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'This 'paper exemplifies and pri
v

seaLs tke rationale Jolt
notional.wr#ting materials which are currently being developed for i.

ass with advanced evel ESL st dents. The basic .assumption of these'
materials is that effective,wr ting demands a clear sense of why
sosethitg is beinf written, an foewhoirit in beiurwritten. The

1materials acre organized according to the language functions that-
typicallToccu; within academic-papers, suck ai focuaingv
Sib4tantiatin§, recoisending and predicting. Within each.function
students are presented with i variety of voices and audiences. Th
main advantage Of this'apimoach is that it povides the teacher d
the stadents with alrasevoik in. which to judge .whether or not t e
writing is effective in terms of a specific purpose, aid appropr at,
in terms of a epecific situation. (Author)

. .

0.

4-

. I

di

*****************************************************mselorsawswas ***sr
* Reproductions .supplied by *DRS are the hest that can bo'aid

. troll the original &meant.
f*** *******p***************4144**********,*************4********** .4 .

sr'

1



F

c

I.

44

.

1.^

V

4

4

WM.

A NOTIONAL APPROACH TO WRITING

by

U S DEMARTME ALTU.
EDUCATION & ARE
NATIONAL INSTITUTE OF

EDUCATION

. THIS pOCUMENT HAS BEEN REPRO-
DUCED EXACTLY AS RECEIVED FROM
THE PE*SON OR ORGANIZATION ORIGIN.
ATING IT POINTS OF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRE-
SENT OFFICIAL NATIONAL INSTITUTE OF
EDUCATION POSITION OR POLICY

.Saridra Lee McKay

44

"PERMISSION TO REPRODUCE THIS
MATERIAL BY MICROFICHE ONLY
HAS BEEN GRANTED BY

L andat L..tickat

TO THE EDUCATIONAL. RESOURCES
INFORMATION CENTER (ERIC) AND
THE ERIC SYSTEM CONTRACTORS"

2
p

;

fo*

ti

4



) 1

Every new era in materials development brings

its own terminology.' goat?, in the field Of ESL, with to shift from
#.

a structural -approach to a cognitive approachto lahguage learning,

a new set of terminology .is being developed. Whereas preciously

we spoke of structured, controlled, or giammaticalizterials, we

now have situational, functiona1,4notional, or communicative mater-
'a

f.

'ials. There are two dangers to thd coining of new terra logy.,
A

/ First, the.t ims may provide nothing more than.a new name for an

sold thing. /Thus, alth bgh the materials may be labeled "situational",
4

t

1
e only difference'may bel, that the pattern practice takes place

,
in a restaurant rather, than in a Classroom. Second, the use of

. .

the newiterminology- may result in a confused notion of what the

1 -4
basic assumptions are that inform the ney materials. In orders to

l' ...
.

1

avoid these dangers, 4n explanation of the theoretical basis 'of

cOr where th y use language; we ask what it is they communicate
, .

,'Ahrough language. We are then able to organize language teaching

in'tetms of content rathei than the form of the language.",,, The

first grstion that has.to be asked, then, in designing.notional

writing materials is:what do ESL students need to comemicate in

notional writing materials is needed.

D. A. Wilkins (976:18) in his book, Notional Syllabuses,

designig a notional syllabus, "instead of

asking. how speakers of the language express themselves or when
C

V

writing? As studentalthey will clearly need to be able to write
A 0

academic papers; but VI the future,they may well need to communicate
'

the concerns of their field to an international atdience.

3
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'In some ways the assumptions that inform_notional writing

materials are similar to traditional lhetorical concerns. They
0(

diffej, however, in two importantli ways. ?first, they 'provide a,.,
.

greater varietyof writing voices than is included in most rhe-

/ toric bo6ks. Secondly, notional writing 'materials give explicit

4
Nattention'to relating a parti ular function, such as predicting,

to a part'cular grammatical po nt, such as the use of modals.

Notional writing materials, though, share the following rhetorical

concsrnlexpressedby Steinmann (1967:21-2 "Rhetoric, then,

is concerned with the efiectice choice of synonymous expressions;

but, as the' word 'effective; suggests, it is concerned, not with, /

the utterances only, the mere forms, but with some of t
'a(

lations to other things." (Rands mine)

It is a clarlfication of those "other things: that determine

effestivenes5 which is central to the designing of notional mater-

ials. Basically, they involve two primary 46nsidexatons3: firSt,

the purpose or function of the discourse;, and #econd, the context'

,..or situation. &Ice these two elements are defined, the quest on

of which form is most effective can be answered. For example,

L

suppose an emplo er decided to write a short memo to'an employee,

Iregarding an al ernate time for the meeting. His function\or

purpose would be one of suggesting (although given the role re- -

lationship, it might be closer to dilFecting or combanding).

There are, in English, a namber-cl stockphrasesfor

making suggestions, such &s: ".may I suggest," I would suggest"

"How about?", What about?", etc. Given these options, the em-

ployer might -write;

4



-3-

. Since I have another meeting on Monday at three Al
o'clock, may I. suggest that we meet at two o'clock?

' Or he might write:
f .

I''m tied Up at three o'clock on Monday. ,How about
two o'clock? .

_ _
-1. -

In this instance, the choice of the

pends'on what the employer nts to

inmost "effective" form de-

say. to ,his elitloyee'ibout

-4

their relationship. The f' st sentence ass es a distanced re7-.
N .

p .tionship with his employee; the sec d a relationshipof

comradery. Both, howeyr, fulfill the stated purpose of sug-

gesting a change of meeting time. Whereas most native speakers

would imiLI011atel3csee the distinction between the two sentences,
---- 1 `s -

many international'students have not yet mastered this level of

1 nguage use. To aid international-itdden4 in developing this

s ill, textbooks could present, lists of items fOr emirs-maims a

ticular lunction, such,lis making suggestions. This method,

h - ver, does/little to eid s1dents.in kildwing when to choose

A
which forme so that their writing in appropriate in terms df a

,I,

specific level of formality, and effkctive in terms df a Particular,
'1.

purpose. The basic aim of the writing terials'which follow is

tto help students develop appropriatenes and effectiveness in their

writing.
-

These materials were designed for hn advance writing class

ILwhich the students had TOEF4 Scores of between 450 and' 525.

A
.

in. -Questionnaires Vere,distributed to the students which asked

Thn(tiret step in developing thelmaterials was to determinemhat

type of writing the students were doing and what fields they were

5.
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them to list their majOr fiilds, and to describe,two writing

assignments that 'they had Completed in their other classes 4urin4

the Semester. The survey showed that typically the students were
et

either science or business majors, and that, in general, they lliid,

very little writing in their other classes except for an occasional..

term paper. .

. Although most ESL students need to develop 4111 in academic

writing, very few of them will be writing these kinds of papers

once they graduate. Clearly .a well dtsigned writing course should

meet not only immediate writing needs, but also fdture needs., One

way to accomplish this task is to organize writing materials ac-

cording to the various uses of language such as informisg.r pre-
.

dieting, clarifying, etc since these"fdnctions are .present in

all types of written discourse. Predictions,-fop-example, can
\

,)

occur in academic papers as well as business reports arid in

scientific jpprnals.

The main problem in designing writing paterials based on
. .

.

functions is .to decidevhich functio s to deal_with, and how to

_order
.

these function:! Since one.goal ofollese materials is to,
.

. , ,

.
.

.

develop academic writing skills, one andwer to the problem of

""4.selection(is to determine which functioni typiCily'becur, in an

academic paper, and in what sequence'they occur. Within, an aca-

demic paper;-the following list of functions tend to occur.in

fairly regular pattern: 4



I. Inform/Focus

II. Clarify

III. ;Classify

IV. Analyze,

V. Substantiate

VI. Compare/Contrast

VII. Agree /Disagree

VIII. Recommend

IX. Predict

-5-

What.does the paper intend tOda?.

How 11 the central terms be de-
fin 4 (
What are the major components of
the issue?

Mow,can the components be organized
in terms of time, space and/or effect?

What support can be .offered for the
assertions_being made?

Are there any similaritie0.and dif-
ferences between the maidr assertions?

What are the writer's reactions to the
issues being presented? Ato

What.should be dOne in regard to the
issues being discussed?

What will be the likely r sults of
the recommendations?

This list of functions forms the baiis,for the organization

of the materials. By' organizing the materials in this manner, the

students have an opportunity to Practice writing' the central com-

ponents often academic paper. The intentjon, however, is also to

meet the students' future Agiting needs. In order to do this, the

situations under each function deal with. a great variety of career

backgrounds.
NO'

, .

Each less4n be4ins with exercises ohich :introduce the phrases
1

. .,c .

used in expressing a particular function. 'or' recommendinT, there

are exercises using suchdeeims as: I would recommend, May I sug-
,, .

.gest, it would be best to, etc.

to help-rudents iecome familiar

used to express a function. The

The.goal Of theile exercises is

with the forms that, are tyPicAly

following is an example of an exer-

cise designed to introduce stUd nts to phrasds of definition:

1

7
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Practice Using TIrms: Mifine the following teims'by
, completing the sentences:

1. Define a non-resident student as it is used at your
university for determining tuition rates.

A non-Lresident studel is anyone who....

2. Define an upper-division-student as-it is used at
your university.

10A

An upper-division s dent is defined as a student, who....

3. Define a full-time tudent as it is used 19r purpose
of issuing visas,

Forpurposes of 1s
taken to be any st

4.I'Deline a grade of incomplete as.it is used at your
university.

uinq visas, a fulr..ttime student is
dent who....
A

An incomplete gram signifies that....

5: Define'the meaningof.a student in gokod standing as it
is used ,at your university.

4

By a student in good standing is meant a student who....

Following, this exerclse,there is a liit,of common expressions used
.

in defining whichican be used as a reference -for the student. These

introductory wterckies on common expressions are followed byr-ex-

ercises on

particular.

quotations

the grammar and puncuatfiz hick is relevant to.the

function of the, lesson. If a student gill need to use

in substantiating an assertion, punctuating quotation

fs the focus of thelpunctuating exercise. If a student needs to

use modals in making predictions, modals are the lodus of the
I

grammar exercise in that lesson.. The basic purpose of the-intro-

ductory exercises is to provide ttie student with all the fclris that

are needed to express a'particular-function in a specific writing

context.

.z r
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the next part of the lesson provides situations which in-.

volve a number of writing voices sUch as a geologist, an advertising

agent, a member of a jury etc. The various writing dontexts al-

low the teacher or student to select the situation which is most

relevant"to the needs and interests of.the students. Some of the

situations are highly controlled and provide the student with all

of the data, as well as directions for how to organize the data.

The situation listed below 4s included in the initial chapter on

Inform/Focus.

SITUATION: The Immigration and Naturalization Officer

Yod are an officer for the Immigration and ,Naturalization

Servicel Alecently there has been a great deal of discussion about

the problem of the illegal entry of people into he United States.

BetaUse of these discussions, the director of the U.S. Dffide of

Immigration and Naturalization has asked you to'subm# a repbrt in
.1

.

which you recommend various solutions to the problem ot illegal

alien
is

.

TASK:

Write the introduction to your report on. illegal aliens in

t14 United States. As background information, you may use some

or all of the following information.

----In 1967, the Immigration and NaturaliZation Service appre-

hended 100,000 illegal aliens.

1977, the Immigration and Naturalization Service appre-

hended 750,000 illegal aliens.

0

9
.4
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---,TheAmmigration and Naturalizatibn Service estimates that

8
for every person who, is apprehended, fouf to five '.other

persons avoid capture and deportation.' 9
----A study conducted for the Immigration Service in 1976.in-

,

- Acated that '8.2 million people were in the United States

illegally.

(Source: U.S. Immigration and Naturalization Service) 0'

Your introdudtion, should have twp parts:

Inform: Several. general statements about the'problem of

illegal=aliens in the United States.

Focus: A siatement'of the purpose of this reportl to

suggest solutions to the. problem of illegal

aliens.

Other situations are.much less structured. Fbr example, the

following situation requires the s\idents to gather their own

dati and.to make,a 1' ted assertion laas4d on this'data.

SITUATION: The Dean s Assistant

'You work foi the Dean of Academic Affaiks. You.have been
. ,

asked to write Areport on the cost of textbooks. -The Dean be
s

liemes that, ix generallscience major s being asked to pay
,

more for their textbooks than are humanities majors. He wants
1

you to write a report regarding this issue.

TASK:

In order to kubStantiate the claim that science majors pay 7-

more foie books than do himanities majcits, you need, to survey the

cost Of textbooks. Begin by randomly selecting one ,upper 'division

course from eich.of the departments lilted on the'follOwing chart.

Then compute the total cost oi the textbooks for each of the courses

10
A
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th4t you have selected. Once you have this information, compute

the average cost of textbooks for humanities students and science

students., Finally, write the bean a brief report which summarizes

the findings'of yOur limited investigations.

your findings will.refute rather than support

DePSriment'

'Classics
Comparative Literature
English
Foreign Languages
Journalism ,

Philosophy

DepArtment

Biology
'Chemistry
Geology
Mathematics
Engineering,
Physics and
Astrondmy

'scHool, OF HUMANITIES

Course

4
Total: .

Average Cost:

SCHOOL OF SCIENCE

Course. .tost,eft Textbooks
Ab

It is possible that

the Dean's assertion..

Cost of-Textbooks

4

Total:
, . f

Average Cost:

Each lesson concludes withcOorrectiOn exercised of studeflt

papers that were written in response to the situationi. AN
,.

ercises have guidelines,whiehysk the students to,correct errors

that the students themselves are most likely to Make, or have

made in writingtheir response to the situation. The following'

is an txam-gle of peer correction exercise. It involve! a

situation in which an insuranceiagentyrites lettei to a pro-

spectivecustdmer about the types of life insurance offered by



) .

his company. The students have been provided with the basic ih-

formation abol/t. the types of life ,insurance,.
04 .1 0
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PEER CORRECTION OF STUDENT COODSITIONS
SITUATION: THE INSURANCE AGENT 4

Penn.Mutual Life insurance' ,

5678 C Street
San Francisco, California 94111

, March 131'1978

.

Mr. Andrew Smith
1234 Ei Street
San Francisco, California' 94103

Dear Mr. Smith,

41111i0,..

(E)
,Ia response to your letter, I .am 'glad to let you khOw that we A

have three type of life insurance.

fikat one-isdlterm policy. People who purchase 4 term, life

Tor

insurance policy just have li temporary protectionia a certain
,. .

period. For example, the, fathek in the.fagily rants a
I%

temporary
,.

.

protection on his life while his chilaren 2, a. If he dies within

,.

.

.
a.vecified.perioam his° children will get the money.

"
The second is the whole life insurance. It is the most common

type which provides A insurance protection of the entire life:. When
,

,-
.

the ppliCyholder dies, the beneficiary will kedeilke the facecvalUe of

the insurance. It is a flexible policy that can meet many OTTTerent
4

nee d s.

* -
And the last one is the endowment policy. This type provides':

, . A
a aitain amount of money in thefUturei besides the life insurance

.

.
.

.. 4'

. .

protection. People can,get bac% a sum of money, after the certai -

time.

In brief, if you check out these-types of life insurance, I

think you(0Dsome idea aout life insurance. .Please let me know

your decision.

Sincerely yolirs,

13
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Practice 'In Correcting: Complete the following steps order to

correct the grameical_errors and inappropriatelanglage in the

seleglion by the insurance agent.

1. In order to practice using .common phrases' for classifying

write in the'space below an,alternate way of stating the four

,underlined phrase.' f

a.
.

, /
.

b.
4

, .4

c.

d.
/

2. Wherever there is a circled verb Q , make'the correction
,

in subject-verb agreement. .

411
.. , 64(

3. Wherever there i§ an underlined verb 4.:~-,, make the correction

An verb tense. . .
,.

4. Wherever there is an enclosed preposition CD ; replace ,,it with
1 ,

,

the correellrpreposition:%.- -

5. Wherever there is-a carat A , make the necessary correction

- in the use of the article.

6. nerever there is a Punctuation mark enclosed, in a triangle 41

make the necessary correction.

1. Replace the verb, eheck,out, in the,4st paragraph ,with a more

formal verb.

rs
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"These materials attempt-to integrate the concerns of fiAriotion,

situation and grammar. By selecting and ordering the functions on
444/

the'basia of academic papers, the students are learlwing to 'write _all

4

of the core functions of an academic paper. By expressing these .-rj

.

i.,, functions. in a variety of situations, the students are being exposed
;

.

to specialized vocabulary that may
,

be4beneficiai in their careers.
. ..

0

Furthermore, the situations provide a specific contexliin which to

decide whether or not the particular form that the writer hai

chosen to express a prediction or to make a suggestfbn is appropriate

and effective. Finally, in this approach, grammatical cOnclxns are

not isolated, but...are clearly related to the expression of a Oar-
/.

titular function. IrlIthis way,,notional writing materials integrate

the concerns of. function (what is being said), situation (to whom

is it 'being said), and grammar (how is it being said). In general,

they provide an opportunity to meet students' immediate and future'

writing needs, and to develop both grammatical and"communicative

competency in writing.

15
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