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FOREWORD

fh!é'module is one of 'a saries of 100 psrformance-based

‘teachar education (PBTE) leaniing packages focusing-upon

specific professional competencies of vocational teachers. The
competancies upon which these modules are based were iden-
ed and verified through researchas being important to suc-
cessful vocational teaching at both' the secondary and post-
sascondaty fevels of instruction. The modules are suitable for
the preparation.of teachers in all occupational areas.

Each-module provides learning experiences that integrate
theory and application; each culminates with criterion refer-

sociate Program Director; Glen E. Fardig, Spesialist; Lois Har-

-rington, Program Assistant; and Karen Quinn, Programy Assis-
tant. Recognition is also extended to Kristy Ross, Technical
Assistant; Jyan Jones,.Technical Assistant; and Jean Wisen-
.baugh,-Artist for thei " contributions to the: final refinement of
the materials. Contributions made by former-program staff to-
ward developmental versions of these materials are also as-
knowledged. Calvin J..Cotrell cirected the vocational teacher

competency research studies upon which these modules are-

based-and also directed the curriculum development ‘effort

enced asssssment of the.teacher's.peformance.ot.the.spac.._ \1oM 1971-1972. Curtis R, Finch.provided Isadership for the

ified competency. The materials are designed for use by mji-
vidual.or groups of teachers in training working under the
direction and with the assistance of teacher educators actingas
resource persons. Resource persons should be skilled in the
teacher-competency. being developed and should be thor-
oughly oriented to PBTE concepts and procedures in using
these materials. e ’

The design of the materials provides considerable flexibility for
planining and-conducting performance-based preservice and
inservice teacher preparation programs to meet a wide variety
ofindividual needs and interests. The materials are intended for
use by universities and colleges, state departments of educa-

tion, post-secondary institutions, local education »gencies, and.

aothers respongible for the professional development of voca-
tional teachers. Further information about the use of the mod-
ules in teacher education gro rams is contained in three re-
lated documents: Student Guide to Using Performance-Based
Teacher Education Materials, Resource Porson Guide to
Using Periormance-Based Teacher Education Materials and
(Eig!de ut: Implementation of Performance-Based Teacher
ucation.

The PBTE curriculum packages are products of a sustained
research and development effort by The Center’s Program for
Professional Devalopment for Vocational Education. Many in-
dividuals, institutions, and 2gencies participated with The Cen-
ter and have made contritutions to the systematic develop-
ment, testing, revisiori; and refinement of these very significant
training materials. Qver 40 teacher educators provided input in
development of initial versions of the modules; over. 2,000
teachers and 300 resource persons in 20 universities, colleges,
and post-secondary institutions used the materials and pro-
vided fesdback to The Center for revision and refinement.

Special recognition for major individual roles in the direction,
development, coordination of testing, revision, and refinement
of these materials is extended to the following program staff:
James B. Hamilton, Program Director; Robert E. Ne-on, As-

—program from 197231974~

Appreciation is also exteided 0 all thoss outside The Center
(consultants, field site :coordinators, teacher educators,
teachers, and others) who contributed 0 generousiy in various

-phases of the total effort. Early versions of the.materials were. .

developed.by The Center-in ‘cooperation-with the:vocationiz
teacher education faculties st Oregon State University,and.at
the University of Missouri-Columbia. Preliminary testing cf tha
materials was'conducted-at Oregon State University, .Tempis’
University,-and University of Missouri-Columbia.

Following preliminary-testing, major revision.of all. materia's
was performed by Center Staff with the assistance of nume: Sus
consuitants and visiting scholars from throughout the country:
Advanced testing of the materials was carried out with assis-
tance of the vocational teacher educators and students of Cen-

tral Washington State College; Colorddo State Univeraity: Ferris.

State College. Michigan; Florida State University; Holland Col-
‘legs, PE.l, Canada; Oklahoma State University; Ruigars Uni-
versity; State University Collzgr: 24 Buifaio; Témple University;
University of Arizona; University of Michigan-Flint; University of
Minnesota-Twin Cities; University of Nebraska-Lincolri; Univer-
sity of Northern Colorade; University of Pittsburgh; University
of Tennessee; University of Vermont; and Utnh Etate University.

The Center.is grateful to the National Institute of Education for

sponsorship of this PBTE curriculum developinent effort from.

1972 threugh its complstion. Apﬁreciatlon is extended to the

Bureau of Occupational and Adult Education of the U.S. Office.

of Education far their sponsorship-of training and advanced
testing of the materiafs at 10 sites undsr provisions'of EPDA
Part F, Section 553. Recognition of funding support of:the
advancad testing effort is also extended to Ferris State Collegs;
Holland College, Temple University, and"the -University of
Michigan-Flint.

Robert E. Taylor
Executive Director:
The Center for Vocational Education:

THE CENTER FOR VOCATIONAL EDUCATION
& Tho Ohee Sots Unirmnay « 108C Konmy Road » Cotantnrn, OMo 43300

The Center for Vocational Education’s mission is to
increase the abllity of diverse agenciss, institutions, and
organizations to solve educational problems relating to
individual career planning, preparation, and progression.
The Center fulfills its mission by:

o Gengrating knowledge through ressarch,

o Davaloping educational programs and products,

o Eveluating individual program needs and outcomes.

.e Instaliing educational programs and products.

o Operating information systems and services.

e Conducting leadership development and training

programs.

AA
ViM

AMERICAN ASSOCIATION
-....FOR VOCATIONAL
INSTRUCTIONAL MATERIALS
‘Engineering Conter
University of Georgia
Athens, Georgia 30602

The American Assoclation for Vocational Instructional
Materials (AAVIM) Is an Interstate organization of univer-
sities, Colleges and divisions of vocational education de-
voted to the improvement of teaching through better in-
formation and teachin alds.
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INTRODUCTION

This module has been planned for the experi-
enced vocational teacher who has been or will be
assigned to supervise a student teacher in a voca-
tional -education program. This is the last of a
series of three related modules concerned with the
laboratory experience phase of teacher educatioun.
Theother two modules are devoted to the topics of
providing early laboratory experiences (Modulé
I-6) and planning the student teaching expenence
(Module I-7}. In each of these modules, Iaboratory
experiences are perceived as beginning early in
the prospective teacher's educational program
+nd continuing throughout th2 professional<prep-
aration program, parallel to and interrelated with
formal course-work.

After initial planning for the student teaching
experience has bren completed, the student
teacher airives ati.se assigned school ready for the
culminating experience of working full-time with
studer.ts in the school. At this point, the cooperat-
ing teacher takes up the very important role of
being supervisor of the beginning teacher.

The critical task of student teacher supervision
is the focus of this module. Cooperating teachers

working in traditional teacher education pro-
grams, as well as cooperating teachers in mod-
ularized, performance-based teacher education
programs, should find these learning experiences
helpful in preparing them to be effective in their
role.

It is generally agreed that the student teaching
component is one of the most valuable experi-
ences in the preparation of vocational teachers.
This experience provides the final opportunity for
student teachers to increase the quality of their
teaching performance and the scope of their com-

petencies in working with students. In their work
in an actuai classroom or laboratory, student

‘teachers will be able to apply teaching skills, prac-

tice decision-making, relate educational theory to
classroom practice, and develop their own teach-
ing styles under conditions of assistance and sup-
port.

Each student teacher will present a different
background of knowiedge and experience, and a
varying range and degree of teaching compe-
tence. While excellence should bea conswant goal,
it is unrealistic to expect perfection of the stu-
dent teacher. Like ali good teachers, the student
teacher is a learner and, as such, should be ex-
pected to show ever increasing personal and pro-
fessional development. If the student teacher is an
able individual, and if supervision of the student
teaching experience is conscientiously underta-
ken, the student teacher should be prepared to
successfully assume the position of a beginning
teacher at the end of the experience.

The two crucial components of student teaching
are the interpersonal relations component and
the instructional component. The firstinvolves the
relationships betwesen the student teacher and the
cooperating teacher, related personnel, and the
school students, with all the attendant attitudes,
values, and emotions. The second component in-
volves the process of instruction, including in-
structional content, teaching strategies, and per-
sonal teaching style.

As a cooperating teacher you are in the vital
position of affecting both of these componants of
teaching. You function as counselor, friend, and
colleague in the interpersonal component, and as
a model of excellence in the instructional (which
includes guidance and evaluation) component.
You are often the single mostinfluential elementir.
the development of the beginning teacher.

This module is designed to give you the skill you
will need to supervise student teachers in a voca-
tional education program. It will help you dsvelop
competency in guiding student teachers through
the student teaching experience and in evaluating
their progress.
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ABOUT THIS MODULE

Enabling Objectives:

1. After completing the required reading, demonstrate
an instructional technique to a peer rcie-playing a
student teacher (Learning Experience ).

- 2. After completing the required reading, critique the

performance of ahypothetical cooperatingteacherin
a given case script in conducting a student teaching
conference (Learning Experience ).

3. After completing the required reading, critique the
performance of a student teacher in a videotape in
presenting a lesson (Learning Experience ).

Prerequisites

To complete this .aodule, you must have competency
in providing laboratory experiences for prospective
teachers and in planning the student teaching experi-
ence. If you do not already have these competencies,
meet with your resource person to determine what
method you will use to gain these skills. One optionis to
complete the information and practice activities in the
following modules:

e Provide Laboratory Experiences for Prospective
Teachers, Module 1-6

e Plan the Student Teaching Experience, Module |-7

Resources

A list of the outside resources which supplement those
‘contained within the module follows. Check with your
resource person (1) to determine the availability and the
location of these resources, (2) to locate additional r::¢-
erences in your occupational specialty, and (3) to get
assistance in setting up activities with peers or obseyva-
tions of skilled teachers, if necessary. Your resource
perscn may also be contacted if you have any difficulty
with directions, or in assessing your progress at any
time.

Learning Experience |

Required
A peer to role-play a student teacher to whom you
are demonstrating an instructional technique, and
to critique your performance in demonstrating the
technique. If a peer is unavailable, you may demon-
strate the technique to your resource person.

Optional
Reference. Johnson, James A. and Roger A. Ander-
son. Secondary Student Teaching. Readings. Glen-
view, IL: Scott, Foresman and Co., 1971. (Out of
print)

e

Videotape equipment for taping, viewing, and self-
evaluating your conferences and demonstration.

Learning Experience li
Optional .
Reference: Association of Teacher Educators. Su-
pervisory Conference as Individualized Teaching.

Bulletin No. 28. Washington, DC: ATE, 1968. (Out of.
print)

Learning Experience il

Required
Reference: Hamilton, James B.and Karen M. Quinn.
Rescurce -Person Guide to Using Performance-
Based Teacher Education Materials. Athens, GA.
American Association for Vocational Instructional
Materials, 1978 (required only if you are working
with a college or university using a PBTE program).
Videotape equipment for viewing a videotaped pre-
sentation.
Avideotape of astudent teacherpresenting alesson
which you can view.
A resource person with whom you can view the
videotape and compare your written evaluations.
Optional
The student teaching and/or cooperating teacher
manual from the coliege or university with wk.ich
you are working which you can review.

Learning Experience IV
Required
An actual school situation in which, as part of your

duties as a cooperating teacher, you can supervise
student teachers.

A resource person to agsess your competency. in
supervising student teachers.

Terms in This Module

Prospective Teacher . . . refers to a college student
who has an expressed interest in becoming a
teacher. He or she may ba at an early exploratory
stage in his or her education and commitment, or
may have fully developed plans for entering the
profession.

Student Teacher. . . refers to astudentwhoisin the
final period of supervised induction into teaching,
and who is functioning in the role of the teacher in
an actual school program.

Laboratory Experiences or Clinical Experiences
... refers to supervised experiences in actual
school programs, provided for prospective
teachers. Included are observation of-students and
schools, participation in educational activities, and
short sessions of actual teaching.

5}




-‘Cooperating Teacher . . . refers to an experienced
vocational teacher working. in a school, who is
cooperating with a teacher education program by
providing, the ‘laboratory experiences-needed-by-
prospective teachers.

College Supervisor ... . refers to a faculty member
of-a teacher education institution who assumes re-
sponsibility forurganizing and supervising the labo-
ratory experiences of prospective teachers.

This module covers performance element numbers 327-329 from Calvin
J. Cotrell st al., Modeal Curricula for Vocatlonal end Technical Teacher
Educatlon:-Rsport™ No. V (Columbus, OH: The Center for Vocational
Education, The Ohio State University, 1972). The 384 elements in this
document form the research base for ali The Center's PBTE module
development.

For information about the general organization of each module, general
.pracedures for their use; and terminology which is common to all 100
modules, see About Using The Center's PBTE Modules on the inside
back cover,




~ NOTES
q
‘ !
6 7




e
L

Qi

S

Tecs

7 -,
AN A 1Y |
wd é’%& "\"»}f o TR * {ﬁi?

S e

52

N

o s
K Yy
Crand,

B S
SRS

)

i

A
Vi)

FR NN
NS
asta
LE

T
s e

: S
2 i

A
EENTR Y 3
LY G RN I j?

LT RS
Lo

¥
R

i
B

¥i, 57 X

et

%
3 NSl

,jg; AL A
cid Sy

ey
A

328

e
W,

R
ST
LR

s




A e

T

L ER TN

R :

e

P
b i

Bone S et

A 5 i AL R e e L T SRR R fo ES LN T

KT A s M




Activity

For information on the purposes of, and procedures for, demonstrating

instructional techniques for student teachers, read the following informa-

tion sheet:

DEMONSTRATING INSTRUCTIONAL TECHNIQUES

Among the major purposes of the student teach-
ing experience are those of enabling student
teachers to increase their skill in instructional
techniques, polish their teaching performance,
and develop their own presentation style. Student

Bxy/ L 8 B ]
teachers will, of course, come to the school with
some basic understandings and foundational
competence in instructional skills. However, they
will need much more assistance and practice with
.real students in order to reach the level of pro-
ficiency desired in beginning teachers.

As a cooperating teacher, you need to strive to
provide amodel of excellence in the use of instruc-
tior:al techniques. You need to present lessons to
the class which employ appropriate instructional
strategies performed with skill, smoothness, and
poise. Through careful observation of your profes-
sional abilities, student teachers can become
familiar with the use of good instructional tech-
niques, and will tend to pattern their use of these
techniques after your model.

In order for student teachers to learn through
demonstration lessons, several conditions are
necessary.

e The student teacher should feel a personal
need to develop the instructional technique to
be demonstrated.

o The instructional skill should be demon-
strated inaclear and easily observed teaching
situation.

e The instructional skill should be performed at
a level of competence that will make its effec-
uv2ness apparent to the student teacher.

The listpresented in Sample 1 identifies instruc-

tional techniques commonly used by vocational
teachers. Together in conference, you and the stu-
dent teacher should rhoose several techniques
from the list that can be demonstrated in the class-
room to good effect, and that will aid the student
teacher in developing effective instructional tech-
niques.

To aid in this planning, you need to have certain
resources available at the conference. These re-
sources may include your unit plans, your lesson
plans, and the student’s informational folder from
the university or college, if one is available. Stu-
dent teachers will want to choose those tech-
niques in which they feel the need for further help

" through effective example. Cooperating teachers

will want to be sure to demonstrate the techniques
in which they are particularly competent and ex-
perienced.

It is important that you prepare your student
teacher for what he/she will be observing. You
should explain (1) how the lesson fits into the unit,
(2) how the instructional technique you will be
demonstrating aids you in meeting the lesson
objectives, and (3) what to |ook for in your demon-
stration of the technique. Providing the student
teacher with a checklist covering the key aspects
of the instructional technique is a good way to
ensure that he/she will get the most out of observ-
ing your performance.

CHECKLIST :
S STRUCT/IONAL

+

should hold a follow-up conference on the lesson
and its results with the student teacher. It may be

10
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Aruitoxt provided by Eic:

helpful to videotape the demonstrated technique
for use in the follow-up conference. In the confer-
ence, you can describe what you did and why, and
the studentteacher can react to the lesson and ask

further questions thai may help him/her in per-

forming the technique.

SAMPLE 1

You shouid try to be as czen and non-defensive
as possible during *his critique session. If certain
aspects of the lesson didn't go quite as well as
planned, you should admit this and tell the student
teacher why sometning went wrong, and how it
could be improved. The student teacher can learn
from problems as well as successes.
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l Op*ional
‘ Activity

Feedback

Optional

For further information on observations during the student teaching ex-
perience, you may read Johnson and Anderson, Secondary Student Teach-
ing: Readings, pp. 23-32.

Select, modify, or develop a lesson plan which includes an instructional
technique you could demonstrate for a student teavher. For example, you
might select a lesson which includes a manipulative skill demonstration.
(In a real world situation, you would mest with your student teacher.to.
decide cooperatively on the teaching technique(s) in which he/shs feels
the need for help. For this practice activity, however, you should choose a
technique you feel particularly competent to demonstrate.)

You may wish to develop or select a checklist to guide the person who will
be role-playing your student teacher in observing the key aspects of your
teaching performance. For example, if you wish to present a lesson which
includes the use of & manipulative skill demonstration, you may wish to
give the observer a copy of the Teacher Performance Assessment Form
from Module C~13, Demonstrate a Manipulative Skill, to refer to when
observing your demonstration.

In a simulated situation with a peer, (1) hold a pre-demonstration confer-
ence in which you explain the technique you will be demonstrating, (2)
demonstrate the technique, and (3) hold a follow-up conference. This peer
will serve two functions: (1) ne/she will role-play the student teacher for
whom you are demonstrating the teaching technique, and (2) he/she will
evaluate your performance. If a peer is not available to you, you may holc
the conferences with, and demounstrate the techinique for, your resource
person.

Ifyou wish to self-evaluate, you may record your performance on videotape
SO you may view your conferences and demonstration at a later time.

Multiple copies of the Checklist for Demonstrating Instructional Tech-
niques are provided in this learning experience. Give a copy to your peer, or
to your resource person, before the pre-demonstration in order to ensure
that he/she knows what to look for in your performance. However, indicate
that during the conferences and demonstration, his/her attention is to be
directed toward you, and that the checklist will'be completed after the
follow-up conference.

Ifyou videotaped your lesson, you may wish 10 self-evaluate using a copy of
the Checklist for Demonstrating Instructional Techniques.

11
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s CHECKLIST FOR DEMONSTRATING INSTRUCTIONAL
- TECHNIQUES

Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that Mme.
each of the following performance components was not accomplished, )
partially accomplished, or fully accomplished. If, because of special cir- bate
cumstances, a performance component was not applicable, or impossible

to execut., place an X in the N/A box. Resource Person

LEVEL OF PERFORMANCE

During the pre-demonstration conference, the teacher:
1. explainedto.the student teacher theimportance of the instructional
technique to effective vocational teaching...................... D D D

2. explainedto the studentteacher the reasons for choosing the teach- D D
ing strategy or approach to be demonstrated .................... D ~

3. udd unit plans, lesson plans, and/or checklists to prepare the D D D
student teacher for the observation............................

4. answered any questions concerning the technique to be demon- .
L] € 1o e D D D

In demonstrating the Instructional technique, the teacher: -
5. used the proper tools, equipment, and materials ............... D D

6. made the elements, steps, or procedures of the technique clear in
E g T= 30 1= == o D D D

7. performed the technique at a high level of proficiency .......... L__l D D
During }he follow-up conference, the tqacher: )

% Rl e oo o0 e tochmiaue wich had vesn oo 0 O O

9. encouraged clarifying questions from the student teacher ....... D D D

10. discussed ways in which the student teacher could incorporate the D D
technique into his/her own teaching.................covvunn.. D

LEVEL OF PERFORMANCE: All items must receive FULL, or N/A responses. If any item receives a NO, or
PARTIAL responss, the teacher and resource person should meet to determine what additional activities
the teacher needs to complete in order to reach competency in the waak area(s).

¢ 1314
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TECHNIQUES

. CHECKLIST FOR DEMONSTRATING INSTRUCTIONAL

Directlons: Place an X in the NO, PARTIAL, or FULL box to indicate that Neme

each of-the-following-performance components was not accomplished, -
partially accomplished, or fully accomplished. If, because of special cir- daw
cumstances, a performance component was not applicable, orimpossible

-. to-execute;-place-an X in the N/A box.

Resource Person

L4
‘During the pre-demonstration conference, the teacher:
1. explained to the studentteacher the importance of the instructional
technique to effective vocational teaching......................

2. explained to the studentteacherthe reasons for choosing the teach-
ing strategy or approach to be demonstrated ..................

3. used unit plans, lesson plans, and/or checklists to prepare the
student teacher for the observation............................

4. answered any questions concerning the technique to be demon-
strated ... e e

in demonstrating the instructional technique, the teacher:
5. used the proper tools, equipment, and materials ,..............

6. ‘made the élements, steps, or procedures of the technique clear in
(2T (=2 To T o

7. performed the technique at a high level of-proficiency ..........
During the follow-up conference, the eacher:

8. reviewed the lesson and the technique which had been demon-

11 £ 1 (=2o R

9. encouraged clarifying questions from the student teacher . ......

10. discussed ways in which the student teacher could incorporate the
technique into his/her own teaching...........................

LEVEL OF PERFORMANCE

a

LEVEL OF PERFORMANCE: All items must receive FULL, or N/A responses. If any itemreceivesaNO, or
PARTIAL response, the teacher and resource person should rieet to determine what additional activities
the teacher needs to complete in order to reach competency in the weak area(s).
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mation sheet:

For information on conducting student teaching conferences as part of a
planned program of student teacher. supervision,read.the following infor- _

.All cooperating teachers will.develop their own
methods of conducting student teaching confer-

-ences and.will bring to the conferences their own

style of. interpersonal relations. There are, how-
ever, some suggested practices that may be heip-
ful.as.you work-for the first time in a-conference
sétting with-your student teacher.

‘The consultation or conference session may be
developed-in the following steps.

\

e

1. The cooperating teacher’serves' as chairper-
son of the conference sessmnand opens the
discussion by asking the student teacher to
evaluate his/her teaching performance.

2. The cooperating teacher presents his/her
conclusions and recommendations regard-
ing the student teacher's'performance.

3. If present, the college supervisor is given an
opportunity o ask questions, comment, and

18
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make-suggestions for future:courses of ac-
tion for the student-teacher or the cooperat-
‘ing teacher.

4. The conference should end with a definite:
plan of action which Is clearly understood by-
all the persons Involved.

Although preparation for the conference-is a
mutual responsibility, the -major responslbmty

rests with you, the cooperating teacher. This prep- .

aration cannot be complete in that you will not
always know in advance what questions or-con-
cerns your student teacher will bring to'the confer-
ence. But, if you have. planned:in advance with
your student teacher for regular conference ses--
sions and have.set up- certain guidelines for. these
conferences, you should be able to structure a
valuable and helpful meeting.

Asafirst step in planning a conference sched-
ule, you and your student teacher need to'sxamine
the.list of activities-and responsibilities that will:
make up the student teaching experience. You will
probably want to plan-to have conferences on (1)-
lesson planning, (2) specific teaching. techniques,
(3) student progress and behavior, and.(4) evalua-
tion of student learning. A worksheet for-such a.
student teaching conference is .provided in
Sample 2. Such a form could be used to plan a
schedule of speécific student teaching confei-
ences, andfor to record the date, subject, and
length of conferences actually held. A record. of
this kind can also be valuable as a review so you
can be sure that, as the student teaching period
progresses, the important-topics are being given
proper attention. Scheduling a minimum of one or
two conferences each week Is advisable. Gener-
ally, conferences should be held more frequently
in the sarly part of the student teaching period
when closer supervision Is usually necessary.
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" Direcl

LED WL
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Every conference should have a definite pur-
pose, and this purpose should be known be-
forehand and clarified at the outset of the meeting.
The purpose may be to plan a unit and.or a series
of lessons, or to discuss an instructional tech-
nique, an open house, or any top.c of concern to
the student teacher or to you. You may want to
discuss the method you will be using to observe
the student teacher’s performance (e.g., videotap-
ing, audiotaping, or taking notes) and how the
student teacher will be evaluated.

Usually, student teachers will be evaluated using
pre-est=blished criteria. You may well use a
checklist covering these pre-established cnitena,
especially in performance-based teacher educa-
tion programs. This observation procedure needs
to be understood by the student teacher prior to
his/her teaching performance.

In follow-up conferences, you should ericourage
the student teacher to express his/her feelings
about the teaching experience. For example, the
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student teacher might say, “Boy, | bombed out. |
finished my ten-page lesson plan in 15 minutes. All
I could+think to do with the remaining 40 minutes
was to have the students clean the laboratory.”

- With this lead, you could discuss some ideas for
improving the lesson, such as, “l noted that you
spent most of the time lecturing. In your next les-
son plan, you may want to include some key ques-
tions that would stimulate student discussion.”
You might also plan to demonstrate oral question-
ing techniques for your student teacher if you both
determ.ne that he/she needs help with this instruc-
tional technique.

To be supportive, you might add, “By the way,
I'm so pleased you thought on your feet and had
the students clean the laboratory, rather than call-
ing on me to finish the class period.” In this cass,
you are suggesting a way to improve lesson plan-
ning and also giving praise for resourcefulness.

A single form for conference plans can be pre-
pared-and used-by-both-the-cooperating-teacher
and the student teacher. Such a plan aids in com-
munication and provides a written record of the

SAMPLE 3

ERIC
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plans for achievement. Samples 3 and 4 are ex-
amples cr such conference plan forms. The first
was completed by a cooperating teacher and the
second by a student teacher on the same lesson.
These forms assist both the cooperating teacher
and the student teacher in bringing up specific
concerns at a conference.
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SAMPLE 4

The following are some guidelines for holding

conferences with student teachers.
e Confer regularly with the student teacher. Ini-

Q

lK

tially, a conference session may be a daily
occurrence. As the student teacher gains
confidence, these sessions can be held less
frequently or for shorter periods of time.
Encourage the student teacher to observe
your teaching and evaluate it. You will need to
be open and non-defensive in discussions of
your teaching $o the studénttéacher can de-
velop assurance in his/her own self-evalua-
tion.

Promote self-evaluation. A student teacher
needs to learn this basic skill in order to con-
tinue to grow and to develop teaching exper-
tise after she or he graduates and begins to
teach.

Provide a reasonable and honest balance be-
tween praise and criticism. This .»alance must
be determined on the basis of the individual
needs of the student teacher.

Put the student teacher at ease and encour-
age clarifying questions.

Be specific when giving praise or criticism.
Statements such as, “You did a good job to-
day,” or, “l liked that demonstration,” do not
provide a basis for reinforcement or further
improvement. Rather, statements such as,
“Your stopping the movie projector to answer

IC

Aruitoxt provided by Eic:

the questicn Juhn asked was excellent. Let's
discuss why this is true,” provide specific,
coenstructive information and support.
Expect professional growth and development
on an ever incraasing scale of quality, but do
not expect perfection.

i=ncourage the student teacher to try new
ways of getting the job done and new ap-
proaches to old problems. Make concrete
suggestions for aliernative courses of action
such as, “How abou: standing by John’s chair;
maybe your being near him will help rastrain
him from continually walking around the
room.”

Use a supportive and positive approach rather
than a negative or critical approach when
working with the student teacher. Allow stu-
dent teachers to maintain their self-esteem
and confidence.

Consider the conditions under which the stu-
dentteacher is operating. Allowances mustbe
made for the student teacher’s !ack of experi-
ence and lack of knowledge of the class.

Have the student teacher summarize the con-
ference session by asking questions such as
“What have we agreed upon?”

A checklist highlighting these points which you
might wish to use tc evaluate your performance in
conducting a conference with a student teacher is
shown in Sample 5.
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For additional information on the purposes and objectives of the confer-
Optional ence in student te_achin_g, patterns of verbal interaction._nonverbal com-
Activity munjcation, learning principles, and principles of effective conferences,
you may wish to read Supervisory Conference as Individualized Teaching,

(. pp. 6-33. .




The following Case Script describes how Mr. Timothy Massaro, a cooperat-
ing-teacher, conducted a conference with his student teacher, Ms. Ann
Hughes. Read the script, and then explain in writing (1) the strengths of the
teacher’s performance, (2) the weaknesses of the teacher’s performance,
and (3) how the teacher should have handled his responsibilities.

CASE SCRIPT

Mr. Massaro is sitting behind his desk in the child
care laboratory at the Wayne County Vocational
School at the end of the school day. Several st:-
dents are working at tables setting up a science
display. Ms. Hughes arrives promptly at 3.30 for a
planning conference. This isthe beginning of Ms.
Hughes’ second week in the school. Daily confer-
ences were held the first week. The scheduled pur-
pose of today’s conference is to discuss Ms.
Hughes’ observations of a field trip to the Stadium
Child Development Center, and to plan another
field trip.

Mr. Massaro:
Hello, Ann. Thanks for being on time. | know we
both-have appointments at 4 o'clock today. . .
Ms. Hughes:
Hello, Mr. Massaro.

Mr. Massaro:

Have aseat at the table, Ann, and help yourself to
coffee.

Ann pours herself some coffee and joins Mr. Mas-
saro at the table.
Now, let'’s see ... what are we supposed to be
meeting about today?
Ms. Hughes:

We had scheduled the conference to discuss the
field trip the afternoon class took to the Stadium
Child Development Center and to plan next
week's trip to the Montessori School.

Mr. Massaro:
Oh yes, right. Well, what did you think of the trip,
Ann?

Ms. Hughes:

It seemed like a good learning experience. The
students were very excited about the trip; even
Bill Burden was in class today.

Mr. Massaro:

Yes, we had perfect attendance when we left,
but we lost one on the return trip. Eva Nescent
turned up missing.

Ms. Hughes:
Really? | didn't notice that.

Mr. Massaro:
When you've been teaching as long as | have,
you notice-these things, they become second
nature.

Ms. Hughes looks over at the students working
nearby.

Ms. Hughes:
What will you do about it?

Mr. Massaro:
well, I'll probably call the student in and have a
talk with her. She was there for the tour, but
evidently split rather than taking the bus back to
school. Any other comments, Ann?

Ms. Hughes:
You know, | had so many questions at the time,
but ncw | can't seem to think of any of them. Oh,
yes, how do you make arrangements for trans-
portation?

Mr. Massaro:

Well, at this school, we schedule all field trips
through the assistant vocational director at least
aweek in advance. She, in turn, makes arrange-
ments with the district transportation director. |
usually set up my field trips at the beginning of
each semester and give the schedule to the as-
sistant vocational director. Then, | notify her only
of any changes in the field trip schedule.

Ms. Hughes:

Since I'm going to be handling the field trip next
week, what advance prenarations will | need to
make?

Mr. Nfassaro:
What do you think?

Ms. Hughes:
I guess I'll need to have a list of the students so |
can take roll and make arrangements for trans-
portation . . . unless this has already been done?
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Mr. Massaro:
It has. That's all been arranged as | indicated
before.-Ann, do you see how this field trip can be
worked into our unit objectives ... and what
class activities might enhance this field trip ex-

perience?

Ms, Hughes:
Well, uh, I'm really not sure what the unit objec-
tives are, but . .. | guess a class discussion on

programs and facilities in the field of child care,
with a worksheet covering specific questions
they could explore on the trip, might be valuable.

Mr. Massaro:

That sounds fine. Why don’t you work-up some-
thing on this to do the day before the trip? Plan
on using about 20 minutes. What about after the
field trip?

24

Ms. Hughes:
Well, | suppose we could discuss the answers to
the questions on the worksheet,

Mr. Massaro:

Yes, that would be appropriate. Okay, it's 4
o'clock, so we'd better stop now. See you tomor-
row, Ann.

Mr. Massaro puts on his coat and hurries out.
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Feedback

Compare your completed written criuque of the Case Script with the Model
Critique given below. Your response need not exactly duplicate the model
response; however, you should have covered the same major points.

MODEL CRITIQUE

Mr. Massaro certainly made an effort to put Ms.
Hughes at ease. He set a warm, informal tone by
offering her coffee, complimenting her, mentior-
ing their plans for later in the day, and working at a
table rather than staying behind his desk. But, this
atmosphere may have been st,0iled by the lack of
privacy in the room. Several students were work-
ing nearby; if this had been an evaluation confer-
ence, Ms. Hughes might have been very hesitant to
discuss her concerns or real feelings. In this case,
she probably said less than she would have if the
conference had been held in privata.

In any case, Mr. Massaro never did give Ann
much opportunity to express her concerns or anx:
ieties. His questions were somewhat superf.cial
(“What did you think of the trip?" “Any other
comments? ") and, even when he did ask a more
meaningful question (about working the trip into
the unit objectives), he failed to follow up on her
obvious uncertainty.

wr. Massaro no doubt means viell, but he seems
to be a little bit lazy abcut his responsibilities as a
cooperating teacher. He has evidently worked out
a conference schedule with his student teacher
and appears to be following through on it, but
unfortunately his preparation szems to have
stopped there. We don't know w-hether he deve!-
oped a student teaching conferance worksheet,
but if he did, he certainlydidn't have :* available at
the conference. He was unsure of the purpose of
the conference, apparently brought no notes or
conference planning form with him, took no notes
during the conference, and made no record of any
decisions made or plans agreed upon.

Ms. Hughes needed a great deal more guidance
and direction than Mr. Massaro was prepared to
give. He had evidently not prepared her for the field
trip to the child care center. A pre-trip conference

in which he provided her with a checklist or some
sort of guidelines for observing his role on the field
trip could have made this a better learning experi-
ence for hus student teacher. In addition, his guid-
ance for next week's trip leaves much to be de-
sired. Both Mr. Massaro and Ms. Hughes had trou-
b:e coming up with items to discuss; again, the use
of conference planning forms could help ensure
that important subjects are covered, and that bsth
participants know what steps are to be taken next.

Mr. Massaro did seek Ann's own ideas and
suggestions, was supportive of them, and encour-
aged her to try out her plans. But, his suggestion
that she “work up something” to ds the Jay before
is rather vague, and we have no idea whether Ann
feels confident enough to do this, or even whether
she really understands exact'y what it is Mr. Mas-
saro expects her to do.

Too many details concerning the way to conduct
effective field trips and the trip planned for next
week have not been covered. What arrangements
have been made with the Montessori School? Has
the schoo! been informed of the objectives of the
tnp? If so, and if they have indicated what they plan
on showing the students and discussing with
them, thei, Mr. Massaro should have shared this
information witl, nis student teacher. In addition,
he should have given }er more gu.dance in plan-
ning her pre-trip lesson. If not, then he should have
explained her responsibilities in communicating
with the school, and coordinating the field trip and
vlassroom activities.

Overali, Mr. Massaro has not done a very effec-
tive job of student teacher supervision in this case.
Holding regular conferences is not enough—ade-
quate preparation, guidance, and follow-up is
necessary if these conferences are to achieve their
purpose in the student teaching experience.

LEVEL OF PERFORMANCE: Your completed critique should have covered the same major points as the
model responses. If you missed some points or have questions about any additional points you made,
review the material in the information sheet, Conducting Stu” 2nt Teaching Conferences, pp. 18-22, or

check with your resource person if necessary.
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Activity .

Forinformation on the elements of an effective program of student teacher
evaluation, read the following information sheet:

EVALUATING STUDENT TEACHER PERFORMANCE

_Without continuous, planned evaluation .from

the cooperating teacher, the value of student

teaching is greatly reduced. One of the main pur-
poses -of the student teaching experience is to

- -allow-the cooperating teacher-to share his/her.ex-

perience and guide student teachers in evaluating
their own progress.

Cortinuocu S, P‘Qﬂned
evwaluation.

Cooperating teachers are key persons in student
teacher evaluation. They are in close, regular con-
tact with the student teacher. In addition, they
know and understand the students and subject
matter with which the student teacher is working.

Student teachers are concerned with their prog-
ress. They want, and expect, to be told when they
ara doing well and when they need more work in
certain areas. Some cooperating teachers look
upon evaluation as a painful process and seek to
avoid it. We do not do student teachers a favor,
however, by acceptmg less than competent teach-
ing performance inthe name of sparing someone’s
feelings. Constructive criticism should be based
on fact and rational judgment. It should be given
on aregular basis, not heaped on the teacherall at
once after a long period in which he/she assumed
his/her performance was satisfactory. In addition,
itshould be combined with positive reinforcement.
To the student teacher, it can mean the cifference
between professional growth and stagnation—be-
tween competent teaching and haphazard time-
serving.

very-important.

Thus, evaluation involves more than a summary
report or a grade. it’is a continuous pr‘bcess inter-
woven into the entire student teach:ng experience.
Preplanning the evaluation process is, therefore,

Meaningful evaluation is based.on.certain prin-

ciples.Asa cooperating teacher your.understand--

mg of the followmg principles should.be revealed
in the way in which you conduct student teacher
evaluation.

e Evaluation is a continuous process.—You
should ‘schedule frequent; .regular confer-
ences throughout the-student teaching ex-
perience.

o Evaluation Is a cooperative. process.—
Evaluation plans should be reviewed with the

student teacher, and' adapted or changed-to

meet his/her individual needs.

¢ Evaluation is an objective process.—Check-
lists, rating scales, audiotapes, videotapes;

etc., should be used during observation and

recording of student teacher performance.

o Evaluation is a process that is based upon
specified objectives.—The objectives should

be made public to all persons invoived inthe -~

evaluation process.

o Evaluation Is best-conducted as an open.

process.—The student teacher’s progress
toward achieving objectives should be shared
with all involved.

o Evaluationis a process designed to encour-
age self-evaluation.—~The skills and. tech-
niques essential to good teaching should be
shared with the student.teacher, and he/she
should be.assisted in objectively evaiuating
his/her own performance.

Most cooperating teachers find that a written
record of the student teacher’s progress and
achievements eases the process of evaluation.
This may be in the form of an anecdotal record in
which the cooperating teacher makes periodic en-
tries. It may be completed in additicn to the con-
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ference planning form shown in Sample 3. Infor-
mation pertaining to interpersonal relations be-
tween the student teacher and the school stu-
dents,. the cooperating teacher, and related per-
sonnel is often included in anecdotal records.

While evaluation instruments'or forms will never,
by themselves, create an effective program of stu-
dent teacher evaluation, their thoughtful and sys-
tamatic use can increase the value of the total
student teacher experience. A well-written evalua-
tioninstrument, which identifies the specific com-
petencies which the cooperating teacher should
be observing and recording, can sharpen and im-
prove the evaluation process. It can help you to
think in terms of objective, observable perfor-
mance- rather than vague, subjective feelings
about the student teacher's work. During the
evaluation conference, a completed instrument
provides a reference which you and the student
teacher can review to discuss performance and
to plan future proficiency. In addition, student
teachers can self-evaluate using the instruments
to help gain realistic insights into themselves as
teachers.

Evaluation instruments vary a great deal in for-
mat, applicability, and usefulness. They can be
short or long, detailed or generalized, appropriate
for one subjector another. Perhaps all of them fall
short in coming tc grips with the elusive qualities
that go into making an effective teacher. Since
there is no one best form, the cooperating teacher
would be wis2 to inspect several and try out the
ones that appear most useful.

In examining the instruments, look for criteria
that are needed in the vocational service area and
teaching settingin which you work. Because voca-
tional teachers typically use a variety of teaching
approaches, it might be necessary to find separate
evaluation instruments specifically designed to
rate a demonstration, a related lesson, laboratory
work, or general teacher characteristics.

There are a number of sources of student
teachar rating instruments that may be helpful.
Professional education texts frequently include a
suggested form, as do articles on student teaching
in the professional periodical literature. Such
forms are often made a part of the student teach-
ing mea:nual of the college or university program of
student teaching.

Extremely valuable resources exist in the teach-
er performance assessmant forms that are built
into every performance-based teacher education
module. These are designed to be comprehensive
and or;jzctive, and have been developed spec-

ifically torvocational teachers. Performance rating.-

forms are available fCr most teacher activities in
which vour student teacher will participate.

Some cooperating teachers-tend to overrate
their siudent teachers. This may be because the
cooperating teacher has developed-a close and
friendly persotial relationship with the: student
teacher that makes it difficult to be objective. Some
cooperating teachers feel they have a personal
stake in the success of their protégé and assumc
that a low rating of the student teacher reflects
inadequacy on themselves. This kind of thinking
tends to hinder effective evaluation.

In any case, there is little to be gained in giving
student teachers uniformly and indiscriminately
high scores on all criteria. The “ceiling effect”
comes into play, with student teachers having no
area in which to work toward further progress
or improvement. Top ratings can give student

teachers an unrealistic impression of themselves
as teachers and of what they can expect of the
future. The cooperating teacher’s difficult task,
then, is to recognize outstanding areas of the stu-
dent teacher’s development, and yetidentify in the
ratings those areas where the student teacher
needs 10 make continued effort to achieve real
proficiency.
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Activity

'

Opupnal

Feedback

if you have or will have a student teacher who is involved in a PBTE
program, read sections related to assessing teacher performance in Hamil-
ton and Quinn, Resource Person Guide to Using Performance-Based

Teacher Education Materials. Note espacially sections covering the use of’

the Teacher Performance Assessment Form and arranging for the final
assessments of student teacher performance.

You may wish to obtam the student teaching manual and/or the cooperat-
ing teacher ‘manual from the college.or university for which you will serve
as cooperating teacher. Read the sections pertaining to student teacher

*7 gvaluation.

Arrange through your resource person to view a videotape of a student
teacher presentmg a lesson. Your resource person.may-have such vid-
eotapes in his/her files, or may be able to obtain one from the teacher
education institution. (These materials are often called “protocol mate-
rials.”)

Both you and your resource person should view the videotape and indi-
vidually evaluate the student teacher's performance, recording your evalus-
ations on separate copies of one of the following:

¢ the Vocational Teacher Evaluation Instrument (two copies are pro-
vided in this learning experience)

o the Teacher Performance Assessment Form(s) from a module(s) (in
the Professional Teacher Education Module Series) covenng the
teaching_technique(s) being. used by the student teacher-in the-vid-
eotape

e the student teacher lesson evaluation form from the college or univer-
sity with which you are or will be working

After you and your resource person have viewed the videotape and com-
pleted your evaluation forms, compare your ratings on the evaluation
instrument with the ratings given by your resource person on his/her
evaluation instrument. Your ratings of the student teacher’s performance
should be similar to those given by your resource person. Discuss any
discrepancies with your resource person, and determine-what additional
activities you need to complete in order to reach competency in any weak
areas identified.

e — - ——-—
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"VOCA"I"IONAL TEACHER EVALUATION INSTRUMENT

Directions: Indicate the level.of the student teacher’s proficiency in per- i
forming-each:of the following items involved in presenting a lesson by v
placing an.X in the appropriate column under the LEVEL OF PERFOR-
PANCE heading.

. Lesson Toplc

A
§ Q°° Q$
in the Introduction, the student teacher:
1. related the lesson to past experiences ............... D
2. stated explicitly the objectives of the lesson ......... ; D
3. made clear the importance of the objectives .......... D

4. made clear how the student can achieve the objectives D

In the presentation portion of the lesson, the student

teacher:
5. developed the lesson in a logical sequence........... D
6.\prca’se‘nted material one step ata time ................ D
7. exhibited enthusiasm and dynamism ................. D

8. communicated information articulately and skillfully .. D
9. used illustrations, examples, analogies, etc. .......... D

Inthe application portion of the lesson, the studentteacher:
10. provided students with an opportunity to demonstrate
wihether learning had occurred .......oovvvvvennnnns. D

11. encouraged students to practice the learning ......... D
P

In the summary portion of the lesson, the studentteacher:

12. had students summarize key points .................. D

13. ensured that all key points in the lesson were clarified D
Overall, the student teacher:
14. used varied instructional materials, devices, and tech-

] Lo L1 D

15. exhibited -teacher-student rapport .................... D

O OO OO0 OO OOOOd OO %

O U O OO ddoaod OoO0od
O O Ot OO0 GCdood ooOood
O OO OO0 OO OOoO0O0 OO00 S

O OO0 OO0 00 COoOooo oood

16. provided anopportunity for student involvement and par-
ticipation ... ... ..t e e e D

b v e = N S eyt bt o i g o = U O

LEVEL OF PERFORMANCE

o/,e,” :
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VOCATIONAL TEACHER EVALUATION INSTRUMENT

Directions: Indicate the level of the student teacher’s proficiency in per-
forming-each of the following items involved in presenting a lesson by 5
placing an X in the-appropriate column under the.LEVEL OF PERFOR-
MANCE heading.
) Losson Topic
r = -
~ LEVEL OF PERFORMANCE
, A
i'\q. Q°° Q$
In the introduction, the student teacher:
1. related the lesson to past experiences ............... D
2. stated explicitly the objectives of the lesson .......... I:I
3. made clear the importance of the objectives........... D
4. made clear how the student can achieve the objectives D

In the presentstion portlon of the lesson, the student

teacher: - -
5. developed the lesson in a logical sequence........... D
6. presented material one step atatime ................ D

7. exhibited enthusiasm and dynamism ................. D

8. communicated information articulately and skillf:illy .. D

9. -used illustrations, examples, analogies, etc. .......... D
in the application portion of the lesson, the student teacher:
10. provided students with an opportunity-to-demonstrate.

whether fearning had occurred ..........ooviuiiaa., I:I

11. encouraged students to practice the learning ......... D

in the summary portion of the lesson, the student teacher:
12. had students summarize key points .................. D

13. ensured that all key points in the lesson were clarified L—_l

Overall, the student teacher:

14. used varied instructional materials, devices, and tech- 3
THGUBS « o vveeveeirvnerannennesnonnessrasusssossnsens D

15. exhibited teacher-student rapport .................... D

0 00 00 00 00000 0000 %
0 00 00 00 00000 oood
0 OO OO0 00 00000 oo0d
0 00 00 00 00000 0000 %
0 00 OO0 00 0OD00d 0000 %,

16. provided anopportunity forstudent involvementand par-
ticipation ........iiiiiiiiii e e D
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*For a definition of “actual schoo! situation.” see the inside back cover.
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TEACHER PERFORMANCE ASSESSMENT FORM

Supervise Student Teachers (I-8)°

Name

‘Directions: indicate the level of the teacher's accomplishment by placing
an Xinthe appropriate box under the LEVEL OF PERFORMANCE heading. Ds

" - Ifbécause of special circumstances, a performance component was not
appllcable, or impossible to execute, place an X in the N/A box. Resource Person

N - -LEVEL-OF-PERFORMANCE:-

S, o
¢

@ 'S o]
O «é" &

Ya

In supervising the student teacher, the teacher: T

1. worked in cooperation with the college supervisor to [:l D ,
provide learning experiences and guidance .......... [:l

2. selected, in cooperation with the student teacher, in- :"_ ’
structional techniques to demonstrate ............... D [:l D .

3. prepared the student teacher to observe.the demonstra-
tions by:

a. explaining the importance of the techniques in effec-

tive vocational teaching ............cocvvvivvinnns.

b. explaining the choice of teaching strategy or ap-
S 1o -

c. reviewing unit and lesson plans with the student
teacher ......oovviiiii i i i e

d. providing checklists to guide the student teacher in
observing the demonstration .....................

4. demonstrated a wide variety of instructional technicues

5. held a follow-up conference after each demonstration
which included:

a. a review of the lesson and the technique which had

beendemonstrated ..................eciiviinn.,

b. a discussion of ways in which the student teacher
could incorporate the technique into his/her own
teaching «.covvnnii ittt e it e,

6. displayed a high level of skill in using each instructional
techniQuUe ...t ittt rrrr e,

7.“early in the student teaching experience, scheduled a
series of confarences on the planning, execution, and
evaluation ofteaching ...........cccvvvivvvvnnnn...

O Od o Odooodoo OO
L]
]
[]
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10.

11.

12.
13.

14,

.. conducted.the_planned._conferences including:

a. preparing adequately for each conference .........

b. providing an appropriate physical setting for the con-
=1 €=) 1101 TP

c. reviewing with the student teacher the topic or goal of
each conference ................ccooiiiiiiinnn.
d. giving the student teacher the opportunity to ékpress
his/her concerns, anxieties, or satisfactions

-2._maintaining a positive, supportive attitude .........

f. -eliciting ideas for self-improvement from the student
(- o] 1= ] (St

g. suggesting possible courses of action and/or alterna-
tive solutions to teaching problems ...............

h. keeping a record of all conferences held, including
any plans or decisions made ............00iiiin

. established evaluation as a continuous process

throughout the student teaching experience ..........

made evaluation a cooperative activity involving the stu-
dent teacher, the college supervisor, and the cooperating
(=7- 1] 2 =) (P

used audiotapes, videotapes, and evaluation instruments
to aid objectivity and accuracy in observing and record-
ing student teaching performance ...................

kept a written record of student teacher progress and
achievement ......viiiiiiiiieenitietecneensannnanns

created an open evaluation environment and made the
results Gf avaluation available to the student teacher ..

encouraged self-evaluation by the student teacher ....

(] &
< g & &
S & & &

]

ocooj
noo
0o o

nooi
0o ok

L1 [
OOOf
O 0 O .
00 O
oDoop

nfiufis]

alnlml
DoOoope

LEVEL OF PERFORMANCE: All items must receive N/A, GOOD, or EXCELLENT responses. If any item
receives a NONE, POOR, or FAIR response, the teacher and resource person should meet to determine
what additional activities the teacher needs to complete in order to reach competency in tha weak
area(s).
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