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All elementary and’secondary certification areas

could be included in a follow-up study.
N oo
>

a

The follow-up study of graduates shoq]d be\cquucted
. after one year of teaching experience.
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1. Rationale: Why a Follow-up Study
of Teacher Problems. .

k) \ . .

.
)

[4

Knowledée of perctived prdblqm§\9f graduates of a teacher education

unit can serve many ends. Ftrst, it gén be 'used to acquaint the educa- ~

tion faculty with an up~to-date view of life in public school classrooms.
Through the eyes of their graduates, teacher educators can gain perspec-
tives regarding how former stud#nts see their world or at Ieast‘z:;‘most

troublesome parts of 1t. It is reasonable to believe that this insight
3 . :
would create better understanding and acceptance of the ways teachers

work and why they behave as they do. Second, the problehs reported pro-

vide data useful in modifying the exi%Fing teacher education program. *

For example, if graduates report significant ''"control' problems teacher
educators can reconsider what they are presently '‘doing ims this area of

the curriculum in order to increase its effectiveness. Third, the prob-

lems reported provide indicators for the development of new curricula
P . ,
and instructional materials. Graduates will report problems not capable

. .

of being solved until the teacher education program ,is. expanded to in-

§

LY
clude new abilities. 1In the latter two instances either 6r both the pre-

<
\

service and inservice programs could be modified or expandéd:\ Fourth,

%\
and most generally, thexknowledge sepues as evidence to accreditatiodn

. 7 .
agencies that continuous evaluation of graduates of its programs is be%ng

-

conducted.
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11, _"How a FolloQ-up Study of Teacher
Problems 1s Condugted . : - '

t - 4

'Thesintention of this section is to present the procedure used in '
i .

-

.a follow-up study of teacher problems. First, a brief overview of the . -

procedure is given. Then, a comparison of two variations of the pro-

Gedure is made. Finally, a detailed description of the steps which must

. . ‘ ‘ ¢
be followed in order to do a study is provided. For additional detajls

about the procedure write or call Donald R. Cruickéhank, College of Ed+

0catibn, The Ohio State University..

Brief Overview of the Procedure

At the outset Qé’kﬂe study the E;tionalefor a folfow—up ;tudy of
teacher concerns is presented and discussed, (See Section I.) Generally v :
the rationale supports the desirability of focusing on life in classrooms
—Qparticularly the most troublesome parfs of it--teacher problems. A

major premise is that if we can find out what teachers' problems are we

~
.

aresin a better position as teacher educators to help them to reduce and
eliminate them and thus provide forcgreater teacher (aﬁd u]tfmate]y stu-
dent)satisfaction. o -

Next, personal accounts of problems are collected from selected
graduates using the My Biggest Problem Today Inventory (AEPTI) form ~x
(Appendix A). The reported raw problems are read and conngted to goal
statements. The goal statements a;e then listed as problem statements

on a ﬁgacher Problems Checklist (Section 111). Finally, the checklist

is responded to by a rep}esenteﬁﬁve sample of graduates in order to find

out which problems they perceive to be most frequent and bothersame.

+




Variations in the Procedure T .
1 ) ’
The above ovérview suggests a two-stage study. .'During stage one

- raw problems are\collgcteg and ; teacher problem§éheqklist is‘made.. Dur-
ing stage ;wg the checklist i; used to détermine frequent and bothersome
teacher perceived problems, Howeygr, it 'is not hecessary to do.a two-
stage study. |Instead, if the alrea;y dévelbped teacher‘p{éblems check-
1ist§~(TPC%) are acceptable, they caa be directly mailed to graduates..

In a one-stage study only the following steps would need to be

taken. ’ ‘
4
’ . Graduates are selected to participate in the follow-up study. .
» . t
2. The selected graduates respond to the frequency and bothersome-

ness of- each item on the Teacher Problems Checklist.

3. Participénts‘ responses are analyzed,

L, The results of the analyses are presented and explained in a

report of the,study.? .
Such a study could result in the identification of (1) the bother-
A —

-

some and frequent specifif problems of graduates generally and/or of

graduates according to subject taught, grade level taught, etc. and (b)
] .

the bothersome and fréquent éeneray problem areas identified by graduates.
On the other hand, recall that a two-stage study begins with the
’ /
collection ﬁf raw problems from graduates. Next, a checklist of prob-

%

lems is constructed. Finally, teachers respond to the bothersomeness

. .

and frequency of-the problems on the checklist. Institutions conducting

fol low-up studies of graduates ‘might feel more comfortable developing

'tﬁgir own check!isf rather than using the JPC—E or TPC-S. In order to

carry out the two-stage-study these steps generally are followed.
e : -

lo Graduates are selected to report problems, //
- 2. For five or ten days the selected graduates use MBPTI's fo . \\\
3 , : }
o N .

. 6 .




"Decisions to be made. when planning and performing a follow-up study of

4
*

¥

describe thereon their biggest problem each day. .
3. The eésépce of each MBPT! reported problem is extracted and

writtén as a statement,

*

L. The statements are'organized into a checklist of hroblems.
5. <Graduates are selected to.pa}ticipate in the second stage Lo
(problem vé¥ification) of the study.-

6. The selected graduates respond to the frequency and bothersomeness

of.each problem on the Teacher Problems Checklist.

7. Participants' responses are analyzed.
8. The resulté\of the analyses are'presented and explained in a

report of the study.

-

Figure | presents the major events in a follow-up study of problems

of teacher education graduates.

<

o .
The section which follows explains the;prdcedqre fully by describ-

Jing twenty-five decisions to be made. —

problems of teacher education graduates.- _ : ' .

The twenty-five step decision-making proceddre which follows is

intended to provide detailed help for those who plan to use this kind of

follow-up ftudy. ‘ . : . v . \ /

’ a

Step 1. Present the.rationale for doing the study, how it will be

s

done and how the results\can be used to the éollege'fgc-

ulty: ' ’ <

r -

(See Section | af these mate}ials).

*

Step 2. Decide-whether the follow-up ‘study will be a one~stage

or a two-stage studw.

(The follpwing reéasons caused 0SU to do’a one-stage study.
[ :

(a) Obtaining the assistance of graduates for a two-stége
. .

) ., . i " : ‘ i
7 . .




describe thereon their biggest problem each day.
*3. The essence of each MBPT! reported ﬁroblem is extracted and
written as a statement,

4. The statements are organized -into a checklist of problems.
. . a s

5. Graduates are selected :to participate in the ‘second stage

-

(problem verification) of the study.

-

6. .The selected graduates respond to the frequency and bg;hersoméness
r " of each pTOblemNOn the Teacher Problems Checklist.
7. Participants' respo es are analyzed.

8. The results of the anallyses are presented and éxplained in a

-

report of the study.

Figure | presents the major events in a follow-up study of problems

of teacher education graduates. .
A}

- The section which follows eip]ains the procedure fully by describ-
ing twenty-five decisiogs to be made.

Decisions to be made when planning and performing a fol]ow-up‘study of

*

gﬁpblems of teacher education graduates,
T

3
]

The twenty-five step ﬁecisiongmaking procedure which“follows is
intended sto provide detailed helg for those who plan-to Lse this kind of
follow-;p study. |

Step |. PRresent the rationale for doing the study how it will be

done and how the results can be used to the college fac-
o :

-

ulty:

(See Section | of tﬁeie materiéls).

Step 2. Decide whether the fo]Jlow-up study will be a one-stage

or a two-stage study.
(The follbwing reasons caused OSU to do a one-stage.study.

(a)s obtaining the assistance of graduates for a two-stage

*»

8 S
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STEPS N THE 'PROCEDURE FOR DOING A FOLLOW-UP STUDY

Ogvelop a rationale for doing the study.

0o a one-stage or two-stage study?

Which and how many graduates should be asked
to report raw problems on MBPTI's?
Distribute MBPT!'s and collett the problems
reported by graduates for each of ten days.
Read each MBPTI, infer the teacher's goal
and writegit in the form of a statentent,

N

e

6.
7.
8.

Eliminate or synthesize simllar statements
and construct a checklist of problems,

Which and how many graduates should be aSked
to respond to the Teacher Problems Checklist?
Distribute ‘and collect the checkllists com-
pleted by the selected gradvates.

3

LN

* 9. Analyze the responses. N
‘10, Write a report of the study to explaln n
the meaning of the responses and pre-
sent the report to thé faculty so that
the results of the study can be con-
sidered reletive to the goals-of the
teacher education program,




’

.

-

> ® study seemed more difficult and costly, e.g., post-

2 age. costs would have been doubled for 2 two-stage ‘
N : study. ’
. .
H R ¢ i -
T 5 , {b) The TPC used.had been validated in several earlier

4

national studies and there was confidence that it
contained the vast majority of problems teachers

) g would report if a two-stage study was done.

§£gé_§. 'Decide‘how many teacheTs will be'surveyed if a one-stage
study is done. How many teachers will be surveyed in each
_ parf (proLlem collection and problem yerification) of the
- two—stage‘study. ™ ' )

(Since the 0SU study was only a one-stage sfudy ‘the first

question was) irrelevaht. In studies where both stages |

R and || hagp‘been done an attempt was made to get ten to:
é@} X t;enty-;ive percent of all>the teachers jnvolved in stage
| and IQO perce;t of the teachers in stage 1.,
X | The requ;reméégs which influenceq decision; about sample .
\~ ' size for the 0SU study :F% exﬁlained below. : -

Two separate samples (elementary teachers and second-
ary'teachers) were selected., Both were drawn from the Col-
e lege of Education Placement Office's Reports-.on Graduates,

issued annually. These reports, which contan information
- N about students'™major and minor areas of study and, for
N o - . registrants, the name and address of where each was em- .
ployed after graduation and his, salary, were used’as the
frame from which resultant samples were drawn,
) ' " 1 . .
The elementary sample was composed by randomly selec--
ting 134 elementary majors who graduated in e2§E of the
. years 1971, 1972 and 1973. The tGtal ‘initial i eméntary
3 N education sample, therefore, consisted of 402.elementary
teachers. Within.each of the three selected years (i.e., ‘fb

1971, 19¥2 and 1973), samples were subsequently .stratified

, ’ on the basis of two major program areas ingelementary ed-
ucation, the program area of Kihdergarten-Primary Education
(KPE) and the program area of Elementary Education (EE).
For each of the three years under study, the total number

O ! ’ . .

ERIC T




,cheqkllsts were re

j‘lz |

) ) - R ., . .
of gradustas clasgified by program area was determined
and samples propzxiionate to these nimbers were drawn,
For example, in 1973 *KPE .had 152 -graduates and EE had 688,
a total of 840 graduates for these two program aréas. Con-
sequently, the proportion of 1973 graduates associated with
the KPE program was approximately .17 and the proportion
of EE graduates was approximately .76. Thus, 23 1973 gra-
duates were ultimately selected from the KPE program area
and 105 were chosen from the EE program,

L4
]

. Selection of subjects was essentially randam: but
subject to several constraints. The first was that'a Place=
ment, Office.questionnaire was also being sent to teachers
who had graduated in 1971, 1972 or 1973 and it was decided
that the same subjects would not”be asked tb respond t@
both instrumentS. The Placement Office sample was selec-
ted first and a_list of teachers selected was Yiven to these '
investigators, Every subject selected in the initial sam-

.ple was checked against the Placement Office list of parti-

cipants and redundancies were ellmlnated from the "study
being descrlbed . ‘ .

A second constralht was that only those subjects who.
had school addresses were retained in the final sample
since only graduatés who ‘were or had been* actua]ly teaché
ing were desired. '

~ The third constraint was. that only graduates- teaching
jn Ohio were selecated because street addresses were avail-
able only for Ohio schools. - . p
Flnally, a’few graduates from other program areas such
as Art Education, Music Education, Physical and Hea]th Ed-"
ucation and Engllsh Education appeared to have been pre-
pared for teachlng elementary grades (K-6) so a sample of
approximately 25 of these graduate was included as replace=~
ments for those' seézcted inthe initial .sample when some .
rned because the addressees were un<:,
known or as substitutes for graduates in the two major pro-
gram areas when  there was an insufficient number of these
who qualified for selection. For the 1973 sample the pro-
portion of these graduates was approximately .07 of the to-
tal sample. Coe

» .
The resultant sampﬂg consisted of 408 elementary tea-
chers. .
_ Each/ of the 400 initially selected jﬁachers was sent
a letter reqﬁisting their cooperation by/responding to the
instrument em&itled the Teacher Problems Check°List (TPCL).

A postage paid return envelope was atso included. Two weeks

after this mailing each subJect was sent a follow=-up card.
A" total of 225 TPCLs (to be described below) was returned
by the 40O elementary teachers, but only 200 of these; or
50 percent af the total distribdted were usuable. -

.
2




Step 7.

1 - 2,1

. . ’ ‘3, N .
.
. . e
; _‘ X (4 *
s

likely that many will participate less fully than wanted )
Produce ehdugh sets of MBPTI's for partucnpatlng teachers
(Omit this step and go to Step 14 if the decision is to

do a oné-stage atydy using the inetruments in SectionJlIt.)
(Each teaéher show] d receive one samplé of MY BIGG%Sf -
PROBLEM TODAY INVENTORY (MBPT!) form and one b]ank form

[An MBPT

if each teacher is to des~

for each day he will descrlhe a problem

attached as Appendix D

-

cribe a prob]em:eagh'day for ten days he willneed ten

Thus,

glank MBPTi's. Each teacher's set ot MBPT1's should be

stapled together.)

Distribute and collect the MBPTI‘s

*

(These may be malled d|rectly to teachers and if so

¢ -

tihou]d

specify a date by which they should be returned If many '

teachers.up.one school are partlcipating, maillng will be
leselexpensive Tf all the MBbT;:S can be'mailed in ohe |
parcehv-Ln-qrder to do this successfully somfone in the
school needs to coordnnate the study for that school in

order to ehsure that each teacher who agreed to participate

receives and returned a set of MBPT]'s).

. Number each MBPTI so that you can later identify all those

»

completed by one pérson and the sequence in which they were

»
IS

completed. +

L]

N
Cew

(For example, a set. of five MBPT!'s might be numbered 1 - 1,

-3, 1«4, and 1 -5,
N P
be the number assigned to designate the teacher while the

The first rnumber, T, would
second number of each set would indicate Ehe seguenee in

which the teacher completed the "MBPT!'s
A

This has occa-

i 4
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- ¢ \
The secondary teacher sample was selected hy methods
similar to those employed for the construction of the ele-

. Mentary teacher sample--with the same tonstraints. The

secondary teacher population was classified by year of_
graduation and then further grouped on the basis of 12
areas of specialization. Again, for each year the number
of subjects selected within each of the }2 areas of spe-
cializationwas toughly proportionate to the number in the
population of graduates... . .

, ¢
. Each of the 400 teachers selected was also sent a
letter, a TPCL and a follow-up postcard. A total of.192
TPCLS was: returned by the 400 secondary teachers but only
175 of these, or 4L percent of the total distributed were
usable. [pp. 2-6 ~

Decide on the,number of days for which teachers .will report
problems (stage 1), "
(The goal is to get‘a sample of the population of problems
wht;h teachers have. I£ seems better to have préblems -
reported over 'a succassiqg of days than for’dnly one day.
Usuglly a teacher is asked to report only one problem each
day for five or ten dazs. If it seems necessary to have
teachers report p;oblems for only one aay then as many teach=
ers as possible should be asked to do this. To ghe ;x-
tent that graduates have problems which are not reported

in this stage, the resultant checklis£ of problems to

which a sample of gradusles will respond may‘prévide biased
indica}érs of what really. are %heir problems)n

Obtain clearances or indications of willingness to partici-
pate from tegchers or others.

(Teachers should be informed about the purpose of the study,
the‘nature of their participation and howlthe results will

be used. A two-stage stﬁdy requires teachers to spend

some time eaéh day for several days completing MBPTI's and

unless their cooperation is secured ahead of time it is
~




gionallybeen helpful in interpreting probléﬁs Qhen-teache;s
reported related g}oblems\on“suc?essive déys).
Step 9. Traip personnel to read the MBPTI's and thensto write re-
. . ' : liable goal statements, . [
- . : ' : (After all the'MBETI's have been collected aﬁ; numbered’
fgach muéé be read and the essence of thg problem extracted-
"ﬁﬁfsz;ief‘statementAof the goal whicH the reader inferrga
‘the éeacher.wanted to achieve -and cog]d‘not: University
personnel who could do ‘this migh{ be_pné%essors,‘gragdatg
students with teaching experience, etc; When this kind of
study has beeg done in other contexts teachers, couqselors

-~

and other supervisory and administrative personnel have

- “

/ read the MBPTI's. In order to ensure that all the readers

e

., are extracting the writers' perceptions of their problems
and not the readers', it is necessary for all the readers
to begin working together to interpret several accounts of

problems. After the readers have become able to achievé

e N

‘agreement oh the goals they inferred fbr sev;;al prob tems,
g . then e;;h tfi?er can work Sepgrately. At intervals the N
Ki\; ' readers should again compare their perceptions by havinﬁ"
. . two or more of them 5Etempt toderive goal statements using
the sa&e MBPTH . [Eee the page entitled '"How to Wrife a _f
Goal Statement' and the sample MBPT! in Appendix B for in=-
structions: on learﬁlng to write reliable goal statements::] )

Step 10. Read each MBPTI and write a statement of the teacher's goal. k

Each MBPTL will require approximately ten minutes.

‘ . (Tﬁere probably will be many duplicate goalLBtatements SO

" that after all the MBPTI's have been read these should be

Q r / -




=y

*,

Step 1.

st E ]2.‘

Step 13.

(‘g_ s

7

synthesized or eliminated. Other goal QEatements may be

somewhat similar but not Adenticar. Thére are at least

[

two considerations which could influence what is done here,
v .

Generally, the total number of goal statements should be

as few a;‘possible. Second, each goal statements should

be specific .enough so that a teacher whose goal it states

v

would be reminded of an instance when ‘that was a.problem

if it ever was. At .the same time it should not be so spe-~

cific that teachers héving di fferent problems while attempt-

#

ing to achieve the same goa] woeld not be able to.think ,
of their own problems,) .
Re-read the goal statements in order to improve their lan-
guage and re-state each in a similar form. Re-state all
the goal statements in a\format to follow the stem '

AN .
HAVE A PROBLEM. . ." Each statement should pe brief, .

clear and accurate. Thq verd list in Appendix C may be
helpful in constructinq statements which are fajthful gov

the teacher's goal and not unnecessarily repetitive.

Order the goai§§tat§ments randomly. A

(The reason for doing thi's is to avoid having several state- .
ments on the same topjc'gccuf together on the checklist.

An easy way to do‘iégﬁé to cut apart each goal statement

from the others, put them all in a box, shake well and

have the typist draw out one at a time and add it to the/
N .

checklist,) . -

N . | ]

Decide on the number of choices of responses teachers will

have and how each-is to be labeled.

A
(Before typing the checklist decisions must be made about

Al ¢
:

*

16




(a)-what dimensions of the problems such as” frequency and

. ‘ : bothersomeness should be obtained, (b) how many response
¥ choices each dimension [Ebalgj should have and (c) how each

responsg choice should be labeled.)

Step 14, Reproduce epéﬁgh checklists for all the participating teach-
> ) . .
“ers.
Step 15. Distribute the checklists to,the‘teachers.

(A one-stage study requires %onsiderably less time of teach-

A3

#

ers than a two-séag? study does and thus participation
- for the former is somewhat easie; to obtéin. In the 0SU
study participants were ;selected from those graduates who
had obtained teaching jobs in Ohio upon graduation. Also
they were selected randomly and proportionately within pro-
gram areas. [Eée pages two - six of the OSU report, cited
, ‘in-Step 3, for a complete description of the selection pro-
& ' cess. These pages also describe how the cooperation of the .
2 graduates was solicite{:]“ if fo]fow-up studies were a ,
programmatic e]ément in éeacher education, then preservice
teachers could be informed about the purpose and nature of
e such studies while still at thei;.college or university and

“>
perhaps a greater commi tment to participate could be ob~

tained.)
Step 16. Collect the checklists from the teachers.
(In the OSU study most of the checklists which were return-

K ed were received within three weeks of when they were mailed

.

out. Obvious anonymity and postage pai& envelopes. seem to

A
. be essential.)

-ty




Number the checklists.

L
-

v

(Checklists are numbered so that compdrisons between:re-

.sponseson both scales will be poss}blp. The checklist num-

bers serve as identification numbers on the data cards and
\

make it possible for questions such as the following to be

- answered., Do teachers who perceive problems to be bo:Lerm

ﬂ?

. some also percelve them to be frequent?’ Are only some prob-

lefts both frequent and bothersome? Which ones?) L
Step 18, lnépect each checklist and fill in the blanks.-

\
v//// (A generaf rule Ts that' if the total number of blanks is

:h{ ‘
/’ less than or equal to tgh percent of the total number of

» items on the checklist, they may bg&filled in with numbers

taken from a list of randomly generated numbers S
N ‘ !

L)

relevant to the spgcific scale. For example, on a five-
b IR

point scale these might be 1's throﬁgh 5's, while on a’

two=-point scale they could be 0's and 1's or ?'s and 2's,

etc. Checklists having a total number of blanks greater

than ten percéAt of the total number of items on the check-
¥ list have been judged to be not usable for some analyses.)

4

Step 19, Decnde how the data will be processed.
(Some kinds of-results coﬁld,be'obt?ine; with only the aid
of a hand calculator but this method will increase in dif-
ficulty rapidly as fhe number of items on the checklist in-
creases or as the number of respondegtﬁ}increasés. However
‘the data processing is to be done, describe the process ex-
‘.

‘,\plicitly so that the data needed to accomplish the pyrposes

ofFthe study will be available. If feasible,«keypunching

the checklist'responses for computer. processing is -recom=

. . mendedo) * \

a




‘:_,

Step 20. Compute the mean resggﬁﬁes to the problems and rank tRem.

Do this also for significant subgroups of teachers such as
N by grade level or subject taught. ’

(When the number of responses {s equal to or greather than
- . fifty, the mean respo;se to each item may be compared with
the mean response for all the items and those items having
. means greater than the overall méaﬁ may be tésted.for sta-
t?z}ical significance. Table 3 in Appendix D from the QSU
. report il]usirates the Kinds of results Yhich cogkg be ob~-

tained from this kind of analysis.

When the number of respondents‘is less théh‘fifty itis

inappropriate to perform a test of statistical significance.

The recommendation in this instance would be simply to rank
order the means with the highest ones first. The number of
»

items of interest mus{ be determined by judgment.)

Step 21. Organiiglthe results so that'ﬁhey can be presented in tables. ?

(The tab]es in Appendix E from the 0SU report il]ustrate

some of the klnds of tables which can be provnded for pre—
senting the‘results of the study to the faculty generally
and to the‘specna] subJect faculties.)

Step 22. (optional) Cluster the problems so that problem areas may

.

be .identified. .

Q”-

. " (At least two statistical methods, factor analysis or cluster

analysis, could be used to do this. Both methods make use
- .. S‘
of the responses of the teachers and group together those -

3
6 items which teachers have-responded to in similar ways.

Assistance from a research methodologist would probably be

. . { . N ’ . '
.required if a.factor analysis or cluster analysis were to

19 | v
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[ 4

be done. lternatlve]y, clustering of items on the basis

,

of a visyal |n5pect|on and analysis of their content could
be done b teacher ‘educators.) * K

———
.

Ste '23. Interpret the results and make comparisons,
(tnspect the results so that generalizations may be made

which can provide the entire faculty with a sense of the

problems common to many graduates and how their own grad-

uates are both a]ike‘énd different from others.) /

.,

Sbég 24, Write a report of the study. . ) Co

Step 25. Present.the report to the faculty and discuss how thé‘re-

;u]ts can be used. ‘ !

REFERENCE
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Myers, Betty, Donald R. Cruickshank and John J.’ Kennedy Problems of
Teachers Gradubted from The Ohio State University as Teacher Edu-
cation Curriculum Indicators. Columbus, Ohio: CQllege of Education,
The Ohio State University, ]974., .
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TEACHER PROBLEMS CHECKLIST: ELEMENTARY FORM (TPC-E) -
Donaid R. Cruickshgnk
. i ) John J. Kenned .
\ Betty Myers . .
The Ohio State University v

.
. L
\ -
14 I
~—

Introduction

problems, teachers included. Some problems are\personal and like the prob-

" A problem arises when we have a goal and canno&\g:iléve Jt. Everyone has
lems all humans share. Other problems result f

the nature of the spe-

. cial work,of teachers. It -fs.-important for teachers, school districts,
teacher organizations and'téacher educators to know what are tcachers' .
. problems so that conscious, planned efforts can be made to cons ider and
) perhaps to reduce or eliminate them. ' ’ . -
Directions ’

The problems on the checklist have been reported by elementafy teachers.
~ They may reflect problems you encounter. Inforder to find out respond
, to each statement in two ways.

R -
‘ EXAMPLE: Look at the sample problem statement bel and one
« teacher's responses to it. Preface this and  every problem
statement with the words, ''| HAVE A PROBLEM.'
. .
. : FREQUENT . BOTHERSOME
» 'Z\\' . .
. > E
C — = ©
. 0 o . ©
v - e £ LS
) y ® 2 B . "
E ; ; % 5 X3
< = = w o g =.
R |X | | | L . . . Acceptipg criticism [ X ] [} L] E:] I}
5 L 3 ] 5 L 3 2 ]
® D .

>

The sample problem shows that the teacher felt that “acceptiné‘criticism”
"is only an occasional problem but that when it happens it IS extremely
bothersome. . .
You can see there are five choices related to the freéuEnCy of occurrence
_of the problem and to the extent of its bothersomeness, therefore many
"combinations of responses are posgﬁble Remember to place chEcklnaq<
in one of the frequent- coluins andunn one of the bothersangplolumns for
each problem. . Q

~

’ N>

Copyright (S) 1976 by Donald R. Cruickshank, John J. Kennedy and Betty Myefs
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FREQUENT

»

\n[:] Always
:E ‘
. w[: Occa§iona‘lly
~[]
_.D Never

il
L]
L.
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L
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.c[:] : \igiz .

<L
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[

il
all
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1
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-

il
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all
ol
gl

—
=
]
—
w
]
N
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S
o]
-
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-
O

'"f HAVE A PROBLEM . . ." ”“\\
ot

#

Providing for individual learning
differences

Eliminating practices which upset
my students

Performing administrative functions
such as administering standardized
tests, scheduling and doing ''paper-
work'' '

Getting students to use their
leisure time well

Creating interest in the topic

being taught
‘ i

1

< Maintaining order, quiet or.

control
» ‘ s ’

Soliciting épprOpniaEe student
behavior o ™

>

Knowing about and having appro-
priate materials for learning-

Enforcing social mores and folk-*
ways such as honesty and respect

1

for teachers R

P -
Removing students who are sources-
of frustration

[+J

Helping my students to know and
accept theniselves as they are

TPC-% 5

o

BOTHERS OME

>~ , =
‘v © ~ °
S T
% & g -
w (7] =
E;] [::1 O 1 O

3 2 1

ImimEmEEE
5 -4 3 2 1
mimimEmE
5 L 3 2 1
o/
OO Om
5 b4 3 &2 1
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FREQUENT

“ \n[:‘AIWays

\»[:.Occasionally

1]

N[\f -

_4:: Never

RE—
b

~
-

5 L3
Ny T N N O N
5 L 3z

L1

O
5 "4

3

2 1

13

15

'"'I HAVE A PROBLEM . . ."

Guiding my students to do the
things which will help them
succefd in school"

Getting all my students to par-
ticipate in class

~ % .
Overcoming a student's feelings

" of upset or frustration with

himself

Getting my students to achieve
competence in basic skills such
as in expressing themselves ef-
fectively in both writing and
speaking

Encouraging parental interest—~
in school matters Vs

Eliminating inappropriate student
behavior
“

Getting my students to enjoy
learning for its own sake

v

¥

Having enough time for acttve
teaching with student diagnosis
and evaluation to do also

’ .

‘Improving life for my students

by putting right conditions both -
- inside apd outside schools .

\ .
Helping my students feel secure
and unafraid

TPC-E
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L b :
'{ HAVE A PROBLEM . .". A}
FREQUENT UENT\ ” " - BOTHERSOME
> s '
S > 5
= — - i}
0O P (Y Ly
L o= . € i +~
> " — [} 3 o
: : g - y
2 ¥, (] ! X 5 o
< (] = — wt w . =
[::] D (j m D 22 Controlling aggressive student O o gy
5 b 3 2 1 behavior - .5 L 3 2 1
L ) [ | [ ] 23 Responding appropriately to im- { ' D | l 1 D
5 L 3 2 1 proper behavipr such as obscenities 5 4 3 2 1
- \ ‘! ) =
(___I [:] i I_I___—___] D 24 Getting students to behave as | C) O U Ly
5 L 3 2 1 want them to behave 5 b 3 ? 1

R
¢

'5 I\[; 9 [Zl 1D 25 “Planning instruction in different
3

ways and for different purposes

p—y

o0 0
0 4
]
]

o]

[1 [] 26 Establishing and maintaining rap-

2 1 port with students and other
teachers--being interested in them
"and having them interested in me

IR 1[__2—_] [;j 27 Monitoring the behavior of students | ] [ l
, outside the classroom but still in L’-?J

the sthool a rea

W
N
—_

-

AN : B :
T30 5 [ [0 28 overcauing or counteracting sources | || ] O g
5 L 3 2 1 . of interference to my teaching 5 b 3 2 1

D D [:] D D 29 Keepnhg‘my students away from some [:] CY 01103
5 b 3 2 1 things and people which may be a 5 b 3 2 1
i bad influence

-
3

T 0] 15 30 Finding satisfactory ways to N I O By
5 & 3 2 1 - > 3

discipline students

5

S ) ] O [ ] 31 Knowing how to differentiate be- | 171 300
5 b 3 2 1 tween student learning and psycho- 5 .4 3 ? '
. logical problems

O ‘ . . * TPC‘E *
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e
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A
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0 [
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(]
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-] -]

] ]
=]
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L

mimimE.
5 4 36 2

mimi sl

-5 ‘ 4 3 2

0

0 0
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|
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33
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35
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w
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| HAVE A.PROBLEM . . . "

L]

u4 IExtremely
]

Changing schoo! policies and rég$7~—

lations
/

Having enough preparation time
?

Feeling free from anxiety and fear

-Avoiding du;ies inappropriate to my

professional role

Improving the intellectual quality
of my students' homes ‘

Controlling my work and my time and
getting others to provide support
for my-efforts

Being awake and alert

Getting cooperation and support

.from the%administration

‘Enforcing considerate treatment of

property

Diff;jentiating between tasks of
teaclfers and teacher aides
4

Maintaining student attention

TPC-E
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"1 HAVE A PROBLEM . . . '

‘ TPC-E

./434 1. BOTHERS QME
z
> . =
P ~— . ®
€ L -
> [0 - 3 ©"
[u 1)
] 1 ——
x le] o “
. w i (78] =z .
Overcoming anxieties related_to [:] | | ., ) '
being supervised: . 5 4 3 2. 1
Helpnng students |mp\(ove academi~ D [ | E] | L | | .
cally S ’ 5 b3 2 T
e .
Overcoming studemt apathy or out- D _l l D l::l
right dislike 5 4 3¢ 2 1
Improving conditions so that stu- | l D l____l D D-’
-dertts can study better "at home 5 A 3 2 1
R g —
~ s;)
Helplng students academically and . D D ! ] [_j l:]
personally--he]pmg them to be 5 b 3 2 1.
efficient and effective . )
Assessing my students' -learning N i | l__J D .
"85 . 5 4 3 72 1
) .
Py 19
— ,
Understand:ng and he]pmg the () 1 177 [——] D
atyplcal child . 5 b 3 ? 1
Having enough free time A . [:j D C 3 l ]
' & ' ) 5 b 3 2 1
Learning to use alternative methods [;5] 1.0 0 L]
of instruction 4 3 2 1
- N . ", .
Gaining professional knowledge, D D [_—__] (] D
skills and attitudes and being 5 4. 3. 2 1
eﬂficiezt)a‘d effective in their use -
. ' ke | e
Liking my studcnt}/ D L__| [___J L___j L,J
] 3 ) 1
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" FREQUENT
> T
S
c
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= S 2 N
0 O A I -1
T L 3 2 1
O I L I O -
-5 L 3 2 1.,
FRFRE -

oo e
L3 2

Completing the work | have planned |

“Promoting student self-evaluation |

N N I A I A I )
L

Establishing good relationships L ) ] L
with parents built upon improved 5 [N 3 2
interacfion and understanding .
- » -

\ .
Extending learning beyond the 01 icg
classroom 5 b 3 2 1T/
Maintaining an optimum class () O o ]
size 5 L .3 ? 1
Holding worthwhile conferences with [ | [ [_].[_ -]
‘parents . 5 L 3. 2 1

™

' HAVE A PROBLEM . .. "

-

. BOTHERS OME
> o -
Y © ©
o
4 ? L (] ®
+ =3 o
: & & 2 “3-
Getting every student to work up ] O &4 Ca g
to his ability : 5 b 3 2 1

L4

Telling parents their children [} (| L) L1 L] 3
have problems ’ 5 [N 3 21 |
N N ) vt

. g .

-

L

Handling problems which may have
racial implications’ 5 [N 3 2 1
]

Getting dy students to feel success- | J4 | | | |
ful in school ‘ 5 b 3

Knowing subject ‘matter

F;;1 il




"I HAVE A PROBLEM . . ., '

A

FREQUENT — ’ BOTHERSOME

-

AN

\nD Always
|

Vs
ua:] Occasionally
~[]
--:] Never

65 . Eliminating parental interference
in my teaching '

=

[
Getting the understanding and sus-
tenance of administrators and other 5
teachers so that | can be efficient
and feel professional

.

\nl: Extremely
wE Somewha t
-0
.‘[_ ..D Not at all
e
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N
-
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each problem, . M

TEACHER PROBLEMS CHECKLIST: SECONDARY FORM (TPC-S)
Donald R. Cruickshank
John J. Kennedy v
Betty Myers :
" The Ohio State Unuversuty .

~

Introduction

A problem arises when we have a goal and cannot achieve it. Everyone has
problems, teachers included. Some problems are personal and like the prob-
lems all humans share. Other problems result from the nafure of the spe- L
.cial work of teachers. It is important for teachers, school districts, * ;
teacher organizations and teacher educators to know what are teachers'

problems so that conscious, planned efforts can be made'to consider and
'perhaps to reduce or elim?nate them, -«

r

Directions ”

The problems on the checklist have been reported by secondary teachers.’

They may reflect problems you encounter. In order to find out respond
to each statemegt in two ways. ' N

1y

EXAMPLE: Look at the sample problem statement below and one
teacher's resporises to it. Preface this and every problem

w”
statement with the words, 'l HAVE A PROBLEM."
FREQUENT o BOTHERSOME
: -
e 3 5o ’
2 E ~ g vy
0 | V] 2 ]
[1+] Q - Q \
(8} > - 1 =
(9] ['}] X o) [¢]
o = r w wn =
1000 . . . Accepting criticism CA1 010101
L 3 2 1 . 5 21 r

A

The sample problem shows ‘that the teacher felt that ”acceptnnq CFIL:CIsm”

is only an occasional proplem but that when it happens gt ns xtremclx
bothersome.

—

.
You can see there are five choices related to the frequency of occurrence
of the problem and to the extent of its bothersoheness, therefore many .
combinations of responses are possible. Remember to place a check mark
in one of the frequent columns and in one of the bothersome columns for

£

Copyright (E3 1976 by Donald R, Cruickshank, John J. Kennedy qnd Betty Myers
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being taught

""| HAVE A PROBLEM . . . "

Helping students adjust socially
or emotionally

P

Helping paren%s to undérstand
school practices

Performing administrative func-
tions such as administering
standardized tests, scheduling
and doing ''paperwork!

Gettlng students.to use their
leisure time well

Creating interest in the topic®

v

Maintaining order,
control

quiet or

™

Soliciting appropriate studeﬁl
behavior

<

Knowing about and having appro-
priate materials for learning

Enforcing social mores and falk-
ways such as honesty and respect
for teachers ~

R?’Pv1ng students who are sources

frustratnon
®

»

TPC-S
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11
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18
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"I HAVE A PROBLEM . . ."

Providing for individual learn-
ing differences

Guiding my: students to do the
things which will help them
succeed in school

Getting all my students to parti-

cipate in class ,

Overcom'ng a student's feelnngs
of upset or frustratlon wi.th
himself,

Getting my students to achieve
competence in basic skills such
as in expressing themselves
effectively insboth writing and
speaking .

Encouraging parental interest in
school matters .

Eliminating inappropriate Student
behavior

Getting my students to,gnjoy learn-
ing for its own sake

Developing confidence in my col-
leagues

Y
Establishing good relationships

with parents built upon improved
interaction and understanding

TPC-S
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28
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"] HAVE A PROBLEM, . @

Developing and maintaining affil-
iation with my colleagues

Controlling aggressive student
behavior :

Responding appropriately to improp-
er behavior such as obscenities

Establishing and maintaining rap-
port with .students, other teachers
and administrators--being interest-
ed in them and having them inter-
ested in me

Finding time to get both profes-
sional and personal things accom-
plished :

Planning instruction in different
ways and for different purposes

Monitoring the behavior of students
outside the classroom but still in
the school area

Feeling free from anxiety and fear

Keebing my students away from some
things and people which may be, a.
bad influence

Finbing satisfactory ways to dis-
cipline students )

TPC-S
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7 !'I HAVE A PROBLEM . . ."
oo L . - . ﬂ
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.03 O O3 &3, 31 knowing how to differentiate be- - IR
5 b 3 2 1 2 1

tween student learning and psycho- 5 L 3
logical problems .

(] ] O] 0 ] 32 changing school policies and requ- 1 1 171 [
5 L 3 2 1 lations ’ 5 L 3 2 1
mlamEmEEa. 3 [0
5 -4 3 2 1 2 1

33 Having enough preparation time ] LT_ (]
: ' 5 3

]

"

E‘;] (] ] 0 3% cetting the understanding and sus- [ _|
2 1 5

tenance of administrators and other
teachers so that | can be efflicjent
and feel professiomal

oL

T 3 Lo, ] J [ 35 seing professional inmy relation- [ J, [ ] (! (.} 1
5 L 3 2 1 ships with colleagues . 5 L 3. 2 1.
7 . . / -
1 3 [ [ [ 36 using A<V equipment D1
5 b 3 2 1 _ .o .5 [ 3 2 1
[ 1T 3 ) [J ] 37 cefting students to behave as | S O .
5 L 3 2 1 want them to behave s v 5 [ 3 2 1
. ' .
] gj ()1 Y ][] 38 Being awake and alert (g OO
5 3 2 1 ‘ : 5 [ 3 2 1
k‘\’ -—

1 0 D 39 Developing and maintaining student D : ‘:: D L—__]
5 L 3 2 1 rapport, affection and respect L 3 ? !

5
— Lr] L§J [_2__] | L0 Enforcing considerate treatment Lg‘] ) 1]

1 of property :
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"I HAVE A PROBLEM , .

FREQUENT ) ) BOTHERSOME

Extremely
Somewhat
Not at all

Getting my students to value
school marks and grades

L. 4

w[:_ Occasionally

\“[; Always

»

o1
il

Maintaining student attentiqn
* e

¢ v,

>
%

Having students present and on
time for all clii;es, rehearsals,
games, etc.

]
(1
“[]

Helping students improve academi-
cally .

i
]
<[}

Overcoming student apathy or out-
right dislike |

L
o[

Improving conditions so that stu-
dents ®can study better at home

4] ]
L

W

Vitalizing my students' interests
in learning and improving their
achievement.

-
+

al
.
“[]

L}

Assessing my students' learning

ull

Understanding and helping the
atypical child

Having enough frece time




""| HAVE A PROBLEM .

FREQUENT BOTHERSOME = -

s
Ys

L"[]Alwa
=]

V’:] Occasionally

1

- 3
Learning to use alternative method
of. instruction

v
*

-

Having skills and accomplisHing
tasks considered essential to
learning”

Liking my students

Getting every student to work.up
to his-ability , -

Telling parents that their children
have problems

Completing the work | have planned

4

Promoting égudent self-evaluation
g
Knowing and enforcing schoof\poli-'

cies and regulations
, -

Helping students who have problems

3t

Extendiné learning beyond the
classroom

Maintaining an optimum class
size .

-t

TPC-S
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\”[] Occasionally

"[] Never
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""| HAVE A PROBLEM ... ,"~

\  BOTHERSOME/
,
%, L
‘ 7
1]
L
32 -
Q
: 8
A v
Holding wo&thwhj]e conferences S | !
with parents’ 4 2

.o

Getting my students to feel success-
ful in school

|

Knowing subject matter

x

“ W
vn

o[ ]

=

1
-1‘J Not at’all .

2,
( , S |
Making my classroom-attractive and | 1 F 1 /777 |
interesting * . 5 {)ﬁ 3 2
Improving life for my students by [ NN
putting right conditions both in- 5, I 3 "2 1
side and outside schodls | ' :
Assisting parents h&ving difficulty [::f [;4 [ [ 1.
with their children ;" 5 L 37 2 e
' . Ny ) 8 N
Getting advisory and service help R R
such as help in~finding out about 5 L 3. 2 1
new instructional materials, help - -
in ordering supplies or help in .
repairing A-V equipment .
2 . - ~. @
o k4
Avoiding teaching the poor (1] o3
‘ 5 L3 2 1
Gaining control over what | can ] r_—‘ 0 .
and cannot do as a teacher and . 5. 4 3 2 1
influencing degisions that affect .
me as a teache :
Avoiding duties inappropriate to O T
my professional rolé .5 4 3 2 1
‘ . g ) +
TPC-5 ~ -
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FREQUENT
.
. ‘s
ERRR: 2
4 o }- =z
il -
5 3 2 1
i
5 [ 3 2 1
OO OO
5 b 3 2 1
I s
5 L 3 2 1
N
5 4 3 2 1
OO
5 4 3 2 1
Y
5 L 3 2 1
N oo o
5 b4 3 2 1
OO
5 L 3 2 I3
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" 72

73

.74

75

76

77

78

79

80

’

"1 HAVE A PROBLEM , . ."

o

Enjoying teaching more
Feeling successful and important

Controlling and using my profes-
sional time in the.most functional,
efficient way-

Using group activities

Keeping up professionally

.

Being awake and alert

Establishing and maintaining
rapport with colleagues and
students

9

Getting students to succeed aca-
demically and personally

Gaining professional knowledge,
skills and attitudes and being

-efficient and effective in their |
use

TPC~S A

37
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ERIC

Aruitoxt provided by Eic:

" OATA SHEET TO ACC_‘QHPA‘NY THE
TEACHER PROBLEMS CHECKLIST

» - .
»

Providing the information requested will endble your teacher GSSOCE;[IOD to learn
more dbout the relationships betwesn teacher problems and these factars
* . [y

For items providing & blank, wrlite in your response. For thosevprov-ding a re-
sponse, circle your response, iDisregard the numbers in parentheses which are
for use by data processors.) .

1. What is your age? years, (12-13) .-
2. What is your sex? {1h4) ~ -
' male (1) / female (2)
L]
*3. MHigheést earrzd degree (15) .
. -— ’
No degree (1) ~ .
Associate degree (2) .
8.6, (3) -
B.A.+ (4)
. é
KA. (5)
K.A.+  (6) '

Ooctorate (7)

3

p%ogama
’

minor area

L. Area of preparation

5. Years of full-time teachlng experience lncludfng this schoofa .
yesr (20-21) T '
Years of full-time teaching experience in this school only & B
(22-23)

6. what one grade level do you currently spend the major part of your'time
teathing? (24=-25)

3

Kk (0) - ___ 5 (5 10 (10)

v 6 (6) . . : ' o)
D2 (), —7 m \ 12 (1)

3@ 8 (8)

_,r" (&) 9 (9)

7. 1f you are a secondary teacher, what ~

one subject do you teach malnlzj .
o, “

a

If you are an elemcn;;rx tascher, compl ° one of the items below: (3d¢
| am a goeneral elementary teacher, (1)

") am » special teacher. (2) 1 tesch

pathmn Y
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Aruitoxt provided by Eic:

Would you characterize the organization of your classroom as (31)

___ highly structured (1)

____moderately structursd (2)

___looss'ly structured (3)

___'_unstrui:tured (W)

Would you cheracterize the organization of your school s (32) -
____highly structured (1)

____moderstely structured (2)

____loosely structured (3)

____unstructured () .
Your ethnic/racial origin (33)
____Black (1)

____Chicano (2) .
____ Native American (Indian) (3) A
__ _White (4) .

Other (5)  Specify

What are the lowest (34-35) and highest (36-37) @e levels in your school?
Hark two.

____kindergarten (0)’ -7 N

 first (1) ___fifth (5) ’ ____ninth (9)
___second (2) . ____sixth (6) . ____tenth (10)
—__third (3) &‘ ____seventh (7) ___eleventh (11)
___ fourth () - eighth (8) T twelfth (12)

-

Approximate number of students in your school (38-41)
Average number of students you teach per class (42-43) ;j
Total-number of students you teach (4h-46) -

Indicate roughly the ethnic/racial structure of your classes (e.g., 70% ~
Chicano and 30% White)., ’

Which of the following best describes the socioeconomic condition of your
students? Circle one number. (5h4) i

1 2 3 4 5 6 7 -
(1ower) L (middie) {upper)

Which ONE of the following best describes the location of your school? (5§)

inner-city (1) suburban (3)
outer-city (2) small town/rural (4)
4 4




a,
s
<) l ™~ 2
o~
A § N v
- .
é - .
N
16. Indicate your satisfaction with teaching. (56)
very satisfled (1) ‘somewhat dissatisfied (3)
somewhat satisfied (2) very dissatisfied (4)
- v e
17. Indicate your satisfaction with the school in which you teach. «57) °
very satisfied (1) ‘ somewhat dissatisfied (3) &
M . : 4 T ot
\ somewhat satisfied (2) very dissatisfied (tr)" .
’s‘ —_— » S i
: 18. Which of the follosing best characterizes the neighb,orhoWere your o
' students live., (58) ) '
A}
. o .
Inner-city (1) suburban (3) f’\
outer-city (2) small rur:a) (%) * R
19. Which of the following terms describe your school? (ndilcate as many as . .
necessary. .
- e e Vg 9
public (61) — )
1 ) — - . .
____private (62) ¢ ‘ oo
2 .
religious (63) - - v
- . .
- -]
all male (64) t
4 R I L) R . . .
. ®
211 female (65) . . ) ’
5 L]
L . 1 ’
. specidd purpose (66} Specify .
; 4 . .
R other (67) Specify ey N .
. - (‘ '\- -
20, Indicate whether your persons! problems outsjde of school are (68) oW N
r __many (1)
few “(2) . .
« - \ , .
) ' 4 -
. _' - he ’ o
-
. . .
- - . 'I, +
‘ - ’ ' ° .
¢ \ - . | 2
; v .
» 0 -
/ i ’ ° - 7, T | .
) ‘u ’ ‘v N S
- , . . . .7
-~ f 5 .
. . , o
Q .
ERIC - : , . 40 e
. ‘ . -
i . 3 \ N
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IV. Estimated Annual Cost. ¢ . /}
.. - . ) ’

» The total cost is determined by the number of graduates who are so-

- L

licited to participate in the study and by-the number of graduates who

actually do participate, so it is imﬁo;sible to estimate the annual cost ‘
-
/j ipdepF;dentiy of 'these specific numbers. The‘College of Educafibn of Ohio
State University graduates approximately 1500 téachers per year: 600
from elementary program areas and 900 from secondéry program areas. The
ol costs estimated in the budget below. are baséd on -¢he above figures and
assume thatvé>l graduates (1500) were asked to patticipate and that fifty
percent of them (750) did participate. .
A, Rg%sonnel X
(1) Evaluation §tudy Director (teacher educator)
- 10% of time '/// (
(2) Asépuiate Director (research methodologist) ] .
5% of time 3 g |
(3) Graduate Research Assistant ot S
. Y : .
. ) 12 months
“(r) Secretary ’ : ‘ . ' $ 840
. 240 hours ‘
( (5) >Cqmputer Consul tant ' $ 80 )
|~ 8 hours - - -

B. Materials
(1) Reproduction of 600 gopies~of the
- Teacher’Problems Checklist: é]ementary
. ' '(TPC-E); 900 copies of the Teacher
Problems Checklist: Secondary (TPC-S), . ) ﬁg

1500 copies of a supp]eméntary data sheet -

ERIC 4




and 1500 coﬁ%es of a letter to
accompany the instruments.
Duplication of materials (results)

for us€ by the project staff\ﬁuring

the study.

Duplication of the report (200 bopies

(
"of 142 pages)

< (

Facilities

(1) Keypunching at the rate of $.50 per._

checklis;
(2) Computer time
1 hour at $500/hour

Mailing (postage-paid envelopes)




APPENDIX A

" Subject (s) Taught

b
A v

Grade (s) Taught

MY BIGGEST PROBLEM TODAY INVENTORY
Donald R. Cruicﬁghank
The Ohio State University
. The school incident which caused me the greatest concern today hap-

pened as follows: (Describe the event in as much detail as possible,
Attach- additional pages if you wish., The more detail the better.

v Ry

b .
7

Il. " To.me this kind of problem is (Circle one number for each part a,
b,C.) - - .

a, - Frequent r 2 3 4 5 6 Infrequent ,

. b. Bothersome | 2 3 4 5 6 Not Bothersome

. ¢c. Solvable | 2 3 b 5 6 Insolvable

I, 1 think this problem is most related to my need for (Check one of the
following.)

vy
a. Affiliation -- Establishing and maintaining rapport with

colleagues and students., Having qualities which enhance
rapport.

b. Control -- Getting students to behave as | want them'to
behave, / .

\ ' c. Parent Relationships -- Establishing good relationshi&g
- with pakents built upon improved interaction and under-
standing.

d. Student Suctess -- Wanting students to be .successful aca- ,
demically and socially. Doing those things which will pré-
mote such success such as caring, assisting, nurturing and
invigorating. Cot

e. Time -- Finding time to get both professional and personal ¢
things accomplished.

f. Other

| 43




.Subject (s) Taught

s
APPENDIX B

.
.
' ) \

Grade(s) Taught /ﬁf‘

v

“MY BIGGEST PROBLEM TODAY |NVENTORY '
- R \ »
Donald R. Cruickshank

?

The Ohio State University

IS

I. The school incident which caused me the greatest concern today hap-

pened as follows: (Describe the ever} in as much detail as possible,
Attach additional pages if you wish. ighe more detail the better,)
My biggest problem today was in my math class. | have a
group of mid-low children for math. My problem was in
disciplining them. 1| had to stop our lesson so many times
to ask some boys to pay.attention or just be quiet so others
could, | feel it is unfair to tHe other children as it is
the same five or six boys disrupting our class each day.
One was crawling around the floor, while another was falling
out of his chair, while another was ripping up a meighbor's
paper ! . ﬂt\ ,

3

To me this kind or problem is (Circle one number for each part a,

b,c.) \ L \\\\,

a, Frequent i (:) 3 L 5 6 “Infrequent
b. Bothersome ] 2 3 L (:) 6 Not Bothersome
c. Solvable [ 2 (:) L 5 6 Insolvable >

I think this problem is most related to my need for (Check one of they

following.) ¢ ) )

a. Affiliation -- Establishing and maintaining rapport with
colleagues and students. Having quatities which enhance
rapport,

V/ b. Control -- Gétting~students to behave as |, wantthem to
behave.

i

c. Parent Relationships -- Establishing good relationships with
parents built upon_ improved interaction and understanding.

d. Student Success -- Wanting students to be successful aca-
demically and socially. Doing those things which will pro-
mote such success such as caring, assisting, nurturing and

invigorating. . . .

3

;44




. e. Time -- Finding time to get both professional and personal
things accomplished.

Pt

] ’ . - \
f. Other T :
Q= , < 8
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HOW TO WRITE GOAL_STATEMENTS

\\M’
N

S —n
%

Read the first MgPT] located on the previous page. It is a description
of a classroom problem reported by a teacher.

cannot. So we must infer the teacher's goal. Consider what the teach-
er's goal was--what s/he wants--and write it in the box below. (in pre-

(We think that the teacher wants all the students to pay attention., Do
You agree?)

“Number the goal statement that you wrote one (1). Then put the code num-"
ber lqcated in the upper right hand corner of the MBPT| below jt. Now
You have a cross-reference system which will be useful] later,

The goal statements we want on our instrument should be brief and clear,
Re-write the goal statement from 1] above using as few words and as sim=
ple vocabulary as possible. Write the goal statement so that it can be
added to the stem, '"The teacher's goal is , , (The list of verbs on
page fifty-seven may be usefuyl now. )

;
t 2 ' i
.
.

(”Maintaining,student attention." 'We think this is a good statement
because it is brief, clear and accurate, )

Enter the goal statement which you prefer on the empty checklist which
follows on pagé fifty-eight - '

46




APPENDIX C

Verb List

The following list of verbs has been used in writing problem statements
for Teacher Problems Checklists. Each was used as the first word(s) of a

phrase that follows the Stem, ''Thq Teacher's goal is.

1. maintaining 21. changing
2. preparing for "22. overcomiag
3. holding 23. ﬁénitoring
L, explaining ] 24, asséssing
5. contfb]]ing 25, extending \
6. knowing 26. understanding - .
providing for 27. accepting
solicitiné 28. promoting
9. feeling « 29. organizing
10, helping | 30. assisting
1i. guiding 31. treating
12. enforcing Q!32. avoiding
13. creating 33. keeping
14, encourag{hg . 34. developing
15. making 35. !earning
= 16. teaching 36. removing
17. planning 37. telling’
18. getting ‘ 38. using
l///'respondlng 39. doing
completing Lo. showing ,

'

ll)

M,
k2.
3.
L,
ks,
16.
47
18,
k9.
50.
51.
52.
53.
5,
55.
56.
57.

demonstrating
improving
reinforcing
being

needing
eliminating
dealing with
motivating
protecting
enfbying
clarifying
liking
setting
separating
differentiating.
seeing

performing

S




APPENDIX D ‘

FORTY PROBLEMS FROM THE TEACHER PROBLEMS CHECK LIST IDENTIFIED AS BEING .
SIGNIFICANTLY BOTHERSOME AND/OR FREQUENT FOR 382 0.5.U.” GRADUATES
OF BOTH ELEMENTARY AND SECONDARY TEACHER EDUCATION PROGRAMS

%M@

item {{ | tem
on Bother- Fre=~ on Bother- Fre-
JPCL Problem Statement some quent {|TPCL Problem Statement some guent

55 Having every}ztudent . 74 Employing retribu~ .
work up to his abil= tion or punishment.. .59
Ptyeerieeeeduneies, o762 L70°

DU N 19 Knowing how to dif-

88 Eliminating inappro- ferentiate between
priate student be- * student learning and
havior.....covuvnn . .63 P psychological prob-

1éMS.eeecneencscaanes .55
5 Controlling aggres- -
sive student behav- 28 Enforcing social
(1] ... .65 mores and folkways
. such as honesty and

14 Having preparation respect for teachers .55 A

time....ovvuennn. ee. .65 .54 '
39 Teaching too many

97 Removing students students or large >
who are sources of classes....coeeenee. .53 42
frustration......... .65

L2 Responding appro-
67 Having enough free priately to improper
time.oooaennn.n. R 13 .61 behavior such as ob- B
SCeNity..veocevanes. 53
1 Maintaining order, 3 .
quiet or control.... .63 3k 3 Having all my stu-
‘ dents participate ;{: .

L1 Getting students to ClasSS.eieeiecnesaast .51 Ak
use their leisure
time-well........... .62 .60 11 Providing for ipdi=

vidual learning dif-

91 Enforcing consider= ferences..........s ,51 .56
.ate treatment of ’ i
property........ vee. JB2 L4 -}t 50 Monitoring the be-

: havior or students
105 Getting my students " outside the class-
to enjoy learning room but still in

for its own sake.... .61 .57 the, school area..... .51 .37
27 Maintaining student 51 Having my students
"~ attention........... .60 .38 achieve competence

il . . f
. in basic skills such -

48 Overcoming student " as competence in ex-"

- apathy or outright pressing themselves
‘dislike.o.vovvunnnnn .59 .35 effectively in both 50 65

48

writing and speaking
t f




| tem | tem

on _ Bother- Frer-{l on Bother~ Fre-
TPCL Problem Statement s ome quent HTPCL Problem Statementh\ some quent
92 Knowing about and for all classes, re-
_having appropriate . hearsals, games, etc ~ .43
materials for learn- .
INg.eveeeenineacena. .50 Y 89 Understanding and
helping the atypical
29 Creating interest in child............... 43
the topic being >
taught.............. b9 b2 40 Planning instruction
. - in different ways
13 Soliciting appro- and for different
. priate student be- purposes.,..... ceenn 42
havior........... eo. U8
20 Helping students im-
103 Telling parents that prove academically.. 4
“their children have he
problems............ .48 59 Extending learning
beyond the classroom R
77 Performing admini- *
strative functions . I} 33 Encouraging parental
such as administer= : interest in school
ing standardized p matters............. .39
tests, scheduling 5 7~
and doing ''paper= 58 Assessing my stu- °
work''e oo iiieninn, 47 .35 dents' learning...:. .37
26 Guiding my students ' | 96 Learning to use al=- .
to manage themselves ternative methods of
to do the things to instruction......... .35
help them succeed in
school..... e 45 47 73 Organizing my work T~
. » and materials....... .34
L7 Having my students .
feel .successful in 81 Helping my students
school........... ... U5 .38 , know and accept
g themselves as they
90 Overcoming a stu- 1 oSN .34
dent's feelings of
upset or frustration 101 Having my students
with himself........ .45 value school marks
and grades.......... .3k
66 Having students ’

present and on time

-

3proportion of teachers (N = 382) who indicated that a specific problem was
bothersome .

proportion of teachers (N = 382) who indicated that a specific problem oc-
curred frequently

49
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APPENDIX E ~
¢ TABLE 8 -
- ~ ' . - 4
THIRTY-N;NE BOTHERSOME AND/OR FREQUENT PROBLEMS

- FOR THE PROGRAM AREA OF ENGLISH EDUCATION®
Ttem - ltem - .
~g; : ' Bother- Fre-|| on . * Bother- Fre-
TPEL PROBLEM STATEMENT some quent}iTPCL" PROBLEM STATEMENT some quent™

’ ! i

55 Having every student ) 51 Having my students
work up to his abil- achieve competence v
L S .92° .89¢ in basic skills such

: ¢ as competence in- ex-

91 Enforcing consider= i préssing themselves -
ate treatment of // effectively in both .
pProperty.....oeueeu.. .76 .5h writing and speaking-. .65 .86

28 Enforcing social H 14 Having preparation ’
mores and folkways time........ R I -V .62
such as honesty and
respect for teachers .70 6 || 27 Maintaining student

attention........... .62 .54

48 Overcoming student ' ,
apathy or outright 67 Having enough free
dislike........... . .70 .65 time...v.oovuunn.. .. .62 .59

3. Having all my stu~ 74 Employing retribu-
dents participate in , tion or punishment;. .62 .
class... ........... .68 .59
) 92 Knowing about and

39 Teaching too many having appropriate s~
students or large . materials for
classes............. .68 .62 learning............ .62 R

<

66 Having students 5 Controlling aggres-
present and on time " - sive student beha-
for all classes, re- 2 K= A .59
hearsals, games, etc. .68 .62 ,

11 Providing for indi- 2

97 Removing students vidual Jearning dif-
who are sources of ferences........... . .59 .59
frustration......... .68 >

- 88 Elfminating inappro-
105 Getting my students priatq student beha-
t?enjoy learning vior ioiieeenn.. ceee .59 .51
for its own sake.... .68 .76 ) .
J 93 Having advisory and

19 khowing how to dif- service help such.as T
ferentiate between help in finding out
student learning and about new instruc- P
psychological prob- \ tional materials;
lems .65 43 ‘

help in ordering

-50 A




I tem ' | tem
on Bother- Fre;’ on Bother- Fre-
TPCL PROBLEM STATEMENT some quentii TPCL PROBLEM STATEMENT some _quent
supplies or help in ‘ L2 Responding appropri-
repairing A=V equip~ : ately to improper '
ment..........0u.un. .59 A1 behavior such as ob=
: ' scenity...ceeeenn... b9
1 Maintaining order, :
quiet or control.... .57 L6 Y Ui completing the work
. _ | have.planned...,.. .49 Ry
b1 Getting students to
use their leisure 77 Performing admini-
time well........... .57 .70 strative functions
# such as administer-
50 Monitoring the beha- . ing standardized
vior of students tests, scheduling
outside the class=- and doing '‘paperwork' .49
room but still in
the“school area..... .57 41 1104 Having personal prob-

— . lems affect my work. .49
13 Soliciting appropri- 7 ) .
ate student behavior. .57\\\\ 431 20 Helping students im=

prove academically. . .68
26 Guiding my students '
to manage themselves 59 Extending learning -
to do the thimgs to beyond the classroom .59
help them succeed in
school.............. .57 .57 || 29 Creating interest in
the topic being
101 Having my students taught......... e L6
value school marks :
and grades.......... .54 51 1 40 Planning instruction ~
’ in different ways o
33 Encouraging parental and for different
interest in school PUTPOSES . 0vvuvnnnn,. 43
matiers............. .51 .43 y
73 Treating all my stu-
L7 Having my students . dents fairly........ 43
feel successful in
school.............. .51 57 | 16 Feeling successful .
and)important..a.... Y
58 Assessing my stu-

dents' tearning..... .51 43

¢

The problem means in this table met the criteria for significance used
in Table 5. Means for bothersomeness had to be .47 or higher and means for
frequency had to be .38 or higher. >
~ Tproportion of graduates (N = 37) who indicated that a specific probiem was
bothersome ‘ '
“proportion of graduates (N = 37) who indicated that a specific problem oc-
curred frequently >

91 7
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>
‘ TABLE 16 )
. .
; A Comparison of Problems from Tables 6-15 .o , '
< - "
* v
' [~
) " “
o 3 3 g
. c>a c " =
P e | 5% s | 3¢ | E0| =ms | 2. £g e |- 2.
o " uM o 0 oo - 0 -] ——0 o @ o
- “w o L - C o= O o= $o e v — ﬂ - — \\'l -4
, = | #55 | 5% | o% e [ gew | g% | 38% | AL | L%
o — o0 -9 v v v S£3 £o -3 $3 23
~ 3 “wn oD 3 - 3 m 3 o L 3 ~ 3 >9 3 - v 3
L4 - O 3 e~ 0 c v ~ 0 © v (= T -] 8 O L co 9 O A
) @® 0w wowi [regyyv) now - w = w o e w W .wE
a
8 F 8 F 8 F 8 F 8 F . B _”./ F 8 F 8 F F
’ ¢ b
] Haintalning order, qulet or control x X x X X x x x x - X - - x - x  ox = -
2 Preparing for !E. holding speclal school - - - - - - - - - - - - - - - - a -
events . ’
T &
Having u: my students participate In class x - x x x x x x - x - x x x x x x x
mxv_m,f::u o_oo.._,\ when | teach - - - x - - - - - - x - - - - - - -
¥ -
noamwo:-:m nmm..nuu:o student behavior x - x - x - x - x - x - - - = x = -
s .
(%mu Iminating nonproductive competition - - - - - - - - - - .- - - - - x - -
among my students o
Developing and maintalning sgtudent ..-vvo..n - - - - - - - - - - - - - - x - - -
affection and respect . 9 - .
Knowing subject matter : - - - - - - - - - - - - - - - - -
9 Helping parents to understand school - - - - - - - - - - - - - - - - - -
practices .
10 Being awake and alert - - - - - - - - - - - - - - - - - -
1 Providing for Vn:_n:- learning - - x x X x x x x x - x x x x - X x
differences
yllllu\\

Aruitoxt provided by Eic:

O

E
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IPCL # Problem Statements ) 8 F 8 F B F 8 F F B _F ¥ 8 F F F
12 Learning about new methods of instruction - - - x - - - - - - - - - x - -
13 Scliciting appropriate student behavior x X - - X X - - - x - - X x - - -
LY Having preparation time . - x x x x x x x x - - x x x " x x
15 Using time for actlive teaching rather than x x - - - - - - x - - - - x - -
for student dlagnosls or evaluation .
* - 5
16 Feeling successful and important - - - - - x - x- - - - - - - ! - -
17 Having students accept my method for grading| - - - - - - N - - - - - - - - -
18 . Enjoying teaching more ' - - - - - - x x x - - - - x ¥ .- -
19 Knowing to differentlate between x - - - X x - - - x - - - X - -
student ledrning and psychological problems .
A -
20 Helping students improve academically - - P/ - - x - x - - - x - x x -
21 v..onon,n_:w the class and individuals from - - - - - - - - - | I - - - - -
harm
22 Holding worthwhile conferences with parents - - - - - = - - - - - - x_ - - -
. 4 ' { /
23 Clarifying my students' misconceptions - - - - - - - - \o - - x - - - -
24 Being v..omou.u_o:a_ in my relationships _ - - - - - - - - €. - - - - - - -
with colleagues . -
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25 Liking my students . - - | - - - - - - - - -7 - - - -
S w
26 Guiding my students to manage themselves to N x - X x - - |1 x x - - -, R
do the things to help them succeed In school ¥
ki
\ o
NN Haintalning student atténtion x X x x x X x X x X - - x -
. y
28 Enforcing social mores and folkways such as Xy - x - x x x x x - x x - - -
honesty and respect for teachers “a ,
. N
29 Creating interest In the topic belng taught /x x x X - X - - x X - - X x
“30 Being as capable as my brightest student(s) - - - - - - - - - - - - -
. . i
31 Teaching whatever is necessary notwithstand- - - - - - - - - - - - - - -
ing controversial subjects o
. ‘ LY N
32 Accepting n.‘_n.o/.ua - - - - - - - - - - - - - -
* L4 -
33 Encouraging parental interest in school - - x X x X - x - X - - X x
) matters . * 5
34 Making my classroom attractive and - w... - - - - - x WX x - - - x
interesting - / :
Qw nvoiding dependent relationships with a\«\ - - - - - - - - g - - - - -
students « _ . .
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36 Holding worthwhile conferences with-ay - - - - ¥ - - - - - - - - - -
students )
37 Having cooperation from peers, Including - - - - .- - - - - - - - - - -
/ student teachers ’,
38 Being an advocate for my Students ~ - - - - - - - - . - - - - - -
- 2 L
39 Teaching too many students or large classes x - - - x x X X - - - x x x x
4o .v..u::_:m tnstruction In u:ma.‘n:n,t&<n and - X - x - X - X x X - - x x -
for different purposes \J% '
L.
41 Getting students to use rthelr leisure time x X - x x X - x x X - - x X x
. well . ¥
42 Responding appropriately to Iimproper x x x - x - - - x - - - - - x
behavior such as obscenjty w
A}
43 Knowing and enforcing school policies and - - - - - - - - x x - x - - x
regulations - . . 3
L Completing the work 1 have planned ' - - x - x x - - x x - - x SMx -
4s Getting and using aneadotal Information - - - - - - - - - - - - - - -
aboug my students . T
Le Changing school policies and regulations - - - - - - - - x - - - x - x
. i .
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L7 Having my students feel successful In school - x - - x X x x x
- - L
s . R .
] Overcoming student apatby or outright dislike| x x - x x - x x  x
49 Setting objectiyes no..._aa_iacu_ cdurses - - - - - x x - -
%0 Monitoring the behavior or students outside x x x - x  x x x  x
the classroom but still in the school area . B
51 Having my students achieve competence in - ' - x x - - x x x  x
basic skills such as competence In express® .
ing themselves effectively in both writing )
and speaking
52 improving conditions so that students - - - - - - - - -
can study better at home
53 Separating the effects or outside events - - x - - - x x -
from the n_wuu_.*a -
Sk Developing and maintalning rapport with - - - - - - - - -
parents
56 Having every student work up to his ability x x x x x X x x X
56 Eliminating practices which upset my students| x - - - - r - - -
57 Knowing the names of all my students - - - - LT - - -
N .
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58 Assessing my students'! learning . -~ - - - x x x x x - - x - x x AW - -
59 Extending learning beyond the classroom - - - % - X x x J - - x  x - X X X - -
60 Using A-V equipment . - - - x - - x - - - - - - - - - - -
61 Differentiating between tasks of teachers - - - - - - - - - - - - - - - - - -
and teacher alides .
62 Having confidence in my colleagues - - - - - - x - - - x - x  x - - - -
63 Eliminating food from the classroom - - - - - - .- - - - - - - - - - - -
6k Overcoming anxletles related to being - - x - - - - - -~ - - - - - - - - -
supervised . I
65 Understanding and accepting certain educa- - - - - - - - - - - - - x ‘- - - - -
tional practices or ellmlnating their use
66 - Having students present and on time for all x  x x % x X x x x X x - x  x x - x -
classes, rehearsals, games etc, . é
67 Having enough free time x - x x x x x x - - x x xox x x x x
68 Promoting student self-evaluation - - - - - - x x - - - - - x - - - -
“~ .
69 Being tolerant of student differences . - - - - - - - - - - b - - - - - - -
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IPSL # Prehlem Stalcmenla F B F B F B F F B F 7 B F B F B 7
70 Eliminating parental interference in my - - - - - - - - - - = - - - - - - - -
teaching . )
n Keeping up professionally 9 - - - - - - - X x ﬁ/ - - - - - - "\ - -
72 Feeling secure and unafraid - - - - - - - - - - - = - - - - - - -
N . . N
-~
73 Organizing my work and materials - - - - - - - X x - - - X - - - - - -
74 Employing retribution or punishment - X - - x = x - x - - x - x - x - x -
75 Helping a student adjust socially or - - - - - - - - - - - - - x =y - - - -
emotionaily -
76 Seeing the use for and making lesson plans - - - X - - - - - - - - - - X - - - -
77 Performing administrative functions such as x - - x x - x x - x - - - - - x =~ x -
administering standardized tests, scheduling
and doing ‘'paperwork" ® .
78 Assisting parents having difficulty with - - - - - - - - - - - - - - - - - - -
their children
*79 Treating all my students fairiy - - - - X - - - x - - - - - - - - -
80 Avolding duties inappropriate to my - - X - - - x - - - - - - x X - - -
professional role .
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TPCLL 4 Problem Statements F 6 F F F F 8- F F B F F F
- T
81 Helping my students know and sccept them- x - - - - - - - x x x - - -
un_wnu as they are -
82 improving the idtellectual quallty of my - - - - - - - - - x X x - -
students! homes
83 Helplng my students feel secure and unafraid x - - - - x - - - - - - - -
8L Teaching for objectives | consider tcﬂn::wu_n - - - - x - - - - - - - - -
85 Keeping my students away from some things - - - - - - x - - x x x - -
and people which may.be a bad influence
. .
86 Having cooperation and support from the x - - - - - - - - - x - -
administration
S~— n\ ¢
87 pemonstrating student growth and learning - - - - - - - - x - - - -
88 w Eliminating inappropriate student behavior - x - x x - x - x x x x x -
89 Understanding and helping the atypical chlld - - - - - - - - - - - - -
90 Overcoming a student's feelings of upset - x - LS. - - - x - - x x = -
*.  or frustration with himself N
91 Enforcing conslderate treatment of property x x X x x - x x x x X x x
92 Knowing about and having appropriate > x - x x x - - - x  x x  x -

materials for learning
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a3 Having advisory and service help such as help x -

in finding out about new Instructional mater-
lals, help in ordering suppllies or help in
repairing A-V equipment

94 Avoiding teaching the poor

95 Developing and maintalning affiliation with
my colleagues

» ,
96 Learning to use alternative methods of
instruction

97 xoaoh«:m students who are sources of frus-
tratiog

98 Using group activities

99 Handiing problems which may have racial
implications

100 Controlling the physical environment of the
] school/classroom
101 Having my studeats vamue school marks aad
grades
102 Assisting students who have physical
handicaps .
A Y

-

£
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TPCL #  Problom Statements B8 F B8 F 8 F 8 F 8 F B F B F B F 6 F B F
103 Telling parents that their children have L. - - - - - - x - x X x - x = x = - -
problems & . b} .
2 .
104 Having personal problems affect my work - - -'- x - x - - - - - - - - - - = - -
-
105 Getting my students to enjoy learning for - X x X x x x % x X x = x X x X x X x X
Its own sake ' . ™~
Totals . 22 21 | 29 22 |33 33 J27 38 |5\ 35 [19 14 32 28 | 38 47 | 37 24 | 23 15
N

O
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98 stands for bothersomeness and F stands for frequency.

v
PAn x indicates that the problem was present in the program area table and a - indicates that the problem was not present

v

—
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In the table,




»-

TABLE 1

9

A COMPARISON OF INFORMATION CONTAINEO IN TABLES 3, 4, 5 amo 8°
FOR USE BY ENGLISH EDUCATION FACULTY .

Proportion . Proportion
”1?::::[‘ Problem Statement ’ Przg?ou;tlggbe xtr;:keg::ernebsys PR:;)‘::;: ntgo b:.;:e::zt.\:y
« Bothersome : be Frequent . . ; '
55 Having every student work up to his abllity .76/.82/.7¢.92° 11151 ,707.74/.69/ .89 /N
88 Eliminating inappropriate student behavior .68/.71/.66/.59 2/4/6 /18,5 A/.40/ .47 .58 16.5/24/10 /18.5
5 Controlling aggressive student behavior .65/.64/.68/.59 4/9.5/4.518.5 0/0/0 /0 0/0/0 /0
1 Havihg proparation time i . .65/.61/.70/.€2 WAL .54/.52/.57/.62 7/1/5/8
97 Removing students who are sources of frustration .65/.70/.62/ 68 L/5/777 6/070/0 0/0/0/0
67 Having enough free time 64/.58/.71/.62  6/16.5/1.5/\k .617.54/.667.59  2/6/2/11.5 ¢
1 Haintaining order, quiet or control .63/.64/.61/.57 7/9.5/8/22 .34/.39/0/ 46 28.5/26.5/0/21
‘4‘] Gettling students to use their lelsure time well .62/.56/.68/.57 8.5/18.5/4,5/22 .60/.56/.63/.70 3/4.5/3/4
;9 Enforcing <ons iYerate treatment of property .62/.72/.53/.76 8.5/3/.13.5/2 '.1010/.50/‘._3/9/.% 9.5/9/12/16.5
105 Getting my students to enjoy learning for its own '
sake .61/.69/.56/ .68 10/6/10/7 .52/.1/.46/.76 4/2/8/3
27 Hainteinikg student attention .60/.65/.57/ .62 1/7.5/974 .38/.41/.35/ .54 20.5/21/22.5/16.5
48 & Overconing student apathy or otnrlght dislike .59/.74/.46/.70 12.5/2/24.5/3.5 ’ .35/.#?/0/.65. 25/14/076
74 Employing retribution or punishment .59/.65/.55/.62 12.5/7.5/1V/t4 \9/0/0./0 0/0/0/0
19 Knowing how to differentiate between student
¢ learning and psychological problems .55/.59/.,54/.65 th.5/15/12/10.5 0/G/.34/.43 0.'0/26/;?./5
28 Enfprcing social m::res and follways such as . ) \
honesty and respect for tcachers i .55/.63/.49/.70 1‘0.5/”.5/1”3.5 417,457 .38/ .46 16 5/172/14/2%
39 Teaching too many students or larye clﬁses W5 ’.55/.Sl/.68 16.5/21/16.5/7 '\\h?l.hf,/,;a/,sz 12.5/14/)0/8
f \ -’
/
© 63 ) ’
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Proportion Proportion
ttem on  pbooblem Statement : Reporting Renk Order by Reporting Rnnk\%der )
. TRCL s Problem to be 8othersomensss Problem to by Freqyency
‘ d Bothersome : < be Frequent
+— : ’
UM Responding appropriately to improper.behavior such
as obscenity - .53/.55/.53/ .49 16.5/21/13.5/31.5 0/0/0/0 0/0/0/0
5 .Having all my students participate in class .51/.50/ .4l / c8 19/14/28.5 /7 h/.56/0/ .49 9.5/4.5/0/11.5
1 Providing for Individual lesrning differences .51/.52/.49/ .59 19/23/19/18,5 .56/.51/.60/.59 5/8/4/11 5.
)
50 «, Monitoring the behavior of students outside the - # )
classroom but still in the 3chool area .51/.56/.57/ .57 19/18.5/22 /22 .37/7.39/.35/7.4¢ 22.5/26.5/22.5/3
-0 Having my students achieve c&’ipetence in basic ’ .
skills such as competence in expressing themselvas ’
effectively 1n both writing and speaking .50/.55/.46 /.65 21.5/21/724.5/v0.5  .55/.63/.u8/.86 6/3/6.5/2
32 Knowing about and havi}mg appropriate materials for i . "
learning - .50/.50/.51 /.62 21.5/25.5/16.5/%4  L2/.41/.43/ . 12.5/2%/9/31
29 * Creating lnterest in the topic being taught .49/.58/0 /0 23/16.5/0/0 .42/.43/0/ 46 12.5/10/0/21
13 Sogcitlng appropriste student behavior 4B/.49/.47 /.54 24.5/21/22 /25 ¢ 0/0/0/.43 -0/9/0/25.5
- [ PR}
103 Telling parents that thelr children have problems 4870/ 52 /0 24.5/0/15 /0 0/0/0/0 0/0/0/0
17 Performing administrative functions such as admin- ’
. Istdring standardized tests, scheduling.and doing '
, Ypaperwork" . . . 477,507,457 49 26/25.5/26.5/31.5 .35/0/.38/0 25/0/14 29
26 ' Guiving my students to manage themselves to do the
- things to help them succeed .in school 5707 .45 /7 .54 28/0/26.5 /25 43/ .45/, 48/ .57 8/12/6.5/14.5
Lz Having my students feel successfyl in schoo! 457,487,483/ sy 28/28/30.5 /28 .387.45/0/ 59 20.5/V1/0 114 5
90 Overcoming a stdddnt's fer'ings OF upset or frus- -
tration with himself .h5¢0/ .49 /9 28/0/19 /9 0/0/0/0 'y 0/0/0/0
4
66 °  Having students orocent and on tin - for 311 . ) )
Qlacsr | rehadrsals, games, ctc L437/.63/0 7 68 » 32.5/11.5/0 49 4/ iB/0/.62 0/11 /ov8
. ! R .
. - & it p

66




2 * -
' &
—
) -
. s
} " ,
A pProportion Proportion
Item on 3 . Reporting Rank Order by Roporting Rank Order
S rpct Problem S{Qtement \ Problem to be Sothersomeness Problem to by Frequency
Bothersome , be Frequent
LY
389 Understanding and helping the atyplcal child 43707 .47 /0 30.5/0/22/0 0/0/.35/0 0/0/22.5/0
:
Lo Planning Instructlon In different ways and for ,
different purposes 0/0/0 /0 0/0/0/0 L2702/ .417.43 12.5/19/11/25,.5
Ve
20 Helping students Improve academically 0/0/0 /0 0/0/gg0 17.477.36/7.68 16:5/12/19/5
59 Extendipg learnifg beyond the classroom 0/0/0 /0 0/0/0/0 s 06/7.36/7.59 16.5/14/19/11.5,
33 Encouragin i interest in school matters 0/0/0 /.51 0/0/0 /28 .39/.1-0/.37/.'45 - 19/24/16.5/25.5~
8 Assessing my studlnts’® learning 070/0/.5% 0/0/0/28 .37/:40/7,35/.43 22.5/24/22.5/25.5
96 Learning to use alternative methods of instruction 0/0/0 /0 -: 0/0/0/0 .35/0/.37/0 25/0/16.5/0
73 Organizing my work and materials . j 0/0/0 /0 0/0/0/0 - .34/707.34/0 28.5/0/26/0
81 Helping my students know and accept themselves as . .
thay are « 0/0/0/0 0/0/0 /0 .34/0/.36/0 28.5/0719/0
1ot Having r;\y students value school marks snd grades 0/.51/0/,54 40/2‘0/0/‘25 .34/.41/0/.5¢ \ 28.5/21/0/18.5
82 Improving the Intellecaual quc'llty of my students’ * N
hones ’ 0/0/,uk /0 0/0/28.5/0 0/6/0,0 0/0/0/0
) &L Overcoming anxietles related to belng supervised 0/0/.43 /0 0/0/30.5/0 0/0/0/0 ( 0/0/0/0
v - ' +
75 H&lpt .q a student adjust socially or emot lonally 0/0/0 /0 0/0/0 /0 0/0/.3470 . 0/0/26/0
. 93 Having advisory and service help such as help In - .
finding out about instructional materials, help * ! .
in ordering supplies or help in repairing A=V -
eqliipwent ! R 0/0/0/.59 0/0/0/18.5 0/0/0/ .41 0/0/0/31
il Completing the work | have planned 0/0/0/ .49 0/0/0731.5 " 0/070/ .41 0/0/0/31
104 Having personal problems affect my work 0/0/0/.49 0/0/0/3%.5 0/0/0/0 0/0/0/0 ~*
Q ; ‘
ERIC . : /
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. e Proportion Proportion
ftem on Pretiem Statement Reporting Rank Order by Reporting Rank Order
TeCL ! Problem to be 8othersomeness Problem to by Frequency
= - Bothersome be Frequent
. 79 Tresting all my studonts fairly 0/0/0/0 0/0/0/0 0/0/0/.&‘ _0/0/0/25.5
16 feeling successful and” important 0/0/Q/0 0/0/0/0 0/0/0/.41 0/0/0/31

3This table contains Information specific to the program area of English Education. (N = 37)

N ranks i on the bothersomeness scale for 0.5.U. graduates generally; Problem 55 ran

bTable date should be read as follows: 76% of 0.S.U. graduates reported item 55-4%-a_bothe¢t.ome problem; 82% of 0.5.U. graduates who were
secondary education majors reported item 55 as a bothersome problem; 71% of 0.5.u, graduates who were elementary educatlon majors reported |tem
55 as a bothersone problem; 92% of 0.5.U. graduates who were English education majdrs repdiited |tem 55 as a bothersome problem.  Problem 55

1 on the same scale for secondary education msjors; Prob-
tem 55 ranks 1.5 on the same scale for elementary éducation majors; Problem 55 raiks 1 on the same scale for Engllsh educstion majors.

€Zero cell indicates a proportion that was not significant and therefore not recorded in the table. Since there were too few respondentd

from this program area to compute significance, the level of significance uced for secondary education majors gencrally was assumed to be signie
ficant for this prcgram area also.
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TABLE 36

‘FACTORS WHICH ACCOUNT FOR ALL BOTHERSOME y
AND FREQUENT PROBLEMS UNIQUE TO ELEMENTARY
TEACHERS WITH THOSE UNIQUE TO~SECONDARY TEACHERS

—

Elementary - ) Secondary
Bothersome Frequent Bothersome Frequent
Wy
Competence &4 Competence 6 \nvigoration 2 'lnvigoration'S
Nuturance ! Efficiency - | Control o Control 2

Remediation | |’ ' /
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TABLE 37

COMPARISON OF BOTHERSOME AND. FREQUENT PROBLEMS

UNIQUE TO ELEMENTARY TEACHERS WITH THOSE

UNIQUE TO SECONDARY TEACHERS
[

(1)

@)

(3)

Elementary

() (5)
Secondary

TPCL
tem No

-

Bothersomé .

-

frequent

Botharsome " Fragquent

103
26
S0
89
82
)
29
66.

19
77
6"
73
81
75
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