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‘PROSPECTUS BUILDING

Joan S. Stark and John C. Hoy

\\ " National Task Force on Bettér Information ’ ; T
R f‘or ¢ A ~s

cote ~ Student Choice

.~ S '. i
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This paper was orjiginally commissioned by Education .Commission of the States

as part of the Better Information for Student Choice project supported by—

"+ The Fund for the Improvement of Postsecondary Education, It is.being _ .
. circulated by CHOICE, also supported under The: Fund, Grant No. GN07701331.
" The opinions expressed are those of thé authdrs and not necessarily those

. of the sponsoring agency, nor of the total Task Forcg membership. .
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1nst1tutipns attempted to devise a unique "prospectus" -- a new means

:tb serve as a prototype of .better information as well as’ to be used )

\ v o et

THE PROCESS OF PROSPECTUS BUILDING
. Joan S. Stark and John C. Hoy
The National Task Force on Better Information for Student Choice
engaged f1fteen postsecondary 1nst1tut10ns and agencies in a vo\untary

effort to provide 1mproved 1nformat10n wh1ch may assist students in

selecting among colleges and vocational schoo]s. The Fund for ‘the

Improvement of Postsecondary Education supported‘the project over a

4 two-year period from€T975 to, 1977 The Task Force was formed by‘fhe ..

Fuhd in recogn1tion of the fact that lack of adequate 1nformat10n is
sometqmes a barrier to educat1ona] opportun1ty for .all c1tizens. B
th]e'four "resource agencies" investigated broad. questions

related to student 1nformat1on needs.,educationa] outcomeSrand comparabi]ity

7 ‘.
- of 1nformat10n among 1nst1tut1ons. each of eleven "demonstration

" - .to convey 1nformat1on to,prospective students. .The tangjble evidence’

of “"prospectus-building” comes in many forms - proSpectuses were _ - ;

designed as glossy. v1ewbooks. not-so-glossy viewbooks. program brochures., -
o RN

: mimeognaphed guidebooks™ and slidestape-presentations."Eadh prospectus .

wa ‘des1gned to ‘meet the needs of a single 1nst1tutdon ahd was 1ntended

»
by students considering attending that‘institution.

The process of developing inforJational prospectuses was a learning o

) experience for the 1nstitut10ns that were members ‘of the Task Force.” Some

v

of these experiences. as reported by.. campus project d1rectors are . ' v
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. o summarized here as. support.for others on campuses where experimentation

. . with improved types ‘of information'is viewed as valuable. We have
' -~ /
.. selected -gcertain issues which appear to have been both common and

-~

important'and have. chosen to iMlstrate these, through comments on the .

.
. &

process of developing informational prospectuses at three different e
institutionsrfa public university in California, a state university locgted
5 o
~.in an 0regon metrdpolis and a large two campus suburban.community

college in Michigan: The perceptions 1ncluded here were those of 'f' .
V. .
the campuS‘project diréctors just prior to the conclusion of the

project, another paper will discuss campus impact at a-later date '
)

‘

after the new materials have been in" use for about a year. :
While the primary goal of Task Force activities at .each demonstration
institutfpn was to present more complete and accurate information to -

‘z

' prospective students in order to fac1lqtate better student inst'tutioniﬁ

4 “mmatch. the scope and nature of the process differed considerably TR
\ , :
in\the various demonstration schools. Some schools condentrated X
. primarily on building an 1nformation document that would cdntain Y

material of great importance in student dec1sionmaking but which had %g

3“_5

been missing from previous informational bulletins. for example, ;
" the community colleges felt a strong ﬂéed to describe more completely *f
their occupational programs, including employment outcomes for - . 5
A graduates. dther'schools such as the small liberal arts colleges, - .
' found it more fea51ble to ‘develop a comprehensive document that -would

‘e g .

.- more accur:gsly represent the entire institution. Three public &
attempted to structuré documents which would depict the %~

universiti

wide diversity of environments -~ either academic or nonacademic -- that"»
. : 3
‘ . - tal ’ . . ’ . . \ R i
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students might encounter on campus. 0ffer1ng a s]?ght]y different

perspective, propr1etary vbchtionaT schoo]s tried to deve]opJan agcurate

3
A

document stressihg the1r un1que strengtps in prepar1ng students for
occupations. ° - o . : ‘fﬁ‘i
Desp1te the vary1ng scope and n'yure of the 1nd1v1dua1 projects,

the process inc]uded, 1n most cases, the fo110wing steps:

'1dent1f1cat1on ‘of the-types of
1ﬂformation the "school was a]ready
providing

) determination of existing gaps between

the 1nformation provided and what students
wish to know, as well as what emp]oyers.
parents and var1ous.cq]1ege groups

be]ieve students should knew

g : ) Ly 1. assessment.of data available to fill ﬁ&e '
L #
o gaps 1dent1f1ed ST

¢

t ° PRODUCTION €

2 generation of new data or- uti]rzat1on
of existing data 1n new ways

+
»

" 3. compilation of the information into a
form deemed suitable for students

1. consultation with various segments of.
. the college and external communi ty re--
grading the content and format of

*the draft do;wﬁnts

o~

.Q'

2. pilot testing of the information on

samples of prospective students
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Although not every one of the eleven demonstrat1on inst1tutions
followed each of these;&teps in the order given, the Iist describes,
in general, the method by which 1nforﬁht1on documents were built. A
variety of process issues emerged in most institutions: .

* What type of leadership should be prov1ded w1th1n the institution

to ensure a suc;essfu]_exper1ment with new information?

. ~ - ! 4
* What techniques are necessary for significant involvement of

-

campus constituencies and resolution of resulting tensions?

e
- verifiable facts?

‘.' *Is it possible to ﬁeve]o information which is ihcreasﬁhg]y 3
“comparable to that ayailable from other institutions?

4

. ' PROVIDING INSTITUTIONAL LEADERSHIP

-

An off1c1a1 prospectus to be pub11shed by a college or un1verS1ty
usually will requ1re broad-based review of an advisory comm1ttee comprised

t
of the major elements of the campus organization. At the same time,

¢
respons1b1]1ty, authority, and accountab111ty for such a progect should
be vested in a single sen1or adm1n1strat1ve officer who can both prOV1de
direction and make the final and tough decisions regard1ng content\J”

editing and format.

. Td proyide adequate administrative machinery for developing an

initial prospectus, the senior campus officer can be assisted best |,

by professioha]s with suffibient time allocated to the inteﬁse work

*




3 . . X 5.
and.coord1nation requ1red One shoyld be a wr1ter, respons1b]e for : ‘, B
drafting the raw maten)a] co]]ected and trans]ating 1t into language
that is understandab]e, informative and keyed to student 1nterests :

o

and needs. A- research assoc1ate experienced in data co]]ection, e

-~

including the admiristration and interpretation of survey instruments,
might summarize the find{ngs for thevdiiector,'Writer'and advisory
committee and qonduct.whatever additional research is'necessary,to

support the project.

' CASE STUDY.- UNIVERSITY OF CALIFORNIA, IRVINE

The responsibility for the development of the UC Irvine Prospectys
o _ , P . , .
v rested with the Vice Chancellor for University and Student Affairs, whd «
. o e L4

. . : ’e
.1s one of tHhe four senior administrators. He oversees the offices of

Development; Relations with Schools and Colleges; Financial Aid; Career

_Planning and Placement, Grants, Studiee and(;eeearch Student Health ‘and

Counseling and Snecial Services, as 'well as the Dean of Studente Office.

>

ﬁaving a aenior administrator with such broad-baeed authority as the

pro gr enhanced the decieion making process for the UCI project.~
- \
FoY .example, the variety of internal and external writers and educators -

. . o
who served as advisérs for the project were unsuccessful in reaching 4

consensus ;\garding the "tone ‘of the language to be ueed in the Proegectue.

The ieeue was resolved when the Vice Chancellor considered the Ingyt,

\
took into account the distinctiveness and mission of the Univeraity and made
2 i . ,
a decision. His clarification of tre issue was easily accepted by ‘the

*

g

participants and allowed them to work toward a common goal knowing” that

the focus would not be changed by a more senior administrator. .
t R ‘ ) *
. ‘ . i .
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funding for‘the Prospectus

 CASE STUBY - PORTLAND STATE UNIVERSITY )

The Vice Chancellor also gerved ms the administrative link between
the UniVersity and Student Affadys staff and’ the Academic Affairs

‘ ¢’
personnel, :nsuring that a representative from Academic Affairs met

regularly with the project staff ‘to advise on and approve frospectus
material relating to the‘campu's' academic character. This relationsh& ‘
with Academic Affa}rs proved to be.extregely'wortﬁwhile since the final ) '
draft of the Prospectus, when reviewed by the Vice Cgancellor of 'Academic

P

Affairs, required only three minor revisions.
v

A senior administrator acting as project leader also has the ad-
¢

* vantage of access to a large pool of agailaﬁle supportive resources.

i

For "instance, when necessary, the Vice Chaficellor was able to approve

L

release time for specialized staff enabling them to devote full attention

°

to the project. He was al?? ‘able to approve additional contributed

¢

Working for the Vide Chancellor was a project manager who was

responsible for the d -to-day supervision of. the” project. ' Because of/the

~. data-based nature of the Prospectus, it.was necessary for the project

-
i

manager to have research experience as well as administrative ability.

The project manager coordinated the effo//s:of the writer and fdive &
t \ .

. student interns as well g8 the internal ‘and external advisory Poards.

’ .

'
. g S.‘
.

At Portland State University, leadership for the Better Information

>

Project came from the Director of Inst&tutional Research. /The impetus to -

[
-

-
?
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develop better information for pfosyective students, however, arose

. . ‘_‘ - .
Several years earlier fram the Director of Admissionms, the Dean of

N

1

i
Students, the Office of Academic Affaits and the Director of Communications.

»

b

These early leadershié efforts accelerated the degree to which

.
’ PR
\

. *

-
l Ld

~ information about the campus was more effectively collected and shared.

{ -

The move away from more subjective public Yelations types of information

toward objective data-based information also began. In‘addition, there
. l - -

|

was an attempt to diversify information to meet the needs of the variety/

[ 4 »

of students on the campus and to provide better delivery of existing

inﬁormation.

This focus was essential for an urban commuter institution.

Location of the project in the institutional research office

\ 3

~

stimulated the collection of survey dada, including student opinion.

+

Close coordination with academic affairs resuited in a new publ%cation

o

entitled, A¥§uide to Undergraduage Learning Qpportunities in which

. <

L ] .
d academic pESEYLm areas tried to be more specific about ,their offerings.

®

L4

CASE STUDY, - MACOMB COUNTY C@WHMUTY COLLEGE

‘
s

. 4 -
.

. -
1

At MacomQ County Community College, an open;door, two~campus
»

3 institution of about 25,000 commuting students ' near Detroit,.impetus for .

~
B

\3

the better information project came from the Puﬂlic Information Committee.

«

This group, composed largely of, staff from student dervices, admissions and

Ve

public relations offices and including a represengftiye of the president 8

+

M1

-~

-

» office, had noted with c8ncern a lack of information‘about costs and émploy-

»

pool.. At the same time they sensed, both locally a d nationally, a tendency

L 4

.

-

<. 10

-

ment outcomes ‘they believed essential to the heter ieneous student applicant
\\

14
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of‘students to ask more challenging and probing questions about . -

educational outcomes. : . ‘\ '

.

The Dean of Students, also chairman of the initiating committee'
and supervisor of service-areas such as admissions and financial aid

on the larger of theftwo campuses, assumed the task of project direction.

LN * »

Committee members possessed the.authority'to revamp the college's public

relations effort as tell as the aBility to stimulate interest in the

proiect among numerous college offices. A merger from two separate T

»

campuses to one dual-campus comprehénsive institution took place during
S—

the project'period; both old and new presidents were interested in.and

~supportive of the effort. 'In submitting the college’s request for

fal -

assistance to ThefFund the former president stated.

' "It is the éﬁllege 8 intention to disclose all information about
L 3
the instituJion that may help the potential student. ‘Should any

per'son or Wersons at the College feel that any of this information
\’ y . - . ~j -
misrepresents his interests, that person or persons may appeal _
! Iy / * .

and wil} feceive, before any information 1is disttibute%\:o\the

hearing at which he can present proof to the contrary."

s

public, a

With the .strength of that support, Macomb undertook to present to .
. a . ' .’,. - .

. ¢
prospective students specific information on the benefits and eosts of

”education by program, -an analysis of possible careers by career ladders

and a full disclosure of financial aid prgbtices and policies. Considerable
-~

logistical support was provided by the colIege s extremely sophisticated

s \

data processing system which included infornation on a wide variety of

educational programs and outlomes. \ o\
A Y

n ~ , \
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CAMPUS INVOLVEMENT AND RESULTING TENSIONS ‘

< . .
Student and ?acu]ty representatjves, as well as external advisors,

can be used profitably to comme f the development of .the prospectus.
. Their 4nput ensures that representative views are taken into account in
~ the process of producing a final pubiication that will accurately

. represent the campus to prospective students. Their invo]vement also

reduces the concern about the r1sks of d1sc1osing more information

~

about the campus and’ats programs In developing a representat1ve

.

comm1ttee, it should be remembered that d1ffer1ng perspect1ves and orienta-

tions are being built into the process and will u1t1mate1y have to be

resolved by the senior administrator in charge if consensus cannot be

.
”~

established.,
_For example, tension may exist as a resu]t of fraomented authority

on campuses between d1fferent divisions respons1b1e to different

constituencies. White the student affa1rs°d1v1s1on is common]y

orTented to students needs the academ1c affairs division may be primarily

respons1ve to facuity 1nterests and the overall academic 1mage of the

campus. Synthesizing these differing 1nterests for purposes of oo

developing-an informat#on document requires sKillful, consu]tat1on to

avoid jeopard1z1ng support for the prOJect‘* On some campuses professors

may wish to maintain the prerogative of-wr1b1ng course descr1ptions

and other~materia] concerning academic activities. 0njsti11 other campuses,

.. particularﬁy public community co]]egesj"he,information to be included
é - - - .

in a prospectus, and even the composition of an advisory group for
- . - i “ .
prospectus building, ceuld become a topic of negotiation. Depending upon

union-administration relationships, this'proéess could either garner support

[N -

~ 12 -
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for or detract from the provision of better 1nformation to students.’

. ) Student affa1rs staff customarily view themselves .as advocates

- ¢

LY S . ~ ==
SRS for students, .and are more eager to prov1de maximum- 1nformat1on to

app]xcants. They may extend th1s advocacy to the point where they lose

—

:s1ght of data pr1or1t1es and the need to ba]ance candor with an effect1ve
- Jnstitutional presentat1on ca1cu1at;d‘to reach a broad aud1ence of
. | prospectus readers. Admissions officers may be concerned about
o deemphasizing campus[weak.points, particular1y where pressures for:
- . student recruitment are ‘strong, while instituiiona1 researchers may -
‘overemphasize presentation of statistics which are too technjcat for’.
a general audience.
Such generalizations are, of course, over-simp]istic. But a ‘
perspect1ve ref]ect1ng the higher- 1nterests and respons1b111t1es of _:

" the co]lege, built upon a coa]’t1on of campus interests, is needed to
construct~a publication which is responS1ge to the needs of prospective
.sfﬁdents B ‘ o

o , ) While students 1nvo1ved in prospectus construction customarily

.w* y. -+ press for maximum disclosure, they tend to be 1oya1 to tﬁ@iﬂﬂ%t1tut1on
and to recognize that, in the final analysis, the prospectus is an 5!

’ 1nformationa1 device 1ntended to produce a pos1t1ve effect on the reader.

S Student 1nterns, ass1staots, or committee members 1nvo]ved in thélproaect
may expect that thglr 1dea§, .research and wr1t1ng will carry heavy weight

. (\ * in a publication des1gned for prospective students,“ To ad%ﬁd frustration,

and unrea11zed expectatﬁons on the part of student workers , the1r role
- and s1gn1f1cance to the proJect shou]d be carefu11y def1ned at the outset.
’StuGEnt sens1t1v1ties, exper1ences and judgments about the1r campus and

C

the effectiveness of the prospectus can provide .a valuable frame of

B 5 .
Q ' ” . \
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reference for the developmentf‘of’ the ultimaterdraft, but in the \

fina‘l analySis, a profess1ona1 writer must author and the\project U ’

. e\, director must t’ake responsibility for 1ts content.

$ 5
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" CASE* STUDY - UNIVERSITY OF CALIFORNIA, IRWENE
At ‘UCI Arrticipante in the project were selected from all areas
"of the campus community. The internal edVisory‘board was composed of
key qaministratbrs,'faculty and staff as well as student interns. eAn

external advisory board included@ the Dean of Admissions from a private

~

nniversitx, the Vice Chance}lgr of'a 1ocallcommunity college, the President

-

of a northern Californih'community college, a high school principal,

]

high school and community college counselors, and two education editors

from West Coast publications.

All of these individuals were involved with developing a taxonomy

of. appropriate data and the final Prospectus. Iheir diversity~allowed for‘

Y
a great variety of opinions and ideas. Perhaps because of this, both the .

internal and external advisory boards encountergh a degree of tension

and frustration while at work on the project. ) i ,

¢
Y P

One of the major areas of frustratioﬁ involved clarification of

roles for isor§ hoard members. Unfortunately, the "advisory boards,"

-

especi7ﬁiy the external board membersanttempted to act as decieion—makers

»
L -4

rather than input providers. Because of the diversity of the pe0p1e on the

. - .
\board;’no consensus about the project could be reached, resulting in

1]

@ . = ’
, extensive frustration. Better and continuous commupication by the h
. P - N

s -

. project manager about the board members' respective roles and theirr_

.
3 y E4

<
importance to the process of prospectus building was necessary. _

-
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The internal board, comprised of faculty and staff, consistently . i

was supportiwe of the project.. Members offered a useful perspective and} g

2

. understanding of the University which the external board did not have. ,1
3
i

The main question of risk encountered was whether the Prospéétus

- -

would indeed provide more effective information for prospective o

students or whether it might result iZ%a publication detrimental to UCI:

This question was raised often. C " ” >

The involvemen; of five student interps with the project also

/caused some problems, resulting from a mispynderstanding of roles, \
{ ' s : )

Students actually wrote sections of the Prospectus draft and submitted

s ..
A 2

them to the “master writey." Unfortunately, this raised the.ekpectations
(:fstudents, even though it had been clearly stated at the’ outset of the ‘
project that the written work of the interns would be edited.
‘In retrospect; the studengs' input would have been more effectively
utilized if they had primarily collected input data for the writer.

. Studentf?eview and revigsjion.of written copy was effectiye hut the.
use of a master writer to edit and wfite the Prospectus narrative, , N

proved to be the best method for creating a stylistically cohesive end
J L3

product. R ) ¢ Y B
< , »

CASE STUDY - PORTLAND STATE UNIVERSITY

L] - - .
The potential fisk of "disclosing" better informédtion was never
an issue at Portland State University; the need and the intent were cleark
.
One main problem was, to determine in what form the information could most

effectively be delivered. Originally, a large number of mini-pamphlets

( on financial aid, housing, programs) constituted the information program.

s

- \ '
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New information fromethe project’ has been incorporated into these

. ' pamphlets as well as into the prospectus, Introduction to Portland State. .

be
A second major problem cgncerhed the allo%ftion of dollars for such an’ 3

extensive projeCt.°° .
- 1 r’b * ‘ ‘ ’

To achieve cooperation and input participants for the project K
were selected frod all kef%administrative offices including Publicatione,
: i Dean of Students, OffiCe of Admissions; Offices of Articulation, Office of

. ) Evaluation, Dean of Undergraduate Studies, Division of Continuing Education, "
F I
. A -+
Placement Office,- Financial Aid and the Veteran's Office. Exceptionally ! :
»n .

‘close communication yas maintained with Admissions and the.Publications

Staff and contact with faculty was facilitated by the Dean—of Undergraduate
. -/
Studies and the Vice Pre ident for Academic Affairs. These faculty and

staff members held positions on the established Admissions and Recruitment . ;

L] @

Committee and therefore had previous experience with issues regarding ‘ \
S o
information and dissqnination. Additionally, a media specialist was
“hired for the project to help write and edit the publication%. Stu%:nts .

vere extensively involved with a needs assessment survey phase 6f th projéct - .
and were. also responsible %or the reviéw phase. Assistance and objective ] -
S P ,
v ‘ ninﬁut was.solicited from local high school counselors and community '

[

college advisors. ) ; R : L

3

CASE STUDY-MACOMB COUNTY COMMUNITY COLLEGE
!

The philosophy ofycommunity service contributed to the success of -

-

Y

the prospectus building effort at Macomb. The college has been growing

-

and the tasks of "admissions personnel aré to bring information about
college services to the entire community.and to facilitate educational

planai there 1s little pressure for additional recruitment for its own sake.

.
- R w ’ .
- .
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v the areag of public relations and student services, public representa ives
- such As 8 stockggoker, the public relations direétor of a local S‘sho ping \\\
[ 4 ) .. / ¢

mall and veteran s group representatives as well as two high sch ol

, |
counleore. The committee members accepted their role as advis rf/and g

3 -
+ e

they provided valuable input about the needs and possible reactio/s

-‘ M - - ; 1 - N _ N
. of community groups The project staff rese’J:d,the right to make final

14

decisioﬁs about prospectus content .and, format. \lthough the project
% . ¢ . - . .
effort identified a number of institutional inconsistencies and problems,

.

‘ the advisory committee remained supportive. $?vera1 important decisions
were stimulated from the data collection effort: significant'changes
1

h were made in the method of’ awarding findncial aid packages advertising

ceased for programs already filled to capacity; and weak employment

opportunities were candidly noted for.what had been viewed as strong

? a
<

' academic and career programs. : ..
) . , - B \ ) %
Extremely important in the .success of prospectus i1d at
~

' Macomb were periodic.progress briefings for student organization leaders

’ and regular information columns in both student and faculty newsletters.

Although neither individual faculty members nor the faculty union
representatives were directly involved they tended to be supportive G

because of awareness created tprough existing communications channels. ‘

. * - il
. : R . . O
. . v ‘ 4
;e

. o CHOOSING INFORMATION SIGNIFICANT - ‘
- , TO STUDENTS .ot

-y

S In genera], colleges have utilized in their pub11cat1ons an

1nst1tu¢1ona1 perspective baséd on what they think prospective app]icantgk
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' should be permitted to know about their campuses: rather than a‘perspectivef

based on what students need to know. Finding out what‘students'need to:
know and, 1ndeed what they want to know, réqu1res surveys of. such *

jences as incoming Students, enrolled students, recent alumni and

2 .

parents of students. The necessary survey research need not’ be exhaustive

nor over]y expensivé,to administer, but it does require a commitment by

sthe institutidﬁ(to develop a data base geared to the interests of
. potential students C | Q
. Cons1derab1e research done by Task Force institutions regarding-
what students need to know has been completed Needs of students appear
to be relatively cons1stent at Teast for similar types of 1nst1tut1ons.
Also, ystemat1c f1nd1ngs have appeared regarding differences between

t w \

what prospect1ve students still in high school feel is important and
what enrolle students be11eve. Nevertheless, there are advantages

for 1nst1tut1ona1 self-study and public relations when each co]]ege
makes at least a 11m1ted survey of its own. In part1cu1ar, the marked
changes which have occurred in h1gher education in the last decade
1nd1cate that high1y current data must be gathered with respect to the
needs of adults, women and m1nor1ty students..

CASE STUDY - UNIVERSITY OF CAZIFORNIA IRVINE

The Prosgectus developed at UCI focuses on that information which

~is-necessary to acquaint students with-the character and life styie of

the campus. This includes information related to student characteristics,

educational programs,\satisfaction, productivity, and subsequent careera.

’*\
-

Early in the project, it became clear that UCI applicants prefer

a published guide written in clear,concise,and straightforward languages

.




~16-
Films, video cassettes, slide shows and other novelties were found to have- -

*
far ‘less appeal. Project staff at UCI found that there is no more

¢ - need to ?write down" to students tham there is to writexin the jargon
:,/> of educators. Students merely seek intelligible information that will
assist them in making decisions'about postsecondary educatipn.‘
Readily available research instruments;yere used‘at<Irvineoto .
organize a oata bank which could accurately portray.the.campus environment.'
The Survey of Incoming Freshman of the American Council on Education was
used to develop profiles of the entering'class, including its demongrapliic
characttristics, educational and career expectations, and attitudes about
society.) These data were used for descriptive purposes in the Progpectus
and at the same time formed a data base for later assessmént of how .

£

studénts are afiected by their college experiences.

UCI administered the Educational Iesting Service s College and
Uniéersity Environmeht Scales' (CUES) to. debermine upperclass student ~
perceptions of the campus atmosphere. A representative sempling of

. gtudents from all academic schools and programs was taken to assess
attitudes about scholarship, community, campus morale, and faculty-student
relationships. ‘The findings were used primarily to portray the campus
as eniolled students see it, but additionally they will help plan programs
that can improve the quality oﬁ student life at the university.ﬂ

- . Since many of the CUES questions have become dated, the problem

of timeliness was partially'resolved by drawing upon the more recent

Ipstitutional Goals Inventory (161), also publisﬂed by ETS, to compare
- v

 r ‘ S -
#The experiences of other institutions in the Task Force nay'differ.

- i

v
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attitudes of students, faculty and administrators regarding conditions

. _ ‘on campus both as they are currently ‘perceived and as respgﬁﬁents feel they
|

. . .
e ’ \
- .

. . ought to be. The Institutional\Functioning Inventory (IFI),gwas used

W

to méasyre intensity of attitudes of students, faculty and staff regarding

b

. the University 8 functional eff ctiveness.

) Additional studies and suxveys contributed to a data bank which .

Al ]

formeg\:he core of information or a'Prosgectus designed to up-~grade the.

-

level of information available t _students considering enrollment. :
__— Included in these were the College Student Questionnaires (CSQ), Parts I
"+ and II, which when used at two oints in time,can measure the impact
of college on students. Also uspd were a variety of institutionally
developed instruments and, report)s including two studies on attrition

andAa career. aurvey that collected information on 517 of all previous

-
,

. bachelor degree tecipienta\of CI.
The creation of a data base from which to draw irnformation for
the Prosgectus was followed by selection of that data which would best

meet £he needs’ of prospective UCI students. A taxonomy of informational

r

needs was developed by UCI faculty, students ‘and staff as well as external

<

advisors from California. The taxonomy provided a structure for

>, é&arranéing and clarifying data which would be most appropriate for the
-project. That information deehep inappropriate for prospective students

was found to be snitableifor a handbook designed for students who had

» -

actuall& chosen to attend UCI, - ‘- “ S
* -
- ’ " A abundance of information was collected on the composition and

o
;

attituded of the student body, as well as on the distinguishing‘features

of the campus as seen through the eyee of its constituents. However, the

- value of the Prospectus presentation depended upon the attitude and

»

. 20
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judgment exercised by decigion makers in determining which of these
Y] J , ' ‘ .. Is .
data were most relerant and yet "safe" enough to publish,without serious

intetnal d@issension. o o, . ', ’ s

A speci:fic problem of this nature arose regarding attrition gﬁ, *

N

- T

information. While purrent quantitative data on the extent of attritioy
,— .
were available, qualitative data \concerning the i'{sons students left
.UCI were five years old; half the age of the institution. Some advisors

: agrued in favor of utilizing the out-of-date material Bimply because it pro-

Ay

.vided some information. Others, however, argued just as vi_gomuéiy

—_—

against using the data.’’ Ultimately, a compromise was re“ached by presenting
i, the Prospectus aply those reasons students gave for leaving UCI not

the actual attrition percentages nor the percentage, for each reason.
4 %

In thi@ way, at least some information about attri&ion was provided for .

Al

prospective students but unfortunately it falls short of initial objectives.
'T_his problem has led)CI research staff to plan fg; an updated qualitative

assessment of attrition at the campus. -

] L
. ¢ ' N 2

CASE STUDY - PORTLAND STATE UNIVERSITY

Based on results ‘of student surveys developed by the Offi;ce‘of

«®

Institutional Regearch, University researchers found gaps between the
information provided and that which they felt should be provided for

prospective PSU students. Staff wanted to ensure that information would

Y

be available for a wide variety of prospective students not only 18-21 year

olds, who comprise less than oné-third of the total student body, but for

\ ¥

older ‘students returning to continue their education. 9 N
‘. 1 R

Ve -
» Ll

2l. - - &

\
b
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‘ Among the new information_included in the Introduction to Portland

- o
>

State Universi;z}was that regarding.time to degree, alumni feedback about

iy their education, current student satisfaction with support services, 8 P
? . — o a .
clarification of which services were provided for full time students &

! 7t .

onlg;and those provided for part time students ? Additional descriptive

n Guide

o ’ information about academic programs was devgagped for the Aew Learpl

publicatioﬂ- ' ‘ S~ ms\\—" ‘ . ‘ - ’ s

Data were collected by staff of the Office of - institutional Regearch .

which initiated several new studies on attrition and student satisfactignv
\ Ay
with support services. Additional data were gathered from the fi

J

.  of former students, while department heads deyeloped the information about

‘ . . 4 s
,i

- specific academic programs. s . :
- A significant outcome of the process of determining the gaps was e
® .
he pulling together i% one place of all ths_various information pieces . a

distributed by each campus entity. This task allowed all of the involved

% \ .
campus departments to become aware of the overlaps as well,gs the gaps of

PSU's informatgon efforte. ’ A .

-

The major. problem encountered during the ﬁrojectconcernedthe amount

, T . Y material to include in one publication, th%b rospectus % Overwhelming PRI

-
v

students with a morass of statistics was judged to "be undesirable. K
s . S,

e Deciding how much of the information to include in oneepublicationvwas‘the

subject of considerabletdebate among participanfs. Thg;e Was "also dis- ’~/,,,—3
‘ 1~ ' '
cussion about whether or not to ineclude attrition data and salary information

- <

»
S N

of PSU graduates.

-
¥

Another tension which .came about during the development stages of .

%
’Ql'ﬁ.‘ ‘e
the PSU project concerned the actual writing style and format of the - Y
- % e
N dp W ¢ S :\e' ’ .

. A
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- o document, Introduction to Portland State Universitf; as well as who was

résponsible for what. Institutional Research staff members took over

some activities usually handled by Publications, specifically the

. " information development stages. The Publicatioﬁ staff restricted their s
1

role to editing, format development and those technical issues affecting

v, .
v 8 " N

’publication of the document. Close communicatiqg helped to smooth out - )
potential problems and, because 80 many offices were involved in (\
information development, new roles and responsibilities were ‘created

which - resulted initially in tension but ultimately in stronger inter-

.
)

office relationships. ' . ~ .

N ¢

CASE STUDY-MACOMB COUNTY GOMMUNITY COLLEGE “ e

of the broad advisory committee was important in E;/’

identi cation of student information needs at Macomb. High school

. &)
counsalors contrib?ted an awareness ‘of unmet needs of one group,
AR ’
community and veterah's representatives and members of the student i

. services staff brought background derived from corpacts with other groups. '

Additionally, Macomb utilized ;he research of. othen Task Force agencies,\

Ny

. Ty pdrticularly Portland State Univérsity, the National Center for Higher

-

Education’ Management Systems and the College Scholarship Service. The .

'

extensive research of these agencies was judged sufficiently generalizable

) ‘ to supply basic assumptions about student information needs, providing local

' oo .
. factors are also considered. . o .

One important local.factor is that follow-up of graduates*is‘less
important for the comprehensive communiéy college than is information

N . 4 »

] - -

Q \ "—‘—/ 23 . :
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- *  about former students who may only have taken one or| twyo courses to meeg.
g . ‘ A .
specific needs. "Stop-ins" and part time students
, :
~slhere only about 13% of the enrolled students complete a degree program.
14

1t was initialiy belieyed that community coiiege-q
information whicn would enable them to weigh coliege attendance.

. aéainstlemployment. After further investigatio of this issue, it

was determined that few students felt the conc t of "foregone income"

- # .to be crucial. Rather they need information about costs and aid
)
sufficient to incorporate both into a total budget plan which includes o
W J
. part time school’ attendance and employmentJin optimum proportions

¢ for academic success and family financial stability.

=
/

Thus, Macomb's new prospectus contains detailed costs, including

books, tg;tion and other fees, for each course as well as for total .
w ! -

' degree programs. Theicost matrix was,generated in a form which can

" be updated by compyter in succeediﬁ§7§ears. The prospectus also contains

. . ] b
) patterns of f ncial aid awards for students.with varying budgets
. - *
. o \and extensive informatién about employment patterns in various careers.
T . - .

-

K

ENSURING THE ACCUR%&y OF DATA ) '

>
Data which might be included in a prospectus falls into two main

- . categor1es. that which is eas11y gathered in d%ant1tat1ve form from
N ~1nst1tut1ona1 records to answeér the “how many" and "how much" questions,
and tnat which emerges from the perceptions~oﬁ persons on the campus and
is therefore open to different interpretations. |

’ ) Verification of the first type of data often depends upQQ;the‘

) _ ~
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(. g : -

definitions used to generate it: for ekample, the date on which ¢

/o

. "enrollments for a semester are established, whether a grading distribution

l

or “independent study Once these definitions are .1ear, the info

§ -

can.readily be checked for accuracy. . c . ' -
Use of qualitative data requires discussion in an;attempt to achieve | ¥
consensus about what represents reality Such' 1nformat1on can never be |
.presented in a form with which a11 will agree but var1ous‘bbject1ve
» means can be used to sample student and staff op1n1on. To do s0 will )
B sometimes resu]t‘in surveying'to demonstrate the obvious. Such efforts
are profitable neverthe]ess? not only because they allow the sharing | ..
of opinion and the building of consensus but because somet1mes what
. ) seems obvious turns out not to Ee so fhen careful assessment is made,
Additionally, what is true for one group on the campus,’particularly in
large institutions? is not necessaii]y true for other groups. Adult
" students will perceive things,different]y than typicaﬁ college age

students. Similarly, commuting students wj11 have different views

from resident students. Some of the demonstratibn institutions have taken
tbese difffering. perspect1ves into "account when compiling material for Y,
the prospectuses, Such data cannot be ver1f1ed in the usua] sense byt
every effort can be made to take aJ] factors -into cons1derat;on a
Some demonstration institutions focused . their attention only on
data wh1ch could be quant1f1ed, thus ver1f1cat1on was not a major prob]em. ‘

' ' Others attempted to dea] with the subjective 1nformation. In this latter

group it was necessary to shelve some of the most controversial items for

;-

v
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further stddy rather than include them in'a pro‘spectus at this: time. \
Even so, institutional self-study has begun.

<

- hd .
] »

® CASE STUDY - UNIVERSITY OF CALIFORNIA, IRVINE /

d <

Uoing the externally—developed instruments described earlier helped

to ensure that the data input and’nationaf norms Were accurate. Because

. -

~ total accuracy 1is virtuélly impossible to achieve in social science

researcﬁ, the’project staff had planned'to include in the introduction of

L)

o o

. the Prospectus a discussion of the limitations of soeial science xesearch

in general, and spg;ificafly the various limitations of each instrument

9.5

used at UCI. Ultimately the decision was madé to avoid this discussion

beoouse 1t was felt thai 1t would only obsgure the overall data presentation.
* + When information such ag cost comparisons among postgecondary
institutions, sources of institutional funds, and number of liofary VOIumeé,
. - was provided in tho BFosgectus it was verified separétZiy by at \\‘—‘
,ledst two members of the project staff. Although the prooess of checking .

rand rechecking dafa sﬁi‘a time~-consuming and often tedious task, verific&tion '

of data utilized was criucial to both the effgctiveness of the Prospectus

%

and the credibility and réputation of the entire campus.

B P . .. o 4 o . !
J ‘ ‘ -
CASE STUDY - PORTLAND STATE UNIVERSITY T
-0 . . The inforhation collected for Introduction to Portland State University
. :+  was compiled from respogses to several institutionaliy developed survey
g ' instruments. Accuracy was ensured by checking and cross-checking data |

presented-and by reexamining sample sizes-. The participants involved in the: "’

project felt that it would be more effective to avoid a substantia}
S | .

*

L ~

’ v
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o presentation of statistics. Thus, most information was presented in .

t4
. ’

narrative form and all statements regarding policy and procedure . .

( e.g., financial aid, admissions. requirements, housing requirements)

were verified by deans and directors. T ‘ ?

~

CASE STUDY - MACOMB COUNTY COMMUNITY COLLEGE

¢ s
Comprehensive reports on the characteristics and/needs of s
”~

enrolled students, former students, and potential Qtudenis were alregdy

available at Macomb. In reacting to the information to be included .

in the prospectus, the advisory.committee contributed diverse viewpoints

but did not recalculate or otherwise check the data. Rather the

tecﬁnique of verification was to collect extensive back-up data for
~ * »
_every plece of information to go'into the prospectus., Thig includéd

I
. previous finamcial aid awards and assessment of the actual cost to

the student of every course offered at the college., Quantitative data
_presented 'was thus easily verified. ‘ .
More difficulty was experienced with data from outside sources.

It was discovered that labor projections obtained from state, local and~

[l

N national sources assumed no change in the state of the economy and thus’

could be misleadifg. Macomb's technique was to stress the assumptions

>

, g
- o behind such data and to supply in the progpectus the caveats the student

-

~ would need for proper interpretation of employment trends. Salary’
1 .

’ ’
. ranges for graduates of gpecific programg represented anoﬁ%er problem.

- . Employers were not .cooperative ' in supplyingvkrificatioq of trends obtained:

-
.

"

‘throughkqtudeni follow-ups. .

)

For a description of ancther method of verifying the accuracy of data,

see Stark,.Joan S. and Theodore J. Marchese, "Auditing College Publications

for Prospective Students," Journal of Higher Education, Jan/Feb, 1978. ‘
. N i

- * . 1
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qand the educational programs of various colleges they may be considering.
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DEVELOPING METHODS OF COMPARABILITY WITH OTHER COLLEGES R

- Information about colleges will be most useful to students if it

enables them to make accurate comparisons concerningcosts, campus climate
-

Since the ultimate aim of new information forms is better decision making

on the part‘of students,_eventua1 comparability of information is

essential. vet, little optimism is indicated in postsecondary
edueation for generation of comparable inférmation,

Comparability problems stem from the fact that information provided
students is of two types: objective quantitative data and more subjective
data which attempts to pa1nt a p1cture of unique aspects of an institution.
Progress has been made in present1ng objective data in comparab]e form;

examples include the CEEB College Handbook and $imilar publications.

A}

However, institutions are more resistant to attemots to compare more
subJect1ve institutional characteristics.

To expect nat1ona1 comparab111ty, even fon data wh1chareread11y
quantified, may be present]y unrealistic. But most 1nst1tut1ons are
aware of other co11eges which students in the1r app11cant poo] common]y
consider. 0rd1nar11y, students cons1der several s1m11ar 1nst1tut1ons
as‘first choigces for enrollment. Other: 1nst1tut1ons, either 1ess expens1ve.
less selective or c1oser to home, are cons1dered -as back-up choices. '
Efforts at comparab111ty can bégin with d1scuss1ons among those ‘
1nst1tut1ons most often of 1nte est to s\/ebb]e groups of applicants.

Some sugccess of this sort has a1ready been achieved among groups:of

private 1nst1tutions that have a single application “form for a consort1um,

.
; -y
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.and-admissions procedures.

. 5 ' \526-‘

and among public 1nstitutjons within a state with a centralized bulletin
" Among private co]leges the pressure to:
develop comparab]e data will. probably result from two forces: peer grouo
pressure when one 1nst1tution pub11c12es its successfu] efforts-in’
developing information, and the necessity to conserve . resouFEes(wh1ch
are increasingly be1ng diverted into public relat1ons efforts.’ Among

pub11c institutions, a firm comm1tment to comparab111ty by top off1c1a1s

_of central administrative units w111 be necessa(y, although loca1

campuses within mu1;1campus systems can take the opportunity to commit

their own resources and to discuss their successes with colleagues on
. * ) ‘ '
other campuses. ~ . .

'
LN

CASE STUQY'—'UNIVERSITY Qé CALIFORNIA, IRVINE
,By utilizing ‘the externally developed instruments mentioned earlier,

Uc1 researchers were able to present data for comparisons with natioﬂal : s

normg of similar postsecondary institutions. This included such information

as student political views, studf\habits and educational objectives. . e
ResearQFErs

[3

sources, for example, medical school acceptance rates from the Journal
Journa:

of Medical Eduecation and employment oppotunities from the Occupation

Manpower and Training Needs Bulletin. Information compiled by the aystemr ‘

wide offices of the University of California was also used. Examples of

these include average SAT scores,per cent-of freshmen required to

-
\

enroll in a remedial English course ( §ubject'A) and average undergraduate

13

financial aid awards.. , ’ g . ] ) . N

’ .
»~ b . - N

.

For a more extens1ve discussion see "Prov1d1ng Comparab]e Information

to Prospective Students: Issues, 'Problems, and Poss1b1e Solutions,” by
Oscar T. Lenning, Joan S. Stark and Patr1c1a N1sh&rt. available from CHOICE

1
L
211

2 SR

,

also gathered comparative information from published s

£
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Fiqally, where appropriate, rese;rchérs were able to gather
. “current data from ékheraeduqhtional institutions to compare with UCI
daga.gpFor examﬁle,qdata about the cost ;f education'%t UCI was .

compared. to California. State Upiversi;ies and Colleges Ca}iforn}é

. %
"Institute of Technology, Pepperdine Universify, Califoxnia Community

>

e B . s‘\m*‘

Colleges and the University of Southern California. N
. . N »

] >~ “ \\
. All comparative and unique information in“the Prospectus was «“--

< g -
. . . ' «\\/,,

presented as marginalia juxtaposed to the narrative. This was to- ;

allow the prospective student to look at either the narrative or

the data as 'separate’entities or to easily compare the two for a more
b3 *

complete'picture. = . 4
¢ R s
. CASE STUDY - PORTLAND STATE UNIVERSITY . / .
G N . L4
J Because‘PSU dd-not have the infprmation from other institutions s

necessary to present a comparison of institutional data, the issue of

5

comparability was”not encountered. This was found to be a less than

[N

\\\\'optimal situation. In the future, PSU staff would like tq develop some

" .comparable information to communicate spécific kinds of information

2

~.more meaningfully to students I i.e., perceptions of the PSU environment,

-

‘. dttrition information, graduates' experiences),

- \ N ' " . : : - .
, . - ' - ~
CASE STUDY - MACOMB COUNTY GOMMUNITY COLLEGE - s
- » +
The Jlargely quantitative types of data included in the Maoomb A
pro§pectﬁé are more easily comparable that that included by some other l N
. .

- . . Y Lo . . \
- . . .

¥ .
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Hemonst;‘tion institutions. In fact, nine Michigan community colleges |
t

) //’
Typical student budgets and financial aid packgges can also be .

) in the College Scholarship Service project to.agree on the best .

- -

s to pfesent this information. Two factots remain somewhat troublesome

i presenting a complete picture of institutional criteria for making

5

inancial aid decisions: 1) financial aid officers feel they need the flex-

bility to handle special cases, and 2) they fear that there is danger
* _Jin making promises which the institution 1ater finds it cannpt fulfill..

,Such problems hinder «comparability even when the attempt is accepted

as sound in principle.

: -7

1

) , MAJOR STUMBLING BLOCKS IN PROSPECTUS‘CONSTRUCTION

R ¥

Wh1]e the br1ef case studies highlight some of the problem issues

o

- 1n prospectus building, project’ d1rectors of all participat1ng 1nst1tut1ons

-

~ were asked to comment further on spec1f1c types of d1ff1cu1t1es. (See Table 1)¢

- Surpr151ng1y, assessment of the r1sks involved in presenting ‘more .

* \

«comp}ete;informétion to prospect1ve students was not a majar concern on

«
- . .

-

-

. . . i
— . . . ' s
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L - N . TABLE

MAJOR STYMBLING BLOCKS IN PROSPECTUS BUILDING

-

Number of institutions.feporting problem *

Frequentily’ '~'6hétimes ~ Seldom or never

AVAILABILITY OF INFORMATION NEEDED ' 2 5 2
ATTEMPTS TO INCLUDE TOO MA&Y:GROUPS IN DELIBERATIONS ’ o 3 5 1
CONCERNS ABOUT THE RISKS™ INVOLVED IN PROJECT - ' 1 8 0
VILLINGNESS TO RELEASE INFORMATION - ° 1 7 ]
CONFLICTS OF INTEREST ABOUT THE PURPOSE 0F INFORMATION s )

DISCLOSURE » 1 5 3
| QUESTIONS ABOUT THE NEED FOR THE PROJECT . . 0 ' 5 ) 4 )
INCLUSION OF TOO FEW GROUPS IN DELIBERATIONS i 6 . " 5 ’ 4

. , i ! ,

<

* Two ‘institutions that did not approach prospectus building.as a collaborative project are
excluded from the analysis. : - '
’ %
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most campuses. whi1e questions were sometimes asked about the need -
for new types of 1nformat1on or the purposes of fut] information
disc]osure, project directors reported that problems were not severe.
0n1y ou__propr1etary school indicated that!slch questnons were

asked “frequent]y.“ It seems likely that most quest1ons of risk were
resolved prior to ‘the institutions’ app11cat1ons for participat1on

in-the National.Task Force. ' -~ . - -

“

w111ingness.to(re1ease information was not viewed by project-

-

directofs as a maior hurdte. Yet, certain types of information were
regarded by soffe groups on the campuses as eitmer not important to
prospect1ve students or ras—information which. would incur risk. The data
most often ment1oned were those perta1n1ng to 1nst1tut1ona1 attr1t1on
and attr1t1on within part1cu1ar programs. Attr1t1on statistics were
mentioned as.a problem by five out of seven institutions which had tried
- to present them capdidly. Resistance toWard re]eas1ng ‘attrition figures .
appears to’have e%Znated from students and faculty as we]] as from
administrators.° There was strong consenﬁﬁs, on diverse campuses, that
such ?igu?es must be accompenied by interpretations such as delineation
of that preportion of the attrition rate which is caused by persona]

faetbns such as marriage, illness, family prob]ems, rather than by

dissat1sfact1on with ‘the institution or its programs. Most 1nst1tut1ons

"
-

felt unprepared as ye; to make such interpretations because their

N "~ experience has Gﬁﬂ:;strated that reasohs students in such circumstances

RO

>

figures are available about attrition. - N

—

| -

" .

)

report for withdrawal are often unreliable and because few recent normative '

_ The release of admissions and financial aid data met with resistance
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in both a private college and a.pub1ic.co11ege. LThis resistance

appeared to be ‘founded in concern that students would misinterpret -

. thevstatfstics or numerical distributions to the disadvantage of-beth’ -

themse]ves and the college. . .
In the case of the seven pub11ca11y supported co]]eges which
depend upon state funding allocations, there was little interest

or discussion about presenting data concern1ng the f1nancia1 .

‘ soundness of the 1nst1tut1on and thus np conflict arose. Finangial

. soundness is a more threatening issue at prnivate co11eges and proprietary

schoo]s which’ depend heavily on enrollment income and endowmenms for
survival. Therefore, disclosure of financial .soundness,
including net assets_and liabilities, as well as surplus or deficits

¥
recently encountered met with some res1stance at pr1vate schoo]s

E where attempts were made to include such information in the prospectus -

Clearly, institutions avoided the inclusion of some’ controvers1a1

/pformation in their prospectuses. Institutions did not 1nc1ude;&for
e

xamp]e, student rat1ngs of facu]ty, therefore the opportunity for C o

discuss1on about this issue did not arise., However, Portland -State

o~

Un1vers1ty has such a project underway and a book]et has been pub]ished

with full faculty and adm1n1strative‘support. Other 1nst1tutions did-

4

include student views of the qua1ity of various programs. Perhaps ’

the acceptability of the idea of 1mproved and more accurate information )
must be tested before complete candor can be achieved

On the other hand, 1nformat1on wh1ch ‘was frequently uti]ized and
to which no maJor obJections from campus constituencies were- encountered
1nc1uded emp]oyment outcome measures and academic outcome measures ., such
as graduate record "examination norms for 1nd1vidua1 programs . In_one

institution resistance to the use of student op1n1on survey data was

x ‘3 5

‘ . Tt
. 4

v
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,_--—""_T:’:dd1twon, some found emp]oyers uncooperative 1n re1eas1ng figures
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encountered from the students themselves.

In gathering employment and academic outcome data, as well as f
student op1n1on data, however, the project directors repor%ed what
seems to be the major stumb11ng block in their entire effort -- the
ava11ab111ty of statistics. 0n1y the proprietary institutions, wh1ch s
are sma11 and have centra11zed procedures necessitated by ba]anc1ng
the books and conducting market research, reported that they had no
d1fchu1ty in gathering data. Other institutions found that data .

needed were either not collected routinely, or were not readily

usable in the prospectus. This required adjustment of the existing A :

‘~

data base. , .

.8
The extent -of data problems varied. In one large un1vers1ty

[

the project director was able to determ1ne wh1ch new data were peeded

" and direct subord1nate offices to produce them-without extens1ve dzs-

cussion, Other colleges found that information about,graduate schoo]
admissions, for example, required consg]tation and approva] from .

. N ey . . - '
academic departments and rev1ta11zat1on of their departmenta] records.
In some cases,: new data ‘were difficult to obta1n due to factors outs1de
the control of the institution. For example,- two communi ty co11eges -
discovered that responses to survey requesting sa]ary data from recent

graduates were 11m1ted and sometimes produced-unrea11st1c f1gures.

on average salaries for recent graduates, making accurate salary’ statistics -

\ A N ’
, : \
unobtainable. , . e -

( . oe?
- A
& .
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.- wh11e a variety of d1ff1cu1t1es were encountered’ which depepded - .

upon the nature of individual projects, few seemed serious and only one,

obtaining adequaté data, occurred with regularity amongtthe diverse
¢

institutions. . ‘ -

INSTITUTIONAL CHANGE STEMMING FROM PROSPECTUS BUILDING

. . . . s
\ v, o
\ Yy,

*r

Project directors in the demonstrat?dn institutions were also
asked to assess institutional changes which seemed attr1butab1e to,
but extended beyond,creation of the new 1nformat1on document. tSee
Tab1e 2). It was Wifficult to determine cause and effect because
changes toward better and more candid informatiom,had a1ready.been

uﬁderway in most of the demonstration institutions before the project

began. Neverthe1ess project directors caut10us1y est1mate tha

_somé exam1nat1on of existing ro1es and relationships had taken place

as a result of the intensive project, and that some relatively
" l
endur1ng changes had occurred. The types of change attributed to

the proaect depended upon its scope and the office in ‘which act1v1t1es
were. centered. ey depended too, on Whether the project design

¢

involved many campus groups, upon thelsize of the institutibn and the -

nature of existing decision making st uctures.

In institutions where the Dean of Students{was responsib]e, there'

[}

‘tended to be extensive student involvement in the process of information—  *

selection; often the newly prepared materials focused most strongly on

student lite. In mangwof the participating institutions the Admissions

'0ffice reports to the Dean of Students, therefore relatiohships with )
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TABLE 2 . . ¥
INSTITUTIONAL CHANGES ATTRIBUTED BY PROJECT DIRECTORS TO PROSPECTUS BUILDING PROCESS
NUMBER OF INSTITUTIONS )
DEGREE OF IMPAQT,"‘ . *'«SCOPE OF IMPACT .
‘ a ‘ High Moderate Low oy none - Broad Moderate WNarrow
i View of how college publications should be ‘ . : e
constructed in the future - 7 2 . 0 . 6 2
. [ .
Incgeased awarenéss of personnél toward .. ) ,
professional responsibility, in relation to ) Ca ¢
students ‘ 6 1 ) 2 . 2 6 1.
lChanges in types of data to be regularly collected
about institutional programs and operations | 5 1 3 2 4
° ]
Renewed attempts to analyze 1nst1tut1onaI strengths '
and weaknesses o, 4 . 1 4 3 3 3
Increased formalization of institutional policy: . . .
for clearer presentatjon to students 2 3 4 S 3’5
‘Increased data sharing among offices and departments 4 1 4 <:‘3\\e 2 4
¢
Changed aftitudes toward student-lnst1tdl1ona1 ~ -
relationships among administrative personne] 1 N .5 3 . 0 4 5
Inst1tut1ona1 research function seen as more important 2 3 4 0 3 6
' Changes in att1tude toward 1nst1tut1ona§ priarities 0 - 2 7 2 0 7
8 . | . - g
"% Two 1nst1tut1ons that did not approach prospectus building as a collaborative proaect have
been excluded from the analys1s
38 . ' 39
,‘ ‘ .
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rfee?er hiéh schoo!s and community groups -also influenced éhe data
N gathered for the'prospectus. When the institutional reseach office ws
the locus for project eEtivities,‘%he emphgsis wes more likely to be on
thé’co]1$ction,.coordination and use of data encompassing a wide va?ietg‘ﬁ'
' ¢ Of campus concerns, both academic and nonacademic. ’
There were diétincb differences in the way projects were structured
. which‘hppeared‘tgﬂstem from jnstitutional size. In some large schools
’:, decisions about in%brmation were made primari]y by administrators,
making it less essent1a1 for many groups to be involved. As one project l
d1rec:or at a 1arge 1nst1tut1on pointed out,‘“We didn't need to sell
the project, we just gathered the data thatwereappropryate. In fact, -
in two major Universities, prcject divectors did not attempt to involye
large numbe}s of campus groups in a collaborative enterprise. 'Irf one
of these cases the adminietrator in charge had access to the data and worked
with'a sme]] student advisery forum; in the other, the project, limited '
to ‘a_description of environmentscwithin the inst;tution, was carried out
fby the project director with the assent, not the colﬁaborat1on of, the
b ungversity adm1n1strat1on. In contrast, at smaller colleges,” facu]ty
- and student commi ttees act1ve1% participated in decisions regarding the
prospectus and even authored some of the new'materia1.
The proprietary institutions, although generally small and
. sparsely stafffed, are similar to the universities in their cenFra]izifion
of decision making. Success of the project in these schools depended
——uypon-final decisions ey the top executive and,“in'one case, upon relations

with - the advertising department.

A
.
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Among the nine institutions where ‘considerable ;o11aboration

S T—

took place were two medium-sized universities, two proprietary schools,
“three community co]]egaa of varyihg size, and two private 1{bera1

arts co]leges These nine projeci directors were asked about
1nst1tut1ona1 changes which fell into f1ve major categor1es 1) re-

examination of roles and relationships among internal segments of

A the institution relating to the function "of data co]]ection, 2) re-

exam1nat1on of 1nterna1 ro]es and relationships re]ated to the dissemination
of data, 3) re?at1onsh1ps among internal and external groups, 4) analysis -.
of 1nst1tutiona1 outcomes, goa]s m1ss1ons and. pr1or1t1es, 5) restracturing
«.0f decision @ak1ng~channe}s. Spec1f1ca11y, project directors were gijven
a series of statements’anut potential changes and asked to judge , s
whether change had occurred and if so, the extent of the impact of
the project in br1ng1ng this change about. The two large un1vers1t1es
which judged the survey inapplicable to their non-collaborative projects—
are excluded from the discussion which follows and from tab]e 2. These,
. two project direcabrs did é}peca that someZimpact would résult when

their prospectuses‘are released.

1. Reexamination of roles and relationships relating to data collection.

A number of project directors.reported significant changes in the
types of data to be regularly co1]ected:in %he future. Prospectus -

building was judged of moderately high impact in stimulating new data L.

~

bases; -the 5ighest impact was ﬁo;ed in community colleges. New or newly

formattedwdata include: student opinions of institutional proceduresl_

_and environments, fo11oheup‘stud1eé of former students, agq more

specific data concerning academic-and nonacademic programé, policies

and.procedures. '

A)

- - -
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.~ Schools that regu]ar]y collect a wide range of data cbncerning
functions and outcomes’ were able to utilize this without establishing
new co]]ection procedures. Bme reported that the 1nst1tut1onal
research function was now seen as more importantisince attempts to
answer specific questions for prosbective students have raised consciopsness
. about data base gaps or collection precedures. One project director ‘
in a,school with no institu£10n51 research offige said, "I thought we
' chould have Sueh'an office before the project‘began;‘eo; I'm more
convinced that we need it." Some project-directors\be1ieved that
regular channe]s and customary data collection procedures should be
utilized whereever they exist, making continuous updates of 1nformation
possible, once initiated.
Although most institutions have attempted for the first tiime
to collect more specific data concerning program information, emp]oyment:
. outcomes and attr1t1on rates, facu]ty appear to have been m1n1ma11y y

involved as a group. In several institutions, a few faculty were members

- of advisory committeess in others, their major inpyt was construction of
- {

-
program brochures. A contrast was evident between small non-unionized
colleges where faculty involvement was more extensive, and Jarge campuses
with faculty unions where the Sroject was deTieerate1y reserved as a

) management endeavor. A - '

5 . ‘ ’; A
2. Reexamination of roles and relationships relating to deta dissemination.

Naturally Task Force activities had highest impact on the

'manner in which co]]ege pub]ica}ions are constructed. The next most
significant change resu]ted from the discovery in several inst1tutions

o - . — ( X f\*——; 3
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that.much information was disseminated by variqus departments and offices
* | with little central coordinatton. A.student could receive conf]icting
information from different sources The process of locating and centrally
assemb]ing this information, as well as developing guidelines for
.future coordination, has been a prom1nent actiVity in at 1east one
school. This type of actiVity has emphaSized the importapce of
communicating accurate information to all offices in frequent.contact
with students. As a group, the nine institutions report 2 moderate
‘to hlgﬁ change toward increased inter-office data‘sharing; a continuing
two-way communication process seems iike]y in the future.
. Additionally, some schools discovered that policies are not
always clearty formulated. Sometimes too, policies believed operationa]
&‘, were found to have evo]ved into different iQformal procedures and
L ‘ understandings Increased formalization of policies was noted on several .
campuses but project directors were unsure if this was attributable
to prospectus buiiding,or to recent federal regu]ations and.court
decisions. The institutionskas a group reported moderate but broadly
- ~ based change toward clearer policy formulation but little Ancreased
centralization of poiicyqdecisions. One community college\ however,
discovered the same course offered at different tuition rates on its
- two campuses and found that studentsftaking the same course from two
| ingtructors could pay disparate prices for books. "Being sensitive

o€y

to the problems of accuracy," another project director said, "has
. )

approached a paranoid state. Everyone must initial every section ot

*

the prospectus materials; even the secretaries catch inconsistencies

now as they type."< *v |




. prospectus building, one wouTl expect att1tude changes toward the student-
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3. Re]ationships with internal and externa] constituencies. —

P

Inadequate input was obtained from emp]oyer and community groups -
when quest1onna1res were used; response rate was typlcally low. But ¢
when externa] representat1ves were inv1ted to Join the de11berat1Ve

groups, their enthusiastic presence was most he]pfu] Cons1derab1e #nflu-

-
-

‘ence was exerc1sed by both internal and externa] groups when they were

involved in decisions about information which shouTd be included in

L * . B

the prospectus and as critics of emerging draft documents. In one

instance; the presence of outsiders who asked "hard" questions reportediy
caused\institutiona]'personnel to reexamine their positions and to

join in unaccustomed solidarity. Another. project directorssaid, "I couldn't
have gotten away with portraying an inaccurate p1cture of 1ife on |

campus -- the students on the advisory committee were always on the ba]]."l .

The process of prospectus building movéd sﬁdwly, however, when many

constituencies were involved., Several.project.directors felt too many
- ~
grqups were-cumbersome.

s '

®

Changes—1f relafionships with-external groups depended upon the

. extent to which their cooperationrdnd advice was sought. One community

&
college, one 11bergJ ar college and two pub11c un1vers1t1es reported

<

4 changes in re1atlonsh1ps w h feeder high.schools; only “two 1nst1tutions

reported changed re1at1onsh1ps with other co]]eges. ' ' R

wq§re extens1ve 1nteract1on occurred among 1nterna1 groups during,

1nstrtutiona1 relationship, toward information dissemination and toward

involved groups. Project directors wereyqueried about percefved ' .

changes in attityde. ..
A 7. - !
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Moderately extens1ve attitude changes toward the student-1nst1tutiona1 .

relationship were believed to have occurred among a limited number of

administrative personnel closest to project activities. A1l of the nine

institutions reported a moderate increase in consciousness of -professional .

L

responsibility toward’students among some institutional personnel. One

4nstitution reported changes. in g att1tudes toward students among secretarial

'and support staff; at 1east two others believéd this re]ationship sufficient]y

. 4
jmportant to contemplate inservice training for secretaries who are a :

major source of informatioh for students. One community college did
include secretaries with professional staff in an inservice workshop.

No project director perceived significant attitude changes toyard :
the stu@ent-institutiona1 relationship among faculty. Presumably this
nercept1on reflects relatively 1imited invo]vement of faculty in the |
process of prospectus bu11d1ng and the fact that many areas of faculty
concern -- for example, eva]uat1on of teaching and detailed objectives

of courses -- were not 1nc1uded in most prospectuses. Those institutions
wh1ch involved facu]ty in even a m1n1ma1 way reported increased cooperat1on

and co]]aborat1on between faculty and administration. S11ghtly -

1mproved re1at1onsh+ps were perceived between administration and' those

A
*

students who served as project advisors. But friction sometimes
.‘E& . .

occurred as project directors attempted to strike a balance in information_*

reporting and student groups favored particu]ar types of information to

~

the exclusion of others.

a

4. Analysis of institutional goals, philosophy, mission and priorities.

‘Nearly all institdtions reported that discussions of mission

4{5 - ‘ o , .c -
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statemen

attention to. outcomes, moderatelywdmportant in the group of

turned up no potent1a] jobs when examining er]o ent opportunit\es

‘resulted from prospectus building activities in the demonstration  ° '

wh1ch college publications are created, with. minor changes in other

'andiattempts to present more precise educational and °®
emplogment outcomes have caused administrators to become more
congcious of institutional strengths and weaknesses.- This increased
denShstration institutions as a whole, seems to have been broader.

in scope among community colleges. As a striking example of change

directly attr1butab1e to proJect activities, one community college

ot

for a specific paraprofessional program. Consequently, program
E %
will be discontinued. The project director-at that 1ns€?t 0 n

expects cont1nu1ng use of placement data to modify curr1cu1ar

decisions.

-
-

Despite such an 1nterest1ng example of. self-examinat1on the extent
to which substantial thanges in institutional pr1or1t1es have occurred ‘
was reported as moderate]y Tow. ¢ Only one 1nst1tut1on has made a minor
reallocation of resources for the future to meet spec1f1c needs
identified durjng the project. Many project directors expect that
further realiocations will resu[t in a new-budget cyc]e after the

prospectus has been utilized for about a year.

’

\

5, Restructur1ng of dec1s1on making ¢hannels. » . . -

Few maJor changes in internal decision making structures have

1nst1tut1ons. Influence of this sort seems 11m1ted to offices in
offices concerned with data co]lection and dfssem1nation. Some
institutional research offices have received broader assignments and

- -
—_— ~
.
.
. [y
.
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one anticipates additionai personnel.
Only s]ight changes in structure or emphasis, were reported in

admissions pffices. Those who cite- change toward moreféssisténce to students
in making nn appropriate choite believe that the change was underway
much earlier and, in iact, sypporteq tté application tolbecome
involved in the Task Force. ﬂost institutions in the project,
panticu]ar]ylcommunity co]]eges with still growing’ enrollments,
and public univer51ties, see their admiSSions office as a fac1iitator Yoy '

}
of appiications rather than as an active recruiter of students.

One small and new community college reported a major change toward

greater service orientation as a direct result of the project, one

* .

"~ private liberal\arts coi]egé and oneiprnprietary school reported

s1ight impact; others attributed no change to the project.
. R i ‘-, . .
SUMMARY ’ y
. Although experiments with providing néw and different informatign
to students have not been entirely tsoubie-free, neither has the
process proved as difficult as some skeptics predicted. The idea of
presenting more candid data about a postsecondary institution, its
environment, and its outcomes has been quite readily accepted, at least

in those institutions which had already experienced a need fof better

information, ’ : B

The process of gathering and disseminating information, as well
as deciding what/information is inportant to- present, seems to cause

1ittle controversy when a Variety of campus groups are involved- and

when strong 1eadershin is provided. Involvement of diverse groups

}

SR \ 4
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brings valuable perspective but also makes the process, 1ihe many
others in academe, slow and cumbersome. The appropriate structure for
such an effort, as well as its- 1mpact upon the 1nst1tut1on depends
upon institutional ‘size, scope of the env1saged 1nformat1on project
and the customary degree of participatory governanCe.

S1gn1f1cant revision of campus information for'prospect1ve | g
students requxres a substantial a11ocat1on of time as wel] as a commitment
to organize the adm1n1strat1ve machinery, personne] and broad based
advisory groups necessary to accomplish the task. At most demonstration
campuses, early optimistic estimates of completion by mid-year gave way

to unremitting time pressures as fall application periods approached.
Ultimately, most ifistitutions spent an entire year to develop and Produce
a model prospectusg Although the time for suryeying student needscan now be
reduced by using results of Task Force surveys, we would reﬁgmmend

°  that institutions nndertaking a similar“task keep their old materials

3

current while the new are be1ng developed.
. The 1nst1tut1ona1 changes we have discussed, der1ved from
perceptions of project d1rectors at nine institutions, have been
extensive or limited, depending upon the nature of both proaect and ' '
. institution They represent an analysis of change at a stage mhen a
‘prospectuses were just being finished. Much will depend upon the
reactlons of prospect1ve students to the materials and of - those in
~ the campus cnmmunity who have not been closely involved or even aware

of prospectus building efforts. ®

~Major probiems'encountered b§ the project institutions included
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1nadequate ava11ab1]1ty of data and d1ff1cu1t1es in provid1ng proper

. .»interpretat1on of. data for prospective students. Yet _Qes1rab1e
outcomes exteooed be&ond the project focus to inc]ude greater °
attention to accuracy in al] college publicationsy iqcreased(ewérepess

" of profess1ona1 responsibility to students. 1mprovement in data bases

for decision mak1ng and, Hn some 1pst1tut1ons, to wider internal
sharing of 1nformt1on and, 1ncreased consc1ousness of 1nst1tutéona1
strengths and weaknesses. Time 1nvo1vement in deve]op1ng the f1rst
prospectus is heavy, but provisions can be incqrporated for less -expensive
periodtc updates. In its entirety, the effort. seems to produce
substantially more gains than losses.

***************************************************************************

Additional information about the activities of the National Task Force
‘/ on Better Informat1on for Student Cho1ce may be found in: -

E1-Khawas, Elaine. Betten\Informat1on for Student Choice: Report of
. a National Task Force, March 1977

Stark, Joan S. Inside Informatton: A Handbook for Institutions Interested
<~ in Better Information for‘Student Choice, July, 1977.

Both volumes will be published by the Amer1can Association for Higher
° Education in 1978. '

4

)

CHOICE will. furnish, upon request, a complete bibliography of Task Force
N documehts. .
¢




CHOICE is A Center for He1p%hg Organizations .Improve Choice in_
Education, located in the Department of Highen{Postsecondary Edu-
cation at Syracuse Ufiversity and supported by the fund for the ’
Improvement of Postsecondary Education. T ’

o

The goals of CHOICE are: : \ . \ K;

\ * to gather and disseminate to institutions current knowledg
about the content and process of improving information for
prospective students. o

* to provide technical assistance to institutfons seeking to -
review and/or improve the current information they provide
to prospective students. .
* To evaluate the impact of more comprehensive information
L disseminatiori on student decision-making and institutional . /
’ - operations. A X
* ' to facilitate the involvement of institutions in the devél-"
opment of information policy alternatives for use by both
governmental and nongovernmenta]}Proups.
Y

s Project Director - A3§istant P}oject-Diyéctdr
" Joan St stark o Patrick T. Terenzini
: T T 315-423-3701
'*'*‘**"***"”‘ﬁ /*:k*:;"k;;k'{;****;**‘***‘*$*********';(**********‘***‘**********.*****
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Among the 1ongést-es£5b1ished programs of igﬁiéind in the country,
)

Higher/Postsetondary Educgtion dt Syracuse pkepares professionals
. for a wide variety of leadership careers-in p secondary educatdon,
" including positions in cplleges and univefsitiesy federal and pri-
vate .agencies and-foundations, .state boards, consortia, and ‘educa-

R4

tional research settings¢ - P AR "
. ‘o Y ’ " .
' The Department currently offefs.the.M.S., Ed.Ds and Ph.D. "although
most of the eighty enrolled Students are studyiig for the Ph.D.
Academic programs include coursed from mar -departments and other *
schools and colleges "of the university, ih uding the Maxwell School -
of Citizenship, and the Schools of Public Communication, "Law, and
Management, as well ds specialized work invhigher education admin-
istration and research. The faculty includes members, of the Unt-
versity administration and full time scholars in the field. In ad-
dition to teaching, faculty often have grants for research and
, development projects, such as Project CﬂDICE, in"which students
i participate. ,
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