
D00010117 MUNE e>

IF 152 447 , . RC 010 401
-,-

.

.

&B MW .3 Finley, Cathaleen.
,

. -
'TITLE Choices 6,Careers; Fr e to Chobse: A Report. AliCaieer

.

: 'Development Project f rTribal.Girls. ,

.'"..INSTIT OTIOW Wisconsin Univ., ft son, Univ. Extension.
[. WOES mug! Extension Service 00A), BanhingtOn, D.C. I

PUB DATA ,- . Dec 77 4 -
,r

-Non 163p.; Related documents incAdde RC 010 400-403;
I

Illustrated by Vickie *avian

BUS PRICE HP-10.83 BC-38.69 Plus Postage.
'DE'SCRIPTORS *American Indians:**Career Awareness;4*Career

Education; Career,Exploration; Community 'Involvement;
*Curriculdm Development;.bemonstratiom programs;
*Pemiles; Group Instruction; Parent Participation;-
Participant Satisfaction; Program Attitude's; *Program
Development; Secondary Education; Tribes; Units of
Study

.

IDENTIFIERS-- ircareeeDeVelopment PrIject for Tribal Girls;
, Wisconsin.

1' ABSTRACT
I ' A curriculum was developed-and a'sodel was-tested to

help-,tribal girls realize that they will be workers; plan
'Tealistically-for their years as members of the labor force; make.

'7 4004ions in their teens that will help them prepare idequitely for
.the'-world of work; and believe that they ilave-spiaciaitalents and
abilktien tlat are 'unique to them. Components of the Irograi were
C0*g,icu,lus development; employment and training of group leader's;

9r9.41) sessions with girls in local communities; Career Conferences
ant field trips for the girls; involvement of :parents ,and "Other
adults, working 'pith youth; and sharing of project rebuits.:An
adVisory-committ4e assisted with each component. Curricaum units''
fOcused,on "being an Indian vomann, *being a spedial,ter#004, and-
NbOit careernembers of local communities were hired as group
lea4ers to work With 473 girls ranging fros 9 to 18 leers of age. The
program was Conducted in 17 communities in iti.sbOns.i.n,..4727 group

vIeadeVa. Program effectiveness was'evaluatet-uning 140440
:-,pOtttests; a checklist to evaluate learning eipetiende4
. open-ended questionnaire for girls; a questionnaire for\grOdp
leaders;.:, and interviews with advisory committee membetsy;parentsg, and,
trihal council members. It was found that the prog-faiv44 well
received by tribal communities; the girl*: changed attitudes, .gained
knowledge, and :acre plans for the future as A result.Ofihe program;
And the, girls'liked the learning eXperiences p.rovided,i$ the -

/-curriculum.,

***********************************************************************
Repioductions sypplied by EARS are the best that can be made

. ******4
from the `original

*****i.******************************* ***********************



01.
;."

r

A Report of

Choices & Careers;

s Free te--Choose

A Career Development,
-Project

for Tribal Girls

"PERMISSION TO REPRODUCE This
MATERIA HAS EEN GRANTED BY

I
4/

Pjrit+,..44404A--
TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC), AND
USERS OF THE ERIC SYSTEM."

U S DEPARTMENT OF HEALTH. .

1
EDUCATION & WELFARE!
NATIONAL INSTITUTE OF

EDUCATION. &

THIS DOCUMENT HAS BEEN REPRO..
lUCED EXACTLY AS RECEIVED FROM
TPA PERSON OR ORGANIZATIDN ORIGIN.

N ATING IT POINTS OF VIEW OR OPINIONS
- k--' STATED DO NOT NECESSARILY liEPR,E

COOPERATIVE EXTENSION PROGRAMS
SENT OFFICIAL NATIONAL INSTITUTE OF
EDUCAT,ON POSITION OR POLICY

114IVERSITV OF WISCONSIN-EXTENSION

university of vVisconsmExtension, Gale L. vaidaBerg, direr-to!, Loopaiat,on wrath the united States Department a ottaiic...ituie and Wisconsin
; counties, puniishes this information to fulther tpa puIpgo of the May 8 and J.ria 30, 1914 Acts of Cony ess, and provides eqall opportunities m

,
*Mg) 10 ent and pregraMMIng. 2

,



es,

-"'-`""
.

A *W.A. I

A Report on

1

. Choices ,08 Careers; Free .to. Choose ..,A :?

\lt Career Development Project for.Tribal Girls '
j.

ik
.

by Cathaleen Finley

illustrated by Vickie Wayma

I 4 ) A

December, 1977

C

4

The report has been developed as part of the project Choices & Careers,
Free to Choose; a career development project for tribal girls,. The
project was developed with the assistance of tribal womenlin Wisconsin
and was funded with special needs unds from Extension *Service-USDA.
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;:`Office of Aisistant Chancellor and
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'

Dear Reader,
-.11$

We are gratefpl for the opportunity afforded us in the University of

Wisconsin-Extension to condut Choices & Careers, "A Career Development Pro:-

ject for Tribal Girls". Sinc'e this project dealt with women of a racial

minority, it was especially important and,ittad the.poeential for results

of high concern to the minority interests in America.
10

Id an effort to help enhance the status o young tribal women we

developed curriculum especiallWor tribal girls and tested a model for

using it with them. We were pl4Sed that 17 tribal communities in WiscOnsin

responded favorably'to the program and that almost 50C girls participated'

in the program. We think that the program has-merit for continuation in

Wisconsin- and other states.

Sincerely,

December'21, 1977

I

At

Zei/k.01e,
Gale-L. VandeBerg
Assistant Chancellor and DireCtor-
Cooperative-Extension Programs

A
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UW-Extensiorrprovidesgequal opportunities in employment and'prograrring. o.

UNIVERSITY OF WISCONSIN UNITED STATES DEPARTMENT OF AGRICULTURE WISCONSIN COUNTIES COOPERATING
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`-II I COOPERATIVE :EXTENSION PROGRAMS .

10.. UNIVERSITY. OF WISCONSIN-gXTENSION

432 NORTH LAKE STREET fyIADISON, WISCONSIN 53706 .

'
O

DIVISION OF COMMUNITY PROGRAMS-

Dear Reedlri I

-1r

- l
December 29, 1917

It has been a privilege for me to work with the career development
project for tribal girls. Without the ideas,,work and suppgrt of tribal
people in Wisconsin, the projeCt.would not have been possible.

To these people and the faculty at UW-Extemtion who contributed so
much to the, project, I,have deep appreciation.

,

.4, Hopefully, the project can be continued and, that ityill be of helli%
-to young tribal women.'

UNy..P1S)Ty OF WISCONSIN* U

---C4haleen'Finley -
Inditrilducation Area Ag t

ED STATES DEPARTMENJ OF AGRICULTURE WISCONSIN COUNTIES COOPERATING
. .
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Choices & Careers; Free to Choose
A Career' Development 'Project

for Tribal Girls

.Abstract
The status of tribal women in

Wisconsin and throughout the nation

reveals the double burden of bei'ng

a member if a minority grOup and a.,

female. To help young tribal women

develop their potential and

ties, a curriculum-was . developed

and,a model was tested for doing

programming with young tribal"Women.

-

The Need

- Pine out of ten girls will.
Work, for pay.

- *Women tend td hold low-pays

low-st4tus jobs., #

- About 30 percent of Indian
infants born inWisconsin are
born to teen-age mothers.

- Girls tend not to plan for the
many years of their life.

8
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The Purpose

00

e program's major purpose was to design curriculum and test

a model so girls will:

1. 4

realize Ithat they will be workers.

- plan realistically for their years as members of the world
of work:

- make decisions in their teen years that will help them Pre-
-: pare adequately for the world of work.

- believe that they have special talents and abilities that
are unique to them.

Implementing the Program

.The program was funded by special project funding by'vgxtension

Service-USDA. An advisory committee of tribal women planned the

program an reviewed the curriculum.-

ers of local communities were employed as group leaders.

The group leaders participated in No to four days of trainAng at

a central location. This was followed with on-site and area train-

ing Sessions. Most group,leaders.met with girls once or twice a

V week in their communities. At two locations the program.was,part'of
,

the public school program: At one site it was part of a summer

4

school program.

The UW-Extension program was

a
27 group leaders foi 473 girls.

conducted in 17 communities 'y

Group leaders used the curriculum ex

ofte project to carry out the program. Additional activities

included field trips and area career conferences. Group leaders worked

with each girl for three to five months.

4. 4
ft

a

-



w.%
.

The Cidriculunn

'Sixteenitunitsr',

were developed for a u

Woman," "Being a Spe6

,,

. I

.

riculum were developed for girls and six
A N ,

The units focus on "Being an Indian

for adults were based

ten by UW-Extension fac

cultures is featured-th

rson," and-"About Careers." The units
,

ose for girls. The curriculum was writ-

and tribal women. An emphasis on tribal

out the units.

\\

4

Restilts of the'Progra'm

1. Girls liked the'l g Axperiences providein the curri-

. culum.

2. Girls changed.atti

for the future as a res

gained knowledge, and made plans

. 3. Eightyrfiye percent

the program.

girls 15 to -18 years old ;olio

participated in-the progr ti 1975 to 1977 are still an--

rolled in school.

Conclusions

`A.

1. Curriculum was designed.' t hel girls deve,gp beliefs thdt

I 4

they have special talents and bilities and that they will be'

. .

members of the world of work.
I,

i')
to I,

2. Curi lum was &signed to 07p, iris make decisions and'
.0

plans that wt3.1 enhance their ,op

of their choice.

3. 'A modekWas developed which d

can be used in trIbalcommunitAes.

ity to have the career

rated tqat the curriculum

A. The program is well received b ri al communities. ..

4

4



I

Introduction
In 1969. the Great Lakes 'Inter- ,Tribal 4ouncil, an

organization comprive4of 10, of.the tribes n Wisconsin,

3
daned a Women's Program Committee. One ofthe-,firat needs'

ideptisfied by the committee was piOgr

young girls 'to enhance; their education

reduce teen-age pregnancies. W-Extenai

,for

1 and

cooper-

ated with tribal women in conducting programs

rgiating ter) family planning, mate nJ and

i,

child health, and continuing e ucation.for

women heads of households. before attacking

this' priority.4'I

In 1973 UW- Extension 'received funds for

taping reminiscences of tribal elders' on the

A

tratidional roles of tribal women. That.particule project concldded

witkereawfde confergnces for ver Joo tribal women id Wisconsin.. At

those conferences, planning gro pi were identified. The planning

groups then organi.104 Wipconsib tribal Women, Inc. and identified a
u ,v'

career development program for ter 1 girls as.a dUmber one priority.

Situation
The status of tribal`women in isconsin and throughout the, nation

reveals the double burden-of-being a ii of a finoritrgroup and
.

.

being a female. The result of this tuiden is that tribal women have-

littleopportunity to develop and utilize heir abilities, and that

t

they tend to hive a. high incidence of chi;d bearing and to be employed

in Iota- paying jobs.

1i
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A-number of social indicators pointto the fact that ycitng,

triba17WOmen can expeoto work for pay Yin their lifetime. Following
V...

is data ftom the U.H. Department of Labor which indicate the employment

pattern? of woven.,

1. Nine out:of 10women wilImork some point in their lives, any

for:more than 30 years.

2. Vany, women are fin g job's, but women stIll are clustered in rela-

tively'low-"pay, low-stat sjObs,;and are.earnng 57 peivnt of what

men earn in Virtually tile same jobs.
.

.3. One out of 10 women workers head a family. Half of all minority

-

. z

women heids of family work. More than half of all minority 'families

headed by a woman live in poverty.

..

Alta from the Wisconsin Department 04,tiealthand Social
.

ial Services 4 .
, i . 1

indicate a similar pattern.for Wisconsin Indian women. In Wisconsinf

1
. -

....

ipetcent of Ind4.an women who head faiilies are n poverty. Thirty-_,
,

. .

two percent of Wis consin Indianyomtn with children under thf age of
. .

4 4,- .
.

,G

six work for pay. .

. ___,://
-

.

. ,
1.4

Witt,.an Iroquois woman, points out that when men took over
V. ip

.women's toleschildbearing became.the only vehicle for gaining pros-

.
11

,
4

tige and ego satisfaction, and thus -the birthrate increitied. There is

.. .
,

ample evidence that young tribal women tend-to be child bearers and

# ,

.

> .

rearerp as teen-agers rather than spending time.preparing.for the
...I

i

.o .

future.
'

Data from 'the Wisconsin Department of Health and Social Ser-
' .

vices indicate the following: ,

.
.

1. In 19t6 the Indian live bi'r'thrate in'Wisconsin was neariS double

. the white rhe.

./N
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The rate of excess live births for Wisconsin Indian women was 47.5'. ,
,

y4
percent, compared to 24.4 percent for the white Wisconsin population-in

197'0. -

. .

3. 'The rate of out-ok-wedlock,births of Wisconsiq 'Miens from 1968

to 1972 was 25.9 percent, comPleed to 8.4 percent for the total state

population. 3'

so. ,

4. Fertility rates for Wisconsin Indian women 15 top years old in
%.

,
., .... .

1970 was 122 percent per 1,000 comphred teal]. Wisconsin women,which

4 was 42.7 perceni per 1,000. For tribal women 20 to 24 years old in

1970 the rate Was 279 per 1,000 compared tip 153:9 for the total state

population.

5. From 1973 to 1975, 30 percenttof Indian babies born in Wisconsin

were born to. teen -age mothers.
_

Qne factor that may affect the status of young tribal women is

the, type of counseling ttiey, receive in high school. In'a sprVey of the

literature, numerous references were made to the inadequacies of guidance'

ors as they assist younggirls. Tribal 'girls may be doubly r

discrimina d'againat in counseling so,they end up unprepared for par:-

ticipating in aneduqatignal program of their Choice.
. ,

For example, staff'workers of the Great takes Inter-Tribal dohn-

cil's.Nurses Recruitment. Program have cOnfmented,thatImany wouie stu:.

4
dents who wisp to pursue a career in nursing are .aca cally unpre-,

.

pared and must take a prenursing,Courke,before,entering a nuitd.hg pid-,

gram, ,
''''

.-..i.".
_ e

. ' c
,.. ----

In some tribal communities there tends to'be a li4 of role -.

_

models for young women to-fol low. Tribal,girls typically see Indian
0

13
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women inlow-plying jobs rather than in the Wide variety df occupations

opeh to women. Partially this.is due to the isolated areas of northern

Wisconsin in which.many'reservations are located.

A review of the literature indicates "severa factors in the

.
,

socialization of young that affect their self-concept and their ability
,

4
1

,

to utilize their talentand abilities. Among those factors are the

4

following: .

1. Girls learn to be dependent and pdssive rather than aggressive as

boys 4o.

. 2. Teen -age girls learn to put mportance upon successful heterosexual

relationships while boys learn to value individual academic and occupa,-

aortal success:
, 7

..3. Girls tend to be afraid of succeeding, while boys tend to be afraid

of failing.* ,
4. Girls tend to have more difficulties than boys,in establishing a

,

sense of identity.

Through technological, political, and economic changes, the ,txaoii

tional roles otiiba1 wo n have been- usurped.

6. As technology shortens the time needed for household tasks, the

creative aspect and the essential aspects o home-produced-consumer
4

gpodsand services are lessened.

Employment and marriage should be seen-as equally important life

-tasks for girls, so that they will learn to prepare themselves real- .

,

i itiCallY. for tiOth.
I

Funding
,

Thus, University of Wisconsin-Extension developed a proposal for.

a career development'project which was funded br Extension S/rvice-
.

VPDA Special Project Funds from April 1975 to December 1977.

14
(
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Major PurpOses:

The Prqgrarm

1. To, develop a program which will enhance

the status of tribal women.

.2. To.develop curriculum designed for

young tribal women.

3. To develop; and test a model for working, with

tribal communities.

Objectives:
Tribal girls )to

"*46,

realize that they will be .a wilt of the.

labor force.

41.

plan realistically for their years as
members of the world of work,

L
make decisions in their teen years that will help them,:.
prepare adequately for the world of work.

-;;

believe that they .have special talents a nd abilities that

are unique to them.

Components of the Project:

r

Curriculum development

Employing and traiang of'groupleaders

Group sessions with gir14in local communities

Career conferences- for girls

yield trips for girls

Involvement of parents and other adults who work with youth ,

Sharing of project results

An advisory committee comprised of tribal women and UW-Extension

faculty assisted with each.of the above phases of the program.. The

15
1
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project was divided into
,

curriculum and sharing of

was*Ue in each cyclk.

.Program Participants

Advisory ibmmit te e

ings.

-9-

I

four cycles, and except for development of

projeCt\resules, each of the above components

a

Fourteen committee members attended one half or more of the meet:-

afokt,

noncommittee members attended two ormore committee

meetings.

'Curripulum DevelopmentCurriculum

of curriculum

Tribal woken 8

UW-Extension faculty 5

_Reviewers of,curriculum

UW-Extension faculty 11

CT
4 Artists

Tribal women

Other 3

Editors

UW-Extension' 7.

-Tribal Girls Who Participated in Program

Abe Number

;9-11 150

12-14 266

15-18 57k

Total 473

1,6

1/4
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4

Group Leaders

7
'Employedbut did no complete program

I 4 '

Did1/4,or more Of program

ompleted program
ti 4.

Career Conference

Total

Seven conferences for 407 girls

Field Trips

ApprJximately 240 girls took one

Resource People.

Caieer conference

Speakers

Curriculum
Section

'Being an
Indian Woman

Being an
Indian Woman

Being an
Indian Woman

Being' a

Special Person

Being a
Special Person

Beiilg a

Special Person

Being .a

Special Person

at local group sessions

Unit

Traditional Roles

*

Famous Indian Women

Growing Up' to Be a
Woman

Growing Up

The Outside You

Marriage-Expectations
or Reality

Just For You

33

5

60

or more field trips.

115

56

'Author

Carol Dodge,- 12-14 &
Menominee, '.15-18

CUrrictilum Coord7
inator for Meno--
minee Indian Schools-

.

l'Snet Pascale,.Chip.-

pewaf-GLITC Health 14, & 15-18
Careers Recruitet

.

-Clara Dedoteati,
9 -11,

Chippewa 14 & 15=18

Cathaleen Fin*"
UW-Eittension; 14, & 15-15

Cathaleen Finley,
UFO Extension 14, &

12-
15.48

Cathaleen 1,2-14 ic

UW-Extension 15-18

Cithaleen Finley,' 12-14 &
UW-Extension 15-18



Being a
Special Person

Bing a,
Rpecial.Person

Beitig a / Alcoholism
Rpecial Person

Your Money'

Food. and You

Being a
Special Person

Coping With Parents

Being a Life Span Planning

Special Person-

Abou; Careers Decision, Making

About Careers

About Careers

About Careers

For Adults

_1 For Adults

Educational Oppov.
tunities =

Exploring Careers

Cathaleen
VW-Extension

'Cathale. en. Finiey ,

U0-7Extension

. Debbie. Kruger,

PdtawatOmii
Wibeno HeMeatld
School-Cdorgnator.

Career Opportunities

Women Today and
Tomorrow.

Parenting Daughters

For Adults About Careers

For Adults Being an Indian
Woman

For Adults ' Being a Spedial
Person

Vies Adults

Debbie Kruger, 15-18 °

Potawatomi,'
Wabeno Home and

School Coordinator

Marian Thompson, 9-11, 12-

UW-Efteiition 14, & 15-18

Cathaleen Finley, 12-14 &,

UW-Eitension 15 -18
.

Dale Wolf, Chippewa, .1*X4 &

faculty, North and 45-111

College

Bill Gleason and 9-11, 12-

Dixie Hexler,VW:.. 14, & 15-
Extension 18

Cathaleen Finley, 9-11, 12-

UW-Extension 14, & 15-
18

Cathaleen Finley, Adults
UW-Extension

Delores Wolf: Chip- Adults
pews, teacher; Ash-.
land High. School,

acid Cathaleen Fin-

ley, UW-Extensien
4

Marian Thompson,
UW-Extension

Adults

Lois Strong, Oneida Adults
64

Cath.aleen Finley. and

Marian Thompson, UW-

Extension

Adults

Ideas for Planning LoisStrong, Oneida Adults

,t-

- a

.

OP'
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Timetable

1
its

'Curriculum

Conduct Program in
Local Cobmunity. Cycle.Numbet

May to August
19 75

Developed
curriculum

September 1975 Developed Conducted program I
to March 19 76 curriculum, at 6 local sites

March 1976
to May 19 76

Evaluated a \d

revised cur ic-
plum

'June 19 76

to August 1976

Conducted progr,snr

*at 4-local sites
II

September 1976.

to December 1976

Evaluated and
Revised Curric-
ulum

III

:January 1977 Evaluated and Conducted program Iv

to April 1977: revised curric-

ulum

at 12 local sites,

. F om May 1977 to December 1977 the total program was evalUated and
. . .

th information was shared With others. This we'done via a Wisconsin

,
.

Invitational Workshop for other states, a display at WisConsin's Inter-
.

_ _
... (

- : ' ,

. I

nationsl Women's'Year Conference, at a workshop for Wisconsin Extension

.
- ,,

Home Economists and National Indian Education Association Conference,'

and by writing and &istributing a repoft and promotion pieces on the

projlct. a

The PrOject location
Located in Wisconsin are-.20,000 Indian people who live on reser

=

vation areas scattered throughout .central and northern Wisconsin and in

urban areas. The project was conducted'iu 17 communities by UV-Exien-

. Lion. Also,' the Extension Serviced inMichigan, Minnesota, and
.

aMontana agreed to partioipate in the.piagtam, anpilot projects were

dOne in these three states:

19

J
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861

'11

BAD RIVER
(Chippewa)

- -Cycle I
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PROJECT LOCATION

4:=t:
SHLANO

716

r---

NOTE: The. program was

done in 17different
communigies.

1

LAC DU FLAMBEAU

o "":(Chippewa)

905

--Cycle I,
I

FOREST

IV
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10

BARRON

69

RUSR(Chippewa)
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Ada visory--Com n itt ee
An int rat part of the project was the advisorY com-,-

. '.
..

,

'mittee. ha0Ce.t.iibal.sui.put,-Wisconsin Tribal

°`
,

Woien, Inc-. was asked to name 11 tribal Women to serve
-.. 4. . ,

. '. ...

-1-.-j,--1-An the 'committee. In addition, a specialist
I.

- in-4=H and youth developbent,onein child dev-
,

.elopment; and another in women's education, -of

whom were ITWExtetision faculty, asreed to serve on

t
the committee. Committee members avidly supported

,

s
. 4

.

.

... -

.,the program,' and many of these women were among those
,

who did the initial planning for the /proposal. In
7 ..

$

additiori., the,:&tension Service in MiChigan and Min-
.

nesota named representatives to the committee.

Oile of the first tasks. of the.commitiee was o
/

identify the units of curriculum that were to be dev-

The committee identified the general content of each unit,

suggestedinaividuals Who'might write somer5f the units. Prior to
.

eloped.

7

advisory committee Meetings, the women read rough drafts of the units
z

and made recommendations for change. While this was. a lengthY 'process,
A

the impact of the tribal women was invaluable in producing materials

that were relevant to the nce.49.: of. Indian girls. The expertiseof

the tribal women and subject matter specialists-Made a good mix, which

. .

/helped.to insure the development of appropriate materials._

The advisciry committee designated the sections of the state,for

the'verious cYcla of the project. Committee members were also help-
.

ful in naming local contact people. They assisted'with developing
. . . . .

.procedures for recruiting, interviewing, and selecting group leaders.

,
&I. 0,
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,

o

,They groUp also:Mae recommendeti s'f,prtraining the group leaders.
-,'

. .,.. . .. P V...* '

. ,..

anh44°The.sr up reviewed veluation ang made recommendations

, ,
. 00

' -: for the methodology or evaluating the project. .

-

'At thecompletion ot each cycle,, the advisory committee'met to

.,A k:.

...
review tne,accomplist6ents and problems and made recommendations for

. .

changes in procedures:, They also reviewed evaluation data on the cur

) .-) .

(
°

..

riculUmand made recommendations for change.
... ..

. .. .

Irriplications
a

1. If the tribalgropps dedagriate tie advisory committee members the

committee shopld be more effective than if selection is made by an.Ex-

'tension staff member. 'a
c

2. If members of advisory committees have the opporturiity to read,

study, and work, they are-more-likelyl,to attend and participate in

advisor committee meetings. , °,

,

. ') . , \, , .
.

. ,

3. If advisory committee members are to function effectively, they
N..., .

need to. understand the scope and limitations of the various aspects of
.0.

a project.
j'..

';' .., ..

.

.

4.
,

A mix of tribal people and-subjecOnatte specialists on an ad-

ag .

ad-

visory committee cap help assure a.relevant wobject.

,
k .

5.- Advisory committee membdrs who-thoroughly understand ,a project

can legitimize the ,project in local-co 11111 unities. They are able tio

generate'the support and participa4olirif,program participants,arid

resource people. Also, the6 are in a pOwlition to enhance the possi-

bility

4'

of program maintenance after the special project is completed.

O



Delleorime of Curriculum
Planning_

14henlun#s were identified forCurriculum it

was discussed.that materials should be *ovided so

that girls could realize that (1) many options are

open to them, (2) some day they will probably work

for pa w(3) preparation for many careers starts

in high school, (4) each girl is special, with

talents and chitacteristicsthat are hers alone,

c
(5) there are disadvantages in being a teen -age 0

mother,'and (6) there are some-skills that enhance

A

one's choices and some barriers that reduce one's

choices: It was felt tdenhancing a girl's

awareness Of options and developing attitudes

and skills that would reduce barriers to-options :.

was the approach to take when developingcurriculuE.,
, ;

,Units for Girls
Units for girls were divided intoktbr

section,-"Aping an Indian Woman,u_focused

eeImtegorids. The first

upon famous /ndianvomen4 .

,-the traditional roles of tribalwomln, and'the early life of one
;454, ,

-...,,

elderly-Chippec4 wbtan. Relevant aspects of tribal 'culture were
\

---, /

'Iovpn into each unit as appropriate.

second set

focused_upon types

'
4.

of units dealt directly with careers. The section

of educ4tional opportunities, decision making

A

as it

Affects high school course selection iypreparation for a career,- a.

4 . .
realistic look at employment Patterns of women; and career exilorations.

.

rt

P

Vie_ third section covered forces that may either hinder or foster

,g3
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)ia girltsuse of her potential. Ildh units fo etiLpon marriage, huban

sexuality, the physical self` versus the menta selk, nutrition, finan-.

cial management, alcoholism,'and coping with parents'

Units for Adults
)

Initially, five units were developed as a packag for parents and
4.

another four units were written for people in communities who Work with

young girls.

help rents and other adultaadviiie girls on realistic plans for the

future.

Writing

These units focused upon concepts Which-it was "felt would

I`

The project director asked 11 tribal women and six UW-Extension

faculty to write units for he curriculum. A visit was made to

each .writer to discuss the content of the unit.. At least two additional

conferences were held with those who wrote units. W th'some writers;
) g

,
,,.

numerous conferences were held. Also, the project director supplied

many of the writers with reference materials.

When people first started Writing Mate4als they were very con -.

ft

cerned with overlapping of ideas% Actually,, this roved to be a
-.,

strength of the materials. When more than one writer covered an.idea,

the program participants had the opportunity to understand the idea

fully and to sense its i1portance. Also, a variety of writers provided -

a variety of ideas, whichkanhanced th4 curriculum.

For some, the writing of curriculum was a neW.experience. For

many,, it was difficult to meet deadlines, partly because these writers

lacked experience in developing such material/xi. 'However, the pride

of the tribal women as they completed a Unit and saw it in print was.

an exciOng aspect of the program. It is likely that a number of the

writers experienced growth and increased self - confidence as a result

t
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a,. of writing a nit: One writer later reported to the project director,

"You don't know how hard that was for me to do, btkt now I' think I could
.

... . .

.. , .t

write another with greater ease." Certainly the Indian women deVeloped

curriculum materials that were definitely Indian materials, something

7--
that a non-Indian, would have, great difficulty doing. The fact that

Indiarpeople wrote the materials added creditability to the curriculuM. ,

Design and' Prod uctIon
/ After curriculum was written, five, artists were employed to illusl

trate the units. One artist, 4 young Chippewa woman, didexceptiOnal

wor Her sketches left no doubt that heAubjects Were.Indian. The

Sketches were combined with typing anetypesei headlines for the

materials. The materials'were printed offset by deans of fastlaolly

printing. As the units were developed, N they followed7a pattern of

using a fact sheet, which is a general description of the unit and A

listing 'of the.materials accompanyin the unit. Secondly, a leader's,

guide was developed for each unit. " he guidincludes background

information, objectives, and learning experiences. There fs a books..

let for each age groUp of girls.

Each piece of literature carries the title "Choices and'Careers,

Free to Choose," the mace of the writer, and a statement about the

writer'socredentials. Each unit is paCkaged *in a f.olde with the Fact

Sheet, Leader's Guide, Booklet for Participants, and an5, games, discus-

. '
-,..

sion cards,,or other activities. Booklets for girls 9, to 11 years old

are identified as Book I, booklets- for girls 12 to 14 are identified

as Book II, booklets for girls 15 to 18 areidentified as Book-III, and..X1 - .

bookletsifor adults are identified as such In total eight tribal.
.

women and five Extension faculty have written 16 units for girls and

six units for adults.
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Involvement of-UW-Extension

.
J.

.

In additi2t to UW-.Extension.faculty 'who wrote units, faculty

4.
, ./0". , -

members providedreference'maierials and eviewed drafts-of units:'
v.

.

=.
.

.

Also; facUliy^tdiied each Piece of literature for' the' project.

Evaluatioli and Redesign
Based upon evaluations tibia girls;, parent's, group leliders, and

-aciroory committee members froth the first and peopnd.°Cycle of the

.

..

. project, all 9its were revised. Some nit's were deleted frorathe
--- 0

pr9ject, some units had minor revisions and some hit-majbk revisions.
.

. _

. .
Units for patents-and others who'Work with.YoUth were,consiaer-

....q,
, Q.

''
v

ably revised so that 'tow they can be used with a' group or .on a one-

to-one basis, either with parents or with others who wdrk with girls:

Also, the units include activities which Adults can useindividualli,

with girls. In add itilon, pramarlriiie Pieces that describe the
-

progiam for parents and a unit that presents a 'general overview,of.

the need for and goals of the program were developed.

Implications
1. Within local' communities there are people w19/ttients. Such

'talents enrich materials-which Extension mardevelop.

2, It is possible to develop attractive materials at low cost with
,

li rofessional staff.,

.

3. The use of rustrations of people who look like Indian people add

,credibility to materials designed for an Indian population.

4. Indian- writers add credibility to materials designed for an

",

0,

Indian population.

11"
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Cortimunity Involvement
One of the firit means of involving tribal communities in the

program was to include tribal women as members of the advisory com-

mittee and as writers of curriculum.

Based upon recommendations of the ad-

.

visory committee, letters were sent

to people in each communityinforming

them of the program and times for_

the program. These people were

-7

generally education committee chair-

'persons, tribal chgrmen, or tribal

managers. All communities respond-
_

ed positively to the invitation.

The project directpr then

visited with groups, In each of the communities to e n the program.

- -

While the composition. of the groUps varied from location to location,
.

the groups generAIT-5-7 included a'tribal chairman, council, medlars,

L.

eduRatiOn committee members, tribal-Ranagers, andeopre who work

with youth and parents. Special effprts were Madd to relate. the

career4evelopment-program_to_existing_programs-Within the coMmunitY. t

It was explained that UW-ExtensiorrWould,employ group leaders,.

-train and supervise them, then pti.vide materials and travel funds for
1

and
_

.

career conferences and field trips. In tarigt whe tribes were to pro-
.

vide space for the program, recruit app116ants'for the position
1
of ,

group leaders, help select group leaders, and recruit program Parti-

,cipants.

All communities proVided space for the prograi. All communities

27s(
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r crusted applicanta'and helped ifi:electil.bUO leaders, At some of

the sites tribal vans were provided for transportation'... At two sites

the tribes provided NYC workers to aseist the group leaders with the 9

to 11 and 12 to 14 year old groups. Another example of the support

provided by tribes was one tribe, who felt that:group leaders should

be paid on a bi-weekly rather than a monthly basis. They then paid

the groqp)leaders on such a basis and,IAlled the project.

.41 ,

At two sites group leaders were hired who were also part-time

home and school'coordinators; thus they had existing relationships with .

the community structure.'

During training sessions for group leadets and duting careen con-
,

1ferencee, various members of the community sat in on part of the smo-

gram. I

1Whenlield sits were made with group leaders, efforts were made

,

to visit with tribal c airmen, Council members,, education committee

bmetbers, and other people who work with yofith in Tegard,to the progress.

of the program.

ti

.

A number of people from the communities served as resource peopld
-A0',$ , ..

for various sessions with girls. For example, in some communities

maternal and child health workers showed a film they considered to be

exceptionally good, and community health repreeelaatives have helped

do teach the unit on human sexuality.- Alcoholism counselors helped to

teach the unit on alcoholism. Also, a.humber of community people were
ti

guest speakers at the career conferences.

This type of involvement of various community people created sup-
'.1.41,

port for the program and enabled communities to view the program as

their progism.

28
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Imp I ice ions ry

1. If an Extension program is to f'unction effectively within a tribal

community, then the program'needs to have a relationship with existing

\--
committees or programs tha have similar goals.

2. If tribal communities have input into.seleption of Extension staff,

they are more likely vibe supportive'of staff.

3. If existing tribal staff serve as resource people to an Extension

program, it enhances.the program.

-44t
4: There is not one,set pattern to use or involvement of communities. '

Rather each approach is dependent upon th particular community and the

specific situation at that time.

-

L
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Employment and Training of Group Leaders

Recruitment
After the meetings involving tribar,groups,.job announcements were

sent to the tribally designated con-

tact person who was - responsible for

posting job announcements. A sa

16. .

pie job announcement is inc u

° td as Appendix A. Each.

applica t was inter

view by the pr ject

director.. The pro-

ject director then

met with appropriate.

people or groups,

such as education cOm-

mittee members, tribal

.council members,, or tri-
.

bal managers to.review the applications. Tribal peopledaought inform-
-

ation on necessary qualifications for 'the job and then matched the

applicants to the qualifications. In all instances; the project

director and community people mutually agreed upon the persoto

employ.

Training Workshop's
For each cycle, training was offered to group leaders for two to

four days at a central location. During each'cycle a slightly differ-

ent training approach was taken.

r:g1
a

During the first cycle, the.traininglocused upon,program operatiQR4

or
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teaching methodb, and working with groups.. Employment a terns of.

andand socialization of women were two subjects that were covered

in depth. Some units were also discussed. Group leaders were allowed

.
time to practice teach. Faculty from UW-Extension and tribal women,

particularly those whti developed units, condu'cted.the training.

For the second ,cycle, three days of training at a central location,

were provided for group leaders. The training focused upon the oper-

ation of the program, subject matter, and teaching of the units. In

order, to initiate a working relationship between group leadersland

County Extension home economists; they served as trainers as did

a program leader in home economics, a specialist in' women's educa-

tion, a program leader in 4-H and youth development, and tribal women

who had written some of the units. Based'up\on observatiOn.Of the first

4- cycle of the program, the training included the difference between

inductive and deductive learning, the acceptilince of all, gitis into

the program, aid the idea that the program can 'make a.diference.

For the last two cycles only three trainers - -s the prOject- .. - .

director of the UW-EXtension project, a tribal woman, and the.Witen's
., - _....

1. .-

Education Specialist from UW-Extension-- were used, and epecial emphasis-

VP::

,was placed on practice teaching. The trainers presented an overview.

of why the program" is needed, dhow it was designed; and their fob,

responsibilities. Some units -were presented to the members of the group;.
,

andethen they had an.opportnnity to practice teach with others in the lid*

,

Also, at the final training session, time was spent on the cost/

'benefits aspect of the program and the job of a group leader: At the

training, not.many group leaders were impressed, with the activity.

0
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,

Later'in the pliogrtern, however, many group leaders commented that'this

had been a helpful activity that they remembered when they were having

difficulties.

Evaluation of Training

it*

-tioup leaders were asked to rate each of the topics as.baing very-

ful, helpful, somewhat helpful, or not helpful. Table Vshows

t result of their ranking. Very helnfyl was given a score of one

and not helpful was given a score of four.

Group leaders consistently selected practice teaching as one of the

most helpful learning experiences. Practice teaching meant that a
-,r

group leader'had an opp6rtunity to present information to the group

based-upon the curriculum. Not only did-this give gfb-Up leaders exper-

,,,e

ience.in speaking in front of a group and teaching a group, but it

gave them a chance to become more familiar with the Curriculltm.

Also, group leaders bund the subject, program operation,-,to be

-particularly helpful. The topic dealt with how thel.rogram was to be.,

done i the community and job responsibilities.

32°
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TABLE C

.RATIFOF. LEARNING EXPERIENCES BY GROUP LEADERS
1 -

Scor
ACTIV TY

. Cycle II Cycle III Cycle IV

Program Operation ' . 1.1 1;6 1.2

The Need for the Program
.

1.2

Working With 'Parents ' 1.4 2.1 , 1.4

,

Setting Goals and
Making a Commitment

t

. 2.0 "
Getting People Involved 1.3

Teaching Methods- 1.3, 1.6 1.4

SeX RoleStereotyping 1.3 2.1

Famous Indian A Unit 1.5 2.1 1.6

Growing up to be '"Woman, A Unit 1.4

TraditionalRoles, A Unit 1.5

Exploring Careers, A Unit 1.6 2.0 1.7

Educational Opportunities,
A Unit 1.2

..
-

Decision Ma1cing, A Unit ( ,' 1.6 '1.6.

Growing Up; A Unit , 1.5
.,.

1.2

.

The Outside You, A Unit ..,

.

1.5 .

.

.

Marriage, Expectations or ,

Reality, A Unit ' 1.9 1.2

Just For You, AUnfi
.

. ,

1.4

FoOd and You, A Unit
...

. ,

1.4

Life Span Planning, A Unit .

...,

, 1.8

Practice Teaching 1.1 1.4 1.2

33
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At the end of each training session group leaders were asked to

write comments on the training. Following are some of the comments.

"'the presentation on stereotyping was excellent: It started

me thinking right away- -and this opened up lines of-thinking in

other areas:"

"This training session was very helpful.to me. I noW know more

and what my job is to do. I did not realize when I accepted the job

that there was so much teaching to do: But now I'm able to do this. '

I think the program really helped everyone."
0

"The, most useful thing about the training was the teaching prac-

tice, for3 the'simple reason that many of us never had'had an opportun-

ity to experie?ce this and it will definitely help in
the future. It

al4o gave each of us different ways of going about teaching."

"Lreally enjoyed the practice teaching session, especially

the other girls' [women's] presentations. There could have been

'more time allowedjor preparation. I am really excited about the

program and aniro-Us to get started. I see this as a start in helping

. a young girl develop a good attitude about herself as an Indian woman."

"The actual 'doing' of some of the planning and teaching. Learning

this way always helps me." .

"Making us figure out, things on our own after, you informed or

ledtured for awhile. enjoyed and thought working with parents was

good."

;'Enjoyed this session. Thought I'd be able to teach before'this,

but now after experiencing some of the teaching and making the plan,

I knowtI really have to prepare myself and have alternatives ready

ifone thing doesn't work."

"Having the opportunity to.becomefamiliar with all the materials

I will be using in my work. Also getting ideas of creativity, the

knowledge of how, when, and why to teach these things, to our young

women. Also, being able to ask questions and get so many different

answers in return has helped me to be so much more aware. 'I couldn't

have-made it through without all of this superb training and had a

truly good summer program.

-Support and Superitision
Follow-up visits were ,mada-'by the project director to group lead-

ers in their local communities. These visits focu d upon teaching

meLthods, group work, and subject content as well AS any problems

that, group leaders wanted to discuss.
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,

Aredstaff meetings were held for the group leaders usually

every four to. six weeks. ,These Meetings provided an oppOrtunity for

group leaders to share sudcesses:as well as concerns and to deal mutu-.

ally with problems. 'Also, part :of the staff meetings were used for

.
4*

planning the career conference and for evaluating the program/

For .the fourth cycle, in an effortto work with group leaders on

a more regular basis, biweekly-areawide staff meetings were designed.
I

From four to nine group leaders were involved in each area meeting.

.

The meetings focused up8WsUbjectmatter eontent of units, teaching

methods, working with youth; planning career conferences, and sharing

' of program successes and problems. 'This aspect of the project proved
S

most helpful to group leaders. The support of one's peers is probably

the reason these session42were so effective.

In addition to training sessions, staff meetings, ond field visits,

t

innumerable phone visits were held between the project director and

-group leaders. 9

* '

It.would appear that there is a need for professional. staff to

-

wort with the' program. Certainly a number of hours .were spenerespond-
' .a 4 '

ing twequebts from group leaders in addition to planned training.

and consultation., From observation it appearp that grotip leaders need

support as they carry out the progISm fn the cOmmunity.% In addition

to support they need..,ap.sistance id reachl.ng methods and subject matter

content.,

Also, based upOn experiences in the program it is important tha

grout.) leaders understand the philosophy of the program'and the oper-

ation of the program if they are to be able to work to meet the-pro-

gram objectives.

'7
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,----
.

) 1. It is important to provide tfaining not only in subject matter'
,

but also in the philosophy of the program, program Operation,-and job'
-....,

4 4 t*

responsibilities. \ ,

.;,.. .
.

.

2. Staff appreciate the opportunity to practice,teach:

,..

3. Frequent opportunities for staff meetings which pride for peer

support enhance a group leader's ability to per6imhe job.
' 1 .

4.. Gioup leaders need frequent consoltatiOnand;sUpport from profes-

sional

!.0P

sional stagf.

5. It takes time to pr ovide training, supervision, and support for..'

groupleaders.leaders.

Retention of Group Leaders
w.e

Despite the effort spent on selecting.group' leaders, retention

of group leaders was one of the most diflicai- aspects of the pro-

gram and presented the greatest barrier t6 achieving the goals of

the program. ;1..

TABLE II,

RATE'OF J6BOMPLETION BY GROUP ,LEADiRt.

Number

Did no progrdmming 4
A

16.7-

Did 1/4 or less of..prdgram 22° 36.7

Did 1/4 to 3/4 of prograp
,

11:6

=Did 3/4 or more of progranl :5 -- -.8.3

pmpleted program 22. ;. ., 36.7

TOTAL ! /1 .60 - ,

. ,

100.00

Percent

When no programming is-indicated in Tables II to VIII, ie means

that the group leader pay have attended traininiebut did,no program-

0!4.

ming in the community. The category "Did 1/4 or less af programming"
/ .

indicates that she recruited some girls and had four or fewer sessions
r :

.

with then. "Did to 3/4 qf program!' mehns;thlat she recruited

.3 6''
V

_/
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girls,, had more than four sessions with them, theh terminated her

employment more than a month before'the completion of the project.

"Did 3/4 or more of program" means that she terminated her employment

a monTH-61--less before the end of'the program. These group leaders did

all aspects of the program, except they had fewer sessions with girls.

For most purposes of tbits-repott group leaders who-completed 3/4 or

more of the program were considered to have Completed-the program.

The data in Table II illustrates that almost 45 percent of the
0.

group leaders resigned before completing one-fourth of the program. .

Yet 45 percent completed three-fburths or more of the program. Thus

when Conducting a program one can expect a 'rather high turnover of .

staff.

TABLE III

AGE Or GROUP LEADERS

. Did No Pro-
gramming ,

Did 1/.4 or

1 s of
Prog

Did 1/4 to
3/4 of Pro-
gram

.Did_3/.4 or
more of
Program

Co*Olett
PrOAram TOTAL

AGE No. % No. 0 No. % No. .% No:- % No: '%

19 or under

20 to 29

30' to 39

to 4940 t

1

2

1

8.0

6.7

8.3

5

11

4

2

38.5

36.7

33.3

40.0'

2 15.9

2 6.7

2 16.7

lik-Ai,-20.0

'4

1

30.8

3.3

I, 8.0

14 46.6

5 '41.7

2 e 40.1:1

13 '21.,7

30 50;0

12 20.0

5 8.3

' TOTAL' 4 6.7 22 36.7 7 11.6

.

5 8.3 22 36.7 60 100.0
9-

From the data in Table III, it could,be concluded that except for

teen-agers, there is'no significant difference by age of women as td

whether or not they will stay With the job until the program is completed.

Vomen who were most likely do stay-with the program until its comple-

tion were those group leaders who had college or vocational training 94

were college graduates, as shown on the data in Table IV.

37
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TABLE IV

2 EDUCATIONAL LEVEL OF GROUP LEADERS

.

e -

Did No Pro-
gramming

DO 1/4 or
1Css of
'Program

Did 1/4 to
3/4 of Pro-
gram '

Did 3/4 or
more of
Program'

Completed
Program TOTAL

" No. %.-' / No. ' % No. % No. % 'No. % No. %

' High school
student - - 2 100:0 2 3.0

Less than
12th grade 1 6.2 -I 43.8

.

2 12.5 I,- 1

.

6.3 5 31.2 16 27.7
.

ICED 1

,/

25.0 2 50.0. 1

.

25.0 4 6.0

High school
graduate 10 55.6

----'

2

,

11.1 1 5.5 5 27.8

,

18

.....
-c

30.0

College or

vocation
training 2 13.3 2 13.3 13.3 1 6.7

'

8 53.4 15

.

,

25.0

AP'
tollege
graduate 1 20.0 1 20.0

t

3 60.0 5 8.3

TOTAL 4 6.7 22 36.7 7 11.6 5 8.3' 22 36.7 60 100.00

.-HoweIer, women with less than high school education are able to

perform the job as shown by four out of 10 women with less than a high

school education who completed 3/4 Or more of the program. High school

students were the least likely to complete the job.

According to the data in /able V, 88 percent of ffie group leaders

were of Indian descent. However, non-Indian.women marrie men

jiad the greatest rate of completion--60-/Percent. But the two non-

Indians who were not married to an Indian did not complete the job:

O

4
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TABLE V ,

FACE OF GROUP LEADERS

,

Did No Pro-
gramming

Did 1/4 or
less of
Program

Did 1/4 to ,,,Did

3/4 of Pro-
gram

3/4 or

more of
Program

Completed
Program - TOTAL

, No. % No. % i No. % No.' % No. % No. %

Indian-
same tribe 3 . 6.0 16 32.0 7 14.0

A

5 1000 19 38.0
.

50 83.4

Indian- dif-
ferent tribe 1 33.0 2 67.0 ,

e r.

3 1 5.0

Non - Indian

married to
Indian

-

' 2 40.0
.

:, 3 60.0-' 5 8.3
,/

Non-Indian

.

2 100.00 \ 2 3.
'TOTAL 4 6.7 22 36.7 7'

.

11.6 5 8.3 22 36.7 60 100.0

,

A

From the data it appears that C1) there is likely to be a variance.

in tht,_completion rate of Indian women who are members of the tribe

being served, (2) non - Indian women married to, members of the tribe

being served are likely tbeomplete the job, Itnd (3) Indian women with'

a tribal affiliation other than the tribe being-served and non-Indian

omen who are not married to members of the tribe are not likely to

mplete the job.
. ..,.

Eighty percent of the group leaders attended a training sessip

-. ,

which lasted for two to four day,4,according'toithe data in Table V17.

However, 35 percent of those whitdid not attend the training program

completed their job comiihred to 42 percent of those.wbodid attend the
#11t

workshops. Forty -tWo percent of those who did less than 1/4 of thejob

particip4ted in,thetraining compared to 50 percent who did nt$t. Thus

while the phase of training is helpful, it is possible for group leaders

to complete the program without participation in a training session A

lastihg several days:.
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TABLE VI

PAATLCIPATION IN TRAINING WORKSHOPS ,

_

. Did No Pro-

gramming

Did 1/4 or
less of
Prpgram

.

Did 1/4 to
3/4 of P5D-
gram' -

bid 3/$" or

more of
grogram

.

' Completed

Program
'O No. . %

'-

TgAL
-No. %No. % Nor % No. % 'No. -' %

.

Attended 3 6.3 17 35.4 , 6 12.5 4 10.4 17 35.4 48 80.0

Did not
attend

i

l 8.3

.

5 41.7 1 8.3 0 0 5 41.7 12 20.0,

60 100.0TOTAL ''.4 6.7 22 36.7 7 11.6 _ 8.3 22 36.7

_Biweekly staff meettngs oh an

in retention of group lAders, acco

five percent, of thearoup leaders who d

.-
are(batis madellhe biggest difference

ng to theo)data in Table #II. Fifty-
A

not hive access to such...trhining
_ ,

the prograv compared to only 16 perent\were able to do less than

of those who participated in suc

leaders whd-Virticipatc4 in the
5

more of the program as those who didpot ,anticipate. Providing

at least biweekly training sessidhi,42!;:everal group loaders at one

setting seems to increase the chances t4&t group leaders will complete
A

the program.

P/4 or

. .

training. Twice agmany'of.the group
.0.0340ft, .4

.

iweekly sessions were able to.- complete

k -

Did No Pio-,

gramming
No. %

TABLE VII

' 11

PARTICIPATION AN TRAINfit ,WORKSHOPS

Available -

attended

Available
did not '

attend

No-
available

Dia.401,4 or

less of

Program,
No. %

3 15.9

1 100.0'

Did 1/4 to
-3/4 of =-
Program
No. %

3 15.8

bid 3/4 or
more of
Program `
No.

Completed
Program
No.

4. 20/5 9 47;4

TOTAL

.4

4 '10.0 18 4,5.0

4 , 6". 7 22 36.7,

4 10.0

7 11.6

1 2.5

5

tr

fi

, ,4 0
I

3

13. 32.5

22 36.7

o 4

.1 7

TOTAL '''

No.' %

19 100,0

7

6
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Of the 63 percent of group leaders who resigned befOre comple-

tion of the program, the reason was not known.for 45 percent, as

shOwn by the data in Table VIII. Thirteen percent left for new jobs,

16'percent left because of personal or family hedlth problems, less

.than 10 percent left for each of the following reasons: moved from
, 0

community, lacked transportation, had chileoare problem.dr a difficult

family situation. No group leader was asked to resign.

TABLE VIII

REASONS FOR RESIGNATION

P

Reason not
known

.Did 1/4 or Did 1/4eto Did 3/4 or
Did No. less of 3/4 of more ,of

, .

Program 'Program Program Program TOTAL
No. % No. 74_ No. %-- No. % No. %

aP

17:6 -11 64.7 1 5.9 - 2 11.8 17 44.7

'Moved from
community 1 33.0i 1 33.0 1 34.0

4 New job 1 20.0 1 20.0 3 60.0
:.' ..

Lack of r ''
Z. .....,
Transportation. 4, 2 67.0 1 33.0 4,..

%. 4 -

Child Care 1 100.0

.1

3 7.9

13.2

3 7.9

2.6

Owrkhealth 2 50.0 2 50.0 , 10.6"

Family illness 2 100.0

Family situation 2 67.0 1 33.0, 3 7.9

TOTAL 4 10.5 22 57.9 7 18.4 , 5 13.2 '38 100-0

It could be concluded that onaso; for loss of grOuP,leaders
.

is fiat they are faced with= situations which the program, is designed

to help alleviate. Some group leaders had such,personal hardships

that they had to 'leave the program or had difficulties in carrying out

the job. For example, one young woman withAbroken-down car, substand:

city 'Whichand housing, and a part-time job returned to a job in the

she had held for five years. Another's young son wasikiagnosed as

having cerebral palsy. The many miles and trips to medical care made
1 -1
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it difficu3 for her to work as a group leader. Another group leader

was hospitalized and confined to bed after making an excellent start

with ,the program.

<9.-

Typically, people who applied for the_position of group leader

. were young women who were just moving into the world of work and the

group leader position was a reasonable starting point, since it was

a part-time, short-term position. Many young women in this position

may not have clarified the type of work that they would like to do, and

after starting the job they discovered that it was not the type of

-work they liked. Also, young women just entering the world of work

on a part-time basis may not have the necessary person
T

For example, in ma y communities, it was necessary for a group leader

resources.

.p

to have a valid river's license,and an amo ite that was operational;

This resource proved to be a frustration for some group leaders.

Implications
i. If people in a community help recruit and select staff, it adds

creditability to the project.

2. If community groups or people are to assist with selection of

employees they need to understand the qualifications for,the position.

3. Group leaders do not need a high school educatiori to perform the

job.

Personal resources affect a person's ability to perform the job.

"....111

a
-..

5. Job applicants may not have clarified the type of work they wish
..,

to do. ,

- 6. Staff-meetings which provide peer support increase tile retention

rate of staff.

:
42 -4



Implemenfing the Program in ,the_ Community`

Starting the Program
Once group leaders completed their

initial training, they return-

ed to their home communi-

ties .to start the pro-

gram for girls. Be-

fore actually work-

ing with girls, they

finalized plans

for meeting space

and transportation.

Then they contacted

parents and other

ccsamunity people who

4,/

work with -young

girls to explain the

program and to in-4

vite girls to parti-

cipate. It was often

;11from others who work

With girls that group

leaders obtained

names of girls Who.,were potential program partiCipants. Some group

leaders held a session for parents to explain the ptogram al-inhere some

of the project curriculum. Sadie of these sessions for parents had
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"t

excellent iwticipation and were well received.

Group leaders then contacted girls and invited them to partici-

pate inthe program. This was done by home visits, school visits,

phone calls, posters, and letters. It was observed that g oup lead-,

ers who spent considerable time visiting community people and person-
A

ally contacting parents and girls had a program of greater duration

0

and more participation.

Doing the Program
At many of the sites the program was conducted in the evenings

at a community building. Group leaders would Meet with girls in two-

hour sessions once or twice a week. Other communities ran the program

during the summer and seeions lasted two to four hours, three to five

days a week. At one site the program as done as. part of a summer

school progra which provided transp rtation for the girls to attend

a half-day program. Girls then h d the option of choosing the careek

development program as a course which met one hour a day for fiv days

a week.

At two sites the'program was part of a regular school prograi.

Seventh and eighth grade girls participated in the program for one hour

three days'a week on days opposite their physical education classes.

Group leaders were expected to work with three groups of eight to

\ 14 girls., It was expected that a separate grbup would be developed

1

for girls in each of the following age groups: 9to 11, 12 to 14,

and 15 to 18. However, there were same variations in age groups and

in number of gilds; In smaller communities girls of 'yawing ages

were grouped together and in some cases there weren't eight girls of

a certain age range.

4
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Group leaders were Asked to indicate what they thought was

' necessary for a successful program. Following aresome of their

suggestions:

"Be patient, persistent, and just understanding: those are
the main things I think."

"Know what you are talking about and be preparedahead of
time. Know what you are going to teach them."

"I think that when you first start out with the program you
should have a firm hadd and you should be faithful. If you make
a Schedule-you should stick to it, and you should have the trans-
portatir for them always."

"Be prepared, pick up the girls, be on time.: Those things
are important, but I think that if you aren't organized and if you
can't keep things moving'alongAnd keep the girls interested and
active, that even those other thi46 may not be enough."

"I think that you need to be dependable. You need to have
good transportation, and I think that you have to'prepare yout-
materials ahead of time. Be ready for whatever the girls come. 4p

with Know ybur materials really well. Try to have a varie'ty.of
things for them so.that they don'get bored:"

"I think one of the most important things isnot only having
confidence in yourself, but winning the confidence of the girlS
that you wo.-w-iith-, having an understanding ci'them,,,and'erYing to

be honest With them so hey'll.have an understanding of 'You., Being'
able to be there. If they,have questions, be able to .answer them;

not put it off or send them to somebody elSe."
-

. "I think one of the most important things is to reallybe inter-
ested in the-girls and not, to _put them down in any, way, if ttey don't

know scfmethine One of the most_importanithings,that i,t4.01, to do.
was always to be there when I said I was going to be anOave.iy
materials ready: I spent'a lot of time Preparing for our meetings."

Generally it would seem that the foildwing charactetistics

are important if group leaders are to be successful.
4 -

.1. Believe in the concepts of the program'.

2. Like young girls'.

Have a concern for young girls.

) 4. Be open and honest with girls.

4



-39-

5. -Prepare rad of time for sessions with. girls.

6. Provide a variety of learning eAperiences for girls.

7. Be on time.

8. Do what you tell the girls you will do.

9. Don't miss sessions with girls.

10._-Provide transportation.

A Group Session
?

In most instances grotp leaders and girls cooperatively selected

the units they wanted to study. The number of tojirS'spent,on a unit
.0- t

ranged from one to 10, although many units were covered in three to

four hours.

At the start of a typical session, group leaders picked up the

girls, then for about two hours girls participated in learning exper-

iences as presented in the curriculum. These activities could have

been discussion,'reading, art projects, watching slides or films, pre-

t

paring or doing skits, playing'games, or preparing for afield trip,

parents program, or career conference. The group leader then trans-

%

ported the girls to their homes.

Participatibn
Participation in the program varied. In some communitle

was excellent. For example at ,one community'19 out of the 23 young

women in the community participated on a regular Basis in the pro-
,

gram. Thus 86'percent of the girls were served by the program. In

Anothbr community the total population of eight young women ages

15 to 18 participated in the program. Only two of these young

mcmlen517ere_currently enrolled in school and some were parents.. All

of them attended at-Idast 50 ,percent of thel14 sessions and two-thirds

46



F

1

-40-

of them attended at least 70 percent of the sessions.

Data in Tables IKto XI illustrate the potential population,

according to the 1970U.S...'Census report, the number of girls who par-

ticipat d in the program from each community,; the number of hours of
11

group sessions, the number of units covered, the number of group lead-

eri Involved, the setting.in the community (whether it was a community__,

t.-
program or part of the school system), and.th I cycle. Cycle I was

conductea in the fall and winter of 1975-76? Cycle II was conducted in

the summer of 1976, Cycle III was conducted in the fall, and winter

of 1976-77, and Cycle IV was conducted in the winter and spring of

1977.

Generally one group leader was expected to work by herself with

a group of girls, and this was usually a satisfactory arrangement.

. --
In soMe.Instances two group leaders were employed. Sometimes this

r .

wastnedessary for transportation purposes. In some cases the team

teaching approach was beneficial and in other cases it-did not work as

well SS one individual teaching.

In most communities group leaders were employed to work part time,

partly because the'number of,out-of-school hours in which one,can work

with youngsters is lihited. Staff employed for summer'work was usually

employed full time.

It is generally thought by tribal communities that the Indian
7

population is undercounted in the census report. This-factor affects
4

0

the potential population as well as the mobility.of people.. However,

in 60 percent of the communities 75 percent, or more of the potential
-

population was reached.

47
t
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TABLE IX

'PROGRA.M PARTICIPATION,

GIRLS AGES 9 TO 11

Community

. .

Potential
Population

/

No. of
Girls '''

Average
Attend-
hnce

.

k

ApprOx.

No. of
Hours
of Group
Sessions

No. of

Units
Studied

No. of
Group.

Leader
Positions

,

Setting

,

Cycle

Bad, ver 27 :, 12) 8 30 ..7 . 2 part-tine evening
communit'

Tbxes t

County Pot-
awatoni

9

i

12 9 - 26

.

6

P

'2 part-time

;

evening ,

communit

,Lao Courte

41rellles -
Negi Ptst

11 12 9 ' 26 7

'

/
2 part-time evening

communit
-1

,

Lac Courte
Or Iles -
Ne 'Post

' 11 9

.

7

.

12-- 5

.

2 part-timeevening

.

communit

i

3-4
I

Lac Courte
'Oreilles -
Round Lake

1L ' 11 9 \
:

28 ' 9 2 part-tine
.-oommunit

.

evening 3-4

Lac du Flam-
beau* 39 44

.

8 64 . 13 1,full-time
evening
communit

, ..

.4

Lac du Flam-
beau 39 8. 7

/

3 1 part-tine

evening
communit 3 .

Mole Lake 9' 7 6 . 42- 7 1 part-time
,:' rcommunit

evening 4

Oneida
_

99 \ 6 4 16
.

''16

.

1 1 part-tine summer
school

2

Oneida_ 99 7 ,5 17

.

. 1 part -time

,_

summer
school

2

.

-St. Croix-Big
Sand Lake 7 8 7

1

32

.
4

5

,

1-part-tine
evening
"communit 1

St. Croix-
Danbury 6 7 . 7

.

6

.

.2

.

1 part-time
evening

St. Croix-
Round Lake 2 8 5 16

.

6 L part-time
evening
communit' 4.

Stockbridge-
munseef -

.

30 14 8

.

72 9

,

).part-time
day
summer

Superior 18 15 7 28 5

.

1 part-time evening
conmunit

4'

* The group was composed of girls 9-14 years old.

- 48
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TABLE X .

PROGRAM PARTICIPATION

GIRLS AGES 12 TO 14

Community

,

.

.

Potential
Population

.
.

.

No. of
Girls.

Average
Attend-
ance

`,

Approx.

No. of ,

Hgvrs
olwGrobp
Sessions'

No. of
Units

-Studied

_

No. of
Group.

Leade'r

.

Setting Cycle

.
.

4-

positions

Bad River*
.

24 9 6 30 9 2 part-time evening
community

1

Forest
County Pot-
awatomi

, 10 13 9. . 24 6

. .

2 part-time

.

.

evening,,

community
4

Lae"' Courte

Oreilles -
New Post

A 12 14
,

11

_

120

.

:

t

,

evening
community

1

.
2 part-time

Lac du *

FiembeaU*
49 25

s 4

12 57' 10
,-,

1 pull -time days
community

2

Lac du *

Flambeau**

.

49
.

17 .Z "

.

12 3
.

-

1 part-time
,

evening
community .

3

Lac du *r

Flambeau** '49

.

13 8 64

.

-- 13

t
1., . .,
1

1 full-time

community

days

Menominee-
Keshena

58 10
*

9 32 7 1 part-time school
systeF

Menominee-
Keshena

58 13 - 8
.

29 8 1 parp-ttme school
'system

Menominee-
Keshena**

58 10
.

5 .
30

.

10 1 part-time school .

system .

Menominee-
Neopit**

58, 27 JO 42 12

----,

1 part-time
.

.0

schoorm
.syste

Mole Lake* 10 10 6

1

38 .

r
1 part-time evening

community

summer
school .

.

Oneida 82 6 5 22, 9 1 part -time

Oneida 82 5
. 4,

21 9 _l_part-time summer.

'sthool ,

2

Oneida 82 , .5 4

.

21 Eis it I part-time summer
school

Oneida 82
.

- 19 - 10
.

1 part-time summer
school

2

,

St. Croix7
Big Sand Lake

7 6 4 34 6 1 part -time

x

evening
community.

.

1

* The group was composed of girls 12 to 18 years old. -
** The ytal group did not always meet at the same time. 0,



TABLE X

COntinued

..

Community
.

'Potential
PopulatiOri

. -

,

No. of
Girls

.6_

( Average

Attend-
ance ,

Approx.

No. of
Hours.

of Group
Sessioni) s.

No. of'.

..Units

Stuaied

.

No. of
- Goiip ,

Leader
Petition

Setting Cycle

.

St. Crctix-
Round_Lake

8
.

7 -4 14 .3 "'" 1 part-time evening
.4

4

Stockbridge-
Munsee*

25
-

14 7 63 ' 6 q_part.rtime iliays

community
2

Superior

(

6 . ---19 - , la
.

;
.

12 . '1 part -time evening
community

Superior 6 13 9

,

24
0

'. 8 1 part-time weyening
icommunity

4

..-

Superior
.

6 21 8 10 1. part-time
,- ..

evening
Communit

Winnebago-
Wisconsin
Dells '

.

15 13 .. '6 12
-

.

. 04.-''

i 'Pin-time
,

evening .

community..
2

* The group was composed of g 12 to 18yeats old.

RI
I 4

r

SP "
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TABLE XI

PROGRAM PART IPATION

GIRLS AGES 15 TO 18 5

Community
,4

.

Potential
Population

No.,of
Girls .

Averse
Attend-
ance

,-

Approx.
No. of
Hours
of Group .

Sessions

No. of
Units
Studied

No: of-

Croup

Leader
Positions

-

Setting Cycle

Tbrest
County Pot-
owatomi

.

, 8

.)

10
6

28 7
.

2 part-time
.

evening
community

4

Lac.Courte. 0

Oreilles-
New Post

14
,

9 8

,

28

CI

9

0

2 part-time evening
community

A

1

Oneida 114 6
.

20

-

8 1 part-time
,

summer.

school
2

St. Croix-
Big Sand
Lake

7 4 4

.

26 5 1 part-time
,

evening
community

A

1,

St. Croix
Maple Plains

3

1

8 6

.

26 9
,,,

1 part -time evening
community

Superior 11\ 8 7 24 _`8 1 part-time evening
community

- .

.

.

Superior
/....

11 12 7 16 :5 1 part -time
. ,

evening
community

4

O

The data in Table IX to XI indicate that the program is more

likely to reach more girls in a smaller comniinity. When programming
4

in larger communities it might be appropriate utilize a neighborhood

concept. Rather than expecting a staff, member to work with any girl from

the total community, it might be better to jave a group leader work

within neighborhoods, districts, or housing sites?

Tables IX, X, and-XI show that grbups were comprised of four to

27 girls, with a median number of 10. The average attendande at ses-

sions ranged between four. and 14 with a median number of seven.' Group

leaders were aske o work with groups*of eight to 12 girls. It appears

that this is a reasonable size of group.

51
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The approximate number of hours of group sessionsand the number
4

of units covered indicates the variance between groups. (Actually, as

long as 10 hours were spent on a unit and some were covered in one

hou) This illustrates the flexibility of the its, and shows that

they can be adapted to suit the needs and interests of the group.,

Despite these efforts, the program was not always successful in

a community. As shown by the data in Table XII,' the prdiram was

attempted in 20 communities, but in only 45,percent of the-coMMunities

was it completed on the first attempt. It required a second attempt '

to mplete the program in 30 percent of the communities.' In 15 per-

cent of the communities the program was never completed.

4

TABLE XII

IMPLEMENTATION OF PROGRAM IN COMMUNITIES

No. of Communities % of Communities No. Times
Attempted

, -

.

No. Times
Completed

% of Successiul
Attempts

.

*
.9 ,45.0 1 1 100.0

6 , 30.0 , 2 1 . 5 .0
.

1 " .-- ' 5.0 3 2 .. ' 67.0,

1 5.0 , 4 3 75.0

1 5.0 . i 0 0.0

2 10.0 3 0 '0:0

Total 26
/

,100.0

52
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Conssiderations
Two factors seemed to be essential to the program: One.was space

for the rogram., Communitiet provided space in community buildings and
,.

schools. But when limited community building space was available, other

meetings were held occasionally at the time and place of the regularly

scheduled Career Developme program. This hindered successful pro-

graMking and 'tended to,discourage girls from returning. In some com-

munities transportation was essential for a successful program. This

meant that group leaders needed to transport girls either with their

own vehicles or with a tribal van or bus. Sites that had adequate

transportation were more successful than those that did not.

Another factor that hindered program' success in some cases and
.

supported it in.others was ihe existence of other youth programeln
-

the community. In most, cases it was essential X° have.the cooperation
v-

and support of other youth programs if Career Developmentwas to suc-
.

ceed. If, for example, a basketball game was scheduled ofi the night

of a group session, it was-likely that girls would go to the basket-

ball
.

game; or if an NYC Supervisor scheduled a work project at the",

same time as &session, it was likely that the girls would,so to'work.

. .,

The support of community leaders was also a factor, in program results.
. .

..
In some communities group leaders would occadionally,aay, (such and

such a community leader) said,to do this and,this;, these we usually F ft

the group leaders who had successful erogramN Other group leaders who

met with frustration in earrying out the program would sometimes say,

.

"No one.cares about this." In some instances the pro: am Oas stalemated

by In.abundance of summer youth activities.

.

co
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These factors need to be cOnsidered1wheninitially,planting with

a'cOmmunity. 'It important to plan cooperatively and to take enough

timewhen planning so that community leaders and stiafcwho work with

----youth understand and support the programs. The activities of; other ...
, .

, .

yoUth.programs ee&to e explored, and scheduling should be 'coop-
x a; ,--,, .

_.:--

eratiNie so qhlt the program can be impUMekted. In sotecases it may
, . -.

be appropriate to decide that this is not the time to dOtheprogra.

7'

. . .

,.,,..:. Another factor that.seems to affect the participatioi at in

, ,
b I l' . ,.,

a program is the season of the yeir. No 'matter how involved youth.may

. .

befin a progrepal or how well it -is going, the coming of warm spring'
,

.

..weather reduces attendanos considerably., Theth4iday season coupled
.../*

, .

with vacation also seems to prevent girls ircpartictpating. A

4

summer.prograilUst naturally 'seems to e when schoolsta ts.I/4 Based

.1

upon Widconsin's experience it seems't at the following are piopriate
,

times for programming: :

September to December
Jahuary to April
J'ine to August

This may vary in different parts of the countrA,r......1.04w

leaders also affected the program.

k

The retention of gro Lack

I'
8

a

'*

Of per4Onal ourEes was often the obvious reason for/their resignation,
. . J

but other factors, may' have-influenced their decisions It IS 'sometimes

difficult to pinpoint why a program succeeded or did not suc
b of

haps this can be hest illustrated by some examples.

In one conibthity a group leader worked with 12 'girlsA to 11

years old, girld IT to 14 'Years olds and legirls 15 to 18 years old.

That site .probably had the' most suogessful program of that Cycle. Th

group leader was then rehired to conduCt the program egainfil order
N

5 4
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to rej new girls. Despite the successful first attemp , the program

-48- .

4

never got off the ground in,,vthe following cycle.

In another community a group leader felt great frustration as

she unsuccessfully attempted to implement the
1

program. Six months

later she was rehired as a:group leader and carried out an extremely
.

Successful program. t

In summary, it would be helpfil to keep in mid that a piogrm

may fail on one attempt but after another try be quite successful.

Implications
1. Group leaders should persOnally,visit with community people re:-

garding the program:-

4

2. Group leaders should personally invite parents and_their daughters

to participate in the programs rather ttian rely solely upon letters

or posters.

3. The'program can be done. as a community program'during the school

year, as a special summer project, as part of a regular school program,

or as part of a summer (chool prograi.

4. Group leaders need to spend time preparing to teach, sessions with
y

girls.

5. Eight to 14 girls is an appropriate size group.

6. A program can be expected to be more successful if groups are

formed from Within, a neighborhood. 4

7. The units of the curriculum are. flexible in "terms of time. Time

spent on a unit has ranged from one, to 10',. 1oura, with an average Of

three to four hours:.

8. A regularly scheduled meeting space is essential.

9. Transportation is essential.
t
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10. In the. Initial stages of the program, it is important to plan

adequately with-community leaders and staff of other youth programs

so that thennderstand and support the program.

N 11. Consider the
.

seasons of the year when scheduling the program.
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Special Activities
Career conferences and field trips

4
were two special parts of the program.-

Career Conferences
The,career conference was a

highlight of the program -for manes

girls. Each girl who participated in

the program had an opportunity to

attend a career conference. TO

plan the conferences, group leaders

did some initial planning with girls.

Then group leaders jointly planned the
!

tprogram:

Conferences were held for groups

from several reservations and were usually

held for a specific age group, such as-

girls 9 to 11 years old. The conferences were

held at either tribal community centers or colleges or universities.

The program typically included tribal women as keynote speakers,

discussion groups led by tribal women, exhibits by college and univer-
.

sities or persons involved in various careers, and girls from each

tribe presenting part of the program# Their presentations included

'kits, pantomimes, illustrated talks* and speeChea.' A9favorite pre-
'

. sentation was a, traditional dress revue. For the revue, girls modeled

traditional costumes:alany of which they had helped to make. Another

highlight of the conferences, particularly far younger girls, - consisted

of presentations by tribal elders. These women told stories about

57,



,himte4, culture, and their growing -up days. UW-Extension faculty often

-assisted with the carder conferences and provided displays and served

as resource people.,

The conferences were usually designed so that tribal women,dis-
. ,

pissed the work roles of tribal women in the past.and then the required

preparation 41# career oppor tunities of today were focused upon.

Evaluation -

Participants at, the career conference were asked to rate the'

variout activities. A scare of 1 means that the partiCipants th ught

the activity was really good, 2 indicates fairly good, 3 means Kjii*

means not so good, and 5 indicates poor. Table XIII contains the

dafa collected from conference participants_,7
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TABLE XIII
-CONFERENCES

..
't

Activity.

122Girls
Ages 9-18

) ' Score

71 Girls
Ages 12-4

Sco're

18 Girls
Ages 9-11

Scoie

75 Git 44 0,

Jaws 12-18

t Score

31 Girls
Ages 9-11

' Score

65 Girls
Ages 9-18

.....

Score

.

First Xeyndte Address 1.9
. .

1.8 ' .- ,, ..,-

.

1.2
oji

Second Keynote Address 2.2 .
, 1.3

. ,

-Concluding Addrdss. . 2.0 1.8 - 1.6, . .2.1
.

Displays on Careers 1.8 - 1-7

Displays on Colleges, Unfi.-

versities, & Technical Schools 2.3 2.1
. .

,

.

.
, , -

.

Filth, "We -Are Woman" 2.5
.

. . ,

.

Discussion Group, History And
Culture .of Tribal Womenby
Tribal Elders 2.0

.,

,

."

.
_

1.8 , 1.5 , 1.4 .
.

piCussion Group, Ideas From
'Grandmothers - 1.9

. .
. .

,

.:
... .

A

. .

Discussion Group, A Career
1ti Education 2.3

,

1 '' '.,, .::*:

..

:-'!,,,,,'-,?:,-',--,.*.- .-- '' - ;'' ,

.,.
,

Discussion Group, A Career
in Health

,,....,

.

2.4

1

.
.

.
' '

.
' . .

. .,
. . , -

.

0-dautligion Group,. 4 Career 4

Atli People ,ie
q

2.6;i-

i
,

_
'_ ''

.,, .-
'''' ''' "', ',:.'-1' ''i , I '

. .. ..... -. ,
Discussion Group,. Financial
Aids for Higher Education '2.0

'.,- -,,

'--. ''';.

, ; ''''', -:-:',-.-,,,,4z,..--,..,-,.',:,:.4:

", ''..,-_,T: --'.`q.',.':::-.:',?,7 -*.,,,-. , '''
,:'-.

'I ;
_

,- r''

Discussion Group, What About
Alcoholism and Drugs? 1.4

.

,-;;,-.

'

..$:'.-:--.,s---..'""-;:.--.;.-7'..:7'i.-;'.-;':

- ,;', ;;,

,,,;,/:!.
:-: -' ',...:;-5,

,, :72::
:t

4-,,'
, .. . ,

Discussion Group on. Keynote
Address

. , .

. 22 -
. .- - -',,'` '-:, 3.,: :: ; f . '..",", .' . , ., , ": '_ : ,,i _ . :';fi" '1
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Activity

1 2 Girls-'f'71

A es9=.18
Score

.

Girls.
Ages 12-18

Score,

18 Girls
_Ages 9-11

Score

75 Girls
Ages 12-18

Score

'31 Girls

Ages*9-11
Score

6501X10
Ages - `9 =18"

Score

Traditional Dress Revue
Presented by girls, t.

1.5 1.4

4
1.4

Pxesentation by girls )

J

. 1.5 1.4

.

1.6 . 1.8
.

1.4
. ..

Get-acquainted Games
-

1.8 . '.1.8 1.9

"Career& for Indians," A 119vie _

. ,

2 5.
- . ,

.

'"Arinie & the Old One.," A Movie

.._

1.4
,,

, 1.3

FimOui Indian Women and Careers
. 2.2

Discussion Group on Colleges
and Universities :

.

.

.

.

A
.

: r
'

.4..8

"Free to Be", A Movie 0
.

.

.

1.4

4 -

Presentations and Displays
011.#niversity of Wisconsin-
System

.

.

.

.

.

PreSentations and-DisOlayiP
on Vocational and Technical
Schoels

It
.

. .

.

-

.

_ 2.3.

_

.

Presentations and Displays
on Private Colleges and
Universities . .

. .

,

r '

.

.

,

2 .2

i ..,

,

Presentations and Displays i

on 'Indian Schools

.

i .

_.

1..

Presentation and Display
on Apprenticeships .,

.

.

v
,

-

2.0
,

Discussion.by,Young

Tribal Women} Who Are
College Students ,

.

.

.

,

),

__

.

.

. .

1.6

.

.

t
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dirls*reasked to write some comments on the ,conferences. Fol-,
' *

lowing are some examples of their comments.

..

"I learned about forestry, nursing, what different schools
have to offer."

"I really liked, the grandmothers when they told stories:"

"When she told us about being a dentist, vet, nurse,, and
other stuff."

/HI liked the different people I met, like that nurse and
welding man." . i"

"The two discussion groups whic I joined in -- 'What About.
Alcoholism and Drugs?' and 'A g reer With People'. Very'
good discussions."

"I learned that men or women canldo welding. I, didA't kndw
that' till now." 4

"Finding out that you need to fill out papers_to get into
college."

"From the grandmothers I learned soblething.-onbackgrounOn
how times were with diem: I,leallyenjOYed

"I learned a lot- about mental heiathliatjit
the display was a very _good perdon*O4i6rCto, I.

a,lof from speaking to her."' _ .

"There was a lot.of hard work in the .0.C4ays"

"That you can have a good job. ";

-

"I liked the traditional. ;Oleg wo_tnen-dresses,;and
thing."

"It was good to get a chance to see ,the_diagays4k:ififArevit;
colleges."

"Meeting different people frOa different, places
alim'studying or ,doing the same thing

"If you taint to be anything, you- should take.thOsedlasads
be what you want. ".. ..

"Different choices I. cal% make and different Carders that #.r,

available."

"Be yourself; you are what You are."

,"What schools.to go to and what you can learn."

...

"It was only a day. It should have been longer. II.

Et '4
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. ., .

4.. Guidelines .

... --,,
. . .

A total of seven career conferences were held for 407-girls.

. ../ ..- .

Parents id other co unity people also attended the,confarences.

itised. on these conteren s,the following ideas emerged which may beNrSte
. .

v

- .

, ,

helpful as guidelines.

1. It is better to haVe separate conferences for youngeg and alder

. .

2. A half-day program is better for younger.girls. A'full-day.pro-
___,

1,
-.

,
- , ,,

_ ,-
. .

.gram Combined with traveling is too firing for them "1-

1. The number of discussion groUps should be lidited2Sp eaciCresource
,

person has a)good-sized audience: :, .
- _ ..

..0 .:
, .

fr
4. If group leaders slt the Stage for girls before: the conference so

...
s ,

=

that they\kvw what t expect they are more attentive%

5. Get-acqua ted games at the beginning of_plie-prOgram help,' the ,gins,

relax from traveling and set the,stage-for'a friendly, 40-4

6. Girls paxticularly enjoy presentations on history, and culture as_
...:

,it relates to tribal women. These ware usually presented by tribal elders.

!

7. A highlight of the conferences,consisted of presentpionsby thesirW,,

themselves:.

Implications.
0

4 . ... .
1. An opportunid share with girls from other communities

.

reinforces

4.
.f

the concepts of thi program. 1.. -.
,,

6

. --

.

ltsl

.2. Girls appreciate the opportunity topresent part,of the prograih_and

.,

.it provides a suitable learning eiperience fOr thei.

3. "Tribal- elders are excellent resources.

4. An event for a. large number of girls provideg the opportunity

to have outstanding resource people vdio may not be available for a

W
small group,
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evelt.ti:tends- to emphasize the importance of the concepts,of,
4

-the project.
400t.

Fieldrinps
Each girl in the Program had an'opportunity to participate in

field trip to enhance her knowledge of the world of work. Each gaup
_

. _
of girls and"their group leader planned their own field trips. Carer,

..interests of the girls were a focal point fot the, planning.

Field trips included hospitals, radio and Z1.7 stations, government

',offices, banks, libraries, technical institutes, colleges and uni-
4

versities, airports, nursing homes, newspaper offices, and telephone
/

companies. For one group of girls 9 eb 11 years old, a visit to the
ta

,

ea high school pas. an exciting event.

One trip i,6icluded a visit to a court_sestion. The judge explained

ihe johs in the court and the education needed for such jobs. The g
-

were impresied by the fact that the Jude still took Courses and studi
,. . .

.
, .

k trip= to a lumber mi defquite
b
an impression on .some ,girls,, as

,
,: -, .,`

they discover -d the rote pay-and type of work for wemen,yith- 1
,., . -- .- -. ,

ecation,
*

typicatilanofor a field trip tO'a state uniseigytylOilgWa:,

Have an official tour of the campus.,

Visit a dormitqry.

Have2fUnch in the cafeteria.

Attend a Program where Indians students disc_uss.college life.

°,24_ The following, comments are from girls warding, what they had
-

'learned on-the field trips.
e

"Different kinds of jobs and how much schooling,

V
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"A lot of different things people make or do ox their jobs.

.

"Different things people do on.their jobs.'"

1-Viow to be better at some jobs."

Whgt their_pay-is:"

4

-'"That there are lots of fields"Tor girls."

"I can be a lot of different things."
.. -

tide phase of the programs was partkaularly helpful because many

Of the program.participants lived in isolated, areas in rural communi-

ties and thus did not_have opportunities tq view a cross section of the

world of work. Als ,the type of careers which the girls see Indian

4'4(0

people hold in their local communities is usually not typical.of the

wide range of caree opportunities availa1414 today., Group leaders
.-,..,

-.,)

reported that this was an i ortan hese of the program, that many
. .

-N

of the girls had never visited a co ege.before, and thit many had not

been to a large. city. Field trips appear to provide a good means for

. ...-

girls to learn about the world oftork..

Implications.
1. Field trips can ,be especially beneficial. for youth who live in

isolated rural communities.

2. Field trips can help youth have a more realistic picture of the

world 4Of work.

66
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Programming with Adults in the Community
Parents

GYOTly,leaders were

parent oft" the girls 'so

expected to work with

that they would-be

familiar with the,concepts of theprogram. It

was felt that this was important' because

parents had a right to,know

what was beiit taught

in the priogram and so

that the parents could

reinforce the program

bmitepts with their

daughters.

Many grout leaders

visited pareuts.in their

lidmes.to explainthe pro-

gram. Some group,letders

held a session for\

.

parents at the beginning of the program to explain the

program and to show and discuss some of the program cur7,,

riculum. This session was often based on the unit "Woq:en Today and

, .
.

TOMorrow." This session was often well received.
1.,r ,

' Group leaders were to hold sessions with parents using curriculum

developed specifically for parents. Some group leaders tried this

approach and it was not successful. Group feeders were not comfortable

using the roterial as it had been developed,, so the curriculum for

r
parents was redesigned. The new curriculuF was based-on the (units for

4 P 00W
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for girls and included learning experiences forsgrouptrof adults
eY

well as learning activities for parents to use with their dau rs.

However, except in a few instances, this material was riot us

4.

r--
. .

The most successful approach for working with parents was a parent 4
, .

night program. At these programs girls and grolp leaders planned
..,

R

and presented the program.

<-----
strations; presented trad

tiris presented skits,

ional dress revues,.and

gave talks anedemon-
\

staged a,baree*4 *.

, I .-

fashiou show, all based- -upOn concepts of the program. ,These pro-
,

/

. . (.: ,
...

grams were well attended and favorably received by parentsithers
(' a

in the community, and gills enjoyed doing diem:

citak.
Parents also participated in the prograth by attending career

conferences, and taking part inJield'trips. Some parents pUt'forth 4:

,great rreat deal.oeffort when helping their daUghters prepare their pre,

.

sentations for oaree -conferencedond parent°nights.'

Besides the difficulty with the curriculum, there were probably
ry

4
several:reasens for th ack of success in irogramminkwith parents:

4, -

Group leiders were often young women who may have felt uncomfortable

z
'working with parents. Ad one said; "I wanted to crawl under the 'table

when working with parents. I felt stupid and embarrassed." Another

said, "I felt stupid telling mothers anythIbi;when they were older

than I am." Also, it is difficu to teach members. of one's peer
.

.
group. During training for group

1
leaders,, emphiSis was given to working -.'

(4

with girls.. Also, many group leaders became so involved in working

with groups of girls t1t they did not have muff time to devote to a
, ,

4group of parents.
.

x .

Perhaps it is unrealistic to expect_parents to attend more than
. ./

oneortwogroupsjejions regarding the' program. Hoiever, it would be
, .

t:

e. t

it It

,44
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possibi& to strengthen the efforts for programming with parents.,

If the program were to be repeated in Wisconsin, plans 14ould'be

.(

made to employ some group leaders solely to work with parents and others

in the community.' Also, a better training, program needs to be develop

so that staff would have the necessary confidence taWdo more programming

with parents. 'Programming,with parents-is a phase 'of the program that

needs further attention.

Implications
1. Parents.are receptive to home visits regarding the program. 4:

2, Parents are willing to attend'a session'to learn about the program

*

Or a session when'their.daughters present a program.

3. A different approach needs to be developed if parents are to attend

a series of sessions. .

People Who kirk with 'NW].
Each community has a number of people who work with young girls;,

:.:1.

.

such as home and school coordinators,.youth service
,

workers,, ,recreation
,.

..,,

- . __
.

tdirectors, community health representativei,(CHRs) and ti a ernal and Child
,

<

health (MCH) worketS. When the programWas ddSigned, the 3.11ention wads
. ,. .4.

. .- .

;that group"leaders would work cooperatively with such staff and provide,
:. .-

.0;
, 4

s ......, . , 0 .
0 .

training for them in the concepts of the program. Threp'ro four sessions
.. -

.----

..were planned for y uth,orkers and curriculum was developed for thiS,purOos

4.rOup leaders generally did an. appropriate job of involving youth,

workers in the program. For example, in:dome communities Mitts or &II:,

,
..,workers served as resource_people or spoke to groups of gills. Some

.
, .,.

' -helped.present the unit ;.'Just fbr You and shoiged'the film "Seventeefi
. . - -

0 0 : A''
-' A ,

, andYregnant." People who Worked with youth some, times proviled trans-
.

co

portation'and other assistance on field trips or career conferences.

Some were guest speakers at career conferences. So6 provided names of

, 0
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girls who were possible pkogram panticipants. Such cooperation enhanced
o

the program. Despite yo workers involvement in the program, group leaders

4

0

.-

were.not.successful in carrying out training sessions for them. Some group
OIL

leaders tried,but ited success.

Therefore the curriculum was revised and combined with curriculum for

parents.' The icirdts were based-on units for ggirfs and included subject

Q\
'Matter information,learning experiences for group sessions, and activities

&youth workercouid do-individually with a girl.

However, this new curriculuM was not'used.to any great extent. Some

of the group leaders became so involved in their wbrk with girls that_
4

they had little time to devote to other aspects of the pm. SOMe found

it difficult to work with others as a co-worker and also to serve-as a formal

instructor% ...Also, because many group leader were quite yourig, they may '
_ -

havefelt uncomfortable teaching other adults.

If the program. had teen ,continued, other approaches would have been:

tried. One approach might have been to conduct seminars based qn the,
, ' .

.- r'

concepts of the ,program curriculum. Group leaders could have 'arranged . ..;:'

,

'the seminar and presenters. -- such as the,project direcio, writer of..
0

. .

the curriculum, and tribal women from various commupities -- could have
_ .

conducted sthe seminars. , /
. , , .

c. .
..,

=

, ,
N.

Implications .-, , ., .P
.

, . ..

.. .
1. It IS unrealistic to expect a staffmember to work coOpeiatively with

Y

4

other employees in a community and also to serve as.a formal.instructari.

-
. .

.0

- .

2.'The c.:.operaiion of other. you, workers 'enhanced
.

the
,)program.

.

0- I.

(.1

.. , .
.

e '
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X
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Evaluation of the Curriculum
Evalitiation.Design

Four instruments wee designed to

measure the effectiveness of the curriculum.

Three of these instruments were included

_for girls who participated in the

program -- a pretest and post-

test, a checklist to'evaluate

learning experiences And
.

an open-ended question-

naire. The fourth

measurement instrument
vk

- was 4 questionnaire

/ for group leaders. .

.Pretest and Post:Tests
.

The tests'were used to determihe change,in.attitude and knowledge
. -

4--
by program participants: The preterits were administer 1. -by groun'leaders

z"4-

'

prior to studying a unit. -Post-tests were completed by ,girls two weeks

, ..-
'or longer after the completion} of a unit. The same queitions.were usedThe
-:- ,s,

by e.2,Fh age group. .
#

..
. %t % 4

, ,i I

''Open7Ended.Questionnan.e: ,
. .

. ,

Girls were asked to ansikr.the fdiloWing questions.
,..

"What new ideas di4you learn front ehe unit'?" '''-.-

"What
.L. . ..

,--,
. .

new things will you do because you learned about tl m in' --.- .
this unitl"'

. -9

t

044

"What- didn't you like about,thisunit?"

In 4deobin tWis report and exampled of their
1:-.

,

9

.
. ,

'10

answers.
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Checklist or/Learning Experiences
The checklist on learning expeqences was done by girls as soon

as they compldted a unit. They were done as part of a group session.

)

The checklist provided girls an opportunity to rate each learning experience.

Group' Leaders' Eqluation
' Group'leaders were provided with an open -ended questionnaire and

. '., ,

.

, -3- - ' _ _v_* ,
.

ware asked to make written comments on each unit they,taught. The state-
.

ments quoted in-this report are illustrative of 'their responses.

Chahges in Jindwledge
In order.to determine change in knowledge the resulsts of pretests

sr:-tests were tabulated when a girl had completed both teats. Only

when. 12 or girls completed the tests were the results considered,

thus there were some units for which results were not available. Since

4.\
there Were fewer girls 15 to 18 years old, there was not evaluation

data for all units.

The pre and post-tests illustrate that all age groups of girls

had some increase of knowledge after studying thy curriculum..

Being an Indian Woman'

The three units in the sectiOn'"Being An Indian Woman" were designed

so that girls, would better understand the traditional,rolea of tribal

(

women, and become more,aware of role modelS,. Following are some examples

which illustrate. change in knowledge, On thtse topics.

The statements."Sothe Indian women have been doctors" and "Some

Indian women have been famous because of their talents as artists" were

answered correctly by 26 percent more girls 9 to 11 years old on the

post-test than the pretest.

Thirty-five percent of the girls 1/to 14 increased their agreement

72
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.with the question, "Some.Indiah women have been famous because of their

e.7
leadership."

Agreement increased by 25 pat-cent foi girls 15 to 18 with the statute-it

"In the past, Indian women were often brave and courageous."'

Further data on similar changes are in Appendix C.

Being-a Special Person

a

L.

4

One-of:the-important_con9pfs in tbP unit was,_"Nine out af__ten.

girls will work for pay in their lifetime." Agreement with the statement

increased from 18 percent for girls 9 tb 11 to 43 percent for girls 15 to 18.

In the curriculum there was an effort to have girls consider preparation

for a career as important, rather than devoting a great deal of their

energies to preparation for marriage and motherhood. ollowing are

examples'of changes which may indicate that girls'considered the above.

ideas.

An increase in agreement of 30 percent for girls 12 to 14 and of

38 percent for girls 15 to 18 was found for the statement "One should

think about other things as well as 'being in loNie' when choosing a

)usband."

15. to 18 increased their agreement with the statement "Both

men aid women can care for children " by 28 percent.
.

Fifty-three percent of the girls 12 to 14 .increased theiragreement
. 4

with the statement "One out of two teenmage marriages ea in divorce"

as did 14 percent of girls 15 to,l8.
.<5.1

In the curriculum the subject of teen -age, pregnancies was dealt

with. Perhaps the following examples indicates that Orls had new infor-

mation to consider on the subject."

J

a
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The statement "Teenaage girls have stopped growing, so it is
o

.
,. 41+

healthy for them to have children" had an increase in disagreement of

36"percent for girls 15 to 18.
/

."Babies born to teen-age mothers may not be as healthy as babies

born to woman in their 20's" had a 51 percent increase in agreement for

girls 12 to 14 and 41 p#rcent for girls 15 to 18.

A
The curriculum attempted to help girls develop knowledge in the

area of nutrition since teen-age nutrition is an area of concern.

PollOwing is an example of change oi knowledge for this subject.

The statements "Snacks should not be empty caloried foods'and.

"It's importantto eat breakfast every day" had an increase in agreement

for girls 15 to 18 by 51 and 42 percent.

Further data on changes in knowledge for the units in the section

"Being a Special Persqn" are in Appendix D.

About Careers

The units in the section "About Caree4a" emphasized priparatiOn for

careers, decision making and types of career opportunities. Following

are examples of changes in knowledge which seem,to indicate thatauch

learning took place:-:

The statement "A decision ist,choosing from two or more'poksibilities"

had an increase in agreement of 31 percent for girls 12 to 14 and of 38

percene for girls 15 to 18.

.'

Girls 12 to 14 in4base4 their agreement with -the statement 'one

needs to take certain coutSes_In high schqol in order to be prepared for

college sties" by 38 percent.'

lyenty-six percent of the girls 12 to 14 increased their agreement

with the statement "There are scholgrships for Native American students,

74
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sethey can go to college or vocdtional-teChnical schools".

A.completeitabulation of data on Cbangejiti: knowledge for the
.

units in the-section "About Career ',is in Appendix E.

A

The percent of girls in each age group who answered various per-7

centages of the questions on 'the pretest auL post -test correctly were

Overall Change

tabulated.

AO

TABLE MV

CHANGE IN KNOWLEDGE

Girls 9J to 11

4

.. , ..'Pretest Post-test _

Percentof Questions
Answered Correctly

No ,

Questions
Percent
Questions'

No "
Questions

Percent
Questions

50 or less .. 12 34
-

1 3

51 to 74 . 16 46 8 23
-75 or more -7 20 26 74 ,,
Total '. 35 100 '4 35 100

'TABLE XV

CHANGE IN KNOWLEDGE

Girls 12 to 14

. ' Pretest Posttest
Percent- of Questions

Answered Correctly
No
Questions

_Percent'
Questions'

NO'

Questions

:PerCept-,

Questions
50 or- less _ 29 ;3 ,,-

51 to 74 33 42 12- . 15
75 or more 17 21 ' '65 ' 82
Total ,; 79 100 79. 100

.2

TABLE XVI

CHANGE IN KNOWLEDGE

Girls 15 to 18'' ,1
,.

I

,

Pretest
.

Post-test
-..

Percent of Questions
Answered Correctly

No
QuestionS

Percent
_

Questiohs,

.

..No f.- ,

Questions
- Percent
QUestions,

50 or less 15 ' 26 3 5

51 to 74, 10 17 7 12.

75' or more 33 57 48 83 ,

Total 58 100 , 58' 10o

00.
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The data in Tables XIV to XVI show that girls, particularly the

,:;younger age groups, did not know'a considerable amount of the information,

but that after studying the units they were able to answer more questions

correctly, probably indicating that, they -had an increase in knowledge.

Girls ages 15 to 18 had less change. However, questions were designed

for all three age groups.

mplications
1. The curriculum is based uponAnformation which manygttrls do not know.

2. The curriculum is designed so, that girls learn abo t subjects which

f-
(-

can enhance their opjbrtunities for having a career of their choice and

reduce barriers which may prevent them fro uti3izing theif'abilities

and potential.

3. The curriculum is designed so that girls develop attitudinal change.

Change in Attitude
9

As one means of determining the effectiveness, of the curriculum,

_changes in attitude were explored by using pretests and post-tests.

'Following aresome examples of attitudinal change.

_ tGirls 9 to 11 years _old_increased_theirl-agreement
with the statement "Your own physical characteristics
are what make you special" by 20 percent.

Disagreement with he statement."Marrying,so you won't be
*

lonely.is one of the best reasons for gettihg married"
-increased by 33 percent for girls 12 to14 an 8 percent
for girls 15 to718.

Girls 12 to 14 increased tfieir agreement with the state-
,

ment "The teen-aie years are a time for fun and exploring
-g.ilgw%/dege" by 36/Per4pt.

The statement "Decisions you make now can affect your
life 25 years from now" had an increase of 24 percent'
for girls 12 to 14 and 30 percent.for girls 15 to 8*

Appendix F contains a table showing other attitudinal changes.

76
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The curriculum provides an opportunity f girls to change

attitudes.

*Responses of Girls
't

The curriculum. was designed for the following purpases:

1. To help girls realize' that they will be workers.

2. To help girls plan realistically for their years as members

world of work.

1

of the

3. To help girls make decisions in their teen years that will help

-,them prepare adequately for the world of work.

4. To help sirlsbelive that they have special talents and abilities ,

that are unique to them.

A review ofthe answers to the open -ended questionnaire would

indicate the above purposes were accomplished.

Of the 356 questionnaires fram,girls 9 to 11 years

were able.to list one or more things in response to die

new ideas, did you learn from this unit?" Sixty.-41x percent were able tP,

,
list one or more new:things that ttley will do because of what they learned,

Old, 78 percent

questiOni "What

t-

about them in the unit. Only 19 percent responded,negatively

.question "What 'didn't you like about the,unit?"

to, the .

Girls 12 to 14 responded positivelY-to the guestion,"What, mew

ib

ideas did ipu learn from this unit?" in 67 percent of the 60 questionnaires,.

Fifty-seven percent of the girls 12 toy 14 could list oneor more thingd

that they would do because they learned of tfiem'int6,unit and 11 percent,

A

listed specific things that they did not like_aboa the unit.

'Girls' 15 to

listed new idead

things that they

18 Completed 266 questionnaires. Of those,/75 percent

that they had learned. 813-ay-one percept listed, new

9ould do, and 9 percent listed thinks that they did

)r.
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/
not like about the unit.

.

'Will Be Workers

G I.

-697

--- 7r''',7

Following are some typical comments which indicate that girls believe,

that they will be workers. '

Ages 9 to 11
. .. 0 ,. P .

"We learned about women working anj getting jobs."
"To look forward to working:"
".Find-a good job that pays well."

"I learned ,that women could be anything they wish to'be.?

Age b 12 to 14

.

"Things about what kind
"That women can get the
"That you can Aeally'do

Ages 15 to 18

,----"That there are more and better job openings for women .than the re
were before." :

'mow Indian women can do what they want, if they really try."
"That women should start thinking, about their futore.,jlot only

having kids bui.pakipg gore of themselves.."
"That yotr can get jobs just like guys 9an4. job as a

guy has, and that youelcan haveanyjob you want.'''
"Start thinkirig more abOvt what my future will be, what job I

will enjoy.",

'Try harder to 9tain Throfession4 work. *Zso to do things that

of things a women needs to get a good job4.
same job as men."

c
something wjth.yourself, with your own choice."

men Can do, women cait do also."
. .

Planning for the Future

There were many comments which indicate that gii are planning,for

it

tfieir years as a member of the world .of work. Following are some of them.

AgA- 4. 9 to' 11

*11111`

_"Women can be,lawyers and carpenters."
"Prow up like an Indian woman and try to get a ;very good job."

Ages 12 to 14

"What I would do in my job. How much I would,get'in my check.
How many hours I'd work."

"FiAsh high school and maybe go to college."
"Which courses you can take in vocational school and which in a

university."
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Ages 15 to 1\

"I learnAd if I want to*be a social worker, xqh.t kinds of
courses you have to take."

e'. "Be careful in the decision I make.- -The. decision I make could
affect my life:"

-70-

"That"That you shOuld think about, what you want do with your life."
"I about different jobs and the schooling for them._ Your

grades in school willjielpyou get a better job in the future. That's if
they!re good."

J.-
Prepar'ation for the Future 40

.1
kccOrding to the written comments of the program participants, there

is evidence that they are making decisions which will pietpare them for the

world of work. Following are examples of their comments.

Ages 9 to 11 -

"I will study harder."
"That you should get a good education so you. can get a good job."

Ages 12 to 14'

"Not to get married when you are young because you have'a lot of .

troubles." , .

"Not to have kids before you're married.
"That theie'S a.lot to:having children when you're young."

-----'---'-;".."Make decisions carefully. Gather information."
"Do my best in school."
"will try, to become more useful ,to my tribe." .

"Look to a-- -=caIlage- that-is-near-my-home-and-near-my-tribe,"

Ages 15 to 18

"Get an education and a job before getting married."-
"Be more active in everything. Going to try to be anything

I want to be. Something that interests me, and can help my people .

(Indians)-maybe!"
"Not to get married when I'm still a,teen-ager."'
"To go nd finish high school and plan your life before getting

married and havfng children."
my homework more often so I can go on to school."

An analysis of the'Vritten comments indicates that girls believe'that

they_ have special talents and abilities _that are unique to them. Following

° are 'example's of comments which support the idea

%.
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. . .

0.'
. Ages 9 to 11 _..-2 . .1

1

. ,....-

. .

"I learned to, be me and we are all different. We are all equal."

Ages.12 to 14
ve'-"'

"Let people know 1,o are someone instead.of no one."
"That you can do'an thing youwant to do, anything that fits you.

You don't,hpve to 5e beautiful to have a good lire." .

"lift to be a dumby'all my life."
"To be yourself and not try to be anyone else."

* "That I an-becoMp anything."

*Aims 15 to 18 .

,

"Donft change how yousarefor someone else."
"Set my 'mind on'satisfying myself more than-satisfying men."
"Be proud bf what you are."

Further examples of comments by girls are in Appendix G.

Implication
Balled upon the comments of girls, it appears that they know they:_,

will be part of-he labor force, that they are planning for such, and ,

that 'they belive each person is special.

Learning Experiences

"

To determine the effectiveness Of various learninexperiences,

-

an evaluation instrument was designed whereby, girls had the opportunity
.

to check if a particular learning experience was literestift, was fun,

was OK, didn't make sense or was dull. The group leader administered
r

the instrument at the conclusion of'each unit. Following is the weight

assigned to each judgment.

.Inteiesxing = 1
Fun = 2
OK = 3
Didn't make sense = 4
Dull = 5

To determine the way girls judged various types o learning experiences,

they were grouped according to type of activiti*

80
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Following are some examples of activities41ncluded'in some of

the categories.

Art' Making a poster or collage.

Rboklets - Those de8igned as part of the curriculum.

Dramatics - Skits or"pantomimes.

Discussion cards - Quotes or words printed on cards which were
used to promote discussion.

Games - Anf'xample is the Bing-Lingo game, which features tribal
foods in the Chippewa language.

Illustratekralks - These were based on charts or-- sketches which
were designed as part of the curriculum; for example, one set of
sketches illustres women doing traditional work.

Personal Analysis - Are problems which deal with the girls. '

One example is planning what.courses a girl needgcAto enter college .

Writing -
8 basis -for

then mixing

Tables XVI!

the total number of times that the activi67 Was done by girls, and the

Many of these activities required writing Something as
discussion. An example is girls Writing-questions and
up _the papers and discussing theenswers.

to XIX show the number of activities within each category,.

score for each category.

0
TABLE iVII

"BEING AN INDIAN WOMAN"

RATING OF LEARNING EXPERIENCES

Activity
Gifls 9-11_y:s old Girls 12-14 y:s old 'Girls 15-18 Sms'old.

1! Girls Score#Act # Girls Score .# Act rGifls Score # Aat

text 1 88 .24
Booklets 2 79 14 2 106 1.7 2 22 1.

Discussion - 2 110 '2.4 308 1.8 95 1.6-

Dramatics 3 22 1.9

Slides 1 31 1.2 1 53 1.5 1 6 1.7

Writing 1 14 1.6

Only two activities

a ranking of less than 2

to 11 years old, but all

by all age groups.

, ..------.-

within re section "Being an Indian Womae_received ,

-.-1

.0 and that was far art' and discussion by girls 9
.,,

t
activities were judged to be interesting. or fun

81 s
ti
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TABLE XVIII

"BEING A,SPECIAL PERSON"

RATING OF LEARNING EXPERIENCES

Activity
Girls 9-11 y's old Girls 12-14 y s old Girls 15-18 yrs old

Ii Act # Girls Score I/ Act # G &rls Score # Act Ii Girls Score

Art 7 ,"173 2.1 7' 27.2 2.1 5 - .265 .2.5
Booklets 5' 206 ' 2.0 7 355 1.9 268 2.0
Case Studies 4 - 8 194 2.2 1' 263 2.2 t

Checklist 1 52 1.9 ' 4 181 2.0 3 99 2.5
Dramatics 1 .21 2.1 3 79 2.0 1 21 2.0'

Discussion . 15 456 2.1 24 1139 2.0 23 64 2.4
Discussion
Cara 3 107 2.1 2 a? 2:4

Games 8 172 2.2 14 546. '1.9 10

..,19

197 2.2

Illustrated
Talk 6 338 1.9 12 504 2.1 11 283 2.4

Personal

Analysis 6 208 1.9 10 481 2.1

.
5 159 2.3

Problem
Solving 6 116 2.2 1" 2.1 .

.

7 180

.

2.3

Role
Playing d 2 35 1.7 '3 47 1.9 3' 64 2.3.

Slidef;1- 1 II 45 1.9 1 66 2.1 2 50 1.7

Writing 1 83 2.0 3 102- '2.3 6 147 2.3

Quiz ' 4 198 1.5 8 289 2.1 12 411, 2.2

Nona-e the activities within'the section "Being a Special Person"

were ratedlOtlow 2.5; the mean score for each age group indicates that

thq, girls thought the'activities were interesting and fun according to

the-data in Table XVIII. Younger girls judged the activities to be

more intetalitinethan the older girls did. The slides and booklets
,--.

which.are pare of the curriculum Consistently rece v d the 'highest score..

.,
.. .-.

.

.
v. -.

Girls 9 to 11 seeMeAto enjoy checklists, illustrated lka, personal '4
e . -

.

a
il
alyi

46

is, role playing, slides, quizac the best. Girls 12 to 14
---------__

. -

rank okletS, CheckliNsta,dramatiCsiAlsCussion, tames, and role \.1)k.
- . .

playing ai'their favorite types:of,activitieSt r'girls'indicatgd
e -,

a, preference for booklets, _case studies, dramatics,- games, s

4
-4

AN: 82
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and quizeg. A majority a manygirls did'not judge any.activities to
4 '

be 1ese.tat110KI dull,or didn't.make sense.
-

. 0
S

As shown by the dati in Table XIX.within the sectioh "About-Careers"

thebookiets for the units consistently received thp highest score,

ranging from
.

learning how

, , i 00
1.6 to 1.9:. Only two activities. were ranked OK -- that Of

e w

to ,complete' forms was judged as OK by girlsirls 15 to 18 years

old and discuisions were

ar5\activities and games

to 14 liked,the booklets,

//

e-'

ranked OK by girls 9 to

td be the most to their

games, guest speakers,

11.
A =

Girls 9 to'll :found

liking, while girls 12

role plAying,,and slides

the best. Girls 15 to 18 particularly enjoyed art

jbooklets.

p

N.-

* Booklets for the units "Decision Making" and 'Career Opportunities" were
not:04aluated.

, #. ,

TABLE XIX

activities and the

.. "ABONT CAREERS" 1,

. , .

RATING.OF-1LEARNING,EXPERIENCES , a

1 I, Girls 9-11 'rs old Girls 12-14 yrs old 'Girls 15-18 yrs old
Activity # Act I/ Girls Score. # Act # Girls, Score # Act # Girls Score

Art - 5 45: 1.4 3' 84 2.1' 2 9 1:4
BookletS * '2 52 1.7 3 125 1.9 3 ' 1.6

,

Case
.Studies ,

,

'..

,

.

13
..

402
11

2.2.
'

, '

(

12
1

527 2.0
Checklist . 2' 53' 2:3 1

Completing
Forms

,

2' 31

it

2.1 4
1

172
.

2.2 -, 4 16
#

T.4
Debate %. 1 22 2.1
DiOussion a-'2 14 ... .3.1, 11 321 2.1 8 ,

.

201 2.1
Dramatics 41 2.3

. -

...

Games- \ 2 17j 1.9 2 . 22 .2.0
'

2 10 2.6.
Guest
Speaker,

N

6 ,
.

1
4 -`
.12

.

2:6
f ,

.

6

Illustrated
Talk

,

1' ) 1 23 2'.2 1'r
A*

'4

''.----

42.0
Intetviewing 1 31' 2.4 . -,

Personal lw
Analysis 11-

"

342 2.2
,

7 258 2.2
Problem
'Solving . 5 179 .2.1

.

3/7,- 18 2.6
,e

Role ,
'Playing .

.

. 1 26' 2 4 . .

Slides ,

. I
-- l 5 2.0.,

. -

;

Q 1
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mplicgions: -- ,
.

.
.

.

1. All learning gxperienceg were well received. by the program participants.

I- I . .. a .

2, A"variety of learning experiences appealed to thg girlS. ;,

.. . '

Satisfaction of teaining'ExpOriences by Uiiiis ,

To. determine which units had activities that were most favorably
. 4. /

, ..
4

received by the 'three age groups, the.percentage of activities for each

unit that-were scored 2.0 or less were examined. The results are found

k
,

in

-

Table Y. According to this calculation, the unit
;
"The Out e You"

t,..
.

,

. 4` .
was the .best liked by girls. 9 to 11 years old with "Life Spa F nning"

rited second. All girls 12 to 14 rated "Famous Indian Women", "Traditional .

1 ,

. . ,

Roles
II

a or, and "Just For You" t.2.0 less. oAll girls 15 s 18 (scored
,

.

the three units, on Indian women as having learning experiences of 2. .0
.

. or less. . .

.

that
7 .'

9 4...,,.
vi

A'

However the girls 9, ,to 11 indicated that in two-thirds of the'
. -. ..,

-units, 50 percent or more of the 'activities were interesting or fun,;

, while girlsp12 14 indicated that almost 60 percent Of the units,'
.

,

C,
.'contained half or more interesting or fun learning experie*es. Girl

-44..:

.,//
.

_,,,
n.4.it() 18 judged

....)

th.A half or more of the learning experiences were

interesting or fqn in '50 percent of the units.
.

.J

.)

,

84L_
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TABLE XV .

ISFACTION OF1LBARNING:EXPERIENCE$ BY UNITS

/

I.

, - .

.._... ,

UNIT
,

Girls 9 -11 yrs old,Girls

% of Activities,.
Judged 2,0 or Less

12-14.yra old
% of Activities
Judged .2.0 or tessl

Girls 15-18 yrs old
% of Activities

Judged 2.0 or Less

FaiOus Indian
Women .;

Mriditional-
Roles

rowing up to Be
an Indian Woman

. ,

`Growing Op

The Outside You

'Marriage, Expect-
'ations or Reality

Just ForYou .

°Fodd and You

Your' Money

AlcOhOiiiim '

Coping With
Parents s.

.

.

....

Life Span ' ..

Planning, . ,

Decision Making

'Educational
Opportunities-

Exploring
Careers

.Career a
i

Opportunities

v

.

./
1

-

\

11

/
.'

,

.

-,
N

.

.

.

I

44

50

53

_86

15

55

67

*

'

,

.

38.
4.,

5 0

.

.

'

.

.

,

"
.

.

-

.

0

'

4

,

-

4

,

4

.

.,'
,

.

.

4

.

,

100

100

50
.

59

50

43

100

88

26

29

50

.

33
.

26

4 43

,

45

.

,

,

.

4 .

.

.

)

. 100

I00

. .

46
.4.....c
..7

- 26

56

9

50

.

- 0

.

.

.

67

42. -,...,

.
,,.

. - - 67,

23 _
.

(

.

4

.

1.

4

.

_

'

.

''
- /-

-

Implication
iv

. Girls found half or more of the coitents of .half or, more of the
_

.1z.

units to be interesting and fun as opposed to OK, dull oar doesn't make
.

,
.

qens. t
.

.34

85
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Group Leadets Eva1uation.,
,Group leaders were -asked tocodplefe an opermendeurquestionnaire

,

foreach'unit which they

comments:.

0

taught. Following are some example; of their

"it was really good-unit:for the girl's because I think it
- 4

.tt 1 - gave thed self-confidence in being,an Indian woman.' helped

them realize:they canspeik up for themselties. The girl
.: .

-i2 :w" *'really liked daing.skitsan the stories of the India w an.

The slides they.gound. really interesting. They never.reilized

.there were women these roles.? -. .

.,___
,

,

, ..1.
. .

.

, ,, '"This Seemed.likethefirst*time some'of.these girli had
...

..-

really 'taken the time to think aboUt themselves and what

they want Or want to do:", .

-,
think this material really said -.tt like it is. It almost

de me wish .1 hadn',t gottemmairied-until I had :bean older.
. N ,

think if: did a...71ot 'good,' . . .,'

. h .. .

. .
,

. . . ) .

"It WAS suchlun. Jiist to see these girls come out and' , ,

ask questions abOttc everything when basically-they are/
.2.,

, :very shy:"
,,

. --;""

i, .... - aZ
,

01:
... . "Like'the discussion on admissiOn tequiremediS.,for,lcollegeo.

.... - requirements for high school graduatiOn, and the,wOrksheet" ,
. ...

,T.
for courses."' .

7.- '
. _ ?

.

. . . . . , _
'. .. P "On the teaming -experieficeS 'What Woad) You Do,' as tribal

. 'chairman, these are .the things the girls saikthey would. do
. ,J-i

.

' -, .
:.. ' 'for our c9mmunity: .

'

*-,
.,..;

-!..

. ',-/-

..,

' . I'd like to have our own 'school. 0
-,

. . .
. .I'd like to have our own lawyers:,

,

Di'
,

, I'd like_09 have our own:meclical---1-6Oratory..

I'd like to haVe our',.nwn'hospital..

a tholit.th'esewere,0eat ideas for tfiem,to have."

'Included as AppendiX H are further exaTples9ftevaluationficommente

M
*MddeAigr04.1eldeiS4 . , . '7.

1 mplicatiorr ., .
, ..

, ,, The units were acceptable to'-the
, . ;0 Y

44) ;'* Ieade
A. . ..,.f.r

.

. , '

fs. ',
A .0

J c- . ;_

.
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Evaluation of Overall

Program,
4 k

The program demAstrates that

'Extension and tribal groups can

o
/jointly contribute to and support

.-..

a pro m. afittl-butiOns'by numerous4

Extension faculty in.the.development //
//

of the curriculum and in ,implementing

the project as well the financial
. I .

;
. -,' support of the.p,rojet. director ,

....... , ..,'
,

. .

and secretarial staff de the

project possible. The prbject

(1. is

could not have been done without the support of tribal groups.

Theircyntributions of'resOurces such as space were essential., Tire

!'
..

contributions of tribal p ople who assisted in the pAanniAgrand implementation

1( -14
of the program were invaluab e.

.

4.

M°

ethodologyt: ., .. . .

Selval means

..,.

ere used to evaluate the olOrall effectiviness'
.,- a

..bf t program:: 1, ,

1. The 13'eipple who helped plan for,, the prograq in-their commungles,,
. ..'

p
1such is. education committee members, tribal council members arid.` --,__, ,

: I,,,...

. : ,_.1.,-

.
,.

.

parents were orally interviewed and their comments were recor d' ,.
,, , '''. 10, .4 ...

5. y
1

on tape. -' This was ilbrle in eight .c...T..L19uni4les:- ' .0-' ,
-

k, 0,'fl.

/ .
,,e r .7 ,

2. , Coup leaders at one site distributed questionnaires -to parents, ,

,

..
-1 4

87
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y 1

. .

of girls who participated in the program and some unity people.--

The questionnaire which was developed Iy the-group leaders focused.

° upon reactionA,to the program. rty-five questionnaires were

°. ,

collected. ..

3. Metbera af the advisory,cotmittee were'alsworally intervieyed
- f,

and recorded. Six committee.members were interviewed.
f

Thritt:4en.gxdup leaders were orally interviewed and their, comments
- . .

.

** r

were recorded one 4 linterviews focused upon-their.reaction
,1

tQ the program.
-

CommentsfirParents
s .

I

a

"I apprbciated, the program or my daughter's sake ),=;
r'",,;

as 'well as'the other girls who participated. I feel as
. tivough our girls-are/more in need of this type al program

,
khan ;lost girls eheip age in other 'cultural-petfing04-" k

( . . -

"I think this. is one of the better programs that has
ep. I don't kik*. .

lied to the boys,
qome elongfor.all of.Our youhg lad

type of.programfis4eing a
Vut it isn't a.bad idea." ; * . . r

- ,
4 lot of gi'rls-don't know what they're going to i

. - %.

,
. . do after they get mat:oi*i68].... Some4ofthem have dropped-

*
- out an4 they're just doing nothing, 'Tii.esegirls twat -

'.1. are.in!the prognam,-they haVe4talked at;:out gettinglinto
...

--' :.1 .soMething that thy want to do, something they-like to
,.*. et db. Ifthinic that' a why,fhat,proght is real good."'

.
,

- . ..

. .

. r . -

Ny,datighter) liked'it,bedause eherdecided'totthin
- (. .

,
..),, abouilwhae kind of career she- will'have. .Shewants t

finish-fichdal.: Fre said she Rants her education. .Then
.. .

'. she cah-haye'things of hePown-hefore she starts a family.
She understands a:1ot of things abdut such things as---

6onttacept1tes. She said a lot af the otter gill1S-"dldn%t

';khow/41vthing about them. It waslkind'of new to them.
1 know I talked to a couple of the'tothers'and I told them
:What the girls are going to do about this and.ihey thought

. . this was real fine.",
!.....,-

- 4,

)

0

"I thought that.it:Was veu,helpful. I had to
111;daughters whajook-part, one in 'ch of' he groups.

'l ..Ithink'they gat a lateout of it" .

. . . ... . , .. , . .
.

. :.

.0 : , k-x., . . ,, '

1 $8

I
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"I am a working.Inother-2.-11-nrorsr I,- don -'t spend too;
much time with my ,girls (but ;through ghe'ptograrn)' they: °

got a chance to get out and liaVe..0iAllfferentFomant-svidw."
-

"She learned about herself s cm,. She now,',Nseems
to realize the value of eduCatin d.:of going tb.
please (us). she wishes to coittin to betterhqself,",

-

Comments .by Community

0

tti guess since I'm working 46' a honie/school coordinate 'f
- -

I've seen girl who I've thought ad pOcential.. ,But_ they
seemed t think that what everyo e didm- as, hava chi dren,
o get mrried, and go these wet their.thOice6; an -theSE,
would drop out of school and have children.; %Their tential
was just not utilized at all and I thought that,this ".

really sad both for them'and for the community'. I hope
that, through this program, this will changes."

"(Girls) didn't see anything for themselves be
'we had,,,the Career Development program. Now that we haVe
it, I think, the girls see different things, like, education,
things that mould help them. We ;don't have very many girls
that graduated from high. school or went on to college.
t can't remember v ry many anyway."

.

"I feel the rOgram is needed because tt girls don't..p

feel as though ed cation is 'as important gas it .really
is. They geeso f r in school and then drOp otit'for various
,reasons. With the pro rut I feel that they can' realize
the importance of edt atfon and choose a career and pursue

-

- '"I feel that let is ,really 'a fine program. It is
bealittful, and I think, it is' the kind of program that every,

'mother-would es:courage and that every mother would,be happy' to haVe her. daughter attend." ' ' It . .

. . . ....,.

. "I, think ,the program is needed-for a number of reasons.
s'(.,. ,Pritharilybeceuse Ifeq. that in -the futtire, young girls

and young women will have to get into careers.' .I 'feel
that there i ti adefinite heed for 'career education: ,There
has been -d'l ck 'of it so far, particularly wl.th yoinig .

4 Native American girls. They are not exposed to career
education throUgh ih:high_ schools, through parents,..thissough

. peers, through any ()titer 'methods:."

c,

s.
.' ' think the rogram is heeded so thatg rls can reach

their otential a d set ,a definite goal and prepare for-
a career.- er re a lot of cateers that they don't know
about. Tha was .brought, out for' them, and visiting the
schools has cslped them.; _ t'.

l - t. ,,,c.
I

8
r
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"I think it's needed for the basif reason that a
- lot of our young Indian womip have rather low support

systems going for them. They need someone to gives them
o. positive feelings abgazt theraselsves and help them want re

Strive for bettering heir ideas."

",Ogk of the areas that I save been concerned about
f is that sii-many of our teen-agers are mother's. We have

so' many teen -agers who haye become pregnant and have
children.",

"In this day and age most parents are working 'and
they dons,t have that 'time to spend with their children '
on careers, and educ'ation and it 'involves everything
really, socialization, just learning how to get along .
with people, just every involvement in growing up."-

, C

'''I think in order to help the girls you_have to
have a very` structured progrqin. YoU have, to have things
that are all fined You just 'simply can't 'say 'to them: ,
O.K. you can be a doctor, if yoli want.to be and yOu. can
go to< this book and find_ put all abpuot ddctors, or y
are going to find out all about the- world of work,by" . i..
listening -to.kapes. I think you haye:6 have someWilyst
there guiding the gir.Ls. Along. 'Phis s one,,thing that. tthis program, die,. ana'I think was very: good:"

-4
"We don't ,have, enough activities:there5 , aid when something

. lispiding on the kids really. like it. `'And they like to \...\
work in 'their little books , They ,probably learn, more ..,

eabout things than' staying lime e I knot.i a couple of 'the s , `,)
mothers ; they had to discipline' their'- girls by telling

t them'if they didn't do their diShes or 'their _homework
they couldn't go to the meetings.- A lot of the girls _.

did their work so they could tome out tó--, the Meetings... . ."'ff-

It gave them S.Pouple hours away from-home afteeic ol.
(Without the Meetings)- they' pee, ably -would_be-iitti
home- pr _walking around;!'

. -- _ . .

"Well, first of 'a4 when I' See, these girls.<in the
program) thby' re all, happy.- .To methat means.* much,
because feel, that. they're gaining knowle4ge=frOni4the
program_ tist by being -happyid the program. .Thf 'girls
enjoy it I ,think they' re hungry for knowledge, but it
takes a pretty special person to get it across to them." -

. . 1

\

"Well I think tile tribe will .be.lOoking for funding
for this type of a progiam again next °year, since this
really .went over well. We had almost perfect attenditdce
at times." ,

1

tJ
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ommen s by Group Leaders
"I think, girls are probably developing greater confidence

in thempelves,as girls. being' able to do something in.the
future. You know, that they are going to'plan theii life. .
They are becoming more aware of themselves, that women
can do things and that they don't need to just be housewives

. or mothers. They are thinking about these things w ere
Idon't think they had before and they've become m
informed about what is available for them."

. ..v

1 "Well, (the program is) definitely*ede because
in the high hoofs they don't have anything as thorough
as the program to let girls know what's in ore for them

. after they gra uate."

., .

. "MOSt of the girls in my group have d pped out of
school. Some have children already: They on't have

.

anywhere to go and they don't knoti what to do with their
lives. So I think this program provides goals for them." -..

..

I%work,;with the girl from- to 12 and in fact they
found that the g rls are real enthusiastic about

it.

call%me to mind A of t e nights when the aestsions,are.)
ed be held. I think it is-a great idea for .them to be

11/4 career wis on the rar1ous things they can-dowhen they
are rowri up." , -

.

' . :
-,..,.

(The\progkam) is goodcfo them. They have something
to look' forward to. Before they never planned ahead, but

they do. -They have some kind of idea of what they '
ht to do with their liyei and their future?

, ., .,

0.-think it is a.gbod program. Ittgives thegir14
soukthl.ng-to do and it providesia lot of^information for

. . , 2theMi.. 'i sort of wish it was around when I was their age.','

','''' '`" The1 girls have more self-respeW.These guys around.
. ,,, _ .

. -

here -tell them something. Never before did they have
di

an,answer, but now they do "i,.
*

... ,,
:i 'thoughtthought it was really aniiiterestidg Rrog am.

when I worked Insit. I saw a lot of the 'students reallf"
giow and Tqlybe because of some of the exposure th y had

/ to differeht careeFs. I saw them develop interes . '

They would ask other people about their cafeers and thgir
jobs, what they did every day'. That'S onett4n0

-

thought
was really positive." 0.,

I

vThe)f-liglie realized. that they are an individual
and that they all have their own separate lives, not

'.

A
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just be a mother, watch kids, and clean house - that
there are careers and opportunities for them and a whole
new way ofife. All they haye to do is make the step."

"I think -they have become confident. They have
developed greater confidence in themselves as girls,
as women in the futhre. Confidehte that they can go
out 'and do things as women, and theY'don't necessarily
have'to be a housewife or a mother. They havet-become
more aware of themselves as persons and they have become
much more informed."

"We have,one girl who is not going to school. She
'dropped but of school, and after a few sessions ih the
lasses we had -held, she started back to school again,
which made her grandmother very prdud of her."

"The girls understood everything, and how they have
self-respect for themselves and they look forward to a
future - jd,, college, whatever."

"I've had parents tell me that-thett-gigs have
:changed because of the program. They've been thinking
about careers more. I think that the program is a very
good program,'that it makes the girls aware of the different
career opportunities that they do ave. .Some of the
parents have felt that it a valuable program. They
have seen a change inmate girls since they have at ncled
the classes. One mottift old me that one of her gir s
is a lot more helpful around the house and she feel that
it was due 'to the program that we Wave. Smie Of the, other
people in the community have felt that it is valuable
because it is preparing the girls to go out 4rd work.'

"I think that the girls are more awarl',ef the different
types of schools they cango to. They've found out that
now they can have vocational training. Now-1.11 high school
they are aware of the different courses they are to take,

.what requirements they need to,have.r

"(The girls) seem like they-are thinking about a
future, abbut what to do besides just being mothers.'
they are talking about different careers that they would
'like. They have also found out from the program that you
have to take certwin subjetts, not just to take the easiest
ones."

;'r gained in seeing these girls blosebm from the
shy person,io so one who can express (herself) with self,
confidence' in tha they know that each one of them.is an
individual and,th re's no one else in this woildlige-
them. I zeallY fe like I've accomplished a lot in that
itself."

92

s

4,



40.

4

-..Fallow up on Older Girl
To evdtugte the overall efgctiveness Of the program, a survey

1

was conducted to determine the status of girls 15 to 18 years old

who participated in the program; Group leaders who worked with the

girls in this age group were asked to report the status of girls.

Responses were received for 33 of the 57 (58 percent) who participated

in the program.

TABLE XXI.

FOLLOW -UP ON PROGRAM PARTICIPANTS 15 TO 18 YEARS OLD

S
STATUSTATUS

NUMBER PERCENT\ .

.

Presently enrolled in
high School

,..i

-,' .

'-'. ,

.

,,

.

-26
.

.

78.8
. _

Presently enrolledMiv
college or vocattonal
school

...,

.

.

'2 ,

,

.

.

6.1 f

Graduated from high
school but not in , .2
college or vocational

x
School. .

'

.

.

..r.

c

4 .

.

.

,

0 -

,

.

i

3.0
.

-

...

.

Dropped out of high
school ,

.

. .

..

4
. _,

.

,

.

12.1

.1'

.

TOTAL
; ,,A

.
,

. _

.- , 33

.

-

100-.0*
.

,,.

According to the data as shown in TahlOXI, more than tree

. .

s.fourths o,the girls were till enrolled in high school, nine percent
/

I.

93
40.
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had graduated from high school, but 12 percent had dropped out of high

school. It is likely that factors other than the Career Development

program contributed to the fact that 88 percent of the older girls who
S

articipated in the program were still pursuing theireducation or 4'
-4

raduated from high school. But based upon the responses of girls;Wiid

their change in attitudes and knowledge, it is likely that the Career

Development program affected their decision to remain in school.

c

777-77/ 7//
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Conclusions and Implications

,

-

1

P

N

The major purpose o the program

wat to develop curriul and to

A

test a model for using it so that

young tribal women will realize'

that ;bey have ecial talents and

( abilities whisit,4rs,unique to their&
.111,

nil that they will plan realistically

.0

.JanoOnake appropriate decisions which

, ,
Conclusion
1. Curricula Was designed which

--.

- 4 '
they have 'sltecial

-- -.

talsnts and abilitiesand that they will b'e

4,
wiaenable them to utilize their
1

..tltential,in the world of work.

helped girls develop beliefs that

T.-

- -,,eembers'of the world of work.'

curriculum was designed which enabled girls to_male_Jecisions2.

W
and plans that enhance their oppottunity to have the careers

of their choice.

A,model was developed whi' 'dsmoilarated that the e- furriculum

-cag..be-used in tribal communities e, .

Implication
Based u n the experience of developing and.testink the curriculum,'

rand model for imple enting the prograth within.tribal comt nnities the
, .

.
.., ...

following 'impi ons for progra*Ing,eV6I'Ved.' -,./.:4
.:---- c'

K.

,,... .

.

. .. . . ,.

\ 4.'1,4' .' i .
. '' ". , :,.4:.:.4 ---, , ,i,..

... ..N.,-.:

h.
,

,..

-
e',.,'.:.) , 0...,,... ;

,
.. 1 \

....



Planning_

-87-

1. Advisory committee members can hel

that are relevant to tril&al people.

nsion dev%lop programa

2. In the initial stages of the program it is important to plan ade6ately

with community leaders and staff of similar programs so they understand

and suppoft the program.

Curriculum Divelopment
Tribal 'people who serve as writers and artists in developing'

1101ejoirriculgm enhance the TeleVancrof Extension materials for tribal,

.

communities.

Cooperation With Tribal. Groups

1. If an Extension program is to funetion.effectively withina

community, it needs to hav a relationship with committees and

programs that have simila als.

a

2. If tribal communities have input into selection of Extension

staff, they are more likely to be supportive of staff and lhave

confidende in the program.,
"

. 3.- Tribal yamberaewere willing to serve *),s resources for the program.

Staff for the Pfogram _i---1
-Th. . / ,'

t.

1. It was found that woman with a variety of education levels could-
,r,---.

, ,!.
, .

. . . b

perform the job responsibilities of.,being.a,group leas r. Inv, il,
. N

7 ..
.

. .

fact, hig school drop outs were more likely to
I

continue as group

;-k
. .

% -leadets than were high school grad' ._i ,,,,i. "
.

.

. One earl expect a high turnover 'Of x;ou2Yeade..;-/iin the.,uojeet_
2

11174 } 55 percent resigned befge completing the progrspl....

.
-Jr

. ('
.,

4. '-)5... 's '.

s,..

1
V

a 4,

tr

4

t o'96
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'Frequent support from professPnAl staff and coworkers appears
'

ts'aprelieni resignation6 of group leaders and tb enhance the quality,

of their work.
3

Implemeriting the Program
1.. The-program can be done as A community program.Uuring the'phool

year, as a special summer prbject; as part If a regular echool
-

.program, or as partof asummer school program.
-

2. Group leaders need to spend time preparing to teach reions,

With girls. 1
f

e ;°/
3. Eight" to 14 girlsis an appropriate size group...

4.* A program can be expected to be more quccassful ti group's are

formed from within a neighborhood -o1 small zommunity.

5.° The units of the curriculum areflexible in terms of time. Time

44*

spent on a unit may range from one to 10-ours,'witti;an average

0

of three_to four hours.
,

1

6: A regularly scheduled meeting space is esential.

,

7. Transportation is essential.
.( ,

4*.....

8. 'Tribal elders are excellent resources for the program.

9. \A special event for.girls from severalcommunities 'tends to emphasize'

the importance of thconcept of the program..
/ ..

.
. ,

.;

.
a 1r,
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.GoolYeratiOn With Other States
he Cooperative.Extension,

Service in Montana, Michigan,",and

Minnesota agreed to serve as cooperating

states with the project. Representatives

from Michigan and Minnesota served

on the advisory committee. Copies

of preliminary drafts of the curriculum

were reviewed by Extension faculty

in Montana, Michigan, and Minnesota.

,The project director spent

a day With county Extension faculty

and' members of some Indian communitie

in Michigan. The session -focused on the

plossibilities'for using the materi,ls.

/ f

content of the:'projeiCt and

4,

In Midhigan the materials were used for 20 hours of clasS,= time
. .

... . .
. -_ .

fot fiftligraders at Munising Public,School. They*te taught by
4 .

an instructor employed under Title IV. The girl were reCeptiileL,
,

to the material. The program was presented to the an student

N
counselor and Indian aides at St. Ignace. The counselor at St. Ignace

,

was'enthused about the project but the aides did not feel they could
-

carry It out. The 4-H program assistanthen contacted the school

. and some ses ont.werebeld. At Newberry the Indian hode and-school

coordinato resented the prograM to the Parent Education Committee.

This was followed by"presentattons of at least one topic. At Bay

Mills' the ,program was explained at a community meeting. Space for

*9 87,
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.-,the program at the tribal Center was offered by the tribe.

, In Minnesota a program assistant for tlie Expanded 4-H Youth
.

.

Cornmunity Deveiopmefit Frog* conducted Several sessions at White

./

4

o 4

Earth. .

'In. Montana the prograt has hfen pre ented to Boi Elder add
,

Rocky Boy schools and to 4-H leaders At Rocky Boy
.

. The project Material:

Boy" Elementarywas_xncorporated into the regular school program alRocky°

'School.

Also, Montana Cooperative Extension Service invited he prOje:

ddec,tor and a tribal woman fronl kscons4n to present a.tliojday3,*
. -

training sessioli, at,the Blackfeet Rkservation% p4t
,

I

leaders, school counselors, and commupiityiwolikers Stt

fit_i_al_.grotrp

nded'the sessi

Is expected that CETA funds yill be used to effiploy group
#
lgadek

; Al

Counselors at the local school Niti at the boardipg school -have started

to implement the program.
1.

Strengths` of the Project
Following are comments from various people in dig three states

indicating' strengths of thp project.

A

"Parents were invo/ved with some of the sessions."

"Liked idea'of mater I prepared especially fot'Indians."

"Liked the completeness'of the units."
_ 0

"Liked the cultural implications and,artwork."

"The information provided in the units was interesting ((

and thought provoking."

"Information was good.and provided a basic undcstanding
,of the objectives."

ti
pages'were easily reproduced."

99
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Weaktregses .

' "The biggest problem with the project is finding someone.

.

IliwilliTto lead the group:"'

i
. *"No negativefeactions to the materials, only prOblems in' '
, 4 implementation."( .i:

.

-:,

'-"Neea paid staff to conduct the program."

. .

toe "Family problems of a leaderL 'affected the implementation
'''' of the project."

t"The uncertainty of the:availability of transportation is
44 a constant problem"

46
. I

It appears that other states are receptive to 'the materials

but that time was needed to implement the program.

Invitational Ihrks41) ,
.

.

' A Wisconsin InvitatiOnal Workshop was hedd to exPlainth0 Program.
... .

. ..

-

to Extension staff. and representatives of trial communities. Representative*,

....,

from Oklahoia, Arizona, Oregon, Montana, Michigan, Minnesota, an
c - , ,

$askatchewan, Canada, attended the workshop. the workshop f
.

on why the programrit needed, how it was planned, the initolvement

of community

'the results.

people, how the program was done, the curriculum, and

Ttbal women who served as tembersof the advisoiY

0
_committee, ;writers of curriculum, group leaders, and faculty of.'

UW-Extensign presented the program.

and

.Following the workshop one state held a workshop,toi 11 agents

aides.who work with the Indian population. Many Workshop participants

reported shhring the information with other Extensionotaff, Extension

advisorytcommitteds, local'education committees, or school. ersonnel,

Such as counselors. Reports indichted that ehd,project,curriculum

100-
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Will be used with 4-H clubs and special interest classes for youth

and adults in school systems.as well as for spqcial tribal programs.

-

;People from other states have repdrted positive responies from those
V

"with whom:they have shared; the material.

An Extension Specialist in Human Development wrote the following.

i-"

(

a

%.1

"I believe:the materials are excellent in content, written
in a:teschablemariner, and visually atttactive. You
are to be'commended for putting together such a complete
program; one that deals with self- concept anderional
dedision-making, as well s the broader career-choice.,
options"

Yr-
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Future Use of 'the: Project

Continuirig the Program, in. Wisconsin
Based upon the positive response to'the program in Wisconsin, it

wSuld seem feasible foryniArsity of Wisconsin-Extension or Wisconsin.

tribes or both to continue the program. Leadership by county fxten-
.

-

sion faculty would e dipropTiate.

At the conclus on'of the prograin commuAlty meetings,were held

wits community leaders and tribal staff to

project and'to,plan Ways of continuing the

faculty have been involved in the programer
1

.

. ,.
A display of the project cnr-

:. .

share the results of the

project. "Also, ExtensidnY

,z4

and ideas for continuing

-the programming have been discussed.

riculum was

made at a

state Extension

hOme economist

meeting.

$

Prenent, a-

hnmber of efforts are under-
4%lb. .

. way to. utilize. the program:

log

For example, one school.

system has- employed parepro-

feasional staff to condutt the
, ,-

program -for junior high stfiaa

girl as part of the regular

-
school program. Another .

.

school has incorporated the

curriculum into their regular



' program. One tribe is planning to incorporate the program into a

new expanded youth program. A college with a number of young Indian

woidenStudents is using the curriculum as a support program. An

Extension agent in an urban area adapted,the unit "FoodqInd You" for.

"a special nutrition project with Native Americans.. In another com-
,

. . .

munity the unit on nutrition has been used as part of the Expanded
.

Food and Nutiltion Education-progra for yohth.
s..

-
.

Row that the program curriculum has been tested and:completed,

thereshould be opportunit to continhedie program. These oppor-

tunities are discussed Qn the following pages.

1

Ar
Applicability for other States .

IF
A considerable part of the rationale for

.

upon national data sand supplemented by, Wiscons n date, so itr,is. reasodr-,_

. able to apect young women itrothei tribes to

6

e Orogram!was based

aye, similar,needq.

, ,

Certainly the response to the program at the W sconsin

N'tional Indian Ed-

grail in States

Workshop and to a display on the\ projectet t

e .

ucation Conference indicates a need for such
0

other than Wisconsin. Another indicator of t

requests from other states for infOrmation,
4

It would Seem-that Extension staff audio

provide le4dership for the program. ,The proc
i \

to those tried in Wisconsin - either an out-
.

community seting or a progral ina regular`

s

community planning there might be se4eral al

s the number of

ibal groups could./
I

s,co04,,be similAr.

f:school -program-In a

alool system. Following

ernielIes for staff to

.. implement the program. Staff frOm an establ shed,program might wish
.,,

; 7,
. , i'' :' i

...

to incorporate the materials into theirprog , schools might use the

'',

1
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o 44

curriculum, an agent might use the material for a-seriss.o pecial

interest meetings, or volunteers might be recruited to conduct thp

program,
4

Following are some ideas for using the prIgram in your community.

As a Special interest project. Four to six weekly "meetings ,foc-

using upon a special part of the program, such as ."Careers", or some

.pf the units includeein the section "Being a Special Person" could

be held.
. .

9 I

4.
As health projects. A community/health worket\could .use the

units "Just For You" and "Marriage, Expectations or Reality" as they

4

work with young women who are heads of households. A community'health

representative could use part of the unit "Being a Special Person" and

the units."Parenting Daughters" and "Ideas for Planning" as they do

programming,with:p7re .> 4 4

As a supplement to a 4-H project. For example, the unit °The

Outside You" could be used in conjunction with a04-1 clothing projecti,

As a 4-H activity. For example, the units on careers could be
4

used as the h)ssis for a series of sessiopson careerdevelopment,

- t .

As part of a school curriculum. A school could use the ;units`

a% part of. the curriculum in social sciences, home economics, or
.4- .

iealth classes: A .school could use the units as an addition. to the

regular curriculum, such as a mini-cours or a regularly scheduled

4 A. person,employed in a Title IV or JOM program could use units

for individual or group sessions with students or parents.

4 tribal community, an Extensioa program, or a school could employ

staff to specifically implement the program. Possibilitiesfor funding
0

*.

a
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might be Public Service

As a supOtement to

-96-

or CETA funds or funds for education_programs.
1

,

the Expanded Food and Nutrition Project.

The unit "Food and You" could be used by pro

k work with tribal groups
. -

'As part of an Upward -Bound Program,

Expansibn of ,the Paiject.

am assistants in their-
t

some units could be.used.

'

The project has some limita.tions,wfiich provide opportunities for

expansion. Adapting parts of the curriculum to other tribal cultures,,

utilizing volunteers, providing.additional opportunities for parents

and otherd who work with youth, develofing curricnlum for boys, and

seeking funding specifically for a career deVelopment project for girls
' -

are some of the issues that could be explored.

The curriculum

r

designed to feature the woodland tribes..

While some unit their entirety or to a large extent are suitable

for ,other tribes, others could be redesigned.to suit a particular tri-'

Sal culture. For example, the unit "Food and You" contains a secaon

couldon traditional Chippewa foods; pther.tribal foods could be

../ -

The Tit "Traditional Roles" is based upon th'e traditional'

f
.

.

woodland Indians, but the unit could be used as a model for traditinnal

substitUted.

roles a 4k ,

/

0

roles of another tribe. FOr example, the Extension staff at the Black-

feet reservation is rewriting the unit to focus upon the roles of

Blackfeet women.
40

On the other hrand, units such as "The Outside You",

"Marriage, Expectations or Reality", or "Exploring Careers" are appro-

priate for usse in other tribes as they are presently written.

A few references are made to Wisconsin data or resources. Such

or deletedinarmation could be changed to

not _approprtete.

suit a particular state

. 105
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AdditiOnal units could aldo tee developed.' For exdmple, a unit
'0 .

I

. I -
.. .

focutiing on.the roles of women in a matriarchstsocie y mi Rt:be

appropriate.

There have been many'requests.for Zeveloping a similar durriculum

,

for boys. Despite the special needs 'of tribal girls, a similar program

for boys would_ beappropriate and fill another special need.

Certainly peer group pressure has an effect, and if one hopes to

have young tribal women develop their potenkial apd Atheir abilities,

then all members of their peer grOlip need to have similar educational

experiences.

It, is belieVed that the program' can be more effective it young
I e

women hear the message from more than one source. Thus it was hoped

that with educational opportunities cc:kid be provided for parents and
..

- *\f...

succethers who woik yith Youiri'.' Such' oefforts have had only limited success.,

,

0 *'

\
Effectiye means for working with parents and others need to be dev-

0-

. eloped and tests.

Volunteers.
.

. .

Throughout this special-needs project,, paid staff were used to

imprement the program. Numerous resource people were also

utilized.. 2 ". \
Some were volunteers but many assisted as part

,..

of,their.job'respunsi-

bilities. One of Extension's strengths is the use of volunteers; and

one of the strarii values) of madytribal groups is, sharing. This concept

of sharing means helping others,' and there is ample .evidence of

within a community. However, many paid positions withina tribal com-

munity carry job responsibilities similar to the ones needed to carry

out this program. This condition affects the effectiveness of vol-
.

unteers: Also,as discussed earlier in the report, some group leaders

A



=

6

who were employed to conduct the program were unable, to do so pri-

marily because of personal resources. The use of volunteers to condulct

. -
tile program be tested.

Furthur Evaluation
Also, the ages of many of the program participants prevents deter-

.,

Mining the effect the program may have,2pon whether_they will

their education.. It might be feasible at a ,latei time to evaldate

aspect of the prbgram.

_Funding.' .

Based upon the needs of young tribal women and the results of tie

.project at thip point, it would seem auxppriate to seek and obvin 'fi
a

funds to continue the program so'that society does ndt lose the talents
\

and,contributions

.;.J

of todayrs young- Indian women:

.
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APPENDIX A

JOB ANNOUNCEMENT

POSITION: Group leader (part-time) for ft-Extensible Career
Development Project

POSITION DATES: June 1, 1976 to Adgust a5, 1976'

LOCATION:. Lac du Flambeau

A

RESPONSIBILITIES:
/

4

1. To attend gaining program, 2two-day sessions. and 3 monthly one-
. day sessions. , ,- ' ' 1.14'

' . 2. To conduct'group"sessions of 8 to 15 girls, ages 9 -U, 12-14, and
15-18. Each group is to have24 hours of groupsessions..

3. To conduct 6 hours of group sessions for parents of girls.
4. To conduct 2 sessions for people who work with young girls.

.

5. T6 conduct field'` trips for girls.
6. To assist with career conference for girls.
7. To submit requested reports.

MINIMUM QUALIFICATIONS':
_ _? ,,. . a

.

1. First-hand knowledge.of the community belnh,terved:" ., ..,

4

0/. An interest in,young pecfple. -- ,
3. A willingness to do individual studying its preparation for group

1 sessions. . , - , , ..-. .

4. A willingness to thach in a group setting.. : 1

r ' 5. A willingness. to do evening and weekend Work.' '''
.

6. An auto for regular business use, liability insurance and a vOlidt
motor vehicle opetator's license'.

v .

. ,

. .

'SALARY AND BENEFITS:- $3.00 pet hour for up to 400 hOurs during the.
p5oject period.' -Mileage and expense in accordarrce with state policy:
Socia4 security aid workman's compensatign.

,

. . .

. ACCOUNTABILITY: Account le to the project director'. .,
.

,
, 4 , .

APPLICATION PROCEDURES A11) DEADLINE: Send resume-t6 Cathaleen Finley,
Project Director, 401 Extension Building, 432 North Lake'Street, .;
Madison, Wisconsin 53706 by May 1, 1976. The resume should incltde )

4 work experience, special skills and interests,.educational experiences,
and referenses. Final iiterviews wi:11 he held in the community beiing
served. v 1 -

, -*

t4 I

0 01

') >3

>>.t.

4

.1

7
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APPENDIX B,

DESCRIPTION OF UNITS

FolloWing is a description of the units included 'in the
N

curriculum.

BE/NG AN INDIAN WOMAN.

-*Famous titian Women, by Janet Pascale, Chippewa, GLITC Health
,

Careers Recruiter. For girls 9 to 11, 12 to 14, and-15 to 18 years -'
.

.

,

old. This unit provides an opportunity for the girls to learn about

Indian women who have various contributionsro society in the

areas of health, politics, arts,

1

and budiness. It also describes

some of the events in thelivesof women of long ago.

Traditional Roles, by C4rol DoOge,

ordinator-for Menominee Publit School's.

Menbminee,

For girls

a

Curriculum to-

9 to i1,-12 to

14, and 15 eo 18 years old. This unit explores the traditional,roles.
1 * ... ,

of woodland women and compares-them with roles of women today and in

the future

ences between tribes..

unit also deals with-stereotypes and the differ-

:Growing' Up teBe a Woman, by Clara DeCoteau, Chippewa.,, For`

girls 8 to 11, 12 to 14,.and 15.ro'18Years old. ,Ciara DeCotTui,

a Chippewa woman; tolsiorn in the early-1900's., For this unit she
""

.wrote the story _of the first 18, years of .her The Sibry pro

a

r r7

'ides a point for discussioneahebtpreparation for,tbday:s

109



BEING A SPECIAL PERSON
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Growing-Up, by Cathaleen Finley, UK-Extension. For-girls 9

,, to 11, 12 to 14, and 15 to 18 years old. "Growing,Up'focuses upon

some of 'the physical, emotional,and social aspects of growing up.

It deals with the idea that each girl ia_special and unique because
4 .

-- of her own characteristics. This edit is often used as an intro-

ductory unit.

The Outside You, by Cathaleen F inley, 13W-Extension. For girls-

9 to 11, 12 to 14., and 15 to 18 years old. It is not uncommon for

teen-age girls to worry more about the appearanceof-the ,outside

of their bodies than they do about the development of their Minds.

The unit focuse& upon good grooming but only as part of a girIfs

. development.

. ,

; .:" ; ^

MarriageExpectations or RealitY, by Cathaleen Finley,UW,7Ex7 '.

.

. _.

tension. FoegErls 9 'to 11, 12 to 14, and 15 to 1ByeArs old. It is.

'. re

lot uncommolvfor.tirlsto marry before they have developed adequate job -- ''- '-;.,

.:;-

skills. Also, today increasutber of marriages end in divorce.

,

.

, ,

This.gnit attempts to help girls tJink through the many years of

)

f

-^": -

, ,

^tileir lived-when thei'are likely to be both a waer and a wife.
- -,

N. Just for You, by Cath een4Finley, UK-Extension. For girls 15 ,f

to 18 years old.. This unit pr dee.An opportunity for girls to look'.

at various aspects of human sexuality. The unit deals not only with

Ivy
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birth control but also with sociological and psychological reasons

for teen-age pregnancies.

Tboeand-You, by Cathaleen Finley, UW-Extension. For gils

9 to 11, 12 to 14,'and 15 to 18 years old. Basic to the achievem

of .one's potential is one's good health, and basic to health is good

nutrition. This unit explores the subject of nutrition in an effort

to improve the nutritional status of young girls.

"

Your Mbney, by Cathalleen Finley, UW-Extension. For girls' 9

-to 11, 12 to 14, and 15 to 18 years old. While financial aids are'_,
4-

available for higher education. today, students may have difficulty

managing theirlimited,amount of funds. This unit 4s 4 'effort to

help girls develop management skills.

Alcoholism, by Debbie Kruger, Potawatomi,-BomeanaSChool Co-
,

ordinatory, Wabeno. For girls 15 to 18 years old. Some teen-agers

are victims of alcoholism, either their own or that of .other family

members. The unit is aneffort to help girls understand .satcoholism..

The unitthas been developed for older girls,'

#

Coning.With Patents, by Debbie Kruger, Potawatomi, aome and

School Coordinator, Wabeno. For girls 15 to.18 years old. The unit

,focuses upon parent-teen-age relationi. it attempts to help the

girls understand their feelings about the world around them as they

grow up.

1
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Life/Span-Planning; by Marian Thompson, Women's Education

Specialist, UW-Extension. For girls 9 to 11, 12 to 14, and 15 to

18 years old. If girlsklii not plan fora lifetime, they:may not
,

_keep options open for themselves. In other words, they close doors

behind them. :Today, women can expect to live to be 75 rather than

,48 as at the turn of the century. The unit is an attempt to helli4-

the girls plan for those years. ,This unit was often ,used it the

conclusion of the program.

,c

ABOUT CAREERS

Decision Making, by'Cathialeen Finley, UW-Extension. For gi

12 to 14 and 15: to 18 year olds. Teen-age girls are faced

with decisions that have-a lasting effect upon their lives. For
,

c
example, the high schoOl student who decides to take only typing

and shorthand courses will be handicapped if she later wishes go
. if

to college. The unit attempts to help girls develop ecision-making

skills.,

V.

r Educational Opportunitts, by DaleWolf,'.Chippewa, Northland

College. For girls 12 to 14 and 15 to 18 years old, "Educational
4

Opportunities" looks at university, vocational;-add apprenticeship-

.

typeprograms. Girls mnstlknow_of posbible,choides if,the.i are to

prepare thenselveS adequately in high School.

Exploring Careers, by Bill Gleason and Dixie Hesle, Youth

Development Staff, UW- Extension.' For girls 9 to 11,-12 to 14, and

11.2

- 1
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we

15 to-18 years old.. "Exploring Careers" helps the girls look at
,

their own characteristics and interests,and match these with various
.

.t' types of Nprk. Thr9ugh,the unit the girls have an opportunityto
- ,

.1.Ateview,:people,aliout the world of work.

; Career Opportunities, by Cathaleen Finley, UW-Extension. For

gihS9 to 11, 12 to 14, and 15 to 18 years old. "Career Opportunities"

focuses upon various career opportunities. It provides an opportunity

-:for girls to learn about different careers and what preparation is 6'

11

needed for theM.,

'

i

113
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"BEING AN INDIAN WOMAN': }CHANGES IN KNOWLEDGE

s. '
1

.

,

t*
UNIT QUESTION. ,,

. Percent.Corre4t ' *

Girls 9-11'Years Old Girls -l2 -14 Years'Old Girls 15-18 Years 0d
Pretest ' Post -test, Pretest. Rost-test Pretest Post-test

No;. 'of

Girls*
Per- ,

cent

No.of
Girls-

Per-
cent

No. of
Girls

Pe 'Y-

ceneGirls
No df Per-

cent

No. of
rls

Per-
cent

Nb. of
Girls

Per-
cent

imbudIndiari
Women ''', #

Soile Indian women were
recorded' in history

because '4 their con-
with white people.tact w 42 36'

-

, .

42

,

-

55

.

37 39

.

.37'

I'

84 .

Famous Indian
yblen

Longsago,seme Indian
women were gdides for
expldiers. 42 69

.

42 76

1.
.

37 65
,

37 89

,

Famous Indian
Women

Some Indian women hay.e
been doctors.

.

42

.

64 42 90 37 73 '37 95 I

Famous Indian
Women .

Some Indian women have '
been famous because of
their talents,as artists. 42 60

/T .,

'42"-
- .

'16 37

,"

86

, .

.

37 971

Famous Indian
Women

Some Indian "women have

been famous because of
t

their leadership.

- ,

42
z

52

.

"42. )79 7 57 37

,

92 .

Famous Indian
,Women

Many Indian women
throughout history have
been brave and courage-
OUS. 114 '42 -

t

64

.

1

42
, -

76

.,

37

,

73

.

97 .....

. p

.

Traditional
Roles' ,

Women from all tribes
had the 'same roles.

4 .
45 13. 45

.

'36

---- -,---

-Traditional
Roles

History books always
. give a true picture
of Indian women. ,

.

.

,

45 27

Or

45

.

... - '
47

4

qk No. of girls refers to the `total /umber of girls taking the test; '!Percent" indicates the percentage, of 'this number who
answered the question.correctly. For example, in the first entry, 42 girls took the pretest, 15 girls.ansWered the

questIMIC"rectlyTh""girls4'7""6-Percelitglasthet"411:111136.gr.
.

0

V

.11

°e1
5



r. APPENDIX C (Concluded)

"BEING AN INDIAN WOMAN":. CHANGES IN KNOWLEDGE

.4.`

- )
,

.

4 . '

.

..

.'.. ,

_ .'4
QUESTION ,

Percent Correct' t ,_

Gir 9 -11 Years mar- 'Girls 12-14-Years Old Girls. 15-+18 Years Old
Pretgat Poqt-test #retest Post-tst Pretent; * Post-test .-

1.144,44bf

Girls*
Per-
cent

No. of
Girls

Per-
cent

No: of
Girls

Per-
cent

No. of
Girls

Pet-
cent

. No: of
Gi is-

Per -

cent'Girls
No. of Per-

cent '

#44itional
JtOlii

,

Ih'the'past; some .

,.Indian women built

htmes. \

,

.
; ..... ''

45 80

.

:,;

t

45

.

)82
.,,

1

.
,.

Traditional +.'"

.R010. Roles

, ,,...., ,

In the pis;, some
Indian women tanqad
hides and made
clothing.

.

.

.

.

.

.

,

8 2 45 --

.

,

_
. ,

. .
%

,

Traditional'
Role %
,

In the. .past, some .

Iitdian women grew,
gathered and preserved'
food.. -

. .1\.."

-""45

.

8 45 - .'87_

.

.

,

.,

A '

1

1

Traditional
.161.ds,

.Y.

Missionaries influenced
the roles of Indian
women.

.

. .

43- , 36 45 ;62

,

,

v.

,

.

Growing up to
Be a Wotan

, .

In the past, Indian
women were often brave
and courageous. 30

.

73

,

97
- .

.

,.

32'

.

88

,
.

-32'

.

97 12-

.

67 '-'*12 92.

Gib:Wing-Up to

Be a Woman .

.

In the past, there were
lots of people in an
Indian lam,ily who helped
ekh other.. .

.,
.

73 30

-.-

.4)0

- '.

,

32-

.

'78'

.

32' 12 83

..

_

1 92

GioWing up to
Be a Woman

"People are likely eo
become very good. at

,

something when they prac-
g tied it often.

.

_'
.

30 77 30 83

.

32

, . _

94 .

. ,

..:.
,

)2

.

,

92

GOwing up to
-Be Ta Woman

In the past, Indian
women didn't' have lots
of choices about careers.

-

30'

e
47

.

3n 73 32 47 , 32

_

_,

91

,

83

- .."
11

-

75

Growing up tq
fp a Woman

-ID

In the Vast, Indian child-
ren were.often sent away
tto boarding ighools.

.

30

.

43

\

I3a

- ,

417

-

,t,

'32 t 41
:

. 32 59

.

12 68

.

12 75 11!
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APPENDIX D
0

'"BEING Ar;SPEC1AL PERSON": CHANGES IN KNOWLEDGE

.
. -

. it
,

'. r0°
. . - .

. t -ry:
,-

UNIT QUESTION
.

. , ,, Percent Correct .:

Girls. Girls 9-11 Years Old Girls 12-14 Years Old 15 -18 Years Old

'Pretest Post-test Pretest Post-test Pretest Post-test.

N. of
Girls*

Per-
cent-Girls

No.''Of Per-
cent

'No. of
Girls

Per-
emit

No. of
Girls

per-
cent

No. of
Girls

Per-
cent

No. of
Girls

Per-
cent

Growing Up

-

Nine out of teqgirls
,will work for" -pay in '

their lifetime. '

-.

- 69 li 54 ' 72 .

®

98 40 98 80

.

35 51 35 94

Growing Up
.

.

Some,girli grow faster r.

than others, and.some
girls grow slower than
others; .

,

69 414 69 87 98

.

'86

,

,

98 92 35.

...-

86-

.

,

35 97,

t

lowing Up Women, can be -successful

in the` world of Spark. .---N,§9

It is important to get :.

grades in high School.
4

69'

39

80

'9

69

81

87

,

98
,_

98

- 68

92

.

98't

98'

86

91

35

35

9
'91

-35

35

89

94

.

Growing Up

The Outside
You

_good

For centuries tribal
women have beeribead= '

tiful without use of
Cosmetics. .

, ,.

i5 53'
- .

45

_.,

96 ,2 76 57

,
-

76.' 91 26 81

. .

, 26

,

.92

The Oupide
-You '

--,

Intlians use& lakes and
rivers for baths back 1

in the 1500's.

o
'--

45 56 . 1

a
Q

73 76 -71
_

'

-

89-

-

26' 77

\-.

26 96

.

v-

The Outside
-Youk

Sweat baths were firpt,,
used in Sweden. '45

,

it.

I.

13'

') ::.7636

..45

V

45

2

62

,

'

6-
s

.

:

.

14-

'6

76
.

7

51- 26

:..

26

...°.'.

50

131,'

26

.

6

27

-100

`The, Outside

You
.

How often ont wAshes,her
face may have something
to do with how clear '

her complexion is.

'Ibe.Outside
You ou

Posture makes to difference
in tow a:girl looks. 45

,
..,,...,

5,g- '45' '1 77.- 76 .:68 76- ,88- 26 _ 88 - 26 85- ....

* No. of girls refers to the total number of girls .taking the test; "pkrcent"WiCates the percentage number who

.answered the question correctly. ,Por example, An first eutry,.6,,04i.44%t etese, 37 girlS answered the

luestiOn correctly. These .371tirls were54 percent4oP:69; the total number.- 4



xi° APPENDIX D (COntinued)

"BEING A SPECIAL. PERSON ": CHANGES IN KNOWLEDGE-

s
".,

)

.

.,. . "

UNIT .s QUESTION

..- Percent Correct
Girls 9-lt:Years Old Girls 12-14'Yeare Old Girls 15-18 Years Old
Pretest Post-test: Pretest: 'Post-t.,st. :3Prete7.s - Post-test
No. of
Girls

Per--No.

cent

of
Girls '\cent

Per- No. of
Girls.

Per7.No.of
cent

../-

Girls

Per-

cent
No. oflPer--
Girls cent

NO. of
Girls

Per-.
cent'

.--)pie Outside.'

0
:,;One should floss her-

teeth 'once a day. 45 605
.

80 76

'

50 76

.

:

8
,

26 77 26 69 -

the:Outside':
::'you

Split ends can spoil a
beaptiful'hairdo. 45

.

47 45 73 '76 i61; 76- 71
.

-26. 96 2C 96

'Marriage,

Expectati6ns'
or -Reality

TO4aY many w work for
pay as well as ry.

'e. , 30 ' 70, 30
.

100

.

21.

.

62

.

.

21 62.

Marriage,
Tipectationa
--or Reality

.
.

One should think about :
Other things as .well as
"being in love" when -
choosing a husband. -

it

30

.

70

.

30 . :-'100.' , 21 52'

,

,

213'

.

y
,

Marriage;

-tit-Reality

Men are often more
-happily married than
women. , -

,.

. -30-

,

-

30', .'57

.

,

.......
, ,

-- 19'

- ,

52

,Marriage,,,

Expectations
'or tearity

A woman' an work for pay
and still be a good
mother. . .-

-

-

..-

. ,

,

30 83'

., .

100 21-

,

86-

.

21 95

.

larriage; %

_Expectations
or Reality

Both men and wometi can
care for children.

"

,

i'--

_ 30 ,93'. 30. lOor

.

.,--_,

21
r

, 21... 90

_

..Marriage, ,

Expectations
or Reality

A marriage contract
helps people with
problems before they
marry.

0 ...1 :
.

.

30-- 40
'.

30

,

87 .

:.

21-

,

..%

48' 21 62 .

'MO.rriage; "
Expectations
or Reality

People who are happy in
their jobs may be hap-
pier in their marriage:-

,

.

.

:-130 '- 40 30 67 .'

,

.21- .-

--
38 *21

'

71-

120



-APPENDIX D (Continued)

"BEING A SPECIAL PERSON": CHANGES IN KNOWLEDGE

'

'UNIT QUESTION

Percent Correct-
Girls 9-11 Years Old Girla 12-14 Years Old Girls 15-1$ Years Old
Pretest Post-test Pretest Post-test Pretest Post-test
No. of
Girls

Per-
cent

No. of
Girls

Per-
cent

No./of
Giirls

Per-
cent

No. of
Girls

Per-
cent

gia. of

Girls
Per-,

cent
No. of
Girls

Per.

cent
-*triage,
'Expedt..aftions

-or'" Reality,

One out of two teen-
!age marriages end in
divorce. . 30

,.

, .

37 30
..

.90 271

;

76

..

"21 90.
Just For
You --.

Some -people -practiced

birth control many,
man ears a:o.

.

31

.

45 31 77 34 50 34

.

91
,Just For
You

Tepn-age girls have
N.

stopped growing, so
it is healthy for them
to have children.

;

%.

a.,.. 31 26

,

31

,

.

35

,

'

. 34 32 34 68
;.Just For

-'iciou

.

.

In Wisconsin pregnant,
girls cannot be expel-
led from schgol for
being pregnant.

.

31

.

39 31 71 34 71 34 , 91

.

Just For
',:,,Yon:You,

It ,takes money to raise
a child.' 31. 65 31 94 34 97 34 97

;,Just_For

164
...,..,... .

One needs job skills
before she can earn
very much money.

. .

. '. 31

,.

,

65

..

,

31

.

.

91
4'

34 82 34 - 88
trueft .For

":91..1,:'

Babies born to -teem,-

`age girls may not be
as healthy as babies
born to women in their
20's.

.

,-.
,

,

31

- .

-3

m -

de*

,

47

..

'

. t
.

..

.,

88-7

...

34' 34.

,404t For %.1t..
}You. -

t,...1..;.

;:a.t7jr

teen-age mother may
have it difficult time l''

finishing her edudation.
-

31

,

31' 90 34

.

.

17-

...

,

34 - 97_,

avr
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APPENDIX D (Continued)

"BEING A SPECIAL PERSONS': CHANGES IN KNOWLEDGE'

. .

.
.

trialc QUESTION

. Percent Correct .
.

Girls 9-11 Years Old iris 12-14 Years Old G ris 15-18 Years Old
Pretest Post-test Pretest POst-fest Prete:t Post-test

.

No .of

Girls
Per-
cedxGirls

No. of Ilbr--`

cent
-No. of
Girls

Pe.r4

cent
Na., of

Girli
Pet-
cent

No of

Girls
Per-
cent

No. of
'Girls cent

Per7

Toad-, You Nutrition, makes a differ-
ence in how you feel. 51

_,

75 51 90 IA
.

80- 44 98 29'

.

72

, ..

29 93

,

,Pbod &,Yop ,Nutrition makes a differ-
ence in how you look. 51 51 51

-

80 44 -'68. '44

,

98

.

29 76 29 86
`Food & You Nutrition makes a differ,-

ence in how well you-
study... 51

I ...;...

47 51

,

82 .

.

44 44 v J. DO. 41 39 83
,Food,& You
,

'

Traditionally, Indian
'people probably"had-a
very good diet. , 51

i

49

,

51 80 44

.

-

43 44 95' '29 48° 29 55'
Food 4 You, 1 .It's important to eat

four servings of fruit
and vegetable each day. 51

. ,

75 51 ' 88

,

44 48
,

95
.

29 52 29 76
Tood & You

.

It's important to- .drink

some milk each day. 51 88 51, 88 44,0% 70 44= 98 29 .76' 29 93
Food & YouL Fad or crash diets can

be bad for your health. 51 47
.

51 78: '

'

44 *---
.

36,- ;44-- 5 '29' '45 ' 29 '90
'Food & You

.

It's important to eat
breakfast every day. 51 .90 53 94- 44

Y

44 '100 2 ' 48

,

29 90

_,

Food & You Snacks shopld not be
empty caloried foods. 51 27

,-

51 76

i

44
.

- 44
.

29
.

*28 29 79
Your Money

. / 'Money can be used for
three big S's, spending,
sharing, and saving. 17 82

-

. 17, 88 k 43 -41:

>
43

f,

YoutMoney

4r .... -

Some goals are long
teal and some goals are
short term. 17,

-

,

,

65 43

';
,

,

L ,



APPENDIX D (Continued)

"BEING A SPECIAL PERSON": CHANGES IN KNOG,ED E

UNIT QUESTION'

Percent Ccirrect
Girls 12-14 Years Old Girls 15-18 Years Old_Girls 9 -11 -Years Old I

Pretest Post-test . .Pretest i Post -test Pretest Post-test

No. of
Girls

Per-
cent

No. of
Girls

Per

cent

No. of
Girls

PelL.

cent

No.'of
Girls

Per-
cent

No. of
Girls

Per.--

cent

No. of
Girls

Per-
cent

Your Mbney There are resources which
can be used in place of

!MItY. '

... , 17 65 17 76 43

.

60 43- 77
.

.

A

:Youi Morey. Wants are different tfian
needs. 17 35 17

r

- 76

.

43 58 43 79

%

Alcoholism An alcoholic hurts only
herself b hei drinkin:.

.

15 35 15 87

.

10 0 10 40

lcoholism-

'-,

Alcoholism does not
affect a person's way

.

of livin:.

.

.

,

,

15'

.'

73 15 100 --10
$
5O 10 80

-Alcoholism

.

,

,An alcoholic knows that
her drinking is not_
normal and that.she
is an alcoholic. .

.

.

15 33

.

15"

,

73 10 40 ,0 80

.

'Alcohdlism tedcohol is a stimulant. . . 15 53 15 87 10 50 10 - 50

-Alcoholism
. -

.

-

Sixty percent of the
people killed in-
drunken-driving acci-
dents were in their .

teens.

,..,

.

0-.. ','-'15

.

.

,',^931'.

..
,

40

.

30 10 90

,

e

15

Alcohblism
. ,.

.
.

.

The rate of alcoholisi
in any culture is af- -

,fected by the cultur-
al attitudes toward the .

use of alcohol.

..

15

-

.

.-

.

*_
f

.

.
...-,

.

10

,

86,.'

.

- 10.

:

:90

"Coping, With

Parents
-- ',

.i

It is normal for you
and your parents to
have problems and at
times to argue.

--__ _ - -

. ,.

,
.

_

18 ---7

..

*106

.

8\... 20 90
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APPENDIX D (-Concluded) .,
ft

"BEING A SPECIAL PERSON" CHANGES IN 'KNOWLEDGE

. .`' . ., . ,
. ... ri- % . ...

.
..- \

1.11417 - QUESTION

Percent Correct .

Girls 9-11 Years Old Girls 12-14-Years Ole Girl's- 15-18 Years Old,

Pretest Post-test Pretest ' Post-test Preted PoSt-test
No. of
Girls

Per-
cent

No. of
Girls

Per-
cent

No. 'of

Girls
per-
cent

No,. of
'girls

Per-
cent

No. of,

Girls
et-
cent

Nci. 'Of

Girls
P61.-

cent

'-fqp-iiig'-With .

-Patents

.
You can help relieve
tension and anger at
home. i,

--,

18 44 18
,

78
.

-20

;r-
..40

i'
.

'.20 80 ,
Coping. With

"liareritS
Parents have problems,
too. 6 18,

'''-'
89 18 100' 20 85

-
20 -55

......

',Coping

."-.P.4arents;-- ,

You are rapidly growing
:up; which can cause

ptoblems.
"1/4

.

18 '6

. ....-

. .

94, 20

,

: 75
*

20
.

90
-.Coping With
'Parents

The. only reason .for

some problems with
_parents is because' .

they care abotit you.

,
- .

-18 -67 -18- <-9.

.

20' 80

.

.,

20 -.90
Life Span
Planning

Most girls should
expect to work in
their lifetime.

.. , 31

. ,,: : .
.

i' .

0

128

KU,



"ABOUT CAREERS": GRANGES IN .KNOWLEDGE

\

,

UNIT QUESTION

1 " Percent Correct -.

Girls,12-14 Years d

r

Girls 15-1.8 Years Old-Girls 9-11 Years Old
Pretest Post-test

.
° Pretest, Post-tes Pretest Post-test

No. of
Girls*

Per-
cent

No. of
Girls'

Per-
cent'

No. of
Girls

Per-
'tent

No. of
Girls

Per,
cent

No. of,Per-
Girls cent

No. of
Girls

Per-
cent

Detislon
Making

A decision is choosing
from two or more

,

iossibilities.
,

65 52
.

r
83' 26 Z .26 92

-

Decision
Making

One needs information in
order to make'careful
decisions.

.

.

_

65 80 65
.

88 26 81 26 '96

.

Decision
Making ,

Sometimes-a person takes
risks when they make a
decision.

.

,
65 82

,

65 91

.

26 69 ,- 26 96

.

c'

Decision 'How
Making

'

one feels about
something may affect
the decisions one makes.

1

,

-

- ,

65 65

\

65

.

-82 '

.

26 73 26 88
DeCiiNp
Making -

One's values affect the
deciSions one makes. , 65 48- 65 74 i

° -

2'6

, ,

69' 26 88
.

,

Educational
Opportunities

Women can have,

apprenticeships.
,

ao 72* 50 92
, .

Educational
Opportunities

Nota,1,1 colleges offer
the Same majoiis.

.

. .

,

50 54: 50 84
4

.

.Educational

:Opportunities.
One'. needs to take

certain courses- in .

high school in order to
be prepared for college
studies.

4'.

.

.

50.- 52-

-

50 90

.

'

ducational
Opportunities

'

.

There axe scholarships
for Native American
studente","'so they can

go to college or vote-
tional-technicsl. ..

schools. 0 '

-

B .

- ,

.-

.

r.

50 50

. -

92 -

No. of giils
answered the
questioft cor

..

refers to the total number of gislt taking the'.test; ".percent!'- indicates ,the 'percentage Hof this nuzber who
question coroectly. For example, in the first entry, 65, girlstook the pretest, 34 girls answered the
ectly. These 34 girls were 52--percent'of 65, ,,the totaI.nUmbe

r r 7 ;2'4.



APPENDIX E (Concluded)

"ABOUT CAREERS": CHANGES IN 'KNOWLEDGE

(..._.....--'

UNIT QUESTION

PercentCortedt
Girls 9-11Years'Old Girls 12-14 Years Old Girls 15-18 Years Old
Pretest Post-test Pretest Posttest Pretest .Post-test '

No. of
Girls

Per-
cent'

No. of
Girls

Per-
cent

No.sof
Girls

Per-
cent

No. of
Girls

Per-
cent

N6: of
Girls

Per-
cent

No. of
Girls

Pet=
cent.

,

Educational
Opportunitiet

Vocational -technical
schools and universi-
ties prepare people
for,Idifferent types of

/-
careers.

-----."

.

-

..,

,7-

.50 76

v

50

.

94

,,---

,

_

.

.

;

`-

Educational
Opportunities

An apprenticeship pro=''
videsion-the-job
training.. I 50 /38 50 88.

_ . _ .

I

v

i-

132 133



APPENDIX F- .

CHANGES IN ATTI 'ES

.

UNIT ATTITUDE

Percent of Agreement
Girls 9-11 Years Old . Girls 12-14 Years Old Girls 15-18 Years Old
Pretest Post-tes Pretest Post-test Pretest Post-test
No of

Girls*

Per-
cent

ND. of
Girls

Per-
cent

No. of
Girls

Per-
cent

No. of
Girls

Per-
cent

No. of
Girls

Per-
cent

No. ob.
Girls

Per-
cent

Growing Up. Your own physical char-
acteristics are what
make you special. 69 52 69 / 72

A

98
.

'49 9& 66

.

35

,

74 35 8.3

Growing Up It is great for girls
to be physically strong.

, ''

69 64 69 / 81 98 55 98 62

'

35 63 35 54
Growtat Up 4 Girls should decide some

things by what they
-think rather than what .

others tell them.

''

69

,

64 69/

/

.

81

86

98

98

81

87

98(

98'

'N9
7,

.

91 4

35

35

94-

91

.

35

35

94
.

160

Growing Up

1,40,,
Both boys and girls can
be strong and both boys
and girls can cry. 69 72

,/

/

69
The Outside
You

Every girl has some
priceless beauty
assets. 38 84

J ,

38 82 76 67 76
'4

74 26 96 26
.

100
The Outside
You

One doesn't need a:lot
of cosmetics te look
beautiful. . 38

/

/

69/

''

38 77
,

76

,

438 76 84 , . 26

.

85 .2 ,

4.

100
Marrisge,
Expectations
orqieality

-Marrying so you won't be
lonely is one of the
'best reasons for .

:ettin: married.

/
.

. .

30 704 -30/' 37

.

21 -

.

. .--

81 21

.

43
For

You
Having . child is takin:.
on a bi: responsibility.

f

. 31 74 31 ' 97 34

.

100 34 gla- ,

JUst For
.I6u

. ,

The teem -age years are
a time for fun and ex-
ploring new ideas. 31

,

61 31

_

97 i-

.

34 :. 974. 34 100 ,,

* No.
are

of girls refers to the total number of girls,taking,tjle test; ",percent" indicates
Oin agreement with the attitude listed. For exajple,'in the first eutry4.69 gi4s

attitude. These 36 girls were '52 percent'of 69;:iIhe toial number.

the .percentage of this number who
took.the,pretest, 36 agreed with

ln

6



UNIT
syour`Money,

ATTITUDE
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APPENDIX F '(Concluded)

CHANGES IN ATTITUDES.

O

Percent of Agreement
Girls 9-11 Years Old
Pret st Post-test
No. of Per- No. of Per-
Girls cent Girls cent

Girls 12-14 Years Old
Pretest Post-test
No., of Per- No gf
Girls cent Girls Cent

Girls 15-18
Pretest
Nov of Per-
Girls cent

Years Old
Post-test
No. of Per-
Girls cent

A budgef is more trouble.
than it is worth. 17 12 17 18 43 26 43 74'.

Life, Span'

:Planning

`pife'Span
:.Planning

'Life Span

planning

Girls shOuld plan their
life so they are prt-
pared to.have-suitable7
jobs.
Girls should plan their
education so they can
do `t e kinds of work
that ey wish.

All gi s should look
upon mo herhood'as a
full-ti career.

31 .96 81

31- 81 314. 77

31 29-
Life., Span

Planning
Every gi 1 can make
ghoices out how she
wants her life to be. 31 31 87

Decision
Making

_Decisions you make

now gan affect your
.life 25 years from

now.
Dgeision. It is a good idea to

Making keep your optip
open.

1 3e

62 86 62 26 92

-65 96

137.



APPENDIX G

SUMMARY OF RESPONSES TO OPEN-ENDED QUESTIONNAIRE \''

Following are some examples of comments written by program

participants which illustrate their reaction to the units.

COMMENTS REGARDING THE UNIT "FAMOUS INDIAN WOMEN"

What new ideas did you learn from this unit?
0

Girls 9 toll years old:

- Indian became famous and they-became doctors.
de&

That most famous Indian women were brave, courageous and

had strength. and determination. ,.

- They were brave women.

Girls 12 to 14 years old:

- Women_ can be just as important as men: .

- That long ago 'there were famous Indianwomarkapaii

great job s that most women could not..
. .

- That Indian women have been importaht to thes,hist0,

ur country for centuries.

- Try to be what some of the women did.

- How much bravery it took and intelligence:

Gills 15, to 18 years old:

1;,,,!1*

That there was mere, famous Indian women than I v knew or

heard of.

All'these Indian women have talents.

- Act like them. 1

138

4'

3.

4



- That Indian men weren't the_only ones who fought battles

'for our freedom.

4."

What new things will you do because you learned about them in
this unit?

s,

Girls.9 to 11 years old:

=,I will'study hard in school.

p

You may become famous like the famous Indian women.

- Work.

Girls.12 to i4 years old:

- ll read more about the fitous Indian women: Anddo tie

- Read more about Indian women . . . what ,famoUe thing's , share

what I learned about Indian women.,

- Try to be important. Try hard-,not to -be 'iazyr4 :Ohire,what

other things-that they did..

I have learned.

- Try things women never did before or at least ry_1:09-' st

at everything I do.

Girls 15 to 18 years old:

- Help out 11# tribe and other Indians.

- Go out and try to do what I think will help me o other Indian

people.

V.

COMMENTS REGARDING "TRADITIONAL ROLES"
. .

,

What new ideas did you learn from this unit? ,

Girls i2 to 14 yeas old:

- How old Indians lived and how they worked.

- Sow traditional women lived.

139

".
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That the Indian women from long, ago preserved food, made

aid decorated baskets and clothes. They gathered berries-hild"

Ouilt homes while the men were out huntin

Girls 15 to,18 years old:

MO

t.

- Indian woven worked hard. They had a lot of things that

they owned.
e 4

6- Why you shouldhave respect for yourself.,

- That Indian women can do anything.

1

- That the white settlers had the wrong idea onhow th% tribe_

was set up.4

What new things will you do because you learned'about them in
this unit?

Girls 12 to 14 years old:

To teach my kids legends and history..,

- Respect myself and elders.

- To plan real good and listen to what older people.have to

say so you will leain.

- Read more books about the old Indian ways.,

Girls 15 to 18 years old:

SF

.

4

.

- Read some more about all of this.

- Be proud of what.you,are.
.

'11, Try to understand why Tndian-Wbmen are stereotyped..,

- Keep my respect for myself. .

,. ----7

How they really-help each other and,what parts of.jobs:were
.41 ', -n.-

expected to be done and the men really treated the. women as
'I, -:.- . :..,

equals and not as.slaves.

- That the Indiau men really treated'the Indian women as equals.

That some white authors didn't really know what the toles of an

A t

.140 a



Indian woman's life was really like.

40MANTS-REGARDING '!GROWING UP TO A WOMAN"

What new ideas did you learn from this -unit?

to'll years old:

- About a little Indian girl who went to school.'

- Growing up and what you wantto be when you grow

Girls 12 to 14 years old:

4

- You can do more things.

Learned how the Indians used to deal withihitia,

144

- A lot more about different girls and how, they reaCt'end

about being brave and how to deal 4ith,ti.-

- That women were brave.

- What and how to get jobs and do things...

- How to decide for myself and some little thinwebout

growing up.

- How to act as a woman, the changes you go through.

'Girls 15 to 18 years old:

- That I gat to be brave and courageous, respe,ct-yourihrents

and aunties and uncles, listen to them, to go away and ueet

people. Don't be afraid about life and new ideas.

- Whatit was like in the olden days.
oje.

- How peopTe°hAd to cope with life during those days.

- flow to talk things over with somebody.

What new things will you do because you learned about them
in this unit?

1

6



Gitlie,9:to_Il.earb old:

- 60 up like an Indian woman.and try to get a very good job.

- I would like to take piano or organlessons.

Girls 12 to 14 years old:

- Know how to go about rough times.

- Learn to like different kinds of kids.

- Learn hoW.to handle problems better.

- To decide for myself.

Girls 15 to 18 years old:

- Go meet new people, schools, have talent, and be kind, be

.brave and couragedus with everybody. And tbirj.k.about life.

- Rgadiabout other Indian people's life eiories(theyire

interesting);

- 'Think more about fhings,

- Try harder to achieve success aesomething.

COMMENTS REGARDING "GROWING UP"

What new ideas did you learn from this mnit?

Girls 9 to ll,.years old:

r.I learned about menstruation.

- About the different careers I could choose from.,

- I*lear n'that'growing up was fun, and that girth- dan,do what,

boys do.

- Learn to more sports.

Girls 12 to 14 years old:

- That women can do the same work that men, do and sometimes

even better.

142
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- What girls did when t hey had theii first menstruation

and how these people celebrated them.

- I learned' of the clothes people used to wear, and how they 1

changed.
r ,

- The women are equal to men, like finding jobs or supporting

OamilY or getting a_man's-job.

-, That girlaaar strong as boys, and ther.Canhe mean at

ties and ,they can be nice at times. And td(be nice'to

other girls.

- To take care of yourself, not let the men 'get allay

with everything.

- That girls shouldn't do all the housewor tht thelman.

and the children can do work too, thanjUstaiearomidand

mess things' up.

- Girls don't have to dress up fOr. a. boy or -thei-diWt have

to spend hours on doing one thing.' -.4
a

z
Girls 15 to 18 'year a old:

- That everyone is different and you should do what you wantt

not what people tell you.

- That women can do anything a man can do.

- How few women worked in professional Work.

- I learned how to take care of yourself and what your body

and self mean to you and how to prepare yoursaffor'your

.future ,life and what the differences are,between a man and

a woman and what are the'same.

- I learned about how we should start getting ahead of men

instead of tie staying at 'home all the time. Wa_shouleget
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out and-iet a job.

.
' A

What new things Will you do because you learned about them
- unit?'

Girls :' 9 to llyears old:

A
- twill do a lot of things. Like' I Ittlldo some work like

be a teacher, or be.t

dancer.

rse, qr be a singer,
,

Oral will be a

,

- Be something that Lnever thought of before.

- When I get married I will always -tell my'husband to, pick up-

his own mess.
m.

Girls 12 to 14 years old:

- Peel better about me.' *

- I'm special too.

r

.- Na& spend all your'time straightening youi
e '

spend all your time getting dressed-up.

I will know what to do when I get out of 01.1egdIr
. .

- I will think and: try to understand a little, 'bore-and try to

do things on my own. And, make my own-decisions.,

- To be what, I really want to be.

Girls 15 to 18 years old:

- Be a truck driver.

- Grow up to be sensitive.

o.
- To be nice to other girls.

- Ignore guys who think a woman's place ie'in'er;h4m0'.

- How strong a woman can be and how-strong she'Teally is.

. COMMENTS REGARDING "THE OUTSIDE YOU"

What new ideas did you learn from this unit?
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,to 11 dears old
...

.,-.

at Indians used sweat baths before $Weden. , *

.

learned
.,--"-

!- I how to brush my teeth and I knoW bow ;0,z:4pa my-
.

'brush andiUmb, I knoW how to'wash my face.,

7 .

I learne4 hot, to 'Wash my hair., I learned how to ,xmwe my

- :

nails. The Indian women were cleinei than 'white.women.

- That Indians bathed every.day.'

- To,use dental floss.

- I learned that you can't be pretty if you

perfume and makeupi

Girls 12 to 14 years old:

- How to take care of yourself, make yourself 4.4ok.satisfyingt-2

wear lott.of

,,
r

without make-up. - s

-,-
- That you don't need, ailkindszof fanCy,mikekgorto,he good-

looking and that Indian girls especially dot Ueea'palie-up

becaube they look OK withoutt.

- How to make your hair and skin nicer.1 -lirut afing* your teeth

and flossing theWHow to keep your posture straight. If you

have ttlick %air' ttg.it. Go to the Oiltigt every six montht.
1- .sue.

- Ngi.to bite ydur eTnge

0.4

rld 15 lg years . Y a

s

- To keep my hair an4.04ftthing else on my,bodY looking
e -

° 4,' - .. , . ,
clean and neat. 1 .' .

,.; ..
'to

- Ble4ghing ygur hairy wearing cosmeilcs teally is,not going
5

to make you more beautiful:; ,The 'other things I aleady knew.
:. ..

What new things wi4you.do because you'learneci about them
in this unit? 4, (4 .

..

, N 1 *

,

Girls 9 to 11 years old:
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- trush my teeth right.

- Clem, and file nails.

- Keep my skin cleaner..

Girls 12 to 14 years old:

- Wash my hair more often.

) -'Keep myself looking healthy and my hair looking bright. My

skin is smooth.

- I will take more baths, and I will take'careof my

I will dress more neater. I Will be_clegn.

Wash my face twic day. Stand up straight, sit down

straight. Walking with your toes strai ht ahead._

weep a smile and look happy. Keep hair'and teeth-clean.
o.

Keep clot es neat and clean.

Girls 15 to 18 years old:

= I'll try to look better. I!1.1 o keep figgernaiiii:

looking good. I '11 try to keep my hair looking gOodi- And .,

I'll try to floss my teeth every day:

- To keep your whole body clean.

COMMENTS REGARDING "MARRIAGE, EXPECTATIONS OR REALITY ;'`

. 1

What new ideas did you learn from"this unit?

Girls 12 to 14 years old: -

-.It's dumb to'get married around

- Not to get pregnant before'you get married..

rs

- How I can be set back in planning my career.

Mostteen-age marriages end in divorce. Why people get married.

:.
1
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- What toexpect from a marriage and what to do.
4

.Girls 15 to 18 years, old:

- To learn to think about' marriage before you. go in it and a

lot of other-things. :

- Marriage isn't all it's crgcked up to be.

Men need women more than women/need Men.

- That you'shouldn't marry unless you really want,,to And you

don't have to marry.

. .

What new things will'you do because you learned about them
in this unit?

Girls 12 to 14 years old:

- Be what I'm planning on beinvbecause it,solads fun and inter-,-

esting.

- Not to getMarrie d as a young girl,.
.

/7- Make sure I marry the right man at the rightage.

_Girls 15 to 18 years old:

Think4ibout marriage thoroughly.

- Think before I decide to do things. ,

- Make contracts for my marriage.

COMMENTS REGARDING "JUST FOR YOU"

What new ideas did you learn

Girls 1Z to 14 years old:

.

<4.

from this unit?

- Your body is yet developing As a teen-ager..
+E.

- How to take care of yourself,

Girls 15 to 18 'years old/

- I learned. mike about how you get pregnant and how to prevent.

=-age

frbm getting pregnant.
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- A feg thingdiabout birth control from long ago..
$

-,,,,/,

4- A. lot of babies die from-teen-age mothers, more than any

other.

- Abut birth control, V.D., about planning your life:

- A lot about birth control, abortion,, and pregnancies.

- That girls aneboys canTee6. withbut even knowing about it.

What new things will you do because you learned about them in
this unit?

Girls 12 to 14 years old:

Be more careful.

- Get birth control if I need it.

Girls 15 to 18 years old:

A

- When I get older 1111 use some'device to prevent froragetting.

pregnant.

- take the pill and g6 ahead* and slo it.

- Take better care of my babies a

have them.

COMMENTS. REGARDING "FOOD Arip YOU"

What new ideas did you learn from this unit?

d realize,WW1nCky.famtO

Girls 9 to 11 years old:

- We llarned about games and Indian words and food'and you.

- Different foods and what kind are goad to eat
N

,,I'am what I eat.

Girls 12` to 14 years -old:

2(-Eod
you eat affects the way you loo k, act, and work Some

foods are good for you and some aren't.

. 1148



. °

. .,

- ,How tired and lazy I was .Sus for-mit eating,. ,,
:.,

- NOt
J
co eat lict 6Vunk food. .

% 1

- About how yoU:eat to be healthy. ,.'
,.

$ 1 ,

, ;

,,
.....,

- Where vitamins e6meArom, what4different kinds bf foods .'.

,.
" . 1 4.

there ate., Mrcin is good for 'Yoit reakfast is imOoftant...
,_=2-. ,;,7, ..

. ....- . ,

Girls 15.to 18-.Nears old: , .;

, -
I 14tned about the basic four group.. The:right kinds Of

foodi.to eat and.what'not to eat.
'6,

R.
A

- What food- is good for you, how good thillealth of the Indians:
..e

were lon$ di°.

many calories one potato chip haii/tEktfmy meali are not

very well. planned.

What new things will you do because y'o44 learned abOut t'

Girls 9 to 11 years old:

- I'll eat better and make sure I have a proper Alet. -I will

trynot *o eat junk fodd.

- Eat breakfast every nornifig,.drink

Girls-l2 to 14 years old:

I I was in to do a diet, t wbul

.4

some mill c24045".

d do'it right.

To eat good and not tweet too much.

Eat breakftst and get up early enough for school.

Eat more-"fruits and drink more milk.' .

Eat my reellir meals and drink milk-even though'I don't

=like it.,

Girls 15 to 18 years old:

- Eat' lots of fruit. :. ,

.
. i

- Try to stay healthy especially while pregnant.

.*0

149
1 '-0

e



-129-

-.Try not to eat as much junk food.

COMMENTS REGARDING "YOUR MONEY" .

.What new ideas did you learn from this unit?

Girls 12'to=14 years old:

- HoW to save money.

- How to Lave for your wants:

0
- About saving and spending and sharing.

What new things will you do because you learned about them in
this unit?

1

- Not buy some wants, and buy some needs.

Try to save for my wants.

- Probably start a budget.

COMMENTS REGARDING "ALCOHOLISM"

What new ideas did you learn from this-unit?

Girls 12 to 14 years old:

- bo not take any pills and don't turn.into an alcoholic.

- Not to drink heavily because you can become an Alcoholic.'

Girls 15 to 18. years old: ,

+Ma

- Alcohol is bad for your health. It messes up your life,while

lyou do lit. Ruins your friendships and families.

- It 'showed me that alcohol is for the worst. .,It maybe all

right .to drink once in a while but don't drink, 'continuously.

- I learned how alcohol aY\ectS you, your family, and your life.

- That there are a lot of alcoholica_Aghadon't realize it.

- Ways to prevent alcoholism.
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What new things will' you do because you learned about them in
this unit?

;Girls 12 to 14 years old:

Not to drink and take pills at the. same times
,

- No to be a-heexy d5inker.

Girls '15 to 18, years old! .

3

- Not wish I could go out and get drunk.
.

- Never drink a pt.

,
- Decide whether or not I am go

i
g to drink.

- I-won't 'get bad grades.

- 'Quit drinking. ,

- Understand alcoholics.

0

COMMENTS REGARDING "COPING WITH PARENTS"

new ideas did ou learn from this unit?

G is 1 to 1 yeers old:
1

O

- w o along better with parents, and not tell them

you don't understand.

4 0*

- Well, I :earned to respect our parents because they care

. .

for 4s and we should obey our parents'end be ready or prepared

for this problem.
..'

. . . . .

- The eason for some of my problems with my mother is because
. .

she cares about me. Because I'mirowins up might cause
"-

some
.

, I ./

of my problems.

t
. - I learned to understand my parents better..

Girls 15.to 18 years old:

O

k
.4

- I learnedhh'at problems with your parents are not the end
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of the world and you aren't the only one with those sorts of

problems.

- Parents have problems, too.

- That the reason they argue is because they care.

- I learned how to cope with problems that came up in the family..

- How to cope with your parents, how to understand them, how

to have them understand you.

4
4

41,

- How to avoid an argument with my parentt.

What new things will you do because you learned about them
in this unit?

Girls 12 to 14 years old: -

- Maybe we can quit arguing and having so many problems.

- I'll listen to my mom more often and I wont argue With her,

that much and I'll do what she tells me to do.
4.4f

- Well, we learn to obey our parents and care "or our, parents
<

because they care for us.

Girls 15 to 18 years old:

- "Try harder to understand that your parents have problems.too.

I will try and see things from their pointof

- Tell someone (carefully) when they buCme about 'something.

- I won't blow up. I'll try to understand their points.,

COMMENTS, REGARDING THE UNIT "LIFE SPAN PLANNING"'

What new ideas did you, learn .from this -unit?

'Girl's 9 to. 11 years old:

- What I:want to,be when I grow up.

- What kinds of jobs women can get.

V
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--How to plan your life ahead.

.

- I learned about how to get an education and haw to get a

good job.

Girls 12 to 14 years old:

- A lot of ideas about coping and about caring about others

and-finding jobs.

- Plan to go to school.

- About thatlou can pick what you want to do when you grow

What new things will you do because you learned about them
in this unit?

Girls 9 to. 11 years old:

- Plan ahead for the future.

- Think about what I will be later on.

- To find a job and do weld "

- I will start doing the things that I am going to do_ when I

grow up, so I will have a good job when I grow upi

Girls 12 to 14 years old:

That after I finish schdo *(college)I could potaibly

'I)become a physiCian.,

- How much schooling you need and how much they will,pay.

ft

COMMENTS REGWING THE ,UNIT "DECISION MAKING"

What.new ideas did you learn from this unit?

Girls 12 to 14 ears ol :

I kind-of kn at I want to do now.'

- About 'jobs an how to make decisions.

- Making decisions isn't easy.

Girls 15 to 18 years old:
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- To do better things on making decisions and how to work them

out and your problems.

- I learned how to make decisions all by myself.

- That we should go to school to help our future.

- Really think about your decision before making it.

- Thedifferent decisions a person has to make.

What new things will you,tdo because you learned about them
in this unit?

Girls 12 to 14 years old:

- Might go to vocational school.

- Goto college maybe.

- Study hard.

Make decisions carefully.

Girls 15 to 18 years old:

- I'll make careful decisions.
4

- I learned to make better decisions, and t* be-better prepared.

.4 _?

Think more.

COMMENTS REGARDING "EDUCATIONAL OPPORTUNITIES"

What new ideas -did you learn from this unit?-

Girls 12 to 14 years old:

- What to expect when I'm on my own. b

.

- What you have todo to become an artist or.sdmethirtg. What

kind of colleges. ,

Aw

- What kind of colleges there were.

- If you want to go to college, you have to 'finish school,and

So you, could get a good job.

,

- Ipat classes you should take to be what you want to be.
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- I could take an apprenticeship if I wanted to learn on the

job.
P

- What I would like to be and how to get there by-planning

ahead.

- That there are a,lot of different jobs. There are a lot of
ti

different schools to learn about jobs 'and.occupations.

tr Girls 15 to 18 years old:

- Types of different schools.

- Differences in Vocational-technical schools, etc:

- About credits, dorm, and apaWent life.

- That if you take your time and have. patience college life.

can be okay.

- How to try and get my GED. -

What new things will you do because you learned about them ,
in this unit?

12' to 14 years old:

--Probably.look ahead' before jumping0into any net things I

, Might happen to do.

- Might go to college.

- Try-lo make more friends in school and where you live:

- I will try to learnhcw to do things right instead of wrong.

- Be more careful,

- "Try to finish so

plan better.

I could get'egood job.
,,

Girls 15. to 18 years old: -

- Look for classes I would need.

4

- Look into'different schools how to prepare.for going to.

school.

- Think more,about college.
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I.

- Go to someone who can help me to know w hat college to go to.

al t

do .

COMMENTS REGARDING "EXPLORING, CAREERS"
4

What new ideas did you learn from this unit?

Girls 9 to 11 years old:

- I learned that girls can_have men jobs too.

- About me and my work.

- About different jobs and people.
A

- More about myself.

- You have to go to college for some jobs.'

Girls 12 to 14.years old:

-4 How to go about getting.a"job.

4 '" What you want to be when you get old*.
.

- Ladies and girls can do the same things as men and boys.
. ..,

- About Social Security cards.
.

- All about job applications and. how. to_fill them outs, Also_

how to givean interview.

- Hew women surAe in the world of work: How many womew like

to do things like,men, like to do. When women malmthange&

frckhousewife to working woman.

Girls 15 to 18 years old:

-- What I learned is how to fill out a

kind of.job you can pick, and1What y u have to dO'for it.

- What you need to know for an application and who you esti
r.

choose for your reference. More things about nursing.'
7 it

application 1,vhat

- How to get a job and things you need, to help you get the

156



.--

A

job you want.

- I found a lot of careers to do.

What new things' will you do because you learned about them
": in this unit?

Girls 9 to 11 years old:

- I will be

- Be a singer

artist. Because it_is a-fun thing to do.

- How to elp people.

Girls 12 to 14 years old:

- I will know.how to fill out a work permit.

- Be what you are and not someone else and holeto,fill out

a job application.

- Try to get _a job.
4
Play4'more boys' sports.

- When'I go to high school I will takexp shorthand, bookkeeping,

- Be prepared for the right job.

Girls 15' to 18 years. old: 0

get a job that you'll like ana stay with

- Look more or find someone who already was or is in the same

field you are interested in.

Vlif

.COMMENTS REGARDING THE UNIT "CAREER OPPORTUNITIES"

What new ideas did you learn from this unit?

Girls 9 to 11 years old:

- Lots of jobs.

- Don't have to be a mother.

- About new ideas in Job careers.
.

Girls 12 to 14 years old:'
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-.!lhem ads on job clusters--they were interesting.

- That 'some jobs have a background for classes you wouldn't

,think had anything to do with it.

- Tile different kinds of jobs yciu can get. About different

classes you have to take to get a certain job.

It was fun. What kind Of courses you needto be a certain

erson.

- There are a lot of'job openings, if you look for them.

41.

mo,
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APPENDIX H

'.GROUE LEADER COMMENTS

\
ON UNITS,

\
Following are examples Of -comments which grOup leaders wrote

.

about thevarious units

Comments from Group leaders rekardihg "Famous Indian Women"

- Reified the girls ,realize that there'reallY have bean some

$ famoub Indian women and why.they,'Werg,fapaus '-----
.-r-,

.

- Theyseamed to really like it aftd.were interested: n what'

they were reading and they really li readingaut loud.

r They were impressed with what some of. womerCh d' done.

They.fouAd-out that there really were some fatdoty Indian

women!
1'

1

- When we asked the girls Wpat materials their parents should

see, they listed this book first. .

Comments from group leaders regarding "Traditional' Hales"'

- The girls lied it. I think .1.t increased their understanding

as to they live with some prejudice. They have to know

why some stereotypes'exist and it equips them.a little better
.

to deal with it. , .. .
I

- The girls fOund the material very,interesting, becapfai lat.
of it they'd never thought about before.

. .

J 4
o

,,,.; 1
. .

.----- The girls were pretty alert in listeninvta the,Story.
,

Because it was written by an Indian women}, they found it

very interesting. , .

. ,

, .

,
.

-
,

The 'girls really gt
,,

out a lot of discussion in.this'unit

. because they were interestedinaome'of thg things written

in it .
le3.,.

.
. 'N. .

..

.

4
Camments from group leaders regarding "Growing Up:ToBe A Woman"

4 .

et -.The unit, was very well written and easy tO_Telete thelp
\

'own experiences to. . , . .

f 4 , \ ?)

- Easy to read, and the girls could relate ta the experience

of being called names..
,

- The idea of having an olds erson write her wife story-is a

good one This is a go story. . ,

.. ?

.'.
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-\
Comments from group'leadece regarding "GroWing Up"

g It was helpful tn teaching. girls to respect their physical

selves.

The information on menstruation was good. There was a lot

they'Vdn't know. There were a lot of physical things to do
that were good. It was a very interesting unit..--self-awareness.

- Parents were pleased to have the material on menstruation
included in the.unit. One said, "Wpat a relief. Now I don't

have to explain it."

- I think the girls liked it. It made them think about' t1igp
that never crossed their minds before. They are really begin-
ning to THINK about a career--or careers.

- With younger girls, you are trying *o get them to sag what
they think so they won't be bashful. This unit helps with that.

- It yas the first unit we did and'it was (play for me to-do.

- :%/f, Commenti.from.group leaders regarding "The Outside You"

. . .

.

1., '' I think this was ad unit for girls to go through
...

,,

. . because of some who really go too far with dnake-up an n
5 4. .

-.2.:A.
. other.fadiw

4,':, V
` .`::,':

$-: ., ' . 1 .
..

'' '.:1:'4
-The material was really good. .I think they under-stood that it's-

, a waste of money for cosmetics.4 And that 901 essential things,
,

are necessary for an Indian lipman. ', : :--,_ , . ,,,:.,,:.

- I hough the unit was good. It helped-the girls te71:t.:70 some

6:.

oflihe good points about an Indian woman.
. . :

':.-','K -- ' .,:,:

,

- The girls enjoyokthisunit. Theyiaostly-4,0i it was fun,
_ iosthink.about themselves and f.he materials was easily *der-

. ,

stood. ... .

"1' ';.

. ,

,

. .

4
"'

---Illave noticed changes in the appearance of -girls, Such as

eye_make-:up and less dark-colored nail polish.
.

.

Comments from -gratin leader regarding "Marriage, Expectations or

Realitr' .
. .

, t'iri
- N .

... Minyigirls tho'nght Marriage was like 'a perfectrleteam.
- .. .

. .

. . , - Girls partimilarly liked the case studies.,
, . . .

,. 4s :.

_ .,_,

, .
-.The .girls hal/en' t been_ exposed to many of the concepts in

: 1" . this unit. . _ -

,

nt

;
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- It is good for them to kno0 the alternatives and impli-
. cations, ifivolved in marriage.

. ,

The material was interesting for myself as well as the girls.

Comments from group leaders regarding "JustcFor You"

- The information is esgential.

This is the most important unit.

441

- This unit proves- to be the most interesting of all they've

. done.,They,are still talking about it.

- Girls have asked If we can here discussions of this unit again.
(./

-"It was one of t .111Taost interesting units. and I-think it le very
worthwhile toward the purpose of thi.program,

r

e

y

Cs

Comments from group leaders regarding "Food Ida You"

- They liked it. Some of them commented, that they'll eat
.better r 1:7e finished.

- The-girls understood the general' ideas and, liked the experiences.

Ve4 good.dni.t. I felt at ease u in 1,,t -s g

- They enjoyed it becaus e they actually partiCipated physically
in it. Examples would be the "Miss Healthy" game, Nutrition .

See, etc.,

- They were very interested in the Traditional Food Scramble and
_found the unit easy,to understand.

Comments from group leaders regarding "Your Money"

0- The materials-were easy to use..

The girls liked the case studies.

- The girls' particularly liked-the'moriey,gsme.

410

- The girls liked selecting a career and figuridg a budget on the
avtrige salary earned for that career.

-s,

- In one group, most of the girls commented that they would like to
put some money they've earned in the1bank.
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Comments from group leaders regarding "Alcoholism"

It is important that this'unit is included in the course!

hocking thing is we all know or had alcdholics in our

life and family.-

- It was a usefulOrie for the girls 4ecause they bee alcoholism
every day. The" explanation of it probably helps.

- X very interesting topic, something the girls asked for.

"114

Comments from group leaders regerdineCoping with Parents"

- I thitlk the unit really made, the girls think.

- It was good or bringing about al--understanding about parents.

-Comments from group leaders regarding "Life Span Planning"

- A good unit.

- The girls enjoyed tile unit.

Comments from group' leaders regarding "Decision Making"

- They liked the unit fairly .well. They seemed very:interested' ,

in the worksheet for courses.

The girls seemed to-get more involved with the materials, and
I was able to get the girls into discussions.

- The girls liked it.

Comments from group leaders regaiaing "Educational Opportunities"

- Generally_good.-.. The girls need to know what choides they have

and this is a good drat for them.

.

- Their response was generally good and they seemed to understand
the difference in the choices they had.

- I felt the materials were very, stimulating. They brought out

a lot of discussion and questions.

- Very good. Well put together. ,Easy to use.
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CoiamentS from r

, -

ed

leader's rear 1E lorin Careers"

- It showed a lot of different careers they never knew ab
before an were eager to learnabout.

- For this
and J
things f
cult to.g

.-. I think t

valuAble
.

out a Jo

'fewfew gi ls,commentea that they would have ,..2 work harder-in .

I

'school: - 3.

lder group, -I really liked doing the Help

b Applications. I think the girls really.
m thVse &io activities, things thek.would
t across otherwise.

WantekAds
learnedsonle
be dif?it

4 _ -
e girls felt that they learned things that would be

for them to know, even. such a simple thing as.filling
applicatio .-

I think it started the girls to 4inking that if they want
a career they haveto start while they are in school. .

11

Comments from group leaders regarding "Career Opportunities"

- The materials were easily used:

-'The girls li the unit.

- Fehlly,likid the activities diveloped in this unit for the
9-to 11- war-olds.

°

- The girl seemed tb enjoy the activities. Esi,ecia,34 that of

drawing ats that people wear or use for different Jobs,
They came up with a couple of really nice`ideas,--including
a crown t at a king or queen.would wear and imagic haethat
a magicia would use.
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