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Dear Reader, . . ' CoL e -1 - - L Coe
We are grateful for the opportunity afforded us in the University of, )
Wisconsin-Extension to conduct Choices & Careers, "A Career Development Pro- . *
L ject for Tribal Girls". Si’n%e this project dealt with women of a racial |
minority, it was éspecially important and it ‘had the. pot’en‘tial” for results

of high concern to the minority interests in America. ‘ .
LY AR

. .

+ Infan effort to help enhance the status ol young tribal women we _
developed curriculum especially for tribal girls and tested a model for ’ .
using it with them. We were plajsed that 17 tribal communities in Wisconsin s
responded favorably' to the program and that almost 500 girls participated . f '

in the program. We think that tie program has merit for continuation in
Wisconsin and other states. : . S . '

. - A3 v - . & L
e : Singerely, _ - & S\

o Lo £0E i
. o Gale L. VandeBerg . .
a ‘ Assistant Chancellor and Director =

Cooperative Extension Programs .
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. Dear i{eadér. ) : \ . - - ;
- - ' R LR ] .
It has been a privilege for me to work with the career development .
project, for tribal girls. Without the ideas, work and support of tribal P
“people in Wisconsin, the project asould not have been possible. . N
T To these people and the faculty at UW—-Extension who contributed go- ¢
- much o the project I .have deep appreciation. . - ¢
. #
\t\,, ! N
e . Hopefully, the project can be continued and that it will be of help* .
- to young tribal women. ' ) . . !
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L Choices & Careers; Free to Choose -
-+~ - ACareer Development Project
SRR - for Tribal_Girls

¢’

- - Abgtract .

The status of tribal women in

Wisconsin and throughout tMe nation

reveals the double burden of being

a member ¢f a minority group and a.

- female. To help young tribfl Qomen '

develop their potential and abilis"

« ties, a curriculumwas .developed

and, 2 model was tested for &Zing

programming with young tribal*women.

.. ¢
+The Need |

Nine out of ten girls will
work for pay.

-*Women tend to hold low-payy
low-stdtus jobs. . ¢

. .
~ About 30 percent of Indian

infants born in.Wisconsin are

born to teen-age mothers.

-~ Girls tend not to plan for the
many years of their life.

T

-~

L]

e
s
[OOUE NTT A oL




-

*included field trips and area career conferences.

[ ;-’z'—- o - T ‘

The Purpose 7 .
fﬁé program' g major purpose was to design curriculum and test
. N s
a model so gixls will: ,' - .
N ’ -~ Vo

. 'y .
- realize QMat they will be workerg. - e

D
¢

- plan realistically for their yearg as members of the world
- of work. - ’ ' ’

-

- make decisiogs in their teen years that will help them pre—
pare adequately for the world of work. .

T T
3

- .

- believe that they have special talents _and abilities that ‘ e
are unique to them. -

PS

, Implementing the Program , ! . ' ‘ -

[} .
1 ! ¢

The program was funded by special project funding'by!Extension

Service-USDA.

An advisory comrittee of tribal women‘planned the

‘ . /. o
. .’ @ 614—.:‘:

ers of local communities were employed as group leaders.

program and/reviewed the curriculum. -

The group leaders participated in tWo to four days of training at

»

This was followed with on—site and area train— ’
ing éessions: Most group leaders, met witL girls oncedor twice a

week in their communities. At two locations the program.ua:Npartlof
the public school program;\\ét one‘site it was part of a summer \”
school program. . N ' ', - »

a central location.

—

The UW—Extension program was conducted in 17 communitfégvgy :

L]

27 group leaders for 473 girls. Group leaders used the curriculum o

4

" of the project to carry out the program. Additional activities { ,
Group leaders worked

with each girl for three to.:five months.
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. Resits of the Program

Sixteengunits ?f d riculum were developed for girls and six
. \ - -

were deyeloped for éﬁul‘ The units focus on "Being an Indian

©

Woman," "Being a Spec al\Parson," andf“About Careers.' The units

’
] . Y ‘e

ose for girls.. The cuxriculum was writ-

'
3

apd tribal women. An emphasis on tribal

/

1. Girls liked the’lparnipg experiences provided, in the curri-
. culum.

2. Girls changed ,atti des; gained knogledge, and mede plane

v

for the future as a res A\o ‘the program. e
: . S : -

.3, Eighty-five percent Of" H; girls 15 to -18 years old wﬁq o
\\\ _‘\ 2
participated in the progr

rolled in school.
1] f

4

Conclusions

"

of their ‘choice. ©) -ﬂ\

\

3. A mode% was developed which d mkné

can be ‘used in tribal'communities.

’

4. The program is well received b
\.

LA

TR



\ > Introduction +
. ' In 1969, the Great Lakes Inter-Tribal Geuncil, an

organization comprigedyof 10 of.the tribes\'lQ Wisconsin,

Raned 2 Women's Program Cemmittee. One of ‘the- first needs

reduce teen-age pregnancies. U‘-.’—Extenéi? cooper-
T\

ated with tribal women in conducting.progr,ams

\\ rg:iating té family planning, mate aL and

\ e -': ’
¢ child health, and continuing education.for '
~ -~ ER S ~ . ‘6 .
, women heads of households, before attacking

’

\ & .
‘this‘ priority. e {\ ~

4 N -3
tratidional roles of fribal women. That .particul&‘ project concluded

"y N . .
. those conferences, planning gro ps were identified. The planning

groups then organi}d W.igconsiﬁ ribal Women, Inc. and identifie,d a y

Sltuatlon :

The status of. tribal ‘women in

-

*accnsin andj thtoughout the, nation
'reveals the double burden- of being a dxember of a ﬁinority" group and,

\
being a female. The result of this burden is that tribal women have-

-

1itt1e -opportunity to develop and utilizeﬂ}heir abilities, and that
_ .
they tend to have a. high incidence of child beaning and to be employed

in _1ow—paying joba.

’ . . \

In 1973 UW-Extension ‘received funds for

taping reminiscences of tribal elders’ on the N

P

\]

&
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O ' e ) .
A-number of social indicators point: .to the fact that yoﬁng\‘

’

trib‘al;w.qmen can expect -to work for pay s4n their lifetime. Following

N . . Y\.

is data from t:he U.S. Deparfment': of Labor which indicate the employment
' h ’ . s
- . L

-— ‘ patterng of woxren.

1. Nine out:of 10 women will ,work a“; some point in t:heir lives, many

. . Y ' } r‘
for Jmore t:han 30 years. ‘ .o , C.

2. Many, women are findifg jobs, but women still are clustered in rela-

' tively‘lowfpay, law-statys -jobs,»and are.earning 57 pe@ents of what

e men earn in Virtually the same jobs. e " . .

IS
*

. . 3. One out of lO women workers head a family. Half of all minorit:y . .

women heads of family work. More than h@lf of all minorit:y families

se

headed by a voman live in poverty. ' i . -' P
. ) ~ Data from the Wisconsin Depart:ment of, lfealt:h and Social Services)
. - ' N - ~
f " .
' N indicat:e a similar pat:t:ern for Wisconsin Indian Women. In Wisconsin,
% ’ »

55 percent: of Indg.an women who head families are in povert:y. Thir’ty-

two percent of Wisconsin Indian womén with children under tl}e age of ’

-t six work for paey.. ] . " AR ] " ,; (
‘. , Wit:t, an Iroquois woman, points out that when men t:ook over .
) r."won;en's roles,, childbearing became ‘the only vehicle for gainin.g pres-: ’
,\ ' e tige and ego sat:is?a'ct:ion, and thus the birtihrat:e increased.- There is
| . ample evidence that’ young t:ribal women tend t:o‘be child bearers and)
b - rea:ers as t:een-agers rather than spending time preparing. for t:he
1 o

. future. Dat:a f‘rom ?ne Wisconsin Depart:mg; of Health and Social Ser~

vices indicate the following: , .o .

o

1. In 197, the Indian live bf¥thrate in Wisconsin was nea_rlg double’

°® -

« the Wl_lit:e r&e. . : . . . .




. 5. From 1973 to 1975, 30 percent;of Indian-babies born in Wisconsin

2: The rate of excess live births for Wisconsin Indian women was 47.5°

- * N a Y
percent, compared to 24.4 percent for the white Wisconsin population in

-t -

1970. A , - c ' '

- - . .‘ -
.

. '

3. The rate of out-of-wedlock,births of Wisgonsin Indians from 1968

to 1972 was 25.9 percent, compared to 8.4 percent for the total state

N - N
s . N

population. . ( ‘ ) e r‘\\ }

d- a. Fertiiity,rates for Wiscon:in.lndian'women ig uojﬁé years oid in *
1970 was 122 percent per 1,000 compared to all Wisconsin women‘ hich

+ was 42.7 percent per 1,000. For tribal women 20 to'24 years old in a

. 1970 the rate was 279 per 1 000 compared to 153«9 for the total state .

.
+

’
-~

population. . vt

/ .

+
a

were born to. teen-age mothers. ) . > T,

. . \

. Pne factor that may affect the status of young tribal women is
the, type of counseling they receive in high school. In'a survey.of the

literature, numerous references were made to the inadequacies of’ guidance

X +

. cgnngglo:sb:s they assist young . gir1s. Tribal'girls may be doubly t
. ‘;K‘ discrimina d against in counseling so,they end up unprepared for par-

.
¥

ticipating in an eduqetiqnal program of their choice. .o ’

¥
kd
* Lo 9

For example, staff workers of the Great Lakes Inter—Tribal Cohn—

)

*h

cil's Nurses Recrud tment. Program have comhented that many womEh}stu-

~
dents who wisp to pursue a career in nursing are acaé@mically unpre-

<L o ¢ Sy - ‘. ..-
oy pared and must take a prenursing coursem before: entering a nur%ing pro:_
B . T, (S . P . . 3 o e
‘ ram. - g T ' . RN .
'4 ) g ; ) < - * <’ . . T - ‘:ﬂh e ‘ N I
. fRA¥C - 'In some tribal communities there tends to be a lack of role -
< bt o i - ' e - o - < ’7'-;"1
\ € -models for young women to follow.' Gkihal.girls ‘typically see Indian X
" . . % ¢ — T e - ) ,
* .t h i . . .n ¢ .

’s




»

Sl " women in-low-paying jobs rather than in the wide variety 6f occupations

s s .
. - ? ‘

- opeh to women. Partlally this, is due to the isolated areas of northern’

} ) ¢y e v
s . v i
: Wigconsin in which many reservations are located. .

{ . .
P A review of the literature indicates several factors in the
socialization of young that affect theilr self-concept and their ability

" to utilize their talents and abflities. Among those factors are the

following:

. I

. 1, Giris learn to be dependent and passive rather than aggressive as

-
\

' boys do. ) - - : /’

) (‘

Y ¥

;F’;:> N Teen-age girls learn to put mportance upon successful heterosexual

relationships’while boys\learn to value_individual academic and occupa~

tional success. . » .. -

- .
RS . N "

'3, Girls tend to be afraid of succeeding, while boys tend to be afrald .
. ’ . [ w ‘ Y * g e
< @ \ R

<

of failing. . ‘ ’ > . ) ) e

4. Girls tend to have more difficulties than boys.in establishing a ‘

. “ ~ -
°

' sense of identity.

v

54 Through technological, political, and economic changes, the,tradi-
B » . tional roles of ttibal women havelbeen-usurped. . ' . -

\

6. As technology shortens the time needed for houseﬁold tasks, the

creative aspeots,and the essential aspects o}}home-produced'consumer
gpods-and services are lessened. - C : :
. < ¢ . :
- . ‘ fmployment and marriage should be seen-as equally important life'
. : 'tasﬁs for girls, so that they will learn to prepare themselves real-
a;::lbc‘i’cf}a"lw for b’otfn.‘ R L . :
Thus, University of Wisconsin—Extension developed a proposal for- - 0
. a career development ‘project which was funded by Extension S;tvice- i
r‘ﬁ *’
o - §SDA Special Project Funds from April 1975 to December 1977. . o’ .
t .‘?" ~
e .
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_Maio_r Purposes:

“3. To develop and test a model for working.w{th

‘ The ,'Pr,qgram*

-

«

1. To develop a pregram which will enhance
thé status of tribal women.

2. To .develop curriculum designed for y '

Al

young tribal women. '

tribal communities. ° ‘

Objectives: .~ __ .
Tribal girls Jto

realize that they will be a part of the .
labor force.

plan realistically for théir years as
members of the world of work; tA,

make decisions in ‘their teen years that will help them
prepare adequately for the world of work

helieve that they .have special talents and abilities that
; . are unique to them.

La

Components of the Project: -« | P
Curriculum development " L
) ~ Employing and training of group'leaders . :%,:iy
L I Group sessions with girls-in local communitiese
- _ Career conferences-fbr girls a T

Fleld trips for girls
Iuvolvement of parents aud other\adults-who work Yith ycuth
.Sharing of project results
An advisory committee comprised of tribal women and UW-Extension
faculty assisted with each.of the above phases of the program. The
. L, o

o o 15
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/projeqt was divided into four cycles, and except for development of & N
curriculum and sharing of projec?\resulfs, each of the above components , -
' A .
was done in each cyle <. ’ - M K
Program Partucupants LT & . )
° 4
Advisory @bmmittee . ‘ _ L
Fourteen committee members att‘:endecj,‘one half or more of the meet- . . T
. . . . - ) Ty - N N K
ings. ' ‘ : T ‘ .
. . 2 o E o) o h
Sixteen noncommittee meu;bers attended two or more committee \ -
meetings.
{
* Curriculum Development - . ' ' »
p = — ‘ , D - . .
# Writers of curriculum ‘ f T s
N Ty . . - . . - -
- - ~Tribal wolen ] 8 . , ‘
. UW-Extension faculty 5 ) )
_Reviewers of  curriculum c et T . o i
UW-Extension faculty - 11 }) ’ . f
' . . “3e . . . « . i
" ¢ Artists - N e
¢ Tribal women . 2° o . '
vk . . . ' .
- Other . e ’ 3 - e . ' R
~  Editors ' & . vo- X o ,
’ UW—Extex\sion 2, B , ' N : . "
'Tribal Girls Who Participatéd in Program “‘\/ : » .
N . *
: Age < - Number N .
3 i . © . 3
:9-11 . ' 150 o
12-14 Lot 266 .
15-18 57

. . Total 473 . ' ' C .




«

‘0 o
"
.

Group. Leaders * . ~ L . o

/ & i
Y « 2> . i
% N 'Employed’but did not complete program 33 ! : :

i

t

» Did ‘374 or more of program . 5 :

|l Completed program )
N 2 . ' [y . N B

>
o e v Total

" Career Conference ‘ -

,.“»3" Seven conferences for 407 girls ) ,
Field Trips : ~ | o
- 'Appréximately 240 gfrls took one or more field trips. .

Resource People: *

‘o

» Cafee; conference ,; . 115 ‘
. Speékers at local group sessioﬂs 56 .- ) ’ ;;
*Cumiculum : T ' :
—- ~ \ - A :'
Section Unit . ., ‘Author ) *Ages ° S
Being an. Traditional Roies ~ Carol Dodge, - ij12-i4 &
Indian Weman . Menominee, 15-18

]

Curriculum Coord- '
inator for Meno-- ) |

minee Indian Schools- B

Being an Famous Indian Women  Janet Pascale,. Chip- ,9-11, 12- 7
-, peway;~GLITC Health- . 14, & 15-18 .. @ o]

Indian Woman , {
o . - Careers Recruiter .

¢ -~
v
¢

4

.‘
t

Being'an Growing Up to Be a ~Clara DeCoteau, :
_ Indian Woman Woman . Chippewa .14, & 15-18
Being a Growing Up _ Cathaleen Finle§, ' 19-11,.12-
‘Special Person UW-Extension - 14, & 15-18 - .

Being a
"Special Person

¥

'.Beiﬁg a

Special Person

Being.a~
- Special Person

~

The Outside Xod

<

Marriage—Exﬁgctations
or Reality

Just For 'fou~

o/

T N

9-11, 12~

—

Cathaleen Finley,

UW-Extension 14, & 15-18
Cathaleen Finley,'.  12-14 & -
UW-Extension 15-18

F - * .
‘Cathaleen Finley, ' 12-14 &
UW-Extension 15-18 -

1 .

9-11, 12- R




3éing a
Special Person

Eging a.

Special Person

Beipg a .
§pecia1 Person

i Being a’
" Special Person

-

ﬁeing a‘ .

Special Person -

.3
Abou; Careers

N’ oo

ﬁ
About Careers

a

About Careers
About Careers -

For Adults .
For Adults
For Adulta_

For Adults

For Adults °

i ¥
Ber Adults

(Rl - - S

. ﬁdkti‘. el v )
Ay 8
\I ‘2' < ..‘ ’
. N .o 9~11 .
Your Money * ¢ * Cathaleen Finley, 42-14 &
: UW-Extension - 15-18 ’
. , & . S * - N
Food and You ‘Cathalden: Finley, °° 12-14 &
‘ UW-Extension *"15-18 »
. » ¢ oy e
Alcoholism Ea * pébbie Kruger, L1518 |0
" Potawatomi; -
* Wabeno Home afd s
School Coord@pator )
Debbie Krugér, . 15-18 °

Coping With Parents .
. T

.
FS

Life Span fisﬁning

\

ﬁécision‘ﬁhking

L

Educéfional Oppor~

tunities ¢

Exploring Careers

N 1

Career Opportunities

1}

Women Today and
Tomorrow

Parenting Daughters -

-
e .
'

About Careers

Being an Indian

WYoman

Being-a Spedial
Person .

Ideas for Planning

N

¢

Potawatoml, &
Wabeno Home and

-
[

. ~School Coordinator

Marian Thompson,.
UW-Extension

T e .
Cathdleen Finley,
UW-Ektepsion
"'Dale Wolf, Chippewa,
faculty, Northland
College ) 5

Bill Gleason apd
Dixie Hexler,'UW— :
Extension - }' '
Cathaleen Finléy,
UW-Extension .

wor.

Cathaleen Finley, -
iUW-Extension v

Delores Wolf, Chip-
‘pewa, teacher, Ash-,
land High School,
arid Cathaleen Fin-
ley, UW—Extension

Marian Thompson,

® UW-Extension

Lois Strong, Oneida
é

o'

Cathaleen Finley and
Marian Thompson, UW-
Extension

Lois Strong, Oneida

9-11, 12- .
14, & 15-18

12-14 &.
15-18

12214 &‘
15-18

»

9-11, 12-
18

S
9-11, 12~

18

N

Adults

,Adultg‘

-

Adults

Adults

Adults

Adults

14, & 15~ .

H
¥ '.\&
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o - Timetable -~ - o

- / 1] ? e .
. N . \ - . .. . .
Y \\ Y i KRN . Conduct Program in e
3 ’ - *Curriculum ™= Local Community . Cycle’ Number '
3 . 'May to August Developed . .
. 1975 curriculum
. W "
' September 1975  Developed . Conducted program 1
to March 1976 curriculum - .at 6 local sites .
March 1976 *  Evaluated apd
L to May 1976 revised curric- .
' R ulum .
*June 1976 .’ Conducted program I1
to Lugust 1976 - *at 4 -local sites - .. ‘
. : v
September 1976 . Evaluated and ) C - III
to December 1976  Revised Curric- ‘ o © o
+ - ulum - _ -
¢ January 1977 —  Evaluated and Conducted program v < :
to April 1977 revised curric- at 12 local sitesr L
. ulum . . o .
5 - A3 ' . K - - " -’ s
. . Fﬁzm May 1977 to December 1977 the total program was evaluated and « o
4 . . ’ a‘ ) : . - - “E
' tg information was shared with others. This was'done via & Wisconsin N
; - _ Invitational WQrkshop for(other states, a display at Wisconsin's Inter- ‘T E
- e L national Women's ‘Year Conference, at a workshop for Wisconsin Extension :
., - . . R j:';'
H

Home Economists and Natiomal Indian Education Association Conference,'

and by writing and ddstributing a report and promotion pleces on the . if
& ’ ’ . . . * o
T prOcht- * .: ] - * - L4 “.)’l
v, .
| The Project Location =~ - o
’ . ’
- e Located in Wisconsin are.20.,000 Indian people “who live on reser-—
g ' vation areas scattered throughout central and nortnern Wisconsin and in .
L e . urban areas. The project was conducted'in 17 commurities by UW-Exten- ©
. ‘sion. Also, the Extension Services inuMichigan, Minnesota,-and - ; "
=

, B " 2¥ontana agreed to partioipate in the pragram, and’ pilot ‘projects were

LY

°, done in these three states. - .

S ' ¢ .
L3 v
. . . : . . 19 - -7

o~ -




AT IR B

R4 . N o
- - PROJECT LOCATION
1 . "q + b - 4
- riy e a ' . ' v
e BAD RIVER . ’
‘ ‘ s :(Chippeucvg')c le I NOTE: The.program was .
. Cycle I & IV L mon done in 17-different
N i " 596 e - communigies. ‘,
.o A 250 ASHLAND "12 YLAC DU FLAMBEAU
) 0. v . 716 ""'“.(Ch:l.ppewa) , ,
BURNETTIWASHBURN SAWYEN 861 > B "'\ .
249} e 905
N ~ 62 - _.--Vr.l -"'SZClEII, FE’{;ST F{,OR&NCE e
? o ; ; 10 .
L o 127 276 '
S RS : MARINET TE T
gk TR o L“‘.c,,fs?‘?é‘;ffp:ggf“‘?s @ ROIAWATOMI - Cfle IV
\ B . |m 69 30 wea >l MOL 63
) ' tancuaoe | (Chippewa)
* ST.. CROIX [kavLoR 27' N CyclP&" Y -
116 (Chippewa) ' [enFrEwa 10 o 139 v 82+ '
T CROl! Cychum ' 61 o
' 451 & IV 24 Fuumou . 7 .
il CLARK 2’306 '
56 - 121 STOCKBRIDGE._- .
RCE- MUNSE . SHAWANO
22 . €AU CLAIRE -~ 7 ncycle 981 P
112 5 ch"\!\ .I "
1 - w000 PORTAGE vuuPACA 8RO
' fBuFFALD THEMPE:L- : ., '4’7 95 OUTAGANIE s,
\1] - - qode
‘8 ~ ¢ 9 ¢ [ 4 1’064 'w o o4
- 12 1419 St 268 L LA
: # 9 WINNEBAGO ONETDA
A% 4" [JUNEAU - [ADAMS WAUSHARA WINNEBAGO LycALUNET
WoNROE & 215 J7. 54 12 | 310 60
N cu’os.s v 8 ¥ .
: 128 °}122 ¢ WARGUE T TEJGREEN LAKE y )
M. ¢ 4 [fono oULA
' 131
— I .
L\ 000GE
' 43 98
%% Reservations | *
¢ Settlements 295 JEFFERSON |WAUKESHA Ill:V UKEE
- - ( _ 10:9 . 235 3,717
. £
- ROCK WALWORTH RACINE 3437
S 56 | rrewswe

143




-2 Advisory -Committee WW

. An intzgral part of the project was the advisory com-..-

"mittee. hawce tribal support, Wisconsin Tribal

Women, Inc. %as asked to name 11 tribal women to servé
& ~ Y. .
ﬁlwlﬂfl ~*ﬁ bn the committee. In addition, a specialist

Tas -

o

<

+ in 4R and youth development, one, in child dev-
elopment, and anther in worién' 8 education,Cal&»of

3

whom were UW-Extension faculty,.agreed to serve on '
the committee. Committee members avidly supported

the_program, and many of these women were among those

* e

e N
1N

. . . whg did the initial planning for the proposal. In
w)‘. 1 ' K ‘addition; the Extension Service in Michigan and Min-
: ° ! Ve
,Ti ‘ ! N nesota named representatives to the committee. R
} Z . One of the first tashs\of the committee was to/
T?.‘;; e 1den£1fy the units of curriculum that were to be dev-

/
The committee identified the general content of each unit,

Prior to

".eloped.

suggested/individuals who might write somesdf the units.
- -5

advisory committee meetings, the women read rough drafts of the units

" and made recommendations for shange. While this was a lengthy $rocess,

LN - .~

‘the impact of the tribal women was invaluable in producing materials

The expertise<of

_that were relevant to the needs: of. Indian girls.

the tribal women and subject matter specialists'made a good mix, which

¢

’ /helped-to insure the development of appropriate materials.,-‘

>

The advisory committee designated the sections of the state. for

. A
T

the" various cyclés of the projéct. Commitqﬁf members were also help-

°

ful in naming local contact people. They assisted with developing )

- N
. [}

.
~

procedures for recruiting, interviewing, ‘and selecting group leaders.
) R ) I v

‘ . s \ 07

-

A4

-----

R R




© ~' for, the methodology or evaluating the project. ) \%5. '
b4

* - "-"' “#o, -

,:_‘ * At the compietion of each cycle,, the advisory committee’met to

~
" -

review tﬁé ;écomplishments and problems and made recommendations for

[
~ l ' 2 ’e

(<
changes in procedures' They also revieWed evaluation data on the cur- ,

riculum and made recommendations for change.

X

,

-
“ <

Imphcatlons s e

[ o 2

l. If the tribal groups desigdate tﬁ’ladvisory committee members the

‘ *

cqmmittee should be more effective than if selection is made by an. Ex-
" et e :
‘tension staff member._' . L e A .

4 ' : *

2, 1If members of advisory committees have the opportunity to read,

’

study, ang work, they are more likely to attend and participate in

. advisody committee meetings.

e N B
3. If advisory committee members are to function effec%ively, they

hd .

{
fleed to understand the scope and limitations of the various aspects of

¥ . - .

2 project. s:){ L o
e .. -
- \ ¢

4, “A mix of tribal people and~subject”matter specialists on an ad-
» .

”

' visory committee can help assure a»nelevant g:ﬁject.

A _
* 5, Advisory committee members who thoroughly understand a project

. e

* can legitimize the project in local*co unities. They are aBle %o .

generate "the” support and participation of program participants and

resource people. "Also, thdﬁ are in a peﬁition to enhance the possi-
‘ ¢

bility of program maintenance after the special project is completed.

—~ o
.
’




*

> (5) there are disadvantages in being a’teen;age

choices: It was felt tﬁiﬁ‘enhancing a girl's

.

. ..\.

| *:Deﬂepm

_ section, - Being an Indian Woman," focused upon fampus Indian women, .

,-the traditional roles of tribal w0gjn and the early life of one

.fOcused,upon types of educafional opportunities, decision making as it

e/‘t of Curnculum

0

Planmng

- When:units were identified for curriculum, it

. Sy

was discussed that materials should be provided so

thab girls could realize that (l) many options are

open to them, (2) some day they will probably work

for_p (3) preparation for many careers starts
~Xac"

in high school, (4) each girl is special with

talents and chatacteristics that are hers alone,

)

v

mother, ‘and (6) there are some-skills that enhance
- . - » -
one's choices and some barriers that reduce one's
) {

> »,

aWareness Qf options and developﬁng attitudes

s ey

and skills that would reduce barriers to*options

was the approach to take when deyeloping_curriculuﬁ.v

 Units for Girls >/ 3

Units for girfs were divided intouthree*categoriés. The first

»

v

‘.
.

2

A" s
/ hr .
, elderly-C ippew wbman. Relevant aspects of tribal ‘culture were . o
// . . - L
”woven f‘t ea ch unit as appropriate. X U

JE
Lok,

3 Y

‘The section <
P .

B

~

wnsegThe second set of uniﬁs dealt directly with careers.

v ¥ \{J .

2y

[

affects- high school course selection

iypreparation for a career, a.
- .
realistic look at "employment patterns of womenj§ and éareer explorations.

S q

ZThe third section covered forces that maxweither hinder or foster

. -

N




. 9

T coﬁferences were held with those.who wrote units. With ‘some writers$

many of the writers with reference materialdf ‘ L -

an exci&ing aspect of the program. It is 1ikely that a number of the

. E E .
a girl'suse of her potential. /;dch'units fo ghd{bpon marriage, huhan
. ’ e A

sexuality, the physical self versus the menta selﬁ, nutrition, finan-. it

cial management, alcoholism, ' and coping with pa;entsx ) ) N

Units for Aduits . U

Initially, five units were deyeloped a8’ a packagl for parents-and

\ alte

another four units were written for people in commnni ies who™ work with’

'young girls. These units focused’upon coneepts ﬁhic@’it was felt would
|

~

help parents and other adults advise girls on realiet;tl.c plans for the

future. "G ' . . "‘_‘. . *
. , - - . ' S
Writing A R
‘ _The project director asked 11 tribal women and‘eix UW—Extension a

] ' ’ )

faculty to write units for the curriculum. A visit ﬁas made to r. o
each writer*to discuss the content of the unit.~ At least two additional " - Bt
Yy - DL

s T . ’ ~ oo . L ’ j,’r@

numerous conferences were held. Also, the proje¢t director supplied T

Al

- ﬁhen people first started uriting mategéals they were very con-. ’ -
" oo : i -

.cerned with overlapping of ideas. Actually,ttﬁiq éroved to be a |

strength of the materials. When more than one writer covered an.idea,
ey

" the program participants had the opportunity to understand the idea

fully and to sense its iaportance Also, a variety of writers provided -

4

a variety of ideas, whichggnhanced thé curriculum. o s
For some, the writing of curriculum was a neu.experience. For

many,. it was difficult to meet deadlines, partly because’these writers <

I M .

lacked experience in developing such materiaie.,rﬂowever, the pride

of the tribal women as they completed a unit and saw it in print was.

writers experienced growth and increased self-confidencé as a result -

- . e B =7 2.4 .
_ i_ ; . .:’




_Design"and: Production | oL

\ - A
bo‘c%letszfor adults are identified as such. In total eight tribal o "\f:g
women and five Extension faculty have written 16 units for girls and I

. L ] ¢ s
six units for adults. { e
N \ ~ ' -

- ’ R ' ) % 1 to ~
of writing 8 unit. One writer later reported to the project director,

"You don t know how hard that: was for me to do, bl‘t now I think I could
- Ty }f'. ’

- - , e .
write another with greater ease." Certainly the Indian women deVeloped

-
°

curriculum materials that were definitely Indian mate,rials, something
~t ~ P .,

that’ a non-Indian would have great difficulty doing. The fact thdt

Indian'people wrote the materials _added credit,ability to the curriculum. .

— &

¥

»
*

/ After curriculum was written, five artists were employed to illus-
tra:a the units. (;ne artis\t', d young (}hbippewa woman, did,exc‘eptional ;‘
workK, Her sketches 1eft no doubt that her)subje‘cts twere.» Indian. The
sk‘etches) were combined with typing'and'typesef: head]:ines for tfte "
materials. The materials ‘were Srinted offset by aeans of fast ‘ch,y
printing. As the units v;ere developed, they followed,a patter;n of

using a fact sheet, ‘which is a general descr;iption of the unit and ‘af . . -
1is‘ting ff the .materials accompanyin .the' unit. , Seccndly, a leader's, .

guide‘ was de\(eloﬁed for eac}} unit. "l\e guide includes bacltground

information, objectives, and learning experiences. ';here ¥s a book= o
\ . ' . E ] ‘ RN ] . /

let for each age group of- girls‘. e o Lo T W e

! . : .

Each piece of literature carries the' title "Choices and Care'ei‘s,
! ‘x L) . A
Free to Choose,’.' the na-me of the writer, and a statement about»the . ’

, writer' s.credentiais. Each unit is packaged ‘in a folder w:Lth the Fact _ '5
Sheet, Leader's Guide, Booklet for Particigants, and any games, discus- ;
" 5

sion cards, or other activities. Booklets for girls 9 to 11 years o1d T

are identified as Book I, booklets for girls 12 to 14 are identified

~

[ S
as Book II, booklets for girls 15 to 18 are, identified as Book""III and L




" membbrs pro\‘r:lded reférence materials and ;eviewed drafts -of units.

“_Evaluatlon and Redesign - ST

:'_..-ad\fsory committee members frot the fi rst and secpnd cycle of the

1. Within local conununities there are people w’i_t;b/t\ﬂents. “Such

Involvement of UW Extepsion . A

In additigm to Uw-Extension faculty who wrote units, faculty

-

Also' facult}""edited each p‘l‘ece of literature for’the project.

~— [

Based upon evalua'tions from girls, parents, group leaders, and

project, all units were revised Some bnit*s were deleted from the

‘Q

project, some units had minor revisions,, and some ha&imajor nevisions. s

. . '7" -
¥ -

Units for parents and others who work with youth were .consider- , . -
- “ e ‘:‘-‘} ¥

ably revised so that me théy can be used with a’ group or ‘on a one- -

‘I-

_to-one basis, either with parents or with others who wcirk with girls. :\l
Also, the unfts include activities which adults can use individualli . '

with girls. In aﬁtit:{,on, promot’ﬁ'n'-/ };pe pieces that describe the .- ..

program for parents and a unit that presents a general overview oi
PR ! b s

the need for and goals of the program Wwere deVeloped._ ' SR 'g‘

- .
* .

lmphcatlons T

- ra L.

‘talents enrich materiats- which Extersion may"develop. R R

2, 1t is possible to devs,lop attractive materials at low cost»with

limgte%gro fessional stalff. ,

‘N
3. The use of. lustrations of peop;e who look rlike Indian peopJe add
,credibility to materials designed for an Indtan popu]_ation‘ . DI

4. lnd_ian»writers add credipility to matc}fials degigned for an | e

. . v
Indian :population. N ., T s

.

o
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:,v;“

program was to include tribal women as members of the advisory com-

' persons, tribal chairmern, or tribal

x

Community Involvement:

One of the first means of involving tribal communities 1fi the

mittee and as writers of curriculum,

Based upon recomméndations of the ad-

visory committee, letters were sent

to people in each community'infbrming

them of the program and times for — -

the program.

7

generally education committee chair-

These people were

managers. All communities respond-

ed positively to the invita;ibn.
R X

.

. The project director then Ly :l\

visited with groups. in each of the communiries to exp;&{; tne program.

¢

While the composition. of the groups varied from location to location,.,

G

-

the groups generaIIy included a' tribal chairman, council members,
A

[UAJUINER—

eduegtion committge members, tribai—managers*rand“peopIe who work

Special efforts were made to relate the
T

with youth and parents.

‘career development program_to_existingvprograms within the communit? (

o It was explained ghat UW-Extension_would employ group leaders,

-train and supervise them, then pfévide materials and travel funds for

‘v

’

! RAR
N

career conferences and field*trips. In tmrn,.the tribes were to pro- .

'Y

vide space for the program, recruit applﬁeents'for'the position‘ff .

/

group leaders,‘help select group leaders;}end recruit program parti- :4

o

. . P

s <

‘cipents.

-

A1l commmnities provided space for the pfégram. All communities

-~
e

Ly

EUAY




...21..

IS

régguited applicants ‘and helpedﬁio/;;lect\group leaders.' At some of

the sites tribal vans were brovided for transportation:. At two sites -

the tribes provided NYC, workers to asBist the group leaders with the 9

~

to 11 and 12 to 14 year old groups.' Another example pf the support
provided by tribes was one tribe, who felt that.group leaders should .

be paid on a bi-weekly rather than a mohthly basis. They then paid

.
the groﬁpyleaders on such a basis and. ttlled the project. C

N . ¢ * X
' At two sites group leaders were hired_who were also part-time

home 555 school ‘coordinators; thus they had euist ng relationships with .
. ' '

the community structure.’ kS

During training sessions for group leade¥s and duting career con- ;

ferences, various members of the community sat in on part of the!pro-

gram, -

»
A £y

“When field v{sif:hwere made with group leaders. efforts were made
to visit with tribal ¢ airmen, council members, education committee

‘members, and other people who work with youth In regard to the progreSs‘

»
o

- of the program. 3
N : " A number of people from the communitiés aegxed as respurce people
. =
~ for various seazions with girls.' For example, in some communities <
’ maternal and child hedlth workers showed a film theywconsidered to he

‘exceptionally good, and community health repreaehtatives have helped

. to teach the uhit on human sexuality. Alcoholism counselors helped to . *
teach the unit on alcoholism. Also, a humber of community people were

<

4 _' guest speakers at the _career conferences. .
s ”‘
. This type of involvement of various community people created sup~

o

port for the program and enabled communitigs to view the program as 'S

N

their program. - : ’ ~ !

. ' .
8 . ' !
. .- .
.
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s <

O .

ERIC -~

Aruitoxt provided by Eic:

tmphcatlons e R

1. If an Extension prog;am is to function effectively within a tribal .

community, then the program ‘needs to have a relationship with existing

-

committees or programs th;% have similar goals. - _*"

A

2. If tribal communities have input into,selggtion of Extension staff; .

they are more likely to be supportive ‘of staff. o .

If existing tribal staff serve as resource people to an Extension

3.

)

program, it enhances, the program. ] v

~ -

4

There is not one_set pattern to use or involvement of commnnities.'

» -

Rather each'hpproach is dependent upoh th particular community and the

specific situation at that time.

' .

[N
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V. 7

Employment and Trammg of Group Leaders
Recruitment

After the mébtings involving tribal: groups, .job announcementssWere ' .
sent to the tribally designated con-
tact person who was—rpSponsible for

posting job announcements. A sa
! >, ‘

ed as Appendix A.

director.: The pro-
- ' “

ject director .then

met with appropriate .

. '/’ ‘

pedple or groups,

~

‘such as education com- -

[T T T mit;ge membefs,'tribal

® S
.council members, or tri-

o
¢

bal managers to -review the applications. Tribal peopiejgought inform~

-

ation on ngpgssary~qualg§ications for ‘the job and thén matched the .

applicants to thé qualifications. In all instancesjy the~prqjéct

— ”

r director and community people mutually agreed upon the person to

employ. - \

SRR B Y
Training Workshops S
B For each cycle, training was offefed to group leaders for two to

- . .
four déys at a central location. During each’'cycle a slightly differ-
» ) N

" ent training apﬁroach was taken. - . N

a
v

During the first cycle, the training‘focused upon program operation,
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teaching methods, and working with groups. - mployment\gz terns of
P . . |
i . women and socialization of women were two subjects that were covered

" in depth. Some units were also discussed. Group leaders were allowed

N - 7

- ‘ _" time to practice teach. Faculty from UW—Extension and tribal women%
particularly those wio developed units, conducted. the training.

. For the second cycle, three days of training at a central location,

‘were provided for group leaders. The training focused upon the oper-

ation of the program, subject matter, and teaching of the units. in

¢« 3} N *

order to initiate a working relationship between group leaders ‘and

. County Extension home economists, they served as trainers as did
4 N N ,
a program leader in home economics, a specialist in women's educa-

. N v

tion, a program leader in 4-H and youth development, and tribal women

<

. .- who had written some of the units. Based Jpon observationrof the first

e

cycle of the program, the training included the difference between ,M

. . . 7

éx ‘ inductive and deductive learning, the acceptance of all gitls into

. - the program, and the idea that the program can make asdigéerence.

For the last.two cycles only three trainers--_ the‘prpject- Cwm s s

’

director of the UW-Extension project, a tribal woman, and the Women s

v r .

. ) Education Specialist from UW%Extension-- were used, and special emphasis

rwas placed on practice teaching. The trainers présented an overview

4 4 N i

how it was designed, and their job

o ‘ of why the program” is needed,/

. responsibilities. Some units{éere presented to the members 6f the group;

4

; , and ‘then they had an opportunity to practice teach with others in the groiip.
'? . . -~ [ { [N

Also, at the final training session, time was spent on the cost/

2
00

[
AN 4ol
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‘bengﬁits aspect of the program and the job of a group leaderz At the * ' k

training, not.many group leaders were impressed.with the activity.

~ & -

.
i . .t o
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B Later in the progrsm, however, many group leaders commented that’this

had beer a helpful activity that they remembered when they were hauing
i difficultfes. - -

Evaluation of Trammg

;g&ﬁﬂ*“ﬁ*WﬁﬁM““Group 1eaders were asked to rate each of the topics as,being very-

heZﬁful, helpful, somewhat helpful, or not helpful. Table I shows .

. the result of their ranking. Very helnful was given a score of one .

Y. ~ 7&/

¢ , and not helpful vas given a score of four. . .

LT Group leaders consistently gelected practice teaching as one of the e

° »

most helpful learning experiences. Practice teaching meant that a

: group 1eader had an oppértunity to present information to the group
W

based upon the curriculum. Not only did this give group 1eaders exper-

i

ience, in speaking in front of a group and teaching a group, but it 2

>

¢ gave them a chance to become more familiar with the curriculum.
P  d 'I‘

Also, group leaders -found the subject, program operation, - to be

’ . -particularly helpful. The topic dealt with how the’ program was to be -

- .
done in the community and job responsibilities.

3
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* ., ' «RATING/ OF LEARNING EXPERIENCES BY GROUP LEADERS :

e - .' » " * ': v . ' :g ' -

. o % . ’ .- . - t - ; T, - - -

o, . . ‘ : : Score .

ACFIVITY = ™ . . Cycle II | Cycle III | Cycle IV o,
‘Program Operation * - . L1 16 - | 1.2 . i

'i‘hez Néed fio,r the Program ‘ . 1.2

< ? Working With Parents IR BT TR 2.1 . 1.4

o T " Setting Goals and !
Making a Commitment ) . 2.0

Getting People Involved 1.3

Tea.cbfng Methods- A 1.3 1.6 1.4

=,

. Sex Role ~§tereotyping . 1.3 2.

Famous Indian &domen, A Unit 7 1.5 2.1 1.6 . .

) < Growing up to be a Woman, A Unit T g 1 Y
) ‘ Traditional-Roles, A Unit 1.5 . : .
. 1 Exploring Careers, A Unit 1.6 2.0 - 1.7 B} L
. Educational Opportunities, | I Wl - ) 5
Lot t A Unit - . 1.2 -
: e - B an
SRR . Decision Making, A Unit | ° ) _ 1.6 © 1.6
Growing Up, A Unit a \ i.5 - - . 1.2 hE
The.Outside You, A Unit L 1.5 . ]
= Marriége, Expectations or i . .

Reality, A Unit Cr ~ 1.9 1.2 .

i - - e ] . i : <
i . . Just For You, A Unit - : SRR B l l.a i
Food and You, A Unit o , 1.4
: : ~ N - )
Life Span Planning, A Unit .l ) | 1.8 o
. : - . . P
" T - T - . -(.{
- Practice Teaching . . 1.1 . 1.4 ' 1.2 G
_ . b T
-~ ‘ - )1‘%
’ . . '. ‘{ - T’:
- < ' o . o
_ e 2, :) .2 i » " "l
. . _- i
A . ¢
. .
e T . : i
» 33 ? o
- . ' "1
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At the end of each training session group lcaders vere asked to

t

write comments on the trainirg. Folloﬁiné are some of the comments.
"The presentation on stereotyping was excellent: It started .
- me thinking right away--and this opened up lines of thinking in
other areas:" ’ .

PR

, "This training session was very helpful.to me. I now know more a

and what my job 1s to do. I did not realize when I accepted the job~
that there was so much teaching to do. But now I'm able to do this. ' ’

I think the program really helped everyone." . )
"The most useful thing about the training was the teaching prac- -
- tice, fom the simple réason that many of us never had had an opportun- L
_ ity to experiefice this and it will definitely help in the future. It
‘aldo gave each of us different ways of going about teaching."
. . R '
,
" "1, really enjoyed the practice teaching session, especially
. the other girls' [women's] presentations. There could have been .
"more time allo;;é_jnr preparation. I am really excited about the ‘
program and anxious to get started. I see thig as a start in helping
. a young girl develop a good attitude about herself as an Indian woman."

"The actual '‘doing' of some of the planning and teaching. Learning ‘ \\
this way always helps me." Lo . . ) '
v "Making us figure oﬁq'things on‘oﬁr own after_ you 1nfgrmgq or

ledtured for awhile. I enjoyed and thought working with parents was

good." S : .

"Enjoyed this session. Thought I'd be able to teach before ‘this, ) -d’éf:
but now after experiencing some of the teaching and making the plan, :
I know®l really have to prepare myself and have alternatives ready
if'one thing doesn't work." .

"Having the opportunity to.becomer familiar with all the materials
I will be using in my werk. Also getting ideas of creativity, the, u
knowledge of how, when, and why to teach these things to our young
women. Also, being able to ask questions and get so manx)different
answers in return has helped me to be so much more aware. ‘I couldn't
have -made it through without all of this superb training and had a
truly good summer program. .

“Support and Supervision

Follow-up visits were made'by the project director to group lead-

+

“

ers in their local communities. These visits focug d upon teaching
- * o

I .

methods, group work, and subject content as well asfany problems

that group leaders wanted to discuss. T
: /




Area staff meetings wfre held for the group leaders usually I
R
- ) every four to.six weeks. .These meetings provided an opportunity for

group. leaders to share successesjas well as concerns and to deal mutu~_ ',

’ .
- . - - kY

ally with problems. ' Also, part of the staff meetings were used for

- . . L
planning the career conference and for,evaluating the program.
for thé fourth cycle, in an'effort _to work with group ‘leaders on

a. more regular basis, biweekly'areawide staff meétings were designed.
From four to nine group leadens were involved in each area meeting.

1 \ - o ~ - -

. . .
, The meetings focused up&-ﬂ ,subject matter content’ of units, teaching

. methods, working with‘youth; planning cagéér conferences, and sharing‘

* of program successes and problems. 'This aspect of the project proved L

v . ¢

most helpful to group leaders. The support of one's peers is probably

N — N -
-
3

. : ~ .
e . the reason’ these sessiond™ were 80 effective. 3:S

e
R o Y

-

In addition to training sessions, staff meetings,‘and field visits, ] 'ﬁhj

innumerable phone»visits were held between the project direstor and
v J.;_‘\"( R - A
.group leaders. : 2 . ) L.
. It would appear that there is a need for professionalistaff to
\ -1 t Ld - -
. worﬁlwith the program. Certainly a number of hours were spent’ respond—

ing threquests from group leaders in addition to planned training.

——

and consuitation. From observation it appears that group leaders need

support as they carry out the proggam in the comm.unit:y.\3 In addition

- ;( Sy
= L eh e

to support they need a\sistance in teaching'methods and subject matter

~

content. ' ' .

-

>

Also, based upon experiences in the program it is important that#"
¥ /l_"‘ s ’

group leaders understand the phiIosophy of the program and the oper- - . = .-

E ation of the program if they are to be able to work to meet the:pro~ \\ ) ’y

- . bR}

' a ~-. - N35 g ‘ )
. . 5 Y .

gram objectives. T ' . : ' -
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Implieations - . .

/ 1. It is important to provide tt‘aining not only in subject: matter’ - -

t;ut: also in the philosom of the program, program operation,- and job'
’ 1 " ’ & ' o ¢ .
responsibilit:ies. \ . - ~ e .
v ; . Wﬁ . >
2, St:aff appreciat:e the oppoftunity to practice; teach. . .

o N

3. Frequent: opport:unit:ies for staff meet:ings which pr/ide for peer .
. a - . s
support enhance a group 1eader s ability to .perform t:he Job. .
/ )

k-

4, Group leaderao need frequent consultation angsupport from profes- S

. ¢ e . . .
sional staﬁf. . : < ‘ L -

-
-

5. It takes time to p.:rovide training, Supei;vision,v and shﬁport for. -
v B . N / - . -
. . . . 1
0 group leaders. . y . ' -

‘o L3

, Retention of Group Leaders S

Despite the effort spent on select;ng group leAders, retention . :

of group leadérs was one of the most: diﬁficuIt: aspects of t:he pro- A .
gram and presented the greatest barrier t4 achieving the goals of ‘
[} . O — - N ove . -

. - . N l! 2:\\ M
i . Laglhd i .. . 3 - ‘«
the program. =, - p . N '
N > - & - - o o
. s v r3 *

. TABLE II. . ' -
. ‘ \ ~ ,RATE OF 108 C,OMPLETION BY GROUP LEADERQ ’ (

e © o Y Ngmber "' Percent

A

Did no programming - & . 6.~ C
S

Did 1/4 or less of program 22° . ' 36.7

Did 1/4 to 3/4 of prograp A “Arle T
o Did 3/4 or more of program . 5 - *.8.3 g ‘

iCompleted program 22 » 7, .. 36.7 »

v
- L]
-

TOTAL R BN P 100.00
T . F .
" When no programming is indicated in Tables II to VIII, it means

4 ©

t:hat: t:he group leader may have attended t:raining,but: did, no program-

46'

-
P . - » .. . <

ming 14 the community. The catggory "pid 1/4 or less of progran{n}ing" o

indicates that she recruited some girls and h'a'd four or fewer sessions
‘ + r ST ’ ¢

with them. "Did to 3/4 of program!' meansxthat she recruited
s, N

.‘ “ ‘ - ? t‘

* 0
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girls, had more than four sessions with them, then terminated her
employnent more than a month before* the completion of the project.

~ ‘ S

VDid 3/4 or more of program' means that she terminated her employment

a month or less before the end of’ the program. These group leaders did

-~ n

all aspects of the program, except they had fewer=sessions‘with girls,

~

For most purposes of tbi@\repg;t group leaders who/completed 3/4 or
more of the progrdm.were considered to have completed ‘the program.

" The data in Table II illustrates that almost 45 percent of the

group leaders resigned before completing one-fourth of the program. .
“y “ ~
Yet 45 percent completed three-fourths or more of the program. Thus

- . <,
when cdonducting a program one can expect a rather high turnover of

staff. ‘ - /

I

1 - °

AGE OF GROUP. LEADERS

. . TABLE III ' .

Did 1/4 or| Did 1/4 to

_Did _3/4 of] N

Did No Pro-
gramming

1

s of

Prog

3/4 of Pro-
gram

moreé of
Program

a Coﬁpletai

Program

(, '

- TOTAL

AGE No. % No. 2N

No. ~ % ['No. % . No.- %
8.5 | 2 1590 4 30.8 | i, 8.0
6.7 | 2 67| 1 3.3 |14 46.6 ] 30 50:0
33.3 2 16.7 RS R T
50.0 |~ 168, 70.0 20400 | 5

. "No: %
19 or undex | 1 ;

20 to 29 2
30%to 39 1
40_to 49

8.0 5
6.7 |11
8.3

A

13 21,7

20.0
8.3

oINS

. TE R e
6.7 |22 36.7 7+ 1.6 | 5 22 .36.7 | 60 1000

' TOTAL’ 4
F . < ; =

-

. ] . I
LN . ™ -
. ) — \ N
. . . .
. .

From the data in Table III it could be concluded that except for

”~e

teen-agers, there 18 no significant difference by age of women as to

-~ -

> /
Wbmen who were most likely to stay with the program until 1ts comple~-

tion were those group 1eaders who had col]ege or vocational training o%

were coIlege graduates, as shown on the data in Table 1v.

whether or not they wi}l stay with the job qntf} the program is completed. .
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' /' TABLE IV - ST
' ’  EDUCATIONAL LEVEL OF GROUP LEABERS

- 1. DYd 1/4 or | Did 1/4 to | Did 3/4 or| - .
f .-Did No Pro-fless of 3/4 of Pro-| more of Completed
gramming /Program gram . Program’ Program TOTAL
*l No. % /qNo.* % No. %1 No. % [INo. % No. %
- / s
* High school ” .

* student . | =~ - C 2 100.0 2 3.0
Less than B . . . ‘
12th grade 1 6.2 7 43.8 2 12.5 | 1 6.3 5 31.2 16 27.7
] ./ N ’

~ <GED 1 25.0 2 50.0 1 25.0 4 6.0
High school : T . , C N
graduate 10 55.6 2 11.1 1 5.5 5 27.8 118 30.0
College or . _ . . ! \
vocation > 1 ] A
training 2 13.3 2 13.3 2 13.3 1 6.7 8 53.4 |15 25.0

~ Tr .
College .
graduate 1 20.0 1 20.0 : 3 60.0 5 8.3 .
- TOTAL 4 6.7 122 36.7 | 7 11.6 |5 8.3°122 36.7 |60 100.00
.:However, women with less than a high school education are able to
N ’ ' - )‘
) perform the job as shown by four out of 10 women with less than a high
,/ school education who completed 3/4 dr more of the program. High‘schoél &
f ~

students were the least likely to complete the job. " ° ’
C e According to the data ih‘Table V, 88 percent of the grohp leaders °
were of Indian descent. However, non-Indian .women marr%iﬁrzb‘lnd n men

.had the greatest rate of cqmpletion—w6QJberceut. But the two non-

—~
. e

Indians who were not married to an Indian did not complete the job.

) A ’ .
e , g

“




§

in tHe. completion rate of Indian wopen who are members of the tribe

being served,

(2) non-Indian women married to. members of the tribe

a tribal affiliation other than the tribe being-se;ved'and non-Indian

omen who are not married to members of the tribe are not likely to

N

mplete the job.

-

V4

e

Te

<Y

7 »
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Eighty percent of the group 1eaders attended a training sessip(\
I

which 1asted for two to four daysg_according’to the data in Table V

'However, 35 percent of those wh‘rdid not attend the training program

workshops.

e

Forty-two percent of those who did less than 1/4 of ‘the job

completed their job comﬁared to 42 percent of those who‘did attend the
-

participéted in the™training cpmpared to 50 percent who did not. Thus

: 1ast1$1g several days.'

-39

.

" to compiete the program without participation in a training session Y

N\

From the data it appears that (1) there is likely to be a variance.

<+

being served are iikely to complete the job,'hnd (3) Indian women with

while the phase of training is helpful it is possible for group 1eaders )

Ww R N wmm
, . =32- .
B TABLE V g
%ACE OF GROUP LEADERS -
° ) Did 1/4 or | Did 1/4 to | Did 3/4 or
Did No Pro-| less of 3/4 of Pro- | more of Completed
__gramming Program gram Program Program -| TOTAL
. No. % No. 7% No. 3 No.” 2% No. 7% No. - %
! h

Indidn- AN .

same tribe 3 .6.0 16 32.0 7 14.0 5 10.0 |19 38.0 |S0 83.4

Indian- dif- ) N - B Lo
. ferent tribe 1 33.0 2 67.0 . 3 5.0

Non-Indian - , g

married to - ' o
* Indian "2 40.0 2 3 60.0~ 5 8.3

4

Non-Indian 2 100.00 2 3.3

: LI P8 v
‘TOTAL 4 6.7 22 36.7 7 11.6 5 8.3 122 36.7 460 100.0
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of those who participated‘in suc

. Biweekly staff meet:t,ng's on an are(bagis made@me biggest difference

s

in retention of group leaders, according to ~theh;iata in Table 911, Fifty-
) A
s who did_not have eg:ces_s to such-traini

. -

the progragy compared to only 16 percent

five percent of theggroup lead
were able to do less than

training. Twice ag many of. the group

. -

leaders who\ﬁ}t'iupate,g in the biweekly sessions were able to..complete

3/4 or more of the program as those who digkgot ,articipat_e. Providing
R V4 é’ N

3
t

at least biweékly training sessiow.several group léa‘ders at one

ran -
setting seems to increase the cpances th%:oup leaders will complete
. ’ "%

. - PSRN
a * ®

- .

the program. . o . f
' « TABLE VII - _ AR
> - PARTICIPATION 'm TRAINmG WORKSHOPS S A
\ s Didw#4 or| Did 1/4 to| Did 3/4 or - - e
. Did No Pro-{ less of 3/4 of | more of Completed | ~ .
. — | gramming Programp- Program Program > | Program TOTAL °
. No. % No. % No. % No. % No. % - No. " %
Available - | . N , w S
attended 3 15.9 3 15.8 4 2045 9 47:4 19 100,0
L3 v -
Available . ! e ‘. . ¥
did not R o - - . - . -~
attend 1100.0° 4 ' - 7 . 1 100.0
Nq‘ff' 3 - ‘. ) ‘ . “"'.‘*-*Sr“’ e
available 4 "10.0 18 45.0 4 10.0-} 1 2.5 13 32,5 ]| %40 “100.0
v, .
TOTAL 4 6/7; 22 -36.7. 7 11:6 5 /8.3 22 736.7 60 100.0
. x ?a l’ 7, -, - i ! ’
R 2 hd @ ¢ - .= “ e )
. . . AVER R - ' - - 5 A ° ' 8
’ ‘ / ‘ - ,‘ »
o’ « *
! v :40 " * -
< ) - "' * . \
RS ., .

. . TABLE VI .
g PART LCIPATION "IN TRAINING. WORKSHOPS . . s
e . Did 1/4 or | Did 1/4 to | Did 3/% dr| -
; Did No Pro-| less of 3/4 of Pro-| more of | Completed .
gramming Program gram* Program Program TQTAL
No. % Nor % No. % ‘No.." % PNo. - % -No. °'%
“Attended | 3 6.3 ; 117 35.4 6 12.5 4 10.4 | 17 35.4 | 48 80.0
Did not 3 . . - . ' 1 Ct
. °<;at‘tend 1 8.3 5 41.7 1 8.3 0 0 5 41.7 12° 20.0
TOTAL |4 6.7 22 36.7 7 11.6 {°s 8.3 | 22 36.7 | 60 100.0

.
®

-~

<




of the 6% percent of group leaders who resigned before comple-
oo tion of the program, the reason was not known.for AS’nercent, as
shown by the data {n Table VIII. Thirteen percent left for new jobs;

16‘percent left becanse‘of“gersonal or family hedlth problents, less . . o

than 10 percent left forweach of the following reasons: moved from B f‘. . ’4“
. . ' o s
community, lacked transportation, had child”care problem or a difficult '
family situation. No group leader was askéd to resign. T
. TABLE VIII . , .
S : . REASONS FOR RESIGNATION ‘ SR i
.Did 1/4 or Did 1/4-to Did 3/4 or . S
. Did No. less of 3/4 of more of o .
; Program ~Program Program Program TOTAL . ‘
No. % No. % No. 7Z-- No. % No. A S
St . :4‘3‘_
Reason not . B N . o s
known 3 17.6 11 64.7 , 1 5.9 - 2°11.8 17 447 "
**~ Moved from . i - : . =
commimity . ° 1 33.0, 1 33.0 1 34.0 3 7.9
New job o2l 20.0 1 20.0 3 60.0 5 13.2- ¢
) T - : - R = o
gmugﬁgwg ”Lack of .- R ) -
Transportation . . 2 67.0 1 33 O % - ‘3 7. 9
= - == ™
Child care . - 1 100.0 L e, 2, 6
B .y .o~ RIS e ]
Qwn, health . 2 50.0 2 50.0 P e T
m ~ ) . i - .4.’“# \W
Family illness ' 2 100.0 S, - -~ 24 5%
Family situation -2 67.0 1 33.0. ‘-' - 3 7.9 ‘
" TOTAL 4 10.5 22 57.9 7 18.4 5 13.,2° *-38 100.0-

——

.y'—f It could be concﬁuded that oné’;;;;;; for loss of group 1eaders
is‘fhat they are faced with. situations which the program is designed

to help alleviate. Some group leaders had such, personal hardships

¥

that they had to ‘leave the program or had difficulties in carrying out

the job. For example, one young woman widr}{broken-down car, substand— ',\

AN TR

o et ZoddeP

o ard housing, and a part—time job returned to anob in the city which
she had he1d for five years: !Another's‘yonng son nasiiiagnosed as‘
having cerebral palsy. The many miles and trips to medical care made T
. N .
-

_ y . e '
41 .



;: N it diffi::gisior her to work as a group leader. (Another‘groﬁp leader,

was hospitalized and confined to bed after making an excellent start

Ld
-

a1

with ~the program.

Typically, people who applied for the_position of group leader

- were young women who were just,moving into the world of work and the
< ¢ , ; , . ¢
| group leader poéition was a reasonable starting point, since it was
. - I\‘“\
a part-time, short-term position. Many young women in this position y -
' Rt - o ,~
may not have clarified the type of work that they would like to do, and

.

Ty Ny g e
K b
4

- T - 7 ’

after starting the job they discovered that it was\not theptype of

-work they iiked. Also' young women just entering the'world of work

/
on a part-time basis may not have the necessary person
- s .
. For example, in majpy communit;es, it was necessary for a group leader

. . o
- to have a valid driver's license.and an au&gggg}ie that was operational.

L 4 . ” ~ .
H H
-

. This- resource proved to be .a frustration for some group leaders.
: . .

. "Implications , | o .

-

ey 1. If people in a community help recruit and select staff it adds !

creditability to the project. ) . . »
N P - <

14

. R g;/lf community groups or pegple are to assist with selection of
: . .

employees they need to understand the qualifications for the position.

A\l

3. Group leaders do not need a high school education to perform the

) '.'\ job. R i . .

~ ‘ »
JPersonél resources affect a person's ability to perform the job: : ’
~ : - ‘
5. Job applicantéaqpy not have clarified the type of work they wish .
Lo to do. - _— L : . . )

LIRN 5 - Pl PO =
. o - - .-
. .
- - .

RO 6. Staff.meetings which provide peer support increase the retention

- . s » .
N -

rate of staff.
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* Implemenfing the Program in the Community"

it e

Lk

[
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.

Starting the Program "
Once group leaders ébmpleted their
inipial training, they return- .
ed to\their home communi-
tieS‘tb starg_th; pro-
gram for girls. Be- -
._fore actually work-
ing with girls, they
finalized plans
for méetingf;pace

and transportation.

Then they contacted

AL et

parents and other

2,

-

ccomunity people who

RV

& 2 ¢ 3,0 AN R

worﬁiwith'young

ey

girls to explain the

[

program and to in-s

- /’ vite girls to parti-

. .
v fy

R S (T o

cipate. It was often

Sl RN

Snals

"‘?Lfrom others who work

N T

with girls that group

g

leaders obtained e e——

names of girls whquwgre potential program partiéipants. Someﬁg;gup

ST

«
TN

[N v g

o

I

<O %@;,5, o
. leaders held a session for parents to explain the ptrogram and share some

of the project curriculum. Saﬁe of these sessions for p?fents had_

v
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excellent pgrtidipation and were well received.

Group leaders then contacted girls and invited them to partiéi—

. p;te in _the ﬁrogfam. “This was done by home visits, school visits,

phone‘calls, postegs,-and letters. It waseobsegved that}gyéhp lead-'*,

Al

“

. ers who spent considerable time visiting community people and person-

F
<

*q‘é"

'ally contacting parents and girls had a program of greater duration
i ;

h ~ " and more Pafticipation. ’ . : — ' |
* Doing the Program | | N

At many of the sites the program was conducted in the evenings

£y

at a community building. Grpup leaders would meet with girls in twqf‘

~ «

hour sessions once or twice a week. Othet communities ran the program
during the summer and seeions lasted two to four hours, three to five

days a week. At ome site ‘the program Mas done as.patrt of a summer °

developmeﬁt program as a course wﬁich met one hour a day for five)days ";‘
i /
.a week.

A
- -

At two site} the ‘program was* part of a regula£ school program.
Seventh and eighth grade girls participated in the przgram for one hour
three days 'a week on days opposite kheir physicai educatiog classes.

Group leaders wéizwexpected ‘to work with three groups of eight to

\ 14 girls. It was exﬁected that a separate grbup would be developed.
for girls in each of the following age groups: g'to 11, 12 to 14,
and 15 to 18: However, there were some variations }n age groups and
'in number of girls: In smaller communities‘girls ofrvanying ages

were grouped together and in some cases there veren't eight girls of

a certain age range.

Q . ot 4;{;; ' | S
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Group leaders were asked to indicate what they thought was

-

nt

necessary for a successful program. Following are-some of their
N - . ot .

w0 suggestions: T ’
2 . s

» + . ' -

(\ : "Be patient, persistent, and just understanding: " Tthose are L .
A% -the main things I think." . ) . . Lt
. “Know what you are talking about and be prepared .ahead of " i

% .
‘. N d
«t

. o time. Know what you are going to teach them.”

"I think that when you first start out with the program you
should havé a firm hand ard you should be faithful. If you make o
a schedule’ you should stick to it, and you should have the trans-
portati3n for them always." ' Ces -
‘e "Be prepared, pick up the girls, be on time., Those things
) are important but I think that if you aren't organized and if you
N ' can't keep things moving along .and keep the girls interested and
active, that even those other things may pot be enough.” ..
"I think that you need to be dependable. You need to Havé ' P
good transportation, and I think that you have to’ pyepare your’ s
. materials ahead of time. Be ready for whatever the gi/ls came, ap A
s L with. Know your materials rea11y well. Try to have a variety. of >t
i ’ things for them s0. that they don't: get bored:"

Ty

"I think oné of the most important things ig’ not only having
. confidence in yourself, but winning the confidence of the girls
that you worgzﬁpth having an understanding of ‘them, and trying to

» be honest with 'them so they'll have an understanding of you.  Being*
. . able to be there. §f they. have. questions, be able to answer them;
not put it off or send them to somebody else. . .

--. =t - TR #

. "I think one of the most important things is to really be inter-
A ested in the‘girls and not to_put them down in any way if they don't
know sdme'thing: One of the most Amportant things that I Eried to do.
was always to be there when i said I was going to be and ‘have @y
materials ready. I spent ‘a lot of time preparing for our meetings.

- ‘ - .

.

1
s
-
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2 ) ‘generally it would seem that the foIlqydng character@stics :
\ are imp&étant if group leaders are to be SUCCE?Sfulw LT ( :;
’ 1. Believe in the coneepts of the program: o ‘ .'Zif
? - ' 2. Like young girlss g ’ . . C : "%
,3. Haye a concern for‘young girls. ° ’ . S ﬂig
-/ 4. Be open and honest with girls. - . S -
) ‘ C e ’ -

4 4 N
~ ) .
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S. 'Prepere ead of time for sessions with.giris.

6. Provide a variety of learning eﬁperiences for girls.

-

7. Be on time. ‘\} ° - °
8. Do what you tell the girls you will do.
9. Don't miss sessions with girls.

10. »Provide'transportatioh.

A Group Session - SR

In most instances group leaders and girls cooperatively selected

the units they wanted to study. The number of ﬁburs'spent;qn a unit

-

ranged from one to 10, although many units were covered in three to

four hours.

‘

At the start of a typical session, group leaders picked up the
girls, then fo% ebout two hours girls participated in learning exper-

ierices as presented in the curriculum. These activities could have

o

been discussion,‘reading, art projeets, watching slides or films, pre-

t
paring or doing skits, playing’ games, or preparing for a-field trip,
parents prdgram, or career conference. The group leader then trans-

% - -
‘ported the girls to their homes.

Participatibn o

.Participation in the program varied. In some communitieéji%\\\\

’

wag excellent. For example at one community'19 out of the 23 youhg

.

women i?-:?g_gpmmunity participated on a regular Kasis in the pro-
FA , X,
gram. TtL.us §6" percent of the girls were served by the program. 1In

another community the total population of eight young women ages/
15 to 18 particibated in the program. Only two of these young

women were.currently enrolled in school and some were parents. All

of them attended at-iéast 50 percent of the 14 sessions and two-thirds

?

-

| > ’ :
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- ‘ * 2 N
-0f them attended at least 70 percent of the sessions. '
A *

Pata in Tables IX.to XI 1llustrate the potential population

ahcording to the 1970'U.S.rCensus report, the number of girls who par-

-

ticipat d in the program from eact' community,-the number of hours of l
D .

group sessions, the number of units covered, the number of group lead-

eré\involved, the setting.in the community (whether it was a community
program or part of the school system), and,thkkfycle. Cxcle I was .

conducte& in the fall and winter of 1975-76, Cycle II was conducteﬂ in

] Nthe summer of 1976, Cycle III was conducted in the'fali,and winter

7 . ..
of 1976-77, and Cycle IV was conducted in the winter and spring of

1977. ‘ . ' . :
Generally one group leader was expected to work by herself with
Yy “, .

+ @ group of girls, and this was usually a satisfactory arrangement. °

w
a—

In some instances two group leaders were employed. Sometimes this
A )
was-necessary for transportation purposes. In some cases the team

RS
A

I

*

teaching approach was beneficial and in other cases it .did not‘work as
. i

. ), ; -
well a8 one individual teaching.

-

In most communities group leaders were employed to work part time, .

¢
1

partly because the number of'out-of-school hours in which one.can work

T

“with youngsters is limited. Staff employed for summer work‘was usualiy

employed'full time. L . ’

It is generally thought by tribal communities that the Indian
. )
g
population is undercounted in the census report. This factor affects

- .

.the potential population as well as the mobility. of people. However,

’

" in 60 percent of the communities 75 percent' or more of the potential

population was reached. . ‘e

TS
- .
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) ; - TABLE IX '
{ - PROGRAM PARTICIPATION .
B _i -
; GIRLS AGES 9 TO 11 . t
. Community |Potential | No. of | Average | Approx. No. of No. of |Setting | Cycle
= Population | Girls | Attend- | No. of Units Group.
5 ' ance Hours Studied | Leader '
o | of Group . Positions
4 \ . . . Sessions | )
Bad?.(ver 27 12) 8 30 "7 2 part-time|evening
i ' ? community] 1
., _.?’queét . N R ’ .
- ‘County Pot-| 9 12 9 - 26 6 -2 part-time|evening .| 4
°- awatomi. . - comunity]
-, Lac Courte - /- ) : ,
“.Oreilles - 11 12 9 26 7 2 part-time|evening 1
: New ‘Post ! community
; Y-
*.Lac Courte | _ ! - g
7-Oreilles - |' 11 9 7 12- 5 2 part-time|-evening 3-4
» Ned ‘Post ‘community] «
}iipé)Courte ‘ ' ‘ ‘
'Oreilles - | 11 11 9 N\ 28 " 9 2 part-time|evening | 3-4
“Round Lake i ! o - .}-community,
f-Laq du Flams ‘ “levening | - -
- ‘beau* 39 ilh 8 64 5 13 1 full-time| community]” .4
""Lac du Flam- ’ o . evening
- beau 39 8 7 30 3 1 part-time| conmunity
Mole Lake 9- 7 6 42" 1 part-time| evening
- Aﬁg'chommunity
Oneida 99 6 4 16 ‘]6 1 part-time| summer 2
- . school )
Oneida 99 7 5 17 10 1 part-time| summer 2
. : . ) school .
T 7
. -St. Croix-Big ) : e ’ evening :
- Sand Lake 7 8 7 32 5 L-part-time|'community] 1
- St. Croix- ) .- " |evening 1
Danbury 6 7 7 6 2 1 part-timel commynit 4
St. Croix- . -, ‘| evening
Round Lake 2 8 5 16 6 1 part-time| community] 4w
Stockbridger ) " |day
Munsee $ 30 14 8 72 Y, part-time| summer
Superiof 18 15 7 28 1 part-time| evening ’
. - community

ERIC

IToxt Provided by ERI

* The group was composed of girls

-

9-14.years old.
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e . TABLE X . o]
. ‘ " PROGRAM PARTICIPATION
) GIRLS AGES 12 TO 14 - T —
-~ » : . -
. > ‘
Community Potential ; l:‘Io“. of | Average | Approx. ~ | No. of No. of {Setting | Cycle
' Population | Girls. | Attend- [ No. of . Units | Group’ ™~
] * ance Hoprs -Studied | Leader—— |
1.0 | off Group Positions |- _ ;
. i ‘ Sessions’ N -
: .Bad River* 24 9 . 6 30 9 2 part-time|evening .1
s . ’ community ;
Forest ' ' o LY " T
—County Pot-{ - 10 113 9, .| 24 6 2 part-time|evening, 4 -
awatomi | v ! i community
Laé Courte ‘ . B P e
Oreilles - |Aa 12 14 11 80 . | 8 2 part-time|evening 1
New Post : ) b ) community
", lac du * 49 25 | 12 Y 10 1 ¥ull-time| days 2
: " FlambeauX* : ) community g
: Lac du * 49 17 - .71 12 3’ 1 part-time eveninf .3
. " Flambeauk* ) : . : community| .
;, ] Lac du *r ) ) . 3 ' 2:{ ‘o ' o Com‘munit’:y‘\- “"
¥ _ Flambeau** 49 13 | 8 64 - 13 1 full-time|days
}‘s A M . L ‘
: ~Menominee- 58 10 9 . 32 7 1 part-time|school
_Keshena ‘ ' ‘ . | system
J . Menomigee- 58 13 . 8 29 8 1 ‘par’r-ti'me school
& " Keshena : ) . ‘ | system
.. Menominee- 58 10 5 30 10 © | 1 part-time|school
Keshena*#* - - . - _|system .
Menominee- 58, 27 10 .7} 12 1 part—t;iﬁxe schooﬁ
Neopit** ) —~ Y °  « |syste
2 . . R S . y .
. Mole Lake* 10 10 6 38 . 9 ( 1 part-time|evening . ;
AV ' communityf - - .5
Oneida | 82 6 | 5 22 .9 1 part-time| summer | 2 - %
. ) school [
Oneida 82 5 . |° 4, B ) | 9 1 part-time| summer’ |' 2 ¥
X - ‘gchool .| -~ =
Oneida 82 .l-5 . & 21 8~ “ | 1 part-time| summer 2
c i school 4 - "%
. Oneida 82 ‘ [ 5 19 . 10 1 part-time| summer 2
. . school
7 T 3
St. Croix- 7 6 4 34 6 1 part-time| evening 1 -,
Big Sand Lake communityl, /
b ] ’ ~ w -;
* The group was composed of girls 12 to 18 years old. - T ) o /
*% The t{)tal group did not always meet at the same time. ( N .. *

Q . ) . 49 : ‘ ) ’ ‘ . .
. | - , |
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\ ‘ TABLE X , .  _
: ’ Continued ' Cov » .
) : o /,/ . {”,
’ ~ a— &

Community Potential [ No. of /* Average Approi. No. ofi| No. of Setting Cycle
. * | Population| Girls Attend-| No. of - |.Units } Group . . :
S mi -| ance .| Hours. Studied| Leader i

“k ®- - | of Group ’ Péfition -
“ Ses.sion‘s v . A . T e,
.. 'St. Croix- 8 _ | 7° 4 14 . .3 1 part-time|evening 4
. Round_Lake ‘ . » ‘community
. e - T ¢ 3
;- Stockbridge-| 25 14 7 63 6 - 1 part-timefdays .3} 2
Mungee¥* - i i : community -
Superior 6 19 - 14 ¢ 32, 12 1 part-time| evening 1.
o / > . community .
i ’Supetiét 6 . 13 "} 9 24 -] 8° 1 part-timefevening
b « ' . Aconmunity
 Superior 6 21 8 .10 " 6 " 1 part-time|evening \ .
: . ' { = . {éommunity'| -
o ot - Al
%' Winnebago- ’ - . oo )
& Wisconsin 15 t13 | 6 12 3 1 part-time|evening \l
»" - Dells * s R A ‘commmity. |}

i*-". % The group was composed of gi%/IZ
. -

S
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", PROGRAM PARTICIPATION

GIRLS AG§§ 15 TO 18

- - '
Potential |No., ef Averagg Approx. No. of | No. of- Setting |[Cycle
Population|Girls Attend-| No. of Units fgroup i
. ance Hours “ | Studied | Leader
— “| of Group . Positions *
i Sessions .-
Forest | e e
County Pot- | - 8 10 5 28 7 2 part-time|evening 4
owatomi N " | community
Lac Courte. . i T )
Oreilles- 14 9 8 28 9 2 part-time|evening 1 *
Ney Post , ' communitvy| -
Oneida 114 6 6 «+ ° 20 | 8 1 part-time| summer. 2
: - - school
St. Croix- * ' \
Big Sand 7 4 4 26 5 1 part-time|evening 1,
Lake » : community -
. /T B ~ N 1::
St. Croix< 3 8 6 26 9 1 part-time|{evening |4 o3
© Maple Plains \ . - N ) community| = .
LW Superior ll\\\ 8 7 24 -8 1 part-time|evening »AA
: - ! - : ' community | -
Supssipr ) 11 12 7 16 .5 | 1 part-time|evening | 4
) ) - - | community

Lo
N

P

"The data in @able IX to XI indicate that the program is more
— " B -

Tikely to reach more girls in a smaller community. When programming

in larger communities it might be appropriate to ‘utilize a neighborhood

concept.i Rather than expecting a stafg,memﬁer to work with any girl from

.

&

the total community, it might be better to have a group leader work

within neighborhoods, districts, or housing sites;/)

. Tables IX, X; and XI shozj?ﬁés\ﬁrbups were compgised of four to

27 girls, with a median numbér of 10. The ave}aée attendanée at ses-

sions rénged\gsfj:i: four, and 14 with a median number of seven. Group

o work with groups’of eight to 12 girls. Iffapieays,

leaders were aske

that this is a reasonable size of group.

~

51

et

H




R
. . - L EEsewrs o

. 45 N

The approximate number of hours'of'group gsessions and the number .
< - ° . . .

of units covered indicates the variance between groups. (Actually, as

long as 10 hours were spent on a unit and some were covered in one .,

u'} v L4 -

hour ) This illustrates the flexibility of the its and shows that :

£ -
’ : they can be adapted to suit the needs and interests of the group.

* N i

Despite these efforts, the program was not always successful in y .t
o.,.r‘, 4

‘a community. As shown by the data in Table XII, the prdgram was

.

attempted in 20 communities but in only 45.percent of the communities ) “J.ﬁ

>~

was it completed on the first attémpt. It required a second attempt '

to cbmplete the program in 30 percent of the communities.” In 15 per-

cent of the communities the program was pever completed. _ | ST
N LY . v P ' e

A e ) TABLE XII
T © IMPLEMENTATION OF PROGRAM IN COMMUNITIES

w
i O

RS
S Fhase

>
-, P B N . N
L3

No. of Communities | # of Communities| No. TimFs No. Times‘ % of Succesaful

Atte@rted. Completed Attempts %
. B
9 45.0 1. 1 .~ 100.0
6 . o300 |, 2 1. 50,0 .
, . . - N .0 | %
A 17 - 5.0 3 2 .| . ' e
1 : 5.0 . y 3 4 T 1500 SN

*

£

1 - 5.0 . q ’ 0o ‘-_ 0.0 o




Consideratioris *

Two factors seemed to be essential to the program:

One. was space
for theVprogram.. Communities‘provided space in community buildings and

¢ !

schools.

'meetings were held occaslonally at the time and place of the regularly h

scheduled Career Developmept program. This hindered successful pro-

r : J r . . "
gramming and ‘tended to.discourage girls from returning. In some com-
munities transportation was essential for a successful program. This

. meant that group leaders needed to transport girls either with their

own vehicles or with a tribal van or bus. Sites that had adequate

transportation were more suécessful than those that did not.

E - 4
‘

Another factor that hindered program success in some cases and-

»

supported it in.otherstas the existenCe of other youth programs/ip

.

the community. In most, cases it was essential ro have the cooperation
) LN
and support of other youth programs if Career Developmentwwas to suc~

~

+ ceed. If, for example, a basketball game was scheduled oﬁ the night

of a group session, it was-likely that girls would go to the basket—

, ball game, or, if an NYC supervisor scheduled a WOrk'project at the .

PR

4".

same time as a session, it was likely that the girls would go to work.

_The support of community leaders was also a faqtor_in progrsm results.'
In some commuriities group leaders wbuld occasionallyasgy, (such and
: R N

such a community leader) said to do this andlthis',these weré usudlly |
the group leaders who had successful'programgi cher.group leaders who

met with frustration in earrying out the program would sometimes say, ..
.o \ ° 4

°

"No one .cares about this. In some instances‘the program was stalemated

’

///~\Py an abundance of summer youth activities.

But when limited community building space was available other )

7

'Y
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These factors need to be considered'when initially planning with

a'commuuity. It ff important to plan cooperativ!iy and to take enough
% v

time'when planning so that community leaders and stafﬁvwho work with

$ & ¢ -

" The activities of\other ~

n’/“

/’yQuth undérstand and support the prograum.
youth. programs geed'to'%e explored, anﬂ scheduling should be coop-
B N S N2 :’ s
erative solthat the program can be im<léhe%ted In soie cases it may
T s " " . . .. ' T
be appropriate to decide that this is not the time to do the program.

yate in’

=

,ﬂ? énpther factor that.seems to affect}the participatio
) ] 1

No ‘matter how involved youth may
JS

i bégin a proggpm or how well it is going, the coming of warm 8pring

a pSogra% is the season of the year.

Jweather reduces attendange considerably.
-~ -
with vacation also seems to prevent girls £

~

» Co- o

summer prograﬁ“just naturally seems to e
R

The,ho}iday season coupled .

m participating. A

-

when school sta ts.,,Based

upon Wiéconsin's experience it seems’ tkat thegfollowing are

. ?

times for programming: . . ¢

‘ -
r [ N ' > N 7

" September to Decémber J

Jahuary to April - N . K e
5w {Rne to August ¢ . - K ’ ) ‘
/ ¥ <’ ’
This may vary in different parts of the country,,___,¢&' ' -
‘The retention of groﬁéaleaders also.affected the program. Lack .

of personal reéour®es was often the obvious reason for eir resignation,
N h \‘g . . g R

s
.

but other factors may’. have-influenced their decisions

v (28

s . 9

haps this can be best illustrated by somg'examples. '

N . ‘e

In one coﬁmunity a group leader worked with 12 girls:9 to 11

k-4

years old, ]ﬁKLirls lZ’to 14 years old

- W

'That site probably had the most squessful program of that cycle.

P

" group leader was then rehired to conduct the program again fh order
- . “ N

. ’ ‘ T
N ’
E . .
»

Th

. - ¥

and 14’girls 15 to 18 years old.‘

w
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'Impllcatlons S

'or as part of a summer (chool program. - : : o

6. A program can be expected to be more successful if groups are

to reecé\ney girls. Despite the successful first atremp , the program

K

never got off the ground imkthe following cycle.

»

In another communit9 a group leader felt great frustration as '

she unsuccessfully attempted to impleuent the program. Six months

later she was rehired as g’ group leader and carried out an extremely

;éuccessful program. ‘ \

.

In summary, it would be helpfgl to keep in miEd that a p{ogram

'may fail on one attempt but after another try be quite successful. ’

o~

1. Group leaders should persénally, visit with community people re-

v -

garding the program.” i

-

< s
2. Group leaders should personally invite parents and their daughters

to participate in the programs rather cqgﬁ fely solely upon letters

k]

. . ) } !
or posters. * . A : ‘ e lj

.S
. -~ . X
) N LS4

o t

3, The' program can be done. as a community program’'during the school

- 4

year, as a special summer project, as part of a regular school program,
- - - s . .
7 . «

4. Group leaders need to spend time preparing to teach sessions with

F3 14

girls. ) . . - x

5. Eight to 14 girls is an ppropriate sﬁze group. T '

formed from within a neighborhood. : 1///‘J- [ o

7. The units of the curriculum are, flexible in terms of time. Time

o

spent on a unit has ranged from oné' to 10 hours with an average of

iy s -~ " . B s i
e - k% ’ t : R
three to four hoursi - , T
. a . o~

8. A regularly scheduled meeting space is essential. . e

.

2o

9, Transportation is essertial. ; " ok

. - PR AT
b . L.
’ ’ .7 ‘j S ¢
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10.

In the initial stages of the program, it is impbrtant to plan

-

adequately with;community leaders and staff of other youth programs

¥

. N . . gy

8o that they tnderstand and support the program. ~ hie
' . a ¢ e ) el
11. 'Consider the seasons of the year when scheduk;ng the program.
% v - | ’ ‘
» x’ ) ' - -
<
‘.‘. .‘3 ’ - > .
; .
) . . Ve
i ~

N - * ¢
s .
.
. s
N .. .
> o \
» AN
3 R
\
/' . - i -
c o, : -
] .
- . -- Y .
. . - A .
~ . N T . . *
5 . E;f; N . .
—_— . N 1 4
4 o

.
e Lt
. .

.

. o
v Py
.

DU
WS

+

e ) -
NN . :

X

“\\\ .

\\\\\\\\\\ , .
AN . .
\\\\\\\\\\t

Wi ///////////// W W///I//ﬂ//

\

il L

\

st

1
P
IR
e A4 22 e

“
Aot

Ry

i




. Spemal Actlwtles §

- . - Career conferences and field trips
. * 4
were two special parts of the program.-

Career Conferences

The ,career conference was a

highlight of the program-for many:
Each girl who participated in

the program had an opportunity to

attend a career conference. To

.Blan.the conferences, group leaders
did some initial planning with girls.

Then group leaders jointly planned the

!

t

\( program:

) \‘ Conferences were held for groups

from several reservations and were usually

girls 9 to, {l years old. The conferences“were -

held at either tribal community centers or colleges or universities.
The program typically included tribal women as keynote speakers, .

- -

discussion groups led by tribal women, exhibits by college and univer- ’

held fer a specific age group; such ?S'/ R

sities or persons involved in various careers, and girls from each

tribe presenting part of the programe

Their presentations included

Loy

8

@kits, pantomimes, illustrated talks, and speeches. Aofauorite pre-

sentation was a, traditional dress revue, For the revue, girls modeled
traditional costumes, -many of which they had helped to make. Another

highlight of the conferences, particularly for younger girls, consisted

é

t

'
of presentations by tribal elders.

These women told stories about

-

97 . o
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“$;a§6§;, culture, and their growing-uﬁ days. UW-Extension faculty often

-assisted with tﬁe career conferences and provided displays and served

as resource people.: '

The conferences we}e'usually designed so that tribal women.dis- -

. .

fussed the ‘work’ roles of tribal women in the past.and then the required

J

)

preparation'€8% career oppgitunities of today were focused upon. .

L)

- -

Par;icipanﬁs‘at.the career conference were asked to rate the

~

various activities. A score of 1 means that the partiéipénts thought
. Id

‘

the activity was‘really good, 2 indicates fairly good, 3 means K,~¢

means not so good, and 5 indicates poor.

&

Table'XIII contains /the

dafa collected from conference participants.

’

»
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TABLE XIII

. ~—"ThREER ‘CONFERENCES

3T IO I

e,
o

' © 7| 122%ir1s | 71 Girls | 18 Girls 75 61rlg = | 31 Girls | 65 Girls 5
Ages 9-18 | Ages 12-18 Ages 9-11 | Ages 12-18 |- Ages 9-11 Ages 9-18 »
: o ' * Score Score Sco¥e Score *  Score Score
Activity . 3
«  First Keyndte Address 1.9 *1.8° - ¥ > . 1.2
Second Keynote Address 2.2 ‘
Concluding Addréss ’ 2.0 1.8 _ )
Disvlays on Careers 1.8 ) -
Displays on Colleges, Uni-~ .
versities, & Technical &chools 2.3 2.1 .
Film, “We Are Woman" 2.5 )
Discussion Group, History .and . T
Culture of Tribal Women- by
Tribal Elders 2.0
L Piscussion Group, Ideas From (
- ‘Grandmothers . 1.9 1.
'Discussion Group, A Career '
in Education 2.3 .
55 . ‘ ;
Discussion Group, A Career P ' y
ip Health 2.4 E }
r . 2
D:t”eussion Groupy A Career ~* . o ]
»xWith People 2.6 . R N
'2.0 1.
| Discussion Group, What About #’ b
Alcoholism and Drugs? 1.4 '
& Discussion Group -on Keynote .| ° o
1% [MC Address AR
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: .. {122 6irls 71 Girls. 18 Girls 75 Girls | ‘31 Girls | 6EGrlw.. i %y
. Ages»9<18 | Ages 12-18 |  Ages 9-11 | Ages 12-18 | Ages'9-11 | Ages '9-18 } - -+

- Score Score: Score *  ‘Score Score Score
© Activity . . : A o

Traditiondl Dress Revue ) ' : »
. Présented by girls, . 1.5 - 1.4 , 1.4

_ Pregentation by girls : 1.5 1.4 1.6 . | 1.8 - 1.4 :
- A vl .

th-rA_cquainted Games <. . 1.8 . ( 1 “.1.8. A‘ ' ' 1.9 B T

“"Careers- for Indians,” A Movie |. . .25 o, o A

/"Amlie& the O1d One," A Movie 1.4 . ! . 1.3 R - i

~ o gt we i 0 ] 3 - e s ) <

Zf'afmdu's" Indian Women and Careers , ' 1 S22

Discussion “Group on Colleges - , - L . [P PR
and Univefrsities . v b . T } L N @ S 4,'.}.'8”

. .. R N R B T g i T ; ] ","“"::j :
“Frae to Be", A Mpvie . s ) @ B S
Presentations and Displays ~ ) | b e e
_on University of Wisconsin~ , . . ' R VUL AT IS SR
C System - . S S PR IR U E

Ereéem:ations and ‘Displayd ' . Y PO I (L RO
-on-Vocational and Technical . ST SR R \ Lo
Schools . ~ PR R SRR I 23 P \

Presentations and Displays . - ! (R NP S .

.
:
.
&
v
P
r
8
=
~
o
F
N
LIRS
-
N
1]
.
p:
!y 2B 3 e

on Private Colleges and ) . . T ,;' oL . ‘
Universities 1 - o g o 2 : '
PR IR . - e s NS -7 ® i - a e

Presentations and Displays * \ N D ‘ L ' T s ‘ R
on Indian Schools ° ] - o I R 1 Lo

- Presentation and Display R ] . e 0w _ N wo | - R
~on Apprenticeships 5 t ) 1 ) 2.0 . . . CoL

£ N " \ v K . s

Discussion by Young : .ot -1 [_/ )
Tribal Women Who Are A . ’ AR S ' e » -
Q College Students ‘ > ’ ﬁ& O ‘ . - - 1.6

Uﬂcl S 62 .
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?
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. Girls were asked to write some comments on the conferences.

lowing are some examples of their comments.

.

" learned about forestry, nursing, what different schools‘
- have to offer,' - L.

.

.

./

v

"I really iiked, the grandmothers when they _told stories.'!'

"When she told us abdut being a dentist, vet, nurse, and “
other stuff.“ : \ . RS

, "1 1liked the different people I met, like that nurse and .
welding man." . . ’ & -

- .

et

"The two discussion groups whic I joined in -- 'What About
Alcoholism and Drugs7' and 'A C reer With People Very
good discussions." . .

£

. T a .

- . i

"I learned that men or women can*do welding. I didn't know :

that ti11 now." N | oo e

-~

"Finding out that yoéu need to fill out papersrto get into ‘- ;
" college." . . e Oy

» ~ o .

. how times were with them. I‘really enjoyed it 1 ‘;

"1 learned a lot-about mental health. The wopan th

the display was a very good person to 1gsten tOw
a lof from speaking to her." . | ,: y .4Hl :

+ *

"That you can have a good job.

"I liked the traditional lg@ian womenydressgsﬁ
thing." 3

be what you.want.'. . PN . :,4 -Zm } R
?_ - . -

I ‘ U
‘ N

. "Different choices I cat make and different dareers that are
. available. : L e _
. ' . '.. . - A “ , D

. ~ e 3
s ~ "Be yourself; you are what you are." 7

X

w,r,

;
. MWhat schools to go to and what you can learn." o o

T S
. ©* "It was only a day. It should have been longe;.“'

B M . . -

» 4 e
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A total of seven career conferences were held for 407. girls.

<> .

. Parents ggg other co unity people also attended the conferences.

yﬁasgd_on these conferen 8 the following ideas emerged which may be

)

- . Y
.
’ - LY

» helpful as guidelines. L. C '

'l} It is better to haye separate conferences for younge;'and older
- » . ¢ Al - - N

-, . : L ¢ ‘. . ‘ . :l
girls. ) i . ) .
+ ' . . . - ‘f =

2. A half-day program is better for yQUnger.girIs. A full—day pro—.

- [ Y

gram combined with traveling is ‘too tiring for them T
- ___ )'_( oo ‘.\

.3, The number of discussion groups should be limitedaso each resource

person has a>good—sized audience’ ! : ;,’,;;A e
_'f_‘ N '. *' -
4. If group leaders set the ptage for girls before the conference 80
& Pd -, <,
SR ; Lo
that they\knpw what t expect they are more atte, ive. :,; e

. 5. Get-acqua ted games at the beginning of tkvfprogram help the gig}s

[y

£

relax from traveling and set the»stage for a friendly day. -Q‘ e

6. Girls particularly enjoy presentations on history and culture as..
' it relates to tribal women. ‘These wére usually presented by tribal elders.
7. A highlight of the conferencesﬂconsisted of present/;ions by the girls

. ‘-,_ ¢

©. 7. themselvess ‘ o R
7o+ Implications ey

‘1. An opportuniéy tﬂ share with girls from other communities reinforces

» . X N A
4 T ’ Yo A At ey
. , - . L . P

i';uﬁil | the concepts of the program. L Q& N N - ;, X ~j¢E

éf é L , 2. Girls appreciate the opportunity to-present part of the program .and - ' ?

v +it provides a suitable learning experience for them. o ’ . ' . ’:é

‘ 3: Iribal/eldérs are excellent resources.\‘ ?: ,' ) ‘e * . ‘ }
R 4, Xn event for a. large number of girls provides the opportunity S N i

' | to have outstanding resource people who may not be available for a .

v f small group, o ) Q; ‘_' . C e :

X I , . e o, w -
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_FIEld Trips -

R M . . .

Each girl in the program had an opportunity to participate in a

®

- e

field trip to enhance her knowledge of the world of work. Each up .

. v . ’

"of girls and ‘their group leader planned their own field trips. Carder, o
, . . . “_“}j;

» interegts of the girls were a focal point fot the planning. . e
Field trips included hospitals, radio and TV stations, government ) ﬁ.,z

»o0ffices, banks, libraries, techn%cal institutes, colleges and uni-

¢
* . - g
- . o

h'versities:’airports, nursing homes, newspaper offices, and telephone -
- companies. For one group of éirls 9 tb 11 years old, a visit to the

S .
I N 5 s

2

g D REE EAT ey g T

'y [N [ i s
?\";', T i h t . =
SR /,a:ga h g school las an exciting event ‘ o .
. One trip iﬁziﬁded a visit to a court_session. The judge,explained %ﬁ;;:?

\}.-

the johs in _the court and the education needed for such jobs. The g'
were impresded by the fact that the judge still took courses and studi

’ ‘ ;‘ k%

A trip«to a lumber mi degqnite an impression on some girlsd as

3

-

. Have an official tour of the campus._ . 4~“'
L / Visit a dormitqry. o o

N - Ed PRSI

A Haveﬂlunch in the cafeteria.

-»

¥
-l

‘ . ve > 34

. Attend a program where Indian:etudents die/uss.college life. i ;\?

»
o A
AN - \.’! . hY ~ 24 .
L. °49_‘ The following ¢omments are from girls ;egarding whatlthey had
;‘ = 'wl ' .l [N ' L :
A K T 1earned on.the field trips. . LT B ; 3
;:? " : . " * t \ » ) v ,
- ' "Different kinds “of jobs and how much schooling. fx
- ,,‘ . » A \‘ - . i .
- LR g R ' . . -
& . ) . ;
. PR . R ;_ _,q‘-. .
Q . v L * . - o ’ -




\ 2 m&ﬁﬁ\";&

A"A lot of different things people make or do on their jobs.

What, their pay™is." o v

“ "Different things people do Bn.tﬁ;if jobs." - T o
"K:ic;}{ to be better at some jobs.'" < ; ' .
"‘f’"Tha’t there are lots of._ fields for girls." - A ) N j
"I can be a lot of different .thin‘gs.'; P

P Ttad

'ﬁxie phase of the prograni was par@iﬁulariy helpful because many

e

e

) ic.",tf':‘ th}e program participants lived in isolated areas in rural communi- > )

s t;.ie's and thus did not:have oppc;rtunitieg.tq view é éfpgs section of the :

5%5 "“ . . worl'd‘o.f worl;.. Alguy the types of Tareers which the 8iris see Indian :

v : . . _ :

gﬁ " people hold in their local communities is usually not typical .of the - ‘3”

o wide 'range of caree ~,‘cgppobrtv.m:lt:les avéil;a\bll,é today.. Group leaders *

= . ‘ \i

e ‘ reported that this was; an importan has;é of the program, that many N o ’i

‘ E,f the“girls h;d never r{isi?ed a college before, and that nany haq not” . N y

: b.een to a 18"’3;' city. ‘I*‘ield tripé app;ar to provide a.gc?od means for ) "
'° \ girl's to 1earn" about the yf;rld of°w;>rk‘,.. = B : N ‘ ~ ‘

Lo Implncatlons T e

. ¢ 3
- 1. Field trips can be especially beneficial for youth who 1ive 1 “In
;- i “ - 1 @‘}:;.
3 : —-— 4
(" - isolated -rural communiti_es. . ‘ Jig
o 2. Field trips can help youth have a more realistic picture of the .
S world ©f work. ' : . - RV
‘;,:"'\:; . w{: A . \ . - o N B . | ) ‘.
Pt . , . - A
)r. . . 4 ¢ P R +
i ' - S i
+ ~ = - .
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Programmmg wnth Adults | m the Commumty
| Parents

Group 'leaders were expected to work with
paren9s ofi"the g rls ‘so that fhey uould’be’
familiar with the, concepts of the"program.‘ It
was felt that this uas important ‘because
parents had a right to.know
what was beigﬁ taught
in the program and go
that the parents could
reinrorce the program'

@

todrepts with their

AN

.

daughters. -

A\

Many groug leaders

2 Ry
0 L AR TR A

Lt

visited pareuts.in théir

.

homes to explain the pro- -

grag. Some group. leuders

.

A .
held a session for\ SR
parents at the beginning of the program to explain the L7

[, L

riculum. This sess1on was often based on the unit "Women, Today and
: - < IO SN

- Tomorrow,"

K]
$
y

N v g ¥

* Group leaders were to hold sessions with parents using curriculunx"
developed specifically.for parents. Some group leaders tried this

. approach and it was not sudcessful. Group laaders were not comfortable -

‘ ’

~using the material as it had been developed, 80 the chrriculum for

parents was redesigned. The new curriculum was based on the units for

U
"“"'S

[ . . . ‘ . v ‘\:’ @ ’J v /

program and to show and discuss some of the program cur-,""

¢
. N 2 ey
This session was often well rggeived. . E R A

P e > L&t VT
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sentations ﬁor careeﬁ%conferenceé\and parent'nightSs . * u

it At wymmm——

.. N 2y -

. . .- . T L,
(74 . . * - < ¥ ;‘g

a~ L (o

for girls and included learning experiences for'groups of adu}ts qi ¥ N ‘ )
‘ » N - L4 ,):v ~}D

Well as learning activities for parents to use with their dau rs. : ‘ . :f
However, except in a few instances, this material was not uséd, ' {’— _ A'i
.~ The most successful approach for working with paréhts was a parent 4 .o '*7::

: & @ } ’ [ IV ¢ \”"(‘: v":
night program. At these programs girls and groip leaders=planned e .
and presented the program. birls presented skits, gave talks and’demon— © T ‘i
, N e

strations, presented trad onal dréss revues, and staged a careeras -‘9 ;" . o

‘\
- .

fashion show, all based upon concepts of the program. . These pro--

A

>

P - - ' -, v e

grams were well attended and favorably received by parents and thers
) - e ?y :
in the community, and gitls enjoyed doing them, o
) “ N & - -

Parents also participated in the program by‘httending caréer
Iy e ° “<r o¢ ! : £

conferences, and taking part in:field’ trips. Some parents put forth a‘,~.

-
*" aAA P

great deal of effort when helping their daughterp prepare theiﬁ\pre- h

Besides the difficulty with the currigglum, there were probably

+
several reasons for th&\lack of success in programming*with parents.

Tan

Group leaders were often young women who may have felt uncomfortable :;'

»

working with parents.. As one said; "I wanted to crawl under the tab1e \\

when working with parents. 1 felt stupid and embarrassed." ﬁnother s

P

said, "I felt stupid telling mothers anythiag~when they were older

PR e B 2

than I am." Also, it is difficu%%é}o teach members 2f one's peer | -‘; ) -.:ﬁ
group. During training for groupjleaders, emphasis was‘given to working :g ) ‘%
with girls,. Alsq, many.group leaders became so involved in working . u: ’ :
with groups of girls tgfi they did not have muel time'to devote to a ¢ 7 >

N
~ 7 v N 'y
- i ¥ - , 1 ,t \ @i‘ ’ . ’l “
.group of parents. , . :

Y hY . » . - ' 0 T - A . G o

Perhaps it is unrealistic to expect parents to attend more°than _\;)/4 - S

one or'two group sgigions regarding the’prpgram. However, it would be

. . . '
. N 0



Z‘t_:

s « . - e - .
posaibleé to strengthen the efforts for programming with parents.. .
> ]
If the program wete to be repeated in Wisconsin, plans Wpuld ‘be
l
.made to employ some group 1eaders solely to work W1th parents and others

;

Also, a better training program needs to be develop

that staff would have the necessary confidence tado more prqgramming

_in ‘the commuﬁity.'

so

with parents. Programmingrw1th parents is a phase ‘of the program that
' )

-

needs'further attention. \ .
‘Implications B o
1. Parents are receptive to home v1sits negarding the program N

2. Parents are willihg to attend'a session “to learn ahout the program

L 4
X s A a

or a session when ‘their. daughters present a program.

-
- 3
t

3. A different approach needs to be developed if parents are to attend

%y N
V
.

a series of sessions.

»People Who Wcrk wnth Youth. <~ . . - . -

%
workowith young girls,'

‘.;-

such as home and school coordinators, youth service workers, recreation

e ;s.

Each community has a number of people wh

gv Y

N
LIS

Lo Fohnd

directors, communitv‘health representatives (CHRs) and maternal and child
health—(MCﬁ) workersi When the program was designed the fntention was
,. 3 \that group | 1eaders would work cooperatively with such staff‘and prov;de
training for them in the concepts of the program. Threg t;@four,sessions

SR

‘Q a

FN e Y

o -
. 3

AN

;Jwere planned for 9uth(workers and curriculum was developeg for thfs purpos

k)

o °

kC;roup leaders generally did an appropriate job of involving youth

*

=Y

workers in the program. ‘For example, in some communities CHRs or MCQF

o -

s

mf. / . mworkers served as resource. people or spoke to groups of gi¥ls. Some )

- -~

helpéd present the unit "Just for You" and showed the £ilm "Seventeeﬁﬂ';' ‘
. s .
People who worked with youth sometimes providpd trans-

- Fe . . -

30

“q
. and,Pregnant.
3 . . . .
portation and other assigtance on field trips or career conferences.

’ .

. A . .
Some were guest speakers at career conferences. Some’ provided names of

L]
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' | R \ , . .
o girls who were possible ptogram panticipants. Such cooperation er?hanced ' .
e e 2 L .
' the program. Despite yo wotkers involvement in the program, group leaders -
- 3

’ . ~ -

'were.nqt‘ successful in carrying out training ;sessions for them. Some group

,;;— - " leaders tried,but Wit’ed success. .
‘g_f.’ K ., ‘1 . ' S s
’ Therefore the curriculum was revised and combined with curriculum for
'“ # v L * - s : B
o " parents.” The anits were ba'se“d’ on units for 9girls and included subject
}«; ? . _ L v b
3 ‘ matter information,”learning experiences for group sessions, and activities
o a youth worker could do- individually with a girl. : ' ‘ c "
oo - ) . e oo
- ) However, this new c}t_.trriculum was not 'used. to any great extent. Some
g.-—v’ - . - N - - - . . - -
of the group leaders became so involved in their work with girls that_ . PR
. . N . . 4 ~ N ;:,
) . o g
they had little time to devote to other aspects of the p@gpﬁ;. Some found RS
i it difficult to work with othets as a co-'worfcelz and also to serve as a formal .4
inatructor. ..Also, becduse many group 1eade'f§ were quite young, they may '
PN i . - . o LY
. have'felt uncomfortable teaching other adults. ’ ' o - T oL
v . . 2, . - h v \: ¢ . :.::;f
If the program. had heen .continuegd, other approaches would have been. =~ ' . ]
* " tried. One approach might have been to conduct séminars based on the e
‘ X concepts of the program curriculum. Group leaders could have ‘arranged . - s . é
’ . . - . 2T
§ o : . : - RIS oo T 5
.’ 'the seminar and presentors.-- such as the, project director, writers of.- })
' . . ’ b 'Y B [ L 4 -
T © . - s [ e y M
: " the curriculum, and tribal women from various commupities -- could have . vl
' . . : -t -
N ° - M ¢ " , o » % 7
‘ conducted ¢he seminars. > / . ., . . . y
.- . - ) ‘; ‘a L. . *ﬁ .. \_ . o . . 4
Implications -~ - = " - os . s g L
. . . - (_\ 4 . > B e ol v s
" 1. It is unrealistic to expect a staff ‘member to work coépei‘atively with . .4
' ,:: - , .;%
’ B
. other employe.es in a community and also to serve as a formal inﬁtructor} , v .
. & y - N - , - - - ‘ - ‘t‘(
’ 2."I'he cooperation of other’ youty workers enhanced the program. ¢ N
¢ 0 i . . o ( ' ;
. ., ‘ . » . ) . . . ’ »
. 7 . , oL T i
. . . N Y, e
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f-;ff';J‘Evaluatnon of the Currlculum B
-+ " Evaluation. Design .

Four instrumenits were designed to

~

.+ measure the effectiveness of the curriculum.

-

. D
Three of these instruments were included

for girls who participated in the_\>“’”J

. Program -- a pretest and post-

’
- v

test, a checkllst to‘evaluate’

’

. learning experiences and

.

, .. an open-ended question-

"naire. The fourth Ty

measurement instrument -«

. N v L i :
: - was 2 questionnaire Y
v ¢ for group leaders. . N
. R _’. « \\ *

“Pretest and Post-Tests -~ ™ -

», The tests 'were used to determire change in attitude and knowledge -

by program participants. The pretests were administereﬁ.by group leaders

- v -~ ! . N

; prior to studying a unit. Post-tests were completed by ,girls two weeks

. ’

L 'or longer after the completion of a unit. ‘The same\questions‘were used
PN N -~ * )

RS
t Ki . , o

by quh age group. . . / - e ‘

Open Ended Questlonnalré'! - , Lo

* .

Girls were asked to ansﬁer the failoWing questions. . S ‘. )

,?What new ideas did'you_learn from:the unit?" e ‘ .

L4

3 . ., o, L - ‘z
. , ;bat new things will you do because you 1earned about th%m in s . .
thisxunit7" ¥ 4’

. . —_
. A}

- « ~ . K
ﬁf.zzg' C oy What-didn t you like about ,this unit?" ' A ; T 2
4:’ *e l.{ o‘. ’ e ¢ B . ’
2& In;Qndedain t is report areé examples of their answers. ) , -
- "& (3 ~ ‘, “ . . .. / .
T " . 94 R . . '
. ! ‘e ‘“;“ . “_ ' s -.’
) ~
- . . ) P N R , . . ’ )
O . , §. A . ’ < b - . ~ \
.« - h * * [ P .
'/ 13 . -
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Checldlst ou/Learmng Experlences

The checklist on learning experiences was done by girls as soon

as they completed a unit They were done. as part of a group session

\ &
The checklist provided girls an opportunity to rate each learning experience

’

Group’ Leaders Evaluatlon ‘ T L

' Group'leaders were provided with an open—ended questionnaire and

R e - - - —r — -

were asked to make written comments on each unit they.taught The state- .

A\

'wmments quoted in-this réport are illustrative of *their responses.

.- Changes in. Knowledge

’ which.illustrate.change in knowledge, on thése topics. * -

In order .to determine change in knowledge the resulsts of pretests

pqst=tests were tabulated when a girl had completed both tests. Only

\c

when. 12 or more girls completed the tests were the results considered,
~ . ! -

' thus there were' some units for which results were not available. Since

there were fewer girls 15 to<18 years old, there was not evaluation
" ‘ ) — ‘ .
The pre and post-tests illustrate that all age groups of girls

data for 511 units.

had some increase of knomledge_after studying the curriculum.

Being an Indian Woman

. - -
N .

X

The three units in the section'"Being An Indian Woman" were designeq\

[N

so that girls_would better understand the traditional,rol€s of triha;

<

. ( . . o . o
women, and become more,aware of role models. . Following are seme examples

- A

'The statements ."Some Indian women have been doctors" and "Some

Indian women have been famous because of their talents as artists” were

. 7 -
“ [

answereo correctly by 26 percent more girls 9 to 11 years old on the

post-test than the pretest. '

. ~

Thirty-five percent of the gitls 17 to 14 increased their agreement
. ‘ ' /

& . .
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:;with the question, "Some Indian women hive been famous because of their
__ leadership." s ' T o

S .

i

>
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Fa

1

]

»

Agreement inéreased by 25 péicent for girls 15 to 18 with the statemént

e

PR R

A . "In the past, Indian women were often brave and c0urage0us.
. Further data on similar changes are in Appendix c.

. Bemg a Special Person - .
3 Onehoi—theﬁimportantmconceptsiinithe_nnit_was,iﬂuine.Qut of ten

girls will work for pay in their 1ifetime." Agreement with the statement

. ‘ increased from 18 percent for girls 9 to 11 to 43 percent for girls 15 to 18.

~

In the curriculum there was an effort to have girls consider preparation

. .

for a career as important, rather than devoting a great deal of their

. -

energies to preparation for marriage and motherhood. Following are

examples 'of changes which may indicate that girls”considered the above.

. .
- 4 . ¢ .
s

. ideas. , o

v,

An increase iIn agreement of 30 percent for girls 12 to 14 and of

38 percent for giris 15 to 18 was found for the statement "One‘shbdld -

think about other things as well as"béihg in love' when choosing a

- R N )

. “.- .Q A . v M -
busband." . F

.
1 N -

Jj " «irls 15. to 18 inereased their agreement with the etatement "Both ‘
v - . U T
men and women'can‘care for children" by 28 percent. . p SRRt

Fif ty-three percent of the girls 12 to 14 increased their- agreement

L A
. -~

o, . with the statement "One out of two teen—age marriages end in divorce

’ s R ] P £y

W

S 'ai did 14 percent of girls 15 to,18.§% -t S R

s ’

In the curriculum the subgect of teen-age pregnancies waa dealt

NN . . R .- ! . o
vith. Perhaps. the following examples indicates that girls had new infor- E
. . : L .~ : o
* . . ~ LT )m
: * mation to consider on the subject. * ) . =) oz
E . ~ . .
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The statement "Teen~age girls have stopped growing, so it is

L. e h%althy for them to have children" had an increase in disagreement of .
7 £

?% 36° percent for girls 15 to 18 . . p

T ,"Babies born to teen-age mothers may not be as healthy as babies
g ‘ . . R i ] -

born to womén in their 20's" had g 51 percent increase in agreement for

girks 12 to lh'and 41 pgrcent for girls 15 to 18.

°

prre——— e

The eurriculum attempted to help girls develop knowledge in the

area of nutrition since teen-age nutrition is an area of concern.
t

'Following is an example of change o% knowledge' for this subject. {/

- ?
The statements "Snacks should not be empty caloried foods" "and .
B . ¢ = - ' ) -
¢ > * ' i
"It's important.to eat breakfast every day" had an increase in agreement

» .
- N -

for girls 15 to 18 by 51 and 42 percent.
Further data on changes in knowledge for_the units in the section -

"Beiné a Special Person" are in Appendix D. C— .

About Careers . )

- fa
~

T The units in the section "About Caree}s" emphasized praBaration for
3
careers, decision making and types of career Opportunities. ?ollowing

at

____ . are examples of changes in knowledge which seem.to indicate that‘Such
learning took place. - . - % "a .

~ . -
v '

The statement "A decislon is;choosing from two or more‘poksibilities" .

had an increase in agreement of 31 percent for girls 12 to 14 and of 38 dj?

percent for girls 15 to 18. .. )
‘ .- . > . .
Girls 12 to 14 inc\Eased their agreement with the statement "One
- L T e
needs to .take certain cour\ss_/n high schgol in order to be prepared for

e ° college stﬂUgJ. ' by 38 percent.’ . o o B P

-

ESN

\‘Eyenty-six percent~%f the girls 12 to 14 increaseéd their agreement

- - - . - N - -
/ »

" with the_statement "There are scholarships for Native American students,

. .
P . - . . >
& ¢ B - . i . t
N




, 86" they éan go’ to college or vocétional-teohnical schools",
- A complete tabulation of data on change ’in knowledge for the -
¥ “'i“vi N x, ~ . , _tg
units in’the section "About Careergg' iso in Appendix E. ‘ -, .
~ Overall.Change - B v i
. The percent of girls in each age group who answered various per- :
. - ’ »
a g centages of the questions on the pretest ami post—test correctly were .
_tabulated. . ST ’ .
L *‘( ——— . 5 - el ———, — e e
Do “ he . . 7 1!
o oo . TABLE XIV =~ - ° X o 1
¢ ) B0 . o . . ) ’
; , CHANGE IN KNOWLEDGE % , :
- L B {) . Girls 97to 11 o ‘
v . . . ~‘Pretest Postr-test -
3 L Percent of Questions No - Percent No* - Percent
' Ansvered Correctly Questions Questions Questions Questions
"50 or less s 12 3% 1 3
__ 5T to 74 . . 16 ' 46 8 23
{-75 or more : 7 - 20 26 T8 - . S
) Total : " 35 -_100 i 35 | ° 100 ’
v . 4 ) . - 2
o { : "TABLE XV , ST,
5. . 2
i N * . . ; . ' ) .
o0 CHANGE IN KNOWLEDGE ** A
OO ' Girls 12 to 14 S ,
A . sy - - - ’ Pretest G Post~test )
. . _ Percent of Questions | No * | . Percent |7 No = ~ _Percent
' / Answered Cortectly Questions Questions (Luestions ’ Q@estione
! + 50 or-less _ 29 . 37 2 [T T3¢
el 51 to 74 33 42 .12 15
oot gt 75 or more _ 17 2 1 - 65 -~ | 82
Eo Total A 79 - 100 ] 79. 100
o - . ) i . .
- , R fo e
. : - ‘ TABLE XVI RN el T '
' L . CHANGE IN KNOWLEDGE . -+ 9
N 3 . : . ~ .
7"'3 - - - B 2 . Girls 15 to 1'8\ 7
> - . - ' .
~ e Pretest =~ - Post-test
y oo __ Percent of Questions [No ‘ Percent” .No © .. | Percent
* < Answered Correctly Questions Questiohs - Questions Questions X
. 50 of less ! 15 ° ; 26 ] 3 5 :
51 to 74, N 10 17 7 12,
- _75 or more : 33 - 57 " 48 |- 83 .
oot " Total 58 100 58 ° 100
, \({ . < - cL - 7 .o .- :
. "° » i ’ N ’ ~\4 g ’ ' ’
. 5 . g . 1 \
+ \\«{75 ’ “ i » ‘ -’. ~
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The data ip Tables XIV to XVI show that girls, particularly the

-

ﬁzounger age groups, did not know'a considerable amount of the information;

“ . )

but that after studying the units they were able to answe}rmore questions
correctly, probably indicating that they had an increase in knowledge.

" Girls ages 15 to 18 had less change. However, questiOns were designed

Y -

for all three age groups.

< Implications .~ - |

. 1. The curriculum is based upon information which man]&givis do not know,

-
N

L ) 2. The curriculum is designed so, that girls learn aboyt subjects which

can enhance their op rtunities for having a career of their choice and

¥

reduce barriers which may prevent them from utilizing their! abilities

.and potential. - . *

.
re
4

3. The curriculum is designed so that girls develop attitudinal change.

Change in Attitude - :-‘ .

" As one means of determining the effectiveness of the curriculum,

. changes in attitude were explored by using pretests and post-tests.

<

- Following are some examples of attitudinal change.

_“¥Girls. 9 to 11 years old increased their agreement ———
with the statement "Your own physical characteristics
jare what, make you special" by 20 percent.

«

o

Disagreement with the statement: "Marrying so you won't be

" lonely,is one of the best reasons for getting mdrried" )
4increased by 33 percent for girls 12 to .14 and~38 percent .
, " for girls 15 to=l18. * -. kA : :
. ,--: c /  Girls 12 to 14 increased their agreement with the state- )
L. L ment "The’ teen-age years are a time for fun and exploring -

\ - new .fdeag" by 36~percent.
‘l

The statement "Decisions you make now can affect your
. life 25 years from now" had an increase of 24 percent ”
for girls 12 to 14 and 30 percent-for girls 15 to 18,

-

Appendix F contains a table showing other attitudinal changes.
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attitudes. '* ’

Responses of Girls

‘world of work.

-

»

Yo ~ R - [

-8~

au

The curriculum was designed for the following purpqaes.

The“curriculum provides an opportunity fgrzéirls to chanse

LY

-

1. To he1p girls realize that they will be workers. - .

2. To he}p girls plan realistically for their years as members of the .

<

!

-
s’

3. To help girls make decisions in their teen years that will help

[N .
LY

3 to «

-

s’
.

¢ -them prepare adequately for the world of work. K

.
-

4. To help girls-belive that they have special talents and abilities

LY

*

» 3

-

.9

B that are unique to them.

RN

A review of the answers to the open—ended questionnaire would

- A
3

‘indicate the above purposes were accomplished. , : ) ,
o ‘ ‘- $ ’» - 4,‘.'.,:3‘

. Of the 356 questionnaires from girls 9 to 11 years old, 78 percent e

» -ev

were able .to list one or more things in response to the questicns "What

Sixty-six percent were able to,

¢ . 3
-

1ist one or more neﬂfthinga that they will do because of &hat they iearned,.m;,c

new ;deascdid you learn from this unit?"

about them in the unit. Only 19 percent responded negatively to the

‘ -

.question "What ‘didn't you like about the unit?" .

Girls 12 to 14 responded positively to the question,‘"Whatﬂnew

1deas did igu learn from this uni??" in 67 percent of the 683 questionnairesfff

]14 could list one'or more things
‘ o *}‘Wm ) : T en
* hat they would do because ‘they 'learned of them in tﬁe unit and 11 percent\

P - < ol

.listed specific thingq that they did not like,about the unit. ‘ I

Fifty-seven percent of the girls 12 to

e

] - 'Gir13‘15 to 18_comp1eted 266anestionnaires. .Of those, /75 percent Tg
listed new ideas that they had learned. Sixty-one percent liated,new ' T
things that they would do, and 9 percent 1isted things that they did ﬂ
L 4
) .y _
124 - ;" h . ) :
.’ 3. - s

L S I




, ‘not like about the unit. . : \g> .
. , -

" 'Will Be Workers+:

¥ Following are some typical comments which indicate that girls believe

N

-

- that they will be workers.

‘ YN = .‘ . ~
o Ages 9 to 11 oo .o .

’

"We learned about women_working anl getting jobs." .
"To look Forward to working "

"Find -a good job that pays wekl." . " g
"I learned that women could be anything they wish to’be.”

" Ages 12 to 14 o T

"Things about what kind of things a women needs to get a good johﬂn
. "That women can get the same job as men."
3 "That you can ieally do something with.yourself with your own choice.'

Ages 15 to 18 y . ‘ \ T

"That there are more and better job openings for women than there .
L . were hefore.™ -
T ¢ “How Indian women can do what they want, if they really try." T
"That women sHould start thinking about their future. ‘Not only
: ©+  having kids but makipg more of themselves." i
. “  "That yow can get jobs just like guys can*ar ‘the” same job as a
guy has, and that yournan have “any Job you want.“ﬂ
"Start thinking more about what my future will be, what job I

\

»
e

: will enjoy."
— o “"Iry harder to oE:ain grofessional work. \@iso to do things that
- men can do, women can do also." "y

» -
. . P s

There were many,comments which’ indicate that gi 8 are planningxfor

their years as a member of the world ,of work. Following are some of themn,
i - L, 3 - : : P .
Agég 9 to 11 5
= e
—"Women can be, lawyers and carpenters."” ’
MNGrow up like an Indian woman and _tTy to get a yvery good job."

st

<,

~ m . : »
: Ages 12 to 14 A . '
"What I would do in my job. How much I wdéuld- get in my check.
flow many hours I'd work." s o .
"Fidish high school and maybe go to college." -
. "Which courses you can. take in vocational school and which in a

= 1 4

Planning for the Future - T g S /
a

j\\\\\’ uﬁiversity." ) - . C
‘ :
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Ages 15 to fb\\ ’ . . ) g
. * #
"I learndd if I want to be a social worker,'wh\t kinds of
courses you have to take." - -
"Be careful in the decision I make. The\decision 1 make could
affect my life." - oty

"That you should think about, what you waht to do with your life."
"I 1Barned about different jobs and the schooling for them. Your

sﬂ;' . ‘ grades in school will help. you get a better job in the future That's if

(i L. the¥>re good " . . : .-

S . - ‘ J.- o
Preparatlon for the Future - N . _

ﬁccérding to‘the written comments of the program participants, there
is evidence that they are making decisions which will pf%pare them for the

» o . -

world of work. Following are examples of their comments.

|
Ages 9 to 11 .
"I will study harder." ‘
"That you shouid get a good education so you.can get a good job.

5 - ~ ~ , a

e " Ages 12 to 14 ‘ (
"Not to get married when yOu are young because you havesa lot of .

troubles."’

e ' "Not to have kids before you re married.

‘ "That thefe's a.lot to‘having children when you're young.

""Make decisions carefully. Gather information.

"Do my best in school."

: will try, to become more useful .to my tribe. ’

R — . "Look for“a‘cuilege that-is—near—my~home—and—near-my~tribew -

. . N ’ > - i
Ages 15 to 18 ) o

¢ ¢ LR e

-

s - L "Get an education and a job before getting married." -
e "Be more active in everything. Going to try to be. anything LA
g P I want to be. Something that interests me, and can help my, ‘people . o
L . ‘c. .. 1 ') . i
el e e (Jndgans) -maybe! ; S
1o 1’ "Not to get mé;/ied when I'm still a: teen—ager. R
g  "To go and finish high school and plan your life before getting o
* . Fg ried and havPng children.” . t"

C LI
o ‘l‘/ o
., \
'

a-

Do my homework more often so I can g0 on to school." R
’ , . . . ' : :_C;
An analysis of the written comments indicates that girls believe'that

-
I3

. ;S

-they;hgue'special talents and abilities that are uhique to them. Following e

> are ‘examples of comments which support the idea. - -
-

-
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. Ages; 9 to 11

-

"I learned to be me and we are all different. We dre all equal."

812 to 14 - . S . .
ooz o 1
"Let people know‘?og are someone ingteadsof no one." ~ .
"That you can do’anything yow want to do, anything that fits you.
ve to Be beautiful to have a good 115&." . ) .
ot to be a dumby-all my life.’

"To be yourself and not try to be anyone else."

.- "That I gan- become anything.”’ . :

You don' t

Ages 15 te 18 . ° o
[ . ‘
"Don"t change how yoy,are ‘for someone else."
"Set my Wmind on satisfying myself more than - satisfying men."
"Be proud 6f what you are."
¢ v P < 5

Further examples of comments by girls are in Appendix G.

4

Implication - N

Based upon the comments of girls, it appears that they know they, C e

)
will be part of "“the labor force, that they are planning for such, and .

“

that/they belive each person is special. . -

«

Learnmg Expenences . . L

To determine the effectiveness of various learning experiences

“an evaluation instrument was designed whereby girls had the opportunity

. v

¢ . r‘
. .

. .x
IR TR,

to check if a particular learning experience was ifteresting, was fun, "
was.OK, didn't make sense or was dull. The group leader administered

the instrument at the conclision of each unit. Following is’the weight

assigned to each judgment. v
B v_Interesging =1 T —
* Fun = 2 -
0K = 3
Didn't make sense

"
£
.

Dull =

5

girls judged various typ

«;To determine the way

they were grouped according to type of activiti

f;

80

v 1
es of learning experiences,
L)
vy *

g
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Following are some examples of activitiessincluded ‘in some of
. o N ( r o S . g

‘ Z, : - the categories. ' ’ . -

‘.‘ . ‘ . )

Art’ - Making a poster or collage, = -

Bdoklets ~ Those designed as part of the curriculum. i v .
. Dramatids - Skits or "pantomimes.

: Discussion cards ~ Quotes or words printed on cards which were

L used to promote discussion. . ) =
Games - Anf@xample is the Bing-Lingo game, which fEatures tribal

z foods in the Chinpewa language. ] .

Y

.

I1lustrated¢Talks - These were based on charts or-sketches which
were designed as part of the curriculum; for example, one set of
sketches illustrgtes women doing traditional work. .

~t

" Personal Analysis - Are problems which deal with the girls. °
One example is planning what .courses a girl needs.to enter college.

AN

Writing - Many of these activities required writing'SOmething as
a basis for discussion. An example is girls writing questions and
then mixing up_the papers and discussing the answers.
o - » _ - i T
Tables ZVIT to XIX show the number of activities within each category,

— - the total mumber of times that the activify was dome by éirls, and the )

. ! &
score for each categery. . _
v

S e

' TABLE XVII : -
= "BEING AN INDIAN WOMAN" - -
A RATING OF LEARNING EXPERIENCES

o
t e
- P N
h . N -

o Gifls 9-11 yrs old |Girls 12-14 yrs old{ ‘Girls 15-18 yrs old"™
‘ 'J““T:;. Activity #Act| # Girls|Score # Act|#'Gifls|Score| # Act|# Girls|Score .
Le T Art 1 88 |.2.1 . ‘ ~ .5
o Booklets 2 79 [ 1.4 2 | 106 [3.7] 2| 22 [15 "~ &
P Discussion -|- 2] 110 |‘2.4 | 308 | 1.8 8 95 | 1.6\ - .7
- " °  Dramatics 3 22 1.9 . : : R
Slides 1 31 1.2 1 53 1.5} 1 6 1.7 b
Writing 1 14 1.6 : A
Y ” /\- E

Only two activities within fhe section "Being an Indian Woman" received»i

-
-

a ranking of less than 2.0 and that was for art’ and discussion by girls 9
' % [T
to 11 years ‘old, but all activitids were'judged to be interesting. or fun‘

by ali'ageﬁgroups.




e TABLE XVIII .

. "BEING A SPECIAL PERSON" T :
‘ ' . RATING OF LEARNING EXPERIENCES
- & v ;
s Girls 9-11 yrs old| Girls 12-14 yrs old| Girls 15-18 yrs old -
+ Activity #f Act] # Girls|Score| # Act|# Girls|Score| # Act|# Girls|Score 0
© Art _71.773 | 2.1 7] 272 | 2.1 5]-.265 |.2.5
. Booklets 50 206 [ 2.0 7] 35 | 1.9 fg, 268" | 2.0
& Case Studied ¢ | ° S - 8 194 2.2 ~ 263 | 2.2+ .
.o Checklist S ! 52 1.9 1 ° 4 181 2.0 3 99 2.5
* Dramatics 1 * 21 2.1 3 79 2.0 1 21 2.0"
~ .. Digcussion |. 15 456 2.1 24 | 1139 2.0 231 6 2.4
. ‘Digscussion . . ’
B . Cards - 3 107 2.1 2 19 .o 224 - -
“ Games 8 172 2.2 14 546 .1°1.9 10 197 2.2 ° -
C . Illustrated , -
L Talk 6 338 1.9 12 504 2.1 1. 11} .283 2.4
- . Personal \ e ]
Analysis 6 208 1.9 10 481 2.1 5 159 2.3
Problem . . . . ° .
Solvihg ° 6! 116 | 2.2 127 451 | 2.1p 7| 180 | 2.3 °
\ ° Role ]
Playing s 2 35 [-1.71° 73 47 1.9 3° 64 2.3 .
. Slides” 1] ¢45 1.9 1 66 | 2.1 2 50 1.7
co- Writing 1 83 2.0 3 182 2.3 6 147 2.3
! - Quiz 9 4 198 1.5 8 289 2.1 12 4111 2.2 .
) . ) P . w ) g : . ~ ;
None“ef the activities within‘the section "Being 2 Special Person" .
. o were rated%low 2. 5, the mean score for each age group “indicates that ' "”‘:'a
L SO - i JUO “‘/\ﬂ '
. the girls thought the 'activities were interesting and fun according to « J
' the-data in Table XVIII. Younger girls judged the activities to be . @
more intei:&fing “than the older girls did.. Th_e slides and booklets R .
whic.h are parﬁ of tﬁe curriculum consistently recedyed the highest score r
o ]
Girls 9 to 11 seemed to enjoy checklists, illustra ed t lks, personal !
. ‘analysis, role playing, slides, and quizes_th\‘best Girls 12 to 14 ‘ ° ~
rankWts, checklists, dramatics,\ discussion, ames, and role - 5 .
S o ° B N g’
playing as their. favorite types of activities, ‘der girls’ indicated _ Co
’s& ‘ R —% c\,‘»“‘ ~L g0 N ) \' . R 4
o a, ;)reference for booklets, -case studies, dramatics, games, sTides, ’
‘ s - o i
- I d ' - : . ! . ? .. -,‘g -
“T . N > 82 - . o T :
' ™, - - i : X }_ . | 4\
N \ ] * » - ~ :ﬂ ‘_\:;‘7
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L

.

. be less than 0K} dull . or didn t make sense.

r.:'uu'"‘ ¥ . P ..
[ ’ .
e v M . . - . »

‘émdéquizes. A majority o,f \the girls did* not judge any ~activities to
/ . Ro‘ R ) . « . ‘-

As s‘hown by the data in Table XI)_L within the sectioh "AbOut"Careers"

~ ° g

~ , . P kS 1

the. booklets for the units consistently received the highest score,

-

Y

-
\S L 1.3

ranging from l 6 to 1. 9 Only two activities wére ranked OK -~ that of
¥

learning how to complete forms was Judged as OK by g%.-rls 15 to 18 years <

<

old and discussions were ranked OK by girls 9 to 1i.  Girls 9 to 11 fo.und

A ]
ar}\ activities and games tdJ be the most to theisr liking, while girls 12
l . A
to 14 liked‘the booklets, games, guest speakers, role pldying, and slides

" the best. Girls 15 to 18 particularly enjoyed art activities and the -
. \ = . ,
booklets. . .
. "’ s \ < . . % . h
/ ' TABLE XIX . ' ' e
‘ * -« "ABOUT CAREERS" y o ' b
_— T, : RAT"ENG OF\LEARNING 'EXPERIENCES L. )’
o P “ : .1 4
. 1. | Girls 9-11 yrs old] Girls 17-14 yrs old| Girls 15-18 yrs old
*  Activity # Act] # Girlg Score}l # Act|# GirlsfScore| # Act|# Girls|Score
© Art ). 50, 45 | 1.4 3] 8 | 2.1° 2 9 | 1.4
« Booklets: * A 52 1 1.7 3 125 1.9 31" 17 1.6
Case 1 K e - 2]
-Studies RN P P 13 402 2.2.4~ 712 327 2.0
, Checklist j = . 2° 531 23] ©
Completing | " o o4 . - .
: Forms 2 31 2.3 4 172 2.2 |- &4 16 2.9
-+ _ Debate NS i <1 22 2.1 o .
Digcdussion ) 14 ~| 3.1~ 11 321 2.1 8 L 201 2.1
Dramatics _ ] 41 | 2.3 017 1 - L
Games~ \ 21 v 17 41 1.9 T2 22 2.0 2] 10 | 2.6 .
Guest \ v . . £ ) - 4 ¢ o
Speaker ’ s 17 .12 2.0 - )
Illu,,strated . °. T . ‘4( e 4 —
- Talk NN TY,1 0 23 2.2 “1F.7c4 | 2.0
. '~ . Interviewing 1 31" | 2.4 . . P N
Personal « ! | . R - .
Analysis , 11N 342 | 2.2 "7 1- 258 | 2,2
Problem M PR : U R -
'Solving ., ) 5 179 2.1 ) 3/ .+ 18 | 2.6
o~ Role T : 5 RS A
Playing "] .| - 1] 267 |20 T . 1 !
. -Slides - . T b T1 1. 25 T 2,00 ‘ - :

* Booklets for the units "Decision Making" and "Career Opportunities were
not ,,e,galuated . ]

- .
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'unit‘that_were scored 2.0 or less were examined. The results are found
in Table%EX According to this calculation, the unit "Thei?qu e You
]
. wa's the best liked by girls. 9 to ll years old with "Life Span P nning

; v c. e -5 MU O, T

/(mphc ylons T

l All lparning ;xperiences were well received by the program parsicipants.

. .

2. A'variety of learning experiences appealed to the girls. s

Sat|sfact|on of Learmng Expenences by Umts

. To. determine whiich units had activities that were most favorably

.y ¥
N Y
°

rated second.
’ . . ” * i

. Roles", and "Just For You" at.2.0 dr less. All girls 15 t5 18 (scored
4 e . . \ .

the three units onvlndian women as having learning éxperiences of 2.0

v

. - - . . oo N N
or less., * ) . ; i ) .
. -t " é ) . hd - Lt )..f( N )
However the girds 9 to 11 indicated that in two—thirds of thes

anits, 50 percent or more of "the activities were interesting or fun,

while girls)l7 éb 14 indicated that almost 60 percent of the “units,

/
L ¢

’contained half or more interesting or fun learning experienkes. Girl

.

iy
>}5 to 18 judged that half or more of the learning experiences were

-

L4

N . interesting or fqn in '50 percent of the units. . et ®
- 3 - ’ Y - .
e -s h) .
- ¢ LI “
° * r ¢ .
2 - ’ —
¢ ,\ ! * 1
& ’ R
CL Lo ; ‘
x ) ' "’ . ¢
§ Ce
E’ .

. ' ’ M . ‘ s

recéived by ghe three age groups, the.percentage of activities for each

’

PO

A

~

A

-

All girls 12 to 14 rated "Famous Indian Women', "Traditional

v

'
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TABLE XX . %
ISFACTION OF- LEARNING’ EXPERIENCES BY UNITS

- ,&S
Y
, r . -~ -
. S
s . . cw -
- [N - " ! ’ 4

UNIT

Girks 9-1% yrs old

% of Activities,

Judged 2.0 or Less

Girls 12-14 yrs old
7 of Aetivities

Girls 15-18 yrs old

% of Activities
Judged 2.0 or Less

Famous Indian

. Tt

Judged 2.0 or Lessh

Imphcatlon

Girls found half or more of the cohtents of half or more of the

units to be interesting and fun as opposed to 0K, dull o\c doesn'*‘t: make

P

¥

'

.

Ny

. A .
Women N s bh4 - - 100 © ¢ 100
i":ﬁﬁ:ional . . 100 ’ 5!:00
Growing up to Be , "
an Indian Woman 50 - .- - 30 B 100
;‘G.rowi_ng /UP i 53 ° 59 . N 1
The Outside You' 86 20 7
‘Marriage, Expect- 43 26
"ations or Reality ' )
‘-.lj’ quég For-You . 100 56 -
~Fodd and ¥Yeu | . 15 10 88 9 o -
Your’ Money ) . 55 1. T 26 ' ,
Alcoholniqm ‘ BV S ‘ 29 k 50
L 4 .
Coping With 50 -0 .
Paxjem:s = . , o
Life Span ‘. . L 67 ‘ 23 .
Plapning . e : . . . LA
- - : L 26 * 67 T
Decision Making . ] £ 8 -
s . s, . :
“Educationmal 2 R . : . s LG
" Opporfunities- "‘\ . _ 43 . 42 "
Exploring B 38 7 . : s e
Care’ere CC . :"-.? ] . - '
Career 2 o . R . 4
OPPortunities .90 N 45 .t ( 23
% » - A % . -
~ ‘. /’ . ) 4
4
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Group Leade’rs EvaTuatlon

-

Group 1caders were -asked to cotnplete an open—ended questionnaire

- 7”""\ . 'SR X : g
. for each' u.nit which they taught. Following are some exampleg of their
.‘ ;V cg{nment,s. . " . - .‘ y f?: ) " v .
o e "It was a.really good.unit Tor the gir1s because 1 think it o
o . ' gave t:heni self-confidence in being &n Indian woman. It helped
o T them realize. they can-speak up for t,hemselves. The girl .
R -t 'really liked doing skits on the stories of the Indian woman.
: . The slides they found rea11y interesting. They never realized
a0 . there were women in these roles ¥
. N -
o t, "This Seemed. like‘the first time some’ of . these girls had
- - ) really ‘taken the. timé to think about themse]zves and what
v , they /want or want to do. ;: <
. . . R »
< o "I think this material rea11.y said it ke it is. It almost - °
- . P ;made me wish I hadn' .t gotten married- unti1 I had °been older. -
o S\ - .;..h think it did aﬂot@ good." oo
" "It was such "fun. Just to see~these girls come out and . N
ask questions aboﬁt everything when basically ~they are- .
oA very shy. R, ) >
. T A , _.ﬁ CEEE S I % . ‘:e ) -
e - - "Like the discussion on admission requiremeﬁts. for college, .
. - requirements for high school graduation, and the. worksheet e Rl
T . for courses. ", ® ' S -
. * " ~ . R } » @ ] - v
r "On the *].earning experiences' 'What Would You Do, as tribal )
o ’ ‘ chairman, these are the things the girls said_ they would-do : ,
e TR g for our community: . - . - 3
* '.\" ";‘. e Tt ) ot ' ) ‘
RN L7 : I'd like fo have ‘our own School. a
. . e s WI1'd like to have our own lawyers:’ < . -
' e . 1'd like t® have our own ‘medical-taboratory’ .
- T .. 1'd like to have our owyn hospital. . .
) e, i1 thoxight .th'ese were ,gZea ideas for them to have. .
e * - . b2 4
. .. - Included as Appendix H are fur.ther exa{nples of leva1uati:on,,,comment$ ’ *
VA - ‘ . { ¢ :
. — ) Lo 2 ’ , AN
' '-“. : 'mddevhvy group leeiders. R e 2 e . ",
N R v, . '\r““ . . ) . ~. . ..\ -
Imlct S IR RPN
plication, ,~ OSSP
" +" "+ . The units were acceptable to "the sta’ff who werﬂhirei;as‘grou_p‘ ~—
. . R Moo ) . } ) . ’ T .
o Ieaders. \{ » - A [
- ' - ,. ) T o o ' s d 1 . ‘
Jeo R . O S e
- - € . . . . .
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o Evaluatlon of OveraII
S Program |

Rh *~

RIS IR
R

. - The program demonstrates that

. [ 4l s

Extension and tribal Jroups can

5 - .

T f T jointly ‘contribute Lo and support

X‘. . , . ,aMdﬂi’outions by numerous

Extension faculty in.the. development ‘

I

: ,'(& N of the .curriculum and in ;imgjl’gmenting
. - - é’/ . ..

i /é the proje¢t as well the financial

. support of the.projec-t director -

. 2 ’ - .
) and seécretarial staff de the Z
< T ) : . R I
S . project possible. The project

~ L4 - . .- ‘ £ ) i -
L, >ceu1d not have been Hone without the support of tribal groups. .
R Theirf}ntrihutions of* resdurces such as space were essentiai.’ The ) )
. \; /b .;
X " .eontributions of tribal pwpople who assisted in the p,lanniug and inrplementation o
a ) ., ,- ) ( ‘\ ‘ .- h « ‘ i ‘ “ Y
e, -of the program were invaluab fe. - : oo = ,',f_'w ST s
N Methodology el e A
. / ” - . Y * % g > . + -..
L /‘ Y Seye,ral means Jrere used to evaluate the ov&rall effectiv ness’ L.
- \ i P N ’ ° . . . ";1 . "
Lo of the' program.f LT : %, " . s
R A I U .o : cn Lo T
. ~ 1. The peqple who helped plan for, the program in- their communjties,, . P
:'_ . ‘,‘, * -.( '.,,‘ 4 ’ "' ¢ * ot I3 : . - /1.3—4 # \o -
L -_such a8 education committee members, tribal council members and’ . .o

. . +
N sg .: . N T . ‘ * . ) . v ’ ‘y‘ ° -
s \ . . » ! . ‘ ] - e . .M

. ¢ . parents were oraliy interviewed and their gong:ents were _recor‘djd“ R
AT T . P ) s

oo + .. ..om t'ape. *This was .)ne in eight co nisies.'° - '.6-\' N n'\ ¥ w’.\-'-.’:‘:
N . e . o
- c. [} v 2,
L N “2 . Group lead\ers at one site distrih,uted questionnaires to paren'ts
- . \< N A
. 2 ' ~ ’ - /‘ '
. , B

ERIC .- -




i 5 - -79- - w - T _
:- v* . - . S L °‘,~
s + . [ ~ ¢ . . -
« - N " .t ( - .
N ‘ e ' < . i
? R + . : . / .» vl .a‘ X . 3 ; % . .
7 of girls who partici;))ated in the program and some%munity people. ;
‘ s ’ B PR . N

The questionnaire which was developed hy the-group leaders focused"
t, R R N ! L4 . J

" upon reactions, to the program. Forty-five questionnaires were’

P e “ . ! " . . . v e . 3 o %
. - . collectéd. . . . .. ! ,‘
) 3. Members o'f the adv~isory, cotﬂmittee were ‘also’ ora11y intervie\ved v
o7& s\ atid recorded. Six conmittee members were interviewed. ,
e ' e
‘%-’\.‘*\: %i:éen grdup 1eaders were orally interviewed and their comments
’f“f.:h et . : -x‘ " c. * ,x RN ) '

i N were recorded on* t‘ape.‘ an\terviews focuséd upon' their.reaction °
=r SPRLS < . B R
) . to the program. :

Comments by Parents

. "I apprecia«té’d' the prokram ?or my daughter s sake £ “.'f M .

as ‘well as the other girls who \barticipated 1 feel as ~~ ‘Q’ A, >
- though our girls -are/more in need of this type of program = - [N S
than most: girls thei; age in other culturai settings." \ e oy

. b
=~

> f’y’"’ . - I'd

50 - L

]
Falie 4
, ") .‘.‘ M. ¥ .

'.-

M think this. zis oné of the better _programs that has ~. L= :
P © come ‘#long’ fof all of. bur youhg ladies. I don't knlow . . Lo
. T Sif ‘this type of. program is ,being applied to the boys, AP

W &but it isn t a/bad idea." N e ST - ]

. . - . 0 S .
R e 'IA lot of girls- don't know what they're going to , ; oL e
, - . R do after they get .out’ of Eghool Some ©f, them have dro\pped ) A s
. .., out and they re just doing nothing. Th-ese girls that ;. .
e .. are in' the program,—they have‘5 talked aboyt getting intg | ! i R
Sy, something that .theéy want to do, something they-1like to

! do,..w vthinic t;hat s why_that ,progfain is real good."

S "(’My daughter) liked it .because she" decided tq thin]
oo " . j about‘bwhat kind.of career ‘'she will ‘have. - She wants t
s s vy finish- schdo,lk e said she wants her educatiorr. Then > .
. % . she cai ‘have’ things of her/own- pefore she stirts)a family. . ’
L T She understands a;lot of things about such thing as 5 T .
PR " éontracepti’ﬂles she said a lot df the other girls-didn' }: L7
a " ‘ikhow/anything gbout them. It w. kind of new o them. = * - -
-, I know T talked to a couple of the mothers and I told ‘them ° . . .
AP .what the girls are going to do about this and they thought ° Yo A ’
this was real fine." . '

. " . ES - a‘
oo A . o vt s o . J
' » "I thought that . it7was very helpful I had two . -
oo d’aughters whd . took part, one in e/ch of "fthe groups.
A ! think they got a 1oto out of it. . AN - . -k
o, = - . X . ~ . . v , » ’

-0
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_ please (us) she wishes to contin

' o0 %? think the rogram is needgg 'so that\girls can reach ...
their ‘go

! career.’ igfere re a lot of cafeers that they don't know

. education through high,schools, through parents,athnough L.

PR

"I am a working*mother. ’iﬁlnow T don’t gpend., too .
much time with my girls (but™ through the program)’ they . :
got a chance to get out and~haVea&\éifferent~goman s, view " .
"She ilearned about hersgaf s a pe C
§€ d of goihg to, P i
to better hefself mo e -

Comments by Commumty Pebpjg v AR

P

She now«seems
to realize the value of educatig o ]

L guess since I'm working as’ a home/school coordinatoﬁ ;( - Y
I've seen girly who I' ve thoughtﬁh;d potential But. they ) - |
seemed tg think that what everydile did was, have chi dren

get mirried, and so these werd their. thoices' an 'they .

ould drop out of school and have children{f Their tential ) - A~
was just not utilized at all and I thought that- .this Was LR
really sad both for them‘and for the community I hope L e
that, through this program, this will change." oo T —

-~ ¢ .

"(Girls) didn't see anything for themselves beﬁi%e
'we had Jthe Career Development program. Now that we have ~~° -
it, I think the girls see different things, like education, ’ ’
things that .would help them. We dom't have very many girls ' '
“that graduated from high' school or went on to college. ~ e .
. I can't remember v ry many anyway." . oL

ig." -

t

SN

= "I feel that ¥t is really ‘a fine program. It is} ) , «:l;

mother-would emcourage and that every mother would,be happy o
ave her. daughter attend." ' [ > . .o , <

e ks . . f

beaﬁtgful "and I think, it is' the’ kind of program that every ' o ‘L:

.

A think %he program is needed for a number of reaSons. e
Primarily beoanse I+feel that in -the future, young girls ’ s CoA
and young women will have to get into careers.’ -I-feel % S
- that there iBfa definite need for ‘career education. There '7; -
has' been a I¥ck ‘of it so far, particularly with.young . - N ‘.

-

Native Americdn girls. They are not exposed to career : R O

peers, throygh any other methods.* _ ’ - . . 1';.;

tential ajd set a definite goal and prepare for™ -, .'.”

about. That)was brought out for them, and visiting the . ¢
schools has frelped them.'" . . 120
et . - . .




N,

" gtrive for bettering heir ideas."

" , :
childtren. A - - ‘ J /\

. énjoy {ti- I think they're hungry for knowledge, but it -

» -81: . s

"I think it's needed for the basi“é,reason that a
lot of our* young Indian womgn have rather low support

. syggems going for them. They need someone to give’ them ¢

positive feelings abgut themselves and help then} want tLo -

'Lan\o“:ljl the areas that I i:ave been eoncerned about
is that so“many of our teen-agers are mothers. We have
80’ many teen-agers who have become pregnant and have

,"In this day and age most parents are working ‘and
they don't have that 'time to' spend with their children °*
on careers, and educatien and it'involves everything ‘
really, socialization, just learning how to get along
with people, just evéry involvement in growing up.".

! ' . ¥ Y ¢

"I think in order to *“help the girls you have to
have a very stryctured program You have. to have things - ;,‘f;’
thatrare all lined Qut. - You just ‘simply can't 'say ‘to them.
0.K. you cah be a doctor, if yoy want.tq be and you can’ ’
go to this book agd find out all aboug doctors, or y Lt

.are going to find out all ab ut the world of work. by ‘s e
Tistening-to-tapes. I think you have o havé som\&é’dy )
there.guiding thg givls. alotg- Phis :Ls one,thing that
this program did, and I think was very good o o

. -« Nal o

. "We don't have\ enough activities Jiere, akd whert something o
. Aswgding on the kids really. like it. “And they like to

work in’their 1ittle books. They pyobably 1ea_rn more .~
sabout things than'staying ho@e.' I know a couple of the .
mothers; they had to discipline’ their*girls by telling ™. .
them*if they didn't do théir dishes or -their homework . .
they couldn't go to the meetings. A 1ot of the girls . .
ded their work so hey could Zome out to the meetings., CN
It gave them a.couple hours away from -home aftez?sc jol. -~ S
(Without the meetings)- they pi’é ably would be sitti .
home or walking around. X ] -

. .
z L. s - v

"Well first of 'all when!T see, these girls (in the
program}\ they're all, happyw .To mé"that means’ 8o much,
becauseNl - feel that.they're gaining lnowlnge from ‘the
programijust by being happy in’ the program. The ‘girls

takes a pretty special persbn to get it acrogs to them. -
. { '

+ -

o "Well T think the tribe will be. looking for funding -
for this type of a progfam dgain next year, since this J
really. went over well We had almost perfect attendance LTS
at times.' "K TEm o
h ] ’ » o s ' ‘

b J




"Ithink girls are probab!y developing greater confidence
in themselves as girls being able to do something in. the '
future. You know, that they are going to ‘plan their 1life. .
They are bécoming more aware of themselves, that women
ean do things and that they don't need to just be housewives
or mothers.” They are thinking about these things where
"\I don't think they had befote and they've become m:%h '
informed about what is available for them."
. . ¥
«} "Well, (the program is) definitely-%eede because
in'the high gehools they don't have anything /as thorough
' as the program\to let girls know what's in store for them
after they graduate." .

"Most of the girls in my group have dn pped out of

~ school. Some have children already. They op't have
armghere to go and they den't know what to do with their
lives. So I think this progrgm provides goals for them."

. ,* "I found that the g\rls are real enthusiastic about
it. T.work:with the girl from nine to 12 and in fact they
call'me to mind me of tHe nights when the sessions_are -
o be helqE;§I think it is- a great idea for them to be

career wise on the yarious things they cah-~do-when they

are e

rowr up <;l

(The\progfam) is good<f them, They have something
to jlook forward to. Before ‘they never planned ahehd, but
they/dg = They have some kird of idea of what they
fit to/do with their lives and their future " -

: A 2 I *think it is a. good programs It gives the- girls .
o some: hing’to do and it provides a lot of dnformation for °
o '~thema I sort of wish it was around when I was their age.”

K}

oo “The girls have more self-respect. These guys around,

" here’tell them something. ‘Never before did they have .

"% an, answer, but now they do," . S : .
:f "I thought it was really an’ interesting program. ) i

N when I worked in.it. I saw a lot of the 'studefits/really :

S O grow and maybe “because of some of the exposure they had

N S ¢ to different careers. I saw them develop interest, ’

. j. o, They would ask other people about their careers and their ’ - - .

"o ) jobs, what they did every day. Thet's one, thing I thought : ', A
. " - was really positivel" e .. > ‘ \ R4 o
' ; ' "They “have realized. that they are an individual T s

and that they all have their own .separate lives, not
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Just be a'mother, watch kids, and cléan house - that ¥ . -
there are careers and opportunities for them and a whole RN

* new way of ‘1ife. All they have to do is make the step "

"I think they have become confident. They have
devVeloped greater configdence in themselves as girls, = 3 e
as worten in the future. Confidence that they can go \
out ‘and do things ds women, and they don't necessarily /.
v _have* to be a housewife or a mother. They havebecome

. more &dware of themselves as persons and they have become
much more informed." .

o . "We have,one girl who is not going to school.‘ She . -
L ' ‘dropped out of school, and after a few sessioﬁs ih the T Tl
.classes we had-held, she started back to school again, . -~ .
which made her grandmother very proud of her." DO

SRRy v r
t

e
E

"The girls understood everything, and how they have - " . -
self-regpect for themselves and they look forward to a . o
future - job, college, whatever." . ‘- S
- "I've had parents tell me that thetrgiris have - U T
changed because of the program. They've been thinking ‘
about careers more. I think that the program is a very S R
good program, thatypit makes the girls aware of the different
caréer opportunities that they do
. =  parents have felt that it 3 valuable program. They s ’
have seen a change in girls since they have a:?ended 2

ave. Some of the s

14

the classes. One moth old me that one of her gir)s _ -
is a lot more helpful around the house and she feels’that .
it was due 'to the program that we have. Some of the other
people in the community have felt that it is valuable o

" because it is preparing the girls to go out ied work."g;; i

¥

. p . "I think that the girls are more awaré,!f the different ~
' . types of schools they can-go to. They've found out that
now they can have vocational training. Now iIn high school
they are aware of the different courses they are to take,
.what requirements they need to have »

"(The girls) seem like they—are thinking about a %, M
future, about what to do besides just being mothers.' '
They are talking about different careers that they would
-like. They have also found out from the program that you ) ‘o

, have to take cert,in subjects, not just to take the easiest
) ones. .

T gained infseeing these girls blossom from the
shy person _to sompone who can express (herself) with self-
confidence’ in tha they know that each one of them,is an
individual and th&re's no one else in this world 1iKe

them. I xeally fe 1ike I've accomplished a lot in that
itself." _ b .

R

—_— T - . -




Follow up on Older Girl . f | -

. To evaluate the overall eff ct:iveness of the program, a survey

.

4

was conducted to determine the sg::atus of girls 15 to 18 years old

. ’ =

) who participa%ed in the program. Group leaders who worked with the :
giris in this age group were‘asked to ;:epoft the status of girls
& <

Responses were received for 33 of the 57 (58 percent) who participated

in t:he program.

o TABLE XXI.

- ) FOLLOW-UP ON PROGRAM PARTICIPANTS 15 TO 18 YEARS OLD
' - —— - —~z
o - -
L. - STATUS NUMBER PERCENT )
R % : AN
. , v Present:ly enrolled in . o .
) -« high schc_:\ol J" S B 26 . . 78.8 .
@ _ - N, o T = by
) Presently enrolled.dn: ? - 4 ' Ly
. ' " college or vocat:i,qnal . \J:‘ X . ]
. T school - .2 ‘ . 6.1
’ > : Graduated from high B Q , E
N school, but not in .  .J _ _ - .
N 5 college or vocational ! . - ;
- school . 4 3.0 = >
. e K3 * \» > o
» ot
o ‘ . — —— =
= . Dropped out of high _ A v L
L school : . 4 7 12.1
,'-. 4 N - . . -
’ TOTAL . T ¢33 i 100-.0 °
. o, 8
o : L - -+
/ ’ — ~
& ‘According to the data as shown in Table XXI, ‘more ‘than t:iire;-/\ R
. - ! ' ' N . ‘ ..
fourths oﬁ,;.the gifls were still enrolled in high school, nine percent ,
A . . 1"'/ -
¢ ¢ -
Q ! - N . T 93 , ’
. ‘ : . ,". . - .




-85-
had .graduated from high school, but 12 percent had dropped out of high

school. It is likely that factors other than the Carcer Development

-

program contributed to tRe fact ‘that 88 percent of the.older’ g:trl\s who
4 o

N articipated in the program were still punsuing their, education or E;:ll

(>

-
/1

<

graduated from high school. But based upon the responses of girls, d
their change in attitudes and knowledge, it is likely that the Career

‘Development program affected their decision to remain in school.

/

s
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Conclus:ons and Im lications

. The major purpose o the program

»

waé to develop curriculum and to

‘ ~
test a model for using it so that -

SN

Young tribal women will realize

that they have ggecial talents ‘and

/ abilities whieh\are unique to them
;d that they will plan realistically
'an} - make appropriate decisions which
‘h
wéli-énable them to utilize thefr T

ﬁﬁ&ential An the world of work

.- , N

S ] S . ) : \ ) @1 ;
C : o \7'
' anclusmn’s ; T S T
e e l. Curriculum Was designed which helped girls develop Beliefs that
. L4 )’ ’ N
:) o they have special talents and abilities'énd that they will be )

t el : PR .~§"~5..r":":‘. 4 Y - ¢ B
;&??3 AR omembers f the world of work - ‘ C e . -
ST e . ; 1T ) g F

X ] Cl - ‘ .
. 2, ¢urriculug was designed which enabled girls to\ggkg,decisions .
; o~ . 3& R . . :' .t . .
. . e and plans that enhance their opportunity to have the careers
. @ . ’ - ' " ;
. ‘ R of “their choice. Dy . x, g P L -
°.; S .~ 3. A.model was developed whicK\demohétrateg that the‘furriculum :
- T ) * ) s ) ’ I . ~
. ,cag,be used in tribal communitiesg e . c e

- N ®

- . s * 4
- ~ . - «

i e
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Planning. .. O S .

2

1. Advisory committee members can hel nsion develop programs

that are relevant to tribal people. .. L
1Y . Vd

.2, Iﬁprhe initial stages of the program it #s.important to olan adequately

) -

with community leaders and staff of similar programs so they understand

. ) ¢ pe N _
¢ and support the program. . .

,, Curriculum Development \

Tribal people who serve as writers and artists in developing/

/Tthe curriculuym enhance the relevancy of Extension materials for tribal,

+ & ™
communities. .t -

Cooperatlon With Tribal. Groups |

/\/
1. If an Extension program is to func¢tion. effectively wifhin a’u

community, it needs to ‘havg a relationship with committees and -
. : - 3 .
b » . . ~ [ -

programs that Have simila gpals.

2. IE tribal communities have input into selection of Extension
LN » b

staff, they are more iikely to be supportive of staff and Lavé 4 '

confidence in the program. ) Y S
: - - /’\ .y ' ‘
: Tribal members;were willing to Serve @s resources for the program

.
~
. » - e
o .
1
J

Staff for the Program . . :

1. It was found that women with a variety of education leve%? coqld >

' “ -g [y

perform the job responsibilities of.. being a, group leaderr In T

T ’ >

‘Eaifl—zi§p school drop outs were more 1ike1y to continue as group

« L]
[

,leadets than were high school grad et e " ' o

< . i ' ) _ Lo I

2. One can_expect a high turnoVer of E;ggg/ﬂéedeis;/gﬁn the, Q;oject R
. . . . . - \’ » ) B . .

. 55 percent resigned before completing the progrgmv\ T >

. - | | NG

.~

‘5
)
ki
R
§
i
i

, 4
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L to prevent resignations of group leaders and ﬁb enhance the quality . P
O‘f their worko ' . .- N . ‘e . . s W’i;g
mplementmg the Program | REVEEE L

\ B

_:_ The’ program can be done as ;\commuhity program.ﬁuring the school k
N

o~

year, as a special summer project, as part if a regular 7chool

,program, or as part‘of a’ summer school program. ﬁ? - "43
'Group ledders need to spend time preparing to teach s? ions
with girls, -1\ : ' S/ “f7e5"7 «;; .

. r . e . o.,/e b

. e : . . . ‘e {
3. g%gﬁt‘to 14 girls'is an appropriate size group.. ¥
. 5 . o, L ,
A program can be -expected to be more gucceéssful {¥ groups are

- . * » ~ -

-

. formed from within a neighborhood ot small\communlty. e

The units of the curriculum are-flexible iﬁ\§%1@8 of tipe. .gipe'
spent on a unit may range from one to lO“hours,‘wdtH;an average

~ Ll

+ . ‘ J

of three to four hours. B SR
: A regularly scheduledhmeeting space is essential. ) S
" Transportation is essential. o . ; - ) )
8: " Tribal elde3§4are encellent resources for.the program. .

9. \A special event for. girls from several«communities tends to emphasize‘

\
"

the importance of the- concept of the program.. W \
: £ ) . “
i ‘ . ¢ ' . - _ -
T3 . ' . . e,
:L P Ld . .}: *
5 ) ) \B Lo % o
6 - ; X . : .
sl . o L . . &
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. ., v’ . .
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. X , - . Y
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Cooperatlon With Other States e N
" vhe Cooperatlve Extension 2 ' & .
¥ 5 . - ’
f » o Service in Montana, Michigan,”,and ©
> . . L .. .
- : ) ‘Minnesdta agreed to serve as cooperating : ,
£ " ' states with the ptfoject. Rep/resentatives d - - 4
‘ . — from Michigan anq Minnesota served - . . °
' . on /the' advi;orfr committee. Copies ) : i Lo
. St of preldminary drafts of the curr1cu~l'um . . .
e . were reviewved by E:xtension faculty ' . ’
L .M, in Montana, Michigan, afid Minnesota. V\’ .’
‘ .The project director spent s
’\ ’ . a‘ day with county Extension faculty . ; - Y )
’ and“membere.of«'some Indian comunities L L. C‘;
- in M;c‘higan. The Session facused on the content of the prejéct and “
;;ossibilities ‘for using the materiels. < A N N S ‘ '
‘};n Midhigan the materials were u;ed for 20 hours of. ciéééi time
-~ ,
\ fot fifth .graders at Munising Public.Schoa],. They were »taj.ig_ht by g ‘ @
yh en j.nstructor employed under Ti.tle IV. The girl 'lWer’e ‘re(;eé’t'i'ye;h . : ’ ¢
’ I \ _to the material. The program was presenterl to the,\ ' stud R K
j, o J chunseiér and Indian aides at St. Ignz;ce. The counselor at ‘St. Ignece ."_
) | ‘ was enthused aboht the prqject but the aiaes dfd not feel they could ~ " ]
) .;"‘ carry it out. The 4-H program assistant“then contacted the ~sg:hool , ‘ ¥
, and so’me sesgions ‘were held., At Newberry the /Ind;;n l':om'e andrschool
coordinato resented the program to the Parent Education Committee. o ~ ‘i
. Ty =

This was fol]owed by’ presentations of at least one topic. At Bay

Mills the,program was explainedq_at a community mgeting. Space for

. ’ F .
] .. I . .

. §.98' e ) |
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. "v . [ ) e . - . T . j K
I - . : ' R
.- .the program at the Tribal Center was offered by the tribe. . n i
- T , . ST A
", . In Minnesota a program assistant for the Expanded 4-H Youth = -
T e .= S e : - - i BT S S

"Community Deveiopment Progrgm conducted several sessions at Whife

. e ’ T < Y ) ) A - P S M BN

.. . Earth‘ i . P .o . o L ., . [
. :\ " . * . 0 \x .t ’ .

’Inﬁ Montana the prograin has been presented to Box Elder artd

-

Rovky Boy schools and to 4-—H ]eaders at Rocky Boy. The project material

v . A

xgas,ancorporated into the regular school program at Rocky" Boy Elementary

-

-~ »

. 'School. ) L. e o . - \ o
: . . o Also, Montana Cooperative Extension Service invited. he projen:k" ’f
. ' di'r/ec,tor and a tribal woman from ﬁsconsin to present a ,two-day e i ..

NN
RN N\ NS A

= \'\_\\ ' training session at the Blackfeét Rjzservation’ Potlfr:_al—g—roﬂ'p - -

- s’ BT )
;. \ leaders, school counselors, ,and conmupi,t)&workers ‘atténded the sessi n. R
s R IR
,f,‘;( v‘./. It is expected that CETA funds\}g:ill be used to eﬁtploy groug léader/s.

i .o . -
Counselors at the local School é&a at the boardipg school ‘have started
J = b4 N . . ,
S " T to implement the program. . . oo i
: - : - . 2

- Strengths of the Prolect SRR

'i A ] . Following are comments from various people in the three states '
PN i

b ’ . " indicating" strengths of the project. ’ ’ e
é‘:} Co 0 4 ‘ ) ’ :¢ o - ) I «‘.«,,,

«« : ' "Parents were invo}ved with some of the sessions." )

«“ o . ., "Liked idea of matertévl prepared especially for Indians. .
) - o "Liked the ,>completeness of the unitS. i : . | . “ 5
i;;"' Cy ‘e, " o ’ "Liked ‘the cultural implications and.artwork." - - g
ST . ) "The information provided in the units was interesting ,

.7 e i and thought provoking." s 4 . SR

e . ‘ ‘"Information was good-and provided a basic unde\standing oo
! : ) . of the objectives." . e
S Lo , v . 3

" “All pages’were easily reproduced." . .
. - . . . . :' . , 1 N . .
! ., 1

“ERIC .. . ' :

N
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e '~ . - P} - o L
g L ¢ o . e s »
* ""The biggest problem w:lth the project is finding someone ‘ ’ ’ "‘
éwillin to lead the group:"* . . L
~ 2 R Q - .-
-3t .
. . %'No negative -reactions to the materials, only problems in F |
S A implementation. ¥ , . o
o oot T "Need paid staff ‘:o conduct the program." ) . « oo . © Y
s * ' -
) L "Family problems of a leader' affected the implementation C
3 . 3+ of the project.' - { <, i R
g ‘ . y
. H ~
: ' ) f "The uncertainty of the: availability of transportation is = - :
- ! .; a constant problem" ) ] .
' . NG & ) . \ X ‘. ’
; It appears that other states are receptive to ‘'the materials -
Py L .
but that time was needed to implement the program. ‘ * Ty

» 4

Inwta’uonal Workshop L os

P - A Wisconsin Invitatidnal Worksh\op was hetd to explain the pvrogram.
s . - '}

to Extension staff and representatives of tri al communities. Representat’.lves

from Oklahoma, Arizona, Oregon, Montana, Michigan, Minnesota, and “~

s ‘ . -

- » Saskatchewan, Canada, attended the workshop. The workshop fo/c,used ‘

" on why the program &S needed, how it was planned the involvement: "

“ - Py .-
e .

of compunity people, how the program was done, the curx;iéulum, and i

I - "
NN v .,

AR M . N

- " ‘the Pesults. Tribal women who served as members of the advisory

RS P
SR
1

. committee, yriters of curriculum, group leaders, and faculty of

UW—Extension presented@ program. P ' " y P :‘ cee
. Folfving the workshop one state held a workshop for 11 agents s o . Q
- o RRER
and aides who work with the Indian population. Many worksh0p participants y

‘.
> ‘ - ~ y }1 h

_reported sharing the information with other Extension.staf-f Extension . -

K4 -
.

advisorytcommittees, local‘education committees, or school _personnel,
R ro - . ~ . - - .~

,, - . PR
. ) .- - - - N N "y

.

such as counselors. Reports indicated "tha,t thé project. curriculum Con )
.".‘ - . ¢ . ° &~ ) . - e s . _” ::

> -
v, a

“

-
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«wiil be used with 4-H clubs and special interest classes for youth

4
- . . N

and adults in school systems. as well as for special tribal programs.

<People from other states have reported positive responses from those
'With whom they have gﬁare@ the material. . . \‘.\ . N
' An Extension Specialist in Human Development wrote the following. e
. ~ . Vewd
B | bglievejthg materials are excellent in centent, written - o o fg
in a teachable manner, and visually attractive. You . . Ny «bi
, . are to be’ commended for putting together such a complete N i3
.» ~ program, one {hat deals with.self-concept and ‘personal o rg%ég
: decision-making, as well @s the broader career-choice « . 3

options’ll N [ s - . .

(%
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Future Use of the Prolect e

. -

~ Contmumg the Program in. Wisconsin - . .

Based upon the positive response to the program in Wisconsin, it

- ~ - . . 3

. " whuld seem feasible fof‘UniGErsity of Wisconsin-Extension or Wisconsin I
« , - e . s
: . tribes or both to continue the prqgram. Leadership by county Exten- : -
-~ * . - ~ ) M T
_ sion faculty would e appropriate. ‘ T . S #
< 1 . e - - .

. . ~

At the conclusion' of the prograit commun ty meetings were held

[}

L + _ with community 1eaders and tribal staff to share the results of the “
’ project and to, plan ways of continuing the project. ‘Also:'Extensidn\ ) ) ;
o, faculty have been involved in the prograurnand iceas for continuing - . . s j
. . _ Jeld

: ' “the programming haVe‘been discussed. A display of the project cur-;' < T _ J

riculum was _

made at a -

. “;" N ~
state Extension *
'9‘ Az )

home economist

A Y .
meeting.
e - oafe

PR H .

. At pregent, a- -

) S ;_. . :;. i J.‘ . N

ngmber 6f.efforts,§re;underi
, nymbe -8, le;

w0 Yoy e w

wsy to,utiiiéeffhe ﬁfogfam; ‘

For exsmple, one school

system has‘employe& parapro-

fessional staff to conduct the Y

[ ] s,

program for junior high school

F

i,girls as paft of the regular '

school p:og;am. Another . . ,ﬂ%}

" school has incorporated the

curriculum into their regular

ERIC - - . - o2 . : . 4
L b ” . . g
' e - . . - : . ’ S - .

; ‘ . . ~ . »
' . : .




" program,

—

" new éxpanded youth pregram.

iw:sgjjﬂ e

. N I
K N . -

>

One tribe is planning to incorporate the program into a - . -

2

& college with a number of young Indian =~ .

.

women ‘'students is using the curriculum as a support program. gn l -
Extension agent in an urban area adapted,the unit "Food -and Yop" for. ;
2 . . o, S _

.’a special nutrition project with Native Americans. In another com- e

.
-
1.
-
&

: munity thefunit on nutritign has been used as part of the Expanded .. -

~

.

" . able to &xpect young women in‘other tribes to have~similar needs.<

-
Food and Nutrition Education program for youth

there should be opportunit to continue the program. These oppor- - .
4 $

tunities are discussed n the fol owing pages.

‘Applicabi Ilty for other Statés :

A considerable-part of the rationale for the programfwas based . ;nl~; .

upon ‘national data‘and supplemented by‘Wisconsin data, Bo it,is reasoﬁ&

-~

Certainly the response to the program at the, W

Q

v

Workshbp and to a diSplay on thi project at th

Now that the program cdrriculum has been tesEed and, completed,.

. ~ N
~ Sy

14
v T |

»
>

[N 4 ¢
.

i e

X R
- P
~ x:z« ey ¥

'- .a, o ri
-

|sconsin Invitationalu o
-~

e Ne it ional Indian Ea- "

-

ucation Conference indicates a need for such
¥
other than Wisconsin,

requests from other states for information. K

w;., P P wl s

P \

. It would seem that Extension staff and/orytribal groups could. {‘L )
"f - . \‘ :A *e s

provide leddership for the program. . The proc
. [ T

Another indicator of tHis 1s the number of

pr gram in states

8sés cogid be similir

L

community setting or a prograh in'a regular

. ‘ R e
commpnity planning there might be several alt

. implement the program.
*>

™~

. -

to incorporate the materials into'theiriprog

to those tried in Wisconsin - either an out- f-séhool progtam'in a

<

K/ 14

Y

Staff from an establ' hed,program might wish
i

»

chool system.

ernatiVes for staff to - .o ]

,‘schools might use the

Following ' '\;

.

K
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program. N T JEERENREA

¥

Following are some ideas for using the prpgram in your community.

As a special interest project. Four to six weekIY‘meetings:foc~

£ using upon a special part of the program, such as .'Careers", or some _ ‘

N .. . ' ' | o 2
¢ of the units included in the section "Being a Special Person" could : a
. B ; . h R " L] ' . -
1_ o be held. . S _ . ’ . ¢ e

»

Al - "As health projects. A community’health worket\could .use the -~

units "Just For You" and "Marriage, Expectations or Reality" as they ' - -

. . < . _ .
. work with young women who are heads of households. A community health

. . . »
representative could use part of the unit '"Being a Special Person" and -
. - . . .

. - A
the units."Parenting Daughters" and "Ideas for Planning" as they do

. N - » 3
.

«v.health programmingdwith:p7§e%£s. e o aede ‘w.,‘ s

As a supplement to a 4-H project. For example, the unit ﬁThe o

o

Outside You" could be used in conjunction with a 41 clothing projecth
5 . ® <?

* As a 4-H activity. For example, the units on careérs could be ¢

-

used as the hksis for a series of sessiopns on career, development.

Py

As part of a school curriculum. A school could use the units/

A - * P e
. - """ - *

as part of. the curriculum in social sciences, home economics, or

‘health classes: A school could use the units as an addition to the

-

{fl, o " regular curriculum, such as a mini-course or a regularly scheduled S
o ewse, e T 7 ST I ¢
T ' - # ) L
;_-‘ 4 .;’ A,person employed in a Title IV or JOM program could use .units

- . 21

. . for individual or group sessions with students or parents.

. ’) ' A tribal community, an Extensioﬁ program, or a school cogld employ c "

\ <
. ®

staff to specifically implement the program. Possibilities for funding

. B -
- >
* * . . . o & 7 .
) .
r . - v LA M -

o T 104
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* . ’ M - R . ERFr . »-
. * e - .
might be Public Service or CETA funds or funds-for_educationlprograﬁs.
- ,
: 3 - . - ’ b s 2 N
As a supp¥ément to the Expanded Food and Nutrition Project.
~ ;

The unit "Food and You" could be used by proifam assistants in their
] Soe

S

4

 work with tribal groups& ' v ‘ .
/ ‘ ‘ ) NN

" As part of an Upward Bound Prog_am, some units could be used.

[] A “ . 1

Vo

v

* 7 ) -
Expansnon of the Project’ . -
The project has some limitations. which proyvide opportunities for -

. expansion, Adapting parts of the curriculum to other tribal cultures,\ .

utilizing volunteers, providing additional opportunities for parents .

+

and otherd who work with youth, developing curriculum for boys, and - ;
seeking funding Specifically for a career development project for girls

are some of the issueg that could be explored

s L4 . - rd N ) LR ’
. LA . + ~ £ : Wl BY
s . - el ¢ B, Ry T @ ki

While some uni their entirety or to a large extent are suitable' .« . :/f}
~———— [N ' -

for)other tribes, others could be redesignedato suit a particular tri~*

bal culture., For example, the unit "Food and You" contains a section BN

on traditional Chippewa foods; pther tribal foods cou1d be substituted.

The qeit "Traditional Roles" is based upon the traditional roles of - s R
. ,. / .
rwoodland Indians, but the unit could be used as a modelvfor traditibnal/ .

&

roles of adother tribe. For example, the Extension staff at the Black%

feet reservation is rewriting the unit to focus upOn the roles of . ~

. . -

Blackfeet women. On the other hand, units such as "The Outside You", )
Y . . < ) > 0% P

" "Marriage, Expectations or Reality", or "Exploring Careers" are appro-

’ priate,for\lse in other tribes as they are presently written. .

. . _ . )

A few references are made to Wisconsin data or resources, Such
* /

)

infdrmation could be changed to suit'a'particular staté or deleted if
[ . / L4

not appropriate. - - -2 .
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- Additional units couid aléo‘be’developed: For exAmple, a unit

focuging on the roles of women in,a mat;iarch&t‘socii y

Bt be
B ‘ R ‘ “ }_/\g
appropriate. .

N o ‘ i :“\v~‘i
. Y B ° ° Lo \\\ "»-

ot There have been mary requests.for deveioping a similar éurriculum

for boys. '

’

Despite the special needs ‘of tribal girisl a similar program
- - »
. ; , .
for boys would be appropriate and f£ill anoté%r special need.

i
i
!

@ ’b * \ A\\
Certainly peer group pressure has an effect and if one hopes to ,

have young tribal women develop their potenﬁial apd us their abilities,

!
4

then all members of tHeir peer group need to have similar educa;ional
experiences. K )

pu L]

2

: < EERCIRN
_ It is believed that the program can be more effective if young
| -

\ women hear the message from more than one source.
{
| <

Thus it was hoped \
/ ;
.11, that such educational opportunities cohld be provided for parents and

i

[
SERME
L others who worR yith youth Such’ efforts have had only 1imited successq
. ; N 3
¢ g ¢

dev=. . | '
n . eloped and tests. g 0 |
T

-

: Effective means for working with parents and others need to be dev-
i .
%'\ |

2

{ - Volunteers | R

|
A
- PR . LN \
, S
. ‘ Throughout this special-needs project, paid staff were used to ! %
£ RS ' Lo
jé o impfément the program. Numerous resource people were also utilized. \ .
Y P S
Some were volunteers but many assisted as part of their job responsi- )
I bilities.

A}

P
- one of the strpng v?ifﬁg)Of mad&,tribal groups ia sharing. This conoept \

o

o P |
*of sharing means helping//shers, and there is ample evidence of this %
4 I
I
i

o
Ope of Extension's strengths is the use of volunteexs, and :

within a community. However, many paid positions within,a tribal com-

.
»

munity carry job responsibilities similar to the ones needed to carry I
”
out this program.

1

: R Je
This condition affects the effeotiveness of vol- 1 i

. ' > |

unteers.

5 ~
Also, as discussed earlier in the report, some group leaders

e
o L

N




EAT A A e T S 1 = R
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. A . . . . . \
. 5 . . - S~ I \
“ S - ‘ ) e
.0 who were employed to conduct the program were unable, to do go pri- - *.
- \ RN ; N L. - !
¢
e marily because of personal resources. The use of volunteers to cogguht .7

e . 4

-tﬁé program remgins‘to be tested.’ ' . - .-
-7 Furthur l—i!m;mation-- oo

N '. ‘Also, the ages of many of the program participants prevents deter- ’

L

Pt s pm
-

. °  mining the effect the program'may have,Jpon whether_théy will cdatid \,

. : \ s
L/their education,. It might be feasible at a later time to evaldate

’

- . aspect of th; priogram. _ v ) .

.- Based upon the needs bf young tribal women and the results of| tﬁ;

T T
» .

" project at thig point, it would seem agg£0priate to seek énd obtain A
Ly ..' . a \ (]

funds to céntinue thg\program so that society does ndt lose the talents

- d

and contributions of today's young' Indian womens , [ ipé
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APPENDIY A . Y
PR JOB ANNOUNCEMENS . L
[ 4 . .o
{ B %
%‘.s\: . s S R . ” * b . . . M
. » POSITION: Group leader (part-time) for UW-Extension Career ) .
P -— ) Development Project . i ¢ :
‘e. % POSITION DATES: ' Junme 1, 1976 to Adgust 35, 1976 . -
W~ . | R ‘ . . . . } ‘
® LOCATION: Lac du Flambeau .. e S _
& ' RESPONSIBJLITIES: - ot | S
: 1. To attend tgaining program, 2 two-day sessions and 3 monthly one-~
‘ day sessions. . ot ° . W oo,
‘. 2. To conduct group “sessions of 8 to 15 girls, ages 9-11 12-14, and ' :
15-18. Each group is to have: 24 hours of group*sessions., o™
3. To conduct 6 hours of group sessions for parents of girlst " Ve
4, To conduct 2 sessions for people who work with young girls. .o Lot
5. To conduct field" trips for girls. . |
‘ 6. To assist with career conference for girls.: ’ . R
] 7. To submit requested reports : L e s R
= e ., ‘ e R
o , MINIMUM Q_ALIFICATIONSr‘ T AL
. 1, First-hand knowledgé.of the community being 'served._',v O ) .,g‘ ) ‘;f
. 2. An interest in young pedple.: - 5 . "
. * 3. A willingness to do individual studying ix}b preparation for group )' .
L = sesgions. . .. . - . Cog
h 4. A willingness to t‘each in a group settlng . £ - - N oo
w. » % 3. Awillingness to do evening and weekgnd work« e o
. 6. An auto for regular bpsiness use, liability insurance and a vAlid; SR -
; motor vehicle operator's license' . . < ;
Lo ‘SALARY AND BENEFITS°- $3.00 _pe‘c héur for up to 400 hours during t.h‘é o - *
L ) o_p;oject period.’ Mileage and expense in accordamce with state policy. ;
. Soclal security and workman's compensation AN i
?;’;,' ) v . * - 4
B o ACCOUNTABILITY Account&le to the project director. . -
/ * 4 ] N > - »

APPLICATION PROCEDURES AND DEADLINE Send resume t6 Cathaleen Finley,
Project Director, ‘401 Extension Building, 432 North Lake ‘Street, .,

R Madison, Wisconsin 53706 by May 1, 1976. The resume should irclude > E
‘' owork experience, special skills and interests,, educational expériences, T
: ' and referenaqs. Final ixﬁerviews will he held in the commxnizty being . _
. . sefved. - . 1 = T - 3

‘- ’ o : 2 ' col o .
~ ' . . : I.p . o
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T, DESCRIPTION oF WITS ' e SR -

.. Fohlowing is a description of the units included 4n the ' , c-

] AN } 5

-,:‘ cutriculum. =, ." T ‘ ;
. . o . < . « " \/, ' v ‘

. - BEING AN INDIAN WOMAN. . Tl .

) MY . \ * ) - “ ’

*Famous Indian Women, by Janet Pascale, Chippewa, GLITC Health

[ - TSR .

- . .- Careers Recruiter.. For girls 9 to 11 12 to 14, and 15 to 18 years - T

. . -
- Fd \ <

o A old. This unit provides an opportunity for the girls to learn about

A%
Indian women who have made various contributions. to society in the
areas of health, politics, arts, and business. It also desecribes |
. . ) P 2 , : ..
v "~ some of the events in the ‘lives of women of long ago. '

LY 1

Y .
< - . . H -
R . A
- -
L L
) .
‘Q

., Traditional Roles, by Carol Dodge, Menbminee, Gnrriculum Co-

-

ordinator’ for Menominee Publit Schools. For g:!:rls 9 to 1’1 12 to

C B . 14, and 15 to 18 years old. This unit explores the traditional roles'
"i

vee , . of ‘woodland women and compares -them with roles of women today and in .

) [} - N

.7 the futuWit also deals with stereotypes and .the differ-u

A

R
LI 4 I N ",‘.:. v S

ences between trlbes.. ° - §

3 . -
G L] T 1 - . L R
P S B - . > .7

’ - .
T .

.‘Growing" Up to’»,Be a Woman, by Clara ﬁeCotsau, Chipp‘ewa.&"hor' '

> girls 9 to 11, "12 to 14,.and 15.to 18 ears old. Clara DeCoteau, S
s . M N - .w ‘ﬁ:\
. ' e Chippewa woman; was‘horn in tBe early 1900'8.» -Por this. unit she oo
) wrote the story of the first 18 years of her lifg.’ The story pro- f ‘ PR,

"‘ ) - \;ides a point for discussion' about preparatiqn for‘stpday 8 world

s
SR .

» .

- ! . * ‘P 'e
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A {

BEING A SPECIAL PERSON ’ D ) " \
Growing Up, by Cathaleen Finley, UW~-Extension. Eor'glrla 9

to 11, 12 to 14, and 15 to 18 years 'old. "Growin'g‘Up"'focuaes upon

some of the' phys_ical, emotional,and social aspects of growing up.

It 'deals with the idea that each girl is, .special and unique because

-

of'/her own characteristics. This tmit is often used as an intro-‘ ,

ductory uri t. ' . .

. 9
.

. - The Outside You, by Cathaleen ‘Finley, UW-Extension. For girls-
1 . A

9 to ll' 12 to 14, and 15 to 18 years ¢ old. . It is not uncommon for

teen-age girls to worry more about the appearance of” the outside

of their bodies than they do about the development of their minds.

The unit focusesg upon good grooming but only as p:ar_t: of a »g‘::l,rl's

.

- P sorgs

Marriage-Expectations or Reality, by 'Cathaleen Finley, WTEXT '

tension. For' ga!»rls 9 to 11, 12 to 14 and 15 to 18years old. It is.

-

- e

I}Ot uncommon: for' girls to marry before they have developed adequate job

skills. Also, today/an increasing umber of marriag/es end in d:l.vérce. .

This unit attempts to help girls think through the many yeara of

L]

i;heir li*ves~when they are likely to be both a worker and a wife.

- - . e T < - N )
3 . : LA '.4 N R

1

to 18 years old. This unit prode

at various aspects of human sexuality. The unit deals not only with

\
‘. . ¥

\

~fr

A .a .
. - K B . . «

[} . -

% Just for You, by Cathaleen’ Finley, UW-:Elxtenai‘on. F"or girls 15 P

des. an opportunity for girls to look

1t




- .
- - .
™~ ‘ 4

;: ' " birth control but also with sociological and osychological reasons

~

; : 7
. T for teen-age pregnancies. i ’
> 1 - N : N ¢ . ' ~ PO
,% o °..‘ . ’ 4 »;/-_ ’ ~ , ‘,
.:‘ A3 ' Fbod*and You, by Cathaleen Finley, UW-Extension. For ‘girls T o

9 to 11, 12 to 14, and 15 to l8 years o&d. Basic to the achievem t

; - o0 of .one's potential is one's good health, and basic to health is good

..\: & ) ) _ﬁ.—
gf”:Q o nutritien. This unit explores the subject of nutrition in an effort .
%f::f.k . to improve the nutri;ional status of young girls. . ‘ L

. % :
e , . - A

e N NN
43270 Crne By BaVepn

-~

: . : . . 2 ) . .
S, - 2 Your Mbney, by Cathaleen Finley, UW-Extension. For gfirls 9 g -

to 11, 12 to 14, end 15 to 18 years old. While financial aids are.

!-~ W

. available for higher education today, studenxs may have difficulty’

managing their limited\amount of funds. ~This unit is an effort to

o < -
.o N . - .y

C \
help girls develop management skills. ‘y o

- 1

. sy -
N . . PP -
- R v, N
& . - g - « T . -
‘o ~ - - by i
"o . . . . . - N
P . . . , «
s N . -
. ’

o Alcoholism, by Debbie Kruger, Pot&watomi, Home»and Sohool Co~-

o

¥

. L ordinatory, Wabeno. For girls 15 to 18 years old. §ome teen-agers

C h . are victims of alcoholism, either ;heir own or that of .other’ family

e :
i» members. The unit is an‘effort to help girls understand ;iboholism.. 3
Y “ ’ 2
. The unit;has been developed for older girls! - - '3: L
R 3 , s o
R A 5 . L
Copidg;With Parents, by Debbie Kruger, Potawatomi, ‘Home and i
. School Coordinator, ﬁsbeno. For girls 15 ro.l8 years old.v The\unit ’

_focuses upon parent-teen-age relatlons.. It attempts to help the |

girls uﬁ&erstand their feelings about tﬂe world around them a8 they S
. N grow up. ' - o ’ . "o
, " S L ," - & a : .T’ “

- 7’




Life’Span’Planning; by Marian Thompson, Women's Education

J"Spectalist, UW-Extension. For girls 9 to 11, 12 to 14, and 15 to (\\:

l8‘ _years old. If girls 1) not plan foraa lifetime, they may not_ N

'

E keep options open for themselves. In other words, they -close doors

"+ behind them, Today, women can expect to live to be 75 rather than
‘.7 .48 as at the turn of the century. The unit.is an attempt to helB**‘ N E

the girls plan for_those years. ,This unit was oftegwpsed at the .

conclusion of the program. ) e

E * ABOUT CAREERS " ' B

.

Decision Making, by Cathaleen Finley, UW-Extension. ior gifl

.

12 to 14 and 15 to 18 year olds. Teen-age-girls are faced o -t

. with decisions that have'a lasting effect upon their lives. For ‘o

example, the high school student who decides to takexbnly typing
i J T~ »

and shorthand courses will be handicapped if she later wishes .Fo go

L 5
o . to college. The unit attempts to help girls devef;B\defision-making

¢ - .
skills., . . oL
- , R tele .

P

f - Educational Opportunities, by Dale-Wolf,iChippewa,'Notthland .

College. For girls 12 to 14 and 15 to 18 years old. ,"Educational N

. < . . . . ’T‘?):
Opportunities“ looks at university, vocationalfeand apprenticeship- !

.' type@programs. Girls must\know,of possibiiﬂchoices ig,they are to- )
‘prepare themselves adequately in high*sch061.~

.o
. . - . -

| ‘
.

.

. Exploring Careers, by Bill Gleason and Dixie Heslef, Yéuth

Development Staff, ﬁW-Extension."

-

For girls 9 to 11,.12 to 14, and



A/ 2 -=104 i <.
Toob . . K
. ‘-4‘ . N ‘ . . J —/ - )n
O _." 15 t04\8 years old.. "Exploring Careers" helps the\%irls look at ' /l .
o ! ’ their own characteristics and interests and match these with various
2: T, e . 6" 04 ’ - ‘\ _ *
L ! types of \{Ol’.‘k. Thrgugh .the unit the girls have an opportunity to ¢
O NN ) ' !
9 M . .
o A :Lntewiew,.people about the world of work. B : . B
< ) J' . ~) . . . \ Iy
. T | S : £y
e Career Opgortunities, by Cathaleen Finley, UW-Extension. For 4 A
;r::.r s . . ) l’_’
c girls ‘9 to 11, 12 to 14, and 15 to 18 years old. "Career Opportunities" :
. = . P - ) N :,:
- focuses upon various career opportunities. It provides an opportunity o
N - . . , e AR
. " 7 for girls to learn about different careers and what preparation is * L
) . ' - needed for them. ' . ' N A
:* . L I b
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. ' ' . nAPPENDIX\
: . ' "BEING AN INDAN JOMAN':

v

a.‘

CHANGES IN KNOWLEDGE

u

IS . R 4 P N !
. r et B N < Percent: Correct Y - ‘ i
, . ° Girls '9-11 ‘Years Qld Girls'12-14 Years 01d " 1| Girls 15-18 Years 0ld -- .
- - .° . | Pretest ° Post-test . - { |Pretest:  |Post-test Pretest Post-test \ :
. : X " [ Ng. “of] Per<|No.,of |Per- | | No. of|Per-|No: dfiPer- || No. of{Per-| No. of|Per- ) |
UNIT ) QUESTION X 2 Girls*| cent| Girls "[cent | |Girls |cent]Giris {cent rls jcent| Girls jcent |
‘Famdus\Indian | Some Indian women were R E . : 1 |
Women *>p ) recordedin history ) - o - f |
: because of their com- ’ . . o o : |
tact with white people. 42 36| 42°° | 55 37 39 |.37 84 |
Famous Indian Long: ago, some Indian, ‘ R T ) ‘
/| _Wou&en women were guides for 2, ’ »
‘ explorers. 42 69 | 42 76 37 .- 65 | 37 89 \
.Famous Indian | Some Indian women have N . ‘ oo |
Women been doctors. 42 64 | 42 90 37 73 37 -] 95 - \ )
_Famous Indian Some Indian women have* | ° Al # - C T I . \ 7
;.\ | Women been -famous because of "\ A IR , .
s . théir talents,as artists.| 42°°| 60 | 42 - |°86 37 86 | 37 97: .
Famous Indian Some Indian women have - : . : .
i Women been famous because Qf - .
\ their leadershig. 42 | 52 |°42 ;79 37 57 | 37 92 . L -
. | Famous Indfan | Many Indian women A E s N
. .Women throughout history have . ¢ . - N
. been brave and courage- ‘ ¢ . 1 \1 A ¥ '
: ous. YR 64 | 42 -76 37 73 1 -3 97
. Traditional Women from all tribes - | , ] N . —— B
. Roles” had the ‘same roles. N 45 13.1 45 "36 ¢ E
5 “Traditional History books always . i . Con
%. | .Roles . glve a true picture ) L 4 DA of - I
. o of Indian women. ' - 45 | 27 | 45 47 :
; ‘4 . . | . A . . . 3 I
, % No. of girls ‘refersg to the total number of girle t:aking the test; "percent" indicates the percentage . of this mmber who )
) answered the question .correctly. For example, in the first entry, 42 girls took the pretest, 15 311'13 anewered the ¢
5 question correctly. Theee 15 girls yere 36 -percent of 42, the total mmber. ' . y £ :
:§“ ' . . - ) , o @ . . ‘ . B ] ,.‘ . )
:1;% ‘ .lf . . . \ N - . . . . . . H .
PR 44 . o ) _' ’ ST 115 .




. L ) . ! A (& — : ( ‘g’ 1; ER
. © APPENDIX C (Concluded) :
. "BEING AN INDIAN WOMAN": CHANGES IN KNOWLEDGE ’ ) . ’ \
'ﬁ.: ) IS
: A\ Percent Correct" F
p . Girl3+9~11 Years Ofd@— ||Girls 12-14 Years Old Girie 15-18 Years O1d o
. ' Prettst Pogt-test Pratest Post-test . Pretest  '|Post-test -. R
T " ' TNqQ, s0f| Per~|No. of [Per- || No. of| Per~| No. of}Pet~ .||{No: of|Per~ {No. of|Per- ;
QUESTION . Gi?fs* cent| Girls |cent || Girls | cent| Girls |cent '1eixgls |cent Girls cent * K
) In the past, some RS ' JENDIN B D [N . !
;.Indian women built o . o 1w & 4. N .
homes. \ 45 80 | 45 82 ( v N B
*1 In the past, some - Co o . : T
‘| Indian women tanned X \ - Y 5
— | hides and made . ] f :
- clothing. " 11 45 821 45 ~[ 87 o)
Sl Traditio al __In the past, same ola’ ¥ M o ; A nE
=F Roles “ “Indian women grew, o .. J o (UM
47 : gathered and preserved . ' \ , . o & R . 1St
o food.’ 45 ) g . I
. Traditional Migsionaries influenced C. « s
'\,'(Roles " the roles of Ihdian, 1l ' o
B women. : : | 45 . 1- -
| Growing up to In the past, Indian o ' ¥ 7
‘Be a ‘Worian "women were often brave . L R | .
= | and courageous. 30 73 | ‘30 97 1 32 : 92
{r I Growing up to In the past, there were , 17 — I
& |'Be a Woman . lots of people in an RN O P & R I
LN CHDU .| Indian family who helped ’ I Y § N
j ‘ each other. " 30 731 30 4-90 )| 32- 192
> [ Growing up to ‘People are likely to R R A | N BN -
" 'I'Be a Woman become very good.at . | S SR £ o i,
1 7 ' gsomething when they prac- ) % (P NSRS St (OO 1% A N T
- 9 tice it often. 30 | 77730 | 83 [] 32 SR N 92
] Grow,ing up to In the past, Indian B RV S S 1 . s T
| Be::a Woman women didn't have lots. . R S N b o . y \
* of choices about clreers. | 30 47 | 3n 73 32 47 |, 32 91 i2° ] 83 | 12 75 LA
Growing up to In the past, Indian child- : ’ ' el o b D ] , , j ) ,
a Woman ren were.often sent away ; \ s * . - . ‘ %
: __I" &0 boarding gghools. 30 laslise Igpfisa f] axl32 | 59 12 | 38 |12 |35 7
. . . | ’ - . . ' 7
) . ’ _ - - 7 - oy " - - e s Lo ‘ )‘:



": i ﬂj;“; (.* ’(—; N A e ) o . AR L . il v - R (AN S 1A .‘.—,, :,, "‘-’-’f":*‘\'iz“' ¢ f
TR ‘ 3 APPENDIX D ' a ; =
v - s 0 ° ’ ' B . Sy §
S ’,‘ ' L "BEING zAfSPEC’IAL PERSON": CHANGES IN KNOWLEDGE _ oL
0. b W o e < ) ) M L s t . . .
! 0 N c T o on > 7 Percent Correct N e\ B
A o i d ‘ | Girls 9-11 Years ‘Old Girls 12-14 Years 01d Girls 15-18 ¥ears 01d -
- ’ . . - .| ‘Pretest Post-test Pretest Post-test Pretest Post-test. <
. oL ' w.%"_ . . | Na. of|{Per-| No. of [Per-| | No. of|Perq No. of|Per- No. of| Per-| No. of|Per-
UNIT . QUESTION : i "| Girls*{cent| Girls |cent|| Girls |cent] Girls | cent Girls { cent| Girls |cent
1 Growing Up | Nine out of ?eq girls’ F : . : S ‘
B :| ;will work for pay in ° . ' e 1. ~F ‘ Lo
| théir lifetime. * . . | 69 ¢ | 54 |769 * | 72 98 40 | 98 80 35 51 | 35 94
+'t Growing Up Some, girls grow faster % . N ‘ ] . . -
o B T >t:han others, and.some : R R N .. . 1
I P ’ girls grow slower than ; 1 : oo . RAUESS IR B
i P others. : 69 " 69 871 98 {"86| 98 92 35-+| 86| 35 97
*”! GFowing Up | Women,can be ‘successful T ' . >, ' ] i
G in the world of Work. {\69 39 |- 69 81 [{ 98 | 68] 9871 86 35 89 | 35 89 5
| Growing Up | It is importamt to get [ . iR . g N I
B " good grades in high school. 69° 80| 69 .87 I'| 98 921 98" ‘| 91 35 91 35 94
!’} The Outside | For centuries tribal . < — T ' K - .
i You o women have been’ beau- ~ ’ 1 N N | -
O - | tifu] without use of‘ . a I . TR ‘ . X
an ‘cosmetics. * |- Es 53'1"45 . <] 96.|| 76 7 57] 767 | 91 26 7| 81 |} 2 |92 | "~
il The Outside | Indians used~ lakes and ° T s G'é S o JF 0 g« T
#4 You s rivers for baths back ¢ S R N o . . I s b= o~ :
‘| in the 1500's. 1 45 56 | 45 3 76 |71 760 {89 || 26 | 77| 26 P96 T | -
i ‘The Outside | Sweat baths were first. | ;. R 1 1 -\ _ L
P You: ® °: used in Sweden. ' 35 4 137745 129 || 76- | 14| 76 | -51. || 26 50 26 | 27
% The Outside | How often orff wdshes, her 2 R R i aee N I T N
: . face may have something P . R "“; R KT B ¢ YRR B B I o - /__‘; "{
to do with how clear * § ""51_,.\**.," AR e E ) TR § NCUNER P B
her complexion is. 45 1 36 | 45 "} 62 .76 o1 624276 - 4-83: || 26 | 8:-] 726 - |100 S
Posture makes,a differencd “~~ T O R D AT ¢ A ! R T M
: in fiow a girl looks. 45 58’ » 45 - 77.' 1 76 :68' 76 | 88 - 1*‘ -'26, 88 I 26 85 I
o T 3 : - ‘ PR ‘fj
Tk No. of girls refers to the total number of girls taking the test' “pgrcent" g.ndicatesrt:he percentage of is number who 21
ce .anewered the question correctly.  For example, dn t:he firat éntry, 69 girls took't e p;_etest", ,37 girls ansvered the
,question correctly. These 37 irls were-54 percent oﬁ 69, the tot:al number. s R Y _ , v . "E
- : o 3. . 419 SN P . —_— »’ =
.o e e ' L Do ] ‘-"' . BRI
\| t ) R ‘Q "’ 7 { ‘. . T C) ) . . . ‘ “ 3 :_f.?.: . . ’ .' :»" e 1.]_‘:9 ¥ . ;A,;i;"
“e . St . e - L R e T
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% * o e Rier e PR o T
> . A A
4 ‘ . P . ° 3
- [
e . ) APPENDIX D (Continued) ' l L
o ' "EEING A SPECIAL PERSON": GHANGES IN KNOWLEDGE S
A x ) . , .

.

. - Percent Correct .
\ . Girls 9-11Years 01d || Girls 12-14 Years 0ld - Girls 15-18 Years 0ld 0
g Pretest Post-test - || Pretest: | Post-test. Pretest. - Post-test 1"
B Lo No. of|Per-|{No. of|Per-|| No. of|Per-{No. of|Per- | | No. of|[Per~ | No. of|Per~
UNIT  ~ QUESTION Girls | cent|G#ris {cent] | Girlss|cent{ Girls |cent Girls |cent | Girls |cent X
] The Outside '|::0he should floss her" e ' - R S ‘ . EH R
__gu’ " teeth once a day. 45 60 | 45 80 76 50| 76 83-)1 26 1 77 | 26 69 . . |
{.The Outsidé | Split ends can spoil a . . " 1.7 o i3 N I
f:¥ou - beaytiful hairdo. 45 47 | 45 73 ‘76 %34 76- |71 || -26 96 | 26 | 96
|“Marriage, - | Today many w work for | ' B P ‘ . .
} Expectations| pay as well ‘as ry. \ (‘
{ or Reality -

Py N '4":5_ . '

\ -1]1 30--4 70 30  f100 | 21 {62 | 21 | .62
One should think about - N~ R IR - . N
other things as .well as . .
"being in love' when - . coe ¢ R R B ‘ T
choosing a husband. - ' 30 70} 30. 4100 || 21 |52 4 21+ | 90
Men are often more N . N S AT D 4 N
“‘happily married than 4 - S A e M e % IR R
women. . C 30- I 27 ] 30" JoF 23

-
2
/
4
;
5
» '~ - -
<
¥
v
=80T, "

» : :‘ -
cath A T
iz & e

. A wonan=gan work for pay | - B IR RTINS el -~ , ;
xpectatiogs{ and still be a good : r / R =

t or Reality | mother. . - - 30 | 83} 30
‘| Marriage, *| Both men and womef can . - o R RS C ' 1588 1
| Expectations| care for children. *© - - R 5 I R S & EEas G S .
" or Reality - e 30 |93 30. 1006 ] 2 :
. Marriage, .| A marriage contract p - o R U RN A NE R ) ":}.f SN
< Expectations helps people deal with - N S 3 S PR SR L 1 7

-~ _|"or Reality problems before they | , oL NS B O T RORRN 15 ONNE] ELA ,
AR O marry. k2 30-- 1401 30 | 87 .1} 21 48 | 21 62
" I'M¥rriage, ‘| People who are happy in . ERE NP2 SRR T
;- | Expectations| their jobs may be hap- , L e - . 1
or Realitl pier in their marriage T # |1 40| 30 67 11.21 | 38

l‘j‘l
+
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QUESTION
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“APPENDIX D (Continued)

I

.

"BEING A SPECTAL PERSON": * CHANGES IN KNOWLEDG

)

.

Percent Correct-

Girls 9-11 Years 01d

Girls 12-14 Years Old

Girls 15~18 Years 01d

Pretest Post-test

Pretest Post-test

Pretest Post-test

No. of Nof of
Girls Girls

Per-
cent

Per-
cent

No. ,of No. of
Girls Girls

Per-~

cént cent

Per-

No. of No. of|Per-
Girls Girls {cent

Per-
cent

'Expec
ot“Reality.

tions.

One out of two téen—
‘age marriages end in
divorce.

& -n

(R
[

30 37 | 30

90

€
-

76 |21 | 90°

-

(1=

Some ‘people practiced
birth control many, "
many years ago.

31 |45 31 77

50 34 91

Tegn—age girls have
stOpped growing, so

it is healthy for them
to have children.

35

L 34 32

34 2 68

In Wisconsin pregnant
girls cannot be expel-
led from schaol for -
being pregnant.

fie - T -

It takes money to raise
a child.”

| One needs job skills

before she can earn
very much money.

Bt

Babies born to -teers-
‘age girls may not be
as healthy as babies
born to women in their

'20's.

J’%’\‘»‘.‘J‘.

1.4 teen-age mother may

have a difficult time “
finishing her eduéation.

- —~ ey °

.
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" QUESTION

. . "“BEING A SPECIAL PERSON":

APPENDIX D (Continued)

CHANGES IN KNOWLEDGE

‘
’

. -
.

Percent Correct

-

.‘—:

Girls 9-11 Years 01d

«Gir13'12-14’Yearé,Old

Girls 15-18 Yeéars 01d.

Pretest’

Post-test

Pretest ’ Pbst—test

- Pretest Post~test

No. of
Girls

‘No. of|Per<INo..

Girls geﬁt Girls

't No. of|Per~ {No. of|Per-

Girls 'cent"Cirls tcent

i ‘Food & You B
i1 " | ence in how you feel.

_Nutrition makes a differ-

51

s 1o | 44

29° .| 72 RE

1, ‘
N .

!Fbod & You'

, Nutrition makes a differ-
ence in how you look.

51

~

a;Ibddr&_You

Nutrition makes a differ-
ence in how well you-
study..

51

éﬁ— 1 f—68~ “F [‘[‘ ‘

" 29 76 | 29

S, A e

%9 | 4r | 29

14 ) 557 44

‘.
i

some milk each day.

“4°Food & You Traditionally, Indian SR . .
Lo ' people probably ‘had a - -1 : A B
very good diet. . 51 44 43 | 44 29 | 48% 29
Pood & You. !| It's important to eat B . T
. four servings of fruit " e T e
: ‘ and vegetables each day. 51 &% 48 | 44 29- | 52 29
Food & You It's important to, drink | ) v P P
51 I

‘Food & Ym_i

Fad or crash diets can
be bad for your health.

51

29 |76 29

ELNSB

”qud & You

It's important to eat
breakfast every day.

51

B I e 1 Ml - i

Las 5] 4 |00

29 {ds 429

2

"293‘L1 48 | 29

Food & You

Snacks should not be
empty caloried foods.

51 -

29 - |28 . ] 20 -

Fd T AL
" -t
:

R e

A

e

Your Money

'} Money can be used for

three big S' s, spending,
sharing, and saving.

| ah ~§§§fmn'if?.

PR
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Some goals are long
teri and some goals are
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APPENDIX D (Continued)

-

T e

times to argue.

a "BEING A SPECIAL PERSON": CHANGES IN IQIO‘}\ELFE ‘ .
: Percent Correct _
4 Girls 9-11-Years 01d Girls 12-14 Years Old Girls 15-18 Years 01d '
. Pretest Post-test Pretest | |Pogt-test Pretest Post—-tagt
P No. of|Per-|No. of|Per- | |No. of|Per-|No.:of [Per- | | No. of |[Per-’| No. of|Per-
UNIT . QUESTION' Girls |cent|{Girls |cent Girls ]cent|Girls |cent Girls {cent | Girls | cent
| Your Money | There are resources which| ~ F 4 )
y can be used jin place of : : :
| - money. . v 17 65 | 17 76 43 60 | 43 77 : E
| Your Morfey - | Wants are different than T . ) . p f 5
1 needs. 17 35 {17 | 76 43 58 | 43 79 L ‘
‘1 Alcoholism An alcoholic hurts only ' , -} y P
.. herself by her drinking. 15 35 | 15 87 10 0] 10 40 |,
1coholism. | Alcoholism does not . - ~ ' =
% affect a person's way : " , . .3 T
. of living. ) 15° 73415 100 -—10 50 10 80 «
../ Alcoholism | An alcoholic knows that -~ ' j
B ' her drinking is not i 4 -
- normal and that she - - . b . o~
f .| is an alcoholic. : 15 | 33|15 |73 10 |4 | Ao | 8o
' Alcoholism Alcohol is a stimulant. 15 53 | 15 87 10 50 10 | 50
‘[-Alcoholism | Sixty percent of the t - o C L ’
o . people killed in- * . :
. -] drunkep-driving acci- . * . PO . 4
2 3 dents were in their _ - . , Lo ' -
® teens. ' . -~ 15 53~ 15 "93*. 10 30 | 10 90 ‘
The rate of alcoholism . o I R O R ‘ A ‘ |
- | in any culture is af- - - PR CPURIR IR [ 45 - ..
fected by the cultur- " ‘ . IR BN ey R 1 ; o
al attitudés toward the . RN NI SN ' . :
use of alcohol. 15 47-5) 15 113 80 ~10._}1.90
It is normal for you -~| -- | -} N R A B
and your parents to . R L N B : ' «
= have problems and at . . St N AR R ' ’ :
< 18 -1-78 | 18. 1100. 20. 8 20 90 hi
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R o . T APPENDIX D (Concluded) . - e ’ . !
s - .S . "BEING A SPECIAL PERSONY CHANGES IN KNOWLEDGE o
T;;J). . a ; “ . r‘ . . . . . g l ) ) ‘
i '“‘:_. t. Lo . S . ’ Percent Correct T s L ]
oo T, i * 1 Girls 9-11 Years 0l1d Girls 12~14-Years 01d" " Girls 15-18 Years 0ld
( PRSI - - Pretest Post~test Pretest : |Post-test Pretést ' | Post-test
T “ % ..y . . |VNo. of|Per-|No. offPer-} | No. off Per-|No. of|Per~ || No. of|Per-|No. of|Pex- ol
UNIT - QUESTION Girls | cent|Girls {cent| | Girls |cent{Girls | cent Girls |cent | Girls jcent o
3 “Céping 'With .| You can help relieve D B D R R P B ?
o i Parents tension and anger at . ) 5 o ~ . ’ .
- - home. 5 18 - 44| 18- | 78 .20 .40
“Coping.With | Parents have problems, . R 1 T
| Parents too. . ‘ 18- | 89 18 {406 || 20 -} 85
'.Go‘p'ipg With | You are rapidly growing ' ! N A I P
: RParents. . | up, which can cause A o : R R &
‘ - | problems. ' 18 ) . 75
.» " l.Coping With | Thé only reason-.for - N T
> | Parents some problems with .
e, g _parénts is because’ v , 1
o : they care about you. 18 80
2 | Life Span Most girls should 1 - / . e
LY. °f Planning expect -to work in S B A D
’ : their lifetime. - : .31 Y
' ‘. i / ‘ L, o i h
» - ¢ ) .." ° 2
. . . k
128 | B : S
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S ey e B T T T T ST T APTENDIXES . A AN
i "ABOUT CAREERS" C}IANGES IN KNOWLEDGE . . ' .
s . \ B Y >  Percent Cogxrect . ~ L L
L. » Girls 9-11 Years 0ld . Girls.12-14 Years™8ld Girls 15-18 Years 01d- .
Pretest Post-test |‘|Prétest _ |Post-test Pretest *|Post~test /
: c No. of{Per-|No. of |Per-| | No. of|Per-{No. of|Per- No. ofjPer- |No. of|Per-
¢ _UNIT . UESTION Girls* |cent |Girls' |cent | | Girls |vent|{Girls |cent Girls |cent |Girls [cent
t | Dacision . |A decision is choosing . . } ' ' -7
,, -Making from two or more ) 1 A ) e . ’ ) ' ) R
. ossibilities. - ’ 65 52 | 65 4 83" 26 54 |.26 92 -
: .| ‘Decision One needs information in ] , , o Jd </ ' . »
‘|--Making order to make’ careful , o K . - N '
. R decigions. ’ . 65 80 { 65 88 \g 26 81 26 ‘96
-] Deeision Sometimes. a person takes T e . : : . ’ ) R Lot
'| Making + {risks when they make a o . . 3 I : ) R
: decision. - g L - 65 82%| 65 91 || 26 69 ~| 26 96 :
» | De¢ision qHow oné feels ahout ! e L o . . ] h ‘ 1
| Making | something may affect ) L t ) - \ ti:
: N * Jthe decisions one makes. s f 65 65 | 65 -82 | 26 73 26 88
. | DecisNn One's values affect the |- R -\ . . ) te g oo
. | Making .’ |decisions one makes. } 4. es 48| 65 |7 H| 28 .| 69" | 26 88 .
, | 'Educational |Women can have - - o] « ) ) . - ) -
¢ :| Opportunities|apprenticeships. ' ’ ) b L 50 72 50 | 92 - N
i Educational [Notpall colleges offer - -1 R : . ¢ .
: | Opportunities|the Same majods. . . 50 ‘544 50 | 84 . . - )
i.]]: Educational {Onevneeds to take N - AV 1 - S B ’ NE B -4’
Opportunitieg]certain coursés. in . .. . ) - R Lt | N e
C high school in order to . g B A R I 1 ‘ . v Y -3
' |be prepared for college k S BT A S B U EE 1 ? AL IRTR A Lo
studies. , : A ‘1] 50" 52+ 50° -} 90 AR R | 1 :
There arg scholarships | 'l 1~ e . 1 1 =«
for Native American ° , . LA A O FE T NENIPR ! AN ; SR I T o f . D
students, so they can . - 1 - -1 L R N R A L U : 1.
go to college or voca- “ ) SR % IR S N I N N b 1 o ,
tional-technical. . . Iy “r NS I . P Rt & O . ‘ S IR
schools. . T N A v blo50 »',«'“66'3‘»4 50 . 92"*’\X :
3 ‘No. of girls refers to the total number of giszs taking the’ test; "percent" indicates the percentage of this nu@ber who ,
' " answered the question corvectly. For example, in the first entry, 65. g'.[rls took the pretest 34 girls answe:ed the oo
e g!_,estion;}gocyectly. These 34 girls were 52 percent ‘of 65, .the tot:al number. AP : el
D . , , :‘{ - v, - . & v RO " s .‘..:' ' N
o 1 . e e e e T 131
~ ! , N / ':Ayg:f , ‘-{v’ e . T 5"' "f“.fé‘«”
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. APPENDIX E (Concluded) )
) "ABOUT CAREERS": CHANGES IN KNOWLEDGE
‘”. ‘( : ‘ : o Percent Corredt ° ] :
- T : Girls 9-11:Years 01d Girls 12-14 Years 01d - {|Girls 15-18 Years 01d - -
= — . Pretest Post-test Pretest Post-test Pretest | Post-test ’
?L; E ) . No. of|Per-|No. ofPer- Np@.'g' of {Per-{No. of|Per~ , |{NG. of|Per- {No. of |Per- ..
UNIT QUESTION - i Girls |cent|Girls {cent|| Girls [cent{Girls |cent Girls jcent |[Girls jcent.
", | Educational [Vocational-technical = | ~ o ~ 1 : N
| Opportunitiesfschools and universi- * [ A - - ‘ < . ‘ : R O
e ties prepare people ’ . . _
R . forydifferent types of | _ y L1
" |careerss 50 76 | 50 94 g ‘-
Educational [An apprenticeship pro-", | . - o j ] ‘ .
{ | Opportunities|vides ,on~the-job ' ) 1. : - -, 0
SN KX training.. ! ) 50 38 |- 50 |88 arg
’ e - T . P
- ' < . v /’ B 1
- 3 - N v .
< TR o o ' N
t,‘, -d N ‘,/‘ ,m ’ i p
R R _ J
Z / ’ ’ : L . 5
. - ’ [ 4 N Y _,_. . ’ - ‘ 5
&; - - A . — , .
e / l - &4‘“ - X ‘7
. ' e ,
: - ~ : - -
< - .
. ) 1 32 . i - v - ) 133
- ] U N
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T 2 -APPENDIX F -, 2 VA oo T
’ ~ - * “ -
N - CHANGES IN ATTITUDES ’ .
_ Percent of Agreement 4
Girls 9-11 Years 01d / Girls 12-14 Years 01d Girls 15-18 Years 01d
Pretest Post-test/ Pretest Post-test Pretest Post~test »
N No. of [Per-|No. of |Pér-{| No. of [Per-|No. of {Per~ No. of|Per~| No. off Per-
* " UNIT ATTITUDE Girls* {cent {Girls {cent|{| Girls jcent|Girls |cent Girls |cent{ Girls [cent
" | Growing Up , | Your own physical char- . / A ] ‘ . '
S acteristics are what . . . .
: make you special. 69 52 | 69 1| 72 98 49 | 98 66 35 | 746 | 35 83 <
i | Growing Up It is great for girls o T A / R ) ]
: to be physically strong. 69 64 | 69 81 98 55 [~98 62 35 63 | 35 54
3 Growtvrg Up * | Girls should decide some | / '
: things by what they ’
.{~think rather than what « / . ) ‘ i
others tell them. ~ 69 64 | 69 81 98 81 | 98( I™89 35 94 | 35 94 &
Growing Up | Both boys and girls can ‘ VA ' > ’ . &
T \,\") be strong and both boys J . . ' L ; _'
- ) ‘| and girls can cry. 69 - 72 9 86 98 87 198 91 ¢ 35 91 { 35 °[100 :
The Outside | Every girl has some < '
You priceless beauty / S . . -+ - ‘ S | ¢
. agsets. 38 84 | 38 82 76 67 | 76 76 || 26 96 26 --1100 a3
.| The Outside [One doesn't need a:lot R b - ' .1 o S N '
v You of cosmetics te- look 2 R P s
aef beautiful. ’ 38 69 | 38 77 76 88 | 76 184 -] 26 85 .26-° 1100 }:
»+|-Marriage, “Marrying so you won "t be / ) ' . ‘ - N
¢ | Expectations | lonely is one of the ) g .~ ,
“| or{Reality | best reasons for- ' 0 ~ : I 7 '
- ___lsgetting married. v 30 - | 704 307 | 37 21 : | 81| 21 .| 43 ‘
Having 4 child is takin . r T . : ) L | . .
on a bi; responsibility. {- ' . ' 31 174 ] 31 {97 34 1100 34 91"
The teenf~age years are ' ~ i B SEEEES B R I : ‘
a time rtjc;r fun and ex- /\ , S NS A o A 1< _ ' S
-,;Jllorin_g new ideas. : 31 -3 61 3 97 rlil 34" 5 g4 |- 34 100
I * No. of gitls refers to the total number of girlsftaking t:he test:, percent" ind:lcates the percentage of t:his number who ..
“" "are in agreement with the attitude 1listed, For exanip‘ie, "in the first entry{ 69 girls took the pretest, 36 agreed w:lt:h
t:he att:it:ude. These 36 girls were 52 percent: of 69, he total number. ’ B o \ : . .-
- - ‘ N - ; s K
@ M [ = T I I, -
R * = '. ;};n: ~ .
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. APPENDIX F ‘(Concluded) °
o : CHANGES IN ATTITUDES, , .
N .~ Percent of Agreement . ~
- . | Girls 9~11 Years 01d Girls 12-14 Years 01d Girls 15~18 Years 0l1d
, , Pretest ™ Pogt-test 'Pretest . |Post—test ~ Pretest -} Post-test -
ol . No, of|Per-|No. of|Per- | |No. of|Per- No. @f|Rer- | [[No, of[Per- [No. of|Per-
' UNIT ATTITUDE - Girls cent Girls jcent | | Girls | cent] Girls cent Girls jcent |Girls ]cent
| Your Money | A budget is more trouble: | ~ Ty - w |- B o b ER N
1] | .than it is worth. 17 12 ] 17 18 43 126 {43 f 74 ) i
4 Life Span Girls should plan their ! : . R . 3
‘;_‘fPlanning life so they are pre- : ; . S ’ '
pared to have-guitable” ! I ' b .
-jobs. . * 31 "} 90431 | 81 -
"Life Span ‘| Girls should plan their e T o
.5VPlanning 1 education so they ean ’
. . do ‘tHe kinds of work )
> . that fhey wish.
"l Life S'pan 1 ALl giAls should look i
- | Planning . upon motherhood ‘as a
SR : full-tine career. v
.. | Life_Span Every gi%l can make Tt
| Planning choices apout how she .
T wants her life to be.
i - | Decision Decisions you make - -
> -1 Making now can affect your i
47, g 11ife 25 years from s
) > nov. o
[ ‘'Deedsion.. «}... It is a good idea to
Making 1 keep your optiops. ‘
: open.
n &
'y ~
t >y - ‘ -

& 3




APPENDIX G

. SUHMARY OF RESPONSES TO OPEN-ENDED QUESTIONNAIRE b

Following are some exampleq of comments ﬁritteg by program

.particiﬁants which illustrate their reaction to the units.
v o -

.

v o

COMMBNTS REGARDING THE UNIT "FAMOUS INDIAN WOMEN"
. U
What new ideag did you learn from this unit?

<

-
Girls 9 to.l1 vears old: -

- . o »

~ Indian became famous and they became doctors.

.

‘= That most famous Indian women were brave, courageous and

- « e

-

© " had strength, and determination. .. e
- They were brave women.

Girls 12 to 14 years old: __— n f\‘;- e

N . -, M ot . X

. = Women_can be just as important as men. ’ ﬂ.f f CcE T

s ,;' . R

.our ccuntty for centuries. I,

'- Try to be what some of the women did.

ot .,

. ,;;i . oL R

. ~ How much bravery it took and in;elligépcgz
GLE1E 15, to 18 years old: oL
- . ‘ '%-,,,2"}'/ i
~ = That there was more. famous Indian women than I eijm'knéw or

heard of. ST . e S,

. ’ . ‘ . ..

- o ‘ - . s

- All ‘these Indlan women have talemts. , - -

~ Act like them. :

.

. . T '
* -



2

Q

[Aruitoxt provided by Eic

- That Indian men weren't the only ones who fough}: batties

pe
- for our freeZiom. ’ . . L
B _ What new things will you do because you learned about them :l.r;w
- this unit? ‘ o
Girls 9 to 11 years old: .- - N ~ -’:" /
P I will study hard in school. ' CL 3 - -
) (-\ Y‘ougg}.r \'bécome famous 1ike the famous Indian women .
' = Work. ) ' ST :\\' | -
Girls 12 to 14 years old: | o o “%\\' i
' -’:I'il read more about the famous Indian women. .An?;\*”ao\ the
other things-that they did.. - ) ; = \\’\_,.A oo
- Read more about Indian women . N what famouo things, sha;.:e N
what I. learned about Indian women,, SR ‘ L
; L Try to ‘be im'ﬁortant. Try hard .not “to. be lazg\ Share what _
I have learned , L [. R .
- Try thtngs women never did before or at loast try tny b@
’ ‘a/t: everything I do. ) - g , _‘M}
Girls 15 to 18 years old: ) o S

. et

- Help out my tribe and other Indiams. = - “° -,
‘- Go out and try to do what I think will help me of ‘other Indian

people. - . "

+o8

COMMENTS REGARDING "TRADITI{NAL ROLES‘" |

What new ideas did you leom from this unit? - Co .

']
-

Girls 12 to 14 yea’rs old: ' s,

-

- How old Indians lived and how they worked.

4
.

- ﬁow traditfonal women lived. .

-
o P
'

\

RIc 139 - o
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Aruitoxt provided by Eic:

.- Girls 15 to 18 yeatrs old: .

' © ¥ That the Indian women from long ago preserved food, made
and decorated baskets and clothes. They gathered berries~and"

“g];u:illt homes while the men were out huntingy -

-

' . PR

=~ Indian women worked.hard. They had a lot of things that. . ¢

> 4 ‘ .

they ouwned.

~ Why you should Jhave respect for yourself.. —

» \ . ' B .

- That Indian women can do anything.

Ly pe——
t

: i ) ' . N . '
- That the white settlers had the wrong idea on how thg tribe - .ol
* } . ~ M .
- was set up..y ) : -, e :
. M ,
What new things will you do because you learned about them in
‘this unit? ' . ] .
'G:L.rla 12 to 14 years old: .. ) S ) A\’. Tt
¢ = * “
“* = To teach my ‘kids legends-and history._. .o
- Reapect myself and elders. ] o NI .

-
.

- To plan real good and listen to what older people have to L
say 80 you will learn. N v - '- ) . .

- . ‘ y S

- Read more books about the old Indian ways., -

. T AR
Girls 15 to 18 years old: _ . ., I ]
~ Read some more about all of tl'fi_a. o - :
. = Be proud of what.youw are. . ‘ RS .

L] - .
= T

. = Try to understand why ftndian ‘Women afe stereotyped. . -
i . ‘8. . -

- Keep my respect for myaelf. T o r“

»

}
- Ny

- How they really help- each other and what parts of. jobs were
4

. e e G - £

expected to be done and the men really treated. the women as
v < ~

equals and no( as slaves.

.
»

~ That the Indiap men really treated the Indian women as equala.

v

‘ That aome white authors didn't really know what the roles of an C

140" ™ o
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- Indian woman's life was really like. - \
’ -'j T a ° t %
;,gco\mfnms;knmm'c "GROWING UP TO BE A WOMAN" L

(R

‘What new ideas did you learn from this unit? o

11

e’

. \Girla 9 to 11 years old' . - N

PR - ~
;

“ - About a little Indian girl who went to scho‘ol.‘

.
*

. £
. i
,,:(

- Growing up and what ycu want - to be when you grow up.

-

G:l.rls 12 to_ 14)7ears old° ’ - / :{' . -

- ,‘, °‘f>n
. . -?‘

-~ You can do more things.

= Learned how the Indians used to deal with th‘;lnga.
. § -~ A lot more about different ,girls and how they :e'ujcftﬁl"an@

about being brave and how to deal twith: :tft. » ‘, N

- That women were orave. i :

. ’ et

: ~ What and how to get jobs and do thingsu{

VR e .
o '*x‘rm:“' . ~.

.o growing up. ( ' .

- How to act as a woman, the changes you go through

]

. 'Girls 15 to 18 years old: ) o o

’
LN

.
[

.
e

..

- That I got to be brave and courageous, respect your parents

oA

and aunties and uncles, listen to t:he{l, to g0 éway and uieot

people. Don't be afraid about life and néw ideas: .

- A

~ What.it vas like in the olden days.” . -
» t- > "éﬁ%‘ ’ ) - » ¢
‘ - - How people -had to cope with lifo during those days.

S F Ak

r
R

- ﬂow to talk things over with somebody.

‘.

P

What new things will you do because you leamed about them
in this‘unit?

[

- ' ‘:7 - 3 ’ L oa . - . .
ERIC” ' 14l ..
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Girla« 9 to Il years old: . ) ' .

‘e

- Gfov} up like an Indian woman .and try to get a very good job.

-

- I would like to take piano or organ_:lessons.

Grrls 12 to 14 y.ear's old: )
. = Know hg:w to go about rough times. )
- Learn to iike aifferent kinds of kids.
« - Learn how to handle problems better. .
- To decide for myself | g ' .

Girls 15 to 18 years old:

\ -

- Go meet new people, schoofs, have talent, and be kind, be

brave and courageous with everybody. And tbink about life.
el

- F:ead’ about other Indian people's life stories (they re"
2 1ntere8t1ng). « T o o ERE
‘ - Think maré about things. - - | L 'l ',' L
- Try harder to achieve success at:”some‘i:l.'&n—g:v_w SO
COMMENTS REGARDING "GROWING UP" | \ I T
o What new 1dea's did you learn 'frogl thisﬂ-unit?g ﬂ - ‘
* Girls 9 to 11 _years old: o L o Sz "v»,. » * '
' = I learned about menstruation. R :“ ) ' .
~ About the different careers I coild cheqse from."
- I”learn that’ growing up was fun, and@tlzat girls can do what ’
boys do. . ’) " ‘ L .
- Learn to l(mo're sports. R 'ﬂ -
-Girls i2 to 14 };ears old: - ‘
- That; women can do the same work that men do andvso'metimes »
even better. . \ :

4,5«7

-
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~ What girls did when they had theif first menstruation

and how these people celebrated them. . .

- v

.= I learned of the clotbes people used to wear and how they °

-

L

changed .

- -~ .

.- The women are equal to men, like finding jobs or supporting - A

4

L9

«
-

. a‘family or getting a_man's.job. .

- That: girl&;ar strong as boys, and theyn can %an at

times and- the§ can be nice at timés. And to\"be nice to

. other girls. Coe " : vfz? RN

-
a

- To take care of yourself, not let the men get ayay Y

.with eVerything. ‘

[ "-'

- That girls shouldn't do all the hongéydtk

‘ "

mess things up. \ V '
-

- Girls don't have to dress up for a boy or

to spend hnurs on doing one thing.” ¢
’

- [

" Girls 15 to 18 years old: ) ‘

ur

: - That everyone is different and you should do what yon want?, ‘

not wha*t peo"ple tell you. ‘ A PR .
" s - That women can do anything a man can d«éf U N o
c oz How few women worked in professinnal vio,rk. - ‘.\»
~ I learned how to take cate of yourself and ‘what your body
- and self mean to you and how to prepare yourseIf for your
—ijuture 1ife and what the differences are between a man and
.é woman and what are the®same. . ‘ ‘ .
-1 ‘learned about‘ how we should start getting aﬁead'of men
e e #, 1nst:eed of s staying at home all the titne.‘ We_;should’g'et

.\
[
g H

3
»
N
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out and get a job.

' What new.things wi],l you do because you learned about them - 7
e inthis unit? ! .

- . S ev -
o

Girls 9 to 11 years old' .
-1 will do a lot of things. Like I '11 do some work like

be a teacher, or be-a 1}?.\rse, qr be a singer, or' I will be a

- A o ‘ £y
dancer. S - ~ v

-

- Be something that }Z.never thought of before. - Co

- When I get married I will always-tell my' husband to, pick up -

“* his own mess. ' " Lo i .
- . » . & . ) . .
Girls 12 to 14 years old: . . T ’

- Feel better about me. L

- I'm special too. S

v (AX
- No{: spend all your time straightening your ouse and 'don’%

T a

do things on my own. And, make my owm decisions.,t,, ” -

- To be what I really want to be. SR .; T

Girls 15 to 18 years old: . < _ Co

~ Be a truck driver. . - R 1

- Grow up to be sensitive. o SN

~ .

~ To be nice to other girls. '

- Ignore guys who think a woman 8 place is in her homé.

- How strong a woman can be and how strong she real].y is. :
; . ‘
COMMENTS REGARDING "THE OUTSIDE YOU" o .

~ What tiew ideas did you learn from this unit? - -

144
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~

‘

A

Girls 12 to 14 years old' . ' ;

- I learned how to _brush my teeth and I know how to ,olean my
’J‘btush and:‘comb, I know how to- wash my face, i
-1 1‘earned how to wash my hair. I 1ea'_rned -hbw to "% my

nails. The Indian women were cleanet than White: women. .
' ' \ : ARV T

4 R B
- To'use dental floss. sore L T “3“’33“

a

That Indians used sweat -baths before Sweden. .

' .

”
°

P

=

-

- That Indians bathed every‘day.' : e o .

-1 1earned that ydu can' t be pretty if you wear lots of

) .o >

perfume and makeupf R R "I R

pd

-~

!

- How to take care of yourself make yourgelf look sétisfying </

B

without make~up. . . NI : . :f‘ .
o + S ‘;& v C ) .

- That you don't need afl kinds‘ of fancy make-up to -he good-
looking and that Indian girls eepecial‘iy don”t need ‘;xgake-up N .

because they look oK without it. ’ e e /h&° T

ey

- How to make your hair and skin nicer. J Brughing your teeth
. 9 . L
and flossing them\ How to keep your posture straight. If you
:?;&I’
have t}{ick hair th,in it. Co to the deptiat every six. montha. )

1

- N to bite your fi'nge

"

.. .6 rls 15 o?lgyears l‘df <7 . e .

- = Bleaching your hails&m? wearing cosmetice really is .mot going

- To keep my hair and eyerything else on my body looking

) B + 3 *
‘i \t . ~ . o
clean and neat. : - , , S
: . ?3 R

» )
to make you more beau«tifu} _The other things I a1ready knew. y
T, e f ) - 2
' What new things will you do becauae you 1earned about them . 1
in this unit?® T _ oL N e ) N
Gitls 9 to 11 years old: - ' = . AL £ "

»

S AT A




-= Brush my teeth right.
. . A ¢
’ - Cleag and ffie nails. (\ ;
- Keep my skin cleaner.. . :

Girls 12 .to 14 years old: g : e

- Wash my hair more often,

. -

y = Keep myself looking healthy and my hair looking bright. My

Fe . -

~ ' gkin is smooth. v e

b
. 1
.

- I will take more baths, and I will take care of my nails,

4

I will dress more neater. I will be .clean.

Wash my face twic day. Stand up straight, sit down °

S

straight. . Walking with your toes straight ahead.

eep a smile and look happy. Keep hair and teeth.clean.

¢

Keep clot es neat and clean. . : ‘

- .

Girls 15 to 18 years old:

L8 F B Pt v

/™ 2 1'11 try to look begter. I'il

looking good. I '1l try to keep my hair looking good. And v

I'1l try to floss my teeth every day. . - .

- To keep your whole body clean. N -

i 4 «
\ -

COMMENTS REGARDING 'MARRIAGE, EXPECTATIONS OR REALITY"’

What new ideas did vou learn from ‘this unit? -

i-r M

Girls 12 to 14 years old: : N .

~.It's dumb to get married aroundlgﬁf*f‘ﬂg. . -

h N !

- Not to get pregnant before you get married.. '

- How I can be set back in planning my career. - .

- Most teen-age marriages end in divorce. Why people get married.

H
. . — M . »
B

- ‘“ . ;o




e

BN 1
- th\t toexpect from a marriage and what to do.
<

-~

Girls 15 to 1\8_ years old: ‘ '

" - To|learn to think abouf marriage bé'f'ore you go in it and a

¥

..~ lot of other things. . S
™ ’ . N L
ST - Marriage isn't all it's crpcked up to be. ] 4
- . . - -
Vilos e ', = Men need women more than women need men. ' :
. o N T . . . j .
» 6 + N ~ . v hd

oo S - ) - B . s . -
SR ) - That you shouldn't marry unless you really want -to and you .
. - -don't have to marry. o - wen T

What new things will you do .beca.ause you learnéd abolut them
' 4. ‘in this unit? i . R

PN . P

' ‘ Girls 12 to 14 years old:

»

- Be what I'm planning on being-because it ,sbqy,’m'ds fun and inter-

: . “k . . . .
S . esting. - - A

PR - Not to get-mdrried as a young girl., , - RGPS

-

S AR X B e,

OO

. /l-— Make sure I marry the right man at thek'righg::agie.

-

[

7

.Girls 15 to 18 years old: P .

o « - Think \about marriage thoroughly.

N

- Think before I décide_to do thﬁlgs. o .

- Make contvacts for my marriage.

g * . COMMENTS REGARDING "JUST FOR YOU" ° ° p s .

A 4

 What new ideas did you learn from this ‘unit?

Girls 12 to l4 years old:

—

. - Your body is yet developing\\s a teen-:ager.. .

o,
.

N ' - How to take care of yourself, - v C
] 7 a i . V. .

Girls 15 .to 18 ‘years old: K ( ; -

- o . -

\ R . )
= I learned more about how you get pregnant and how to prevent_

-~ 4 To-

frbm getting pregnant. )

T . B 147 o | K
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- A fey thingli?about birth control from long ago.' .

+ A lot of babies die from: teen-age mothers, more than any

.. —
.

other. . L o,

- About birth control, V.D., about planning your life. '

- A lot about birth control, abortion, and pregnancies.
- That girls and"boys can -gee’ﬁ withbut even knowing about it. A

What new things will you do because you learned about them in
this unit? . o .

1 YA . ~

+
.

Girls 12 to 14 -years old:
=" Be' more careful. o \ '\ e

- Get birth control if I need it.

» -

Girls 15 to 18 years old: ) . .

- When I get older I'11 use some’device to prevent 'f;;on; géttin'g,

. pregnant. i o o e
PI e ) . s,
Jo- - I'11 take the pill and go ahead and iﬁ_f %::;, . “.; ,‘:

| I
v-l
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o
®
ct
ct
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COMMENTS REGARDING "FOOD AND YOU" . . Cote T e
o~ What new ideas did you learn from this unit? S I
Girls 9 to 11 years old: ""}\‘_ :‘H S -
. = We llarned about games and Indian words and food and you.
- Different foods and what kind are good to eat., o
2 A - _I‘am what I eat. - : e RS
b ° . - . .
v Girls 12 to 14 vears'.old: R ' B
; rYy ~ X - R S L. MR S
> “ : * - - LR . s
. - Eood you eat affects the way you look, act, ‘and work'\/‘!So:e\ : . Lk
foods are good for you and some aren't. L
‘ R ’ 14 ' 8 " ) o ¢ ..;{
. - . & . A . e
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- N

- How' t:ired and lazy I was jus for ot eating. o Tt
oo NOt to eat: a iot: ogjunk fooq . e o .
- About how you. eat to be healt:hy. o ¢ - .'“ .

- -~ .
“« - Where vit:amins come.}rom, whar,different kinds (34 foods ?‘g ~
d ,th,ete are. I:r:dn is good for yo&.&, ifeakfast is i“mpot’t:ant.»‘

? B . ‘

Girls 15 t:o 18—Lars old' . T s ce T h

- I learned about the basic four group. . The ‘right kinds of

“ foodd’ to eat and -what Mot to eat. R P C
1 S . . N ; :‘:
- What food 1s good for you, how goog the healt:h of ‘the Iﬁdians
(o P
"1 were long dzo. o oo T S L - \‘
. 1 "5 » , ‘ff, .
- How many calories ore potato chip had, tHat imy meals are not
™ L . A‘ ' ) ) .
T L . very well planned. \ \ ) O I ‘. S
5 5"’"’1 ~ g i N ;m
S " What new t:hianill you do because yoii learned about: th o
R T " this unit? ° o7 oy ; WOt X
{' . - ey : ‘: ,_.‘ r . "“/ I
f ‘Girls 9 to 11 years old: L ) a R AN %
» R . - I'11 eat better and make sure I have a pfo}‘er diet. .1 vili
‘ ; -  try-mot fo eat junk food. = - :,y - SR
. - 3 . oo
. y’ R Eat: breakfaat: every morniﬂg,.drink some miJ.k._gaph}day. . e
B Girls ﬁ to 14 years old: [ R SRR SO
PR S ff'.x was going to do a diet, I would do it right. el
‘.’-“. - To eat good and not to-eat too much{. £ W S 2
™ - . o | ’ * *
. ' - Eat breakfast. and get up early enoutgh for school. D - d
. - Eat more fruits and drink more milld}.? LT 1
—_— . . ; I . \ ) an 2
. v . - Eat my regilar meals and drink milk"even though'I don't . =~ 7. g
. o “like e oo a R
. ‘ Girls 15 to 18 vears old: o . v .= ¢
& . T, o ' v ‘. g - . -
- Eat lots of fruit. ' e T S R R
> . d . . . [ . . >
- - Try to stay healthy cspecially while pregnant .9 .
v « . -
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- Try not to eat as much junk food.
” .

p . ) ) , . L .
cénmgrs REGARDING "YOUR MONEY" |
What new ideas did yeh learn frem this unit? j ,
Girls Iﬁyten14 yearéheld: . '
. -:Hoﬁato save money. R ' .
o How té Bave for your wants.’ ¢ A

~ About seﬁing and spending and sharing.
PR Nt
What new things will you do because;you learned about them in
- this unit? ] ‘ -

- Not buy some w&nts, and buy some needs: ’

r
"~ . = Try to save for my wants.

1 - Probably start a budget. ) ) T -
COMMENTS REGARDING "ALCOHOLISM" K v R ‘
- What new ideas did you 1earelfroh fhis~unit§ ' r
. Girls 12 to 14 years old: ' . - ‘. i
-\Do not take any pills and don't turn Anto an alcoholic.!
‘ - Not to drink heavily because you can beeome dn alcoholic:"
Girls 15 to 18.yea:; old: . - u '.- <.

It messes up your 1ife while

Ruins your friendships and families. . o

-t

- Alcohol is bad “for your health.

v

}you do %t.

- It showed me that alcohol is for the worst(\.IE may be all
< . = <
qight.to drink once in a while but don't drinkgpontindously.

#

- That there are a lot of alcohoiica/who~don't_realize it.

~ » »

- Ways to prevent alcoholism.

.
v

| 150 & |

Y
»

- I learned how alcohol affects you, your family, and your life!




g . ) .
What new thipgs will you do because you learned about them in
. this unit? - .- Y
. - ' . 2 ! . . R Zfé‘“
;Girls 12 to 14 years old: ] T -
TR0 N L F Not to drink and take pills at the. same time, .-
. il - Not| to be a-heavy dzinker. . _ . '
‘ - Girls 15 to 18 years old! . T e
« = Not wish I could go out and get drumk. - /
- . q - ; : ’ :
’ ? - Never drink a lot. . + D "
- . .: - ! . ! /. )
. - Decide whether or not I am gﬁng to drink. .
- - I won't get bad grades. ) , ' ’
-’Quit drinking. . - B
, ’ . ) . N . .
. - Understand alcoholicse . ) - -
. . r'd ’ N R o I3 )
<L, ’ < e |
. - COMMENTS REGARDING "COPING WITH PARENTS" “f T

. sg\t\new ideas did you learn from this unit? -
- o \:ls 1220 1 ye rs old: .z A 5 N

;.; ! [ v PN
L - .- M/@ezalong better with parents, and not ‘tell them

| you don't understand. ° ‘ '

gi; e . - Well, I Zlearned to xespeét our parents becayse théy care
" . . 4. o - -
e -

for ys and we should obey our parents’ and be ready or prepared

-

[N LY - . - [
vt for’ this problem. ~ p
‘- - - The eason for some of oy problems with my mother is because
- ) ) she cares about me. . Because .I m growing up‘might cause some

of my' problems.

. . ‘ ' »
i . = I learned to understand my parents better.
- Girls 15.to 18 years old: ' e t‘\\’ .-
i -1 leamed‘;th'at prob’fgms with your parents are not the end
. - S . ’ . ‘
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N

) L. = . of the worid :;.nd you aren't the only one with those sorts of
T robemss N~ ) PN ‘
; .,( . ) - Parents' have problems, too. . ' i
? ‘ - _ = That the reason they argue is because they care. ,
C ', e+ =1 learned how to cope with prol(:.lems that came up in the fami—ly.n
i§ o . - How to cope with your parents, how to understand them, how
‘ - \ to have them understand you. .
\ - wa; to a:void an argwnt with my parer;‘t;%. ’ R
3o ﬁhat new things will you do because you learned about fhem . -
: - 4in this unit? i -
\ . Girls 12 to 14 years old: - " . -
; - - Maybe we can quit arguing and having so many pr7.b1ems . '
) . - I'1l listen to my mom more often fand I won't argue with her -
2 P - tt’lat': much and I'1l do what‘she tells me to do.”’ . '
f = Well, we learn to obey our parerii:é and cat_e"‘%or om}f parer;ts
:' o ‘because they cire for us. L. ,‘
f; | Girls 15 to 18 years old: T SN < | o ST
f /‘ . - Try harder to understangl t;hat }';our ?;rents t!éve‘.'pr.oblems,.too. a
: - =T will try and see‘ things from their point of view. - R
. . . . N ) .
. - Tell someone (carefully)' when they bug' me ébout 'somgt(:}:'ing.
h - I won't blow up. I'll try to understand _tt'le,ir: poi.r;t‘:g.‘ .,(
- ‘ ] S, .
‘ - ‘ Ly T ;
) " COMMENTS, REGARDING THE UNIT "LIFE SPAN PLANNING™ * A
e " \ E\That- néw ideas d;d you learn .from this-unit? I '
c L "fé '\Girls 9 to 11 years old: & .. b~ L7 - “
v v - W’h;a.-t:4 I want to be w;en I grow up. ; R -’
’ o ~ What kinds of' jobs women can get. - ;. ’ i ‘
' - ’ . ) »
| . 152 SRR



- How to plan your life ahead. - ' /‘ ;

. = I learned about how to get an -education and how to get a - .
.. . l.

- good job. . : ’

-

'G.ix;zls 12 to 14 yg.a'rs old: . - . ./
- A. lot ‘of id;as about coping ‘and about carix;g about others
.. and find';ng 'jobs'. . -

- Plan to go to school. . - : / ‘
* = About that: 'you can pick what you want tc; do when ybu grow A. ..

- What new thisngs will you do because you 1earned about them
in this unit?

Girlg 9 to. 11 frears old:

-~ Plan ahead for the future. v

"—% - Think about what I will be later on.  _°~ . .. -

B . S
i,‘ . Al
-.‘ - B N .

- To find & job and do weli

- I will start doing the things that I am going to do when I o

¢ grow up, so I will have a good job when I grow up!

&

7 - ' -

Girls 12 to 14 years old: ' ¢ .

hd - - - - -

- That after I finish schd/]? (college) I could possibly

become a phys i’c.:ian o

- How much schoolingﬂyou need and how mu.ch\ they wi;:).l,pay. R

W »

3

. . . .
COMMENTS REGARDING THE UNIT "DECISION MAKING" ' . - g

What _new ideas did you learn from this unit?

Girls 12 to 14 years old: \ o ' - L

P »

-+ I kind. of know shat I want to do now.

-~ ’ . . .

- About Jobs an 'how to'make decisions.

- Making decisions isn't easy .

Cirls 15 to 18 years old:
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- To do better things on making decisions and how to wa}k them - T

v -

. . ¢ o . . . ’
out and your problems. ) N T T e _,_{
- I learned how to make decisions all by myself. -, :

.
M .

- That we should go to school to help our future. . .

.

. -ggéally think about youtr decision before making it.

-'The‘different decisions a person has to make.

wrf g oh

R

‘w

- What new things will yoq4do because‘you learned about them
in this unit? ¢

v

()

" Girls 12 to 14 years old:
. * a
: . ‘= Might go to vocational school.
: _ - Go"to college maybe.

- Study hard. - : .

PR LA

‘= Make decisions carefully. AN - T

Girls 15 to 18 years old: S

~
.

"« I'11 make careful decisionms.

* . W h : . .

. = I learned to make better deci?ions, and to be-better p;éﬁgred;

SR : Yol iy
4“ Thifﬂ( more. ! ) ’ ‘_t"_“ E SRR ”'.—‘
q:‘.) . / . . - ' ~\'i ’ . PR, S
COMMENTS REGARDING "EDULATIONAL OPPORTUNITIES" . . -
. O RN , .‘ .
N ~ What new ideas did you learn from this unit?‘w ™
_ Girls 12 to 14 years old: . R
' : What to expect when I'm on ovn, s L o
xpe¢ my o e
S - What you have to-do to become an artist or.. sdmethiug. What .
: kind of colleges. : . I : K KT** ‘ ,

- What | kind of colleges there were.

- If you want to go to _college, you have to finish school. and

t - -~
W

80 you could get a good job. -

v - h

- What classes you should take to be what ybu'want to be. - o

-~ : - »

Q - 't R a ‘ '154 '.‘k . . -
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.

e L b asg- . o

- I could také an Qgprenticeship if I wanted to learn on the

1 . . .

jOb. . . ) - !

~- What I would like to be and how to get there by'planning .
ahead . ' ’ - ’ '

- ~ — -
. -

- That there are a lot of different jobs. fhere are a lot of

different schools to 1earn about jobs and’ occupations,
N .

e 3

can be okay. ' L S

- ch to try and get my GED. . A "‘\ T
fi What new things willpyou do because you learned about them . )
L in this unit? RS ,
3 o Girld 12'to 14\§eérs old: ’ — )

gl Girls 15 to 18 years old'

'~ About credits, dorm, and apasﬁpent life. : :

NI ARE YD B " .
R R A P T PRy,

- Types of diﬁferent scﬁools. p 4

~ Differences in ﬁocational—teghnical schools, etc, ~ . .

6o

-
AN . -

$58 o o5

.
N

~ That 1if &ou take your time and have:paxiencg college life .

13
L] . N -

LRI LR X

N
- a
-

in

«might happen to do. - v/

- Might go to céllege. \

- Probablyslook ahead before jumping®into gny new>things I

-

. . o

.

- Try«to make more friends in schiool and where you live,

- [y

-1 @i;l ‘ry to learm»how to do things right instead of ﬁrong.

., - - . ° i 4
- Be more careful, plan better. .- . . - A
. , : . 4

-'Try to finish so I could get a good Job. ' ‘ 'ﬂf

0

¢ Girls 15 to 18 years old.~ e : . .

P

~ Look for ci?sses I would peed. . . - “:

--Look into ‘different schools, hog;golpreparéifor going to« .

»

SC.hOOl. . . ! . ’ ¢ . ’ )

) i‘
. - ' P
1

- Think more ahout college.: : o .

' : ) L /-

) _ A155 . e



» R

~ Go to someone who can help me to know what college to go to.

P} » » [ . .

< , ¢ _

COMMENTS REGARDING "EXPLORING, CAREERS" . -~
- * / ';: v e )
What new ideas did you learn from this unit?

.

Girls 9 to 11 years old: ) .

- 1

‘o I learned that girls can_have men jobs too. . =

About me and my work.

L - About different jobs and people. .

N .

- More about myself. o . v ]

' - You have to go to college for some jobs. ' B . -

e Girls 12 to 14‘2_§rs 0ld: ’ B S
) = How to go about getting, a job. - .

-~ —_ »
¢ - What you want to be when you get oldeék.

. B -

,
i

Ladies and girls can do the same \things ag men and boys.

3 - About Social Security cards. o, .o .
l ) ... T All about job applications and, how, to_£111 them out,  Adso.
\how‘t;o give-at; interview. B -',‘ "‘, - :
) . - How women gurvae -.in the‘ wo'rld‘of work..: Agow_'m}a‘er_iy ,w,on;;ép like . |

to do things like men 1like to do. When women g:a};e: ‘éhanges

‘ . fri&,hous;wife to working woman. - - DR D :;ﬂ ol
o Girls 15 to 18 years old: s o '7‘: . ‘, ,: ‘.f“‘-\»w{i
e -- What I learned is howl to fill out a applic‘zatiog,‘,zwha't
- kind of,;!qb you can pick, and what ybu have tq_‘dé'" for it.
. ? - What fyou ?eed ttla know for an aﬁpliy.gtion and who ygg‘ can Co “_/) Ot
- | choose for )your reference.” More things about nurs;'ln_g.‘ . sy j
S - How to get a job aHd t:.hings you need.‘to help yclau' ge;f the N - . {:;
( « . T v
| , . 1 r \ - ‘:
Q. L ¢5°6 . 3 '
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Job you ‘want. .

-~ I found a lot of career; to do.
What new things will you do because you learned about them
* in this unit?

~ ]

Girls 9 to 11 years old:

‘
;
4

- T will be

artist. Because it is a“fun th:f.ng to do.
- Be a singer

1

.+ = How to0 elp people.

Gfxls 12 ‘to 14 years old: ° B
. = 1 will know how to fill out a work permit. '
-~ Be what you aré a'nd not someone else and hc;‘;‘\toi‘f\ill out
» ) .
a job application. ' - o N"'f\uv.\'?\l
- Try to get a -job.‘ Playimore boys' s‘porto. K e '
j = When'I go to high school I will take up shorthand bookkeeping,
? N p filing. N . o B
i T " - Be preparad for the right job. - | . -
LT Girls 15°to 18 years. odd: e .. ’
‘ - Lo get a job that you'll like and stay with it,
A . , - Look more or find someone who already was or is in the same
o ' . field you are interested in. | . : < ;, -
o .. - COMMENTS REGARDING THE UNIT "CAREER OPPORTUNITIES" [
‘ r ’ N .- Wﬁat rnew ideas did you learn fro;n this unit?
—v _ Girls 9 to 11 years old: s r :
IR ' = Lots £ jobs. L . . T N ‘
: | . - Don't have to be a mother. ‘ .. , -
. “/ - About new ideas in job careers. N ‘ 'f’ : ’:
: ' o Gi-rl'.s-12~.t‘:o '14_yearu o{ti.l.:‘ . . ' -7 -
CERICT N - s . Coa >

i e RN ,




- A
1 e . .
- '_'J,'hém ads on job clusters—-they were interesting.
-, ' . - R +
- That some jobs have a background for classes you wouldn't '
think had anything to do with it. _ y
- The different kinds of jobs you can get. About different
. L. ¢ . -
4 classes you have to take to get a certain job. . . 5
" : -~ It was fun. What kind of courses you need to be a certain ’ -
N . / . . . , . .
e | person. ... ’ ' - ' {
N . l [y
y . ) , ;
i [ - There are a lot of' job openings if you look for them. : . Ck
: . . . N
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- .GROUP LEADER'Z,,S commmsguun's.

* about the ‘various units, °~

-

Q o
APPENDIX H ' °

¢

~

Fo'llowing aré examples of comments which group leaders wrote

-
. * -
.

. . ‘

¢

Comments from Group 1eaders regarding ''Famols Indian ‘Wonen" ///

- Hel%ed the girls realize that there reaLly have been some

-
-

. -

5 famous Indian women and why they Were famous.-__' P - SN

they were reading and they really 1iRe reading out loud.

r They were impressed with what some of. women. “had” done.
They.fo out that there feally were some’ faniyéa Indian
*  women! N 1 . e .

£ - When we asked the girls v}hat materials their' parents should -
see, listed this book first. '

‘ 1 Al -
e @ R
. * .
s -

Comments from group leaders regarding "Traditional Roles

*

- The girls liked it. I think d.t increased their understanding
as to why they live with some prejudice. They Have to know
why some stereotypes -exist and it equips them a little better
to deal with it. . . . 4

?

. = The g:lrls found the material very. interesting, beca)ﬁ’e a lot .

of it they'd never thought about before. - -

= The girls were pretty a1ert in listening to the story.
Because it was written by an Indian women}, they found it

A very interesting. ) , . °

- ’

" - The girls really let out a lot of discussion in.this ‘unit
because they were interested ,in. some of th\ things written
in it. | - )

- - o

.
e -~ i Tl e

Comments from group 1eaders regarding "Growing Up ‘To Be A Woman"

. -

- They seemed to really 1ike it and were interested n 'what e

¥ -%e unit Was very well written and easy to relate their

‘own experiences to.

b,

Ny

y 7

- Easy to read, and the girls could rélate to. the experience«

\

?)

of being ca11ed names.

story.

PO

t
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erson write her dife story-is a *

- The idea of having an o%
good one:; This is ‘a go I

.
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) fCQmments from group 1eader.é regarding "Growing Up"

- ~

- . ’ ;;% It: was helpful in teaching girls to respect their physical
L v.; selves. 4Py | - :
. ¢ - = The informat:ion on menst:ruat:ion was good. There was a lot

- - e they d:ldn t know. There were a lot of physical things to do
that werg good. It was a very interesting unit--self-awareness.

- Pérénts were pleased to have t};e material -on menstruation

. - included in the-unit. One said, "What a relief.- Now I don't

G have to explain it." ‘

. . N o

' - I think tNe girls liked it. It made them think about things

that never crossed their minds before. They are really begin-

ning to THINK about a career--or careers.

,,.rm.\,
BRI
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: - With younger girls, you are trying %o get t:hem to say what:

/:

L '/ . Comments-£fom~group leaders re'gard:!.ggL "The Outside You" -

R rd . -~
14 « \/

A - T think this was a/gc::d unit for girls to go through
: * o because of some who really go.too far w:l.t:h ghe make-up and
s . - ot;her fads».' . . - N R

- - The mat:erial wjas really good. I think they understood that it's
£ a waste of money for cosmetics.é And ‘that gnli essential t:hings

' are necessary for an Indian woman. * - - S

-

I t;hough% the unit was good.’ It helped the girls realize some
of the good point:s about: an Indian woman. . - EL

7 ’;
PR S

\

. - 'to'think_about themselves and the materials was*l easily under-
* - StOOd. [ -

. 2. S
N . N - A N
. <

? . -=TI+*have noticed changes in t:he appearance of girls, s‘uéh as
- . 1&33 eye make-'up and less dhrk-colored nail polish. o .

°®
- t -~

l,a‘

Commeggs from group 1eader(3 regarding "Marriage Expectations or

2T Realit:ﬁf = . .8

LS ’ ’ ,
) @ e - Mgty,girls thought marriage was 1ike a perfectf%eam'
: = - .‘h' A QJ .
e e : - Girls partictélarly liked A:he case studies., i
;:‘. ’si. » \ -
s , - The girls haven't been. exposed to many of the concept:s in

N L . “this unit. .- .

- j S -
- .

Vg e
-

" . . . _ Tthey think so they won't be bashful. This unit helps with that.
:. - . p
. . - It yas the first unit we did and it was gasy for me to do. -

The girls enjoy thiq anit. They@ostlyasai& it: was fun, -

-~
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cations, ihvolved in ddrriage.

. - -

“ = The material was interesting for myself as well as the girls.
. p -

1]
Comments from group leaders regarding "Just For You"

«

- The information is esgential, -

4

- This 'is the most important unit. .

N -
to be the most interesting of all they' ve
e still talking about it.

- This unit prove
done. . They-
]/' - Girls have asked 4f we can have discussions on this unit again.
of
~"It was one of most interestfhg units. and I think it 48 very
- worthwhile toward the purpose of this .program. :
e S ~
Comments from group leaders regarding "Food defd You"

Y
- They liked it. Some of them commented. that they' 1i eat

,better—a£tef\ue finished. . . .

. - The .girls uﬁderstood the gengral’ iQEas and. liked the experiences.

- Ve;} good.unit. I felt at eage using if. - - :

S

- They enjoyed it because they actually participated physically

in it. Examples would be the “Miss Healthy" game, Nutrition -

‘Bee, etc.,

—= They were very interested in the Traditional ,Food Scramble and
-found the unit easy to understand.

Comments from group ;ﬁaders regarding "Your Money"
’ - 0

#- The materials-were easy to use.. S >

- »

= The girls liked the case\studies.

- The girls particularly liked\the money, game. |
*
- The girls liked selecting a career and figuring a budget on the

avérage salary earned for that career.
«2,

- In one group, most of the girls commented that they would 1ike to

. put some money they've earned in the7bank.

@

" = It is good for them to know the alternatives and impli- ’

. = - N
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‘‘Comments from group leaders regarding “Alcobolism" ~

‘= It is important that this ‘unit is included in the course.

- Hocking thing is we all know or had alcdholics in our
* 1ife and family.— . i

~

- It was a useful~one for the girls éecause they see alcoholism
every day. The’ explanation of it probably helps.

-

- h very interesting topic, something the girls asked for.
“a

Comments from group leaders regarding "CopingAwith?Parents"
- I thihk the unit really made, the girls think. .

- It was good for bringing about an\understanding.about parents.
’ ‘ ‘ e

- 3

-Comments from group leaders regarding "Life Span Planning"

¥ - A good unit.

#

~ The girls enjoyed the unit.

-

Comments from group' leaders regarding "Decision Making"

- They liked the unit'fairly,well. They seemed very. interested' .
in the worksheet for courses. " ., ,

- The girls seemed to-get more involved with the materials, and
I was able to get the girls into discussions. ) A

~ The girls liked it.
& .

Comments from group leaders regarding "Eaucational Opportunities

4 -

- Generally'good.‘ The girls need to know what choices they have .
and this is a good Unit for them. . . -~

)

’ the difference in the choices they had.

- I felt the materials were very stimulating. They brought out
a lot of discussion and questions.

3

-~ . \ ‘
- Very good. Well put together. ,Easy to use.

y -

. "~ Their response was'generally good and they séemed to‘understand\

-y

- * #
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Comments from group 1eaders regar ng'"Explorng Careers" N \ ~

~

- It showed|a lot of different careers they wever knew ab
before and were eager to 1earn ‘about.

. T .. .= For this blder §roup, -I really 1iked doing the He}p Wanted Ads \" ?ﬁ

- °  and the Job Applications. I think the girls really. learned some <
v -things frpom these ‘o activities, things thd%,would be dif%i’ ' 'ﬁg

) cult to.gkt across otherwis . e : k

’ - - * - 4 ’ v
-1 think the girls felt that they learned things that would be

valuagble /for them to know, even. such a’ simple thing as, fillizg

out a job applicatidﬁez 7 .

~
.

- A few girls commented that they would haveltg work harder in.

“gschool. T,

- 2

S . " = I think it started the girls to t( hinking that if they want *
A " . a career (they have“to start while they are in school. .
. QM o "
— ~ Comments from group leaders regarding "Career Opportunities" - . )
. ‘ -~ The materials were easily used.ﬁ ' ) ‘
M . . | A a " - ..
. . ¥ - . : PR /'ﬂ\> - .
S The girl ?{ﬁ%@the wnit. | Lo A
- Rehlly 1Eked the activities déveloped in this unit for the . "
9 to 1ll-year-olds. »‘g N )
g e : . L3 .
A\ ' ~ The girl seemeon enjoy the activiti‘es. Especially that of
T drawing hats that people wear or use for different jobs. .
. They came\up with a couple of really nice\ideas-—including '

e ' . a crown that a king or queen would wear and a magic hat’ that .
L C -a magician would use. e o




