committces, trv to
choose representatives from such groups as public libraries or mu
seums, who often select and prepare materials thatmightbe correlated
with the curnculum. Alsu, community (xperts can be invited when
]: \I)C«nsl(lcnng particular programs and materials, for example, en-
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ployment senvice people for carea education, paik 1angers ur anva-
ronmental activists fur enmvitunmental cducatiun, vt sprakets of o

VA A

eign languages for bilingual prugrams. These expeats can iccumnend
materials that reflect cecmmunity wbticaans, hiddp establish program
- budgets, and serve as school-community liaisons.
Librarians and media professionals. These mdividuals are fanulbin
with awiderangeof materials, than ey iew suutces, then redaine osts,
- and how and w here to obtain-them: They have, as well; a broad vva
view of curricubum, althuugh they may nut e subject matter expreats.
Librarians and media peuple who deal duectly with students have a
3 first-hand knuw ledge of students” vutside dassioum mterests and ac
tvities that should be mcurpurated into matenals sclection. Libia
ians have mure pradtice and probably-tnuic vaining m sclecing ma-
terials than any other individuals in the schuuls. Since they tend tuse
lect materials un the basis uf quality, acstheties, interest, and appal,
thetir sclection skills halance ut thuse of teachas and cunnculam oa-
perts who are more concaned about cducativnat applicability. Libia
1ans are prubably mure uscful in racwing tats fur sudh atutbutes as
quality, accuacy, presence of sexism, and indexang than fur tachng
purposes. Because of then know ladge of suurces, they arc the best pa-
sons tlocate supplementary matenals. They should in conndisation
with teachers and curriculum expats, sdlect most hibrary and media
matetials fur their uwn schouls. They should be given time to 1eview
films and uther media, as well as ume tu meet with vtha schvol and
public libranians o courdimate then scdections with those of vtha s
braries. At least one of twu libranians and media peuple should be un
any district-level scdection committee. In imdividual schools, they need
to be imolved in curniculum planning so that than cotlcctivns will e
finely honed 10 staff needs,

Although libranians and media prople have tadittionally selected
matcrials based almost .sultl) oun than u\\lljmlglll( lll.suluunllllg -

tablished criteria and reviews and vtha assesinents of dientnceds,. in
schuo] sitaations they aie probably wise to share this task by consult
\':{"' with and informing othas abuut what they imiend o purchase.
E lC.s approach will involve mote people i the sclection prucess, an-



courage suggestions, maintain contacts and 1appoit, and inacase the
likelihood that particular items will be used.

Since librarians and media people place urders directly, they can
serve as liaisons between teachers 1 prmupals and the purchasing
" agent, and can help lucate appropiiate mataials and prepare puichase
orders for school staff. Libiaries are lugical places fur housing display
collections or for holding staff mectings on matcnals sclection.
Teachers. Elementary school teachers aic well aware of the teaching
learning process, are informed about cuniculum, and have a fust
hand knowledge of actual student skalls at perticular grade levels.
They are adept at seeing the assets and draw backs of particular text
books if they are given time toexamine thun. They are less hikedy wsce
how materials can be adapted for diffaent punposes. They assess read-
ing levels somewhat diffaently than libranans, who oftensec childien
reading relatively difficult material because they are intaested 1nats
content. Both groups can learn from each other.

Teachers are excellent at matching materials to individuals, espe-
cially if they are helped to become awarc of the 1ange of matenials avanl-
able. They-are better at piching materials fur individual dildien, fur
their own classroum, for thein uwn style of teacking, o1 for particulan
progtams they belicve in, than fur unknown groups of ciildien vr fut
other teachers. This makes sense, since an eacedlent taching tool 1in
one teacher-student situation may be relanvedy incffectine i other
teaching situations.

Teachers need a role in determming some of then own matetials.
(Studies such as the latest California School Effectic eness Study and
the recent Michigan Cost Effectic eness Stidy show that students learn
to read better when teachers choose mote of the nuatcasals used 1 then
ow n dassivoms. ) Ideally, they should have sume disactionary funds to
be spent throughout the schoul ycar as needed o1 have acess to a well
stoched library. They can benefit fiom aaposune to the 1ange of mate-
rials available, and need ume to mcoipotate now matcaials mto theai
instructional pattans. Teachas often could use taming m use of INa
terials by curriculum speuialists for xtbuoks and subject matta ma
t2r 4 alsy and hibtatians yon the range of pussibilitics 1 nade bushs and

. E lC‘li.n). This is patticulaly impuitant for wachas mealy cildhood
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education, special education, upen cducation, and individualized cdu
cation.

High school teachers, especially English teachers, are more apt o
be subject matter experts, and combine a hnuwledge of what works in
their classrooms with a rather extensive knowledge of basic mataials
in their fields, although somc do not keep up with new materials.

All teachers, of course, have outside interests and expertise—art,
music, ttaveling, gardening —and can be helpful in reviewing, reeom

. mending,-and-sclecting materials-in-arcas-that-interest-them.

The best role for most teachers is chuusing matetials fur tharr own
classrooms, with help and consultation from hibianans, media profes
sionals, and curriculum speaialists. Teachers should not be drafted for
textbook selection cummittees, many exeellent teacheds aie not goud at
choosing materials for vther tcachers. Only teachers who voluntea ur
whoare interested in new matenals should be ashed to serve. Teachers
need released umec for such dutics. They should be alluwed to develop
their own evaluation critetia and employ thar own strengths in se-
lection.

Experienced substitute teachers are o putential talent poul that
should be considered 1n appoinung sclection commtiees. Generally,
they have wider expenence with students and carniculuin materials
than teachers who are ludhed into unc asstvom in one school. More-
over, their schedules tend o be flexible and they have time to serve, es-

pectally if they are hired for the tash. Resource teachers, carly retire-
ment teachers, and recently retired teachess are also worth considering
for sclection commutiees. Resource teachers tend w be more vnented
toward supplementary materials than many wachers and have good
judgment on what will work.

Althongh wacher canter staffs tend to be oo ovaworked o take on
added responsibihities, they are invaluable as o source Lfnformation
on the felt needs of teachers. They are setup for msavice tatmng and
have often devdloped thar osn curneulum for local nceds. They often
- are experts on making mexpensive equipment and using recycdables.

Any teacher center would be a lugieal place o hold a “creative-use-of
n{.m.n.ds" inservice senies that imcludes 1acyclables and materials se-

1 El{lCO"'
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Students. Although studetits are often treated as the passive recipienis
of education, they are, ofscourse, experts on their own interests and
concerns and as such should bave a role in selecting materials. Stu-
dents do have some choice in selecting from pre ,elected materials—in
‘learning centers, contract education, independentstudy, andin school
and public libraries. They should be encouraged to provide inpui on

subjects, authors, titles, and types of mater

jals. In practice, school li-

-braries, depending on builgets, usually select some materials based on
the expressed interests of students. as do teachers who are allowed-to-

choose their own materials.
At the mimmum, students need to kno

w that there is a selection

policy; that textbooks, library books, and filins do not appear magi-
cally, but are selected by specific individuals, ostensibly to meet stu-
dent needs. It seems fair that students, for justifiable reasons, should

have some veto power over their own use of specific mnaterials—"1

don’t want to see that film again,” —as lot

1g as alternative materials

are available. While students’ comnments on lexts arc frequently

unsophisticated—"It’s boring.” “IUs too

complicated.”—they are

often correct, and should be considered during the selection process
The School Media Quarterly has »-d many articles suggesting ways
to use student input in selecting instructional materials.

Q 1 7
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Role of the Selection Committee

A. sc'!cuiun commuttee’s primary goal 15 to sclect matenals to meet
disteict needs. Its appraisal should be based on a thorough assessment
of what is available 1n the disuict, an evaluation of how district selec
uons have wortked vut 11 the past, an assessment of stadent needs and
teadlung styles, and a know ledge of ungoing programs and long 1ange
goals of the curriculum,

In 1963 4 Joint Commutte. of the Nauonal Education Assodiation
and the Amertcan Textbook Publishers Institute pablished Guuide
aines for Textbook Selection, a uscful document fur any sclection com
mittee to study. In the Guidelines the following 1ccommendations
were made for textbook selection commilttees:

1. Should mdude dasstvom tachers, admimstiative pasonnel, car
riculum specialists, and school librarians;

2, Should usually be mmound sevan o 11 people, depanding upon what
is being evaluated (series, text, single grade):

3. Should mdudc tachas fiom affected grades, as well s from grade
above and grade below;

4, Shouid work during school hours;
5. Should have secretarial help as needed;

6. Should have regularly schedaled, well-spacad mectings at consis

Mc«lcm times.
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The Guidelines suggest the following work fluw of sc.cction com-
mittees:

Decide on goals;

Formulate temporary criteria (that can be revised),

1.

2.

8. Get evaluations by users;

4. Sort out books to be considered;
5.

List them, make lists available, ask fot comments,
6. Send criteria to publishers;
. Consider commeits;

7
‘8. Rate and rank books.
While these common sense guidedines are helpful, they fanl to come
to grips with many major problen arcas in adoption and selection,
One such area is tac delay inherent in state adoptions and lengthy
reviews. In the 22 states thathav e state adoption 1cgulations, mandated
review procedures hold up the acquisiion of textbooks fium one to
three years, and occasivnally even longer. This limats the market 1o
those large publishers who can afford these lung lead tmes, and the
large promotion and devddopment expenses. The Guad=lines make no

attempt to widen the sclection process o fadlitate contact with small
publishers w ho often produce the mostinnovauy cand imieicsting ma-
terials. As a consequence, matenals selected are not neeessanly the best
or the most appropriate of those available.

These Guidelines, by their naturg, ar¢ hmited to textbooks, al-
though such other materials as hibrary books, many kinds of media,
and laboratory apparatus may be moie valuable taching touls 1n
many drcumstances. The Guidelines also fail to comc to gips with the
appalling duplication of cffort that occurs as handieds o1 thousands
of individuals acruss counties, states, o1 the nation all1icview and assess
the same¢ items. Fur the sclectons, at least, 1t is ughly desnable to pool
the appraisals of mstructional matenals, Fortunatcdy there are zos
tools which contain some of this information,

Selection comn.ittees should lucate and take advantage of such
evaluation guides as EPIE Reports, ERIC Cleannghouse publica-

Q s, and trade book and media icoviews for the cuttculum acas thy

ERIC
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are considering. They should also tane advantage of the individual
strengths and expertise of committee munbers and local staff, Fur «x
ample, a librarian might work up a hist with custs of Cesirable supple
mentary materials for each text considered, wachas might assess the
<eaching guides that accompany texesenes as to than appropriatencss
fur loal conditions, a media expeit might look for supporting media,
curriculum consultants might appraise the long tam value of a text
and determinc how long 1t would be useful, students could commant
.on-intesest, -relevance, and-difficuluies. There should. also be some
means of exchanging infuimaton with state leved selectors and otha
district committees looking at similar materials.

The questions betow are typical of thuse which should be wonsid
eted by a selection committee:

Are there students who aie not bung served by present instiuctional
materials?

Are there cunticular goals whidh are not being miet by existing mate
rials for the student budy as o whole un fur speaial groups of students?

Should suwessful matertals cuniently m use be supplanented on e
placed?

Are there now matertals wcll susted to mect particular cunticulan goals?

Would new o diffe: et msauctional matarials fachitate certain learn
ing styles or teaching strategies?

To what eatent do these proposed new instructional matcnels utilize,
build on, ur negate existing resvuices and teaching approadhes?

Do we have appiropriate materials for new programs? What is an ade
quate budger?

Do new matenials impose any linutations upon the school’s vigani
zation and programs?

Can these matentals offa anough foability o be adaptad o individ
ualized izstiuction, indepandent study, large group prosentation, lab
oratory experiences, or small groups?

Can these matenals be used i ntcrdisaplimary or mualudisaplinary
Q proaches?

ERIC
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: 1f these materials meet immediate needs, are they consistent with long-
i

. range goals?

-How often might1tbe necessary to replace consuniable parts of the nta=-
terials and what would be the cost?

To answer the above questions a selection ommittee should devise
a common materials analysis format through which publishers can
provide information to educators in a consistent and useful way Such
aformarcould-sunphfy evaluation and fadilitate the flow of informa-
tion across school levels.

I have developed a sample format (sce page 21) based on my back-
ground as a school hibranian and after a clos¢ examination of formats
designed by educanonal evaluators, Other formats worth considering
are those used by the Far West Laboratory for Educational Research
and Development, 1855 Folsom St., San Francisco, CA 94103, (see its
Writer's Manual: Alert Information System) and the analysis form
CARTEL: Annotations and Analysis of Biingual Multicultural Ma-
terials, published by the Dissemination and Assessment Center for
Bilingual Assessment, 7703 North Lamar Blvd., Austin, TX 78752
EPIE's EPIEform A 15 contuously rey ised and always a good source
of ideas for analysis of instructional materials.

When a materials analysis form has been adopted it should accom-
pany texts and mulumedia-packages through the selection and adop-
uon procedures. Most publishers provide most of the needed informa-
tion, m some form or other, to potential buyers. However, it is casier
for selectors to work with this complicated data when itis arranged in
consistent categorics on an analysis foim.

Some categories on an analysis form. such as linguistic compo-
nents, call for speafic information from publishers, whoshould be the
authoritative source. I suspect that most publishers and producers

would rather have their own staff writers prepare clear and accurate

format descriptions of their own materials than leave the task to edu-

cational evaluators. In any case, it would be easicr for the selection

commuttee to venfy and rewrite such descriptions than to stmt from

scratch, If a publisher consistently provided inaccurate descriptions, it
Q  uld soon destroy i1s own credibility and reputation.

ERIC
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3 In the sample analysis form below, Fve induded space for v
vewers' and evaluators’ conuments to aceompany ihe standatd items to
be considered for selection. These commants could Le duplicated and
forwarded (o other sclectuon committees. These cvaluative comments,
when combmed with the descnptivd analysis, add up to a selection in
strument that 1s relatively casy 10 prepare and probably as uscful as
more extensive evaluations.
Materials Analysis Form

I, Publisher's information

Author:

Title:

Date:

Producer (include address):

Source (with address, if other than producer’s)

Physical description (with costs):

Subject arca(s):

Curriculum role:

Grade levels: Language levels:

Other characteristics of target audience:
Suggested ranges for number of nistiuctonal hours and or tinwe periods
Research and development evidence:

How has producer imoh ed children and achcrs i thedevelopmer:
of this product?

How does producer miend w imolse studems and teachers inrevis

E lC ing and npdaiing this product? 2
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1. Comunents by reviewers and selectors

Liaguistic content:

Rationale:

Scope:

Scquence:

Mcthodology:

How have materials been chedhed for faness and balagice in o weanem
of women and minorities?

Supplementary information:

Sources of bachground informativn (cither descnipuse matetials and: v
persons):

Implementation requirements:

Physical facilities and equipment:

Stalf training requirements (< osts and time);
Consultation available? Costs?

‘Teacher's guides:

Outstanding features (indude any major defects and virtues)
Possible uses-

Onerall rating:

23

O

MC 22

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:
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1t purchased, suggested followsthrough:



Factors in Selecting Different Types of Materials

E:lch form of mstructuonal material has its imigne qualities that
mnake it nore appropriate for some teaching-learning sitmations and
less appropriate for others. In this Irief discussion, T will summaria
quahues, evaliation cruena, and possible learning applications fo
the major forms of instructional materials.

Seclection Criteria

Anthenticity
Accuracy
Impartiality
Currency
Relevance

Appropriateness
Vocabulazy
Concepts
Subject correlation
Curriculum correlation
Individual, gronp use
Suitability to medium
Appeal to students

Organization

Development
o Scope 2 5
ERIC
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Depth
Sequence
Pace
Balance
Narration
Captions

Technical Overview
- Literary-quality
Visual ¢ ality
Composinon

Special Features
Cost
Packaging
Teaching Guide
Comparability with similar materizls

Print Materials
Simce the mvention of the punting press, printed matter has been
the magor mehod for stornmg and tansiituag infornation Tr is still

our major tumeyor of mformation, and, in school situations, the
study of printed matenals veeupies about 62.5% of dassroom time
Printed mnatciwals are portable, convement, andiclatively inexpensive
They are dependent Lagdy ot .ne sense of sight and require at least
some abihty to read. School leanung 1s lasgely print lcaring or word
learning,

Traditional custeria for assessing prnt materials indude accuraey,
currency, hterary quality, content viganization, age level appropri
atentess, catniatlum condation, y pugtaphical furmat, and sometimes
aesthetie appee ], These arc approptiate ariteria for allinedia. hisckool
sttuations, more cmpliasis has been placed on matehing levels of
printed matenial (soabulary, typeosize, <t withicading and develop
mental levels for particular grades, and with than rdationship to the
curricalum tian on aesthetic qaality and studentinterests The selec
non cnterta hist above covers most of the aicas to consider in evaivat

o inted materials,
E Mcg printed materials ' 2 6
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Textbooks
- Textbooks are our major means of conveying curriculum content.
They are also nfluential in standardizing the curricalum by grade
Jewct. Series of texts are developed sequentially o provide for orderly
growth. They influence the teaching approach, and asually provide
many.suggestions and other kinds of assistance for teachars. Often they
; are vahidated by field tests in schools prior  publication. Since stan
dardized achievement tests tend to be based un textbuok content, scores
on achievement tests are correlated with mastery of texts. Textbuoks
have a unifying rolein our large pluralisic nation (though probably

i A ]

less than television). As accessible items, they can be inspected by par
ents and even by children during the selectiun prucess. Despite their
-major role. we currently spend only .7% of vur cducational budget on
them, a decline from 1.6% in 1965.

Texts are written for groups or dasses of students, not individual
students (some are addressed to particular groups, such as inner city
childien). To be comprehensible (and sold) to a large group, many, not
all, tend o be geared t . lowest common denommator. Many college
texts, for example, nuw appear to be written at the enth grade leved,
which may mean «nancreasc in Jdarity bat a deaease in depth and
mearnnag, Suice textbuoks are designied at great pains not o offend any
one, they may lack depth, msight, o1 literary qualiy and fail o deal
adequately with controversy.

Texthooks are addressed to mass audiences, and publishers invest
much money, tme, and cffort in thaar davedepment. Bacause of the
time im ested 1n thar production and scicction, texts arc often vut-of-
date by the time they are available in c(lassrooms.

El-Ft Textbooks in Print (New York., Bowker, 1evised annually
esch sprning) s a usclud wol fur finding paices and othar puichasing

information for abowt 20,000 clesnentary, jumorn hugh, and high school
teatbuoks and supplementary readers. It s atranged by major e
ulum areas, mcdudes mfornation on grade loveds and rddated teachin g
materials, and has mdexes to authors, titles, and textbook series.
One study of textbooks, summarized 1 Donald Barron's “Review
of Sclexted Research in School Librarianshup,” (School Media Quar-
E \I‘IC«;, vol. 5, no. |, Summr 1977, ppo. 271-88), 1i.es that textbooks were
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ranked the “least desirable” media by tcachers, butwere used the most
Whether popular u1 nu, they ars almost mdispensible for the basic
curricnlum.

Trade Books

Trade books over the whole range of human knowledge. New
books are published as that knuw ledge changes. They arc long enough
to cover subjects in depth and it anvigazald fashion. They are often
indexed and can be reread and consulted as needed.

Trade books are underutihized in educauun, especially at the ele-
mentary school level. They can extend the curiculum and make itin
teresting for students. Trade bouks are useful 1n almust any new pro-
gram, student project, ur mimicourse. s they are basically written by
authors for readers whou share the same interests, they arce particularly
well suited o individualized mstiucuon, independent study, contract
learning, learning centaus, innus atise cutticulum, and supple mentary
reading. Stnce they arc intended for individual use, they generally do
not require lesson plans to be effectng, although acavive teachers have
often develuped lessuns aroumd a single tade buok v muldtiple bouks
with a common theme.

The sheer variety of trade buoks is unc of their greatestassets. Teat
books are aut eqqually suted to all leancrs. Often trade busks can pre
sent relevant and appualing materals at gl leveds of difficulty and for
all age ranges.

Book selection mechanisms. Becaust thare aie su many sources of 1¢
views, 10 1s far casier to evaluate and sclect aade books than any utha
medium. Generally, bouks are sclected on the basis of favorable re-
views, persunal recommendations, ot pesonal cxaminativns. Learn
mg Magazune, School Media Quarterly, Suence and Chuldren, and
Social Education are educational journals that canry book reviews 1
find paiticularly worthreading, Apprassal, Booklii. and The Bulletin
of the Center fur Children s Buvks, are itended for Juldren’s librau
ians, but can be used equally well by teachers.
Q Three resvurces can provide hdp m the sclecaon process. Issues an
E lC‘)k Selection (New Yorh, Bowher, 19735 15 a0 collection of essays for
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teachers and hibrarians that deals with such difficult sclectionissues 2«
sexuality, sex role stereotypes, and books un the occalt Margery
Fisher's Matter of Fact (N-w Yorhk, Crowcll, 1972) discusses appropri
; ate critenia for selecting factual buoks. My Guade to Sources of Edu.a
. tional Information (Washington, D.C.. Information Resources Press,
1976) pros 1des an overview and perspeais con 29 slection suurces par
ticularly appropriate for teachers.

There aresome well-indeaed, annotated catalogues of selected tidles
s appropnate for partcular school groups or ages that include order
ing informauon and explicit cnteria. The most comprchensive are
Chaldren’s Catalog, (Newark, N.J.. Bro-Dart). Elementary School 1.i-
brary Collection, Jumior High Library Catalog, and Semior Hizh 11
brary Catalog (New York: H. W. Wilson).

Children’s Books in Print, Books m Print, and Subject Guide to
Booksin Print (New York. Bonker; provide aceess by subject, author,
- and ttle to almost every bouk 1n punt and inclade cost and ordering
information.

All of these tools are frequently updated. Al can be used (or sclect-

ing books for purchase, o1 for selecting buoks for use (from librariesor
other collections).

To be uscful, these touls need to be purchased and consulted by
teachers, libranans, curriculum specialists, and students on an annual
basis.

Pamphlets and Leaflets

Typrcally, these hinds of matcrials deal with siagle topics, usually
of current 1nterest. They are often frec or low cust. Becanse they are not
casy to file, they can get lost and chrown away. Gencrally, they are not
intended for in-depth presentations.

Selection mechanisms. Pamphlcts are nut asually reviewed, though
they are sometimes annotated sn peniodicals. They arc listed by subject
n Vertical File Index (New York. H. W. Wilson). They are selected
g~mlyon the basisof priee, subjectichovandy, and authority of issuing
E lC‘nq. They arc invaluable for current topres that require bricf discus-
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sion, such as career education and health cducation. A good review of
thenr seleciton, organuzation, and acquisition is indluded in The I'er
tical File and Its Satellites by Shirley Miller (Littleton, Colu. Libiaries
Unlimited, 1971).

Since school purchase orders are so expensive to process, itseems ri-
diculous to write purchase vrders for pamphlets costing 35¢ or Sl
They need to be purchased un aconunuing basis with petty cash funds
rather than checks. Government pamphlcts can be 7 mchased with
coupons ordered from the Government Printing Off2 _ in Washing-
won, D.C.

Magazines

Penodicals are excellent matetials for providing canrent informa-
uon covermg diffesent points of view. They also provide intellectual
and aestheuc sumulation. They are easier to file, although more ex-
pensive than pamphlets. They are valuable for researck: and reference,
especially if indexed in one of the periodical indexes.

Selection me¢ hanisms, Media Prugrams recommends o range of from
50 to 175 utles for a school of 500 students. Ideally, pa.udicals should
be selected jomntly by prinapals, teachers, and librarian,. The librarian
can expedite the sclecuon process by routing a list of periodicals, ac-
quinng sample 1ssucs, and asking fur suggestions. Factors to consider
are quality, student appeal, relevance to carricalum, and indexing
B:ll Kate' Magazines for Librares (New York. Bowker) is updated
every two years and 1s a great tool fur schools. Its chapter called “Free
Magazines” has somne unexpected treasures.

Locally Produced Materials
Some locally produced materials are perfectly adapted for local
needs, others are 4 conspicuous waste of tme and money The sugges-
uons below wome from ny expeniences producing materials at the
county and state levels.
The first questions to ash are. Is there a real need for new materials?
G“-'h.ll comparable 1tems may be available? Other local agencies, such

E lC‘ncwspapcrs, hibranes, muscums, cultural groups, and environmen
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tal agencies may have materials schools can use or adapt A wade bouk
publisher may just have pubhished an cthmic coukbuok. Ascouting ot
ganizauon may have the perfect collection of map acu ities. Chedk the
resources of nearby school districts, your state education agency, other
local and state agencies, or any vrganization that might have devel
oped educational matenials for the same reasuns that you wish to de
velop them. Even if their products are not satisfactory for your pur-
poses, you can benefit from their thinking and expertise.

If you deade to produce materials, proceed with a target audience
in mind. Decide on a medium that s appropriate fur your target,
within your budget, and feasible for your lucal wlents. Review the
produc thoroughly with many people for accuracy and quality If
you're1n a school district, you prubably can try out parts of the project.
Ask for comments and adapt. A low-cust, tailor made product can be
highly valuable, a slap-dash, inaccurate product cannot.

Prepare an accurate, dated utle page, label, or frame, giving due
credit. See that your product is distibuted and puablicized to its in
tended audience, Make cnvugh copies! Hits good, peoplewill wantic
Try to arrange sume medhanism for distiibuting your materials o in
dividuals in other systems. I you can ¢ make an arrangement to sell
cupies at cost, allow uthers to copy if aeditis given. Or go to a commer-
aal producer if 1t s whatavaryone s weating for, Runember that other
educators are always luoking for goad imstructional matcrials,

Free Materials
These materals are wasy on your budget, though they wan beexpen
stve in the ume 1t takes to vrder and process them. They are good foren
ncling the curnculum and presentuing different points of view. It's
wise to exarmne these for objectivity and accunacy, if they are produced
by business ur advocacy groups, Whale they raredy contain actual inac-
curacies, they rarely teli the whole truth, particularly when dealing
with controversial issues. They are issued by « producer to promote a
pointof vicw, thar educational mtent s wsaally a secondary considar
aution. If they are selected frum avaricty of svurces, they will representa
range of viewpoints.
E TC Iselect these kinds of matenals for thear interestvaluc and thei. cor
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relation with the curriculum, and before T order them I ask, “What is
the intent of the producer?” In sume cases I dun’t place an order if 1
think materials are apt to be oo misleading. In other cases, mataials
are useful to help dhuldren sharpen then cnucal thinking skill.. Those
materials could be labeled "FREE ITEM—Watch vut for propa
ganda.”

There areseseral standard lists of fice matcnal souices raditionally
used by teachers. Educators Progress Service (Randulph, Wisconsimn,
offers annually annotated hisungs of ficc matenals ananged by title
under subjec theadings. Scparate volumes provide sources of fiec filins,
filmstrips, guidance materials, scichee materials, and sodal scicne
materials. Géorge Peabudy Coullege for Teachers (Nashuille, Ten
nessee) publishes a bienntal isung of Free and Inexpensice Learning
Matenals. The NEA journal, Today's Educat.on, mcludes lists of free
and inexpensive materals, Other cducational and ibiary journals also
list relevant materials.

#,ift Materials

Gift materials, welcome as they are, should mect the same eri
teria as purchased matenals. As with fice matcnals, 10 wise 10 assess
the reasons for the donation before agreeing to aceept it.

Portfolios

These ineapensive sets of flacsimiles of documents were first devel
oped for schools n Great Bitam, Called Jackdaws, they are now avail
able in the U.S. frum Grussman Publishers (625 Madison Ave,, New
York, NY 10222;. Generally, these indude facsimiles of about 10 pri-
mary documents with an overvew, 1cading hists, and lesson plans,
These are easy to store and integrate into the cuszwalum in mini
courses, learning centers, and individual projects.

Games and Simulations

These provide students with imsolvament i situations paraliding
real deaision making. Then offecaveness depends upon students per
ceiving them as reality. They can provide arcficshing bieak inoutine

) . .
E TCl are popular with students. They should be idlated to curriculam
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and allow opportunities for deasion making and problem solving
Ideally, they shonld be easy to handle and store, and there should be
someé means for replacing ot duplicating lost parts or pieces Users may
have to reinforce pachages to make them more durable Thereare q.ite
a few good compilations of reviews, induding Contempo ary Games
Vol. 1, by Jean Belch (Dewroit, Midh.. Gale Rescarch, 1973), which is
well arranged by subject, and Learming with Games, by Cheryl Chinles
and Rouald Stadsklev (Boulder, Colo. Sucial Science Education Con-
sortium, 1»973). The latter mcludes selection and design criteria Simu
latron Games includes current seviews and articles. Booklist also re-
views outstanding games. Ao see Phi Delta Kappa's fastback 54,
Stmulation Games for the Classroom, by Mark Heyman

Activities Books

Since.these types of materials are usually written by classroom
teachers, they are validated by at least one teacher’s classroom experi-
ences. If they are republistied by educativnal publishers, theyare aptto
gain n polish and lose m freshness. These w orthwhile items are hard
10 locate because they are not usually included in Books tn Printor in
such systems as ERIC. Since they are relatively inexpensive and often
set up as teachers’ 1dea books, activities books should be reviewed by
teachers for apphability to your school situation, using a simple as-
sessment form. Some of these are listed in catalogues of the Center for
Open Learming and Teaching (P.O. Box 9134, Berkeley, CA 94709)
Others are reviewed 1n Teacher's Choice (1976), edited by Peter Dublin
(Curniculum Center, Institute of Open Education, 15 Mifflin Place,
Cambridge, MA 02138).

Art Materials

Media Programs recommends 800 to 1,200 art items for a school
populauon of 500. They can be used for art, social studies, and other
areas 1n the school curriculum. Many public libraries have extensive

picture files dealing with Jocal history.
Learming from Pictuves, by Catherine Williams (Washington,
Q“ C.: AECT, 1968) 15 sull the basic authority on picture utilization
E l C‘llllams's critenia inddude. darity, sharp focus, composition, authen-
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ucity, suttable captions, casc of interpactation, mdic.m‘x;u ol scale, and
appropriate match to student abilines. Many of e sourees are still
current, My section 'Prature Sourees™ in Svcial Studies on a Shoe
String (Buffalo, N.Y.. D.O.K. Publicativns, 1977) provides an an-

notated guide to recent sources.

Posters

These attention grabbers are Inghly cffective for establishing an at-
mospliere 10 a classtouin ot hibrary, motivating learning ot reading,
and conveying values. Some even manage o pack malotof infuima
ton. They are relatively inexpensive considering their value and ap
peal. Learning Magazine Starting Puints, the Instructor centerfolds,
Scholastic magaze supplements, and ranovable maps in the Na
tional Gevgraphic often mdude teadung ideas and biblivgrapliie
backup. Otha posters are useful in leaining centers and on bulletin
boards. Dale E. Shaffer’s Free Pusters, Charts and Maps (137 Jeunings
Ave., Salem, OH 11160) 15 a guod stacing point fur school districts
with lnmited funds, Postars are also widely available in puster and gift
shups. Three compaines that distiibute a wide 1ange of inexpensive
pusters (§1 o $1.50 are. Syneigisins (601 Minnesota St., San Franciseo,
CA 94107, Celestial A1ts Puster Sales (231 Adrian Rd., Millbiae, CA
94030, and Argus Commumeations (7110 Natchiez, Niles, IL 60648).
Also, the American Library Assuciation issues o yearly recommended
source list for posters.

Posters should be sclected fur visual appeal, accutacy, durability
tthey can be lamnmated, and corrddation with caniculum. I snuall or
ders are placed, these should be handled like pamphlet orders.

Art Prints and Slides .

Muscums are guud suurces for buth artslides and prints. The Shide
Buyers Guuide, by Naney DeLaurnier, 15 an exeellantsouree of informa
uon on art shdes (College Art Assvaiatuon of America, 16 E. 52nd St.,
New York, NY 10022). UNESCO publications, distributed through
Umipub (P.O. Box 133, New York, NY 1001615 ¢ goud source of infor-

@ twon on buth art prints and art shdes. Its Catalugue of Reproduc
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tions of Paintings, 19€0 to 1973 (Pans. UNESCO, 1974) 1s a helpful
guide to high quality reproductions selected by art experts. Art prints
are’hard to store, and may need to be mounted, framed, or laminated.

Maps and Globes

These are often printed and distributed by government AEENLIEs as
well as by commercial publishers. Government souices may be free or
inexpensive. Maps in such magazines as the National Gevgraphic are
indexed in the Readers’ Guide. A Handy Key to Your National Geo-
graphics, frequently revised by Charles Underhill (East Aurora, NY
14052; $3.50) is another inexpensive guide. Criteria to consider are qu -
rency, scale, quality of drafting, design, typeface, and clanty. Fre-
quently used maps may need to be laminated or 1cainforced. Globes are
selected using the saine criteria.

Audiovisual Materials

For most students audiovisual inaterialy scem immediate, authen-
tic, and invelving. For certain types of learners—lnguage-handi-
capped, ear-oriented, visual-oriented, deafl or nunitaders—audiovis-
ual materials can convey information far more ¢ffectinedy than print
materials. For the general rus of students, these materrals may be most
valuable for affective education. Combined with discussion, they can
be powerful tools for values education. They can be highly monvaung
for alinost any topic.

Audiovisual materials require less cffort from students who can
watch or listen passively. But they require more preparation and fol-
low-up by teachers and should be supplemented with orher media to be
effective They also require equipment that nceds to be mamtasned and
replaced. )

They are difficiilt 10 browse and cannot be 1eview ed quiekly. Gen-
erally, they are intended for groups, rather than mnd wdal use. Al-
though there are about 300,000 media itcms appropiiate in sume way
for the preschool through twelfth grade curncahan, tiere s I s bibli-
ographic access to them than there is for books. It s difficant to 1o te

select appropriate items.
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Selection criteria, There are many criteria for selecting audiovisual
materials worked out by media professionals. The following criteria
were designed as guidelines for The Booklist audiovisual consultant-
reviewers, Obviously, all criteria are not relevant for every item

Authenticity
Is it authentic, accurate, and up-to-date?

Is it free from bias, prejudice, or misleading emphasis?
Is the author or producer well qualified?

Are wanslations and retellings faithful to the original?

Utilization
Will it stimulate and maintain the user’s interest?

Will the user be stimulated to further study or discussion?
Is it useful with individuals as well as groups?

Are the format, vocabulary, concepts, and rate and methods of develop-
nent appropriate for the intended audience?

Wikl :t develop concepts that are difficult o get across in other ways?

Wall 1t affect atutudes, build appreciations, develop critical thinking,
or entertain?

Does it achieve its stated purpose?

Content
Is it well organized and well balanced?

Is the script well written and imaginative?

Is 1t umely or perunent to hibrary, cominunity, or curriculum needs
and problems?

Is the treatment, €.g., animation, dramatization, illustrated lecture,
factual analysis, etc., appropriate for the subject?

Does 1t present information gn ways that other materials do not?

Does 1t complement prnted or other audiovisual materials inthe same
suhwct areas?

]: lC Id the subject be treated better by other media?
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* ‘Technical Qualities
Is the photography, ¢.g., thuitt and handling of visuals, composition,
color. focus, exposure, spedal effedts, ete., satisfactory and effectinve?

Are the visuals other than photographs, ©.g., paintings, illustiations,
maps, charts, etc., well reproduced and cffectiv ely used?

Are the principles of artistic balance and design observed?

Are titles, capuions, and explanations readable and of suitable length
and in proper positions?

Is the sound acceptable, ¢.g., guud fidddity, realisticsoand effects, syn

ah.ronization, and absence of conflicts bawean the background music
or sound effects and the narration or dialogue?

Is the editing, ¢.g., continuity, natching, rhythm, pading, et sati.
factory?

Do the actors have good voice quality, dictivn, and timing?
Is the acting believable and convincing?
Does the narrator have good voice quality, diction, and timing?

Is the narrator condescending in mannerisms and style?

Overall Rating
(In addition to the abuve aitenia the follow ing genaal aiteria should
be considered when giving the item an overall rating )

Is the production imaginative and creative?

Is it of significant educational, social, or artistic value?

Is it worth the purchase price?
Are accompanying gindes or notes wdl wntten and hedpful?

Is the packaging easily manipulated and durable?

Three vther wdl-thought-uvat anteria lists can be found in Devel-
oping Multi-Media Librares, by Warten Hicks and Alma Tillin (New
GVnrk. Bowker, 19705, “Evaluatine Critena of Non-Print Materials, A
E lCmprumlsc,“ by Edward R. Lashcr, in Judiovsual Instruction
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. (April 1975); and *"Crateria for the Selection of Records, Filinstrips and
Films for Young Children,” by Nancy L. Quisenberry and others, in
Audiovisual Instruction {April 1973).

Schools generally do not haveas systematic procedires forexamin-
ing, previewing, or selecting audiovisual materials as they ¢o for print
materials. These procedures are important for nonprint materials
since the bibhiograpluc and reviewing tools are less extensive than for
print materials. Aundiovisual reviews handle content well enough, but
they are not as good for technical subtleties, which can be important
Except in music reviews, there is liule comparative reviewing and
almost no comparison across media. Too often the selector is left with
word-of-mouth recommendations, producers’ cataloges, or a variety
of lists that cover one media or onc subject. Mary Sive's Educator’s
Guide to Media Lasts (Littleton, Colo.: Libraries Unliinited, 1975)
does a good job of making sense of 270 such lists and is worth consult-
ing for anyene who wants a source of information on media dealing
with a variety of curnienlum areas, “Guides to Nonprint Instnctional
Material” in my Gude to Sources of Educational Information is a
similar comprilation which provides detailed information on the scope
and educational uses of 59 guides to andiovisnal materials,

Two helpful approaches to media evaluation, one local and one
national, are those of EPIE ard Bay Area Media Evaluation Guild
(BAMEG). BAMEG, a multiconnty cooperative evalnation project,
combines personal reviewing with printed evalnations geared to the
needs of educators. It was fonnded in 1968 by Robert Muller, media re-
viewer for The Elementary School Library Collection. Itisopen toany
teacher, hibrartan, or media specialist willing to attend its monthly re-

view sessions and review on a regular basis. ‘These reviews are typed

out, printed, and mailed to participating members each month. They

inclnde bibliographic data, content desc ription, and a comprehensive
evalnation by experienced librarians and media specialists.

Recently. these printéd reviews have been made available to non-

participants, $15 for an annnal volume, $20 for a monthly mailing of

10 issues. Order these reviews from the Bay Area Media Evaluation

Q ~uild, 101 Lincoln Avenne, Daly City, CA 94015. Annual volumes

E lC‘lso may be obtained m microfiche fromn Educational Resources Cen-
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ter, San Mateo County Schools, 333 Main Street, Redwood City, CA
94063.

EPIE Nonprint Instructional Materials Projects. still in the devel
vpmental state, 15 & natwnal couptrative nawork and computer index
1o media materials. This project will start with about 25,000 of the
most-used 1tems, 1nitially 1n the fields of 1eading and language arts,
mathematics, suence, and soual studics, and will later expand t in
Jdude matenials 1 wareet, envitonmental, consamer, and bilingual ed
ucation. The new reviewing senvice for educators will be retrievablein
microfiche, hard copy, or computer tape formats.

The descrption of cach itan will indade standard biblivgraphic
data, subject ateas, majur opic, grade 1ange, topics wered, learning
emphasis, vehicles for presentation, vther instractional design pro
visions, techmiaal infornation, analysts” aitngues, and user feedback.

This project, being launched during the 1977-78 school year, is be
g carefully tarlored w meet the needs of educators and should pro
vide a data base that can be used in local catalogues and in many other
ways. Contact persons are. David L. Elliotr, West Coast EPIE, 1018
Keith Avenue, Berkeley, CA 94708, and James R. George I, EPIE
NSAIM Network, Box 620, Stony Brook, NY 11790.

Films

Educational filins are mtended for large audienees, therefore they
need 1 be broad in apptal. They arcicdativddy expensive and, in some
instances, become dated 1ather quickly, Media Programs iccommends
aceess to 3,000 utles for a student body of 500, Ideally, these should be
distiibuted frum o cential degostiory that hasenougli filns (induding
duplicates) to meet 90% of user reguests. Films are fan oo expensine for
most individual schools to have their own prints.

Some guod res iewing suuzees are Edacational Filin Library Assod
atton (43 W. 61st St., New York, NY 10023). It publishes monthly sets
of EFLA Evaluations, basad un ravews by independent reviewing
commuiees that mecdude il synopses and uscfal bibliographic infor
maton. It has also published .1 Manual on Film Ecalua 1on (1974,
nonmembets $3, members $1 and other hedpful guides. L zaders Films

: E T‘ Cucw.s (P.O. Bux 69760. Lus Angdles, CA 90069) resicws about 900
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filins a year in mne issues, and also provides a rescarch service forln

caung hard-to-find films and disuibuturs. R. R. Bowher (1180 Avenue
of the Americas, New Yoih, NY 10036}, a library publisher, has issued
several rather comprehensie mdexes to filns by type and grade level

Other sources can be found m my Guade to Svurces of Educational In

Jormation and Mary Sive’s Ecucators’ Guade to Media Listy(both cited
carlier),

Sound Filistrips and Slides

Media Programs recommends ond to foun g student These mod
erately priced media matenals ate inacasingly popular in edus ation
They are versatile items, wiidh can becasily updated, modified for au
diences, and used for both mdividuals and groups They tie in nicely
with other resources, and oficn han ¢ goud accompany ing guides They
requue less technical shalls 1o make than films, and can be produc ed by
1eac hers, media people, even upper-grade elementary school children
They are casy to distribute and stoie. The Elementary School Library
Collection mddudes goud annotauons of almost 1,000 filmstrips for
grades K-6, BAMEG Reviews has excellent evaluative reviews of K 12
matenals (see p. 37). Booklist also reviews recommended items

Audio Materials

These car-onented matcnials are best used where sound is impor-
tant, language instruction, verbal drill, musie, plays, and poctry For
some students, they are guud accompaniment to printed marerizls Use
such criteria as pleasing vouces, dear articulation, and lack of distor
t1on when making selections. Other technical qualities to consider are
conformuty wath yotn equupment, casc of tst, case uf maingenance, and
durability,

The Sc hwann Music Catalugs found in record and music stores are
the most comprehiensive source for mfonnation on records The New
York Library Assoctation (62 E. $2nd St., Suite 1242, New York, NY
10017) has put out some goud buef hstings for children's records and
yreseties. Chedh Educators” Guade to Media Lists (cited above; for other

E l{l‘fc‘cs.
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Multimedia Kits

These kits, which are gaining popularity in education, need to be
evaluated on criteria that consider the entire package. Selectors need
toask whether all items are equally valuablk or 1f sume might bewer be
purchased separately. They should be packaged dutably, and provide
some easy means of replacing damaged or missing parts. They do re-
quire more inventory control than other media since paits are apt to
get lost, broken, or misplaced.

EPIE Report 42 includes rather extensive criteria for multimedia
kits in its Guidelines for Analyung Kaits and Sets of Early Learning
Materials.

Recyclable and Do-It-Yourself Materials

Educational use of recyclables has been increasing rapndly n the
‘last-several years, in part as a response tu constricted budgets but more
importantly as a philosophical conviction that educators might well
make some.positive uses of the by-products from vur throw -away e-
nomics system. Recyclables can be particularly worthwhile in inyvoly-
ing children in their own education—both in collecting sLrap mate-
rials and devising uses for them.

Teacher centers, museums, art councils, environmentahists, and
craftspersons in this country all have valuable suggesuons for using
scrap creatively acoss all curriculum arcas. UNESCO, which las been
active in promoting education in poor and developing countnes, also
is a source of good ideas. Its revised science resource guide, New
UNESCO Source Book for Science Teadluing (Pans. 1973), 1s available
from Unipub (P.O. Box 433, New York, NY 10016).

A few helpful titles and sources are listed below. Many others are m-
corporated in the end bibliography of Teac hers” Centers Exchange Di-
rectory by Jeanne Lance and Ruth Kreitzman (San Francsco. Far West
Laboratory, 1977), and in my Beginner's Giades to Spaceship Earth
(Bulfalo, NY: D O.K. Publishers, 1978). Any library or art store will
have several books on the use of scrap matertals, espeaally for art.

How To Make Your Own Educational Materials by Cynthia
Brown and Ray Niua. $1. Center fur Open Learnmg and Teaching,
Q .0. Box 9434, Berkeley, CA 947009.
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Reavclopedia by Rob Sunons $3 95 Boston Houghton \hfthn.
1976. (Basedd npon Boston Chuldienr’s Masenm activaties s

Scrence Fquapment m the Flementan M hoolbv R W Colton §3
AMountan Vew Center for Fivnonmental Fducation, 1511 Vm-
versiiy Avenue, Boulder, € O 80709

Teae hing Saence with Garbage and Feachmg Saence u wh SorlIn
Abert Schutz $195.and $6 93 1espe ctinedy Rodale Press, Mennains.
PAISOY
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Summing Up

E\aluaung and selecting instructional matetials is an ongoing pro-
fessional respunsiblity of all educators frum the classtoom teacher o
the supenntendent of schools. Whilc librarians and media spec ialists
hate speual training 1n assessing instruction materials. they cannot be

the sole deasion makers 1n selecting matciials Teachers, principals,
supervisors, students, and parents all have vatuable input that can be
channeled into the deaisiun-making process if appropriate procedures
are set up.

We are blessed with a wealthof instructional materials for all levels
and all currrculum areas. The dilemma we face is how to select those
materrals to meet our needs with the limited funds available Budgets
for instructional materials have never been ommensurate with the
central role they play in the teaching learning process With school
budgets fauing serious restrictions in these inflativnary umes, funds
for instrucuondl matenals are proportionately fess than they were 10
years ago. For the long range we must lobby forccfully to secure ade
quate funds for nstructional materials. For now wemustbe highly se
Iecuve 1n the chotees we make about instructional materials

Hopefully the guidelines and resources presented in this fasthack
will assist1n bringing the mghest quality materials to all the children

E \[C“d youth we serve in our schools. They desene nothing less
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An Acronymal Guide to Major Information
Sources on Instructional Materials

These are the sources that deal broadly with the process of selection Other
agenaies discussed 1n this fastback deal wath single subjects, targe. populations
or single types of media.

AASL American Association of Schoo! Librarians
50 East Huron St.
Chicago, IL 60611

This association, founded 1n 1951 as an affihate of the American Library As-
sociauon, 15 concerned with evaluaung, selecting, interpreting, and using me-
dia 1n schools, K-12. It has many inexpensive publications on selecting and us
ing media matenals, including Policies and Procedures for Selec ton of Instruc
tional Materals (1976, $.50}, whichhas espevially good guideline . for handling
contfoversial materials. Its journal, School Media Quarterly ($15 for nonmem
bers) 1s an ongoing source of reviews of all media except textbooks, and includes
research reviews and frequent articles on selection issues.

AECT Assoaation for Educatuvnal Communicauons and Technology
1201 16th St. N.W.
Washington, DC 20036

This association has lung been active in develuping effective guidelines and
quality standards for media. Media Programs. District and Schuol (1975, $3),
produced jomntly with the AASL, provides qualitative and quantiative recom
mendations for resonrcesas well as programs. Audioisual Instruction, its offi-
cial journal, provides reviews and practical help.

ALA American Library Association
50 East Huron St.
Chicago, I1. 60611

This orgamzation has many publications and servives to assist in sclecting
mistructional materials. Booklist 1821 a year), 15 probahly the best single review
sourcefor evaluative reviews of recommended mateials inall media ftsTibrary
Technology Program sponsors and exceutes comprehensive user oricated tests
on media equipment and materzals. Tts Chuldren’s Services Div ision cooperates
with other child advocacy groups and cstablishes evaluation standards for all
types of media, It prepares annual annotated Lists of vutstanding materials for
QO ent media.
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EPIE Educational Products Information Exchange Institute
475 Riverside Drive
New York, NY 10027

Estahlished in 1967 as a surtuf cunsumers’ uniun fur edutatuunal prodaas, 1t
prepares independent, ubjective evaluations of equipment, systenis, and mate
nals, based on thoruugh product resiew and user feedbadk. Tuis a membaship
orgamzatiun which issues, as part of i membenship, aght EPIE Reports ($10,
or $20 if purchased separately j, half abuut cquipment and half about matetials.
Its newsletier, EPIEgram, devotes 18 issues tu matetials, 18 o cquipment Mem
bership at $100 includes the 1u1al package. Sunee 1974, ithas tamed teachasin a
systematic methoud of analyzing instrucuunal materials. Since 1977, i has been
uffening three-day training sessiuns in sclecuing instrucuional materials.

Joint Committee

A Joint Commuttee of the Nauvnal Edutauon Assuuiation and the Amen
can Textbook Publishers Institute was fuunded in 1960 w deal with issucsiclat
ing to printed mancrials (espeaially le\quksla\(Lh as censutshisp, stlection, dis
tributiun, quality, and uses, It has produced scveral baste guidclines fur the se
lectiun process, including Guidelines for Textbouvk Selectiun (1963 and 1968)
and Guidelines for an Adequate Incestment in Instructivnal Materials (1967).
The Juint Commitiee no longa exists as an upelatsig wit but publishas and
educators are sttll wotking together thivugh the NEA and the Schoul Davision
of the Assouatiun of Amercan Publishers (\AP). Thar must recent coupera
tive effurt is Instructional Materials. Selection and Purchase (Washingion,
D.C.: NEA, 1976 [Revised edition), $3).

NEA National Education Association
1201 16th St.,, N.W,
Washington, DC 20036

This assuciation has couperaied with many groups in colledtog infurma
tion and devising standards for assessing cducational mateiials The Effective
Teacher Education Prugram of the NEA 1s nuw dosuminaung infuormativn un
about 500 instructional materials fur msery e wacher cdacation, Sunic hdlplul

Q srems are Biased Textbooks (1971), Sex Rule Stereotypung Fact Sheets (1974)
l: lC uplicatung masters), and A Chald's Right to Equal Reading (1973)
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NSAIM  Natonal Survey and Assessment ot Instructional Materials

This two-year survey of instructivnal materials was funded by the Lilly Fn
dowment in 1974, and was exceuted by EPIE. It is currently the major data
sourceon use and seleciion of imstructional materials The full report was pub
‘lished in EPIE Report 76 (1977. $20).
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- Fastback Titles

. “Continued from back cover)

. Getting It All Together: Confluent Education

. Silent Language in the Classroom

. Multiethnic Education: Practices and Promises
. How a School Board Operates

. What Can We Learn from the Schools of China?
. Education in South Africa

. What I've tearned About Values Education

. The Abuses of Standardized Testing

. The Uses of Standardized Testing

. What the People Think About Their Schools.

Galiup’s Findings

. Defining the Basics of Amencan Education
. Some Practical Laws of Learning
. Reading 1967-1977. A Decade of Change and

98,
99, Collective Bargaining in the Public Schools

Promise
The Future of Teacher Power 1n America

160.
101,

102.
103,
104,
105.
106.
107,

108.
109,
0.

138
12

How To Individualize Leaming

Winchester. A Community School for the
Urbanvantaged

Affective Education in Philadelphia
Teaching with Film

Career Education. An Open Door Policy

The Good Mind

-Law in the Curticulum

Fostering a Pluralistic Society Through Mult
Ethnic Education

Education and the Brain

Bonding The First Basic in Education
Selecting Instructional Waterials

Teacher Improvement Through Clinical
Supervision

Places and Spaces Environmental Psychology
in Education

This fastback and others in the series are made available at low . ost through the

contrnbutions of the Phi Delta Kappa Educatiunal Fuundation, established in 1966
with a bequest by George H. Reauis. The foundation exists to promote a better
understanding of the nature uf the educative process ar.d the relation of education
to human welfare. It operates by subsidizing authors tu wnte fastbacks and mono
graphs in nontechnical language su that begintung teachers and the general public
may gain a better understanding of educational problems Contributions to the

endowmeni should be addressed tu the Educativnal Fuundation, Phi Delta Kappa,
Eighth and Union, Box 789, Bloomington, Indiana 47401
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All 112 fastbacks (not including 84S) can be purc hased for $40($34 to Phi Delta

Kappa members).

Single copies of fastbacks are 75¢ (60¢ to members).

Other quantity discounts for any title or combination of titles are

Number of copies

10— 24 48¢/zopy
25— 99 45¢/copy
100—499 42¢/copy
500—999 39¢/copy
1,000 or more 36%/copy

Prices are subject to change without notice.

Payment must accompany all urders for less than $5 If it does not, $1 will be charged
@  ndling. Indiana residents add 4% sales tax.
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PDK Fastback Titles Now Available

1. Schools Without Property Taxes: Hope 48. Three Views of Competency-Based Teacher
or Nusion? Education: 1 Theory

2, The Best Kept Secrat of the Past 5.000 Years. 49, Thres Views of Competency-Based Teacher
Women Are Ready for Leadership in Educativn Education: I1 University of Houston

3. Opsn Education: Promise and Problems 50. Thres Views of Competency-Based Teacher

4. Performance Contracting: Who Profits Most? Educationz_JI1 University of Nebraska

5, Too Many Teachers: Fact or Fiction? 51, A Universtly for the World: The United

6. How Schools Can Apply Systems Analysis Nations Plan

7. Busing: A Moratl Issue 52. Oikos, the Environment and Education

8. Discipline or Disaster?

9, Learning Systems for the Future
10. Who Should Go to College?
11. Altemnative Schools in Action

12. What Do Students Really Want?

13. What Should the Schools Teach?

14, How To Achisve Accountability in the Public

Schools
15. Needed: A New Kind of Teacher
16. Information Sources and Services in Education
17, Systematic Thinking About Education
18. Selecting Children’s Reading

. Transpersonal Psychology in Education

. Simulation Games for the Classroom

. School Volunteers: Who Needs Them?

. Equity in School Financing: Full State Funding
. Equity in School Financing: District Power

Equalizing

. The Computer in the School

59. The Legal Rights of Students

. The Word Game: Improving Communications
. Planning the Rest of Your Life

. The People and Their Schools: Community

Participation

19, Sex Differences in Learning To Read 63. The Battle of the Books; Kanawha County
20. 1s Creativity Teachable? g4. The Community as Textbook -

21, Teachers and Politics . 85. Students Teach Students’

22. The Hiddle School: Whence? What? Whither? 66. The Pros and Cons of Ability Grouping

23. Publish: Don't Perish
24, Education for a New Scclety

. A Conservative Alternative School: The

A+ School in Cupertino

25. TheCrisis in Education 15 Outside the Classroom 68 How Much Are Our Young People Learning? The
26. The Teacher and the Drug Scene St_ory of the National Assessment
27, The Liveliest Seminar in Town 69. Diversity in Higher Education: Reform in

28, Education for a Global Soclety

29, Can Intelligence Be Taught?

30. How To Recognize a Good School

31, In Between: The Adolescent's Struggle for
Independence

the Colleges

. Dramatics in the Classroom: Making Lessons

Come Alive

. Teacher Centers and Inservice Education
. Alternatives to Growth: Education for a

32. Eftective Teaching in the Dosegregated School Stable Society
33. The Art o’ Followsrship (What Happened to 73. Thomas Jetferson and the Education of a
the Indisns?) Hew Hation
34. Leaders Live with Crises 74. Three Early Champions of Education: Benjamin

35. Marshalling Community Leadership to Support franklin, Benjamin Rush. and Noah Webster
the Public Schools 75. A History of Compulsory Education Laws

36. Preparing Educational Leaders. New Challenges 76. The American Teacher 1776-1976
and New Perspectives 77. The Urban School Superintendency: A Century

37, General Education: The Search for a Rationale and a Half of Change

38. The Humane Leader 78. Private Schools: From the Puritans to the

39, Parliamentary Procedure: Tool of Leadership Present

40. Aphorisms on Education 79. The People and Their Schools

41, Metrication, American Style 80. Schools of the Past: A Treasury of Photographs
42, Optional Alternative Public Schools 81. Sexism. Hew Issue in American Education

. Motivation and Learning in School

. Informal Learning

, Learning Without a Teacher

©  1tein the Schools. Causes and Remedies

. Computers in the Curriculum
. The Legal Rights of Teachers
84.

Learning in Twe Languages

84S Learming in Two Languages (Spanish edition)

(Continued on inside back cover)

E lC“chool‘s Responsibility for Sex Education

emTTE ide back cover for prices.
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