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-7 CIVIC EDUCATICN IN ELEMENTARY SCHOOLS

2 " .+ 7 ASILLUSTRATED IN INDIANAPOLIS. '
(LTS " . :

e tii Lot INTRODUCTION. SR ,
This description of the plan of civic education in the Indianapolis v -
_elomontary schools has been prepared becausoe of & growing, genoral '
\intereat in the subject, and because of numerous inquiries as to exist- °; -
.ing mothods of organized elemontary civic training. The Indian- -~ -~
Ce apolis teachers and school authorities would be the last to claim that - *

‘ thoy have spoken the final word on the subject. Indeed, one of the

characteristics of the Indianapolis course of study is'its constant -
9 roadjustment to immediato needs in the light, of current axperience.

. Even as this is being written, the course of study in -arithmetic is
being rovised, largely from the point of view of its civie relations.
Tho civic aspoct of education permeates tho entire work of the ole-

montary schools in this city, and it is believed that s description of
3 how ono community handles the problem may prove suggestive to
others. :
. Indianapolis was one of tho first cities to introducoin its elemontary v
schools what is now commonly known as “community civics.,” So :
far as known, Chicago is the only city that antedates Indianapolis in
efforts in this direction. Mr. H. W. Thurston, then of the Chicago
Normal School, devcloped a syllabus in elementary civics which laid
especial emphasis upon the Givie life of Chicago, a fow years before
the Indianapolis plan was inaugurated. Both Indianapolis and Chi- - i
cage now make of community civics a prominent, feature of the elo-
mentary school work, though in somewhat different ways. Other
citics have, in the last few years, introduced instruction more or less - )
similar in character. . /
' Community civics was first introduced in the elomontary schooks o
{ ot Indianapolis in tho second half of the eighth grade. With thesuc- ", - [ |
: cess of this experimont assured, attention was turned to the practi- [
cability of extonding systomatic civic training into the lower grades. i
Tho rosult is a courso of study in which tho civic aspocts of the child’s
oducation are emphasized throughout the olementary schools, from . ¥
the first grade through the eighth, -An outline of the main foatures v/
of this courso of study, so far as it relates directly to civic education, - o
is given in tko following pages. It xgust be' emphasized, howover,
. : . T e T 7 .
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8 ' CIVIC EDUCATION IN ELEMENTARY SCHOOLS.

that tho outlino of content is only of sccondary importanco. It is tho
. method by which the outlino is treated that is of primary importance,
To quote from tho courso of study—- ;

Xo sensible teacher of history asks how many facts heis to teach. No two teachers—
if good ones—would teach the same number of facts or just the same facts to the samo
pupils or class, and much less to different closses, No scnsible taacher asks what
kind of facts he shall teach, expecting to receive in answera tabulation of his materia),
He knows that general rules accompanied by suitablo illustrations are tho only useful
answer to these questions,

Personal observation of actual instruction under normal con-
ditions in all grades in a number of the Indianapolis schools gives
evidenco that tho principles and ideals set forth in the printed courso
of study aro realized with remarkablo fidelity to tho lotter and to tho
spirit. It is of course true, however, that the idenl is approximated
more closely in somo schools'and in tho hands,of somo teachars than
in others.

Before presenting tho outline of tho courso of study, certain pro-
liminary explanations and comments aro neeessary.

1. It is nccessary to kocp in mind tho definition of “civics” that
prevails in the Indianapolis schools: .

Civics is & training in habits of good citizenship, rather than merely a study of
government forms and machinery, Tho broadening ficld of instruction in civics
finds its limits only in tho ever-widening content of the term “citizenship,”

There aro, in general, four immediate aims in teaching civics:

To help the child realize that he is g responsible and helpiul member of several
social groups. . . ..

To awaken and stimulate motives that will lead to the establishment of habits of
order, cleanliness, cheerful cooperation, sympathetic scrvice, and obedience to
law. . ...

To emphasize the intimate and reciprocal relation between the welfare of the
individua! and tho welfore of the home and society. . . . .

To develop political intelligence and to prepare the young citizen for its exer-
cise. . . , .

2. It is particularly important to undorstand that civies is not
taught as a scparato “subject’’ until the eighth grado, but that civic
oducation is o phaso of all the work of thoschool. The outline which
follows is based on tho printod course of study in goography, history,
and civies.” Theso aro recognized as the “socinl studies” of tlo
clementary school. But geography does not appear as a separate
subject until tho fourth grade, er tho lattor part of tho third; history
not until the sixth grade; and civies not until the oighth. ‘Tho child
probably nover heors the word “civies” in tho first fow years of his
school life. Novertheless, in tho process of his education Lo is, from
tho very beginning, gotting definite instruction in clemental civie

Y pee-

~45**ams, just 2s ho learns somothing of geographical and historical.
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~In short, tlie aim-in tho Indianapolis elomentary schools scoms to
be to make of cducation, not a process of instruction in & variety of
subjecls, but a procoss of living, of growth, during which the various
relations of life are unfolded—ecivic, geographical, historical, cthical,
vocational, and so on. * .In tho first grade, for oxample, the pupil does
not oven study “English” or “language’”’; he merely does things,
and talks about things, and hears and tells stories about things, the
teacher alono being conscious that sho is giving the child his first

organized lessons in civic life, as well as in the use of the English -

language, . )

- 3. While goography, history, and civics appear constantly through-
out tho outline, being grouped together as tho social studics par
excollenco of tho clementary cwrriculum, tho remaining subjocts and
tho entire work of tho schools are “socialized” to an unusual degreo
and are correlated all along the line in tho process of civic training,
Thus, the English work, tho arithmetic, tho hygiene, the construction
work, the school activities (such as gardening and playground acti-
vities), and tho opening oxercises, are all utilized gs o part of the
civic cducation of the child. It will not be possible to mako this
appear, in every casc, in tho outline;
bulletin there will bo found a discussion of such coordinations,

4. It should bo observed that the course is rich.in its cthical, and

“also in its vocational or “prevocational,” bearings. Thero is no
“subjeet”” of cthics, or moral education, in the Indianapolis schools;

" but the dircct moral training afforded by the course hero outlined is
peculiarly virile, _

So, also, whilo there is no attempt to give direct vocational training
in the strict senso of this term, nor even any organized form of “voca~
tional guidance,” nevertheless the fact is always taken into account
that the citizen must be a worker, and tho worker a citizen. The

. vocational, or occupational, relations are thereforo frequently brought
into tho foreground. It should be mentioned that thero are, in
Indianapolis, several elementary schools, distributed in selected
districts where this so-called “prevocational” trend is particularly
marked, the vocational or economic relations of the course of study
being developed to meot tho poculiar needs of tho children and of the
homes of the particular districts.

5. Tho reader is especially urged to romember that in the following

Pages no attempt is mado to outline iii detail the entiro courso of

-study in the elementary schools, even in geography and history, but

only to show how tho course of study and the school activitics are

organized from tho single standpoint of civic training. Some valua-

blo ““civies” is given under. tho namo of “community arithmotic,”

but it is not to bo supposed that the entiro courso in arithmotic is of
93697 =162

but in the latter part of this .
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10 CIVIC EDUCATION IN ELEMENTARY SCHOOLS.

. the ‘‘community” type. So there is much work in geography and
history that hes nc immediate bearing on “civies” in any propor
sense.  Correlation of the course of study from a civic point of viow
is not absolute nor forced.

THE COURSE OF STUDY.
FIRST YEAR.

OUTLINE.

(Notx.—The teacher alone is conaclous of thoe varfous factors in the curriculum, The child Is conscious
only of being in schiool and living,) )

CIVICS: The family. What parents’do for children. How children may show their
gratitude. Ielpfulness. Caro of furniture, toys, clothing. Sharing of pleasuree,
Respect for age. Work of cach in the service of the whole.

GECGRAPHY: “The geographic world is in the neighborhood; it noeds only to be
discovered.” Work based almost wholly on observation. Excursions in imme.
diate neighborhood.  Study of common plants and animals.

HISTORY: Nationa! holidays—Thanksgiving; Christmas; Lincoln’s and Washington’s
birthdays.

STORIES: JIome storics. I omo stories from nature.

CONSTRUCTION WORK: Making and furnishing doll’s house.

Beginning in September, making Christmas gifts for ench member of the family.
‘“Teachers are free to choose construction work that will emphasize the civie idea
of mutual responsibility and cooperation.”

COMMENTS,

Tho work of the year centers around storics and construction work, with resuiting
conversatione and activities, .

The central civie idea is that of serviecable membership in o social group (com.
murity). Attention is fixed upon the family beeause it is tho simplest form of com-
munity, beeausoe it is the scial group of the chiid’s first experience, and beeanso of
i*s importanco as a factor in the larger civie life. Whilo e school is systemngjcally
developing the child’s conseiousness of social relations and responsibilities in the
horre, ho is at the same timo adjusting hiwmself to the life of the larger school com-
munity, ,

Noto how tho simple geographieal and historieal matter centors about the home and
family life. .
SecoNp Year,

OUTLINE.

CIVICS: The home in contact with-activities of the community,
1. Ilow the ecommunity serves the home. Representatives of the community who
come to the home. For example:
The milkman.—JTis eare for tho milk; his difficulties in cold and hot weather;
suppose there were no delivery. .
The wman who colleets the garbage.~Who rends him? Why? What is
done with the garbage? Iow may we help him?
The postman.
2. Iow the hoing serves the community. - i
Q Care of premiscs. )
E MC Couduct toward neighbora. » :
-~ Conduct in stores.—Respeet for tho grocer; why?  Giving orders promptly,
mtintlv  TTandline af fandets ffa . . .

vi%.. . THE COURSE OF STUDY. . 11

GEOGRAPEHY: Neighborhood goography.
Btory of Robinson Crusoo (five weeka)—

Tho story of a singlo-handed strugglo with nature, emphasizing by contrast oy
dependenc » upon community lifp. ) .

“The story . . . epitomizes, in o way, the history of the strugglo of thorace s a
whole . . . o uses tho raw materials found about him to promote his well-

- boing . . . Ho provides himsclf food, clothing, shelter . . . Ho becomes s
houscbuilder, carpenter, farmer, stock raiser, doctor, basket maker, hatter,

" miller, baker, boatbuilder, tailor, and a teacher. Reqsons are obvioue why he
isnot o merchant. Tho uselessnoss of monoy or gold to onoin his circumstances

« " should bo pointed out. Tho relations of Robinson Crusoo and Friday illustrato

man’s dependenco upon man, resulting in tho organization of society, and
show the need of language as & means of communieation.”

HISTORY: Nationl holidays.

Longfellow’s ““ Hiawatha’s Childhood.”
Indian lifo studicd, with pictures, ote. . ,
- Indian family life, work of each member; compare with children’s own family
1 life.

BTORIES: Including such as The Carpenter, The Bakor, Shocmaker and Elves, Tho
Flax, Our Daily Bread, Hans the Shopherd Boy, Yuck and Wealth, A Visit to the
Weaver, ete.

CONSTRUCTION WORK: A village sirect, or city thoroughfare. Clay work, bas.
ketry, and other objects suggested by the story of Robinson Crusoo or by Indian
life.

COMMENTS,

As in tuo first year, the work centors around storics, conversations, and activitics.
Theo stories includo those of Robinson Crusoo and ITiawatha, which gerve as the basig
for geographical and historical concepts, as well as various occupational stories ag
indicated in the outline. The civie study still centersin tho home, butit is the homo
a8 affccted by tho outside community through agencics with which the child is
already familiar (the grocer, ete.). . .

Tho key to the use mado of history,in this grade and in all later gradesis contained
in the following quotations from Dewey's ““Moral Principles of Education,” quoted
in tho printed course of study for the guidance of teachers:

“Ilistory is vital or dead to tho child"according as it is or is not Presented from the
sociological standpoint.

“The cthical value of history teaching wil) be mcasured by the extent to which
past events arc made the means of understanding tho present. . . . .

““It can present to the child types of the main lines of social progress, and ean set
before him what have been the chicf difficultios and obstructions in tho way of prog-
ress, . . .Y - .
ARITHMETIC: Even the leamning of the simple arithmetical processcs is correlated

to somo extent with tho generni civic orsocialidea of the grade. Tho young children
frequently mako visits to tho grocery or market on errands for the home. 1n ono
sccond-g"rzulu ¢lnss visited, the children, wero reporting to the teacher the current
pricesof meats, groceries, and provisionao{ vario 1skinds. “‘Committees” of children
were mado responsiblo for ascertaining the prices of particular articles, taken largely
from the sales checks accompanying each purchase. Boya whoso fathers had grocer-
ics or incat markets wero sometimes called upon to verify donbtful reports. The
data thus gathered were used og tho basis for arithmetical work, as well as to mako
real somo,of tho civie idens suggested 1n tho outline. A beginning s hero made,
also, ing Ltudy of domneatic cconomy. - )

Noto m:'l\v tho construction work s mado to reenforco the other work of tho grade.

e e ...-"Ia.!

AT g e oy vy
ey

R e e 2
Yae s

3o WTWE, LS LNyt

.
o, APV alaet. O
RS AT ot ea

XAl

— XN
A )
(R

AT A LG er
et T e

-
T A

e el et
Vs SRy

o~

2

mede
RS 2Pty

3 mem

[N
T e




12 CIVIC EDUCATION IN ELEMENTARY SCHOOLS.

Note also the cultivation of respoasibility, initiative, and cooperation by requiring
varions children or gronps of childreu to bring in tho data for their arithmetic and
other lessons. .

THIRD YEAR.

. ' OUTLINE.
CIVICS.

First hal{ year: The home and the school. N

Iabits tha. apply to each—obedience, punctuality, thoughtfulness, scrvice, .

industry, cleanliness, .
Appearance of tho home and school—caro of the yard, street, alloy, vacant lots,

cte. ’

Curo of property—furniture, school supplics.
Second half year: Tho home-and-school community. -
Beanty and protection—lawns, trees, fences, public property.
Cleanliness—of streets and alleys.
Conduct—in strects and public places.
Treatment of strangers.
Value of cooperation.

“By the time the 3A grade is reached, children can appreciate to some degren
that they are factors in a community, and that their conduct will help to iw-
prove or mar it. The pride expressed in ‘My school’ or ‘My home’ can be cn-
conraged to grow into ‘Our district.’”

GEOGRAPHY.
Virst half yoar:
Observation lessons and discussions on weather, sky, cte.
““Seven Littlo Sisters,” by Jane Andrews.

The carth us the homo of man.

The geography work isstill Jooked upon rather as reading 1cssons and storios
than as 2 distinct “subject.”

Informational material is subordinated to ethical and social features,

In the story of caclh *“sister”” attention is given to dwelling; home life; food,
clothing, and shelter; occupations; custons; products—all in comparison
with onr own life. What we get from the country of cach of tho sisters is
emphasized.

Second half year:
Observation work (moisture, soil, ete.).
“Iach and All"—treated in a similar manner to “Seven Little Sisters.”
Local geography, inclnding such topics as:

Dircction (of school) from business center.

Car lines 1o reach business center., .

Natnre of immediato district—mannfacturing or residential,

Surface~—streams crossing it.

Streets—direction, now lghtod, improvements.

Prominent bhuildings.

Map of vieinity, - .

Story of carly settlement (Stickney’s ‘Pioncer Indianapolis,” prepared
eapecially for the schools).

Growth in arca and population,

Excursions in the neighborhood,

HISTORY.
@"" st half year: Pioncer storics read andodiscussed .
E l C‘:ond half ycar: Stories of Great Americans for Littlo Americdns.

Aruitoxt provided by Eic:

o -o\l.n.:.!n"

Py

s

PN

~ vy,

7
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* 8TORIES: Including such as The Leak in the Dike; Miller of the Doc; The Story of
" a Printer; The Stone Cutter; and stories of discovery and invention,
CONSTRUCTION WORK.
Maps of schoolroom, echoslheuse, school yard, and of the immediate neighborhood
and district are mado.
From the third grade on the simple construction work of daily occurrence develops
inio the more jormal manual training, houschold arts, cte. The correlation of

this work with the work of civic training can best bo shown in & gection by itself
following this outline (p. 29). -

“OMMENTS.

The swork of the year still centers around “storics,” but stories with a definite geo-
graphical and histrrical content occupy the center of attention (“‘Scven Little Sisters”
and “Each and All”). Tho story of “Pioneer Indianapolis” affords a basis for nuch
of the local work,

Founrit YeaRr,

.

OUTLINE,
CIVICS.
First half year: Indianapolis, :
Stories of the growth of cach of tho followins, and of how they serve tho com-
munity:
Tublic schools, library, post office, street railway, hospitals, parks, fire and
police departmonts, city lnll, courthonse, statchouse,
Our attitudo teward peoplo in public service.
Care of public buildings.
Cleanliness and beauty of surroundings. .
Second half year: Indianapolis as an industrial centor in touch with other parts of
the country, showing interdependence,
Sources of raw materials and destination of manufactured prodncts,
Sources of food supply and clothing, .
Development of means of trausportation, ’
Means of communication,
GEOGRAPHY.
First half year:
Observation work,
The earth a3 2 whole (textbeok used for first time).
Our city:
Early sottlement,
Indnstries—Kinds, loceation, materials used, products, people employed.
Stores, market, ico plants, conl yards, bakeries, construction of build-
ings, dairics, stockyards and meat packing, flour mills, lnmber mills,
comont works, glass fuctories, fonndrics, cotlon and woolen mills,
clothing manufactures, ote,
Exzcnrsions to indnstries,
Maps of city (old and new).
Inthe general work of the term (tho carth asa whole), the tople “ sces of peoplot

.
K%Y

- v isbased on observation in Indianapolis. “Occupations’ are disenssed with

. especial referenco to Indianapalis and Indiana, using the map of the State
ireely. The question, Why is it necessary to work for a living? is discussed,

i,
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14 . CIVIC EDUCATION IN ELEMENTARY SCIIOOLS.

GEOGRAPRY—Continued.
First half year—Continucd.
As an illustration of method:
Quarrying. Not 2ll of our houscs are made of wood.
Name various kinds of stone; sandstone, granite, marble, ete.
Where may these beseen?  (Statehouso, post office, Union Station, window
sille, cte.)
~ Ilow ohtained? (Description of quarrying.)
Locate Bedford quarrics on map of Indiana.
Visit buildings under construction.
Do any of your relatives work in quarries?
" Visit oxhibit of stones in State museum.
Second half year: “*Our continent, our country, our State.”
A first view of our, continent, country, and State. . , . comprchensive enough
to scrve as & foundation for further knowledge.”
HISTORY.
First half year: Explorers.
Columbus, Magellan, Drake, Peary and tho discovery of the North Pole, Amund-
sen and Scott gnd the discovery of the South Pole. .
Sacond half year: Explorers.
Inveutors—Morse and tho telegraph; Edison; Bell and tho telephione; Marconi
and the wireless; Captain Eadsand bridge building; Goethalsand the Panama
Canal.

(Note relaifon to fopics ““transportalion” and “corimunlcation* in civics and geography.)
COMMENTS.

Geography, as an organized body of knowledge, now assumes sufficient iraportance
in the education of the child to become a separate ““subject,” with a textbook. It
beecomes the chief center for the organization of historical and civie knowledge. It
will be observed how the civies topics (not yet organized as a scparate “subjent’)
naturally grow. out of the geography work.

The work in English composition (oral and written) draws largely for its materials
in this grade as in others, upon the civies, geography and bistory, and affords an
opportunity jor the discussion of civic guestions.

The work in arithmetic enters more or less definitely into tho process of civie train-
ing, asillustrated i ' connection with the work of the second year. See tho description
of “‘community arithmetic’’ on pp. 23~26, following. :

Tlow the opening exercises ard the various activities of the school aro coordinated
with the curriculum is described later in this bulletin,. -

Firtit Yean.

. QUTLINE.
CIVICS.
First half year: Waste, saving, wiso expenditure. . )
1. In the home—ijoods, clothing, furniture, light, fincl, firccrackers, Christmas
gifts, otc.
Keep fences and walks in repair, housy painted, hinges on doors and
gates, shocs, clothing and fumiture clean end in repair.
Feonomy in buying in largo quantities under certain condlitions.
‘Buying coal in July.
Care of health saves doctor’s bills.
Good quality at higher prices as bgainst poor quality at low prcces.
Docs it pay to hava a *““cheap’’ workman paint the honso?
Cultivation of a garden for cconomy’s kuko.
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CIVIC8—~Continued.
First half year—Continued.
¢ 2. In thoschool—in books, desks, playground apparatus, light, water, supplics.
3. In the city—mutilation of buildings, destruction of trees, caro of lawzs, strecta,
- ete, )
“Littlo habits cf destruction causo & wasto of public money,”
Seccond half year: .
1. Advantages of home ownership—
To the owner,
To tho community.
2. Progress mede by man living in permanent communities,
What nomadic life offers.
"+ What pormanent settlemonts givo us.
8. Comparison of cities in Europo axd in our own country,
Coro of streets; polico; billboards; control of building construction; said.
¢ ‘tion; parks; ote.
GEOGRAPRY, . .
Tirst half year: Asin, Austraiis, and Pacific Islands.
“Tho geographical features of tho countrics in question are systematically and
* thoroughly studicd; but the work is controlled by tho thought expressed by .
. Dr. Megfnrry: “Thostudy of tho carth alone, its phenomena and forces, its

_ vegetation and aaimals, its rocks and atmosphere, is natural scienco pure and
simple. Thestudy of man in ‘his work and progress, his struggles and repre-
sentativo deeds, is history. Tho study of tho carth as reletad torian is geog-
raph}f. Tho moment & tople becomes purely scientific or purely historical it
loses ita geographical character. Gtography is tho connecting bridge between
two great real studies—uature and man.”

Tho work of this half year opens with a three-days’ study of Knblu, the Aryan
Roy, from Jano Androws’ “Ten Doys” (sco under Iistory for this year),
When and whére ho lived; his dwelling and daily customs; occupations of
members of his family; tools used; cauzes of migration; the new home.

Tho story of Joscph is suggested for oponing exercises and for several geography
lessons, emphasizing the pastoral stago of life. -

Theso storics, together with an intensivo study of somo of the moro important
countries of Asia, center largely about the ideas involved in the civir ¢ the

.

. period— '
Nomadic versus settled life.
Certain types of industry.
Wn.stflful&wm and saving as exemplified in the habits of the people
studied.

Second half year: Europo.

Tho point of view and tho mothod arc similar t6 thoso in the first half year,
HISTORY.

First half year: First four of tho ““Ton boys’’ (Kablu the Aryan; Darius the Persiun;
Cleon the Greek; Ioratius the Roman).

Tho story of Joscph.

Thoe awakening of Japan. . .

Seccond half year: Lastsix of the “Ten boys.” (German, French, English, Puritan,
Yankee, present day.)

Lach "lzuy" is studied, as far as posible, just beforo tho atudy of the country
to woluch ho belongs. Constant comparison is made between the “boys,"
p:u'hcu.lnrly nl9ug tho fullowing lincs: Tinlustrial ndvance; development of
education; politieal and social ovolution; religion; tho growing dependenco
of ono peoplo upon other contempezancous peoplo and upon the past.
*“Tho nine boys form a noble line of auccstors for the American boy.”
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/ 16 CIVIC EDUCATION IN ELEMENTARY SCHOOLS. = . = . ‘ oo e it THE COURSE OF STUDY, . ..... B &

GEOGRAPKY—-Continued

HISTORY—Continucd. Yiret half year: Africa; South America. T

—Continued. ;

Scco‘l.lgol;aif zfe:}l;e Ece:es described in tho book such as tho Roma.n tnal xmght o . "+ Thestudy of Africa is centered around such probleins as— N
profitably bo dramatized by the pupils. They shoutld bo encouraged to : S “Egypt was onco tho leading power of tho world; to-day itisa counfry of
make a history museum to which they might contributo representations of } wi . ¢ littlo influenco aud under tho domination of D“&'h"d Why?”
such things as Kablu’s house, Darius’s bow and arrow, Cleon’s stylus and wax ¢ -~ Tho study of South Awerica may conter aronnd such problems as—

.
LT e e DL I g

tablet. The girls may dress dolls in the various costumes described.” “Brazil, a country nearly as largo as the United States and known to Euro-

. o . . pean countrics 400 years ego, has a population ouly one-fourth as large as %
) Stxtr YEAR. ‘ . t* ‘that of the United States and is just beginning to take o prominont part ¢
o . . . « « i t.inintornational affairs.” . , L
- OUTLINE. . . 'rhe teachor ig urgcd ‘to encourago tho pupils to mako their own probloms . §
CIVICS. . o -*+ " based on some current ovent. £
; First half year: « Socond hall year: The Unitod Statcs. s
i 1. Health— " Tho same principles control tho study of this half year. E‘
: Cleanliness—of porson; of prcmlscs ! Consorvation is emphasized. 5
! . Ordinances regarding removal of 8‘“’1’%’0. ete. v * Type studies of selected citica, E
; Trotection of food and drink. : mSTOBY 1
2. Wealth—\Whilo children ean do littlo to produco wealth they can do mich to * First half year: Primary history storics.of horoism. !4
conservo it. blic ol Tho period of discovory and colonization. i
g‘l‘: ;),x['e I"’?rﬁ‘::':’ in the home, ”h°°l neighborhood, public places. ' “Connect the history with the geography . . . . according to tho childron’s :
i -+ maturity.” 3
¥ 3. Knowledge—*"As tho citizen develops, so the community develops.” ) * "Teachers will ghow tho relation of Livingstone, Ceeil Rhodes, Stanley, and }:
I’unctunl:ty and regularity. Kitchencr to thio dovelopmont of Africa.” i
State laws on achool attendance and workmfv certificates. Second half Primory histo %
1 and closs, . g ory history. “ i
Studious habits—Responaibility to se Pioncer Indianapolia, . :
4. Beanty— . B ) COMMENTS - I
Reautifying hom . and surroundings. > .. . A . . A
TPersonal appearance, simplicity, good taste. History in this year becomes n “subject " with n toxtbook. :
Care of trees, parks, park bcnchcs, ete. Not only is there correlation of subject matter in geography, history, and civies, f
5. Protcction— but emphasis is givon in tho methods of teaching, to tho cultivation of fuitiativo, 3
i Protection of younger and weaker children. ‘ )nd:vment coopcratxc_m, power to organizo knowledgo, around current events—all of ;
Service to older people. which aro civic qualities of fitst importanco. :
Danger of congregating in crowds in caso of accidont. The civics work of this year becomes moro systematie, though no textbook is used 2:
City ordinance. end it occupies no scparate place in the prograni. Tho elementary study of Ameri-. ¥
1+ Care in crossing streets. can history and tho study of tho goograply of various countries afford the ocension :
City ordinance. - fora sunple analysis of the ‘“dosircs of man that a city trwa to satialy,” and for n: king
Sccond hlf year: “Iow the child as a member of the community may apprecmto: comparisons between differont communities, N
what civic growth in the community hac dono for him, and how ho may enjoy Tho pupils havo tl,,tou'. first systemnatic introduction to laws and ordg_u:mccs relating :
what has been dov clopcd how ho should endeavor to conservo and protect but {o tho civic topics—'‘just thosu within tho comprchension of sixth-grado chil- :
never to destroy or mar.’ - « dren. . . . Teachers will use judgment in dealing with theso subjects.” ,
A study of the civie growth of our city. c Emphasis is 1nid on what tho child can do for tho community. ;
~ Water supply. Lighting and heating. Improved streets and houlevards. 4 * ° Manyof the civics topics of this year, a8 of others, nro partially dovelopéd in tho ;
K Parks. Public and privato buildings. g opening exercises and followed up in tho.oral and written composition work (sce t
¢ Industrial growth. ' p. 27). S A
' Growtls of our schools; such topics as— ] A weekly lesson in hygienc in this grado nffords o further opportauity for discussion .
{ Advantages and disadvantages of Jocation of our school; heating, lighting, J of questions of public health aud sanitation. ;‘
1 . and ventilation; bluldmv and grounds; medical mspcc'xou, fibrarics and 3 Much community data is also gathered and discnssed as tho busis for problems in K
’ art gallcries; mdustnal tr.uning, ote. ) aritlunotic (sco pp. 23-27). V
i GEOGRAPHY. “By tho time tho children hiave reached tho sixth grade thoy aro SevENTI YEAR. :
mﬂ‘ncncmly maturo to approach the study of a continent or country with somo . . )
! problem in mind. - 3 OUTLINE.
% o #Purthermore, children should begin to do somo of tho rescarch work necessary z 3 "Gencmlly apcnk]ng, three periods o wook should be given to geography and two, 1 3

v o history, Whonover necessary, npart of a gcogmplxy poriod may ho given to ‘eurrent
oveuts.’ . , . One period weokly tho opening excrcises should bo dovoted to civics,"
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18 CIVIC EDUCATION IN ELEMENTARY SCHOOI‘.%.

CIVICS. .
First half year: Civic beauty; government, et .
Impress upon the children that they and their paronts owo it to the community

to help make it & desirable place in which to live. Crecato asentimont for well-
kept homes, yards, strects, alloys; a pride in beautiful trees, parks. Decide
with the children what they can do to prevent tho unsightly and to encowrigo
tho Leautiful, ¢

Show hiow, if the people becomo interested in it, the city will aid by () possing
sanitary regulations in regard to yards, otc.; () building good: pavements and
keeping them clean and in repair; (¢) making boulevards, parks, ote.; (d) pase-
ing ordinances for the protection of troes, birds, ete. .

Govermrent: The work on governmont must be as concrote 83 possiblo, approach-
ing it, perhaps, through tho necessity for rules in the game, in the hong, in
the school. Tho purpose is to cmphasize the necessity for govermnent, with
amplo illustration of how the people nay use it to satisfy their intereats, with
which the cluldren have by this time becomo familar, rather than to give o
great deal of information abont the organization of government. State aud
national, as woll as local, government are referred to.

Sccond half year: Interdependence.

1. Inthe home among members of family.

2. In tho community, Community funishes schools, parks, transpertation,
streets, cte. Individuals furnish labor and capital for private and public
enterprises, beautify the ~ominunijty in their own premises, ete.

3. Of city, State, and Nation. .

{. Of dificrent nations.

«

GEOGRAPHY. . ,
Fitst half year: Somo prominent nations of the world.
The work is centered"abont problems as‘in the preceding grade. Much attention

is givon to social and economic aspects of the subject.

~
.

<

v Second half year: The world in general. Conditions of commerce.

The sca as the great commercial highway. Causcs, conditions, and control of
commerce, and the means of transportation.

The study of the British Empire, for example, includes—
Tow its parts are helpful to onc another.
Phe means of kuitting its parts together.
TRelations of the Empire to the rest of the world.

« Tho study of the United States in this grade includes—
What has caused it to become almost self-sustaining?
What has caused it to become ono of the great comumere
Its present commnercial status. )
Conscrvation the great problent of the future if the present position at home

and abroad is to be maintained.
HISTORY. -
First half year: European beginnings of American history to the Crusades.
#No history should bo treated as thongh it had a meaning or valne in itsclf, but
should be.made constantly to show its relation or contribution to the present . ..
In wock of this gmde, inako children feel that the history of onr country isa
part of thd history of tho world and that it had its beginning nany cenlurios
hefore’its discovery. . . "
Second half ycar: Buropean beginnings of American history from th
through the period of exploration.

ial pow;crs of the world?

o Crnsades

]

ERIC | ' -
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"% sy THE COURSE OF STUDY. -
COMMENTA,

;pil:i:bpnmto.timo allom}ont is yot givon to civics as such, cxcopt that at Icast ono
opond %i:?gr;?:ﬁ% l\‘:ci?clz :::caé:‘lle ‘z?r this purpose. Yc.t much emphasis is given
e e ! ith (icogn\plxy and history and tho other work
ﬁl:CrgL'x::ln‘:u‘itz k"ilxtxh:\r:ltll::o tl:zs bly; t:xﬁlsgvcnth year bocome an important part of
o e s . o described in some detail in the pagos

Eionrit YEAR.

[N
. CREE .

VEE i, OUTLINE.

FONIIH

-l-ﬁ;'Tlm timo givon to l_gistoty and civics should approximate three lessons a wock to
. to::y and two to civics. 4‘\t Opp?mmo tim‘cs‘ consider important ci:rront events
1 xto mo to be tak’c,:n from ocither lx{st.m.fy or civics. The adjustment of the timo i;
y (;3 nt’;g ;l‘xo toachior. (ﬂou‘a tho flexibility of the arrangemont.)
Fimt hwlf year: P
Tho beginning of tho community.
What is a community?
Tho sito of the community.
What the people in tho community are secking.
The family. :
Tho homne and the community.
Tho making of Amoricans. -
Tho rolaticns between the peoplo and the land,
What the community is doing for the health of tho citizon
" Wasto and saving. ‘ '
Educeation.
The community and religions life.
Second half ycar:
: Protoction of life and property.
The citizen in busiuess life. -
Relation of government to business lifo.
Transportation and communication.

Civie beauty. -
Dependents, defectives i i
‘ tﬁcm, h d , and delinquents, and what the community docs for

How the community governs itsolf.

- Changes in methods of solf-governinent.
The government of rural communities—township and county.
The government of the city.
The government of tho State.
The government of tho Nation. :

* How the expenses of government are met,

‘m:_:_'ronv. '
1-:;:;1 lx.:lzf f\o(;x‘:‘.n:‘lmtcd States history from colonization through the administration

Sccoud half year: Unitod States history from the administration of Androw Jackson

to tho present.
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.20 " CIVIC EDUCATION IN ELEMENTARY SCIIOOLS.

COMMENTS.

The eighth-grade course in civics is the eulmination of the civie training of the child
in the clementary schiool. It is “not primarily an analysis of government, . . . . In
fact, the study of government should not be gone into too deeply.” Itisinteuded o
give the pupil an organized conception of what his membership in the community
means. Government iy discussed throughout the course es the supreme means by
which the entire community may cooperate for the common welfare. At the end of
the course the nwmin features of governmental organization are discussed in tho light
of what lus preceded, .

The real object of study is the actual cominunity life in which the children partici-
pate.  The study of Indianapolis is therefore promiuently in the foreground. Lut the
courze is by no means merely s local study. The ehildren are s truly members of a
State and a national community as of the local. Local, State, and national relations
are dixeussed iv connection with cach topic. Thus, in the study of health protection
or of the citizen in business life, for example, the pupil learns of the part played by
city, State. and Nation, of their relations to cach other and to the citizen, and that the
governments of ail three alike afford neans of cooperation.

A texthook in civies is used this year for the first time. It is, however, merely g
guide to the study of the actual community, and an interpretation of it. “Magazine
articles, newspaper items, information gained from pamphlets issued by ecity depart~
mentsand . . . . through eriginal investigation . . . . should constitute an important
part of the child’s education.”

The teacher exercises judgment in rearranging the order of topics suggested in the
outline, in order to adapt them to current interests or to corresponding topics in history
cr other subjects. |

The topics in history and civies often dircetly supplement cach other.  For example,
the first cight topics suggested in the first half year fit well with the study of the period
of colonization. 'f'le significance of the topic ‘“transportation and communication”
in civies i+ emphasized during the period of development of kishways, canals, and
railroads in the nation. .

Geegraphy does not appear in the printed outline for this year, butit is an impertant
factor in both the history and the civies of the year, .

It iz enggested that whea possible the teacher of eivics and the teacher of arithme-
tie cooperate.””  “Comumunity arithmetie,” described in detail in the pages following,
is given larze emphusis in this grade.

Finally, the instruction of this ycar is accompanied by constant training by practice.
Couperative activity for the coremon good is the keynote to the entire course. This
phase of the work is suggested in some detail in the following pages.

ILLUSTRATIVE SUGGESTIONS TO CIVICS TEACHERS.

In order to illustrate in greater detail the character and method of
the cighth-grade civies, the following “sugeestions’’ to the feachers
of this grade with reference to the treatment of the topic “protec-

kinds of materials used.

A werk <houlid bu given to the subjeet; no‘exhaustive study can be made of it in
thistime, however,  Select the material for study and disenssion with the following
ideas in mind:
| Q make real to tho pupil the importanee of health aud of sanitary conditions to the
| 1 | R ] C tizen and to the conununity.

. fix reaponsibility for health conditions of the community upon e vitizen.

P feform the nenil remedies Binnartant conditions in Indianannlia,

tion of health” are given. References are included to indicato tho,

e

A
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""" SUGGESTIONS'TO CIVICS TEACHERS.' 21 -

To inform tho. pupil r?gnrdillg tho means of proteeting health in Indianapolis.

To keep prominently m.tllo foreground the eivic relations of the subjects discussed,

Toh celt:xlllmsh in the pupil the habit of proper action viith reference, to the publie
calth, '

Sclect wisely from the topics at the chapter end, and substitute others when ocea-

sion suggests them,

Sanitary conditions of carly times (Stickney, Pioncer Indianspolis, pp. 20-31).

The work of tho school i
o, 0 schiool in behalf of health (Rep. of Supt. of Schools, 190s-9, pp.

" Medical ingpection in the schiools (Rep. of Supt. of Schools, p. 47; Rep. of Dept.

of Iealth, p. §).

Contagious diseases (Rop. of Dept. of Health, pp. 7~11; also leaflets i
State l.).o'nrd of health). Emphasize the diﬂicu};{)ics cnc’ountcrcd bytsgo:sel:rc\ic::\{“
?utlglontxes in enforcing theso laws without tho cooperation of cach citizen and

amily,

Purc-water supply. Of the greatest importance to the community, Tho children
should kno'.y that tho public water supply of Indianapolis is excellent in quality,
and how itoxs ?btaiucd; that the greatest danger iy from polluted wells, and fron;
unclean drinking cups and receptacles; that the Indianapolis Water Co. and the
health department have labored diligently and successfully to maintain g pure-
water supply. : )

On pages 4045 of the Report of tho, Department of Health aro Alluminating
tables showing results of analysis of both public and bottled water,

.'I’l;o Indianapolis Water Co. has been very courteous in providing means for
civis classes and ‘their teachers to visit tho filtration plant, . . . . Arranse.
met ts should be made in advance. ’ 4 ©

Pure. qilk supply—hardly less important than the water supply. Instancesof tho
spr ad of diseaso through milk may be found in the Report of the Department
of Health, page 9, ;

ilk and dairy inspeetion (samo report, pp. 4,.5, 08-72, §2-87; sce photo-
graphs). K

A report of the work of the pure-milk stations established by the Children's
Aid Asseciation soon to be published. . T

) Emphasize tho responsibility of the person who keeps a cow (or cows) for elean.
h\ncss of animals and surroundings, and for care in handling milk. :
Pure-food supply (Rep. of Dept. of Health, pp. 6, 7, 73-80, 90-95):

.Point. out the respective fields of local, State, and National Governments in
this conncetion. Noto existence of State and national pure-food laws. Why
both?  Why should the National Government appoint meatinspeeters at Kingan's
packing house, while milk inspeetion is left in tho hands of local authoritics?

Disposal of the eity’s wastes. Printed reports meager.  Little available material
except by observation.  General references on the subjeet at the chapter end.
Par.ks and playgrounds. Postpone study of park system as suclt uniil subject of

civie beauty is reached. Emphasize, however, the relation between purks and
publie heaith.

Much literature on general subjeet of playgrounds (sce such magazines as The
Snrvc‘);). On Jocal playground situation sco Report of Superiutendent of Schools,
pago 8.

General mnitation and hygiene. Numerous matiers of publie sanitary importanco
may be brought close home to the pupil, such as clennliness of back yards, expee-
toration on sidewnlks and in street cars, ete.

Attention ghould especially bo called to the fact that garbage, the accumula- 1 7

tion of stables, cte., atbract and broed flics, and that flies are most dangerous (lis-
caso carriers Children can do much themselves to get rid of danecrous rourceq
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o CIVIC EDUCATION IN ELEMENTALY SOHOOLS. - - I BT 'CIVIC EDUCATION: 1IN ELEMENTARY SCHOOLS, 23 -
' COMMUNITY ARITHMETIC.
u Cohim_unity arithmotic” is not a course soparate from tho regular

- . . \ .
se i t of Health, is a table . I
» Decrease in death rate. On page 22, Report of Departmen t

zhowing decrease in death rato in the period 1900-1908. :ll‘lhi: dmi g?;rﬂ(;
it imprgmg"?mth'i::i‘;f me g$°tﬁnm‘l°’E t:ly Zt;:iont during the i arithmotic course in tho Indianapolis schools; nor doos tho ¢ ‘commu.
l‘:fsh:mhx oy nity” foaturo characterizo all arithmetic work done in the grades
Gove‘rn:x::n)t'al m'nchinery for the protection of health. Sce Roport of the Dopart. - Thero is no SJoreed corrolatio
ment of Health, Emphasize differont spheres of activity of local, State, and

National Governments, . .

To whom is the report of tho board of health made? Why?

A TYPE LESSON.
The following summary of a discussion of health protection as it

-

n betweon.arithmetic os such and comrnu.
nity study. The Jifo in which the children participate simply fur-
nishes tho data for much of the arithmotic study; ard, on the other
hand, tho arithmetio study affords opportunity for fixing important
social and civic idens. . .

In the introduction to the printed course of study in community

~amborp

grithmotic for tho eighth grade oceur tho following statemonts: =~

A controlling principlo in tho dovelopment of any topic is that to bo of value, it

* must appeal to tho life of tho individual in such a way as to excite his intercst,
- This Is 08 true of arithmotic as of any pther stbject in tho curriculum, If the prob-
lems ariso from the community interests, tho home, or the industrial work of the
pupil, ho at onco bocomes interested in their solution. ’ U :
A rational presentation of tho processes and tho principles of arithmetic can be '

sccured as well through material ropresenting real conditions ‘ay through material -
" represonting artificial conditions,

What is said in this bulletin regarding community arithmotic is
basod largely on the printod suggestions for the work in’thoe soventh

occurred in an Indianapolis class is reproduced to illustrato tho point
of viow and tho proceduro of a class oxoreciso in oxgutl’x-grad.o commu-
nity civics. Tho lesson oxtonded over several days, including obsor-
vational work, etc. Textbook assignmont was made only aftor the -
class discussion was well under way. | )
1s di i h means to each onc, and gave

The pupils discussed informally what good healt : :
cxmplgmx;rom their own experience of consequences of sickness. Thoy discussed
specific dangers to their own health, such as impuro food, water, or air. They ex- 1
phined how they individually care for their own h?alth, or how af times they are
carclessof it, They discussed how in many cases their health depends not _rfxerely o:
their own caro, but on the caro of others, and how the danger to health is'increased .

A R

oy

where many peoplo are gathered together. They gavo examples of tho depondence '

i ii idemics, Thoy derived
thers for health protection, as in the caso of epidemics, .
g:oic&;pafconczd for cooperation in the interest of health, They illustrated such

and cighth grades. A rovision of this course is now undor way, by
which it will probably bo extended through tho fifth to the* sighth

SR

grades inclusive. Evon at tho presont timo roal community arithe
‘motic may bo found moro or loss definitoly provided for in all grados,
according to tho resourcofulness of tho principals and teachers in
chargo. Roforonco has alroady boon mado to it (pp. 11, 14, 19, 20).

All that can bo attempted hero is to.suggost and illustrato tho
method of community arithmotic. It should bo stated that tho
pupils aro oxpocted, as far as possible, to mako their own problems
from data acquired from their own obsorvation and resoarch.

X . . R ist
sooperation-in tho homo and in tho school, and mentioned rules th.;t.neccsanly exis

;:;ﬁ:me and school for health protection. T{my gavo examples of ncxgl(;bm:lx;)odgcc;op&

cration for health protection, such as combined efforts for clean yards, x :yal’th!;n
streots.  Aftcr observation and inquiry, they rcppru:q on actual mgrtufcfca 0! cemtion
their own city, and made the logical deduction régarding tho nccca:nh y for t:r m’; ration

on the part of tho entiro city to avoid these dangers or to rcmoveth em, b oDic rafsed

the quedtion as to whether the city did so cooperate, and led to & oroug Thxsc ssion

v of how tho city government provides tho means for s.uch cooperation. p et);l ont

into detail in regard to how the department of health insures pure water ;r resents

of cach family, provides for the remo;;lis o; garbxlz;,;o J;%ixrt?:;::c;gz;; l?::x o l}; iy

-tho spread of contagious diseases. rought u. s v the regulations (laws,

ordinanccs) bearing on these matters, the activities of tho vario i:: nd .

ised by tho board of health. Tho relation of the latter.1o 4 y

;:2:131‘: :‘?:sn;oiscs:s’;ccfl‘?id all’so tho responsibility of cach citizen for cooperation wnh‘ )

> : the health of tho community. ]
th;nbza:i(ils:;:.;;ﬁu;f{t;e varions duties of the board of lnca'lth,. ono boy aaserbc;l (;h:::
*it passes puro food laws.”  Another at once objected, “No, it is tho National Go

21~ poans g
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PRODLENS RELATING TO FOOD, CLOTHING, AND DOMESTIC ECONOMY,

Pupils in groups, or comniittoos, report on current pﬁces, which g
aro placed on the blackboard in tho form of markot quotations. A

large number and varioty of problems aro based on such prico lists,
For oxamplo: - . ‘

R

S fitav

1

]

1 3 .
" Find"tho cost of tho following dinner: 83 pound chicken; § pound coffee; cclory,

1

4

1
” “tho horizon was broadoned, tho " . d butter: 21 t peas: 9:"
oo iy the Natisuns Govormmaont scts 5 & s 1o this mas discumed, and the ey Fesocs § pound bute; 1 e bcnd; Y an best pss 1 bead ;
e e ot el Laon (for cxample) to the common bealth interests of A man carns $1.75 per day. o pays $1.50 a week for rent, §1 for fucl and §1 for inci. i
relation of t'he.grca.&x: ::liscl:scd ‘This led to & consideration of other national health - dental expenscs. Make g list of groceries which his wifo could afford to order &
the entiro z\at’°fn “1 t the Nt\ﬁ.On'\l Government is doing in this ficld. It also sug- ' w: during tho week for o family of four, Sho should bo able to savo a emall amount 1 9
i,nt?“;‘:;’ °"dh:rov$asmo activit);, which was in turn related to the interests of the : " each week for clothing, - -
° *:‘:,idurl :‘x)xd to the sctivitics of tho local and the General Goveromont. o The pupil should consult his mother beforo making his list, ‘ ¥
E MC ' ! . . . - Comparo tho coat per pound of sugar bought by tho pound with the coet whon bought h
A ruText provided by Eric . . 3 K l‘v ""‘ & o
. 1 - .

!
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' 24 CIVIC EDUCATION IN ELEMENTARY SCIIOOLS.

Compare tho cost per bar of laundry soap bought by tho bar and by tho quarter’s
worth; by tho bar and by (he box, by the quarter's worih and by the box,
Compare (he cost of potatoes bought at tho market by the quarter-peck with tho cost

by the peck; by the bushel, ]
A lousekeeper having canned a Lushel of peaches wants to know tho cost per can.
Find it if a bushel of peaches, 9 pounds of sugar, 100 cubic feot of gas, and 15

Mason jars vrere used.,
Find the value of the canned peaches in this problem ot current prices,

COST OF LIGHMTING AND HEATING.

Diagrams of cloctric and gas meters aro studiod, and tho children
taught how to read them. Such probloms as the following aro

formulated:

"7 Read your electric meter for two successive months and caiculate the bill at 10 cents

i, per kilowatt hour,
In case your school uses eloctric current, read tho moter at intorvals of a wook and
; determino the cost at 7§ cents por kilowatt hour,
Pupil brirg a receipted gas bill and dotermino 1he position of the hands on tho dial for
the given readings, .
FURNISHING THL HOME. )

Ask the boys to decide what furnituro is requ’ ed for corfain rsoms of tho houso,
say, the kitchen, dining room, living room,anda - .m; the girls to docide upon the
necessary” dishes, cooking utensils, linen, and cv . .ns. From their replies; :nade in
writing, a list of the necossary articles may bo ma 2 out.

Llave them consult the newspaper ndvertisements to detormino 2 low, an averago,
and a high price for each article, Determino the cost on each of tho threo bases for o

to take 23 little clase time as necesvary, |

SAVING MONTY.

A great variety of problems of a practical character may be formu-
lated under this head, of which the following arc merely samples:

¥ rankklcf t school ot 14 ycars of age to go to work at $4 a week. Ilis wages wero raised
50 cents a week at the end of cach yeas of employment, Iis cousin Will, who
wasof the same ago, went through high school and, because of his better education,
got a position which paid $7 a weok as soon as e had graduated at tho age of 18.
Lis salary was raised $2 & week at the end of each year. At 25 years of age which
onohad carned the more monoy, and howmnuch, calling the working year 50 wecks?

Tow much does a man savo by buying coal at $4 a ton instead of paying 15 cents a
basket? (A basket of coal weighs about 50 pounds.) ) \

Mr. Lawrence hought his coal in May at $3.50 a ton. - Mr. Starr postponed buying hiy
until October, when he had to pay $7 a ton.  Each bought 13 tons. How much
moro did Mr, Stare pay than Mr. Lavrenco?

INDUSTRIAL PROBLEMS.
.

Many of tho problems in community arithmetic are based upon
actual operations or transactiéns in tho industries of Indianapolis,

. ERIC

]

|

minimum oudfit for the four rooms mentioned. This Drobler: should bo planned g9 as

pn Qx ~any cases arc formulated by business men of the community.
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COMMUNITY ARITHMETIC, 25

N Fifty-two mon aro omployed in tho B, baper mills; 42 aro unskilled workmen, whoso
:;%ra\iodt;?e ;81' Si;.mS;) fﬁ:kdg’e rtyhc‘a] a«;fhizn: l?‘;ro'm:u.-ln‘m‘sts, whose wages averago
total waany oty '0 ¥ear except Sunday, what aro tho

If th:sya::gﬁo;lbia ;nours per day, what is the rate Der hour for each elass of workmon
T: 5 conten bl ound, o i o L S8 ovry v A
;I‘ :}rnuosz’ Z:r ,to::(:lfl 3;):;%:23“2; ;wurs. At $2.50 por top, what does the fue] cost for
1 Now York City land i t; i i i
;;’gztsz‘;;i::;il;?? b"“vﬁl':‘is“t’i’v“i;"ﬁ’f o 3?oﬁ“f‘ii?ﬁﬁf;”;‘éﬂﬂ’&Z?S?JZ‘L‘&
P L 10 sum paid for a lot of tho snine size in Indianapolis

P

INDIANATOLIS GAS PLANT, e {
Amoné tho important by-products of Bas-maling are colko, ta, i liquor,
D ) » tar, and ammoniy liquor,

200 tons of conl aro usod per day,

65 por cent of this amount iy uased in the rotorts in which the gas ismade. °
. 70 por cent of the amount in tho retorts is coko. .
"1 pound of ccal yields 5 cubie fect of gas, sold at €0 conts por 1.000 cubic feot &

1 ton of coal yiolds 3} pounds of ammonia, sold at 16 conts g pound. . i

i

1 ton of coal yiclds 14 gallons of tar, sold at 3 conts a gallon ‘ !

Tho plant hag o large tank, withga capacity of 3,000,000 cubic feetand a rolief tank Fishi

with 2 capacity of 1,000,000 cubic foot, tle
1 carload containg 40 4ons of coal. iy ? {2 i»‘ :
Tho c?al costs tho company from $2.50 to $3 per ton, (z"-?-‘ g“ ;
Coke is 0ld at an avorago of $6 & tan, 1 ;5! !
Tho plant hag 72 retorts, each holding } ton, and which are fillod every six hours, . ir}" ks
Tho plant keeps {n roservo a supply of coal and coko (10,000 tons of cach) to Iaet them i § L!i i
fol.ll' mont.lxs 1 case of & striko in tho mines, I'i:! It 4 f
Thore is sufficient gas in the tanks to Jast Patrons 18 hours in cace tho plant wero shut ii:,i ipr
down for any reason. A 1 %
Thero are two furnaces making from 50,000 to 60,000 cubic foo 4 bt
y ) s { of g . S
It costs 15 cents per foot to pipe a house foy gas. . %2 pet hour ‘H ’[‘ i
An ordinary gas burner consumes from 4 to § cubic feot of gasper hour, ° ijx I. :‘ ;
With this concrete data rcluting to the Indianapolis ges plant in ’} 5 :‘ i
hand, such probleins as the following are formulated: : f ’{-’ i
ARSI
How much coal is used in making cnough gas to 61l he argo tankd T et
.tho coal at $2.75 per ton. T . y B fank i tho costof f' .f:: f?
Which yiclds tio larger profit, and how much—tho coke or tho ms? L ( ;
IMow much ammonia is mado daily? > Zf:.. it
How long will both furnaces hiave to run to 41 both tanks? . ' ",'s,,, :
" A nakeny, ‘ ?’f’ ‘§ !?
oo
The data upon which tho problems aro baséd were athered b i ing gl
visit to a bakery. 5 ¥ Pupils during a ;“ A %
* Among othor .things tho&nanuger told the childron that a barrel of flour will bring ,."‘:'-.‘ o
$23 when made Into a certain kind of crackers. . The pupils thought this an uhustal 142 P
por cont of gain until tho oxponse connceled with tho business and tho loss sncurred i 1‘ 4
by stale goods woro considered, : g :

!
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The output of a bakery is 150,000 loaves of bread perweek, Thisissold to local grcers
at 4 centsaloal. Thegrocers in turn sell 92 per cent and return the romaindor lo
the bakery; 50 per cent of this remainder is sold at tho bakery at 2 loaves for §
cents; 10 per cent of it at 13 conts a loaf; 40 per cent is ground and sold at $25a
ton. (This will average about 12 ounces toa loal.) What are the baker's wookly
roceipts?

I{ the ouxt)put is 150,000 loaves & week and $3,600 is spont for flour, $750 for ether _
materi), and $400 for labor, what is the average cost of production per loaf?

A certain family uses an averago of 10 loaves of bread a week. How much choaper
would it be for them to make the bread than to pay 5 cents a loaf when flour is
§5.50a barrel and the cost of fuél and other material averages $1.10 to cach barrol
of flour? (12 ounces flour tv cach loaf.) *

‘

FIRE DEVARTMENT PRODLEMS,

During the year 1910 the fire departinent responded to 1,402 calls, .Dnring the year
1911 st responded to 1,700 calls,  What was the per cent increase in calls for 19112

The Indianapolis Water Co. notified the departinent of 129 fir hydrants put in servico
durirg 1910, making a total of 2,709 hydrantsin servico. If the city pays $45 ront
annually for 1 hydrant, what was tho total water bill for firo hydrants? How
much was the increaso in thoe 1910 bill?

-

CITY HOSPITAL PRODLEMS,

1

In 1910 there were 3,520 patientsat tho hospital. The total oxponses for the year wero
$93,59%.57. What was the por capita oexpense?

On January 1, 1910, there were 10 patientsin the tul;ercul:u'. colony; 56 entored during
the year. Oi these paticnts, 39 were discharged as Improved and 1 as cured.
What per cent of the patients were benefited ?

During the year 1910 thore were 3,520 patients treatod gt the hospital. Of thoso, 7 ,
came from Bulgaria, 12 from Groeco, 15 from Hungary, 24 {rom Macedonia, 1 from
Montenegro, 36 from Roumania, 33 from Servia, 1 from Turkoy. What per cont
of all paticnts came from the southeastorn part of Europe?

The problems vary from school to school, and from time’ to time,
in accordanco with current interest and occasion. Every industry
or business in Indianapolis may suggest problems, as also the work of
overy department of the city government or of the institution_s; of the
city. Tho problems suggested in tho printed syllabus for the cighth
grado represent, for example, the following activities and dopart-
ments of community life: Lumber business, building construction,
brush and broom factory, gas plant, bakery, canning factory, vencer
works, dairy and milk depot, fire department, city markot, city hos-
pital, tuxation, government of the Town of Woodruif Place (an

independent corporation within the limits of Indianapolis), a branch

of tho city library, ccment walks and street improvemonts, construc-
tion of » boulevard, railwny passenger service, transportation, track
clevation, insurance, stocks and bounds.

CIVIC TRAINING THROUGH PRACTICE.

" From tho foregoing partial outlino of the clementary course of study '
@ Indianapolis schools, it is ovidenf to what extent the so-called

|- R C: studies”-~arithmetic, geography, history, English, civics—aro .

IToxt Provided by ERI <

e

ECNEN. IR

5
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. study is made to contributo to

- citizenghip. Instruction and training

. OIVIO RAINING THROUGH PRACTICE, . -

in reality studies of aspeets of real life and contribute diroctly to the
civic training of the child. One principa! stated tho idoa as follows:

Civics is related to every subject. Lifo is a unit. We may emphasizo a certain
expression of that lifo, such as arithmofiz, or history, or geography, but civics is not
absent from any of it any more than mm{s is absent from any of it. Yet sometimes
Yosson in civics, pure and simple, is givon.

From tho practice in tho Indianapolis schools threo phases of the ~

process of civie education stand out cloarly.
- L. Tho first of ‘these is to help
maturity will permit) to understand the naturo of hiis own comnunity
lifo, bis"depondency upon it, ‘and his responsibility {or it. "

2. Tho sceond is to dovelop a propor understanding of, and o right
attitudo toward, government,as the supreme means by whick all members
of the community may cooperate for the common interest, .

3. Tho third is to cultivate habits of right action as a member of
tho community, and in relation to its government or control,

Tho foregoing outline amply illustrates how the entiro course of
the child’s underatanding of his own
comnmunity. - His *‘ own community” may mean his home, his school,
his city, his Statc, or his Nation. o is given instruction with refor-
ence to oach of thess, and ideas and habits devoloped with reference
to ono aro applied to others. A .

Incidentally and gradually, also, tho pupil is familiarized with the
idoa of government and its function. In tho upper grades more
stross is laid upon this aspeet of civie cdugn'tion until, in the oighth
grado, a systematic and well-organized courso, in civics, ns such, is
given in which tho work of government as the agent of the community
is especially omphasized, but always with refereuco to the community
life and interests with which tho child s by this timo quite familinr,

An understanding of community lifo and of government, however,
is fruitldss without tho cultivation of qualitics and habits of good
must go hand in hand. The
lattor is largely a matter of practice. In the remaining pages of this
bulletin an attompt will bo made to suggest by illustration, rather
than to describe in detail, how civic training through practico is
realized in the Indianapolis schools. . )

OPENING EXERCISES,

Reforonco has boen mado to the fact that tho opening excreises
aro utilized to impress civic lessons. In fact, until the cighth grade
is reached, tho opening oxereiscs aro the only periods allotted spe-
cifically to civics as such. In somo of tho schiools, though not in all,
the children themselves ire mado responsiblo for tho conduct of these
oxorcises. Thoy chooso their own committeo to arrango tho program,

or.

tho pupil (so far ns his mental

-
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28 CIVIC EDUCATION IN ELEMENTARY SCHOOLS.

and they understand that the main topic must grow out of the lifo
of the scheol or school environment. The topic chosen often bc.comcs
the topic, also, for oral or written English composition work in the
classes that follow. o ‘

For example, the central idea for an opening exerciso m‘tho sixth
grade was “protection.”” Stories appropriate to tho.sub]cct wero
given.  This was followed up in oral composition work in tho Iilnghsh
classes by calling upon the children to tell incidents in their own
expericnco to show how boys and girls have been lxclpful to th.o com-
munity by affording protection to somo person or thing. A girl tqld
of aboy who had voluntarily opened a street drl}m after a hcavy. rain.
A boy told of the benefit arising from ths gathering by school children
of cocoons of certein destructive moths,

On the other hand, incidents brought out in class work somotimes
afford material for the opening exercises. A boy one da)t told, in a
written composition, of a ITulloween prank in }\'1xxclx a chicken coop
was destroyed and the chickens set free. This story not .Oflly fur-
nished the topic for further composition work on “fI:ho,rxgut kind
of Ialloween pranks,” but provided excellent material for sevoral
““civies’’ lessons in succeeding opening exercises. ‘

The importance of these incidents lies not so much in their subject
matter, however, as in the fact that the children wero being trzun.cd i
in sclf-inanagement, in initiative, in judgment, in power to organizo _
and apply their knowledge,

* e e

e o

RS P

S

MITHOD OF CONDUCTING CLASSES.

Ong of the conspicuous features of the best recitations (and tlfo
aim was common to all recitations observed) was tho dcn}ocratxc}
spirit that prevailed—a spirit that left upon the visitor an impres-
sion not of a teacher and a class, but of a class community which
included the teacher, working together on problems of ‘common
interest.  There are times when one forgets the presenco of a teacher,
so thoroughly is, the initiative taken by tho pupils. She nover

hesitates to adopt the rélo of learner nor to permit t,ho. pupil to 1
become the teacher, Whether a lesson in geography or lusto‘ry, or
even in government itself, is good or bad from the point of view of 3

civie training depends far less on the subject matter thdn on the
method by which it is presented. : ,
Referenco was mado on page 16 to the “problem method” by
which geography is taught in the sixth and scvcnth. grx}(lcs. ’I.‘ho
study of tho geography of Africa or of Sonth America in relation
to concreto problems suggested by curreni ovents or I‘)y present
‘intevests is intended to cultivato tho habit of organizing }mowl-
to stimulate initiative, to develop judgment. So in tho

AR

bid,
.

CIVIC TRAINING THROUGH PRACTICE. . 29
sccond grado (pago 11), when groups of 7 or 8§ ycar old children
bring in prices of butter and eggs and broad and ribbons as'a basis
for simplo arithmetical operations, they are not merely studying

arithmotic, nor ovon learning first lessons in domestic cconomy; -

they are having their senso of porsonal responsibility for tho class
work cultivated and being trained in habits of cooperation,

In somo of tho schools valuable collections have been mado of.

materials illustrative of various studies—pamphlets, roports, photo-
graphs, samplos of toxtiles in Process of manufacture, etc. Such
collections are not provided Jor the pupils, but are obtained by
them. Much of this collecting has been dono by correspondenco
with, manufacturers, busineas men, and public officials, All the
members of a class writo letters for tho training this involves; but
only ono letter is sent—tho ono that tho class docides is in best
form. The children learn not only how to writo letters of request
and of thanks and appreciation for answers and materials rocoived,
but also through what channels the requests should properly be
made, and, more important than ell, perhaps, to respect the time
and convenience of public officials and business men by not imposing
upon thom a number of similar requests when ono will suffice. They
learn that whilo one function of the public official is to furnish
information, it is tho duty of the citizen not to interfero unnecessarily
with the performanco of moro important public servico.

MANUAL ACTIVITIES.

- 8hop work, domestic science, and school gardening afford peculiar
opportunitics for group work, and thereforo for the cultivation of
social and civic habits, Such work is seon at jts best,-in Indianapolis,
in tho six or eight sthools known as “industrial” or *voeational
conters.””  Theso aro not vocational schools in the strict scnsc;
“trades’” or “ vocations” are not taught in them. But their work is
adapted directly to the social and industriaj requiremonts of tho homes
upon which thoy draw. Shop work, homo making and home man-
agement, and the industridl aspeets of the “book” studies (arith-
mctic, geography, ote.) are especially emphasized.

When tho girls of a class act in turn ns hostesses at a weekly
lunncheon, tho preparation and serving of which they havo super-
vised and the materials for which they have marketed and some-
tinies raised in their own gardens, it is not, strictly speaking, a
lesson in “civies;” but it aflords opportuunity for. the cultivation of
habits which have o direct civic value, In connection with such
work the civic relations of homo making and home management are
strongly emphasized. ' . -

A number of cottages adjoining ono of tho colored schools, and

. formerly occupied by colored families, havo been acquired by the

o
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~ ~ school board.-~ These cottages havo been repaired, decorated, and
furnished almost entirely by the labor of tho pupils, tho shop work, the

- art work; and the mathematies centering largely about the practical *
operations involved. 1While some of theso havo beon appropriated for
shop or industrial purposes, others have been transformod into typical
— - dwellings-in-which-all-tho household arts aro-taught by practice.” In
- this sckool, also, cobbling is taught, bocause of its practical utility
“in the necighboraood. Much shoe repairing is done hero for the
families of the vicinity. The print shop of this school, like that of the
other “‘industrial centers,” does much of the ptinting required by the
school board. Luncheon is served at,small cost for such pupils as
desire it. The marketing of the materials, the preparation and sorv-
ing of tho luncheon, and tho accounting of oxpenditures and prococds,
arc all done by tho pupils themselves. Profits arc dovoted to the
further cquipment of the plant. Incidentally, many c!lildren aro
provided with more nourishing food than thoy would obtain at home.

A savings bank is conducted in this school.

These are merely illustrations. Snch.aotivities are motivated by
2 real community needs and interests. The prineipal of the school from
‘ which theseillustrations are taken remarked that the proficiency oi: thoe
- pupils in their “civies”’ work was judged ‘“98 per cont on thq basis of
" conduct and 2 per cent on the basis of the recitation.” This school
* is also tho center of a neighborhood that has beon lLiterally trans-
formed physically and socially as a result of the inﬂu’e_nco of tho school.

. CIVIC EDUCATION IN ELEMENTARY SCHOOLS. n

-

PUPIL PARTICIPATION IN SCHOOL CONTROL.

Reference has been mado to the domocratic spirit prevailing in tl}e
classrooms (p. 28). Generally speaking, this spirit is c%mractenstfc
of the entiro lifo of tho elementary schools of Indianapolis, t.hough it
is moro fully developed in somo thdn in others. The theori.1§ that if
children are to bo trained fo live in sclf-governing commumtxes.they
must be given practice in self-management. The cnd.is accomplished
in a perfectly natural mannor by cultivating in the children a senso of
their personal responsibility for the conduet and welfare of tho s?h901
community, and by giving them full opportunity to participate in its

"direction. Tho common interests of the school comuaunity are kept
constantly in tho foreground, the nccessity for ooopcrz}ti.op to safe-
guard theso common interests is made apparent, and .tho initiative .und
judgment of tho children aro stimulated and. trained by various
methods, some of which havo already been mentioued.

In no instance, at the present time, is an Indianapolis sghool organ-
ized for purposes of self-government on tho model of a city or .St:.lt(!a
The school is considered as a simple community, with its own distiue-

characteristics and conditions of life. Tho idea scems to bo to
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‘ cultivate in the children habits of solf-{;c;vcrnmont in tho actual con~ -

_ wholly fictitious so far as the school is concernod
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OIVIC TRAINING THROUGH PRACTICE.

ditions of their present lifo, and not to introduco cenditions that are
and that can bo only

the roughest approximation to tho conditions of lifo and government

in a city or a State.

~ Thero has boon at least gno succossful exporiment in Indianapolis

in pupil solf-govqrnmonﬁ the “‘school city® plan, with s mayor,
emen. This was in the colored school men-

tionod above (p. 29), undor the administration of a former principal.

* This *‘school city”’ plan has been abandoned by tho present principal,
"~ not because it broke

down at any point, but rather in the interest of
simplicity and ‘‘naturalness.” This history of tho movement for

“ pupil self-government in Indiandpolis can not be taken as evidenco

that the moro formal devices for self-government, such as the “school
city,” are failures. . Such a dovice was highly successful under given
conditions in the ‘one case cited. . It does scem to afford evidence,
however, that the device is nonessential from tho point of viow of
effectivo: training for self-govornment, Many in Indianapolis would
go further than this, and say that the more “natural” mothod of
pupil participation in school control which provails in that city is more
far-reaching in its educational value. Among other things, it
removes all danger of dopendence upon mere machinery and insures
a roality of conditions and of reaction to*them.

.Of course it is recognized that dramatization of government pro-
cedure has a value as o moans of fnstruction. Such dramatization of
councils and courts occurs in the Indianapolis schools, but it is djstinct
from tho real self-governmont of the schools except.in so far as tho
pupils manage the dramatization. . , , »

Pupil participation in schopl meonagement is & very real thing in
Indianapolis, and in some schools is earried to a high degreo of effce-
tiveness. It consistsin a realization of the theory that the school is a
real community with charactoristics of its own, although possessing
certain fundamental characters in common with all communitics, or *
this community, pupils and toachers are membors with certain com-
mon interests. Cooperation is the koynote of the community life.
Tho realization of this cooperation is seen in the classrooms, m study
halls, in the assembly room, in the corridors, on the playground. It
manifests itself_in' tho mothod of preparing and conducting recita-
tions; in the care of school property; in proteeting tho rights of
youngor children; in maintaining tho sanitary conditions of tho
building and ground; in tho climination of cases of “diseipline” and
of irregularity of attendanco; in the preparation and conduet of open-
ing exercises, school ontortainments, and graduating excreises; in
beautifying school grounds; in the making of repeirs and equipment
for “our school”; in fact, in ¢vory aspect of tho school life. If
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‘““machinery "’ is necessary, committees appropriate to the occasion aro
chosen by the pupils themselves. .

CIVIC EDUCATION IN ELEMENTARY SCHOOLS,

PUPIL PARTICIPATION IN THE CIVIC LIFE OF TIIE COMMUNITY OUTSIDE THE scroog,

Pupil participation in the government of the school shades imper-
ceptibly into pupil participation in the larger civic lifo of the com-
munity of which the school i!self is a part.

In the first placo, the fact is continually emphasized that the
children are now citizens of the larger communitics of city, Stato,
and Nation, and that in going to school they are doing tho very thing
that the community expeets of them. Regularity and diligenco in
school work are made to seem a public service. School buildings and
cquipment arc public property. Teachers, principals, superintend-
ents, and school board are a part of the governing machinery of the
city and State. The children’s cooperation with these representatives
of the community is good citizenship of the most practical kind.

The maintaining of order-on the playground naturally extends to
tho maintnining of order on tho streets in tho vieinity of tho school.
It is common for committees of older boys to look after tho safety of
younger children in crossing streets near the sehool. Solicitude for
the cleanliness end beauty of school grounds develops equal solicitudo
for the cleanliness and beauty of adjoining streets, alleys, lawns, and
vacant lots. School gardening quickly stimulates home gardening,
and whole ncighborhoods have been transformed through the influence
of tho schools. The sodding of the'barren dooryard of an adjoining
tenement by a gtoup of colored schoolboys led in one caso to imitativo
activity on the part of ncighl »ring residents. Neighboring fences
were straightened up, walks repaired, back yards cleaned.

. Lxperience in Indianapolis, as clsewhere, shows that children aro
cager cnough to do things if their interest is once aroused. The
problem is one of guiding action rather than of stimulating it.- Pupil

_ participetion in community activitics demands good judgment on tho
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part of the teacher and affords excellent opportunity to train tho
judgment of the pupil.  Children should not be permitted to develop
undue officiousness nor to assume responsibilitics that properly
belong elsewhere. In the suggestions for teachers in the Indianapolis
counse of study occurs the wnmfngi for extmple, that “ pelitions and
reporting should be left to the more mature judgment of adults’”’—a
periinent suggestion in view of the somewhat conmon practice of
adult organizations in many cities to “nrke a showing’’ by obtain-
ing the signatures of school children to petitions relating to questions
about which they can by no possibility form an independent judg-
ment. )

A few years ago, while the children in the Indianapolis sehools wero
Q “ying questions relating to public health, they beeamo much
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l}rou.sod-by tho existing conditions of sidewalks, street cars, and other
public places beeauso of tho violation of the ordinance against expee-
toration. As usual they wanted to do something about it. Many

. (liko their clders) wanted to complain of tho situation—complain to

_tho stroot.i'nilway authoritics, to tho board of health, to tho mayor
to tho police. Discussion, however, led to tho conclusion that it was,
difficult- to placo responsibility in any ono spot, and that, anyway
mero complaint seldom accomplishod much. Somo proposcd spcnk:
ing Porsonally to offenders.  Others thought that this would bo too
oflicious and might oxposo children to abuse. Various methods of

" proceduro wero thus discussed; The final conclusion was reached

that 'th.oro Was no reason why the street railway authorities should
want dirty ‘cars, and that there must bo difficulties in tho way;
thereforo, lot'a committee bo appointed by & proper authority (whicli
thgy decided should, in their case, be he superintendent of schools)
to inquiro of tho street railvay authoritics what their difficulties wero
and to offer tho nssistance of the children in ully way that scemed
feasiblo, - This step ultimately led to a general movement in which
the street railway officials, the board of hoalth, many civie oreaniza-
tions, and the newspapers united, ending in a successful camp:ivn for
health and cleanliness. Tho children’s participation consisted incthrco
things: They initiated tho general movement; through proper chan-
nels; they helped form publie opinion by their convorsation at home
and with friends; and they themsclves observed the law aeainst
expeetoration. Tho chief importanco of tho incident, so far as the
f:hildrcn wero concerned, was the training in judgment, in initiative,
In cooperation, in responsibility, which they derived from it.
Speetacular children’s crusades -have not been .in cvidende in

Indianapolis; but throughout the schools the children aro quiotly -

being trained in habits of cooperation with the firo department, the
board of health, the street-cleaning . department, the school and
Ybrary authorities, and all public and privato agencics of the city
and Stato,in the interest of tho common welfare, Tho following
incident illustrates this. - ©

Tho board of health requested tho school children to cooperate
with it in tho inspection of thoe city for unsightly and insanitary con-
ditions, noting espeeially tho disposal of rubbish and garbage and
the presence of manuro bins in alleys. In ono school tho class in
civies proceeded as follows: :

1. The class drew upon tho blackboard a map of their district, indicating streets
and alleya, !

2. The boys of tho class woro divided into squads, cach squad to bo responsible for ‘

a given scetion of the district,
3. Xach boy prepared a map of his own section.
]
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34 CIVIC EDUCATION IN ELEMENTARY SOHOOLS.

4. The boys went in pairs through their respectivo sections, taking uotes concorne
ing conditions, and locating on their maps places noted. '

5. Theso notes and maps were examined and criticized by tho girls, who made fur-
ther inspections in groups. )

6. The boys reinspected localities criticized adversely Ly the girls. :

7. Written reports in good English, accompanied with the maps, were made to tle
secretary of tho board of health, and the complete roport dolivered in person to tho
sccretary by a member of tho class,

8. Two weeks later the boys reinspected tho district, to find what improvements tho
board of kealth had made, -

9. Reports of failure to remedy conditions in certain localitios were made to the
recrctary of the board, with an invitation to him to look over tho district with them, -

10. Tho secretary came to tho achool, explained to tho class the working systom of °

tho board, and assuring them of as speedy action aspossible.

11. Thoboyslocated, with thesccretary, on thoschool niap the most flagraut offenses
against civic health and beauty. )

12. Tho boys who reported the worst sections took the secretary to tho points indi-
cated on the map.

13. Two weeks Iater the boys again visited their apecial sections. They found:

(a) In & number of cases families were taking better care of garbago and of sur-

roundings.
(b) The board of health was at work cleaning up tho district.

1S SUCH CIVIC EDUCATION EFFECTIVE?

Whether tho children who are now undergoing this training for
citizenship will in reality be efficient citizens 10 or 20 years heneo can
not, of course, bo forctold. But there is apparently ample evidence
that they aro better citizens now, and moreover, that tho present
civic lifo of the city is appreciably affceted by it.

Tho growth of tho qualities and habits which it is the chief pur-
poso of civic edueation to cultivato is observable. Tho growing inter-
est of children in their community relations; the assumption of an
increasing ineasure of responsibility for the welfare of the commu-
nity—home, school, neighborhood, or city; the power to intorprot
knowledgo in terms of community interest; the development of civie
nitiative and of judgment; the growth of cffectivo cooperation; the
increasing respeet for law which is the expression of a common inter-
cst—such traits and habits as these are being developed more or less
obviously under the eyes of teachers and parents. Teachers not only
observe the change in conduet in the school, but say that it is no
uncommon thing for parents to inquire what is being dono in the
schools to cause the transformation observable in the conduct of
children at home. .

But tho effect reaches beyond thoe school and the individual home.
In somo eascs, as has already been said, wholo neighborhoods have
been tr nsformed. Ono largo scetion of Indianapolis in particular,
formerly o physical and moral plaguo spot, has becomo almost a
model of orderliness, and unquestionably this is due chicfly to theo
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influenco of tho neighborhood school, although tho latter has sought
and obtained the cooperation of other agencies in bringing about ‘t,ho
?esult. In a neighborhood of & very different character from that
just mentioned two adult civie organizations have been organized
in t.ho interest of ncighborhood welfuro and to‘stimulato wider inter--
est in tho city as a wholo as a direet result, it is said, of the activitics
and tho unconscious influenco of tho children of the school.

) Tlxcs.o aro but illustrations. They aro cnough to suggest that whero
immediato rosults are so apparent and so far-reaching, tho cffect
upon future citizonship should certainly bo appreciable,
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