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" %0 195 on rainy days.

i

_ each summer- to work in the sugar beet and bean fields of tlze Yellowstone

.and Secondary Education Act to prov1de epecial sunm;er educat:.onal programs

of the State Superintendent of Public Instructibn with funds from the

R " ‘ . : ChapterI

-, »  INTRODUCTION °
» Do IVQZGRANT EDUCATION IN MONTANA

, . i

¢

Approzdnnately six. thousand migrant workers and families enter Montana‘

~= oy

Valley. They hoe, thin, and son?etimes cultivate sugar beets and beans,“

normally remainingi?.n the velley for six weeks to two months.

®

" Montana is ellgible to receive grarits from ‘l‘itle I of the Elementary

for children of the .workers. The program is admim.stered by the Ofﬁ.ce

¢t @

U. S. Office of Education. The summer schools rely largely ocn local pro-

Ject direcbors, mstmctors, physical education direc'bors, cooks, and bus .

dru.vei's, as well as-project aides (high school and college yo:lth) to - . <

carry on the programs. Altogether about 200 people are employed. '
‘In th® sufmer of 1970 ten projects were in opmtd.on a’b F‘romberg,

Billings, Worden, Hardin, Hysha.m, Ropeb‘u.d Kinseys Terry, Glendive and

Sidney. The schools ranged in size from the smallest in Kinsey wi'th

appro:dmately 45 children, the largest in 8 dney where there were up "

. . . wl

-The total enrollment was apnro:d.mately 1, 2oo

students., Age levels ranged
the’) sevén i

early elemengal'y grades . \

om pre-.school 'boddlerBJbo—'!;eenagers in N

a.nd eighth grade e greatest goncentration fell in the

. . * .

. B




more depr:lVe¢L Most of them are from the lpwer Rio: Grande area. of Te.xag,

and are of Me:dcan descent. Many grow up speaking only Spanjsh (of'ben _ ' .

LA

a -sub-sta.ndard dialect) in the'home and do not,learn English wmtdil they .,

"‘D'- 1- . N
-

: 3
. .. enter school. o S . . #
p o A great mény live in severe poverty in their home envircnment with

eecoﬁpanying poor hutrition; inadequate clothing, and 1 read disfe&se. / B

ey are, often culturally alienzted frod the Anglo-Aneiioahngd
_environment in which they live and go %o school. Om the‘av.er. ge “they are
two to, three yedrs.behind ‘their age group peers in schoo achj:eve_mén'l; by
o thed'time théy reach grades six to eight. They often leay, Texas in mid-
April ,and do not retum unt:Ll lgte Octdber, missing up to '(':hree monthsl

of the regulk' school year. . o \ ' N ‘ B )
f ] 1] . " _' * ’ \ ~ ’ : A
: £} o t '\ i - T ';. )
g, Gener'al Problems of the Migra.nt Worker . - A / "
in Mogta.na and*in the United States . " . R
| 2 Ther9 were roughly 276 000 migrant.workers f.ccolmted for in 1969; g
! . . 1 . N b
_— 85% of these were Spanish Americans.2 Lo 4 ' \ E

- , b

L \ s <

6 e

' F‘a.mil:.es are usua:lly very large with an average of appro:dma‘bely six
child.ren. Family undts are generally strong and 'bight knit, in par'b be-

> cause they terﬁd ito exigt as a unit apart f.rom a commmity setting for a
(D ‘- . 2’

F ‘ lo riod of ear. . T i . - )
ng pe the y . ‘ .

- Housing is \ene&‘ally inadequate and overcrowded because of the large
| \ ' famlies and the fect that re}atlves or i‘rienda oﬁ;en travel: with a
,_‘ ' family. They have a Very low educatlonal level “seldom reaching beyond
't',he en.ghth ‘grade and a,ve“raglng about :f‘:.fth grade. One study in O. _

f; P .indica-t:ed that no more -\than/ 5%.0f the mi ts’ surveyed had reached the -

high.school level:3 \\‘ . ) - ST . .
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o Among the moat profound problems)ha.t face them is the language

. barrier. Seme studies have shown that only one third of the Mexica.n- B

. N '3 - * »f/x\ “ .é .’ ¢ , ‘. . %
. v~ A
" The misﬁent youngsters tend to.be passive in school Just as their

parents are pa.ssive in Anglo-America.n society They are present-time .

oriented with little apparent concern for future reyards from present ' < .

. »
-

investments in education. . . . !

- B
K - . -

They come from a' \rery limited cultural environment within the com-
munit.ies where they live dunﬁg the w:.nter months,, and are often isolated

from t’he surrounding\culture when they are migrating and working away

/R .

s fhom home: They are usually highly mobile &pd stay only& short time ‘at
3 L 3

mam; of the sites~where they do fam work.” , %f

-/Amerioan mgra.nt workers spea.k fluent Erngl:f.sh*4 ’. : ' - e

"Their problems are \of particular cgncern a.t thie poin'!; ip ?.me be- -
) Sk

ca'use meehan:l:zatipn ig taking over ma,ny of the Jobs that mn.grsnts have . E

» -

performed. ‘I‘here is an :anreasing %mmd for higher edncational levels .

o

" among the farm workers employed even on an occasional basis beeause of

’ s 7 -
complex ma,ehines and hisher skill demands by farmérs. & - .
: * . N . "‘. .- ) . 4.W S ; \ . S ,‘ . . .
The Migrant Education Program . o ' S

v
-

In, past years the program.in Montana has tried to acebmplish four

o . - . -

3, ob*.lectives* ’ . . ) .. . o

> z
-~

~

(1) _Health improvement° A nurse is’ employed to schedul)e physieaL

- exanﬂfnations, refer ch:.ldren to doctors and other specialists for attentionb.
:mc‘luding eye &a.mi.nstions, tonsill ).tomies, treatment of skin diseases,
remqval of body lice and treattient of othéer health problems arising from

L - . 1
poor nutrition. . g -
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(2) Gral and written lranguage. Special effort is made to build ~the

~

N

- chil'd's competence and conﬁ.dence in dral and written English language*:

..

. ) The problems encgtmtened in )1eeting the ‘second objectiveiare severe, .
sincs the youngsters range from pre;-school e up to ﬁ.fteen years and
older and have widely varying Engla.sh lang\;zz
(3) Curriculm Enrichment: A major effort Has been to provide

N\

curriculum enr‘ichment throug’a“such activn.ties és art, nmsic, crafts, aec‘-

e capability. . - ‘

-—

‘reational games, athletics, swinming snd field trips. These experiences
1“’should help the ch:.ld gain a wider mderstandlng of his environment and
a greater appreciation for those things wI:ich ean lead to a richer life.

d T

; ., . (4) Act:we school part:.c:.pat:.on. Since “the ~yo1mgstensq are often a
W‘ ‘ ‘ . passive in school r; partly because de language problems and lac.k of con- ‘
: .._ v fidence ’, strong emphAsis is placed on getting young‘sters abtively in- e
.Y volved. . ' e \ - "
‘:%- - Flﬁdamentally the proéx'w has tried to broaden the migz-ant cl:nld's a
S @ . contact with the world in phich he lives by motivating ‘him educaﬁonaug

L and VO.D-? and by helpiggxprepare h:lm for 1 happy and producﬁve
z T 1life in'*Qe SOCietY' of whi‘c"h he must become increasinély a part 3 : / o

N .

- .+..., ~ The program%as been in operation on a oontinuous basis since 1967 .

A and‘has sarved approximately 4,000 ch:.ldren. . ST
= " Planning for the program usually begins ‘in the, fall sho‘zttly after

-

a_ % . .  the previous summer program is complete. " The teachers and project directors
g ' . - ~ : Lol LS
o= . o "

8- o *Four thousand chilq.ren were ﬂnro‘lled during. the program, but some
. " of the children have come back year agt’ter year; thus, the number of
different children involved has been, somewhat less than 4,000, ° ‘ '
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are ordinarily recruited during January and February, and are usually from

the Yellows!Eone Valley comrmmities in which the programs operate. How- o 3

- v

ﬂ ) - ever there .are certain recruiting problems in the smaller towns, a.nd as

e ‘a consequence some teachers come from larger towns o work in the smaller
- LS . . Y
* schoole. * .- . \ -

. -
= .

4

L ' ) _ The training prom-am for staff in past years has been largely devoted

wr

, to lectures by experts on the background of migrants and migrant children, - .

.

,ope'rating procedures for the_projects, and lectures with discussions on

; the cofitent aress of the curricula. These elements of training were ré- h !
* . ) ) ' ot . ) .
: tained in 1970 ﬁthough with less aﬁphasis on lectures. There was a ‘ E

greatly increased emphasis, however, on effective functioning of the

A ] 3

. .,, project.teams, conmmication processes in the program, inter-staff collab-
_ . . . ‘ . ’ . ) ‘ ]
o oration, and creation of a climate in the schools that would encourage ~
oy . '
A

i . staff members to bé’creative and imovative in wcrking with nﬂ.grant

dren. e : -7 T

- ‘
. .

\\An J.ntensive laboratory method o/-learning was employed, to encourage

AS’ .- ‘ 4  openness, ho?esty, trust, effective pro‘olem-solving and i‘ull utilization |
«» \ °\Staff resources. The training proceas used was a fairly radical and )

_ f ] g innovaﬁve departure from previous training programs, | : ) . - g
TRe ; -~ : .o . _ ., o e

;; o Overviemi“the Goals and l’rog”am for 42) 0 - . l . <
o The program ob:jectives as outlined by pro.ject directors and staff

g 'are 1istedbelow.' w

"RRN . :‘4 L~ - i .
Y -

: , Improvemeniain language and conmnmication skills , a8 deﬁ.ned by
" . instruments glven at the beginning and at the end of the program.
Active and increased participation i{bhe total learning” emriron- -

'ment, as defined by observation of behavioral ‘change.
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" Increased pride in cultural heritage, as shown when the studept
. volunteers his background; family customs and pra\tices. P

'_Sub.eoalss : . < i . o

" Mo obtain communi iy involvement as a breakthrough across racial a.nd ot

‘To provide a variety of life's expex:iences and increased social 4 .
awareness. ; . . N A

. To have the Migrant Program contnbute to educatim_senegally, .

To provide an environment prcmoting active commmicg.tion and )
exposure to work alternatives which should encourage socially y
and economically self-sufficient citizexgs. » : i ' Co

s N

. .

gocial barriers. ’ g ~, ‘ . .

To develop pleasant feelings in the child.ren toward educational . :
process, as an incentive to continue learning. N

- L 2 . «:—z@

To provide a wholesome, comfprtable and relaxing atmosphere so that : ; B
all leaming materials can be used to the optimum - i

' Sk
Tg enlarge individual perspective and Judgment 850 a. child can have DV
gr-ea.ter success-in forming decisions. ‘ . . oo 5

[
- ~vy~

To overcome some of .the deficit in Imowledge%’that migra.nt children
experience.

x
-~ . S

To create good will and u@derstanding between the two cultures by ' .
expos::.ng the children to our environment. ¥

*

N

including change in teacher participants. . , .

-

To foster professional and personal growth in program staff members. R

TO‘ help individual teachers provide new learning experiences; to AN
evaluate and share them., . - : ) T
To encourage a synthesis of sub:]ect matter wh.ich will help\:he - ' U
children adapt to societal needs and increase internal development
of self-image. “ 7 .. ;

To encourage correlation of experiences and concepts dex;tved in" - :
* Texas with the curricula in Montara. N 5 L.

P

To explore a variety of vocational opportunities.

\ .

.. .
- .
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2‘" . - The ma.jor currictﬂ.um emphasis was language arts. NMost schools de ' .
o - voted a substantial portion of each day tt language activities. Many .,@‘ S \S:;'
; . of the other activities were designed to encourage use of oral and ‘ ;7 _- L
| T “written English.’ | " : - .

. ’ . A L
A special language arts consultant was availa'ble to work with staff

A members in several pro.jects. This person has since prepareda language

ol ' arts curriculum’ guide hased on experience over two years with the e T / ,(‘9 '
migrant program, and which might serve to assist Tuture progréms in, .
~ &(e sa"':!.sfactory language art% effort.? In.addition to the speciai

- consultant several Mexican American teachers ser'ved as resource people
) in all facets of the programs, but particularly in helping design the
el ‘ curriculum 'fo meet uniq_ue migrant children. needs: /

c In two pro.jects a type of language teaching 'material new to the

=

Montana. Migrant Program v;as‘used experimentally (called the Sullivan
) series) It was based on.individnalized work and’ had a strong se;l’f

P
motivating emphasis. ‘Ihis is the most highly structured read:l.ng dés

o velopment program that has been uséd in the migrant ?rogram up to this )
© times . -

3 Y.

The second ma.jor emphasis "based on the pro.ject goals was the improve- 1
. 5 :

mént of the self-image or self-cohcept of the youngsters. Specific ‘ :

~<

activities designed to. effect slmproved self-conoept were in the context
-of iﬁdividualized attention. This we mich easier in projects where’

classeb were relatively gmall and teachers had time 'to provide individual S -
| attention. : Project aides were used to glve youngsters more individual- :

4

" ized attention than would have been possible with only one teacher ‘avail-

~ 4 < ]

- able in the classroom. There was a constant emphasis on enabling the .

-

. . . . . .
- v - » .
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. yotmgetere "to acﬁie’t}e success through the media of art, music, 'phyeical

/7
.

W, r

-, . There was some’ emphasis on mathematice, but without eyetematic in-

J'\education, a.nd “other activities.

"etruction. Rather it was designed as a part of other activitiee, to give N

b

tﬁe. youngs‘bere yxperience with simple mathematicke at their grade level. .
Field,.tripe were one of the :.mportant activitiee directed to increaeing

_r_‘;;‘\ .I:eelf-image and confidence. '{heee venturee outside the. classroom were .

. f § ' :’a].so intendeéd to provide curriculum broadening and enrichment, since wany " “

'of the youngsters had not heretofore observed\and experienced the oppor- N ~

W* bunities offered by field tripe. It enabled them to examine future job .
posea.bilitiee by visiting businees eatabliehments eu&h as beﬁlg bakeries, /",. V *
radio etatione, .barber shops, -and supermarkets. Trips were intended to = ~

> help them understand better how modern society ﬁmé‘tlxione .arid to provide ".‘ | 1 ‘ ;

\vnew experiences in that society. It eleo provided opportunitiee to uee o

& - T /
the language of th\ comnunity, te ask queeﬁ.one, and to find out more

L

_ about the people :i,n conmmitiee where their parents work. X

A number of films were used in most-projects. These often had. TITTT e T

<ﬂ~“>‘ - K S
entertainment value but served .eleo to broaden the understanding of young-

<

sters as well as to provide new language experiencee. ,:}, T . .

. The art program was designed to encourage and deveJ,op creativ:xty in . .
’ . \ ’(, ‘ .

. ﬂthe children, ‘b\ aleo to enable use of ha.nds to make th:l.nge they could

% RN

take_ home for parental examination and reaction. It _gave youngetere an

. opportum.ty to proﬁuce something tha.t was uniquely theirs, and ehould

ther,efore serve to enhance their fé;.ing of eatiefaction wn.th doing their .
~
~ "own thing." - .
y , . - - o : L~ . .




e N [N ” ) ‘ \‘ 4 .
Physical education and;"‘?' ational activities prov:xded an opportuni‘ty ) §
for energy outlet, and for improvement of coordination and physical skill. ‘

s

Swimming par‘ticularly tended to impro\‘re attendance, since it was by

: far the most popular activity in the prpgram for a great many of the . - A
ch:.ldren. Since the weather wWas hot during this time of year. it a.lso ™ " ’
' provided some refresh:nent, a means for encouraging bathes without tellin.g

» . them they wel‘e dirty, and enabled the chﬂdren to be more comfortable when

they returned to, the school situation. o ) ' -

-

.- The health and nutrition activities were the respons:.bility; of a - - q

.

school nurse and a group of cooks, who attempted to insure that breakfast

P
. 1

and lunch were nutritionally balanced, somewhat compensating for the

often :madequate meals served by tired mothers who worked in the fields N

‘ = . Yo
e . Kl Y el
C e ) a11 day. Most children received physical examinations° if there eppeared ° ’

be problems they received dental and eye examinations as well.” In S L

some instances surgery was perf’ormed when very, severe medica.‘!. problems

‘. i HE

were discovered. L : ) .. ERER TN T T el

=
a g .

’ The msic program w. tended to pz'ovide support fo the language o -
activities ;nd to' gige the yogngsters experience in group collahoration R
» . and individual self-expression. Many of the songs were typioal American \,‘
4 J misical forms and ensbled the students to 1earn lyries in English,.they .
", . coiild also Yearn sbout instruments that would ensble them o appreciate -
| the musical actiw.ties of contemporary America. The youngstehls ‘

learned and sang (or taught the teacher!) a m:mber of songs in Spa.nish. .

'IhePro.jectAides " o _ S S,
. A . / .‘("

b PR . Many of the project aides ~were bilingual, a.nd in a few proJects, were ",

. migrant teenagers. ‘They assisted in the classrooms, rode the buses, and L
' ¢

N
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’siderably greatey individual student attention than would otherwise have i . .

' shop, another g:.rl worked in a clothing store, and 80 forth This pro- k

' vided exposure\to non-migra.nt activity and gave the teenagers some

Me:doan—-Amerioan. R ’ ' - . T

Additional Efforts in 1970 N B | ' : .

‘as,well, A Mobile Television unit, which nad ea{acfty to meke video tapes

- DA - ad et SRS L S — S T wa(«: Ky At
\(,\ ¢ ‘ 10 - 5 )
- \‘ ‘ ‘v - 0 .
. . ¥ « R ‘ o . . . < '\ i_ ~ L ‘). ) 2
occasionally st'tituted for teachers.” Their presence allowed for com~ . | .

~ . ) -

~"The Sidney pro eothtmdertook an experiment witﬁ teenage migrant T *’ -
aides. Each of th was given an opportunlty for appro:dmate,'l.y one and " . ll
d S N

one hulf hours each day to work in a looal business eatablisthnt. For

example, one boy worked in e, local supermarket; a girl: worked ina beauty ‘ . .

N

vocat:.onal training in an occupation which would quite likely pay better
\
P

efld be more permanen&;nian the mgrant work aotivity in which their parents

-

were engaged. The expe ence a.lso served to enhance projeot cohtact with i
the community since most of the business eatablishm,ents served a wide '
range of local citizens. The young people met commmity leaders and had
ah opportunity to help increase the localvcitizen understgnding of the

-~
. I~
* -

&

I - a
\ '1‘here was a deliberate effort d.n the sumner of 1970 to encourage

conmum.ty and parental involvement in most of the pro:jects. Most projects
held a "fiesta" or program to w,’m.ch commmity members and parents were
invited. A very high proportion of the parents came to several‘gof these

programs and quite often a significant number of cozmnm:.ty me}"rs attended
£

?ﬁ-

4{
in the classrooms, was used as a way of exposing parents to the activities

of the youngsters in the school. " The Unit would pa;g}; in a location where

ot 4 &

“1




4 ; ' ) . . ) 1 1 ‘
v-. £ (Q N - A R .. ..; . , . s
‘there .were sisnificant numbers of nﬁ.grant workers nea.rby and show the '
. } 1 -~/
vi £0 tapes .\ Notices about time and locatdsn were sent home with the

vV oe

8 dents. ‘Attendance was sporadic at several of these sho 8, but later o
in\the progra.m, there wﬁs often a very t’@ percentage of ::ggparents ' .
o present‘. Field trips dnd the recruitment of s'tmdents also served to .. :
i, © .7, involve commitymem‘rsinvarious wayse - 0 o ) . ) ) .7?'.;,',
. | . _ An ‘innovation this year.was a draanaties program :m two of the sohoois . ‘
; i conducted by a specidlist in.creative drama. The youngsteﬁs wrote their , L}
l - ] . own plays under the guidance of the conmzltant, p;coddc;d the pla.ys and ‘
: ¥ - then performed them bpfore an audience of parents and other qtudents in 1
"

- -

the school. s:.gnificant lahguage experience,‘énd opport\mity for i,ztcrease v

*,

“ ’ o 'in self image, were clearly ev:'.dent.7 o .- L Co . N
E - ‘ : A L
’ In addition to this type of activ:.ty the same consultant W ked in & °

the evenings with teenagers who werg I not involved in the edncatid(nal pro-

’ gram. They often began the evening by playing sports such ag football /
or volleyball, goved to dancing later in the evening, a.nd usually concluded ,,; E
with a special program of discussifon, crea.tive dramaties! or cqmunicati‘%

‘ traim:{g This was_designed to provide a social oppor‘&unity ,for teen—
‘ agers in a somewhat alien environment, as an outlet for expression and / ' ‘s
: an opportunity to practice language skills.8 '.'Ehe te.anagers ;:iaressed a “;’,‘

o very stro .interest in securing language help, as well -&s a. need for
. )

%

L .
- - ..

opportimities gain new vocational experience.e Co ’ s

r

A highly significant part of most migrant rschools were the m:rsery ""‘*
and pre-school programs. Youngsters were included from less than a . . 3,“, . !
‘yea‘.r ol‘d‘to first grade. For the very young it was .largely a nursery

school situation in which the youngsters engagedf in conversation to help

~

£ ' Bl ‘ C\k
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standing of their Me:dcan-American hemtage. The inten'b was 'bo rhelp in-

the 8chools. .ol . ; -

» 2

them learn Engliah, or otherwise played ga.mes which would inerease their
phyeical or, eonceptional sk:a.lls. For 'the older\iliildren in pre-school

classes heavy emphasis Wwas on. development of verbal English“ skills. ' .

.

Personal hygiene and cleanliness were sti'essed at all ages.

A

", For all the children there.yas some opportlmitty for increased under;;i?

h,

- /
f

crease, the young!sters respect for their own cuatoms, behaviors and belief

systems, whi];e helping them to understand contrasting Thore typi al 5,
d e

"4 a

Y
Ag;i;{ﬁ-ﬁ.meriean cultural heritage. An important elemené&u“f"‘this procesa .

‘was the opportmity«&forded youngsters 'Eo teach *Jthe 'Btaff about their

owu ultural backgrotmd. ) They were usually qui'be willing to talk about

-

their family 1ife, esocia.l provlems, and the mique characteristic;s of

¢~ S

the Mexican-American cultiures. This effort was enhanced by the presenoe

of fpur Me:d.can-American teachers, one of whom represen‘bed the 'l’e.maa

[ A

Edueation .Ageney and traveled from project to pro.ject aa a conaultant, 9
“ /.

while the other three were regular teaching staff members :tn several of

D « . ’ - e

.x* A

0 b - :
. . . )
> - . * .
. Ce
. .
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THE EVALUATION PROCESS - -
L

A modest’ evaluation has be mderta.ken esch year since the program

started in 1967, but previous efforts were fgenerélly not as detailed or

as well-i‘und as during 1970. Because of the relatively short period

in whieh migr t children are in summer school programs in the variousv
states where they appear, few efforts have been made/ to attempt systematd.e

-

measurement of educational impact. The evaluation team was therefore . |
required—to gselect or design metho)\nd measures wit’nout benefit of
extenglve previous work as a guide. . B ST
Any adequate eval Jn would demand that thers be something speoifie
to evaluate~~that is, educational objectives defined in very speeific
te\rms. An early effort was made dm'ing staff training sessions to de- R

fine the goals (outlined ir the previous chaptsr) The evalus.tion effort L

jwas'therefore' geared. %o -seo)zre specific mfogmation with respect. to goal

'attainment. More precisely gtated, the evalua.tion goals include:
1. "I'o understand the migrant worker situation, broble%and potentials.

2. To understand how the migrant education program functions, the f .

- overall goals, and individ}al and project goals, and-how these

mesh with migrant children needs.

kA

3. To determine the mechanism, methods, strategies for meeting
program goals.

= — b To measure obj vely when possible, and subJectively other-
wise, trainin ethods and other strategies for meeting goals, .
b including degree of goal realization.- . , ot

.5. _To determine impact of the program on people affected - students,
teachers, parents, administrators and;the commmity lbcale.

.
| N o

.




. RENC
-

6. To feed back tHe knowledge acqui

. for program :qurovement in

B to creative development of the yol
. . 'y

7. To analyze,.interpret and gest applications of the. findings

roFram. :

3. ,_ ! )
3 flexible student population is no easy ta

change in youngsters, or teachers during a)

: ‘/at best, a.nd to design or use mstrum nts

"% of any fidld work, and led the evaluation

Evaluation of progress in a short tef

;i.n an effort to detect whatever cha.nge oc

The: task was approached from sqv

1. Preliminary and final mea

any si@iﬁcant‘ chsnses in

’ . S + . alsp provide base line infoy

3 . in persenality adjustment
2. Preliminary and final mea

staff,: to, see how they we

{1 .
ce‘pt‘ variables,

strators, teachers, and the b d so as to provide a basis

educational program with,

bk s .T}_le measz'tu'a’g.e behatioral
period of,ox;e menth'is modest
r’t:hat will_ eallsture this mr_ximal

change is a formidable challenge. This wTs of course obvious in.advance

re Ezsed on children to detexct‘

‘ ci'psl' areas ef"cohéern» _‘
These measures
t:’.on in language capabili:ty and a
racteristics, | .

«

es, were used with teachers and other

aﬁ‘ected by the training program .

. . f . and the experience of worki w:u.th migrant children. These .
. - measures attempted to det ct teacher morale, atti‘hzdes towards _
‘ o ’ ' students, attitudes towar the adnﬁ.nistration of the program,
- attitudes tovards educat n,, philos:':phy of human nature, and
= ' evaluative oplnions abou most/}ements of the program. /\)ga.in

e

team to use a variéty of. measures

|
m}ua. |

v.g.ntage points °1 s
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- 3 A etailehl interview, using Open-ended questions, was undertaken
A . . . B .
with all teachers, adm:mistrators, and & selected sample of other :
staff. ‘I‘he interview was designed to secure’ feedback on feelings

) about the training-program, the i\mctioning o£ eac o

adequaoy‘?of admnistration, a.nd a xmmbe.r of other :

- -of children in the program felt toward migr education. . ’J.’hese .

) [

= wére relatively short, open-ended interviews so as to minimize
.. .

the language difficulty and interference with worlc in ‘the fields.

N J - ::;{,‘:.“’;
) 5., A sample of conmunity members were intervieysd{o measure attitudse ) s
’ of the farmers who employ migrant workers, and attitudes of some Y

¢ l L4

commmi ty 1eaders, toward the migrant education progra.m. Some T

K

N T - of the qu:estions were open-ended, .while others were~structured ) R

. ‘ so as to secure specific attitudes about oerta:m issues rélated .

" ta migrant education. I ., )

»

T 6. Considerable time was devpted to p'ai'ticipant observation durins S
Bt . . . v - s R By
: ' training, the school programs’,‘ and other activities rela'ted L
3 [y - . iV\

3o e Y to the migrant education effort. ‘ I ' 3 L -

. Altogether some 15 Ai_r_xg.ruments were used in addition to the ps.rtic-

§ ipant observation exf)erience. A discussion of each instrument will be

. undertak!n during the analysis process when the results of the measure-

) [

{ . ments are -reported. ) t - - ‘

- 4 ~
-5
)

Three staff members were involved in field work and data 'analysis y

and were in the .field with some element of the migrant program from the

§ T tjﬂ? it began until the final week. This enabled observation of all
. R g
phases of the program operation and provided a fairly complete view of - .
: ' the total effort. o / : . v
? . . hd / *

r 10 VA .
20‘( ' o - A
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T /5‘ o ¢ o ‘.
* ‘, ' . J & ST “y ¥
- - msm'l‘ JISTRUMENTS PRE M'ED-PROGI:(AM FINAL
;‘c ) ~ . » — . ] . ] Vs . R
o SRS Staff- - : ' ~ — . 1
S rdue Teacher Op:i.nionnaire - X, . x
o . Educat:@on -Scale VIT - : b4 o i ! x .
S Education Scale I o X, ' %
! IR Opiniofnaire on Attitudes Y g -
_ o/.  :Toward Education ST i tx ST x |
: o . . Phi2osophy of Huiian Nature Scale ° x-'-c_‘ ) X -
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There were undoubtedly important details *ei‘ ‘the progra.m which eval-"

uators did not have opportmnity 0 observe: adequs.te”ly For example,

Y,

"A,

é”valuators did not spend as much as a full day in s.ny single - c.lassroom,

L

é{:f.‘f or more than one’ day at a tims in any single pro.ject. Some important
e ;. events were missed that would have helped to gs.in a more adequate picture

,of principle achievements, or possible deficiencies, of the pro.jects.

“ - . + . D N . ) R
¢ ’ "«,“‘ . - P
. AN "u,‘ -
. 7 “

Fa

-

Time and budget limitati Ny made it necessary to rather carefully delimit

:&::" . ) ¢
Il . .
s . activities. < A ,

R Analmcal Problems 4 } 3 ! ) ‘
i;‘ ‘ ~ Several factors require specia.l interpretation of the data., Many

»

oped certain expectations and attitudes toward the p am, which will

3 g . certainly affect the evaluation during any one ye _For example, it

~
$ e

,,; ‘ becomes quite evident t‘nat students who have been in the program before

‘ o are much more at ease and often more‘advanced academically tha.n new .
’ e - students. A number of, parents come'to .the bYellows::one Valley aréa ‘

‘;_‘, : i spe}ifically because of the migrant school. Many. of th;\youngsters may

-4 “ . be unique as migrants, that is, their narents are education oriented and
e _ave interested in advancing their children by teking advantage of 811 .

é . - such opportumties. . . R _— N

« ' S Teachers who ha’ve been in the program 'pnre than one year are awar\e\'

,of the long diys and six-day weeks. Many of them have come back year )

'after year because they gain deep personal satisfaction from the work, :
o rather than because of the pay involved (which is slightly less than the
- average da,i,‘],y pay for teachers in Mpn'tana), . e <
- o . . 2% L @

o R ’ <

g - .,

four years, since 1967 when migrant education was insti‘lmted in Monta.na "

‘Both teachers and students with previous program expeﬁence ha‘.‘ve devel-,, R

~

teachers and students have been :& the program for & period of three or )
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¢, A very important issue -affecting the results is mobility; some of °
the ch.ild:r:en arrived. late while others left early. This meant that our
sampling effort could not be as perfect as we would have liked. Some of
the studerxts measured at the end were not present vhen the first measure-
.ments were taken. | Similarly some of the students who might have done = °
exceptionally well or very poorly in the program left before the final

| meésurements; results are based on the assumption that such mobility was
random. It was not feasible to undertake final measures before any
students departed, even if it had been possible to know their scheduled

__departure time. . . , S &

£

Some of the teachers and eides aid not partieipate in' the trainirig.
Since in this case the training was a véry intensive aetivity and was,
"designed to ha.ve a significant impaet on the program, the fact of failure
__to partieipate in training or partial participation, could very well have -

2 2
A , -

ani impact on findings. R SR

- ‘ 't "

Each of these analytic problems would tend to elinﬂ.nate or diminish ’

#

\ L

signifieant differences between the initial and ﬁnal measurements. -

. It should be clear that the purpose of this evaluatd.on wae not to

<

. eValuate the details of substantive content in cladsrocm instruction or
prograg operation. No detailed observations of teachers were made in the .

process of instructing Rather our primary purpose, was ‘o meaeure stu-

-

dent and staffggggange in feelings, attitudes and behavior during the .
prosram- . S = -. .\ 3 -

-
.

" The only eurrieular measurement had to do with la.ng&ege a.nd oommzn
e *:Lea.tion faeility, sinee increasged skill i thege areas wp:%’*the primary

goal of the program T - oS - "
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Use &Ff Statistics

\Severafl kinds of formal statistical tests might t;e applied to the

measurement data. The populations of students and staff in 1970 were

all included in the measurements (% ih preliminary measurements and the
otlrer % in final measurements) git is tlr;.erefore appropmate to report
the average _scores obtained, without application of complex statist:.cal

tests. This allows the reader to draw his own conclusions about the "

“simificance" of the findings. The 1970 "sample" vof stndents and staff

e B
could be considered part of a larger population comprising program

participents from 1967, 1968, 1969, 1970, ete. However the.1970 group

could not be cénsidered a randomly selqgted sample from those'years, and

therefore /statistical inference would be hard to"Jusﬁfy

r

N

Z:
Sgnall sample sizes w:.thin proJects, i‘or ‘both students -and staff,

create serious questions of appropriatenss in application of statis‘bicél

tests on a project by project basis. Yet, there is clearly significant :: .

———— N

variation between projects: on many of the measures. It-gs obviously

e scores for

T

Wt to examine the results’ by proJect to understand
the, total program. ’

’ The ‘decision' was therefore made to report scores and draw infereno,es -
about f)rogram impact’ withont reporting detailed statistical test results.
Further work on the data for theorgtical end other scientifi purposes

would certainly require mofe detailed statistical treatment and will be

1

“undertaken at the appropriate time. . . . !

” L3

29
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Chapter III B , .

o, THE MIGRANT CHILD IN MONTANA: '197\q.§' '

.
] ' <

The children involved in the migrant education program dur:i.!ig the
’ J

sumner of 1970 clearlx‘ made considerable progress. The quentitative

measures and direct observation suggest that the program is having a.

s]significant and measurable impact on the youngsters who enter the summer

* schools throughout the Yellowstone Valley in Eastem Montana. ‘1?1e degree
3 - of progress seems to vary somewhat by schools, tha.t is, some pro.jeet .

‘ | 'schools seem to make particularly strong contributions in the cognitive.
or subject matter area (particularly in :anreasing la.nguage facility),

while other schools were more successi‘ul in improving self~-image or self-

concept, or in increasing the skills of the youngsters in the musie, arb, .

i C health,)or vocationa.l areas.

4 €

»

“.t \ ) ) In no cases do we find a bssis for:severe criticism"of ap
project on the basis of student progress. It is important to note that

, the sample size.and observations were limited in scope at each pro,ject,

and therefore conclus:.ons must be somewhat tentative withurespect to any
ig particuls.r project site. Becauseaof tHhe la.rger sample, and a more de-
' o -'Vailed overview by the evaluation staff of the entire program, the total
— results can be treated more confid tly. . - - “ s
. L | As noted briefly in Chepter ZI, four principle quantitative
measures were used with children in addition to direct observation. ‘f.fg{ese '
measures were ciesigned pzd.marily to secure in{ormstion on student 'proéress
in language capability, on self-ccncept or self-image, and on fee'lin.gs' ’

about schools. No direct quantitative measures of the progress in subject

- . e -~

> -
»

a ~

Py




matter areag were undertaken gther than in -lan'guage; , rather, evaluative

deta_ relies on direct observatidn, conferences Ws and dis-
-~ l . ° ~ . -

cussions with other program staff. S

* Py - . )

The Self-Image or the Self-Concept of the Migrant Child e

One of the assumptions often made about migrant children is thet ’
. they h&ve a low eelf-image or eelf-éoncept. That is, they do not~ have .
’j - a high d’egrqe of cobfj:;le;ce in thémselves, nor do they respect their -
g own ability to be successful in interpersonal relations, soc:.al relatione,
’ . or in education. One of the goals of migrant education has 'therefore

=

K ' been to improve the self-concept of the child by helping him to gain more .

confidence, respect his own ability, and 'boM:ehieire enougﬁ success 80

e
Y

that he gains a feeling of confidence end an ability to i‘unction in

L :y.: '5 \ | ’ ? .
Y m - - ) . -

4 -

On the é:tber hand studies Vof migrant people indié%.te 'lg,'riey' have a
relatively strong family group, and within the 'migrant culture the
youngsters seen to function quite effecti'«rely. The Qelf-:lmage problem

%riaes only when the youngs‘ber moves from his own family or peer group ‘

* ’ 4

dnto the main stream of American society as exempliﬁed‘by the edn-

.catiohal syste;n.‘l, ' ) - ‘ ‘. -

- . -

Y

The program goals were intended to b'uiJggl on the strengbh of the, ,
fami‘ly unit by giving the youngsters enough individual a'btention, Y
| concern from 1)eachers, and feel:.ng of success that 'bhey could 1eave the

.

‘. sunmer program havi,ng ga:.ned increased coni'idence in their own ability

- to be successi‘ul in school and society.

-/

\
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. .. ’me primsry i.nstruments used to mea‘eure the program impact in self— ,

-~ ',.

4 .
concept wexre' the "California Test of Personality" and a "Sentence Com- ] ~

t ',f' plet&on Form. L ~The California Test of Personality has been widely. ueed

Yo i-n many school systems. Its speciﬁc purpose is to identify and reveal
‘ :the status of certain highly important factors in personal and soecial .,

L — &g P >

ff_,j‘,'.‘, t ad,jusunent. The theory underlying the teets suggests that capacity,

skill, and achievement, important as they are, “do not constitute a com- ¢
plete pictu.re of 2 functioning personality. Personality is not viewed - é

as something separate\from ability or achievement but rather includes
“bhem. . ' . R ’ ' .
. = ' Reactions to a variety of questions are obtained to deteot speoiﬁ.o

~

tendencies “to think,. fieel, and act\ The personal ad.qument meaSu.res )

= . reveal self-rei[.iance, sense of personal worhh, ense of personal freedom, . N
% feeling of belong.ng withdrawing tendenoies, and nervous symptoms The

£

-

] " gocial adjustuent items measure social{ standards, social skilla, anﬁ- ’
:""t N ‘ social tendencies, fanrlly relations, a.{ud school. Wgations. ’
' " For the purposes of pyogram eveluation the concém was with “those -
dimensions of the test whi were »measures of sglf-cohcept and feelings
e sbout & ool; that ig, hov; does the student view himself in relation to
) other people, the school, teachers, and the general gocial éituation

around him. 2 One-half ‘of the student“s eight yea.rs and older were ran-

d

* domily selected to take the California Test during the first wéek of
the school program, the remaining one-ha.lf took the final test. It
adnﬂ.nistered t0 small groups of students using an overhead pro.jector. )

So that the inability to use la.nguage would be minimized, \rp

W/
read and located on the test form for the ‘youngsters, on a standardized
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baeiaf’at each .pro,ject. One-htmdred-forty students took the test on the.

first adminietration and 110 took the final test. (A considerable

mmber of‘ students had "migrated" before the final administration).

o Part of the test asked specific questions about the school. In six
i . L4 g >

o of the pro.jects the responses of the children were bajed on their early

experience in the migrant program. In the other four schools, as\a so

. control measure, they were asked to answer in terms of their school back '

home' in Texas, rather than the mgrant school. , %1)5 ‘approach was des::.sned
- to discov@r whether or nohtl{m:e;:eived the migrant .school as more or

lese attractive than the home situataon. K * '

Two analytical approaches are used. Total average 8co es or profiles :
T e .. ' . i
e
5 : were obtained early in the program and 1a.ter in the program from all
¢ Lt projects' these are used to determine _changes in composite scores~and

e w:.thin sub-categories. The second approach was to seleot those dtems ﬁ‘om [ORNE SPI

the total test which relate moat directly to the migtant education pro-

»

- gram. A group of these items relate speciﬁ.cally to feelinge about 7 ) "
. S - school while another set examine the self-concept These are analyzed .

R

? X o for the total program a.nd by ind;i.v:.dual pro.jects. %0 - .
T Personali Char'acteristics' The Cal:lfomia ‘l‘est N

; f - Both personal and social, ad,justnent _scores decrease from the beginning
,) . g&f the program to the end across all projects, as does the total adjust- |

ment score.” Hqwever Glendive and, Rosebud “show gains on total Personal

,

B : Ad,justment.' A T ¥

- v

bt Ve

-

On those factors contributinig most to a strong self-concept (Self-

s k] .

reliance, Sense of Personal Worth, and Feeli;ng ? Belonging) there,is a -

-

~
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siigﬁt loss an each factor o‘verail. ¥n1y Hysham and Kinsey show a
gain in Self-Reliance- B:Lll:u%s and Glendive show some ?.ncrease in Sense

A i of Personal Worth, while I{osebud and Glendive show gains in Feelins of
RN "o ‘(V“‘/‘ v

wging On the /baai% pf twelve specific items most related to Self- .

~ .
T xq

l conc;pt, Hardin also ‘Shows, ‘progress in 2 positive diredt:ron Sf?e Table III 3. ;

Billings, Hysham, Rosebud and Terry show increases in

\ N Y o
Ad:justment. Among the ‘five factors contributing to Social Adaustnent, ‘ RV

74
. ~

iy ‘..A Hysham and Rosebud show increases in Social Skills' Glendive and Hysham
' increase slightly in}Sch‘oolxnelations, while Rose'bud increashs substantially B o
\ ) in this *respect, Profiles are also avaiiﬁ,ble on social sta.ndards, anti- B
) -- . t s:cial tendencies and com'nunity relations “but these factors probably less X

! . — A, R I+

related to the goals of the migrant and are not diecussed here. (See” °

N

- Appendn.x B;g Table I, for. deta::.led results), < ’ . 'F\z
‘ Table I:E[ ~ 1 contains rankings oP schqols on f:Lnal measures of
i ’ . personal ad.justment. On the Self-Relience index Kinsey, Hysham and

o * Yorden rank high, while Glendive Rosebud snd Sidpey rank low; the other™. °

:jec\ts range in the mddle. On the Sense’ of Personal Worth factor,

+

Glendive, Hysham, and Billings rank high, while Fromberg and Terry rank o
. low. HOn the Feeling of Belonging index, Rosebud. Kinsey and Glendive

8o .
3.7 o s ok

14 . . rank higg. while Sidney, Fromberg and Vorden rank low. - T
These rankings are shown adJchnt to Total Personal AdJuS‘hnent 4 \

>

indices ahd Total Ad:justment indigces (the composite of all personal'and

. social ad,justment measures) "None of t‘ne sphools are consistently high

A

"on all key indices, nor consistently low on- any of them. However, the !

\ . 13
tendency is for Rosebud, Hysham and Klnsey to rank relatively high = . ‘
e, . ‘ .
‘\/. ) '
- .\ - )
: 35 - ‘ ;
. - ’
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oo Personal Ad.justment, while Worden, Fromberg and Sidney are relativelﬁr s )

low. Billings, Ha.rdin, Glendive 4and Terry are quite consistently in |
y‘the’middle ra.nkings. : . . & .

The pattern on Social Ad.j/ tnent cha.nges only slightly, with Terry - ﬂ

| mov:.ng up and Xinsey dropping to a low ranking (gee Table III - 2). T : - ey

'l‘alung into account all adjustnent factors (some of which are only o=

3

motely I&Kated to' thejgoa; of the Mlgrant schools), Rosebud, Hysham \' ok
/ - énd riry are at. t{l’xe top, and Fromberg, Kinsey and Sidney a.re at. the o k
. bottom. Billings, Hardin, Vorden and Glendive fall in the middle ranks. o
% ; T Anothc;r approach to examination of these profiles is in te‘m;s of \
FL . . Ea.tional norms for students taking the California Test. on this basis,

—the Migrant youngsters in the sumner program ‘score in the 20th percentile' . h

for Personal Adjustnent on both preliminary and final mea.sures. This

1

means that they are :Ln the lower 25 percent of U.S... school studentsa .

They fall in the 30th percentile on Socia.l Ad,justnent, or in the low&l'
35 percent of U.S. student@ They are also in the 30th percentile on
i . - Total Ad.jus‘lnnent. This finding is not surprising in view of what ws o
' - know about personal and social problems among’ migrants, and ser\res to
rn:l.nforce the notion that special attention % their needs :!.s in order.

=, . . . \

D)

§ +*It is important to emphasize that thése rarnks are useful for coms
o ‘parative. purposes, but should be treated with caution. Final results PR

o for several of the projects are bazsed on very small samples {particularly . ) ]
Glendive, Hysham, Kinsey and Rosebud) and may not be éntirely reliable.
See Appendix B for the complete set of average scores on all factors forb,,,
each project. t

, k4 .
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‘ TABLE III - 2 _
" RANK OF PROJECTS ON KEY FINAL NI,
, 7" MEASURES OF SOCIAL'ADJUSTMENT )
Total N "
. -Social ., Social School = = Total -
» Rank ~ Adjustment . Skills Relations Adjustment -
. Y
L Z;osebud Hysham Hysham Rosebud )
2 -Hysham - Rogebud ) Terry Hysham-
Terry ) " Terry ‘Rosebud Terry
Billinss/ **¥Worden Viorden Billings .} - -
Kinsey ) ¢ '
N B
5 Worden Sidney Hardin g
6 Hardin **Billi:nga Bi:}lings * Worden ° »
N _ Fromberg - « «  ¥¥Fromberg - Glendive ’
. ) . Glendive . .
. ] ’ s ‘ - y
8- Glendive . *¥%Sidney *¥Hardin Fromberg - -
9 Kinsey* L Kineey* )
3 B ) N
10 Sidney Glendive = S:ldney
- ‘9
s P - w‘ﬁ;}* : *}
& . ) w
*Baged on only three cases. Kingey was a: sma.ll pro,ject d J.os'b }
most of the student population before final tests were a stered.
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‘J?oere are a few exceptions to the generally consistent ra.nk:ing of ' o

L
projects by average adjustment scores. For example,qon perSonal adjust~
a [

ment.F.comberg goes from number one rank at the beginning to a ninth

.
b
K

piaos rank at the end. Rosebud movVes from an eighth place rank at the

o beginnins to a first place rank at the end. T}érry beginsoin third place.

T and ends up wit\h seventh place ranking. Glendiveﬁstart’s in the tenth - . . ;
N N . . . )\ '( E N e

+ . place rank and ends in sixth place. . - P
f-: P x — Ao - . f(':\(;:j‘ﬁz

L On sogial adjustment scores, Kinsey beslna in second place and drops
. to ninth- F'romberg starts at second place rank and goes to seventh. Ong . ‘

§%’; ) e
the other hand Billings starts st eighth and moves to fourth, whife .
1y T
Rosebud starts at tenth and moves to first. Sidney starts in fifth and.
“ moves to tenth. _ T - ?‘

s e Sinnlarly, there are a few exceptions to the consistency of tha , .

pro:]ect rankings on the finaI adJus'tznent scores. Fk'omberg starts in
first place and finishes with the rank of eight. Kinsey starts wiﬂ'rh

L

a fank of second, ends with the rank of winth, On the positive side |

NS
¥4

. v o ¥
. Nk 3
L YA
T wpy Y
~ £ w
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pil13 lings starts with a seventh place rank and goes to fowbh Roéebud Lt e

starts with a tenth place rank a.nd moves to ﬁrst. The other projeots \ . ' : -]
P \ ’ ‘Jtaa
_ generally ho%d very close to the same rank on initial and final measu“res

! < ' e

’ : o
Self-Image or Self-Comcept ~ Iteg;‘ zsis (See Chart III --1 for items ueed) ) .
- There is wide variation between projects, not oniy in the Igi.nde ] \\ ~’ ,
\

of results, obtalned but also in,the im.tial levels of self-concept.
.. The tendency is toward a negati??e change in self-ooncept overall.
However, (GlendiVe and (l;osebud move in a po_sitive direction, while ° ) s

' Fromberg, Terry and Worden tend rather strongly in the negative direction. .
<, . / .

L) " - -
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-12. 1Is :l.'b hard for you to, talk to ne people?, ” ;‘_ : \,,, i T A
. v N . .\<. -
¢ . KR I . 4" s l
*.*Students are instructed’ to circle "yes" or "no! ‘fog ‘each item . N
. . . . - - ,-" ’ ’ Y b
V] : . : .
V./,/ . _— \/\ ’
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'Billings, Hardin, Hyshem, K:Lnsey and Sidney score abovft one-half néga.tively

)

and cne-half positlvely on the selected sel?—conoept items (see Table III 3)

6

Some of. the ‘schools began the program with a group of students who

o
& P .~

generally geem o have a very high senge of confidence and a very posz-
. ’ . .
tive view of themselves. This is particularly true inlterry, Worden and

Kinsey. Sidney, Glendive, Hardin Rosebud a,nd Hysham began the prosram #

with groups of students scoring relat:.vely épw on se‘lf-concept.

5 . *

",»‘ N . .

. R PRI ! o ) -
g _ \/\CHARTIIIu-1 ! L
H R . o . 1]

R & J SELF c?pma; QUESTIONS*. = = Q-

— s - / -
‘ 1. Do the children you can do things well s N
] ; . h
2 J.JD\o the. other children often do nice th:.ngs for you? « & ; X
":I .

-3. Do you have Tewer friends than other children? oL o a .
%. Do most of the boys and girls like you?‘ PO
5 Do your- folks\think that ou are brigh-q" - e

., 6. Can you do things a8 well *hs Other children;?‘ e e

Ty Do people think that otter children are better thé.n yogg - "
8. Aré most of the children smax'berthanyou" . - : ;/5’&;{‘- 1
9. Do Yod*ﬁ‘é‘éd%o have more,»friends? . "\:',‘ ‘ L . ‘1 ‘
10. Do you fe’Ef that people don't like yoi.t‘?w A T P .

-~ ..'4

e, ’ -0 D) A a } "
* - ) "} Y sy
. SN -
- ) BTN S

11, Would you rather watch éfhers play than play w:i.th “them? - - L 7;2; \\

(I
That

3 s fer P e
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ST - _ _ TABLE)III -3 ‘ ~ ~
- . - CALIFORNIA Tﬁé . SOMMARY OF CHANGES ON KEY- . ! -
: L. msms REFLECTING FEELINGS ABOUT SELF (SELF-CONCEPT)*. S
L) " -
. - s ~ . T -, X ) .
: ’ " |Number of Ttems {Mumber of Items |Number of Items SRS
; - ‘s_how:mg negative|showing positive showins essen=.. ?
“Project .~ - change change 'bia.lly no change T
.| Billings 3 4 ' 5y
ST . Y = N AR
' . Fromberg - 10 o e : 0.
.l éleg/dive ' 3 : 8 . 1
* .- . AL AN
< . ¢ . .
: Hardin - ’ L e . 6_ PR,
" | Eyshem . *5 b e T 3
"1 * Kinsey T a6 o ‘ T ) e
C o BREEEGS . -
Rosebud : : . 6 e 3
' ’ L -
. ..} . Sidney e 5 .6 - T 1
. 3 - ot ) ! < A R
’)‘Ef Terry “;‘ ‘\g - 8 . s, 3 ' s o T
Worden 9 L. 3 "o
a2 v a ’ . > il . .
T - Total®. \ 5 K 6 s
* ‘l - ~ - Tt P-, —%\i:‘
) *Based on ‘twelve most relevant items in the California Tests" The

numbers in the table refer to the items directly related t5 self-

concept which show positive, negative, or essentn.ally no cha.nge fromk .
program begimming to end. . A R

- o C LA - S R

. » . 5 t. ’: B
_NOTE: Caution tmst be exercised in the interpre't:ation of the results T A

of tHe California Test of Personality, becauge the-moderate . = - E

* reliability of the instrument could be partly responsn.?le for ‘ : '

the changes observed.

. ¢ { ~ -
- - i .
- . Id N
e [
B e . . ’ f
D . ,
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‘ California. Test measurements, between the heginning of “hhe prog;am and ]

o
y Al -

Ké}e youngsters are considered to have a high self-concept if tHey \
sco 5% or higher in proportion of” "'yes'-'wor positive 'answeré on the & .
selected items. If they score b"bween 51% ahd 75% they are classif‘ied

as moderately strong. If they answer positively less than 50“ of 'bhe v

time they are classifi% as low in self-concept for »purposes of th:l.s

<

analysis .

o . .
On this basis approximately 25¢ have high self-concepts, 50% are
»

modera'be and 25,o are ]}& on the first measur.emeex; on the final measurem
‘ment only 8% are ‘in the high group, 58% in the moderategroup and 34%

in the lower group.: Generally speaking those' sohools that began with a .
group of students who seen predominately high fself-concept moved some-’
what lower or stayed approx:n.mztely the me. students which starbed

with a low" average self‘-concept seemed 'to improve over the course of the

program. However, exceptions occur in Billing’s, Hardin, Hysham, Kinsey

and Sidney wheré s“budents stayed approximately the same, on’ the basis of “ ,

the” end. Glendive and Rosebud were the only proJects wh:.ch s‘howed a \ -

consistent increas\:m gelf-concept. . There was a. cons:r.sten't chan;e sto-,
waxrd lower self-concept in Fromberg, Terxy and Worden. o
\ « It is important to note that the general 1evel of positive feelings
about gelf was relatively high at the beginning of the program. The A
moMgrease can probably be credited to several factors. . The first
instruments were admlnistered during the :mitial week of the program,

ok

£y .
before there was much serious effort at discipline and when 'beache;'s NG

were allowing the youngsters to verbalize their feelings. and encouraging

.them to feel comfortable in the' classroo'xﬁ. . ".lhe y:oungsters' pr'obabiy felt

2.




d | . L P'* .

N [ ’ . ~ I8 \d L . 4 .
good about each other and about their relationships with teachers. As .
the curriculum was more fully implemented it may have seemed necessary .

to instill somewhat more disc¢ipline in order to accomplish the ta.sk ' o
‘. . o

oriented purposes of the program. The weather got warmer and probably '

there was considerab}y greater feeling of- discomfort and impatience *with .- .

.

+

spending long days in school. .
Size of project does not geem to have been a significant fac'bor
in these results since some of the larger projects showed pos:.tive gain

in self-concept as well as amaller. pr,ojects; inﬁlike mannexr gome of the .

3

larger pro.j_eé;t_s\s\howed negative directions while others which had fewer
students and could give students more attention also showed_ somevhat |

negative results. ’ . L o Lo

a Feelings About School R ST

. There is no clear _tendency :.nn.tiallyxto evaluate the Montana mgrant
schools differently than the home%school in Texas; in +wo instances Y

essentially no d::.fferenee is evident, while one school :I.s e\faluated
SR AR O -

'slightly less positively and another is evaluated slightly more posi-
" tively. (Charb IIT ~ 2 contains the 1‘bems from the California Tes‘b
’ vhich were used in this analysis.) . C
A . ' . .
{ . v ) . -
AN . N , - ' “
: k1 ] e
IS . . - »,Q:;.w M ‘
AY v )
) ) s .
43 o
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: ' * CHART ITT < 2 - X
) . FEELINGS ABOUT SCHOOL¥ ‘
. .
B B .k f ls it easy for you to talk to your class? - R
“ - - 2. Do you have good times mth <the children a® school? "« ; ' .
- - - 3. Are the children glad to have you in school? . .
b, Do you talk to the new chlldren at school" o y

l } 5. Do you say nic,e things to chlldren 'who do better)rork tha.n you do?

i 6. Do-you help new ch::.ldren get used to the school? A
L ) 7." Do_you often do nice t!:};mgs for the other children in your sehool” .. \
\,}. 8. Do’ you think that some teachers do not like the children? T
‘i . 9. Would you rather stay home from school if you could?

10. Is it hard to like the children in your school? .
A & 11. Do the ‘children at school ask Jyou to play ‘games with them?

— ‘ ' ‘> . R w
*Students are instructed to circle "yes" or 'mo" for each item.

- -
- .
- . -
-
4

g A%

A hz.gh proport:.on of the migrant youngsters feel very pos:.t:.vely

'*x‘e*a
The vasgt: ma.jomty of the youngsters score 75% or greater on positi r .
—— Y
attitudes 'boward school at the begizm.ing of the program as well 8

the end. However there is 3 tendency for positive feelings about the

migrant school to drop toward the end of the program in most of the ’ '

. ) schools {see Table III - ). ' - - o i - : ;
',g ) . . ’ : “‘4 )
e . When‘%the results are evaluated on the basis of the eleven 1tems

most related to school (1n terms of the proportion of students who . ,k
3 answer poafi.tively about school at '\bhe b_eginning and positively at the . .
3 . , . S o
¥ . .& 3;"_ . A
’ © 44 ' o )
. EW ® i
. - oy




end) we find a significant decrease in positive attitude during the

-

coqrse of the program, again with no apparent difg_grence between those ' P
youngsters vho were initially evalua.ting the school in Texas and those |
youngsters who were initially evaluating the migrant educa.tion program.

Hoﬁever there is a rather clear difference between schools. Hysham, T

Kinsey and Rosebud are generally viewed more positively by students at

ﬂ N " © tHe end they wére at the beginning. Fromberg, Gléﬁﬁive, Ha.rdin,

FIEEN

Si_dney and,Wo n are viewed less positively at the end. There was_

 1ittle gbservab e change in Terry and Billings. . (See ‘I‘able III ll-)

. 4
.

a Sentence Completion Measures - ' " S T

The sentence completion form was used to secure several'}d.nds of v

;:j ) ini‘ormation, but particularly’ the feehngs of the yotmzs‘bers e'pout :
Bl - school and their own place in it, One of e methods of tabula.timg vas
‘ " to evaluate the sentence completions in terms of positive or negative

t expressed feelings at the beginning of the program as compared to the

N s

< way- they.completed the sentences at the end. . y E

4
LSS .
. .

"1

This method hes been widely used and- has an extensive literature,
which is sumpmdzed in a small booklet published by /Sﬁience Research

AEAY
L]

Associetes.3 Each sentence completed is reted on a continm:m between

- 3
3., ¥
Ml |

. ‘what is considered a psychologically healthy.attitude or relationship .
and a psychologically unhealthy one. Healthy attitudes are ’positive,

2%

- realistic, attitudes expressing feelings' of liking for people, school,
play activities and the like, including interest or participation in
° these. An unhealthy attitude suggests hostility, defiance, conflict,

% withdratal, inadeouacy or a feeling of being disliked or.not accepted
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K ; TABLE IITI - &4 2 ) |
e ¢ L Te : ‘ :
' : CALIFORNIATE&‘—SUM\MRYOFCHANGESONKEYITEMS v
.o REFLECTmG 'FEELINGS ABOUT SCHOOL 1/ - .
. ¢ Nmnbel‘ of Ttems |Number of Items |[Number of Ttems A }?;
z - showing negative| showing positive]showing essen-~ =
~ Project . change . change tially no change
£ . Billings 3 b ! oy
Lo - B .
\ . "1} Fromberg \ T 1 ] ’3\ ek
B N i : ~ o »
£ Glendive i . .1 6 . ,
e Hardin 3 9 1 1 ,
3 - . v L
~ | Hysham 0 . 8 - 3
’é X g Kinsey 2 T 2 .
o " Rosebud / 1 .9 L 1
E -Sidney 6 4 L
E; R . Terry . 4 4 . 3 -
i . . ' o - ..
< Worden , ¢ . 8 '\1 _ 2 '
: . ' o S . i
: : Total B 3 - 0 - 8. -
. B&aed on 11 most relevant items. ' J Lo
’ i -
] -, ’_1/ 'Ihe numbers in this table refer to the mnnber of quefs%ions directly
: related to feeling about school which show Y sitive, nega'bive o |
e e esgentially no change. The table is intenddd t0 show tendencies
S resulting from key questions so as to ill te the ﬁ.ndinga aomewhat

: 4
Bt
e
,?vj‘;‘ »
;
.
El
‘Q
L - |
2
ERIC -
L 2

.- 7' * beyond the profile results reported earliery’
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*

R

o L




LRN

".",l..!, ae
. PSS .
.

.- by others. In other words it duplicates to some extent, and provides

. a supplement to, the California ‘I\est described earlier.

It was used only with youngsters ten years and older because of~~—

. the need to write legibly, and aga‘.tn was administered ra.ndomly to one

‘half of the students at the beginning of the program the other half at

-

- *the. end. - The students worked in a group alithough each completed their

? —

( sentences separately, with one or two aides and one of the evaluation ",

team assisting thsasmients to understand the questions and to help

. them with the mechanics of responding to the incomplete sentences.

Sixty eight students ten years and older took the initial test and sixy

‘took the ﬁ.nal test. - K ‘ 3

Over all projects the feelings, abo,ut schcol, improve ‘slightly on
\ )}

the basis of these measurement's. However, there is wide variatio

tween pro,jects. Not all of the sentence completions can be scored .

1

positive Qr negative, since msny items are more vi’or purposes of under~ -
standing the feelings .of the child rather than to detect positive and
negative attitudes. In the sample of items in Table: III S fou.r of

the six totals are in the positive direction. Four of the six projects

tend to be in the positive direction, while i’our others border on posi- o

tive and two projects are more negative tha.n positive. Both parents are
‘perceived by their children to have more positive attitudes towards ,
school at the end as compared to the beginning: of s;mner school.

Work in groups (as opposed to working along) shows no change dr -
a slight mcrease in five proaects and a slight decrease in the ‘other

five pro.jects. This is somewhat contradictory to the results reported

v Ee R R ST

Sevs

+

A

e
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. | TABLE III -5° ¢ .
Pre - N - 68% ATTITUDES TOWARD SCHOOL ~ i A
Final - N'= 60 Positive/Negat:we .Rating of Sentence Completion Results .
Ages 10 yearg and older
!Billings Fromberg Glenai;re!Hardigr Hysham [Kinsey Rosebud Sidney {Terry |Worden 4Total
. ; . ’ CeN
- l#—:o When.I talk about , PRE 3,75 360 400 409 450 3.5 3.66 3.85 4.00 %.00 | 3.87
' SChOOJ., my moth FINAL 4042 4.10 2.66 4022 4.40 4.50 4.00 . 4016 4.00 :*4.50 4012
6 When I talk abowt  PRE 3,25 3,00 460 340 375 2,75 375 3.86 340 3.80 | 3.58 -
7 school, my father:  FINAL 3,62 4,00 2.3 444 -420. 400 3.33 4.16 3.57 3.00 | 3,83
T 48 In class, wor PRE . 4,00 400N 4,20 3.9 1425 3.5 375 3.71 420 3.80 | 3.93.
. with others is: FINAL 4,12 4,00 4,33 3.87 460 3,00 4.00 3.50 3.57 4.00 | 3.90
419 ¥y teacher thimks  PRE  3.12 375 425 2,90 3.25 3.5 3.80 - 3.60 ~3.40 3.60 | 3.45-
I am. FINAL 40)62 3.66 3000 4020 4025 3050 20% 4026 4011} 3000 }096 .
0 I think this school PRE 4,62 4,20 3.80 440 4,00 4,00 400 L33 4,20 4,60 | 427 *
dss FINAL 4.62 4.70 ,4.00 u’cw 5000 4.00 ué} 4083 4028 4.50 4051
, [l I thirk ny teacher PRE 462 4,80  hMO 460 H75. 450 400~ k13 - 48000 | k3 |
is: FINAL Q'Bo bobo. . 4,00 4,00 4bo 400 4,33 4,66 457 4.50 | L4.35
AN \ ar —
Sco&g’ Key . ’ .
" 1 = Extremely negative ’
. ¥
2 ~ Somewha$ negative
3 - Neutral - ' ) T
\ b - Somewhat ‘positive - g i
5 - Very positive / -
*{1 3 Number of respondents . ./ ) . ¥ E:
S J C e e - ] | I\T
T, 8 , N ,
- ’ 49
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. later for younger childr‘en, who increase their appreciation of group

work. Positive feelings abeut wha.t the teacher thinks of "me“ mcreases - "
~ .

in five of the projects and decreases in the other :t‘ive, with a positive

gain overa.ll. Feelings about the school i‘ollow a similar .patterm., How

. youngsters feel about the teacher is slightly mo%hnegative at the end of N
the program than at the beginn:l.ng, with mei;;ﬁ.ve feelings in three pro- -
. jects and negative reactions :Ln the other seven. Sidney ie the only = T

«;5""“‘

sohool that shom;ed & consistently. positive hange, while Glendive is the :

only school that shows a consistent]y negative o.la.nge. Since the samples - ‘ ;
were very small within projects on thes me%s, the reliability by the ‘

pro.iect results .could be seriously questidned. However, examnation‘

""‘ tals

— a project bwaproject basis helps to detect the basis .forvth/e ﬁ.nal
AL of thee ﬁ.nal total scores are well sbove-the neutral point‘ '

- . N >

the positive direction. Attitudes derived :ﬁronwritten een‘?pe com— "*’
pletions about the school and the teacher are partioularly trong in t‘he

«  positive d,iZ'ection both at the beg;i.nn:a.ns" of the program and at the end.
- 4 - . 4 ‘ - * ‘ P
- . ' . i .’, o ; . e \ . . ‘ -, )

Multi le. Choié S ntence ¢ letion

. P

e . DL
The principle purpose of the gmltiple choioe@tenoe completion . ° S

& W P

. {Grm was ﬁg_svecyfe f@\of the younger ¢hildren towards school,;

teacher, working with others, and pa.rental

éarning, stu?y—ln{‘"

reactions to schpol. &’In:is[test was given only to youngsters age eight

p

' a:nd nine (while the open-ended sentence completions were given to the
ol.der students) gﬁt was administered randomly to one-half the age -

group at the beginning and to the other half at the end of the program. ‘

q . e ! °

An overhead proJector was used to display the ,sentences and alternative




changes in feeling during the program shh a sli:ght ga.:b? the posi'bive'
. . ;o Lok
.‘d:!.:rec‘l;:!.on.-~ . ) - Coeme .. ., i
' 4 However, school work is perceived as coqp:.derably lese\ fun, some=- ’ ;

. ¢
. . . . N
5 - . ’ * R L
I}Q -~ . . A v
.
« . X

responses to decrease likelihood of misunderstanding. Sixty~three
' youngsters ;ook‘the test at the beginning a.nd fifty-one a\.b the end, - Co. ,

- N e ;
The youngsters ag show genera.lly very positive atfitudes towards j)

LY

school and the activities undertaken therein. On an overi.ll basis the

AN

vwhat harder and considerably less interesting at"the ‘end tht\m it was at
the beginning. Similarly learning from books is perceived as less
interesting and more boring, but :I.t is viewed as.a good way ‘o I[Zam.
Studying is considered less fun, but 8o less dull and bor:l.ng, and more
/in‘beresting (see Appendix B, Table II, for complete reeults)
The best thing about the cLass 48 "perceived to be the "fon" etudents

have and the things they learn. ‘I‘hey feel somewhat less poei'lﬁ&e abou'b 4

the teachers as thg "best thing" about the class a'b the end, as compared q ‘_{ N 5
) 'to the firsﬁ week, but apparentlsr feel they have more fun in class at ‘ ’r
the end than they did at the beginnins .The" worst thing ab&ggthe olase "
is the long days and the hard studying. On this basis the 'beacher is

. considered somewhat more bosit:wely at the end than she was at fhe
beginning There seems to be some inoonsis‘bency on atti‘t;udes towards
. the teacher, but on balance ehe appears to have been sucoessful in fdcue-
:mé’the class on. activities rather than on’her beha.vior' hence, they
eelect responses related to atuéying and the enjoyment of being in class. ‘,
- Qpe of the clearest re'm the great increase in positive .

feeling about working with groups of studente as opposed to working 7

;éﬁb‘ \\ B 51_ S "
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alone. Appareni;ly the schools were able to develop the capability :to o

ot

. work more effeetiVely and comforta‘oly in groups. Group work is viewed

. . . 'j oonsiderably more fun, easier, and as a better way to learn at the’ - L
R end, as compared to the first geek.' ) ) . . ‘ 1

f , An interesting shift from the beginning to the end ig in feeiings : q
',1\ ) . . a'oout the amount of work the teachers give. At the begiming they in-* “
g - dioate they want more work from 'beachers while Atihe_endjhey,hav; g .‘ — ::

- ’ wv, . . R
¥ . %

' strong desire Jr less work. This’ suggests that the teachers made them i
work hard enough so they felt they were pushed somewhat more” than they

i
“liked 'boward the end of the’ program.

-

A very inferesting change was in the reactions to what they would - o

. “ do or how they would feel if they failed in school. At the beginnins
~ _they indicate gtrongly that they would try harder and s*budy more, while ,

R,

at the end there was less ‘bendency ‘o be mad at ‘bhems’elves and more

‘tendency to feel that it was "bad luck" or “it wasn"h their fa.ul'b"
They have apparently gained enough confidence in themeelves ‘o feel that
failure would not be altogether their fault, They would be less liikeljr

' ' to be mad at themselves. This oould indioate a- certain strengjhening of

. , ' self-ooncept. ’ . ' AN ‘ T e
t s . .
» The parental response 'boward school was peroe:.ved by the students

. as generally positive, with the mother reacting more positively at the
-

end than at the beg:.nning. ‘The father usually seems :.nterested in‘

Te

A \sohc%l, but was o nsidered somewhat less so at the end% at the beg:.n-

Y m.ngo N » . } - . |
' One of the positive indications of school satisfaction is t{xe fact

-~

(TSN

. . . ‘ . - Qe -
that a high proportion of the youngsters jindicate that they are happiest

A




when they are in school- this is increasingly so at the end of the;.pro-' - .

,‘:\.

o

gram as compa.red with the beginning. . Apparently the youngsters feel) .-

e o \ S a

that they are happier being in school than they would be at home, although . 1 “*

approximately one-fourth would still feel- ha.ppiest at home. . :.,f
/ - - ‘,“;
Although the migrant school is viewed somewhat less positively at o

the end of the progrem-than at the beginning, roughly two thirds of the =
V h._*,_,stmients_feel it is a "good school" at the end, while roughly 2 feel ' < /

\ © "t isn't very good" oo (\’ : .. . ,'“/':‘

» - .
H ' &, M

. In summnary then, while the school work is viewed as less.fun a'b N *ﬂ ’

d, and learning from books is less interesting, the feeling of fun

o in cladg and at school and enjoymeht in voricing with other students oah L
=" < . s
' be c’redited as positive results. The goal of helping 'bhe s‘lmdents 'bo _ ‘.

a I:Q{e school h‘ cerbainly been largely met, o] s

" . M Ayt
q . . . .
.

e rovement: The 21 Tegt - .

bR, - A 1a.nguage facility, word recognition and reading comprehension EP

s test Wame the smdent language progress. P The Zip 'rest

. wasa developed for a Title I (Elementary e.nd Second‘ary Educa.ﬁon Aot

The purpose was to locate {-.he instructionel 1evel at which o child oan

- " ¢ " . } . 7 *\ .i:;,, p
C o~ effectively read .a.nd verbalize concepts in English.u’” . ‘L S T f

The test was given only ‘Yo ‘seven a.nd eighibyear-oléls, ,half of hom

- wére rendomly stlected for administfa.tion %t the test at the beginning . .- :% |
,_ v and the other half at the end. Test‘adm.nistra.tion was completed by a ) R

- .« ¢t

. pro.ject aide who was trained by /the evaluation‘ team~ ' .

L3

' . — ! |~,. - . @5'
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: with a series of’ﬁictureb which they were to descri'be. The test admini

~ -

'6 !"
points 'bo the picft\:tre. Pro'be questions are asked to 'be sure the young- 5 :

;ster says as’ much as he cares t&/aboat each picture. ‘The responses are ‘
‘,then scored according to a key: one point for single words, o po:l“.ntej‘
Afor short phrases, three points for short sentences, four pointe for
~ uninterrupted longer sentences, and five points for uninterrupted multi-
phra'sedﬁ,sentence. A copy of the test ig included An Appendix Al L ‘
/ The results on language improvement are clearly positive. ,The test
* ‘results indicate that facility with which yptmgsters cov,ld use languege °
improved from the beginning of,'/ the rogram to +hé end. '.Ihere was positiVe

i

gain in every préject although. th considerable vari tion 'between pro-

:w Jects. The strongest gains were ,in Rosebud and Sidney (see Append:ix B, 3;.
;- ’ :
M | . . -Table III). K - RIS
. N, : TABIE IIT ~ 6 - . ° R
- I B . " » . o~ 4
T , ‘ AVERAGE ‘SCORES FCR ‘THE-ZPP™TEST. .
‘?‘V »‘ 6\5‘ . \\ i .. .\ . . . . ‘4
i T 7 and 8 Year Olds ___Jf..\. - F.~
- S 15 - o | Lenguage |- = Word Reading - ‘|
A . : _ Facility Recognftion .Comprehension |.
;g i » ) o ; . - P -
- Total °  PRE N¥= 108 _ 2.3 . 1M 8.4 T ¢
: ’ POST N'= 57 gs.u C 1649 RS E _/{
. R M = . Y
*N = Numbér of children taking the test. * . et \
,\—# .- N ' o . .
. o ,
. L%
- v . » i
o LTy
, 54 - ®

_‘T'h.e lagguage facility section of* the Jest presented the youngstersu -

strator asks each \child to sa.y all they can about eachictwe ag he B o

nég

N RS
N T




A praoblem deveJ:oped on the word recognition section of the test.

It was prepared in capital’ letters and many of,Lthe youngsters had not

yet heen taugﬁ.t.to read these letters; they were therefore somewhat

. B8R

" confuged {y the capitalized words. However, it was administered uni- .

ol :_Eormly across all pro.jects and showed a substantialr gain from the %’irst
| o . week to\t.ixe finsl testing. Ofly two proi'ects failed to show increased
§ . e soores on word recognition, althowgh gain in other projects was very

) slight. 'Ihe\strongest Jmprovement was in the Sidney project.

The comprehension part of the test was somewhat ‘less conslstent, o

= but again there was an overall posit:Lve gain; only two projects showed

'\f , ] _.no ga.'in (see Appendix B, Table III forv complete re;ﬂts) However, >

m, ’ . there was wide variation between projects in scores on both administrations.
{ “ The rmmber of students tested decreased to roughly one’ half at the end,

.. s

o 1arge1y because migrant famihes were leav:mg the area rap:.dly &mi:xg
‘ the t::.me final testing was undemay. It should also be noted that some

B confusion was evident in the admimstration of the test in three pro.jects

and accurate results were not obtained (Glendive, From'berg and Uorden)

v o 'I.‘he régults are therefore reported only for projects where there was
- . ~ - " ~— " _\
IR no evidence of confusion. . .
- )";' R ) . > - ‘e

The sentence completion form was also used as a measure of written

J.anguage facility. The answers for the test were scored in terms of"

7. \\ ' the number of words written at the end, to secure some indication of ]
'’ M whether ‘they seemed to find it easier to use written 1anguase after
§ ha@ partic:.pated in the migra.nt progpam. Foe . )
‘ : . ! - . . . s
14 - R -
. . N o

D




X . = 1 = Ciaicdas T
L ' TUBIE IfT - 7 - ' | .
e - . WRITTEN STNTENCE .COMPLETION FACTLITY ’
] - r érage Mumber of Words Per Senfence Completed
Sample Items Billings |Fromberg|Glendive [Hardin Hysha.ﬁtnsey Rosebud
#5 T learn best when: - PRE 6 75 " 7.60 3.80  3.81 550 400 2.83
‘ : . :‘ “ 4;90 ‘ 4000- " " 4.70 3.80 ) 5000 5066
"” #6 Some of the best - _ - / ’ ' . '
. things about this | PRE 54 12 5,20 3.60 3.72. 6,00 .6.25 2.83
§ - class are: ' F:II\IAL 4,77 4,90 1.00 3.30 6.40 4,00 4,00
..~ | #8 Learning out of & - - 5.50  .7.20 . 4A0  3.27_-6.50 3.75  3.50
. | ‘books is:z FINAL: 3.70 4,18  1.00 340 3,60 6.50° 2,00
L 3 classh working  PRE  3.85 5,60 6380 390 3.50 6.00 3.8
w1 .with others is: FINAL 3’.}4 Cohbh 1,00 | 3.30 -.5.20 4,000 3.00
o < i Soms ot the worst . - o ' . IR
things about thls PRE 4.75 . 3.80 . 3050 3090 . 5_:.{00 4.75 4000
clags qre: - . FINAL 4,25 5.00 . 1.00 3.30. 575 2.00 2.66.
. » o g .
N v 1 -
{ ' -3 ) [4 - *
' = . ) ~
§ i #\ - - [
'. . / - - v - ;
?‘) , . . ’ ' ’
56 ST : \ 5
. B 5
g . . e 8
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. Qverall there is a consistent increase in the number of words u/sed
>

to complete sentences (see Table III -7 ) However, there'is a wn.de'
variation between pro:jects. S:Ldne\y and Terry show a consistently strong
increase in written language fa.clllty, Hysham, Billings, F&‘omberg and

Glendivei‘ show some indication of improvement. ‘ Hardin, Kinsey, Rosebud
‘&\4 r . "X ’ .
and }Iorden do not ‘show sign:.ficant change. Content analyts of the

v

sentence completn.on items fails to demonstrate with any cpnsistency

2

vocabulary :unprovement or 1mprovement in’ sentence qualn.ty " It would’

suggests that the migrant program is accomplishing its language arts

” goa']: sﬁ . ’ @ .
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The major purpose of the measurements cn staff was to detersxine
whether or ‘not the training progz:am and experience in the migrant edu-
& . " cation projects had any sig:ziﬁcant-' impact on their points of view to-
- ward a wide ranée ‘of variables associated ‘Witil an educational program.
. A second otjective was to secure baseline information so that ..

‘administrators would have a clearer idea of how staff membqers.feel' and

'act with respect to dimensioy of education partiqu,arly related to

EE’ : nn.grant children. , , )

i . The principle ingtruments ’use'd were "The ‘Purdue ‘i‘eacher Opinionnaire,™
s§ , two education scales, a general opinionnaire on att';f.tudes“to'é;ardsh stu-~

3 dents, a philosophy of human nature scale and a detailed mid-program

: , interview. The interview was intended to secure speeif:.c mfozmatlon ,
> “’i ~ gbout staff evaluations of their project's operational efﬂectiveness, j,__,

\mthe training procedures, and the success of the direct%_ and other staff

in accomplishing the necessary Jjobs'in the progra.m.1 DT .

_ "The Purdue ‘I‘ea,cher Op:.nionnaire" is desi/__.k\pi'o‘\’:’-de measl’i’rés .

m‘

of ',heacher attitudes towards a variety of school situations. It yields .
.a total score indicating the genera.l leVel of teacher morale but. a!lso
provides meaningful subscores vhich break "morala" into some of its

dimensions. The ten categories include: (1) teacher rapport with Y
{ ‘

principal (or dlrector) (2) *satisfaction with teaching; (3) rapport = .

,among teachers' . teacher salary; (5) teacher load; (6) curriculum

. e ’ S v
/ THE MIGRANT PROGRAM STAFF ’ ] ‘

e, . oas
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-]
es; (7) teacher status; (8) comnunity support of education; (9)

,‘school facilities anpd semces, and (10) conmmlty pressures. The
opin:.onnalre provides specific information about crucial problems and -

. tensions ‘which concern.the faculty and have an adverse effect on their _

- effectiveness. . . . -t

Ofvparticular interest were the éifferences that teachers felt

. existed between their prlor teach.mg situation and the mgrant edu-

cation program. ‘Ih on the first administration the teachers answered ‘
t T - ‘

K the opmiomaire on the bagis of their most recent teaching experience., >

< Tl
+y It was adm:mistered to a ra.ndomly selected one half of the teachers ﬂ

[N ]

on the first evening of the first tra:.n:i:ns session a.nd to the remaining T

s

, one”ha.lf near the °end of the program.2 ' . . . o

The Purdue Teacher Oplm.onﬁaire has been erbensively checked for
A
-rea.llabn.ln.ty and yalidity with a wide range of teachers in several .
s'l:a'.tes.3 However it is not designed to distinguish between the effects

of the treining program itself amy the effect8 of the experience in - ,f‘;

‘ s a N ° " 2 1:::i}i:’
working with migrant sehools. This meang that our results show only . § :

~— 4
“ el

the combined effects, ,and we cén only infer what.the impact of the
training program might have been, particolarly with respect to -team
effectiveness in the projects and ind:‘r.vidua.r]: teacher effectiveness with

the students. Specific evaluative measures were used after each train-
/ - .

ing session, -results of which are reported in Chapter V.

f' There was some problem of proportionate distribution bett‘heen ]

schools; some of the teacherd failed to parbicipate in the training
" program and therefore did not take the pre~test instruments. Obviously

K ' )
s
ﬁ . N N Y 1
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the training had no direct impact on them. We therefore extluded these

people from the analysid. The samples are very émall for each fSchool
- - ' . i ,K *
gince there were usually only three to nine teachers, somewhat limiting

analysis realiability by school. Howevér, the results should be valid

over the kotal bnograme gince the sample was large enough to detgct any
.sigifi})nt :iﬁ‘ffegg_r_xses that occurred between initial and fihal admini-

stration. . . P

Purdue Tegcher Opinionnaire - Profile Scores

Profiles were constructed for each teacher to measure the dimensions

of teacher morale outlined above. The profiles enable computation of
L3 . —

an average score for the preliminary and final instruments for each
We _were also able to secure average

=

This providea sunmary data to examine

project and for the total program.
s'cores a‘@ros,s al‘l mo‘rale fac*bors.

each project and the total program on each of the noted factors. Results

are summerized in Table I¥ - 1. The number of respédents ) for each .

- © ¢

\project and for the total progfam is indicated in the 'babie. -

. These results mdicate that the level of teacher mora.le in 'bhe e

o

m:.g'ant program :unpro;ved over the prior teaching situation in Biliings,
Hardin, Kinsey and Terry.

=

In Glend:.ve and Rogebud morg,le ahows 3 sub~
stantial 'decrease, but th;g_is based on responses of only one 'beacher

; .
- in each case. More modest decreases were evident in Fromberg, Hysham

i v - -

az_1d Worden. There was relatively little change in Sidney. Overall,

staff morale was slightly lower in, the migrant program as comp;.red with
. 4
the prior teaching situation. ’
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TABLE IV - 1 .
¥ ) Purdue Teacher Opinionnaire Profile Seores -~
S ‘ .
I 2 3 4 5 6 7 8 9 10 T .
|Teacher |Satisfac-|Rapport |Teacher|Teacher|Curric-|Teacher|Commmnity|School |Community | Com~
" MORALE FACTORS -3 [Rapport |tion with|Among Salary | Load | ulum {Status {Support |[Facili- |Pressures | posit
) with Teaching |Teachers ' Issues of Edu- |[tieg and Staff
Director| . S - , _ cation ~ [Services Morale
Highest Possible Scorefs 80 80’ 56 | 28 | .} 20 | 32 20 .20 1 20 o
- " . . AW o
Billings PRE N=4 6400  T7hO0 51.75 21,50, 36.00 16.50 25.75 18.00 ' 14,50 18,50 340,50
____—TFINALN=4 177.25 77.00 49,25 22,00 ° 37.75 ‘,1;(.25 28.25, 17.00  17.25 17.50 ,360.5cj
Fromberg PRE N = 3 +74.33.°  73.00 48,00°  20.66 41 oo_ 15. 28.33." 17.66 17.66 18.00 35;.3£
FINAL N=2 60.00 - 76.00 43,00 18.50 39.00 18.50 26,00 17.50  17.00 16.50 . j32.oc
Glendive PRE N=3 75.00 ' 73.66 52,33 22,33 39,00 " 16.00 28.33 17.66 17.66 - 18,00 "'360.00
FINAL N= 2 43.50 - 55.00 45,00 ~ 22,50 29.50 6.50 23.50 10.50 14,007 15,00 " 265.0(
[ . \ % & ’ . ‘.
Hardin - PRE° N=3 57.33 - 72.33 43,66 ' 29,66 35.33 16.33 24,00 14.00 '15._3’3 17.66 325,64
FINAL N= 4 71,00 71.50 49,50 24,25 37.00 16.00 27.00\_ 17400 - 17.50 15.50  .7346,24.
Hysham PRE N'=1 66.00 75.00 42,00 .- 27.00 43.00° 13,00 27.00 20,00 20,00 © 20,00 353.6c
) FINAL N= 2 56.00 60.00 ° 38,00 24,50 43,00 -16.00 23.00 12,50 .16.00 14,50 303,50
Kinsey * PRE N= 3 71,00 72,00 50,00 21.00 39.66 16.00 23.00 16,00 16.66 ‘19.33‘ 344, 64
, FINALN =1 " 79,00 63.00 55,00 . 26,00 _38.00 19.00 25.00 17.00 .16,00 17:00 355,00
. M o 2 o . P Q,. - \
Rosébud PRE Na=14 67.75 - 69.25 46.25° 22,50 38,25 15,00 2425 11375 16,50 16.25  327.79
o FINAL N= 1 30,00 7100  51.00 20,00 " 12,00 16.00 17.00 40.00 < 14,00 20‘.00 271.04
Sidney  PRE  N= 4+ 64,75 74,50 4&.25 1§.oo 38,00 13.25 25.00° 15.50 . 16,75 15.00 329,00 |
FINAL N'= 3 77.00 61.66 52,66  19.00 37.00 16.00 17.00 14.00 14,66 . 15,00 ’327530\,3
. B . 0" r J
p 63 '.a - 6‘4

'
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TABLE IV -~ 1 ' .
Purdue Teacher Opinionnaire Profile Scores (Continued)
. - - o~
ﬁ’ ‘lsg; ’ .
. ‘ : - o Teacher |Satisfad™ 'Rappor't Teacher|Teacher|Curric=-|Teacher | Commmity jSchool Comm{mity Com-=
MORALE FACTORS -y |Rapport {tion with|Among Salary | Load ulum -{Status ‘| Support |[Facili-~ [Pressures posite
g . with  |Teaching |Teachers - |Issues of Edu~ fties and Staff -
® Director ’ cation Services - | Morale... ...
| Highest Possible Scoreh. 80 80 56 28 4y 20% | 32 20 20 20
| iy~ PRE N=3 50,00 68,66  40.33% 25900 .33.33 | 1“3.66? 26,00 16,66  14.66  “17.00
¥ FINNLN =5 66,20 68,00 48,40 20,40 38,40 %20 27.20% 13.40, 14,80, .16.00
Worden PRE N=1 76.00 73.00 53.00 27.00 41,00 20.00 32.00 42,00 14,00 12,00
FINALN = 3 56,33 74,66 54 .66 19.66 42,66 18.33 23.33 12.00: 14,33 " 15,33
. . v, . :
Total PRE N =29 65.90 72,34 47,55 22,62 , 37.86 15.28 -25.79 15.83 16,20 - 17.17
- w ) : T .
. ~IEINAL N =27 64.89  68.85 48.78 21,48 37.15 15.70 25.00 1k,  15.70  16.00
s R ‘ , o
‘ ) _, o , L
‘ /‘ ' ’ TTN~— * -
. . . . » 1
‘ - N . 5 b
. 3 :
i & S . < < >
. . ﬁ; o , s LI ,‘ ) m
- _ . .,.'\ X ‘ . 66 .1
5 . ’ ‘ 65 F .. ‘\‘V 1 1/¢
‘&:f‘: . »! S ~. .
o « ‘ :
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~ variation depending on the factor under consideration.

‘Total results for each'morale factor (see the right margin of -
Table IV - 1) shows relatively little change from the prior teaching

situation on "teacher rappor{: wi‘th P

%ipal." There is a decrease in

* "EEYISYATLIOH VA teaching",/a slight increase in "rapport smong ) ‘
teachers," a~slight decrease in "satlsfaction with salary," a slight o
decrease in "sa.tlsfactlon with work load", a slight increase :i.n "gatis-
fac‘bion with curriculum, " a slight decrease in feeling of "tea.cher A
status," a decrease in "conmum.ty support of educa.’b:.on," a slight de- * v

crea.se in satn.sfa.ctmn with "school fa.clhties and services" and a

feeling ig increase in "commmity pressure" “However this taKes into
account all of tfle factors noted in Table IV - 1, including many factore
which may not be directly related to the. principle vana.bles that should

help the }rojects to :f‘unctlcm most effectlvely. _— ."J’

Another method of conmdering the data is therefore demonstrated in
Table IV - 2, show:.ng rankings of the var:i.ous proJects 6n key effective-q
ness factors. ‘I‘he composite score (on the 1eft margin of 'bhe table)

S
7 . %
po

should be the most indigative of overall staff feelings about the i‘unc- .

»

tioning of their project, but the individual factors suggest consldera.ble
It is most'importanfb to realize that thege rankings are based on
very small samplés in several of the Projects, and must, thergfore be
t:_re/a.ted with pa.rtieu.la.f' caution. '“Howevegg“,' the cozp%;osite ranking generally.
"fits". well with the ob'serx{a't:,ional data generated b& the evaluation team,
“ . .
It sh'ould-be\ emphasiied alsor.‘bhat the degree of d:ffference between pro- )
“jects is ofte very sligh't?, except between 'l;he extremes (that is, ranke | e
1, 2, 3 and 8, 9,\10). ’
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Final Measures Only

A

L]

@ 6

PROJEC’I‘*RANWGS ON KEY EI’“EC’I‘IVENESS FACTORS

The teacher

Iy

Item Ane.lvsa.s Results ./

enerally felt their rapport with the director of the S

w:.th their prev:.ous pmnclpal.

'I'here is a tendancy overall 'bo feel the

i rooen = b e o an > oo o, e pmn B e aasme ———— - = - 0T
4 Composite In%er- Teacher . TN
Morale |%staff  Repport /. _ cFaoilities* L
. Score Rappost with Curriculwa ‘Peacher and v
‘Rank. . - . Director Issueb - Load «  Services-] * .
- - : — -
. 1. |Billings Kit?ey* Kinsey* Kinsey* Hysham ~ Hard®n = |- '
.’ -’ ?' ’ ) ” ’ ’
" . k2 |minsey* |Worden -Billings Fromberg . Wordin - Billings )
~ NERY e - v . ! . - .
. - | 3 [Hardin Sidney  Sidney  Worden ' F_;tomberg“ Fremberg ¢
* N . / . * T ~ )
% |Fromberg | Rosebud* Hardin . .Billings.—_Jlerry ¥¥Hyshem _ |
5 an . Kingey™* -
. N g y e -
5 ¢ {VWorden . | Hardin Terry  ¥¥Hardin K;nseyj‘ ~ 1 i
, . Hysham ° , 13 . -
6 . ‘Q‘erry -4 Billings Fréi‘nbe;rg'- Rosebud¥* Billfi;:\gs T;arxy & '
X v : ’Sidney , . ‘
3 . % \ f . -t 4 ’ » ’ ’ \;
7 |Sidney Terry Worden **Hardin . Sidney =N .
. . ; 3, ' Sldney m ‘.—‘ ) ;
8 |Hysham d\Glend:r.ve Hyshem - . R ‘ “Worden J o .
] - " . et
. 9 |Rosebud* | Fromberg Glendive Terry Gleadive **Rosebud* 400 L
: S o R " Glendive-| , . | %
10 \ Glendive | Hysham Rosebud* Glendive " Rosebud* , - 17 O
- A N . L /ﬁ PR
. Y T ‘).:\:}\S
' - *Based on only one“respondel AN e i Q;{\ o
. *¥Pied scores. . \ 7o e : 1 3

. - \
uti.grant program was less satisfactory than the ra.ppo&*t they‘imd est%lis;:d\%

L0

4
diree'lfors of the programs were less effective than the prev:Lous _glrjgxfcipali .

= ®

L% 14
o Bl

e




s

‘Q’

. more fav:oritisxq, he x_nade the work more dlfflcul;t, he was somewhat in- ~

. There are clear exceptiogs on an infiividual project basis-.

'pmnclpal. | o, . .

'\wﬁile the directors wére less interssted in subscribing “to those modes =
Coe . - -. - e ) ) - \g/
of operation.” ‘I{{he training program emphasized the shared leadership’

‘.afpproach to (dealing"with the opportunities and problems of the migxia.nt .

' not measuring up to the ideals established during ;«rainings'

R e S = ’, e

L

Billings,
Hardin, Kinsey, Sidney ‘and Terry each indicat;e& improved teacher rapport
wi‘bh director. Glendlve, Fromberg, Hysham, Rosebud and Worden were le?s

sa.tlsfaétory, although only Glend:Lve and Rosebud recorded a very nega~

tive project director evaluation. It should be noted here that these

!

teachers were selected yather carefully, the bulk of them may have been

employed in part because they had very good relationships wn,th their
Former principal. = o

To summarize briefly, when a chrector was compared wn.th a teacher's

i .

pre\rious princlpal, 'the genera.l expression was the the dlrecto’r showed

effec‘lfivé iﬁ« communication, and he was less satisfactory in handl:.ng

'beacher problems Consequently, teachers reported more reluctance to.

take school problenps te the pro.ject dJ.;e{tor than to their former school

¢
o
'Ihis f=eling may have ar1sen in pa.rt becauge overall 'l:he teacher

.,
¢

evaluat:x.on of the tralm.ng program was substantially more posz.tive than
wa.s the evaluatlon by the directors. The teachers may ha‘.ve been trying

to‘operate on the basis of principles der:i.veé from the. training sessions,
- . @ :

progrem; if the director tended to make. wrilateral decisions \or to be °, -

apthoritai‘ia.n in his approach, the teachers perceived him as somehow .

-

‘ ’ . ' {

A

.
- Lo ) - o

+
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Hov&e,ver;"tl'ﬁficmre is somewhat different when one exemines inter- _

staff rapport. ' There is an increase in positive feelings about rapport' .

. a;nong staff in the migrant program as compared to the previous i';eachihg
- / situation. 'Ttem analysjfs reveals that the tehchers }‘eel there was greater
% cooperation' they had a chance to in;fluence one another; they could pur-

sué ‘bhelr de interests; and they* had a very positive conf:.dence in

3

A e‘:tr:peers. One of the prlnclpal goals of the train:l.ng program Was 'bo
: bu:.ld effect:.vely :f‘unct:.onlng teams for a short 'l;erm project. These’
rest,{lts seem to indicate considerable success in accomplish;ing this goa]:.

s ' : L

oy ‘. Teachers were critical about some parts of \w-xiculum, but felt

e

. very positive about other par‘bs./fmere was ‘greater opportunity for tak-

AvAIE
.

1ng account of a.ndiv:.dual student d:.,t;ferences than in the regular school

- sltuatlon. However, the Speclflc content for the la.nguage arts curric-

¢ A

ulum was consldered madequate in some proaects. -

. | . , W,
’ migrant program seemed to bave a somewhat negatiVe :meact. Teachers

e [
*

¢
K , apparently had disclpln.nary problems with the migrant youngs‘bersg.nd . >
7 S ‘
- \ generally fo¥t less satisfied with the summer 'beach}ng tha.n’they d:éé .
3 B oo - : . ¢ <
3 —". L4 - -, i
during the regular school; year. Thesy also had a somewhat more negative o
, ST att:.tude toward 'bhe children at the end than theyf&té when the program 4
* B e : - .- ot ’ p)
& ‘began. Some of, the change here could probably be credited to tﬁe 1bng P -
y A s hl
K hours, six day weeks, and general difficu'lty of the migrgnt‘. teaching - / ’\
- - . Lot REET e
r o task. . g S - % .-
- . ° There is so&ne inoonsistency between téacher scores from The Purdue . tx (
' ‘f 'I‘oacher Opiniornai and the results of the California self—-concept a.nd( /
s ° v ) o n\ . ° O > . - ¢ l’
% ' . . ,‘ . ! . . . . ' . / » ( ‘ :
» L] ” 7 . / . 4
I P , " 7n . N ¢ - , . +
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In the d:l.mension of "personal Satlsfaction w:.th 'teachmg the e
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social adjustment measures on students. Both Glendive and Rosebud /
score well on the California student adjustment test and Pu.vdue“measures .

of the interstaff rapport, although rapport with director in both cases

4

" is relatively poor. Interstaff and staff-director rapport were high in
Billings, Hardin and Sidney but results from students on the Califomla
test do not consistently reflect this; Billings' California Test scgres
drop sl:fghtly as do Harch.n scpres; Sidney scores,"8n the Caliform.a Test

are. substantially 1ower at the’ end of the program. . ....~-- e e

" In Worden the inter-staff rapport was' strong, s'baff-'to-director

_ rapport rather low, a.nd the California Test scores decreased during the
etV

‘course of the program. Kinsey scored highest on the Purdue measuz"es of ~

«

téacher morale (based on scores from one teacher) and yet shows sub~
sta.ntial loss on the total ad.justnent meagures from the Califoxm.a Test
s (based on three- students) Since the rrumber of students taldng the final

Callfornia Test was very small the scores here are not highly reliable
. t
as an J.ndex of progregs in Kinsey. The staff with director rapport
9
.decreased in Glendive as it didrin Fromberg and the final scores on the

-

-

Oalafornia Test were also low. So there are certain consis'bencies between:

e resulfs on student and staff measurements, although by no means a perfect .
L4 . , -
correlation. Co ot ! , .
f . .. R S .

Attitudes toward education aref‘g’enerally prosressive, and show very ]

Ll . j‘.le cha.nge from the beginm.ng of the’ training progr‘am to the end\of ° i
o

' M' , s proJect. However, ;ﬁﬁere is.a tendency toward a more conﬁervativ

' . s t

and somewhat less ' flexible stand on several measures.r_For example, the

= 4 ’

t_e)achers seem to. feel a4 greatér need for disc;.pline, and generally feel !

ce - (~ . ] o
I A ’ o . :° .. / o
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f
that the school should be oriented somewhat more toward substance and

content and less with concern about student feelings and attitudes.

“
s v , .
. ,

inions “and Feel ) Aboﬁt’S' dents
.a.nd How They Should be Treated

'

The oplnionnaa.re on attitudes toward educat:.on administered .to ' -
measure a.tt:.tu‘aes toward students waj .a’ standard gcale w:Ldely used and
, Verified for rel:.ab:.lity and validity in a nmumber of résearch studies.
It was administered to teachers, a:.des, and nurses primarily, in the
same random manner as descrlbed above for the’ Purdue Oplnionnaire.’ .
The teachers generally score on the very. progressive side of the
scale%mtn respect to how students should be treated. "\IeVertheless,
there is a .tendency for. them to be somewhat less progreSsive at the end’

“of the’ program as compared to the beglnning Among .eighteen items of

greatest relevance in the scale, answers to six chdnge in the positive - e
ch,rect:.on as expected~ that is, they con:form with what we might have . ’ ‘
expected as a consequence of the training and the experience with the . p -

migrant kids. Five of the :.tems do not indicate any sig:ificant ehange, :

-

from the. beginning of the tra::.mng to the end of the program, while

seven items change in the negative dlrection.

4
A

With' respect to d:.sc:.pline the teachers feel that 1t is inapprbpriate
. k~
to require addltional ass:.gnments for a pupil who misbehaves in a class. ¢

About 50 percent oi‘ the respondents fekl that all . children should be

S

eneouraged to aim at the highest &cadgmic goals, while the other 50 percent -
feel otherwise. For an activity to have educational value 724 feel it - =
should train reasom.ng and memory in general. Roughly 4o percent of )
the group feels that a person memorizes best during childhood, this
s - : ' . - E
2 - ‘ a : 4




period of life should therefore, be regarted as a time for storage,soi‘

*  'facts.for later use. o - : ) L ot

.
-

Staff members (teachers, aides, nurses, secretarles) feel grouplng
youngsters according to ablllty damages th\ self—-cénfldence O.:. the
children' thls attltude .strengthen substant:.ally during the prggram.
S'baff members agree rather strongly that 1t is more 1mportant for the

s‘tudents to learn to work together cooperatlvely than it is for them

‘ to learn how to compete. . o

Al'bhough there dre some cha.nges in the negative direction, ac wel‘l’

as a few in the positive d:Lrectlon"the opJ.nlons of gtaff about iow to
¥

treat youngsters is generally in confo~mity with modern educational °

psychology principles. 4 0

oA [N

‘ E.@}zgéa’.c.imé%l.e. and Bducation Scale VII :

is

The Education Scales are similar to the "Opinio’nnaire on Attitudes
Towards Students' buif measure general attltudes towards educati}n

rather than specifically how stude“lts should .be- treatéd. The queétlons

~e

Jsked are non-specific to the mlgrant program. - It was administered in '

—

the same manner as otherx staff 1nstruments.

~. The staff seems to be conscious of the 1mpo:,tance of thd personallty
’of the pupils amd the need for great;?f'*freedom in 1earm.ng. At project
end roughly 83 percent agree that no, sub,Ject is more Jdmportant than .

ersonailtles of the students. Roughly 97 ;percent agree that c,hildren's

1nterests and needs are more mportant than the needs of society,

g

+ The group clearly feels the need for greater d::.son.pline toward

the end of the pbrogram asg compered to dealing primarily with the inter-
Tt ests- o:f the ch‘ildrenf They feel -less strongly at 'Q1e end that eduecation X
: . o ! o < .

. -

. ~ - .
- ' i f3 ‘ * ) J
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should not o;ﬂy'be a matter of learning facts ang figures but also should

be a source of new Bocial ideas. (See Appendix B, Table V for gréater

detail) ' - : .

¢ ¢
Results on Education Scale VII show a similar trend toward somewhat
less proéressive Qattitudes at the end of the program, a.lthough the over-
: - - 4 .
all attiﬁzdes are clearly progressive (see Appendix B, ’I‘able VI). For

example, sta.ff members seem to feel scmewhat more strongl'y a.t thé end
K

. of the program that standardss“of work should be the same for all students,

rather than tailor-made for each student; they fegl less incliried to aim

N - - , .
subject mtter%r activities at developing particular parts*of the child's

makeup (physiecal, intellectual, social, moral, splrltual) They tend to

feel somewhat more strongly that healthy interaction between pupils

is somewhat less important thari learning subjects, ard that emotiona.l
develioz’zment’ and socis.l developuient are of lesser importance than academic
achievement. In other words the sta\'ff members b\ecomﬁso;ewhat more
aubjeot ma.tter oriented and less personality oriented toward the end of
the program period. Howevér, the great majority of the staff remain
strongly interested in personality deveiopment as a key element in .

. . v

effective education. * ' ’ . "

r} o .

PHN Scale ’ V. . ﬁ' , -} .

. )
The "P:ru.losophy of Human Natnre" (PHN) scale wag designed to measure

/../

posslble changes in how staff mer&)ers view human nature. The PHN scale

was administered in exactly the sa.me fashion as the other scales described

above. \\" . Y . ) L -
\J , .‘I < - ) ) oo s . 1
o . ( - ' . - ' .
. )'
» Y. . '
e o . /4 ‘ ,_:/\ N
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* The a.'g'titudes and opinions measured. with this scale would not be

i expected to charge drastically as a result of the traixﬁ.ng and the pro-'
- )> ‘ gram. They are basic velues and it would take ‘a profoundly significant
experience to“drastically, change averages on these kinds of bas‘ic vaiues.

1 X There are relatively few changes in point of view, although there

- are modest changes in a.degree of feeling about a number of issues, .

™
)
R ! N . - »

a; ) ﬁ\ere is considei'able dispersion among teachers in how 'i:ﬁey feel

.

4 L]

“ about educational philosophy, but the ma.]ority are usually on "the side

} : ,of the established/ kmowledge about human E%nor derived from behgvioral

- !i. . , --Science research.. /9 . o T X
, . X PR ) « . . - :’y

A2

Ry, - Staff Evaluations at Midway in the Program S

Interviews we.r\e: conducted with all directors, teachers and a selection

. . A { i ! 4

| H.  of aides and nurses during the middle of the summer program. The purpose
- - % - '
) of the interviewe was to measure staff perceptions of the migrant Pprogram

. particularly in relation to: ‘;‘(;i‘) project team i‘}mctioning: (2) inter-
\ - action a.nd ‘collaboration pat't}ems, (3) use of staff skills,‘ (4) freedom
to use slc:.lls, (5) use of commm1ty resources, (6) evaluation of ‘pre- & ,@
| - / v program and m-service training, (7) staff percept:.ons of student prog?éss\/ '
in language, self concept, respect fo;‘ culture, a.nd communication abilrty,
(8) staff work load, and (9) perceptions of conmun:.ty a'bti'bude. L -
_The interviews were conducted with the aid of an. interv:few guide =

but with ampfé opportunity for staff members to respond in detail.. ,

. ' .

. Responges were recorded verbatim and summarized. These interviews we’re
1

considered by ‘!the evaluation team as the centra], element in the evaluation' ‘ :

process, they were designed to gather informé,t:.on in depth from those C ?

most dlrec'bly involved with the program. . } g .- .

“

\)« . \"‘:/‘ 75 1 4 v »




. 'I;he ..staff in the migrant project were generally very positive about .

the operetion of the projects and their own roles sz tﬁem. There were

4

certaifaly some.exceptions to this, byt overall it seéms perfectly clear .,

that the staff membeys like¢ what they were doing, 'felt the progects ’

-

- (with one exception - dlendive) were functioning very well, and pa.rtio-

ularly, felt that the students in their charge were gaining the kinds of

ak

=3

4 - skills and attitudes that were badly needed.,

satisfaction is ind:i\.cated, they had a great

Even though high sta.:f‘fJ

.

t
ideas for improving and

3

® .
further developing the effectiveness of the program. '

m— ’ Project staff in f:Lve locatlons fe1t highly positive about team
ey 3

ftmotlomng (Fromberg, Hardin, K:msey,, S:Ldney and Worden) wh:.le another

x i h T

five felt their teams were funetioning only moderately well (Billings, ) .

45

Glend:.ve, Hysham, Rosebud and Terry) (See Appendix B, Table VIII) S
be . S

F‘ailure of the teams to. funct:Lon uniformly welL could generally be’

e

ST | -

credited to specific interpersonal problems within the team or to .

‘certain dissatisfactions with the way the director was operating the
@ pro%rem, For example, inost of the projects were having at least oné )
‘ ‘ meeting per we\ek to deal with staff or school probl;:, -but many of tgese‘
meetlngs were viewed as irrelevant a.nd therefore not very useful In

- e \ .

«
other locations meetings w‘ere viewed as h:.ghly relevant and very useful.

Lot

Two projects fa11ed to have regular meetlngs and in th cases serious i
& conmumcatlon «problexﬁs were ‘reporied between the director and staff or )
= /.
g be'bdeen staff members (Hys‘lam and Rosebud) . 3
if I ’ ' N ‘ ] .
E \ 4 ’
- ‘ - . K )
; ‘, * . F -

+
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Us Staff Skills ’ b/ - \
" Staff members generally considered their own indivigual skills to
be very weil uéed by the pz:ojects, although there vere a few disc nten‘seii
individuals, ' Ther_'e was considerable coni‘us:’gon over the\ role of ;.:i.ting

specialists in language arts and in drama. They were genes;lly viewed
as helpml but a few of the staff felt the spec:.allsts were 1n1;erfer1ng

with the/use of thelr ovn talent. ® a

. The major eriticism from, staff members was the constant /in.berrvptions

o by visitors and by other actlvitles whlch interfered with the accompl:l.sh-

ment of the teacher goals to help the children as fully as they fel;,j

they were algle to. . :

In at least one project (Sidney) classes were considered too large
and too short (30 minutes) to give the youngsters the kind Qf indiv:.dual
help needed. A'few teachers were concerned that the schedule was too

& full to allow a.dequate teacher preparatlon D1rectors who also taught

classes were unable to ‘concentrate their skills on *beaching because of
conStant interruption and the derﬁa:j.s[ of administrative duties.

Most staff felt there was a v ety of activities and opportuhities

" to use their talents and often to dévelop new interests as well, In

sonie cases, staff felt the program provided exciting new challenges.
p “\ e _

Staft Freogen to Tnnovate b , f' "

In almost all cases teachers felt they had moz)e"‘ ‘than adequate freedom .

to do what they felt would be most beneficial for the youngsters, Very

few saw a need for more direction and guidelines; in most geses these

vere teachers hew to the project and without the kind qf experier@e which
na Q;

%t
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e _ stances teachers who, had j:rairiing "in one fi

o —

Y

enabled them to ’design their own progran, In only one Qproject was there
: ) - 4

-
il

any serious feeling of limited freedom (Glendive).

d . N “ , Ma‘bei‘lals were generally v]_evred as adequ,a‘t,e by' most teacmrs, althngh

in some cases the materials arrived late and were not as readily available

. .
~

‘as some -teachers mght have preferred,

¢’

It was readily possible for te!chers to ‘take children on field trips

,related to the content of what they were teaching, Thn.s seens of partle-

ula.r relevance, since some of the research on migrant education 1nd1¢:ates
that field trips contribute very significantly to the broadening of the
educat:l.onal abilitjes, and knowledge of migrant ch:.lt:lren.5 |
A fev nurees ﬁhought too many health activities were started that

3

-could not e completed because of time shortage. They could not deal

—
thoroughly w:.th many of the -problems. that were uncovered and felt that
more time and money should ‘have been asmgned-to this activity.

A few teachers felt that ‘they had beEﬂ\misass:Lgned That is, some
of ‘them were eleméﬁtary teachers and had been ass:.gned to work pmmar:ly
In avery few in- s

ar

levels.

with pre-schbolers or children at ‘the lo
d were assigned to other '
- i

e

/

fields, - ThlS was not a major issue however,

4 } .. Some a:.des vould have preferred more freedom, but most of them félt
: wAully involved and able to use their ideas, ]Jn most cases they felt the
*
ﬂ‘ teachers paid attention to thevr suggestions and tried to secure their

assistance in developing a more excit:mg and wort}mhile progran for the

youngsters . . : ) - .

~

* The principle jssue that'seemed to limit effectiveness was related

[h]

to shortage of time coupled with a large number of visitors. The hours

S

L .
’ - ’ . .

1




R AR A

ey S - hahiRe 2o dE S L B a ——— N Y e s
. - P T o AT
. . h - » T 7R
M . . 66 h CLUT A
3 P

I T

were very long for most 'gaachers with relat;.vely little free t:une during , :
the day (particularly in the larger projects); in this situation manyr r

teaéfers felt shortage cf preparation time limited their effectiveness. \ ‘L

» .

N . In one case two teachers were trying to wotrk in the(\afme classroom ‘ _;

>

T causing a ra.ther serious confrontatlon and an unsuccessful experlence.
" A‘fe/w teachers theught that lack of public’ understandlhg oi‘ the

.
(o et

- migrant program was inhibiting, particularly to fleld\trips and swmm:mg

. ; cla.sses In one instance it was necessary to negot:.ate_at great length *
3 &_/ to secure use of a swimming pool The negotlated settlement seemed ' . Y
28 . exorb1tant1y expensive to project staff, with a rayrent per child of more

) than a dollar per day for use of the pool (Hardin) i _ )
- There was considerg.ble cooperation between teachers), ad;niﬁistratqrs,

and aides both within and between projecs. The staff members provided

many e'kamx.;les of ‘inter-staff cooperation, which reinforces the’indication

\ N N -
_of increase ih staff rapport from results of {The Purdue Teacher.Opinion- .

et
N

maires ,
, S ' o N . : ) -
. Use of Communi: tz‘ﬂésources .- . ' -
. N * [ ' \ .
- - In most projects community resources were widely used for field v

trips, for invited presentations to classes,and by involving local . .
‘3 P _ citizens and parents in programs presented by the students. Only four e _
' of the ten projects indicated any serious difficulty in using community
N g -Tesources (Hysh:.m, Kinsey, Rosebud and Worden).

* 8ixty perceat of the teaching staff indicated that they had actively -~ -

:used‘ community resources in the conduct of the program, The resoux,',aes

e o
.
L ]

used were in a large part based on visits to a wide variety of local

Y
. . N
[ . 'B‘ ,




»,' . 3 mstltuions such as banks, librdries, a;r;)orts oierles, Wi ‘ , £ ‘
¥ i pools and other places where the ch:l\dren had an opportumty,i‘:o practice

{ 'i Engldsh or to Tearn something about a community institution. Quite

. often individuals frof the comuriity came into the migrant progran for ’

oo _B special purposes such as to demonstrate the»cse of musical instruments
R - to talk about issues that wvere urléler discussion in the classes. \}

‘ Te;chers seemed to feel that commnity members Were qu:Lte will:s.ng T

to have ‘bhe m:.grant chlldren v1s1t out in the communlty. Young people

from several ¢cormunities came to the migrant schoo]&s to do volunteer

aq work with the youngsters. . t & e
Z " . . . o | "- a

-Cgm:_‘ act with Parents’ . ‘ ‘ . . 2
§" Many of the teachers made considerabfe etﬁ‘or; to get acquainted |
5§ | with st least a few migrant parents. This was often difficult because
v | both parents usually worked during the day end, since the days vere lodg, .

teachers were not always able to visit the migrant workers in their home.
However in many projec@s the recruiting job was shared by several teachers
and aides, and in the process of searching for ?w students they met a f

fair number of parents. Probably the greatest ontact points were the ?,“

77

project programs or dir;ners to which parents were :'mvi‘bed " Some 6f ,

at these programs. In one case all but four families were presg N
' " "J

The mobile unit also pmv1dec’:a. means of contact slnce,
tapes of the classroom work and other- school activity for presentation
to interested parents in the rural areas where they lived. ThlS effort
had varying degrees of success depending on the )Aea and generally worked
much better toward the end of the program than it did in the beginning,

- 50
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! T Jeac Perce: ti S me;t Progress . ‘)““““ ) : h,
“ - "A series of qgestioris probed the pe epti'ons‘ of the teachers about B
% . degree’of active student participation, progress in language skills,  ° .t
1‘ ' .," gain in self confidence, respect for their owm cultural background, and

w ' facility in commm1t1ng with ea.ch other and program sta.f:f.‘

,Q . " The teachers felt highly confldent tha.t youngsters ,had made sigm.f— I _?
‘%‘, .A ' :Lcant progress in each of these areas. '.hth very‘ _few exceptions” there
R was unanimity andng teachers, administrators and teacher’a:.des The -
f,};;' A nia,jor p.ncertainty expressed was in rela‘tion to respect for the Nexican-~ &
”~"';;* Amerlcan cultural background Many of the teachers felt there@)ad been | )
1 | very little opportunltxjor th:Ls to occur and evalua.tlon was therefore ‘ f
¥ . gdiffiqult. ‘ | R
f /\,. Many specif;i—c examples suggested active participatioil of youngsters.
, . For example, r}gularitz;r of attendance was excz_'::: in many of ths ﬁ , " j&éf M
3’.? | projects. The '\students seemed sufficiently i'rzze'rested in school so ],
g . ¢ that they wanted to come regularly. Teachers felt the youngsters were ’
f;é . happy in school and got deeply ¥invc£.:ed in physical education (St;rinming . )
;‘g B particularly) {‘art, music, field 'trips,’ and in most of the program : .
‘ activities. Their percept-ions are supported by resul\té'.’on the sentence ’

completion forms! discyssed in Chapter III.

Many teachers felt that'older children were somewhat difficult to , ¥

% ' work w:{.th., " In several (tances serious disciplinary probleins occurred.
To quote one teacher in a larger pr’ojec\tﬁhf older they are the 1:1arder ' )
k% .. to get them to join in, They have a very negative attitude toward bemg
% ' \ told what to do. Ve are working to let them mfluence lesson plans and ”
‘ are making some progress with thev Boys. This seemed to'be a fairly o _
- typlcal,‘reactlon in several ofthe projects. , .. )

AN
v..°r
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In a feu cases the teachers felt older students had a negatlve :
att:.tude toward 1anguage activitiese ”‘hey enjoyed art, music, and P.E.
but the ha::ﬁer academic work, such as Jlanguage practlce and English
gramnar, veré less enjoyed and therefore entered into less energet:.call_y.

Several teachers suggested the group approach to 1earn:mg was very

it ¥ -
effectlve with these youngst%o‘e\%hey enjoyed act@v:.tles much mone ‘.

vith each other than working individually. Results fro ’students- on
the multiple choice sentence comoletlon tests suppo& I:ercaeption-
the younger chlldren particularly felt much more positively about group
activities at the end of tho program than theJ d1d at the begin.nmg.
Several teachers who had worked mth the program :m prev:Lous years
felt strongly that the youngsters vere partlcmpat:mg much more act:.vely
this year than they Had in the past years. This same comment appeared
over and over agein in a number of the projects, but unfdrtunately we
have no ouantltatlve measure by vhich to compare this year mth \last
~~-There was general a;reement anong ailmost all proaect staff that
sw:.mmmg wds the actlvn.ty hav1ng the ‘greatest posit:.ve :mfluence on 1
vregular atmmﬁ:e at school, The vounvsters exhlblted tremendous en- s
t%ms:Lasm in the pool Partlcularly older ch:ldren Joight not haVe been
as e&er to participate ha8 theg-e not been the swnmn:Lng opport)mty.

Mahy teachers felt there vas a very stx g cllmate/of/trust be‘t%-reen

teachérs and students partlcﬂarlJ durlng t middle én/d later weeks of P

the program. The students vere much&e.ss i b:.ted, Wthh often led

engoyment of the school s:.tuat;on. ”has (as hlghly v:.s:.ble to the

t\\

evaluat:.on team as uhey v1s:Lted the school I neariy every pmJect

[N
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there was a very clear/l)ncrease in the reSponsiveness of the youngsters

5 ’ e late,ryln the ‘program, It was qun.te clear in most progects that teachers : "&
c‘. ) - 2 ,gwere able tc fSt&bllSh a climate wf/re the youngsters felt .free to . ‘ v L‘l’ o
A . N express themselves and to behave withodt fear of teacher repr::sal except | .
f D Q k‘ «for. very sern.ous behav:.ora.l problems, . ' ‘ ;
1 4 . S ) ] ‘ N " ‘ ° o \/, . ; . .
- Pg_bg@ss in ngg; go- Skills . s . '. o
; o - - Most,pf the language teachers werd quite enthus::.astn.c about, the o e
‘_‘/ ..»«. progress of the youngsters in language skllls They felt strongly tha.t
- X ‘ mQst youngsters e, more able to use English words, iza.d g’h'led skill . e
§ . in rea.d:.ng and spelling, and were particularly better in oral English o * 5
f 9 o expre,ssn,on. However m:ny 31‘ them felt the younger ch:.ldren were qlo::.ng ’ '
: : T much tter than Athe oldeit group. Th:.s (may be trus 13 part. because the  /°
: C | younger ones he.ve less\fa?nguage capability and vere less inhibited in
, i ‘. ) trying new language forms, the older youngsters genera.'lly knew nore - . .
g . , K 1=‘ngl:,sh and were probably less) motwated to, leam the elementary sk:x.lls ]
‘ ) g:" . that might strengthen }he:.r conm:unlcatn.on ab:_'l.lt}: ST ) ,' R S : ;
! .’. K -’ There was’ a not:.ceable tendency, rang tea.chers felt, for the young- o E
f*% t\ ! - ’\ sters ‘to boﬂrmum.cate a great deal more mth each other in Engln.sh as 3 1‘ ,
:"r S i o the prggram progresSed\ Uhen they a,rr;.ved in the schools they ta.lked «
*‘; . to each other almost eixcclusn.vely in Spam.sh h ‘ . o -} . . " e A ' o \
s :- N". e In a few cases feachets kt?pe recorded the ch:.ldreri,,,s vozces a*t» JH‘_” N
et . i the beglnnn.ng of the program and then- reehecked per:.odlcallﬁy 1o sée if B (
\’ ‘..‘. theybcould notice sn.gm.f.n.catnt change\r On th1s basis they vere ab]:e to ) ]

; . né”tlce mprovement in vocabulary and 1ength of. phrases /Tyhere also . . ‘
;"’u?; v LT seemed to be a notlceable J.ncrease :!.n ab111ty to understand "‘ngllsh, . u,,',\;
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) the youngs'ters on the varlous measurements. On the :Lm.tlal adm:mistratlon
1t was somewhat dli‘f;cult to secure the1r understanding so that tests
could be um.formly aﬁm:.nlstered Dnring the final administration 1n
,most cases they seemed quite eager and readily able to understa.nd the

mstructlons . ¥ - -

™ Another kind of evidence was provided by several té hers; When the

program began Joingsters from the same family tended to wint to st1ck -

Y 4

together and talked to each other 1n Spanish, Later- on they sef:arated

i‘rom the1r Iamlly group and’ turned to other students for soc1al inter- .

., ’ = :. ¢
ac tlon.'. o - -

hY

) Several teachers i‘elt strongly that students had certa:mly made BN
)

. progress ,‘but much greater progress could have been posslbﬁ' if more ? -

-

ta.me had been ‘availsble i‘or :mdlv:.dual help with language :.mprovement.

If sutsta;}tlal progre% were to be achieved, the teaghers felt that

-
v

:mtens:.ve ei‘i‘ort with the ch:.ldren was necessary :.n4the relati 1y s‘hort L

time span gf the progra.m. In some cases this was part:.a]ly accogplished
by breahng the classes into smaJJ. groups in which youngsters worked w1th

A particularly notlceable i‘actor was /the prbgress oi‘ youngsters

" ,who had been in the summer program in prsvious ’years. Many of the ’
T '1anguage téachers comme.nted that a high propértion of these ch11dren~i ‘
) seemg'l to ‘have noticeable mproved language skKills and general academ:l.c

‘ capaleity gince they had flrst enter?ad the . program. Several teachers

comm,ented that,the poorest speakers--that is, those in greatesub need oi‘

*

2

P |
each other and received regular asslsta.nce from the teacher and aides. . (




3 e l—\\ help--were“ ak:mg the most progress in language sk:lls. One boy who

ﬁ . " rece:wed specla,l tu r:mg attentlon learned the alphabet in one week . <‘\

‘ ‘ o . .and next week was' beg:.nn:mg to rjad =

” o ) . Several teachers felt progress was obvious, b\_t they thought it was

' g .. ’ ) pr:.manly because of :.ncreasing self-confldence rather than increased

' . ’ language skﬁl In other words 1t vas based more on greater trust of

'““,3 - %.- the teacher and the other students than mproved ccmmang of the Engl:r.sh : ( «‘Dw
" . language. : o , _ . - Y

%? ¥ Y special method of teach:mg called “Fontessori" was used in Bn.ll::.ngs. ] ) : ]
g - ' ' 'Se\-reralo Bil%mgs teachers commented that youn_gsters who were :Ln that pro-

. ' gram seeuxed £o have especially improved language skills., Si.milarly o
,’%‘ ;\ - the group work:.ng with Sullivan matern.als seemed, to' like  the mater:t.als - ‘ ‘

. ‘ . . very well and wgfe doing better at wr:.tten language mproy,ement than the o

‘;Z« . others (see ApPbndix G for arbrief descr:.pftn.on o‘&;the Hontessor:. method . 2 )

‘ and the Spllivan materials). _ o . T C : )

ﬁ., Thehe .seemec'to be_a gener%a;l feel:.ng that the youngstérs were mak:ng ‘_l " - q

R <34 ° . cons:.dera.bly m:/re qprogressi thJ.s year. tha.n in the past year, partly be- é;:
cause of increased teacher sk:.ll; most of the .teachérs in the lahguage .
g ; f . component of the prograx{l had prior experience in uligrant education.

P ’ ‘e . o,
Conversatiohs with té'alchers vere most interesting beoause a high

- proport:.on of them ekhlb:.ted an exuberant warmth tow the youngsters
¥ -+ am the great majority. felt the studerits responded in k:md : Teachers / > -

A\

- yere’ supposed to be selected in part because of :Lnterest in mlgrant s

"g youngsters; evlldence stx;ongly suggests that the recruitment process
. . P — , Do A *

was sncce%s!sfulmi.h this respect. - | a N :

L4
v .
»
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SelfCon 'de' ce.. szect fo ir Own Culture
s 8 .

Probably the ‘best ev:.dence of increased self-conf:. ce is illustrated
the. comment of one teacher who. indicated "they aré becoming more will-

ing to try someth:.ng new and are not so afra:.d they w:.ll ‘t‘a1l " Tn the
B:Lllings progra.m one teacher felt the method of learnlng des:.gned for

the SulllKan read::.ng mater:.a.ls helped greatly to increase self—coni‘ldence

shbecause o:(‘ the pos1t1ve Temforcement 1nvolved That 1s, it al_lowed

Ay

the yox\mvsters to work at their oim level and tb ach:Leve success- they *

AJ

L dould \ en tiy more d:.‘fucult materlal wlthout fear of ;‘a:_lure. e
. o Incr‘ased sel;f-oonf‘idence is alSd illustrated by hany examples of

youngstersA perfom:mg before the class and 1n the commun:.ty programs.
Pl A <
2igmber. of teachei‘s ce@ented that if publ:.c performances had been

p te

tr:.ed earlJ.er in the program it _yo‘ald qulte likely have been aJ.most

-

‘i;upossn.ble for the youngsters to speakl and”ﬁerfqm w:.th a.nc{ effect:.veness. ’

The art and ' mus:.c teachers i‘elt partlcularly strong aBout mcreased .

%lf-conhdence in musw and mth new foms of art such as trya.ng‘a\nev

\

T colors and ney pattems mthout havmg to have J.nstructlons or a pattei:'n N v

. ’° * N , a'
to go by. Physmal educataon teachers commented about the :mcreas:.nk '

R .
and aqt:.v:.t:.es. Learnlng to sw1m was. suggested by many of/ the 'P. E ’

teachers as a, pa.rt:.cularly useful means oi{: help:mg youngsters gain self

. - N
- / .l ] . . ’ L™
. .

v
P

deggacxpraxScale\) 7.,,"' . AR
i ,./" \. X :

There was ,generaily very little d1ssat1sfacta.on among, teaohers

.~ d

the pay scale. L(owe:x.ner many of the an,des g% st'rongly that they we\

»




working ;just as hard as the teachers, often longer hours, and in mamr ’5
cases were doing work in Jargs narl; equlvalent to that done by the
tea(:‘hers. They felt there was an 1nequ1table relata.onsh:.p between the

pay for the teachers and the pay for the aldes. Ma.ny teachers felt the

£ i . \ e e .
- aides should rece:.ve more pay.¢ - - ) h

v v

A small minority of teachers fel£ that the pny for. Some teachers,

constﬂ.ta.nts and trainers was "r:.d:.cu]ously“ h:Lgh, and s%“oupled this
N & .
s, fee ith the suggestzon that the school should be more "structured"

- r

m.th lg emphasis on grts and crat'ts music and’ smmn:mg. The SHggestio_n
V-&S--

/;:ﬂ’

Tthe ma]omty of teachers felt nthemse. - )

.
. + [
-

ot The pay was n%arly equ:_valent for all teac}\ers rega@dless of

s

- x

exper:.ence. Tlus seemed un tls}actpry tq s,om teachers vwho had many a
' D ' years of teaching., So

hange was made in this in 1970, so that exper- ' \
ienced teachers Qpéved slightly more salary per.day. -
¢ Most {eachers agreed that a%though the pay scale maatahave, seemed -

4 .-

—

high by local standards the work schedule was stlff enough and the days

f‘\free per:.ods and were very intensively involved from ,ea.rly in the morm.nv

-

SN In the larger school systems teabhers felt the pay\wa% someﬁhat 4 ‘o
L e

"J.nadequate because it yas less than they recex.ve during the regular séhool

. yea.r. This was partlcu;arly true i Bllllngs -which has one 'd? the hlgher

5} I [ 6~ . . R « ;\" . ‘
. . " [ 7]
. base sca.les among g 001s in 't.he j.a,t/e. ~ - € ¢ o
. . » ‘
'L/ ' : . . e 2 ° r : ~ - ‘ " s .
B i . * d o . ' - L
i ,. [V - ' \‘ 1] )
- o, .
[y . < £ . (
~ ';7 ' \’ » . *
M‘-
87 J
» L -
J 1 IR - . ' -

> :mel feel:mg that money could be sa.Ved if the emphasis were put 2 ;
): on structm‘ed rograms rather,than %the}/ctluty programs* However, —

. B

3
léng enough s,p that the ‘pay was Just:n.f:n.ed Yepy of the ’&eachers had no- ‘i‘

,v."
* > fe e

}ln‘bll late a.i‘temoon. o ) . P . o

>
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Teacher Feelings Abbut ‘ t Attitudes ,
LA high proportlon 5 the staff felt that %eater émp‘hasls is /-~
needed._to ini‘orm 1ocal cormurtity members about the program. Thelr .
general susglc:.on is that most people are not cmt:.ca.l of the ﬁrogram,

T but ne:.the:‘ do they know much.about it. They Teél that a certain pf®
portlon of the c:.t:.zens in each community are more concerned abou;, the
tax money paid for" support of the program than they are about opportun-

Q\*@‘*

ities afforded to the'migrant youngsters.

LN .
e Several éeaohgrs%ecoxmnend» that more publ:.c relations. work be done ‘ ’
r. ‘ '
ﬂost Qz\‘.‘ the crlt:.clsm they have heard a‘oout

N ‘v .

. the prq am is based on ms:.nfomatlon. r;’ . )\, T v L
‘.o“ .v - » A

The teacherg Who ha.ve been in the program foi' sois; tme generally

3 & B
,t‘eel that understandlng and support of the program has 1ncreé.*‘sed s:‘lqnbe‘ A e
" [ o ’
it f:.rﬁt began, Ai%hough teachers generaliy feel quite pos:.‘p:.ve about -7

/.4

thevmeda.oal a!nd dental care givgn tq the children, this is probably the .

- ’; 1éast acceptable pa.rt of the gpoé'ram i‘on@oeal people. Local cltlzens \v
o ha\ze trouble unaerstandmg why mgrant chaldren should recelve this .

o spec:.al 04\3 when ’che:.r ovn ch:ldren :Ln the reguia.r sch601 system do not .
. : .
. Several tedchers commented tHat the mob:.f,l.e um.t could be much riore '

b't -

<

- success@y used for :fncreas:.ng loca.l understandmg Of( the proga‘am if

gy

o }-,' use -of tzhe um.? were better organlzed L \/ : ‘_ : .i o R , )
ro <
-Ih one comun:?ty th8,local citizens. wére ery energetic-in support:.ng

\

] the progr’gm a}‘fd shoved their gzthus:.asm'»by sponsorlng,a Saturday evenmg

S5

N
dance w:tth food for th(mlgrants and the teach:.ng staff. ) . v

.\

There is a- gtrong feellng on the nart of a .gew teachers and )progect
. dlrectors tha.t too muc;h money, was bezu{g Spent on\md:.vidugl,%s.peclallsts,

.
Lo
.
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evaluators and tra:mers'. ThiJ 3 as newed aé' a.n' opemrg for ‘serious g

’ <

-

Lt P strz.ctly at the locaJ. level e L \\ .2
" It seems qulte obv1ous that he teachers do not ha.ve a very clear |

,, __+ picture of communlty a.ttltudes °s:.nce more Q\ ha],f WBre quite uncertain

3 . .

: askfo’-how local, cltlzens felt. t{crwever there Nas a wide vaﬁatlén be- y

e oo - - 3
tween pro@cts mth tea.cihers in Rosebud Terry, and ordeg féeling .-
_ “ much less con.fldent about connmm:rty support» than 1n he oth;} projects. -
’5..4‘ N N > R . )
' < . . . , - . ) P

) S . ) ' . ‘ &/ P .

5 - . ‘ -, B ’ L

;i:c,' v * _\ ‘ N &i‘ ] .

- - B . Ll _9 * \_

’ ' - ‘ [ J
ey : “ . o X ' ;
\ '9 e <@ . . } . ~
1 » ‘ - oy

"x Fo" o v ¢ N > ' i - -

N > M .

r . : ; ~ S

., B} M . R , . 4 ~ , P .

%_3‘: .- IS . Iy ' \' '. . ' . . "

* ‘- o ) . ’ ' . QW-, ) 1}
Sey + ) / . L4 o . ’
2. Re . I - ! & - < . s
- L] L ’ . ' 4 ' -
h 2 . s - ? L « et -
V‘ N b - / ¢ ) - J > %}
! g . . . \. R
b ¥ . . hd . . . A s ] . R , N J, ,

&, ! N U g ‘ ' A % ‘ w-. @
% B ~ . . ] . . . A + 4
PR ! - " . .2 v

1 - * . e
o L ® . . L4
-3 ” ' - . i . .

.~ S . . N T \ © & ’

\ - A
. A - 9' 7 . ’ . [3 -

:'-ii‘u’ ' ‘ il'. » ‘
.’,":‘, - ’

) [} * ~ . LRd
v ’ y ] Oy -
i - BRI x ;j . * \‘ - )
RIPR ad '
L S TR . 4 | . . .
EMC S *e ! . : N
o '

v

. .
¢ -




£
=

-

FOOTNOTES ‘
v
* ' ~ !

1For brief descriptions of validity and ne\la.aba.llty of several of

the s¢ les used for measurements on staff, see @nrova.gg Educagglﬁga__'l,
of Measures of Affectl e Be n.or, Wgshington,

NEA,

2To a.v01d the phenomenon called “eﬁ‘ects of t.est:mg," referred to
by Stanley and Camp riment tal Desiems

Researeh, Rand HcNally. 1966.

~ 1 .
3Bentley, Ralph:R, and Averno H., Rompel,
Teacher Opinionnaire, West Lafayette, Indiana:
04 \ . &
“Among other references see Bernard Berelson a?d Gary A, Ste:.ner,
unan’ Behav or, Harcourt, Brace and World, 196’4— PP. 133-

5Schnur Jades !)

Man or the Purdue

-

»

) Ihe Synthesig of Current Research in Mi .
F‘ducatlon, New }iex.lc(o State ﬁvenlty, 1970, p. ?‘j Ct .-

émls‘nepregaﬁs_j;pkoblem thréughout this\%\raluatlon effort, it
woul -have' been most. helpful to “ave a baseline set of) comparable in-~

The University Rookstore,

formation ﬁ*"om last.yéar go results from this year could be mterpreted

sonewhat more meanlngfully .- L

: T L Ilre oy
5 N - \" % {'

184
\

é
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Chapter

THS STAFF TRAINING PROGRAM '~

- « , =

A staff tzzaim‘ng pregram was designed and conducted by Adssociates:

for Human Potential, under contract with the State Supez*int(andent of

1

" Public Instruction.l The five phase training d,esi@a‘.s based qn two

. . .. (o
. ge,nez;al goals: (1) to evolve a "tempor systen" or task team to

accohplish go determineéd by the state progrs\lm directors, project
dlre‘ctors and teachers consistent with the national ob,]ectlves for

. -

)
the Mlgra.nt Children Program, and (2). encourage a climate tha.t wonld

» -’

QC sparm creat:.v:.ty and :mnovatlon mth:m a coord:.na.ted educatlonal ¢
/ system. - N : . 4
e Training Pesiegn VY f -
- ’ o L > o
‘Phases I, II and”/III constituted the pre-s‘ervice portion of sthe - *

., ,  -Phasps I-III were designed to increase staff, ab).jlty to 1dent1fy

8 structlvely help colleagues solve proJect conf cts ard other

. In a serles of wee}gqu worksh‘gps led by thre}e tra;mers,

-

\ . °

A _‘»‘ ‘pxlems or 1ssues, set mee.mngful goa.ls, finctidn as an-effective

e

«: edue ;bzonal tean, comum.cate clearly and completely, /trus'b ard con-

- rd

proElegls *and 1dent1fy and utlln.ze resources To 1ncrease partlclpa.nt

Tt A :
skilis in these areas, the lahoratory method of learn:n.ng was employed " _ .
along w1th other experlentlal learnlng techm.ques 2 Although much of ’

the learm.ng was des:.gned to take place through pract:.cal exe.rclses%

]
an explanatory ratlonale usually ingthe form of a short lecture,

preceded or followed the experlence to help the partic:.pant ssmllat,,e

‘

-~

the learmng and- transfer it to other relevant s:.tuat:.ons

. o=
' 5
’ - 9 ~ . . .
. ‘e
“ " .
5 .
. . . .
' .
‘e ' ..
. .
. .
.
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tiohal staff.
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‘ ; - B}
‘ CHART V - 1
THE TRAINING DESIGN \‘j
i . .
Focus Jarticipants Ti.m% Period Trainers
. A . -
se I Orientation, _ Project One weekend - 3
team building, directors and
_cormmmunication selected staff, .
skills, goal - ) . {{
setting. - )
Phase II  Goal refinement, All project" Three week~ 3
T - team building, staff. ends: 3 or
4 interpersonal ’ - projects
relations per weekend.
skills, commu~ ) .- o
“~  nication skills, - ’ ‘
trust building, . .
. and creation of & 1
+ an open, con- T - B )
structive - - o
climate, e
Phase III Sharing staff All project One weekend 3
résources, staff .
clarification -
of administratife - - .
i procedures, prob- - '
. lem solving ’
) skills, role . W ; ‘
5 definitions,.or- S d\\ ,
ganization build~ - o ¢ , '
ing. . : . g .
4 L8 3 ~ - . .
Phase IV “#0n site problem  All project Two days for 3
% solving, éduca- staff: site each project
tional system visitations by during 2nd
maintena:&ce. trainfng con-  and 4th weeks.
: — sultants, -
PhaSe V' Evaluation of 45. staff " Gne day: 3
1970 program memn in- following
akd planning cludind all . program
“for 19%1.. directors and =~ completion,
selected addi-

)
Ay

‘ .."4
v 3

.
S

LR ¢

./3'
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During the first’ three phases the participants engaged in communi~ .
cation skills pra.ctlce, use of simulated games.to practme team i‘unct:.on-

ing, role playing, and team tagks in seeklng consensus, /A major in- B

tention of Phase III was to ninimize out31de directiveness of workshop

ok . =
' ¥ \ lea.c}ers (or °]1:,r:=w.iners) and to foster and encourage :seii‘;-direc'tiqn vq:.th:.n Tt
P prejects; the trainers! roles were re-defined,‘a.s:?'consultants" ax!ni t )
‘;4':1" "re_‘source persons" i"or the project teams. .— ) . . “ A
R ,.u The in-service traiming (Phese IV) was designed "to take place at R o
) ; ) . the ~project sites on one day during the second week of the program and ’
': é - one day during the fourth, Eac’h p;'ojecft was visited by one ei‘ the three - =
ﬁ ‘ . tram:mg consulta.nts who was prepared to assmt the functlonmg of the ™, | . “ /.':;j.
i progect team evolved in the first three phases, in the ‘event that there - /’;.
7 . might tZave developed wunforeseen problems ‘which could not a.deqt}ately be \ IP
\ ' resolved by those')dn.rec»tly involved. The” consul’cant was prepared , to ,‘ / /
‘2 © nelp facilitate pro})lem sa;l::;s to meet whatever needs were;:ii T .
‘ m  at the time, Dur:_.ng these visjyts the consultants. typlcally would v151t ‘ .
% ) " the classes, :mterview 1nd.1v1dual personnel and chlldren, serve as . !
i’ resou.rces to depa.rtments or mhv;:.duals participate in the progect a.ctlv—
" 1t1es, as well as meet with the staff to deal with problems’ . \ .
:‘“ Phase V was designed as‘a. post-program, oneiday, evaluation wnrkshop
f - . attended by state d:.rectors, pmJect admmstrators the evaluation te:.m, o0
% ) representatlve teachers aldes 4and nurses. The goals of Phase V were
‘§ . to provide direct feedback ‘to the State Superintendent's office and Lo |
it’ ! | pmJect admmlstrafcors, with a viey toward ‘inmproving future progran{s. )

Q/ ST . . | >* //\{ o \.




I:3v nation Instruments

During the olosi.ng m@ments of Phases IA, II and III wor.kshops, an
evaluatlon-reactlon J.nstrument was adm:.nn.stered to all participants.
Each participant was to rate the Workshop as to adequacy of %dérshlp,
meeting thelr personal goals and meeting the needs of the mlgrant program.
Participants were .asked to describe the most significant experience :Ln
the training, the least significant dctivity, and yeggimended changes
for re-designing the workshop. Finaiiy, in an attemptto measure degree
of involvement in Alé weekend workshops, participants were asked to |
rate themselves on how wuch they gained fi'om t‘ﬁe workshopg compared

. With other participents.. o B

Fpproxmate"l:? one half way through the sumtner ‘schéol) program, all

project d:.rectors alJ, teachers and about one third, the aides were

poes
ES

:Lnterv:l.ewed by. the eva.‘k@t;.@{ team (see seotn.on on 'program inter-

views :m Chapter I\?T i To ‘}c(ientlf‘y the long range effeot:.veness of the _._ s ~ .
¥ S l

pre-program tra:mlng (Phases I through III), responderrts were asked if

they felt the pre-serv1c€ tram:.pg had been helpful in“the conduct of
the program, what pa.rts of the tra:mlng were most. helpful, and if they
had observed any negative results of the training, Interviewers “probed
for speoifio _i]J.ﬁstrat'ions and comments., Sirce each project site hadq ’
hosted one visit from the training conaultant (Phase v), , respondents

* wWere a.lso asked if they cons:Ldered the ‘visit helpful again with probes
for speclfa.c 1llustrat:.on ? »

"The Purdue Teaclxe; Opinionnaire" was used to measure teacher-to-

4+ N ’ /
teagher rappc!rt and teacher-to-director- rapport. / )
rd




(2]

o Orientation ~ Behavior)' developed by William C. Schutz,? FIRO-B is

'- o .;dea;tgned to. explore the typical ways people interact with other pepple. ’ b‘

s ,‘Phase'I ) . 3 S o

A Rk A e v = s

T \ " - - ¥
L ., . emt . 82 - N

« e - N
o . .
Nyt , .

During the Phase III pre-service workshop, all project directors
't
took an instrument called FIRD-B (F‘unda.?ental Interpersonal Relatlons

Ve

'The ‘ohree "dimensions of the FIRO JEﬁqeory are mclo.sion, ontrol, and

—

K - s

) affection. Since the pre\-servic.e training expressed a bias for collab- \
S 3 g " 4 N

ration, team work, sha.red lea.dersh:.p and decision making by consensus,

1t. was of pa.rtlcular interest to see how the di&ctgrs as a grOup would

—score in the dimension of contr\ol, partlcular]:{ in reference to’ the S . |

) dec1slon-nak1ng process betwsj‘en ‘;;,eople. ’ St \lr‘ . ‘ :

F 24
In addition to the admn.nls‘crat:mn of evalua;blon :ms’cruments de-

L&

seribed’ above, the three members Qf the evaluatlon team fumtloned as’
pa.rt1c1pant-observers 1n allephﬁés of the m:.grant progra_m s-baff tra:Ln- - -

ing and gained insights which yervade the :mterpretatlon oi{ resm}ts.

o . - ™
=% - - - L}
o - T . N ° ¢ )
< .
by N -4 _ s . Y
1 s ts RN L . .
2 v -~ . . - .
~- i
-

Imsome resoécts 1t is appropmte tB analyze the result.s of these

th;‘ee phaﬁsés collect.lvely, but since there were s:.gn:.flcant dlfferences

@

.

in workshop goals, a phase-by-phase apalys1s is also in order.

" T N .
A 4

” " Phage I was attendedd? the State Administrators of the migrant L P ,
program, all the project rectors, "and screral e:q7er1enced teachers , .

” who«Had made .a Jarruary v1s1t of five days to varlous Texas mlgra.nt ' A4

schools. Qn the post meetlng reaction form participants emphasfized

self-insight, ircreased communication skills and greater avarenes oi“ X '
) , " . e
group propgess as the most 51gnlfica.nt learnings from the weekend ining.
: 7 .
1}7presentat've cbmments- from partlclpants include: e T
— ) ; ) ‘

4 P A
© it e
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\ N o \) ya
| Working with ¢omplete sincerity and openmess’ in atteripting
to set goals for,the program. appreciated the lagk of pressure, 7
ghich usually arises during noimal group meetirgs, T

[

o . ' ‘r“ ' ) ' ’ : . ‘
* Defining roles in communication; i.e., seeing myself as Lot

' others see me, sée:mg myself as 2 fac:.lltator of 1ea.rh1ng, and s
T 1earm.ng to channel positive comunlcatlon. :

In response to what was 1east sagnlflcant about the weekend _ 1
partlclpants focused on some frustratlon with the sett:mg of goals fo:'
. the migrant program' L i < . ?

%erhaps more direction ngl,d have been an aid toward. estab- ' ?
lishing.necessary goals for t program, 7

The night session (Saturday n:LghtJ working on the \g\oals e e Tt
(was not s:Lgn:Lflcan’c) but only because -of tlredness. . ’

One third of partlcn.pants in this workshop chose not to ‘indicate that ‘
anything-was least s,:.gnlflcant but rather suggested a fe g of

general satlsfactmn. R . ' ’ ~

When asked for suggestion ‘n redeslgnlng the weekend sess1on, T :

; partlclpants agaln stressed“diss tlsfactlpn w:Lth goal-settlhg procedures~

' The procedures by which we struggled ith goa’ls a.nd der:.ved o
- then »mlght be- re slgned \ o SR
. . - o ) - ( o .,

* TWhat isja goal' might come/eeﬂ,ler. S

.Towardfthe erd of the goal—se(gt:;ng sessmn, one’ resouroe perSon il ‘.;
) } - - N
described: how goals mlght be stated in be V1ora.l terms, Whll? this * Uy
i‘ ’ ) ’/was helpful, it mlgh’c have been more appropr-late ea.rly in, the sess1on. < g
% - Nevertheless in spite of the wear:mess and frustz;.tlon of the partic:.v & .
”w :. ] e : e - :
ﬁ 1’ pc;ts].n the goal-sett:.hg siss;on, the five goals arrived at were qu:.te . r
= y Loe e v
g » 1stent with natlonal obje@s for the ‘mgrant educa.tlon orogram : ,\})
4 ! H N
- and also consn.s'tent w:l.tl}the top/pm.e'flty g0gks o{ other states operat:mg < N
X1/ . similar \summer programe_.q' L e R N _ J R T ’
: : . & e < A S cE e .
, a \ - \ » 4 . ' . . - . - t ., “
R . 6\'" . » v 7 3os v A v L. T
< . T P ¥ o N
° y, Te 1 . + ? i : .. b
B + " ( Q ) g ‘ ' ' » ‘ . ' L] ‘
v - gs) , . . 5
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. ) Phase I weekend workshops were attended by the staff (d:.rectors* L

A
L tea.chsrs; aides, sécretaries and nurses) ‘of each project; for most of : ‘

«

the pax"ticipants this was their first tra:.n:.ng session, The first ' )

: _ workshop was attended by staff from B.ﬂ.lings, Hysha.m and Hardin; the ) ' -
] * + second by Worden, Fromberg and Rosebud; and the oth:er by Terry, K:msey,
- idney and Glondive, Ae indicated by the post nesting reaction instru-»
ment mbst s:.gmflcant 1ea.rmngs from these workshops ‘were, better -self ¢

s understandmg, mcreasod cormnumcatlon sk:.lls, knowledge of group process, .

.
Yo

.y .

»and feelings of team work and team sp:.rlt ~rithin proaect groups. Some '

)

repnesent :.ve connnents :mc'iude- : ‘

L o I]earnedorbecame aware thatIamparhoﬁateamand.am o r E
. -« ‘. "as important as.the rest, I must help in making decisions s a ¢
v °  membexr of the group., By learning more about myself, I can now .
) 3 ' 1ea.rn nore about others, the:.r emotions,’ actlons and behavi.or. i .
oo " Tmprovement of commlcatlon sb#ls and defin:mg and. prac- ‘ B >

E “ticing the roles in a group. .

4 -
« .

L Thé final suceess in getting our project off the ground S
s This incorporated all the techmques preSented as a:.des team e
N relatn.onsh:.ps..' . = L “‘, ‘

-

‘ thle almos't one th:.rd of the part] :.pants in all. three phase I
L workshops could fmd nothing that they woﬂ.d call "1ea.st s:.gnii‘:.cant"

T

- T e

those who did focused heavily on the simulation games and exerc:l.ses

‘e

S - used to illustrate such techm.ques as the’ consensus method of dbclslon

I\.

NN msldng, collaboratlon versus competitlon a.nd various’ communz.cation

. v .
- ’ - » S .
v o ., “
¢ 13
.

B . _skillss ‘ M _ ) | . ,
L : .Did not, undérstand where our 'games‘ were 1eading us, - L

3 o The triad conversation, the-test on making the prestlge , o
list and the "Who Am I?' gemes in such length. _ g R

-
-
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.\.'some Skep’clcn.sm about the useﬁxlngss of the sime.at:.on games, but also ) ) i *
| .:e:t.ther res::.sted ox ha.d difﬁcul‘by 1n capturing *the leamings .a,nd trans- .. | : .;_.;
, 7. teyring them to the migrant program or to_other practica.'l uges; There M | ;
seemed to be some need as one participant sa.id,. “fox‘ more direct anal:yz:mg N 3

[

after @;mes .‘,. . te]_‘l.lng us directly why we d:Ld it." | .

.« . »

When asked for suggestions in redes:.g,mng Phase Ix workslrpps, parti-

cn.pants suggested shorter hours and more tims to “work, m.th then.r own ' .
" -° ~ - ’ ‘A' i\'*- e‘r
é‘ progect groups. _ But what came throngh most strongly was tha.t partici- P
‘ pants vanted An advance description of the ‘mature of the vmhop, more Co
Jdirect infomat:.on on the mlgra.n’c. ch:.ld and wor‘k, on what they called 3 T .
the more "pra.c’c:.oal" problems of the summer prog’ram oo - oo B Vi
. " First get down to specific goals .. .. thd muts a:rxi bolts | A . ;
.. of operation . . . wliat others are doing and planning todo . . . T
o IOTE !profpsslonal :anut! more spec:.ﬁc d:.rectipns e R
. More emphas:.s on worx:.ng directly with the problems of the T e
. migrant child, - : .-t_. S e - e
« . I would have been more recep’cive to ths events of this T B ‘ o
‘werkshop had I Been better informed before I came - Loame - -4 7 ¢ |
Xooking for specific infcrmation on my actuzl job with the 7 - T,
: children ~ not sa muchwork on. commieatzon. The focus , N
c . wasn't expla:med . A ) f e
f* . ' Alookat the tabulation of results of other iténs on the workshop Cw
| 8 ' eya.‘].ua.tion forms show that participants were very plea.sed with the A ,
- leadershlp of the vorkshops, quite involved iy the. trainings, and felt. B

they/had in some respects gained simificantly from the .eziperiences. o
. The partlcz.pants were less enthus:.astic jn regard to the workshops hav:mg _
) | met thdir personal goaJ.s axd the broader goals: of the migrant progranm, A
g o .. Participants ratmg of Phase IT is sumarized in Table V - 1, C :

- . . . - " ~—

~
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-7 Scale: 1 (poor) td 6 (éx;:el],ent) . .

-

N Y | « e B . ) « ) ’
. i

PhaseIII' : S -

L Progect meetlngs and. learm.ng more about specific projecﬁs

, TABIEV - 1

|+ RATINGIOF PHASE IT TRAINING ~ -~ . N

" Adequacy of l'e‘%adershib
Meétiqg my p‘er;aonal goals . . .7 43

" Meeting the ne‘*ads.;o'i" the.Migraht Program .- T

. X . 7
A} 2 :

. .

¥ ~ ' LN e -

. . . . e \
. .
-

. " . B T o 20
Three of. every four particinants felt that, compared to gthers of. 'bhe, » / v

gr,oﬁp, they were more iavorably.dtsposed to this type ) tra:n.ning tE-ih

" they had gained smgruﬁcant and Useful learn:mgs from the wé‘rkshop.
. 4

.

. ) ‘—\ s .“ .

. . ¢

K ~

Phase III vas the inal pne-se;vice traimhg for a11 program staf£
(112 people). ~Most 31gmzﬁcant parta of the’ wofkshop mcludeﬁ' :

. Meet:.ng m.thln the 'mterest groups ‘ - . {- _ .

-

>
’

f -. - -
What 1§be1ng plarme e o ’ ;,l'- .
"". ) “ N N \ N . N
oS - The schedulé . - o7 A .
ISR 1

T vTeachingmaterials."‘ | B - . :
LA 2 ’% ¢

ST

Exchano-e and shamng of 1deas - " . 4( .

‘ -6larification’ of issues - - N : .
L _-—// , ‘
» N gy "
- - *

vy, ' . ‘ .

. o ~ ‘ A e R . “ : ‘ - .
¥ "\ 99 N . '
2 -1 . ' - :

®

«
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fhe workshop a.pparently nelleveo. many gf t,he earl:.er frustra.t:.ons over, N

’ the absence of "pract:.ca;l‘" content directly relating to the migrant ' "
‘JT* R - ) ) re L "
program. In the uord§ of one part:.c:.pant . N .

»,
.. —a-We''re finally gett:mg doun to the nitty gritty problems , — e .
that we Wwill encounter . arld f:mal]y getting ansvers to-our T

L ' questtons. . . g Y
- v .. R - ‘ \ - oo " N )
. A newcomer’to the m:.gr‘aﬁt program said, . . B K B ST
P " s . . e -'.f
» "1 1,  T'm learning more vhat these\ka.ds are reaJ.]y Like and what ’ o
- -the program does 1n spec:.f:.c areas, . N . T, ~~‘
"~ One quarter of the participants said the workshop program was "fine" _;
. ) ‘ L ) . ) A‘ 3 . “ ) - ‘f N -, X . - ;,NZ
a ‘ and labeled nothing as “least significant”, Most frequent objections , s
P . ; . . ) NS
ki © . vere to the special interest groups which wazfe;.teméd dufland too .
- . lengthy When asked for workshop redes:Lgnmg suggest:.ons, a.gain a.bout o . }
- one quarter of the partlcz_pants resggnded the,t they wouldn‘t change any- ' >
Y, .7 . s . s 2
g t}pﬁg, A’bout. the same number fe]t tha.tf sessn.ons should‘be sﬁorbene&~ - -
‘. _a few people wanted the Saturday evening sess:.on elmmated Others 1
¥ & . wanted more gerferal gm.dehnes and more struétured organiza.t:.on. Partic- ‘ ‘_ ,
v T+ ipants continived to feel that the leadersijp vas very adequate, and that . ;
, . compared wlth é.oy of the Phase I workshops *the needs of, the migrarrt oo Iy '-3
o o progian had been better met (see 'I‘a.ble y-2y. - 0. oo o
,ﬂ: i‘ . ~ » .‘ ” . . - ) .- . :—
i - S S ‘ v VT Y < _
: l . .TA_BI,E V\_-' 2. . N . 0 - -. * ) . ! AR /' .
?Z:; . . R \ . ‘J-{‘u‘/.\ L - - E ’,_:. I . R
2 . . TING OF PHASE III TRAINENG } T R
PR , ? P t. - . - i . 3 . \
. %-" o * N . s ’ h . N N . N " . v
2v Scale: 1 (poor) to 6 (exeellent) ' - 1 . Mean Score f:- Ll
" | Mequacy of leadership : . - ‘. o s ] T
. ‘ Heeting iy personal goals - - Lo 1111.6,»' T . ' M
%{xé Meeting. therneeds of the Migrant ?rogram 3 .' 5.0 . ’
“ " I e T R 4 . = N )
’ . \ N . S . ) , ¢ D - g
it - 3, > ] . M ’ -4
%ﬁ NI ‘ ST 7.
. . . r s h . .." , -.‘ ': . ’ . g 3 N ’ ' .. A} h
. T 1(’0’ S ) < Y as o
m' . A 4 ) S T y - 1’ . <. .‘ - s
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The total results demonstrate that irmmediate rea.ctlons to the’ varlous ' ‘
pre-service workshops were generally quite posltive/ A.n analysls of
“Phase IV results (the mld-program 1nterv1evs) helps clar:.fy which of - \ ’

‘hese- irmngdlate reactlons were the most lastlng. . L. , 5 1
1

i * ) v A v : .- . " " - ) - b ’ X ":\‘ “‘j
Phase IV - o i : : ’ o, co
[ * . . N ' |
Phase Iy was deslgned as two :m-service "me.intena.nce days" m.th; ’ -

a H

each pro,]ect team,.\ Trainers had now ecome consultants and/or resource . )

1Y

~

persons to the. pro,yects Among other actlv:g.tj.es, the training con~, ‘ - .
sultants were to ;‘ac:_htate the projects facilitate s}:ecifio Ilarobler;s ok :
WhJ.Ch had developed during t}ssoperat:.on of ‘the simmer school program,-

| Shortly ai‘ter the first visits of consultants to the -pro ect sltes,
the evalua,tion team interviewed all dlreotors all teachers, . ’about
i" oneeth:.rd of the aides, askmg them about” the hel%’ulness o /the v:Lsz.t

by the tra:mmg consultant As mdlcg,ted 1n Table V‘ 3, a 1g111fn.cant

proportlon did not view the first V‘lSlt by the cdnsulta.nt ds he i’ul ."

.
v

but more than half‘of those who msponded felt the v:.sits to h@,.beeﬁ .

E
helpful, . UG
P r S GNTTT

T . v e N e . . \ ’

One-fourth 'of the staff did. not respénd to this questlon.. ang .

S

l"

_ were simply unceg’rta:m, withholding Judgment or had not been sui'£1c1ent1y
f Y exposed to the consultant a.ctlv:.ty to form an op:Ln:Lon. In the B:lllmgs .
' progect partlcularly, the mter\nener felt stai'f members were mthhold:.ng

N _ / " judgment; they wanted to walt and see how th:.ngs ﬂ%‘rked out, ‘ "\ -
] " ’. { -
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,;\.‘ . \“ ' VTA-BLE V." 3 ‘. - - f . . Y
- o . J 1% . - ) : .
- HAVE THE VISTIES BY THE TRAINING CéNSULTANTS BEEN HELPFUL? ST . .
. 4\- ) U'Y : % [ ‘:
. . - N ) . L. . ‘\ . . ’ N . -
1 Project ' e . : -Yes _ .No - No Response ' 2
3 , . ;' » - ‘ ’ ‘Y" ¥ . "~ - P ;,
* 7| Fromberg® LT , 6% 37 .00 . - ‘
Glentive S _ 500 - o1 G
‘, . ., : oo . s ' . ) K ? 3 L [ 3- l~{;
N L4 BRI R L
- ! Hyshalﬂ . ! : . 2 - 3 ) 2 > A N
‘ Kihsey ~ 3 o1 2 " R
f : | Rosebud ,f J 1 7 2 0 . -~
S:.dney ] .‘ . \-.. . I s 9 3 - ?.
- . Terry ' /" ' . _: T, . ,.‘—1‘/_- 4 ‘ S ‘3 ) X a L.
v o ‘Worden ‘ ’ . 4 0 6 .

; . With only one' éptlon (Fromberg) there is a significant correlation

'

"'-‘"' ' ‘between the d1rectors attitude uow‘%d éhe VlSlt,._Of the train:.ng consultant .

. " Thnd the attitude of his afaff, In blendive, Hardin, Kinsey, Rosebud and .
Worden, the progect diredtors v1ewed the visit as helpful; those staffs

- ‘ also vn.ewed the v131t as helpful, -In Billings,. Hysham S:Ldney and Terz:y, \

\pi'o,ject directors viewed the visit by the tra:.ning-counsultarrt sy -

T helpful and their staffs also viewed the visit as not helpful.

“In Fromberg the dlmctor did ngt view the visit as helpful but his s

staff felt otherwise. The director did not .fee,l his project had a_ny -]
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problems. Yot interviews “Gith the Fromberg, teaching staff indicated some’ - |

a .

seri.ous concerns partlcularly surroundmg the director's fa:.lure to .

.

-

[

adequately share leadershlp with other staff members ‘ésee sectl.Ql:l on
\
program admmstration 1ater in th1s chapter) ‘ ’

v

. .
. P

JIn additlon to negatlve d:.rector attltudes toward the v1s1ts by .
" partlcular consultants, other issues tendod to mm:.mize the potent:l.al LT
-.;-P . helpi‘ulnes?bf the v1sits. Severa;l proaects» wers unclear'as to the '%’”Z N
. ' purpose. In some instances the t:Lme of<the consultant's amval and
# v schedule for the day were not’ empha.31zed by the pro,]ect director 'in his
comnunicatlon with staff. Yany staff personnel, ,partlculérly in Bllllngs -

. and Sidney, resented ‘having to put in extra time on vhat they felt to 4

By

s be a continuation of the pre-sernce train:.ng about whieh they alrea.dy

ha.d some negatrve feelmgs. - . ST 1

e ~ .

.
. N
N y
. : .
: . N - .
. . . . . :
. R C g
. ~3

 The main goal of Phase V was to provide live, ‘.'Ln’cer’act:mg i‘eedbaolg
-, . te the Gtate Migrant Program staff, so as to na:u.mize th,e possiblln.ties \
‘ of learn:mg from the 1970 experience to improve f‘uture mgrant programs. a o .

Sl — g ¥ RISy
BT ;! R

Lhe qne-day evaluatlon m‘orkshop mvolved about 40 peOple and generated T

a sizeshle amount of data much of wh:ugz is potentia.lly useful in planning.

1

- For purposes of this sectlon only those commeni;d ar\1\d suggestlons W:h‘l"h g o
. - - C
LT oe mplications for tralm.ng are consmered Lz ’ o4 / }

. - “ o -
- . . 4

. . Partlclpants in the workshop focqsed thelr comments ngerally on ‘

the pre-service (Phases I thrdugh &II) portlon of the training, Cémments s
wer&!gga:m placed ih “most helpful" and “least llelbi‘ul" categories. S:Lx~ |

«* ] ' ) ] /
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: omzed. other si;a.‘ff In Sidney several staff members were< upset by -

- -

~

y - e

T oume ey ik

'
‘. . °

while eight felt they were least helpful, Nine people i‘otind a&new‘aware—

ness of group process as most helpful, While three fourid 1t 1east helpful,
Ten comments suggested the spec:.flq content and tasks of~the workshops
were most helpful; fourteen comments were to the contrary The des1gn

\

1YY
i‘or “+the pre-serv:.ce workshops vas olear-ly a controver51al issue,

-

’ @

{id~-Fhase Inte 'ews - «7 .

Prmted below are- fhe results of qu.eshons about tra:m::.ng i.‘rom the

.~

mid-program mtemews. There was st111 a generally pos::.tive attltude

toward the pre-service training.’ One notable except:.orr to_this is, the
Sidney pro;ect which a3.one aocounts for one half of“the negatz.ve Yo-,

sponses,

l s

two ::.tems. E::.ght people -:tn Bﬂl:mgs ang" five each in Harda.n S%Qey and

Worden Were uncertain, :mdlfferent or were suspending Judgment

’

Only three progecj /gﬂlmgs, Hard.:.n and S:.dney) had observed< any’ )

-

negative resu.lts of the tra:mlng. In each case tlpe could 'be traced to.

partimﬂ.&r personalities and how they reacted to the tra:.ning. In

.

*Hardin thefe were a few staff people ﬁho szmply sawmo poa.nt and no Eralue

_ in enything but dolng their own tasks fre}i /IncB:!JJ.a.ngs one staff mem~

ber pushed very hard to :.mplement goals ar:Lsi.ng from tralning and antag- -

i

certain parts of the tralm.ng and ‘therefore reacted negatively to the

’

,!

total ‘effort. . _ oo . S

A s:Lgmfica.nt numbex of people chose not to respond to these‘

Ty
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’ Calii‘ornia Test of Personality" (see “section on ch:.ldmn's instgtments). T

DO YOU NOW FEEL THE PRE-PROGRAM TRATNTNG'HAS BEEW
. . HELPFUL IN CONDUCT OF THT PROGRAM? . :

n Ty,
.P;bject . o . Yef No - N_e Rejsponsé
Bill::mgs‘ oo . ‘3 2 . 8
.Fromberé.; . 6 ‘;p 0 3 )
Glendive ] ' 5 BT 0
Hardin - | N s |
Hysham 3 6 10 1
Kinsey ) 5 0 " q .
Rosebud N 1y 7, o
S;.dney . é “ : 5 ‘
Terry . 7 2“\ \t’ 2 s
Worden' _ ) b4 _(L 0 5
| Total - B = 55 ¢ 16 * \30:.

Rosebud was most positive toward the pre-service tra,ining (Phases
I, IT and I]'I) and the insservice trdining. (Pha_@ IV); the most con~
.sistently negative attltude wag among the Sldney staff, There is aZ
interest:mg correlation in this- respect with. the results of "Tl'e
In terms of @ntal social adjustment among the ten projects the children
"at Rosebud had the best adjustment scores vhile the c’lﬁ.ldren at Sidney

)

. had, the poorest, .- ' - v e
‘ s v . ’
v .« ® ,2 .
:4 V‘
) /v’ _— 1 ‘ > . .
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. “'second from the top while the teachers at Sidney scored last. Moreover,

.. HAVE YOU OBSERVED-ANY NEGATIVE- RESULTS OF THE TRAINING s ;
[N o ey “» L — e
. * a . - ) . <, i
Project Yes No No Respo!ye *h
: — . - ‘
~ » N M
Billings ° , L L 5 _ # ‘—j
Promberg - I 4 )
‘Glendi:{re ' 0 5 | 2 - .
Haréin . ) 3. .6 - L ° ~
—~ ) i ‘-~ . N r‘ ‘ v -
Hysham e ‘ ;0 5 2 - };
L.~ ) ¢ o ' . R B ’ . AN \‘
Kinsey 0 5 o1 -
i l < -~ ’ . 4 L4 »* » '\ N , .
Rosebud . ‘ . s -0 9 - 0 . DR
Sidhey N 9 gt e = 4
- -T ‘ ¢ m&: -
Terry C ' 0 ‘9 'Sﬁﬁj . -
Morden . i v, L T s 0 N Cod e ¥, o - i
. - . ” 1 ¥ R & - LT
;Total - :” 4 ) . : e R \g
. . , : L v 3, - ! Y N
s " . b4 * . . 4 g ) R . ‘h\' . ‘\;‘v{
. : - ) — , o7 I . -
Another. interesting comparison bétwesn tk86e’ two projects arised C

from results of the "Purdue Teacher O;Sinionﬁé,ire" (see Chaptgr T¥ on - SR
teacher scales). On eight items questioning teachers a}out how they .

\s',ew their own status and professional woi‘{h, Rosebud teacheds’ scored
’ ’ . ’ ‘ ° - 4r [} ~—
q »

lu ue. Téacher Opin.jLonnai.re" measuéing satisfaction with

20 items on the

g* show that dﬁé'ing'the ‘course of the summer program, satisfaction

-

’i"’f’s&:isfac?:ion with teaching" pertains to _teacher relations}{ips With T ]

students @ feslings of satisfaction with tedching. According.to thisw . (1
factor, the high morale teacher loves to teach, feels competent in higs .

. job, enjoys his students, and Ytelieves In the futurp of beaching as an - .
occupation, o ' ‘

-

|.,

L
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" went up slightly in Ro.se'tgud and dropped considerably at Sidney,

‘ . ' .o !
" ) ‘ ‘ & - . 4 it
Sy . The ve Teachey Opinj nnaire ’ . .
y ) Only those results oﬁ the "Purdue Tea.cher Opn.monnalre" whlch have
W JAmplications fer tra.nmanv are discussed here The table below pro ides

: . some indications as to. impact of the. p:ne-semce workshop emphasil
" shared leadership, team work, colla.boratlon and constructive opennes3¥y,;
' \.y\ - within ea.ch proaect _ ’ '

" TABIE V - 6 ,
L TEACHER ATTTIUDES = R A

-

IR . . ‘ 4 R . ’ ~N L } . , '

. T S Teacher Rapport . Rapport Among

B . 1 - . -+ | with Principal ., ). . "Teachers\ _
3 " - | Project ”|PRE N- |FINAL N-| PRE ©  FINAL | PRE  FINAL

r
R o
.

5 B foom 79,25
2 ".74‘.3; 60,00
= |Glemuve | 3 | 2} 7s.00 3.5 -
L
2

. 77> | piTungs | #

- Fromberg | 43 V- 48, 00! 43.00°

5233, “h5.00
g \\ - | Hardin 3 5 .
3 IR | B’ysham 1 66,00+ +56,00 k2,00 38,00
- o Kinsey 1 i'_,_\ 71.00 ‘ .79,60*« );50,00" ’55;09*"

\

ﬁosebud’
T - ] Sidney -

{
!
L
|
$
733 700 1 53,66 - 9,50
'
[
l
|

67.75 , 30.00% & Y625 st.oov
‘ ' 64,75, 7').6§ N : 25 52.66
W | Terty 3 ' ]-5 5,00 66,20 - %0.33 48,4
Worden | 1 |3 . 76,008 56.33 - : 53.00% 504,66

Total |29 |27 | 6590 6489 !¢ 47,55 .48.78
tavgrage)] - h A B

l k3 N e N s N &
1 - ' *Based on responses ‘from only one person, . C

**The highest score attainable on any one factor is 80, =« -,
*=*Highest score attainable ig 56‘ )

9

(VAR ~ B U:
[N
-1

!
i

51,9500 49,25 |-

P
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-/'Deabher rapport with prin01pal improved' in Bﬂ_lmgs, Hard:.n, I(:Lnsey, o
S:Ldney and Terry vhile it tended to decline in a1l other proaects.s ‘ S

- . Y

. ) - Follomng are some represéntatlve comments from tea,chers and aides in

proaects where rapport with d:.x;ector 1mproved- ) .

‘Direetor is doing a fine JOb He treats the lé:.ds as if tﬁJy Lo
Jere his own, . .

v K )
¢
[ ‘

R People are voluﬁteeriné problems in staff meetin’gs A PR i

' : We’ ha.ve 2 high level ‘of éonmuu.cat:.an and work@ogether T ’ ;
o compatibly, ) o

3

- Our d::.rector is always ml_'L:Lng to yiten. He is good {50 AR ’
. work under, ' :

) R
Repmseqtatlve coments frdm project staffs where teacher rapport ' ~,
with d1rector fg.n.led to :.mprove include: | T I A " St

;o Coaee A T L

. > ' . .The directon was very democratlc a.t our flrst mxeetmg P )} SRR

) : a dictator the secorfd, Wa have little comunication. We need S

a meeting to re;all the learmngs from,{bhe workshops and ut«ilize v AP

} . them' * \ 3 . A 4” .4’: . ."'

Staff meetings have been run in a d:Lcta.torial fashion, Our * = . ° *
' diréctor's managerlal style néeds re-examination, - . 7/ G

I have been threatened with replacement e.nd called & 1ot
. of names.

1
- .

R Our director makes last mmute changes withoub consulting S t
the staff,

- \ ) :
\ ) .‘ ..' . ‘ . . - . l
: . Ho one is getting along with’ the director. We have 1ittle . . '
organization from the* director - total chaos. ' We have one way
: - communlcatlon ~ from the director to the staff, Cot >
L The director makes decisions without any a,;a:tempt to arrive
. 7 at-& consensus. k is pretty stubborn, - ,-
-’ ' - /-’ r’ -
»! Generally speak:.ng, rlapport _among, teachers stayed intact or improved .

sln.ghtly c‘lurmg the summer. _Glendive, Fromberg and Hysham saw £he great-

© -

est decllne m&eacher—to-teacher rapport\
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Commeﬁts fron the md-program a.nterviews mdlcated that maiy off LT 5
) - e the pro;ect staffs were’ successfully practlc:!.ng §ome of thg t‘;chnlqdes ) . ,
and Bkills 1ea.rned in the pre-service Workshops L ’ L ch . S
\ A
g L. FS . I .
o L . We 're working our problems out together, - Gooperation js - .
2R ’ extremely good. We i‘reely glve suggestlons ~-everyone is open,.. - R =
=~ L -,tg suggestlons. " . d - ot
i e Treally feel a_sense of working together. Everyone is o
PR will:.ng to, help \the other guy if problems arise, ST _' e
3 ‘ .- ‘ It's much better than last yea.r There's less fr:.ctlon be- - .‘3{  ,;
5. S tween teachers and more team spirit - people are cooperating very - e L
:{ e . ‘. well. ' ‘ T . ¥ "‘f .
b e We are able to work-out pwoblems together, We- have ¢lear’ . -
= R " goals and a good working relationship, . . R
R S o _ .
} " Commexnts from projedts vhere ftea.cher‘-to-teacher rapport was falling . -
;“‘i\’( » '/ . . . . ‘ ~ A R )
. off indicates that generally the pre-service training content was not .
": be:mg ut:.llzed ' : - el AT S ."';.
. We'rc not g1v1ng each other mich’ feedback = we need ‘more ) ) . fy
organlzatlon to iron out dﬁr d1fficu1t1es. -’ - o L
We need clariflcatlon of the duties forxche sta.ff One R o
membex’ Appears” pr1v11eged and this undercuts our.morale. e, LE 5

Sometimes I feel the teac;hers are °°mp9ting to see :f 'Bhey - R ,
» can outdo each other, : S &

> . . . ~ R
) S ﬁew cﬁniig-p:hey'fgﬁguzgliktge zemzilcizg?r do,n"t a.cc?pt 1deas 6£ A w }
S | W e TR e
e IR ;ﬁtx::r:;m:;:::fw R
0-B thdaméntal Interpersonal ns_Orientat or = Be or) . .

N | A‘ The FIRO-B instrufient wag . admms‘l:ered to explo&'e the typical uézs | . . _
B progect d:.rectors folt they interacted with othey peop1e, The primary o
“ purposes of the instrument are: (1) to measure\hogra,n indiv:l.gual acts .
7. A ¢ s ] - i ' - ;

.
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in'irrbe rsonal s:n.tuat:n.ons and (2) to prov:n.de an mstmment that will:
.faclln’ftate the pred:tction of interaction ‘petveen people. ‘Tvro aspects

. of behavior in each of the threg d:l.mens:.ons are assessed the behavior T "‘
_‘an md:.v:.dual expresses toward others amd the beha.v:Lor he wants others o

\to express toward *him, Scor:.na ranges from 0<9; a low ‘acore mdicates ‘ S
: :
low interest or need in that area, x-mﬁ_}.e a high score :Lndlcates_ the

opposite. The FIRO-B marmal behaviorally defines each dimension.as
follows: . ‘

,' . . ' . . 3 ) X . S :‘,,’}_4.
1. The interpsrsonal need for inclusion (I) is the need to establish

and maintain a satisfactory rélationship with people with respect to .-

mteramtlon, a.ssoc:l.at:l.on a.nd mutual :.nvolvement ot

- -

"2, The :Lnterpersonal need, mr ogt_ro!= (C) is the need‘ to establish
and mamtam 2 satisfactory reg;atlonsha.p w:.th‘people in reiatn.on to ,

control and power. Control beha.vaor refers to the des:n.re to mfluence

Lo
:~'§.~ o '

the dec:n.s:n.on-malo.ng process between people. . ‘ . . T
. A} . L
3. The :Lnterpersonal need for affectidn . (4) is the need to establish .

and maintain.a satlsfactery relatlonshn.p with others in relatlon to love,

a.ffeot:.on or strong mutual reSpec.t 6 . - -

-

Because the pre-serv:Lce tralm.ng emphe.s:.zed collaboration, shared -
) leadershz.p and deC};axon making by consensus, 1t is’'of part:.cular interest
to see how the directors as a group scored in the d:unension of "control n

The comparat:.ve sample at the bottom of Ta.ble V-71isa represent%.-
tive ‘group pf, 104 primary agd secondary school supe.rintendents, pri_nclpals
and a.dm:.nlstra.tors of both sexes and 'between the ages of 26 - 611— mth
‘JObS ‘roughly’ coinpa.rable to the migrant director responsibility, Under

/ i

n - N . e,
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S ST TABIE V .~ 7
N . o . TABULATION OF DJRECTORS' RESPONSES
- e | .+ ON'FIRO-B QUESTIONNATRE
g -  lober-of Respordents =9 - . |
: Respondent Express .Express Express  Want Want Want .
B . | Number- - Tnclusion Control Affection , Inclusion Control Affection
oS . n—— — T - ' —
1 \ Ly 1 7 2 ~.6 6 :
) 8- 2 8 oy ¥g 9 1 9
o 3 5 8 2 8 2 6 .
4 s 7 & y .7 5.
50 ? 8 6 T2 3 ' 6
f 6 8 8 L3 5. "% y : —
7 6 9 7 6 . 4 65
” & v e
& ¢ 8 2 5 A o .9
3 9 : 9. s 9 - 8 3 -9 -
: ] . Avevage of Responses ' y '; NN
Directors | 6.3 6.2 6.2 5.0 ' 3.3 6.7
| Sam;ale ) 5.9 ¢ k7 B4 . E% - 5.5 51
“ S .’ d ﬁ e . = %f"*,; \ ,_}_, R -l \
% o the column labeled "Expresses Control" (that is, the need 'to e in centm}),
. = the ean score of the mgrant project directorg is 1.5 higher than that .
,_ - B of the comparat:.ve sample. In the "Wants Control" column (willingness. ﬁ
; o ' to let other people be in control), the mean score of the migrant project
i directors was 2.2 lower tha.n that of the comparative sample. This means
‘%ﬁ o the ,prOJeC’Q dlrectors would have much more d1ff1¢u1$y than "average" N ~

| 11
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» sectn\dary or primary school admm,lstrators in practicing shared leader- ,
: shj.p managerlal styles, . ' . A

P v.‘ s The Tﬁghest mean score for the dlrectors is 6 7 in the "Want
' Afi‘ect:.on" column ‘F‘urtﬁer compar:.son of the mean sqores of the two

. groups :mdlcates that the M:.grant Progran dn.rectors have cons:.st'ently

higher needs in all categor:.es except in "Want Conbrol®. (allow:mg others
tobemcharge) o "

< . 3
L4 . N

£ s el Y

‘ There is a strong cormlat:.on between the ylc:.deme of 1ow scores: \ 0" / o
+ of progect s’;ﬁ.‘ on rapport with dlrector (on the Purdus Opinionna:.re) S

and high scores on need to control From the F‘IRO-B results for the | ‘

project director. Ip other terms, 11‘ the director has a-high need to ' ‘

_be in éh?.rge,' he tends to develop less adeqtiate rap)port' xfiﬂ;: gxis staff = . o

3 as compar;ad to ‘bhose directors who h.ave a lcjmer need to be in’charge. ) \{ o

* These results. suggest that if high rapport between “project directors

. ) . and staff is con31dered an mportant value in an educat:.onal enterprise, 7 | “

. there should be 2 strong effort to secure directors who are wnllmg and .

able to practice shared 1eadersh1p (modest need to @__cmi:,gg; ther beﬁzavj.or
Of o,thers) | U . » ’ - . . . -

. . 1
. - -
. ) .
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FOOTNOTES
S » T ’ I .
¢ ‘ . . . ) > .
TR T iA training consultant f:er, formally of Great Falls, now of - ,
. - Bozeman, Hon’cana, Jerry Thrush, Executive Director, the proposal wvas
", entitled, The Pre-Service Tmy_u;ng Proposal. for Staff of the Mortana N
° rant Chide ‘ 1. The training staff included Dr, William T
. Pfeiffer, Director, University Associates, Indianapolis, Indiana and *
» *  Dr, Robert Dyer, D:.rector, Robert Dyer.and éssocn.a.tes Salt Lake City,
, - Utaly, in addition to M¢, Thrugh, - * ¥ L :

-

zﬁs evolved by the National Training Lahorator:.es Institute of ‘
Applled Behavioral Science, .

Com TR o ' SO
TR JSchultz, Willian C, The FIRO Scales Mamual, Shmsulting h Y
Pgychologists Prese, Inc., 1967, o \ .
_ . "'Michiga.n Departrent of Educatidn, Handbook for ‘Tgachers&oi . ' T
: tigrant Children. Tansing, Michigin, 1970, ) \ L
::1 . © 7+, Schnur, James 0, A m_thes:.s of Cnrrent Resganch :Ln A'ggm N . :
~  Education, ° @w Mexico State Um.vers:.ty, May 1970. Y . e
5The Rosebud progect changed d:.rectors about half way through
. ; the sumner thus complidating the mterpretat:.on of the:.-.r responseS.
e B 6Schult2 Willian C, The FIRO s_cale's Manual, Consulf'.ing ; LT .
S X Psychologasts Press Inc., 1967, pp.- 4—5 . ‘
g N ) L 3 b . . L - . KT . ) * )} IR
Y - i a 'ﬂ: - ) .
‘ v ’ ? \ l‘ i " /!' * ) ; M ;'i
E - , A A L
% . o~ . N v
I ? . . . .; .
. L
; . ' e ; 3 A
I N - E 4 1 1 3 v
: {




. “

IRanbdE it T e el ™
iy - N Py 6‘ 7

e - /!
Chapten e T

- "ITE'MIGRANTPA)REI\IT:“ A
i

- - -

Sixty parents of children in the migrant school were mtérviewed to.
. [ S .z" . ’
(1) ,gather date about characteristics of migvant parents, includihg age,,\

.
<’\

famly size, attitudes;? (2) better understand the educational aspi,rations -

parents have for then.r chlldrem (3) detennine the impact of the -

educational progran on the migrant fenﬁlies- a.nd (4) measure the mignant

parents' knowledge of and satisfaction withy the éﬁrrent program. . AN

a

‘Budget and time lm..tations ma.de it necessary to interview on]y
in six'areas.’ Because they constituted a nange of iaroject size and . .
geographical distribution, Sidney, Lrlend:uze, Rosebud Worden, Bi’llings

Lo . [ 4
“

and Hardin weére selected as study” areas. . ,:

) Paren'bs to be interviewed were selected randomly from hsts of ‘ ‘ , t

It

children in the schools. er i’rom the local

A bi]g.ngual aide or tea
pro.ject agsisted with pai'ents %ho sp%ke'no E.hglish, since more than half

of the mterauews had to be eonducted in Spa.nish. Occa.sionally o

se“lected parénts could not be located- in these mstances altemates

<
wexe chosen from the same location who also had children enrolled in . .

A

the local proJects. The inteqn.\ew forrn was structured and very brief,
80 as to minimize interruption of field work. . ’_ y
It was noted in Cahpter I that most projects made a del:.berate .

effort this year to encourage community and parental involvement,

) usually as part of an open house or "fo.esta" held ‘at the schools. A

significant proportion of the parents came to these functions as did a.

number of 1oca1 residents. All parent intemews (and all commnity

v

-
{
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: , . : 4 , , 3
K ~_~}:i.nterviews) had been compgted before any e\;ening programg wére held.
:,Pai:'ental knowledge of‘ the mmer school educational goals and activities T ’
“* probably increased substanti 1y a8 result og a.ttendmg these special ' ’
. functions. Direct observa.tio _of the spec:l.al \p(rograms suggests that o0 n .
3 cl}anges in attitudes would quite loﬂcely be in a pos:l.tive direction, ). _ . »F:
' . since the presentations by staff and students were highly informative. RN
) ' It is elso 1mporta.nt to note that the evening teen proJects a.nd cz;ea.tive . . 4
dramatics in the classroom conducted in the Worden, Fromberg, and .d
J .; B .Billings areas had not suff;i.ciently evolyed to be reflected in the ;
' ' ) parent intcrviews. ' : a - o \ - ‘],
- ' Parents were first a;k}éd what they understood to be the goals of - :1 ,
‘ N . the sumer educational program. Table VI - 1 indica:tes the range o;? - .
S respons_es. a ' " T . K | P /‘
Lo - . ' ‘ TABLE VI - 1 - > - o IR
' - PARENTAL PERCEPTIONS OF MIGRANT PROGRAM GOALS . -,
. ) . lieanonse CT Freqdency . )
1 1 Dontt o o e " 23 I B
o 1. 2. English . AP
:'; (rea.ding, writing and speaking . . 17
R e N R
‘ | ‘ "4, Arts and Crafts X . ‘.Q | ' _A 12 '
t " . 5. General, educa.ti‘on - - T | 10 .
' - : " ' 6. Iéecrgatibn and Hea.lth ot ‘. : .8 - ); 2
T T 70 wesic— ' 5 -1 ;
71 & Homenaking _ k 5 - - R
SRS S X . o . :
.(,' S ‘1 9% ‘?hild\care N LN |




:_. : . ' (' 1 ‘ :‘ \ . . ‘ (; . ’ ]Q 3
. . ‘ > . ) . -
. t, -] v
3 More one-d:h:.rd of the parents did not know, at thie polnt in A
‘the sunmer, about the goale of the progr Of those who did have some
L . \
Y 1dea, Engli was ‘the most frequent response, eugqeeting ‘that some migrant

paren'ts Were aware of. the pi'oject emphasis 1n the langvfége ar‘bs. Very - T

“ . e Eew reepemdente understand the full range of goals a.nd courses included L )

» .
N o AN v [ Al / . - [
e Y,

-

S G in “the” program. Ninety percent of the parentsv "thought" 'bhe courses and

m_ 3 activitles were what the c%:n.ldren most needed;. o St e .
;‘ P . R Y . . , . . S - = 3
S - Table VI - 2_su'nx rizes what parents "liked best" abouk the schools.”. v
' ’ v, . . LU ,:b K
z ) ' “ - TABLE VI - 2 - "—2‘\.: ’“' ‘
- - " . PARTS OF THE.PROGRAM PREFERRED, BY PARENTS = - T -
, ’; o . ResSpaonses . _ . ‘Frequency ! < . o
) \ t ’ « . . - ° N )
— \ - * LY P ” ~ o
: f\\L o 1. ljfvery'thing R . /: » - ' 25, DU ’ ¥
2l © 2. Child care o S R
el (speaking, writ:.ng, reading), . ' l} g o0 -{
e N 4¢ General education ‘. - 10 - j s
N N ] 5: Swin;fning . , Lt 9 RARRCNOR o
d o 6.- Health and Recreation . 8 .
. ' -~ . ’ "‘ -
7

f . 7. Children enjpy school

. ' = . - ' - ‘vivc . "
b ) 8. Teachers a:%:{petent and friendly .- 7 N . R
4

[AATS 24

“ '; ‘ .. 9. Arts and Crafts ' -

P Rl ]
_ 3 - 4

: 1 L

e ! ‘

T 10.° Homemaking - ' ' Q 1 )

;B . . ‘.
- Again more than one-thlrd of the parents felt, comple‘bely sat:.sfied
t’ o with everything. The single aspect they liked best was chidd care. Parents

also appreciated the help their children were getting with English.

.,“‘,\ ) . .;@ 116
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When asked what they "lihed 1east" about the program, nmore than 90%

o

, of the parents said that everything was "Jus't fihet and they could thn.nk
| [

3 ’ -

s oy % of noth:.ns to cmticize. o ' T o
i / ‘» s 4 _‘. e ' . >
e Suggestloé for Program Improvement o L .

’
“g o . . g;eral parente suggested the need for -adult education classes for
N re .
ol workers or older family members. A few suggested the- need for more home . .

e

‘ economics activities for older g:u.rls, such as cooka.ng, sewing and child

. oy
P ;¢ care. More —eécial events for migrant adults, such'as dancés, programs <
PR ‘
. by the chilgen, or opporttmn,tles to get acquainted with local peop]_e 'S
Z,:- - . i
- were of interest. ' | C . .

5;‘ ’ >

-

bl ~ - » {Hthin the school program there wasfsomé mterest in having iore_

N . stress placed on academic subaects such as arithmetic and spelling ’

"

+ - Several par?'xts ‘suggegted there 6'ught to be, even greater stress on "N
f::;fw ) . improveme,nt of English and generel language ability -

. A ’ However, the vast majority of parents felt the gchools were doing

' very well as they presently opera.te and e&:ld th:mk of no speeif:.c
. suggest;pns for change- ) : .” Co ;e ,‘\ j ‘
1 * e

. It was qulte clear to the intemewers that'all parents *were *

-
£
2
O
N

’ v ’ -—{
. de]:ighted to have their youfager children in the schools, almost rega.rdless
B ';3 d{ what they leained. They felt the yomﬁsters were much better off
:"“: : . in school ‘than sitting~3m the f:.elds or i'n automob:i,les near the work N

, ., area. Meny parents were quite consclous of the ln.mitations of the:.r own
-~ - . -yk e -

poor education, apd wanted their ch:.ldren to have better opport\mities
7 -

“ ¢ . LI . -

‘than tl)emeelves. ' ‘ & e

. :’*7 '-m,

» -~

A number of parex%ts indicated they had childrc,;n in high school or

in college, 'and were g\i_ite proud to ha.ve been able to attain\this. . Many
%

,1,‘ v . . A 11? . ."'.' . -

- - [
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of the parenf.s -were conscious of the declining. opportunities for zﬁigrant

workers because ‘of mecha.mzation, and felt education of some sort was

*» a

essenélal to the a.tta;ming*of other .jobs. ’ ’ -

Several wb&ers e@hasized that migrané‘ work offered real income

-

,L’-. v
%

PU

:L‘?l Texas. I‘or example, a family of eight tiight’ have fwo yoxmgsters :!.n

gchool and six working in the fields. ‘.{hey could earn 3100 to $150 per

day or up to $900 per week as-a fﬁn?ky, which is far more than would be

Y

possible at home. One such :@ami,ly :Lndicated they had earned over $3,000

rd
in the past month. Many parents therei‘ore feel that the diffieult

T 4

"
conditions su.rrounding mgrant work is. worth the effort because it
. .0

enables them to live much better during the winter months 'than would

2t

otherwise ‘be possible. The sumner sehool enhances the advantages,

»

advsnta es for 1arge4.families , com d to opportunitles near their homes
g & - ,

because 1t prov1des a constructive altemative for the smaller children, )

»
T <

and decreases some of the most sevére problems associated w:.th the Work.

o

" Many parerlts indicated a -good deal of optmism about the :mture of
Mexican-American people- they are aware of the "Brown, Power" movement,
and recognize that Qeadersha.p is developﬁg among their fwn people which

they hope will enable them to secure better education and more employ-

a4 7 S
L4 *

ment opportunities. B °. . -

o

_ . , ) SONE
Very few parents indicated apy feeling of discrimination againsa

them by local citizens. However, they do not try to ;nake use of many .

}ocal facflities other than occasz.ona'“ sits tq t‘neatres or bars. There

‘was no_ strong feeling of i1l treatnfht on the occasions when they .

-interacted w:Lth people in the éomrg.mities. A few parents credJ.ted

~ the summer schools with haveng a very helpful attitude An this respect.

RICEEA
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Generally speaking their contacts with teachers and school staff were
\ . , - r N
viewed as highly-sgt'isi‘ying. ‘ . ' o
. . &, Ny, S (
Charactemstics of Migrant Femilies ° ' ‘ ' . . ",

Personal data secured from ‘bh.e persons 1nterviewed reveals some

. iﬂterestn.ng statlstics. The average age of tbe parents was 41 years.
Almost half of the parents were between the ages of 41 and 50, while

only eevei*’fell be'bween the ages of 20 and 3Q. The average number of

years of education was 4.5. Half of the parents ‘spoke vexry l?:tie or
" no English. Families were large; the average number of children per
. .. . .
family wes 6.5. Sixteen of the 60 families had more than nine children.

This data suggests that misgﬁft parent.‘e: in Montana are middle aged

or flder. The ma.jor problem suggested by the data is that those Mexican-

\
AJ{erlcan parents who do contn.nue to seek employment as migrant laboz;

Sy

in Montana have an average of 25 working years Wre they
“reach the age of 65. Increased agricultural mechanization Y1l quite

—

-~

likely drastlcally reduce the need for such labor over the next ten yeara,
*The Zhlema is that these migrant lhborers, with la.rge fa.milies to
support, mn be poor future prospects for o’mer forms of employment

© N
) because of advancing age, lack of education, and poor mastery of English.

.
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See AppendiX-B, Table IX for detailed results of parental

1

interviéwsk
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fo ' Chapter VII

COMMUNITY REACTIONS T@ THE MIGRANT PROéRAM

g c. . . s . - .

- /

. One objective of the evaluation process was to measure the degrge 9
i - of \knoﬁedge ')and support of the educational program in commmities. )
. where‘ summer scho.ols were .conducte,d. Considerations of time and budget
i ’ v ‘ prevented the evaluation team from i rviewing community members at a.ll ‘
g Z * " ten project sites. The commm:.tie? of Billings, Gledive, Hardin, ’
‘ " Rosebud Si dney and.Worden were selected because tﬁey provided (is for . N s

parental mterviews) a uide range in both size and geographical location.

»a

5 -

° 3 Ten people in each cormmnity vere intemewed five from the town
and five from the rura.u. a.rea.: The downtown people were systematicalLy

selected and included druggists, store and cafe owners, bankers, doctors , - -

e and others who likely had some busines# or professional'contact'with

¢ °

<

mgrant workers and then.r fann.lies.l The fi{e rural residents inter- . .
e f - .

viewed in each conmunity were farmers a.nd/or t}’@ir ines who employed

migrant workers with children in, the local sunmer school. F&I‘ﬂlers were e b

e X . . . a o . . PR ‘
> . . 'selected randomly. . ' . ™ - %
= 34 . P . ¢ . e .

v 4
W s “ . .

e " " The conmunity members were asked a series of questions to discover R
. (l) théir ¥nowledge otf the migrant educational px‘ogram, (2) their feelings

‘_ T e about the program, (3) their feelings about the md grant workers, and IR TL ".'_s“. )
AL Prreg®

- (4) suggestions for changes to improve the program. In addition to &
' standard interview form administered to all community members in the

:‘; ’ \ e S N .
) sample, tv. )supplemental forms were used altemately, 'I’he first supple-\ ' TN
,f . ment cons‘isted of ’a series of six strong ‘statements about migrants and ). ‘

i grant education; community members were asked if they agreed, disagreed, o

s v ' , aF .
.

Q B ' ’ . . o - 121 e - ./\_
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N or were uncertain about these statements. THe second. aupplement consiste\d :
. . ™~ *
: Nof fa ’series oi‘f lve natlonal goals encompgssing migrant educational - .
/ l
A‘. . A e
2 ‘ \ needs; cbmmmity menibers egain were asked ii‘ they agreed, disagreed, or ~
c .were mcertamhbout these statements. Interviewers probed extensively - "
S ’ ¢ L@ .,
W when respondents demcnstrated particular i‘eel:.nzs or biases .and alsc ~ 3
¢ * .
y - when they claimed to have specific infoxmation apout the misrant program -
i . o 2 "
i ' /such as how much it, costs, what was bemg\)caught or wha.t was wrong with . U
b ’ . T
4 v " - . . . ® ; ta 3' '.
N TR . . Cz_: PR s * . o ;
B\f“‘ , . , . 'a - . R - - } - X \;
B ey ‘ - - ol N ’. L X SRS ,‘.-;
Results . " - e . N N Y B
| === - ) ' . - \" : S
. . e
e Table VII - 1 shows the responses to a question pn program goals. - Sios g
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s © = TABIE VIT - 1 ‘ )
y . COMMUNITY PERCEPTION OF GOALS OF THE SUMMER -
PROGRAM FOR MIGRANT CHILDREN Lo
¢ Co~ . Y ) ' N~
. Response ~ .- - Frequéncy \ )
1. General education® - ‘o4 S \
2, Babysitting” . : ) SR _ i
3. Don't Ymow or haven't heard ‘_/) 8 I '
4., Swimming - a T -
s . .
5. Health and Recreation R . 6 ¢ »
6. - Gives children something to do - keeps them
out of. the fields L ‘
_ / B
7. Social adjugtment *
8. Learn English . )
] . : iad - -
1 9} Arts and Crafts - , )
»
10. Home economics S . o TR

11. Inject into them our "way of life"

i2. Coog-dn.nate viith educatienal prograns elsewhere

Er2s
IR

Almost all inatial responses werd “ndontt know, " bu‘b when probed by the , . \4 ;
intemewer, respondents made some "guesses" as to what 'bhey unq;erstood . ' f‘ ?
to be the goals. A few of the farmers hadevisited with children of the’ - ;w
migrant workers, and a few downtown people were friends witﬁ teachers’ or “ T :
aides in the program, these people had the most speei.:g'fle Imowledge abou:b \
the goals end activities,  « . K . R ;1

Responses to the other questlons on the ini:enriew:fom indicate a | . . ‘
general ignorance of migrant educ,at:.on 911;0ng communi-by nembers. Qver . . .

X\" Ed
b
N
V%)

%
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half of the people had no idea if the program in their area was
effective° the other half believed it was but were not certa.:l.n. Almost
'90% of the people had no idea about the cost of the program, and those »
who ventured a figure admitted it was an estimate. Although there was
a general i‘eeling that the program was too expensive, over half oi‘ the
people thought the accomplishments were probably valuable enough to be
worth the cost, compared to other federal programs, the migrant program‘

was a worth.vhile expenditure-of Federal funds.

W
\

Almost 90% of the commmity mepbers said they enjoyed ha the
migra ts dn the commmity during the 51mmer. Most residents sai they

thought the migrants felt welcomed in their oonmunities. Seventﬁ-five

to eighty peroent of the community members felt migrant workers were

generally accepted in their communities as fellow oitizens, with the same

rights and privileges as pemanent residents' they felt the migra.ﬁt
families were en.joying adequate health services to meet their needs.
About half of the residents had no idea what ;ther,people in the
coxmnmity felt about the migrant progrem, suggesting that this was not
a popular topic of local conversat:x.on. S - ) 0

' -When nsked for suggested changes ‘that ould improve the program, ‘
one‘-third of the 61 people interviewed said that they did not know'

enough about the program to.suggest any changes, and the remaining two~ |

_ thirds offered very few suggestions for improvement of the program.

.

Complete results of the questions and two supplemental attitude

forms are reported in the Appendi'x B, Tables X « XII; a few of the more

o
interesting attitudes are discussed below. In Ll;lhe first supplement,

. 4 ’
- -
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87% either agreed that "The summer education program for the migrant
progra.m will be very beneficial in the long ran." Fii‘by—four percent

of the conzm.mity residents agreed that "The migra.nt children's sunmmer

' -education program -does offer the type of learnj:r_;g' %@erienoe m:,tgrant

4

children need." Far fewer community menbérs felt sure about the value - .

. of a migrant sunmer education program compared to the long range be;;efit

of that same program. Sixty-one percent disagreed or somewhat disagreed

with the statement, "Agrleulture should nﬁ"cham.ze so as to e‘liminaf%;ifthe

need for summer migrar}t workers." . . _ ‘ .
A second supplement provided residents with an oppoftuhity to agree

or disagree with mtfohal goals concerning migraht edwace.tional needs. ‘

over 75% of the geople agreed with the following natior;al goais:

1. Equal opportunity - mgrant children, youth and adults need ...

: ' educational programs which offer them the samé opportunity

for maximum development as that whieh is available to any I
other \group. ‘ e : ,@, ) o o

2. Mastery of English - schools should provide systematic ,’ B
instruction in the English language s both for the children
and youth who speak a different language and, for those who 3.

3.. Sufficient specialized personnel - flﬁidamental 'to a good .
progran is a sufficient number, of .teachers and other S
personnel trained in the speoial requirements of the program., ..

v ’4.’ Adequate facllli‘::.es and equipanent - 3chools in the migrant . -

‘ areas should be supplied with facilitn.es and equipment

5. Attitudes favorable to success - migrant people need

éducational experiences plamned to develop and strengthen S

self confidence and self direction. : Lt AN

6. }ﬁdividualized learning programs - school programs for
. ‘migrant children®and youth slould be based on their speoial
neeas? » - i ;

. speak non-standard English. , R

[4

needed for'the recommended program.. - _ . st N

.;,
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7. - Broadening background and interests - migrant people need
compensatory experiences and activities planned to develop
: understandings, intereats, and expressive ability.
8. Kindergarten &nd pre-5¢hool programs - young children of
. migrant families, should have opportunities to attend kinder-
’ garten and pre-school programs. Pt

L -
.

o : . . 9. Relevancein meaning - educatio al programs. ghould be. )
oad R directly afid immedifitely related tanexperieénces, needs and
goals of migrant pedple. .

F . ‘ . 5."

- 3 10. : Identification and citizenship - educational programs should

o ' , ' be planned to help migrant people identify with community
N, . - and with the country as partic“ipating citizens :

1

X

Y . 11, Adult*edudation - programs of adult education should ‘bé

e ) ‘ available to migrant families. =~ | \

o [

© 712, Cultural background migrant families have a rich heritage

. . in which many curricular experiences need to be drawn for .
. - all children. .In appreciation of their culture should * N

- improve the self: concept of the migrant children and their ™ .
Tomilies. = o { Lo

A
*

The positive response to question three (on specialized persomnel) - S

is incongruent with the séveral derogatory and negative comments made
about overpaid teachers (often called "glorified babi}si‘tters"') and
overstaffed projects in the local "areas.‘ I:.ikewiee, the response to

numbejyeight concerning kindergarten and pre-school programs, is sur-,

prising in view of the fact that there were many negative comments made t

about those same programs in the local- projects. =

9
SR N

" Comparing the interview results from the six. conmunities, people

"living in Sidney and Hardin have the most positi_%e’ attitude towarf the ~°
N R :
summer programs, ‘while those livmg in Worden and Glenure most

4 -
‘.
v

negative. The people in Hardin énd Sidney were clearly the 'best informed,

& LS
as to what was going on’ in their local pro.jects ’ suggesting that better f/
. 3 . .
information leads to understanding anld appreciation, SRR SRR B
# - qe
> ~ [ 0” > .
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FOOTNOTES L. o
a N . .

procec{ure in Billings was altered because the size of the oity
and lack of leader contact with migrant people. All interviews in' ‘the
area were with rural people br small town people.
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. ' ¢ . Chapter VIII

DISCUSS&ON AND RECOMMENDATPIONS

e Iy Y-

~ One of the 'most’ wider recognized facts about Migrant Mexican- <"

i e

Amenicans is their generally low attainment in formal schooling S:lnce

L s

“

educa;h on has lon’g been I'ecogm.zed as the principle gateway to the more
des able occupat:u.ons énd higher income, thé need to £ill the schooling
ey , _ gap is clearly recognized as an essential effort if mi grant people are

10 have a useful future in American society.l Migrant parents inter-

~ o R
o ! "

%
i
b

viewed in this study and in other studies seem quite conscious of the
mpending decline in jobs for migrant workers because of mechanization.

Local fs.rmers and tovmspeople are similarly aware of the potential

-

decredse in need for workers. —— —

[} -
.
o ’

‘ , , Evidence ﬁom this evalua*t:.on effort suggests that, nﬂ.grant parents,

local citizens ’ teachers. or outside educational professionals support ,,'

a sound swmmer educe:tional program for migrant youngsters in the Yellow=

stone Valley; they agree that it is a necessary, useful inve‘s@nent in

human tresources. Without adequate education the displaced migrant worker . )
b} . Y
and his family will swell the welfare roles and create a non-productive
i S . - : ‘ s
£ . drag on the local or/zfation/al economy.

. - ‘Iy‘cﬁastié s:’{hen.become a matter cf‘what"ﬁnd of education is

nceded, in what quantity and quality, and alt what cost. This eva.luation 3

" effo és devoted to examining some of the issues related to thesa

P / /questions, in hopes of improving the existing program. | ez
< - P s . b -
By - ) The introductory chapter describes the condition of the migrant "
.o ! ' i . 'N é - .
) people and the nature &f the existing edycational program. Later .. L .

g ‘. - | : 128{./
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. chaptere pre:;ent the methoés of eva}uauon and x:gfulte obtained from the
. varic’us meaeurements on youngetere in the schools and with program etaff, .
.. :’

pa.rente and comnumty membere. ‘The purpoee of thie chapter is to extract -

T \ 't;heheeeential findinge, discuss their implications, and offer recommenda- ~
. -tions: - L - .o

DA ° \\

v ‘ 'lhe data obtained on children cleazzly demonstra.‘bee they are leee
a.dvanced than thelr Angl o-American counterparte a.cademica.lly, in person-
ality ed:]ustment and in social ad.)ue_tm:ent. The sumner program made ‘a
. . M » . . N -\ ., - - :
. . significant contribution to student competence in English.language
. : conmmicaticn, althougk with considerable variation by proJect. - o

There is also considerable evidence of succt\eee in achieving a¢tive

e

involvement of youngsters in the total learning Jenﬁ.ronmeg't- the studente' 5
generally l.tked the summer school, a.ttended reg&zlarly and en,joyed the '.;‘:

Yariety of experiences provided for them, agai:&v}ﬂth coneiderable

ox

) ‘_ “ : variation by project. Their ie less evidence °§; success in signiﬁcantly,‘

imprcving their eelf-concept- apparen the school environm@ﬁts in ’ o

most of the projects did not signific tly strengthen the pcsitlve feelings; .

of youngetere about themeelvee. .« : . © Co

-— - lf -

In the language and connmnication d:inneneion several factors seem

. to have contributed to greateet succeee. 'In Hyeham and Biilinge new ‘ \ _
‘_ | teaching materials were ueed (thé Sullivan Senee) which. are qu:.te llkely \f, .
.. ¢ f  related to ‘the significit improvement of youngetere in theee pro.jecte L o

in language facility (Billings) and in word yévognition ?nd reading
comprehensicn (Hyeham) However, such materials were not used in
% .Sidney where strong gains a.re evident in each language_area., or in Roeebud _ B

o~

where there was an impreeei.ve increaee in language faciI‘ity. Apparently '

o A P -~
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'y
Pt
b
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-

in thesefloeatn.ons teachers were able to provide the klnd of leamjng

experience which helped youngsters make brogress on the bas:.s of :mtensx

© work on language fundamentals. ' .

'Ehe projeet specia.llst in language arts prepared a eurriculm guide. .

for use in future programs It seems clear that language arts teachers,

b

an% other staff members who provide experiences vhere. Ehghsh Iang\mge
is praetieed, would benefit from intensive -add:.tional speon.a.&}qt he]_p ;m
) dealing with the ung;que reeds of the migrant youngsters who are native
'spea.kers of Spanish. Teaching English as a seeond languag’e ig a A |
’speeialivz.ed procedure, particularly with youngsters who are hishly mobn.]:e
and do not benefit from The same kind of school exper'i‘.enee available to %

most Amerieans. M:.grants have tended to deVelop their OWn unique collo- SRR

quialiems (i e., what they call 'Iex—Mex). . Th;-s results in a tsndency

-~

for migrant students to be nonyerbal beeause of their inability to

3, W ;
connmnica.te adequs.tely.z. - s~ v

. ~ -

'}
S

'I‘he youngsters in the sgmmer program were highly verba,l, they did
not seem at @ll afraid to talk, partieularly :ln the later weeks of the
program. Their weaknesses were in the areas of voea.bulary building
pronouneia.tion, reading comprehension and other ﬁmdamental skills. How-
ever, improvement in those .areas had to be accompln.shed in the scontext
of a total learning enviromnent which eneourages their interest in
" school and willinmess to work. Otherw:x.se they are likely to be drop-

outs long before they have gained eneugh language or academie preparation

’ o M

'to qualify for future Jobs.3

v
‘ 3
: ’

The summer school program elearlir achieved considerabl, success in

>~

maintainiag the interest of students in school. The evidence ‘from each
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v

of the principle ‘measures (Californla ’.t}est Sentence Completions)\t

e S indicates that most schoqlé were successful in helping students like
R . R
- ‘- school, although ovez:&i]%;kb’éye wag only modest evidence of gainvin
satisfaction with scho’o;h«*‘from program begmn:mg to’ end. ‘e -

\

-/ If is not mconmon for enthusiasm to move from very positive in tho/

AR,

:f‘a.ll to modest or total loss of enthusa.asm in the spring. Sunmer sessions’ \i
- E -

‘even at the college level, are preceived by\‘students. as ‘more tire_some
and less.interesting near the end of the pession.. 'l‘herefore, At may be .

: p a great tredit to the, Migrent program staff that no\substa.ntial decline
t

S “in interest was observed. '

M )

Younger children were apparently much eagier to work'with than older

< . . ,o . N ¢ t
students. The younger &roup also indicated the éreatest reage in A »
N " . . %
interest. Older students may have a stronger feeling of beins “outcasts" r
o ' from society, and therefore do not feel as welcome in sohool~ younger o

*children probably have not had serious expe;'ier;ces of rejection or .

O
- R RS
I )

U discmmina ion in schobl or Comnmnity, ‘and are therefore more open, to

learni ‘Ihis means that 8pecial effortsb and spepial preparation for N
%0“ l

pro:ject gstaff may be necessary tor sudcessmlly wo:ek w:.‘bh the older young—

- v

C ‘ o sters. This might best be done w:l.th the help of Meﬁcan—American &

A T

specialists who ha\re detailed lmmrledge of the older m:’:grant student&i.5 ‘

4!

o
A1

GIR
A"
\P

The evidence from the California test suggests that the Migrant

youngsters from ages 8 through 13 are in the lowerras% of their naﬁ‘ional age Co .

# group on self-concept or personal adjustment &meaeures. ’Ihis suggests a . T
N O SR

strong need for strengthen:ing those dimen:sions of. the summer school ' "

B

-~

program which contribute %o a more positive student self-concth. ) o

— -
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: Those Projects which appwared most snccessful at self~concept bnilding
. . . N '/'1'

) wa’re Rosebud Hysham, Kinsey and Glendive; these were each small projects

'in which there was considerable opportunity for individual attention

! -
/\
and close teaoher—studLnt relationships. The proJects which appeared to

~ mske least progress wére all larger (Sidney - which had the poorest scores
on the personal and. social ad;}ustment measures -\Worden and F‘romberg)

) . One might infer that smal];er proJects with greater opportmity for individual
.")\ i . o N * o

attention contrl'bute to greater effectivenesé in, self-concept strengthening

. ‘HoweVer, there ‘was one smaller project (Ter;ry) which did not rank high

'.v,s - LI

) 3
.. on the measures, and two larger proJec'ts (Bil]_i?zgs and Hardi,n)’ did
5 S relatively well. S o \ L 7 Lo

; .

2
%

-

An obviously important factor related. to self-concept ahd lik:Lng

T .

for school is the quality of the staff erﬁrironment in 'the schools, parb- e
E icularly the memner in Wh-mh Teachers relate o, students. There appears: SRR
. > q' 6/ - ‘-", , i

. to be: very little direct relationship between)the measures of teacher

morale (from the Wdue Opinionaisre") and the success pf pro.jects in self-

.o -

AR .concept strengthening.* However, staff morald was generaily hig (with

a program mean of .328, of ; possible 409 points) and varied on)y modestly@

1

between proJects, which could well suggest insufﬁ.cient differe:(és. 'betwea'z

. proj “ﬁgts to seriously affect the youngsters.' , ’ {,- : o

e' ’ -~

-
et

The teacher changes inaicated from pre,liminary to final administration

v
e

,14\

i of the Purdue Opinionaire reveal several j,ssues .of impor*tance to the,

~ L. P
:7 ﬁngctioning of the program. The clear dedline in te‘acher rs.pport with
o

directior in several of the proJects seems to arise largely 'because of

* Y

gk the management style of certain directors. 'I‘hose proJects in }:hich rapport

. > Y
wasg lowest were direchQ)aé individuals whq scpred:, high on need for

» . e + s -
’r: . -, »

-
9
-




£
'f
L]
4
E
«
Pt
3
E

~

"oontrol" on the FIRO-B (ijdamental Interpersonal Relations Orientatione

h_ehavigr). They also tended to function in staff meetings and in decision-

‘making in an authoritarian mamer; in other .words, they failed to adequately
u‘/share_ ‘leadership :m the view of many teachers. This -issue «may have
- been particularly _probllematical to teacﬁers who felt posi;tj:vely about the
s *training progrem, which was peavily oriented to sharing of 1eadership )

P -

among project staff.

o ) . =
However, there were clear differences in the.kinds of people \who}ad//

- _ rapport problems with the directors. A correlation» analysis comparirlg |
‘ ; *  a geries 9f "Purdue Opiniorlaire" items with educationdl level of teachers,
years of experience in teaching, years of experience in the n.ligrant‘

program, and age suggests severagl sigriificant relationships-,

> . For example, teachers w:n.th'a.dvanéed education tend ‘to have 'higfher
rapport with’ thz. director than those with less sducation (correlations
(r)* with educational 1eve1 on teacher-to-directOr rapport ran%e betweén

.30 and .10). Teachers with more “experience also tend to ha.ve higher

. rapport w:Lth the director (r's range between 37 and 50) prever, more‘;} - *

- —

experienced and older teachers tend to fee}. that students. do not respect

them, they also feel laxk of enough "agtatus" or "importance“ :in the
- * N . ° . L. <
- program (r's between .34 and .42). A C Ty e T

PRI

- s L]

- “'1\ ) ; )
Apparently the younger teachers have greater difficulty with director

.

o rapport than older more experienced teachers. This suggests that younger '
"w

teachers have a higher, comnitment to shared leadership than older teache?g

ﬁ*' F and may be less concerned about status. They may also have an easier

¥

‘ : ~ - -y
- mewme oeRic: on ¥ |

= the product-morent ¢oeicient of.correlation

‘ Uit
N

>

-5
3 - - N
1
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p " = time getti_ng along with the youngsters -because of lesgs "generation gap" . g
' or more recent training in how to deal eflctively with the minority child. 5
Teachers with more experience in the mgrant program (rot necessarg.ly LR

., - more teaching experience) tend to feel more strongly than newer. teache s

° that the curriculum is inadequte (r = .33) Otherwige” tenure ix‘i the !

m:i.grant program seems to ‘have little effect on how teachers feel towa,rds

. +each othe® or the students. One :.mplication is that teachers having
greater experience with migrant éhi/ ldren are conscious.of the needs to . e
adapt the curriculum to meet student needs and do not feel the present :
curriculum is adequate. The efforc in 1970 t6 prepare curr:.culum guides ( ~

,j"“ f . " in each of the maaor subject matter areas should somewhat alleviate ; . ‘

this problen. - > ' S P

rpraiuadON
ER CE

\> Behavioral Objectives. ° o : ~

5 2 - - L
L . Possibly the ma‘jor problem in design of the train:lng and conduct of

the program wds inadequate definition of detailed objectives for. o “ _
behavioral (mclud:.ng attitudes and knowledge) change in the children. ‘ g

The general goals were fairly clear but projeet dn.rec‘bors and staff were } . \

3 [J
- not always able to translate these into the kind of behavioral ob.jeptd%v

’ ' ) toward which mstruction could be dJ.rec'bed and results measured (there

.

were several individual eyceptions to this\ generalization) ’Ihls is a

*difficult but immensely 1mportant issue, if the migrant program i ‘Eo

N show clear and measurable accomplishments.§ Well defined behavioral ' )

.y
— -~ v - < l

l
objectives could .serve as the primary basis for plamning the entire migrant “
education prograQ in é rmich more systematic /{ashion than has heretofore

been posmble° the program could then be designed specn.fica'lly ‘bo meet

- . I
. s t

S DBy - o]

A




the opjectives;

Such a ,procedure\would also' make evaluation much more sgpecific and
empirical. Behavioral objectives should be stated in terms that define
student achievement 1eue1 at the beginning of the insthuctional 1;‘erdod
and the expected ach::.evement 1eve1 at the end. Instruments could then
e designed or selected to systemati cally measure change from ‘beginning
to end to determine whether ob.jectives have been met. the final
a.nalysis this is the type of evaluta.:.on that would be most meaningful.

"If certain specn.fn.c cha.nges are expected of staff personnel through
training and participation in the program, thesel should also be stated
in\ﬁehaﬁoral terms. Measures can then be devised which will demonstrate
goal achievement in a much more prec:.se manner than was psssible in 1970.

~

It seems of cmc:.al :.mportance “that staff members be fu.’l.ly inf‘ormed o

of the beha.v:i.ora.l ob.jectives and “the kinds of measwre that will be used

to measur attainment.  If staff are not informed and involved they are
I,

1ike1y to #feel highly threatened by evaluation procedures and I?ay distor&

the linstructional process to meet ob,jectives that are not def:.ned as

- ) : . R " ‘
impo to 7 ¢ 'h’,"ts T [ - ®
N LA
. . . ;" ~.§ Y . . . . )
The Project Director .- . . ; . e

’.'Ehe project director plays the key role :m conduct of an effeetive o o

LI

‘migrant educat;.onal effort. This i3 partic“ularlsf'ﬁue in a short term
'program of this k:md where there is little time for adaptatlon and

alteration of programs througlf extensn.ve gtaff consultation oz( spec:.al

‘1

training. SJ.nce projects are relatlvelﬁsolated :f‘rom one another, many,

dec:.s:.ons‘ Tust be locally. Therefore, the manner in.which the director
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2 JUTSN / ‘\‘& ) . 7 ¢ .‘ ’ /‘(’;’
s 3 ) ' » . - .
" ) - =
‘ 7, Jfunctions in relation to other staff will have & cleaz‘%ut 1mpact on . i oA

: ,&4 / the goals, and has adeqhate preparat:.on or sp c:.al tra.imng 'bo implemen’b < : 1
‘_ - specific obaectives, he can assist and help rain o'f:her staff in key skills ~
and approaghes that will make goal real:.zat:.o eas:l.er and. more, effective. _ ” ¥4
Since all staf:"f‘:ere presumably hired because of biliges anl interests e ¢ :
that apply directly to quali’ty migrant educat'*ion, it s importent ‘that . R
v 'then.r ideas a.nd ebilities be taken mmt. The empird.cal . ,‘-I
: , . meastrements and irrberv:.ews unde aken wi'vg\s 't members in 1970 :Lndic?te ‘ N ]
rather forcefully tha.t they are gen ra.lly a Vi ry capable and soph:.sticeted “ AN
f “ group; they' Want to be 1n.volved in ..' V"’ ’ . ’ \"{ *
"(' ] B ] There is 2bundant evmdence in the litera tare. of organizationali | S :’
y i‘unct:iqnino' that a mamgement or leadershipstyle that allosvé’ for sharing \,‘;; K ,% P
; cf*readership functions will be most proc ive. 'I‘his J.s partioularly " /“’3
;.- . ' true wgen the statf {s hlghly educa‘ od endﬁ\a stronge comm.tment to ~ L 9:
vw 5 ] professional success.7 Thig s ests that projeet d:.rectors need to be, ~ . :
' ' . ) ‘ > seiected, who h’:};re ar commni tment [td shared lgadership, as well as a type ‘ ? e
of experience that cont:e&butes to understanding oﬁ 'l:he mique problems ) ;
. . _*  and needs of the migrant amld. Specific program re‘iated ‘l')mining for L " . o
~ _ X ‘the direc‘tors should re-enforce and suppﬁment e:dsting lmowledge, interests I‘ ~;j
o and skills; it would be difficult and expeneive attempbmy major - '. ““‘:}; 3; ‘
‘ ) change in these. dJ.mensn.ons during special tra.ining effor'bs., 'n‘ :7') \ “_sh:
L - o N TS
N . , ) ) . ‘ « c o e .
S T T U (e PP
o« I"or a sHort term program “of 'bh:Ls nature, hirz.ngv of a"ready we11 pre- ‘.’ .
‘ 'M jed personnel 4§ CI'uC].al. Itwlstﬁqe consmni?é’:aﬁ’é expensn.\ze to - . ﬁi; ,:..,;. \ ) ‘
' \ . - PN SR b
' ’ e TN- .. e -
» A ' . . . o
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- effective hiring procedures can modify the néed for expensive‘training

. to provide op_portimity for expression on key is_gues such tas diseipiine,

employees could complbement these procedures. Grea.ter investment "’:e

: effective method of improving the.migrant progra.m.

‘indicator of staff moralé and staff definition of project functioning

changeklndividual staff behavior; therefore, greater investment in

c
programs. s

N ) . v
.

l}ach potential efnployee could be g;l.vensevere.l types of measu;'ement
instruments (desczjibed below) to dezmmme orientatio'g ‘towards teach;Lng,
:ttimdes toward minority groups, ;philosophi{es. of hun_:an nature, attitudes
towards edu_cation, and possibly a specific measurement of their know-
ledge s.nd under.sta.nq:ing‘ of 'bne/migrant in American society. --

IThese instrumented meesurements should be compl:i.mented by diagpostic
interviews in which some very spec?i.fic and deteile& questions\ are askedf
ebout material in the instrumented messurexnents, but /gexpa.ndlng quesptions

st

program emphas:.s, st:rle of teaching, and feelings al about working in a

f‘!'\-a-% - 4‘, ] ', \ -
p:c:o,ject team. - ‘ LI . -
‘ o sy ’
Intemews with reference people who, have worked witgl} the potential
e

ce
‘.

'Ihe Purdue Teacher Opiniona.:.re was h:.ghly usef‘ul in determin'lng
specific problems and sa:tisfactions with the “various. schbol projects a.nd

for the total program. It could be used effectively each year as an

, \ ' . :
on issues of particular concern, to staff. !

The Education Scale, (I and VII), the Op:.nion&ire on Attitudes
Toward Students and the PhJ.losophy of Human Nature Scale would be useful

in the staff selection process. These instruments, would help proj_ect

>, < S
.
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1 . . .

adnﬁxﬁ.strato\*@et a clear picture of how potential staff feel about | ‘

2 .

crucial educational issuess s:ane considerable research evidence is

' , avhilable to indicate which attitudes, philosophies and beha.viors are

most likely to lead to effective teaching, the scales should help to ”
select staff with characteristics that will contribute most effectively o ,q

. to sound educa;bional. procedures. This is not to suggest that staff

o
>

-9

selection be based ounly on results of such instruments; rather, the
« measurements should supplement other appl':i.cat:j.on and interview proéednres.

s
i S o, 3

a ‘»;,«JM T R ‘ ’ 5 .
4s an experimental tra:ming effort, the 1970 program geems to have

RSN g‘

been .well received by the great majority of the sta.ff (\,: ‘

Teachers and aides tended to feel strongly that feelings and personality
of the child are of critical importance and mist be taken into, account ‘
if the curriculum is to be successfully mplemented. (see the data in ‘
—,‘"Bhapté' IV and in the appendices on gtaff attitudes) One reason for the s

¥, R R

g
& mofe,critical) attitude of the directors dould arise from their I

orientat;l.on to orga.nizational and curriculum as;pects of 'the school N
. (rather than att:a.mdes and feelings of the children) which were. not -
l’heavily emphasized in train}ng Research evidence supports staff )

»

, attltudes, particularly with respect to minority ch:i.ld.ren.8 However,'

M

‘ «  curriculum tTZues are obviously important as well.

/\J/' “The mid-program interviews and the final evaluation session (after
the

\ summer program efided) provided firm evidence that.the type of

. 3. training offered staff in 1970 was perceived as very helpful and
. ?/' .

appropriate. :However, there was considerable feeling that an adde,d ' . R

e o, -
H

B8 T
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. members to understand clea.rly what wasg expected of them. Hence, they

‘ provide. a better 1eerning exper.ience. They feel a need to be given a

e

;{‘;—
DT

12N - - v B .
» - . N
- » .
o ’ " 12

;";
S e, l o
N 4|

dimension was needed which stresses more heavily the nature, background
and key characteristics of the mgrant Mencan—American child. ‘I'eaehez‘s - -
and other stdff without prior experience in the Migrant program felt ,

strongly that they needed to ¥now more about the educational and *
commumitation methods which a:euld be most ei:fective in dealing with the | .
uniéue chgracteristics of these children. . : | i

Possibly the most satisfying additicn to training ’might incli;.ee
esqaert censultant on Me:d.can-American.psychological and social
.chara-cteristics. Since most of the children come from Texas, scmeone .
from that area might be the most helpful.

One of the major criticisms of the tra:ming effort by participants

was the inadequacy of infommation about specific goals for tra:ming

/
4

and goals for the programk " There were several efforts to estabi:.sh
N "
goals prior to and during the training” sessiOns, but these were never .

quite adequate. Objectives were not defined™ %11 'berms that enabled s'l;aff

——

felt resentment towards some parts of the traim.ng effort, particularly

the :m-service activities at the project sites. L

ks

" A particular area of the training that deserves emphasis relates to

pro,ject aides. They were very much :LerIVed and generally had. high
X

praise -for the traininwropam. 'However, additional training dizgensions

could be added specifically .for aides to increase their uséfulness and ,
S v

\ 7‘«;

clear role definition and then to rece:we training for that role, Several s ‘t'

studies have examined the role aides can play in migrant programs.9. T

-
-

e
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capé:bili-ties and meMess in the schoovls without givmé 1t S e
bilities beyond 'hhe:.r compe'bence. ) . Tt ‘w/ e \
"The 'braining must of necessity be for relatively ehor'b duration, a.nd T a
probably two to three we:kends in maumnum. Th:.s is particularly true for
‘a short term program since the traina.ng mvestment is very high for the

anount of time on prq.ject site. The need for longer training should be

L

minin:i.zed if 'effective hiring processes.are used; -
0 All staff should probably be’paid a salary for the tra.im.ng period. A

Most staff members hivearegular teaching Jobs. Participation in the ‘ B

training prognams means qulte a sacr:.fice of 'bn.me and energy during a

i very busy part of the school year., They will qurbe llkely be more ¢ i ‘ 1.

motivated to part:.c:.pate effectively, in the traj;ming if it is emphas:.zed .
as a critical a.nd mpofta.nt par‘b of the total Job, ujth compensation a.nd . " :
expense paymepts as evidence. e ‘ ‘ p; S
Traming should be geared to maxﬂ:ﬂ.zing ex:x.s‘ting skllls and strength-
enins knowledge and unders‘ca.nd:.ng :Ln certain key areas, such as the "
cultural and social background of the migrant, his peculia'c moblems and

needs, teanm bu:leJ.ng and conmu:.cation skills for effective interaction

\w:.th 'the migrant children and other staff members. The lea.rning tra.nsfer _
‘

from tra.lmns to pro,ject activities was criticized by many staff

mexbers; more intensiwge effort on a few key topics might have greater

impact. 'i’he traininZ’ staff ehould be prepared primatily to depign and .
assist in guiding the leminé process, and should ‘Qn;derstand enough

“ v *
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about. the content of the learming-so that the time available is maximally
used to strengthen needed skill areas. The trainers for the 1920
program weie rated v gg well on leadership in d;he _workshops, but were

L4 %Q
" eritieized for inadequate knowledge of the needs of’ migra.nt children. It

3 ‘ is mportant to note that the training staff was not hired to prov:Lde S

apecific 1nformation on the migrant child; the state directors had'«hoped

s

to bring in a Mexica.n-American consultant which they were not able to do,

e

'I‘he deslgn of the tralning program should involve the project

)
directors (who shou.ld)be hired before the training program is: f‘ully

LW

designed) since it is their task to supemse and coordinate the results \

' ~ ) of training. Directoi:'e could presumably help i‘urther tra% their staff

on the project site if they are adequate‘ly prepared to do 80. . - ) e

*
- Ll
s

~ﬂ“$m £l

The program staff would like to, know the specifie traim.ng goals K
. in advance of the workshops. 'Ihey could then come prepared to deal
interfsively m.th the opportunities for realizn.ng thdse goals.

Existing skills of staff people might ‘be more fully used ~through

»e

techniques l:.ke the mcro-universnity, which allows mdiv:.duals pwith
9 unique Skll]ito share these vith other staff who are interested :n.n up~

.’

grad:.ns competence in particular areas. . T - . }
_ The need for flexible but. clear role definitions for all staff !
inelwding directors, teachers, aides, - secretaries, and nurses was
emphasized at the final evaluation session. Plexibility means that

a broad oytline of roles should be defined but not prescr:.ptive

behavioral definitions. The precise role within y ' *




| projects shoulo be worked out between the director, his staff, and the
o i';o&erall pro.ject directors at the state, level. * ‘
o Thé‘"bulk of the training mst ;;ecede the implementation of the

s{mmer proJects, since there is little time available during the program. .

'Praining on group process and effective team i\mctioning might be

initiated in pre-service tra.ining but‘ fu.rther emphasized as a part of 4 ' ,
\‘N‘:‘" . S ;:‘\
in-service traming at pro.ject sites. - ) L TR T s

The speeial consultants in language arts and other subaect matter
" aveas felt a need for special, help in consultant skills, oY faoilitate
more effective work with the staff of various projects. This is

b \
artg.cularly important if t.ne teaching sta:t‘f is of high qua.lity, since

they ‘are likely to resent out's:Lders J.nterferring if'rwhat they feel

competent to do, Someone-effeetively trained as a,consultant ca.nbe

S

he?l.\}ul with the most expert teacher by assisting in\examination of

oo,
-, e

progrqms a.nd ma.&ing 1nput that is perceived as bé,lpi‘al rather than critiqal. . B

In-gervice training by visiting consultants ‘heeds nto be problem

LI

5% § - _orierted, stpff members feel, and should deal w:.th specific issues of

real concern at the time of the visit. It shou.ld be Eiagnos‘bic and

8. - P
L

based (as it was in 1970, in part) on interviews m.th gtaff members before

M. i

any. meetings or training sessions. If proae& staff*a.re quite confident
9'* /they have no serisus problens, in-service training can be minimizeé

v% ) the nsitmg»consultant can then concentrate constructive use of his

L time with projects where problems clearly exist, L ) -
g " ¢ ‘ |

. a, -
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Visitors to Project Sites

v
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A

LS

One of the principle complaints of many staff (directors in pa.rticulor)
1 : : , : ~

fa-' o = ‘142' § /i’f.
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‘ in the sumber of 1970 was a severe ovérload of outside visitors. This ST

-
. -
p

$ock substantial director time, and often deprived him of the opportunity |

b}

-

to’ work more effectively w:.th the staff. It interfered in' some cases

(A ' with i‘unctioning of classes and other importan‘t parts of the program, .+
. It seems very important that the official vi81tors be scheduled .at

_ convenient times for the” projee‘tfs. The director should not be expected

e ) )
) ‘ . ‘ to host a11 nsitors. Possgibly one ar'ticulate and well-trained aide ) f

could serve as a hosteqs and assume mst“of the responsibility for making

{
certain visitors are adequately informed and their questions answered.

'I‘hls bhostess aide might work direetly with the pro.ject director in

-

designing a good vn.sitation for individuals coming :l.n the pro.jects.

5"

% Associated with thls should be a clariflcata.on of thg role of official
visitors in adva.nce. A short memo describing the pm'pose of the visit

{ S
-~ end the v:s.sitors expectia:.ons might be prepared a.nd c:.rculated to staff . ...
- \ ! 3 Rt -

- ¥
] % members, ° If changes are necessary the prodects would appreciate :mform—

', ation well in advance 8o that adequate ad.)ustments can be made.

-

-

Public Relations and Information . . _ S e

-

-t Nt

b e The inadequeccy of information at the local level about ;the migrant :

/ program is very clear. The interviews with local citizens and with the ‘ o

ey

‘parents of the nrigrant children ,indicate widespread ignorance about the . . m,“' :

ﬂ' ' content, goals, and general operation ¢f the nigrant program. Hencs, S

» R ' there is a vacuum often filled with a ,great: deal of misunderstanding ( .’

E and m:x.sinformation. . ‘ o T . - —
Abundant copies of a clearly written information booklet, available

g‘ : in English and \s;;amsh at each local program unit or pro.ject site, would

ﬁ ; : <
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facilitate better public relations. This should be deliberately
distributed to all migraﬁt parents (in Spanish), to all farmers employing
' ‘ ?. ' migrant workers, and to a selected list of public officials and leaders

in the Tocal commmity. T should be made available to the local press B

with reconmendations for reproduction of some of the key parts. Iocal e
)d:.v\ectors should have a considersble amownt of fresdom in the public - o
1 relations area to do terviews, and to present z"sadio, TV, and ne:nvépaper |
! presen'bations on the operatvion and functioning of 'hhe program ‘l‘his
means tha.t the director or one of th:.s 'sta“f ghould receive some speciﬁ.c
tra:.m.ng in publiec relat:.ons. ' ,
?ossibly an in.fomation and cozimunicatibn specialist (should be hired .
. ':‘on :i':he state staff. The role would requ:.re him to consult with the looal - a

( programs and ass:.st the director\and staff in devising an effective )

4

/:{l

program to mfoﬁn the local popmlation and mlgran'b parents about the -

program. The program should be factual and stra:.ght forvgard, 80 thet

,e,,,‘:,...,,
‘V ‘ g
3 §

0

. - T . ) -
misinformation could be corrected. There %as considerable rfeel:ljng among

ey 1

. v e o
e state superintendents office was deliberately

S

some program staff that

At A

failing to di’sm\lge i tant information. . -

te

The mobile unit. mi’ t serve as an effective information center on a

. : ’ J
mich broader ba.sis than it has heretofore. It might. con'bain materials

vxuseml to the staff and directors, as well as to* local people and migrant .
1 AR 4
. N

pm-ents. The use of video tapes could certalnly be conta.nued but L

L 4

N - e 3
. W
. .

should by no means be the only emphasis by the mob:.le um.t. If the wnit !
were available for.a specified and well-advertised time early in the L R

program, or possibly even before the program begins, this would help set

i

the stage and inform people early about the functioning and purposes of

>
< . LI 5
] . ¢

0 144




‘ the program,

Program Enphasis

as
.

-

Rt

‘I‘he research literature on migrant education, and expérience with ‘

L3

the migrant culture generally emphasiZes ?at the pri.nciple need of migrant

people is for more effect:we language development, particularly speech

and reeding. This means that a heavy emphasls in the- tra.:.ning program

s

and at e.ach pro.ject chould be given to verbal language facility, word

recognition, and reading comprehension.l0 ’

P

. LA Y
It seems clear that better materials ate needed for' the language ar't:s

"

Arts Curriculum Guide

4

Y
properly used in the svrmer of 1970; and are included in the Language

p:;epareo oy the program's language arts’ spec:.alist.

program. Some of the materia;s were qu:u.te successi‘ul when they wére T T

11
)

This does not mean that the programs in art, mysic, crafts,. physical

PR

education, and possibly other areas. should be minimized. Rather a

- _ \1

greater emphasis might be given throughout each of these cl.;x'rieullm areas

and in field trips to the systematlc development of lenguage, reading,

and general commnication ability. .

This may be 't:h&e'~ most effective means, ’

of building the self concept, conflde:r;ce, and conceptpal skills :oi: the,

migrant children.

— . ” B - Ta ’ .
To accomplish effective language learning, diag’xosti.q/'besting at the

-

beginning of the program seems essential, so that the program can be .

" individualized in so far as possible to help each child build on his

existing experience and understanding, i

.‘& -

Quite possibly a highly effectivé means of emphasizing 't'ne experience

-

component of the language arts program would be to ’increase emphasis on

-




- ereative drama, field trips, and discussion elements of the program.l2 .

-~ <

s \ ) 'Obviously the degree to which these could be used would vary w:.th the age ’

and grade 1evel of the children. . - . .

. L) (. - ’ - ..%' ..
The Teacher-A:Lde Relationship . . ¢ . g

3 Since the teachers and aides are in most d;trect con"'tact with the , . ~

: ehlldren, great emphasls is needed on creat:.ng, effeot:i.Ve teacher-aidem ‘
RoAn-we-d - E '- . ,M;’ (l ’ ‘7::"
.. _ ‘teams, This means that sides should be compensated adequately for the:l.r o
s, . R ‘ &t@_‘ i o ) ! . ":‘:?

) sld.ills and contribution, probably receiving at least ote half as nmch

« ¥

‘?/ pay as the teacher. o e

&
Rather than being strictly a's /ervant" of the teacher, zea.ny aides

E‘ ’ feel the job should be defined 80 he has a ﬁmctional role in the program A
il apart from strictly teacher ass:Lstance. 'Ihis‘ means tha.t d\.u'ing the ‘b?‘ " \
n , ‘ tradning proces clarific’ation of the teacher and a:.de roles should b‘e} S
- . emphasized. . suggested earller, spec:;.al training apart from 'the S S
- ’ N regular train sessions could help aides to ’bun.ld soma, of the skifl—s; -

that will be essential to, effect:n.ve ftmctioningﬁas a part of the prodectf

team. This could be s"brengthened by in-service aidé?teacher

.

¥ " 03‘ & » ! )
:u ' ) development ranmng. . f’*’ %\ e Z ) ) c

Aides should be sele?‘éée.es y as the té’échérs end would like o

-

to be placed accordlng to tt;eir rga.r‘t: ular interests a.nd skllls in 80 .
w/ P )

. - Tfer as posszble. ‘I‘his iz a key educational opportqnty for young - & - 4
. & 1 .

people interested in teach:.ng;v social welfa.re, or other professional roles.

E ( . Therefore effective mvolvemeni: sl\louj.d be given spec;lal attention to 3 o
; ) m:dmze the learning opportmxit;iesl for “the’ yqung people. ot \ ‘
E ' " ' Strong consideration should be g:.ven to use of migrant teenagers as ' cow )

' ~ 1460 | o
,,1A Q ‘ - - . . ""‘ A B . ‘ 3
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Recruiting arld Parental Involvement-

project aides. This was tried during the sumer of 1970 in a limited
! T, . ; . .
way in several projects, and geneflly seemed to work well (particularly

in Sidney). It clearly seems worth developing, and could be incorporated
ab & part of an expanded vocational experience program tried experimentally

in Sidney. Very serioug examinatioh of “this possibility seems very 'mu:eh

in order.

0

Nurses seenm to be among the hardest working and the most pressed
members of the staff. It would seem worthwhile to have an aide (poss:.bly .

with a vocational intent to become a nurse) ‘a.ssigaed to work with the

k4

project nurse. l‘his could be an outstanding oppo?c‘tunity for in-service

murses training. i ‘ ' ot
- / i - i d - 1 ° )

e N

It is of—;nslderable importance that parents be ‘more fully :mformed .

ehout the program goals and in-school program if they are to support .

and engourage the youngsters work in_ school. This suggests need for a -
well trained bllingual stgff member (possibly also & recruiter) to

maintain contact w:Lth parents on a. continu:n.ng ba.sis. 'Ihis person might

4.‘& *

serve essentially as an adult’ eduea.tor who does not conduct cl&sses

_but a.ttempts"to personalize contact with the parents, work systematically S

a.t .mvolving them in ‘the school, and helps them to mderstand the .

learning experiences thropgh vhich their children are going This role
N
might also serve as part of the public&_regt}ons function since the

o - [

“person would have to have wn.de contact in the commmity with local.

citizens as well as with the migr:ant people. Th.is.person _m;[ght also viork

. . N . . ,
in the vocational part of the program noted earlier, in which teenage
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- If the program in the schools is to be able to adequately meet the
cindividusl needs of the students, there is a great need for more effective,
'besting and placement procedures edrly in the pragram. "V,

. A consultant on testing and studen'b placement might ‘oe needed to

assist with training and implementation of such an effort. The consultant

gy 70 P Y e
N SAGERY SR, pEX
. v « ¥ . A%
t" 5 - N .
B f .t
. '

L%

" eéuld work with prenaration of the instruments before the program ‘be @

and consult with teachers and other staff during 'the program on how to

v

mzke best use of the’ diagnostic testing and evs,luation program.

A

The_evaluation instrubents used in 1970 were useful and helped to

’ .

>

B SIE
L3,
oA

indicate characteristics’of students and staff eaz:ly and late in the
) : \ N . '
program. However, each instrument was at best an indirect measure of

\

goal a}tainment, since' the sp>cific desired behavioral changes were not .
explicitely stated. The C'ali'-%"nia Pers%nality test helped considerably
- to define personal and social characterigtics of youngsters, and served

- . - e <

as a gobd indicator of self-concept and liking for school. HowevBr,

r

-

measures ach:.evement could be developed or selec'bed 1:0 measure self-

conicept and feélings about school more d:i.rectl‘y'.]‘3

’

Similarly, the sentencé\completion measures were usei‘ul and indicative

MR a3 as L e
. N n » S
. y
.
.
.

-\

L]

of student attitudes and la.nguage com%tency but quite imprecise ag measures

. -

]

‘of objective change. Both of these instruments as well'a's“m%/ Zip

W

test, nn.ght be qu:.te useﬁJ.l for diagnostlc purposes in thebog:y early

. days of the sumneyr progra.m. The sentence completions and language

L4
r
.
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capabn.l:.ty meaSure would help teachers to des:Lgn individualized 1earning . 4
situativns for\the yohngsters aimed at meetlng program objectives, hut . g
beginning spé%{;tfically where learning help 13s needed. 7 N . ' K R
) 4 Such an effort would also prc;vide an in-house student evaluation |

' prograx. Some ' standarization wﬁfhln and atross projects would rr‘ovide

Iehw

£nateria1 for project files to bg“ﬁsﬁear after year to measure progress \
¥ W B 3 ) . ;
¢ and effectiveness of the programs. T . d

-

Building «thé Student Self-Concept and Self-Confidence . : Lt
Oné of the principle goals in the migrant program in 1970 was

strengthening the self-concept of the young people. The measurements'

e w:l,th the Cal:Lforn:La Test suggest this was not an ent:.rely successful , ' , ‘
. effort. If self-concep’c/self—conf:Ldence building is to be effect:Lve, h
: it needs some very spec:Lal a.ttent:.on. ' ) s Cy

Research suggests that a cruc:Lal factor"’ in building self—concep'b

>

N in m:.grant chlldren is to thoroughly understand the cultural background

of the migrant woré,%\ar this case the Mencan-.ﬂmerican culture.

. . ~‘The methods oT discipline and mterac‘ung vnth youngsters are clea/l(ly

_ unique in some respects as compa.red mth Amer:.ca,n cul*bure in general.

Any effectlve teacher will need to understand thoroughly the nature of -

13

e migrant #am:.ly and the form of diseipline used,in ‘hhe Mexican-
1 ! ‘.
.Amehcan cul*l:ure.1§ . . .. ’ :

5, s - -7 7

‘ : ) ~ Research st‘uches also suggest the powerful rxeed fo< regular
indindualized opportunities for meaningful succesgs with relnforcement

ﬁl .. if self-confidence and self-concept are to strengthen within the¢ Behool

ﬁ N :?e'tz't;ing.15 ;'merefore a curr:.culum approach needs to be used which

ﬁg ) | : ( ) ,§ . o 3 ' <

~~~~~




sxlstematleailj ma.kes \se of the research findings 0 work a:tr building K
\
the kinds of" personal and sﬁcial skills that Lesd to confident and

effec‘bive functioning in Ameﬁcan soczﬁy . ~2 ' —\ ;' >
- A ’f L
One component- of "this would certa:.nly’be the imrolvemeﬁb of the .
\ r -

you.ngsters in cmd.eulum planning, rule “g and school disc;tpline, e

-ra'bher than 1eaving this entirely to the disc‘«etion of the 'beachers a.nd

. /’
N .

g . other pm.ject staff. | C - , R
M'\' e . ‘1“. - L e
;, . :& ,' i . . . N B I~ ‘ u;ﬁ(~ . . Ks
~ 'I‘raining_ManuEls gd Materials ] n R
- ~ .

. Y ‘sta of Michigan has prepare&" an excellent manual for use of

. ' . »

S migrant staff a.nd as a training, device.16 ’I‘here is leoean excellent

~°

. report called "A Synthes:Ls of Current Rese in Ivﬁgrant\Edue "bion", b‘y

- “‘i
' James 0. Schnur of the Mexico Sta.te Unive s:.ty 17 Using these

o .and the results of this evaluation the mig;:an‘bs administrative s'baFf :&,}“»;

] : LI S

s ehould' be able to construct a very helpful marmal ‘that could be of use . ,,'

Y
>

to teachers a.m}\ aides, project staff and ofher psople :interested in the. .

o mig'ra.nt education progran. .d S L R e
. ) ’\ o . T ’ ?;(’M ! T
i ‘ Administrative Proeednres ‘ \ . Coe e

The administmtive s.pproach used in 1970 is d;i.ff:.cult/tg criticize.

<
o

. . The Program direetdrs in the ofﬁ.ee of -t;he Superintende
- * ./\
R InstAetion made a very suecessi‘:u; efort to decentr

TN

and to design a training effort ulﬁ“gh would lead to stren'bhening of the

'\
N migrant Program over a number of years. ‘Ihi’s is to be dommended a.nd

'.' -
B . ‘v
5

seems o have been hlghly suceessml as viewed by the majority of the

stai‘f working in the’ program. 'Ihevadministrative proeedure begun this

R 2
- year shotld be ‘expanded to increase involvement, of directors in S
. — ) . N - ’ - : -
: | - - - @
H P ' 1 5@ — ¢ . v
ALy [ e s } )
> ) ;/ ’ 9 f‘ =7
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@.mﬁpg and to make uge of the input from staff in a constant readjustment

. Eadad H
. 70"

of the program. There 1s sound basis 1n the literature ofapsychology

and sociology W] ch—sﬁg/-ests th‘ejt"people mﬁ»gewr;iu:ﬂ‘;or; Qoommlted and—

will work h harder\:m an effort, whether it is educatiqn or otherwise, N

) i in whi they have influence and can be involved fully cision
o s : =0
processes.]'8 This' requlremen\xs partlcularly 1mpor1ant for crea tive

Kk . a.r(d highly intelligbnt people of the kmd that’ the migrant projeo{'; )

presumably wants to emp‘lez in the migrant program. ) -

—

The principle criticism of the state level of administration seemg”

-

e s to have been some inadequacies in “c'onmmicationh schedulirlg, and paper

: work. It would seem very important to have one person on the state ’

e +

pro.ject staff who had the competence and comnltment to ‘the details of

A

—

Log " paper work, oomumcation and scheduling This may 'oe a f_ull—tme task

¢

and should be care@zlly exammed and ,def:med during “the very early o .
h , ,planning process. Although the frustration of paperwork seEms minor to
. the overall.goals of the progra.m, they areﬁso}.utely crit:g:_al to —

o ’ e ' | )
a » _ effective staff relationships and to a smoothly functioning total

o . #
i program. oo : oo Lot
: /" - Future Fvaluations S - T LT i 'i:;:
‘ k'r - The evaluation effort in 1970 vas mtended to provide ‘basellne measures . | .,
‘ "T" _on students and StAfs, , a8 well as to measure p/-ogram ;meact throush .
o 8‘ instrumented measurement and direct program observatior;. Si:noe no * ) ' B L ‘
ﬁ 1 i previous effort of/ this magnitude had been mde\rtakendn i&ontana (or in ’; : B
other states specifically with respect to the migra.nt programs), it was = ‘ .

5 s.omew'nat of a pioneering effort. Inatnmentsr,had to be located or .- \ ]
L LT A




—

-

: sa“blsf'actlon with the functioning of thﬁ school system. . ~

. report' a ma.)or proportion of 'bhe on-s.r?,: En.nistration of insturments, !

oy Tmetamen e R EE e e oo ,‘, v e i ot

! ¢

developed which would measure the existing sltuation at progra.m

. initiation and completion. . - ‘ . e

-0
P i e I T e R S IR IR s i el it St e i -

> — ——— =

The authors of this report; are reasombly satisfied “bha:l: the evaluation
goa.ls were met, although tnere are specific procedural and mstrmnentatlon
problems tha“b, 1n retrospec'tg, seemed somewhat inadequate. " A1l of the.

instnnnen‘bs and methods used were produc“b:we at leaa‘;t in part. The )
. \ - ' ! S
baseline information establlshed using these procedures will certa.inly oL

Now

‘be useful to f\rbure evaluation efforts. 4

However,- “bhere are a varlety of othel“evalua‘bioﬂ approaches’ that |,
might ‘ha,ve been used, which could have been :unplemented w:t.th a va.riety 7
of. metsurem:—m*axﬁnstrumentsw The “Purdue Opimonagﬁe" is the only ins‘bmnnen'b

that clearly is amol?g fhe best amh%le meagures fo;' detect:lng teacher .

Maluatlon should be brullt 1nto 'bhe migrant program each year, S0 as -

to &fumze the opporttmlty for helpfuI ada&:atlon of programs a.nd )
] c. %{ )

mplementatlon of change. It seems mortani‘:"that an outside consultent -

3

-

"be involved in design of the evaluation proc’gs.s , aggisting with establishmgnt

- -

3

of methedological procedures, and*in prEpa'?aﬁon of the evaluation ) L

. q . e
intemewm.s and observation mght be done as well by regular employees |

/

- Sy
b >‘ ~y w - .

of the Office of the Superln“benden“b of Publlc Insi'.ruc‘tion. "The ou“bsn.de )

eonsultant would provide some éssurance tha“b the procedures were

’ e

adequate to avoid biases o‘f in-house evaluators. This would seem crucial .
1f the evaluations reshlts are to have objective respectability.

The instruments and methods to be used should be\esigned in full ‘ ]
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! “¥HE PURDUE TEACHER‘ OPINIONAIRE

;5 W % | ) ) Prepared by Ralph R,- Bentlggﬂand Averno M. Rempel’ .

& . - ! - *3 = : ' * .

%E ‘i“‘ o _ - ) . - -

s - * This instrument is designed to provide you the opportunity to express

" your opinions about your work as a teacher and various school problems - - -

N in your particular school situation. There are no .right or wrong responges,

& so do not hesn.tate to mark the statements fra.nkly )

o : 3 " ‘Fill in the information below, You will notn.ce that there is no

¥ * ‘place for your name, Please do do not record your name., All reponses will be

& strictly .confidential amd results will be reported by groups only,

2 DO NOT OMIT ANY ITEMS, A

v <

y . " Schopl s v Date . .

| o -, 3 month day year T

v . : < o ’ -

P B L~ . \ R

= - Agé - +Sex _ Highiest Degree Completed |,

; V ~ - . o ) * !

1 5 o : .

5 O R ~ ' \ L

o _ DIRECTIONS FOR RECORDING RESPONSESooN ‘OI;EIONAIRE d R :f}

5 ] " ) Read each statement carefully Then indicate whether you _a_._mg, _ng.gz \ -

b Eobabl.x disagree, or disagree with each statemsnt Mark your

7 LA ers in the following manter: ’ ..k

, : ‘ . Ii' yo@ agree with the statement, circle "A": o o o o s o .O PA PD DQ L

o [ . ) If you are’ soxmwha?uncertain, but probably agree’ with the -

% ’ s St&tement cuc13 "PAN * o 2 e 0 0 *“e' 9 o o @ o0 o o o A @ D D {

P :f.”":;(‘, . ) > D .u ;&\

S e S If you are somewhat tmcerta.ln, but probably disagree w:.th . T T
R thg .statement, cJ{rcle 2L s oo A TFA Doy .

SF- . ___;f ¥6 u"\dn.sagree w:,th th\e statement, circle D" , , . . . . A PA_ PD @ ;
) ) » . 9 ; »‘ . ) [} . ( :i ;

; . ) : , ) T ) j .

. ~ * . ) « 'g/ % . i Y N ) ~ m y .

: ‘e : ) ‘ " N . | ' | ) > 7y
- ) - '

.

» Copynght 1967 Purdue Research Foundatn.on
o /50) La _ i 1 _
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SDUCATION SCALE VII

» ~

Instructions: Given below are 30 statements on educational ideas. and problems
about which we all have beliefs, opinions, &nd attitudes. We aLl think ,
differently about such matters, and this scale is an attempt to let you express .
your beliefs and 3p:.mons. Respond to each of the items as follows: )

i Agreo Very Strongly: +3 D:.sagre_e Very Strongly: -3

Agree Stronglys- . +2- , . Digggree Sprongly: -2
- Agree: +H Disagree:

For example, if you g ..__!;Z str,o_x}glx with Wsbatement, you would Wt‘.ugz@\

on the short line fom the statement, but if you should happen to

. with it, you would ‘pup ‘a -1 following it. Respond to each statement as best
you can., Go rapidly but carefully. Do not spend t6o much time on any one

. statement; try to respond and then go o, ;

~ 1, Lea.rning is essent:.a]ly a process of increas:mg cne‘s > .
store of information about the yaxrious fie1do of knowledge. . 33

2. The curriculun consists of subject mat‘cer— to be learned o i

and skills to be acqu:.red. - —— Bk
3. The learning of proper attitudes is often npre” imporbant T ‘
* tham the J;earn:mg of subject matter,. - _ ) . 350 7
L. It is imore rtant that the child learn how:| to approach . Lo ' ‘ »
and solve problemg fthan it is for hith to mastér the subject ~ “
‘matter of the curriculwm, ° : 36 .
*5., The tyue’view of education 1s so arranging leam:mg that
_ the child gradually builds up a storghouse of knowledge — :
- that.he can use in the future, - © 37
6. What is needed in the modem classroom is a rev:.va:L of the ,
authority of the teacher, . - 38
& 7. .Tegchers4should keep in mind that pupils have to be made T o
o to work. - \ ‘ 39 .
.- \ —_— -
- 8, Schools of today are neglecting the three R's, . 50
- 9. Standards of work snould mt be the same f£éy all pupils; »
they shoulge vary with the pu.px_l .
10, The goals of education should be dictated by ghildren's
interests and needs, as well as “by the demands of society, 2
11. Each subject ehd activity should be aimed at developing a - ‘
\?arbn.cula&' part of the child's makeup: physical, :.rrte],- s < .

ctusl soc:.al, moral, oy spiritual, 43

- 162 . .




3124 ¢ ] ghtt from tﬁe very first grade, teachers must teach
" .. .. the child at his ovn level.mud not abt the level of the
grade he is in, ° o .- . ..

= R,

L

13. Teachers need to be guided fi what they are to teach.
+ No individual teacher can be permitted to do as he vrishes,

o I especially vhen it comes to teacl'}ing' children,
14, Leaming éxp_erieng;s organized a;fo;nzblife :pe}'iendes ’
+ rabher than around subjects is desirable in pur schools, ' 46 .
.15. Ue should f£it the cwrriculm %o the child and not the
*  child to the cusriculum, - T —_— K7
B - M \
5{ 7 16, Subjects that sharmen the mind, like mathematics and ¥ T
! foreign. languages, need greater emphesis in the public o
school cmricultrn. ' . _ L8 .
.. . ; ' e 1
‘17, Since life ig essentially a struggle, education should - '
= _ emphasize comp&tion ané the faii competitive spirit. 49 |
., 18. The healthy intevaction of pupils one with another i3 . :
just as ‘dmportant in scheol as the leaining of subject*® - :
e matter, - o . 50 ;
19. The organization of instxugtion and Jearning must be ) -
centered on universal idegs ang tyuths if education is . ‘
to be more thanpassing Pads and fancies. - ?‘}
' 20. The curiiculum should contain an orderly arrangement of- - .
" subjects that represent the best-of oux cultural heritage. 52
N / > - . A ) :
21. Tiue.discipline springs from intevest, motivation, &nd’ R
. . -involvement in live problems. | N e 83 N
- . .o . A SN
o _ 22, Dmotional development and. social develoment ave as’ “ or
:;} important in the evaluation of pupil progress as academic
'y  echievement, o . ) 5L
3 - e ) S .
- . 23, XIducation and educational imgtitutions must be sources of
“» new social ideas, P — 55
« 2l,, Children shoiild be taught that all problems’ should be '
. - subjected to ciitical and objective scrutiny, including - >y

religious, mo:ca".,\ economic, and social problemsd 4

25, One of the big difficulties with modern schéols is that
’ discipline is often sacrificed to the interests of
Childl’en. . » - .

26,— Teachers should encourage pnpils'\to study and criticize
our ovm and other economic systems and practices.

E

. -
“ . .




i I )\ . 'n . . . «v—har-w - T o — : ::."‘:A
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_Ghildren need and shotld have more sﬂpe-
discipline than they usvally get.

Schools should teach childrcn dependence on highet moral =~ ° Lo s
vmes. s ., “ - . . N 60 ‘,‘—._ o- . i;‘“.

The ‘public school should teke an active part in sb : o
lating socia) change. : . \
abing socic) change. G
Learning .is experimental; the shild Should be taught to =~ . S

test alternatives before accepting any. of them, v g 62 .~
. . L3

. . _-_-‘. ) A W .

-

‘ ‘ . T, -

. .
e - Yoo g N . L ? L e
o N . 5 ;
4 a
v, < o s P
. . ’ ¢ - [
~ -

‘
.
’
>
(R ]
.
T

v
.
«
»
-
& e
®
’
-
L]
‘
g
.
.
L] v -
e
[
Ve
A
-
’
. .
P .

-
.
2,

Al Foa TR L L

-
r
‘
.
g

% AY .
3 5 - Al

¢ o

e ‘ &
~ N Y '.\,1:- g
b . Al
- 2 . R { Y
- LN A

y ‘ | I “164 - . °
e = . . -

e ‘
FullText Provided by ERIC o . a
* . e [} ey




—"y —v— - ~ —— - CR D) - e -
AT

BDUCATION SGALE : i

. Instructions: Given below are 20 statements on educationai ideas and, problems
about vhich we all have beliefs, opinions, and, attitudes, We all think

Resporident Ho, - 9~10 -

differently about such matters, end.this scale is an attempt to let you ex-
press your beliefs and opinions, Respond to each of the items as follows:

. Agree Very Strdngly: +3 Diéagree Yery Styongly: -3

k
kS
¥

.
wo

Agree Strongly: +2 ﬁ - Disagree Strongly: .o=2 ‘
Agree: . +1 . _ Disagree: oo -1,
For example, if you agree very sbronely with a statement, you rould vrite .

+3 on the shoit line folloying the statement, but if you should havpen to -

disagree with it, you would put -1 after it., "Hespond to each state~

© ment’as best you can.. Go rapidly but carefully. Do nov spend too much

time on any one statement; try to.respond and then‘go on, i .
’ .Code ',
"1, The goals of education should be dictated by children's )
“interests and needs, as well as by the larger demands of s
© . society. L ¢ : ; I 33
- 2. Mo subject is more immortant than the personalities of i
. thwxp;ils. ) 34
’ . 4 ? .
3. 3¢hoolxof today are neglecting the three R'se” : . 35
h.’ The pupil~teacher relationship is the felaltionship between -
a child who needs direction, guidance! and control and a —
teacher who is an efpert supplying direction, guidance, .
am COHtI‘Ol. ' . . S N l‘ — ) 36 ‘h.d.v-ix
o . . . . ) ) : : ¢’ ' ...../; ,
5. Teachers, like university professors, should have academic .
freedom-~freedom to teach what they think is right and best, ‘ 37 -
6. Tha-backbone of the _school curz'ic@.{m-is subject 1mab{oer; é *
activities are useful mainly %o facilitate the leaining . .
. of Subject matter, ) ’ o 38, N
7. .( Teachers should encowr’%é/ pupils to study and criticize . )
our oun and other ecqnomic systems and practices, — 39
- 8. The traditional moral standards of our children Shotld - ‘ o
not just present nproblems of stude?lts.' . C - . 40 ’
'9.‘ Learning is experiﬁerrhal; the child should-be taught . . o 7
. to test alternatives befory acceptingany of them, - AN X |
. [ ’ N } 5
165 . ,
i - 4 N » ~ * ®
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The curricultm consists of. subject ‘MaLESY to be learne
and akills to be acquired.

One of the big difficulties with modern schools is that . -

I e S

e,

-

discipline is often sacr:l.flced to the interests of

children. .
./ T e

8

S

a store house of knowledge

P -

The curriculum showld contain an orderly sarrangément $2

subjects that represent the best of our cultural he;itagé.

* Discipline should be g,ovemed by long-ra.nge interesﬁs .

“and’ ’:ell-estab".lshed standards, °

Education and educational ‘institubions.must b3 sources s

of new social ideas; education must be a sotcial probram
undergoing continual reconstruction, i

Right from the very first grade, teachers must tedch \
“the child at his oin leve'l and not at the level- o.f the 2

&,

]

grade he 1s :m.

.

v
-

Children should bs atlowed more freedom than they ,
usua._ly get in the executwn of learn:mg activities,

Children need and shoupld °have more supervis:.on and
disciplmé than they usually get.

I.earning is essentially a process of increésmgf ‘onels .~
store of mi‘omaulon about ‘Ehe vara.ous fields of. knov- o

ledge..-

\démocracy, »ealchérs shouﬁ help students understand . oA,

Y
3

~

.
b

not only the meaning of democracy but also_the megning
of the ideologies of other pol:d;ical s;ystems.

- &

2

The true vieh of education is so arranga.n,, 1eaming that .
the child gradually builds up

_thab he. can use in the futuvo,
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. s OPTNIOHNATEE ON ATTITUDES ,TONARD ‘ED UCATION f"*ﬂ 156

~ . T o ~ A‘

- fLT Respondent. No. S 9= 10
. . . 4

Belowr are a number of statements about vhich teachers may have different
‘_opimorfs.’ As you read through each statement, please make a circle around
"AW if you are more or less in agreement v:Lth the statement, and make a

i

. Circle around LD" if g yomare_moceorﬂlees in- dis ieement v:tth its Please
answer all questions.

+
s -

. : : ’ " ( R Code ¢
1, Boys ‘and girls who are del. inquent are,,hen a‘L" is said ™ -
and done, basically good, = o ' A D 33
2, If boys and girl§ are to do an adequate job of learmng - .
" in school, their needs for love must be met.. . ' A D 34
N 3. It is appropriate for teachexrs to require an add:.tloaal. . ‘
ass:.gmnent from a pupil who yisbehaves in class.~ ° A D 35 &,
.. = he Howa ‘Student feels about what he learns is as Jmpo'rtant :
" as what heeleams. , ‘ ) A D. 36
_ 5. The veay to hendle a num.l who tells lies is to threaten .
. e to pum.sh him, . . - A D 37
6, - The hlgh schoo'L pupil who is not interested in having L
) dates should be conmended, L . 4D 38
Ry 7. " Education has failed unless it-has helped boys and girls )
s to understand and express their o«m feelings and exper- LRt e
. iengés, . .o ‘A D 39 R
- ', 8. ,‘You should' tell a,child who masturbates that it leads to ' o
a ruined flea'Lth o .. A D 0
9 The classroom experiences that are most helpful to boys ! ’, R
anct girls are the onés vherein they ean express themselves - .
at%xfe‘.[y ~ . B e & D . At
Ay 10, A11 children should be encouraged to aim at '&r{é highesb .
N academc goals.. _ - A D K2,
e (_ 11. The phild L o‘bites his nails sho d be shamed " 4 D - éB
:{Zs Childre!n oubgrow early emotional acperiences as they do. .
'\ shoes -and clothes. - A D I b4k4
. . , ‘ ' =
L4 et ’ . o™ .°. 7’ )
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"13.

léa

i,
15,
16.
17,

" 18..

e W S hw ree oy e = = e

What boys and girls become as adults is more closely :
related to the-experiences they have with each other

than it is to ma.:tery of specific subject matter.

It is more jmportant for students to learn to “work

‘together cooperatively than it is for them to learn hovr -

to compete.

.,

Some pupils ave Just naturally stubbom.

Students should be perm:.tted ko" ch.sagree with, the
teacher.

-

Tt i3 better for & o:.rl to be §hy and timid than "hoy

'crazy b

Boys and gir‘ls ehould learn that most of lifé's problems
have several poss:.ble soWutw ons and not just one "correct®

one. \

‘The f£irst signs.of delinqueﬁoy in a pupil should be

. received by a tlghtenlng of discipline and more

restr:.ctions.
The newer methods of education tend to standardize i
children's behavior.

Host boys ‘and girls who present extreme cases of .
_ wproblem behavior" are doing the best they can‘f'o get
a'Long w:s.th othex” people., - - ,

An.activn.ty to be educat:.onally va_'LuabWe should train "
reasoning and memorv in geaeral.,

' It is more imporhant for a thild to have faith in him-

self than it is for him to be obedient.

S

Being grouped accorcb.ng to abllltv damages the self ,
com‘.’:.dence of many bovs and girls. ( .

Cr:\.t:.oism of children. by teachers -is more effective for y
obtaining the desired behavier than critioiem of children

" by athers their own age.

A questions a student asks 5hould be recognized and B

considered.

"The pupil vho isn't making good grades shou.ld be told

to study harder,

Qe

>,

57
58

- 59

IR




o . <« : coa'e s
28, . Children should not be penmitted to talk wn.thout Lot
permission of the teachers . . A D+  60-

29. ~A student:who will not, do his work should be helped - / . . . a
in every way possible. A D 61 ‘

30. /Boys and girIs in the eletnentary school should be pro- ' .
: d regardless of vhether they have completed the ®
}3 for their grade or not. i e | < s

31.. .The te teacher should lovaer F'grades i‘or misconduct in class, A - D 63

32, A teacher should perm:n.t a great deaJ. ,of latitude in the .
way he permits boys and girls to address him, v +A D 6l - .

33. Tt is a good idea to tell a pupil that he can succeed in- .
any type of work if he works hard. - A D 65 -

3L, Students vill ‘tolerate errors and ever occasional in-
justices in a teacher who, they feel, likes and under- .
stands them. . ' A D 66

35. A teacher should accept the deficiencies and short- - .
comings of a student as well as his good points. N " A D 67

36, Each time s pupil’ lies J‘xi's pms!ment should be mcreased. A D 68 .

37. Boys and girls can leamn propexr discipline only if they ’ ' ' “"f«»
-, - are given sufficient freedo:n. A D 69
38, If a teacher. keeps schoﬂ. concdtlons e:cactly the same . - s \, £ )
and.gives all pupils an egual opportunity’to- respond, L ) .
he has done all he can do, ° .« A D 70 o
.39, . R)a pup:.l eqnstant]y performs for. attention, the, ‘ .
" teacher should see to it that 'he gets no attent'ion. A D.. T
~lzl.(). Dishonesty is a more serious personauty charactenstlc o B R
than unsocialness. : S A D 72
: , A‘great deal of misbeh_anor problem pe}yvasor results L _
from fear and guilt, . . S A D . 73 ‘ o
( 42, e teacher's first respons::.b::.l:.ty in a’Ll cases of mis-} . ' ;':
condﬁct is to locate and punish the offender., ¢ A D . N/ .
13. Tt is better for boys and girls to telk-aboub the . ’
thzngs that bother them than to try to forget them, A D - 75 -
hh. Host pup:.ls need some of the natural. meanness’taken
" _out, of them. . . . A D 76
n v " ‘ < A




3 , ) Code
4 ¢ /
L5. Tt is more important for boys and girls to be liled ’
-~ and,accepted by their friends than it 'is for them to » = = ] ,
get along with thelr teachers. ’ A D 1. ) |

L6." Teachers should ansyer children's questlons a‘oout sex :
frankly and, if possible, without show of embarrassment, A4 D .18

k7. Vhen &mpﬂammmmm@s of the school, one can

be sure he is developing moral character, - &k D 79
a ¢
A8, I'Ihen a teacher As told someth:ma in confidence by a ‘
c¢hild, he should keep the matier just as confidential .
as though it were entrusted to him by an adult. - A D 8a

' : ) -

49., Since a person memorizes best during childhood, the : o
' period should be regarded as a timeé to store up facts. - /
for later use. A D 33

/ >

50, Students should play\a very ective part in fomxlat:.ng . L )
rules for the classroém and the school . A D | 3k o
: L
-~ SN
D A
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l"'. ' :‘ s \Respondent No.: -9 -~ 10

-~

-

Cee * PHN Scale . B

* The next section of this guestiomnaire is a'series of attitude statements,
Each represents a commonly held opinion and there are mo right or wrong
answers. You will probably disagree with some items and agree with others,

~ We are interested in the extent o vhich you agrec or disagrée with matters:
of opinion. . , , C
Read each statement carefully. Then, on the separate answer sheet, indicate
the extent to which you agree or disagree by recordirg a number on the line
following each statement, The numbers and their meanings are indicated below:

1f you ‘agree stronglyz‘- rec\\ord 43 ] 8 - )
If you agree somewhalt - record +2 5, ‘
If you sgree slighgdy - record 1 ’%@ .
.~ . If you disagree s¥ight)j - record -1 ]
o I y;ou di.saéree somewhét - 'rq;:ord -2
If you disagree strory,ly - vecord ~L
Fi‘rs,t impressions are usually b;s"c'in such t'ter_s. Read each statement, decide

if you agree or disagree and the strength your- opinion, and then record the
appropriate number on the answer sheet, Be sure to_angwer every statement,

If yoﬁ fi.ng that the numbers ‘to be used in answering do not adequately indicate.

your own opinion,” use the one which is closest to the way you feel., ¥
4 « -~ - —
- . _ . ¢ Y e ~ N ’\,
=~ - . LAY >
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PHN Scale -

1. Most students vwill tell the jinstructor when he has made a |
mistalke in adding up their score, even if he had g:.ven them
.o more points than they deservyed,
: —

+« - .2, Most people will change the op:m.on they emEress as a -result
. of an onsldught of criticism, even though tI ey really-don't
change the way they fegl, ‘ ‘

. 3. I find that my first impression of a person is usually

correct, , —

L, Our success in life is pretty mueh determined by forces
- outside oux dwn. control,

5. e you give the average person a job to do znd leave him
do it, he will finish it successfully.

>
6., Nowadays many people won't make a move until they find out
vhat other people think,

7. Most people do&not' hes:.tate to go out of the:s.r way to help
someone in. trm..ble. . . .
. s . -
8, Differvent people react to the same situation in different
‘ YIays. .. ..

C

9., Attempts to understand ourselves are usuaJ_‘Ly futile.

10, People usua_.ly tell the truth, even when they hmw tb.ev
) would be bet’c.er off by - lying. ’

11, The importgnt thing in being successful nowada;ys is not
how hard you work, but how well you fit im with the.crowd.

12, TIt's not hard to underétl..nd what really is important to a
person. 5 ‘
. l @
13. Most students do not cheat when télci_ng ah extam. ,

e

1L, The typical: student will cheat on a test when everfoocly ek
does, even. though he has a get of ethical standaxds,

L' 15, People 4re quite d:.ffe,rent m theixr basm :Lnterests.

.16, I think I geﬁ a good “idea of a peﬁson’s basic nature after <
a br:.ef conversat:.on with him, _ , .

17. l‘Iost people ave basically honest,

&

ey
Code =~ -
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It‘s a ra.re person who will go against the crowvd,

S 50-
. 19. The typical person is’ smcerel,y concerned about the {)Aems - \ A
’ —of O‘bhel‘B. .. < 51
T 20, IfI could ask a person three q;estions about himself v
(end assuming he would ansver them honestly), I would know
a great deal about hlm. T52
‘A hd : P
21, Most peopls have an unrea_.ls('n cally i‘avorab Le view of their - = .
own capabilities. ) : . 53
'22,\If you .act in good faith with peop‘l e, almost all of them
will reciprocate with fairness towards ‘you. 5k
' 23, Most people havesto rely on someone else to make their '
important decisidns for them., . ] . 55 .
2. When I meet”a persan, I look ¥or one basic characteristic -~ .,
through which I-try to understand him, 56
25. The average nerson will rarely express his opinion in a
group when he sees the others disagree \anth him, ‘ . 57
26, People are unpredictable in how they‘ll act from one
situazblon to another. 58
27. Give me a few facts about a person and I'1) have a good s
. ided of whether I'll l:.ke him or not. . 59
-28. If a person tnee hard erough, he will ueuau.y reach his ) )
‘ goals (n 1ife, , —— 60
R
29. People claim they have ethical standards regardin,g honesty i
' and morality, but few people gtick to them ‘vwhen the chips , L
are down., . i —_— . 8
30. Most people have the courage of their convict ons. —_— 62
31, I find that my first impressions of peonle are frequent-].y . ' ‘o
wrong, - ———— 63
a ’ M
32, The average person has an accurate undersi;pndlng of the -
reasons for his behgvior, _ >, L

- 33, If you want people to do a job right, you shou_ a earpla::.n .

-
things to them in great detail and supervise ’ohem closely. pai 65

34. . Most people can make their own decisions, uninfluenced by
public opinion,

-
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45.

Lé.
L7.

48,

h%You can't classify everyene ag good or- bad.

50.

573

. the s

Y , . L, .
-x
~ I}

Tt's only a rare person who would risk his own 1life and limb

to help someone else.
i

Some people are too complicated for me to figure“put.

It is achievement, rather than popularity with others, that

gets you ahead nowadays.

Itts pathetic to see an unselhsh person in today's wdrld
because. (o many people tgke advantage of him,

If you have a good idea gbout how several p!onle will react
to a gtain situation, you can expect most’ peoole to react

wayo 4

I think you can never rea]_‘tv undezstand the feel:.ngs of
other people. .

The- average person is largely the master of his own fate.

Host peonle are not reallf honest for a deeirable ‘reason;
they're afiaid of gett{ng 9aught

The average person will stick to his opinion if he’ thinks
he's vight, even if others dlsagree.

Peonle pretend to care more about-. one another then. they

really do. ) i .

/

L

'Host people are censistent £rom situation to situ ‘on-in‘v

the way th‘ey yeact to th:.ngs. \ * . g;;g

N -

- 49

70

71

72
73

4

75

%

7

You can't accurately describe a persbrﬁ.m Just a few words.

If & studeht does not b ieve in c}igating , he wil® v01d
it even if he sees many th}rs doq.ng It.

Most people inwardly dislike putt:.na themse‘lves out o
help other people. . X

3

The pergoﬁ?i with novel ideag ig respected in our society.

If T can see 'h.ow a“person yeacts to one sn.tua;ton, I have

a good idea of how he will react to other sitpations, , |

- People are tao commplex to ever-be understood fully.

Most people. have a good idea of what their strengt
weaknésses are,

+
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. ‘ ' QUESTIONS for mnnﬁs-‘PHASE o N
v ) - - ' . ' . ” ~— . ‘!
"+ Morale-Team Effectiveness . . ; : :
o . g B ) .
¢ 1. How well do you feel your| project team is functioning? ‘ Ty
L. ’ . g g T a o
LA T ; , Very well ) Ce T
o L Moderately P
o BRI . well _ ) .
) . s : Not so well , ' A
ol L] \_ * - 3 4 ‘\
N ) . N L ~ .
* AN A 3 » , A . “\
' o ¢ & - ;A -
- . » a h,
t v @
o , w \ , (9 . N
¥ - - .
’ - @
2. Are you having regular meetings t® provide each other feedback?
' g . . hd i
) Daily ) .
- 2 or 3 times weekly
’ . . , Weekly ' ¢
’ ) Less than weekly , '
3. Do you feel like your applicable skills are being ful]y utilized ;m
. the project? .
: . _ - Yes
. ) No /
Comnents : .
5 . - -
* . < { +
L. Specifically what are you doing to help other staff? . B
e —— : 7 -




- * b ' ’ I oo - Page 2 f—‘:ﬁ- .. _

- R .
-

5. Do you feel you have adequate freedom to do the t)ings you want to do
B in the program? s .

Yes’ L *
— . , . No ..
- y. . ¢ ’ “~
Comments: ' -
: -
~ ” : “ - .
b
~ é

A% Q . |~ R
ol T e

.

6._ What (if anything) seems to inhibit you fram being as effective as you
would like? ‘ .

-~ . - ..

-

- . f ‘ . \ - ] N . ) _'*
\ - 7. Have you cooperated in any way with teachers, administrators or aides s

* -

in
gel ) - from other projects?| L .
. —» L. 4 ) - Yes' I —_— [
R No ' ' . ;

'In what way? N

»

< . A ‘ }

i 8. 'Have you actively used community resourcés in the conduct of your
classes? . . T

)

s C‘ o
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9. 'Have you had an opportunity to meet and know any of the children's ’
& ‘parents? . . # ‘§
7 Yes Y, ; .
o 3 NO . T 4 . .,
. "o * - ’ , : & ‘ . & <,
Can you describe the nature of this involvement or reasong ;Qr lack
%  of involvement?, = - = ) {
N : - ¢ ‘
! ? - e -
.. ) . j ‘ 7
’ Y g
. ' \ . :
. . . i R B - ) ) ' % ~
: _ .. g
Training Effectiveness ” : \
10. Do you now feel the pre-program training has been helpful in conduct «
of the program? < . .
Yes R . & .
- - NO . - - -
\ i “ . . ‘
. s e s U ' .
How? CaS’&ou give specifics? What parts of the trajning do you feel o
were most helpful? ) S S . .
. s & & , .zi&:
: ' oA ’ . » i N L
4 e , , L
» o ‘»
) h - s ,.f:’i
; k , ) eth
s ﬁ.ﬁ . - ( ; . ’ L n P !
o .o, ~ , IS P
- — N - \ . R
bl - . " N - -~ ~ ’ - 1,; -
11. Have you observed any negative results of the traifing? = . o
' = . o B ~ L
o < N t ) - f T : * o - %
Yes Co T s, 3
h b . NOL '3 o ; ; o o -]
i - S h N A ° . ‘. = ’ -
X, Sy L U e e S - K
AnyCB¥feific examples? o R B G
Cay ~ h i N TN * o= N : e
o ' I A, e e NI~
w v ks N -.% ‘; . :‘- ‘o‘:\
s ) .. - TR -
! - ¢ : ‘ ‘: . ‘ ‘ ‘4 :
7 ¢ : ! - . ’ f‘: o F]
- . . . " . \ ,:»Vi . . &: .-
B ) / ¢ H . K . " . ) R i - rL;::
. ’ - . , 4 .. -8 ;8
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A ~ 1
, 2, . Have the visits }:y the training consultants been helpful? ..
- , oL . .. ’ - . - o ‘. '
L & U ) - Yes . ° . '
3 L .. . Y. ': No N ) ’/4 . . ,
> 2 s . . . e e -
3 a o - : -“ : . . . . ‘ a
e .’ In vhat yaya?- . " . . L, .0 e
2R T ’ : .y M B " : N . N . 4 , .
- + Loea '\ A . - R
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« Goal Realization , o . . . . T
= v . >
. o Ay ’ N
g - 13. Do tr;e children appear to be particip%tlng actively ip the program?
- . . - . . \ . ” es . L . )
" . v - ’\ € DA o, . -~ ] P ‘ s i :
.~ v {‘- . ~, . @" . \\ N . B - ' . [ .
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K \ . . B . ’ [} ‘e l: . T
PRy 2 , 4 © - " 2 -:\ ‘1 Y b W Vs :,"
2 - b 4 ’ PPN .
v {0 @ ~ 2 . hd o ., ,:/ . . b . - Nad ©
« S - .
- { - - » ., ° Py ¢ 0y . \ - 4 N H
\ .. 1;. A4Are the childrén ma.k}ng significant progress in langnage skills? W o
\ Je . ¢ hy . (%3 ot P . .
_ ‘ Rt . . .. 2 Vo ..
S : A o Yes ) . co .
] . . \ Ve PREI evr—— PR .
- , , 7’ ‘/ ] ' f ‘ . = No" N - , - ] * <
- ¢ . y ' rd ./ « / ’ " - Y
( ) Explain: N L sy Co e R
_;:. Rk L . . - . < ¢ . . ’t \ s _ . ] - .
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17. Do the children seem more able to commmlcate mth each 4ther and -
" teachers than when the program started? . , .

s TORE 1 IO e AN

Yes - :
- N 7
. NO » . A '
. N . * -
’ L -
. -, :
N . e ,
— t
‘ .
' o - O .
. M p
.t . y ¢
. B '
& /
-~
’ -
N4 N -
\
.

18. Do you feel the work load is greater than‘reaspnable for the pay

’ i:nvolved" ’ . , .
A L ‘ Yes . N !
, o P o No , 4
Please explain |, T,
o . / , o,

k) 180// . S/
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19.,, ﬂou thmk the people in the commtmn.ty feel the educational
prbgram is Morthwh:.le"

-
! Yes
v . N .
. ‘(. Sy No
N A N . i
. . ’
- AY
¢
. T ‘
- 'o
- @ ' 2
[ . v . - - 9 z
’
\ '
. . - . . 3
.
. ) \ i
" . .
., - .
. B -
n~ - \ J .
a . -
. A
- . N

. '

20. Can you describe what the children you work.with do during a
typical day? Vhat is the schedule? How does. it vary during.

; the course of the program?
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DIREbIIdNS This quea'tlonnaire is designed ‘to explore the typ:.cal JWays
.+ you interact with people. There are, "of couvrse, .no mgfc or wrong ansyerss

, sach person has his .oWn ways of behaving, N
- ., " Sometimes people e tempted to answer quest:.ons l:ke these in ~ ‘
téfms of what they think a person should-do. ,This is not what is wanted
* héere. We would like to! €m0w how.you actually behave. - ”
= « Some_ :Ltems may seem’similar to others. - However, each item is : '
different so pleasé answer gach one without regard to the others., There ¢ —0
is no ‘h:une lmit but do not debate, long ov’er a.ny :Ltem. . Coe
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—— SENTENGE COMPLETI'OI\I'FOR% SN
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.

3

% oo Sa . %
the lines. below are some sentences that are_started but are Qét c K'.t )
finished. “Complete each sentence to tell how you really iee Let!s )a

o

try a.n example. Suppose the sentence reads this way: . ° At e
.. A, Today‘I want;to : c. - . - // -

To complete this jentence you m.ght write " "pla.Lba]J. W hget a good -

grade," "finish my“homework ear so'I can go to a show " or many,t ) - -
many other ’c.h.mgs, depending whatyyou really want. Here's a ha.rder 7
one., . - ' C

s L)
’

\\'j _B_. wCompared with most years,

v

To finish this senten you might write "didn't have ds much rain,".
"was about- the Ssame,as rost years ,'* "w(ef more mterestlng for me, " 7
or many other gé to teld how, you feea, ttu.s year was l:_ke or .

- .d:fferent i‘rom most y@rs. ’

Rl .
¢ ot . . . 7 ¢ .
[ PR I

, Now starb with the first sentencé ‘below, telling how you really feel, - |, -
e A Do every one. Bé sure to make a whole sentence, There are no right ) N
L . Wrong answers. Ea.ch rson will end,up with a dlfferent sentence. . S

’

. . ’

. . -
o

B . —_ N e
. . P R . ~ S e
% o o . . <
’ . . 3
i . ' . . N A
. . z

a - . . e

W ‘ .o - / - . . e " Cede T
» AN . —_— 0 .

AN 1. Cempared with most 'fazg_lie's , my family is.

~ .
.

e
-
2
.
-
»
N
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2. Studying is » -
.r/ .. . . -

. .
- &£, - @ . ‘
s .
* 3t =~ o hd 15
Yeoa
- » - \?’\' -
° r-3 .

> 3. I learn best when . ‘ " <

Y S s, " Lo
. 3 - * N .
~ —_— - T .z 16 -
= . ~ ] \ N

* ’ R @ C o

a

L. A nice thing about my family_ " | y . :

I3 . ’

. . - [} ' . 17 O ' ’ b

.
. .
< 7 .

5. When Iv@‘ow up, I\-want to be_ ' \

- -~ - o
&
« f ¢ 4 o 0
. . 18 & .
” 3 2 16
’ . R . N - . -y

- . :
o . o . *
- * ’ < A Bl .- * 7 >
” .

6.\ Some of the best thingé® aboixt this, class are < RS

. . * ( —».gt'r>g' /‘/\/z h

i 5

: NG L e LN
’ c’ N * “
T . - . - M ..
* 7. My father is A% e S
‘ ) - vty ‘ ’,
- e /v K N ~ . ] -
e . . ‘ ) , 5 .
8. Learning out of bb&ts is_ -
~ - LY
&
. p ¥ .

®
9. If I could be somsone else;, I

.

, ) . -

» 10, When I talki about school, my I

.'—.—" - ~ oL \)l
oS- ‘ ". - . .
. ’ .
YR
/)-I .
11, (I am happiest when
. ‘ -
R - o _‘f s
/ [N R \ s
;o
'- - . ° ’ R
. Y ~
(1 1 ‘ v ‘ ‘ ~=
5 - ! '
) 186 ' AP . ¥
A . ’ '
Coeea » -
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160 &eﬁ I talk about school, my father

3 e . v
|

_ = 17 Most of éJJ.‘I.'wanp{\’to — .

4 : 1 ' - ’ L/

2 .'{ 18.- ;[n class, wOﬂ(:jLng ; wl.th others is

. ‘e ) Y >
. ‘/ + . r . .
A . ¢ .
7 o . v B i N
g a3l XA - -
.My teacher thinks I am : ‘
-\3/ - ‘.
: ‘e - - - *
La b P B ;. o .
SN K T '
IR y ~
- I think this'school is T
“ [ ! . A4
.‘ : ~ ~ 7 .
« .t L) ~ -
: s -~ B
I think my teacher is Y %
) - < . 1
- L ]
. ' '\
. . .
e
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IPLE CHOICE SENTE{’K\\ICE COMPLETIONS:
LY “ 12

3
- P ‘ * -
7

On this form are some senténces that are started but naot finished.

Below each sentence that has been started are some different w

that it might be finished. You are to put an X in front of the gne

that makes’'the sentence most true for you; There are no right or.
- wrong_answers. The way you feel about things is what counts.,

Y "Let's try an example. Suppose the sentence reads this way: . e
*  Today I want to - ? .
__play ball. . I ——
- : . - T :
N . get a good grade. . -l
- x_go to a movies . . ; ‘ - 9

Suppose that what you want most today, of the '\hhree' ch'oices‘ listed,
is.to go to a movie. To show that this is your choice, you would put
an X on the line in front of the words go to a movie, as hag been done

. in the example. ~
. . VB

" . L
"s?-;"’ P

| ', &

Start with the first sentence and put an X ih froft of the one ending

that makes the sentence most true for you., Do every one. There are

no right or wrong answers. This is not a test. What is right for

you would not necessarily be right for somebody else. Remember,

complete each sentence with oniy one-X4~shat is, put an X only in front

of the ending that comes closest to the way you really feel. ’

i o %

) . ‘ -

‘

{ \
Are there any questions?

A




R E,/ My schoolyork is

.*__very hard (1) .
" ___sort of hard (2) c g
__~sort of easy (3) ' sae

} . very easy ﬂ:r me (4) | s

F, I learn best when -
s . .
" I work by myself (1)

e ——

I work with a friend (2)

.

I work in a group (3)°

G If only teachers - - ' I
WOuldvmake us work harder (l)

“ wouldn't make us work S0 ha.rd (2)
. ‘ 3 S

.H, In class, workmg with otherszr;} .
‘ ____the best way for; me to 1 ,(3.) .

sometimes good, Isometmes not (2)

not as good as wOrld.ng alone (3)

' 3 TN . a waste of 'ginie ‘for me "(4)
o ) L
& _+ I My schoolwork is« ) .
: o L very mterest:mg (1) .
! -
& R .
| interesting"sometimes (2)-
g il < sometimes dull (3)
% 0 T

e +r dull and bori ‘
. very an omg(lr)

AR | . 189"




v
]

) ' Coe \
. A. My schoolwork
is a lot of fup E 13
is sometimes'\fun (2) . ' . - ;71; .
isn't much fun (3) ' ’ ' ‘gﬂ Yo

is not fun at all (1) -

o ——— B .

B. Learning from books is -

very interesting (1)

f - -

'\ . interesting somet?mes (2)
& B

sometimes dull €3)

& ‘very dull and boring (4)

J C. Studying is .
. . h J ) . .;-’
a lot of fun (1) ° ..\g#

\
,n
P J

sometimes fin (2)3:

. . ﬁo‘b:l/cp fun~(3) - .

’ \ notfun, at ath (b)) - F
" D. The best thing about this class is

the kids in it (1) \

|

- the things we learn (2)

|

recess (3)

the teacher (4)

the fun we have in élass (5) -

rt———

-
'

L
.
1]




AR N ) cT T =7 : N
~ N .".;- . ‘} i ) t ~ .EAQI
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J. Learn:.ng from books is P o *
R ‘9";‘
2 y ;:aa';g‘qu way to learn (1) . | . 22 .
gooa, butiI can learn morg in other"ways (2)
. .

- Vnot a very good way to learn (3); T \
Y O
ST :erit at all a good way to Tearn (h) , \/ .

' ._very dull and boring (1) : \‘\/s R 23 .
7 . , .
sometimes dull (2) ...
~ ' interesting scmetimes (3) ' e .. SN S

very interesting (%)

* o . h -
. u,e-)l . . ) 4

~ - ; = - >

L. " The worst th:.ng gbcut this class is s . '\ . ‘ q-
. . . * YR )
4bhe k:Lds in 1t (1) - o R T4 7

LI LA

- i the th:mgs we ha.ve to study (2) o e, o

the tea.cher K<) . L

Vea o S ¥

L tha.t we almcat never ha.ve fun (h) ‘ PN -

.___that we have to stay in school too long (5)
b a N L l : - -

’
fx - .- . i .

M. I cap't learn much when o L .
D twemwmear@ ), . ®

I ng:l; with a friend.(2) ) “ / ‘ , o ’
S work in a-group (3) = . e

L3

TN. If I should fail in gchool,

.M;.
KR
e
£
.—l-
m
L~
-
2
"B
)
&
8
3
o
—
48]
o
4
'\

e e
ST AR
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T . . ! Code r
0 In class s working with others s s +
not fun at all (l) 'y‘ ' 27 b

———-—-—.,no;‘t! mllc}l fm (2) ) "- . . . \' ! -‘/-'. * L

o sometimes fun (3) N a N N AU

'3‘ ! ) N o i
R - lot of fun (l;) , o ' L ; -
. . 7 " AR A N PRI s
[} o~ - . ‘ . - . ‘ ¢ O - N O ? n»‘i’:‘z
P, When I talk ab{out school, my mother - o ' T e
“ " ey ’
dOesn't l:x.sten (l) / L ) /28’, LA
, . ¢ . e ? ¥ o : a.‘ {1
Tt sometimes ]_'Lstens, (2) . - A K RN .
. /_A, -~ . : B R : . e . 1
t 4“ ’c - e ? N
llstens most of the t:.me (3) S ] .
Ll . v v o
_____is Very interestéd ) S L o

~, . /-\_/ . : —‘ . N : - . , R
N .. : - . J. _" y w - 4 7' . .
Q. I learn best when. - L \ . N % ~

o - the teacher helps me (1) ’ - ”'2.9 . > y ’
: »___anothér pupil helps me (2) . L e e

A -

Coa R someene in my fami §3);l°*’., . L " . X
I tan work it out r myse (%) | o
s f 4 % . .

. - If I should fajl in school, N . o ‘ AU

) > M N » -
. I'd be mad st the teacher. {1) ;- : 30- T

i / Ifs bema.dat myself (2) . L )'//A',: o .
. ” d . [ ’ . ,'\ 4/7L . . - \., Ao
- ___I'd say it was tough luck (3) . - K L

itwduldnt't,be”m‘ymlt (h)“ SR A

”» -
-« N N . A .
[} 5 7a
- . z d LN ' g . . s
¢ H E- T %e LI
« . .« v « .
. . d . 0 e [} o
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* v
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L4 ‘s M N . ¢ .
> * N b‘\ ’ .. ‘ % 3 o N . ~ »
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0. 1In class, working with others is
© not fun athll,(l) oo T . 27 - .

«r?
*
-
‘
.
.
B
N

Sop!
Bk

SR

" not much fun. (2) { ’ : L

sometimes fun {3): ‘ . . | B

. . . .r " , . . . \ - . ?_0 B {\»o
__alot of fur (4} - - ’ - - - Lo

tiane—

/

A

4y G hoeh 2y

N . .
’ ) bt \ 4 .

. . N

s
>
17

.
-~
-~
d&‘@-z‘:

te,
T

’
.
el

P. When T talk about school, my mother Lo
| N - 28

3

°
¢
-

doesn't listen (1)

]
’
.8

. . -
. ' _s | sometimes listens (2) . . o

e listens most of the time (3).

< - is very interested (4) .

< ~ e
* h ’ . .
. : )

Q. I learn best when . )
‘ the teacher helps me (1) -~ . .
_ . another pupil helps me (2) ,

N

e
. gomeone in my family helps me (3) '

C ot I can work it out for gwself (%) o

. R. ﬁff" I sho;.ﬂd fa.:{l in schoél, . |

’

oa
k>

P

« M v

. Id be mad at the teacher (1). -

LR .
i £

* 71d’be mad at mysedf (2) o - s T

' I'd say it was tough luck (3) SR S )

* . 'it wouldn't be my fault (). . o
“ ‘~ RN . s .

-

.
>
.
B
B T o

L4
>
.
.
5 .
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& ‘ . :
- 8; Iam happiest when - L v
' With 2 fr:.end (1) <

I'm with nw famlly at home (2)

'

Im alone (3)

\
~

L

~ . »

T. In glass, working with others is °
- - i

very hard (1), ' ©

)

herder than working by yourself (2)

‘- . «
. ___easier than working by yourself (3)

. -

—:___Very easy (L)

U. When I talk about school, nw‘fa.ﬁher
‘__is vewy interested (1) o
listens most of the time (2) ’

sometimes listens (3) s .y

S

"c}oesn't listeén (4) -

V This school .

____is my idea of a good schiool (l)
_____3s 0.K. but it could be be%tg’ (2)

q.sn't very gobd (3) .

1s pretty bad--I don"t like it (l.,.)

<«

I in school (4) o
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C_FOR  HERE - WE _ THIS, OREEN ”,

\"\ v o /

CONE  THE SEE' CAN AND -

_

L

L] 7
. 4
.

BIG DOWN™ BLUE HAVE MAKE . .

CALL - BUT SOME  WHD

AFTER ‘FROM .GIVE' SOON  COLD

IS

| | .
MADE THEM ,/ WHEN | ONCE ALWAYS o
BECAUSE -DONE GROW SMALL HOLD

EARLY ‘SECOND BECOME CLOSE EARTH

GAINST REALLY WHICH SHOULD HEAVY

.
. . .

oo 197 - .
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e STORTA - .. =~ .,
. Juan said, ‘e can play at our little green house. "’
Roberto said, "I have a big toy that we Lan-ride. - .
~The toy is blie." .

Juan said, "We can go down +6 the house. ' Vo .
,- 1 can play at the house." . -7
L | ./

.- " . STORY B I -

. . » -
Father was ready to paint’the truck. . © oo
Maria will{ Relp father. ~ : ~ i
He said the new color was yellow. _ . '
Maria sﬁd, "What a good cqlori!: L : .
Father said, "The truck w'ﬂigo fast to the store.", .

- s . ' ’. l,’" . * ’ A ] . - ', -~
© 7 smRYC. - . T\

A woman saw some lettuce on a farm. .She wanted soms for a = - .
picnic, The man ori the tractor gave ?xer the. lettuce. §he .

© *"put it in her basket. . ASE o
. : - - B * . ) e PR
)  sIRYD S

Jose lived on a farm.. He woFked in the fields, Maria was his

gister. She milked the cows., When Jose was done, he 11&:0&1&;’ k2
play near the fence. ‘Then the family would ‘go to town., . 2

EN

PP
Ay .
. . PR J .
. ¥ . c s . ) PO IR 4 . .o
. . B
. . . - -
. . . .
< b 0 « - - . i
o . - N " .. . o ‘
. STORY E - PN T
. " . . S . y

Once there was a mmgry squirrel who lived in a tree. He™ "
climbed down to the ground {0-1ook for: some puts. Just thems:.

a dgg barked at him. The irrel tHoyght the dof-was after
_ ! him.- S@ he went back up with his mouth empty, - !

-
»

g \\‘)"-1
L < SIRYF RS

Ernest watched the boys firish the baseball gaie. He decided |

to play with them the next time, ,Suddenly he_remembered tha 2.
nis father wanted, him to carry 4n wood for the stove, Wiy
_he thought,,"if I should Ainish early tpomorrow, I believe 1

+

would be-able to.play in the afternoom.™ = -

-

’

.o - -
” ?" »
-y -
-
¢ P s - * -
8 ’ - -
“~
. B
\ y ¢ ?
-
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EVALUATION

» N

1..°0n a scale from 1 - 6-rate this training with respect to:
1. Adequacy of 1eé.d;arsﬁip
2. 'Meeting my personal goals

o 3 Meeting the requ;iremen;c for the
- \cours‘eIamin .

. . ° > . . ' ’
The most significan:a part of the experience was:
- . - . . ’ .

» . .
°

A4

\

3. The least éignif}carrb part was:
\' ’ .

o

. )
’
»
.-
- ~ -
- . - >  ®*

. . - , .-
4, If I were taj {f in charge of re-designing this séssion I would changes:

M
= . .

. . 2 ,A/“""'-‘. .. | . ¢
/.
~ ~

| : -

»

v . ’ < ' A (
4s compared to others in the group I feel that.I am (more) (less)
]favorably'disposed to this type 0:9 training than "average'. ,
- . £ . N

4 EN

3

- : > - o ‘ . . L
, Among the people in. this segsion I think I gained (more) or (less)
* ag compared to the others in this group. ,

Significantg.y mo:;'e
Somewhat more .

: A'vexjage

. Somewhat less

_ Significantly less '
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) * Questions for Migrant Parents o ) ¢ )
. L : : Pl . :
l%arents should see thdt their children ‘take advantage of available
educatlon opportunities. - s - T
= . S , Agree Y . : -
e _ Somewhat agree e ‘
.o et Uncertain | > "
! ' ' S Somewhat d:.sa.g,ree S ‘ \ ’
’ N Disagree -, ' .
- . 2. Do ‘you feel the courses and act:wltles are wha,t the children most .
"; . . need7 . . [N PO .
? A ") - Deflm.tely R !
| . Proba.bl,y . 4 :
g o - . Uncertain °
. - : ‘ Probably not -
X . -0 ’ v ' Definitely not .

-

) ' - 7 " Y —.

L

5. Yhat changes would you suggest" (Probe) How do you flel the prograxn
. @ould otherwise be :zmprmre:d7 A .

-
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e \ " ~Data on Person Intervxewed
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1 T » . .
- +
\ F
Nane: 7 Ay — l
» T N
. ' e ) .
. . A i ’ \ o "
. Ocpupat:.on: an " .
* (Comnunity Members Only) _ o

! *
Sexs” ‘ Male ‘. .
. Female :
© s ! “e N
o .
) Years Educati ] ,
l . - . ‘
Speaks' Eﬁgl:wh- " | Yes 3 .
(Parents Only)
ome .
‘ Very little
‘ o ne | -
How’ma.ny children %’ you h /
(Par ents,-Only) .
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‘1,

3: /Do'"you know how much it cos

A . , . - Sy NE ”'.‘" s
~ r "Migrant Education Progrem- - SO
R N T
\ * Questions for Community Members . - ?q, .
. o - | | AN
. 1. _VWhat do you understand to be the goals of the summeP educa.tional
. program for migrant cha';];drenf \ . 3 ' .
3 ' \ ' ot s , 3
T —~ (1 S
Lo s s \ . . . 7
§ . (2) [ ' ; r . (-.\
! ) \ . i \ ) \ h, ,
L) A . - ; N ’
4 N s v\,; . x
! - @) N ' N N .
» d M c [of . 4 ) S
% . : * : ) . :
4 2. Do you feel the Educational Progra.m for mlgran chlldren in this
g ©  area is effectz.ve" P .
, r\ . U
g - Yes . . ) -
i o ~ T No - n T ;
xB . Comments : ] .
Iy : - . \
/

g per.

S
RO 4. Do yoi’r think it is
be worth the cost?

suff:.c:.ently valuable for the children to
vl Defi.nlte]:y . DG
" . " Probably . e b
Uncertain ¢ . - g
Probably not . , L, I

" Definitely not . S

. Aruitoxt provided by Eic:
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\ Def tely ndt—— J ! W
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9. Do you think'pigrant families feel welcome to part1c1pate J.n
. commum.ty services and activities? . .
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. <e ..+ I/ Definitely - _ L
S 5 ' Probably ‘ —
P . Uncertain.. = e T
o .- - Probably not . .
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. . ot _Definitely dot ., .

10. Are migrant workers generally accepted in this commun::.ty as °
fellow citizens, with the same rights and p‘rlvileges as permanent
res:ulents’ . ,

‘L ' ' Definitely
o Probubly
. : Uncertain ' .
) Proba.b‘ly mot
o ~. Definitely not

11. Are adequate health servlces ava:.lable to meet migrant faml:.es’
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L 3 . - Probably
t “Uncertain ) . )
Probably not - o
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1. The summer education prograxh for mi:gram'. c};ildren will be very ' J
beneficial -in the long rmn.c A ; PR
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- .- v - Somewhat agree . ) ! -
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2. Mantana taxpayer's money should not be used// to gdi:tcate? the
children of migrant workers-. S SR
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> - Uncertain. . F
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3. Agiiculture shiould mechanize so as to eliminate the reed for
. sumer migrant workeérs. ' .
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y i .. 4. The Migx'zinp‘Children §umner Education Program does:offer the.type
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6. -Migrant children would probably learn more by working than by

‘ attending the summer education program.
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K - . ~ TABLE I (Contin\}.ed-) - oo IR ue R ’
; California Test~of Personality - T T '
SOCTAL - 2 5 ] & 5 & 7. & -
_ ADJUSTMENT Soci Social | Anti-Social | Family School Community | Total Social - Total
\ FACTORS Eitand:.;l-}sis Skills { Tendencies |Relations Relations Re;l.;a.ﬁions Adjustment |Adjustment
. | oseibleseore 1 8/ | 8 I 8 e 1 8- 4 8 ‘b .ous | 96
‘$: IBillings PRE -N =17 5.6, 5.9 Loy 5.5 7 6,1 5.9 334, - 624 ;
a&ﬁz © FINALN'=16" 6.3 5.6 L6 v ) 6.1 -2 6.1 Bhel . - ';ﬁ 62.1 S
" MPromberg PRE N =16 59 6.3 5.3 sa L 6X T -2 U 353 So61 . | .
; ) C FINAL N = 19 50L|' ‘500 L|..8 5.6 5;3 6.5 32.6 ).’.3, . 58.L|- :
” Glendive FRE. N = 8 5.9“ 5.9 3.3 5 5.1 5.5 310 58,1 - |
. FIMLYN = 7 59 kb bel 5.3 5.3 . 5.9, 310 58.9 :
| ltardin - PRE N=18 5,4 5.8 45 6.3 5.8 6.0 33,9 0 . 631
- FIVALN =13 6,0 5.6 5.6 5.5 53 . 5.2° 33.2 - 6L.2- S0
Hysh‘am ' PRE N= 11 6.5 507 505 \ 5:7 701 ) R 5'01 ' 3506 —F 650L|- :
- FINALN = 9 6.L|. 6.8 502 - 600 703 o 501 36;9 6600 3
Kinsey. JFRE N= 9 751 . 57" 5,3 . 1.0 . 63 . 5.9 " 35.3 | 6544
0 FINALN=.3 4.7 5.7 2.7 6,0 .. .53 5.3, 29,7 .58.0 N
Rosebud PRE N= 7 - 57 I3 L9 > R b9 6,1 36,0 <23 57,1 L
s FINLN= 5 6,0 6,2 5.0. 6,0 . < 6,0 6,6 . ,37.8 -~ 67.0 3
Sidney “PRE N=26_ 6.2 . 5.7 5.0 5.7 61 5.8 3.5 61.1 ;
EWNAL N =13 . 58 5.0 2.9 b7 5¢5 - 545 9.4, 2245 ;
Terry -  PRE N=11 5.5 56 . 3.8  ~ b 6.5 6.5% "Bk 643
: FINALN =11 5,9 5.8 oot 5.6 N 7.0 353 62.9
- liorden PRE N=17 58 61 L2 5.6 . 6.8 6.6 351 6.1 4R
- FINALN =14 57 5.7 3.9 5.9 5.9 . 6.5 33.7 60,5
o Total gRIgAL g = %148 ~5.8. 5.8 AT 5.8 6.1 . 6.0 34,2 . ~63.0 :‘
ERIC== : 5.9__—{ 5.5 bolio 5.6\‘ ST - 6,0 3'3.3 60.3 211
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° 1.
2,
S

very interesting

.B... Learning from books is. .
. . . -y .

«

.

interesting sometimes

sometimes dull

y

very dull and bor:.ng

No Response

y

- 730_0

T S
T2

, /‘ '1,;6-“, E

o Multiple Choice Sentence Completlons I
. ' “(8&9 year olds) oL .
" : — - S ] T >
. R ' PRELIMINARY| ' FINAL |/
- - R . N-= 63 ) N = 51
Question v o '{, T Pepcent - Percent .
A, My school 1‘4ork' N . T S X ( R
. ) e
1. is a lot of fun -~ o 714 58.8' - 48
2. is sometimes fun ’ : 17.5 21.6
° 3. isp't muach fun . . 6.3 5.9
k. is not:fun at all_ ' R 13,7
E. - M}; _scléooi work is . ' - T
L1, “*fery hard : o 7.9 -~ & 5.9"
’\( .2. S‘ox‘t Of h-ard * .7.9 15.7 3
.3...sort of easy . . '20.6 19.6
“ 4, very easy for me___ ” 63.5 ° 58.8 .
I. My school ‘work is "‘ T -
‘1, very interesting f n 65.1 § 21.0
2. interesting gometimes & 15.9 . 4 7Y
30 Sometimes d\lll . . s R 12.7 v h 509 te
L, very dull a.n@l boring i - 20 7
No Response® ! 6.3 . e T

de

Leazmng frof books :I.S

Program

wsdet o

e ‘refers to thw of studen‘as taking -bhe test:‘

1. a good way 'bo "learn : - 68.3 68.6 -
2., good, but I can learn morg in - 2 S
* *  other ways. .- g 23,87 — 275 )
. 3. . not a very good way to learn. 1.6 . 3.9
4, not at a1l a gdod way to learn = :
‘o - 'No Response - . 6.3 -
Sy - - -
N k %;‘\ ’ .. j ) e . f /
NOTE: "Preliminary" refers to ‘test results at the beginm.ng of ‘bhe.
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Ce T g msm I, - s
Mul'biple Chon.ce Sentence Completlon (Contlmzed) ~
> = : ‘[ : :
e . 3 o = . /" PRLLIM]NARY FINAL
L ° S ' N =63 N = 51
' jp‘é@:rfion’ B - < Percent - | = Percent
_Stud&i&g is o
. o . N W"@ - ' ‘
1. .8 lotrof fun > - - 65.1 54.9
"2 sometimeg fun - " . | , 23.8 . 29.4
3.’ ;‘lot mu°c ifun 4 i : ‘ = - 7.9 * 7.8
‘L, not fun at all. ° . . 3,2 7.8
53 C‘S 19 “_n\ ) ‘ O D
1. very. du..‘ a.nd boring . 19.0 ) 5.9
2. sometimes dull . Tt 1.1 11.8
3. - intepesting spmetimes il;SfQ 29.4-
' ?!». very intecesting ~ “ o W76 .« 52.9°
- No- Response el gcﬁ_ 6.3 -
R B RN "
D,! The best thing abop.t this class :&.ss T s ‘
N . ’ ," . ‘ o
1, the kidsn.n:.t e . 12.7 11.8
: 2. the thingg. we leim . e 33.3 27.5 -
'%}f recessa RS . ' < 12.T . 13.7 ..
~4$ the teacher ° __ 14,3 o . 7.8
5. +the fun we havé\iﬁ class _ ' 25.4 -
-~ No Response *7 - ~ oL 1,60 -
- [ s . -
L The worst thing about this class is ) ‘
"1, theldds in it ¢ © pp2 T 9.6
2. ‘the things 'we hdve to study 25 5
38 the teacher .t T f 12.7 8
. that we almést never have fun } 1.6 7.8
.5. that 'we have to si,-ay in. Schoal :
| tod long - , 30,2 31, 3
No Response °. . 7.9 ° .
F. T learn best whép ) ’ ’ Lo T -
- C R R e p
11 I work by myself ‘hoi2 37.3
\2. I W@I‘k With a fri’-end - 19.0 ‘) 15.7
3. I work in a group 30.2 47,1
. No Response 1.6 —-—
' ) ( P - . . N )
‘S N ’ "
- .’ .
) M
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TABLE II

- .
“ Mu]:tip Choice Sentence Completion (Continued)
\ \ PRELIMINARY
L \ " e N=%63
Question = N A ‘I Percent

) .
- H. In olass, working with others is \

\

. . p N\
the best way for me to learn

M‘F

+7
By ! R
o .
RIS « . -

R s RIS

T.

In class, workd

1.

2.
3

b,

o

ith others is .
very /r °
harder’than working by yourself
easier than working by yourself‘
very easy .
No Response )

1. the AN : R R
1 .2. sometimes good, sometimes not 12,7 .
b 3. not -as good as working alone 20.6
~ 4, a waste of tiwe for me 5.4 -
No Response L S 9.2
M., I can't learn much when, - S o
" . . L * . A (
1. I work by myself 38.1}\
2. I work with a friend 28,6 \
«+ -3. I work in a group 27.0 .~ } .
- No Regponse . 6.3, °
. 0. “'In class, working ¥ith others is
1: ot -fun at all . 19.0 i
X 2. -not puch fun CF 3.2 !
3, sometimes' fun ST . AT5 ’
4., a lot of fun " e SO
- No Response S - B3 -

11 .1 -

27.0°

k1,3
7.9

G.

.

A

If only teachers

1.

2.-

would make us work harder .
wouldn't make us work go hard
No Response ’

[
s
>

r

e

s
N.

1.

% N
A 20

4,

Tf I should fail™fn school

I'd try to do better
I'd wish I had studied more .
3, -I'd feel ashamed °

I'd quit school
No Response

"' J"

hat%

<
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\ ’ Maltiple C}Iéﬁ.ge Sentence_Completion (Continued) e
. \ » . ..
N [ N
’ . PRELIMINARY FINAL
: N'= 63 N = 51
Question e TN ‘| Pércent Pergent L,
R. If I should fail in school ’ : : ' L
i ) . - SN - 3
1. I'd be mad at the teacher * 4,87 . .59 . =
R 2. I'd be mad at myself - 58.7 5 5 T o
s , 3. I'd sty it was -tough luck 3 ¢ 21.6 ;
) , U4, it wouldn't be my faul'b ) 15.9 ¢ 39.2 '
. » ‘ .
. '/ . No Response & L 6.3 - " £
P. Vhen ~I talk about school, uw'mo:bher { ‘ , O .
.( . , « R . . 5 s . "f.
1, doesn"b listen i R N 9.8 - \,a- ¢
i 2, \sﬁ‘;)g%tmes listens o 17.5 17.5 ~ %
‘ 3, ens most of the time 8.6 + ° - 29.% . .| -
‘ 4, ':.snrery interested : ' 34,9 R, g
No Response ¥ U643 . — R
' sbe¥e  This seﬁool . o :
. > . - .
3 < N
A 1. "is py idea of a good school . 66.7
, 2. 3§ 0.K. bub it could be better . 19.0 . ‘<,
3 :’rﬁn't very good : 3.2
.. U. dis pretty bad--I don't ln.ke 1‘}3" ° 4.8
b Response 6.3
. ’ ‘WZ N . -~ o
| Q. I learn best wheh s
. 1. the '%eacher helps me ¢ 349
o, i 2. another pupil helps me 1.6
¥ - 3. someone in my family helps me z . 9.5
‘¥, I can work it out for myself 7.6
No response ’ . 6.3 '
# , 8. I am happiest when
'* 1. I'mwith a friend T 11.1
, 2 I'm with’ my family a'b home 333
L 3. I'm alone. .- - . 1.6
4, I'm in school ’ \ 47,6 .
~ : No-Response - : 6.3
T 3
- —-— \ "
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L Co " 4| | ereCmuRy ,
. - N = 63 N 2
Se - Qilestion . . Percent Percent { :

* . + , Lo . . . ! v Py P
L *Us -Whén I talk about school, my father

. N : b
3 ) ooe . 1. dis very interested ~ 42;9 373 N .
e -2, listens most of the fime : £S04 — 21.5 .| ’
oy P . 3. sometimes listens ' , 1.1 21.6..°
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i - TABLE T A O
W | | TABLE 11 y AN
‘ o ce, \ " Group Average Scores for the , . SRR )
e o ‘ . ZIP TEST | -, \\ Ce®
' N ! - A1l Schoo. . . -
5 - ,—%, ~ : . \ -
,% ;\ N ‘ ' "* . ’ ) - = o, d
P I B g "7 and 8 Year.Olds T
T "o ., . " ~Project . ¢
" / b S 2 : . ~
. > . . {Language -Yord " ' .. Reading . i g
. S ) - Facility" Recognition™ Comprehénsion] ‘.
. » ' . - . - ‘i; ‘o L 2
ﬁ:i;i ‘: 4. . ‘ . N » L - ¥ el . < ‘:\f‘ N ] 'Z:
i ' Billings ~ -~ PRE N =11 13 . T2 O
& ‘ /) 1 . .o PCST N = 3 ' MOBB A 9’033 - i ' ,&‘#
g‘:;\(\! AL &-‘;ﬁazyberg** . ,. PRE N = 16 : ‘1\‘5 10 . /- \s M’:»:“{
Sy ) ! _ . . POST N = . n‘.- . — ‘-," >‘“ - :
% Al l . ‘ . 01 ['::/: ] a i s » .-Q . , &
A Glendive* . PRE N = oy Tote” b T
L& v . FOSTN = — a2 R e
. s "y a e L . 4 .. -
> . , *,% . x w . . ke . A ¢ .t Ve "a;l
< : fHardin ';‘ PRE N = - 13 9 . »
2| K - ' . POST N = a2t _ A;{.o N ]
) o a \ @( Y oL . ‘
3 Hyshag, | PRE' N = s 45 ‘k. ., oF
g o POST N = 21 L
“~ . 3\\ / ¢ . , R ;
4 . "”"I(i!lsey* P;RE N = 8 3.4 | . ‘,:;
¥ SN > . POSTN = U |
S s et ’ i‘;
Rosebud : PRE N'= 6. nm oo 9 4
, : POSTN =" 2 . 1S CLbS 5
: Sidney "PRE N =19 .. 8 ;
T N E S WSTR=12 25 Ao 2.9
5 “ferrgter 't~ PmE M= 6 23 . 17
P T, PSTH= 5  25.6 214 :
- [forden* * PRE N=20 - .26,5 -~ -12.5 -,
DA - POST N = - i Y.
b o ‘ L [ TR S
Total - FRE N =108 22.3 12 . 8.
" POST N =" 5? 26,4 16.9 12.3 : A
“' \ - . ' to
f - ) ‘g — \’ t - < S \
3 5 % No Scores Returned C - - . .
7 ° Tl 3 . . B . - . )
' . . . . ) t R - L
. . % Incomplete Returns of Inadequgte Admihistration . ’
- ’ ‘ X 4 g
. . N
. > #wt Eight Year 0ld| Students Unly | S PR ‘
~ o ‘ - - | Lo
) / ‘ ' v ! -
‘ T ey e
L . : .
@ . P ) g ' . -
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— OPB\ITONNAIRE ON ATTITUDES TOWARD STUDENTS - SELECTED RESULTS
e o ., ) ) ‘ L .
o, Pre & Post Test Results ' .
\ : . - Total Pre - 51.
. , ' Total Post - 54
Question l . Apree | Disagree_ | No i =
: . ‘ - Response -
2 If boys & girls do an adequate ¥ . \
job of learning in school, ¢ L .
their needs for love must be PRE %1% 5.9 -~
met. . _ POST 98.1% 1.9 -
N3 It is appropmate for teachers . ] . . %]

‘to redtire additional assigh- )
"ments from a pupil who misbe-  FRE 9.8%  90.2% -
~ haves in class |, . 7 POST 20.4%- 79.6% -

* ’t

i How a student feels about what o
he learns is as important as. . PRE "98% == 2% ) -
what he learms. POST. ~ 90.7%  9.3% g

-— > ok
- %

"[10 All children should be' . S “
- " encouraged to.aim at the hn.ghest PRE 47.3% % . 5% .
. academic goals. - . POST 38.9% - 59.3% L% >~ -
R , e . . ~\ ST i
" aw (3 What boys and girls become as - " E N N
adults is more closely related to = .= - 7 SRR RN
.the experience they have with . . " P B,
each other than it is to mastery® PRE ~. 88.2% . 11.8% e '
df specific subject matter. POST 85 % iU R S
11:, It is more important for students e - Y A
- to learn to work together cogpera= . ;’z.u TR Bt
tively than it is for them to * FPRE _ 82 4% 1768 e
"] * learn how to compete. POST _9R.6% 3. 7% 3.7%

18 Boys & girls should learn that . -

S most of life!s problems have
' several possible solutions and -,
not just one "correct! one: 3.7% ’
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e OPINIONNAII’L ON ATTITUDt:.S TOWARD STUD“NTS - SELECTED RESULTS ‘
. ‘ - (Continyed)
Pre & Post Test Results .
* ’
‘: . ..No ’ ‘7 N a’j
_ Question Agree " Disagree: i Response| * /- ;7 .
22 “An activity to be educa- T /
tionally valuable should ' 3
. train reasoning and memory PRE 80.4% 19.6% - . .
*  in general, POST . 72.2% k18 3,73 :
23 It is more_inportant for ' "“
a child to haye faith in ’ k ;’
himself than it*is for PRE 88.2% 11,83 - :
hin to be obedient. POST.  48.1% 5194, ==
24 Being grouped according . A
to ability damages the . o . b
self confidence of many  PRE 66.7% 33.3%. — ,
' boys and girls, POST  92.6% 5.69 1,95 i
26 All questions a student \ _ ,, .
‘asks should be recognized PRE 96.1% 3.9% - N
and considered. ° POST 88.‘9‘,":_ C7.4% 3.7% o
“34° Students will tolerate - .. \ i N
"~ errors and even occasional . -
injustice in a teacher c. ‘ -
who, they feel, likes : FPRE _ ° 98.0% 2,06 v =3 75
. - and undergtands them. POST  88.9% 7. 3.74 S
37 Boys and girls can learn /
proper disqipline only .
if they are given suffic- PRE 84,3% 15.7% - )
1ent freedon. ; POST 77.8% 16.7% 5.6%
38 If a teacher keeps school )
con@n.tlons exactly the
same and gives all pupils ~
an equal opportunity to - ' ‘ N I
respond, he has done all  PRE 9.8% 90.2% --
he can do. - POST '9,37 88.9% 1.9¢
‘ R - ‘ 7 -




) OPINIONNAIRE ON ATTITUDES TOMARD STUDENTS ~ SELEC
(Continued) -

Pré & Post Test Results

TED RESULTS

“y !

Question *

Agree

v
- -

43 It is better for boys
and girls to talk about
the things'that bother
them, than to try to
forget them, -

47 Then a pupil obeys all
the rules of the school,
ohe can be sure he is
developing moral

N c?ar_acter.

'+9\ Since a person memorizes
best during childhood,
+  the period should be re-

B

T ore
PCSYT

PRE

POST

s

garded as a time to store PRE

up facts for later use.

50 Students should play a
very agtive part in

formulatig rules for

classroon

the school;

POST

PRE

v

ok, 1%
98.1%

: 17.3%
16.74

39.2%
42,69

_g .
N !\? " .




o EDUCATION SCALE . ’
. ) Pre & Post Test Results .
: ? : Percentages _ ,
) Agree . Diéagree )
Very Agree . Disagree Very No
Strongly Strongly Agﬁ{ge ‘Disagree Strongly Strongly Response
) ) : ¥ AN ‘ f .
The godls of education should 'be .
dictated by childrents interests : . ..
and needs as %311l as by, the’ PRB Zg.z 26.5 12,2 2.0 -- - -
larger demands of socieky. POST .6 25,7 21.6 1.4 - Uk 1.4
. A , . ¢ ?-
No subject is more imi:ortant . . N “. /'
than the personalities of PRE 18.4- 28,6 34,7 16.3 2.0 " == -
the pupils. . .. —POST *° 31.1 3131 20.3 12.2 14 . 2.7 1.4
$ N ' .ot y
Teachers, like universities, ) - -
- should have academic freedton~ , : , T
~ freedom to teach what they PRE bt BB |, 2605 32,7 4.1 L1 -
- think if right and best. . POST 16.2 16,2 - .. 28.4 21.6 9.5 _ 6.8 1.4
g " The' bacl’d:gone. of the school ‘ Coan e
o _curriculum is the supject . . " . o ’
matter; activities are useful S _ . I
mainly to facilitate, the FPRE 12,2 30.6 - 347 - 8.2. 10.2 , .- 41 - C——
learning of subject matter. __PosT 8.1 31,1 32.4 4.9 - 9.5 1.4 2.7
Leaming is experimental, . i . ‘ -0
the child should be taught ) , = ) : e ]
to test alternatives before PRE . 30.6: §36.7 20,4  10.2 g 2.0 )
accepting any of "them. POST 33.8 20.3 33.8 10.8 - - o

B .
o A i s

N,

Zar ~ .
3d GATIES gt vy
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e MBIEV - R
‘ EDUCATION SCALE .

r.

Strongly Strohgly Agree Disa.greé Strongly Strongly . Response. T,

% Pre & Post Teét Results . ' . Y ',
o ¢ . . . . y
O . (Continued) . ¢ R
"S\ &> * N - . .. - .A: . 7
Agree ' o " Disagree’,. :
' - Very Agree Disagree Very . +No .. - ¥

~ . e . B {z
. . . . % ,
k- T . . ) . . . ' L, - & -
71T, T The - true view of education is so . . e

7

>

jects t

4 gradu

s{erehouse o

‘arpanging learning that the
builds up a
knowledge that

can use in fhe Jfuture.

level of the grade he'!s in..

A One of the big difficulties
i with modern schools is that
discipline is.often sacri-
7 ficed to the interests of
the children.

13, The curriculum should contain

ritage, -

115, Baucation and educational
~institutions must be.sources

~ of new social idead; edu-
.-cation must ke a social pro-

; gram undergoing continual:
§.  reconstruction.® /

[ 4

* an orderly arrangement of .sub-

hat t the be
_of our cultﬁefg{e ign, st

16, Right from the very first grade,
- ’ teachars must teach the child
at hig own level and not at the’

i}

- PRE 286~ - 26,5 =224 10,2 ba o 64 T 2.0
PO3T !25.¢? : 290? 2106 - 13.5 L4 Ll’.i Ll’.i . ' 1.1"’
. S
- “ . ® - . \ \‘ )
PR 8.2 12,2 224 327 184 5 61 - 7
POST 9.5 18,9~ - 324 17.6 - 149. L,1 2.7 °
"PRE 6.4 2806 37 184 6.1+ &t 2.0 .
POST 10.8 =  23.00 365  16:2 2.7 8k 2.7 -
» . @ " 0 - f’ "“»‘ . - 1 _ )
- A " \ v R i\::,“" ‘ . "%:4_ ) Y3
To92.7 0 bBR2.9 . o224 7 eaTi i TTes w20 -
[POST 2801" ‘21'.,6 350"1 ‘:‘ 8,. 1m ! ‘ 2‘02 . 4 2-?:' ”. 104 N
’ ‘ el aa : “,¢(" " ] .: ‘
, . ’ . N ‘:?;" 2 Yix N . ” .
PRE 51,0 18,0 8kt WA G 2 -
1 8.9 . 6 5 T




. "EDUCATION SCALE " ~ . .
Pre & Post Test Results ’ 6 .
(Contn.nued) : . o .

Agree T, . Disagree
Very Agree D:Lsagree Very "No-

Strongly Strongly Agree Da.sagree Strongly Strongly Response

19‘. |

v
¥

Children should be allowed
more freedom than they usually
get in the execution of
learning activities,

Learning is ‘esoentially

a process of ipcreasing
‘one's store of information
— about the various fields
of. knouledge. .

‘ Po‘ln

® ‘ .
LY ) -* s T d /

PRE 143 ° 2.5 368  12.2 64 ., b1 -
POST - 24,3 13.5 21,6 29.7 © 6.8 - 27, 1k

-~

PRE’Y 22,4 12,2. -

21.6




o . TABLEVI o o

A~

wEducation Scale VII - At.tﬁudes Poward Educatlon .

<

s &

4 Question_ . Pre B =59 aE Final N¥ = 54‘*

’ ' -+ ..Mcan = Standard | Mean | . Standard f
" . :\\" ~ ¥Scoré Deviation | Score Deviationt

3. The learning of proper attitudes . oo

' is often more important than thé: DA . .

- learning of subject matter; 503 : 1..06 . 5,07 . +90

L. Tt is more importdnt that the" L S
.child learn how to approach and. , =~ - . ’ . ‘
solve problems than. it is for .. ‘ — .
him to master the'subject matter ‘ L o .
of the curriculim, ‘ 502 .80 .. 5.04. .90

» . < v

6. What is needéd in the modern ~ - | e :
.classroom is'a revival of the . ~ ) o o -
a.uthor:.ty of- the teacher, =~ - 3.2}\ 1,28 3.5 | 142

9. Standards of work should not be o S Ce ‘
the same for.all pupils; they ° IR . .
-should v&ry" with. the pupll. ,~' ‘5.361 Sl .89 5.16% 2 3

11. Each subgect and act:.v:.ty should " e P PRE

- be aimed at developing a pa.rtl&u« ) S - L

- lar part of the child's. makeup: <.’ T e \\ ) . E B

’ physicdal, intellectual, soclal MR L .
moral, or spiritual. 5,05 " 1.25 . ullR¥ 1.29
¢ . * : L. .

14, Lea-r‘n;\g equpiences organ:.zed R
arourd life expenences rather + °
than around subsect.s is des;rabls PR
in our schools. “ L lx. 59

1 . t K
18, The healt.hy mt.eractlon of’ pupils J
' one with’ anoth@r is justas
important’ in school as the learn~- -
ing of subaect. mat.t.er. L i 5.42 )
21; True discipline springs from vl A ) ,
.. interest, motivation, &nd z.nvolve-— - ¢ - .
"y ment in l1ve probiems. \ 5.32 .88 249 . .8
80

> s - * P4

22, FPEmotional dévelopment and 1al e ke N

“ develomment are as important in' S ‘ ;

the evalyation of pupil progress: s . e,
-as_académic achievement. _ 5.56 ' .73 5.35% .80

> j . . TN -
’ . }:'s , ‘ [N ’ » v
#At - least .Eb‘ééferenqe : £, ) .

~ — % = Number of respordents . ,} A ' ;




o ; o~ & . TABLE VAL, K
2 </ . . N .
b ) s PHN SCALE ON SBLECTED. ITEMS
Fn i Pre & Post Test Results : o ‘ .S
S Pres § = 6% Post: N=175
) . ] . oo Percentages D !
- ‘ Agree ‘ Disagree
: . Very Agree . . Disagree Very No
- / ) — : . Strongly Strongly Agree Disagree’ .atrongly Strongly Response :
4‘: . _ ‘ ‘ ]
1 16, I think T get a good idea of a o e, - T ‘
1 pérson's basic nature after a PRE 5.6 33. - 18,5 14.8 13.0 . 13.0 1.9 ;
-«  brief conversation with hn.m t POST 9.3” 25, 24.0 - r21,3 . »13.3 © 6.7 o
21 19. The typical. person is smcé}ely ' - : , . '
concerned about the probicms of TPRE  13.0° 31,5 24,1 9.3 . 118.5 /3.7 .-
others. ° POST 8.0 25.3 28.0 22,7 12.0 2.7 1.3
20, If1I could ask a person thrce ' / SR 0 - B g
‘b fquestions about himself (axd -+, oo , S :
. assum:mg he would answer them - . . /\ : S ©ox "
" honestly)° I would know a great PRE 13.0 33.3 16.7° . 14.8 3.0 .93 5
deéal about hjm. POST 10,7 20.0 32.0 16.0 - 12.0 o 8.0 . 1.3 . !
§ ) . N ) to. o * . N oY e
o 4\22, If you act in good faith with 7 - T s
A peorle, almost all of them . T SR RN RV
w111 reciprocate with feirfess , BRI - 537 35.2 9.3 A ‘ CA9 o el
wrams .m. POST 26,7 453 . 123 - ~8@ T L3 .- e 3 13 v
- 25, "eo.,lP -are Ly r"'d.lc».;a.bl‘ in hQ"T o - el ’;’:i’ ')":1‘\ * '.rl: "‘ ’
. -they'll agh, fron ome situatitn,  PRC 18,5 .2h1  13.0 N-:iazs"' 22,2 7 307 -~
to another. — o POST - 14,7 22.7 25.3 +18.7 107 6.7 1.3
27. G:.ve me a fev facts apdut a person . e, e
. ‘and I'11 have a good idea of PRE 1.9 11,1 13.00 = 16.7 20,4 - 37.0 - +- .
whether I'11 like himwor not, = POST 40 . 6.7 133 . 2k0 253 25.3 . = 1.3 SRR |
2 e/ e - oy

- . \ - : . . . . ~ T E
7 . . o ‘ , . “h ) ) s
] Do e o - ‘ 9
Lt . \ A - . EE
- . .
* .
:




[ "4‘7’,’ " :‘ 7 " T - \"_“"". -7 - TN T TRy T e T I At A A
& ~ * ‘ ¥ S 7 i3 \f
" T & \ TABLE VII " / T
S PHY SCAIE ON SELFCTED -ITHS, 3
- Pre & Post- Test Results ™ o
, (Continued) - ot ta T ) .
. ‘ . L Peycentages - Y
: \ Agreé , . Disagree
’ ’ Very . Agree : Disagree Very No ‘
. Stronglyt Strongly Agree 31sagree Strongly Strongly ﬁx»eSponse
w=sEr - T A\ i ¢ ; N .
1 41, T find that ny first impressions FRE 12,0 %8.7 14,7 33.3 .10.7 " 9.3 1.3 '
) > of people are frequently wrong, POST— 22,2 2.2 °%11,1 ~ 16,7 + 241 3.7 - |
*133, If you want people to do a job ) : |
ight, you should expicin thmgs ) ® ) oL - ‘ "
- .- to them,in great detail end BB . 5.3 14,7  "13.3 20,0 - 28.0 17:3 1.3 ‘
superv{s‘e them closely. " POST 9.3 7.4 . 16,7 2k.1 - 20.4 22.2 C -
8 : .o * .
i 40 I think you ean never reall’ 7 ’ - o - _ ) -
~understapd the feelings :Ji P 5.3 - 253 22,7 21,3 13.3 N
5 other people. POST 7.4 /:'18. 5 16,7 Y 148" 22,2 20,4 b -
< s R 6 o 4 N
; 1 48. Most people invaydly dislike . ' .
.,>| - pubting themselves out to PRE - 3.7 & 9.3 148 20.4 3.5 20,4 - -
’ O'l'(her people. POST A faadnd ' 1703 16.0 2903 30.6 . '..907 ;‘{ '.- g :L
53 Most people have a ﬁood 1dea.. . S\ . ¥ S ” o ‘, o n
of*what their strengths and PRE 25,9 M3 wd 111 3.7 1.9 < )
- weaknesses are. POST: 2040 B0 - 24,0 . 537 6.7 - - -~
- i - - . ' B . o b

o &

I
s g o et e g <
—

-t

oy

4




; i . ' . ' 2
w ) JTABLE VIII ' R 3\7
% . . Tabulation of-Mid-Phase Inté“rvieyg N
i - c e
§ ' - ?&".,% 2185|818 z; 8 o
g Towns - g 19 'g S1819e.18 |8 . § i I
- L R R ER IR ERE I
3 , ‘BEAE 8 ._
Nurber of Responses | 13~4-9 17 {13 |7 6 9 116 j31-130}10
R T " & .. . ¢ -
§ 1. How well do you feel your project team Is, funct:.on:mg" . ‘
g Wy Well 6 7 2 10 2 bk 15 4 - 9 B3
g Moderately Well 5 2 5 1 5 2 5 1-5 "1 32
Not So Well 0 0 0-0 0 0 O 0 0- 0.-0 .
‘ _ No Response 2 0 0 2 0 0 0 .0 2 0. -6
2 e you havi:ng regular meetings to provide each ot‘l'tgx‘; féédback'f.' .
. Daily 070 0 0 0 0°0 0.0 0O 0,
2 or 3 Times ~ _ e M e
Weekly . 0O .0,2_ 0 O 0 15 0 018 .
Veekly W 9“4 12 4 Ty.o2 1 g . 104 65
Less ThanWeekly 0 O0 1 O 3 0 -7 Q. -1 -0 .12 °
. No Response 2 0 0 1 o0 1 o 0 2 '_ 0» 3._'6 T
3. Do you feel like your apphcable sk:_lls are belng fully ut:.lized m
the project? =~ . : ST T
Yes 8k 5 9 b i, 9 -1_4__~_ 8 77 74
o 1.1 2' 1 1 10 15';_“;,49%$
No Respdnse - L & 0 3 0 1 0 ZI.~ ?ig%@2 17;7_m
85. Do you feel you haye adequate freedom to do the things you wan
, in the program?
Yes n. 9 5 1 75 97130 Py
No K - 0 0,2 2 0 1 0 1 =0 17
No Resporise 2 0.0 ©O O O‘A"O 2 701 5
70. Have you cooperated in any way w:Lth teachers, adm:mstra.tors or aides
from other projects? ' .
. Yes . " 3 6 5 6 2 2z 6 9 17 5 51
No 3 2 2 5 3 ..k 3. 7. & L 37
No Response 7 1 O 2 2 J3 O 0 o 1 13
8., Have you actively used comnnm:.ty resourc es in the conduct of your
~ classes" . ’

Yes n o4 7 8-2 3 4L 13 8 1 6L
No 1 3 0 &4 4 2 5 1 2 6 29
No Response 1 2 O 1 -1 3-0 Z’Ll 3 11 .
- _ = N
. 232

a«mx %;ho do ER

°




; ] " DABIE VIIT (contimued) = . . T 2% &
L . . . . . . ) »:‘.
Pebulation of Mid-Phase Interviews' S S
i U . —t - N g7
28 lalg |8 %"g; & b | § o
Towns - g 18 18 § 51218 |8 |8 R ,
- |8 [} £ 5 @ §ed o | o }to : B |
, o ) 4 m Q 0 & = e . e )
, 5 o e ‘ ‘ :
"Number of Rgggomes 1349 17 §13 j7 {6 19 116 131 110 110% v
& X -
9. . Have you had an opportumty to meet and know any of the childrents.
. parents? .
Yes’ 8 6 6 ¢ 6 5 8 13 8 & Tb
No . L 3 1 4 0 1°1 3 3 1 2
No Response 1 o0 11 0 06 O O 1 °4

" 10, Do you now feel the pre-program traihing has been helpful in conduct o
of the program?

Yes 3% 6 5 r 7 .5 55
No’ 2 0 2 2 0 16
No Response 8 3 0 2 5 30 e

" 11, Have you observed any negative : results1 of 'bhe raming? "”::’w .

% ' "

Yes L, 6 o 3 0 0 O 4 0 0 11
No L 5 5 6 5,59 9 ¢ 7 -6 -~ ..
No Response 5 4 2 Lk 2 1 0 3 >2 3 26

12, Have the visits by the {raining consultdnts been hel&ul"

Yes 3 6 5 7.2 3.1 4 I A 42 7
No. L 3 1 *3 3 1 2 9 47 70 33 -

" No Response .6 0 1 3 2 2 0 . _3 ‘,43 L8 26, 0 o

! k-] Veos

13. Do the ch:.ldren appear to be part:.c:.patmg actively in the program" | .

Yos 19 7.1 7 6 8 % W 9 g o
i + No . 0 0 0 0 0.0 O © ,o 0 0 - v
.No Response 2 0 0 0 0.0 1. .0-70 -1 4

, 1, Are the children makn.ng s:.gm.f:.cant progress in _1i_ngu_a_g_ skills?

-..,_/ . .. 1
Yes v 2 9 6 8 L 4 712 '8 & 18 - .0
~ Mo o 00,0 0 0 O O O 1 ,0-1 sy
No Respon: 1 0 1 5 3.2 2 4 2 2 22
- .. «J )
15. .Do they sesm to have gained self-confidence?

Yes - 12 .9 7 12 5 5 9 1h 0. 8
No 0. 0 O 0O 0 o0 - 0 ‘0 0 .
No-Response 1 0 0 1 2 1- 2 A "2 10

k4




TABLE VIIT (continued)

PR 3

Pabulation of Mid-Phase Interviews

-

14 2 r =
o | EIEIETE Ll L (R 1 [
® ! % 'g '8 E g 5 S '5 2 i3
] o] ° : o |Hd .Jo .o o |
& é-: 13 =N §< I ‘g 0 B = . &
. flumber of Responses | 13 | o[ 7 133 |7 16 19 {16 1211130

Ji
{8.

< 16.

Do the children seem to have ga.med increasing respect for their
own cultural background? .

v

Yes L 5 4 3 3 36 7 9 L A8
No O 0 0- 0 0 O 0 1L 1 0 2
No Response 9 4 3 0 L 3 3 8 .1 6 51 ’

Do the children seem more able to connnum.ca.te Wlth ea.ch other and ‘
teachers than when the program started?

Yes =~ . w9 7 12 5 5 9 15 1 10 9%
No ) 0O 0 O 0-0 0 O o 0 0 o
No Reaponse 2 0 0. 1 2 1 -0 1l 0 0 g
Do you feel the work lozd is greater than reasonable fgr the pay
involved? . i .
Jes , 0 0 2.0 0 0 3 0O 1730
No g8 9°6 17 9 131 9. 89
No Response 1 O I% 0 0O O o o 0 ‘2.
Do you think the people in the comnmn:.ty feel the educational
program is worthwhile? .. Pe
Yes 6 5 1 6 3%z-0 0 1 _0'21,\
- No - o 01 2 1 0 6 1 4 5 2
No Response 74, 5 5 3 L 3 15 5 5 56
. EE O
N ﬁ% ” t
\ _ .
- . o ‘
) 234 ‘ .




AR "TABLE IX - ,

- *  Questions for Migrant Parents - .

Total Interidewed: 60 Y

1.

3.

L.

¢, Swimming .

'1.' Child care : “ . .

_a. Bverything ( \'
-¢, English v

* d. Shames parents by gn.vn.ng things tot ch:.ldren

Question * {Tqtal 2 % 1}

-

X

educational program for your children?”

& 13

V¥hat do you understand to be the goal of the summ /a' S e

a. Dontt know ‘ .
b. English - ’ L L

F3

-

d. Arts & Crafts '

e, * Education in general )
f. Recreation & Héalth .
g. Music Rl

-

h., ‘Homemaking §

&

Vvt o~ o oW
]
o

Do you.feel the courses and a.ct:.v:.t:.es are what the ;
ch:.ldren .most need? h : T
a. Definitely v V LO  66.7
b. Probably .- ‘ _ Y 23.3
c. Uncertain h <4 6.7
d. Probably not . : ‘ 0 ‘
e. Definitely not ‘ : 0 s
f.. No response ' : S L2 3.3 -

-

What do you like best about the sumer school program? o -

b, Care of children '

d. Education in general ‘ ) . .

e, Swimming . < S

f. Health S

g. Children enjoy school Uy

h. Good teachers -

i.. Arts & Crafts - S C .

j. Homemaking . : -
X .

What do you like least about the gregram? y s

,

a. Nothing - everything good - o 56

b. Not enough academic th:.ngs . P 1

Ce Smming e 2.x
2 .
2

e. “ Other



e TABLE IX (&ontinued) '
3 ' ‘Questions for Migrant Parents
e " Question
;"'5:7‘ What. changes: swould you Suggest? (Probe) How dp yau -
feel the program could otheMSe be improved"
a.. None ) ‘ .
b, Would like more Home Eé ' c
. ¢, More aca.dem:.c subjects e,
d, Help parents also 2
", €, Other ‘ L S
‘ - ., Data on Persons Intertviewed )
" Age: ‘Under 20. U S
21 - 30 ) o s SRR
o 3L-4o0 . , .
Col-s0 S
51 - 60 oo : A
61 & over . L z.
‘Sex: Male I :
- " Female . . : ‘ ‘ .
Yedrs of BEducation: O =1 L
- 1a2 . .
it ! 3 -'- h oo * N A: )
: . ( 5 - 6 - -\ .
g 7-8. ’ -,
& over T .-
~. %8 e S '
Speak English: Yes o
, * Some 2 ;
P Very little -
g None - . .
How many children do you have: 1 -2/ '
. 3 - 2
N - 5 -
. 4 ° 7 -~ 8~ - -
9 or more
Children in the program: cne ) ) *
s two o
' , <" three
. four
five . ’
gix - *
. more ‘ /\
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TABLE X ~ . L e
 J
Questions for Community Members
> /
. -, Total Interviewed: 61 .
t h w 4
[ e ___ Question - S Total FAl
1. What do you understand to be the goals of the summer )
educational program for migrant children? . .
a., Education in general ’ 2 8
b, Babysitting 1
¢, - Don't know or haven't heard ) 8
d. Swimming ° N 7
e. Health - Recreation - b
f£f. Gives children someth:mg to do -~ keeps them out
of the fields- : . 6
g. Social adjustment . o 5 o x
h., Learn EnglisH I
i, Arts & Crafts: " 2. .
j. Home Economics 1 .
k, Inject into them our way.of life 1
1. Coordinate with educational programs elsewhere- 1
2, Do you feel the Educational Program for m:.grant chﬂdren
in this area is eﬁ‘ectlve" ) . ;-,4,
. a. Yes " . . : ' . 25 . ‘1.,,';{9-
b, No « ' - R T b 6.6..
. ¢. No Response ’ ' 29 L7557
Do you know how mich it costs per student? " .
" a. Yes ' : , S 8.2
b —No— - ‘ “o 5L . 83.6.

* c¢. No Response ) C e 5802
s 4. Do you think it is sufficiently valuable i‘or the . >,
s _ children to be worth the cost? _ S

a. Definitely I . . 1Y 31
b 'Probably - . : - 13 ~21.3
" Uncertain . - ) 18 295 .
. . d,* -Probably not , , R k.9
- ~ “e. Definitely not 5 8.2 -
"« £, No Response . - - 3 ho9

\
r

Aruitoxt provided by Eic:
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TABLE X (continued)- - A
| }

Questions for Cummmnity Members - -

2 1+

)

What changes would you suggest that would’ improve *

. : __ Question . . .Total 2 |
.D6 ‘you think the program is a valid and worthwile ’ T YA
expenditure of Fe§eral furds? - : _ y - I
‘a. Definitely = ! ) . 20- 32.8 . /~ h )
b. Probably - . 12 197
c. Uncertain - g . ’ 10 16,4 .
d. FProbably not . ‘ o 4 6.6
_ . Definitély not> _ L2 3.3 .
- f. No response b ‘ _ 13 21,3 . “« 3
Do y'ou feel the curriculum and activities are what ‘ ~:j~
the children need? : oo T _ g
a. Definitely o g M.l v
b. Probably o ‘ 12 19.7
c. Uncertain 27 .3
d. Probably not ' - . Al 1.6 )
e. Definitely not o 0 0
f. No respomse « v 13 . 243

the program? ® 3 4
a. - Dontt. Ynow - rieed more information - , 22 .
b, More commmication with parents - .o 2 -
c. No need for free stuff 1 o
d., Too short a time 2 o
e. More emphasis on English < 2 £
f. BEte., o 12 z

.-g. Vocational emphasis A 2 ) o
Do you like having the migrant workers in the' ” i :
commnity during the summer? ‘ - B
a, Definitely 41 67.2
b, .Somewhat 10 16.4 -
¢. VUncertain . - I 6.6 ,
d. Probably nof - 4 0 .
e. No response . , -6 9.8

- S J . . —_ %

Do you think migrant families feel welcome to - ) -
participate in commmity services and activities? . .

"a, Definitely s : 21,3 .
b, Probably : - . 2, - 39.3%¥%
¢, Uncertain s 10 16.4 .
d, Probably not 10 16.4
e, . Definitely not : oY . 1 1.6 T
£, No response S ) 3 L.9

. . 2 3 8 ) ] , -




TABLE X (continued) | h

Questions for Commnity Nembers

" ) .!'

_Question < " 'Potal % } l
10. Are mlgrant workers generally accepted in' this
*  community as fellow citizens, with the same rights !
_ and- prvileges a{syrmanent reSldentS? s 4
a; Definitely 19 31.1
by Probably “, oy 27 443
¢. Uncertain . . 3 - 4.9 2
° d. Probably no " . o 5.7 8.2
e, Definitelyfot L . N L 6.6
f. No response ’ " © 3 . 4.9
; a \ L3
1. -Are a.dequate health services ava.ﬂfable to meet .
. migrant families' needs? A ) S :
a. Definitely | 31
- b, Probably : ; 18
c. Uncertain ’ )
d. Probably not 3
e. Definitely not 0
f. No response oo N ». 3
12. Do most people in X (town) feel N
the Migrant Education Program is a worthwhile project?
a. Definitely . 8 . . 6
b. Probably - . , . ‘ . A
c. Uncertain e ' ; . 29 -,
d. Probably not. T ‘ . 5
e, Defnm.tely not e - . .. 2
f. No response e %5
13. 1s therd anything ‘else you would like to sa.y about ,
the migrant workers or the summer education program?s .
a., Against free health care v . 2,
b. Only .a babysitting service .. - R
c. Has helped them make progress * % . 1.
d. Costs too much - . . ) 12
e. Good idea’ ‘3
£, Need better public réfatlone work with community 2,
g. Need more information ) ©2.
h. Children enjoy program < <L
i. Ete. ° X . - 37,
Je Aga:.nst completely ‘ ) R ,

v
>
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THE MONTESSORI METHOD
R . . - —~— P K ¢ .

The Montessori method is designed to help each chllq develop and

« T ®

\ grow physically, mentally, and emotionally through ”che use of the

special ma.terials. "It was used witk a group aged 3 to 5in *lilj_e_gilhngs

. project. . L . . R

- There is an objective beh_md the uge of every piece of material
o

to help the child in a dJ.rect or inéirect way. with his development.

When ) us:.ng the materials, every problem is 1solatgg1 and the child HKas

only‘one difficulty to master at a time. Ii this way, the child succeeds.

: at the very beginning and sc builds his sel -confidence.

. / o (U LY
The materials come under four central groups: - *
g 1. Practical life exezfcis;ag L
- ~ ,2. Sensorial B ,
:\;' - oy ~ \‘\ . eo " - 4 ‘i:
: 3. Math - o * S ) ‘
’ ’ .l,'. -i,ar]gu.a,ge < ’ ' ) ) ! “‘ v
. - - . e
I Practlcal Life Exercises . - - . . 'V,.
- Practical life exe:;cises deal Tainly mth teaching The ch@/

o .
skills to help h:un in talurig care £ hlmself and his env:,romment. They

4pa1nti;ng, cuttn_ng, fold.mg, and 't;he use of several dress:‘.ng frames.

v
H ¢ M

. For :msta:nce, wher! "Ehe éhlld is us:.ng the dress:.ng frames (tylng

but‘boning, buckling) he ig helzp)},ng hn.mself to master small problems °

a

that can be ﬁ‘ustrating to’a child :m the adult omented wo,rld.

-

- ‘ o N \ 02 o .
s « S iy A
M - OBE') L]
[ .
\ - ‘




[

!

The chﬂdren work m.th eylinderQlocks, pink towgmf;‘bnéwn stalr,

colors, d sorting coins and grams & cording to sizes and shapes.

‘By woz;king with these ma.teria.ls the ¢hild becomes aware of colors,

i
e shapes, and sizes. " N - .
: ; ) T ?\55_ . - . )
. s . T 5 .
Math " ' - 2 ..
"4“‘ .- N - *

*'Throﬁgh the use Bf the sandpaper numerals, the child makes use of

'bactile gense by tracing his fingers along the numerals, written in

and counters are used ‘to.teach

’

"sandpaper. Rods, spa.ndle boxes, cards
the corresponding numerals.

the child how to assoc:.ate the quantities with

’v* / -
. \

©

Sandpaper etters are used for ~l;ea.ch:u.ng ~l;he phonet:.c sounds of

g are also used. The.

the letters. Matching p:.ctures and language card

chlldren are gncouraged to write their names, letters, numbens, and .

By . o ° . ’ I 3
words. - To increase their vocabulary, conversations and deaciriptions

of pictures are encouz_-aged'.
The child receives individual attent:x.on while workn.ng. 'Tb.e'y

progress at their own rate and a.d}.l work on Lfter

different exerc::.ses.

completing the exerc‘ises and enjoying.the experiences, the child is

.o
thught the language associated with each piece of materi

.
\

al in the room,

.

eg. cube, prism, small, large. .
- “ -.

. -

English-wds used at all times an&ﬁ;\e\wbtmgsters seemed to under-

stand it quite well. During the first iveek‘, they may be reluctant to

’

but as the program develop@ they ‘become more

* 1

choose the:.r own viork,:

\
. . i
“*

242
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" - '. SULLIVAN READING PROGRAM " '
. Dr. M. W. Syllivan '
*'Z' - « e N
. ) /! :

; Developed dfter extens:n.ve research and testing under a'Carnegie &
Founda.tion grant to isolate significant problem areas, Dr. M. . \‘ ) }
:W SﬂllV@'qReadlng Program is successfully teaching many to read who . t‘ . e
were formerly considered "hopeless." Linguistically structured to | .
’ present‘ the student with consistent development of sound and word ‘
SR recognition, the program can be started with a student who has not - o \w
yet even mast’ered the alphabet. Over 1)000,000 students will be using . . f;&_’ jw
3 the program this year. o . - , = o Yo IS ‘
i The student muist first d:z.scover thaat the letters of the alphabet . :- _’ ‘ \:':

\\ ‘have "names," and'also that the sounds’with wh:.ch he ig already famihar

' . have symbols. He can“then beg:Ln to associate these sounds w:z.th wntten ) .
symbols and relate<tﬁem\/tmrds. During research studies on the . *
Suliiw'ran Read:i:ng P ogra.m, the ch::.ld,ren themselves 1nd.icated cl'early o, -

. that they could best understand new letters and words when they were ‘

"

presented 1n a one-to-~one r'elat;lonshlp with an :Lllustra.t:l.on that pro-~

Y ey rmar ey
. A

V1ded direct clues to word mea.nlng. \\ Toa e ,' -

b Ay
4

Another key Sklll required by the read:.ng student is the ab:Ll:Lty < )
to recognize small d:.fferences in slm:.lar words, Jfor 1nstanqe the - ‘ ) -
\ o .
dlffgrence between "pin" and “pan".. The Sullivan Reading Progtam is K -

‘e

speclfically des:n.gned to develop thig d:Lsemnﬁ.nat:Lon ra.ght fer[ﬂQg\
beg:.nning. ‘ - , .

Rl




Proggam Objec'l::.ve -Q . B L “
At 'bhe end of Serlxs 1 i upon the completlon of Books A; B, C,
\

D, and 'I‘ex‘bs 1, 2, 3, § = t]\e student has a perfect famlfa.mty with

the short vowels, all the indn’.vidual consonants, and all” the/important ; .

V.‘!'

initialcand final clﬁsfters of, j;wo and *tnree’ consonants. - He’ﬁas 2
& 4
spelling and writlng vocabulary of 750 words, and his knowledge of ’

English sound-letter relationships permits hJ.m to read thousands of other

regular wotrds. Following log:.cally and sequent:.ally onward fqpm Ser:.es

1 are Series 2 3, 4, and 5, sixteen addit:.onal books where the com-

- plexity of the soxigd-symbol relat:.onsh.lp is gradually 1ncreased and

’

p‘élysyllabio4ords and more é'omplex sentences ape % ntroduced. oo

. -~ . 2 .
. Your reading sz find that -the or’geaize‘d, sequential,
A 'l . = ‘

. » . -~ L )
minyolving" aspects of the “ullivan Readi ogram offer them dppaftun-
. 3 . - , - °. N r
ities for lea.rning guccesgs they may not hav previously enjoyed l_gapy

\

_of ~them w'ill sense for the f:.rst tline the accompl:.shment of learning

and this will bring 'bhem a new, happ:.er, more produc'l::.ve att.:.tude

l

toward s.chool 'a'ze:.r estudies, and the:.r teachers.’ Readers accompany

'bhe text"books to provide enric ent and additional 'f'ea

:i.n s'bory fgormat. fe reader are carefully coordinategd “with: the

{’/ 3 ' ‘:‘
d in their accompazwing textboo}ts. Y .

. o

.. . Logical, sequent:.al approach with carefully- prepared W :
_/\ .

:m both the programmed texts and the correlat(ed readers makes 't:hem

; vocabulary presen

LR ]

interest:.ng and appropr:.ate for children, youths, and a.dults. 'Ihe

-

program was:teiji;d and has been used since publication, with pro‘blem

The placement examnat:.on acts diagnosticallv

ot

readers at many age levels.

to agsign each-individual student tb the precise point :m the. learning
» . s ~ T " ! .’0

’sequence where he needs assistance. - , SRR -

D .. 245
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