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. €iven’the decline in birth rates, which will produce
a steep decline in the jyouth population b¥ 1990, this paper exaaines
the posgible effects such a population shift will have on the
achievement motivation cf children. It is reasone€d the increased
adult/child ratio ‘could result in either of two pcssibilities: the
greater attention paid to the individual child might effect a greater
sense.of personal causation, leading to increased achievement
motivation; or, the greater adult/child ratic could overvhela the
child, eventuating in'a decreased sense of personal causation and/or

. motivation. Based on these two possibilities, thie paper discusses
tvo scenarios describing how it might.be when ®children of the 60°'s .
and 70*s™ hit the job market. In the .first scenario, ‘it is assumed
that socialiZzation in a small faaily increases achievement '
motivation. These highly motivated individuals will prcbably expect

to accosplish great things in their employsent. However, an analysis
of the population trends indicates movement to upper level pesitions
‘'may be retarded because of a large clder age group. Therefore, one:
night expect these' children to be a frustrated gereration..In the
.8econd scenario, it is assumed that socialization in a small family _
reduces achievement. In this case motivatioh to excell and do well at
a job might be reduced. This latter situation might lead to a more
peacefnl-c?existence betveen generations. (Author/JK) - - .
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N { In an important sense, .scholars interestéd in achikevement related motives
(No 2 . . . - ] .
O have characteristically been interested in the role that social, cultural, P
o and contextual factofs play ig this regard. In their theorizing, they have
» . »
=y .itTeSSeg the sociocultural orfgins of such motives. This focal interest has
RN . - N ~N— .
. . . -
Ly followed three basic, patterns (cf., Table 1). ‘ s ’ - ,
Table 1 about here : L ’ g
S ~ . " PR

The seminal work of ﬁavi@ McClelland certainly exhibited a concern for
. ' .". N .
situation and context. * However; for the.most part, what came through was the '

-

o

stress on socialization situations and contexts. The primary question waé{fﬁow “
’ - J - » . .
. .

do situations creaté€ a certein kind of person who may,’in turn, act in one way -

or another with regard to achievement; Collectively, the'acté;of many achieviﬂg ) .

:

. .. . C
~ persong‘ﬁould hdve pervasive.effects, in some cases changing whole societies ..

(McClelland, 1961) . ‘ . NS

» . ’

Subsequent work by Atkinson (see for example, Atkinson and‘Feather, 1966;
Atkinson and‘firéh, }970; Atkinsonand Raynor, 1974, 1977) provided a formal}

place for the role of the situation in the deterfiination of echievement motivation.
' . While continuing to stress the importance of personality, Atkinson's formula

- .o

emphasized that it was the .interactioir of persons with a situation that was

SZ oO/0 Puaz

critical. Among other things, Atkinson's formula spelleﬁ out how persons varying
. r— .
in achievemeqt motivation would exhibit drastically different responses to R A

‘'situations which preseﬂt a "chaflenge." Moreover, at a time when some within
- [ <y .
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St “the eduEationgi community viewed positive reinforcement, reward, and the ’

experience of ‘success as the sine qua non in encouraging achievement (cf., ' j>' ,
; \ [
Maehr,” 1968; Maehr and Sjogren, 1&71),-Atkinson‘s risk model showed how the

. > . . - -~ -
: . experience of succeds could decrease as well as increase motivation——depending

- ‘ . y . N v [ ‘
. . 4
S on the person. ©, o ; . . ,

1A ' .’ *

A third pattern of study has stressed the importance of the immediate

.context. While this pattern of study is certainly reflected in current‘}esearéh-

son the cognitive aspects of motivation (cf., for -example, Deci, 1972) itf seems

. » - . . A
. . . IS . . . - v——
N R . - . .

to have taken on special relevance‘when one is cghcerned with cross—cultural -

manifestations of achievement motivation. (Maehr, 1974, in press-?;\ s—b;
Maehr and Lysy, in press).’ . ‘ ! s YA : //5

<

Ce2tainly, these different pétterns of study are not’ mutually exc usive in

any sense. There is good reason to employ all of these strateg;es id our research
4

(cf. Fyans, 1977). The point I wish to stress, however, is that' ile, situation

!
and context have figured pervasively in the study of achieveme?, related motives,

~

the fotus has been on micro*analyses ‘of achieving situations/and contexts, Broad
. N - . | \

social, cultural, and contextual conditiops have not been/of primary concern. -

. ]
.

A- notable exception‘

in The'Achieving Society (1961)y Perhaps it ﬁf,tim to take a second look at

to this, of course, is’ the work of Davi

d McClelland, summarized

culture and achievement motivation in the broad .nd global sense. But instead
PR N ” r ] rd

’ of folloding a culture:personality—society hypothesis, I suggest that we turn

‘. McClelland on his head and consider a society—personality-culture hypothesis

. (cf.,Table 2) eas, McClelland Ngf/;tress on the person determining the '
. 5 N - W )
t ) natu;g,of society, I wish to ent&i ain the alternative notion, nanely, that R
, . J- . . , . . “~ .

society determines the nature- ¢f the-persoh. Moreover, I wish to explore this '




. Moving:to specifics, I propose that we consider the possible effects of one .

. - ¢ . ! ' ’ e .
. o ) . g . * , ’
:and emphases in.research on the socfociltural origins of achievement motivation.

youth ‘and adults that compose the society. Conceivably, sucL demographic factors

-

do have major effects on sopial behavior, including ach1evement motivation.
\ ’
While the ' achieving Society may not‘be solely determined by fertility and

mortatity rates, age proportions in arspciety may well,prove‘to be importdnt'
4 ¢

‘factors. e Y ' . . .
. N « .

N N ~ . ~ )
- . Table 2 &bout here .
& . . 'M _—, .y s v *

POPULATION SHIFTS AND BEHAVIOR .
7 “ '
Recent Changes in Population Proportlons ’

Anyone involved with educatlon in the U.s. is unav\idably and, perhaps very

9
’ i

personally, aware of shifting proportions of chlldred youth and adults. Abrupt

changes in the size of the youth population are an interesting, and unusual, .
feature of "the social landscape of the United States in the twentieth century.

»

The rapid rise in birth and fertility rates, réferred to as the "baby boom,"

» R ' - .
produced an extremely rapid increase in the number\of children and youth during

the years 1956-1976. Just as surely, the recent and very rapid‘decline\in Birth

and fertility rates will produce an equally steep decline in the, relative size.

of the youth population in the period between'l9l6—1990 (cf., Figures 1l and 2).

4 S
Figure 1 and 2 about here T, [4,, Vv

.
-
. . ~

- -

4 ‘: L 1
Such drastic changes in age proportions can hardly be ignbred And they

»

have not been! Granted thé fact that giving birth is increasingly a~voluntary

’ -
- \ . [N

matter, it may well be that population shifts will become a' regular, perhaps

.

cyclical, phenomenon comparable to (forgive me!) the "hog—cycle phenémenon

. 3 . 1 -
which is,a feature of agricultural econpmics. oLt , £ -~
’ S ‘ S -
v ar . N PO .
) ' . . :/ oW —
o 4 . . R / . .
. . ' . . e oL {

" particular aspect of societies:. the relative and changing proportions of children,

-

N
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v . i ’ . ) . \ . -4
. While general attention has been paid to the drastic shift in -age proportions
‘ ‘ ¢ . v .

of the®population, littie.attention has been given to the psychosoéial impact

-

‘of these shifts. Yet, it should be obvious that such shifts in'age proportions

-

are likely to have, an impact od social interaction patterns and therewith on
the nature of persons and society. These shifts relate to changes in family size
and one can easily imagine that size of the family might well have some effect . 1

on the way in which children are brought up, what they are given, and how they’ .
are treated. TheSe shifts probably also affect the capacity, effectiveness bnd,

r

* in some cases, the very existence of institutions which complement the family

in the socialization task. :Aside from affecting socialization patterﬂ§fJit is
. Y \ ~ < . " ’

also likely that changes in age proportions will affect intra- and cross—generat}onal

social interactions. When there are proportionally fewer adults to younger persons,

it is perhaps‘more likely that youths will create their own "youth culture."

Additionally, a smaller cohort of adults may readilihdeveloh susphcions about a

'and society as a whole:

, N

The Social/Psychological Effects, of Such Changes-

. ’ASone.preliminary attentiom has already been given to the social and psychological

. _ -
. significance‘of these demographi¢ shifts. For .example, some scholars have
. associatealthe increaseg numbers of youth in the 1960's_with the unusual amount

< . - .
of secial and political activity during that period'(cf., for example, Coleman,

PR < -
1974)., In this regard, Coleman introduced the concept of "abrupt quantitative

¥ - - ]




discdntinuity" between suctessive youth cohort groups and called attedtion to

' ~

the problems of socialization that are likely .to occur when society éuddenly -

finds itself blessed with a drastically increased number of children ang youth.

~

.
; . . PN »

N . .
Socializing institutions are under-funded and under-staffed. There are fewer

-

v
]

Tﬁe demands on parents are increased and
¢ .

the importance of each individual child may well be minimized ' ’

adult, socializing agents to go£around:

Egbert (Note 1) has recently rev1ewed these shifting population trends,

. 0 '

. t \

stressing with Coleman that the drastically increased size of the youth group

/

. in the 60's probably was a significant factor in the

- exhibited during that period.

, perspective here.
: »

" "abrupt negative quantitative discontinuity":

children and youth sudderly decrease?

“it is hardfy\an irrelevant. questior.

However, Egbert has added a neuldimension,to our

’

"youth problems" that wexe

1

That dimension involves a consideration pf the effects on:an

.y )
What happenS'when the numbers of

Since that situation is already upon us,_

Indeed, it is hardly impossible not to ask, °

v .

‘what might the children being born in the late 60's or 70's (under-negative
. . -, . . . . .)

discontinuity'conditions: a relatvely small number of cohorts) be like as youth

: _f in the 80's. S
<. N .‘ " ) - . ) .
Preliminary work by Egbert, Maehr, d Gienapp (Note\3) has eventuated in a
}2:

hY

L

X <
theoretical basis for answering some of An outline of the theory

ese qhestions.
' .

is in hppendix A,

¢

; Skipping qyer-the details of this theoretical, and somewhat. speculative venture,"*

.
.

it may be noted that theve are a number of/implications as far as the nature%;nd

. . : C - . T
quality of social interabtion are conterned. In general, we might predict that
- D .

~

’ the yoush of the 80"'s are-1likely to be less peer—énd group-oriented. Instead, of _

'

, group inspired- and supported agr@ssion, for example, we might expect individualized

» 4
.

\ agression. Thus 3ang fights between youths should decrease and suicide rates

.




oo s o - * -6
. f.. . N oy
shodld 1ncrease. #Going beyond the simple observation that curreht worries about '
. - :
the crime.rate will dectease due to demographic shifts alone, Egbert, et al._
' Vwould pIEdlft that the delinquency that can and)will oc:ur will increasingly

be done by individualsworkingalone rather than by groups working collectively.4 ‘

-

. Moving beyond sue general social effects “of demographic sh1fts, I want to

consider, more spec1fically, some possible implications of population’ shifts as

-

' far as achievement patterns are concerned. . o e P
3 . ) \ . . Y N
. PROJEQTED EFFECTS OF POPULATJON SHIFTS ON ? -
; . ) ’ ACHIEVEMENT MOTIVATION )

” There is at least a 'prelim‘inaié)g: ;basis for believing that population shifts
may have an overall effect on achieving patterns in a.society, ifi the work of
éajonc (l975; Zajonc and(Markos, 1974; Markos~and Zajonc,.l977); .Since this f?rk
Vis rather generally known:(thought_nof always fully acgepted)s, I need oniy%
. " summarize it'briE%iyi Essentially,~Zajonc has argued (and, I think, hemonstrated .’

to a substantial degree)'that the decline in aptitude'test scores is a function

2 ) . ~ -

qffamilyslze. The larger the size of 'the family, the lower afe\aptitude scores

. -

likely to be. Thus in periods when,larger families are in vogue we cap expect

thtis to eventuate in .a general lowering of achieving patterns? ‘culminating’in
. ]

.

this case partid*larly in %enerally lower college aptitude scores. 1In explaining o

this.correlation, Zajonc has stréssed likely variation in the’ cognitive eprich-
i

ment‘gf the sociali21ng environment, [articularly in the varying intellectual

—

A

-experience and teaching processes tha probabf& characterize smaller. and larger ——

\ family units. . . . : ' ] S

With Professor Atkinson, I would ask whebhef motivational factors might be

- >

7

involved as well HoweveY, my line of reasoning takes a slightly different .
e o ) . ! :

tack, although°maybe not an altogether,alien one. Briefly, I would like to

propose the possibility that popqlation‘fhifts,'both as they affect sociali

-
. ).n
. 7 te o
=3

- -~ N N - b 2 .
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~

ization patterns and as, they create different‘spcietal.and'cultural contexts ;/;
.for achieverent could well affect achievement motivation, - ¢ | '
Barly Socialization Experienqgs (SocieﬁLréiPersonality)

-
.

‘glearly, the chlldren born in this period of reduced birth rate will be

rhlsed in socialization units where the adult/child ratio will be greater. If
. 4
one reasons with Eﬁbert and his colleagues (Egbert and Kluender, 1977; Egbert,
o ’ '
1978 Egbert, Maehr, and G1enapp, 1978) -that this will also eventuate in greater

(adult) attention paid to the individual child, this might have motivational as

\
well ‘Eanitive and general ach1evement Efﬁ%g,§- On a priori grounds one .

.

might surmise that the increased adultj/child ratio could eventuate in either of

’

two pos:&bilitier. On the one hand, the greater attention paid to the_individual

.child < might effect a greater sense of personal worth'and perhaps also a greater

b\

sense o¥ personal causation (de Charms, 19685 1976),°leading to" an. increased

Py -

orientation totwyard achievement. Alternatively, we could speculate about the

possibility-that the greater adult/child ratio could overwhelm the child,

eventuating in decreased sense of personal causation and/or achievement motivation.
N A}

Not surprisingly,:the achievement motivation literature to this point‘has

- .

not dwelt excessively on the effects of size-determined socialization patterns
. M L) " .
on achievement motivation.\.There are, however y:8cattered pieces here and there

-

ir. the literature which may move this discussion one small step beyond speoulation

o
&

toward a credible hypothesis, one worth putting to the test. For example,

RoSep (1961) presented a line of reasoning ndt unlike that presented here in .

conducting:one of the early (and one of the few!) studies on the effects of
family size on'achieveuent motivation development. Briefly, Rosen argued that N

the large family is more likely to value responsibility, cqnformity, and obedience’

'
over individual achievement. The demands of handling a larger group tends to

- N °

require this: While children raised in a 1arger family are perhaps expected to
g A A . Yy

L
~ ' 8
2 | ‘
: . . L . .  » . . \
« . -' . e e e - P}

<
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be more self-reliant, this is likely to‘be in areas of hasic care~taking and
' ' ~ . . ' . ] ) ] ] ‘
not ik areasawﬁ?re clear standards.of excellence -are readily and repeatedly

°

. / .ot . :
brought to bear. Thus one might surmise that the child brought up in a karger .°
. . ¢! L : “

faﬁili&is ?9& so likely to be presgaéed with a sequence of approériage challeﬁgeé,

- . 4

/ \ -~

‘ at least in those areas ' valued by 'adult caretekers. ' Rosen's results iqﬂfcated'
. . . "L . 3 .

an overall positive relationship between size of family*and nAch, even when SES

—-  was coh;roiied. But a ¢loser look at the data revealed that this relationship

mighf"depeﬂd somewhat on social class. It was in the cage of middle class

’ . ‘

o - AN ’ '
(Hollingshed III and TW subjects that the relationship waf‘mosiiclearly evident,

with some significant reversals in the case of upper and lbwer&\ ass subjects. W

-

Thus, the results were somewhat more complex than one might wish in making a' .
‘ . L4 -

» . L .
N clear case for the hypothesis$ that the social dynamics that are likely to be
) . . . J
associated-with smaller families will likely lead to Wigher achievement |, .
. v . ‘ - N .
T . motivation.’ e

) ' [3 . . ) ‘l N (“
\k' There is, then, some reason to believe that appropriate evidence can be .
~ . Y

- LN

3

obtained agd some evidence to indicate that the’larger édult/child ratio in
- . N . At
v’ =

familiks may facilitate the development of achievement motivation. But clearly
, , -—j—ﬁ_———— . o

the‘iséué thust be pufsued‘further, looking also at how .the varying adult/child

\ -~

. %atio‘in 6tﬁer socializing institutions ma§ affect the development of achieving

Yo

. orientations. o . ) A ' -

When the "Children of #he 60's and 70's" Hit the ﬁob Market (Personality&¥Society)

»

- Assuming that small fam%&ies raise children to have a greater sense of their

» ' .

N . ¢ AN *
own importance, to have a greater sense. of their own self wor?h, agh possibly,

v )

a greater orientation toward achievement®-or even assuming that.such is not the ,

3 . -

case~~it is ‘interesting and important'to consider .what might ensue,

- N _
° - -

> ‘ . ”, i

» .o T~

4
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Here I woqld cail(attention to one critical'situation whi the "éhildren )

[ 3

.of the 60's and 70's"will probably face , These children ‘who wére and are born

into and raised by small families, wifi enter a job market whefre entry-level jobs

are likely to be readily available (their cohort group wi%i bg small and we assume

3

[ <
ht expect that their
k xp. 'J

»
o
that soc1etal needs will remain relatively const%nt) One
one} Nerewi th,

initial experience with the jﬁb market should be. a succeésﬁu

fmay note that, ;

2

also raising their lenel of career.éspiration. Hobever, on

.\,

level positions). The question becomes--what is likely to

conditions? First, what will happen will‘depend signiﬁica
-~ . . . ' . ' ]
persons we will have. Thus, the_study,of the (personality)
‘)&‘ » - {

~ 1
- of equal importance, is how various per@bnality types are ikely to relate to

: ﬂack of upward mobility or career progression. In piecin

4

together answers to

\these two questions one can imagine at”least two scenario :
[ )

\'. 1). Assuming that socialization in Small family urit increases achievement

\7 motivation, one might expect” the "ohildren of tpe 60's and 70°' s" te be a

VoL - .
. o ‘ , ~ -
frustrated generation. Given an age cohort comlosed of individuals who
. ] W

\ tend to have a strdné sénse of their own imp‘rt nce, of their own self
\ f the ; :

3

work and possibly high achiexghent motivation,f hey will probably

J this expectation would

e ., expect to accoﬁplish great things. Additional

" level positions be~severe1y retarded (r

F
. - , - .
\ older age group is large and presumably it, 1 dominate ‘upper level

:fpositions, perhaps for even a longer perio

current age—associated
]‘ :
t

prometion and retirement practices ailow) t happen under such




> & \ ./ . - ' . -, . "'10
conditions  is difficult to surmise.;(Some might ‘argue that a rebel%ion i
2 . : . ‘ .
o ‘igaiﬁst the,establishment would occhr. . However, oyr line of reasoning
LA . \ suggests a_slightiy different possibilitYﬁ"hs indicated eérlie?, this -
I . - i . Fy .

.\f .- cohort is not likely to band together as a group and lash out at the

external factors that are the source:of their distress. JAs individuals ,

.

B o M
- *, "\

o 7 .
they could acquire and may retain the belief that "they personally are ° ,

. not the cause of such failure in achieving .and blame the situation.

~

o - As a result, it would be reasonable for them to direct their orientation

«
in other areas. For the 1ndividuals involved, that is a hopeful possibil ty
- . .
<,-l' ' but it may befof small comfon{ to those‘who look for cohtinued economic, \
, 3

industrial and technological growth. . S N~

2) Tht seeond scerario 'is perhaps less optimistic. Assuming that socialization

~

in small units has the opposite effect‘ that is to say, that it tends

N 3
4 .

*t to overwvhelm the individual "and theréwith reduce his/her sense oé :

‘g} o ability and competence, giwing him/her a sense of bowerlessness. This
N 3 4 \f

\ scenario--eYen more than the first<-promises a peaceful coexistence .

I

betweeh generations. ~Bbg peace may weéll have been won at a high price.

Motivation to excel, exhibit excellence, apd do well not only at a job

. ) or in a career but at anything might be severely reduced for,a generation
N \ . , ;
or so. X ) : - N . ‘
g . Q&ite frankly, I believe that the first scenario is.the more credible, .-

perhaps because I like it better. But the point that pervades beth scenarios

r

. is that motivation and achievement patterns, as we know them, may be drastically

. + ehanged by population trends. Indeed, the whole concept of achievéhent’may have
A\ N . - .

- .

-
3

LA

L

tqQ be adjusted, if not redefined. That, of ‘cou):se, ‘is the point I wish to stress.»‘,



And where do we go from here?

; e
THis leads me t6 the crucial peints of this exercise in crystal ball gazing.

-
v

I ha¥e suggested some drastic and perhaps diré consequences of the demographic
‘ Py

shifts that are now evident. I have done this primarily to highlight the possible
I-

-

. ¥ 4
importance of population proportion shifts dn interpersonal behavior,\particularly

' .-
¢ .

© achieving behavior. I am not particuarly interested in waiting five to ten-years to .

.
.

check oh the validity of any of these pred1ctions——especially since I hope that

* + 2 * » .

the mere attention to them may prevent their occurrence. The point is that it
, .

N

v " may not only,be theoretically interesting but also of practical significance.to

obserVe population shifts when and wherever they becur. Moreover, learning .

»
.

~
<« .

be increasingly useful in the world in which we live. One shodld;ﬁote in this ’-
3 - ! . - Lo - -

something about the effects of population on social psychological behavior may

connection'that drastic hirth rate chanées 'such as ‘have been experienced in the

t ~U.S. are likely to be eXperienced by':arious developiné boungrieS\in'Ege near R
future. Morebver, there is also the possibility that birth rate changes may , -
Ibecome a cyclical pattern, as I implied earlier. "Wk are not merely dealing T

! with the prédiction of a one time phenomenon.” The sPcietal experiences of )

quantitatlve°discont1nuities in various youth cohort graups may occur repeatedly.
}

Even if they did not, the scholar in me‘would still argue that there are benefits

in simply establishing relationships and organizing diverse data into meaningful
RN

interpbetation. ’ .

Finally, one may: note that by atten&ing to such over—arching global issues,

prioxity is given to areas of research on adhievement that have been less than

Ps

thoroughly studied. The effects of varying size of socializing unit deserves » -

our interest. What effect does ﬁgcreasidgjthe adwlt/child ratio have——on .

* -
E 3 . - . ]
) . .«




(AN

‘trends, such as placing children in day care settings’ fhese are examples of’

our micro andlyses_can profitably be ma¥ried to-macro concerns aad I spbmit that

4

behavior in general as well as on achievement motivation in particular’ Are

any effects of family adult/child ratio tre ds neutralized by possible counter E

the kinds Qf questions that this inquiry ould prompt.. At the very least, *“

/ -

looﬁing into the future as we have), poinqé up how little we know'about the !

.

K3

1

socialization of achievang or1entations7 about the rolé of secializing institdtions '
- -

and socializing situations. what are their enduring effects and ultimate i

-

(

implication for society’ -Perhaps als_

J/-\ . AL

something significant to those who annot avoid predic;;ng, planning for and ﬁ

decidingrabout the future: governhent planners and po icy‘makers.

e - . - . AN

Ct goncLustoy -~ . - .

L

PN 3 s R . | ¢ : ¢ .
' In this paper I have moved rapidly, and some would say precipitously, froﬁ, L
M - »

. . \

a micto~ to a macro—analysis of achieving contexts. This is not o suggestnihat

all the impo ant questions about the influence. of immediately present"contextual

A

factors have heén answered. Far from it. Nor does it mean that greater priority g

should necessarily be given®to slich macro analyses. “The point -4s that the .

v

experience of drastic changes #n population'proportions, demandgpthe attention of |

- -

. : /
a wide'variety of scholars, including those interested in achieving behavior.

It is easy ehough to be scared off by the cpmplexities that are inevitably

N H
encountéred and quiver at the lack othard experimental data. But I suggest that )

~

-

»

there 'is a point and purpose in asking questions which 1ead‘in this direction.

. 1 -

. Indeed, thismaywell become the cutting edge of regearch on social, cultural, -

. - « g ' /_h «
and contextual influences on achievement motivation: behavior." )

P et L
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Footnotes T 7

. LTQ}s i an initial version of a paper to be presented in conjunction with an

AERA symposium entitled "Recent Trends in Achievement Motivation Theory and

2

Wnat w1ll;be said will 1likely diverge from this printed text and

.

subsequént printed editions will likely- vary even more.

Research.”

The author i especially

indebted to’ Robert L. Egbert, John Gienapp, John Nichdlls, and Connie Walkerg

' ~ 2The author's full address is: Institute for Child Behavior and Development,‘

A v

University of Illinois, Urbana:Champaign, 51 Gerty, Drive, Champaign, Illinois, *
4 . \ R Rk

61820. e .. , S
3Th'is; idea was suggested to the adthor by Professor Jalnes Coleman,fin a
. R )
personal, conversation, but he should not be blamed for its current form. Vs
3 ‘ - s '

. 4 . : .

Note, however, that these demographic shifts ?re occurring at different

rates, in various social groups. For example, birth patterns in blacks are not

the'same as whites (Ef- Preston, 1976) and this implies:interestiné gluctuations )

in Eelindﬁencf patterns across various social groups.‘ 5w
It may be noted, for example, that it apparently did not figure strongly

P

" in the final conclusions of the Advisory Panel on the Scholastic Aptitude

- Test Score Decline, (1977). “

4

N

3

6Associated with such study, of course, must be parallel work on the complementary

In particular, attention must’

or counter effects of other socializatibn units.

-

e

be given to, the possibility that increased use of "day care facilities" may modify

the effects of being born into small family settings.

. -
- v .
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-Gt Table-}2-t

¥

. a
. ¢ N

Basic Patterns Followed in the.Study,ofeAcnievement‘Mbtimation Behavior

.
?

. b

“
-

f . . . .

LN . N B

- <

) ,
d.[}ULTUg?l—--€> PERSONALITY(SITUATION)--—-—) ACHIEVEMENT MOTIVATION BEHAVIOR2

@

EXAMPLE: McClg}land (1961; McClelland “and Winter 1969 McClelland, 1971)
: o DA
~ 'J\_‘,‘t ‘ ;

e d . -
o s b,

~ 2. CULTURE -—--} PERSONALITY - _2 SITUA'I'ION -\\---} ACHIEmeENT MOTIVATION' BEHAVIOR®

-

H111'( 1972, 1977) . , l’

.
N - - i - . Ad

a )

Ty e b ©

3. CULTURE SITUATION (PERSONALITY) ———> ACHIEVEMENT MOTIVATION BEHAVIOR - ,

” EXAMPLE: It is difficult to cite a repreSentatiVe example here. However, this position has béen :
Xplicated. and to some kxtent defended by "Maehr (1974; In Press a, In Préss, b, In Press, <3
see also Spenner and Featherman, in press) ..

¢

EXAMPLE: Atkinson (1957 Atkinson and Feather, 1967; Atkinson and Raynor, 1974; Atkinson and Raynor, 1977)

.

4

.- v Lov ) o :
1 Cultuxal origins of achievement behavior are more often assumed than studies. Hence, "Culturs.ig appropriately !

placed in parentheses, | X .

. € .- . .

2 This terminology and other\\fpects if this diagram are set forth more fully elséwhere (e.g., Maehr s 1974),
. % . « )
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: Table 2

-~

¢
(3

) M ’.. e -
Comparison 6f McClelland's and the Present Hypothesis

¢

on Culture, Personality and Sgciety

McClelland}s Culture - Personality - Sbciety Hypothesis:

°

CULTURE

AY
\

N

"Protes

v - '
v -
-
©

= ] PERSON);\LITY |

?
v

>

> | SOCIETY'

chievementhoriented

. ' Ideology of the .
! ‘- tant Ethic" Child' rearing Practides:
~ : Independence and achiev%7
T ment training

‘

Present Sdciety ~ Personality - Culture Hypothesis:

K4
¥

Note.

SOCIETY

[%opulati

14

v

For stylis
" Neverthele

- . —> | PERSONALITY

)

\\-\~\\:~\\‘§ .

The Existence,of
Achievement motivated
persons in leadership

——

S. ""CHARACTER"

-positions

on Shift%]____%;[ﬁtcialization Practice

]

L 4 T 4

-

Achievement/Career Experienc

3

N

»

>>| CULTURE

J

The existence-in aggregat
el ” 7 of Achieving Ori€ntations

.

e

tic reasons, the terms "culture", "personality", and "society" are stretched a bit.

v

j/

>

. f.],

O T von S
L

P

o we mms s o e e ST ¢ s Ay

\

?&7\§:i-iiijjtial .points of the diagram should be elear.
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APPEMDIX ‘A !

f Popﬁlation Shifts .
Egbert, Maehr, and

An Outline of a Theory of the Psychosocial Effegts
(After Egbert, 1978; Egbert and Kluender, 1977y
Gienapr 1978) . f/ !

I3 L I

Major Hzpothesi : ,When major quantitative distntihhity exists be-
tween successive cohorts of youth, substantial cha?ges will result in

v

the patterng of interaction’within the cohorts’and/between the youth

/ T
cohorts and the balance of the population, [ ‘ . 4
Magor‘&ssumptidns ‘ / ﬁ

g 1., A society s institutions~their persohnel, their facilities, their
methods of operation, their norms, tfﬁditions, and attitudes—

are organjzed to accommodate a given/sigé of clientele. " Wien the
numbers hf clientele change, .institutions fust also change. “In a
period of’tapidly increasing or rapidly, decreasing numbers’ 6f
c1iente1e, ‘unusual stresses are placed ‘on institutioms to meet the

'in‘numbers of those who require services Thus, this neCessity

AN
A. ~titutions oriented toward serving a clientele whoseé numbers '
. ingreasing or decreasing at a stable rate provide an excep-

. N .1‘?» a
. ) ~t~dn to fixed population institutions Thus, for institutions

}‘9 / o .

2. Withip'g given soc ety, most individuals have established norms for
*  behav Lors based a given mixture or proportion of .warious age groupings.

/ ’ . "3, Wit in a. given society, a subtle balance of: power exists between various
) fbgps and is related to the size, earning and buying power, and
traditions of each group. Thus, significant increases or
degredses in the size of any age gfoup can result in a change in the
bala ée of power. ¥hen the change in size of any one age group is rapid,
hift of power can also be fast and c¢an pose a-significant threat

e power held by groups who are declining in size.

.g'

4., Wh there is a rapid increase in the numbers of a given age group and
a sultant shift in power to that' group, theregis a corresponding
te eﬂQy for members of the/group increasing in size to behave more
M. coh siQely as a group and tb accept less responsibility for individual

. actil n + Conversely, when/a relative decrease .in the gize of a given
hifts power to other groups, there is a tendency for an increase

/
f

“by g oup members. . / . -

. - -
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As children and youth are consumers rather than producers, an increase
or decrease in the numbers of such persons will require a corresponding
increase or decrease in the burden of producers in a society. The more
rapid the increase or decrease in the size of the youth. age group, the
more stress placed on adaption by producers.-

>

Iy change in the size of* any age (group results in greater or less atten-

tion paid to that group by the balance of the population.

TV advertisers may adjust their campaigns to serve the largér purchasing

group. Greater'or lesser attention is also refelcted in emphasis in

legislation, institutional programming, and other cultural phenomena.

A change in the size of family groups, résults in the increase or de~

‘crease in the size of a proportion -6f the population. The role of

the family as a primary unit ‘responsible for socialization changes

as familial size increases or decreases. As family size increases,

the ?inancial and social psychological stress increases on the adult

members. . . . ”
] .

Every society usually is characterized by a certain gmount of inertia

whith provides stability and order. This inertia -restricts the ability

of a society s institutions to respond quickly or reallocate resources

to meet abrupt changes in the sife of an age group. Thus, institutions-

primarily resg’n31ble for serving youth will be relatively underfunded

in a period of positive quantitative discontinuity and overfunded during

a period of negative quantitative discontinuity.

’

Major Corollaries

1.

Thé early years of a quantitatively discontinuous trend in youth.cohorts
will show evidence of the most pronounced level of distress between youth
and the balance of society.

R f
In the absence of major quantitative discontinuity between successive

“youth cohorts, substantial social distrubances reflecting distress be~

tween youth and society will not occur.

1 ', ~

In the beginning phase of positive discontinuity (rapid increase in the
size of youth cohort) there will be greater evidence of group!'rientedj
social disturbances. and more sotially unacceptable behaviors In the form
of increased youth crime and delinquency. i

" In the beginning phases of negative discontinuity (rapid decrease in size

of youth cohort) there will be greater expression of individuality, ¢ -
greater evidence of social concerns, and greater evidence of frustration
and anger directed toward the self resulting in greater rates of suicide,
anxiety, and depression. o

. . "5 t
initially, society will react with fear and concern to major positive
‘quantitative discosfinuity in youth cohorts. ;
Society will eventually respond to major positive quantative discon=
tinuity in-the size. of the youth cohort with constructive social legislation.

-

For example,\ —~

#
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‘ 7. During periods of major negative quantitative discontinuity in the\ ' * )
. size of the youth cohort, sotiety will usually respond eith disin-
terest toward youth as a group.
8. During periods of major negative quantitative discontinuity in the {
size of the youth cohort,'society will attempt to increase the quality
: of individual oppdrtunitys ' ¢
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