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WTEGIES AND TECININES EDUCATORS AN USE TO HELP C"!BAT
INSTITUTIONAL RACISM

William E. Sedlacek
Unfversity of Maryland, Coilege Park, Marviand

' sumnv

_ A moicl is present'd which is aimed primarily at changing whites or white
oriented inst1 tutions, o r 15 essence those who control the bulk of the education

mﬂn -The model As seen as progressive in that tt appears 1npomnt to work

M the various stages 1n order, so as to buﬂd upon ench mlier stage.

| The model is deaonstrated by its use at two confenencgs for public s2hool . \ (?f_,
 educators in Maryland. Stages in tbe Mel are: 1. Cantural and Racfal Differsices,

ll lhcisn and How It Operates. !II Exaaining Racial 'Attitudes. IV. Sources of
mm Attitudes, V. Behavior. What Can Be Done?, VI. Behavior' How'Can It Be
Done? ‘Details and specific outtomes at each stage are dtscussed A1so the
immnce of using black and whi te consultants or group lelders and when to -

- use uch is discussed. The key to the whole model is thlt it is geared 10 A
results rather than intentions and focuses on long term outcoms Furfher detaﬂs

available in'Racism in Pmerican education: ' A lodel for chlng (Sedlacek and~

Brooks. 1976). P
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* assistance. The problems are often hard to pinpoint, difficult to work with, and

“‘Recently much evidence has been presented that great problems exist
in the educational system that «ppear directly r;elatéd'to racial/cultural

. variables. They span a great range,from the self-fulfilling prophecies based on -

expectlti_ms of poor‘ performance by teachers in elementary and secondary schools
(Rosenthal and Jacobson, 1968; Rubovitz and Maehr, 1973), to ﬁiscrininatory
admissions policies in higher education (Sedlacek, 1977; Sedlacek and Webster, .

in press) , and racism encountered by minorities in graduate and professional

schools (Carrington and Sedlacek, 1977 D'Costa, et al., 1974). 0 d

As u;\y interracial problems and issues are focused in the general sociezy
and in the education system, increasing numbers of counselots,_ educators,

personnel workers, etc. (black and white) are being called upon to proviae .

h:léhly emotional. The Cultuwral étudy Center at the University of Maryland, College

Park, has developed an approach to wo—rking 'with uci‘an which may prove useful to ;

o:hets attempting change in this area (Sedlacek, 1974; Sedlu-ek and Brooks, 1916').‘
. The approach or model has been developed over several ymmaud 1: ‘based on
research and direct experie?s;:e in a number of typu and hvc?l of educational
settings, including elementary, secondary, college, university and profus:lml
lcho‘ohr.l The model has also been utilized in non-educationsl uttinz; sucig as
hospitals, community a—gencies, governmental and busi;wsa organizations. The model
isa:lned priﬁrily at changing whites or white criented 1n;titutions. or in
mence. thou vho control the bulk of the educational‘ system. The lodol. is

nlm; seen n progressi e in thay; it appcars uportant to work thtough the Viriona N

ntagcs in order, so as to build upon each earlier stage. Generally, &t is con-

sidered necessary to go through the stages whether the time involved in the -

program is an hour. or several years.




In order to deuonstrage the model, the abprpach used in two different

school sylteis’will be discussed and evaluated. One program was conducted for
a large suburban sy¥stem with more than 160,000 students enrolled. The system
had had many racial 1pc1den£s and problems over the years, and was expecting a

A

gourt-ordered schopl desegregation plan to solinto effect shortly after the

v

_ conference was held. ‘A two-day conference for 91 key central office staff and
superivisors was held. ! ‘ .

The second conference, lasting 2-1/2 days, was held for 36 principals;
!uup:mcipals and some central office s.taff of a small, pringruy rnrg mt-l
with‘17,000‘ students. 'rhif system was just beginniug to have increasing m'
of blacks =§em‘ened in their schools as a city's suburbs pushed outward. The ’
s"stem had had the beginnings of relatively mild confrontations between blacks

-

and whites. , . . ) X
The model was used in both settings and consisted of ti;' stages. The
nneril results and conclusions of the stages are discussed, along with any

notable differences between the conferences. The points listed in act{ stage

often were brought out by consultaats amid heated discussion and controversev.

general sess.ion. Consultants were black and white, male and femsle, and chosen

1 for their diversity of style, but extensive training on the model. and the explicit _i

- goals of each session insured common goals. Participants remained in their re-~

spective esnan groups and the consulténts rotated each half day or whole day. .._

P2

- -« -1t was hoped that_: this tactic-would maintain some group identity for pgg:icipaims. .-

but give them exposure to a variety .of consultants. The model was digcﬁued with
& planning group from each system prior to the conference and the' large systeam
- ) surveyed participants before the conference.,gnd their specific problems were

JE—

covered at the appropriate points in the model. Participants at both conferences,

"
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‘oppressed then (8) Traditional threats from authority figures or informing

- crucial to any educafion.

vere overvhelaingly white, vieh 5 blacks of 91 at one and one black of 36 at

thi othet. h -~

A‘

Stage 1 - Cultural and Racial Differences

A. Points made by Comsultants and Participants. (1) Cultural and racial
differences exist: they should be openly disgussed and understood by all. (2) -
Différences can and sho'.ld be approached pesitively, in and out of the classroom.

(3) Black exp.essions of racial and cultural id:ntity are necessary aad healthy

for blacks and for the rest of society. (4) Standard English is. & vhite, middle
class .concept. and, teachers and pupils should be allowed cultural expression '
thirough language in the classroom. (5) Many blacks have questionable emviron-
mental support for education and are noe likely to be motivated by tteditiml'
methods. (6) Host vhite teaclers are not prepared by background or t’“‘*‘.n. to..
work with most of the black students mey encounter. (7) Blacke may sct dtffer—

ently, end genenlly more negatively, to authority, in a eociety many feel hu

pareats may do more ham than . (9) Understanding cultural and rscial differ-

ences and designing educata{onel experiences xnd reinforcing in that context il

B. E’valuation and Discussi-n. Many participants hed difficulty in deeling

with differnces as positive concepte. The epithet, "I treat everyone exactly }s

Pk

elike, wu heatd often. Criticisn from perticipeate included not getting enough

.-

epeeific conteut. and the style of some of the coneultante. Seuione vatied in

content covered and participant feactions all the way f_ron feeling relevent. b

\

“content was covered to feeling the session was a.waste of time. Upon later re- -

. e _
flection, the consultants felt this was as fe\t\aa sone pertieipmta,were willing to

= e ta



g0. That is, feeling that if ;heyzﬂad gotten a few "tips" on how to deul uith.
Sllck:, they could solveutheir problems.

. Participants were ver§ hetengeneous. with some having knowledge of racial
‘{ssues and others who had never Before dealt with the.topic; This was particular-
1y true in, the smaller conference, where participants from schools with no black
students uifwed the session much like a class in medieval history. That is, it
| waa of acadeaic interest, but they felt it of no practical use to them.

‘- It snould be noted tha£ many wriiten materials on this topic were given to

- participants but were little rgad. This poines up a clasgic problem in this
area often noted by librarians, black furriculun specialists, etc.: the materials
“are availatle Sh: often sit on library shelves. ﬁithout traihinh. nost teachers
are unlikely to feel comﬁprtable with or oriented to experilcnting vith aew
materials or curricula. The single Q;sc useful pamphlet the wrttetn have found
in initially raising che issue of cultural and racial differences is by Noar

-

(1972)

Srage II - How Racism Operates -

| A. Points Yade by Covsultants und Participants. (1) Individual racism is
action taken by one indi*idual toward another which renults in negative outcomes.
because the other person iswidentified with a certain group. Tns group may be
racial, cultural, sexual, ideological, etc. (2) Institutional racism 1s_thc

action taken by a_social system or institucion which results in negative outcomes"

for members of a certain group or groups. (3) The definitions ‘of racisa are

PPN

knouin; or unintnetional. (4) Some exanples of racism in County schools:
a. Segregated systen;:itn blacks in pockets, resulting in fewer
facilities, fewer teachers, and less money spent per pupil on black
s :udents. - | " — - -

_b. Because supervisors are less prepared and perhaps less comfortable

6 -




in dealing with teachers and problesis in primdrily black schools, .
fever visits may be mgde to these schools. ) . \3

Cu ‘l‘hgre are few blacks in supeivisq;'y or cenfra’l staff positions in

’ . . /‘
County schoodls.

.
’ -

d. Most parts of County school curricula are oriented toward white,

middle class children. .

4 »

e. Curriculum materials moré relevant to blacks and other minorities

A
are available, twut are used relatively little by teéachers. e
f. Most County teachers have little or no preparation for teaching black
students or in presenting material more relevant to tha.g

8. Lack of funds and manpower commi:ited by ( Coimtx schools to work on, race

;glg;ions: °
(5) Since most of the society is run by and for whites, racion is primarily a
white problen. Lnless whites are able to chanse individualiy and collectively’

through institutions, vhite racism is 1ikely to remain. ' (6) Racism h mlom

to alcoholisn in that if ve say, "Well, maybe I drink a little too uuch ocmiou-
ally,” we are not likely to begin to deal vith our problem. However, 1£ ‘m . '
"understand and admit our alcoholism, We .3n begin to work on it. We are all -
racigts ll;d thould begin to work on our problu.-.

B. Evaluation and Discussion. While the concept of institutional racism
was difficule for"uny participants Eo understand, the cmultaﬁtl geﬁérany
reporéid somé progress in participants’ understanding how “County policy and
°_¢v:¢g_y day practices of t_e'a_ch_er_s_, .aqnnis_trator_s,. and policy na.kor;-m_l_d_-be.
detéimtal to blacks, regardless of fntentionm The groups vere heter?smm
in uny respects, and .many participants were still not much. involved in the dis-
cussion. Irrelevancy, ;egativism and preachin’g wvere criticisms made by. fnrticiplau.v

““Many participants were still Operating at a confortable “intellectual level,
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~ but aou bem to get very defensive. perhapa in anticipation of what was Co cone.

R

Sweral pointc in the. develqpnent of the model should bg, made here. The first

?} session was aimed at picking up participants where {hey vere and getting thea j
%“” involved, If they could see that'differences can be approached pqsieivzly and ) i
; then be made ‘to see that the white society creates some negative d:lfferencec and

; that it is vhites who must work on their problem, the whole orieutation md outlook
g : will be wmuch different for uost participants. . An important shift in ~conau1tant

gv apbuh and dependeicy 4is alao nade. An a“tempt is made to shift participants

b

frou the typical posture of "needing" a black to come in and tell thex what to do,

<

to one of “1:‘; your problem, 1ndiv1dua11y and collectively,"” and white couulmu'

. };

may he more valuable in thany areas because of their lmowledge of white ooeicty .

This. is a difficult switch to make, but if this hurdle is not passed, the writers °
feel little will be accomplished in the conference. Participants will compete for

the favor of the black consultant rather than to seek more in&pcndencc for their.

i
i

T T T

views and actions, and they may not come to terms with the issue. ‘l‘he black

R SR - vkl
L Y

;:onaultantw‘can play an effective helping role‘ by maintaining a low emotional lml.“_ i

The participants nopdoubt will look for crutches, and these should be minimized.

Stage I11 - Examining Racial Attitudes - ;

T e e TR WY AR

A. Procedures and Results. Participants completed the Situstional Attitude
. - Scale (SAS) anonymusly.' The SAS was designed to ‘measure the attitudes of whites

]

toward blacks in ten personal or social situations. 'Né forms of the SAS wu:c
created: Form A makes no me.ntion of race; Form B is {dentical to, Por- A except
. S that the word "black" was 1nserted 1nto each situation in Form B. HaIf the particl-.
pants completed Form A and the other half, Form B. Forms.were dis‘tributed randomly
80 that any average or mean differences found 1n'responsea to the forms could be.

" attributed to the word "black." . Table 1 shows SAS instructions and situations.

Responses of black participants were not analyzed.

CERIC, - 8 T g
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v _ Results indicated generally negative attitudes toward biacks. vith a i;roug
negative reaction.co Situation V (Your best friend has just become engaged to a
black.person). Respondents cendei to feel sad, iocoleréble. 1nsu1ced. angered,5
fearful, hopeless, unexciced, wrong and disgusting 1n their rEaccions to the ‘

acicuacion. Respcndents tended to feel positive coward blacks 1n Sitpations III
(It is eveuing and a black man aquars at your door saying he is selling nagazines)
and VI (You are stopped for speeding by a-black policenan) Respondents tended
to feel receptive. exciced. glad and pleased tuwward the uagazine salesnaa, and
calm, friendly, cooperative. pleasanc~and accepting coward ghe voliceman. Theseiz
results have been 1ncerpreted in other studies (Sedlacek and Brooks, 1970, 1972)
as igdicacing thet these aeemingly positive attitudes reflect ‘the feeling that -
"gervice roles" more distant from close contact are appropriate for blacks.!

A summary of the feelings of a hypcthetical typical respondent would. be .

"Ie's OK for blatks to sell me magazines or be policemen, but they had better

- not come mucpﬂcloéer. or in particular, gec engaged to any of my friends."”

" B. Evciuation and Discussion. Questionnaires were scored over nigﬁr.end a
sumary of results vas presented to each participsnt and discussed. ‘While sope
panticipants discussed and analyzed the results with interest, many sfeadfestly‘
refused to consider tlem or cheir inplications * A variety of defensive re.ctionl..
attacks on the SAS and che conference. etc., took place, snd this seoeion was
probably the nost emotional of the conference. These renccions uere generally
expected'by the conaulcancs. who were crying to make the point thec tes lny R
have more negative actitudes coward blacks than they thought they did._ The biggest .
problea with the session was the danger of opening an e-ofi;;elly difficulc area .%:

o and being unable to handle acequately the feelings genexated.

-

Copivs oL means, standard deviations and t tests available from the writers on
roequest. * .

- - 9 -] ] ~
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Stage IV - Sources of Racial At.titm‘iaes" .
~. . ' g

* A. Points ‘‘ade by i‘énaultqma and Participants. (1) We all have racial

W

_ stcreotypea that determine how we €eel and act towatd other races. ‘l'he SAS -
pointod this out. (2)’ 'rextbooks help perpetuate racial stereotypea £3) The
. nature of ‘rejudice and racism should be\taught at all educational leve-ls This

PR

. is pgrticularly crucial for young whites in that they are not 1ikely to bc able‘
v [ s ¢

participants were still geniing with feelings dévglope}l from the SAS. Some pattif -
cipants were ready to move on, others were not. | - .

- Fere again was anothér place wireré~having black and wbite consultants prond
vnluble. A white consultant initially presen,ted the SAS results and ceived a
great deal\of ‘hostility and anger. ( black consultant then wrapped up the attitude
session and left 'them with final thoughts. -This technique served ceveral useful
' ‘surposes. First, it allowed participants to openly vent more of their feelings
nt the white consultant, rather than to 1nternalize them. They vere more ready
; . “to listen after this process,“s-; a b;ack consultant could make some gooav points.
1f the black consultant goes firse, or covers the entire selsion. there tends to
be an internalizition of hostility and frustration and many participants sre not

able to ‘nové on. Addittionally, it is difficult and unpleasant for some black

cons(n'ltgnts to deal with highly emotionally based racial attitudes in a oroup of

~

whites.




" The uchuiquo of role plnym ,:pecific educational situatioaa invol ing

‘l
. bluicks and'vhites vas used in ghe m].ler conference with much appateut success.

é . This gropp vas less able to discuss 'their racial pttitudes p:ior to role playing. *
: e - . _ Stage V - Behavior: What ct\n Be Done? .- .. .
__ | ‘A. Goals Stated by Participants. A great many goals were otg:éd. in both

” c;afcrénc;s, but .only the more uliént ‘and gene;alinbl:e will be notu'l hc?t! (1)' ‘

To investigate the whole concept of teacher quotaQ:::ive .and negative effects,
in

, .

, and dmlop a fair ql:licy. (2) To suggest. chmgv i¢ula from K-12: special

emphasis was on language, 1nteanted social studies versus blac‘h ltu:uu muu.c-
tiona} nteruls and mqive inservice with teachers workiu; vith curriculum and .

. 1:: uctio‘nal nat.erials. (3) To plan some effective communication tcchniquu ag
schools are uewly .:lnteguted. (4) To docuncat the proportiont of ducipnm cuu '
as they relate to blacks and whites: “(5) To review the use of test scores. (6)

To review classifications of centnl ctaff Rcuonne;’md mlyu the nhry
pstructure. (7) ‘rc find vays of 1nvolv1n; the conn;ity (Br‘ro nake sure there is:

v ;'fo}.lmp fran this conferenze. (9) Proper tochniquu for tuch:lu; !ngl.hb to .
black youngsters. (10) More information on uciu. (11) f.entul aduinistration’
supp::r: for {sositiona taken to reduce or eliminste uciu. (12) Effective re-

~ cruitment of-btack adninistratou and teachers. (13). Ho luﬁ' ﬂ.nd approprhte
shndatds to judge and develop programs for blaclu in a positivc vay (16)
Experience with and uiderstanding of race relntionl should be rcquirod’for hktu

, and pronotion. (15) Black artists and scholars should be included in the cunuteuh

“ s = 3 Be 'B'va;uatw_n and pigmon. _Pn:ticipggta .varied considerably in their

villingness to state goals. Some refused to recognize that racism exists in the ,

schools in the system, and would not state goals. However, most were able to
develop sole’goals; and were glad to move from .the mgYe emotional Aat:itude sessions. ’
/ One i-porimt shift which should take place by this time hithe conferences

1; that most or all the points made should come from participants rather than .

.11 ‘ - “




. listing huua relations nm. achievements, events, etc. (5) Bltlblish a8 eoordiup-

. ‘'wniomn). (7) Schools should provide regular md pcriodin extucurrunhr nct.:lviuu i

. of special interest to blacks. (8) ’l'he profeuional ulucaton in County schools

RAd

s — L R . B - ST B g
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from consultants. This can be used a8 an intermediate.criterion of the success

of the eonference. .
s ) Stage VI = Behavior: How Can It Be Done?
A. Points Made by Panicipfmta. (1) Set goals - long and short term. (2)

Se In!wxvioul - results not iutentions count. (3) Leam vhat reinforcement§ will

.

vorkh in thn syste-. read Zules For radicals (Alinsky, 1971), and 3eyond freedom

%

and dignivy \Skinnet 1971). (4) Facilitate cammmication through separate - ,'

sonthly nmletteu for eluentary and secondary students, staff and teachers,

o

tia; board of student re.:resentat‘ives ‘with all minorities nptcunted and with
some tupmibiii,ty for policy making. (6) zncouugc studem:s to sxpress (Telr-
cultural and racial identities through clubs and gr(s@s (e.g., black student

ld

——

should take stands on race-related issues and work actively \(or chmp (9) Whites
mst irsitiate and "carry the ban“ in workin; on thcir own ucign Udtw; for
blacks to ten vhites vl/sat to do is a "cop out.” (10) Busing is ‘ red th
copout.” . <f the systenm is 'comitted to ending ncial injustice iu‘thp schools,
it edther finds a better way (which.it ths not ‘done) or it buses npv. (11) Actively °
recruit blacks at all levels; the institutionalized practices vhich keep blagks
fron applying miat be overcome. (12) Hire .only ‘blacks or other nimritiq\: for
all positions until the imbalance ‘is‘c'orrected. (13) Set up tesm or cluster .
tuching situations to aid the white teachers in black schools.’ (1&) Have u;uht
staff develgpneng in race relations over a long and sustaided petiod -Qs) l"ositivo
ucill experiences and mce refntions training must be provided for students at
all'lcnls of the educational system. (16) Require the schon uyttc- buéut tn
,list how unch m*ey is being spent on eliminating ncin and the mcmtagc in-

»

crease from the previous year. A great deal more money mt be committed if ay

12 ;
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T thinge 18 to take pl_n{ - S
B. Eﬁaluation and Dtscugsion. At this point, most participants were able to 3
N ﬂizcoﬂi‘;‘l'ihte strategies to the sesssion. Due to the large nunber, not ;n are =
reported above. Stages V and VI tended to blend together but their indepepdence

¢ §% less importint than ending the conference om an ectiou oriented, "here's what

3

R N T R L

to do,” note. Ideally, Stage V resuits in the stating of goals and Stage Vi
results in a listing of strategies to accomplish those goels. The entire model

A ie—cnred to maximize these seesions. 'l‘he philowphy is that the first four

atwu are needed to educate and prepare perticipents to-state much better

[

- and clearer goels and strategies. It is the obcervaticn of the writers that

.mast groups or individuals are not ready to discuss. strategy vithout moTe back-

'rouud on the topic. ' (-
/

P e Overall Evaluation and Discisseion of Conferences
7" How do we know the model works? One fnsver lies in .the fact that each stage
‘includes certein cbjectives whose acconﬁlith-ent eeptimm_peutin,w COu
Qor thet stege. For mu;;.c.. if participants understand that cnlturel: and
recm differences exist, Stage 1 hu bgcn at Jeast ‘uttnny eucceufnl. m:_

;. con be dieccrned by discuuiom during which patticipents are "tested" on thei.t

understanding of this poiut, or one can be -ore’foml and ;in a vritten quii

~

at the end of Stage I. - i .

® ‘ © A four-pert evaluation scheue is reguhrly need in mluatin; the models _

infomticu, attitude chan;e, outc.-e goele. and edditiml objective evr.ldm

o
.

- - - c . e .

_ These fit the developnent of the -odel ‘rather directly. In Stegu I and Ii anid

3‘ perhapo Iv, inforution is the principal criterion. Do phticipmts know that
culturel and racial differences exist? Do- they mdcrotand institutim]i . =
racism? Do they understand the sources of thcir reciel ettitudes? ;

Stage III ‘directly concerns attitude change. The SAS could.be used as a




""W—n:er—uasmoithis stage, but often the point is made with the SAS,

and verbal reports of understauding are used for evaluation. Chapman (1974)

A A iir oL

used questionnaires that assess the behavioral intentions of college student

AL R i i
o

groups to do work relating to racism as evidence of the success of Stage II (How

LTS

Racism Operates) and the SAS to assess readiness to approach Stage III (Examining

Racial At:itudes)
- The thi.rd type of evaluation, outcome goals, is the emphasis of the vhole

21 and he specific goal of Stage V and VI, If clear goals are stated in

stm V,that stage has been succeuful. And if stutegiu are developed in Stage

VI, it, too, has been successful. You must_determine whether the goolu are e ‘ j
ucmlished. which can be difficult to assess for several rmono. Pirot. loug- " B

ternm goala take a long time to implement. Second, perlodic follow:-ups should be .
N :

. ,'_.:; - vy
- . +
»

- ; made on spocific goals and strategles. . e e

- ‘As of this vriting, spproximately 60 percent of the 3“19 ve have ’“‘“’

P have beei accomplishéd, at least in part. There is a study currently under way

" "' to determine this figure more exactly and fo identify the reasons for lack of T ;

:ccoapl ishment. ‘ -

1 -~

RE R § third difffculty is identifying the "sptnoff”—~-effecttof txtmvtrategy

For instance, after we accomplished our goal of developing a black parent advisory .

4

group in a secondary schoal,’ this group becaume & catalyst for the accomplishment

T T of my other goals relating to racisu: '!'hus: although we accomplished only oue

,' gosl, its effects were far reaching. Quality, then. can be more critioal than
qmtiity. ‘l'he a::::omplishllent~ of only one critical 'goal can turn a school' u‘ound
And again, it is the accomplishment of the goal that is important, not who gets

: credit for it. | R

The fourth type of evaluation - additional objeotilve evidence- is almost a

strategy for evaluating others. For instance, in evaluating a program that is run

-

14 . :
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by scmsone else, it is feasible to allow the presentation of objective evidence
that vas not ineluded in the other types of evaluation. This might reduce the
complaint that evaluation procedure excludes pertinent evidence. Hedman and.

Magoon (1977), who studied an overall evaluetion of the model in an experimental

'
N T

study, compared two versions of the model (with student teachers at the university
level) to a control group. One version represented diseussion and: interaction, '
as described in this article, and the other involved an edited version of an
mdiotspe (Sedlacek, 1974) snd limited ’diseussion. They found no differet{t;s

bemen the experimentsl snd eontrol groups° both groups interseted negst:lvely

-
.
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with® plaek’ students. :

’ Sedlaeek. Troy and Chapman (1976) » who demonstrated the effiesey of .the
nodel with university freshmen in orientation progrus. found that the students
'vere ?eble to work through the model and devise goals and strstegies that they
could use.as stpdents on campus. ' S - '

Conference Evaluation

-

“Psrtieipsnts eoupleted an evaluation form at the eonfeteuces or neiled it
in hter. The ‘first question asked was, "What was the best tling sbout the T

conference?” 'rhe most common responses weére gsttiug to know "others iu the

‘—’Y

?ﬁsz?-'?wrc-x i

“‘~ »
R

4

RS
s

S U ]

J.us often, including the format of the eonferenee and the openness of psrtiei- -

cmt.o B el * e - 3';‘~,\9~~4y RN

~ " ""In response to the questions, "What was the worst thing sbout ‘the ‘Eonfeieaéif'"i'

syste-. tslking about real or "gut" issues and getting thiugs out in the opsn.

rotsting the eonsultsnts. learning ahout recisn, lpsrnins sboub- bhck ﬁm. and

Ed

the quality of a consultant or consultants. A variety of items vere untiouod - 4

- - .

- . -

~

responses weré more scattered, with lack of speeifie and prsetiul issues, snd o
disappointment in the e;osednindedness of fellow workers uentioned most otten. Co _~
The Qonsultants "preaching” or being negative rather than aiseussing, snd the '

SAS were also mentioned. Other responses were widely seattered.

— ! P

.15
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Responses to the question, "What do you feel differently adout after

P

the conference?" were: a better understqn&ing of racism, a better understanding
of _‘bhqcks, feeling we can work together, feeling frustrated and incompetent, and

‘ feeling there is more racism in the system than we thought. Other rcvporilu were "

2
]

2
Respouses to the question, “What will you do differcntly after the con-

mttercd.

ference?” vare: ~work to understand and 1dentify racisa wore, vork on improving

" -Tace rehtim. be more aware, work with teachers more, influence dccuion

V

makers, and sieet with conugnu ‘Other responses ucremtuud ww_m__;___;;, k

T

" As one locks back on the coaferences, they were obvimly a .uad bags
" There was grelt heterogeneity among the participants, with -some um to. fearn
- . -and chmge. md other uninterested, uuiuvolved. and mi;lm Ch-rly. m;; -'-,‘ :

participants were bothered by the contcnt. frustrated, and lur sure of them-

~

“selves. ‘rhis was to be expectcd. and in a sense, is a prcrcquisite to poui.hle
change. -Thete is no way that individualc or a er mtu are going to M
T T régar ding racisn snd race relations 1n a2 confnrnbh m " The r}tc of racm ‘

run dec.z and have had msn~ years to dcvelop a confortable atlorphcre about them.

“1f people are pleascd and feel good after a confercncc on race relations, it

mesns one of two things: either the 1uues were avoided coaplctely, or tie

participants did not need the training. Change alwaya 1nvolvc| some risk ang

S R

discomfort. The consultants attempted to confront-issues with a sinimum of dis-

£
s
’ //

"\

1. confort of participanta. to stlmlate. educate astd provide some tools for change., ‘

-y Iu' order fcrr a tvo-day 4ntervention-to-have any realistic effect, the :participautl

f

md the ochool system itself mst pick up on what has been started in thc
conference. Without a strong commitment tc a long range program, it 13 huhly
unlikcly that anything will come of such conferences. Ultmtely a conference

must be’ judged by-its long range effects. The long range effects of these par-

*
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ticular conferences liave yet to come to pass, although the large system is in

the midst of initiating a massive race relations training package, including :
activities and projects for teachers, students, bus drivers, cafeteris workers, - |

puentl and comsunity residents, etc. The smaller .vstem has established a

black stulent-parent advisory group and begun more intensive race relations train-

N

ing for teachers in several schools.

The reader is reminded that the model is dynamic and changing, and that
many potential strategies and variations are possible.. Egqch time the model is
used it is nodified somewhat. However, at the present time; the—-buie approach .

discussed above seems to work in a variety of settings end under nr:loua c.cnditio;gl

- ‘I‘he writers *nvite comments and criticisn and are particularly interested in leern-

ing of the experiences of others with this and other nodeh. ‘

,
i
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" " Instructions and Situations from the Situational Attitude Scale*
N " INSTRUCTIONS

, This questionnaire measures how people think and feel about a number of social and
personal incidents and situations. It is not a test so there are no right or wrong
answers.- The questionnaire is anonymous so please DO NOT SIGN YOUR NA&:E.

e \"“'ZW ?F‘i!“;%’e;’

- Each item or situation is followéd by 10 descriptive word scales. Your iask is to
select, for each descriptive scale, the rating which best describes YOUR feelings to-

ﬂ!‘d m it-o . . -
Sample ftem: Going out on a date -
happy ‘A - v B ' c ' ) ' E ' sad

T

¥y

N LG M b S GrUE

. , - ‘\ ' ) o
= You would:indfcate the direction.and extent of your feelings (e.g., youmight .
select B) by indicating your choice (B) on your response sheet by blackening in thé\ :
-appropriate spat:teS for that word scale. DO NOT MARK ON THE BOOKLET. PLEASE RESPOND
0. ALL NORD SCf ST i .

-~ Sometimes you may feel as though you had the same item before on‘the questionnaire. -
“This wilT not be the case, so DO NOTLOOK BACK AND FORTH through-the items. —Do—not try-—-
.~ to-remember how you checked similar items earlier in the questionnaire. MAKE EACH ITEM !

A SEPARATE AND INDEPENDENT JUDGMENT. Respond as honestly as possible without puzzling.
over individua) items. Respond with your first impressions whenever possible.

N

SITUATIONS o

: . FORM A _ T , FORM B » :

I. A new family moves in next door to you. A new black family moves in next: door
- . to you. -. . T . w(
ou-read—in the paper that-a manhas — You read—in-the—paper—that-a—black man
raped a woman. has raped a white woman. -
— 111+ 1t {s evening-and a man appears.at your It {s evening and 2 black man appears .
~ door saying he is selling magazines. at yot;r door saying he is seliim

¢ ‘ ) ! ﬂgﬂl nes. ’ k

IV. You are walking down-the street alons You are walking down the street alone p
-and must pass a corner where a group and must pass a corner where a group %
", of five young men are loitering. of five your biack men are loitering, i

V. Your best friend has just Become engaged. Your best friend has just become engaged
; ' : ) to a black pérson. . x
VI. You are stopped for speeding by a ~ - You are stopped for speeding by 2

.policeman. . - black policeman.
VII. A new person joins your social group. A new black persos joins your soctal
B Ce gmp. : M " !.{:‘h
-VILL.- You.see a youngster steal something. .  You see.a black youngster steal- something::
vt 7 in a dimestore. . in a dimestore. . ]
" IX. Some students on campus stage a demon- Some black students on campus ‘stage
stration. - . demonstration.
X. You get on a bus and you are the only You get on a bus that has all black
" person who has to stand. people aboard and you are the only

person who has to stand.

*The S1tuational Attitude Scale s copyrighted and available from Natresources, Inc.,
520 N._Michigan Avenue, Chicago, 111inots 60611.
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