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' et Every new era in materials development brings
its own terminology. gbai? in the field of ESﬁy'with,a shift from .

. . / '. ¢
a structural -approach to a cognitive approach- to lahguage learning,

a new set{of terminology .is being developed. Whereas prewiously

- we spoke of struotured, controlled, or gi'ammatical ‘{aterials, we + /

now have 51tuational functlonal ‘notional, or communicat ve mater-

& f .

‘ials.’ Thére are two dangers to- the coining of new termi lOgYJ \

- — -~

/' First, the t fms may prov1de nothlng more than a new name for an °

’

,0ld thing. /Thus,/althgugh'the materials may be labeled situational',

t&e only difference‘may bg that the pattern practicé takes place . .
2 Lin a restaurant rather than in a classroom."gecond, the use of )

the new / term1nology may result in a confused notion of what the

basic assumptions are that 1nform the new materials. In order to

v av01d these dangers, gn explanation of the theoretical basis of

‘\ . notional writing materials is needed. ; p -

.

D. A. wilkins (l976 18) in his book Notional #yllabuses,

: maintains‘that in designing a notional syllabus, 'instead of
asking how speakers of the language express themselves or when
or where thgy use language,; we ask what it is they communicate

j&hrough language. We are then able to organize language teaching
- ¢
in’ terms of content rather than the form of She language. .. The

'y
+

‘ f1rst qustion that has. to be asked, then, in designing notional

2

writing materials is what do ESL students need to communicate in

writing? As students they will clearly need to be able to write

¢

the conce<:s of their field to an international audience.
‘\ * -
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"In some’ ways the assumptions that}inform notiona{ writing

materials are simllar to traditional hetorical concerns., They '

diffe;, however, 1n'two 1mportan¥(ways. Pirst, they prov1de a.

”

greater variety- of writing voices than is 1ncluded in most rhe-

/ toric boodks. Secondly, notional writing materials give e/plicit ’
‘o y . N

\attention to re1at1ng a pagti ular function, such as predicting,

 to a part’éular grammat1cal po nt, such as the use of modals;

Notional writing materials, though, share the following rhetorical

” -
- A
. - ‘ .

concern, expressed by Steinmann (1967:21-22): “Qhetoric, then,
' is concerned with the ef‘ecti‘e choice of synonymous expressions:

but, as the word 'effective' suggests, it is coPcerned, not with
the utterances only, the mere forms, but with some of their re-

~

g lations to other th1ngs. {Italiés m1ne) » ' >

It is a clarification of those "other things,' that determine
effectiveness which is central to the designing of notional mater-
ials. Basically, theywinvolve two primarylconeid;ratonez 'firet,
the purpose or functign of the discourse; and &econd, the context‘
,or situation. ahce these two elements are defined, the queqtisn\

of wh1ch form is most effective can be answered For example,

'
Lo

suppose an employer decided to write a short memo to'an employee,
regarding an algirnate time for thetr meeting. His functioﬁ\or
purpose would be one of s uggestihg (although g1ven the role re- v
lationship, it might be closer to di;ecting or commanding)

There are, in English, a number of stock ‘phrases for A
making suggestions, guch ds: "May 1 3ugge;t,' I would suggest.'
"How about?”, What about?', etc.f«Given these options, the em- ’

v\ployer might write: - a s ‘

- . »

.
| '
>



. ~ ’
Since I have another meeting on Monday &t three o)
o clock may I, suggest that we meet at two o'clock?
A Or he might write- ) ) :
’ r .. . \/
I'm tied up at three o'clock on Monday. - How about )
two o clock? . N - -
" 1 4

In this ingtance, the ChOlCe of the fnost "effective® form de-

- pends on what the employerL?nts to say. to his e&ployee &out
s

\ their relationship. The fifst sentence assymes a distanced re-

~
l,ationship with his employee, the sec d, a relationship of

i
et

comradery. Both, howeﬂer, fulfill the\ stated purposé of sug-'

gesting a change of meeting time. Whereas most native speakers
VGyonld 1ngh1atelydsee.;hehdistinction_betyeen the two sentences,
\ many international'students have.not yet master&d this'level of
i 1 guage use. To aid international stdden\! in developing this
| skill, textbooks could present lists of items for expresstng a
p ticular function, suchJas making squestions. This method, X .'/.
h ver, does/little to aid stwfents 1n knowing when tQ choose -
which form} so that their writing is appropriate in terms of a
: spec1fie level of formality, and<eﬁfegtive in terms of a particular?

purpose. The basic aim of the writing Yaterials‘whiph follow'is

to help students ﬂevelop appropriateness and effectiveness in their

writing. f

‘ These materials were designed for hn advancea writing class

.‘in which the students had TOEFL Scor; of betwe'en 450 and 525.
The/first step in developing the materials was to determine what

- ‘type of writing the students were doing, and what fields they were

in. -Questionnaires lw‘ere,distrihu‘ted to the students which asked

L
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'them to 1list their maJor fields, and to describe, two writing

. assignments that they had ¢ornipleted in their other classes during
the !emester.‘ The survey showed that typically the students were

either science or business majors, and tha.t, 1n general, they Yiid!

very little writing 4n their other classes except for an dccpsional'

¢
4 v

¢

term paper. ! L l C e

Although most ESL students neéed to ~develop skill in academic

L4

-writing, very few of them will be writing these kinds of papers
‘once they graduate. Clearly a well dﬁsigned writing course should

meet not only immediate writing needs, but also future needs.: One

L}

way to accomplish this task is to organize writing materials ac-

-

cording to the various uses of langswage such as informingsy pre-

dicting, clarifying,—etc., since these’functions are,bresent in

all types of'written discourse. Predictions,\fo;eexample, can
) \

occur in academic papers as well as in business: reports and in

. 4

sc1ent1f1c'1pg nals.

L]
¢

" The main problem in designing writing materials based on

ce 1 .

|

functions 1s-to dec1de which functio s to deal with, and how to $

_‘order these functions‘ Since one .goal jof y‘ese mat€rials is to: ;
develop academic writing skills, one anSwer to the problem of
selection‘is to determine which functions typic\lly occur, in an
academic ,paper, and in what sequence’ they occun._ Within an aca-
demic paper\-the following list of functions tend to occur .in a

fairly regular pattern: . o~ ' ! ) ¢ ‘ A

B . ’ ¢
LN . “9 c
. ) ’




I. Inform/Focus

‘

What.does the paper 1ntend to'do?

¢+ II., Clarify 'Howéagll the central terms be de-
: fined? o RS
III. ;Ciassify . What are the major components of
.- - ' 7 - the issue? N '
"IV. Analyze, :HOW>can the components be organized

LY

V. Substantiate

A

.

"What support can be .offered for ‘the

in terms of time, space and/or effect?

.

assertions/being made? .

’_and aifg- -

VI, Compare/Contrast Are there any s1m11ar1tie '

. . . ferences between the major assertions? .
ha VIiI. Agree/Disagfee What are the writer's reactions to the™.
- : issues being presented? 0

.VIII. Recommend What .should be done in regard to the

) ~

.issuels being discussed?-

. IX. Predict‘\\\\’ " What will be the likely reéults of
, : ; ' the recommendations?

This list of functions forms the basissfor the organization

of the materials. By’ organizing the materlals in this mannerf thed

o~

students have an opportunity to practice wr1ting the central com-.

The 1ntent;on, however, is also to
‘—
the

R ponents of(an academlc paper.

meet the students' future writing-needs. In order to do this,

s1tuat10ns under each function deal with a great variety of career
¢

‘backgrounds. . , . . > \“/ ‘ . .

e

Eachslessén begins with exercises which introduce ‘the phrases

used in ‘expressing a particular function. for'recommending, there

-

are exercises using suchgterms as: I would recommendf May 1 sug-

/ -

The goal of theqe exercises is
e

to help/?tudents gecome familiar with the forms that are typicdily

. gest, Tt wOuld be best to, etc.

used to express a function. .The following is an example of an exer-

ke

cise designed to introduce studknts to phrasés of definition: | -
. - .

u“ L. . Nt 7 ‘( o o :
ERIC . \ - S




Practicé Usihg Texms: Define the following terms'by:
N/ completing the sentences:
. - Define a non-resident student as it is used at your
.+ ', university for determining tuition rates, \

-

‘A non-resident st t is anyone who....

t

Vo2, Define an upper-diviSion student as-it is used at
your university.’ -

4
’An upper-division student is defined as a student who....

[

3. Define a full-time student as it is used.for ‘purpose
. o~ of issuing visgas,
S " For purposes of 4dssuing visas, a fulI\time student is
taken to be any stpdent who.... 7 :

4, Define a grade of incomplete as it is used at your
university. . _
_ An incomplete graae signifieshthat....: .
[§ ‘ '

5. Define’ the meaning - of a student in gaod standing as it
’ is used -at your university. - \

By a student in good.standing is meant a student who....

Following this exercise,there is a list.of common expressions used;

’

in defining which,can be. used as a reference'for the student. These

introductory exercises on common expressions are followed by~ ex-
"ercises on the grammar and punct::t!on~¥?ich is relevant to the

/

) particular function of the lesson. If'a student Yill need to use
quotations in substantiating an assertion, punctuating quotationA

-

is the Eocus of the,punctuating exercise. If a student needs ﬁ&
use modals in making predictions, modafs are the focus of the
grammar exercise in that lesson.. The basic purpose of the'intro-_
ductory exercises is to provide the student with all the fqrms that
are needed to express a particular function in a specific writing

context. . . ’ *

.




i%e nex® part of the lesson prov1des situatlons which in-
volve a number of writang v01ces‘such .as a geologist, an ddvertising
agent, a member of a jury,. etc. The various writing éontexts al-
lpw'the'geacher or student to select-the situation which ig most
relevant“to the needs and interests of ‘the studeafs. Some of the-
situations are highly centrolled” and provide the student with all
of the data, as well as directions for how to organize the data.

_ The situation listed below is included in the initial chapter on

‘. Inform/Focus. . . ' ‘ Lo

SITUATION: ?ne Immigration and/Naturalization of ficer

v o : "~ * Yod are an officer for the iqmigration andgNaturalization
Servicew Recently there has been a great deal of discussion about
the problem of the 1llegal entry of people 1nto the United States.
Because of these discussions, the director of the U.S. Office of
Immigration and Naturalizaelon has asked you to submit a report in

-which you recommend various soiﬁtions to tne problem of illegal

alieng. , - '. | “ )

~ TASK: ‘

Write the 1ntroduction to your report on.illegal a1iens in
thé United States. As background information, you may use some
or all of the following information. ‘ \

’ -—--In 1967, the Immigration and Naturalization Service appre-
hended 100,000 illegal aliens. B o

;-1~In 1977, the Immigration and Naturalization Service appre—

hended 750,000 illegal aliens. ' »

~ AN e
.

* e 4




-

you to write a report regarding thia-issue.\

o

__-~The.immi§ré}ion and Naturalisatibn Service estimates that "“
for every person wpq is apprehended, fouY to five‘other\: ’
persons avoid capture anc deportation.ﬂ ' %

——--a study conducted for thi Immigratlbn Service in 1976 in-
3}cated ‘that 8.2 m11110n people were in the United Stat.g

>

1llegally

. (Source: U.S. Immigration and Naturalization Service) ~
Your 1ntrodudtion should have twp parts'
Inform: Several general statements about the problem of
) 111ega1=a1iens in thé United States.‘
-Focus: A ‘statement of the purpose of this report: to
suggest.solutions to the.problem of iliegal
hliens: . l ; .
Other situations are much less structured. ' For example, the {
followlng situation requires the sfudents to gather their own

-~

data and'to make a limdted assertion baséd on this data. -

[}

‘SITUATION: .The Dean})s Assistant ) “ o . P

e - PR

You work for the Dean of Academic Affaifs. You. have been
asked to write S\report on the cost of textbooks.‘*&he Dean be-

lieves that, in general,ﬁscience majo;s are being asked tg pax'
more for their textbooks than are humanities ﬁajors. He wanES’
7. . ' . . .

.

TASK:

Ay
\

In order to lubstantigte the claim that. science majors pay ~
more é\} books than do humanities majoks, you need to survey the

cost of textbooks. Begin by randomly selecting ohe upper division

,course from each.of the cepartments listed on the following chart.

Then coppute the total cost of the textbooks for each of the gourses
< : *

AN

. . .t
O ., *
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N

that you have seleoted.‘ Onceé you have this-information, compute‘ BN

’ - p)

the average cost of textbooks for humanities students and science
*‘students.j Finally, write the Dean a brief report which summarizes

the findings og your limited investlgations. It is possible that
your findings will. refute rather than support the Dean's assertion:!

LS
.

\ ) : ) '
///Q\ 'SCHOQL OF HUMANITIES ’ .

Ve -

Department.- Co- L Course * ° . Cost of.Textbooks

'Classics " - AN -
-Comparative Literature ,
English . ) i
. Foreign Languages - »
, Journalism - - ! O . ‘
. Philosophy C ‘ R . : >
. Total: . . ° .
, . Average Cost: ‘ . v
. | " g . P

-, -

- -—

\ " SCHOOL OF SCIENCE : . -~ ‘ -
] [ . . o
' Department y Course’ " Cost, & Textbooks
. E . “ . ) /)\f‘ ;\\<E *
.Biology '~ ‘/ Co ‘ © . .
‘ Chemistry . *
Geology -
Mathematics: . ,
. Engineering. ' P oy,
. Physics and . Co
Astronomy ) ’ o
' : . ‘ [ Total: _
’, ;' Average Cost: - ‘

Each lessqn conclades with: correction exercises of studert

-

papers that were written in response to the situatioms. fhe ex-

. 7 ' '
ercises have guidelines whieh }ask the fstuQents to, correct erro.rs

that the students themselves are most likely to make, or have

made in writing’ their response to the situation. The followipg'

[

B gnaN is an Exampie of a peer correetion exerciae. It involved a
; Y :

situatiop ih which an insurahce/agent.writes a letter to & pro-

spective'custdmer about. the types of life insurance offered by

- EN




his compép'y. . The students

~

»

AN
N

have béen

. . j . \
A /

provided with the basic in- |

.
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PEER CORRECTION OF STUDENT COgfOSITIONS
SITUATION: THE INSURANCE AGENT ‘
- 4 . - ,' , ( . . . _'\ )
’ . T . (S .
o - / E Penn.Mutual Life fnsﬁrance‘ . P .
‘a . "+ 5678 C Street ’
/ ) ’ . San Francisco, California 94111 .

_ : / . March 13,' 1978
. L4 ' . - . i/._/ . - . -

. Mr. Andrew Smith : Lo ' v S
. " 1234 B Street ‘ ‘ “ .
' . San Francisco, Californid 94103 R O ‘

Dear Mr. Smith, ) ‘ : . Lo .

’l

gge £irst one” 1sAterm policy. People who purchase a term life

»

1nsurance poi:,cy Just have /a\ temporary protectionm a certain
\ period. For example, the, father in the fﬂily W /a\ temporary

cm

a.apecified. perio&r his chi¥dren will get the money.

- The second is the whole life insurance. It is the most common

type which prov1des &h insurance pro.tection @the entire life., When
the pplicyholder dies, the beneficiary will receiv the face: Value of

' the 1nsurance.' It is a flexible po'licy that tan meet many diﬁarent

. I L 3 T LY
needs, , ‘» « . . ~

: . . -~ *r

. ) . ) R C
protection. People can-get back a sum of mongy, after the certai
4 . ti!!\B. h ' ) * ) _\

\

a ceYtain amount of money in the future, besides the life insura?
. . ‘e N . .

In brief, if yoxi check out these ‘types of life insurance, 14
L think you sbme it}e.a_ a{yout life insurance. .Please le‘t me know

4
Y - - \

~ your decision.

Sincerely yours,

, have three type of life 1nsurance. - . s ! '_ 7 e

L4 » - : -'y
13- P
. . - . .
. .

,In response to your letter, I am ‘'glad to let you know ‘that we o

-

protection on his life while his children grow ’93. If he dies within

N And the 'last one is the endowment policy. , This type provides i

®

w,~

L%
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Practice in Correcting: Compléte the following steps order to-

correct the gramégéical_errors and 1happropriate'langﬁgge in the
'seleqgfgion by the insurance agent. T : ‘ P

r~ ' T

1. In order to practice usihg.common phrases for classifying&' O
. . . - ¢

write in the space below an, alternate way of stating the four

.or

,underlined phrases. -
a.
b.
c.

d- P . " ,. “,
: . E /o : J
2. Wherever there is a circled verb ¢ , maké the correctio

‘ 5 ) : . - - . .

. , ] ¢

in subject-verb agreement. . .
" A o . - ' ; . w' .
3. Wherever there is an underlined verb -is~, make the correction

. -
.

dn verb tense. . L. e -

4. Wherever there is an enclosed preposition [ , replace -it with
' A ‘ ) ) R : v ‘
the corre<’:1 preposition:™~ Do 7 L

-

- 5. Wherever there is-a carat /\ , make the necessary correction
4 [N .

-

- in the use offthg ax;iéle.

-
L >

6. Wherever thérg is a punotQPtion mark eﬁélosed'fn a triangle A ,
make the necessary correction. . ‘.% > .

‘7. Replace the verd, chéck‘out, ih~the,1a§t paragféph Mithya.more

formal verb.
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‘ tiCular function.

f
v - 5 . 1 “ .
.
3 ¢ + -
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‘ . -

These materials attempt- to integrate the concerns of fuﬁctiOn,

gi;uation and grammar.- By selecting and ordering the functions on'

the'basis of academic papers, the students are learning to write all

’

of .the core functigps of an academic paper. By expressing these

"y
functions in a variety of 81tuations, the students are being exposed

to specialized vocabulary that_may be beneficial in their ‘careers.

+ ’

- decide whether or not tbe particular form that the writér has

'

‘

g

chosen to express a prediction or to make a suggestfbn is appropriate

and effective. Finally, in this approach, grammatical ooncerns are
not isolated but _are clearly related to the expression of a par-

IﬂEthis way,znotional writing materials integrate

/

- the concerns of functlon (what is beiny said), situakion (to whom

is ft being said), and grammar (how is it being said). In general,

they prov1de an opportunity to meet students' immediate and future‘

writing needs, and to develop both grammatical and communicative

-

competency in writing. ', - .

4 - : ’ -
.Furthermore, the situations provide a spsci'fic contexfy in which to __

.

) o - N
Pl s . ” .. \‘-
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